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Section 1 – General Information
Waiver Information –To read information about the Indiana Waiver go to: http://www.doe.in.gov/esea 

General Accountability Flowchart for Schools – This is a visual description of the responsibilities of the IDOE and State Board of Education once the schools receive their accountability grade.

Summative Monitoring Report:  Turnaround Principles Indicators – This version is a summary of the Summative Monitoring Rubric provided in Section 5 that we will utilize for school monitoring.  This is meant to be a quick reference of the principles and the indicators.

Decision Making Tree for School Improvement – This is a step by step guide to work you through data, root/cause analysis, and intervention selection.  



Waiver Information
Part 1:  Principles of Monitoring and Support Protocol 

A. ESEA Flexibility Waiver

Under Indiana’s flexibility waiver from No Child Left Behind (NCLB), the Outreach Division of School Improvement has the responsibility to provide targeted technical assistance and monitoring to the efforts of school improvement. The Indiana
Department of Education requested this responsibility in order to support schools early and often, prior to the need for state intervention. This technical assistance will be offered in collaboration with each district and corresponding school leaders. The waiver allows for the Outreach Coordinator to provide actionable feedback after each monitoring visit.

The school, as detailed in the waiver, will receive support from an Outreach Coordinator who will conduct monitoring visits throughout the year. Priority (“F”) schools will have at least two visits during the school year. Focus (“D”) schools will have at least one monitoring visit during the school year.

Part 2:  Preparing for a Monitoring and Support Visit
A. Principal’s Role

The principal will receive a notification of the monitoring and support visit and will then need to complete the following:
· Collaborate with Outreach Coordinator for completion of the Student Achievement Plan
· Submit an Implementation Progress Report through the Outreach Coordinator at least 72 hours (3 school days) prior to the visit date
· Conduct a self-reflection utilizing the Turnaround Principle rubric in collaboration with your staff
· Complete the Monitoring Visit Schedule 
o Meeting with Principal/leadership team
o Classroom Walkthroughs
o Faculty/Staff Interviews 
o Prep Time for Coordinator to complete debrief notes
o Debrief Meeting with School Principal and/or Leadership
· Send the completed schedule for the visit to the Outreach Coordinator for confirmation
· Provide a meeting room for the Outreach Coordinator to use during the visit




B. Outreach Coordinator’s Role
The Outreach Coordinator will complete the following tasks prior to conducting a monitoring visit:
Notify principal of desired date and time for monitoring visit
Notify superintendent and/or appropriate district-level personnel of scheduled visit
Print and review school’s submitted Implementation Progress Report, Student Achievement Plan, and school data
Prepare all Monitoring and Support documents 

Part 3:  Monitoring and Support Visit Protocol

A. Meeting with Principal/Leadership team
The principal/leadership team will meet with the Outreach Coordinator at the beginning of the visit to learn of any updates to the progress report and hear any questions or concerns about the visit. The leadership team consists of those persons responsible for implementing the interventions laid out in the Student Achievement Plan.  During the visit, the Outreach Coordinator will go over the Student Achievement Plan and discern the focus and direction of the school as well as discuss the school’s self-reflection and evidence of success.  This meeting should not last more than 30-60 minutes.

B. Classroom Walkthroughs
The Outreach Coordinator will conduct random classroom observations on the day of his/her school visit based upon the priority areas for improvement and the interventions selected. IDOE recommends that principals share these expectations with staff prior to the monitoring and support visit.

IDOE expects:
O A suitable range of classrooms are available to observe. 
o The teachers do not prepare or do anything differently than they normally do.
o Lesson plans are available to the observers in the classroom (if this is the principal’s or district’s expectation).
Teachers may expect:
o Reviewers to briefly converse with students during the visits if appropriate (e.g., teacher not presenting to the whole class), but will not otherwise interrupt the flow of the lesson.
o Visits of 10-15 minutes in length per classroom.

D. Faculty/Staff/Student group interviews
Faculty, staff and student interviews are another way for an Outreach Coordinator to gauge the effectiveness and implementation of the interventions from the Student Achievement Plan.  The number of teachers, staff and students who participate will be determined collectively by the Principal and Outreach Coordinator based on the approved Student Achievement Plan and availability of stakeholders. 

The school can expect:
Group interviews will not last more than 30 minutes
Members of the administrative/leadership team are not included in these interviews

E. Outreach Coordinator prep time for debrief
The school will provide a room with access to an electrical outlet for the coordinator to spend approximately 60 minutes gathering notes from his/her observations and conversations during the day and preparing for the debriefing discussion.  

F. Debrief meeting
The principal will meet with the Outreach Coordinator to discuss his/her most important observations from the day. Together, the principal and Outreach Coordinator will plan for the next visit, outline progress to be made prior to that visit, and identify commitments and priorities for the principal. The discussion will be recorded on the On-site Monitoring: Follow-Up Summary form. The coordinator will scan and e-mail this informal information to the principal within 24 hours of the visit.

Part 4:  Post--‐Visit Protocol

A. Follow-Up Summary form
The Outreach Coordinator will scan and e-mail the On-site Monitoring: Follow-Up Summary form to the principal and leadership team within 24 hours of the visit. He/she will retain the original document in order to plan for the next visit. The Outreach Coordinator will also complete a formal report and share this with the principal (and any appropriate district personnel) within three business days of the visit.
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Summative Monitoring Report:  Turnaround Principle Indicators
	 SCHOOL LEADERSHIP 

	TURNAROUND PRINCIPLE 1: Ensure that the principal has the ability to lead the turnaround effort. Under the definition of “turnaround principles” in the document titled ESEA flexibility, an LEA that has reviewed the performance of the current principal in a priority school and determined that it would like to retain that principal to lead the turnaround effort must “demonstrate to the SEA that the current principal has a track record in improving achievement and has the ability to lead the turnaround effort” The SEA has the responsibility of ensuring that an LEA has either made this demonstration or replaced the principal for each priority school that is implementing interventions aligned with the turnaround principles. The principal review that is required to meet the turnaround principle regarding providing strong leadership in a priority school is fairly narrow and is conducted for the specific purpose of determining whether the principal has the ability to lead the turnaround effort. 

	INDICATORS

	1.1 
	The principal uses data to establish a coherent vision that is understood and supported by the entire school community 

	1.2 
	The principal develops and promotes a coherent strategy and plan for implementing the school vision, which includes clear measurable goals, aligned strategies and a plan for monitoring progress and driving continuous improvement. 

	1.3 
	The principal uses data to work collaboratively with staff to maintain a safe, orderly and equitable learning environment. 

	1.4 
	The principal communicates high expectations to staff, students and families, and supports students to achieve them. 

	1.5 
	The principal ensures that a rigorous and coherent standards-based curriculum and aligned assessment system are implemented with fidelity. 

	1.6 
	The principal ensures that classroom level instruction is adjusted based on formative and summative results from aligned assessments. 

	1.7 
	The principal uses informal and formal observation data and on-going student learning outcome data to monitor and improve school-wide instructional practices and ensure the achievement of learning goals for all students (including SWD and ELLs). 

	1.8 
	The principal ensures that the schedule is intentionally aligned with the school improvement plan in order to meet the agreed upon school level learning goals. 

	1.9 
	The principal effectively employs staffing practices (recruitment and selection, assignment, shared leadership, job-embedded professional development, observations with meaningful instructional feedback, evaluation, tenure review) in order to continuously improve instructional and meet student learning goals. 

	1.10 
	The principal uses data and research-based best practices to work with staff to increase academically-focused family and community engagement. 



	CLIMATE & CULTURE 


	TURNAROUND PRINCIPLE 2: Establish a school environment that supports the social, emotional, and learning needs of all students. To determine which non-academic services or activities will be appropriate and useful under this principle, an LEA should examine the needs of students in a priority school. Based on the results of that examination, an LEA might choose to carry out a number of activities to address emotional, and health needs; implementing approaches that improve school climate and discipline such as implementing a system of positive behavioral interventions and supports or taking steps to eliminate bullying and student harassment; or initiating a community stability program to reduce the mobility rate of students in the school. 


	INDICATORS 

	2.1 
	The school community supports a safe, orderly and equitable learning environment. 

	2.2 
	The school community maintains a culture that values learning and promotes the academic and personal growth of students and staff. 

	2.3 
	High expectations* are communicated to staff, students and families; students are supported to achieve them. 
*Expectations of professionalism, instruction, communication and other elements of the school’s common teaching framework to staff; Expectations of attendance, academic performance, behavior, postsecondary attainment, etc. to families 



		EFFECTIVE INSTRUCTION 


	TURNAROUND PRINCIPLE 3: Ensure that teachers utilize research-based, rigorous and effective instruction to meet the needs of all students and aligned with State Standards. As part of meeting the turnaround principle regarding strengthening the school’s instructional program based on student needs, and LEA may choose to improve the school’s kindergarten or preschool program so that it is research-based, rigorous, and aligned with State Standards. 


	INDICATORS 

	3.1 
	Teachers ensure that student-learning objectives are specific, measurable, attainable, realistic and timely, and are aligned to the standards-based curriculum. 

	3.2 
	Teachers use multiple instructional strategies and multiple response strategies that actively engage and meet student learning needs. 

	3.3 
	Teachers use frequent checks for understanding throughout each lesson to gauge student learning, and to inform, monitor and adjust instruction. 

	3.4 
	Teachers demonstrate necessary content knowledge. 

	3.5 
	Teachers demonstrate the necessary skills to use multiple measures of data, including the use of diagnostic, formative and summative assessment data, to differentiate instruction to improve student achievement. 

	3.6 
	Teachers hold high expectations for all students academically and behaviorally as evidenced in their practice. 




	

	

	
	

	

	CURRICULUM, ASSESSMENT, AND INTERVENTION SYSTEM 


	TURNAROUND PRINCIPLE 4: Ensure that teachers have the foundational documents and instructional materials needed to teach to the rigorous college- and career- ready standards. 


	INDICATORS 

	4.1 
	The district or school curriculum is aligned with the Common Core Ready State Standards (CCRSS). 

	4.2 
	Teachers and school leaders collect classroom level data to verify that the adopted and aligned CCSS curriculum is the “taught” curriculum. 

	4.3 
	The district provides formative assessments in literacy and math to enable teachers to effectively gauge student progress and inform instructional decisions at the classroom and team levels. 

	4.4 
	Instructional materials and resources are aligned to the standards-based curriculum documents. 

	4.5 
	An intervention plan designed to meet the learning needs of students who are two or more years behind in ELA and Mathematics is planned, monitored and evaluated for effectiveness based on defined student learning goals. 




EFFECTIVE STAFFING PRACTICES

TURNAROUND PRINCIPLE 5: Develop skills to better recruit, retain and develop effective teachers.

INDICATORS
5.1       Hiring timelines and processes allow the school to competitively recruit effective teachers.
5.2       School leadership uses teacher evaluation to provide feedback for improving classroom practices, informing professional development   
            and increasing learning outcomes
5.3      Teachers are provided professional development that enables them to continuously reflect, revise, and evaluate their classroom practices 
            to improve learning outcomes in both a structured collaborative setting and individually.
5.4      Staff assignment is intentional to maximize the opportunities for all students to have access to the staff’s instructional strengths.
	

		ENABLING the EFFECTIVE USE of DATA 


	TURNAROUND PRINCIPLE 6: Ensure the school-wide use of data focused on improving teaching and learning. Examples of data that an LEA may consider include: student outcome data, such as student achievement data, graduation rates, dropout rates, student attendance rates, percentage of students completing advanced coursework, discipline incidents, truants, distribution of teachers by performance level on the LEA’s teacher evaluation and support system, and teacher attendance rate. An LEA may also wish to examine the results of formative or interim assessments to help improve classroom instruction. 


	INDICATORS 

	6.1 
	Multiple forms of data are presented in user-friendly formats and in a timely manner to drive all decisions for improving climate and culture. 

	6.2 
	Multiple forms of data are presented in user-friendly formats in a timely manner to drive all decisions for improving student achievement. 

	6.3 
	A specific schedule and process for the analysis of on-going formative assessment data tied to the CCRSS aligned curriculum that includes the specific goals for improvement, defined strategies, progress monitoring and evaluation. 




	



	EFFECTIVE USE of TIME 


	TURNAROUND PRINCIPLE 7: Redesign time to better meet student and teacher learning needs and increase teacher collaboration focusing on improving teaching and learning. An LEA has flexibility in determining how to meet the turnaround principle regarding redesigning the school day, week, or year in a priority school. An LEA should examine the current use of time in the school and redesign the school day, week, or year based on the particular needs of the school. For example, an LEA may choose to add time to the school day or add days to the school year. However, an LEA is not required to add time; it may also redesign the school day by for example, moving to block scheduling to reduce transition time between classes and increase instructional time. 


	INDICATORS 

	7.1 
	The master schedule is clearly designed and structured to meet the needs of all students. 

	7.2 
	The master schedule is clearly designed to meet the intervention needs of all students who are two or more years behind in ELA or Mathematics. 

	7.3 
	The master schedule is clearly structured and designed to meet the professional development needs of staff. 






	EFFECTIVE FAMILY and COMMUNITY ENGAGEMENT 


	TURNAROUND PRINCIPLE 8: Increase academically focused family and community engagement. An LEA might conduct a community-wide assessment to identify the major factors that significantly affect the academic achievement of students in the school, including an inventory of the resources in the community and the school that could be aligned, integrated, and coordinated to address these challenges. An LEA might choose to establish organized parent groups, hold public meetings involving parents and community members to review school performance and help develop school improvement plans, use surveys to gauge parent and community satisfaction and support, implement complaint procedures for families, coordinate with local social and health service providers to help meet student and family needs, provide wraparound services for students, or provide parent education classes (including GED, adult literacy, and EL programs). 


	INDICATORS 

	8.1 
	Families are engaged in academically related activities, school decision-making, and an open exchange of information regarding students’ progress in order to increase student learning for all students. 

	8.2 
	Community groups and families of students who are struggling academically and/or socially are active partners in the educational process and work together to reduce barriers and accelerate the academic and personal growth of students. 
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Section 2 – Priority Area for Improvement
Data Analysis Tools – School will utilize the tools provided to review and analyze the data from their accountability reports, ISTEP reports, etc.
Root/Cause Analysis  - After schools have analyzed the data, they should determine their PAIs (Priority Area for Improvement).  In doing so, they will determine the root/cause of why it is a Priority Area.  
Developing SMART Goals – This is a resource for schools to assist in developing SMART goals.  



Data Analysis Tools – 
In order for schools to dig into their data, utilize the tools from Rooney Foundation located in the Outreach Folder or  www.marooneyfoundation.org.  
· IPI Explained
· Analyzing ISTEP Reports
· Data Findings Sheet
· ISTEP+ grade level worksheets


Root Cause Analysis Priority Area for Improvement – PAI #____
Using the provided 2012-2013 student data on the school’s A-F Report Card, identify a PAI based on low levels of student proficiency or growth, low graduation rates, or low College and Career Readiness indicators  (*You should have two or three PAI’s in total*).
	1.  PAI Focus
	(Select One)
___Student Proficiency (Pass Rate)
___Student Growth
___Graduation Rate
___College and Career Readiness

	2. Subject
	(Select One)
___Math
___English/Language Arts
___English 10
___Algebra I

	3. Grade(s)
	

	4. Subgroup or Improvement Focus
	(Select One)
___Bottom 25% (Elementary and Middle School only)
___Top 75% (Elementary and Middle School only)
___Improvement from 8th to 10th Grade (High School only)
___Improvement from 10th to 12th Grade (High School only)

	5. Description of PAI – What Do We Notice as THE PROBLEM?
(For example, “Data shows an overall negative trend in English/Language Arts performance over the past 4 years.  In order to earn above a ‘D’ for this subject area, student proficiency will have to increase 13%.  Increasing the performance of all students in grades 3 through 8 will also increase the overall performance of the bottom 25%”)
	

	6. Root Cause of PAI – The Most Important WHY?
(For example, “In 2008, our school discontinued a English/Language Arts Intervention program and redirected it towards the purchase of technology.  Although we have been able to use technology to enrich learning, our students’ proficiency in E/LA has decreased since the end of the intervention program.  The absence of the intervention program is the only major change in our E/LA program since the scores started to decline.  Thus, we believe that the root cause of PAI 1 is the absence of an effective E/LA intervention program.”
	






Developing SMART Goals
Creating S.M.A.R.T. Goals
Specific
Measurable
Attainable
Realistic (or Results Oriented)
Timely

Specific: A specific goal has a much greater chance of being accomplished than a general goal. To set a specific goal you must answer the six “W” questions:
*Who: Who is involved?
*What: What do I want to accomplish?
*Where: Identify a location.
*When: Establish a time frame.
*Which: Identify requirements and constraints.
*Why: Specific reasons, purpose or benefits of accomplishing the goal.
EXAMPLE: A general goal would be, “Get in shape.” But a specific goal would say, “Join a health club and workout 3 days a week.”

Measurable:  Establish concrete criteria for measuring progress toward the attainment of each goal you set.
When you measure your progress, you stay on track, reach your target dates, and experience the exhilaration of achievement that spurs you on to continued effort required to reach your goal.
To determine if your goal is measurable, ask questions such as……
How much? How many?  How will I know when it is accomplished?

Attainable:   When you identify goals that are most important to you, you begin to figure out ways you can make them come true. You develop the attitudes, abilities, skills, and financial capacity to reach them. You begin seeing previously overlooked opportunities to bring yourself closer to the achievement of your goals.
You can attain most any goal you set when you plan your steps wisely and establish a time frame that allows you to carry out those steps. Goals that may have seemed far away and out of reach eventually move closer and become attainable, not because your goals shrink, but because you grow and expand to match them. When you list your goals you build your self-image. You see yourself as worthy of these goals, and develop the traits and personality that allow you to possess them.

Realistic/Results Oriented:   To be realistic, a goal must represent an objective toward which you are both willing and able to work. A goal can be both high and realistic; you are the only one who can decide just how high your goal should be. But be sure that every goal represents substantial progress.
A high goal is frequently easier to reach than a low one because a low goal exerts low motivational force. Some of the hardest jobs you ever accomplished actually seem easy simply because they were a labor of love.

Timely:  A goal should be grounded within a time frame. With no time frame tied to it there’s no sense of urgency. If you want to lose 10 lbs., when do you want to lose it by? “Someday” won’t work. But if you anchor it within a timeframe, “by May 1st”, then you’ve set your unconscious mind into motion to begin working on the goal.
Your goal is probably realistic if you truly believe that it can be accomplished. Additional ways to know if your goal is realistic is to determine if you have accomplished anything similar in the past or ask yourself what conditions would have to exist to accomplish this goal.
T can also stand for Tangible – A goal is tangible when you can experience it with one of the senses, that is, taste, touch, smell, sight or hearing.  When your goal is tangible you have a better chance of making it specific and measurable and thus attainable.


Section 3 – School Planning
Intervention/Action Plan – After schools complete Root/cause analysis and determine their Priority Areas for Improvement (PAI), they will complete their action plan which includes determining their interventions that align with each turnaround principle, who is responsible, and what they timeline is.  



TURNAROUND PRINCIPLE #1:  SCHOOL LEADERSHIP
Ensure that the principal has the ability to lead the turnaround effort. Under the definition of “turnaround principles” in the document titled ESEA flexibility, an LEA that has reviewed the performance of the current principal in a priority school and determined that it would like to retain that principal to lead the turnaround effort must “demonstrate to the SEA that the current principal has a track record in improving achievement and has the ability to lead the turnaround effort”  The SEA has the responsibility of ensuring that an LEA has either made this demonstration or replaced the principal for each priority school that is implementing interventions aligned with the turnaround principles.  
Strategies must be included for the following:
a. Principal must be provided with operational flexibility in the areas of scheduling, staff, curriculum, and budget
b. The principal uses data to establish a coherent vision that is understood and supported by the entire school community
c. The principal develops and promotes a coherent strategy and plan for implementing the school vision, which includes clear measurable goals, aligned strategies and a plan for monitoring progress and driving continuous improvement.
d. The principal uses data to work collaboratively with staff to maintain a safe, orderly and equitable learning environment.
e. The principal communicates high expectations to staff, students and families, and supports students to achieve them.
f. The principal ensures that a rigorous and coherent standards-based curriculum and aligned assessment system are implemented with fidelity.
g. The principal ensures that classroom level instruction is adjusted based on formative and summative results from aligned assessments.
h. The principal uses informal and formal observation data and on-going student learning outcome data to monitor and improve school-wide instructional practices and ensure the achievement of learning goals for all students (including SWD and ELLs).
i. The principal ensures that the schedule is intentionally aligned with the school improvement plan in order to meet the agreed upon school level learning goals.
j. The principal effectively employs staffing practices (recruitment and selection, assignment, shared leadership, job-embedded professional development, observations with meaningful instructional feedback, evaluation, tenure review) in order to continuously improve instructional and meet student learning goals.
k. The principal uses data and research-based best practices to work with staff to increase academically-focused family and community engagement.

	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	




TURNAROUND PRINCIPLE #2:  SCHOOL CLIMATE AND CULTURE
Establish a school environment that supports the social, emotional, and learning needs of all students. To determine which non-academic services or activities will be appropriate and useful under this principle, an LEA should examine the needs of students in a priority school.  Based on the results of that examination, an LEA might choose to carry out a number of activities to address emotional, and health needs; implementing approaches that improve school climate and discipline such as implementing a system of positive behavioral interventions and supports or taking steps to eliminate bullying and student harassment; or initiating a community stability program to reduce the mobility rate of students in the school.
Strategies must be included for the following:
a. The school community supports a safe, orderly and equitable learning environment.
b. The school community maintains a culture that values learning and promotes the academic and personal growth of students and staff.
c. High expectations* are communicated to staff, students and families; students are supported to achieve them.

*Expectations of professionalism, instruction, communication and other elements of the school’s common teaching framework to staff; Expectations of attendance, academic performance, behavior, postsecondary attainment, etc. to families


	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	




TURNAROUND PRINCIPLE #3:  EFFECTIVE INSTRUCTION
Ensure that teachers utilize research-based, rigorous and effective instruction to meet the needs of all students and aligned with State Standards. As part of meeting the turnaround principle regarding strengthening the school’s instructional program based on student needs, and LEA may choose to improve the school’s kindergarten or preschool program so that it is research-based, rigorous, and aligned with State Standards.
Strategies must be included for the following:
a. Teachers ensure that student-learning objectives are specific, measurable, attainable, realistic and timely, and are aligned to the standards-based curriculum.
b. Teachers use multiple instructional strategies and multiple response strategies that actively engage and meet student learning needs.
c. Teachers use frequent checks for understanding throughout each lesson to gauge student learning, and to inform, monitor and adjust instruction.
d. Teachers demonstrate necessary content knowledge.
e. Teachers demonstrate the necessary skills to use multiple measures of data, including the use of diagnostic, formative and summative assessment data, to differentiate instruction to improve student achievement.
f. Teachers hold high expectations for all students academically and behaviorally as evidenced in their practice.


	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	









TURNAROUND PRINCIPLE #4:  CURRICULUM, ASSESSMENT, AND INTERVENTION SYSTEM
Ensure that teachers have the foundational documents and instructional materials needed to teach to the rigorous college- and career-ready standards.
Strategies must be included for the following:
a. The district or school curriculum is aligned with the Common Core Ready State Standards (CCRSS).
b. Teachers and school leaders collect classroom level data to verify that the adopted and aligned CCSS curriculum is the “taught” curriculum.
c. The district provides formative assessments in literacy and math to enable teachers to effectively gauge student progress and inform instructional decisions at the classroom and team levels.
d. Instructional materials and resources are aligned to the standards-based curriculum documents.
e. An intervention plan designed to meet the learning needs of students who are two or more years behind in ELA and Mathematics is planned, monitored and evaluated for effectiveness based on defined student learning goals.


	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	





TURNAROUND PRINCIPLE #5:  EFFECTIVE STAFFING PRACTICES
Develop skills to better recruit, retain and develop effective teachers.
Strategies must be included for the following:
a. Hiring timelines and processes allow the school to competitively recruit effective teachers.
b. School leadership uses teacher evaluation to provide feedback for improving classroom practices, informing professional development and increasing learning outcomes
c. Teachers are provided professional development that enables them to continuously reflect, revise, and evaluate their classroom practices to improve learning outcomes in both a structured collaborative setting and individually.
d. Staff assignment is intentional to maximize the opportunities for all students to have access to the staff’s instructional strengths.


	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	
















TURNAROUND PRINCIPLE #6:  ENABLING THE EFFECTIVE USE OF DATA
Ensure the school-wide use of data focused on improving teaching and learning. Examples of data that an LEA may consider include: student outcome data, such as student achievement data, graduation rates, dropout rates, student attendance rates, percentage of students completing advanced coursework, discipline incidents, truants, distribution of teachers by performance level on the LEA’s teacher evaluation and support system, and teacher attendance rate.  An LEA may also wish to examine the results of formative or interim assessments to help improve classroom instruction.
Strategies must be included for the following:
a. Multiple forms of data are presented in user-friendly formats and in a timely manner to drive all decisions for improving climate and culture.
b. Multiple forms of data are presented in user-friendly formats in a timely manner to drive all decisions for improving student achievement.
c. A specific schedule and process for the analysis of on-going formative assessment data tied to the CCRSS aligned curriculum that includes the specific goals for improvement, defined strategies, progress monitoring and evaluation.


	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	









TURNAROUND PRINCIPLE #7:  EFFECTIVE USE OF TIME
Redesign time to better meet student and teacher learning needs and increase teacher collaboration focusing on improving teaching and learning. An LEA has flexibility in determining how to meet the turnaround principle regarding redesigning the school day, week, or year in a priority school.  An LEA should examine the current use of time in the school and redesign the school day, week, or year based on the particular needs of the school.  For example, an LEA may choose to add time to the school day or add days to the school year.  However, an LEA is not required to add time; it may also redesign the school day by for example, moving to block scheduling to reduce transition time between classes and increase instructional time.

Strategies must be included for the following:
a. The master schedule is clearly designed and structured to meet the needs of all students.
b. The master schedule is clearly designed to meet the intervention needs of all students who are two or more years behind in ELA or Mathematics.
c. The master schedule is clearly structured and designed to meet the professional development needs of staff.
 



	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	







TURNAROUND PRINCIPLE #8:  EFFECTIVE FAMILY AND COMMUNITY ENGAGEMENT
Increase academically focused family and community engagement.  An LEA might conduct a community-wide assessment to identify the major factors that significantly affect the academic achievement of students in the school, including an inventory of the resources in the community and the school that could be aligned, integrated, and coordinated to address these challenges.  An LEA might choose to establish organized parent groups, hold public meetings involving parents and community members to review school performance and help develop school improvement plans, use surveys to gauge parent and community satisfaction and support, implement complaint procedures for families, coordinate with local social and health service providers to help meet student and family needs, provide wraparound services for students, or provide parent education classes (including GED, adult literacy, and EL programs).
Strategies must be included for the following:
a. Families are engaged in academically related activities, school decision-making, and an open exchange of information regarding students’ progress in order to increase student learning for all students.
b. Community groups and families of students who are struggling academically and/or socially are active partners in the educational process and work together to reduce barriers and accelerate the academic and personal growth of students.


	Intervention
	PAI Addressed
	1   2   3
	Driver
	Name/Title

	
	Provide a brief description of your intervention



	
	Evidence – What evidence will you utilize to show success for the intervention?

	
	Indicator(s) – To which indicators above does this intervention align?

	Action Steps – Provide specific action steps to implement the intervention

	Target Date
	Status

	
	
	

	
	
	

	
	
	

	
	
	




Section 4
Outreach Coordinator Monitoring Protocol – the graphic visual will help in the initial work of monitoring and keeping track of the steps to monitoring.  
Principal Initial Email – Use this as a template to guide your initial contact with schools.  
Principal/Outreach Coordinator Checklists – use the checklists to keep on track.  Attach the principal checklist to principal email.  Not required to submit.
Implementation Progress Report – This should be attached to the email to the principal to fill out.  The document is to capture real-time data regarding their interventions, strengths and weaknesses of interventions, and how they plan on adjusting based upon the data.  This will help guide the conversation during the visit. 
Monitoring Visit Schedule – Attach this template to the email to principals as well.  The principal should fill out the times that you will be doing which activity and return to you with the Implementation Progress Report.  
Guiding Questions – Use these questions for your interviews with the administrator, leadership team, and faculty/staff. 
Classroom Observation Sheet – Take several of these with you during your observations.  Be as detailed as possible to help guide discussion with administrator.  You may leave copies of the observations with the principal, but may need to keep them for the final report/evidence.   You may also utilize the electronic form and send spreadsheet data to principal.  
On Site Monitoring:  Follow Up Summary – During your 60 minute prep time, you will fill this out.  This is aligned to the Summative Rubric found in Section 5.  Ask to make a copy to keep for your records and to assist with the final report, but leave the original with the administrator.  
Monitoring Feedback Report Template – This serves as a culminating report for the visit.  This should be completed and returned to the principal in a timely manner via email communication with the follow-up email.  
Principal Follow-Up Email – Use this as a template and attach the final report for the school visit.  

Outreach Coordinator Monitoring Protocol



Principal Initial Email Sample (Make sure to also copy the Superintendent and other appropriate district personnel)  
Dear Principal :

I have received and reviewed your Student Achievement Plan. Thank you for providing me with your PAI’s, goals, and interventions.
 
 I would like to schedule a focus school monitoring visit on behalf of the Outreach department of School improvement to ABC Elementary on Friday, August 8, 2014.  

Attached to this correspondence you will find the following documents and “to-do” items
1.  Monitoring Visit Schedule – The attached represents event times scheduled for the day.  If you anticipate an issue with the times listed, please let me know and we will work together to work out specifics.
1. Principal Checklist – Describes pre- and post-visit activities necessary.
1. Implementation Progress Report – This implementation progress report is designed for you to put in CURRENT data for us to look at.  This report needs to be returned to me via email at least 3 school days prior to my visit.  This will provide a current snapshot of where students are using assessment data (Acuity, for example).  Also in the report is a place to discuss strengths, weaknesses, and any updates to your interventions. It is attached here to expedite the review process and serve as guide to conversation.  
1. Guiding Questions for the Principal and Focus Group Interviews – This does NOT need to be completed.  It is provided to ease the possible anxiety of your team.
1. On-Site Monitoring Classroom Observation Tool – You may wish to provide a copy of this to your faculty.  I will try to observe as many classrooms as possible in the given amount of time.  A typical observation lasts 10-15 minutes.
1. Turnaround Rubric – We ask that you complete a self-reflection in collaboration with your staff.  We will discuss where you think you are at the beginning meeting.
1. Evidence aligned to Turnaround Principles – we ask that you gather all evidence that aligns with the Turnaround Principles.  You may compile the evidence in folder, binders, etc.

It is understood that my presence may cause anxiety for some individuals in your building.   Every school has strengths and rest assured, these practices will be noted.  It is my wish to be as unobtrusive as possible during the review visit.  Please do not amend the regular school day to accommodate the review.  My intention is to view a ‘snapshot’ of a typical school day.

Please know that this is a work in progress.  The monitoring visits are designed to help align your PAI’s and goals to your interventions and note the progress of those interventions.  At the end of the visit, we will have clearly defined next steps and commitments to help make significant progress towards student achievement.

If you have any questions or concerns, do not hesitate to contact me.  

Sincerely,

[Name]

Outreach Coordinator Checklist
IDOE On-Site Monitoring Checklist
(Focus, Priority, 1003(a) Onsite Visits)
Pre-visit
· Confirm date/time of visit with principal
· Notify superintendent  and principal of visit
· Review documentation from school
· Student Achievement Plan, school data/report card, Implementation Progress Report
· Prior visit report (if any)
· Prepare Leadership Meeting & Group Interview Questions, documents, etc.
Post-visit
· E-mail summary notes to principal and appropriate district personnel within three days
· File all Monitoring Documents
· E-mail requests for resources to appropriate IDOE Staff

Visit #1 (Focus and Priority)
· Overview
· Leadership Team Collaborative Meeting
· Review Student Achievement Plan, root cause analysis, and data sheet (rubric), school self-reflection
· Provide feedback on Student Achievement Plan
· Classroom Observations – principal can accompany for capacity building/coaching
· Prep Time to Review and Organize Data from the day
· Debrief with Principal and/or School Leadership Team
· Provide report (to be completed and shared with school team within 24 hours of visits) 
· Discuss next steps and commitments 

Visit #2 (Priority)
· Overview
· Leadership Team Collaborative Meeting
· IDOE prepares questions for principal and/or leadership team
· Review materials, progress reports, self-reflection, etc. 
· Classroom Observations - unaccompanied
· Focus Group Interviews 
· Prep Time to Review and Organize Data from the day
· Debrief with Principal and/or School Leadership Team
· Provide report (to be completed and shared with school team within 24 hours of visit) 
· Discuss next steps and commitments 
Additional Visits
· Overview
· Leadership Team Collaborative Meeting
· IDOE prepares questions for principal and/or leadership team
· Review materials, progress reports, self-reflection, etc. 
· Classroom Observations
· Focus Group Interviews – if needed
· Prep Time to Review and Organize Data from the day
· Debrief with Principal and/or School Leadership Team
· Provide report (to be completed and shared with school team within 24 hours of visit) 
· Discuss next steps and commitments 




Principal Check-List
Pre-visit
· Confirm date/time of visit with IDOE Outreach Coordinator 
· Submit Implementation Progress Report at least 3 school days prior to visit
· Complete visit schedule and send to IDOE Outreach Coordinator for approval
· Ensure appropriate staff and students are available for appropriate meetings/interviews
· Schedule a meeting room for the Outreach Coordinator to utilize during the visit and a meeting space for interviews and discussions.  
· Share classroom walkthrough expectations with staff
· Complete  Turnaround Principle Rubric with staff as a self-reflection
· Collect and organize evidence that is aligned to each Turnaround Principles (ie: binders, folders)

Visit
· Meet with Principal and Leadership Team 
· Focus or Priority 1st visit – Principal participates in classroom observations selected by Outreach Coordinator
· Priority 2nd visit – Outreach Coordinator will conduct unaccompanied observations
· Provide school maps/master schedule for classroom visits (keys if needed)
· Ensure coverage for staff who will be leadership and faculty interview meeting
· Debrief meeting with IDOE Outreach Coordinator (discuss observations, interviews, next steps, and commitments)

Post-visit
· Share debrief feedback with staff as appropriate
· Contact Outreach Coordinator with questions
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Implementation Progress Report
	
District: Click here to enter text.		Date: Click here to enter text.
	
School: Click here to enter text.		Priority   Focus 

Benchmark Assessment for PAI 1 (Priority Area for Improvement) 
	Data Analysis
Provide a detailed analysis of the data collected from the benchmark assessment that was used to track progress towards improving areas of need as identified in your school improvement plan.

What is the CURRENT data that aligns to your PAI?  If your PAI focuses on the bottom 25% growth, then your data we review together should reflect the same.  What does this data tell us?

	




	Intervention Strengths
Based on the data collected, reflect on the effectiveness of the intervention selected to address the priority areas for improvement at your school.

Using the interventions that you aligned to your PAIs, what is going well?
	






	Intervention Weaknesses
Based on the data collected, reflect on the gaps that exist in the effectiveness of the intervention selected to address the priority areas for improvement at your school.

Using the interventions that you aligned to your PAIs, what is NOT going so well?
	






	Update to Intervention Selection
Based on your reflection, what (if anything) will you change moving forward to ensure progress?

Based upon the weaknesses reported above, what are some updates or changes you could make to ensure that the interventions are successful?
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On-Site Monitoring Schedule
	
District:  		Date: Click here to enter text.
School: Click here to enter text.		Priority   Focus 
	Start Time
	End Time
	Task
	Location

	
	
	Administrator/Leadership Team Collaborative Meeting
30 minutes-60 minutes
Goals/Objectives - The leadership team will: 
· Share the purpose and direction of the school
· Provide an overview of interventions
· Provide analysis of current data
	

	
	
	Classroom Observations 
6-8 classroom visits
90 minutes(10-12 minutes each)
Goal/Objective – The Outreach Coordinator will:
· Determine common themes of instructional practice
· Identify areas of strength and areas of improvement
	provide master schedule, school map and master key


	
	
	Faculty Group Interview
5-7 prearranged faculty members
30 minutes
Goals/Objectives – School Faculty will:
· Provide validation and perspective of the purpose and direction of the school
	common meeting room


	
	
	IDOE Outreach Coordinator Prep Time
60 minutes 
Goal/Objective – The Outreach Coordinator will:
· Compile and summarize evidence from observations and interviews to align to Turnaround Principles
	

	
	
	Debrief Meeting with Administrator
30-45 minutes
Goals/Objectives – The Outreach Coordinator will:
· Provide an overview of results from visit
· Discuss next steps and recommendations 
· Obtain next step commitments from school administrator
	






Monitoring Focus and Priority Schools
Guiding Questions for Principal and Focus Groups
School Leadership - Turnaround Principle 1:  Ensuring that the principal has the ability to lead the turnaround effort.
1.1 What is the mission/vision (purpose/direction) of the school?  How was it developed?  How is it articulated to the community?
1.2 Who is responsible in developing/writing the school improvement plan?  Who identifies the goals?  Are they SMART goals?  How often is the plan reviewed during the school year?  Who are the reviewers?
1.3 How does the principal ensure that students and adults feel safe and ready to teach/learn?  Is there a behavior system in place?  Who monitors this system?  How often is the system reviewed and by whom?
1.4 How does the principal communicate high expectations to staff, students, and families?  How does the principal respond when adults display low assumptions about student potential?  
1.5 How does the principal ensure that the curriculum is standards-based and rigorous? (Lesson plans? Intentional walkthroughs?)  How does the principal ensure that formative assessments in ELA and math are standards-based?
1.6 How does the principal ensure that instruction is adjusted based on formative and/or summative assessments? (data chats/classroom walkthroughs/evaluations)
1.7 How often does the principal observe/evaluate the teachers?  How is the data collected during these observations/evaluations used to improve student learning? (PD? Priorities for the school?)
1.8 Are teachers’ planning times scheduled for collaboration of grade/content areas?  For example, one grade level scheduled at the same time or an entire department?  What is expected of teachers during planning periods? (PD from peers? Team meetings?) (7.3)
1.9 What is the process for hiring new teachers?  How are decisions regarding staffing made?  Is every classroom staffed with a full-time, certified teacher? (5.1)
1.10 How does the principal and staff increase academically-focused family and community engagement?  How are successes celebrated? How does the principal/school receive input from the stakeholders?

Climate and Culture - Turnaround Principle 2:  Establish a school environment that supports the social, emotional, and learning needs of all students.
2.1 Is there a clear and consistent behavior system in place?  Are goals set regarding behavior based on the analysis of data?  What systems are in place to ensure staff and student safety?
2.2 How do you support at-risk students and meet their needs:  academically, emotionally, and socially?
	How are teachers’ needs met? How is feedback delivered to teachers?
2.3 How are high expectations communicated to staff, students and families?

Effective Instruction - Turnaround Principle 3:  Ensure that teachers utilize research-based, rigorous effective instruction to meet the needs of all students and aligned with State Standards.
3.1 How do students know what they are expected to learn? Are standards/objectives posted in the rooms?  If asked, could a student tell me what he was to be learning on any given day?
3.2 How do you use student learning data to inform the selection of instructional strategies?
3.3 How do you stay informed of teaching/progress monitoring strategies? Describe some of the strategies used to check for understanding in your classroom.
3.4 How do you know that students are engaged and not just being compliant?
3.5 What are some examples of student learning data used in the school/classroom?  How often is student learning data reviewed by the teachers?  What interventions are in place for students not mastering the standards?
3.6 How would you describe the behavior of the students in the school?  Is it consistent across all classrooms?

Curriculum, Assessment, and Intervention System - Turnaround Principle 4:  Ensure that teachers have the foundational documents and instructional materials needed to teach to the rigorous college-and career- ready standards.
4.1 What evidence could be used to verify the curriculum is linked to College and Career Ready Standards?  Where can a teacher find these standards?
4.2 How do you plan what you are teaching? How does the principal know you are teaching the proper standards? (Lesson plans? Walkthroughs?)  
4.3 What formative assessments are used by the school to gauge student learning?   Do you review the results of these assessments?  When? With whom?
4.4 Do you feel you have the proper instructional materials and resources aligned with CCR work?
4.5 What is the intervention system for students who are two or more years behind in ELA and math?  How often is the system reviewed?  Is the system used properly and with fidelity?

Effective Staffing Practices - Turnaround Principle 5:  Develop skills to better recruit, retain and develop effective teachers.
5.1 What is the process for hiring new teachers?  How are decisions regarding staffing made?  Is every classroom staffed with a full-time, certified teacher?
5.2 How often are teachers observed?  Do they receive feedback afterwards?  What evaluation system is in place?
5.3 and 5.5 What are some examples of professional development provided?  Who decides what PD is needed and how it is delivered?  How does the principal know that the PD was effective and implemented in classrooms?
5.4 How do teachers know if they are not performing to expectation?  Is there support for those who need it?

Use of Data - Turnaround Principle 6:  Ensure the school-wide use of data focused on improving teaching and learning.
6.1 What are some examples of communication between school and home that provide parents data on student progress, attendance, behavior?
6.2 Describe the data management system that is currently in place.  Who has access to the data?  Is it user-friendly?
6.3 How often to teachers review data?  Which teachers are involved?  Who leads the review?  How often?  What is the outcome of the review? (PD? Teaching strategy?)

Effective Use of Time - Turnaround Principle 7:  Redesign time to better meet student and teacher learning needs and increase teacher collaboration focusing on improving teaching and learning.
7.1 When do teachers know what they will be teaching the following year? How is the master schedule arranged?  Who develops the schedule?
7.2 How is remediation for students represented in the schedule?  Is there a scheduled intervention program?
7.3 Are teachers’ planning times scheduled for collaboration of grade/content areas?  For example, one grade level scheduled at the same time or an entire department?  What is expected of teachers during planning periods? (PD from peers? Team meetings?)

Effective Family and Community Engagement - Turnaround Principle 8:  Increase academically focused family and community engagement.
8.1 How are families engaged in academically related activities and school decision-making?  Do families feel included?  How do you know?
8.2 What relationships has the school cultivated with community partners who offer services to families to assist in breaking down social, personal, and academic barriers for learning?  How are students identified who need this support system?


On-Site Monitoring: Classroom Observation Form
	Characteristic
	Overall Rating
	Evidence

	Classroom Environment
· safety
· order
· visible and invisible structures
· academic atmosphere
· student-centeredness
· peer support
· purposeful/practical space arrangement
· student-work displays
	Low               High
	

	
	
1
	
2
	
3
	
4
	

	Classroom Culture
· high expectations
· achievement
· rigor
· relationships
· respect
· tolerance
· collaboration
· urgency
	Low               High
	

	
	
1
	
2
	
3
	
4
	

	Behavior Management
· efficiency
· effectiveness
· respect
· rules and routines
· consistency
· compliance
	Low               High
	

	
	
1
	
2
	
3
	
4
	

	Instructional Execution
· objective-driven
· knowledge or skill development
· levels of connections being made
· rigor
· differentiation
· student practice
· scaffolding concepts
· pacing
· progress charting
· higher order thinking
· students interests and backgrounds
	Low               High
	

	
	
1
	
2
	
3
	
4
	

	Engagement 
· compliance level
· “on-task”
· students’ personal interest level
· making relevant connections
	Low               High
	

	
	
1
	
2
	
3
	
4
	

	1 - Very little or no evidence observed that the practice presently exists
	2 - Some evidence observed, but there are a number of practices needing improvement or opportunities for strengthening
	3 -Much evidence observed, but there are a few practices that could be strengthened
	4 – Much evidence observed and it would be difficult to find ways to improve

	Additional Comments: 
[bookmark: _GoBack]




	Beginning Time:   ________________

Ending Time:         ________________
	Number of Students in classroom
	School


	Observer                  
	Date
	Room #            
	Teacher









Preliminary On-Site Monitoring Summary
	Turnaround Principle
	Evidence of effective practice
	Comments

	TURNAROUND PRINCIPLE 1:
School Leadership

	· Mission/vision articulated and understood by all
· Principal leads diagnosis of data with staff
· School Improvement Plan is active
· Behavior systems in place and consistent
· Principal conducts regular observations and walkthroughs
· Clear high expectations for students and staff
· Formative assessment protocol 
· Master schedule includes necessary components
· Staffing practices defined
· Intentional family/community engagement
	

	TURNAROUND PRINCIPLE 2:
School Climate and Culture
	· Facility is clean and orderly
· Behavior system in place and consistent
· High expectations  for students and staff
· Students received interventions
· Climate and culture surveys given
	

	TURNAROUND PRINCIPLE 3:
Effective Instruction
	· Learning objectives posted and referred to
· Variety of instructional strategies
· Differentiated instruction
· Checks for understanding
· Teachers use data to drive instruction
· Lessons include spiraling
· Collaboration with data
· Classroom management is consistent
	

	TURNAROUND PRINCIPLE 4:
Curriculum, Assessment & Intervention System
	· Curriculum maps aligned to IAS
· Learning objectives included in curriculum maps and pacing guides
· Observations show IAS alignment
· Lesson plan reviews
· Formative assessment plan
· Instructional materials provided
· Interventions in place for 2+ years behind
· Whole group/small group processes
	

	TURNAROUND PRINCIPLE 5:
Effective Staffing Practices
	· Principal and instructional leaders work together to determine staffing needs.
· Recruitment efforts
· Hiring protocols
· Intentional staff assignments
· Professional Development Plan
· Job-embedded learning for all staff
	

	TURNAROUND PRINCIPLE 6:
Enabling the Effective Use of Data
	· Data protocols
· Easy access to data (friendly format)
· Communication of data to families/community
· Teacher collaboration time – use of data
· PD aligned to data
	

	TURNAROUND PRINCIPLE 7:
Effective Use of Time

	· Master schedule includes sufficient time for core content
· Master schedule includes Interventions/accelerations
· Master schedule includes collaboration time
· PD opportunities embedded into schedule
· Transition times effective
· 
	

	TURNAROUND PRINCIPLE 8:
Effective Family and Community Engagement
	· Families are actively involved in decisions
· Input from families and community are solicited
· Parent/guardian PD on data
· Community supports
· Identification of struggling students for supports is quick
	

	Powerful Practices

	Opportunities for Improvement

	Next Steps and/or Commitments 







Focus/Priority Final Report Template
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	Basic Information

	Date:
	

	Visit:
	Focus
	Priority 1st
	Priority 2nd
	Priority Other

	District:
	

	School:
	

	IDOE Outreach Coordinator:
	





	I. Site-Visit Observations and Interviews

	Classroom Observations
	Faculty/Student Group Interview Responses

	
	 School Leadership - Turnaround Principle 1:  Ensuring that the principal has the ability to lead the turnaround effort.
1.1 What is the mission/vision (purpose/direction) of the school?  How was it developed?  How is it articulated to the community?
1.2 Who is responsible in developing/writing the school improvement plan?  Who identifies the goals?  Are they SMART goals?  How often is the plan reviewed during the school year?  Who are the reviewers?
1.3 How does the principal ensure that students and adults feel safe and ready to teach/learn?  Is there a behavior system in place?  Who monitors this system?  How often is the system reviewed and by whom?
1.4 How does the principal communicate high expectations to staff, students, and families?  How does the principal respond when adults display low assumptions about student potential?  
1.5 How does the principal ensure that the curriculum is standards-based and rigorous? (Lesson plans? Intentional walkthroughs?)  How does the principal ensure that formative assessments in ELA and math are standards-based?
1.6 How does the principal ensure that instruction is adjusted based on formative and/or summative assessments? (data chats/classroom walkthroughs/evaluations)
1.7 How often does the principal observe/evaluate the teachers?  How is the data collected during these observations/evaluations used to improve student learning? (PD? Priorities for the school?)
1.8 Are teachers’ planning times scheduled for collaboration of grade/content areas?  For example, one grade level scheduled at the same time or an entire department?  What is expected of teachers during planning periods? (PD from peers? Team meetings?) (7.3)
1.9 What is the process for hiring new teachers?  How are decisions regarding staffing made?  Is every classroom staffed with a full-time, certified teacher? (5.1)
1.10 How does the principal and staff increase academically-focused family and community engagement?  How are successes celebrated? How does the principal/school receive input from the stakeholders?

Climate and Culture - Turnaround Principle 2:  Establish a school environment that supports the social, emotional, and learning needs of all students.
2.1 Is there a clear and consistent behavior system in place?  Are goals set regarding behavior based on the analysis of data?  What systems are in place to ensure staff and student safety?
2.2 How do you support at-risk students and meet their needs:  academically, emotionally, and socially?
	How are teachers’ needs met? How is feedback delivered to teachers?
2.3 How are high expectations communicated to staff, students and families?

Effective Instruction - Turnaround Principle 3:  Ensure that teachers utilize research-based, rigorous effective instruction to meet the needs of all students and aligned with State Standards.
3.1 How do students know what they are expected to learn? Are standards/objectives posted in the rooms?  If asked, could a student tell me what he was to be learning on any given day?
3.2 How do you use student learning data to inform the selection of instructional strategies?
3.3 How do you stay informed of teaching/progress monitoring strategies? Describe some of the strategies used to check for understanding in your classroom.
3.4 How do you know that students are engaged and not just being compliant?
3.5 What are some examples of student learning data used in the school/classroom?  How often is student learning data reviewed by the teachers?  What interventions are in place for students not mastering the standards?
3.6 How would you describe the behavior of the students in the school?  Is it consistent across all classrooms?

Curriculum, Assessment, and Intervention System - Turnaround Principle 4:  Ensure that teachers have the foundational documents and instructional materials needed to teach to the rigorous college-and career- ready standards.
4.1 What evidence could be used to verify the curriculum is linked to College and Career Ready Standards?  Where can a teacher find these standards?
4.2 How do you plan what you are teaching? How does the principal know you are teaching the proper standards? (Lesson plans? Walkthroughs?)  
4.3 What formative assessments are used by the school to gauge student learning?   Do you review the results of these assessments?  When? With whom?
4.4 Do you feel you have the proper instructional materials and resources aligned with CCR work?
4.5 What is the intervention system for students who are two or more years behind in ELA and math?  How often is the system reviewed?  Is the system used properly and with fidelity?

Effective Staffing Practices - Turnaround Principle 5:  Develop skills to better recruit, retain and develop effective teachers.
5.1 What is the process for hiring new teachers?  How are decisions regarding staffing made?  Is every classroom staffed with a full-time, certified teacher?
5.2 How often are teachers observed?  Do they receive feedback afterwards?  What evaluation system is in place?
5.3 and 5.5 What are some examples of professional development provided?  Who decides what PD is needed and how it is delivered?  How does the principal know that the PD was effective and implemented in classrooms?
5.4 How do teachers know if they are not performing to expectation?  Is there support for those who need it?

Use of Data - Turnaround Principle 6:  Ensure the school-wide use of data focused on improving teaching and learning.
6.1 What are some examples of communication between school and home that provide parents data on student progress, attendance, behavior?
6.2 Describe the data management system that is currently in place.  Who has access to the data?  Is it user-friendly?
6.3 How often to teachers review data?  Which teachers are involved?  Who leads the review?  How often?  What is the outcome of the review? (PD? Teaching strategy?)

Effective Use of Time - Turnaround Principle 7:  Redesign time to better meet student and teacher learning needs and increase teacher collaboration focusing on improving teaching and learning.
7.1 When do teachers know what they will be teaching the following year? How is the master schedule arranged?  Who develops the schedule?
7.2 How is remediation for students represented in the schedule?  Is there a scheduled intervention program?
7.3 Are teachers’ planning times scheduled for collaboration of grade/content areas?  For example, one grade level scheduled at the same time or an entire department?  What is expected of teachers during planning periods? (PD from peers? Team meetings?)

Effective Family and Community Engagement - Turnaround Principle 8:  Increase academically focused family and community engagement.
8.1 How are families engaged in academically related activities and school decision-making?  Do families feel included?  How do you know?
8.2 What relationships has the school cultivated with community partners who offer services to families to assist in breaking down social, personal, and academic barriers for learning?  How are students identified who need this support system?





	Target
	Progress towards PAI

	PAI1


	☐On Pace ☐Adjustments Needed

	
	

	
	

	PAI2
	☐On Pace  ☐Adjustments Needed

	
	

	
	

	PAI3
	☐On Pace  ☐Adjustments Needed

	
	

	
	



	Turnaround Principles
	Recommended Action Steps
	Resources

	Effective Leadership
	· 
	· 

	Climate and Culture
	· 
	· 

	Effective Instruction
	· 
	· 

	Curriculum, Assessment, and Interventions
	· 
	· 

	Effective Staffing
	· 
	· 

	Effective Use of Data
	· 
	· 

	Effective Use of Time
	· 
	· 

	Family & Community Engagement
	· 
	· 






Principal Preliminary Summary Report Email (if you don’t leave the summary that day) - (Make sure to also copy the Superintendent and other appropriate district personnel)  
Dear [Principal Name],
I want to thank you and your team for arranging your time so that we could complete our monitoring visit and discuss the progress you are making on your Student Achievement Plan.  I enjoyed visiting [School Name].  Attached is the Preliminary Summary from today’s visit.    I will be sending you additional final reports in the next couple of days as well.  If you have any questions regarding the Preliminary Summary, please don’t hesitate to contact me.  
Thank you,
[Name]

Principal Final Monitoring Feedback Report Follow-up Email - (Make sure to also copy the Superintendent and other appropriate district personnel)  
I want to thank you and your team for arranging time to discuss your Student Achievement Plan and the progress you are making on your goals.  I am attaching my Monitoring Feedback Report from my visit.  The report consists of 3 sections, outlined below.  
1. Title Page
1. Section I:  	Classroom Observations notes and summary of faculty/staff interview responses
1. Section II:  	Progress on Priority Areas for Improvement (PAIs)
1. Section III:  	Recommendations and Resources

***If final or only visit
I am also attaching a Summative Rubric  that we use as a measure to determine the implementation of the Turnaround Principles.   Please let me know if you have any questions regarding this report, the recommendations, or the resources provided.  
Thank You!
[Name}
Section 5
Summative Rubric Summary Page – This quick snapshot of the rubric should be completed and signed by the Outreach Coordinator.  A signed copy should be sent to Teresa and your assigned Outreach Specialist.
Summative Rubric – After all of the monitoring visits have been completed; fill out the rubric as a final snapshot of where the school is.  Make sure to include the top 3 priorities for schools from your debriefing session to help with driving further school improvement discussions.  Turn in report electronically to your Outreach Specialist.  
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Summative Rubric Summary
School Name ____________________________________________________________  	Corporation #___________ School # _________
Date of Visit _________________________  Outreach Coordinator Name: ___________________________________________________
	Turnaround Principle
	Ineffective
	Improvement Necessary
	Effective/Implemented with Fidelity 
	Highly Effective 

	1. School Leadership
	
	
	
	

	2. School Climate & Culture
	
	
	
	

	3. Effective Instruction
	
	
	
	

	4. Curriculum, Assessment & Intervention System
	
	
	
	

	5. Effective Staffing Practices
	
	
	
	

	6. Enabling the Effective Use of Data
	
	
	
	

	7. Effective Use of Time
	
	
	
	

	8. Effective Family & Community Engagement
	
	
	
	



As a result of the Outreach Division of School Improvement monitoring visit, the above named school is found to be performing at the indicated level.  N/A indicates that the focus school has not identified that principle as a focus in their plan. Priority schools are evaluated in all eight (8) areas. Summary page should be submitted to Assistant Superintendent of Outreach no later than June 15.  
Outreach Coordinator Signature _______________________________________________________ Date ___________________________


	SCHOOL LEADERSHIP

	TURNAROUND PRINCIPLE 1
	Ensure that the principal has the ability to lead the turnaround effort

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	1.1
	The principal uses data to
establish a coherent vision that is understood and supported by
the entire school community
	· School Improvement Plan
· School vision & belief statements
· School climate surveys
· School focus groups
· School documents, meetings, & artifacts showing vision, core beliefs in action


	There may be a school mission and vision but it is not evident in the daily life at the school
	The principal uses data from multiple sources to develop a school mission and vision and articulates it to the school community
	The school leadership team uses data from multiple sources in its development. The school mission is clearly articulated, understood, and supported by all.  
	Representatives from all stakeholders use data from multiple sources to establish a coherent vision that guides leadership actions and decisions. 

	
	
	
	The mission, vision, and underlying core beliefs do no influence and guide decision-making or student achievement.
	The mission, vision, and underlying core beliefs direct and influence decision-making on student achievement and school outcomes. 
	The mission, vision, and underlying core beliefs direct, influence, and guide decision-making on student academic excellence (college/career readiness) and healthy social/emotional development.
	The mission, vision, and underlying core beliefs direct, influence, and guide decision-making at all levels of the school community.

	
	
	
	The actions and comments from staff contradict the vision and its core beliefs about what students are capable of achieving
	The mission and vision are referenced in public forums.
	The principal continuously articulates and inspires the school community to enact the vision. 
	The principal and other staff members continuously articulate and inspire the school community to enact the vision.

	
	
	
	There is no visible alignment between school practices and rituals and vision.  
	The principal and some teachers may be the only ones to align school practices and rituals with the vision.
	There is a visible alignment between school practices and rituals and the vision.
	The school community demonstrates commitment to the school vision and core beliefs through behaviors and actions consistent with the vision. 

	
	
	
	There are no benchmarks or milestones to monitor progress towards the realization of the vision.
	The principal inconsistently uses benchmarks to monitor towards the realization of the vision.
	The principal uses benchmarks to check the progress of the vision and regularly communicates these milestones to the school community.
	The school community is engaged in step-backs to take a data=based assessment of their progress towards the realization of the school vision. 

	1.2
	The principal develops and promotes a coherent strategy and plan for implementing the school vision, which includes clear measurement goals, aligned strategies, and a plan for monitoring progress and driving continuous improvement. 
	· School Improvement Plan
· School vision and mission statements
· School climate surveys
· School focus groups
· Evidence of monitoring of action plan goals frequently and continuously
· Administrative Walk-through data
· Formative Achievement data
	There is no comprehensive diagnosis of the school’s data.

	The principal shares past student achievement data with staff.
	Results from a comprehensive diagnosis of the school’s strengths/weaknesses are publicly shared with the staff and members of the community.
	Diagnostic protocols and process (including review of data, school and instructional practices) are clear to all staff; staff members have opportunities to engage in analyses of data. 

	
	
	
	The principal develops a school improvement plan to comply with regulations and refers to the plan infrequently. 
	The principal uses past student achievement data to inform the development of a school improvement plan which includes goals, some milestones, and benchmarks of progress.
	A school improvement plan is developed by the leadership team and aligned to the school’s needs assessment with SMART goals, milestones, and strategies and assigned accountabilities with the urgent goal of making dramatic student achievement gains within the first two years. 
	A school improvement plan is developed by key leaders with broad input from staff and community, SMART goals, milestones and strategies are aligned and assigned.

	
	
	
	Staff is unaware of the school’s priorities for the year.
	Staff has heard about the priorities of the school but cannot articulate actionable details or school goals; however, the school leadership team focuses on implementing some of the key points of the plan. 
	Staff is familiar with priorities for improvement and details of the school improvement plan. 
	Staff are actively engaged and invested in the success of the school improvement plan.

	
	
	
	Results are not systematically reviewed to assess progress and adjust strategies.
	Results are informally reviewed to assess progress and adjust strategies.
	Regular reviews are in place to assess progress to goals and make adjustments to strategies as needed.
	Rigorous and regular reviews are in place to assess progress to goals, make adjustments to strategies as needed, and guided systematic professional development, support, and monitoring efforts.

	1.3
	The principal uses data to work collaboratively with staff to maintain a safe, orderly and equitable learning environment
	· Administrative walk-through data – student engagement indicator
· School climate surveys
· School focus group
· School Discipline plan
· School faculty/student handbook
· Teacher observation & evaluation data
· Master & bell schedules
	The school building is not well cared for and has significant areas of disrepair.[2.1]
	The principal ensures that the school building is safe and clean, but limited facilities issues persist. [2.1]
	The principal ensures that students and adults feel safe and ready to engage in teaching and learning; the facility is clean and in good working order. [2.1]
	The principal ensures students and adults feel safe and welcomed, ready to learning and teach; the facility is exemplary. [2.1]

	
	
	
	The principal has not successfully put in place a clear and consistent student behavior system, either state or in practice and accepts that teacher’s response to classroom incidents varies from classroom to classroom. [2.1]
	The principal has in place a stated and consistent behavior system of rewards and consequences, though does not consistently track implementation data and deals with issues as they arise. [2.1]
	The principal has in place and monitors a behavior system of rewards and consequences to ensure consistent implementation (with age appropriate differentiation) across classrooms, grades and content areas. [2.1]
	There is a clear and consistent behavior systems of rewards and consequences in use, goals are consistently met or surpassed. [2.1]

	
	
	
	The principal does not have procedures to monitor a safe and orderly environment. [2.1]
	The principal has in place procedures to monitor and support a safe and orderly environment but they are not followed consistently by staff. [2.1]
	The principal ensures a safe, orderly and equitable learning environment and has systems in place for monitoring. [2.1]
	The school community ensures a safe, orderly, and equitable learning environment exists for all students and regularly monitors its implementation. [2.1]

	
	
	
	The principal does not review data on attendance, tardies, office referrals, and suspensions. [6.1]
	The principal reviews data on attendance, tardies, office referrals and suspensions, but systems are not in place for quick interventions for students most frequently referred and/or suspended. [6.1]
	The principal is using and engaging team leaders to use established systems to easily and routinely review accurate data on attendance, tardies, office referrals and suspensions, especially to identify and address students most frequently referred and/or suspended; the principal engages the staff in these reviews. [6.1]
	The principal engages the school community in reviewing culture and climate data, including surveys and observable data, and solicits feedback about what needs to happen to ensure explicit goals are met and that the school community takes pride in their school.  The school is the center of community activity. [6.1]

	1.4
	The principal communicates high expectations to staff, students, and families, and supports students to achieve them. 
	· Administrative walk-through data
· School climate surveys
· School focus groups
· School discipline plan
· School staff, student, parent handbooks
· Posted behavior standards
· Posted academic Standards and rubric
· School vision and belief statements
	The principal may express a vision for high quality teaching, but does not have systems in place to foster or monitor it in every classroom. [2.3]
	The principal expects high quality teaching in every classroom and conducts weekly formal and informal observations and administrative walkthroughs. [2.3, 4.2]
	The principal is committed to high quality teaching and ensures classrooms are visited daily to support and monitor high quality instruction. [2.3]
	The principal and teachers are continuously engaged in inquiring about instructional improvement, the principal and instructional leaders continuously monitor to ensure high quality instruction is present in every classroom all the time. [2.3]

	
	
	
	The principal leaves it to each teacher to foster student learning expectations, with little or no calibration of what it means for students to produce grade level work. [2.3]
	The principal sets high expectations for students by ensuring the curriculum is aligned to the Standards. [4.1]
	The principal sets high expectations for students by ensuring student work is intellectually challenging, is cognitively demanding, demonstrates mastery of Standards, and that students receive meaningful feedback. [2.3]
	The instructional leadership team has multiple methods for students to demonstrate mastery of cognitively demanding material aligned to the Standards, including exhibitions, portfolios, and other assessments. [2.3]

	
	
	
	The principal does not persuasively communicate a belief in the potential of all students. 
	The principal persuasively communicates a belief in the potential of all students. 
	The principal fosters an unwavering belief in the potential of all students by communicating this belief frequently and passionately. 
	Students, staff and community members articulate a belief in the potential of students and adults.  This belief is codified and express in the daily rituals of the school. 

	
	
	
	The principal accepts low assumptions about student potential.
	The principal notes when adults display low assumptions about student potential
	The principal responds when adults display low assumptions about student potential.
	All adults display an unwavering belief in the potential of all students. 

	
	
	
	The principal communicates infrequently with families about the students’ academic, social-emotional, behavioral, and attitudinal progress. [8.1]
	The principal communicates high expectations by ensuring frequent interactions with families about student’s academic, social-emotional, behavioral, and attitudinal progress. [8.1]
	The principal demonstrates a commitment to high expectations through frequent interactions with families about the students’ academic, social-emotional, behavioral, and attitudinal progress toward SMART goals. [8.1]
	Families are seen as, and consider themselves, partners in ensuring their children achieve explicit and rigorous goals. [8.1]

	1.5
	The principal ensures that a rigorous and coherent standards-based curriculum and aligned assessment system are implemented with fidelity.
	· Administrative Walk-through data
· Teacher observation & evaluation data
· District curriculum guides
· Lesson plan format
· formative assessments
· data management systems
· PLC agendas and minutes
· Grade level & content level meeting agendas and minutes
	The principal enables teachers to develop independent lessons that are not systematically linked to the Standards. [4.2]


	The principal articulates the expectations that all teachers will implement a coherent Standards-aligned curriculum and assessment system. 
	The principal articulates the expectations that all teachers will implement a rigorous and coherent Standards-aligned curriculum and assessment systems with fidelity. [4.1]
	All teachers implement a rigorous and coherent Standards-aligned curriculum and assessment system with fidelity.

	
	
	
	The principal’s classroom observations are infrequent and unstructured. [4.2]
	Staff is not observed at least weekly to determine the extent to which teacher instruction is aligned with the Standards across all classrooms. [4.2]
	All staff is observed, at least 10 minutes on a weekly basis, by some member of school leadership to ensure instructional and pacing alignment with the Standards-aligned curriculum; teachers are on pace and teaching lessons are aligned to the Standards. [4.2]
	All staff is observed on a weekly basis by some member of the school leadership to ensure that teachers are teaching lessons aligned to the Standards across classrooms and on pace with the established sequence. [4.2]

	
	
	
	The district may have formative assessments in literacy and math, but using teacher-developed assessments is the norm.  There is not a system in place to collect and analyze formative assessment data. [4.3]
	The principal monitors implementation of district provided formative assessments in ELA and math; challenges persist keeping to the district formative assessment schedule. [4.3]
	The principal implements formative assessments with fidelity and analyzes results in ELA and math across all grade-levels linked to the Standards-aligned curriculum and ensures that the results are returned to teachers in a teacher-friendly manner for timely analysis. [4.3]
	The principal monitors and analyzes formative assessments in ELA and math across all grade-levels linked to the Standards aligned curriculum, and uses the data to inform instructional improvement. 

	
	
	
	There is not a system in place to collect and review lesson plans. [4.3]
	The principal has systems in place to review lesson plans to ensure implementation fidelity, though systematic review and feedback remains a challenge. [4.2]
	The principal puts in place systems to ensure that lesson plans are written and reviewed on a set schedule. [4.2]
	Systematic reviews of lesson plans indicate consistent alignment with the Standards and a level of rigor that exceeds those standards, at times. [4.2]

	
	
	
	The principal does not ensure that all teachers have access to Standards-aligned materials and resources. [4.4]
	The principal ensures access to Standards-aligned materials and resources.  Teachers may also be using their own materials not necessarily aligned to the Standards. [4.4]
	The principal walk-throughs provide data indicating teachers are using engaging instructional materials and resources aligned to the Standards. [4.4]
	The principal ensures that all teachers have access to appropriate 21st Century resources, materials, and equipment aligned to the Standards and school improvement plan. [4.4]

	1.6
	The principal ensures that classroom level instruction is adjusted based upon formative and summative results from aligned assessments. 
	· Administrative walk-through data
· Common Assessments
· Professional development plan
· Grade & content level meeting agendas and minutes
· PLC agendas and minutes
· Data team agenda and minutes
	The principal does not set expectations for how teachers use collaboration time to collect and analyze formative assessment data. [4.3]
	The principal sets the expectations and ensures that teachers use collaboration time to focus on formative assessment data, but does not monitor implementation and rigor. [4.3, 6.3]
	The principal sets the expectation that teachers use collaboration time to review formative assessment data to determine if students met specific goals for improvement and make instructional adjustments as necessary. [4.3, 6.3]
	The principal provides teachers with a data management system with analytic tools to gain insight into how students are performing, how to design ongoing instruction, and monitors the teachers’ use during collaboration time. [4.3]

	
	
	
	Leader walk-throughs are not schedule or do not focus on instructional improvement. [6.3]
	Leader walk-throughs are scheduled and mostly adhered to; walk-throughs focus on general best practices for teachers. [6.3]
	Leader walk-throughs are scheduled and adhered to.  The principal and leader walk-throughs focus on monitoring and supporting instructional decisions made by teachers, including student grouping, differentiation and targeted interventions, based on their analysis of multiple forms of data, including observations, interim and formative assessments (daily, weekly, end-of-unit) 3.5]
	Leader walk-throughs are scheduled and adhered to, strategically targeting teachers with particular development needs, while supporting all. [6.3]

	1.7
	The principal uses informal and formal observation data and on-going student learning outcome data to monitor and improve school-wide instructional practices and ensure the achievement of learning goals for all students (including SWD and ELs). 
	· Administrative walkthrough data
· Common assessment data
· Teacher observation and evaluation data
· Grade & content level meeting agendas and minutes
· PLC agendas
· Data team agendas and minutes
	The principal does not use data to identify school-wide instructional practices for improvement. [6.2]
	The principal is using multiple forms of disaggregated data to select and monitor a select number of key school-wide priorities for instructional improvement. [6.2]
	The principal has on-demand access to and is using a comprehensive set of disaggregated data to identify and monitor a select number of school-wide priorities for instructional improvement. [6.2
	The principal and leadership team have and use on-demand access to a comprehensive set of disaggregated data to identify and monitor key school-wide priorities for instructional improvement that become a foundation for the School Improvement Plan. [6.2]

	
	
	
	Based on informal and formal observations and available student assessment data, limited progress on key instructional practices exist. [6.3]
	Based on informal and formal observation data, leader walk-throughs, and multiple measures of student assessment data, progress is evident for some teachers on some priorities; student learning outcomes can be linked to these improvements. [6.3]
	Based on informal and formal observation data, leader walk-throughs, and multiple measures of student assessment data, the principal and instructional leaders identify and focus on a select number of school-wide teaching practices through targeted and job-embedded PD. [6.3]
	Based on informal and formal observation data, leader walk-throughs and multiple measures of student assessment data, progress is evident for all teachers on all instructional priorities and student outcomes are positively impacted. [6.3] Students who are not mastering lesson objectives are quickly identified and provided additional instructional supports until they achieve mastery. [3.5]

	1.8
	The principal ensures that the schedule is intentionally aligned with the school improvement plan in order to meet the agreed upon school level learning goals. 
	· Master schedule
· School Improvement Plan
· Lesson plans
· PLC agendas
· Grade & content level meeting agendas and minutes
	The principal creates the master schedule, but errors are not swiftly addressed, causing confusion regarding student assignment. [7.1]
	The principal completes the master schedule in a timely manner and all students are enrolled in level appropriate classrooms. [7.1]
	The principal and instructional leaders create a master schedule that ensures core content areas have sufficient time allocated at a time when learning is best for students. [7.1]
	The principal and instructional leaders create a master schedule that prioritizes time for core content areas and may include increased time for literacy and mathematics instruction. [7.1]

	
	
	
	The master schedule does not adequately address the need for instructional interventions for students two grade levels behind. [7.2]
	The master schedule provides time for ELA and Math intervention, though the time allocated does not meet research-based guidelines, and is inflexible to make reintegration into grade appropriate core content classes cumbersome and complicated. [7.2]
	The master schedule enables students who are two or more years behind in ELA or Math to be enrolled in intervention programs with sufficient time allocated to allow for implementation fidelity. [7.2]
	All students who are two or more years behind in ELA or Math are enrolled in intervention programs with sufficient time allocated to allow for implementation fidelity. [7.2]

	
	
	
	There is not a calendar developed that includes staff professional development, teacher team meetings, or common meeting times. [7.3]
	There is a basic calendar of teacher collaboration time. [7.3]
	The principal and instructional leaders ensure teachers have sufficient planning time for grade/content level meetings, as well as vertical staff collaboration. [7.3]
	Teachers have ongoing consistent and sufficient times for grade/content meetings, as well as vertical staff collaboration. [7.3]

	
	
	
	There is not time in the master schedule for teachers to learn from each other or outside the teacher’s community [7.3]
	Through the master schedule, the principal creates time for teachers to have opportunities to learn from others outside the teacher’s community. [7.3]
	The principal and instructional leaders ensure the master schedule includes opportunities to learn from other teachers at the school, as well as others outside of the immediate teachers’ community. [7.3]
	The master schedule includes opportunities for teachers to learn from each other, as well as experts in the field. [7.3]

	1.9
	The principal effectively employs staffing practices (recruitment and selection, assignment, shared leadership, job-embedded professional development, observations with meaningful instructional feedback, evaluation) in order to continuously improve instruction and meet student learning goals.
	· Master schedule 
· Policy for teacher placement
· Staffing assignment chart
· School Climate surveys
· School focus group
· School Improvement plan
· Formal and Informal observations and evaluations
· Grade & content agenda and minutes
· PLC agenda and minutes
· Data team agenda and minutes
	The principal has the district HR select and assign teaching staff based on vacancies with recruitment efforts not well-defined. [5.1]
	The principal uses traditional channels and procedures to recruit new teachers. [5.1]
	The principal and instructional leaders use established processes to identify staffing needs proactively and early and manages recruitment efforts by casting a wide net for candidates including, but not limited to traditional venues. [5.1]
	The principal uses creative and traditional means to proactively recruit teachers with the expertise to deliver quality instruction using a research-based teacher screening process (e.g. Habermann) and ensures there are no persistent teacher vacancies. [5.1]

	
	
	
	The principal has no clear selection criteria or processes in place for interviewing candidates.  [5.1]
	The principal ensures clear selection criteria and processes are in place for interviewing candidates. [5.1]
	The principal ensures that content/grade level teams or teacher leaders participates in and informs staff selection and is present at demo lessons and formal interview. [5.1]
	The principal includes grade level/content peers and other instructional leaders to inform staff selection based upon the needs of the school.  They are all present at demo lessons and formal interviews. [5.1]

	
	
	
	Staff assignment is based on something other than matching student learning needs with staff’s instructional strengths. [5.5]
	The principal and instructional leaders do not have clear selection processes when matching staff to specific position expectations. [5.5]
	The principal and instructional leaders operate from clear selection process that focus on matching staff to specific position expectations and are based on prior student learning outcomes for non-first year teachers. [5.1]
	The principal bases staffing assignment decisions on teacher effectiveness data, as well as student outcomes data; assignments put teachers with proven effectiveness with students demonstrating the greatest learning needs. [5.1]

	
	
	
	There are neither the systems in place nor the urgency to dismiss chronically underperforming teachers. [5.5]
	The principal has some documentation on consistently underperforming staff. [5.5]
	The principal has evidence that classrooms are staff with teachers with the right skills, competencies and content knowledge necessary to achieve student learning outcomes. [5.5]
	All classrooms are staffed with effective or highly effective teachers, or comparable designation, based on district evaluations. [5.5]

	
	
	
	There is little or no evidence that teachers receive instructional feedback from the principal that impacts practice. [5.2]
	The principal visits classrooms when time permits and provides teachers with constructive feedback.  Follow-up monitoring is inconsistent. [5.2]
	The principal and leadership team enact their role as instructional improvement leaders by consistently providing teachers with constructive feedback linked to improvement plans, support and then follow-up to ensure instructional improvement. [5.2]
	The principal and leadership team member feedback is the norm, providing all teachers with meaningful feedback to improve the quality of instruction. [5.2]

	
	
	
	The principal secures professional development that is not linked to teacher evaluation, learning outcomes, or school-wide goals. [5.3]
	The principal ensures the school has a clear professional development calendar and topics are aligned to established school improvement goals. [5.3]
	The principal and leadership team ensures professional development is designed and linked to teacher observations, formative assessment results, and school-wide goals. [5.3]
	The principal and leadership team ensures professional development is designed and linked to teacher observations, formative assessment results, and school-wide goals,. The principal consistently monitors the implementation of learned instructional strategies. [5.3]

	
	
	
	The principal does not set expectations for or monitor teacher collaboration time to ensure it is focused on improving instructional priorities. [5.3]
	The principal ensures teachers collaboratively review student work to build a shared understanding curricular goals and rigor. [5.3]
	The principal and leadership team ensure that teachers’ collaboration time is focused on instructional priorities identified through an analysis of data. [5.3]
	The principal and leadership team ensure that every possible opportunity for teacher collaboration time is focused on instructional priorities identified through an analysis of data and linked to school-wide goals. [5.3

	
	
	
	There are neither the systems in place nor the urgency to dismiss chronically underperforming teachers. [5.5]
	The principal has some documentation on consistently underperforming staff. [5.5]
	The principal communicates performance expectations for each position, implements an evaluation process aligned with district expectations, places “ineffective” staff on improvement plans, provides appropriate support, extensively documents consistently underperforming staff and follows the protocols for removal of ineffective teachers. [5.5]
	The principal makes clear performance expectations aligned with the mission and vision for each position, implements a systematic evaluation process aligned with district expectations; places “ineffective” staff on improvement plans, provides appropriate support, extensively documents consistently underperforming staff and follows the protocols for removal of ineffective teachers. [5.5]

	1.10
	The principal uses data and research-based practices to work with staff to increase academically-focused family and community engagement.
	· School climate surveys
· School focus group
· School, staff, parent, student handbooks
· List of family and community engagement activities and attendance
· List of outreach programs for families with struggling students. 
	The principal ensures progress reports and report cards are sent to parents and/or guardians, but there are not systems in place for further engagement.
	The principal ensures family members are informed about student learning progress through traditional means such as parent-teacher conferences, progress reports and reports cards. [8.1]
	The principal and instructional leaders create high value opportunities to engage family members in discussing student learning progress toward explicit goals; successes are celebrated and gaps are acknowledged addressed. [8.1]
	The principal, parents and community members are actively involved in key student learning demonstrations (presentations, student-parent-teacher conferences) [8.1]

	
	
	· 
	Parents only receive additional information about students when they are failing or in behavioral trouble. [8.1]
	The principal supports and encourages structures such as PTOs, PTAs, and Parent Councils. [8.1]
	The principal recruits families and community members as active participants in sessions geared to solicit input on school decisions through PTOs, PTAs, and Parent Councils; school leaders take such input seriously and make decisions accordingly. [8.1]
	The principal puts in place measurable systems to engage families in a variety of school activities, ranging from celebrations to school leadership councils.  The principal also recruits families and community members as active participants in sessions geared to solicit input on school decisions and implements, evaluates and adjusts programs and strategies that create supportive, academically focused relationships between teachers and families. [8.1]

	
	
	· 
	Organizations and programs exist in the community but the principal has not formed partnerships to serve students in need. [8.2]
	The principal has some partnerships with and has contact information for support services and organizations in the community. [8.2]
	School leaders identify and cultivate relationships with community partners who offer services to families that reduce barriers to students’ academic and personal growth. [8.2]
	The principal and staff are student advocates, ensuring students who are struggling academically and/or socially are receiving quality and integrated support services by a network of providers invested in the student’s well-being; positive results from such programs are clear. [8.2]



	SCHOOL CLIMATE AND CULTURE

	TURNAROUND PRINCIPLE 2
	Establish a school environment that supports the social, emotional, and learning needs of all students.

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	2.1
	The school community supports a safe, orderly and equitable learning environment
	· School/district safety plan
· Student/parent/staff handbooks
· School climate surveys
· Disaggregated discipline data (violence & vandalism, suspension, referrals, bullying, etc.)
· Student behavior management plan/code of conduct
· Attendance records
· Facility inspection reports
· Violence prevention programs
· Walkthrough observations
· School accident/student health reports
	The school building has significant areas of disrepair.
	The school building is safe and clean with limited facility issues
	Students and adults feel safe and ready to engage in teaching and learning.  The facility is clean and in good working order.
	Students and adults feel safe, welcomed and ready to learn and teach; the facility supports major academic priorities/initiatives (e.g. reading nooks, improved library, enhanced computer lab, comfortable staff lounge/meeting area. 

	
	
	· 
	There is not a clear and consistent policy for behavior, either stated or in practice.
	There is a stated clear and consistent behavior system of rewards and consequences though implementation data are not tracked.
	There is a clear and consistent behavior system of rewards and consequences in use, with clear goals and a means to track progress and to share results with the entire school community.
	There is a clear and consistent behavior system of rewards and consequences in use and goals are consistently met or surpassed.

	
	
	· 
	Teachers’ response to classroom incidents varies from classroom to classroom.
	Some teachers do no implement the behavior policies consistently.
	There is evidence that teachers’ responses to incidents in their classrooms look and feel similar across classrooms.
	Students report high behavioral expectations from all teachers with similar expectations across all classrooms.

	
	
	· 
	Procedures to monitor and support a safe and orderly environment are not evident. 
	Procedures to monitor and support a safe and orderly environment are in place but are not followed consistently.
	Indicators of a safe, orderly and equitable learning environment are established, goals are set and data are collected and analyzed to determine progress toward goals; adjustments to strategies are made based on analysis of evidence.
	Surveys and observable data indicate that the school community takes pride in their building and procedures are consistently and effectively implemented and monitored. 

	2.2
	The school community maintains a culture that values learning and promotes the academic and personal growth of students and staff
	· Administrative walkthrough data
· PLC agenda and minutes
· Professional development plan
· School climate surveys
· School focus groups
· Student and staff handbooks
· Student growth percentiles
· Discipline and behavioral referrals
· Disaggregated staff and student attendance data
	Academic learning time is not bell-to-bell.  There is evidence that the school community does not prioritize learning and the personal growth of students or staff. 
	Academic learning time is respected with minimal interruption.
	Academic learning time is protected and prioritized.
	Academic learning time is protected and there is evidence that the community values learning and the promotion of social growth.

	
	
	· 
	There are no common classroom routines or instructional strategies in place.  Classrooms are visited randomly without a systematic focus targeting specific instructional strategies.
	The quality of instruction varies from classroom to classroom and little instructional differentiation is in place to meet varied student needs.  A few classrooms are regularly monitored without a systematic focus targeting specific instructional strategies.
	High quality of instruction is the norm and is monitored through daily observations and walk-throughs.  All classrooms are regularly monitored and targeted feedback is provided that focuses on targeted instructional strategies. 
	Systematic and regular analysis of student learning data informs the selection and development of the highest priority strategies for improving instructional practices.  High quality of instruction is the norm and is monitored through daily observations and walk-throughs.  All classrooms are regularly monitored and targeted feedback is provided that focuses on the targeted instructional strategies.

	
	
	· 
	There are not defined expectations for classroom practice and there are not academic interventions or supports for students in need. 
	There are sporadic attempts to address academic interventions and supports.
	Students quickly receive academic interventions and supports to ensure continuous academic, personal and social-emotional growth. 
	There are consistent structures for instructional differentiation where effective instructional strategies are varied to meet all students’ needs and to ensure that all students master content. 

	
	
	· 
	Staff is randomly engaged in practices to promote professional growth.
	Staff is encouraged to be involved in practices promoting professional growth. 
	Staff is continuously engaged in practices to promote professional growth. 
	All staff is continuously engaged in practices to promote professional growth that is tied to increasing student academic and social growth. 

	2.3
	High expectations* are communicated to staff, students and families; students are supported to achieve them.

*Expectations of professionalism, instruction, communication and other elements of the school’s common teaching framework to staff.  Expectations of attendance, academic performance, behavior, postsecondary attainment, etc. to families. 
	· Administrative walkthrough frequency
· Informal classroom observations
· Family friendly walkthrough action plan
· School climate surveys
· School focus groups
· School discipline plan
· Student/parent handbooks
· Posted behavior standards
· Posted academic standard/rubrics
· School mission, belief and vision statements
	There are no clear expectations for instructional practices.  Instructional strategies and data are not used to improve instruction.
	The importance of high expectations is communicated and there is evidence of rigorous instruction and student learning in some classrooms. 
	High expectations for staff and students are exhibited and high quality teaching is the norm.
	Systematically and regular diagnoses instructional practices to identify and articulate the highest priority strategies for improving instructional practices. 

	
	
	
	Classroom instruction is not monitored and expectations are not communicated.
	Student work varies in its rigor and is not always consistent with the Standards. 
	Student work is intellectually and cognitively challenging and consistent with the Standards, at a minimum.
	Teachers practice the use of a variety of instructional strategies that are intellectually and cognitively challenging, and use the strategies outline in an instructional framework.  Students take responsibility for their own learning. 

	
	
	
	The principal does not challenge actions that demonstrate low expectations, and provide no feedback to staff or students.
	Students and adults receive sporadic feedback without systems in place to ensure improvement occurs.
	Students and adults receive meaningful feedback and interventions that contribute to continuous improvement. 
	Teachers and students receive consistent feedback around instructional practices including discussions of specific student work and data. 

	
	
	
	There is no communication or system of support in place to meet students’ academic social/emotional and behavioral needs. 
	A systems of support has been identified to address students’ academic, social/emotional and behavioral needs.  However, there is little evidence the systems is being utilized.
	The commitment to high expectations is communicated frequently to families about the student’s academic, social/emotional and behavioral progress. 
	There is a clearly identified active social network to provide academic, social/emotional, and behavioral support to students and their families and to communicate high expectations. 



	EFFECTIVE INSTRUCTION

	TURNAROUND PRINCIPLE 3
	Ensure that teachers utilize research-based, rigorous and effective instruction to meet the needs of all students and aligned with State Standards. 

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	3.1
	Teachers ensure that student-learning objectives are specific, measurable, attainable, realistic and timely, and are aligned to the standards-based curriculum.
	· Administrative walkthrough data
· Informal and formal teacher observations
· Lesson plans
· Posted lesson objectives
	Teachers may post learning objectives, but they lack clarity and are not measurable.
	Teachers pose and explain student learning objectives, though they are not always clear and measurable.
	Student learning objectives are posted and explained to students, they are consistently clear and measurable. 
	Student learning objectives are high, clear, and measurable that students master after good first instruction.

	
	
	· 
	Students are unable to articulate the learning objectives.
	Students can articulate what the learning objective is, but not always why it matters to their learning and growth.
	Students can articulate what the learning objectives are and why it matters to their learning and growth.
	Students can clearly articulate the learning objective and its application to larger concepts.

	
	
	· 
	The “taught” curriculum does not match the standards.
	Lesson objectives are not consistently aligned to the standards-based curriculum.
	Lesson objectives are aligned to the district/state curriculum, Standards, and assessments.
	Lesson objectives are vertically and horizontally aligned to the district/state curriculum, Standards, and assessments.

	3.2
	Teachers use multiple instructional strategies and multiple response strategies that actively engage and meet student learning needs.
	· Administrative walkthrough data
· Informal and formal teacher observations
· Lesson plans
· Examples of student work
· Student surveys and interviews
	Teachers demonstrate little variation in their instructional and response strategies and little student engagement is present.
	Teachers use a few instructional and response strategies and students are moderately engaged.
	Teachers use a variety of instructional and response strategies and students are actively engaged in their learning.
	An instructional framework is infused into every lesson and staff display mastery of instructional and response strategies.

	
	
	· 
	There is little evidence that the employed instructional strategy or strategies are intentionally chosen to meet student learning needs.
	The teacher can articulate a rationale for selecting specific instructional strategies that tie to addressing student learning needs. 
	Teachers use student learning data to inform their selection of instructional and response strategies.
	Students are actively engaged in their own learning and consider the teacher as a critical guide in their learning endeavors. 

	3.3
	Teachers use frequent checks for understanding throughout each lesson to gauge student learning, and to inform, monitor and adjust instruction.
	· Walkthrough observations
· Lesson plans
· Student grouping plan
	Teachers teach the lesson without monitoring whether or not all students are mastering the lesson objective. 
	Teachers occasionally use Checks for Understanding (CFU), but do not always know where students are in terms of mastering the learning objectives.
	Throughout the lesson, teachers are clear about where students are in terms of mastering the learning objective.
	Throughout the lesson, teachers are clear about where every student is in terms of mastering the lesson objective, particularly those who have demonstrated past challenges mastering the learning objectives.

	
	
	· 
	Once the lesson is complete, teachers move on to the next lesson without regard to whether or not all students mastered the prior learning objective.
	Instructional strategies and groupings remain largely fixed even while the teacher seeks to address gaps in student understanding.
	Instructional strategies and groupings are adapted based on teachers’ CFUs as well as other forms of data.
	The teacher plans instructional strategies and groupings based on student learning needs and makes adjustments based on CFUs.

	
	
	· 
	There are inadequate interventions in place for students who do not master the learning objectives on first instruction.
	Interventions for students who do not master student learning objectives are sporadic and not embedded into instructional practice.
	Most students master lesson objectives on first instruction; alternative strategies are in place for students who do not. 
	All students master lesson objective on first instruction.

	
	
	· 
	Administrators monitor instruction infrequently and are not focused on having teachers ensure that all student master the learning objectives.
	Administrators occasionally monitor the use of CFUs as an instructional strategy, and occasionally provide input to foster teacher’s effective use.
	Administrators monitor the use of CFUs as an instructional strategy and provide feedback to teachers individually, but may not provide additional supports.
	Administrators allocate and adapt instructional supports based on data from their administrative walk-throughs.

	3.4
	Teachers demonstrate necessary content knowledge
	· Walkthrough observations
· Teacher certifications
· School climate surveys
· School focus groups
· Lesson plans
	Teachers make factual error delivering content and do not explain content clearly.
	Teachers rely heavily on text to deliver lessons that are factually accurate, though not always made relevant for students.
	Teachers are highly qualified in the content taught.  Lessons are rich with relevant content connected to Standards.
	Principal verifies content knowledge through informal and formal observations supplemented with observations by the administrative team and central office and/or state content experts so that all staff is rated proficient.

	
	
	· 
	Content is delivered with little rigor or relevance for the students.
	There is little evidence that teachers plan and use strategies that engage various learning styles in the instructional delivery.
	Teachers approach content from many angles to support all learning styles.
	Teachers present material in multiple ways as well as assess student learning in various ways to reach all learning styles. 

	
	
	· 
	Most of the students are not engaged or on task.
	Some students are engaged and on task, others are passive or confused.
	Students are engaged and asking relevant questions that are clearly addressed, either by the teacher or other students.
	Teachers intentionally plan for engagement strategies.  They quickly recognize students that are not engaged and respond immediately.  

	3.5
	Teachers demonstrate the necessary skills to use multiple measures of data, including the use of diagnostic, formative, and summative data to differentiate instruction to improve student achievement.
	· Data protocols
· Content/grade level meeting agendas and minutes
· Common assessments and rubrics
· 
	Data are not used in instructional planning.
	Teachers based instructional decisions on few sources of evidence, though the changes to instruction do not always adequately address student-learning needs.
	Teachers base instructional decisions on multiple sources of data on a weekly or end-of-unit basis. 
	Instructional decisions, including student grouping, differentiation, and targeting for interventions are based on multiple forms of data, including observations, CFUs, interim and formative assessments (daily, weekly, end-of-unit)

	
	
	· 
	Data are not used in teacher meetings; interim or formative assessments are not analyzed.
	Data are used in some teacher team meetings, but is not a standard part of every meeting.
	Multiple measures of data are present and reviewed in every teacher meeting.
	Teachers use an established protocol to review multiple measures of data in every teacher meeting.

	
	
	· 
	There is little or no evidence of readiness for learning through pre-teaching or re-teaching. 
	Lessons rarely include pre-teach, re-teach, or spiraling based on evidence of student learning. 
	Lessons include re-teaching and spiraling based on CFUs and evidence of student learning. 
	Students who are not mastering lesson objectives are quickly identified and provided additional instructional supports until they achieve mastery.

	
	
	· 
	The principal may share data with staff once or twice a year, but there is not a data review process in place. 
	A data review process takes place several times a year or at special data “events” or faculty meetings. 
	Data is reviewed regularly with staff to identify students who are not mastering basic skills and are provided with appropriate diagnostic assessments to target learning needs. 
	Through consistent data review systems, diagnostic and language proficiency assessments are systematically implemented to target early interventions for all students.  

	3.6
	Teachers hold high expectations for all students academically and behaviorally as evidenced in their practice.
	· Administrative walkthrough data
· Formative and summative assessment data
· School process data
· Discipline reports
· Student/parent handbook
· School climate surveys
· School focus groups
	Teachers’ actions, such as showing the inability to define effective classroom practice, being unable to articulate strategies for improving instruction, and a lack of mastery of objectives, demonstrate low expectations.
	High quality work and meaningful feedback is not evident.
	Academic progress is monitored through discussions of student data with the leadership team.
	Academic progress is monitored weekly by the leadership in instructional team meetings and shared with staff on a regular basis.

	
	
	· 
	Behavior expectations are not clearly communicated or consistently reinforced.
	School rules and routines are enforced with consistent responses to and consequences for misbehavior.
	Classroom behavior is consistent and student exhibit habits of self-discipline and self-management.
	Students demonstrate traits of self-regulated learners.  They contribute to school and/or classroom rules and hold one another accountable for adhering to expectations; students have been taught habits of self-discipline and self-management.



	CURRICULUM, ASSESSMENT & INTERVENTION SYSTEMS

	TURNAROUND PRINCIPLE 4
	Ensure that teachers have the foundational documents and instructional materials needed to teach to the rigorous college and career ready state standards.

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	4.1
	The district or school curriculum is aligned with Indiana Academic Standards
	· District curriculum guides
· Lesson plans
· Walkthrough observations
	The district curriculum is not aligned to the Indiana Academic Standards.
	Staff use Indiana Academic Standards and develop lessons where the learning objectives are aligned to those standards with some variability across classrooms.
	The curriculum has grade-by-grade and content articulation of student learning objectives linked to the Indiana Academic Standards.
	The curriculum has grade-by-grade and content horizontal and vertical articulation of student learning objectives linked to the Indiana Academic Standards and goes beyond State Standards and tested areas to require higher levels of learning.

	
	
	· 
	Teachers cannot describe what each child should know of do for a given lesson.
	The instructional sequence is mapped for each grade level, but not articulated across grade levels.
	The instructional sequence is mapped and calendared across all grade levels.
	The instructional sequence is mapped and calendared across all grade levels and is aligned vertically as well.

	
	
	· 
	District does not have a comprehensive curriculum map aligned to Indiana Academic Standards with accompanying student learning objectives.
	Teachers do not always know how to access the District curriculum which is mapped to align with Indiana Academic Standards and includes students learning objectives.
	Each teacher is aware of and has easy access to the student-learning objectives and sequence map of the district curriculum.
	District curriculum maps and student-learning objectives are readily accessible in teachers’ classrooms and discussed and reviewed at teacher collaboration meetings.

	4.2
	Teachers and school leaders collect classroom level data to verify that the adopted curriculum is aligned to Indiana Academic Standards and is the “taught” curriculum.
	· Administrative walkthrough data
· Informal and formal teacher observations and evaluations
· Lesson plans
· Common assessments
· PLC meeting agendas and minutes
· Grade and content level meeting agendas and minutes
	Classroom observations are infrequent and not focused on ensuring the adopted curriculum is the taught curriculum.
	Regular observations take place, though there is not a systematic way to determine the extent to which teacher instruction is aligned with the Indiana Academic Standards across classrooms.
	All staff is observed, at least briefly, on a weekly basis, by some member of school leadership to monitor instructional alignment with the Indiana Academic Standards across classrooms. 
	All staff is observed on a weekly basis by some member of the school leadership team to ensure instructional alignment with the Indiana Academic Standards across classrooms.

	
	
	· 
	Teachers develop lessons that are not systematically linked to the Indiana Academic Standards.
	Data from observations indicate that a majority of teachers are teaching lessons aligned to the Indiana Academic Standards, with variability on pacing.
	Data from weekly observations of all teachers indicate that teachers are teaching lessons aligned to the Indiana Academic Standards with some variability on pacing. 
	Data from weekly observations indicate that teachers are teaching lessons aligned to the Indiana Academic Standards and are on pace with the established sequence.

	
	
	· 
	The district does not have consistent curriculum and teachers largely develop their independent lessons that use teacher developed pacing and student-learning objectives.
	Some teachers are using curriculum maps with sequences student-learning objectives to plan instruction.
	Teachers are using curriculum maps with sequences student learning objectives to plan instruction.
	Teachers are planning lessons collaboratively using curriculum maps with sequences student-learning objectives.

	
	
	· 
	There are no systems in place to review lesson plans or monitor alignment with Indiana Academic Standards.
	Lesson plans are occasionally reviewed and limited feedback given; there is not a systematic approach to reviewing written lesson plans or alignment to Indiana Academic Standards.
	Systems are in place to ensure that lesson plans are written and reviewed on a set schedule and demonstrate overall alignment with Indiana Academic Standards.
	Systematic reviews of lesson plans indicate consistent alignment with the Indiana Academic Standards and a level of rigor that exceeds those standards, at times. 

	4.2
	The district provides formative assessments in literacy and math to enable teachers to effectively gauge student progress and inform instructional decisions at the classroom and team levels.
	· Common assessments
· Professional development plan/agenda
	The district may have formative assessments in literacy and math, but using teacher-developed assessments is the norm.
	Teachers are implementing district provided formative assessments in LEA and math in most classrooms.
	Teachers are consistently implementing district provided formative assessments in LEA and math across all grade levels link to the Indiana Academic Standards aligned curriculum.
	Teachers are consistently implementing district provided formative assessments in ELA and math across all grade levels linked to the Indiana Academic Standards aligned curriculum.  Teachers collaborate to use data to inform instruction.

	
	
	· 
	A formative assessment schedule is not in use.
	A formative assessment schedule is in place with some variability in its use.
	A formative assessment schedule aligned to the curriculum pacing guide is in use, with some variability across classrooms.
	A formative assessment schedule aligned to the curriculum pacing guide is in use across all classrooms.

	
	
	· 
	There are not systems in place to collect and analyze formative assessment data.
	Teachers have a sense of what students need to know and be able to do and are using this understanding to guide lesson planning and instructions.
	Teachers know exactly how student-learning objectives will be assessed and use this information to guide their lesson planning and instruction.
	Systematic and collaborative lesson planning occurs using formative assessments to guide teacher decisions. 

	
	
	· 
	The principal does not set expectations for how teachers use collaboration time to collect and analyze formative assessment data.
	The principal sets the expectation and ensures that teachers use collaboration time to focus on formative assessment data, but does not monitor implementation and rigor.
	The principal sets the expectation that teachers use collaboration time to review formative assessment data to determine if students met specific goals for improvement and make instructional adjustments as needed.
	A data management system provides teachers with analytic tools to gain insight into how students are performing and how to design ongoing instruction.

	4.4
	Instructional materials and resources are aligned to the standards-based curriculum documents.
	· Inventory of instructional materials and resources
· Lesson plans
· District and/or State model curriculum 
· School-based budget
	Instructional curriculum and materials are not aligned to the Indiana Academic Standards or the school goals.
	Instructional materials and resources aligned to the Indiana Academic Standards are available.  Teachers may be using their own materials not aligned to the Indiana Academic Standards.
	All teachers have access to and are using engaging Instructional materials and resources aligned to the Indiana Academic Standards.
	The principal ensures that teachers have access to and use appropriate 21st century resources, materials and equipment aligned to the school improvement plan and Indiana Academic Standards.

	
	
	· 
	The budget is not systematically developed or allocated so instructional materials and resources are either outdated or not aligned to school priorities or current Indiana Academics Standards.
	Processes for developing and allocating the budget focuses primarily on accounting for materials not on ensuring their distribution and use or reviewing the alignment of instructional resources to Indiana Academic Standards.
	The principal allocates the school budget and expenditures to ensure resources are available and aligned to school priorities.  There are systems in place and in use to ensure effective allocation, use and care of instructional resources.
	The principal and leadership team collaboratively develop the budget and monitor expenditures so that resources are used as allocated.  School routinely ensures the alignment of instructional material, equipment, and other resources.

	4.5
	An intervention plan is designed to meet the learning needs of students who are two or more years behind in ELA and Mathematics is planned, monitored and evaluated for effectiveness based on defined student learning goals.
	· Master schedule
· School improvement plan
· Walkthrough observations
· Data protocol and discussion results
· Meeting agendas and minutes
	There is no systematic means to determine if students are two or more grade levels behind.
	Diagnostic data are used to identify some students two or more years below grade level in LEA and Mathematics.
	Diagnostic data are used to identify students who are two or more years below grade level in ELA and Mathematics.
	There is a systematic approach, employing multiple measures, to identifying students two or more years below grade level in ELA and Mathematics.

	
	
	· 
	Interventions in ELA and math are not research-based and may be taught by a certified teacher.  Interventions groupings remain fixed for substantial periods of time.
	Research-based interventions in ELA and Math are in place for some students and taught by a certified teacher and interventions grouping remain fixed for substantial periods of time.  
	All students two or more years behind are placed in research-based intervention programs taught by effective teachers who regularly analyze both diagnostic data and intervention data to ensure rapid regrouping, either into or out of intervention programs.
	All students two or more years behind grade-level are placed in research-based interventions, taught by highly effective teachers.  Students make accelerated progress and are rapidly reintegrated into core-content instruction.

	
	
	· 
	Inadequate time modifications, if any, were made to accelerate the learning of students two or more grade levels behind.
	Some time modifications are made to meet the learning needs of students two or more years behind.
	Time is allocated to ensure program fidelity.
	Time is allocated to ensure program fidelity and is adjusted to best meet student needs.

	
	
	· 
	Whole group is the primary means of instruction, with few exceptions.  Whole group instruction is the primary mode of instruction.
	Whole group and small skills group instruction is being employed.  The strategies are not aligned with best practices.
	Whole group and small skill group instruction is being employed.  The strategies are aligned with best practices.
	Instructional leaders know how students in interventions are progressing and are allocating resources to ensure program fidelity leads to continuous and accelerated progress. 



	EFFECTIVE STAFFING PRACTICES

	TURNAROUND PRINCIPLE 5
	Develop skills to better recruit, retain and develop effective teachers. 

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	5.1
	Hiring timelines and processes allow the school to competitively recruit effective teachers.
	· Staff vacancy list
· Position control roster
· Performance task to utilize for hiring decisions
· HR procedures and policies
	Hiring criteria are not defined and it is not clear why teachers are selected.
	Processes are in place to identify staffing needs.
	The principal and instructional leaders use established processes to identify staffing needs proactively and early.
	Selection process is managed by leadership team and includes input of other key stakeholders (e.g. students, family members, and other members of the community)

	
	
	· 
	School does not recruit teachers.  Hiring is based primarily on candidate availability and personality rather than expertise and demonstrated results.
	Recruitment efforts are implemented using traditional channels and procedures.
	Recruitment efforts cast a wide net for candidates including, but not limited to traditional venues. 
	School has intensive recruitment selection (demo lesson, formal interview, interview with a panel of students and other stakeholders), induction and mentoring processes for any new staff.

	
	
	· 
	The principal has no clear selection criteria or processes in place for interviewing candidates.
	The principal uses clear selection criteria and processes are in place for interviewing candidates.
	The principal ensures that content/grade level teams or teachers leaders participates in and informs staff selection and is present at demo lessons and formal interviews.
	The principal includes grade level/content peers and other instructional leaders to inform staff selection based upon the needs of the school.  They are all present at demo lessons and formal interviews. 

	
	
	· 
	The principal and instructional leaders do not have clear selection processes when matching staff to specific position expectations. 
	The principal operates from clear selection processes that focus on matching staff to specific position expectations 
	The principal and instructional leaders operate from clear selection processes that focus on matching staff to specific position expectations and are based on prior student-learning outcomes from non-first year teachers.
	The principal bases staffing assignment decisions on teacher effectiveness data, as well as student outcomes data; assignments put teachers with proven effectiveness with students demonstrating the greatest learning needs.

	
	
	· 
	Paraprofessionals are untrained and/or unqualified.
	Paraprofessionals may have received some training, but are utilized ineffectively.
	Para-professionals have received necessary training to be instructional assistants rather than providing clerical support.  
	Para-professionals develop highly qualified status and are utilized effectively to maximize student learning.

	
	
	· 
	Staff vacancies persist throughout the year.  Long-term subs are used to fill these vacancies.
	Classrooms may be staffed with full-time, certified and effective teachers. 
	Classrooms are staffed with full-time certified and effective teachers.
	All classrooms are staff with full-time, certified and highly effective teachers.  

	5.2
	School leadership uses teacher evaluation to provide feedback for improving classroom practices, informing professional development and increasing learning outcomes
	· Walkthrough observations
· School climate surveys
· Teacher development practices
	Not all teachers are evaluated.
	The school leadership uses evaluations to ensure compliance with instructional expectations and regularly provides feedback aligned with that evaluation.
	The school leadership engages in school-wide observations and provides feedback using aligned on protocols.
	The school leadership has a systematic and frequent approach to engaging in school-wide observations and provide feedback based on a consistent set of expectations and protocols.

	
	
	· 
	Allocation of instructional resources and professional development choices are not based on teacher evaluations or student learning data.
	Allocation of additional classroom-based instructional supports, professional development and monitoring are based on student-learning data OR classroom observations. 
	Allocation of additional classroom-based instructional supports, professional development and monitoring are based on student-learning data AND classroom observations.
	Allocation of instructional resources and professional development choices are based on ongoing evaluations of teacher practice and student learning data.

	
	
	· 
	There is little or no evidence that teachers receive instructional feedback that impacts practice. 
	Some teachers receive constructive feedback and additional instructional support based on teacher evaluation.  Monitoring is inconsistent.
	Teachers consistently receive constructive feedback, support, and follow-up to ensure instructional improvement.
	Teachers can articulate their areas for growth; support and monitoring are in place to ensure teachers reach specific growth goals.

	
	
	· 
	Data are not analyzed in regard to teacher practice and teachers are not held accountable for student learning.
	Teacher evaluations do not systematically link teacher practice data with student outcomes data.
	Multiple data sources are used to evaluate teachers including teacher practice inputs and student learning outcomes when examining the effectiveness of teacher practice.
	Multiple data sources are used to evaluate teachers, including teacher practice inputs and student learning outcomes.

	5.3
	Teachers are provided professional development that enables them to continuously reflect, revise, and evaluate their classroom practices to improve learning outcomes in both a structured collaborative setting and individually. 
	· School climate surveys
· Professional development plan
· Evaluations of PD providers
· PD topics links to data from teacher observations
	Professional development is not linked to teacher evaluation, learning outcomes or school-wide goals.
	School has a clear professional development calendar and topics aligned to established school goals and the school improvement plan.
	Professional development is designed and linked to teacher observations, formative assessment results and school-wide goals.
	Professional development is designed and linked teacher practice needs as determined by student learning data and school wide goals.

	
	
	· 
	Teacher collaboration is not based on student learning objectives, student learning data or common research-based planning practices
	During collaborative learning, teacher teams review student work to build a shared understanding of curricular goals and rigor.
	Structures are established and used for job-embedded collaborative learning. 
	Master teachers are providing professional development ad follow-up to ensure mastery of professional development learning objectives.

	
	
	· 
	Professional development is considered an “event” and not part of an on-going system of structures in the school.
	Professional development is high quality, though primarily considered an “event” and not part of an on-going system of structures in the school.
	Professional development is followed up with classroom monitoring and feedback to ensure learning objectives are incorporated into practice and professional development was effective.
	Teachers are operating in self-directed Professional Development Communities focused on student learning outcomes. 

	
	
	· 
	New teachers are not provided with a mentor.
	All new teachers are provided with a mentor.
	All new teachers and all teachers with specific development needs are mentored by highly skilled peers.
	All new teachers and all teachers with specific development needs are mentored by highly skills peers.

	
	
	· 
	Teachers not rated as effective are still ineffective at the end of the years.
	Teachers not rated as effective are still ineffective at the end of the year and are on an improvement plan. 
	All teachers not previously rated as effective are effective by the end of the year.
	All teachers are rated effective or highly effective. 

	5.4
	Staff assignment is intentional to maximize the opportunities for all students to have access to the staff’s instructional strengths
	· Mast schedule
· Staffing assignment chart
· School climate surveys
· School focus groups
	Staff assignment is based on something other than matching student learning needs with staff’s instructional strengths.
	Classrooms are staffed with teachers with the right content knowledge necessary to achieve student learning outcomes.
	Classrooms are staffed with teachers with the right skills, competencies and content knowledge necessary to achieve student learning outcomes.
	Classrooms are staffed with highly effective teachers with the right skills, competencies and content knowledge necessary to achieve student learning outcomes. 

	
	
	· 
	Learning interventions are not staffed with certified effective or highly effective teachers.
	Staff provided for learning interventions is effective teachers.
	Staff provided for learning interventions is effective teachers with specific content knowledge in the assigned intervention.
	Learning interventions are staffed with effective or highly effective certified teachers, with content knowledge and language proficiency required for success.

	
	
	· 
	Staff evaluations are not rigorous and inhibit the identification of staff that would benefit from improvement plans.
	Staff evaluated below effective is identified and supports are provided through an improvement plan. 
	Each staff position has clear performance expectations aligned with the mission and school wide expectations for instructional practice and student behavior.
	All staff are meeting or surpassing clear performance expectations for instructions, student behavior and learning outcomes.

	
	
	· 
	There are neither the systems in place nor the urgency to dismiss chronically underperforming teachers.
	There is some documentation on consistently underperforming staff.
	Staff identified as “not aligned” and/or unskilled are put on improvement plans and appropriate support is provided; there is extensive documentation on consistently underperforming staff and an urgency to dismiss them.
	Struggling staff are quickly identified and supported to meet standards for instructional expectations.  There are no consistently underperforming staff members. 

	5.5
	Teachers are provided professional development that promotes independent, collaborative, and shared reflection opportunities for professional growth.
	· Professional development plans
· School climate surveys
· School focus groups
	Professional development is not focused on student learning.
	Professional development focuses on student learning. 
	Teacher driven professional development focuses on student learning, progress toward student learning challenges and progress toward student achievement goals.
	Staff shares a collective awareness of individual skills and growth areas.  They self-direct professional development based on student achievement outcomes. 

	
	
	· 
	Professional development does not provide any time for teacher reflections. 
	Professional development may provide optional opportunities for reflection.
	Professional development includes individual, collaborative and shared reflective opportunities. 
	Professional development includes observation protocol/practice that is not only consistent with school-wide expectations but promotes individual teacher development areas and the student of specific student sub-groups as identified by data. 




	ENABLING THE EFFECTIVE USE OF DATA

	TURNAROUND PRINCIPLE 6
	Ensure the school-wide use of data focused on improving teaching and learning.

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	6.1
	Multiple forms of data are presented in user-friendly formats and in a timely manner to drive all decisions for improving climate and culture.
	· Needs assessment data
· School climate surveys
· School focus groups
· Discipline and referral data
· Attendance data
· Data from social workers and guidance staff
· Artifacts and student progress
	Data on attendance, tardies, office referrals and suspensions are not accurate and rarely analyzed to inform decisions for improvement.
	Data on attendance, tardies, office referrals and suspensions are available with some effort, though there is inconsistent analysis to identify and address students most frequently referred and/or suspended.
	Systems are in place to easily and routinely review accurate data on attendance, tardies, office referrals and suspensions, especially to identify and address students most frequently referred and/or suspended.
	Culture and climate indicators are identified, data are collected and school stakeholders analyze results to make continuous refinements.

	
	
	· 
	Notice of school events go out to families.
	Families know about special events at the school and their participation is tracked.
	Artifacts of consistent communication between families and school are present in clear and user-friendly formats (student progress reports, parent participation meetings, parent access to grades).
	Clear systems with multiple pathways for family and community voice and participation in school are evident.  Parent perspective is included in plans for school improvement.  Community leaders and school system managers are active partners in the leader’s decision making process. 

	
	
	· 
	Input and dialogue from stakeholders regarding school climate and culture is not considered.  Decisions are not communicated to stakeholders
	Climate and culture surveys are given to students, families, teachers and other stakeholders and are analyzed by school leadership. 
	Climate and culture surveys are given to students, families, teachers and some stakeholders.  The results are analyzed by the school leadership team with some community representatives who develop and ensure implementation of plans for improvement.
	Climate and culture surveys are given to all stakeholders.  Response rates are above 50%.  Survey results are discussed as a community and plans for improvement are developed and implemented. 

	6.2
	Multiple forms of data are presented in user-friendly formats in a timely manner to drive all decisions for improving student achievement.
	· Samples of data presented to staff
· Data analysis documentation
· Data analysis summaries/reports
· Needs assessment data
· School focus groups
	Systems are not in place that enable staff to review and analyze data to inform decisions.
	A range of student data are collected across classrooms and manually managed to create user-friendly formats for analysis.
	Data management systems are in place and actively used by staff to enable the easy and systematic collection and analysis of a range of student data.
	The use of data management systems is institutionalized across the school, providing teachers and other leaders instant access to a range of data and analyses to information decision-making. 

	
	
	· 
	Teachers do not access data in user-friendly formats information instruction.
	Teachers have periodic access to and are using data to inform instructional strategies, student groupings and targeted interventions.
	Teachers have on-demand access to and are using data that are clear and easy to analyze.  Instructional strategies, student groupings and targeted interventions are informed by the data.
	Teachers have on-demand access to and are using data that are clear and easy to analyze collaboratively.  Instructional strategies, student groupings and targeted interventions are informed by the data and positive results are linked to these interventions.

	
	
	· 
	Data review protocols are not in place, therefore, data is rarely used to guide decision making.
	Data review protocols are used sporadically to track and monitor the progress of all students.
	Effective protocols guide the use of user-friendly data in reviewing disaggregated data to track and monitor the progress of all students, as well as monitoring on the implementation of the School Improvement Plan. 
	The school community is dedicated to reviewing disaggregated data to track and monitor the progress of all students, as well as monitoring the implementation of the School Improvement Plan to drive continuous improvements.

	6.3
	A specific schedule and process for the analysis of on-gong formative assessment data tied to CCRSS aligned curriculum that includes the specific goals for improvement, defined strategies, progress monitoring and evaluation
	· Master schedule
· Data team work
· Samples of data presented to staff
· Data analysis documentation
· Data analysis summaries and reports
· Needs assessment data
· School improvement plan
	There is not a specific schedule and process in place for the analysis of on-going formative assessment data.
	Teachers have data “events” where they focus on analyzing formative assessment data.
	Teachers have regularly scheduled collaboration time and focus on analyzing formative assessment data.
	Teachers have scheduled time and a systematic process for analyzing formative assessment data. 

	
	
	· 
	Professional development is not intentionally linked to teacher learning needs as identified through a rigorous analysis of multiple sources of data.
	Professional development is loosely linked to addressing instructional needs of teachers. 
	As a result of principal analyses of multiple sources of data, professional development is scheduled and dedicated to addressing instructional needs.
	As a result of principal and teacher analysis of multiple sources of data, professional development is differentiated and targets the specific learning needs of teachers.

	
	
	· 
	Leader walk-throughs are not scheduled and do not systematically focus on addressing high priority needs.
	Leader walk-throughs are scheduled and mostly adhered to focusing on general best practices for teachers.
	Walk-throughs are scheduled and adhered to focusing on ensuring that agreed upon practices and improvements are implemented with quality.
	Leader walk-throughs are scheduled and adhered to, strategically targeting teachers with particular development needs while supporting all. 



	EFFECTIVE USE OF TIME

	TURNAROUND PRINCIPLE 7
	Redesign time to better meet student and teacher learning needs and increase teacher collaboration focusing on improving teaching and learning.

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	7.1
	The master schedule is clearly designed and structured to meet the needs of all students. 
	· Master schedule
· Professional development plan
· School climate surveys
	The master schedule has errors causing confusion regarding student assignment.
	The master schedule is complete and all students are enrolled in level appropriate classes on the first day of school.
	The master schedule is ready for distribution to teachers and students before the first day of school; it ensures core content areas have sufficient time allocated at a time when learning is best for students.
	The master schedule maximizes instructional time for core content areas aligned to the latest research and is ready for distribution to teachers and students before the first day of school, and also allows for credit recovery that does not interrupt core content time. 

	
	
	· 
	The school does not know where students should be enrolled, therefore many students are not enrolled in appropriate classes on the first day of school. 
	Most students are enrolled in level appropriate classes on the first day of school, however many changes are required. 
	Students are enrolled in level appropriate classes on the first day of school with few changes required.
	All students are enrolled in level appropriate classes on the first day of school (no changes are required).

	
	
	· 
	The schedule is based on teacher availability, not student need.
	The schedule aims to protect academic learning time with limited interruptions.  The principal designs a schedule for teachers and students that will be adjusted as needed.
	Instructional time is protected with few interruptions.
	Instructional time is protected with only urgent interruptions.  

	
	
	· 
	Transition times are not well executed and waste instructional time.
	Transition times are orderly and efficient.
	Transition times are used effectively to maximize learning. 
	Transition times are orderly and efficient and effectively maximize learning time. 

	7.1
	The master schedule is clearly designed to meet the intervention needs of all students who are two or more years behind in ELA or Mathematics.
	· Master schedule
· Samples of individual student schedules
· Scheduled intervention time
· School climate surveys
	The school has not enrolled students in intervention programs to address the needs of students two or more years behind in ELA or Math.
	Some students two or more years behind ELA or Math are enrolled in intervention programs, though the time allocated might not meet research-based guidelines.
	At least 85% of student who are two or more years behind in ELA or Math are enrolled in interventions programs with sufficient time allocated to allow for implementation fidelity.
	All students who are two or more years behind in ELA or Math are enrolled in intervention programs with sufficient time allocated to allow for implementation fidelity.

	
	
	· 
	The master schedule dictates the instructional time students receive rather than student needs dictating the master schedule.
	The master schedule is rigid, making reintegration into grade appropriate core content classes cumbersome and complicated.
	The master schedule has sufficient flexibility to allow accelerations, interventions and/or return to core content areas.
	The master schedule has sufficient flexibility to allow for students to enter and exit interventions throughout the year. 

	
	
	· 
	Diagnostic assessments are not used.  Instructional time for interventions does not account for research-based practices. 
	The master schedule has students two or more grade levels behind in classes that are not level appropriate due to a lack of diagnostic assessments (e.g. at grade level).
	The master schedule has sufficient flexibility to allow for diagnostic assessments to target students two or more years below grade level.
	All students two or more years below grade level receive diagnostic assessments. 

	7.3
	The master schedule is clearly structured and designed to meet the professional development needs of staff.
	· Master schedule
· Professional development plan
· Minutes of teacher meetings
	Teachers do not have a scheduled time for grade/content meetings.
	Teachers have time scheduled for grade/content level meetings.
	Teachers have planning time for grade/content level meetings, as well as vertical staff collaboration.
	Teachers have on-going consistent and sufficient times for grade/content level meetings, as well as vertical staff collaboration.

	
	
	· 
	The master schedule does not include opportunities for teachers to learn from others.
	The master schedule includes opportunities to learn from others outside the teacher’s community.
	The master schedule includes opportunities to learn from peers and other experts through job-embedded professional development.
	The master schedule requires teachers to learn from each other, as well as experts in the field through job-embedded professional development. 

	
	
	· 
	Teachers choose what to do during teacher collaboration time.
	The principal creates a basic calendar of teacher collaboration time.
	Topics for the use of teacher collaboration time are clearly outlined and aligned to the goals of the School Improvement Plan. 
	Topics for teachers collaboration time are clearly outlined and aligned to the School Improvement Plan and the master schedule takes advantage of time such as assemblies, faculty meetings and duty schedules, to provide teacher release time for the purpose of professional development. 



	EFFECTIVE FAMILY AND COMMUNITY ENGAGEMENT

	TURNAROUND PRINCIPLE 8
	Increase academically focused family and community and engagement. 

	INDICATORS
	Sources of Evidence
	1
Ineffective
	2
Improvement Necessary
	3
Effective/Implemented with Fidelity
	4
Highly Effective

	8.1
	Families are engaged in academically related activities, school decision-making, and an open exchange of information regarding students’ progress in order to increase student learning for all students.
	· School climate surveys
· School focus groups
· Student and parent handbooks
· Job description of family/community engagement staff
· List of family and community engagement activities
	Progress reports and report cards are sent to parents, but there are not systems in place for further engagement. 
	Family members are informed about student learning progress through traditional means such as parent-teacher conferences, progress reports and report cards.

	Family members are actively informed about student progress toward learning goals and feel included in instructional decisions through regularly scheduled parent-teacher conferences, progress reports, report cards and other means. 
	In addition to having family members actively informed about student progress toward learning goals and feel included in instructional decisions through regularly scheduled parent-teacher conferences, progress reports, and report cards, parents and community members are actively involved in key student learning demonstrations (presentations, student-parent-teacher conferences)

	
	
	· 
	Parent surveys are not used.  Student/parent feedback is not used as part of the school’s improvement efforts.
	Structures such as PTOs, PTAs, and Parent Councils are attended by a few consistently active parents.  Input on school decisions is not solicited.
	Families and community members are active participants in sessions geared to solicit input on school decisions through PTOs, PTAs, Parent Councils and School Leadership Councils;  school leaders use the input to make decisions accordingly.
	Programs and strategies that create supportive, academically-focused relationships between teachers and families are developed, implemented and evaluated for effectiveness.  Input on school decisions are solicited and school leaders consider this input when making decisions accordingly. 

	
	
	· 
	Parents only receive additional information about students when they are failing or are in behavioral trouble.
	Individual staff members reach out to parents/guardians to engage them in the academic progress of their student. 
	School leaders and faculty teacher families how to use parent portals that provide real-time information on student performance. 
	Families are engaged in a variety of school activities ranging from celebrations to school leadership councils.  School staff and families celebrate student success and recognize the importance of their mutual partnership to increase student learning. 

	8.2
	Community groups and families of students who are struggling academically and/or socially are active partners in the educational process and work together to reduce barriers and accelerate the academic and personal growth of students. 
	· School climate surveys
· School focus groups
· Student and parent handbooks
· Job description of family and community engagement staff
· List of family and community engagement activities and attendance
· List of advertised student support services, including data on which students are eligible, receiving services and their attendance
· Family surveys
· Community provider surveys
· School guidance plans
· List of family and community education programs
· List of outreach programs for families with struggling students
	Organizations and programs exist in the community but there is no formal partnership to serve students in need. 
	Some struggling students are receiving additional supports from school and community programs. 
	Students who are struggling academically and/or socially are supported by a network of providers invested in the student’s well-being; results from these programs are monitored and results are promising. 
	Students who are struggling academically and/or socially are receiving quality and integrated support services by a network of providers invested in the student’s well-being; positive results from such programs are evident. 

	
	
	· 
	There is no evidence of successfully reducing the barriers and accelerate the academic and personal growth of students.
	Support services and organizations are identified in the community.
	School leaders identify and cultivate relationships with community partners who offer services to families that reduce barriers to students’ academic and personal growth.
	Existing community partnerships offer a range of services to address the needs of students and families proactively; there are ample data to reflect that these services are making a substantive difference for students. 

	
	
	· 
	School staff are not actively seeking additional supports for students in need. 
	Students in need either self-identify or are identified by an alert adult and are provided with additional supports. 
	Adults in the school are quick to identify struggling students and ensure they are connected with the appropriate services to ensure their well-being. 
	Systems are in place to ensure a coherent approach to selecting, monitoring and evaluating the efficacy of student and family support organizations; and adults in the school are trained to identify early indications of troubling student behavior and are quick to take appropriate action. 





Next Steps
As a result of evidence collected from staff discussions, data analysis, and classroom observations during the monitoring process, below are priorities to consider as next steps in your School Improvement Plan.    Utilizing the rubric in the previous pages will assist you thinking about the implementation of these priorities.  

	FIRST PRIORITIES TO INTENTIONALLY ADDRESS IN SCHOOL IMPROVEMENT PLAN

	1
	

	2
	

	3
	






Step 1


Prepare for Monitoring Visit


step 2





Monitoring Visits


Step 3


After Visit


Priority 1st visit -  Monitoring Feedback Report indicating progress on PAIs and follow-up recommendations


Outreach Coordinator reviews all documents and school data


Outreach Coordinator email Principal with date and attachments (principal checklist, visit schedule, rubric, guiding questions, classroom observation sheet, and implementation progress report document)


Focus Schools


Classroom observation sheets and preliminary on-site monitoring summary (leave at school or email within 24 hours of visit)


Priority Schools


1st visit - classroom observation sheets and preliminary on-site monitoring summary (leave at school or email within 24 hours of visit)


2nd Visit - classroom observation sheets and preliminary on-site monitoring summary (leave at school or email within 24 hours of visit)


Focus and Priority 2nd visits -


Step 4


Submittal of Reports


Focus/Priority Monitoring Feedback Report (shows progress made on PAIs and recommendations)


One-page Summative Rubric Summary Page (signature page from Outreach Coordiantor)


Summative Rubric Report - highlighted and submitted electronically


To schools - Monitoring Feedback Report indicating progress on PAIs and improvements from first visit and follow-up recommendations, completed /highlighted summative rubric


To Outreach (Teresa and Specialist)- completed Summative Rubric summary page (aligned with Summative Rubric)


Principal and staff complete self-reflection using rubric


Principal gathers information for evidence aligned to the Turnaround Principles (ie:  binders, folders, etc.)
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