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2014-2015 School Year Grant Application

LEAs must submit an application for EACH school applying for 1003(g).  
Part 1: Grantee Information
Applicant Information
	School Corporation/
Eligible Entity
	Gary Community School Corporation   
	Corp #
	4690   

	School 

	Beveridge Elementary School   
	School #
	4061   

	Superintendent Name
	Dr. Cheryl L. Pruitt   
	Email
	clpruitt@garycsc.k12.in.us   

	Title I Administrator Name
	Dr. Albert J. Holmes, Jr.   
	Email
	ajholmes@garycsc.k12.in.us   

	Principal
	Cheryl Ramsey   
	Email
	cramsey@garycsc.k12.in.us  

	Mailing Address
	1234 Cleveland Street   
	City
	Gary   
	Zip Code
	46404   

	Telephone 
	(219) 977-2123   
	Fax
	(219) 977-2449   

	Total Funding Authorization
	$5,816,347.73   


Application Type
	Select one of the following options:
|_| Turnaround
|X| Transformation
|_| Restart
|_| Closure



Important Dates
	Application Release
	Release application and guidance to LEAs
	March 1, 2014

	Technical Assistance Training
	Offer technical assistance training to eligible Priority schools 
	March 20, 2014

	Application Due
	LEA application must be submitted to IDOE
	April 1, 2014

	Notification
	SEA awards will be published and LEAs notified of 3-Year Awards
	April 30, 2014

	Funds Available
	Funds will be available to grantees
	July 1, 2014

	
	
	


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 

|X|  Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
[bookmark: Check13][bookmark: Check14]|X|  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
|X|  If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements
|X|  Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
|X|  Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
|X|  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
|X|  Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected
|X|  Report to the SEA the school-level data required under leading indicators for the final requirements 
|X|  The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.

|X|  This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members
The LEA must check each waiver that the LEA will implement. 
x  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  
|X| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
Superintendent Signature: _______________________________________ Date: _____________________
Title I Administrator Signature: ___________________________________Date: _____________________
Principal Signature: __________________________________________________ Date: ______________________


Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	
Dr. Albert J. Holmes
	
Director Federal Programs

	Cheryl Ramsey

	Principal


	Glen Eva Dunham
	Teacher- Grade K

	Lauretta Weems
	Teacher- Grade 1

	Priscilla Benjamin
	Teacher- Grade 2

	Victoria Hannah
	Teacher- Grade 3

	Shontel Miller
	Teacher- Grade 5

	Cherrenelle Brady
	Para professional

	Valerie White
	Para professional

	L’Tanya Jones
	Parent Assistant

	Antuonne Davis
	Parent Volunteer

	Olivia Hartfield
	Teacher - Mild Interventions












Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Parental Involvement Meeting
	3/26/14, 3/13/14,
2/26/14,
2/12/14
	25
7
125
40
	5
1
25
20
	1
2
1
1
	0
0
0
0

	0
1
0
0

	50
11
311
311
	Principal discussed elements of SIG and Turnaround Model with group – opened up for public question/comment

	School Building Meeting
Leadership Team
	3/11/14

3/24/14
	0

1
	20

8
	2

1
	0

0
	1

0
	23

0
	Principal discussed intent to apply for SIG 1003(g).  Staff concerned that principal would be removed after first year at Beveridge.

	

Superintendent’s Forum
	

3/22/14
	

100
	

30
	

20
	

5
	

7
	

10
	Principal discussed intent to apply for SIG 1003(g).  

	District Meeting
	3/21/14
	0
	0
	18
	0
	6
	24
	District administrators discussed various school improvement models with selected schools.  

	Community Stakeholder Meeting
	3/24/14
	
	0
	0
	0
	3
	4
	District discussed ongoing partnership with local colleges and university.

	Staff Meeting
	3/20/14,
2/27/14,
1/9/14,

	0
	30
	1
	0
	0
	0
	Staff discussed best practices for students.

	Public Forum
	2/25/14
	75
	20
	10
	7
	25
	15
	Each priority school principal presented Executive Summary/answered questions from community


Part 3: Schools to be Served by LEA	


	Schools to be Served by LEA

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority School       Y/N
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Beveridge Elementary 
	

K-6
	

Y
	

Transformation
	

	Dunbar Pulaski Middle
	
7-8
	
Y
	
[bookmark: _GoBack]Transformation
	

	West Side Leadership
	
7-12
	
Y
	
Turnaround
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Part 4: Needs Assessment and Goals
Complete the table below for your overall student population, as well as available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education) that did not pass in English/language Arts and/or mathematics
	Student Groups - ELA
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Black
	60%
	92
	HIGH - High mobility rate; academic skills are 2-3 years below grade level.
	10%
	15%
	20%

	Free/Reduced Lunch
	64%
	89
	HIGH - High mobility rate; academic skills are 203 years  below grade level
	10%
	15%
	20%

	Male
	65%
	59
	HIGH - High mobility rate; academic skills are 2-3 years below grade level
	10%
	15%
	20%

	Female
	51%
	36
	HIGH - High mobility rate; academic skills are 2-3 years below grade level
	10%
	15%
	20%

	General Education
	58%
	90
	HIGH - High mobility rate; academic skills are 2-3 years  below grade level
	10%
	15%
	20%

	Special Education
	56%
	18
	HIGH - High mobility rate; academic skills are 3-4 years  below grade level
	10%
	15%
	20%




	Student Groups - Math
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Black
	62%
	99
	HIGH - High mobility rate; academic skills are 2-3 years  below grade level
	10%
	15%
	20%

	Free/Reduced Lunch
	66%
	98
	HIGH - High mobility rate; academic skills are 2-3 years  below grade level
	10%
	15%
	20%

	Male
	58%
	54
	HIGH - High mobility rate; academic skills are 2-3 years below grade level
	10%
	15%
	20%

	Female
	67%
	49
	HIGH - High mobility rate; academic skills are 2-3 years  below grade level
	10%
	15%
	20%

	General Education
	60%
	98
	HIGH - High mobility rate; academic skills are 2-3 years  below grade level
	10%
	15%
	20%

	Special Education
	71%
	24
	HIGH - High mobility rate; academic skills are 3-4 years  below grade level
	10%
	15%
	20%




Complete the table below regarding key areas of student learning indicators.  Include your 2013-2014 data to date, your goals for 2014-2015, as well as key findings related to this data.
	Student Leading Indicators
	2013-2014
	2014-2015
	Key Findings

	1. 	Number of minutes within the school year that students are required to attend school
		
	59,400
	70,200 
	In addition to the insufficient number of minutes during the school year, there are no extended learning opportunities for intensive interventions, which leverage students' needs.  Therefore, because research shows that increased learning time with an exceptional teacher increases student achievement, several extended learning opportunities will be developed.
Research shows that "Increased learning time
In academic classes allows for broader and deeper coverage of curricula that results in improved student achievement" (National Center On Time & Learning)

	2. 	Dropout rate*


	N/A
	N/A
	N/A

	3. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)

	96%
As of 3/28/14
	97%
	

	4. 	Number and percentage of students completing advanced coursework* (e.g., AP/IB), or advanced math coursework 

	N/A
	N/A
	N/A

	5.  Number of students completing dual enrollment classes
	N/A
	N/A
	N/A

	6.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.)
	N/A
	N/A
	N/A

	7.  Types of increased learning time offered 
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/After School
SS- Summer School
WES-Weekend School
OTH-Other	

	


	
LSY
LSD
BAS

WES
	In addition to the insufficient number of minutes during the school year, there are no extended learning opportunities for intensive interventions, which leverage students' needs. Therefore, because research shows that increased learning time with an exceptional teacher increases student achievement, several extended learning opportunities will be developed.

	8. 	Discipline incidents*


	25
As of 3/21/14
	12
	50% reduction in discipline incidents based on new initiatives implemented with this grant.

	9. 	Truants
     (# of unduplicated students, enter as a whole number)

	0
	0
	Adherence to GCSC's Attendance Policy has prevented cases of truancy.

	10. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)

	HEF-0
EF-5
IMP-10
IN-3

	HEF -5
EF-10
IMP-3
IN-0
	The lack of intensive, job-embedded professional development which strengthens the delivery of instruction for the purpose of student growth and proficiency has resulted in teacher ratings which do not meet the high standards required of at-risk students.  Attention to professional development and the teacher evaluation system will better prepare teachers to be highly effective.

	11. 	Teacher attendance rate


	81%
As of 3/28/14
	90%
	Teacher attendance is approximately 80%.  Bruno (2002) stresses that "students in a classroom eventually lose the desire to learn when regular teacher is frequently absent and the delivery of instruction is by an array of substitute teachers."With the emphasis on teacher commitment to SIG goals will require high rates of attendance as we recruit and retain highly qualified teachers.








For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. 
	Instructional Programs

	LEA analysis 
	An analysis of the needs assessment data and the teacher observation and evaluation data underscore the concern related to low achievement of all students in ELA and Math and the limited instructional methodology employed by staff.  For example, the range of students not passing in ELA is between 50-65 percent.  In mathematics, the range of students not passing is between 60-71 percent.  While the predominant teacher methodology is lecture and following books chapter by chapter.  Instruction is teacher centered and primarily delivered in one format - lecture style.  There is no provision for increased learning time in the delivery of instruction, and little or no integration of technology.

	Justification for Selected Interventions
	This past fall, we implemented several literacy based computer programs to address the needs of our students, which included Imagine Learning (Grade 3), iRead (Grades K-2) and I-Ready (Grades K-6). These programs are foundational literacy programs designed to close the achievement gap and place all children on a predictable path to college and career readiness by ensuring mastery of all foundational reading skills. Additionally we will develop an extensive professional development program to ensure engaged learning of our students. 



	School Leadership

	LEA analysis 
	Currently principal does not have operational flexibility in the areas of scheduling staff and budget within the school.  School leadership must accept teachers based on seniority or collective bargaining agreements rather than teacher effectiveness in the classroom.

	Justification for Selected Interventions
	The interventions allow for increased school-level autonomy and operational flexibility (staffing, scheduling and budgeting) along with greater accountability for outcomes.  Utilizing the results from a system of assessments, which will promote the use of multiple data points to determine benchmarks and goals for teaching and learning as well as teacher effectiveness ratings, will be incorporated into the plan for teacher recruitment and retention.



	School Infrastructure

	LEA analysis 
	We currently have on staff a Building Social Worker, Speech Therapist and Resource Teacher on to support students.  The social worker is able to address the unique needs that arise in the lives of children such as loss of family/friends, removal from home, classroom disruption.  The speech therapist provides support to students with lingual loss/deficiency and the resource teacher provides support to students that are included in the general education setting. However, the achievement indicators demonstrate that we must have a strong focus on both the social/emotional learning and the academic needs of our students.

	Justication for Selected Interventions
	While our focus is student achievement, we must also address the social/emotional learning component of all students.  We are looking at the “whole” child and addressing those needs so that students that are faced with these challenges (disruptive behavior, delayed learning) are able to meet and exceed their academic goals.  We have also minimized incidents of inappropriate behavior by establishing routines, enforcing school policies and procedures. Additionally, an extended day, week, and year will provide faculty with more time to support students.





Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|_|   Turnaround	 |X| Transformation		|_| Restart 	|_|   Closure 

Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.

	Describe how the model corresponds to the data, findings, analysis and self-assessment and led to the selected model.

	Principal and teachers are involved in ongoing, robust and specific job embedded professional development.  Incentives are provided for principal and teachers that show student growth and increased student achievement.  Formal/informal observations are conducted frequently.  Teachers (after participating in job embedded professional growth) who do not exhibit effective teaching practices (lack of student growth/student achievement) are removed from the school.  Assessment data will be used to inform instruction, modify instructional strategies, and evaluate teacher effectiveness. 
Additionally, the principal and faculty have already begun to transform the school through a collaborative and consensus decision-making model. 




	Describe how the model will create teacher, principal, and student change.

	Under the Transformation Model, the Beveridge School Community is committed to creating teacher, principal and student change.  In order to develop a successful solution, it is critical to start with an accurate analysis of the problem and a solid plan to correct the problem.  We are also committed to a collaborative leadership approach that will include all stakeholders.  We will work with Scholastic Achievement Partners, our external partners in planning, guiding and monitoring the work.  We will base our change on Scholastic’s five principles for sustained school improvement:  (a) Start with a plan grounded in data and monitor relentlessly; (b) Build a rock solid foundation in Literacy and Math; (c) Align all systems around teacher and leader effectiveness; (d) Implement a college and career ready curriculum; (e) Engage students, families, staff and the community in a culture of success.





Part 6: Improvement Model 
Complete the appropriate intervention model of choice and attach with LEA and School Data. 



Part 7: LEA Capacity to Implement the Improvement Model
	Capacity Task
	Yes
	No
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for three years, while meeting all fiscal requirements and being reasonable, allocable, and necessary.  
	x
	
	Schools have the autonomy to leverage all financial resources (i.e., local, state, and federal) to ensure that full support and implementation of the intervention for three consecutive years.  

	2.   The LEA and administrative staff has the credentials, demonstrated track record, and has made a three-year commitment to the implementation of the selected model.
Turnaround and Transformation models
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	x
	
	The Gary Community School Corporation supports all necessary policies, practices, and procedures needed to ensure timely and successful implementation of the School Improvement Model.  

	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
 All models
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	x
	
	The Gary Community School Corporation Board of Trustee will grant newly awarded SIG 1003(g) the same flexibility with policies, practices, and procedures for full implementation of the selected model.   

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
All models
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	x
	
	The GCSC Superintendent is fully committed to ensuring that all newly SIG 1003(g) have the flexibility and autonomy to operate all essential components of the intervention model.  District and building administrators will be informed through multiple communications to all significant and successful systemic changes over the three years.  Dr. Pruitt supports and encourages innovative instruction and inclusion for all students in the district.  

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	x
	
	The local teacher’s union president has been informed and an integral stakeholder within the intent to apply process.  The union is fully committed to eliminating barriers to allow for full implementation of the model, not limited to teacher evaluations, hiring, and extended instructional days.  

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	x
	
	The GCSC has a robust process in place to select all staff for SIG 1003(g) schools.  The district works with each school on a case-by-case basis to ensure that staff transfers, recruitment placement, and retention procedures are current and appropriate.  The Human Resource Department, Teacher Union, Federal Grants Administrator, and SIG 1003(g) Principals meet to ensure that all policies are administered.  

	7.    District staff has a process for monitoring and supporting the implementation of the selected improvement model.
All Models
· Professional Development Calendar
· Curriculum and Assessment Calendar
· Parent Requirements
· Monitoring and Evaluation System 
· Support Process
· Data Review 
· Special Population Review 
· Fiscal Monitoring 
	x
	
	District staff has a consistent process for continuous monitoring and supporting the implementation of the selected improvement model.  The SIG Manager, Grant Director, and building principal meet bi-weekly for status reports and program monitoring updates.  Monthly program effectiveness reports are required by all staff paid from the grant.  Professional development opportunities are supported with curriculum and academic assessments.  Fiscal monitoring of all proposed expenditures are required for verification and justification.  



Part 8: Selection of External Providers

	Capacity Task
	Yes
	No
	District Evidence

	The LEA has or will recruit, screen, selects and support appropriate external providers. 
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	x
	
	The GCSC has interviewed and analyzed various external providers to determine evidence-based effectiveness, experience, expertise, and documentation to ensure building wide changes 

	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	x
	
	Scholastic has a proven track records with working with Comprehensive School Improvement 1003(g) Schools.  Therefore, timely and effective implementation and the ability to adequately address the school’s needs is paramount.  A solid literacy with comprehensively addressing the needs of all students will better enable the school and Scholastic to make the critical systemic changes that are needed desperately needed for student achievement.  

	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	x
	
	Scholastic and the International Center for Leadership (ICLE) will provide schoolwide comprehensive improvement for all staff, parents, and students.  

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	x
	
	The GCSC has worked with Scholastic and ICLE in reference to assessing the readiness for school improvement model.  The ongoing progress monitoring of records with building administrators, staff, and students increases achievement.  The weekly status meeting administered through various modes of communications assures timely and meaningful dialogue with the provider and school.  Scholastic provided a gap analysis for the school to properly identify the gaps within the various eight highly effective principles in the school.   



Part 9: Budget 
Complete the budget worksheets (1) including other funding areas and alignment to SIG, and (2) for each of the three years of the SIG.  Attach with LEA and School Data.
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