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I. Schools to be Served by LEA

Instructions:

I) Using the list of Tier | and Tier Il schools provided by the IDOE, complete the information below, for all Tier | and ||
schools in the LEA typing in the school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.).

2) Place an “X” indicating the tier and the school improvement model (intervention) selected, based on the “School Needs
Assessment” conducted by the LEA. (Add cells to the table as needed to add more schools.)

Note: An LEA that has nine or more Tier | and Tier Il schools may not implement the transformation model in more than 50

percent of those schools.

Based on the “School Needs Assessment” tool, the LEA has
determined this model for the school

School N Grade Tier Tier
GHRORSE Span | I Turn- | Transformation | Restart | Closure | No model will
around be
implemented
I. Bailly Preparatory Academy K-6 X X
(new)
2. Lew Wallace High School 7-12 X X
3. Theodore Roosevelt Career & 7-12 X X
Technical Academy
4. West Side Leadership 9-12 X X
Academy
5. Dr. Bernard C. Watson K-6 X X
Academy for Boys (new)




2. Explanation if LEA is Not Applying to Serve Each Tier | School

O We will serve all of our Tier | schools.

X We believe we do not have the capacity to serve all Tier | schools. Our explanation for why is provided below.

We have two schools, Bailly Preparatory Academy and the Bernard C. Watson Academy for
Boys which have been identified as Tier I (new) schools. We have made the decision to
serve one of these two, Bailly Preparatory Academy. We have also decided to serve Lew
Wallace STEM Academy and Roosevelt Career and Technical Academy, both 7-12 schools.
We are particularly concerned about the academic achievements of our students at the
secondary level, particularly in the areas of English 10 and Algebra I. Both schools have
results far below expectations, as well as below schools of similar demographics.




3. Consultation with Stakeholders

Instructions:

e Consider the stakeholder groups that need to be consulted regarding the LEA’s intent to implement a new school

improvement model.

e Include the stakeholders (e.g., parents, community organizations) as early on as possible.

¢ Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the date
occurred. (Individual names are not needed®).

School Name: __Bailly Preparatory Academy

School Number: 4102

Stakeholder Group Mode of Date
Communication
Faculty Meetings Aug. 16 ; Sept. 2; Oct. 7; Nov. 4; Dec. 2; Jan. 6; Feb. 3; March
3; April 14; May 5; July 8
Parents Meetings Oct. 7, 13, 27, 29; Nov. 8, 10; Dec. 8; Feb. 16; April |
Parents Workshops Oct. 26; Nov. 2, 9, 16, 23; Dec. I5; Jan. 4, |1, 18, 25; Feb. 8,
I5,22; Mar. |, 8, 14, 22, 28; April 12, 19, 26,; May 3, |7
External Partner Meetings July 6,8, 12, 13

School Name: _ Lew Wallace STEM Academy

School Number: 4029

Stakeholder Group Mode of Date
Communication
Faculty Meetings Aug. 16; Sept. 16; Feb 17; March 17; April 21; June 14
Meetings August 3 and 10; Sept 16 and 24; Oct 2 and 28; Jan 20; Feb |7;

Parents June |5

Parents Workshop April |

Community Forum March |4

Partnership/Student/Teacher Workshop April 25, April 27, March |1, Sept 22, April 22, Jan 4

External Partner

July 6,8, 12, 13




*| School Name: _Roosevelt Career and Technical Academy

School Number: 4033

Stakeholder Group

Mode of
Communication

Date

External Partner

Faculty Meetings Aug 16; Sept |5; Oct 13; Nov|7; Dec 7;Feb 16; March 16;
April 20; May 18
Meetings Dec 17; Jan 31; May 18
Parents
Parents Workshop Oct 18; Nov || &22; Dec 13; 1& 31; Feb 18; May 18; June 27;
July 16
Community Meeting Sept /Dec — Weekly meeting with Students
Partnership/Student/Teacher
Workshop/PD Sept 10;" Oct 10; Nov 10; April 11

Oct/Dec — Weekly Departmental Meetings

*DOE may request that the LEA produce documentation that lists the names of the stakeholders above.




D. Collaboration with Teachers’ Unions

Several of the school improvement models require the agreement of the teachers’ unions to ensure that all of the models’
components are fully implemented. For example, one component of the transformation model is an alignment of teacher

evaluations to student achievement growth.

The LEA must submit letters from the teachers’ unions with its application indicating its agreement to fully participate in all
components of the school improvement model selected.

E. Assurances

Gary Community School Corporation assures that it will
Corporation/Charter School Name
__X_ |. Use its School Improvement Grant to implement fully and effectively an intervention in each Tier | and Tier Il school that

the LEA commits to serve consistent with the final requirements.

___X_ 2. Establish annual goals for student achievement on the State’s assessments for both reading/language arts and mathematics
and measure progress on the leading indicators in section Il of the final requirements in order to monitor each Tier | and

Tier 1l School that it serves with school improvement funds.

3. Ifitimplements a restart model in a Tier | or Tier Il school, include in its contract or agreement terms and provisions to
hold the charter operation, charter management organization, or education management organization accountable for
complying with the final requirements.

__X_4. Report to the SEA the school-level data required under section Ill of the final requirements.

F. Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to
each applicable school, the LEA must indicate for which schools it will implement the waiver.

M Extending the period of availability of school improvement funds.

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt, that waiver
automatically applies to all LEAs in the State.



O “Starting over” in the school improvement timeline for Tier | and Tier Il Title | participating schools implementing a turnaround
or restart model.

O Implementing a schoolwide program in a Tier | or Tier Il Title | participating school that does meet the 40 percent poverty
eligibility threshold.



Appendix G: LEA Application for Each Tier | and Tier Il School

School Improvement Grant 1003(g)
2011-2012

[ LEA School Application: Tier | and Tier Il J

The LEA must complete this form for each Tier | or 1l school
applying for a school improvement grant.

School Corporation __Gary Community School Corporation Number _1803870

School Name __ Bailly Preparatory Academy (NCES ID # 180387000612)

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to
the school intervention (improvement) model to be used and place a checkmark below:

X Turnaround O Restart

O Transformation O Closure




Assurances
Gary Community School Corporation assures that it will

Corporation/Charter School Name

__X_ |.Use its School Improvement Grant to implement fully and effectively an intervention in each Tier | and Tier Il school that
the LEA commits to serve consistent with the final requirements.

__X_ 2. Establish annual goals for student achievement on the State’s assessments for both reading/language arts and mathematics

and measure progress on the leading indicators in section Il of the final requirements in order to monitor each Tier | and
Tier Il School that it serves with school improvement funds.

3. If it implements a restart model in a Tier | or Tier Il school, include in its contract or agreement terms and provisions to

hold the charter operation, charter management organization, or education management organization accountable for
complying with the final requirements.

_ X_4. Report to the SEA the school-level data required under section lll of the final requirements.

Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to
each applicable school, the LEA must indicate for which schools it will implement the waiver.

M Extending the period of availability of school improvement funds.

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt, that waiver
automatically applies to all LEAs in the State.

O “Starting over” in the school improvement timeline for Tier | and Tier Il Title | participating schools implementing a turnaround
or restart model.

O Implementing a schoolwide program in a Tier | or Tier Il Title | participating school that does meet the 40 percent poverty
eligibility threshold.
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A. LEA Analysis of School Needs

» Instructions:

I) With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages
“Analysis of Student and School Data” and “Self-Assessment of High-poverty, High-performing Schools.”

2) Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data.
3) Complete a root cause analysis of the findings - the underlying reason for the finding.

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, the principal
and school needs.
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» Instructions:

Worksheet #1: Analysis of Student and School Data

e Complete the table below for each student group that did not meet AYP for performance in English/language arts and/or
mathematics for 2010-201 |. (Do not list those groups that did meet AYP).

e Student groups would include American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English
Proficient and Special Education.

e For LEA data, see the IDOE web site: http://compass.doe.in.gov/Dashboard.aspx?view=STATE&val=0&desc=STATE

Student groups | % of this | # of How severe is How unique are the learning needs of this group? (high,
not meeting group students in | this group’s medium, low)
AYP (list groups | not this group | failure? (high,
below) meeting | not medium, low)
AYP meeting
AYP
English/Language Arts
Example: LEP 75% 52 High - have been in | High - no prior formal schooling; from non-Western culture
U.S. 3 or more
years
High High-Students have had little contact with the district
Black 50% 139 curriculum because many of these students are
attending an Indiana school for the first time .High
mobility rate.
High High -Students have had little contact with the district
Free/Reduced 50% 123 curriculum because many of these students are
attending an Indiana school for the first time. High
mobility rate.
High- 10 students were identified to take ISTEP+
Special 100 % 10 High with/without accommodation. None were successful.
Education

12



http://compass.doe.in.gov/Dashboard.aspx?view=STATE&val=O&desc=STATE

(IMAST)

50%

High

19 students were identified to take IMAST with
accommodations.

Multiracial

50%

High

HIGH -~ Students have had little contact with the
district curriculum because many of these students are
attending an Indiana school of the first time High
mobility rate.

Mathematics

Black

55%

157

High

High- Students have had little contact with the district
curriculum because many of these students are
attending an Indiana school for the first time High
mobility rate.

Free/Reduced

56%

139

High

High- Students have had little contact with the district
curriculum because many of these students are
attending an Indiana school for the first time. High
mobility rate.

Special
Education

(IMAST)

100%

50%

High

High

High-10 students were identified to take ISTEP+
with/without accommodation. None were successful.

19 students were identified to take IMAST (the
alternative assessment for special needs) with
accommodations.

Multiracial

61%

23

High

High- Students have had little contact with the district
curriculum because many of these students are
attending an Indiana school for the first time. High
mobility rate.
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What are the key findings from the
student achievement data that
correspond to changes needed in
curriculum, instruction, assessment,
professional development and school
leadership?

Not appropriate example: Students from Mexico
aren’t doing well in school.

Appropriate example: “75% of our Mexican students
who have been in the U.S. for three years or
more are not passing E/LA ISTEP+.”

Appropriate example: “65% of our students with
free and reduced lunch did not pass ISTEP+ in the

E/LA strand of ‘vocabulary’.

What is at the “root” of the findings? What is the underlying cause?

Inappropriate example: “Hispanic students watch Spanish television shows and their
parents speak Spanish to them at home all the time so they aren’t learning English.”

Appropriate example: “Our ELL program provides only one-hour of support per week
for students who have been in the U.S. for three or more years.”

Half (50 %) of our general population, Black
students, and students qualifying for free or
reduced lunches demonstrated proficiency in
English/Language Arts ISTEP+ testing..

Only 43% of our students were proficient in
math which was below our ELA performance.
Black students (45%) performed better than
students that identified themselves as
multiracial (39%) and slightly better than

students qualifying for free or reduced lunches
(44%).

Most of the special needs students were
identified to take IMAST. While half of these
students demonstrated proficiency, none of the

The majority of our students are Black (78.6%), with another 17.8% indicating
they are multi-racial, and of the total population, 90.7% qualifies for free or
reduced lunches (An analysis of our data provides evidence of the need for more
effective interventions in both English / Language Arts and Mathematics among
all sub groups).

Our building is a challenge. We are located in an area that is surrounded by
crime and riddled with gangs. Our children struggle with safety issues and

experience a great deal of mobility. Our school needs to be a safe harbor for all
children.

As we disaggregated the data by gender, we noted that males were more likely to
show proficiency in both English/language arts (55% vs. 46%) and mathematics
(51% vs. 37%).

Root causes begin to appear as we disaggregate grade level data. The table that
follows this box indicates that what is happening in 3", 4™ and 5th grade reading

14




special education students who took ISTEP+
were successful.

and language arts classes is working. What is happening in 5" grade math classes
is worth replicating. What is happening in 6™ grade classrooms, however, must
be immediately changed.

The quality of teacher collaboration has an impact on instructional practices and
student performance. Lack of rigor, no access to the tested curriculum, failure to
provide relevance or to employ appropriate learning styles are resultant products.
Traditional teaching that uses only the text book does not allow students to
receive instruction that permits them to get all needed content. Differentiation of
instruction is not evident.

Bailly Preparatory Academy

Grade Level Proficiency on ISTEP+

2010 2011
Grade | Total | %Total | Total | %Total | %Change
Pass Pass Pass Pass
3 E/LA 32| 41.6% 45| 55.6% 14.0%
3 Math 24| 31.2% 30 | 37.0% 5.9%
4 E/LA 32 | 42.7% 38| 57.6% 14.9%
4 Math 28 | 37.3% 27 | 40.9% 3.6%
5E/LA 26 | 37.7% 31| 49.2% 11.5%
5 Math 26| 37.7% 40 | 63.5% 25.8
6 E/LA 30 | 43.5% 23| 34.8% -8.6%
6 Math 28 | 40.6% 22| 33.3% -7.2%
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Student Leading Indicators

» Instructions:

I) Using school, student and teacher data, complete the table below

2) If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the

column.

3) Review the data and develop several key findings on the next page.

2009-2010

2010-2011|

I. Number of minutes within the school year that
students are required to attend school

59,400

59,400

2. Dropout rate*

NA

NA

3. Student attendance rate
(must be a percentage between 0.00 and 100.00)

96.2%

94.1%

4. Number and percentage of students completing
advanced coursework® (e.g., AP/IB), or advanced math
coursework

NA

NA

5. Number of students completing dual enrollment
classes

NA

NA

6. Types of increased learning time offered
LSY- Longer School Year

LSD- Longer School Day

BAS-Before/After School

SS- Summer School

WES-Weekend School

OTH-Other

BAS
3
OTH (SES)

BAS
ss
OTH (SES)

6. Discipline incidents®

278

187
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suspensions

0 expulsions

suspensions

0 expulsions

8. Truants
(# of unduplicated students, enter as a whole number)

The Board believes that any unauthorized absence
from school is truancy (10 or more days). After 4
days a referral card is sent to the social worker.

65 students
missed 10-25
days

30 students
were tardy

B lstudents
missed 10-25
days

23 students
were tardy

After 7 days the social worker will send a certified | 10 or more 10 or more
letter to the home notifying the parents. After 9 days for days for
days a referral is made to the Division of Family more than | | more than |
and Children Administration, Child Protective hr. hr.
Services.
9. Distribution of teachers by performance level on LEA’s | Management | Management
teacher evaluation system Low=10 Low= 3
Avg = 2 Avg = 3
Teachers who are non-permanent and semi- High = | High= 0
permanent are evaluated every year until they sign | |nstruction Instruction
their sixth contact. Tenured teachers are placed in Low= 10 Low = 3
a three year cycle and are formally evaluated Avg = 2 Avg = 3
every third year. The second and third year they High = | High= 0
are writing and implementing their Growth Plan. Product Product
Low = 9 Low = 3
Avg = 2 Avg = 3
High= 2 High= 0
|0 Teacher attendance rate 92.34%
92.74%

*If this school is a high school, disaggregation of the data by student groups would be informative in your planning.
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What are key findings or summaries from
the student leading indicator data?

Inappropriate example: “Teachers are absent a lot.”

Appropriate example: " Teachers on average are out
of the classroom 32 days of the school year.”

What is at the “root” of the findings? What is
the underlying cause?

Inappropriate example:” Teachers don't feel like
coming to school"

Appropriate example: “Teachers’ working conditions
are poor - limited heat in the classrooms;
teachers attend three weeks of professional
development during the year and the school
has difficulty finding substitutes so students are
placed in other teachers’ classrooms”

All students receive the same number of
minutes of instruction. Before and after school,
summer school and SES are offered.

Student attendance dropped 2% when compared
to last year.

Only 1 or 2 teachers have earned the highest
rating on summative evaluations over the past
two years.

Suspensions have been reduced by 32% when
compared to the previous year. When we
disaggregate this data and analyze this data, we
find that more boys than girls are suspended in
both of the years. Suspensions were reduced for
all student groups during the current year.

Disaggregated data for suspensions follows:

Sub
Group

2009-
2010

2010-2011 | % Change

Getting students to school on time and every day
continues to be our goal. Safety and family
instability issues adversely affect our attendance.
Budgetary limitations impact the type and
duration of extended learning opportunities.
Further analysis of specific data needs to occur.
We know that students learning is tightly
correlated to time on task and when students are
absent or suspended they miss instructional
opportunities. Busing reduces the flexibility of
extending time for students who may need it.

It is encouraging to note that the number of
students who were suspended multiple times was
almost halved and that students in all subgroups
reduced infractions resulting in suspension
significantly. Interventions by social workers
and coaches and personal contact with the
Principal are building better relationships.
Students are getting the message that being
suspended is not a pleasant experience.

Students were encouraged to participate in the
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All 278 187 32.7%
Boys 194 128 34%
Girls 84 59 29.8%
Sp. Educ. 38 28 26.3%
Repeat 177 926 45.8%
Offenders

Truancy has been reduced by almost one-third
and students coming in after an hour of school
is in session has dropped by almost 24%.

The 33 classroom teachers who are responsible
for the daily instruction of students were absent
from school a total of 455 days: 346 for illness,
52 for deaths, and 51days for personal business
during the 2009-2010 school year.

This year these 33 teachers were absent a total
of 431 days: 331.5 for illness, 49.5 for deaths,

and 46.5 for personal business. This represents
an improvement of 24 days (0.4%).

Literacy Club (A.C.T.S), Battle of the Books,
and Math tutoring program. All of these
activities were held during daily lunch period.

We believe our strict reporting methods and our
attendance program, Perfect Attendance No
Days Absence (P.A.N.D.A), helped reduce
truancy. Students arriving late continue to
disrupt classroom instruction and reduce time on
task.

Teachers are evaluated every three years. Of the
teachers evaluated over the past two years,
mediocrity, or worse, is the norm. Morale is
poor .Staff has been displaced 3 times in 6 years.
This exacerbates the problem. There becomes
no attempt or inclination to form attachments to
each other, the students, or the community. In
addition, losing 22 staff members as part of the
district-wide reduction in force this year did
nothing to improve morale.

The building has a seasoned staff with an
average age of 55. This makes the idea of
change difficult. Even though there are three or
four computers in every classroom, they are
seldom used because this is not the mode of
instruction the teachers were trained on during
their undergraduate or early teaching careers.
The 5™ grade teachers were the only ones willing
to take ISTEP+ online. Their positive attitude is
reflected in their students’ performance. Their
math scores increased by 25% from the previous
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year’s ISTEP+ scores.

High teacher absence constitutes a lack of
continuity of instruction for the affected students
because there is no cadre of trained substitutes.

Teacher attitude appears to be an important
root cause.

Worksheet #2: Self-Assessment of Practices High-Performing Schools

» Instructions:

e The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools.
These practices are embedded in the school improvement models as well.

Using a team that knows the school well, critically consider the practices of the school and determine a score of |1-4 with four
being the highest.

e As with the other previous data sources, use the scores to develop a set of key findings.
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The Principal and Leadership L2 The Principal and Leadership
|. Spends most of the time managing X I. Spends great deal of time in
the school. classrooms.
2. Is rarely in the classrooms. X 2. Conducts frequent walk-throughs.
3. Is not knowledgeable about English/ 3. Knows E/LA and mathematics
language arts or mathematics instruction well and is able to assist
instruction. teachers.
4. Serves as lone leader of the school 4. Utilizes various forms of leadership
teams and fosters teachers’
5. Must accept teachers based on development as leaders.
seniority or other union agreements | X 5. Is not bound by seniority rules in
rather than on their effectiveness in hiring and placement of teachers.
the classroom.
Instruction {5812 Instruction
I. Is primarily lecture-style and teacher- | X I. Includes a variety of methods that
centered. are student-centered.
2. Places the same cognitive demands on X 2. Provides various levels of cognitive
all learners (no differentiation). demands (differentiation; Response
p
to Instruction - RTI).
3. Is primarily textbook-oriented. 3. Uses multiple sources beyond
textbooks.
4. Does not include technology. 4. Includes frequent use of
technology.
o 5. Works in teams, discussing student
5. Works alone, rarely meeting in or i - ; :
; learning and instructional ideas.
across grade-level teams to discuss =
and improve 6. Instruction is evaluated through
L rigorous, transparent, an itable
6. Instruction is rarely evaluated and X g0 pArsEt g i
; ; processes that take into account
connections to student learning ,
: ; student growth and increased
growth or increased graduation rates =
graduation rates.
are not made. ) )
7. Instruction is not increased to allow X 7. Schedules and strategies provide

for more student learning time.

for increased student learning time.
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Curriculum

N

Curriculum

|. Leadership does not observe or
evaluate teachers for use of the
curriculum.

2. Is considered to be the textbook or
the state standards.

3. Is not aligned within or across grade
levels.

4. Is not rigorous or cognitively
demanding.

5. Is not available to all students, e.g.,
English language learners or students
with disabilities as they are not
present in the regular classroom
during core instruction time.

6. Is not differentiated for struggling
students.

I. Is observed by school leadership that it
is being taught.

2. Is developed by the district/teachers
based on unpacking the state
standards.

3. Is aligned within and across grade
levels.

4. Is rigorous and cognitively demanding.

5. Is accessible to all students through
placement in regular classroom during
instruction of the core curriculum.

6. Is differentiated for struggling students.

Data - Formative Assessments

Data - Formative Assessments

I. Are not regularly used by teachers.

2. Are not routinely disaggregated by
teachers.

3. Are not used to determine
appropriate instructional strategies.

X X X=X

|. Are used to implement an aligned
instructional program.

2. Are used to provide differentiated
instruction.

3. Are discussed regularly in teacher
groups to discuss student work
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Professional Development

Professional Development

I. Is individually selected by each
teacher; includes conferences and
conventions.

2. Is not related to curriculum,
instruction, or assessment.

3. Is short, i.e., one-shot sessions.

4. Does not include follow-up
assistance, mentoring, or monitoring
of classroom implementation.

[. Is of high quality and job-embedded.

2. Is aligned to the curriculum and
instructional program.

3. Includes increasing staff's knowledge

and skills in instructing English language
learners and students with disabilities.

4 s developed long-term; focuses on

improving curriculum, instruction, and
formative assessments.

Parents, Family, Community

Parents, Family, Community

|. Does not provide extended
supports.

2. Does not ensure a safe school and
community environment for
children.

|. Provides social and emotional supports
from school and community
organizations.

2. Creates a safe learning environment
within the school and within the
community.

3. Includes use of advisory periods to
build student-adult relationships.
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| What are the key findings from the self- | What is at the “root” of the findings? What

Cultural Competency

Cultural Competency

Holds the belief that all students learn
the same way.

. Uses the textbook to determine the

focus of study.

. “Cultural instruction” is limited to

study of flags, festivals, and foods of
countries/people.

. Does not investigate students’ level of

education prior to coming to the
United States; home languages; the
political/economic history; conditions
of countries or groups.

Does not connect curriculum and
learning to students’ own life
experiences as related to race,
ethnicity, or social class.

. Holds the belief that students learn

differently and provides for by using
various instructional practices.

. Combines what learners need to

know from the standards and
curriculum with the needs in their
lives,

. Provides culturally proficient

instruction, allows learners to
explore cultural contexts of selves
and others.

. Investigates students’ education prior

to coming to the United States; home
languages; political/economic history;
conditions of countries or groups.

. Connects curriculum and learning to

students’ own life experiences as
related to race, ethnicity or class.
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assessment of high-performing schools?

Appropriate example: “We don'’t have a curriculum
aligned across grade levels.”

Appropriate example: “We only teach flags, festivals
and foods with our students. “

is the underlying cause?

Appropriate example ” We don’t know how to align
our curriculum across grade levels.”

Appropriate example: “Connecting curriculum to
students’ lives takes longer to prepare lessons.”

The Principal and Leadership

Discipline issues and dealing with parents and
staff members tend to keep the principal in the
office rather than the classrooms. The staff
recognizes that the principal is an informed
leader.

Instruction

Instruction tends to be teacher-centered and
directed to the whole group. Teachers seldom
collaborate.

Three computers are located in every
classroom. An additional 90 computer
stations are located in three computer labs. A
portable, mobile lab provides an additional 30
stations. Although all classrooms have at least
three computers with internet connections they
are most often idle.

Children begin to enter the building at 7:15 for
the breakfast program, but instruction does not

The Principal and Leadership

While the leader attempts to delegate
responsibilities some responsibilities, in fact,
most of her time is spent managing the
building rather than being a visible presence
and instructional leader. A system of
distributed leadership would provide a
proactive approach that will allow the principal
to get into the classrooms on a regular basis.

Instruction

Teaching to the whole group means meeting
the needs of some of the children and
completely missing the mark with many.
Teachers are concerned that working with
small groups of students will result in
classroom chaos. They feel they don’t know
how to differentiate instruction.

The classroom culture needs to be transformed
from traditional teacher “telling” to a place of
high student engagement in a manner that
supports learning for all students. Classroom
management reveals lack of:

e [earning centers

e Discipline
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begin until 8.

Curriculum

Use of the district-driven, state standard-based
curriculum tends to vary according to how it is
monitored. It lacks rigor and is not
differentiated for struggling students.

Data-Formative Assessments

Teachers received feedback on student
quarterly assessment about two weeks after
testing but do not use it to determine
appropriate instructional strategies. Data is not
disaggregated when teachers administer end of
unit/chapter test in their individual classroom.
The coming school year, we will begin to use
Acuity. Online testing will provide immediate

¢ Organization

We need to capitalize on the staggered arrival
of students by providing powerful, motivating,
individualized instruction that helps children
transition from the home to our school.
Effectively using technology will motivate
and help students become responsible for their
own learning

Curriculum

Whole group instruction that is the practice of
our teachers means that many of the tools and
options for differentiated instruction are not
being employed. Teachers need to gain
confidence in more student-centered
instruction to maximize their instructional
time and provide for the varied needs of their
students. Monitoring of the curriculum needs
to occur and highly effective interventions
need to be employed for struggling learners.

Data-Formative Assessments

Teachers will be using Acuity to examine the
effectiveness of their teaching and their
students learning every quarter. The use of 3
week mini assessments per the district 8-Step
instructional calendar will provide formative
assessment data on students to direct
instruction. On line testing will provide data
for collaborative discussions that need to
drive instruction. Teachers have been resistant
to testing online. They will have to change.
Teachers need to learn how to effectively use
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feedback to teachers.

Professional Development

Professional development is primarily district
driven. Teachers receive three half-days of
professional development, with a half day
following the completion of each quarter. A
major focus is implementing the Eight Step
Process. Teachers have received initial
training, but application has not occurred.

Parent, Family, Community

The community surrounding Bailly has many
challenges that accompany high poverty and
high criminal activity. Teachers do not feel
supported by parents and the community. They
point to the many students being absent as an
indicator of lack of support and high mobility

assessment for learning.

Professional Development

Teachers need coaches to model the
application of professional development in
their classrooms. While the teachers think
positively about district professional
development, it is not applied in their
classrooms with their students and teachers are
not comfortable being observed after a
professional development session. Leaders
need to learn how to measure and monitor
Professional Development.

Teachers would benefit from seeing coaches
model differentiated instruction and the
supporting them as they transition to creating
classrooms with high student engagement.
They need the coaches’ support as they try
new strategies and employ technology in
effective ways. They need professional

development that is both personalized and job-
embedded.

Parent, Family, Community

Parental engagement is supported through
parent meetings and workshops. Parents are
regularly invited into the school to address
topics important for school success but few
parents attend. Topics range from discipline
and dealing with bullies to supporting student
success and bolstering reading skills.
Parent/guardians have little or no positive past
experiences with school environments. Focus
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rate. Many parents do not exhibit a positive
attitude toward education.

Cultural Competency

Teachers do not connect the curriculum and
learning to students’ lives. Our cultural
instruction is limited to Black history.

of parents/guardians tends to be directed
toward securing basic needs like food and
shelter.

Cultural Competency

Teachers show little personal regard for
individual students and have little experience
connecting the curriculum with students” lives.

Staff exhibits a lack of belonging. 50%of the
staff has been displaced twice in the past six
years, and 50% of the staff has been displaced
three times in the past six years. Very little
time to develop a relationship with each other
or community. Students, in response, become
bored, distracted and become disruptive.

Little attempt is made to get to know their
students or to celebrate the unique differences
in a variety of cultures. We need to change our
school culture to become a place where
teachers care and students strive to learn.
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B. Selection of School Improvement Model

» Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement
models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when
implemented, to affect principal leadership, teacher instruction, and student learning.

Intervention model selected Turnaround Model

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to the selected model.

Bailly Preparatory Academy came into being in 2009 when the district combined two elementary schools. Our building is the former
Bailly Middle School and still has many characteristics of a middle school. Our community is plagued with gangs and the violence and
the criminal activity they invoke. We strive to be a safe harbor for our 614 students in grades K-6 who are dealing with a variety of
family issues stemming from challenging economic times and society’s ills. This is reflected in the high mobility of our students.

We recognize that we must change our very culture as a school. Despite our challenges, we are confident that we can apply the
Turnaround Model in a manner that will turnaround our practice and student achievement results. We feel our plan corresponds to the
data, findings, root causes and self-assessment in the following manner.

Our needs assessment has identified weaknesses in the following as being root causes that pose barriers to student success at Bailly
Preparatory Academy:

e Teacher Effectiveness

e Teacher Attitude

e Distributed Leadership

e Differentiated Instruction
e Student Engagement

e Assessment for Learning

29



Technology

Coaching and Modeling
Personal Regard

e & o o o

Reading & Math Interventions
Collaboration for Instructional Improvement

As we examined the models, we recognize that the breadth and depth of our weaknesses would best be resolved by a complete

TURNAROUND. The following table aligns these weaknesses with the mandated elements of the Turnaround Model that will allow us

to address and correct these short comings.

Bailly Preparatory Academy

Alignment of Root Causes to Turnaround Model

Required Element

Bailly’s Root Causes

Replace the principal and
grant principal operational
flexibility (Principal does not
have to be replaced due to
start up in 2009. Replacement
of principal does not apply).

Distributed Leadership: The principal spends little time as instructional
leader as management issues consume her day. The principal will have more
time to be in classrooms once a system of distributed leadership shares the
responsibility for management effectively

Measure the effectiveness of
current staff; screen existing
staff and rehire no more than
50%; select new staff

Teacher Effectiveness: Teachers see no need to change to best practice and
rely on seniority for job security. Replacing the staff will allow us to bring in
teachers with a passion for teaching and learning and an urgency to improve
student achievement.

Implement strategies to
recruit, place, and retain staff

Teacher Attitude: Teacher hiring is done at the district level and teachers
are unwilling to change as they recognize seniority and tenure will protect
their jobs. Allowing the principal to participate in hiring and retention will
help staff see the need to change their practice. Incentives will encourage
student growth.

Provide high-quality, job
embedded professional

Student Engagement: Teacher centered lessons that “teach to the middle”
are failing to engage our students and our test scores are proof. Our teachers
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development

will benefit from learning research based practices and effectively using tools
that engage and motivate all students.

Coaching and Modeling: Professional development is not monitored to
insure transfer to the classroom. Trained coaches will model and monitor
professional development in a manner that is personalized for each teacher,
supporting them as they apply these new practices in their classrooms.

Adopt a new governance
structure

Turnaround Officer: Many layers of our school corporation distance us
from district level decision making. Having a Turnaround Officer in our
school and classrooms on a weekly basis will provide a tighter link to our
district decision makers.

Use data to implement an
aligned instructional program

Assessment for Learning: Teachers view assessment results as an
evaluation of their teaching rather than indicators that students learned.
Teachers will be trained to use disaggregated data to inform instruction and
recognize that assessment is all about LEARNING—they need to learn
which students learned and provide intervention for those who haven’t.

Promote the use of data to
inform and differentiate
instruction

Collaboration for Instructional Improvement: Teachers typically plan for
instruction independently and let the textbook guide their planning. Teachers
will learn to regularly collaborate in grade level teams to develop instruction
that meets the needs of their learners using the 8-Step Process.
Differentiated Instruction: Teachers do whole group instruction and do not
meet with small groups or individuals. Teachers will learn to employ a
workshop model for reading and math that will allow them to work with
flexible small groups that are determined by data and then use data to ensure
they are learning.

Provide increased learning
time for students and staff

Technology: Computers in classrooms are not used. Teachers will be
trained to use interactive whiteboards to engage and support students’ varied
learning styles. Students will use computers on a daily basis, benefitting from
the immediate feedback and become more responsible for their own learning.
Reading & Math Interventions: More and more students are slipping
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below grade level in reading comprehension and the development of number
sense and math concepts. Teachers will use assessments to identify students
in need of intervention and learn to use powerful, proven intervention

programs.

Provide social-emotional and | Personal Regard: Many teachers show little personal regard for students,
community-oriented pointing to mobility as their rationale. Despite holding many meetings, there
services/supports is little bond with the parents and community. A Parent Community

Coordinator will join the leadership team and foster home-school-community
engagement to help us remove barriers that may impede our Turnaround and
to celebrate our success. We will also consider looping to foster teacher
student connections.

We have selected Pearson as our External Provider and they will assist us using their Comprehensive Improvement
Model (CIM). The Pearson approach to comprehensive school improvement involves a rigorous methodology that
guides change across all dimensions of the school to quickly increase academic achievement for all students—from
vision, leadership, and instructional practice to collaboration and stakeholder involvement.

CIM is powered by America’s Choice research and experience in implementing its school design and leverages the
Pearson’s range of education programs and services to complement the proven school design and expand its capacity
to meet schools’ needs for improvement. These programs include, among others, Learning Teams, Sheltered
Instruction Observation Protocol (SIOP), and the Assessment Training Institute, which are also based on a firm
foundation of research. The result is a robust improvement model for schools facing the challenge of turnaround—
resources to reverse the spiral of declining performance, achieve realistic growth goals within two years, and set
course for sustained improvement with a strategy built on the foundations of a high performing school.

Building blocks of the Model include:
= A rigorous core curriculum framework (Tier 1) aligned to state standards
= Instructional approaches and materials aligned to the curriculum framework
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Supplementary instruction and accelerated learning aligned to the curriculum framework and state standards (Tier
2 and Tier 3)

Supports for students’ social and emotional development and age appropriate career interventions that address
student motivation and discipline

Professional development for teachers tailored to the standards, curriculum, and assessments and incorporating
research-based practices in professional learning and teacher collaboration

Institutional supports to establish and sustain the system and coaching and technical assistance for school leaders,
teachers, and guidance staff

Supports focused on alignment and effectiveness of critical system components, including recruitment and
performance management, management of resources, and provision of operational flexibility

Parent engagement and community outreach that builds commitment to and understanding of the system

The foundation of our approach is a commitment to standards-based reform and the belief that all students can meet
high expectations. The essential elements of this approach are as follows:

= Effective school turnaround requires a comprehensive vision of a standards-based, aligned, and coherent
instructional system.

= An effective leader and leadership by example are essential to school turnaround. No one individual can
develop the vision, communicate it, eliminate obstacles, and produce successful people who lead, manage, and
secure the change as an integral part of the school’s culture. Leadership must be distributed.

= Substantive change requires development of an institutional belief that all students can meet high expectations.
CIM is designed to help people at all levels of school systems clarify and change their expectations of students,
and to build a school culture that reflects and supports high expectations for all students.

= Improvements to system alignment and coherence must proceed on all fronts simultaneously. But
implementation needs to be managed by steps (30-, 60-, and 90-day plans) within an articulated vision of the
goal and regular evidence-based reviews and plan adjustments.

= The classroom is the locus of improvement in outcomes; the teacher really matters and student engagement
really matters. Professional development must build instructional practices that match the belief that all
students can meet high expectations and focus explicitly on building student engagement so that students are
able and willing to share responsibility for their achievement.

33



= Students’ progress towards college and career readiness involves both their academic progress and
development of college-ready behaviors. Students’ progress in both areas must be monitored regularly and
linked to tiered systems of support to help students get on track and stay there.

= Building capacity for sustainability must be a focus from the beginning. Scaffolding learning applies to the
students and adults in the system alike; thus, we use modeling and coaching to provide scaffolded support to
school/district leaders and teachers as they develop their roles.

These elements of turnaround are consistent with Mass Insight’s formulation of Readiness to Learn, Readiness to
Teach, and Readiness to Act.

34



(2) Describe how the model will create teacher, principal, and student change.

Our External Providers will help us create effective change at Bailly Preparatory Academy. The Pearson Comprehensive

Improvement Model is organized around five design tasks that specify the aspects of school operations that must be addressed to
achieve comprehensive school improvement:

* Design Task 1: Standards and Assessments

* Design Task 2: Aligned Instructional Systems

* Design Task 3: High-Performance Leadership, Management, and Organization
* Design Task 4: Professional Learning Communities

* Design Task 5: Parent/Guardian and Community Engagement

Exactly how these design tasks will create teacher, principal, and student change at Bailly Preparatory Academy are explained below.

Curriculum and the Comprehensive Improvement Model

CIM is built upon a standards-based, comprehensive, and balanced approach to teaching and learning, grounded in research whose goal is

to help schools achieve success for their students in meeting the expectations of the standards and assessments for which they are
accountable.

For the core instructional program, the Model focuses on enhancing the rigor of the curriculum in preparing students for college and
careers and increasing the effectiveness of instruction. To support students’ effective access to the core instructional program, CIM
includes supplementary instructional and replacement acceleration interventions. These interventions are comprehensive, research-based
instructional programs that are vertically aligned from one grade to the next.

The chart below presents this approach to preparing all students to achieve proficiency or beyond, consistent with a Response to
Instruction model. It displays a continuum that moves from students who are successful in regular on-grade classrooms to students who
have fallen two or more years behind their peers. Each level of the chart identifies issues that some students face during the course of
their academic studies. As they first encounter difficulties in making progress, students may require some extra attention from the
classroom teacher or in an after-school homework clinic where their questions can be answered. Effective monitoring of students’
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progress and provision for differentiation based on student need within the core instructional program are vital for meeting students’
learning needs and for limiting the number of students who require supplementary instructional support.

The next level of student need is critical because, as questions are not answered, students often begin to develop misconceptions or
knowledge gaps that become obstacles to their effective participation in the core instructional program. At this point, a short-term
intervention is required, such as our Literacy, Mathematics, or Science Navigator programs. If students do not obtain the instructional
support of such an intervention that is targeted to their needs, it is likely that they will fall further behind and eventually require a
replacement acceleration course to catch them up with their peers. Ramp-Up courses are designed for these students who are unable to
access the core instructional program. This approach to meeting students” learning needs is consistent with the concepts of Response to

Instruction.

Situation of Student

Needed by Student

Intervention

Tier of Instruction

Keeps up with coursework

Regular instruction

Instruction aligned with
standards

Struggles with some
assignments

Extra feedback on work,
thinking

Focused teaching with
classroom Q&A, partner work,
teacher help

Not bringing enough from
earlier lessons each day

Extra support with regular
program

Addition of homework clinic,
tutoring, attention beyond class

Tier 1: Core Instructional
Program

Misconceptions disrupt
participation; misunderstanding
disrupts learning

In-depth concentration on
troublesome concepts

Sustained supplementary
instruction in addition to the
regular program using special
materials, e.g., Navigator

Tier 2: Supplementary
Instructional Support

Two or more years behind,
misconceptions accrued over
many years

Intensive acceleration course

Double-period Ramp-Up course

Tier 3: Intensive Academic
Acceleration
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The first three rows of the chart align with Tier 1 of Response to Instruction; these rows serve to distinguish the needs of certain students,
at different times, within the core instructional program. The fourth and fifth rows align with Tier 2 and Tier 3 of Response to Instruction
respectively. Within the Model, Tier 3 interventions are focused on students entering middle school. This typology of student
circumstances and needs provides a tool for analyzing schools’ provision of an appropriate range of services to make certain that each
student has access to a rigorous academic program. To ensure such access, CIM provides the following services related to curriculum.

rd

Literacy/English Language Arts

= A comprehensive approach to reading and writing within a workshop structure. The literacy program incorporates author and
genre studies designed for grades K through 6 and an approach that embeds assessment and test preparation into daily instruction.

= An intervention program for targeted students focused on comprehension of informational text.

The literacy program has as its goal high levels of student performance in reading, writing, and speaking as required by the Common
Core State Standards. A strong focus on the development of oral language in the primary years is the fundamental building block for
literacy. This focus begins in Pre-K and extends through 3rd grade. It includes benchmark expectations for students in both speaking and

listening at each grade level from Pre-K to grade 3, with videotaped samples of student work together with explicit guidance on strategies
for building students’ skills in speaking and listening.

The focus on speaking and listening provides the foundation for a comprehensive standards-based approach to reading and writing that
builds consistently from the primary years through to the bridge to middle school, using a readers and writers workshop model. It is
geared to a literacy block of time of 2.5 hours per day in the primary grades and 2 hours in the upper elementary grades. The primary
grades’ program includes a dedicated period of time each day for skills development.

Reading focuses on establishing all students as independent readers by third grade. A comprehensive approach includes skill
development as well as students’ development of the habits and behaviors of effective independent readers. This is coupled with close
monitoring of student progress using the Developmental Reading Assessment (DRA) (recommended for grades K through 8) or a similar
tool to ensure that students are making appropriate progress and the timely use of interventions as needed by individual students. This
approach works with any reading program that a school is using and does not require a new text adoption.
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The workshop approach is designed to provide a balance of whole—group, small-group, and individual instruction and to scaffold the
development of students’ academic behaviors to allow them to act as independent and responsible learners. The professional
development guides teachers in establishing the workshop and its associated routines, rituals, and instructional practices.

Support for the writing program includes author and genre studies designed for grades K through 6 that are aligned with the CCSS
(Common Core State Standards). These standards-driven curriculum units guide teachers in providing students with a scaffolded
sequence of learning experiences in which they study the literary techniques and writing styles of leading authors and learn to write
proficiently in selected genres. These studies also provide instructional models. The frontloading of each genre (in order to build and/or
activate prior knowledge) and the attention to language development and academic vocabulary are especially beneficial for English
language learners (ELLs), as is the in-depth focus on the essential features of writing genres and text structures. The same explicit use of
instructional scaffolds, such as graphic organizers, read-aloud/think-alouds, and small-group and partner work, and the intentional use of
metacognitive strategies support the needs of mildly or moderately impaired students. Each study includes pre- and post-tests, rubrics for
a scaffolded set of tasks and work products throughout, and class profiles for progress monitoring,

The program also includes a Genre Study of Standardized Testing, which shows teachers how they can prepare students for standardized
tests in a very deliberate and effective manner to help students understand the standardized test as a text genre and embed test preparation
into daily instruction. At every grade level, our assessment process and the accompanying matching of texts to students’ instructional and
independent reading levels provide for differentiated instruction. Checks throughout our programs provide guidance for the
differentiation of instruction in this area.

An intervention program: Literacy Navigator is a modular supplementary intervention program that helps students in grades 4 through 6
build the reading comprehension skills necessary to navigate texts found in content-area courses and measured by high stakes reading

assessments. As a supplemental program, it helps students master the key comprehension concepts they need in order to succeed as they
move to higher grade levels.

Many students struggle to maintain their reading at grade level. As students move from the early grades to secondary school “reading”
becomes “reading to learn,” and students encounter increasingly complex informational text. Research tells us that the fourth grade
reader who struggles to comprehend will become the eighth grader who reads one or two years below grade level; an eighth grader who
struggles to comprehend has a high likelihood of becoming a tenth grader who drops out of school. Literacy Navigator is designed to help

these students before their reading problems defeat them. Literacy Navigator teaches comprehension simultaneously with content
knowledge.
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Literacy Navigator modules include: Comprehension Strategies, Word Study, Main Idea, Inference, Patterns and Details. The content is

drawn from Science and Social Studies topics. The program can be offered during the school day, before or after school, or in the
summer.

Mathematics

=  Support for implementation of Harcourt -Go Math based on Indiana Standards into Common Core curricula that include an
emphasis on conceptual learning to balance the common emphasis on skills and problem solving.

* Professional development around core mathematics concepts as well as implementation of a workshop structure for learning.
= An intervention program focused on addressing mathematics misconceptions of targeted students.

Support for strengthening the core instructional program in mathematics is designed around the school’s or district’s adopted
mathematics texts and the CCSS, balancing skills, problem solving, and conceptual understanding and the importance of establishing a
coherent sequence of mathematical study to move students toward higher mathematical proficiency.

Professional development, support materials, and technical assistance places an emphasis on conceptual learning to balance the common
emphasis on skills and problem solving. The approach is aimed first and foremost at strengthening teachers’ content and curricular
knowledge. In particular, CIM builds teachers’ understanding of core mathematics concepts that are critical to laying the pathway to
students’ achievement in advanced mathematics.

A further focus of the Model is on the instructional environment in mathematics and strategies for providing differentiated instruction and
establishing a climate of disciplined inquiry through the use of effective instructional strategies and evidenced by accountable talk. A
workshop approach provides a balance of whole-class, small group, and individual instruction and independent work geared to a block of
60 minutes of mathematics instruction every day. The workshop is framed by routines and rituals that are consistent with those used in
other content areas but designed specifically to establish effective environments for learning mathematics.

Screeners for assessing students’ need for the Mathematics Navigator program also serve as universal screeners that help to identify Tier
1 needs (such as curriculum or knowledge gaps).

An intervention program: The Mathematics Navigator intervention program supplements the regular mathematics program for students
in grades 2 through 6 who struggle with mathematics and need additional time and focused instruction to strengthen their performance in
their regular classroom. The program features modules on discrete topics, such as multiplication, division, fractions, measurement, and
word problems at the elementary level.
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The intervention is intended to augment and enhance, not replace, the school’s math curriculum or series. These short-term modules help

students master key concepts that will help them be successful in their regular math classroom. The intervention can be used during the
school day, before or after school, or during the summer.

Screeners are designed for use early in the school year to assess the mastery of concepts and skills from the end of the prior grade.
Screener results also help identify those students in need of additional Tier 2 support. A second, non-parallel screener, for use midyear,

identifies concepts and skills that should be mastered throughout that particular grade. Mathematics Navigator pays special attention to
the needs of ELLs and students with special needs.

Science

Inquiry is the overarching theme of our instructional strategies and teaching approach for science. The approach is informed by the
psychological underpinnings of constructivism and supported by evidence that “hands-on” science fits well with the way people learn
and construct knowledge. This approach emphasizes data collection and interpretation rather than memorization of the scientific method.
In conjunction with this, students use a learning cycle called the “SE model”—Engage, Explore, Explain, Extend, and Evaluate. Both
constructivism and the use of the 5E learning cycle are endorsed strongly by a range of professional science education groups and are
reflected in the widely accepted National Science Education Standards (NSES) developed in 1996 under the aegis of the National
Research Council. According to the NSES, students should “work more like scientists,” and teachers should “use inquiry as an
instructional strategy.”

Consistent with English language arts and mathematics, science takes a workshop approach that balances whole-class, small group, and
individual instruction and independent work. The workshop’s routines and rituals are consistent with those used in other content areas,
but the framework of the SE model establishes an engaging, hands-on environment for learning science. The development of academic
language and mathematical skills is integrated into core instruction and tasks. What happens in the workshop varies by the type of
scientific investigation and stage of discovery. Students write about, talk about, draw about, and read about science to gain a deeper
understanding and command of science concepts, principles, and inquiry methods. The workshop promotes sound classroom-
management practices as well as lab routines necessary for conducting an inquiry approach to learning.

The professional development is designed to guide teachers through the process of establishing the workshop structures and the
associated routines and rituals. It models instruction in which students write about, talk about, draw about, and read about science to gain
a deeper understanding and command of science concepts, principles, and inquiry methods. Teachers work from these models through a
scaffolded process of designing and implementing instruction built upon their adopted programs and texts.

Sustained Onsite Technical Assistance and Coaching
Sustained onsite technical assistance and coaching are integral features of the Model.
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Certified field specialists work with the school leadership team, instructional coaches, and classroom teachers using a process of needs

assessment and evaluation, demonstration, modeling, and ongoing observation and feedback. Our onsite technical assistance and

coaching are designed to:

= Introduce powerful new tools and programs, explain how they work, model their application, and help school staff become experts

= Help school leadership teams and teachers use data to pinpoint student needs and identify the right kind of interventions and
strategies to improve performance

= Guide school leadership team members in making decisions about resource allocation

= Show teachers how to help students make standards their own, so they can judge the worth of their work and know what to do to
make it achieve the standards

= (Create a collaborative school environment where everyone shares the same vision of success

Technical assistance and coaching are designed to actively support the development of the school as a professional community in a
combination of ways. The school establishes classrooms that will provide models of the practices to be implemented across the school.
These become sites in which teachers can observe these practices in action. The instructional coaches provide in-class support to teachers
as they try them out, with feedback to guide progressive refinement. This process is supported by a combination of study groups and
teacher meetings that take place at grade-level meetings, department meetings, or faculty professional development sessions as
appropriate.

Coaching will be provided by two Literacy Coaches and two Math Coaches (Title I funded). In addition, we will hire a Differentiated
Accountability Coach (SIG funded) who will come alongside the classroom teachers to help them analyze student data and plan
appropriate interventions. This DA Coach will lead weekly data conversations with grade level teams to support them as they begin to
use assessment for learning. The DA Coach will be an important member of the School Leadership Team (SLT) to keep this important
decision making team focus on achievement data as they consider school related matters.

Technology

While some of our classrooms have interactive whiteboards, teachers don’t use them effectively to provide high engagement lessons. We
plan to purchase Interactive Whiteboards so that all classrooms are equipped. We will also purchase eResponse systems to allow our
students to participate in a manner that motivates and supports learning. We recognize that our teachers will require Technology

Training to effectively integrate these tools as part of daily practice.

Pearson’s technology consultants will provide an array of coaching and modeling services that provide Bailly educators with job-
embedded opportunities to deepen their skills and teaching strategies. Their technology integration consultants will work with us to
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design a coaching and modeling approach that will have a lasting and sustained impact on participants’ instructional practice which
focuses on:

= Transforming Instruction with Interactive Whiteboards

= Integrating an Interactive Whiteboard into the Curriculum

= Creating Technology-Rich Lessons

= Infusing Technology-Rich Lessons into Instruction

= Managing a Technology-Rich Classroom

= Differentiated Instruction with Technology

* Integrating Technology to Create a 21st Century Classroom
= 21st Century Skills and the Digital Classroom

= Technology and the Project-Based Classroom

= Differentiated Instruction with Technology

These coaching and modeling services are designed to leverage a combination of the following coaching and modeling activities:
= Demonstration and modeling of effective lessons

= Lesson analysis and debriefing
= Live observation of instructional practice with feedback
= Guided analysis of videos for learning

Co-teaching is supported by a Pearson consultant. A SIG funded Technology Specialist will ensure that all technology tools are online
and operational, assist teachers as they learn new applications, and support students as they use these motivating tools.

Design Tasks

The implementation expectations are organized around five design tasks and bring about principal, teacher, student, and ultimately,
school turnaround.

Design Task 1: Standards and Assessments

Students, teachers, parents, and administrators need to understand when student work is “good enough” to meet the standards. This
means making the expectations of the standards explicit.

Stakeholders need to know the criteria against which student work will be assessed. And when possible, they need to have examples of
student work that meets the standard. Making the criteria explicit, teaching to those criteria, and then assessing work against the criteria
make standards real and useful to the teachers and students in the classroom. This design task requires that:

1) Teachers meet the expectations of state and district standards and proficiencies explicit and accessible to students.
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2) The school uses assessment data (formative, diagnostic,, and annual summative information) to set targets and plan for instruction
that provides for differentiation to meet students’ assessed needs.

3) Teachers build expertise analyzing student work against the standards.
4) The school establishes a systemic process of monitoring students’ progress.

This Design Task will create the following changes at Bailly Preparatory Academy:

The common learning targets derived from the Gary pacing guide will be explicitly shared with Bailly Preparatory Academy students

and parents.

o Bailly Preparatory Academy students will know what is expected. Learning targets and models of acceptable student work will be
posted so that students are aware of what they need to know and be able to do.

o Bailly Preparatory Academy teachers will learn to monitor standards based data to determine instructional needs and have evidence
of students meeting these learning targets through timely data.

o Bailly Preparatory Academy principal will look for posted learning targets and models of proficient student work displayed in every
classroom on daily Focus Walks and, together with her Instructional Leadership Team (ILT), monitor progress through timely data
reports.

Design Task 2: Aligned Instructional Systems
Aligning instruction to state standards is critical to improving student performance. This design task includes:
1) developing effective learning environments
2) planning and delivering instruction aligned with the standards and curriculum
3) providing scaffolded support for learning to meet students’ needs
4) offering safety nets
5) providing instructional supports for students whose needs cannot be served by the core instructional program alone.

Establishing consistent, instructionally sound classroom routines and rituals promote students’ responsibility for their learning and allow
teachers to differentiate instruction. Focused teaching matches instruction to students’ needs through continual monitoring and diagnosis
of student performance. This provides the means of differentiating instruction for all students, including students with special needs.
Effective safety nets, aligned with classroom instruction, provide timely interventions to support students who need extra help.

This Design Task will create the following changes at Bailly Preparatory Academy:

o Bailly Preparatory Academy students will benefit from differentiated learning and instructional tools that promote individualized
learning.
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Bailly Preparatory Academy teachers will employ mastery learning and tiered interventions to ensure that all students can successful
demonstrate their learning on ISTEP+ as learning targets will be aligned to Indiana standards.

Bailly Preparatory Academy principal and other leaders will regularly monitor instruction to make sure instruction matches posted
learning targets through daily Focus Walk and that formative assessment data reflects that all students are learning.

Design Task 3: High-Performance Leadership, Management, and Organization

This design task focuses on developing the school’s leadership, management, and organization to serve and support an aligned
instructional system. It includes:

1) building the principal’s instructional leadership role

2) distributing leadership among the Educational Advisory Team members

3) promoting a standards-based school culture

4) aligning supervision with expectations for implementing the design

5) establishing management systems for monitoring student progress

6) aligning academic interventions with students’ needs

7) developing organizational structures to support the school’s primary focus on improving student achievement.

Bailly Preparatory Academy principal will be supported by a Pearson Cluster Leader and leadership at Bailly Preparatory Academy will
be distributed through a School Leadership Teams and Learning Teams. Staff members who display the dispositions and skills necessary
to become effective turnaround leaders will be identified as Future Leaders. The principal and other leaders will receive training and
support throughout the engagement. The principal will be encouraged to network with other turnaround leaders..

This Design Task will create the following changes at Bailly Preparatory Academy:

o

Bailly Preparatory Academy students will benefit from school-wide routines and rituals that effectively protect instructional time as
they receive collaborative support for learning.

Bailly Preparatory Academy teachers will feel valued and empowered as data-driven decision makers with expanded career path
opportunities. They will receive personalized professional development to support their individualized needs.

Bailly Preparatory Academy principal and other school leaders will receive extensive and ongoing training, as well as at-elbow
support, to develop effective leadership in a turnaround environment.

Design Task 4: Professional Learning Communities
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A commitment to creating true collaborative planning time within a school is fundamental. Research into teaching and learning over the

past 15 years indicates that student performance improves significantly when teachers work collaboratively with a relentless focus on
results.

This design task focuses on establishing structures and practices that enable and encourage school-wide participation in collaborative

planning, including small learning communities focused on individual student progress. This task focuses on:

1) building professional learning as an ongoing part of the school’s work, where continual growth in knowledge and skills is recognized
as an integral part of teaching and both an individual and a collective responsibility

2) developing an integrated, coherent approach to professional learning that includes coaching, establishment of model classrooms,
cross-classroom visitations, teacher meetings, study groups, and collaborative teacher planning and skill-building meetings

This Design Task will create the following changes at Bailly Preparatory Academy:

o Bailly Preparatory Academy students will benefit from differentiated learning opportunities designed during teacher collaboration
during common planning times and supported by a variety of instructional tools.

o Bailly Preparatory Academy teachers will become collaborative data users as they plan instruction that meets the needs of all
learners and then verify their efforts with student data in order to inform next steps.

o Bailly Preparatory Academy principal and other leaders will review collaborative lesson plans and carry on reflective conversations
with teachers regarding implementation and outcome based on student data and daily Focus Walks.

Design Task 5: Parent/Guardian and Community Engagement
Years of research confirm the critical role of family involvement in student learning. This design task focuses on keeping this finding at
the forefront of the school’s work on standards-based restructuring and on developing vital community partnerships. Parent/Guardian and
community engagement goals include:

1) encouraging and enabling parents/guardians and the community to support the school-wide focus on student achievement

2) establishing the Parent Community Coordinator as a core position on the School Leadership Team to ensure that

parents/guardians and community members are valued as partners in the school improvement process and to represent these
stakeholders’ interests

3) improving home-school communication
To achieve these goals, the Parent Community Coordinator, in collaboration with the School Leadership Team, works with families on

practical ways to support their children’s learning at home. They promote programs to help parents/guardians gain access to community
resources, such as museums and libraries, that can support their children’s development. The School Leadership Team also provides
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occasions that include parents/guardians and the broader community in celebrating the steps made by individual students and the school
as a whole in the journey toward meeting the standards.

This Design Task will create the following changes at Bailly Preparatory Academy:
o Bailly Preparatory Academy students will benefit from sharing success at school with their families on a regular basis.
o Bailly Preparatory Academy teachers will regularly communicate with parents through progress reports and phone calls.

o Bailly Preparatory Academy principal w