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2014-2015 School Year Grant Application

LEAs must submit an application for EACH school applying for 1003(g).  
Part 1: Grantee Information
Applicant Information
	School Corporation/
Eligible Entity
	Gary Community School Corporation   
	Corp #
	4690   

	School 

	Dunbar-Pulaski Academic and Career Academy  
	School #
	4145   

	Superintendent Name
	Dr. Cheryl L. Pruitt   
	Email
	clpruitt@garycsc.k12.in.us   

	Title I Administrator Name
	Dr. Albert J. Holmes, Jr.   
	Email
	ajholmes@garycsc.k12.in.us   

	Principal
	Michael Collins   
	Email
	mcollins@garycsc.k12.in.us

	Mailing Address
	[bookmark: _GoBack]920 East 19th Ave.
	City
	Gary   
	Zip Code
	46407   

	Telephone 
	219-886-6516
	Fax
	219-886-6512   

	Total Funding Authorization
	   $5,816,347.73


Application Type
	Select one of the following options:
|_| Turnaround
|X| Transformation
|_| Restart
|_| Closure



Important Dates
	Application Release
	Release application and guidance to LEAs
	March 1, 2014

	Technical Assistance Training
	Offer technical assistance training to eligible Priority schools 
	March 20, 2014

	Application Due
	LEA application must be submitted to IDOE
	April 1, 2014

	Notification
	SEA awards will be published and LEAs notified of 3-Year Awards
	April 30, 2014

	Funds Available
	Funds will be available to grantees
	July 1, 2014


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 

|X|  Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
[bookmark: Check13][bookmark: Check14]|X|  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
|X|  If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements
|X|  Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
|X|  Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
|X|  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
|X|  Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected
|X|  Report to the SEA the school-level data required under leading indicators for the final requirements 
|X|  The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.

|X|  This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members
The LEA must check each waiver that the LEA will implement. 
|X|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  
|X| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
Superintendent Signature: _______________________________________ Date: _____________________
Title I Administrator Signature: ___________________________________Date: _____________________
Principal Signature: __________________________________________________ Date: ______________________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Example: Mrs. Joan Smith
	Example: Title I Resource Teacher

	Mr. Michael Collins
	Principal

	Mr. Marcus Upshaw
	Asst. Principal

	Mrs. Saundra Starling
	8th Grade Language Arts Teacher

	Mrs. Debra Thomas
	8th Grade Math Teacher

	Mrs. Melvina Smith
	8th Grade Science Teacher

	Mrs. Evelyn Cain
	7th Grade Language Arts Teacher

	Mrs. Betty Baker
	7th Grade Special Needs Teacher

	Mrs. Patricia Davis
	7th- 8th Grade Resource Teacher

	Dr. Albert J. Holmes, Jr.
	Director of Federal Grants

	     
	     

	     
	     












Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Example: Student and Parent Forum
	3/15/14
	25
	5
	1
	1
	0
	200
	Principal discussed elements of SIG and Turnaround Model with group – opened up for public question/comment

	School Building Meeting
	3/11/14
	0
	20
	2
	0
	1
	23
	Principal discussed intent to apply for SIG 1003(g).  

	Parent Meeting
	3/13/14
	7
	1
	2
	0
	1
	11
	Principal discussed intent to apply for SIG 1003(g).  

	District Meeting
	3/21/14
	0
	0
	18
	0
	6
	24
	District administrators discussed various school improvement models with selected schools.  

	Community Stakeholder Meeting
	3/24/14
	 1    
	0
	0
	0
	3
	4
	District discussed ongoing partnership with local colleges and university.

	Parent automated call system
	3/18-3/23/14
	400
	0
	1
	0
	2
	400
	Extended Day opportunities for students

	     
	
	     
	
	
	
	
	
	










Part 3: Schools to be Served by LEA	

	Schools to be Served by LEA

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority School       Y/N
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Dunbar Pulaski Middle
	

7-8
	

Y
	

Transformation
	

	Beveridge Elementary 
	

K-6
	

Y
	

Transformation
	

	West Side Leadership
	
7-12
	
Y
	
Turnaround
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




Part 4: Needs Assessment and Goals
Complete the table below for your overall student population, as well as available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education) that did not pass in English/language Arts and/or mathematics
	Student Groups - ELA
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	7th Grade
	82.6%
	109
	     A primary cause of poor academic performance of students in the area of English/Language is that greater than 70% (assessment source STAR Reader) of children enrolling at Pulaski present with overall reading scores that exceed 2(two) grade levels below their current grade.  Due to budgetary constraints, we were not able to schedule a “Double Dose” class for students with educational gaps in learning.

Proficiency results for Pulaski’s students (all groups) in English/LA were substantially lower than Statewide scores.


	40% passing
	45%passing
	50%passing

	8th Grade
	66.2%     
	49
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	50%passing
	55%passing     
	60%passing     

	Male
	77.7%
	74
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40% passing
	50%passing
	60%passing

	Female
	75.7%
	84
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	60%passing

	Black
	77.8%
	144
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	30%passing
	40%passing
	50%passing

	Multi-racial
	66.7%
	10
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	60%passing

	General Ed
	76.4%
	152
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	45%passing
	50%passing
	55%passing

	Free/reduced
	75.3%
	123
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	45%passing
	50%passing
	55%passing

	Paid lunch
	82.5%
	33
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	45%passing
	50%passing
	55%passing

	
	
	
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	
	
	

	Acuity 7th
	59.0%
	
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	30%passing
	40%passing
	50%passing

	Acuity 8th
	57.7%
	
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	30%passing
	40%passing
	50%passing




	Student Groups - Math
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	7th Grade
	72.9%
	102
	     Teachers were in need of Professional Development which would have given staff a comprehensive grasp of how to effectively track and analyze formative and summative assessment results.  A link between data gathered from those assessments, planned instruction and student activities did not consistently align with the learning. 


Proficiency results for Pulaski’s students (all groups) in English/LA were substantially lower than Statewide scores of students. 

Many of our students lack the foundational basics necessary for a successful school experience.  We need an intervention that is proven and powerful to provide these basics and help student destroy misconceptions that are barriers to their learning.  Our students need to learn to read strategically and develop the academic language needed to be successful in school and post-secondary careers. 
	40%passing
	50%passing
	60%passing

	8th Grade
	75.0%
	57
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	60%passing

	Male
	75.0%
	57
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	60%passing

	Female
	72.9%
	102
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	60%passing

	Black
	74.6%
	144
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	30%passing
	40%passing
	50%passing

	Multi-racial
	83.0%
	14
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	50%passing

	General Ed
	72.9%
	150
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	45%passing
	50%passing
	55%passing

	Free/reduced lunch
	70.5%
	121
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	55%passing

	Paid lunch
	86.0%
	37
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	50%passing
	55%passing

	
	
	
	
	
	
	

	Acuity 7th
	65.9%
	
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	30%passing
	40%passing
	50%passing

	Acuity 8th
	62.4%
	
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	30%passing
	40%passing
	50%passing

	Special Education 7th Grade
	61%
	23
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	45%passing
	50%passing
	55%passing

	Special Education 8th Grade
	71%
	17
	HIGH-Students present with foundational skills substantially below grade level; Collected student data is not effectively used to differentiate classroom instruction.     
	40%passing
	45%passing
	50%passing










Complete the table below regarding key areas of student learning indicators.  Include your 2013-2014 data to date, your goals for 2014-2015, as well as key findings related to this data.
	Student Leading Indicators
	2013-2014
	2014-2015
	Key Findings

	1. 	Number of minutes within the school year that students are required to attend school
		
	64,800
	81,000
	 We were able to extend learning opportunities for our students in March of 20014 as a result of receiving funds from the SIG1003a grant. Our goal is to provide a minimum of one hour 30 minutes extended learning time for students during the 2014-2015 school year.  

	

	NA
	NA
	N/A

	3. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)

	92.23%
	98%
	A lack of authentic student engagement in the classroom is a key factor in student absenteeism and truancy. Interviews with students who are chronically absent and or tardy revealed that they chose not to attend class because of a lack of motivation and interest. The goal to address this issue in the 2014-2015 school year is to provide increased Professional Development opportunities for staff in the area of learner engagement and differentiated instruction.   

	4. 	Number and percentage of students completing advanced coursework* (e.g., AP/IB), or advanced math coursework 

	NA
	NA
	NA

	5.  Number of students completing dual enrollment classes
	NA
	NA
	NA

	6.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.)
	NA
	NA
	NA

	7.  Types of increased learning time offered 
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/After School
SS- Summer School
WES-Weekend School
OTH-Other	

	SS , BAS  , LSD
	SS , BAS , LSD
	With SIG funding, we will be extending the school day by 1 hour and 30 minutes so that all students will be in session from 8:10a-4:30p.  Our current school day is from 9:10 – 3:55.  This program will provide both intervention and enrichment, resulting in an additional 315 hours of instruction.  Intervention will be based on assessment scores, focusing on improving literacy and math skills.  Enrichment will include Project Based Learning (PBL), clubs, team, community service, and other opportunities.
     

	8. 	Discipline incidents*


	Expulsions = 0
Suspensions = 95
	Expulsions = 0
Suspensions =50 
	Pulaski is located in an area where many families are experiencing high rates of unemployment and as a result, economic distress. The negative impact poverty has on many of our children results in anti-social behavior.

To address these concerns, a behavioral specialist joined our staff Which allowed us to reduce the number of out of school suspensions substantially. 
   

	9. 	Truants
     (# of unduplicated students, enter as a whole number)

	20
	15
	 A lack of authentic student  engagement in the classroom is among key factors in student absenteeism and truancy. Interviews with students who are chronically absent and or tardy revealed that they chose not to attend class because of lack of motivation and interest. The goal to address this issue in the 2014-2015 school year is to provide increased Professional Development opportunities for staff in the area of learner engagement and differentiated instruction.    

	10. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)

	Ineffective = 3 

Improvement Necessary =11   

Effective =7 

High Effective =2
	Ineffective = 1

Improvement Necessary = 5 

Effective = 13 

High Effective = 4
	Many of our teachers and the administration are in need of intensive Professional Development to support them in being able to effectively provide data-driven instruction to students. It is evident that most teachers need to do more to differentiate their instruction to address the diverse needs and learning styles of the children they serve. PD in 2014-2015 will be personalized,
monitored and supported with coaching, so that the curriculum is delivered with fidelity in all classrooms.

To ensure continuous improvement of instruction, a new teacher evaluation instrument has been designed. Each teacher will receive a minimum of three evaluations during the course of the school year. Instructional feedback is scheduled after each observation to discuss strengths and instructional areas of concern which should result in an increase in effective and highly effective teachers. 





 

	11. 	Teacher attendance rate


	86.67%
	95%
	An additional concern is that of teacher attendance.  Clearly there is a substantial issue regarding staff attendance because it has a great on student learning. Low rates of teacher attendance fail to benefit students. The situation is further aggravated by a lack of highly qualified substitutes to fill the numerous absences. Some of our veteran teachers are perplexed by the lack of student achievement in classes despite all the ongoing dedicated instructional work.  They may not feel rewarded, and need to be reenergized by learning from collaboration with other veteran and new teachers.  Discipline issues with students also contribute to poor attendance because faculty find it difficult to deal with poor behavior on a daily basis, especially when teachers are held more accountable for academic results each year.       






For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. 
	Instructional Programs

	LEA analysis 
	Based on a comprehensive analysis English/LA and Mathematics student performance data identified in the needs assessment, we have concluded that the following instructional programs are critical to advancing the achievement levels of our students : 

STAR Math and Reading ; Carnegie Learning Mathematics ; Scholastic’s Math 180, SPI and System 44 Next Generation  


	Justification for Selected Interventions
	The above mentioned interventions will address specific needs or our struggling readers and math students who often present themselves with reading and foundational math skills 2 to3 grade levels behind grade level expectations (source of data, STAR Math and STAR Reading).  



	School Leadership

	LEA analysis 
	The principal needs the operational flexibility to replace teachers who are unwilling or unable to effectively manage an engaging learning environment and differentiate instruction. The principal devotes too much instructional time managing issues unrelated to teaching and learning, which reduces the time for classroom observations in support of teacher effectiveness. Additionally, the principal and leadership team continues to seek additional, specific training related to improving underperforming schools.  

	Justification for Selected Interventions
	SIG funds will be used in 2014-2015 to allow administrators and school leadership teams to avail themselves to the International Center for Leadership as they engage in intensive training sessions which focus on addressing factors associated with transforming underperforming schools.



	School Infrastructure

	LEA analysis 
	Dunbar- Pulaski’s staff is currently using researched based instructional programs, i.e. Carnegie Learning, STAR Reading and STAR Math to support student learning. Additionally, we instruct students from a state standards based curriculum.

We have purchased some of the newest technology available, i.e. iPads, Interactive Panaboards, laptop computers and approximately 65 new desktop computers.  However, faculty are in desperate need extensive and intensive professional development training to effectively use these devices in the classroom to motivate students and develop engaging lessons to raise student performance levels.

  

	Justication for Selected Interventions
	One of our staff’s greatest instructional delivery deficiencies is a lack of student engagement in the classroom. The procurement of SIG 1003g funding would allow teachers to receive job- embedded training on a consistent basis. This PD would be provided by instructional coaches with experience and expertise in the area of creating an active and engaging class environment aligned to Indiana Academic Standards and the culture and academic goals of the SIG grant. 




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|_|   Turnaround	x|_| Transformation		|_| Restart 	|_|   Closure 

Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.

	Describe how the model corresponds to the data, findings, analysis and self-assessment and led to the selected model.

	Dunbar-Pulaski Academic and Career Academy has an extended history of producing standardized assessment results (ISTEP+) that are significantly below the state averages for English/LA and Mathematics. The transformation model for school improvement was selected because an analysis of student test data and school culture reveal the need for the administration to retain the operational flexibility to interview, recruit and screen all staff before rehiring to ensure a staff who will be open to the school culture transformation. The school’s turnaround will include extensive training for teachers supported by effective instructional coaches and ongoing job-embedded professional development.     







	Describe how the model will create teacher, principal, and student change.

	The principal and half the staff will be replaced if the SIG grant is awarded to Pulaski. Powerful and proven tools and technology will be employed to motivate and accelerate the progress of many of our struggling learners.  Formative student data must be disaggregated and analyzed in a timely fashion by teachers who have been trained and are supported to collaboratively work in professional learning communities (DuFour) to deliver instruction that accelerates the learning needs of our students. 
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