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M E M O R A N D U M
TO: 
Chris Minnich, Council of Chief State School Officers         
FROM:
Dr. Stacey Hughes, Assistant Superintendent of Student Learning
DATE:
March 31, 2010 
SUBJECT:
Indiana’s Feedback on the Common Core Standards (3rd Review)
As noted in our previous responses, Indiana is committed to preparing students with the knowledge and skills they need for post-secondary success. We are committed to the Common Core Standards and the College- and Career-Readiness Standards because we want our students to be prepared to compete with their peers in the next state and to compete globally.  
After a careful review of the most recently released version of these Standards, Indiana is grateful to the individuals responsible for incorporating feedback. The English/language arts and mathematics documents are stronger than the previous drafts. 
	State Feedback on K-12 English Language Arts and 
Mathematics Common Core State Standards Drafts (March 2010)


	Question 1
What feedback can you offer on the structure of the revised document?


Indiana’s Response
Response in Relation to Both Content Areas

1.  Though changes have clearly been made to make the language more accessible for the classroom teacher, additional modifications are still necessary. 
ELA Example: Speaking/Listening 6-12-2: Determine the purpose of and perspectives represented in oral, visual, or multimodal formats and evaluate whether the information is laden with social, commercial, or political motives. Though the language used in this standard is specific, it might not appeal to a general reader by use of words such as “multimodal” and “laden.” 
Mathematics Example: 3-MD-3.c: When measuring an area, if a smaller unit of measurement is used, more units must be iterated to measure the area in those units.  Teachers might better understand this standard if the concept of conversion was explicitly stated.
2.  Standards should be aligned in a more sequential order. Many times an underlying skill is not found until later in the development of standards. Although the standards may not be intended to be used in sequential form, the fact is that many teachers will likely try to use them in this manner.

Response in Relation to English Language Arts

Though the side-by-side grade charts are extremely useful, it might also be helpful to provide brief descriptors that run vertically within each category. For example, it looks like within the Reading Standards for Literature, Key Idea and Details, three areas are targeted: Main idea, Theme, Character/Plot Development. It might be helpful to provide this feature to build organization:

	
	Grade 3 students:
	Grade 4 students:
	Grade 5 students: 

	Key Idea and Details

	Main Idea
	
	
	

	Theme
	
	
	

	Character / Plot development
	
	
	


Response in Relation to Mathematics

1.  Some standards are still very specific, which could be overwhelming for teachers. 
Mathematics Example: The first course of Pathway A in high school contains 83 standards; trying to sequence 83 specific standards into a coherent course could be a daunting task. Please consider combining some standards in order to focus on overall concepts instead of specific skills.

2.  At times, key parts of the standards are lost within instructional strategies or understandings that are interwoven. These inclusions can detract from the meaning of the standard.
Mathematics Example: 2-MD.6: Understand that a sum of two whole numbers can represent a combination of two lengths; a difference in two whole numbers can represent a difference in length; find total lengths and differences in lengths using addition and subtraction.  The important part of this standard, find total lengths and differences in lengths using addition and subtraction, is lost amongst how to get students to understand that they can add and subtract lengths.
3.  Unfamiliar instructional strategies are laced throughout the standards. Some examples include reliance upon tape diagrams and dot plots throughout the elementary standards. If these are truly essential to the standards as a whole, more explanations and support should be provided in the supplemental documents to assist teachers in their implementation.

	Question 2
What feedback can you offer on the content of the revised document?


Indiana’s Response
Response in Relation to English Language Arts

On the whole, the Common Core Standards for Grades K through 5 require increased rigor, while the Standards for Grades 6 through 12 present a rigorous and reasonable continuum of expectations for student performance in English Language Arts. However, Indiana provides the attached suggestions for consideration.
English Language Arts Global Content Feedback

Though multiple genres are introduced at various grade levels, it is important that teachers continue to teach multiple genres. For example, although poetry might be introduced at a particular grade and myths at another, reading comprehension can be assessed through any genre of writing. In short, we want to make sure that reading comprehension and characteristics of genre are not confused. 
Response in Relation to Mathematics

On the whole, the Common Core Standards present a rigorous and reasonable continuum of expectations for student performance in Mathematics. However, Indiana provides the global feedback below as well as attached suggestions for consideration.
Mathematics Grades K through 8 Global Content Feedback
1.  Important Algebra concepts are notably missing from the 7th and 8thgrade standards. Although solving more complex linear equations (2 steps or more) is implied in certain 7th standards, it is never explicitly brought to the attention of the teacher. Additionally, inequalities are not addressed, and neither is any type of nonlinear equation.

2.  Identifying and verbalizing patterns, a topic that is addressed in the 1st grade standards in Indiana, is not addressed in the K-8 span. This skill is important for developing a students’ ability to recognize linear and nonlinear patterns in a data set, and as such should be included early on in the standards.

3.  Although the students are expected to classify people and objects, they are not required to classify numbers at an early age. Examples of this are determining whether a number is even or odd, which is taught in 2nd grade in Indiana standards.

4.  Success in kindergarten standards assumes a very advanced foundation in pre-kindergarten experiences. This is not a reality for many of our students across the State, or across the country.  Many standards in the kindergarten curriculum may need to be pushed back to first grade to accommodate these differences in pre-kindergarten experiences.

Mathematics High School Global Content Feedback
1.  The model pathways for the high school courses are rigorous, but not reasonable. In a time when too many teachers are sacrificing depth of knowledge for coverage of topics, it seems counterintuitive to include so many standards in these classes. For example, nearly our entire one-semester Probability and Statistics course is infused throughout the first three courses of the high school sequence.  Although these may be important concepts to learn, we question the feasibility of packing this information into these three courses.

2.  The suggested “College and Career Readiness” point is confusing. In Indiana, we consider the entire first three years of high school courses (Algebra I, Geometry, and Algebra II) to be “College and Career Readiness” courses. Some of our State colleges are requiring four years of mathematics for all students, regardless of their intended major track. Instead of adding more concepts to the first three years of high school mathematics courses, we should focus on ensuring that our students truly master the important concepts of Algebra and Geometry by the end of the third year.

3.  All of the content of the first two years of high school mathematics is considered “College and Career Readiness,” and yet some of the standards are marked as STEM, meaning a majority of our students may never need these skills. A strong example of this is the inclusion of trigonometry into the geometry course. While this may be a logical place to include these standards, they are not considered to be “Career and College Readiness.”
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