ESEA Flexibility Call with the IDOE and USED for Focus and Priority Schools

Response and Update to Next Steps:
Priority Schools:
IDOE will submit an amendment to begin full implementation in of interventions in non-SIG priority schools in the 2014-15 school year, including a high quality plan to adjust its school improvement planning and monitoring process by:  Accurately describing the ESEA flexibility turnaround principles within related tools, documents, training materials, and other supports
a. The IDOE Outreach Division of School Improvement created documents and tools and submitted them to Dave English from approximately November 2013 to February 2014.  We have revised the documents several times after Dave’s technical assistance to ensure we were meeting the expectations contained in the FAQs.  We had ongoing conversations until Dave indicated he was satisfied with our process and documents.
i. Our process includes a supplement to the School Improvement Plan, a Student Achievement Plan, which requires LEAs to use data, conduct a root cause analysis, identify three Priority Areas of Improvement, Create Smart Goals and select interventions as they implement each of the 8 Turnaround Principles.  The indicators on the Student Achievement Plan are the same indicators used in the monitoring tool.  LEAs also create an action plan, with an appropriate intervention, a timeline, a driver, and an ongoing monitoring plan for their Student Achievement Plans.  The 8 Turnaround Principles are clearly and consistently identified and utilized in all monitoring processes, technical assistance and school improvement planning.  
1. School Leadership: Ensuring that the principal has the ability to lead the turnaround effort;
2. School Climate and Culture: Establishing school environments with a climate conducive to learning and a culture of high expectations; 
3. Effective Instruction: Ensuring teachers utilize research-based effective instruction to meet the needs of all students; 
4. Curriculum, Assessment, and Intervention System: Ensuring teachers have the foundational documents and instructional materials needed to teach to the rigorous college and career ready standards that have been adopted;
5. Effective Staffing Practices: Developing the skills to better recruit, retain and develop effective teachers; 
6. Enabling the Effective Use of Data: Ensuring school-wide use of data focused on improving teaching and learning, as well as climate and culture; 
7. Effective Use of Time: Redesigning time to better meet student needs and increase teacher collaboration focused on improving teaching and learning; and
8. Effective Family and Community Engagement: Increasing academically focused family and community engagement. 



ii. Additionally, we have a monitoring rubric and process we use, in which the Turnaround Principles and the indicators, clearly define the expectations contained in the waiver and allow us to determine if a district has implemented interventions with fidelity for three years.
iii. We have created a robust monitoring and technical assistance structure with our 13 field staff and 7 internal DOE Outreach staff to support our schools across the state.  In addition to assisting schools with completing documents aligned with the Turnaround Principles, Outreach coordinators monitored each Priority School two times during the second semester of 2014, after grades were released last winter.

2.  The second need identified for Priority Schools is aligning planning and monitoring tools to facilitate the determination of whether each school is concurrently implementing all ESEA flexibility turnaround principles for three years.
a. In our monitoring documents and throughout our technical assistance, the IDOE Outreach team has clearly indicated the expectation of LEAs to implement all interventions for a minimum of three years, even if they are able to exit Priority School Status due to meeting exit criteria identified in the ESEA waiver.  As we monitor for implementation, LEAs are given the summative monitoring tool with any intervention areas not meeting the bar of being effectively implemented with fidelity noted.  Each Outreach Coordinator also submits a summary page with the status of each Priority School monitored and whether or not the LEA has implemented the interventions with fidelity. These tracking sheets are entered on an IDOE spreadsheet and used to track LEA intervention implementation for three years. 
3. Through our conversations with Dave, we knew we needed to meet the foundational requirement of ensuring strong leadership in priority schools before the 2014-15 school year: Turnaround Principle 1:  Determine a principal’s ability to lead the turnaround effort and that he/she has a past track record of student success.  Superintendents were given clear guidance on this requirement during regional meetings and through memos and communication from Outreach.  Supts. were provided a rubric to evaluate principals on the ability to lead the turnaround effort effectively.  We supplemented the traditional principal evaluations in place to ensure the turnaround work was specifically targeted as is required in Priority schools.  A process was put in place for all principals who were in priority schools for 1-2 years and 3 or more years.  
a. For 3 or more years, supts. were required to submit the rubric evaluation intentionally aligned with the turnaround principles, actual evidence, data, and resume with a verification form.  These were due by February 28, 2014.  The IDOE used a rubric internally to evaluate the evidence to ensure it met the benchmark of a principal being able to effectively meet each of the turnaround principles.  On April 15, the IDOE responded to supts. with a yes or no.  If they did not have the evidence required, we informed them which indicators needed to be addressed with more evidence and gave them two weeks to respond.  On May 15, 2014, after reviewing the new evidence submitted, the IDOE responded again, with a yes or no.   The no letter stated that the priority school must replace the principal before the 14-15 school year and submit the replace letter with the documentation that the new principal was an intentional selection, who could lead the turnaround effort and had a past track record of student success. 
b. For principals with 1-2 years in a priority school, superintendents submitted a document outlining the process they used to evaluate the principal’s ability to do turnaround work and the data, which reflected the past track record of student success, along with the principal’s resume. 
c.  If a supt. chose to replace a principal, they completed a “remove/replace” form which again showed how the determination was made that a principal was selected intentionally with the ability to do turnaround work and a past track record of student success, with a resume attached. 
d. Technical assistance was provided in December 2013 in 6 regional meetings throughout Indiana to all Focus and Priority School leadership teams including Supts., principals, and teacher leaders to explain the expectations and requirements for Focus and Priority schools.
i. Outreach coordinators also followed-up with LEAs needing assistance on SAPs and provided technical support
ii. Priority schools were monitored twice second semester on-site and written feedback was given each time and the summative monitoring document was sent after the second visit.
Ensuring Leadership Evaluations of 195 Priority Schools
	Priority School Principals removed and replaced
	34

	Year 1 or 2 Principals with Assurance Forms
	95

	Year 3+ or more Principals reviewed for evidence of ability to do turnaround work
	66

	Ineffective Round 1 (sent back April 15, 2014)
	16

	Ineffective Round 2 (received 2nd no letter May 15,2014)
	2

	
	



Focus Schools
1.  As part of its ESEA flexibility extension request IDOE will submit a high-quality plan for adjusting and aligning its SIP and monitoring processes to facilitate the determination of whether its focus schools are implementing those interventions selected based on the performance of its lowest-performing ESEA subgroup(s).
a. The same process used for the Priority schools was used for Focus schools with an emphasis on Focus schools identifying the subgroups with gaps through their root cause analysis and specifically targeting interventions to address the lowest-performing ESEA subgroup(s). The interventions were also intentionally aligned in the Student Achievement Plan with the appropriate turnaround principles.
b. Outreach coordinators conducted one on-site monitoring visit to Focus schools second semester and after the visit provided them with a summative document outlining progress for the selected interventions and turnaround principles identified. 
To build the capacity of our Outreach coordinators we have had ongoing professional development.  The coordinators had 3 weeks of PD in July 2013 and every two weeks came to the IDOE for a day of training, discussions, networking, etc...  Additionally, IDOE joined Mass Insight’s State Development Network and participate alongside 11 other states to build our capacity with Turnaround work.  Mass Insight conducted a diagnostic review of our Turnaround work in April 2014 and found many proficient and developing areas and commented:
Given that the current Outreach team has only been in place for a few months, the agency’s turnaround strategies, systems and processes for supporting turnaround are surprisingly robust. Over the next year the department should be working to fine tune the processes to ensure that they are helping schools to improve and creating proof points demonstrating that turnaround is possible with available resources. 


We will continue to address the four recommendations from Mass Insight as we refine our work this summer.
It is our belief that all of the next steps identified in the audit report have been intentionally addressed and implemented.
Turnaround Principle Requirements from the USED Background Information Only:
1. Do the SEA’s interventions include all of the following?  

1. providing strong leadership by:  (1) reviewing the performance of the current principal; (2) either replacing the principal if such a change is necessary to ensure strong and effective leadership, or demonstrating to the SEA that the current principal has a track record in improving achievement and has the ability to lead the turnaround effort; and (3) providing the principal with operational flexibility in the areas of scheduling, staff, curriculum, and budget;

1. ensuring that teachers are effective and able to improve instruction by:  (1) reviewing the quality of all staff and retaining only those who are determined to be effective and have the ability to be successful in the turnaround effort; (2) preventing ineffective teachers from transferring to these schools; and (3) providing job-embedded, ongoing professional development informed by the teacher evaluation and support systems and tied to teacher and student needs;

1. redesigning the school day, week, or year to include additional time for student learning and teacher collaboration;

1. strengthening the school’s instructional program based on student needs and ensuring that the instructional program is research-based, rigorous, and aligned with State academic content standards; 

1. using data to inform instruction and for continuous improvement, including by providing time for collaboration on the use of data; 

1. establishing a school environment that improves school safety and discipline and addressing other non-academic factors that impact student achievement, such as students’ social, emotional, and health needs; and

1.  providing ongoing mechanisms for family and community engagement?

Clarifying questions:
1. Eliminating 2 Ds becoming an F for priority schools and need for an amendment for this
2. [bookmark: _GoBack]Focus Schools not needing to implement interventions for 3 years after exiting Focus status
3. Resetting the timeline to 2014-15 for interventions in non-SIG priority schools to align with ensuring strong leadership, which was completed in the spring of 2014
