REVISEDLEA School Application: July 10, 2012

LEA Application for Each Tier I and Tier II School

School Improvement Grant (1003g)
2012-2013

[ LEA School Application: Tier I and Tier II }

The LEA must complete this form for each Tier I or II school applying for a
school improvement grant.

School Corporation: Indianapolis Public Schools Number: 5385

School Name: Broad Ripple Magnet High School for the Arts and Humanities

After completing the analysis of school needs and entering into the decision-making process in this
application, reach consensus as to the school intervention (improvement) model to be used and place a
checkmark below:

O Turnaround O Restart

¥ Transformation O Closure




Assurances
Indianapolis Public Schools assures that it will

Corporation/Charter School Name

~ 1. Use its School Improvement Grant to implement fully and effectively an intervention in each Tier I
and Tier II school that the LEA commits to serve consistent with the final requirements.

<

2. Establish annual goals for student achievement on the State’s assessments for both
reading/language arts and mathematics and measure progress on the leading indicators in section III
of the final requirements in order to monitor each Tier I and Tier II School that it serves with school
improvement funds.

3. If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement
terms and provisions to hold the charter operation, charter management organization, or education
management organization accountable for complying with the final requirements.

~ 4. Report to the SEA the school-level data required under section III of the final requirements.

Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the
waiver with respect to each applicable school, the LEA must indicate for which schools it will implement
the waiver.

v Extending the period of availability of school improvement funds.

Note: Indiana has requested a waiver of the period of availability of school improvement funds and
upon receipt, that waiver automatically applies to all LEAs in the State.

O “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools
implementing a turnaround or restart model.

O Implementing a school wide program in a Tier I or Tier II Title I participating school that does meet
the 40 percent poverty eligibility threshold.



A. LEA Analysis of School Needs

» Instructions:
1) With an LEA improvement team that includes staff from the school, complete the two worksheets on
the following pages “Analysis of Student and School Data” and “Self-Assessment of High-poverty,

High-performing Schools.”

2) Develop findings from the data - short phrases and sentences that indicate the facts revealed by the
data.

3) Complete a root cause analysis of the findings - the underlying reason for the finding.

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student,
teachers, the principal and school needs.



Worksheet #1: Analysis of Student and School Data

Instructions:
Instructions:
¢ Complete the table below for each student group that did not meet AYP for performance in English/language arts and/or
mathematics for 2010-2011. (Do not list those groups that did meet AYP).
¢ Student groups would include American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English
Proficient and Special Education.
e For LEA data, see the IDOE web site: http://mustang.doe.state.in.us/AP/ayppress.cfm

Student groups not meeting % of this # of students in How severe is this group’s | How unique are the learning needs of
AYP (list groups below) group not this group not failure? (high, medium, low) | this group? (high, medium, low)
meeting AYP | meeting AYP
English/Language Arts:
Example: LEP 75% 52 High - have been in U.S. | High - no prior formal schooling;
3 or more years from non-Western culture
Black 44.8% 134 Medium-comparable to Medium - comparable to reading
state performance deficiencies indicated by SRI. %
decreases minimally each year.
Lack of strategic intervention to
increase literacy.
Hispanic 47.4% 27 High-well below state High - English is 2" language for
performance majority with deficiencies in formal
native language as well. Minimal
exposure to formal schooling.
Interventions and intentionality of
instruction limited.
Free/Reduced Lunch 42% 163 Medium/High-below Medium - % increasing minimally
state performance each year but not enough to close
the gap. Targeted interventions
lacking for these students.
LEP 50% 25 Medium-comparable to Medium - population increasing
state performance with minimal English speaking



http://mustang.doe.state.in.us/AP/ayppress.cfm

education. Data not used
intentionally to design instruction.

Special Ed. 73.8% 31

High-well below state
performance

High — Increase in population with
limited resources and gaps in
educational experience. Lack of
differentiation and support services
for these students.

Mathematics:

Black 40.1% 119

Medium/Low-better than
state level performance

Medium - % decreases minimally
each year. Lack of strategic
intervention to increase
mathematical literacy.

Free Lunch 35.5% 137

Medium-comparable to
state performance

Medium - % decreasing minimally
each year but not enough to close
the gap. Targeted interventions
lacking for these students.

Special Ed 59.5% 25

High-well below state
performance

High - Increase in population with
limited resources and gaps in
educational experience. Lack of
differentiation and support services
for these students.

What are the key findings from the student achievement data
that correspond to changes needed in curriculum, instruction,
assessment, professional development and school leadership?

Not appropriate example: Students from Mexico aren’t doing well in school.”

Appropriate example: “75% of our Mexican students who have been in the U.S. for three years or
more are not passing E/LA ISTEP+.”

Appropriate example: “65% of our students with free and reduced lunch did not pass ISTEP+ in
the E/LA strand of ‘vocabulary’.”

What is at the “root” of the findings? What is the underlying

cause?

Inappropriate example: “Hispanic students watch Spanish television shows and their parents
speak Spanish to them at home all the time so they aren’t learning English.”

Appropriate example: “Our ELL program provides only one-hour of support per week for students
who have been in the U.S. for three or more years.”




Student performance on ISTEP+ in EL/A has decreased with
72.3% passing overall in 2010, but only 61.7% passing in
2011 while performance at the state level increased from
76.8% in 2010 to 78.7% in 2011

Black Students E/LA Performance:

20.3% in 2010 and 40% in 2011 did not pass ISTEP+ in the
E/LA strand of Writing Applications.

23.5% in 2010 and 37% in 2011 did not pass ISTEP+ in the
E/LA strand of Literary Text

Hispanic Students E/LA Performance:

25% in 2010 and 100% in 2011 did not pass ISTEP+ in the
E/LA strand of Writing Applications.

29.2% in 2010, and 36.4% in 2011 did not pass ISTEP+ in the
E/LA strand of Language Conventions.

25% in 2010, and 36.4% in 2011 did not pass ISTEP+ in the
E/LA strand of Literary Text.

33.3% in 2010, and 36.4% in 2011 did not pass ISTEP+ in the
E/LA strand of Reading Vocabulary.

25% in 2010, and 36.4% in 2011 did not pass ISTEP+ in the
E/LA strand of Writing Process.

Free/Reduced Lunch Students E/LA Performance:

19.2% in 2010, 50% in did not pass ISTEP+ in the E/LA
strand of Writing Applications

23.1% in 2010, and 35.6% in 2011 did not pass ISTEP+ in the
E/LA strand of Literary Text.

Language Minority Students E/LA Performance:

60% in 2010, and 100% in 2011 did not pass ISTEP+ in the
E/LA strand of Writing Applications.

60% in 2010, and 40% in 2011 did not pass ISTEP+ in the
E/LA strands of Language Conventions, Literary Text,
Nonfiction/Info from Text, Reading Vocabulary, Writing
Process.

Special Education Students E/LA Performance:

52.4% in 2010, and 100% in 2011 did not pass ISTEP+ in the
E/LA strand of Writing Applications.

57.1% in 2010, and 63.6% in 2011 did not pass ISTEP+ in the

ENGLISH/LANGUAGE ARTS:

Our school has failed to design an intentional literacy program
for our students to respond to the instructional deficits in our
student population. Until, second semester, 2012 there was
not a research based reading intervention initiative and
extended learning time was not available. We have not
provided our staff with the PD needed to match the
instructional needs of our students.

Differentiation of instruction has been absent in the
instructional planning for our students. Writing has been
missing from our ELA curriculum as we have moved from one
text to another and aligning our curriculum to the magnet
theme. This has created an insufficient emphasis on the skills
our students need to be successful in ELA if they have any
learning gaps when they are enrolled.

ELL instruction has been lacking for our growing population.
There is a lack of time in the school day for students to
receive support due to the magnet classes that our students
take. Until Second Semester of this year BR did not have an
intentional, research based reading initiative.

MATH:

Differentiation of instruction has been absent in the
instructional planning for our students. Problem solving, rigor
and foundational skills have been missing from our Math
curriculum as we have moved to aligning our curriculum to the
magnet theme. This has created an insufficient emphasis on
the skills our students need to be successful in Math if they
have any learning gaps when they are enrolled.




E/LA strand of Language Conventions.

63.6% in 2010 and 63.6% in 2011 did not pass ISTEP+ in the
E/LA strand of Reading Vocabulary.

54.5% in 2010, and 54.5% in 2011 did not pass ISTEP+ in the
E/LA strand of Literary Text.

57.1% in 2010 and 54.5% in 2011 did not pass ISTEP+ in the
E/LA strand of Nonfiction/Info from Text.

63.6% in 2010 and 54.5% in 2011 did not pass ISTEP+ in the
E/LA strand of Writing Process.

Student performance on ISTEP+ in Math has also decreased
with 66.4% passing overall in 2010 and only 60.4%
passing in 2010, while performance at the state level
increased from 78.3% in 2010 to 80.1% in 2011.

Black Students Math Performance:

31.4% in 2010, and 45.1% in 2011 students did not pass
ISTEP+ in the Math strand of Computation.

28.8% in 2010, and 43.9% in 2011 did not pass ISTEP+ in the
Math strand of Number Sense.

35.3% in 2010, and 42.7% in 2011 did not pass ISTEP+ in the
Math strand of Data Analysis and Probability.

30.1% in 2010, and 40.2% in 2011 did not pass ISTEP+ in the
Math strand of Geometry.

26.1% in 2010, and 37.8% in 2011 did not pass ISTEP+ in the
Math strand of Measurement.

28.1% in 2010, and 37.3% in 2011 did not pass ISTEP+ in the
Math strand of Problem Solving.

26.8% in 2010, and 36.6% in 2011 did not pass ISTEP+ in the
Math strand of Algebra & Functions.

Free/Reduced Lunch Students Math Performance:

30.2% in 2010, and 42.3% in 2011 did not pass ISTEP+ in the
Math strand of Computation.

31.9% in 2010, and 39.4% in 2011 did not pass ISTEP+ in the
Math strand of Data Analysis and Probability.

26.4% in 2010, and 38.5% in 2011 did not pass ISTEP+ in the
Math strand of Number Sense.

27.3% in 2009, 26.9% in 2010, and 36.5% in 2011 did not




pass ISTEP+ in the Math strand of Geometry.

Special Education Students Math Performance:

42.9% in 2010, and 53.8% in 2011 did not pass ISTEP+
Math strand of Algebra & Functions.

57.1% in 2010, and 46.2% in 2011 did not pass ISTEP+
Math strand of Computation.

57.1% in 2010, and 46.2% in 2011 did not pass ISTEP+
Math strand of Data Analysis & Probability.

47.6% in 2010, and 46.2% in 2011 did not pass ISTEP+
Math strand of Geometry.

47.6% in 2010, and 46.2% in 2011 did not pass ISTEP+
Math strand of Measurement.

46.6% in 2010, and 46.2% in 2011 did not pass ISTEP+
Math strand of Number Sense.

42.9% in 2010, and 46.2% in 2011 did not pass ISTEP+
Math strand of Problem Solving.

in the

in the

in the

in the

in the

in the

in the




Student Leading Indicators

Instructions:

1) Using school, student and teacher data, complete the table below
2) If the indicator is not applicable, such as “dropout rate” for an elementary school, write "NA” - not applicable - in the

column.

3) Review the data and develop several key findings on the next page.

2010-2011 2011-2012
1. Number of minutes within the school year that students are 64,800 64,800
required to attend school
2. Dropout rate* 11.2% 6.7%
Student attendance rate 95.9% 97.73% as of

(must be a percentage between 0.00 and 100.00)

4/23/2012

4. Number and percentage of students completing advanced
coursework* (e.g., AP/IB), or advanced math coursework

49 Students or 44.5%

33 Students or 40.2%

5. Number of students completing dual enrollment classes

15

20

6. Types of increased learning time offered
LSY- Longer School Year

LSD- Longer School Day

BAS-Before/After School

SS- Summer School

WES-Weekend School

OTH-Other

Summer School

District Intersession
(Fall & Spring)

Summer School

7. Discipline incidents* N/A 239
8. Truants 67 26
(# of unduplicated students, enter as a whole number)
9. Distribution of teachers by performance level on LEA’s teacher N/A Domain 2: Classroom

evaluation system

Management
0 =Unsatisfactory
6 = Basic

57 = Proficient




6 = Distinguished

Domain 3:

Instruction
0 = Unsatisfactory
5 = Basic

59 = Proficient
5 = Distinguished

10 Teacher attendance rate

97.65% as of
4/23/2012

97.21%

*If this school is a high school, disaggregation of the data by student groups would be informative in your planning.

What are key findings or summaries from the student
leading indicator data?

Inappropriate example: “Teachers are absent a lot.”

Appropriate example: " Teachers on average are out of the classroom
32 days of the school year.”

What is at the “root” of the findings? What is the
underlying cause?

Inappropriate example:” Teachers don't feel like coming to school®

Appropriate example: "Teachers’ working conditions are poor -
limited heat in the classrooms; teachers attend three weeks of
professional development during the year and the school has
difficulty finding substitutes so students are placed in other
teachers’ classrooms”

2. Dropout rate has decreased over the last three years
overall but in specific sub-groups, the dropout rate remained
the same or increased well above the overall average.

3. Student attendance has remained at an average
comparable to the state and above district.

4. The number and percentage of students who complete
advanced coursework has decreased from 49 students in
2010/2011 to 33 students in 2011/2012.

2. The overall number of high school students has decreased
over the last three years, and therefore, the cohort size has
decreased yet the numbers of students in certain sub-groups
has increased. Educational support and appropriate
sequencing/scheduling for these struggling students has not
occurred.

3. The magnet options motivate students to want to attend
school regularly. An attendance committee meets each week
to discuss student attendance. Interventions and incentives
have not been implemented at this time.

4. There is a significant disconnect between the rigor of
instruction/design of student work and the expectations held
for students as compared to the rigor of the College Board/AP.




Worksheet #2: Self-Assessment of Practices High-Performing Schools

Instructions:

e The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing
schools. These practices are embedded in the school improvement models as well.

e Using a team that knows the school well, critically consider the practices of the school and determine a score

of 1-4 with four being the highest.

¢ As with the other previous data sources, use the scores to develop a set of key findings.

The Principal and Leadership 1 | 2| 3| 4 |The Principal and Leadership

1. Spends most of the time managing the X 1. Spends great deal of time in classrooms.
school. 2. Conducts frequent walk-throughs.

2. Is rarely in the classrooms. X 3. Knows E/LA and mathematics instruction well and

3. Is not knowledgeable about English/ X is able to assist teachers.
language arts or mathematics instruction. 4. Utilizes various forms of leadership teams and

4. Serves as lone leader of the school fosters teachers’ development as leaders.

5. Must accept teachers based on seniority or X 5. Is not bound by seniority rules in hiring and
other union agreements rather than on their placement of teachers.
effectiveness in the classroom. X

Instruction 1 | 2| 3| 4 |Instruction

1. Is primarily lecture-style and teacher- X 1. Includes a variety of methods that are student-
centered. centered.

2. Places the same cognitive demands on all 2. Provides various levels of cognitive demands
learners (no differentiation). X (differentiation; Response to Instruction - RTI).

3. Is primarily textbook-oriented. X 3. Uses multiple sources beyond textbooks.

4. Does not include technology. X 4. Includes frequent use of technology.

5. Works alone, rarely meeting in or across X 5. Works in teams, discussing student learning and
grade-level teams to discuss and improve. instructional ideas.

6. Instruction is rarely evaluated and 6. Instruction is evaluated through rigorous,
connections to student learning growth or X transparent, and equitable processes that take
increased graduation rates are not made. into account student growth and increased

7. Instruction is not increased to allow for more graduation rates.
student learning time. X 7. Schedules and strategies provide for increased

student learning time.




Curriculum 2 | 3 Curriculum

1. Leadership does not observe or evaluate X 1.1Is observed by school leadership that it is being
teachers for use of the curriculum. taught.

2. Is considered to be the textbook or the state X 2. Is developed by the district/teachers based on
standards. unpacking the state standards.

3. Is not aligned within or across grade levels. X 3. Is aligned within and across grade levels.

4. Is not rigorous or cognitively demanding. X 4. 1s rigorous and cognitively demanding.

5. Is not available to all students, e.g., English X 5. Is accessible to all students through placement in
language learners or students with regular classroom during instruction of the core
disabilities as they are not present in the X curriculum.
regular classroom during core instruction 6. Is differentiated for struggling students.
time.

6. Is not differentiated for struggling students.

Data - Formative Assessments 2 3 Data - Formative Assessments

1. Are not regularly used by teachers. X 1. Are used to implement an aligned instructional

2. Are not routinely disaggregated by teachers. program.

3. Are not used to determine appropriate X 2. Are used to provide differentiated instruction.
instructional strategies. 3. Are discussed regularly in teacher groups to discuss

student work

Professional Development 2|3 Professional Development

1. Is individually selected by each teacher; X 1. Is of high quality and job-embedded.
includes conferences and conventions. 2. Is aligned to the curriculum and instructional

2. Is not related to curriculum, instruction, or X program.
assessment. 3. Includes increasing staff's knowledge and skills in

3. Is short, i.e., one-shot sessions. X instructing English language learners and students

4. Does not include follow-up assistance, with disabilities.
mentoring, or monitoring of classroom 4 Is developed long-term; focuses on improving
implementation. curriculum, instruction, and formative assessments.

Parents, Family, Community 2|3 Parents, Family, Community

1. Does not provide extended supports. X 1. Provides social and emotional supports from school

2. Does not ensure a safe school and X and community organizations.

community environment for children.

2. Creates a safe learning environment within the
school and within the community.

3. Includes use of advisory periods to build student-
adult relationships.




Cultural Competency 1 2

3 4 | Cultural Competency

1. Holds the belief that all students learn the X
same way.

2. Uses the textbook to determine the focus of
study.

3. “Cultural instruction” is limited to study of
flags, festivals, and foods of
countries/people.

4. Does not investigate students’ level of X
education prior to coming to the United
States; home languages; the
political/economic history; conditions of
countries or groups.

5. Does not connect curriculum and learning to X
students’ own life experiences as related to
race, ethnicity, or social class.

1. Holds the belief that students learn differently and
provides for by using various instructional

X practices.

2.Combines what learners need to know from the
standards and curriculum with the needs in their
lives.

3. Provides culturally proficient instruction, allows
learners to explore cultural contexts of selves and
others.

4. Investigates students’ education prior to coming to
the United States; home languages;
political/economic history; conditions of countries
or groups.

5. Connects curriculum and learning to students’ own
life experiences as related to race, ethnicity or
class.

What are the key findings from the self-assessment
of high-performing schools?

Appropriate example: “We don't have a curriculum aligned across
grade levels.”

Appropriate example: "We only teach flags, festivals and foods
with our students. *

What is at the “root” of the findings? What is the underlying
cause?

Appropriate example: ” We don’t know how to align our curriculum across
grade levels.”

Appropriate example: “Connecting curriculum to students’ lives takes
longer to prepare lessons.”




Principal and Leadership

Leadership in our school had been administrative, not
collaborative. Administrators monitored instruction and
were knowledge but minimally collaborated with certain
teachers. Teacher leadership had developed
unintentionally and informally.

Instruction

Broad Ripple currently has a PLC structure that is content
specific and does not allow for inter-disciplinary
conversation/planning. Instructional technology is not
efficiently or consistently utilized and PD has been
minimal. Instruction has not been consistently tied to
student data but driven by the content area that you
teach. Extended learning time has been designed for
testing windows but not consistently or intentionally
formatted or delivered. Students have been scheduled
according to grade level and magnet and not based on
learning needs. The level of differentiation of instruction
and the student work design is below acceptable.

Curriculum
Currently, we have been conducting PLC’s weekly but

Principal and Leadership

Teacher leadership development is a time consuming process and
takes deep commitment to a vision.

Through a needs assessment performed by Scholastic
Achievement Partners and the International Center for
Leadership in Education (ICLE), we found that we needed to
build capacity in our leadership team to oversee, manage, and
monitor school improvement efforts. Through work with
Scholastic Achievement Partners, this initiative is in the
emerging phase of development. Change in the principalship will
facilitate improvement in this area and continued and enhanced
work with our LEAD PARTNER will strengthen the collaborative
leadership model.

Instruction

Our teachers do not have time built into their day to collaborate
with colleagues across grade levels and/or subject areas. We need
to build time within the master schedule for teachers to collaborate
with one another on a regular basis through teaming core subject
teachers with performing arts teachers in order to improve
instruction and planning. In January 2012, we began using Read
180 and System 44 to support our low-achieving middle school
readers. This has been a challenging initiative with the limited
technology that Broad Ripple currently has available. Scholastic
Achievement Partners is providing classroom coaching support that
is building capacity for researched-based effective instructional
strategies and capacity within our teacher leaders and coaches.
This is the beginning of an effective initiative that must be
expanded but funding is not available at this time.

Providing extended learning opportunities takes planning,
curriculum development and financial resources.

Our teachers have had minimal PD in differentiation of instruction
and no PD on designing student work.

Based on current and numerous data points we have found that
we need to support our struggling readers, especially in grades 6,
7, and 8.

We need to build teacher capacity in using researched-based
instructional strategies that impact student achievement.

Curriculum
Broad Ripple Magnet High School’s varied curriculum is based on




curriculum alignment and articulation is not at the
forefront of the agendas. Pacing has been done at the
district level but the conversation of how “that looks” at
Broad Ripple is missing. Work with relevance and rigor of
student work has begun but the faculty has not been
immersed in this area.

Our teachers do not have time built into their schedule to
allow them to collaborate with one another either among
core subject teachers in the same grade or even among
our arts and humanities teachers to work through the
many different mandates required.

Broad Ripple Magnet High School serves students with a
wide range of ability levels. We have students who are top
performers in the arts but who also struggle academically
in the core subject areas. Differentiation of the curriculum
is an area of concern.

Data-Formative Assessments

Formative Assessments (checking for understanding) such
as exit tickets and questioning strategies are not regularly
used by all teachers.

Broad Ripple does participate in on-going assessments
such as scrimmages, benchmarks, SRI, ISTEP, ECA’s but
assessment data has not been used effectively to design
instruction or to impact/guide students’ instructional
program.

Professional Development
Professional Development is currently provided via PLC's

throughout the school day. Until working with Scholastic,
the PLC topics were presented by coaches and were
determined by whatever was “going on” at the time. (i.e.,
test taking strategies, classroom management, MTV, etc.)
Until recently, PD was not determined from observation
data collected through informal observations or coaches’
classroom observations. Differentiation of PD only exists,
at this time, if someone is on a Performance Plan. Until
Broad Ripple began our work with TNTP, observational
data was used minimally.

Implementation of PD is monitored and its effectiveness is
measured via Scholastic Achievement Partners.

state standards as well as specific standards required by our arts
and humanities courses/magnet; therefore, it lacks cohesion.

We need to provide time for faculty to unpack grade level
standards and to align our state standards, assessments, student
work and magnet requirements to provide a cohesive path for our
students to travel.

Development of rigorous, comprehensive lesson design is needed
at Broad Ripple. This also requires PD that we have not been able
to facilitate at this time.

Data-Formative Assessments

Teachers’ and administrators have limited understanding in how to
utilize data to inform instruction., but this has improved due to
professional development and coaching during PLC time and during
conversations with Scholastic coaches and through the
implementation of the 8 Step Process. Technology is lacking to
provide “real-time” feedback regarding assessments.

Professional Development
Benchmark scrimmage results determine learning log and

professional development needs.

The needs assessment from Scholastic Achievement Partners has
been used to determine professional development needs for staff.
Professional development is intended to be differentiated by
content areas and grade level groups during PLC time.

Learning log agendas are scripted as they follow the learning log
format. PLC’s occur twice weekly on Mondays and Wednesdays.
Collaboration with Scholastic Achievement Partners.

Learning log meetings are tailored after assessment results are in.
Coaching at Broad Ripple is guided by Scholastic Achievement
Partners and is effective but at the emerging stage.




Utilization of resources such as coaches, curriculum and
instruction, and materials has not been effective in the
past.

Parents, Family, Community
Broad Ripple is the 4™ oldest High School in Indianapolis

and through the years has created strong ties with the
community. We have partnerships with Ball State
University, IU School of Journalism, Butler University, the
Stacy Toran Foundation, Broad Ripple Kiwanis Club, Broad
Ripple Village Association, Second Presbyterian Church,
and the Gene Poston Foundation. In spite of all of these
partnerships, programming and collaboration have been
inconsistent. The magnet has brought a focus to the work
but the instructional needs of our students are not being
addressed through this aspect of our school.

We hold multiple meetings during and after school for
parents to attend to discuss many facets of the running of
the school.

We currently do not have a parent-teacher organization in
place. We do send daily emails to parents keeping them
informed about activities and events. This type of
communication has not proven effective. Another void in
our “school community” is that of student leadership
development.

Cultural Competency
There is a lack of evidence that teachers have sufficient

understanding regarding the backgrounds of the students
in their classrooms upon enrollment.

There is no deliberate plan in place for classroom teachers
to deliver instruction in culturally competent ways.

Parents, Family, Community
The relationships with community groups have been established

based on a desire of the alumni to be proactive in making Broad
Ripple a quality school.

Parent meetings are not well attended even if meetings are
scheduled at varied times. Involvement and outreach needs to be
designed intentionally and needs to be relevant to our community.
Though BR has a parent liaison, the position is not designed to do
the outreach and programming desired or needed.

Student leadership and involvement must be intentional and
relevant for this to make a positive impact on creating a “whole
school community.”

Cultural Competency
There is an inconsistent access and willingness of staff members in

the area of Cultural Competency.

There is a lack of understanding regarding the urgency to connect
the curriculum to the lives of their students by the classroom
teacher.




B. Selection of School Improvement Model

Instructions: Read and discuss with the team the elements of the four school intervention models
below.

Transformation Model

Required Elements

Develop Teacher and Leader Effectiveness

1. Replace the principal who led the school prior to implementing the model.

2. Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data
on student growth, multiple assessments, and increased graduation rates. Evaluations are developed with teacher
and principal

3. Reward school leaders, teachers, and other staff who, in implementing this model, have increased student
achievement and H.S. graduation rates. Remove those who, after opportunities have been provided to improve,
have not.

4. Provide staff ongoing, high quality, job-embedded professional development that is aligned with the instructional
program and designed with school staff.

5. Implement strategies such as financial incentives, promotion, career growth, and flexible work conditions that are
designed to recruit, place and retain staff.

Increasing Learning Time and Creating Community-Oriented Schools
1. Establish schedules and implement strategies that provide increased learning time.
2. Provide ongoing mechanisms for family and community engagement.

Comprehensive Instructional Reform Strategies
1. Use data to identify and implement an instructional program that is research-based and vertically aligned from one
grade to the next as well as aligned with State academic standards.
2. Promote the continuous use of student data to inform and differentiate instruction.

Provide Operational Flexibility and Sustained Support
1. Give the school sufficient operational flexibility (staffing, calendars/time and budgeting).
2. Ensure school receives ongoing, intensive technical assistance and support from the LEA, SEA, or designated external
lead partner organization.




I1. Selection of Improvement Model

Based on our findings of the three data sources, the LEA is selecting this model for this school:
O  Turnaround O Restart
~  Transformation O Closure

Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements
of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the
school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher
instruction, and student learning.

Intervention model selected: TRANSFORMATION

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to the selected model.

TRANSFORMATION MODEL for Broad Ripple Magnet High School for the Arts and
Humanities

KEY FINDINGS:

The key findings and underlying causes at Broad Ripple Magnet High School for the Arts and
Humanities (BRMHS) suggest that there is a need for a principal that can “lead the charge” in bringing
about a change in culture and expectations of the school community. The curriculum, instruction, and
assessments have not been truly data driven and intentional. It is evident that there is a lack of a true
intervention model to differentiate individual students’ instruction and learning and to address their
educational needs. There has not been a systematic process for analyzing student data to find and address
the gap in curriculum until the 8-Step Process implementation this year. Implementation at Broad Ripple
Magnet High School for the Arts and Humanities has been ineffective to date in impacting classroom
instruction. Furthermore, professional development did occur, but was fragmented and areas of need were
not strategically addressed. Also, effective professional development monitoring for incorporation of skills
acquired did not occur by administration. Findings from Student and School Data results and Root Causes—



in addition to information gained through the Self-Assessment of Practices in High-Performing Schools
survey, the school’s Leading Indicators data and Root Causes, led to our decision to select the
TRANSFORMATION MODEL. The transformation model will examine practices/strategies that will increase
and sustain student academic achievement within a one to three year period of time. Below, we
demonstrate our implementation of the model requirements and how they correspond to the data, findings,
root causes analysis and self-assessment.

SCHOOL BACKGROUND INFORMATION:

Broad Ripple Magnet High School for the Arts and Humanities has been a valuable and important
component in the Indianapolis Public School System and a landmark on the north side of Indianapolis since
1886. Our graduates number in the thousands, many of whom have assumed very prominent positions in
the city and across the state. We are even nationally known because of the success of a 1965 graduate - Mr.
David Letterman.

BRHS - Broader, Richer, Human Service. This acronym symbolizes the spirit of the staff, the students, and
the parents of our school. Broad Ripple is a learning place, which offers an education for a diverse
population. Broad Ripple is a school committed to excellence in its students and staff: a school where
students will experience success and the appropriate preparation to become productive and responsive
citizens.

Our mission is to serve our students by guiding and inspiring them to develop their artistic and academic
gifts and discover their full potential for success in a diverse and competitive society, through a foundation
based on a creative study of all arts and humanities.

The Broad Ripple Magnet High School for the Arts and Humanities offers four programs: Humanities,
Performing Arts, Visual Arts, and Media Communications. All students at Broad Ripple Magnet High School
are enrolled in the Humanities course of study. The Humanities curriculum is a college preparatory program
based on integrated studies in the arts, literature, history and science. The Humanities program includes
accelerated courses for each of the four years of study as well as internship, apprenticeship, and dual-credit
opportunities in the senior year. Students who also select an arts magnet program are prepared not only for
a college education as an arts major, but also are prepared to enter a professional career in their field of
study.



Students in the Performing Arts participate in dance, theater and vocal or instrumental music, with courses
offered in classical arts, jazz, musical theater and arts administration. The Performing Arts curriculum is a
pre-professional curriculum involving intensive specialized instruction in a selected arts area. Students in the
Visual Arts develop personal vision and technical proficiency in varied media including painting, drawing,
printmaking, photography, ceramics, graphic design, sculpture, and digital design. Demonstrations, personal
critiques, lectures, sketchbooks, research and portfolios are integral parts of each Visual Arts course.
Students in the Media Communications program participate in areas of instruction in all aspects of
telecommunications, radio, journalism and film production.

ELEMENTS OF THE TRANSFORMATION MODEL:

1. Develop Teacher & Leader Effectiveness—REPLACE THE PRINCIPAL
The new turnaround principal for Broad Ripple Magnet School for the Arts and Humanities (6-
12), Mr. Michael Akers, was selected by the superintendent based on his instructional leadership and
excellence in the area of instructional supervision and evaluation. Mr. Akers has been a secondary
administrator for three years and has earned recognition for his ability to observe instruction and
accurately determine the level of proficiency of the teacher and to have the courage to facilitate the
instructional conversation in order to move their instruction to a level that has increased student
achievement. Mr. Akers has demonstrated in each of his administrative assignments the ability to
develop teacher leaders and to bring educators and community together to improve the instructional
opportunities for the students of his school. He has begun the transition into his new role as the
turnaround principal at Broad Ripple Magnet School in getting to know the Lead Partners, Scholastic
and TNTP, and their tremendous work.

2. Develop Teacher & Leader Effectiveness—RIGOROUS, TRANSPARENT, AND

EQUITABLE EVALUATION SYSTEM
Beginning in the 2012-2013 academic year, the Indianapolis Public Schools will utilize the Indiana
Department of Education’s new model evaluation and development system, RISE. RISE provides
Indiana teachers the meaningful feedback and support they need to grow professionally, and ensures
Indiana students have teachers who will help them grow academically. RISE brings principals and
teachers together in a common mission of developing, supporting, and recognizing excellent teaching.
(Information from: www.riseindiana.org)
The RISE model complies with Senate Enrolled Act 1 states that evaluations must:

e Be annual: Every teacher, regardless of experience, deserves meaningful feedback on their

performance on an annual basis.



http:www.riseindiana.org

e Include Student Growth Data: Evaluations should be student-focused. First and foremost, an

effective teacher helps students make academic progress. A thorough evaluation system
includes multiple measures of teacher performance, and growth data must be one of the key
measures.

¢ Include Four Rating Categories: To retain our best teachers, we need a process that can truly

differentiate our best educators and give them the recognition they deserve. If we want all
teachers to perform at the highest level, we need to know which individuals are achieving the
greatest success and give support to those who are new or struggling.

The administrators at Broad Ripple Magnet High School for the Arts and Humanities will attend
four (4) Y2 day trainings (scheduled in May 2012) and one (1) full day training (scheduled in July
2012) to receive a certificate of training completion.

Teacher understanding of the RISE evaluation and development system started in the spring of 2012
with information disseminated at principal meetings. Deeper and more complex training will take
place in the summer of 2012 and at the beginning of the 2012-2013 academic year.

. Develop Teacher & Leader Effectiveness—REWARDING OF SCHOOL

LEADERS/TEACHERS/OTHER STAFF

The process to be used to identify and reward school administrators/instructional staff/non-
instructional staff will begin with data collection as it pertains to:

student performance;

high quality informal walkthroughs;

utilization of formative and summative assessments;

growth in student data based on interim assessments;
leadership capacity;

implementation of career and college readiness;

personal implementation of his/her professional growth plan;
RISE Evaluation System (administrators & instructional staff);
IPS Evaluation System (nhon-instructional staff).

Instructional and non-instructional staff that successfully implements their individual growth plan, as
well as being successful on other data points, will have the opportunity to receive a stipend.



4. Develop Teacher & Leader Effectiveness—HIGH QUALITY, JOB-EMBEDDED

PROFESSIONAL DEVELOPMENT

To design and deploy effective and sustainable job-embedded professional development, the IPS
Coordinator of Professional Development & Professional Learning Communities will work closely with
the administrative team and instructional staff at Broad Ripple Magnet High School for the Arts
and Humanities to create a school culture of collaboration and a community of learners through the
PLC process. The Coordinator of Professional Development & Professional Learning Communities will
provide professional development leadership to the school through her expertise in systems thinking
and in curriculum, instruction, and assessment. The Coordinator of Professional Development &
Professional Learning Communities will build school capacity by developing and sustaining leadership
through support and guidance to school leadership teams and whole-school faculty teams.
Additionally, the Coordinator of Professional Development & Professional Learning Communities will
provide a “linkage” between professional development and technology, integrating 21 Century Skills
into the culture of the school.

Furthermore, the external partner at Broad Ripple Magnet High School for the Arts and
Humanities will provide school-wide professional development to improve instruction with on-site
(daily) instructional coaching and continue the rigorous work with Scholastic Achievement Partners.

Three (3) Certified Teachers/Interventionists will be selected by the turnaround principal for full-time
assignment at Broad Ripple Magnet High School for the Arts and Humanities. The
Interventionists will be available to cover classroom instruction while classroom teachers observe the
effective practices of their colleagues and participate in PLC’s. Interventionists understand building
routines and procedures and can ensure that learning continues while teachers are away from their
classroom students. Additionally, the Interventionists will provide remediation. All student
remediation needs will be intentionally designed and met in a timely manner. Interventionists will
support efforts to fully implement the 8-Step Process in a manner that does not reduce core class time
with students. The instruction will target student deficiencies as revealed by the formative
assessments. The Interventionists will be guided by the principal. Teach for America, Woodrow Wilson
Scholars, New Teacher Project and Indianapolis Teaching Fellows will be among those recruited for
these important positions. Throughout the school year, as staffing vacancies occur, the
Interventionists will be in prime position to seamlessly assume those full-time teacher roles.

NOTE: The two coaching positions (Differentiated and Special Education Coaches) in the original SIG
application will not be funded through this grant. SPED Coaches, funded through the SPED
Department will be assigned to Broad Ripple.



The SIG grant will allow Broad Ripple to hire a Project Manager to provide clerical support, assist with
assessment and data reports, coordinate professional development, provide clerical support to engage
students in outreach efforts and prepare documents and schedules to meet federal, state, and local
guidelines.

SIG funding will permit teachers to be paid stipends for curricular work to be performed during
Intersessions, Summer Sessions, or outside of the school day.

Extending the One-to-One Learning Initiative will provide students in grades 6, 7, and 8--21°% century
skills. Students will need a digital device to be able to access online research sites and collaborate to
complete projects. Teachers will require training to support in-class use of digital devices and an
onsite Technology Coordinator will service and inventory equipment to keep technology up and
running. Professional development will be provided by current IPS Technology Specialists, assisted by
the new Technology Coordinator. NOTE: Due to changes in the SIG application, the One-to-One
Learning Initiative will begin in grades 7*" & 8 for the 2012-2013 academic year. For the 2013-1014
academic year, 6" grade will be added so that ALL students in grades 6, 7, and 8 will be 21 Century
Learners.

Develop Teacher & Leader Effectiveness—FINANCIAL

INCENTIVES/PROMOTION/CAREER GROWTH/FLEXIBLE WORK CONDITIONS
This School Improvement Grant provides the opportunity for effective teachers to be identified as a
“teacher leader”. Identified teacher leaders at Broad Ripple Magnet High School for the Arts and
Humanities will form the Teacher Advisory Leadership Committee (TALC) for the 2012-2013
academic year. The TALC members will attend an Instructional Leadership Institute to build a solid
foundation of instructional leadership skills, such as:

e Create Individual Leadership Growth Plans with the support from leadership coaches. Leadership
Growth Plans will continue to serve as benchmarks for growth and improvement efforts specific
to a new cohort of participants. They will provide information to create actionable individualized
plans that will foster building-wide leadership capacity and effective instruction;

e Facilitate development of individualized leadership growth plan for every member;

¢ Conduct monthly executive coaching for every leader to ensure progress toward the Leadership
Growth Plan.



Teacher leaders will receive an annual extra service pay of $1,000 per year.

Additionally, Broad Ripple and the IPS Curriculum & Instructional Accountability Division will support
issues and concerns from new teachers and newly hired teachers. An orientation program will include
differentiated support for teachers who have been in the profession between one and five years.

Content specific support will be available by the Curriculum & Instructional Accountability Content
Director and Facilitators.

. Increasing Learning Time and Creating Community-Oriented Schools—
INCREASED LEARNING TIME

To truly accelerate learning for students who are far behind and for whom non-academic challenges
are prevalent requires more time—with intense, targeted interventions provided by highly-effective
instructors. Extended-time learning opportunities for students at Broad Ripple Magnet High School
for the Arts and Humanities will consist of the following format:
=Two (2) hours, after school—Four (4) times per week
*Two Full-Weeks of Balanced Calendar Intersession:
i. October 8, 2012 - October 12, 2012
ii. March 252012 - March 29, 2012
»15 Days of Summer School

Only highly-effective teachers will be selected to provide extended-time learning opportunities for
students. Those meeting selection criteria will be paid their hourly wages to provide (a) after-school
instruction; and/or (b) during the additional Balanced Calendar Intersession school days. Teachers will
be recruited for a variety of roles: Content Teachers (E/LA and Mathematics), Special Populations
Teachers (ELL and Special Education), or Reading Specialists.

Based on students’ performance on formative assessments (Scrimmages and Diagnostic Acuity
Benchmarks) and classroom performance, students will be required to attend the after-school program
for tutoring in core academic content support for English/Language Arts and Mathematics.

For students at Broad Ripple Magnet High School for the Arts and Humanities, this support will
be in addition to the targeted assistance received daily during the 8-Step Process “success” period.
A key element of the 8-Step Process is the continuous use of data to determine which students have
mastered content covered over a period of time, and which students need additional support.



During bi-monthly “Learning Log” meetings (part of the 8-Step Process), teacher teams will review the
results of formative assessments (Scrimmages & Diagnostic Benchmarks) to: (a) determine how
students performed and their specific areas of strengths and weaknesses; (b) identify classrooms
where overall performance was strong and share the effective practices that influenced those results;
(c) problem-solve instructional and student-specific issues; and (d) re-group students for additional
support—remedial or enrichment during scheduled 30-minute “success” periods.

Beginning after the first Scrimmage results are available, the increased learning time academic
support program will operate from 2:30-4:30 p.m., Monday through Thursday for 27 weeks.

= SIG monies have been budgeted to support 11 teachers for Academic Support: 4 E/LA, 4 Math, 2
Special Education and 1 English Language Learner

= Students will convene in a central location to sign-in for after-school programs and then be escorted
by their assigned instructor to a classroom for tutoring

= Transportation home following the extended-time learning will be provided to students participating
in the program

Balanced Calendar Intersessions: Additional Days Added to the School Year

Beginning in the school year 2011-12, a new Balanced Calendar went into effect for Indianapolis Public
Schools. Two scheduled breaks (called Intersessions) took place in the fall and spring. IPS used the
Intersessions to extend learning for students who need additional remediation.

For the 2012-13 school year and continuing throughout the SIG three-year funding period, the district
anticipates operating Intersession instruction to students identified as eligible for remediation via its
defined student selection process.

NOTE: During the 2012-2013 academic year, Balanced Calendar Intersessions, and Summer School
will be supported by Indianapolis Public Schools through various funding resources.

Increasing Learning Time and Creating Community-Oriented Schools—FAMILY

AND COMMUNITY ENGAGEMENT

Engage students in community outreach efforts—Involving Family and Community
Engagement

To increase student voice and student engagement in the process, we propose the creation of a



Student Advisory Leadership Committee (SALC) and suggest giving this group a specific mandate
around community outreach and community awareness to ensure that the unique talents of the Broad
Ripple student body are well known in the community. This initiative would include the following:
e Establish of a Student Advisory Leadership Committee (SALC)
o This committee would have students represented from all grade levels at BR 6-12
o Bi-weekly meetings before and/or after school
o Students would have to apply for the position and be selected
o Leadership Training would be on-going for these student leaders
e Training of the SALC in leadership/communication/outreach skills be a coach with skills in this
area (SALC members will have a teacher mentor assigned for additional support)
e Development by the SALC (and teacher oversight) of a powerful plan for community outreach
and for raising awareness of BRMHS in the local community

In addition to outreach, the SALC would openly advise and work closely with administration to
emphasize a voice for the schools' direction in fulfilling its Mission along with continually developing
and expanding the vision as well as be involved in student recruitment and retention to their Magnet
School.

NOTE: Due to changes in the SIG application, the Community Outreach Coordinator will not be funded
through SIG. Broad Ripple Administration and TALC members will provide guidance and leadership to
the Student Advisory Leadership Committee.

8. Comprehensive Instructional Reform Strategies—EXTERNAL PROVIDER
IPS has selected Scholastic Achievement Partners as its External Provider. Currently, Scholastic
Achievement Partners, in collaboration with IDOE-LEAD PARTNERS, has implemented a series of
targeted initiatives to improve instruction during the 2011-2012 academic year. To continue the
progress and collaboration that the Broad Ripple Magnet High School for the Arts and
Humanities has made, IPS would like to continue and enhance the scope of work with Scholastic
Achievement Partners for the 2012-2013 academic year. The collaboration with Scholastic
Achievement Partners is twofold:
1. Continue targeted initiatives that were started in the 2011-2012 academic year through the IDOE

LEAD PARTNERS collaboration:



School-Wide Professional Development to Improve Instruction

Supplemental Professional Support to Deepen Math Instruction (to begin 2012-2013
Continue and Expand Successful Academic Interventions for Students in Reading
Introduce Academic Interventions for Students in Math (to begin 2012-2013)
Deepen Building-Wide Leadership Capacity
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2. Add additional initiates funded by the School Improvement Grant:

Engage Students in Community Outreach Efforts

Revised Process for Early Identification and Intervention with At-Risk Students
Extend District’s One-To-One Learning Initiative to the Middle Grades
Intentionally design extended learning opportunities for our students

Provide extensive professional development beyond the current scope of work
Recruit and retain highly qualified AND effective faculty and staff
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NOTE: Scholastic Achievement Partners will continue the scope of work they started with
Broad Ripple Magnet High School as an IDOE LEAD PARTNER in the 2011-2012 academic
year. Listed below are the Project Goals & Key Action Steps for the 2012-2013 academic
year:

Proposed Scope of Work for Year 2 Lead Partner Initiative

High Level Project Goals and Key Action Steps for 2012-2013 School Year

Goal 1a: Continue School-Wide PD to Improve Instruction
Scholastic Achievement Partners, in collaboration with IDOE, Indianapolis Public Schools, and the staff at Broad Ripple
Magnet High School, implemented a series of targeted initiatives to improve instruction during the 2011-12 school year.
The goals of the comprehensive professional learning plan were focused on the following areas:

e Making rigor a reality

e Implementing key literacy strategies across all content areas

e Analyzing and using data to inform instructional decisions

The professional learning model was designed to engage teachers and leaders in a collaborative community focusing on
key instructional strategies to improve student achievement and that were aligned with the district’s mandated 5-5-3-3
map. Professional development was delivered through a blended approach: online with Scholastic U, face-to-face
training through PLCs and leadership training sessions, and with job-embedded instructional and leadership coaching
focused on the goals identified above.




The targeted, connected approach across all professional learning opportunities resulted in fostering a common vision
about instructional excellence, as well as encouraging common academic language and a set of strategies across the
entire school to accelerate student achievement. Scholastic Achievement Partners recommends building upon the
success and momentum established through this professional learning model with emphasis on the following targets:
e Continue to develop key instructional strategies selected from the district’s 5-5-3-3 map, including:
o Comprehension: Making Thinking Visible and Summarizing
o Vocabulary: Enhanced Descriptive Writing within the Content Areas (focusing on the role of academic and
domain-specific vocabulary
o Writing Strategies: Writing Arguments and Conducting Research — A Focus on Using Evidence
o Test-Taking Strategies: Close Reading and Supporting with Evidence from Text; Strategies for Constructed
Response, Extended Response, and Multiple Choice

e Increase emphasis on student engagement and rigor to prepare students for the higher demands of the Common
Core State Standards and 21 Century skills

o Strategies to read and comprehend complex text, including increased exposure to informational text.
o Strategies that focus on College and Career Ready Anchor Standards:

= Key Ideas and Details

» Craft and Structure

» Integration of Knowledge and Skills

» Range of Reading and Level of Text Complexity

e Incorporate math professional development within the professional learning plan to address both conceptual math,
as well as basic skills of computation and fluency (see Goal 1b, listed below, for more detail on this.)

e Continue efforts to analyze and effectively use data to monitor student performance and to inform instructional
decisions:

o Greater emphasis on using formative assessments to course correct, differentiate instruction and accelerate
student performance (performance tasks, writing samples, rubrics/checklists)

o Continued use of summative and benchmark assessments to assess students progress toward standards

While specifics of the Professional Learning Plan will be developed in consultation with the district, the plan will consist
of the following quantities of delivered services:

e (1) day Summer Leadership Institute
e (1) year subscription to Scholastic U online PD platform

® (160) days of instructional coaching (which will equate to 1-2 visits per teacher per month, plus facilitation of
PLCs)

Key Action Steps:

e Develop a comprehensive 2012-13 Professional Learning Plan using the blended approach (online, in-person
during PLCs, and job-embedded coaching) to incorporate the targets noted above for literacy, math, student
engagement/rigor, and data

o Utilize the established PLC structure to deepen knowledge, model strategy use, and to discuss implementation
effectiveness using evidence of student work:




= Monday: Teach/Reinforce identified strategies from the 5-5-3-3 map noted above, as well as strategies to
increase rigor in preparation for the Common Core State Standards
= Wednesday: Discussion/Reflection of strategy use in the classroom; sharing evidence of student work,
analyzing student data to differentiate instruction
= Success Periods: Focus on high-impact test-taking strategies to improve performance on state and end-of-
course assessments
o Select targeted strategies from the 5-5-3-3 map to continue emphasis on literacy across all content areas and
to build a common vision and focus across the school (see Goal 1a above)
o Identify and enroll teachers in Scholastic U courses for Semester 1 and Semester 2 to build upon strategies
developed this year and that align with 5-5-3-3. Course selections to include:
= Middle School Literacy: Improving Text Comprehension, 6-8
= Supporting Secondary Teachers in Literacy Instruction, 6-12
= High School Literacy, 9-12
o Map out a professional development strand for mathematics within the Professional Learning Plan (See Goal 1b,
below)
o Correlate and reinforce strategies across all professional learning opportunities (online, in-person, job-
embedded coaching) to ensure coherence and focus.
= Strategies identified in Goal 1a above will be taught/modeled/reinforced during weekly PLCs;
= Teachers’ individual needs will supported in the classroom through coaching, modeling, co-teaching,
observation/feedback, reflection/debriefing related to identified strategies in Goal 1a above;
Evidence of teacher’s use and application of the strategies will be monitored and additional support will be
provided to differentiate teachers’ learning;
Instructional leaders will support and monitor the use and application of identified instructional strategies
using checklists/rubrics during walkthroughs and;
In collaboration with the school leadership team, SAP will create a schedule/timeline/ expectations for how
strategies are to be implemented and how data will be collected and reported.
e Determine data collection tools and timelines to monitor implementation success and teacher development
e Schedule and provide a 1-day Summer Institute for teachers to kick off instructional improvement initiative and to
lay a foundation for project goals

Goal 1b: Provide supplemental professional support to deepen math instruction
As referenced in Goal 1la, the Professional Learning Plan for teachers will be augmented to include supplemental support

for mathematics teachers aimed at improving instruction. This support will ensure that effective instruction is taking
place in a way that makes math accessible to all students in all math classes. The PD experiences will be tailored to
complement the current improvement efforts of the school, and designed in a way that builds the capacity of
instructional leaders and teachers. The experiences will deepen the math content knowledge of the teachers and will
provide them with instructional strategies that meet the needs of all learners. Instructional leaders and teachers will be
involved in some, if not all of the following professional development:

e One-day Summer Math Institute on foundations of teaching math

e One-day leadership course that will demonstrate to instructional leaders what effective math instruction looks like




e Two days of content/pedagogy PD for teachers that will follow up the summer institute

e (28) days of supplemental coaching including bi-monthly coaching visits (3 days per visit) for coaches to increase
their coach content knowledge and monthly coaching visits for teachers to provide them with and help them
implement strategies that make math accessible to all. The coaching visits will include collaborative planning,
modeling and observation of lessons, and debriefing and reflection

Goal 2a: Continue and expand successful academic interventions for students in reading.

In the 2011-2012 school year BRMHS enrolled approximately 100 grade 6, 7, and 8 students in a comprehensive
reading intervention program. Students in this program showed strong progress, and our goal in the 2012-2013 school
year is to continue to support this successful program while building on its success. This will include:

e Expansion of program to enroll additional 9™ and 10" grade students in need of reading intervention (according to
date, approximately 55% of students, or 150, read below proficient and could benefit from intervention.)
Adjusting scheduling to allow for 90 minutes of intense literacy intervention for these students each day
Ensuring capable technology support is in place for teachers and students, preferably desktops (minimum of 12
each/classroom) and projection systems that are working correctly for teacher instruction.

(2) days of training for teachers new to READ 180 and (1) day of refresher training for returning teachers

(40) days of in-classroom support of teachers for an estimated 4-6 teachers (estimated 1-2 visits per month)
(1) day of refresher leadership training for new and existing administrators

Onsite technical audit and assistance support (as needed) to ensure seamless operation of in-school technology

Key Action Steps
¢ Identify students reading below proficiency

Students are identified using ISTEP (underperforming) data and lexile (below grade-level reading) levels. These
two assessments are highly accurate in measuring proficiency and can be used to determine student need for
additional support in reading.
Implement technology-based/teacher-directed reading intervention approaches for these students
Implement either Read 180 or System 44 (below 2nd grade reading level in need of intensive phonics and
decoding skills) in a 90 minute/day classroom setting with working technology and trained teachers.
Train/retrain participating teachers and provide coaching and consultation to ensure successful implementation

Goal 2b: Introduce academic intervention for students in math.

Building off the successful effort to intervene with students in literacy, in 2012-2013 we propose the creation of a
parallel effort in mathematics for students in grades 6 and above. We have identified a series of research-based
interventions for struggling math students (Do the Math Now is a year-long course focused on numbers and operations
specifically designed for middle and high school students who need help above and beyond their regular class
instruction; Fastt Math and Fraction Nation are technology based interventions focused on fact fluency fraction fluency,
respectively.) Based on administration of a screening assessment early in the year, students in grades 6-10 will be
identified for additional intervention support. A combination of in-class and extended learning/after-school time will be
used to implement these interventions. And ongoing coaching will be provided to ensure fidelity of implementation
(utilizing the same coaches in a coordinated effort with the math professional development support described above.)




Key Action Steps

e Identify students who are below proficient in math and who could benefit from additional intervention support
Implement Do the Math Now and technology based interventions focused on fact and fraction fluency (Fastt Math
and Fraction Nation); includes 800 hosted licenses for Fastt Math and 600 for Fraction Nation
Train participating teachers and provide coaching and consultation to ensure successful implementation, including
(3) days of upfront training on interventions and (20) days of in-classroom support to ensure fidelity
(approximately 1 visit per teacher per month)

¢ Onsite technical audit and assistance support (as needed) to ensure seamless operation of in-school technology

GOAL 3: Deepen Building-wide Leadership Capacity.

We will ensure that we are deepening and sustaining instructional leadership capacity within the school and that the
school leadership team continues to expand the instructional leadership skills repertoire necessary to empower the
learning community to continue to focus on school improvement initiatives and student achievement.

Key Action Steps
e Identify new key leaders/teachers to become part of the Teacher Advisory Leadership Committee (TALC) for

2012-2013. For the new members, conduct an Instructional Leadership Institute to build a solid foundation of

instructional leadership skills.

o Create (or update) Individual Leadership Growth Plans (LGPs) with the support of SAP leadership coaches. The
LGP will continue to serve as a benchmark for growth and improvement efforts specific to a new cohort of
participants. The LGP will provide information to create actionable individualized plans that will foster building-
wide leadership capacity. Using the LGP, participants in this program will gain valuable skills in identify,
observing and coaching good instruction; facilitating professional learning communities; helping to define and
communicate a vision for success in the school; and engaging and representing BRMHS in the community.

o Conduct monthly executive coaching (45 days total, with a target of monthly one on one time with a coach as
well as weekly facilitation of TALC meetings) for every leader to ensure progress against Leadership Growth
Plans, with success measured by percentage of LGP goals complete and a leader self-assessment using a rubric
of instructional leadership

o Develop and implement a (2) day Instructional Leadership Institute (estimated date: July, 2012) for the 2011-
2012 Cohort of Broad Ripple Leadership Fellows (approximately 15 individuals) with focus on:

o Deepening the knowledge and use of tools and mental models for sustaining and leading change with a special
focus on student demographics, more complex demands for the emerging workforce, influences of new
technologies, changing needs of second language learners and new approaches to educating students who are
classified with special needs.

o Expanding the repertoire of leadership skills to include a building-wide focus on LGP goals, adaptability,
developing and sustaining distributive leadership and leadership teams (PLCs), strategically communicating to
internal and external audiences, building community engagement and reflecting and adopting effective
instructional leadership strategies and practices.

o Defining and expanding school support systems that provide time for collaboration of special education and
general education teachers to collaboratively plan delivery of instruction together.

o Conduct monthly executive coaching for every leader to ensure progress against Leadership Growth Plans




Project Management Support
Scholastic will provide ongoing project management and progress monitoring support throughout the school year,
including:

o Assistance in coordinating all professional learning and implementation events

o Coordination of content creation and high quality delivery of all implementation tasks
o Creation of progress monitoring protocols and coordination of data collection throughout the year

9. Comprehensive Instructional Reform Strategies—STUDENT DATA &

DIFFERENTIATION OF INSTRUCTION

-Creation and training of Teacher Advisory Leadership Committee (TALC for ongoing review and
monitoring of assessment data;

-Creation of a formal process for identifying at-risk students. This would include a summer leadership
work session that would include the disaggregation of test scores from BRMHS (and feeder schools)
and identification of students possibly in need of intervention support;

-Identifying and creating interventions for at-risk students, including enroliment in the literacy and
math interventions noted elsewhere in this proposal, formal after-school tutoring, and more structured
intervention as part of the existing “Success Period” structure in the school;

-Assignment of both student and teacher mentors for all “at risk” students. Student/teacher mentors
would be required to meet with their mentees once a week during the first grading period, and would
be available to provide advice, guidance, and supplemental academic support;

-As part of a Community Outreach initiative, we would also provide parent support groups for parents
of those students who are on the cusp of failing, including Parenting Skills, How to Support Your Child
-Workshops, and Parenting Expectations, College and Career Readiness;



-Every two weeks the TALC would review the progress of interventions implemented for at-risk
students to ensure ongoing progress is being made.

10. Provide Operational Flexibility and Sustained Support—OPERATIONAL
FLEXIBILITY
Operational flexibility has been granted to Broad Ripple Magnet High School for the Arts and
Humanities. Because of its turnaround status, this School Improvement Grant proposal will replace
the mandated School Improvement Plan. Policies and practices mandated by the district may be
waived and replaced with solutions designed specifically to assist Broad Ripple Magnet High School
for the Arts and Humanities students to achieve. Operational flexibility extends to selecting and
removing faculty members unable, or unwilling, to promote student achievement. The building
principal will have decision-making authority. The principal will utilize staff, within the confines of
their certification, to best meet the academic needs of students.

11. Provide Operational Flexibility and Sustained Support—TECHNICAL
ASSISTANCE & SUPPORT
Through the resources provided under the SIG grant, Indianapolis Public Schools (IPS) enters into a
multi-year plan to turn around its persistently lowest-achieving schools. District leadership is
committed to supporting each of the identified schools by removing district mandates and working
with bargaining agents to remove any barriers to meeting the goals outlined in this proposal.
Supporting these schools in this effort, Dr. Li-Yen Johnson, the Associate Superintendent for
Curriculum and Instruction will serve as Turnaround Officer. Mrs. Yvonne Rambo, is currently in her
second year as the Director of Turnaround Schools. Mrs. Rambo guides and directs the Turnaround
Office, which consists of three (3) content specialists and one (1) data specialist.

(2) Describe how the Transformation model will create teacher, principal, and student change.

Scholastic Achievement Partners, in collaboration with the Indiana Department of Education, Indianapolis
Public Schools, the staff at Broad Ripple Magnet High School for the Arts and Humanities, and the



Indianapolis Public Schools Curriculum & Instruction Division have implemented a series of targeted
initiatives to improve instruction during the 2011-2012 school year. The goals of the comprehensive
professional learning plan were focused on the following areas:

e Making rigor a reality

e Implementing key literacy strategies across all content areas

e Analyzing and using data to inform instructional decisions

For the 2012-2013 school year, Scholastic Achievement Partners will continue their collaboration
with IDOE and IPS, along with adding the following goals and key action steps:

GOAL: Engage students in community outreach efforts
Phase 1 of BRMHS' school improvement effort was successful largely because of the active involvement of
teacher-leaders in a Teacher Advisory Leadership Committee established to provide ongoing guidance and
oversight of initiatives. To increase student voice and student engagement in the process, we propose the
creation of a Student Advisory Leadership Committee (SALC) and suggest giving this group a specific
mandate around community outreach and community awareness to ensure that the unique talents of the
Broad Ripple student body are well known in the community. This initiative would include the following:
e Establish of a Student Advisory Leadership Committee (SALC)
o This committee would have students represented from all grade levels at BR 6-12
o Bi-weekly meetings before and/or after school
o Students would have to apply for the position and be selected by TALC committee
e Training of the SALC in leadership/communication/outreach skills be a coach with skills in this area
(SALC members will have a mentor who is a TALC member assigned for additional support);
e Development by the SALC (with TALC oversight) of a powerful plan for community outreach and for
raising awareness of BRMHS in the local community;
e Allocation of a budget to the SALC to enable its members to successfully carry out this plan
e Hiring of a Community Outreach Coordinator (full time position) who would work with the SALC on the
community outreach plan.

In addition to outreach, the SALC would openly advise and work closely with administration to emphasize a
voice for the schools' direction in fulfilling its Mission along with continually developing and expanding the
vision.

Key Action Steps:
o Identify SALC members and establish SALC



Leadership Development provided and on-going

Agree on charter/mission for SALC

Hire Community Outreach Coordinator

Assign TALC mentors to SALC members

Create community outreach plan and budget for execution
Execute community outreach plan

Provide ongoing advice on school improvement initiatives

Goal: Revised process for early identification and intervention with at-risk students

Each year a significant number of BRMHS students must return to their home schools in the first semester
due to the failure to maintain a C average during the first grading period. We feel that many of these
students could be retained at BRMHS (where they are often better able to explore their passion for the arts)
if there were a more robust system for early identification of problems and subsequent intervention. This
initiative would include the following components:

Creation of a formal process for identifying at-risk students. This would include a summer leadership
work session that would include the disaggregation of test scores from BRMHS (and feeder schools)
and identification of students possibly in need of intervention support using the “Early Warning
Systems” Research;

Identifying and creating interventions for at-risk students, including enrollment in the literacy and
math interventions noted elsewhere in this proposal, formal after-school tutoring, and more structured
intervention as part of the existing “Success Period” structure in the school;

Assignment of both student and teacher mentors for all “at risk” students. Student/teacher mentors
would be required to meet with their mentees once a week during the first grading period, and would
be available to provide advice, guidance, and supplemental academic support;

As part of a Community Outreach initiative, we would also provide parent support groups for parents
of those students who are on the cusp of failing, including Parenting skills, How to Support Your Child
Workshops, Career and College Readiness, and Parenting Expectations;

Every two weeks the TALC would review the progress of interventions implemented for at-risk students
to ensure ongoing progress is being made.

Key Action Steps:

Establish data team to identify at-risk students
Assign students to intervention based on need



o Establish new interventions that are part of this program (after-school tutoring, mentoring, creation of
pacing guide and more structured interventions for Success Period)

e Train teachers to successfully implement interventions during extended learning time

o Implement parent support groups

e Monitor progress over time

Goal: Extend district’s one to one learning initiative
BRMHS/IPS has successfully provided grade 9-12 students with NetBooks as part of an effort to introduce
enhanced learning, technology literacy, and 21%* century skills into classrooms. In 2012-2013 we propose
extending this initiative to grades 6, 7, and 8 and to make sure teachers are provided with training, tools
and resources to successfully leverage this investment in technology to enhance student learning. This
initiative will include the following:
e Providing all grade 6, 7, and 8 students with Netbooks or other digital devices
e Hiring a technology/one-to-one learning consultant to review BRMHS curriculum, make
recommendations for how technology can be integrated, and give suggestions for specific tools and
online programs the school should consider adopting to maximize student achievement
e Incorporation of professional development about effective use of technology into the school wide
“Professional Learning Plan”. This may also include a focus on topics such as Brain-Based Learning
and using technology to incorporate higher levels of Rigor and Relevance into instruction
e Support for the school in providing technical assistance to ensure all devices, in