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2014-2015 School Year Grant Application

LEAs must submit an application for EACH school applying for 1003(g).  
Part 1: Grantee Information

Applicant Information
	School Corporation/
Eligible Entity
	Gary Community School Corporation   
	Corp #
	4690   

	School 

	West Side Leadership Academy   
	School #
	4163

	Superintendent Name
	Cheryl L. Pruitt   
	Email
	cpruitt@garycsc.k12.in.us

	Title I Administrator Name
	Dr. Albert J. Holmes, Jr.
	Email
	Ajholmes@garycsc.k12.in.us

	Principal
	Terrance A. Little
	Email
	tlittle@garycsc.k12.in.us

	Mailing Address
	9th and Gerry 
	City
	Gary   
	Zip Code
	46406

	Telephone 
	219-977-2100
	Fax
	219-977-2168

	Total Funding Authorization
	$5,794,913.03   


Application Type
	Select one of the following options:
|X| Turnaround
|_| Transformation
|_| Restart
|_| Closure



Important Dates
	Application Release
	Release application and guidance to LEAs
	March 1, 2014

	Technical Assistance Training
	Offer technical assistance training to eligible Priority schools 
	March 20, 2014

	Application Due
	LEA application must be submitted to IDOE
	April 1, 2014

	Notification
	SEA awards will be published and LEAs notified of 3-Year Awards
	April 30, 2014

	Funds Available
	Funds will be available to grantees
	July 1, 2014


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 

|X|  Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
[bookmark: Check13][bookmark: Check14]|X|  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
|X|  If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements
|X|  Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
|X|  Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
|X|  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
|X|  Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected
|X|  Report to the SEA the school-level data required under leading indicators for the final requirements 
|X|  The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.

|X|  This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members
The LEA must check each waiver that the LEA will implement. 
|X|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  
|X| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
Superintendent Signature: _______________________________________ Date: _____________________
Title I Administrator Signature: ___________________________________Date: _____________________
Principal Signature: __________________________________________________ Date: ______________________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Example: Mrs. Joan Smith
	Example: Title I Resource Teacher

	Eric McMahon
	Assistant Principal

	Chaitra Wade
	Assistant Principal

	Patricia Hutchins
	Counselor

	Stanley Keller
	Teacher

	Joseph Peterson
	Teacher

	Des’Tina Paige
	Teacher

	Minta Beck
	Parent Resource Coordinator

	Latrice Ballard
	Parent Resource Coordinator

	Charlotte Wright
	Middle School Principal

	Terrance A. Little
	High School Principal

	Dr. Albert J. Holmes
	Federal Programs Director












Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.

	Meeting Topic
	Date and Time
	Parents/Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Example: Student and Parent Forum
	3/15/14
	25
	5
	1
	1
	0
	200
	Principal discussed elements of SIG and Turnaround Model with group – opened up for public question/comment

	School Building Mtg
	3/11/14
	2
	40
	4
	0
	2
	0
	Principal discussed intent to apply for SIG 1003(g)

	Parent Meeting
	3/13/14
	15
	2
	3
	0
	2
	0
	Principal discussed intent to apply with parent groups.

	District Meeting 
	3/21/14
	0
	0
	4
	7
	5
	0
	District discussed intent to apply for SIG.

	SIG 1003(g)
	3/22/14
	10
	0
	0
	0
	0
	4
	Media outlet used to discussed SIG 1003(g)

	     
	
	     
	
	
	
	
	
	

	     
	
	     
	
	
	
	
	
	













Part 3: Schools to be Served by LEA	

	Schools to be Served by LEA

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority School       Y/N
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	West Side Leadership Academy
	
7-12
	
Y
	
Turnaround
	
N/A

	Beveridge Elementary
	
K-6
	
Y
	
Transformation
	
N/A

	Dunbar Pulaski Middle
	
7-8
	
Y
	
Transformation
	
N/A

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



Part 4: Needs Assessment and Goals
Complete the table below for your overall student population, as well as available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education) that did not pass in English/language Arts and/or mathematics
	Student Groups – ELA
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	Overall student population that did not pass in ELA on ISTEP+ 2012-2013.
	83.6%
	178
	HIGH- (In comparison State wide school failure rates.)  Has not received rigorous instruction that would yield better results on standardized assessments.
	34% passing
	40% passing
	45% passing

	Black student population that did not pass in ELA on ISTEP+ 2012-2013.
	83.8%
	171
	LOW- Comparable to the school’s rate- This group is reflective of the school’s overall population.
	34% passing
	40% passing
	45% passing

	Free/reduced lunch population that did not pass in ELA on ISTEP+ 2012-2013
	85.8%
	151
	MODERATELY HIGH- This group is reflective of the school’s overall population.
	34% passing
	40% passing
	45% passing

	Special Education population that did not pass in ELA on ISTEP+ 2012-2013
	91.7%
	11
	HIGH- Has not received the wraparound support needed to meet the rigorous State assessments.  
	18% passing
	27% passing
	27% passing

	Overall student population that did not pass English 10 ECA in 2012-2013
	76%
	133 
	HIGH- Compared to other schools in the state. 
	34% passing
	40% passing
	45% passing

	Black student population that did not pass English 10 ECA in 2012-2013.
	75.4%
	126
	Based on the data, this group’s failure rate is moderately lower than the school’s rate. 
	34% passing
	40% passing
	45% passing

	Free/reduced student population that did not pass the English 10 ECA
	75.2
	97
	Based on the data, this group failure rate is moderately lower than the school’s rate.
	34% passing
	40% passing
	45% passing

	Special Education student population that did not pass the English 10 ECA. 
	96.3%
	26
	HIGH- Has not received the wraparound support needed to meet and/or exceed State standards. 
	7% passing
	11% passing
	15% passing




	Student Groups - Math
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	Overall student population that did not pass in Math on ISTEP+ 2012-2013
	73.9%
	161
	HIGH- (In comparison State wide school failure rates.)  Has not received rigorous instruction that would yield better results on standardized assessments.
	36% passing 
	45% passing
	52% passing

	Black student population that did not pass in Math on ISTEP+ 2012-2013
	74.2%
	155
	MODERATELY HIGH- This group is reflective of the school’s overall population.
	36% passing
	45% passing
	52% passing

	Free/reduced lunch student population that did not pass in Math on ISTEP+ 2012-2013.
	76.2%
	138
	MODERATELY HIGH- This group is reflective of the school’s overall population.
	36% passing
	45% passing
	52% passing

	Special Education population that did not pass in Math on ISTEP+ 2012-2013 
	92.9%
	13
	HIGH- This group did not receive the wraparound support needed to meet and/or exceed state standards.
	14% passing
	21% passing
	28% passing

	Overall student population that did not pass the Algebra I ECA in 2012-2013
	94.3%
	133
	HIGH- (In comparison State wide school failure rates.)  Has not received rigorous instruction that would yield better results on standardized assessments.
	15% passing
	20% passing
	25% passing

	Black student population that did not pass the Algebra I ECA in 2012-2013
	94.8%
	127
	LOW- This group is reflective of the school’s overall population.
	15% passing
	20% passing
	25% passing

	Free/reduced student population that did not pass the Algebra I ECA in 2012-2013.
	93.9%
	107
	MODERATELY HIGH- This group is reflective of the school’s overall population.
	15% passing
	20% passing
	25% passing

	Special Education population that did not pass Algebra I ECA 2012-2013.
	100%
	21
	HIGH- This group did not receive the wraparound support needed to meet and/or exceed state standards.
	4% passing
	9% passing
	14% passing










Complete the table below regarding key areas of student learning indicators.  Include your 2013-2014 data to date, your goals for 2014-2015, as well as key findings related to this data.
	Student Leading Indicators
	2013-2014
	2014-2015
	Key Findings

	1. 	Number of minutes within the school year that students are required to attend school
		
	65, 160
	75, 960
	While the trimester schedule has been helpful for West Side, the addition of more minutes will allow students the flexibility to take more course and increase instruction time.  

	2. 	Dropout rate*


	28%
	19%
	West Side’s dropout rate is due to poor relationships and lack of connections with the students and poor monitoring of systems for the RTI model. These issues will be addressed through the addition of the Behavior Intervention Specialist (to address attendance issues), and a Post-Secondary Coach (supporting students and encouraging them to graduate and attend college).

	3. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)

	61%
	71%
	Student attendance is proportional to the lack of student achievement. The addition of the Behavior Intervention Specialist, whose position is devoted to nurturing the social/emotional health of our students and monitoring attendance will address our attendance issues.

	4. 	Number and percentage of students completing advanced coursework* (e.g., AP/IB), or advanced math coursework 

	61 (6%)
	10%
	Many students lack the academic background to succeed in AP classes. Yet, advanced placement classes give students the skills and tools that they need to be college-ready. The trimester schedule along with prep classes will give students the confidence and tools they need to take on more rigorous coursework.

	5.  Number of students completing dual enrollment classes
	25 (2.5%)
	7%
	West Side currently has three teachers with dual credit certifications, therefore the number of courses were limited. Furthermore, students were not well-informed about dual credit courses and were not interested. The addition of the Post-Secondary Coach along with staff members who are certified will help to increase the number of students enrolled in dual credit courses.

	6.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.)
	8 (0.7%)
	5%
	Currently, West Side has few course offerings this year and only three teachers with dual credit certification. Furthermore, students are not prepared in basic core classes to take advanced placement classes. With the addition of the Post-Secondary Coach, Professional Development for teachers to improve instruction and the longer school day, students will be better prepared to take advanced placement and dual credit courses.

	7.  Types of increased learning time offered 
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/After School
SS- Summer School
WES-Weekend School
OTH-Other	

	SS
	LSD
BAS
SS
WES
	Currently, West Side will only be offering summer school. While this will assist students, additional instructional minutes will give students the consistent instructional support and reinforcement that they need in order to complete rigorous coursework and become college-ready.

	8. 	Discipline incidents*


	816 (year-to-date)
	800
	The principal has a track record of effectively diminishing discipline issues. With new staff, clear expectations and operational flexibility the number of discipline incidents will dramatically decrease.

	9. 	Truants
     (# of unduplicated students, enter as a whole number)

	113
	75
	Research has shown that attendance is directly related to student achievement. Because student attendance rates are low, so are student achievement indicators. With new leadership, and established school culture priorities the number of truants should be reduced. Additionally, the Behavior Intervention Specialist will assist with reducing the number of truants.

	10. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)

	IN- 43
IMP-17
EF- 2
HEF-0
	IN- 3
IMP-25
EF- 31
HEF-3
	Data has shown that over 90% of West Side’s current staff are in the ineffective and needs improvement categories which negatively affects student achievement.

	11. 	Teacher attendance rate


	81%
	90%
	Data has shown that teacher attendance directly affects student achievement. An attendance rate of approximately 80 percent is counterproductive to the social/emotional learning environment for students. 




For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. 
	Instructional Programs

	LEA analysis 
	Currently, Carnegie Math is the only purchased curriculum program used at West Side. Although, teachers make decisions about curriculum and instruction based on Indiana Academic Standards and the resource they have. Renaissance Learning was selected for the assessment tool for English this school year. Besides this, there are no other instructional intervention programs or common assessments in place. 
 


	Justification for Selected Interventions
	West Side is moving to 21st Century Instruction with the blended learning model (teacher and computer-based instruction). This model will work with our population of students because it will keep them engaged. It is also beneficial to the teachers because blended learning makes differentiated instruction easier to accomplish and more effective. 
West Side’s programs of choice are Read 180, and Achieve 3000. Both programs are data-driven, research-based and reading-focused. These will help tremendously with improving reading comprehension and literacy. Furthermore, both programs offer pre and post-assessments based on the standards that were taught.






	School Leadership

	LEA analysis 
	A new principal was staffed at West Side Leadership Academy for this school year; however, due to union contracts and other procedures that were already in place, the principal was not granted the operational flexibility that was necessary. The principal needs more flexibility in hiring, financial management, and other operations of the school. In particular, the principal must be able to address low teacher effectiveness ratings and low attendance.  

	Justification for Selected Interventions
	With the Turnaround model, the principal would be allowed to build a robust recruitment, hiring and selection process, in conjunction with the LEA to staff quality teachers and staff members that can improve instruction across the board. Furthermore, the LEA will allow the principal more management over the school budget so that funds are allocated for instructional purposes foremost. Finally, with the addition of an Operations Specialist, one person will be in place to oversee that the processes established will be consistent, fair and effective in order for West Side to succeed. 






	School Infrastructure

	LEA analysis 
	West Side Leadership needs significant infrastructure additions and changes for the following reasons: 1) The principal needs to devote 75% of his/her time to instruction.
2) A culture of college and career readiness does not exist as evidenced by low test scores and low AP and dual credit participation.
3) Teachers can receive adequate support in operational tasks and other non-instructional tasks so that they can focus solely on improving classroom environment and instruction.

	Justification for Selected Interventions
	Research shows that successful schools have removed the operational management component from principal duties. The principal oversees the curriculum, assessment and instructional components of the school. The addition of an Operations Specialist will relieve the principal of so many background operational duties that prevent proper oversight of curriculum and instruction.
The presence of a Post-Secondary Coach can transform school culture to help students deliberately plan for post-secondary studies, as shown by Urban Prep, a charter school in Chicago. 




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|X|   Turnaround	|_| Transformation		|_| Restart 	|_|   Closure 

Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.

	Describe how the model corresponds to the data, findings, analysis and self-assessment and led to the selected model.

	Based on the English and Math data, less than 20% of our students are proficient in either one or both of the subject areas as related to Indiana state standards. Further analysis showed that 90 percent of West Side’s teachers are ineffective or need improvement, even with the significant amount of job-embedded professional development that was offered during this school year. With such large number of teachers (and other staff) who are ineffective, the turnaround model would be model best suited to West Side. Qualified, effective teachers and staff members can be vetted with a robust recruitment and selection system. Those staff member can then be offered professional development surrounding Charlotte Danielson (2007) domains 2 and 3 (both of which were covered this year), Carnegie Math curriculum, assessments, and data-driven instruction.
Another key finding is that West Side’s infrastructure needs to be revisited. Currently, the principal has the bulk of daily operational responsibilities with little flexibility. As a result, less than 50 percent of the principal’s time is devoted to monitoring the implementation of effective instruction, high quality curriculum and formative and summative assessments. In addition to that, union contracts that were already in place prevented the principal from having the flexibility in staffing, finance and operations that will bring about a drastic, positive change in an underperforming school. The turnaround model will give the principal operational flexibility and also give the principal an opportunity to revisit the school’s infrastructure so that all staff members and leadership team members can become more effective. 
Analysis and self-assessment of curriculum indicates that there is only one selected curricular program in place; Carnegie Math.  One assessment tool is used for English, Renaissance Learning. These tools are insufficient for the instructional program at West Side Leadership Academy. Therefore, West Side would like to use Read 180 and Achieve 3000. Both of these programs are research-based and literacy driven. They also promote blended learning and have a proven track record of success with the population of students that we serve. Also the addition of an alternative school will allow for a longer school day, giving students more opportunity to take different types of classes and exposing them to rigorous coursework that will prepare them for college and career success.
Finally, a thorough analysis of school culture indicates that high expectations have not been set and are even unclear to both students and faculty, which prevents students from excelling and completing rigorous courses. The hiring of a new principal, and then a turnaround of the school, will promote a drastic and positive school culture. Leadership will communicate consistently high expectations and redefine the infrastructure to support the school improvement goals that have been set for the school. The addition of the Post-Secondary Coach and Behavior Intervention Specialist will highlight the important of attendance, social/emotional well-being, and college and career-readiness. 







	Describe how the model will create teacher, principal, and student change.

	Since the principal has only been in place for this pre-implementation year, the principal will remain in place for the Turnaround; however, the turnaround will allow the principal the flexibility that is necessary to enact school-wide changes and focus on overseeing the instruction, curriculum and assessment pieces of the school. With more flexibility, there is more responsibility on the principal’s end to ensure that school culture is transformed and that effective monitoring processes are in place to ensure that all plans are implemented with fidelity, including professional development and coaching surrounding the Danielson framework (teacher evaluation system), implementation of Achieve 3000, Read 180 and Carnegie, constant assessments and professional development surrounding data-informed instruction.
The turnaround model will recruit highly qualified, effective teachers to West Side. Furthermore, the consistent professional development and collaboration will enable teachers to be coached daily, given feedback according to the Danielson framework, use assessments to plan and deliver instruction. This model will also assist with establishing an environment of operational excellence where teachers spend less time on tasks that pull them away from instruction.
Change begins in the leadership (Marzano and Kendall, 2000), then works its way to the faculty and finally the students. The turnaround model provides an opportunity for leadership to show, through infrastructure changes, curriculum changes, schedule changes, and staff changes a new mission of educational excellence which is furthered through a collaboration of professional learning communities (DuFour, 2010). Students will be held to higher standards because staff will be held to higher standards. Students will see and understand the new culture because rules, procedures and regulations will be different and all point toward college and career-readiness. 







Part 6: Improvement Model 
Complete the appropriate intervention model of choice and attach with LEA and School Data. 
	PRE-IMPLEMENTATION Strategies– Application Year

	Describe any pre-grant implementation steps which are being taken during the application year to prepare for Year 1 of SIG.

	Principal changes and flexibility
	In preparation for the grant implementation the principal was replaced at the conclusion of the 2012-2013 school year. The principal has been replaced with a highly effective principal that has a proven track record of success with the turnaround model and implementation of the model.  At this time, the principal’s flexibility is limited only to financial planning due to the union contract constraints. These constraints limit the principal’s flexibility in instructional planning and support such as lesson plans and curriculum mapping.   

	Effectiveness of staff and recruitment/ retaining of staff
	Due to union contracts, all previous staff members have remained on board through the pre-implementation process; however, administration has implemented a robust, observation and feedback schedule to give teachers the proper support and coaching necessary to yield successful results. These daily observation and feedback sessions also gave administration an accurate account of the effectiveness of each teacher.

	Building Culture
	Three major commitments occurred during the 20013-2014 pre-implementation year: 
1. The Student Information Logging System (SILS) was implemented to promote communication between staff members and administration and provide several data points for student behavior, instruction, and attendance supported with the SIG 1003(a). Teacher log truancy and attendance data, daily behavior data and learning/instructional data in SILS. Although it is usually qualitative data, it assists in student interactions and indicating student patterns for counselors and social workers.
2. The principal and school leadership team established a classroom environment rubric providing specific guidelines to make the classrooms, halls and offices productive learning environments. Guidelines are monitored through weekly observations by the administration team.
3. The Danielson tool for coaching was implemented and provided clear guidelines for improvement in school culture. Specifically, domains 2 and 3 (environment and instruction, respectively) were the focus of the coaching this school year. The principal and assistant principals conducted daily observations and monthly professional development workshops to help teachers in these domains.


	Professional Development
	More consistent, job-embedded, data-driven professional development was offered to teachers during this school year. A professional development schedule was devised and trainings selected based on information that school and student data provides. While certain professional development topics were pre-determined, the schedule offered flexibility for change based on needs that were identified by teachers and/or administrators.

	Instructional Programs
	In the pre-implementation year, Renaissance Learning was selected as an assessment tool to provide accurate data point and indicate student deficiencies in advance so that teachers can use data to inform their classroom instruction. Additionally, a preparatory class has been added to the school schedule for students who are enrolling in Advanced Placement classes to address the low success rate of students who enroll in those classes. The purpose of the preparatory course is to increase their chances of passing the AP Exam by providing them with the necessary tools. 


	Parent and Community Involvement
	Parent communication has improved markedly during the pre-implementation year. School leadership has urged teachers to contact parents every two weeks with a report and log the communication (or communication attempt) in the Student Information Logging System (SILS). In addition to parent communication from teachers, a monthly parent newsletter from administration was created for distribution. Finally, a Parent Resource Coordinator was hired to dedicate more specialized attention to engaging parents in school affairs. 





	SMART Culture Goal and Action Steps - Year 1

	Transform the school culture by 
1) Replacing at least 50% of the current staff with highly qualified and effective teachers and staff members.
2) Conduct daily observations and feedback sessions with staff so that at least 80% of staff members will be rated highly effective or effective at their job by September 2014. 


	Action Steps
	Person(s) Responsible
	Timeline
	Budgeted Items
	Turnaround Principles

	The new principal has been deemed highly effective and capable of implementing the strategies associated with a successful turnaround of a failing school. The superintendent has agreed that the new principal will remain in this position.
	Administrative Team
	August 2013-June 2015
	Current Principal, $0.00
	Replace the principal and grant the principal operational flexibility.

	Set clear expectations for instruction and school protocols, providing daily observations and immediate feedback. Additionally, the principal and teacher leaders will develop the criteria and rubric which will be used to hire and retain teachers. 
	Principal

Human Resource Director
	August 2014- June 2015
	Recruitment and Retention of Highly Qualified Staff, $32,000 

Performance Incentives $8,000
	Measure the effectiveness of current staff; screen existing staff and rehire no more than 50 percent; select new staff

	Use the Student Logging Information System (SILS) so that teachers and administration can collaborate for student improvement.
	Administrative Team
	August 2013-June 2016
	Behavior Intervention Specialists, 1.5 FTE, $65,000 plus benefits
	Implement strategies to recruit, place and retain staff (financial incentives, promotion, career growth, and flexible work conditions)

	Create a coherent professional development plan which addresses the teacher needs based on teacher observation data and student achievement results.  
	Administrative Team
Scholastic
	August 2013- June 2016
	Professional Development ELA and Math Coordinator, 1.5 FTE, $95,000 plus benefits.  

Scholastic Supplemental Services, $445.050

Technology Specialist, 1.0 FTE, $55, 000 plus benefits
	Provide high quality, job-embedded professional development

	Adopt a turnaround structure and work in conjunction with the LEA to monitor goals. Hire effective principal with a track record of success in turnaround schools.
	Principal
SIG Manager
Project Manager
Director of Federal Grants
	Complete by August 2014
	SIG Project Manager, .33 FTE, $25,000 plus benefits


	Adopt a new governance structure (i.e., turnaround office, turnaround leader)

	Establish outside partnerships with faith based and health organizations, community agencies, university partners and external providers that will help West Side achieve its academic and school culture, school culture and community goals set for the year. 
	Principal
College and Career Specialists 
Parent Specialists
Behavior Specialist
	Complete by August 2014
	College and Career Specialist, 1.0 FTE, $55,000 plus benefits

Parent Specialists, 2.5 FTE, $25,000 plus benefits


	Provide social-emotional and community-oriented services/supports

	
	
	
	
	

	Culture Action Steps - Year 2

	Action Steps
	Person(s) Responsible
	Timeline
	Budgeted Items
	Turnaround Principles

	Based on LEA’s recommendations from the Year 1 feedback, Principal will continue to exercise operational and financial flexibility while showing improvement in necessary areas.
	Principal
	August 2015-June 2016
	N/A
	Replace the principal and grant principal operational flexibility

	Principal and administrative team will continue daily observations of teachers and provide immediately feedback.
	Administrative Team
	August 2015-June 2016
	N/A
	Measure the effectiveness of current staff; screen existing staff and rehire no more than 50 percent; select new staff

	Create an incentive program to promote collaboration, learning opportunities and leadership opportunities for faculty to grow professionally and have career opportunities within the school and district. 
	Principal

Scholastic
	August 2015-June 2016
	Scholastic Supplemental Services $383,050
	Implement strategies to recruit, place and retain staff (financial incentives, promotion, career growth, and flexible work conditions)

	Begin professional development based on areas of need and improvement as determined by data from the previous year. Make various changes to ensure teacher success in the classroom. 
	Administrative Team
Scholastic
	August 2015-June 2016
	Professional Development (Curriculum, Assessment, etc.)
	Provide high quality, job-embedded professional development

	Based on recommendations from the previous year continue under the turnaround model and make adjustments based on feedback.
	Administrative team
Scholastic
	August 2015-June 2016
	Scholastic Supplemental Services $383,050
	Adopt a new governance structure (i.e., turnaround office, turnaround leader)

	Based on previous year’s feedback, decide whether to continue in partnership with Scholastic and secure partnerships with at least two more community organizations. 
	Principal
Scholastic
	August 2015-June 2016
	Behavior Intervention Specialist, Post-Secondary Coach
	Provide social-emotional and community-oriented services/supports

	Culture Action Steps - Year 3

	Action Steps
	Person(s) Responsible
	Timeline
	Budgeted Items
	Turnaround Principles

	The principal’s performance will be evaluated based on progress toward the school improvement goals to determine retention or replacement. Principal will continue to exercise operational flexibility and make changes based on previous year’s feedback. 
	Principal
	August 2016-June 2017
	$20,000 incentives
	Replace the principal and grant principal operational flexibility

	Administrators will continue daily observations and feedback sessions with teachers as it relates to the teacher effectiveness model. Monthly or bi-weekly professional development will be offered.  Teacher evaluation ratings and student achievement data will be used to determine teacher retention.
	Administrative Team
	August 2016-June 2017
	Professional Development
	Measure the effectiveness of current staff; screen existing staff and rehire no more than 50 percent; select new staff

	Continue to implement the staff incentives to promote high rates of attendance, collaboration and open leadership opportunities.
	Administrative Team
Principal
SIG Project Manager
	August 2016-June 2017
	$20,000
	Implement strategies to recruit, place and retain staff (financial incentives, promotion, career growth, and flexible work conditions)

	Continue to provide professional development based on previous teacher observation data and previous data connected to the school culture and academic goals.
	Administrative Team
Principal
SIG Project Manager
	August 2016-June 2017
	Professional Development, Technology Coordinator, 
	Provide high quality, job-embedded professional development

	Continue under the turnaround oversight and structure making changes as deemed necessary.
	Administrative Team
Principal
SIG Project Manager
Scholastic
	August 2016-June 2017
	Scholastic Supplemental Services $273,050
	Adopt a new governance structure (i.e., turnaround office, turnaround leader)

	Continue with community partnerships and established at least three new partnerships for student services and supports.
	Principal
	August 2016-August 2017
	Behavior Intervention Specialist, Post-Secondary Coach
	Provide social-emotional and community-oriented services/supports

	SUSTAINABILITY Culture Goal and Action Steps - Year 4

	West Side Leadership Academy will hire and retain at least 90% teachers and staff members that are rated effective.
West Side Leadership Academy will have at least 5 established community partners that will assist in student services and supports. 

	Action Steps
	Person(s) Responsible
	Timeline
	Partnerships
	Turnaround Principles

	If principal has shown substantial success, principal will remain in place and continue to make adjustments based on previous year’s data associated with the school improvement goals. 
	Principal
District
	August 2017- June 2018
	Churches/Social Groups
YMCA
City of Gary
Youth Services Bureau
Post-Secondary Colleges and Universities
Parents
	Replace the principal and grant principal operational flexibility

	Administrators will continue to offer professional development, daily observations, and daily feedback sessions. All new staff will proceed through a robust process of selection before hiring and will participate in job-embedded professional development. Teachers who do not obtain high ratings in the teacher evaluation model will not be retained. 
	Administrative Team
	August 2017-June 2018
	Churches/Social Groups
YMCA
City of Gary
Youth Services Bureau
Post-Secondary Colleges and Universities
Parents
	Measure the effectiveness of current staff; screen existing staff and rehire no more than 50 percent; select new staff

	Administrators will continue to support the incentive program to create leadership and collaboration opportunities. 
	Administrative Team
	August 2017-June 2018
	Churches/Social Groups
YMCA
City of Gary
Youth Services Bureau
Post-Secondary Colleges and Universities
Parents
	Implement strategies to recruit, place and retain staff (financial incentives, promotion, career growth, and flexible work conditions)

	Administrators will continue to plan professional development to meet teacher needs and address student skill deficiencies. 
	Administrative Team
	August 2017-June 2018
	Scholastic, Carnegie, Achieve 3000, Read 180
Churches/Social Groups
YMCA
City of Gary
Youth Services Bureau
Post-Secondary Colleges and Universities
Parents
	Provide high quality, job-embedded professional development

	The school will continue under the same structure and make necessary changes to further progress toward the school improvement grant’s culture and academic goals. 
	Administrative Team
	August 2017- June 2018
	Churches/Social Groups
YMCA
City of Gary
Youth Services Bureau
Post-Secondary Colleges and Universities
Parents
	Adopt a new governance structure (i.e., turnaround office, turnaround leader)

	The school will continue to foster partnerships and secure new partnerships, which engage community agencies and their services on behalf of students.  
	Administrative Team
	August 2017-June 2018
	Scholastic, Carnegie, Achieve 3000, Read 180

Churches/Social Groups
YMCA
City of Gary
Youth Services Bureau
Post-Secondary Colleges and Universities
Parents
	Provide social-emotional and community-oriented services/supports
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Ensuring Sustainability and Accountability from the Gary Community School Corporation

School Improvement 1003(g) Turnaround and Transformation Models

District Comprehensive Actions

Gary Community School Corporation will ensure the school’s capacity to leverage school improvement funds with other funds to provide all necessary supplemental resources and related support to the identified schools.  This commitment will the GCSC to implement, fully and effectively, the required activities of the intervention model it has selected. This could include, but is not limited to, district staff dedicated to provide support to School Improvement Grant (SIG) 1003(g) schools, additional funding, and use of external resources.

The current administration and Board of Trustees for the Gary Community School Corporation is fully invested in sustaining and supporting grant funded programs. The district currently successfully operates several grants, including three SIG 1003(g) and thirteen (13) SIG 1003(a) programs, entitlement federal programs and other private grants, enhancing educational technology grant, and several smaller foundation grants. The district will support Gary Community School Corporation by coordinating activities to build sustainable systems for continuous improvement.

The principal will coordinate with the Office of Innovation and Improvements/Federal Programs to expand services, which currently provides extended learning and tutoring during before, after, and summer schedules. The principal will also coordinate with the Specialized Services, City of Gary Youth Service Bureau, Boys and Girls Club for additional support programs, alleviating duplication and allowing for activities with minimal costs to the SIG 1003(g) School. 

In addition, the principal will meet regularly with the superintendent and district administrators
to review progress and plan for additional support strategies.  The district will continue to strengthen its accountability and oversight procedures to ensure that program services are effective on all levels with very strong accountability benchmarks.  

District Support over the School Improvement 1003(g) Four Years

The district will support the SIG 1003(g) School through specific, job related functions tied to the SIG culture and academic goals.  Each district administrator will tailor support efforts to address root causes which must be overcome to fully implement the SMART goals as outlined in this grant application.  The Superintendent Dr. Pruitt’s has outlined formative goals and outcomes in the overall District Strategic Plan (2014-2017).  The office of federal grants will require school principals to align their PL221 Plans to the SIG 1003(g) culture and SMART goals.    

The director of innovation and improvements will focus on data relating to assessment, offer training to support new curriculum development which is vertically and horizontally aligned with a priority on literacy and math.   The director will also assist with literacy and math SMART goals by overseeing ISTEP and multiple assessments testing and training, serving as the district contact for the math initiative and assigning professional development funds to SIG related activities. 

The Director of Specialized Services (DSS) will focus efforts on SMART goals related to next generation learners/next generation programs and supports. The DSS will alleviate truancy at the SIG School through a renewed partnership with the Lake County and City of Gary Judicial Systems.

The SIG desired outcome of the SIG grant is to increase achievement for students as it relates to their social emotional needs and learning environment.  Gary understands the purpose of the intensive and extensive professional development during the course of this grant is to ensure that the administrators and faculty have built and secured the capacity needed to continue at a high level of effectiveness once the positions, funded through the SIG grant, are not available.
As such, the PD will be focused, aligned to goals, and monitored for full implementation and effectiveness.  The Gary schools are in need of curriculum development that is aligned to the Indiana Academic Standards.  Faculty recognize that to become 21st century Schools, they must develop and implement, and assess the intended, taught and learned curricula.  Through the support of a Standards Specialist, these areas will be assertively addressed so school faculty and leaders can continue its path of improvement beyond the grant.   Curriculum mapping from the work of Heidi Hayes Jacobs will influence our direction.
The SIG Manager and Project Manager under the direction of the director of federal grants will review federal and state funding allocations to focus support strategies at SIG Schools and allow for fiscal sustainability of core SIG initiatives.  This position will head recruitment and retention efforts to assure recruitment and retention of highly effective faculty as described in Teacher Evaluation Model. 

The DSS will provide: professional development to address identified gaps, support for the GCSC for Instructional Discipline program, and additional training for instructional strategies for special education students.

In addition, the district will provide intensive technical assistance to school by locating a satellite of the Information Technology Department (IT) in the same building. This puts the entire resources of the IT Department within quick response time to the high school. The department can provide immediate response to high school technology needs, including assistance with testing, staff evaluation, literacy program and the Math Initiative.  

Faculty will become proficient in the use of instructional technology to differentiate instruction as they learn and are supported by the Technology Integration Specialist.  The work of Carol Tomlinson (2010) will assist with this topic.  Additionally, we foresee students becoming technology integration specialists through a special program lead by the faculty member so that a student teacher partnership will allow continued sustainability.
In support of sustaining the SIG culture goals, the city of Gary Youth Service Bureau and the district Homeless Education program will facilitate services to families and the community, expand existing programs that address barriers to a student’s education, and collaborate to provide additional summer learning opportunities. The court system will also be an integral partner as we address noncognitive barriers to learning, including truancy and behavior issues.

District Partners

The Gary Community School Corporation will expand educational partnerships to help make the SIG School a model 21st Century school. Outside partners from post-secondary institutions and business industries will be a vital link to the success of the high school by helping to address gaps and root causes and focusing services to help meet the culture and academic SMART goals.

With support from the district public relations program, the principal will ensure open, two-way communication and networking with major stakeholders in the GCSC community through social media. In addition to support from district-level staff, GCSC will include community feedback in developing policies and programs through:
• The school principal and/or the superintendent will create two-way communication with parents and community members through forums, ad hoc committees round table groups, Gary New Day Educational Task Force, quarterly parent/teacher conferences, the Stuart committee, strategic planning teams, local radio and television media outlets, Regional Northwest Partnership which focuses on preparing students to contribute to the regional area by becoming gainfully employed, SIG ad hoc groups, and other scheduled parent programs, parent advisory councils and GCSC Board of Education meetings.
• Yearly surveys to parents, staff and students (working with the Internal Center for Leadership Strategies to measure perception, teacher efficacy and culture).
• Presentations to local community service groups (PTO, DADS, PTA, federal required parental engagement meetings, etc) about progress of SIG initiatives.
Information gathered through the resources above will be used to improve systems for continuous feedback from a diversity of stakeholders, leading to an improved student, customer and market focus.

District/SIG 1003(g) School Leveraging of Resources Over Four Years

The Gary Community School Corporation is choosing not to use school improvement grant funds for district level services.  Multiple state and federal funds to be coordinated with the intervention model and how they will be utilized to improve student achievement, not limited to Family Resource/Youth Service Centers, Preschool, Professional Development, Title I, Title II, Title III funds etc.

The Gary Community School Corporation is choosing not to use school improvement grant funds for district level services.

District-level funds will be allocated to: add several teaching slots at the SIG School (above the allocation formula); contract for consultation to develop a student-focused schedule at school; and provide professional development regarding the math initiative and automaticity. The district will coordinate additional district, state and federal funding sources to support implementation of the transformation model and
improve student achievement via:
• Title I will fund district-level instructional coaches to expand the work of the planning team across the spectrum. Title I will also pay for the program at the elementary and middle school levels to create continuity through high school.
• IDEA funds will support professional development, reading intervention strategies (Scholastic), behavior interventions (PBIS training and support), and curriculum to support Success initiatives, and progress monitoring.
• The district will apply for funding for a 21st Century Community Learning Center program specific to the school (as well as other state and local grant funding).
• In addition to the items listed above, district monies will support additional staffing for the at-risk students and credit recovery staffing for the Secondary population of students.


Part 7: LEA Capacity to Implement the Improvement Model
	Capacity Task
	Yes
	No
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for three years, while meeting all fiscal requirements and being reasonable, allocable, and necessary.  
	x
	     
	Schools have the autonomy to leverage all financial resources (i.e., local, state, and federal) to ensure that full support and implementation of the intervention for three consecutive years.  

	2.   The LEA and administrative staff has the credentials, demonstrated track record, and has made a three-year commitment to the implementation of the selected model.
Turnaround and Transformation models
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	x
	     
	The Gary Community School Corporation supports all necessary policies, practices, and procedures needed to ensure timely and successful implementation of the School Improvement Model.  

	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
 All models
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	x
	     
	The Gary Community School Corporation Board of Trustee will grant newly awarded SIG 1003(g) the same flexibility with policies, practices, and procedures for full implementation of the selected model.   

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
All models
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	x
	     
	The GCSC Superintendent is fully committed to ensuring that all newly SIG 1003(g) have the flexibility and autonomy to operate all essential components of the intervention model.  District and building administrators will be informed through multiple communications to all significant and successful systemic changes over the three years.  Dr. Pruitt supports and encourages innovative instruction and inclusion for all students in the district.  

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	x
	     
	The local teacher’s union president has been informed and an integral stakeholder within the intent to apply process.  The union is fully committed to eliminating barriers to allow for full implementation of the model, not limited to teacher evaluations, hiring, and extended instructional days.  

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	x
	     
	The GCSC has a robust process in place to select all staff for SIG 1003(g) schools.  The district works with each school on a case-by-case basis to ensure that staff transfers, recruitment placement, and retention procedures are current and appropriate.  The Human Resource Department, Teacher Union, Federal Grants Administrator, and SIG 1003(g) Principals meet to ensure that all policies are administered.  

	7.    District staff has a process for monitoring and supporting the implementation of the selected improvement model.
All Models
· Professional Development Calendar
· Curriculum and Assessment Calendar
· Parent Requirements
· Monitoring and Evaluation System 
· Support Process
· Data Review 
· Special Population Review 
· Fiscal Monitoring 
	x
	     
	District staff has a consistent process for continuous monitoring and supporting the implementation of the selected improvement model.  The SIG Manager, Grant Director, and building principal meet bi-weekly for status reports and program monitoring updates.  Monthly program effectiveness reports are required by all staff paid from the grant.  Professional development opportunities are supported with curriculum and academic assessments.  Fiscal monitoring of all proposed expenditures are required for verification and justification.  



Part 8: Selection of External Providers

	Capacity Task
	Yes
	No
	District Evidence

	The LEA has or will recruit, screen, selects and support appropriate external providers. 
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	x
	     
	The GCSC has interviewed and analyzed various external providers to determine evidence-based effectiveness, experience, expertise, and documentation to ensure building wide changes

	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	x
	     
	Scholastic has a proven track records with working with Comprehensive School Improvement 1003(g) Schools.  Therefore, timely and effective implementation and the ability to adequately address the school’s needs is paramount.  A solid literacy with comprehensively addressing the needs of all students will better enable the school and Scholastic to make the critical systemic changes that are needed desperately needed for student achievement.  

	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	x
	     
	Scholastic and the International Center for Leadership (ICLE) will provide schoolwide comprehensive improvement for all staff, parents, and students.  

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	x
	     
	The GCSC has worked with Scholastic and ICLE in reference to assessing the readiness for school improvement model.  The ongoing progress monitoring of records with building administrators, staff, and students increases achievement.  The weekly status meeting administered through various modes of communications assures timely and meaningful dialogue with the provider and school.  Scholastic provided a gap analysis for the school to properly identify the gaps within the various eight highly effective principles in the school.   



Part 9: Budget 

Complete the budget worksheets (1) including other funding areas and alignment to SIG, and (2) for each of the three years of the SIG.  Attach with LEA and School Data.
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