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Appendix B:  

Worksheet #1A: Analysis of Student and School Data 

Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 

Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools 
 

 

Worksheet #1: Analysis of Student and School Data 
 

Instructions: 

 Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced 

Lunch, Limited English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for 

2011-2012.  

 For LEA data, see the IDOE web site: http://compass.doe.in.gov/dashboard/overview.aspx.  
 

Student groups 

(list groups below)  

% of this 

group 

not 

passing 

# of 

students in 

this group 

not passing 

How severe is 

this group’s 

failure in 

comparison to 

the school’s rate? 

How unique are the 

learning needs of this 

group? (high, medium, 

low) 

 

English/Language Arts  

 

Example: LEP 75% 52 High - have been in 

U.S. 3 or more 

years  

High - no prior formal 

schooling; from non-

Western culture  

 

 

    

 

 

    

 

 

    

http://compass.doe.in.gov/dashboard/overview.aspx


 

 

    

 

Mathematics 

 

 

 

    

 

 

    

 

 

    

 

 

 

 

 

 

  



 
What are the key findings from the 

student achievement data that 

correspond to changes needed in 

curriculum, instruction, assessment, 

professional development and school 

leadership? 
 

Inappropriate example: Students from Mexico aren’t 

doing well in school. “ 
 

Appropriate example: “75% of our Mexican students 

who have been in the U.S. for three years or 

more are not passing E/LA ISTEP+.” 
 

Appropriate example: “65% of our students with 

free and reduced lunch did not pass ISTEP+ in the 

E/LA strand of ‘vocabulary’.” 

 

What is at the “root” of the findings? What 

is the underlying cause? 

 

 

Inappropriate example:  “Hispanic students watch 

Spanish television shows and their parents speak 

Spanish to them at home all the time so they 

aren’t learning English.”  
 

Appropriate example: “Our ELL program provides 

only one-hour of support per week for students 

who have been in the U.S. for three or more 

years.” 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 

 

Student Leading Indicators  
 

Instructions: 

1)   Using school, student and teacher data, complete the table below  

2)   If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the 

column. 

3)   Review the data and develop several key findings on the next page.    

 
 2011-2012 2012-2013 

1.  Number of minutes within the school year that 

students are required to attend school 

   

  

2.  Dropout rate* 

 

 

NA NA 

3.  Student attendance rate  

(must be a percentage between 0.00 and 100.00) 

 

    

4.  Number and percentage of students completing 

advanced coursework* (e.g., AP/IB), or advanced math 

coursework 

 

NA NA 

5.  Number of students completing dual enrollment 

classes 

NA NA 

6.  Types of increased learning time offered  

LSY- Longer School Year 

  



LSD- Longer School Day 

BAS-Before/After School 

SS- Summer School 

WES-Weekend School 

OTH-Other 

7.  Discipline incidents* 

 

 

  

8.  Truants 

     (# of unduplicated students, enter as a whole number) 

 

0 0 

9.  Distribution of teachers by performance level on LEA’s 

teacher evaluation system 

 

  

10 Teacher attendance rate 

 

 

  

 

*If this school is a high school, disaggregation of the data by student groups would be informative in your planning. 

 

  



What are key findings or summaries from 

the student leading indicator data? 
 

Inappropriate example:  “Teachers are absent a lot.” 
 

Appropriate example: “Teachers on average are out 

of the classroom 32 days of the school year.” 

 

What is at the “root” of the findings? What is 

the underlying cause? 
 

Inappropriate example:” Teachers don’t feel like 

coming to school“   
 

Appropriate example: “Teachers’ working conditions 

are poor - limited heat in the classrooms;  

teachers  attend three weeks of professional 

development during the year and the school 

has difficulty finding substitutes so students are 

placed in other teachers’ classrooms” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Worksheet #2:  Self-Assessment of Practices High-Performing Schools 
 

 
 Instructions:  

 The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. 
These practices are embedded in the school improvement models as well.  

 Using a team that knows the school well, critically consider the practices of the school and determine a score of 1-4 with four 

being the highest.  

 As with the other previous data sources, use the scores to develop a set of key findings.  
 

 

The Principal and Leadership 1 2 3 4 The Principal and Leadership 

1. Spends most of the time managing 

the school.  

2. Is rarely in the classrooms. 

3. Is not knowledgeable about English/ 

language arts or mathematics 
instruction. 

4. Serves as lone leader of the school   

5. Must accept teachers based on 

seniority or other union agreements 

rather than on their effectiveness in 

the classroom. 

    1. Spends great deal of time in 

classrooms. 

2. Conducts frequent walk-throughs. 

3. Knows E/LA and mathematics 

instruction well and is able to assist 
teachers. 

4. Utilizes various forms of leadership 

teams and fosters teachers’ 

development as leaders.  

5. Is not bound by seniority rules in 
hiring and placement of teachers. 

Instruction 1 2 3 4 Instruction 

1. Is primarily lecture-style and teacher-

centered.  

2. Places the same cognitive demands on 
all learners (no differentiation). 

3. Is primarily textbook-oriented. 

    1. Includes a variety of methods that 

are student-centered. 

2. Provides various levels of cognitive 

demands (differentiation; Response 

to Instruction - RTI).  



4. Does not include technology.  

5. Works alone, rarely meeting in or 

across grade-level teams to discuss 

and improve.  

6. Instruction is rarely evaluated and 

connections to student learning 

growth or increased graduation rates 

are not made.  

7. Instruction is not increased to allow 
for more student learning time. 

3. Uses multiple sources beyond 
textbooks. 

4. Includes frequent use of 

technology.  

5. Works in teams, discussing student 
learning and instructional ideas.  

6. Instruction is evaluated through 

rigorous, transparent, and equitable 

processes that take into account 

student growth and increased 
graduation rates. 

7. Schedules and strategies provide 
for increased student learning time.  



Curriculum 1 2 3 4 Curriculum  

1. Leadership does not observe or 

evaluate teachers for use of the 

curriculum. 

2. Is considered to be the textbook or 
the state standards.  

3. Is not aligned within or across grade 
levels.  

4. Is not rigorous or cognitively 
demanding.  

5. Is not available to all students, e.g., 

English language learners or 

students with disabilities as they are 

not present in the regular 

classroom during core instruction 
time.  

6. Is not differentiated for struggling 
students.   

    1. Is observed by school leadership that 

it is being taught.  

2. Is developed by the district/teachers 

based on unpacking the state 
standards.  

3. Is aligned within and across grade 
levels.  

4. Is rigorous and cognitively demanding. 

5. Is accessible to all students through 

placement in regular classroom during 

instruction of the core curriculum.  

6. Is differentiated for struggling 
students.  

Data - Formative Assessments  1 2 3 4 Data - Formative Assessments 

1. Are not regularly used by teachers. 

2. Are not routinely disaggregated by 
teachers. 

3. Are not used to determine 
appropriate instructional strategies.  

 

    1. Are used to implement an aligned 

instructional program. 

2. Are used to provide differentiated 
instruction.   

3. Are discussed regularly in teacher 

groups to discuss student work 

 

Professional Development  1 2 3 4 Professional Development 

1. Is individually selected by each 

teacher; includes conferences and 

conventions. 

2. Is not related to curriculum, 
instruction, or assessment. 

3. Is short, i.e., one-shot sessions. 

4. Does not include follow-up 

    1. Is of high quality and job-embedded. 

2. Is aligned to the curriculum and 
instructional program. 

3. Includes increasing staff’s knowledge 

and skills in instructing English 

language learners and students with 
disabilities.  



 

  

assistance, mentoring, or 

monitoring of classroom 

implementation. 

4 Is developed long-term; focuses on 

improving curriculum, instruction, and 

formative assessments. 

Parents, Family, Community  1 2 3 4 Parents, Family, Community 

1. Does not provide extended 

supports.  

2. Does not ensure a safe school and 

community environment for 
children.  

 

 

    1. Provides social and emotional 

supports from school and community 
organizations. 

2. Creates a safe learning environment 

within the school and within the 

community.  

3. Includes use of advisory periods to 
build student-adult relationships. 



 

Cultural Competency 1 2 3 4 Cultural Competency  

1. Holds the belief that all students learn 

the same way.  

2. Uses the textbook to determine the 
focus of study.  

3. “Cultural instruction” is limited to 

study of flags, festivals, and foods of 

countries/people.  

4. Does not investigate students’ level of 

education prior to coming to the 

United States; home languages; the 

political/economic history; conditions 
of countries or groups.  

5. Does not connect curriculum and 

learning to students’ own life 

experiences as related to race, 
ethnicity, or social class.  

    1. Holds the belief that students learn 

differently and provides for by using 
various instructional practices.  

2. Combines what learners need to 

know from the standards and 

curriculum with the needs in their 
lives.  

3. Provides culturally proficient 

instruction, allows learners to 

explore cultural contexts of selves 
and others.  

4. Investigates students’ education prior 

to coming to the United States; home 

languages; political/economic history; 
conditions of countries or groups.  

5. Connects curriculum and learning to 

students’ own life experiences as 
related to race, ethnicity or class. 

 

What are the key findings from the self-

assessment of high-performing schools? 
 

Appropriate example: “We don’t have a curriculum 

aligned across grade levels.” 
 

Appropriate example: “We only teach flags, festivals 

and foods with our students. “ 

 

What is at the “root” of the findings? What 

is the underlying cause? 
 

Appropriate example:” We don’t know how to align 

our curriculum across grade levels.”  
 

Appropriate example: “Connecting curriculum to 

students’ lives takes longer to prepare lessons.”  

 



Appendix C: Theory of Action for Indiana High-Poverty Schools and District in Improvement:  

Moving towards High-Performance 
 

The Indiana Department of Education, Title I analyzed the literature and research on high-performance, high-poverty schools and districts. The 

findings revealed specific practices and policies of successful high-poverty schools and districts. These findings serve as the components of the  
Theory of Action below. Supports to and requirements of schools and districts correspond to these components of successfulness. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Data, Formative 

Assessments: to analyze 

instruction in light of 

student learning 

Curriculum: aligned to 

standards; aligned within and 

across grade levels; rigorous; 

taught  

 

Instruction: engaging; 

cognitively demanding; 

differentiated;  

Vision, Mission, Goals of School and 

District: Includes high expectations for 

students, especially for poor and culturally 

diverse, and for teachers 

Parent, Family, Community: 

partnerships; improved 

communication; parent education  

 

Professional Development: 

high quality; ongoing; focused on 

instruction, curriculum, 

assessment, and using data  

The Culture of the Students, the Classroom, the School, the District and the Community   

Culture Competency – the ability to interact effectively with people of different cultures related to language, race, ethnicity or social class.  

Student 

Achievement 

Leadership: shared; 

instructionally focused; 

highly effective  
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Appendix D:  Elements of School Intervention/Improvement Models 
 

 .  

 

Turnaround Model 

 

Required Elements 
Adopt a new governance structure, 

which may include, but is not limited to, 

requiring the school to report to a 

turnaround office, hire a turnaround 

leader, or enter into a contract to 

obtain added flexibility in exchange for 

greater accountability. 

Use data to identify and implement an 

instructional program that is research-

based and vertically aligned from one 

grade to the next as well as aligned with 

State academic standards. 

 

Promote the use of student data to 

inform and differentiate instruction. 

 

Establish schedules and implement 

strategies that provide increased 

learning time. 

 

Provide appropriate social-emotional 

and community-oriented services and 

supports for students. 

 

 

 

 

 

 

 

 

 

 

  

Transformation Model 

 

Required Elements 
Develop Teacher and Leader Effectiveness 

1. Replace the principal who led the school prior to 

implementing the model. 

2. Use rigorous, transparent, and equitable evaluation 

systems for teachers and principals that take into 

account data on student growth, multiple assessments, 

and increased graduation rates. Evaluations are 

developed with teacher and principal 

3. Reward school leaders, teachers, and other staff who, 

in implementing this model, have increased student 

achievement and H.S. graduation rates. Remove those 

who, after opportunities have been provided to 

improve, have not. 

4. Provide staff ongoing, high quality, job-embedded 

professional development that is aligned with the 

instructional program and designed with school staff. 

5. Implement strategies such as financial incentives, 

promotion, career growth, and flexible work 

conditions that are designed to recruit, place and 

retain staff. 
 

Increasing Learning Time and Creating Community-

Oriented Schools 

1. Establish schedules and implement strategies that 

provide increased learning time. 
2. Provide ongoing mechanisms for family and community 

engagement. 
 

Comprehensive Instructional Reform Strategies 

1. Use data to identify and implement an instructional 

program that is research-based and vertically aligned 

from one grade to the next as well as aligned with 

State academic standards. 
2. Promote the continuous use of student data to inform 

and differentiate instruction. 
 

Provide Operational Flexibility and Sustained Support 

1. Give the school sufficient operational flexibility (staffing, 

calendars/time and budgeting). 

2. Ensure school receives ongoing, intensive technical 

assistance and support from the LEA, SEA, or 

designated external lead partner organization. 
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Transformation Model 

 

Permissible  Elements 

 

Develop Teacher and Leader Effectiveness 

1. Provide additional compensation to attract and retain staff 

with skills necessary to meet the needs of students in a 

transformation model. 

2. Institute a system for measuring changes in instructional 

practices resulting from professional development. 

3. Ensure that the school is not required to accept a teacher 

without the mutual consent of the teacher and principal, 

regardless of the teacher’s seniority. 

4. LEAs have flexibility to develop and implement their own 

strategies to increase the effectiveness of teachers and 

school leaders. Strategies must be in addition to those that 

are required as part of this model. 
 

Comprehensive Instructional Reform 

1. Conduct periodic reviews to ensure that the curriculum is 

being implemented with fidelity. 

2. Implement a school wide “response–to–intervention” 

model. 

3. Provide additional supports to teachers and principals to 

implement strategies to support students with disabilities 

and limited English proficient students. 

4. Using technology-based supports. 

5. In secondary schools – 

a) increase rigor  

b) summer transition programs; freshman academies 

c) increasing graduation rates establishing early warning 

systems 
 

Increasing Learning Time and Creating Community-Oriented 

Schools 

1. Partner with parents, faith and community-based 

organizations, health clinics, State or local agencies to 

create safe environments. 

2. Extend or restructure the school day to add time for such 

strategies as advisory periods that build relationships. 

3. Implement approaches to improve school climate and 

discipline. 

4. Expand the school program to offer full-day kindergarten 

or pre-kindergarten. 
 

Operational Flexibility and Sustained Support 

1. Allow school to be run under a new governance 

arrangement, e.g., turnaround division in the LEA. 

2. Implement a per-pupil school-based budget formula that is 

weighted based on student needs. 
 

Turnaround Model 

 

Permissible Elements 

New school model (e.g., 

themed, dual language academy  

 
Any of the required and permissible 

activities under the transformation 

model – these would be in addition 

to, not instead of, the actions that 

are required as part of a 

turnaround model. 
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Restart Model 

 

Required Elements 

 

Convert a school or close and reopen it under a 

charter school operator, a charter management 

organization or an educational management 

organization.   

 

Must enroll within the grades it serves, any 

former student who wishes to attend. 

 

Permissible Elements 

 

May implement any of the required or 

permissible activities of a turnaround model or a 

transformation model. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

School Closure Model 

 
Required Elements 

 
Close the school and enroll the students in 

other schools in the LEA that are higher 

achieving. 
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Appendix E:  Example of Alignment of Other Funding Sources 

to SIG Elements 

 
Element of the Intervention 

 

Intervention   Resource  

 

Federal Resources 

 

Use of research-based instructional practices that are 

vertically aligned across grade levels and the state 

standards 

Turnaround 

Transformation 

Restart 

 

Title I, Part A - regular and 

stimulus funds (school wide or 

targeted assistance programs)  

Assistance with design and implementation of 

improvement plan including high-quality job-

embedded professional development designed to 

assist schools in implementing the intervention 

model 

 

Turnaround 

Transformation 

Restart 

 

1003(a) School Improvement 

Grant - AYP funds 

Recruitment of teaching staff with skills and 

experience to effectively implement the selected 

intervention model 

 

Turnaround 

Transformation  

Title II, Part A  

Job-embedded staff development aligned to grant 

goals to assist English language learners 

Turnaround 

Transformation 

Restart 

 

Title III, Part A - LEP  

 

State Resources  

 

Focuses on early grade level intervention to 

improve the reading readiness and reading skills 

of students who are at risk of not learning to 

read. 

Turnaround 

Transformation 

Restart 

 

Early Intervention Grant 

High ability grants to provide resources that 

support high ability students. 

Turnaround 

Transformation 

Restart 

 

High Ability Grant 
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Appendix F:  LEA Application of General Information 

2013-2014 

 

School Improvement Grant (1003g) 

Application due June 3, 2013 

Email application to 1003g@doe.in.gov 

 

LEA Application: General Information  
 

 

Corporation Name: 

 

Kokomo-Center Township Consolidated School Corporation 

 

Corporation 

Number:   3500 

Contact for the School Improvement Grant: 

Dr. Dorothea Irwin 

 

Position and Office: 

Director of Professional Learning 
Administrative Service Center 

 

Contact’s Mailing Address: 

1500 S. Washington 
P.O. Box 2188 

Kokomo, IN  46904-2188 

Telephone: 

765-776-7131 

Fax: 

765-455-8018 

Email Address: 

dirwin@kokomo.k12.in.us 

 

 

Superintendent (Printed name) 

 

Dr. Jeff Hauswald 

 

Telephone: 

 

765-455-8000 

Signature of Superintendent  

 

X _______________________________________________ 

 

Date: 

 

6/10/13 

 

 

 

  Complete and submit this form one time only. 

 

 Complete a second form, “Priority Application” for each school applying for a 

school improvement grant.  

 

 

mailto:1003g@doe.in.gov
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1. Schools to be Served by LEA 

 Instructions: 

1) Using the list of Priority schools provided by the IDOE, complete the information below, for all priority schools in the LEA 

typing in the school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.).  

2) Place an “X” indicating priority and the school improvement model (intervention) selected, based on the “School Needs 

Assessment” conducted by the LEA. (Add cells to the table as needed to add more schools.)  

 

 

 

School Name  
Grade 

Span 
Priority 

Based on the “School Needs Assessment” tool, the LEA has 

determined this model for the school  

Turn-

around 

Transformation Restart Closure No model will 

be 

implemented 

1. 

Bon Air Elementary 

K-5       X      X     

2. 

 

       

3. 

 

       

4. 

 

       

5. 

 

       

6. 
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2. Explanation if LEA is Not Applying to Serve Each Priority School 

  We will serve all of our Priority schools. 

 

   We believe we do not have the capacity to serve all Priority schools. Our explanation for why is provided below.  

 
. 
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3.  Consultation with Stakeholders 

Instructions:  

 Consider the stakeholder groups that need to be consulted regarding the LEA’s intent to implement a new school 
improvement model.  

 Include the stakeholders (e.g., parents, community organizations) as early on as possible. 

 Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the date 
occurred. (Individual names are not needed*).    

 

School Name: __ Bon Air Elementary     School Number: __2945________ 

 

Stakeholder Group  

 

Mode of 

Communication 

Date 

 

School Improvement Team (InSAI) 

 

End of Year Team Meeting 

 

March 26, 2013 

 

Grade Level Teams (K-5) 

 

End of Year Team Meeting 

 

May 1, 2, 7, 9, 14, 16 

 

Parent Involvement Group 

 

End of Year Team Meeting 

 

May 15, 2013 

 

 

  

 

 

 

  

 

School Name: ___________________________________ School Number: ____________                          

 

Stakeholder Group  

 

Mode of 

Communication 

Date 
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School Name: _________________________________ School Number: ___________ 

 

Stakeholder Group  

 

Mode of 

Communication 

Date 

 

 

  

 

 

  

 

 

  

 

 

  

 

  

School Name: _________________________________ School Number: ___________ 

 

Stakeholder Group  

 

Mode of 

Communication 

Date 

 

 

  

 

 

  

 

 

  

 

 

  

  

*IDOE may request that the LEA produce documentation that lists the names of the stakeholders above.   
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D.  Collaboration with Teachers’ Unions 

 
Several of the school improvement models require the agreement of the teachers’ unions to ensure that all of the models’ 

components are fully implemented. For example, one component of the transformation model is an alignment of teacher 

evaluations to student achievement growth.  
 

The LEA must submit letters from the teachers’ unions with its application indicating its agreement to fully participate in all 

components of the school improvement model selected.  

 

 

E.  Assurances 
Kokomo Center Consolidated School Corporation  assures that it will 

Corporation/Charter School Name 

x (1) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and 

Tier II school that the LEA commits to serve consistent with the final requirements; 

x        (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and 

mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor 

each Priority or Tier I and Tier II school that it serves with school improvement funds, and establish goals (approved by 

the SEA) to hold accountable its Tier III schools that receive school improvement funds; 

NA    (3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms and 

provisions to hold the charter operator, charter management organization, or education management organization 

accountable for complying with the final requirements; 

x (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select 

and provide oversight to external providers to ensure their quality; 

x         (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 

reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 

progress in the absence of SIG funding; and 

x (6) Report to the SEA the school-level data required under section III of the final requirements. 

F.  Waivers    
 



 

 

  23 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to 

each applicable school, the LEA must indicate for which schools it will implement the waiver. 

 
 

 “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or 

restart model.   

 

 Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility 

threshold.  
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Appendix G:  LEA Application for Each Priority School 

 

School Improvement Grant (1003g) 

2013-2014 

 
 

LEA School Application: Priority 

 
 

The LEA must complete this form for each Priority school  

applying for a school improvement grant. 

 

School Corporation Kokomo Center Consolidated School Corporation         Number 3500 

 

School Name Bon Air Elementary     

 

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to 

the school intervention (improvement) model to be used and place a checkmark below:  

 

  Turnaround  Restart 

 

 Transformation   Closure  
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  Assurances 
  Kokomo Center Consolidated School Corporation   assures that it will 

Corporation/Charter School Name 

x  (1) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and 

Tier II school that the LEA commits to serve consistent with the final requirements; 

x        (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and 

mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor 

each Priority or Tier I and Tier II school that it serves with school improvement funds, and establish goals (approved by 

the SEA) to hold accountable its Tier III schools that receive school improvement funds; 

_____ (3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms and 

provisions to hold the charter operator, charter management organization, or education management organization 

accountable for complying with the final requirements; 

x (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select 

and provide oversight to external providers to ensure their quality; 

x (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 

reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 

progress in the absence of SIG funding; and 

x (6) Report to the SEA the school-level data required under section III of the final requirements. 

 

Waivers  
 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to 

each applicable school, the LEA must indicate for which schools it will implement the waiver. 

 
 

 “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or 

restart model.   

 

 Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility 

threshold.  
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A.  LEA Analysis of School Needs  

 

Instructions: 

1)  With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages 
“Analysis of Student and School Data” and “Self-Assessment of High-poverty, High-performing Schools.”  

2)  Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data. 

3)   Complete a root cause analysis of the findings - the underlying reason for the finding. 

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, and the 
principal and school needs.  
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Appendix B:  

Worksheet #1A: Analysis of Student and School Data 

Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 

Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools 
 

 

Worksheet #1: Analysis of Student and School Data 
 

Instructions: 

 Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced 

Lunch, Limited English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for 

2011-2012.  

 For LEA data, see the IDOE web site: http://compass.doe.in.gov/dashboard/overview.aspx.  
 

Student groups 

(list groups below)  

% of this 

group 

not 

passing 

# of 

students in 

this group 

not passing 

How severe is 

this group’s 

failure in 

comparison to 

the school’s rate? 

How unique are the 

learning needs of this 

group? (high, medium, 

low) 

 

English/Language Arts  

 

Example: LEP 75% 52   

 

White 

 

 

33.9% 

 

42 

Low 

The school’s rate is 

alarming but the 

subgroup of white 

students has a lower 

failure rate than 

other subgroups 

High 

In comparison to other 

schools the percentage of 

failures is high.  Our 

students in all categories 

cross over into multiple 

categories with 

Free/Reduced lunches 

accounting for 86% of our 

http://compass.doe.in.gov/dashboard/overview.aspx
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enrollment. 

 

Multiracial 

 

31.2% 

 

5 

Low 

Our students in this 

sub group 

outperform other 

subgroups. 

Medium 

Our students in all 

categories can be assigned 

to multiple groups when 

Free/Reduced lunch is 

factored in.(i.e, Multi racial 

and Free/Reduced) 

 

Black 

 

52.9% 

 

9 

High 

The number of 

students in this 

subgroup is low but 

the percentage of 

students failing is 

significantly high in 

comparison to 

other subgroups in 

the school.   

High 

More differentiation of 

instruction is needed to 

engage students of color in 

culturally responsive 

teaching environments. 

 

Free/Reduced 

 

38.2% 

 

55 

High 

In all subgroups 

students also belong 

to the category, 

Free/Reduced. 

High 

Students need to have 

more time and practice in 

conceptual learning in 

order to become proficient 

in ELA. 

Special Ed. 25% 4 Low 

This percentage is 

lower than all other 

subgroups.  This 

group of students 

was tested in small 

groups and had 

additional time per 

IEP accommodations 

High 

Students need to have 

accommodations in order 

to stay focused on testing.  

These accommodations 

have made the testing 

environment more 

equitable for students who 

have a hard time staying on 

task in a large class. 
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Mathematics 

 

 

White 

 

43.5% 

 

54 

Medium 

The score is medium 

in relation to the 

schools total scoring 

but lower than all 

other schools in the 

county 

High 

Students need instruction 

that focuses on 

conceptual understanding 

and thinking not 

memorization 

 

Multiracial 

 

43.7% 

 

7 

Medium 

The score is medium 

in relation to the 

schools total scoring 

but lower than all 

other schools in the 

county 

High 

All groups scored 

significantly lower in math.  

Students need to be able 

to take their time and 

think through a problem 

 

Black 

 

64.7% 

 

11 

High 

This score is 

significantly higher in 

terms of failure than 

all other subgroups 

and when compared 

to the school as a 

whole 

High 

Students need  to learn 

math through multiple 

methods and with a 

variety of materials and 

instructional strategies 

that promote thinking and 

reasoning. 

 

Free/Reduced 

 

46.5% 

 

67 

Medium 

This category applies 

to almost all of the 

students in every 

other group.  86% of 

the student body is 

on Free/Reduced 

lunch. 

High 

Additional time is needed 

for students to practice 

their learning so that it 

can be committed to 

memory and be mastered 
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Special Ed 

 

50% 

 

8 

High 

Students in this 

subgroup do not 

show their work or 

believe they can 

think through a 

problem 

 

High 

Students need to have 

time to practice their 

learning before application 
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What are the key findings from the 

student achievement data that 

correspond to changes needed in 

curriculum, instruction, assessment, 

professional development and school 

leadership? 
 

 

High percentages ranging from 40-60% of our 

students at all grade levels and across all 

subgroups are not passing ISTEP+ in Math 

 

 

45% of all students taking  ISTEP+ did not master the 

proficiency in the strand of Problem Solving in 

Math 
 

 
 
 

45% of all students taking ISTEP+ did not master the 

proficiency in the strand of Number Sense in Math 

What is at the “root” of the findings? What 

is the underlying cause? 

 

 

 

 

 

 

The average math class is 40 minutes a day. 

Teachers do not differentiate approaches to teaching 

math. Students do not get immediate feedback on 

classwork and homework. 

 

Students are not completing all steps in multi- step 

problems and are not showing their work.  Teachers do 

not have regularly scheduled Problem Solving as part of 

the math instruction. 
 

Teachers have not had solid professional development 

in teaching math for conceptual understanding.  The 

curriculum in math was based on a new math series 

that did not provide a clear plan for setting math 

learning targets. 

 

33% of all students taking ISTEP+ did not master the 

proficiency in the strand of vocabulary in ELA  

 

 

 

30% of all students taking ISTEP+ did not master the 

proficiency in the strand of writing applications in 

ELA 

 

Academic vocabulary is not stressed in classes.  Classes 

are not all following a planned period where students 

work with words to build vocabulary.  Teachers are not 

using learning targets in their planning of instruction. 

 

 A separate block of time for writing is not included in 

daily instructional practices.  Units of study in writing 

are not present. 
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 Student Leading Indicators  
 

Instructions: 

1)   Using school, student and teacher data, complete the table below  

2)   If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the 

column. 

3)   Review the data and develop several key findings on the next page.    

 
 2011-2012 

 

2012-2013 

1.  Number of minutes within the school year that 

students are required to attend school 

   

64,800 64,800 

2.  Dropout rate* 

 

 

NA NA 

3.  Student attendance rate  

(must be a percentage between 0.00 and 100.00) 

 

95.7% 95.6% 

4.  Number and percentage of students completing 

advanced coursework* (e.g., AP/IB), or advanced math 

coursework 

 

NA NA 

5.  Number of students completing dual enrollment 

classes 

NA NA 

6.  Types of increased learning time offered  

LSY- Longer School Year 

LSD- Longer School Day 

BAS-Before/After School 

SS- Summer School 

WES-Weekend School 

OTH-Other 

SS AS-After 

School Interv 

SS Summer 

School 

OTH-Acuity 

Lab 
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7.  Discipline incidents* 

 

 

256 230 

8.  Truants 

     (# of unduplicated students, enter as a whole number) 

 

0 0 

9.  Distribution of teachers by performance level on LEA’s 

teacher evaluation system 

 

TBD TBD 

10 Teacher attendance rate 

 

 

94.0 94.5 

 

*If this school is a high school, disaggregation of the data by student groups would be informative in your planning. 
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What are key findings or summaries from 

the student leading indicator data? 
 

On the average teachers are out of the classroom due 

to sickness, bereavement, or personal business for 

11 days during the school year. 

 

What is at the “root” of the findings? What is 

the underlying cause? 
 

There is little discussion with the faculty about the 

importance of attendance.   

 

 

There are little or no data on the amount of time 

students are sent to the office or out of class during 

instructional time. 

 

 

The teacher evaluation tool indicates that teachers  

continue to plan in isolation when collaboration time is 

not embedded in the school day. 

 

 

The evaluation ratings indicate that teachers struggle 

with designing differentiated instruction and assessment 

to meet the needs of the students. 

 

 

The evaluation ratings indicate that teachers need 

improvement in goal setting, and monitoring progress 

toward goals that are set. 

 

 

 

 

 

 

 

 

 

Procedures and process are lacking in documenting 

student referrals.  Teachers do not consistently enter 

data into Power School when a student is sent out of the 

room during instructional time because of behavior. 

 

There is little accountability for focused lesson plans that 

address student learning targets in specific grade levels 

during specific times during the year.  No pacing guide is 

used across grade levels. 

 

Teachers need more professional development and 

practice in planning and assessment.  Teachers practice 

in isolation and do not get feedback on instructional 

design and practice. 

 

The majority of the teachers do not ask for assistance 

when they are stuck or unsure of how to meet the needs 

of a student.  Only 25% of the certified staff  requested 

assistance through instructional consultation teams when 

uncertain about instruction or how to address a student’s 

needs. 
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Worksheet #2:  Self-Assessment of Practices High-Performing Schools 
 

 
 Instructions:  

 The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. 

These practices are embedded in the school improvement models as well.  

 Using a team that knows the school well, critically consider the practices of the school and determine a score of 1-4 with four 

being the highest.  

 As with the other previous data sources, use the scores to develop a set of key findings.  

 

 

The Principal and Leadership 1 2 3 4 The Principal and Leadership 

6. Spends most of the time managing 

the school.  

7. Is rarely in the classrooms. 

8. Is not knowledgeable about English/ 

language arts or mathematics 
instruction. 

9. Serves as lone leader of the school   

10. Must accept teachers based on 

seniority or other union agreements 

rather than on their effectiveness in 
the classroom. 

 X 

 

X 

 

X 

 

X 

 

X 

  6. Spends great deal of time in 

classrooms. 

7. Conducts frequent walk-throughs. 

8. Knows E/LA and mathematics 

instruction well and is able to assist 
teachers. 

9. Utilizes various forms of leadership 

teams and fosters teachers’ 
development as leaders.  

10. Is not bound by seniority rules in 
hiring and placement of teachers. 

Instruction 1 2 3 4 Instruction 

8. Is primarily lecture-style and teacher-

centered.  

9. Places the same cognitive demands on 

all learners (no differentiation). 

 

10. Is primarily textbook-oriented. 

 X 

 
X 

 

 

X 

 

 

 
 

 

 

 

 

 8. Includes a variety of methods that 

are student-centered. 

9. Provides various levels of cognitive 

demands (differentiation; Response 
to Instruction - RTI).  

10. Uses multiple sources beyond 
textbooks. 
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11. Does not include technology.  

 

12. Works alone, rarely meeting in 

or across grade-level teams to discuss 

and improve.  

13. Instruction is rarely evaluated 

and connections to student learning 

growth or increased graduation rates 

are not made.  

14. Instruction is not increased to 

allow for more student learning time. 

 

 

 

 

 

X 

 

X 

 

 

 

X 

 

 

X 

 

11. Includes frequent use of 
technology.  

12. Works in teams, discussing student 

learning and instructional ideas.  

13. Instruction is evaluated through 

rigorous, transparent, and equitable 

processes that take into account 

student growth and increased 
graduation rates. 

14. Schedules and strategies 

provide for increased student 
learning time.  
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Curriculum 1 2 3 4 Curriculum  

7. Leadership does not observe or 

evaluate teachers for use of the 

curriculum. 

8. Is considered to be the textbook or 
the state standards.  

9. Is not aligned within or across grade 
levels.  

10. Is not rigorous or cognitively 
demanding.  

11. Is not available to all students, 

e.g., English language learners or 

students with disabilities as they are 

not present in the regular 

classroom during core instruction 
time.  

12. Is not differentiated for 
struggling students.   

 X 

 

 

X 

 

X 

 

X 

 

 

 

 

 

 

 

X 

 

 

 

 

 

 

 

 

 

X 

 7. Is observed by school leadership that 

it is being taught.  

8. Is developed by the district/teachers 

based on unpacking the state 
standards.  

9. Is aligned within and across grade 
levels.  

10. Is rigorous and cognitively 
demanding. 

11. Is accessible to all students 

through placement in regular 

classroom during instruction of the 
core curriculum.  

 

12. Is differentiated for struggling 
students.  

Data - Formative Assessments  1 2 3 4 Data - Formative Assessments 

4. Are not regularly used by teachers. 

5. Are not routinely disaggregated by 
teachers. 

6. Are not used to determine 
appropriate instructional strategies.  

 

 X 

X 

 

X 

  4.  Are used to implement an aligned    

instructional program. 

5. Are used to provide differentiated 
instruction.   

6. Are discussed regularly in teacher 

groups to discuss student work 

 

Professional Development  1 2 3 4 Professional Development 

4. Is individually selected by each 

teacher; includes conferences and 

conventions. 

5. Is not related to curriculum, 
instruction, or assessment. 

6. Is short, i.e., one-shot sessions. 

 

  

 

 

 

 

 

 

X 

 

 

X 

 

X 

 

 4. Is of high quality and job-embedded. 

 

 

5. Is aligned to the curriculum and 
instructional program. 

6. Includes increasing staff’s knowledge 

and skills in instructing English 
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7.  Does not include follow-up 

assistance, mentoring, or 

monitoring of classroom 
implementation. 

 

 

X 

 

 

 

 

 

language learners and students with 
disabilities.  

7. Is developed long-term; focuses on 

improving curriculum, instruction, and 
formative assessments. 

Parents, Family, Community  1 2 3 4 Parents, Family, Community 

3. Does not provide extended 

supports.  

4. Does not ensure a safe school and 

community environment for 

children.  

 

 

  X 

 

 

X 

 

 

X 

 

 

 

 

 

 

 

3. Provides social and emotional 

supports from school and community 
organizations. 

4. Creates a safe learning environment 

within the school and within the 
community.  

3. Includes use of advisory periods to 
build student-adult relationships. 

Cultural Competency 1 2 3 4 Cultural Competency  

6. Holds the belief that all students learn 

the same way.  

7. Uses the textbook to determine the 
focus of study.  

8. “Cultural instruction” is limited to 

study of flags, festivals, and foods of 

countries/people.  

 

9. Does not investigate students’ level of 

education prior to coming to the 

United States; home languages; the 

political/economic history; conditions 

of countries or groups.  

 
10. Does not connect curriculum and learning to 

students’ own life experiences as related to race, 
ethnicity, or social class.  

 X 

 

X 

 

 

 
X 

 

 

 

X 

 

 

X 

  6. Holds the belief that students learn 

differently and provides for by using 
various instructional practices.  

7. Combines what learners need to 

know from the standards and 

curriculum with the needs in their 
lives.  

8. Provides culturally proficient 

instruction, allows learners to 

explore cultural contexts of selves 

and others.  

9. Investigates students’ education prior 

to coming to the United States; home 

languages; political/economic history; 

conditions of countries or groups.  
10.Connects curriculum and learning to students’ own 

life experiences as related to race, ethnicity or class. 
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What are the key findings from the self-

assessment of high-performing schools? 
 

 

The principal spends a lot of time managing the 

school and is not in the classrooms regularly 

conducting frequent walkthroughs with 

feedback.  

What is at the “root” of the findings? What 

is the underlying cause? 
 

  

The referrals to the office take up a lot of the 

principal’s time.  Teachers are struggling with 

discriminating between minor and major 

offenses. 

Teachers tend to use textbooks for determining 

when and what to teach. 

 

Teachers do not use a common framework for 

teaching ELA and Math.  A pacing guide has not 

been completed. 

 
Teachers do not work in collaborative planning 

groups weekly or bi weekly. 

The school does not have a daily planning period.  

Related arts classes are not available every day and 

when held are only 25 minutes. 

Teachers do not get immediate feedback on 

instructional practices 

 

A system is not in place for regularly scheduled 

walk-throughs by the principal or other 

administrator that results in immediate feedback 

and reflection. 

. 
Teachers do not meet as teams to evaluate 

instructional practices 

The teachers do not have a biweekly collaborative 

time to discuss instruction and student learning 

through data. 

 
Grade levels do not have common 

assessments 

Teachers need more professional development in 

Universal Design Differentiated Instruction Unit 

planning.  Units have been written but not taught 

and reflected on focusing on what the students 

need to know and what they need to do. 

Differentiation of instruction is still not visible in 

most classrooms 

 

Teachers need more professional development 

and more practice in identifying student learning 

barriers and how to address them through 

instruction. 

Teachers need to ask for assistance when 

uncertain about how to teach a struggling student  

Only 25% of the staff has accessed the support of 

a case manager through Instructional Consultation. 
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B.  Selection of School Improvement Model  
 

Instructions: Read and discuss with the team the elements of the four school intervention models below.  .  

 

Turnaround Model 

 

Required Elements 

Adopt a new governance structure, 

which may include, but is not limited to, 

requiring the school to report to a 

turnaround office, hire a turnaround 

leader, or enter into a contract to 

obtain added flexibility in exchange for 

greater accountability. 

Use data to identify and implement an 

instructional program that is research-

based and vertically aligned from one 

grade to the next as well as aligned with 

State academic standards. 

 

Promote the use of student data to 

inform and differentiate instruction. 

 

Establish schedules and implement 

strategies that provide increased 

learning time. 

 

Provide appropriate social-emotional 

and community-oriented services and 

supports for students. 

 

Transformation Model 

 

Required Elements 
Develop Teacher and Leader Effectiveness 

6. Replace the principal who led the school prior to 

implementing the model. 

7. Use rigorous, transparent, and equitable evaluation systems 

for teachers and principals that take into account data on 

student growth, multiple assessments, and increased 

graduation rates. Evaluations are developed with teacher 

and principal 

8. Reward school leaders, teachers, and other staff who, in 

implementing this model, have increased student 

achievement and H.S. graduation rates. Remove those who, 

after opportunities have been provided to improve, have 

not. 

9. Provide staff ongoing, high quality, job-embedded 

professional development that is aligned with the 

instructional program and designed with school staff. 

10. Implement strategies such as financial incentives, promotion, 

career growth, and flexible work conditions that are 

designed to recruit, place and retain staff. 

 

Increasing Learning Time and Creating Community-Oriented 

Schools 

3. Establish schedules and implement strategies that provide 

increased learning time. 

4. Provide ongoing mechanisms for family and community 

engagement. 

 

Comprehensive Instructional Reform Strategies 

3. Use data to identify and implement an instructional program 

that is research-based and vertically aligned from one grade 

to the next as well as aligned with State academic standards. 

4. Promote the continuous use of student data to inform and 

differentiate instruction. 

 

Provide Operational Flexibility and Sustained Support 

1. Give the school sufficient operational flexibility (staffing, 
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Transformation Model 
 

Permissible  Elements 
 

Develop Teacher and Leader Effectiveness 

5. Provide additional compensation to attract and retain staff with 

skills necessary to meet the needs of students in a transformation 

model. 

6. Institute a system for measuring changes in instructional practices 

resulting from professional development. 

7. Ensure that the school is not required to accept a teacher 

without the mutual consent of the teacher and principal, 

regardless of the teacher’s seniority. 

8. LEAs have flexibility to develop and implement their own 

strategies to increase the effectiveness of teachers and school 

leaders. Strategies must be in addition to those that are required 

as part of this model. 

 

Comprehensive Instructional Reform 

6. Conduct periodic reviews to ensure that the curriculum is being 

implemented with fidelity. 

7. Implement a school wide “response–to–intervention” model. 

8. Provide additional supports to teachers and principals to 

implement strategies to support students with disabilities and 

limited English proficient students. 

9. Using technology-based supports. 

10. In secondary schools – 

d) increase rigor  

e) summer transition programs; freshman academies 

f) increasing graduation rates establishing early warning systems 

 

Increasing Learning Time and Creating Community-Oriented Schools 

5. Partner with parents, faith and community-based organizations, 

health clinics, State or local agencies to create safe 

environments. 

6. Extend or restructure the school day to add time for such 

strategies as advisory periods that build relationships. 

7. Implement approaches to improve school climate and discipline. 

8. Expand the school program to offer full-day kindergarten or pre-

kindergarten. 

 

Operational Flexibility and Sustained Support 

3. Allow school to be run under a new governance arrangement, 

e.g., turnaround division in the LEA. 

4. Implement a per-pupil school-based budget formula that is 

weighted based on student needs. 

 

Turnaround Model 

 

Permissible Elements 

New school model (e.g., 

themed, dual language academy  

 
Any of the required and permissible 

activities under the transformation 

model – these would be in addition 

to, not instead of, the actions that 

are required as part of a 

turnaround model. 
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Restart Model 

 

Required Elements 

 

Convert a school or close and reopen it under a 

charter school operator, a charter management 

organization or an educational management 

organization.   

 

Must enroll within the grades it serves, any 

former student who wishes to attend. 

 

Permissible Elements 

 

May implement any of the required or 

permissible activities of a turnaround model or a 

transformation model. 

 

 

 

 

 

 

 

 

II. Selection of Improvement Model 
 

School Closure Model 

 

Required Elements 

 
Close the school and enroll the students in 

other schools in the LEA that are higher 

achieving. 
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Based on our findings of the three data sources, the LEA is selecting this model for this school:  

X  Turnaround   Restart 

 Transformation     Closure  

Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement 
models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when 

implemented, to affect principal leadership, teacher instruction, and student learning.  

 

 

 

 

 

  

 

Intervention model selected    Turnaround model 

 

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-

 assessment and led to the selected model.  

 

The Turnaround model corresponds to the data indicating the need to address management versus 

leadership at the administrative level. The principal will be given more opportunities and 

flexibility to delegate the management of the school to classified staff so that the strategic work of 

the school can be done by the instructional leader. Among the support team of certified staff the 

principal will have:  

• Instructional coach to work with teachers on vertical and horizontal alignment of the 

curriculum so that students learning will progress smoothly from grade level to grade level and 

learning targets can be designed by the teacher and the student. 

• Second Instructional Coach and academic advisor who will work closely with the principal 

on observations to increase the number of observational walk throughs each month with 

immediate feedback 

• Instructional consultation Facilitator who trains staff in working in a problem solving 

approach to RTI and differentiation of instruction. 

• An outside consultant who works with teachers in analyzing and disaggregating data to 

design differentiated instruction and assessments to meet the needs of the students. 
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(2) Describe how the model will create teacher, principal, and student change. 

 

To create teacher, principal, and student change, the Director of Professional Learning and 

Inclusion will work closely with the principal to monitor the progress of the school 

improvement plan and to ensure that the principal has time to observe instruction during the 

school day. Bi weekly consultation time will be scheduled with the director and the principal 

so that a form of collaborative problem solving can be utilized. 

 

Well focused professional development and collaborative planning time that focuses on 

rigorous instruction that identifies learning targets, assesses student performance and drives 

instruction will result in higher student performance. Teachers will receive regular feedback 

as a result of classroom walkthroughs by administrators, coaches, and consultants. 

 

An outside consultant will continue working with the school grade level teams and the 

principal to provide guidance and instruction on using data to design instruction.  The 

Teacher Learning Coach will work closely with the principal and the grade level teams on 

aligning the curriculum vertically and horizontally.  

 

A common framework will be introduced to teachers during summer pd to identify the 

essential elements in math and ELA instruction.  These elements will be documented in 

weekly lesson plans and be evident during walkthrough observations. 

 

The Director of Professional Learning and Inclusion will work with the principal and 

teachers on identifying the essential elements that must be included in lesson plans.  Student 

learning targets will be identified and made visible in the classroom. These learning targets 

will be communicated to the students and to families so that students and families can 

monitor growth and set personal goals. 

 

Teachers will become proficient in designing assessments, both formative and summative 
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C.  LEA Capacity to Implement the Intervention Model    
 

Instructions: Consider each topic under the column “Capacity Task” and determine if the district has or will have the ability to 

complete this task. Select “yes” or “no.” List the evidence available and attach to the application for each task. (See Attachment A 

for scoring rubric).  

 

 
Capacity Task  Yes No District Evidence 

 

1.  The budget includes attention to each element 

of the selected intervention.  

All models 

 

X  See Attached Budget 

 

2.  The budget is sufficient and appropriate to 

support the full and effective implementation 

of the intervention for three years.  

All models 

 

X  Budget was designed to build 

sustainability after three years of 

implementation. 

See Attached Budget 

 

3.   Projected budgets meet the requirements 

of reasonable, allocable, and allowable. 

All models 

 

X  See attached budget 

 

4.   The budget is planned at a minimum of 

$50,000 and does not exceed two million 

per year per school. 

All models 

 

X  See attached budget 
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Capacity Task  Yes No District Evidence 

 

5. The district has the resources to serve the 

number of Priority schools that are 

indicated. 

All models 

 

X  See attached budget and assurances 

 

6. A clear alignment exists between the goals and 

interventions model and the funding request 

(budget).  

All models 

 Funding requests for identified 

interventions are proportionately balanced 

and demonstrate an equitable distribution 

as identified in the SIG application  

 Funding should directly impact the schools 

improvement processes for supporting 

prescriptive and intentional designed 

interventions 

 Funding of programs, models, professional 

development, and staff should be directly 

linked to a School Improvement Goal 

identified in the SIG application  

 Funding supports the schools current 

capacity to improve student achievement 

X 

 

 

 

 

X 

 

 

 

 

X 

 

 

 

X 

 

 

 

X 

 

 All funding aligns with goals and 

interventions (See attached budget) 

 

 

 

 

 

 

 

 All funding supports interventions 

that will be sustainable after 

three years allowing time for 

teacher development 

 

 

 

Appendix A, pages 1-2 

Data Target Summary  
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Capacity Yes No District Evidence 

 

7. The LEA and school staff has the 

credentials and a demonstrated track 

record to implement the selected model. 

All models 

 Data portfolios of incoming staff/leaders 

 Highly Qualified in content of contractual 

agreement  

 Samples of implemented school improvement 

plans with documented outcomes using data 

 

X 

 

 

 

 

 

  

 

 
Appendix D, pages 26-31: 

Vitae of Grant Leaders 

 

 
Appendix A, pages 1-2: 

Highly Qualified Status 

 
Appendix C, pages 1-2 

Strategies Impact Report 

 Goals set for Acuity. (Attached 

scores included in appendix) 

 

8. The district has received the support of 

the staff to fully implement the 

intervention model.   

All models 

 Staff Assurances 

 Staff Surveys 

 Staff Needs Assessments 

 

X 

 

  

 
 

Appendix B, pages 3-10: 

Strategy Signatures  

Appendix D, pages 1-25: 

Building Practices Survey by an Outside 

Consultant  

Appendix C, pages 30-31 

Full Faculty Meeting Minutes 

 

9. The district has received the support of 

parents to fully implement the intervention 

model. 

All models 

 Parent Meeting Agendas 

 Parent Surveys 

X  Parents have been actively involved in 

school improvement process and have 

been active in the Parent Academy 

 

 

 

Appendix C, pages 3-5 
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 Parent Focus Groups 

 

Capacity Task Yes No District Evidence 

 

10. The school board is fully committed to 
eliminating barriers to allow for the full 

implementation of the selected model. 

All models 

 School Board Assurances 

 School Board Meeting Minutes from proposal 

and or discussion 
 Support the creation of a new turnaround 

office (or reorganization if additional schools 

are being added within a district) with an 

appointed turnaround leader having significant 

and successful experience in changing schools 

 

X  The board has accepted the redesign of 

Bon Air as a 1:1 school and supports the 

work begun under the 1003a grant. 

 

 

 

 

 Board Docs. Acceptance of 

1003a grant 

 

 

11. The superintendent is fully committed to 

eliminating barriers to allow for the full 

implementation of the selected model. 

All models 

 Superintendent Assurance 

 School Board Meeting Minutes from proposal 

and or discussion  

 Superintendent SIG Presentation 
 Creation of a new turnaround office (or 

reorganization if additional schools are being 

added within a district) with an appointed 

turnaround leader having significant and 

X 

 

  

The superintendent is in full support of 

the school improvement plan as 

evidenced in his signature on the 

Superintendent Assurance page as well as 

his bringing the 1003a grant before the 

board for approval last fall. 

 

Notes from Board Retreat and Power 

Point presentation on the state of 

schools.  (See appendix) 
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successful experience in changing schools 

 

Capacity Task Yes No District Evidence 

 

12.  The teacher’s union is fully committed to 

eliminating barriers to allow for the full 

implementation of the model, including but 

not limited to teacher evaluations, hiring 

and dismissal procedures and length of the 

school day. 

Turnaround, Transformation Models 

 Teacher Union Assurance 

 An outline of amendments to SIG Teacher 

contracts that will allow for full 

implementation of the identified model 

X 

 

 

  

The teacher’s union is fully committed to 

the full implementation of this model as 

evidenced in the letter of assurance (see 

appendix)  

 

 

 

 

The teacher’s union was also actively 

engaged in designing the teacher 

evaluation tool, KEEP which promotes 

professional learning for teachers and 

identifies strengths as well as areas in 

need of improvement. (See KEEP model 

in appendix) 

 

 

 

 

13.  The district has the ability to recruit new 

principals.  

Turnaround, Transformation Models 

 Partnerships with outside educational 

organizations (TFA, New Teachers for New 

Leaders) and or universities 

 Statewide and national postings 

 External networking 

 

x  The district has close partnerships with 

several universities including: 

IU (Kokomo) 

IU (Bloomington)  INTASS, CELL 

Ball State 

Indiana State University 

Butler University 

Purdue University 
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15. The timeline is detailed and realistic, 

demonstrating the district’s ability to fully 

implement the intervention during the 

2013-2014 school year. 

All models 

 Monthly focus with identified objectives 

 Smart Goals 

 Measurable Outcomes (consisting of 

transformative, formative, and summative 

data) 

 Streamline and scaffold focus aligned to 
key findings and root causes in SIG 

application  

 

X 

 

  

 

 

 

 

 

 
Appendix A, pages 1-2: 

Data Target Summaries 

 

Appendix A, pages 3-42:  

Achievement Data Reports 

Appendix A, pages 3-42: 

Achievement Data Reports 

 

 

 

 

 

Capacity Task Yes No District Evidence 

 

14.  The district has a robust process in place 

to select the principal and staff.  

Turnaround, Transformation Models 

 Principal and staff hiring practices 

 

 Principal and staff transfer    

policies/procedures 

 

 principal and staff recruitment, placement and 

retention procedures 

 

 

 

X  
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Capacity Task Yes No District Evidence 

 

16.  District staff has high levels of expertise and 

successful experience in researching, and 

implementing the selected intervention model. 

Turnaround, Transformation, Restart Models  

 Professional Development sign in sheets 
aligned to SIG funded PD 

 Support framework of district staff aligned 

to areas of need as identified in the SIG 

application (Staff member, area of 

expertise, support provided to the school, 

frequency) 

 

x   

 

 

 

Instructional Consultation Teams 

UDDI Framework support 

 
Appendix C, pages 6-10 

Professional Development  

Summary Report 
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Capacity Task Yes No District Evidence 

 

18.  The district demonstrates the ability to align 

federal, state, and local funding sources with 

grant activities. 

All models 

 Title I 

 

 

 Title II 

 

 Title III 

 

 

 IDEA 

 

 E-Rate 

 

 TAP 

 

X  See attachment in appendix 

 Instructional Facilitator, 

Interventionists for small group 

re-teaching, Instructional 

Consultation Team Facilitator 

 Support of staff development  

 Appropriate instruction and 

learning for teachers of ENL 

students 

 Highly Qualified teachers 

specializing in special education 

working in co teaching models 

 Technological support 

 Teacher evaluation Tool (KEEP) 

Appendix C, pages 11-12: 

Title I Self Study Report 

 

17. The school community has been purposefully 

engaged multiple times to inform them of 

progress and seek their input. 

All models 

 Town Hall Meetings 

 Town Hall Meeting Postings (news paper, 
district website, parent newsletters, public 

flyers) 

 Town Hall sign in sheets 

 Community Partner Assurances 

 Documentation of mailings 

 

X 

 

  

Appendix C, pages 36-45 

Parent Sign in Sheets 

 

Appendix C, pages 46-47 

Parent Brochure 

 

Appendix B, pages 3-10 

Strategy Signatures 

 

Appendix C, pages 32-35 

Mailing Documentation 



 

 

  55 

 

 

19.  The district demonstrates the ability and 

commitment to increased instructional time.  

Turnaround, Transformation Models  

 Increased instructional time is structured 
and embedded into the schools’ daily 

schedule and or school calendar 

 

 Increased learning time for students is 

tiered and supported by licensed and/or 

highly qualified educators 

 

 

 A needs assessment has been completed 

to identify areas where extended time can 

be most effectively used 

 Increased learning time is structured as a 

vehicle to support differentiated learning 

(ex :…) 

o An additional block of time 

embedded into the school day 

o Summer enrichment/remediation 

o Saturday intervention 

o Before or after school 

enrichment/remediation 

o School vacation weeks 

 Compensation for extended day is 
identified by the LEA 

X   

 

 

 

90 minute reading block, 40 minute 

writing block, 60 minutes of math daily, 

 

 

Case managers from IC Team work with 

individual teachers on how to tier 

instruction in the classroom providing 

needed support to students. 

 
Appendix C, pages 17-29 

Needs Assessment Documentation 

 

 

InSAI school improvement plan identified 

strategies to address areas of concern. 

 

According to survey more time is 

needed. – Appendix C, pages 13-16  

 

 

New Achieve 3000 lab for additional 50 

minutes of Reading informational text at 

student reading level. 

 

 

New STEM after school program will be 

held at Bon Air (21st Century Grant) 
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D.  LEA Commitments (Actions) for All School Intervention/Improvement Models  
  

Instructions:  

1) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 

2) There are five required LEA commitments or actions that districts have already taken or plan to take in school year 2013-

2014.   

3) In the second column, provide a short description of how the commitment was completed or the district’s plan to complete 

it. 

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B.  

 

 

Indicators of LEA Commitment  

 

Description of how this commitment was or will be completed  

1. Design and implement school 

intervention model consistent with 

federal application requirements.  

The IDOE will assess the LEA’s 

commitment to design and implement an 

appropriate intervention model and 

school improvement activities by requiring 

the LEA to document a process that may 

include, but will not be limited to:  

(a)  Assessing the completed SIG School Needs 

Assessment to identify the greatest needs;  

(b)  Assessing the LEA and school’s capacity 

(staff, resources, etc.) to implement specific 

 

  

 

 

 

 

 

 

 

 

Through the school improvement plan process the teachers, students and families 

identified areas of high impact.  The concerns coincide with the findings in this data 

analysis and root cause analysis. 
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interventions and school improvement 

activities;  

 

(c)  Assessing the alignment of the LEA and 

school improvement processes for 

supporting the designed interventions;  

(d)  Assessing other resources that will support 

the design and implementation efforts of 

selected interventions;  

(e)  Assessing the engagement of stakeholders 

(staff, parents, community, etc.) to provide 

input into the design and implementation 

process;   

(f)  Assessing the scheduling of regular (at least 

biweekly) data meetings to identify school/ 

teacher/ student weaknesses and to adjust 

plans for supports to address those 

weaknesses;  

(g)  Assessing the communication with selected 

provider(s) to plan Professional 

Development and support based on assessed 

needs (at least biweekly),  

(h)  Maintaining accurate documentation of 

meetings and communications,  

(i)  Following and/or revising schedules, goals, 

and timeline as needed, and  

(j)  Submitting all data/forms to the IDOE and/or 

USDE in accordance to timeline.  

Current Reality:  Teachers are concerned about math instruction and want more 

professional development to help them design meaningful an engaging lessons built 

on conceptual understanding. 

 

Strategy and Intervention:  More emphasis on instructional design that meets 

the needs of all students by allowing for differentiation in instruction and in 

assessment. 

 

Teachers were able to participate in a three day workshop for grades K5 this 

summer to develop skills in setting up a workshop approach for math where the 

teacher begins with a mini lesson, small group instruction, independent  and group 

practice as well as a daily math review.  

 

More professional development is scheduled to further teachers understanding of 

individual assessments in number sense. 

 

Teachers will do regular assessments using a digital device to monitor student 

progress and conceptual understanding.   

 

Instructional coaches will schedule time in all classrooms working in a co teaching 

model during a math lesson.  Time to reflect on the lesson will be provided so that 
dialogue can be used to recognize areas that need improvement. 
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Indicators of LEA Commitment  

 

Description of how this commitment was or will be completed  

(2)  The LEA has or will recruit, 
screen, selects and support 

appropriate external providers.  
The IDOE will assess the LEA’s 

commitment to recruit, screen, and select 

external providers by requiring the LEA to 

document a process for assessing external 

provider quality which may include, but 

will not be limited to:  

(a) Identifying external providers based on 

each school’s SIG needs;  

 (b) Interviewing and analyzing external 

providers to determine evidence‐based 

effectiveness, experience, expertise, and 

documentation to assure quality and 

efficiency of each external provider based on 

each schools identified SIG needs;  

 (c) Selecting an external provider based 

upon the provider’s commitment of timely 

and effective implementation and the ability 

to meet school needs;  

 (d) Aligning the selection with existing 

efficiency and capacity of LEA and school 

resources, specifically time and personnel;  

The school has researched external providers and has seen the success rate of the 

Leadership and Learning Center’s work with schools of high poverty.  A three year 

plan has been designed to work with all teachers in grades K-5 on a balanced math 

program.  (see appendix for plan) 

 

 

Current Reality: High percentages of students in all subgroups at all grade levels 

are not passing ISTEP+ in Math.  45% of all students at all grade levels did not attain 

proficiency in problem solving or in number sense. 
 

Strategy and Intervention:  Schedules will be redesigned to ensure that all 

classes K-5 spend 60 minutes a day in Math.  Research indicates that review of 

previous concepts with immediate practice and feedback is an important element in 

mastering math concepts (Ainsworth, 2009; Marzano, 2009) 

 

Teacher Learning:  The district will contract with The Leadership and Learning 

Center for a three year plan of building capacity in the school in the teaching of 

math focusing on conceptual understanding.  This model focuses on the importance 

of differentiation of instruction and addresses the diverse learning needs of all 

students. 

 

Research supports the belief that learning requires instruction, practice, and 

reflection (Danielson, 2007; York-Barr, 2005 ).  Teachers need to have the 

opportunity to learn what effective instruction looks like.  Strong Professional 

development from those who are experts in the field can be effective when 

embedded in the school day, opportunities for guided practice, and time to reflect 

and dialogue about the effectiveness of the lesson and the learning of the students 
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 (e) Assessing the regular (at least biweekly) 

communication with the selected service 

provider(s) to ensure that supports are 

taking place and are adjusted according to 

the school’s identified needs,  

 (f) Assessing the utilization of multiple 

sources of data to evaluate the effectiveness 

of the supports provided (at least biweekly) 

and reporting the results to the IDOE.  

(g) Assessing the monitoring of records for 

quality and frequency of supports provided 

by the selected service provider(s),  

(h) Assessing the in‐school presence (at least 

one day a week) to monitor the interactions 

of the school administration, faculty, and staff 

with the selected service provider(s) to 

ensure the full implementation of supports; 

and  

(i) Assessing the recording and reporting of 

progress to school, LEA, IDOE, and USDE.  

 Intervention and school improvement 

activity providers will be held to the same 

criteria as external providers.  

 

 

( Danielson, 2010 ). 

 

The Leadership and Learning consultant will facilitate 2 days of training with for all 

certified teachers and administrators followed by 2 visits per month to come into 

the classrooms to observe teaching practice and student learning.  These visits will 

set aside time to reflect on what was observed with coaching for how to move 

forward. 

 

Strategy:  A team of 10 educators, instructional coaches, principal, district leader, 

and classroom teachers will go through a training for certified trainers in leading 

math instruction and professional development.  These trainers will have 3 full days 

of staff development with on site followup and coaching.  The identified team will 

be able to distribute the leadership and build capacity in the school and ultimately 

the district. 

 

Research demonstrates that focusing on the creation of goal setting and then 

measuring growth toward the goals can lead to learning and achievement 

(Ainsworth, 2009; Marzano, 2009;  Reeves, 2008).  Continued work from the with 

a consultant from Equitable Education Solutions will focus on monitoring teacher 

and student progress toward identified learning targets.   

 
 

 

Current Reality: Students in  all grade levels are underperforming in areas of 

writing  Classes focus on a 90 minute reading block but a separate block for writing 

is not in the schedule in all classrooms.  30% of our students are not demonstrating 

proficiency in vocabulary or in the writing applications. 

 

Strategy:  Teachers will use the Units of Study out of Columbia Teachers College 

to design units of study in writing.  All units will be posted on curriculum loft so 

that the work may be shared with teams. 

 

Developing a common framework in reading, writing and math will work toward a 
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more cohesive and consistent curriculum. 
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Indicators of LEA Commitment  

 

Description of how this commitment was or will be completed  

3.  Align other resources with the school improvement model. (For examples of resources and how they might align, see 

Attachment C).  

 

 
The IDOE will assess the LEA’s 

commitment to align other resources with 

the interventions by requiring the LEA to 

document a process which may include, 

but will not be limited to:  

(a) Identifying resources currently being 

utilized in an academic support capacity;  

(b) Identifying additional and/or potential 

resources that may be utilized in an 

academic support capacity;  

(c) Assessing the alignment of other federal, 

state, and local resources based on 

evidence‐based effectiveness and impact 

with the design of interventions;  

(d) Assessing the alignment of other federal, 

state, and local resources with the goals and 

timeline of the grant (e.g., fiscal, personnel, 

time allotments/scheduling, curriculum, 

instruction, technology 

resources/equipment);  

 (e) Conducting regularly scheduled reviews 

of the resource alignment to ensure all areas 

are operating fully and effectively to meet 

the intended outcomes or making 

 

 

 

 

 

 

 

The school has been working on developing capacity with the Instructional 

Consultation Team model of RTI where teachers can request assistance and get 

one on one assistance from a case manager trained in collaborative consultation 

practices.  These coaches work in the schools to support differentiation of 

instruction and to help teachers help students by finding the instructional match 

through curriculum based assessments.  A coach (.5FTE) will continue to work in 

the school developing an Instructional Consultation Team. 

 

Through Title I each the school has an Instructional Facilitator (coach) that is highly 

trained in Literacy and curriculum development.  This coach this year, funded by 

Title I will be joined by another Instructional Coach who is also an administrator. 

 

Having an additional administrator in the school will assist the principal in 

conducting regular walk throughs in the building and particularly in the classrooms.  

 

The Director Of Professional Learning will participate in the staff development in 

the school and work closely with the principal reviewing progress on a weekly 

basis. 
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adjustments as necessary;  

 (f) Redirecting resources that are not being 

used to support the school improvement 

process; and  

 (g) Assessing the presence (minimum of one 

day per week the first year) in the school to 

monitor the implementation of the 

interventions by school administration, 

faculty, and staff as well as interactions with 

the selected service provider(s) to ensure 

the full implementation of supports.  
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Indicators of LEA Commitment  

 

Description of how this action was or will be completed  

 

4.  Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively. 

The IDOE will assess the LEA’s commitment 

to modify its practices or policies, if 

necessary, to enable it to implement the 

interventions fully and effectively by 

requiring the LEA to document a process 

which may include, but will not be limited 

to:  

 

(a) Identifying IDOE and/or LEA challenges that 

may slow or halt the school improvement 

implementation process;  

(b) Assessing, designing, and implementing a 

policy modification protocol that includes 

input that may include state and local 

education agency administrators, board 

members, and personnel; and  

(c) Developing an ongoing process to assess 

areas that may be considered for policy and 

process modification that include, but will 

not be limited to:  

 

(i) school administrator and staff hiring practices; 

 

(ii) school administrator and staff transfer  

procedures;  

 

(iii) school administrator and staff dismissal 

procedures;  

 

 

 

Teacher  and administrator evaluation tool, KEEP (Kokomo Educators Evaluation 

Process) provides a method to promote continuous conversation and dialogue 

focused on student and teacher learning.   Additional leadership support staff will 

be added to the administrative team to ensure that frequent observational walk 

throughs with immediate feedback are part of the learning environment. 

(Danielson, 2009; Marzano, 2009) 

 

Grade level teachers and special education teachers will meet for 50 minutes once 

a week to discuss student work through data.  SMART goals will be set and all team 

members will work toward achieving the goal. 
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(iv) school administrator and staff evaluation 

procedures [predominately based (at least 

51%) on school and student performance 

data]  

 

(v) school administrator and staff rewards for 

increased student achievement and/or 

graduation rate;   

 

(vi) school administrator and staff recruitment, 

placement and retention procedures ; and  

 

(vii) altering the traditional school day and/or 

calendar to include additional instructional 

and planning time.  
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Indicators of LEA Commitment  

 

Description of how this action was or will be completed  

 

5. Sustain the model after the funding period ends.    
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The IDOE will assess the LEA’s commitment 

to sustain the reforms after the funding 

period ends by requiring the LEA to 

document a process that may include, but 

will not be limited to:  

 

(a) Developing school improvement planning 

processes that support sustainability of 

education reform protocol;  

(b) Developing processes to assure effective 

training of school leadership staff to ensure 

the understanding and efficient 

implementation of interventions into 

operating flexibility of the school;  

(c) Developing processes to assure effective 

training of school staff to ensure the 

understanding and efficient implementation 

of interventions into the classroom 

curriculum and activities;  

(d) Identifying alternative funding sources to 

sustain operational protocol that may 

require financial support;  

(e) Identifying meaningful professional 

development for school leadership and staff 

that support short‐term and long‐term 

initiatives of educational improvement;  

(f) Demonstrating a commitment to the 

continuous development of teacher 

knowledge and skills to incorporate changes 

into their instruction as evidenced by an 

extensive action plan;  

 

 

 

 

 

The plan that has been written provides the opportunity to build capacity by going through 

three years of introduction, implementation, and ultimately institutionalization.  These 

stages in staff development will improve and enhance student and teacher learning. 

 

The outside consultant in math will be working with identifying and shaping teacher leades 

who can continue the work after the grant is goine. 
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(g) Developing an evaluation system that 

measures short‐term and long‐term, multi‐
level implementation of interventions, as well 

as the measurement of effectiveness of 

supporting initiatives and policy;  

(h) Development of a process to embed 

interventions and school improvement 

activities in an extensive strategic long‐term 

plan to sustain gains in student 

achievement;  

(i) Developing an evaluation system to monitor 

strategic checkpoints and end of the year 

results and outcomes to inform and assist 

practitioners with problem‐solving and 

decision‐making that supports short‐term 

and long‐term educational fidelity;  

(j) Developing a process to sustain alignment of 

resources with the school’s mission, goals, 

and needs;  

(k) Planning a growth model for both the fiscal 

and human capital within the LEA for 

implementation and sustainability of 

interventions and school improvement 

activities;  

(l) Establishing and implementing accountability 

processes that provide effective oversight of 

the interventions, school improvement 

activities, financial management, and 

operations of the school.  
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4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure    
 

 Instructions: 

1) Scroll down to the intervention model that the school will be using. Complete the information for that model only. 

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second 

column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead 

person and when the task will occur (names of months are sufficient).  

3) Complete the table for only the model that the school will implement.  

4) If the improvement model will not be implemented, check “We will not implement this model.” 

5) For how the descriptions will be scored, see the Intervention Models scoring rubric (Attachment F). 

 

 

Turnaround Model  

 

  We will implement this model.  We will not implement this model - move to next model.  

 

 If implementing the turnaround model, complete the table below.  

 

Elements 

 

Tasks/Steps  Lead Person/ 

Position 

Time 

Period 

(month) 

1.  Replace the principal and grant 

principal operational flexibility. 

 

 

 

 

 

 

An internal coach and outside consultant will work alongside of 

the principal to implement the changes identified in this 

document.   

 

The Principal was evaluated by the new Teacher/Administrator 

Evaluating System 

Director of 

Professional 

Learning 

 

Assistant 

Superintendent 

July 2013 

 

 

 

June 2013 
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Elements 

 

Tasks/Steps  Lead Person/ 

Position 

Time 

Period 

(month) 

2.  Measure the effectiveness of current 

staff; screen existing staff and rehire 

no more than 50 percent; select 

new staff. 

 

 

 

 

 

All staff have undergone a year of evaluation through a 

rigorous method of multiple observations.  

Effectiveness was rated based on Four Domains: 

Planning, Instruction, Reflection, Student Performance.  

The student performance scores on ISTEP+ 2013 are 

not available to schools at this time. 

Acuity data and scoring on Fountas and Pinnell 

Reading Assessment has been used as additional data 

source for teacher effectiveness based on student 

growth 

Principal 

Assistant 

Superintendent/Human 

Resources 

May 2013 

 

3.  Implement strategies to recruit, place 

and retain staff (financial incentives, 

promotion, career growth, and flexible 

work conditions). 

 

 

 

 

 

 

 

 

 

The new Teacher Evaluation Tool was developed and 

piloted this year.  The Assistant Superintendent works 

closely with the principal in reviewing teacher evaluations 

and addressing areas where teachers need additional 

support to achieve the standards set by Evaluation 

Committee and voted on by the teacher’s union.  The 

2013-2014 will be a full implementation year. 

 

A compensation model will go into effect in 2014 when the 

contract is opened up for negotiation. 

 

Teachers are given credit for all staff development that 

aligns with district strategic plan and initiatives.  This credit 

can be used toward renewing their license.  Any staff 

development that occurs outside of contract hours and is 

aligned with the district plan is credited with CRUs which 

assist teachers in making lane  changes on the pay scale. 

 

Every spring teams of administrators attend recruitment 

Assistant 

Superintendent 

 

 

 

 

 

 

Superintendent 

and KTA 

August 2013 

 

 

 

 

 

 

 

March 2014 

 

 

June 2013 

 

 

 

 

 

 

March 2014 
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fairs at Indiana Universities, including Ball State, Purdue, 

Indiana University, Butler etc.  These fairs provide 

opportunities to promote the district and hire teachers 

who are young and innovative. 
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Elements 

 

Tasks/Steps  Lead Person/ 

Position 

Time 

Period 

(month) 

4.  Provide high quality, job-embedded 

professional development. 

 

 

 

 

 

 

 

Teacher Learning Coaches (Instructional Facilitators) work 

with teachers to provide support in designing UDDI unit 

plans to ensure instruction is focused and intentional.  

Quarterly ½ day planning periods for grade level teams will 

be scheduled to ensure time for planning and reflection on 

instructional units. 

 

Teachers can request assistance from Instructional 

Consultation Team when “stuck” on a learning issue for a 

student.  This is a ‘shoulder to shoulder” form of staff 

development tailored toward teacher and student needs. 

 

The school will contract with the Leadership and Learning 

Center to provide job embedded staff development in 

math 

 

Work will continue with Equitable Solutions center to 

articulate the curriculum, design assessments, and create 

units of study that address learning barriers. 

 

Study groups will be designed to reacquaint staff with the 

Units of Study for Writing.  Teaching Learning coaches will 

present 15 minute mini lessons on units and will follow up 
with coaching in the classroom 

 

 

Instructional Consultation Teams 

Continued work on use of data to drive instruction 

Math Frameworks 

English Language Arts ELA block “readers workshop with 

Principal and 

Instructional 

Facilitator 

 

 

 

 

ICT Facilitator 

 

 

 

 

Principal 

 

 

 

Principal 

 

 

 

Teaching and 

Learning coach 

June 2013-

ongoing 

 

 

 

 

 

August 2013 

–ongoing 

 

 

 

August 

2013-

August 2014 

 

August 

2013-

August 2014 

 

September 

2013 
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emphasis on a form of the Daily Five 

Writing using 6+1 Traits 

Math Kathy Richardson K-3 

Balanced Math 4 and 5 

 

5.  Adopt a new governance structure (i.e., 

turnaround office, turnaround leader). 

 

 

 

 

 

 

 

Principal will work with an additional instructional 

administrator and teaching learning coach to assess 

teachers and provide immediate feedback 

 

  

 

6.  Use data to implement an aligned 

instructional program. 

 

 

 

 

 

 

 

Teachers will develop learning targets with students and 

they will be posted in the classrooms.   

 

 

Units of study will be written by grade level teams and 

posted on curriculum loft.  All units should be taught, 

assessed and reflected on by the end of the school year. 

 

 

 

Grade Level 

teams 

 

 

Teacher 

Learning 

Coach 

 

 

Elements 

 

Tasks/Steps  Lead Person/ 

Position 

Time 

Period 

(month) 

7.  Promote the use of data to inform and 

differentiated instruction.  

 

 

Teachers will continue to use Fontas and Pinnell 

benchmark data to assess students in reading and monitor 

reading levels.  Guided groups will be informed by this data 

 

Teaching and 

Learning 

Coach 

 

Aug 2013-

ongoing 
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Acuity Predictive assessments will be given three times a 

year.  Data will be used to identify areas that need 

additional instruction 

 

The outside facilitator and evaluator will work with 

teachers in designing custom tests to further assess student 

learning. 

 

Teachers in grades K-3 will begin to use the Number Sense 

Assessments designed by Kathy Richardson. 

Outside 

evaluator 

 

 

 

Outside 

evaluator 

 

Curriculum 

coach 

 

August 2013-

ongoing 

 

 

October 

2013 

 

 

September 

2013 

 

8.  Provide increased learning time for 

students and staff. 

 

 

 

 

 

 

 

Additional 50 minute block for 4th and 5th grade reading of 

informational text will be held in Achieve 3000 lab or 

students can use portable devices in the library 

 

 Framework will be identified for 90 minute reading block 

 

40 minute writing block  will be established with focus on 

Lucy Calkins Units of Study 

 

60 minutes of math each day including daily math review 

and bi weekly Problem of the Week. 

Instructional 

Coach/Digital 

 

 

Curriculum 

coach 

Instructional 

Coach 

 

Curriculum 

Coach 

September 

2013 

 

 

September 

2013 

September 

2013 

 

September 

2013 

 

9.  Provide social-emotional and 

community-oriented services/supports. 

 

 

 

 

 

 

 

Behavior Mentor will be hired through outside agency  to 

work with teachers and students on identifying the function 

of the behavior and designing behavior plans to redirect 

negative behavior 

Principal August 2013 
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  If implementing the turnaround model, explain how the recruitment and selection of a new principal will take place. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pre-Implementation 

 

 

 

 

 

 

We began the implementation of the turnaround model last year (2012-2013) when granted the SIG 1003a grant.  The strategy in that 

application outlined the reassignment of the Assistant Principal and the assigning of an instructional support staff, consisting of: 

 an Instructional Facilitator (coach) that works directly with the principal and teachers with instruction,  

 An Instructional Consultation Team Facilitator who works directly with a team and with teachers who request assistance.  (The 

ICT model is a problem solving approach to RTi).   

 Weekly collaboration with the Director of Professional Learning and Inclusion 

 Quarterly visits from an Outside specialist who works with transformational change in schools. 

 A rigorous evaluation tool was also put in place.  This tool assesses teaching staff as well as administrators  at all levels 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget. 

 

 

Action: Continued support for the principal in the form of counsel and assistance will continue with the identified team above.  

This year an Instructional Facilitator who also has her administrative license will assist the principal in evaluations (walk 

throughs) and giving feedback to the principal.  This facilitator will focus on curriculum and instruction including assessment 

and teacher and student goal setting. 

 
 

Timeline:  This position will begin in August 2013 and will continue each year after the year’s progress has been evaluated.  

 

 

Budget: 
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Check Your Work - Additional Requirements for All Models  

Requirement Yes No 

1.  All the elements of the selected intervention model are included.   x  

2.   The descriptions of how all of the elements will be or have been implemented are specific, logical 

and comprehensive. 

 

x  

3.   The timeline demonstrates that all of the model’s elements will be implemented during the 2013-

2014 school year. 
x  
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Transformation Model  

 

  We will implement this model.   We will not implement this model – move to next model.   

 

If implementing the transformation model, complete the table below. 

Elements 

 

Tasks Lead 

Person/ 

Position 

Time Period 

(month) 

1.  Replace the principal who led the 

school prior to implementing the 

model. 

 

 

 

 

   

 

2.  Use evaluation systems for 

teachers and principals that 

consider student growth and 

assessments; develop with 

teacher/principal involvement.  

 

 

   

 

3.  Reward school leaders, teachers, 

staff who, in implementing this 

model, increased student 

achievement or high school 

graduation rates; remove those 

who, after professional 

development, have not. 
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Elements 

 

Tasks Lead 

Person/ 

Position 

Time Period 

(month) 

4.   Provide high quality, job-embedded 

professional development. 

 

 

 

 

   

 

5.    Implement strategies to recruit,   

       place, retain staff (financial    

       incentives, promotion, career 

       growth, flexible work time).  

 

 

 

   

 

6.  Provide increased learning time for 

students and staff. 

 

 

 

 

 

   

 

7.  Use data to implement an aligned 

instructional program. 
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Elements 

 

Tasks Lead 

Person/ 

Position 

Time Period 

(month) 

8.  Promote the use of data to inform 

and differentiate instruction. 

 

 

 

 

   

 

9. Provide mechanisms for family and 

community engagement.  

 

 

 

 

 

   

 

10.  Give the school sufficient 

operational flexibility (staffing, 

calendars/time, and budgeting). 

 

 

 

   

 

11.  LEA and, SEA supports school with 

ongoing, intensive technical 

assistance and support. 
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 If implementing the transformation model, explain how the recruitment and selection of a new principal will take place.   

 

 

 

 

 

 

 

 

 

 

 

Pre-Implementation 

 

 

 

 

 

 

 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget. 

 

 
Action: 

 

 

Timeline: 

 

 

Budget: 
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Check Your Work - Additional Requirements for All Models  

Requirement Yes No 

1.  All the elements of the selected intervention model are included.     

2.   The descriptions of how all of the elements will be or have been implemented are specific, logical 

and comprehensive. 

 

  

3.   The timeline demonstrates that all of the model’s elements will be implemented during the 2013-

2014 school year. 
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Restart Model   

  We will implement this model.  We will not implement this model – move to next model.  

 

If implementing the restart model, complete the table below. 

Elements 

 

Tasks Lead 

Person/ 

Position 

Time Period 

(month) 

1. Convert a school or close and 

reopen it under a charter school 

operator, a charter management 

organization or an educational 

management organization.  

 

   

 

2. Must enroll within the grades it 

serves, any former student who 

wishes to attend. 

   

 

 

Pre-Implementation 

 

 

 

 

 

 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget. 

 

 
Action: 

 

 

Timeline: 

 

 

Budget: 
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Check Your Work - Additional Requirements for All Models  

Requirement Yes No 

1.  All the elements of the selected intervention model are included.     

2.   The descriptions of how all of the elements will be or have been implemented are specific, logical 

and comprehensive. 

 

  

3.   The timeline demonstrates that all of the model’s elements will be implemented during the 2013-

2014 school year. 
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School Closure  

 

  We will implement this model.  We will not implement this model – do not complete.  

 

If implementing the school closure model, complete the table below. 

Elements 

 

Tasks Lead 

Person/ 

Position 

Time 

Period 

(month) 

1. Close the school. 

 

 

   

 

2. Must enroll the students in other schools in 

the LEA that are higher achieving. 

 

 

   

 

 

Pre-Implementation 

 

 

 

 

 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget. 

 

 
Action: 

 

 

Timeline: 

 

 

Budget: 
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Check Your Work - Additional Requirements for All Models  

Requirement Yes No 

1.  All the elements of the selected intervention model are included.     

2.   The descriptions of how all of the elements will be or have been implemented are specific, logical 

and comprehensive. 

 

  

3.   The timeline demonstrates that all of the model’s elements will be implemented during the 2013-

2014 school year. 
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5.  Annual Goals for Priority Schools for Accountability  
 

Instructions: 

1)  Review the results of the two worksheets “Analysis of Student and School Data” and “Self-Assessment of High-poverty, 
High-performing School,” the findings, and the root cause analysis.  

2)   Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop: 

o One English/language arts goal for “all students.” 

o One mathematics goal for “all students.”  

3) Schools serving students in grade 12 must also include a goal related to graduation. 

4)  Include goals for the three-year duration of the grant.  

 

Note: Goals must be measureable and aggressive, yet attainable. 
 

 
SY 2011-2012 

Baseline Data  

(most recent available data that 

corresponds to the proposed 

goals) 

Annual Goals 

SY 2013-2014 SY 2014-2015 SY 2015-2016 

55% of all students are proficient 

on ISTEP+ mathematics 

 

65% of all students are proficient 

on ISTEP+ mathematics 

70% of all students are proficient 

on ISTEP+ mathematics 

75% of all students are proficient 

on ISTEP+ mathematics 

 

65% of all students are proficient 

on ISTEP+ ELA 

 

 

75% of all students are proficient 

on ISTEP+ ELA 

80% of all students are proficient 

on ISTEP+ ELA 

85% of all students are proficient 

on ISTEP+ ELA 
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II: Budget 
 

Instructions: 

1) Complete the budget pages provided in the attached Excel file for the three years (see copies in Attachment C). Electronically 
select each “tab” for years 2013-2014, 2014-2015, and 2015-2016. 

2) Indicate the amount of school improvement funds the school will use for each year of the grant period to implement the 
selected model in the school it commits to serve. 

 

3) The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 

 

Note: The LEA’s budget must cover the period of availability, including any extension wanted through a waiver, and be of sufficient 

size and scope to implement the selected school improvement model in the school(s) the LEA commits to serve. It would be 

permissible to include LEA-level activities designed to support implementation of the selected school improvement model in 

the LEA’s school. 

 
4)  Describe how the LEA will align federal, state, and local funding sources with grant activities. (See Attachment D for suggestions) 
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Submit all materials in this document,  

including the two worksheets in this application to IDOE 
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Attachment A: LEA Budget Capacity Scoring Rubric 

 
Capacity Task  Yes No IDOE Comments 

 

1.  The budget includes attention to each element 

of the selected intervention.  

All models 

 

   

 

2.  The budget is sufficient and appropriate to 

support the full and effective implementation 

of the intervention for three years.  

All models 

 

   

 

3.   Projected budgets meet the requirements 
of reasonable, allocable, and allowable. 

All models 

 

   

 

4.   The budget is planned at a minimum of 

$50,000 and does not exceed two million 

per year per school. 

All models 

 

   

 

5. The district has the resources to serve the 
number of Priority schools that are 

indicated. 

All models 
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6. A clear alignment exists between the goals and 

interventions model and the funding request 

(budget).  

All models 

 Funding requests for identified 

interventions are proportionately balanced 

and demonstrate an equitable distribution 

as identified in the SIG application  

 Funding should directly impact the schools 

improvement processes for supporting 

prescriptive and intentional designed 

interventions 

 Funding of programs, models, professional 

development, and staff should be directly 

linked to a School Improvement Goal 

identified in the SIG application  

 Funding supports the schools current 

capacity to improve student achievement 

   

 

7. The LEA and school staff has the 

credentials and a demonstrated track 

record to implement the selected model. 

All models 

 Data portfolios of incoming staff/leaders 

 Highly Qualified in content of contractual 

agreement  

 Samples of implemented school improvement 

plans with documented outcomes using data 
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8. The district has received the support of 

the staff to fully implement the 

intervention model.   

All models 

 Staff Assurances 

 Staff Surveys 

 Staff Needs Assessments 

 

   

 

9. The district has received the support of 

parents to fully implement the intervention 

model. 

All models 

 Parent Meeting Agendas 

 Parent Surveys 

 Parent Focus Groups 

   

 

10. The school board is fully committed to 

eliminating barriers to allow for the full 

implementation of the selected model. 

All models 

 School Board Assurances 

 School Board Meeting Minutes from proposal 

and or discussion 
 Support the creation of a new turnaround 

office (or reorganization if additional schools 

are being added within a district) with an 

appointed turnaround leader having significant 

and successful experience in changing schools 
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11. The superintendent is fully committed to 

eliminating barriers to allow for the full 

implementation of the selected model. 

All models 

 Superintendent Assurance 

 School Board Meeting Minutes from proposal 

and or discussion  

 Superintendent SIG Presentation 
 Creation of a new turnaround office (or 

reorganization if additional schools are being 

added within a district) with an appointed 

turnaround leader having significant and 

successful experience in changing schools 

 

   

 

12.  The teacher’s union is fully committed to 

eliminating barriers to allow for the full 

implementation of the model, including but 

not limited to teacher evaluations, hiring 

and dismissal procedures and length of the 

school day. 

Turnaround, Transformation Models 

 Teacher Union Assurance 

 An outline of amendments to SIG Teacher 

contracts that will allow for full 

implementation of the identified model 

   

 

13.  The district has the ability to recruit new 

principals.  
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Turnaround, Transformation Models 

 Partnerships with outside educational 

organizations (TFA, New Teachers for New 

Leaders) and or universities 

 Statewide and national postings 

 External networking 

 

 

14.  The district has a robust process in place 

to select the principal and staff.  

Turnaround, Transformation Models 

 Principal and staff hiring practices 

 

 Principal and staff transfer    

policies/procedures 

 

 principal and staff recruitment, placement and 

retention procedures 

 

 

   

 

15. The timeline is detailed and realistic, 

demonstrating the district’s ability to fully 

implement the intervention during the 

2013-2014 school year. 

All models 

 Monthly focus with identified objectives 

 Smart Goals 

 Measurable Outcomes (consisting of 

transformative, formative, and summative 

data) 
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 Streamline and scaffold focus aligned to 

key findings and root causes in SIG 

application  

 

 
16.  District staff has high levels of expertise and 

successful experience in researching, and 

implementing the selected intervention model. 

Turnaround, Transformation, Restart Models  

 Professional Development sign in sheets 
aligned to SIG funded PD 

 Support framework of district staff aligned 

to areas of need as identified in the SIG 

application (Staff member, area of 

expertise, support provided to the school, 

frequency) 

 

   

 

17. The school community has been purposefully 

engaged multiple times to inform them of 

progress and seek their input. 

All models 

 Town Hall Meetings 

 Town Hall Meeting Postings (news paper, 
district website, parent newsletters, public 

flyers) 

 Town Hall sign in sheets 

 Community Partner Assurances 

 Documentation of mailings 
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18.  The district demonstrates the ability to align 

federal, state, and local funding sources with 

grant activities. 

All models 

 Title I 

 Title II 

 Title III 

 IDEA 

 E-Rate 

 TAP 

 

   

 

19.  The district demonstrates the ability and 

commitment to increased instructional time.  

Turnaround, Transformation Models  

 Increased instructional time is structured 

and embedded into the schools’ daily 

schedule and or school calendar 

 Increased learning time for students is 
tiered and supported by licensed and/or 

highly qualified educators 

 A needs assessment has been completed 

to identify areas where extended time can 

be most effectively used 

 Increased learning time is structured as a 

vehicle to support differentiated learning 

(ex :…) 

o An additional block of time 

embedded into the school day 

o Summer enrichment/remediation 

   



 

 

  96 

o Saturday intervention 

o Before or after school 

enrichment/remediation 

o School vacation weeks 

 Compensation for extended day is 

identified by the LEA 
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Attachment B: LEA Commitments Scoring Rubric 

 
(1) The LEA has analyzed the needs of each school and has selected an intervention for each one.  

Exceptional 

3 points 

Adequate 

2 points 

Inadequate 

1 point 

 Full completion of worksheets, “Analysis of 

Student and School Data” and “Self-Assessment 

of Practices of High-Poverty, High-Performing 

Schools”  

 All of the required data sources have been 

provided 

 All of the analysis (findings) from the data and 

the root cause analysis are logical 

 The alignment between the needs of the school 

and the model chosen is specifically and 

conclusively demonstrated as appropriate. 

 Some  completion of worksheets, “Analysis 

of Student and School Data” and “Self-

Assessment of Practices of High-Poverty, 

High-Performing Schools” 

 Some of the required data sources have 

been provided 

 Some  of the analysis (findings) from the 

data and the root cause analysis is 

accurate  

 A general alignment between the needs of 

the school and the model chosen is has 

been demonstrated  

 

 No  completion of worksheets, “Analysis of 

Student and School Data” and “Self-

Assessment of Practices of High-Poverty, 

High-Performing Schools” 

 Little to none of the required data sources 

have been provided and/or the analysis 

(findings) is lacking or minimal 

 Little or no use of root cause analysis and/or 

causes are illogical and not based on data 

 The alignment of the school and its needs 

and the improvement model chosen is 

lacking or minimal. 
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(2)  Recruit, screen, and select external providers, if applicable, to ensure their 

quality. 

Exceptional 

3 points 

Adequate 

2 points 

Inadequate 

1point 

 

There is exceptional evidence of a 

process for recruiting, screening, and 

selecting an external provider.  

  

All of the decisive factors regarding 

the process for recruiting, screening 

and selecting an external provider are 

addressed and thoroughly explained.  

 

The LEA includes a comprehensive 

process for recruiting, screening and 

selecting an external provider to meet 

the needs identified.  

 

 

There is adequate evidence of 

a process for recruiting, 

screening, and selecting an 

external provider.  

 

Most of the decisive factors 

regarding the process for 

recruiting, screening and 

selecting an external provider 

are addressed and adequately 

explained.  

 

Minor changes are needed to 

the LEA process for recruiting, 

screening and selecting an 

external provider to meet the 

needs identified.  

 

 

There is inadequate evidence 

of a process for recruiting, 

screening, and selecting an 

external provider.  

 

Some or none of the decisive 

factors regarding the process 

for recruiting, screening and 

selecting an external provider 

are addressed and inadequately 

explained.  

 

The plan is not consistent with 

the final requirements and the 

process for recruiting, 

screening, and selecting an 

external provider does not 

meet the identified needs.  
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(3)  Align other resources with the interventions. 

Exceptional 

3 points 

Adequate 

2 points 

Inadequate 

1 point 

 

There is exceptional evidence of a 

process for aligning resources with 

the selected model, interventions, 

and/or school improvement activities.  

  

All of the decisive factors regarding 

the process for aligning resources 

with the selected model, 

interventions, and/or school 

improvement activities are addressed 

and thoroughly explained.  

 

The LEA includes a comprehensive 

process for aligning resources with 

the selected model, interventions, 

and/or school improvement activities 

to meet the needs identified.  

 

 

There is adequate evidence of 

a process for aligning resources 

with the selected model, 

interventions, and/or school 

improvement activities.  

 

Most of the decisive factors 

regarding the process for 

aligning resources with the 

selected model, interventions, 

and/or school improvement 

activities are addressed and 

adequately explained.  

 

Minor changes are needed to 

the LEA process for aligning 

resources with the selected 

model, interventions, and/or 

school improvement activities 

to meet the needs identified.  

 

 

There is inadequate evidence 

of a process for aligning 

resources with the selected 

model, interventions, and/or 

school improvement activities.  

 

Some or none of the decisive 

factors regarding the process 

for aligning resources with the 

selected model, interventions, 

and/or school improvement 

activities are addressed and 

inadequately explained.  

 

The plan is not consistent with 

the final requirements and the 

process for aligning resources 

with the selected model, 

interventions, and/or school 

improvement activities does 

not meet the identified needs.  
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(4)  Modify LEA practices or policies, if necessary, to enable it to implement the 

interventions fully and effectively. 

Exceptional 

3 points 

Adequate 

2 points 

Inadequate 

1 point 

 

There is exceptional evidence of a 

process for modifying practices and 

policies to enable full and effective 

implementation of the selected model, 

interventions, and/or school 

improvement activities.  

 

All of the decisive factors regarding 

the process for modifying practices 

and policies to enable full and effective 

implementation of the selected model, 

interventions, and/or school 

improvement activities are addressed 

and thoroughly explained.  

 

The LEA includes a comprehensive 

process for modifying practices and 

policies to enable full and effective 

implementation of the selected model, 

interventions, and/or school 

improvement activities to meet the 

needs identified.  

 

 

There is adequate evidence of 

a process for modifying 

practices and policies to enable 

full and effective 

implementation of the selected 

model, interventions, and/or 

school improvement activities.  

 

Most of the decisive factors 

regarding the process for 

modifying practices and policies 

to enable full and effective 

implementation of the selected 

model, interventions, and/or 

school improvement activities 

are addressed and adequately 

explained.  

 

Minor changes are needed to 

the LEA process for modifying 

practices and policies to enable 

full and effective 

implementation of the selected 

model, interventions, and/or 

school improvement activities 

to meet the needs identified.  

 

 

There is inadequate evidence 

of a process for modifying 

practices and policies to enable 

full and effective 

implementation of the selected 

model, interventions, and/or 

school improvement activities.  

 

Some or none of the decisive 

factors regarding the process 

for modifying practices and 

policies to enable full and 

effective implementation of the 

selected model, interventions, 

and/or school improvement 

activities are addressed and 

inadequately explained.  

 

The plan is not consistent with 

the final requirements and the 

process for modifying practices 

and policies to enable full and 

effective implementation of the 

selected model, interventions, 

and/or school improvement 

activities does not meet the 

identified needs.  
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(5) Sustain the reforms after the funding period ends. 

Exceptional 

3 points 

Adequate 

2 points 

Inadequate 

1 point 

 

There is exceptional evidence of a 

process for sustaining reforms after 

the funding period ends.  

 

All of the decisive factors regarding 

the process for sustaining reforms 

after the funding period ends are 

addressed and thoroughly explained.  

 

The LEA includes a comprehensive 

process for sustaining reforms after 

the funding period ends to meet the 

needs identified.  

 

 

There is adequate evidence of 

a process for sustaining 

reforms after the funding 

period ends.  

 

Most of the decisive factors 

regarding the process for 

sustaining reforms after the 

funding period ends are 

addressed and adequately 

explained.  

 

Minor changes are needed to 

the LEA process for sustaining 

reforms after the funding 

period ends to meet the needs 

identified.  

 

 

There is inadequate evidence 

of a process for sustaining 

reforms after the funding 

period ends.  

 

Some or none of the decisive 

factors regarding the process 

for sustaining reforms after the 

funding period ends are 

addressed and inadequately 

explained.  

 

The plan is not consistent with 

the final requirements and the 

process for sustaining reforms 

after the funding period ends 

does not meet the identified 

needs.  
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Attachment C: Budget  

    
School Improvement Grant (1003g) 

  

    

Section II -- BUDGET 
  

    
   

    

School Year 2013 - 2014 
  

    
   

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 
 

 
      

Corporation Name: Kokomo 
Center Consolidated School 
Corporation 

  
  

  

Corporation Number:3500 
  

  
  

School Name: Bon 
Air Elementary    

  
  

  

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 

1.  PERSONNEL  (include positions and names)    

     
 

  

 Instructional Para 1 
 

x Monitor Reading Lab and Acuity Lab 11,515.00   

 Building Substitute 
2 

days/wk  
x Provide coverage for teachers   5,400.00 yr.   

 Building Substitute 
2 

days/wk  
x Provide coverage for teachers   5,400.00 yr   

 Building Substitute 
2 

days/wk  
x Provide coverage for teachers  = 5,400.00 yr.   

  
 

TOTAL SALARIES   $27,715 

2.   Benefits:  Benefits should be based on actual known costs or an established formula.  Fixed charges/benefits below are for the personnel listed under PERSONNEL 
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above and only for the percentage of time devoted to this project. 

Instructional Para & Building 
Subs  

Fixed charges and benefits for listed personnel     $     14,000       

3.  TRAVEL: (differentiate in-state and out-of-state) 

out-of-state       

in-state       

   
  

        

  TOTAL TRAVEL   
 

4.  CONTRACTED SERVICES:  (List the type of contracted services to be provided, including the vendor's name, if applicable.)  

Math Workshops Assessment  Math Perspectives 12,400   

Balanced Math 
Grades 3-5  

Leadership & Learning  -2 day seminar plus certification training  142,670   

Michael Langevin Equitable Education Solutions  12.5 days 15,000   

Behavior Mentor Contract with outside agency ($25.00/hour, 30 hours/week)  x 36 wks 27,000   

     
  

    
  

    
  

   
  

   
  

  TOTAL CONTRACTED SERVICES  $197,069.78 $197,070 

5.  SUPPLIES:  Enter the total amount of materials and supplies. Provide a list of supplies on a separate sheet. (Include the total amount to be used to purchase testing, 
programmatic and/or office supplies.) 

  TOTAL SUPPLIES 
 

$42,995.00 

6.  EQUIPMENT AND TECHNOLOGY:  Enter the total amount of equipment and technology purchases.   Provide a list of equipment and technology on a separate sheet.  
Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 

  TOTAL EQUIPMENT AND TECHNOLOGY    $23,100 

7.  OTHER SERVICES:  (Include a specific description of services.) 

  
 

Conferences for continued professional development for coaches   $       2000.00   
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  TOTAL OTHER SERVICES   $2000.00 

TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $306,880.00 

       

       
SUPPLIES:  The following list represents the anticipated materials and supplies purchases. 

  

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

10  Classroom Libraries  $    8,190.00                 $ 8,190.00                       

1 complete set  Book Room Set K-5 $17,795.00 $17,795.00 

3 bundles  Units of Study (Writing)   $    1000.00                 $ 3.000.00                       

2 sets  Unit of Study Writing  $200.00 $400.00 

8  Book One Beginning Number Concepts:  Counting Comparing, Pattern (Activity Box)  $150.00    $ 1200.00                            

16  Book Two  Addition and Subtraction (Activity Box)  $110.00-    $ 1760.00 

 10 Book Three:  Place Value, Multiplication, Division (Activity Box)  $90.00                 $900.00 

 90  Math Perspectives Planning Guide  $  30.00                  $ 2700.00                      

1 set for staff of 30  Balanced Math books for staff of 30  $2500.00 $2500.00 

60 Professional books for teacher study groups $30.00 $1800.00 

11 Math manipulatives –  pattern blocks, tiles, unifix cubes  $250.00 $2750.00 

  TOTAL SUPPLIES COSTS    $   4 2,995.00                        

       

       
EQUIPMENT AND TECHNOLOGY:  The following list represents the anticipated equipment and technology purchases. 

 
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

30  Digital Tablets to be used for Assessment, Observation, Evaluation $500.00  $ 15,000.00                    -    

 300 students  Software (web based) Math Assessment K-3 $7.00/student  $   2,100.00                -    

30   Software Apps for IPADs - $20.00 per teacher   $      20.00           $   600.00                      -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    
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     $                -     $                         -    

  TOTAL EQUIPMENT AND TECHNOLOGY COSTS    $ 23, 100.00           -    
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LEA/GOVERNANCE:  List below activities for LEA-level activities, including pre-implementation activities. Clearly explain/identify 

requested amounts to a specific element and/or activity. Funds budgeted here will be included in the maximum amount available per school.  
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School Improvement Grant (1003g) 

  

    

Section II -- BUDGET 
  

    
   

    

School Year 2014 - 2015 
  

    
   

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 
 

 
      

Corporation Name: 
  

Kokomo Center Township Consolidated School Corp.   
  

Corporation Number: 
  

3500  
  

School Name: 
   

Bon Air Elementary   
  

  

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 

1.  PERSONNEL  (include positions and names)    

Instructional Para 1 
 

X Monitor Reading Lab and Acuity Lab $11, 516.00   

Building Substitute 
2 

days 
/wk.  

 
X Provide coverage for teachers   $5400.00   

Building Substitute 
2 

days 
/wk 

 
X Provide coverage for teachers   $5400.00   

Building Substitute  
2 

days 
/wk 

 
X Provide coverage for teachers $5400.00   

      
  

  
TOTAL SALARIES   $27715.00 

2.   Benefits:  Benefits should be based on actual known costs or an established formula.  Fixed charges/benefits below are for the personnel listed under 
PERSONNEL above and only for the percentage of time devoted to this project. 

 Instructional Para & 
Building Subs  

Fixed charges and benefits for listed personnel   $14,000.00 

3.  TRAVEL: (differentiate in-state and out-of-state) 

out-of-state       

in-state       
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  TOTAL TRAVEL   
 

4.  CONTRACTED SERVICES:  (List the type of contracted services to be provided, including the vendor's name, if applicable.)  

 Balanced Math  Leadership & Learning  -consultation fees for monthly visits and training $144,250.00   

 Behavior Mentor    Contract with outside agency (25.00 /hour 30 hours/wk) – 36 weeks  27,000.00   

  
 

 
  

  
  

  

    
   

  

    
  

  

    
  

  

  
  

  

  
  

  

  TOTAL CONTRACTED SERVICES    $       171,250.00   

5.  SUPPLIES:  Enter the total amount of materials and supplies. Provide a list of supplies on a separate sheet. (Include the total amount to be used to purchase 
testing, programmatic and/or office supplies.) 

  TOTAL SUPPLIES    $                   23,020.00                 

6.  EQUIPMENT AND TECHNOLOGY:  Enter the total amount of equipment and technology purchases.   Provide a list of equipment and technology on a separate 
sheet.  Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 

  TOTAL EQUIPMENT AND TECHNOLOGY    $     17,100.00     

7.  OTHER SERVICES:  (Include a specific description of services.) 

    Staff Retreats 
 $     
6,000.00  

  

    Professional Development Stipends 
 $   
12,000.00  

  

    Attendance Incentive 
 $     
5,000.00  

  

  Teacher Innovation Mini Grants 
 $   
10,000.00  

  

  
 

 $        

  TOTAL OTHER SERVICES   $33,000 

TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM).  $      286,085    
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SUPPLIES:  The following list represents the anticipated materials and supplies purchases. 

  

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

60   Professional books for teacher study groups   $   30.00            $           18,000.00              -    

14   Math manipulatives – dice, spinners  $     50.00       $            700.00             -    

 27  Math literature classroom books from Booksource   $    160.00        $                 4320.00        -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

  TOTAL SUPPLIES COSTS    $                   23,020.00      -    

       

       
EQUIPMENT AND TECHNOLOGY:  The following list represents the anticipated equipment and technology purchases. 

 
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

250 + licenses   Achieve 3000  $            -     $     15,000      

300 students    Software (web based) Math Assessment K-3  $   7.00           $               2, 100.00   -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

  TOTAL EQUIPMENT AND TECHNOLOGY COSTS    $       $17,100.00                  -    
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School Improvement Grant (1003g) 

  

    

Section II -- BUDGET 
  

    
   

    

School Year 2015 - 2016 
  

    
   

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 
 

 
      

Corporation Name: 
  

Kokomo Center Consolidated School Corp. 
  

Corporation Number: 
  

3500  
  

School Name: 
   

Bon Air   
  

  

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 

1.  PERSONNEL  (include positions and names)    

 Instructional Para  1 
 

X Monitor Reading Lab and Acuity Lab  11,516.00   

 Building Substitute  
2 

days/
wk 

 
X Provide coverage for teachers  5400.00   

 Building Substitute 
2 

days/
wk 

 
X Provide coverage for teachers 5400.00   

 Building Substitute 
2 

days/
wk 

 
X Provide coverage for teachers 5400.00   

      
  

  
TOTAL SALARIES   $27,716.00  

2.   Benefits:  Benefits should be based on actual known costs or an established formula.  Fixed charges/benefits below are for the personnel listed under 
PERSONNEL above and only for the percentage of time devoted to this project. 

 Instructional Para and Subs  Fixed charges for benefits for instructional para and subs    $14,000 

3.  TRAVEL: (differentiate in-state and out-of-state) 
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out-of-state       

in-state   
  

  
   

    
  

  TOTAL TRAVEL 
  

4.  CONTRACTED SERVICES:  (List the type of contracted services to be provided, including the vendor's name, if applicable.)  

  Leadership and Learning Center – consultation fees  212,800.00   

    Contract with outside agency (25.00 /hour 30 hours/wk) – 36 weeks 27,000   

  
 

 
  

  
  

  

    
   

  

    
  

  

    
  

  

  
  

  

  
  

  

  TOTAL CONTRACTED SERVICES  239,800.00 $239,800.00 

5.  SUPPLIES:  Enter the total amount of materials and supplies. Provide a list of supplies on a separate sheet. (Include the total amount to be used to purchase 
testing, programmatic and/or office supplies.) 

  TOTAL SUPPLIES   $1800.00 

6.  EQUIPMENT AND TECHNOLOGY:  Enter the total amount of equipment and technology purchases.   Provide a list of equipment and technology on a separate 
sheet.  Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 

  TOTAL EQUIPMENT AND TECHNOLOGY   $17,100 

7.  OTHER SERVICES:  (Include a specific description of services.) 

    Staff retreats  6000.00   

    Professional Development Stipends 12,000.00   

    Attendance Incentive 5,00.00   

  Teacher Innovation Mini Grants 10,000.00   

  Conferences for coaches  2,000.00   

  TOTAL OTHER SERVICES   $35,000.00 
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TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $333,616.00 

       

       
SUPPLIES:  The following list represents the anticipated materials and supplies purchases. 

  

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

 60  Professional books for study groups   $    30.00           $    1800.00                     -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

  TOTAL SUPPLIES COSTS    $      1800.00                   -    

       

       
EQUIPMENT AND TECHNOLOGY:  The following list represents the anticipated equipment and technology purchases. 

 
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

250+ students    Achieve 3000  $                -     $     15,000                    -    

300 students    Software (web based) Math Assessment K-3  $       7.00           $   2,100.00                      -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

     $                -     $                         -    

  TOTAL EQUIPMENT AND TECHNOLOGY COSTS    $       17,100.00                  -    
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Attachment E:  Example of Alignment of Other Funding Sources to SIG Elements 

 
Element of the Intervention 

 

Intervention   Resource  

 

Federal Resources 

 

Use of research-based instructional practices that are 

vertically aligned across grade levels and the state 

standards 

Turnaround 

Transformation 

Restart 

 

Title I, Part A - regular and 

stimulus funds (school wide or 

targeted assistance programs)  

Assistance with design and implementation of 

improvement plan including high-quality job-

embedded professional development designed to 

assist schools in implementing the intervention 

model 

 

Turnaround 

Transformation 

Restart 

 

1003(a) School Improvement 

Grant - AYP funds 

Recruitment of teaching staff with skills and 

experience to effectively implement the selected 

intervention model 

 

Turnaround 

Transformation  

Title II, Part A  

Job-embedded staff development aligned to grant 

goals to assist English language learners 

Turnaround 

Transformation 

Title III, Part A - LEP  
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Restart 

 

 

State Resources  

 

Focuses on early grade level intervention to 

improve the reading readiness and reading skills 

of students who are at risk of not learning to 

read. 

Turnaround 

Transformation 

Restart 

 

Early Intervention Grant 

 

 

Attachment F:  Intervention Scoring Rubrics 

 

Turnaround 
Required Element  

 

Possible Tasks: Score  3 

Exceptional 

 

Possible Tasks: Score  2 

Adequate 

Possible Tasks: Score  1 

Inadequate 

Scor

e 

1.  Replace the principal 

and grant principal 

operational flexibility 

 

 

o  Principal is replaced with one 

that has evidence of a proven 

track record 

o  Principal is replaced with one 

without evidence of a proven 

track record 

o Principal is replaced with one 

having an ineffective track 

record 

 

o LEA provides a comprehensive 

documents or plan that indicates 

areas that will grant significant 

operational decisions to the 

principal  

o LEA provides a document or plan 

that indicates areas that will grant 

minor operational decisions to the 

principal 

o LEA does not provide a 

document or plan that indicates 

authority will be granted to 

the principal to make 

operational decisions; or the 

decisions allowed are not of 

significance.  
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2.   Measure the 

effectiveness of current 

staff; screen existing staff 

and rehire no more than 

50 percent; select new 

staff 

 

o LEA calibrates and tracks the 

effectiveness of staff using 

classroom observation records and at 

least two additional sources to 

determine effectiveness 

o LEA calibrates and tracks the 

effectiveness of staff using 

classroom observation records 

and one additional source to 

determine effectiveness 

o LEA calibrates and tracks the 

effectiveness of staff using 

classroom observations or 

another single source to 

determine effectiveness 

 

o Screening of current staff is 

conducted by a team of school and 

district personnel and an external 

partner; interview questions are 

rigorous and relevant to determine 

the staff’s willingness to fully 

implement the model 

o Screening of current staff is 

conducted by a team of school 

and district personnel; 

interview questions are general 

in nature and offer some insight 

in the staff’s willingness to 

implement the model 

 

o Screening of current staff is 

conducted by the school or 

district; interview questions 

are of insufficient nature to 

determine staff’s willingness to 

implement the model 

 

 

 

o Less than 50 percent of the staff is 

rehired 

o 50 percent of the staff is rehired o More than 50 percent of the 

staff is rehired 

 

3.  Implement strategies to 

recruit, place, and retain 

staff  

o Recruitment and retention of 

staff includes at least three  

strategies known to be effective, 

such as improving working 

conditions, providing higher 

salaries, and offering job 

promotions 

o Recruitment and retention of  

staff includes at least two 

strategies known to be effective, 

such as improving working 

conditions, providing higher 

salaries, and/or offering job 

promotions 

o Strategies for recruitment 

and retention do not 

correspond with strategies 

known to be effective 
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o Mentors and/or coaches are 

provided for all staff 

o Mentors and/or coaches are 

provided for identified groups of 

teachers, such as newer teachers 

or those changing grade levels 

o Mentors nor coaches are 

included 

 

4.  Provide high-quality, job 

embedded professional 

development 

o Topics of professional 

development are determined by 

SIG goals, needs assessments, and 

other data points; professional 

development is differentiated by 

teacher need 

o Topics of professional 

development are connected to the 

SIG goals, needs assessments, and 

other data points; not differentiated 

by teacher need  

o Topics of professional 

development are disparate; do 

not align to SIG goals, needs 

assessments or other data points; 

established by the LEA; not 

differentiated by teacher need  

 

o Professional development is 

conducted weekly through job- 

embedded opportunities at the 

school 

o Professional development is 

conducted monthly through job- 

embedded opportunities at the 

school 

o Professional development is 

rarely provided at the school; 

usually occurs as a whole district  

 

o Professional development includes 

vertical and horizontal 

collaboration, coaching and 

mentoring, data analysis, and 

determining appropriate 

curriculum and instruction  

o Professional development often 

includes vertical collaboration; 

may include coaching and 

mentoring, data analysis, or 

determining appropriate 

curriculum and instruction 

o Focus of professional 

development is not related to 

teacher collaboration, coaching 

and mentoring, data analysis or 

curriculum and instruction 

 

5.   Adopt a new 

governance structure  

o Creates a new turnaround office 

with an appointed turnaround 

leader who has significant and 

successful experience in school 

turnaround 

o Creates a new turnaround office 

and/or appoints a turnaround 

leader with successful experience 

in school turnaround 

o Reshuffles or redesigns its 

current structure rather than 

creating a turnaround office 

and appointing a turnaround 

leader 
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o Turnaround leader and staff will 

spend extensive time in the school 

allowing for a highly visible, 

supportive, and transparent 

relationship with the school 

o Turnaround leader and staff will 

spend some time in the school 

allowing for a supportive 

relationship with the school 

o Turnaround  leader and staff 

provides minimal and/or 

inconsistent support and time 

in the school  

 

6.   Use data to implement 

an aligned instructional 

program 

 

 

o LEA provides multiple assessments 

and data points through technology-

based resources for the school to 

align its instructional program  

o LEA provides some assessments 

and data with minimal 

technology for the school to 

align its instructional program  

o LEA provides minimal 

assessments with no data; 

technology is not used 

 

o LEA provides intensive and 

ongoing professional development 

in conducting and using 

assessment results to inform 

instructional decision making 

throughout the year 

o LEA provides professional 

development in conducting and 

using assessment results to 

inform instruction throughout 

the year 

o LEA rarely provides professional 

development for teachers to 

increase skills in conducting 

assessments and using results 

to inform instruction  

 

7.  Promote the use of data 

to inform and 

differentiate instruction 

 

o Provides frequent structured time 

(e.g., weekly) for teachers to 

collaborate and  analyze student 

data and make instructional 

decisions 

o Provide regular time (e.g., 

monthly) for teachers to 

collaborate and  analyze student 

data and make instructional 

decisions  

o Rarely provides time for 

teachers to collaborate and 

analyze student data and make 

instructional decisions 

 

 

o Provides extended, job-embedded 

professional development that 

includes observation and 

coaching to increase knowledge 

of differentiated instruction  

o Provides job-embedded professional 

development to increase 

knowledge of differentiated 

instruction 

o Provides professional 

development that occurs 

outside of the classroom and 

does not focus on live student 

data or on improving 

differentiated instruction 
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8.  Provide increased 

learning time for 

students and staff 

 

o  Provides increased, intentional 

learning time driven by student 

data indicated for all students and 

staff 

o Provides increased learning 

time for all students and staff  

 

o Does not provide increased 

learning time for all students 

and staff 

 

o Time is of extensive length (at least 

300 hours) to potentially increase 

learning 

 

o Time is of sufficient length (at 

least 180 hours) to potentially 

increase learning 

 

o Time is not of sufficient length 

(90 hours or less) to create 

change 

 

9.  Provide social-emotional 

and community-oriented 

services/supports 

 

o  Collaborates with several external 

organizations and community 

partners to provide sustainable 

space and services for student 

needs, (e.g., dental, medical, 

behavioral, etc) 

o Collaborates with minimal 

external organizations or community 

partners to provide space and 

services for student needs, (e.g., 

dental, medical, behavioral, etc) 

as needed 

o Does not collaborate with 

external organizations; 

support to families is limited 

 

 

 

o Works with community to 

provide on-going and consistent 

family and community engagement 

activities 

o Works with community to 

provide limited family and 

community engagement activities 

o No partnerships in the 

community to provide family 

and community engagement 

activities 

 

 

 

             Total Score___________/60 
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Transformation 
Required Element  

 

Possible Tasks: Score  3 

Exceptional 

 

Possible Tasks:  

Score  2 

Adequate 

Possible Tasks:  

Score  1 

Inadequate 

Score 

1.  Replace the principal 

who led the school 

prior to implementing 

the model.  

o Principal is replaced with one 

that has evidence of a proven 

track record 

o Principal is replaced with one 

without evidence of a proven 

track record 

o Principal is replaced with one having 

an ineffective track record 

 

2.  Use evaluation systems 

for teachers and 

principals that consider 

student growth and 

assessments; develop 

with teacher/principal 

involvement 

 

o Evaluation systems for  

principal and teachers 

includes multiple assessments 

aligned to student academic 

growth  

o  Evaluation systems for  principal 

and teachers includes a single 

assessment aligned to student 

academic growth  

o Evaluation systems for  principal and 

teachers does not include an 

assessment aligned to student 

academic growth 

 

o Evaluation systems are 

developed with teachers’ and 

principal involvement  

o Evaluation systems are developed 

with teachers’ or principals 

involvement 

 

 

o Evaluation system development does 

not include involvement of principal or 

teachers  
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3. Reward school leaders, 

teachers and staff who, 

in implementing the 

model, increase student 

achievement or high 

school graduation rates; 

remove those who, 

after professional 

development, have not.  

 

o Rewards for school leaders, 

teachers and staff 

implementing this model have 

been determined using tools 

and rubrics that are data 

driven and reflect an increase 

in student achievement or 

high school graduation rates. 

o Rewards for school leaders, 

teachers and staff implementing 

this model have been determined 

using tools and rubrics that are 

data driven and reflect an 

increase in student achievement 

or high school graduation rates. 

o Rewards for school leaders, 

teachers and staff implementing this 

model have been determined using 

tools and rubrics that are data 

driven and reflect an increase in 

student achievement or high school 

graduation rates. 

 

o The awards correspond to 

effective practices of retaining 

teachers such as improving 

working conditions, 

increasing financial 

compensation, and/or 

providing job promotions as 

identified by staff through a 

survey or needs assessment 

o The awards correspond to 

effective practices of retaining 

teachers such as improving 

working conditions, 

increasing financial 

compensation, and/or 

providing job promotions 

o Awards not described or do not 

correspond to effective practices of 

retaining teachers and thus are 

unlikely motivators  

 

 

o Provides a comprehensive, 

effective, and logical process 

for assisting teachers (e.g., 

providing additional 

professional, mentoring) 

who are not improving 

student learning or 

graduation rates; plan must 

provide an implementation 

timeline and pathways for 

improvement or release  

o Provides description of 

effective and logical process 

for assisting teachers (e.g., 

providing additional 

professional, mentoring) 

who are not improving 

student learning or 

graduation rates 

o Description for assisting 

teachers who are not 

improving student learning or 

graduation rates is not given, not 

detailed, or not likely to change 

teachers’ practices 

 

4.  Provide high-quality, 

job embedded 

professional 

development 

o Topics of professional 

development are determined 

by SIG goals, needs 

assessments, and other data 

points; professional development 

o Topics of professional 

development are connected to the 

SIG goals, needs assessments, and 

other data points; not differentiated 

o Topics of professional development 

are disparate; do not align to SIG goals, 

needs assessments or other data points; 

established by the LEA; not 
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is differentiated by teacher need by teacher need  differentiated by teacher need  

o Professional development is 

conducted weekly through job- 

embedded opportunities at the 

school 

o Professional development is 

conducted monthly through job- 

embedded opportunities at the 

school 

o Professional development is rarely 

provided at the school; usually occurs 

as a whole district  

 

o Professional development 

includes vertical and 

horizontal collaboration, 

coaching and mentoring, data 

analysis, and determining 

appropriate curriculum and 

instruction  

o Professional development often 

includes vertical collaboration; 

may include coaching and 

mentoring, data analysis, or 

determining appropriate 

curriculum and instruction 

o Focus of professional development is 

not related to teacher collaboration, 

coaching and mentoring, data analysis 

or curriculum and instruction 

 

5. Implement strategies 

to recruit, place, and 

retain staff  

o Recruitment and retention 

of staff includes at least 

three  strategies known to be 

effective, such as improving 

working conditions, 

providing higher salaries, and 

offering job promotions 

o Recruitment and retention of  

staff includes at least two 

strategies known to be effective, 

such as improving working 

conditions, providing higher 

salaries, and/or offering job 

promotions 

 

o Strategies for recruitment and 

retention do not correspond with 

strategies known to be effective 

 

 

 

o Mentors and/or coaches are 

provided for all staff 

o Mentors and/or coaches are 

provided for identified groups of 

teachers, such as newer teachers 

or those changing grade levels 

o Mentors nor coaches are included  

6. Provide increased 

learning time for 

students and staff 

o  Provides increased, 

intentional learning time 

driven by student data 

indicated for all students and 

staff 

o Provides increased learning 

time for all students and staff  

 

o Does not provide increased learning 

time for all students and staff 

 

o Time is of extensive length (at 

least 300 hours) to potentially 

o Time is of sufficient length (at 

least 180 hours) to potentially 

o Time is not of sufficient length (90  
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increase learning 

 

increase learning 

 

hours or less) to create change 

7. Use data to implement 

an aligned instructional 

program 

 

o LEA provides multiple 

assessments and data points 

through technology-based 

resources for the school to 

align its instructional 

program  

o LEA provides some assessments 

and data with minimal 

technology for the school to 

align its instructional program  

o LEA provides minimal assessments 

with no data; technology is not used 

 

o LEA provides intensive and 

ongoing professional 

development in conducting 

and using assessment results 

to inform instructional 

decision making throughout 

the year 

o LEA provides professional 

development in conducting and 

using assessment results to 

inform instruction throughout 

the year 

o LEA rarely provides professional 

development for teachers to 

increase skills in conducting 

assessments and using results to 

inform instruction  

 

8. Promote the use of 

data to inform and 

differentiate instruction 

o Provides frequent structured 

time (e.g., weekly) for 

teachers to collaborate and  

analyze student data and 

make instructional decisions 

o Provide regular time (e.g., 

monthly) for teachers to 

collaborate and  analyze student 

data and make instructional 

decisions  

o Rarely provides time for teachers to 

collaborate and analyze student data 

and make instructional decisions 

 

 

o Provides extended, job-

embedded professional 

development that includes 

observation and coaching to 

increase knowledge of 

differentiated instruction  

o Provides job-embedded 

professional development to 

increase knowledge of 

differentiated instruction 

o Provides professional development 

that occurs outside of the classroom 

and does not focus on live student 

data or on improving differentiated 

instruction 

 

9.   Provide mechanism for 

family and community 

engagement 

o LEA conducts a 

comprehensive, community-

wide assessment to identify 

the major factors that 

significantly affect the 

o LEA conducts a basic, 

community-wide assessment to 

identify the major factors that 

significantly affect the academic 

achievement of students in the 

o LEA did not conduct a community-

wide assessment to identify the 

major factors that significantly 

affect the academic achievement of 

students in the school, including an 
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academic achievement of 

students in the school, 

including an inventory of the 

resources in the community 

that could be aligned, 

integrated, and coordinated 

to address these challenges.  

school, including an inventory of 

the resources in the community 

that could be aligned, integrated, 

and coordinated to address these 

challenges. 

inventory of the resources in the 

community that could be aligned, 

integrated, and coordinated to 

address these challenges. 

10.  Give school sufficient 

operational flexibility  

 

o LEA provides a 

comprehensive documents or 

plan that indicates areas that 

will grant significant 

operational decisions to the 

school 

o LEA provides a document or plan 

that indicates areas that will grant 

minor operational decisions to 

the school 

o LEA does not provide a document or 

plan that indicates authority will be 

granted to the school to make 

operational decisions; or the 

decisions allowed are not of 

significance.  

 

11.  LEA,  SEA, or 

designated external 

partner(s) assist the 

school with ongoing 

technical assistance and 

support  

 

o  Multiple supports detailed; 

occur throughout the year 

o Some supports detailed; occur 

throughout the year 

o No supports are described; support 

appears sporadic 

 

o Multiple support for both 

teachers and principals are in 

place 

o Some supports for both 

teachers and principals are in 

place 

o Support for both teachers and 

principals are not in place or 

transparent 

 

o Provided by external, 

experienced leaders in change 

and in the school model  

o Provided by external leaders in 

change with knowledge of the 

identified school model 

o Provided by district staff or others 

without proven track records in school 

change or the model 

 

             Total Score_____/66 
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School Improvement Plan Introduction
Bon Air Elementary Sch

This school improvement plan was developed using a vision-based and data-driven process called Vision-to-Action that was
developed by the Indiana Student Achievement Institute.  In addition to containing the strategies our school and community
identified as key to raising student achievement and closing achievement gaps in our school, this plan contains strategies that meet
the expectations of:

Indiana Student Achievement Institute
Indiana Rules and Regulations
Title I - Schoolwide
Priority

Participation

The following people were involved in developing this School Improvement Plan

Teachers 
Students 
Parent representatives 
Community representatives

Process

Those involved in developing this School Improvement Plan participated in a series of discussions related to the Vision-to-Action 
steps:

1.  Establish a local culture of high expectations 
2.  Create a common vision for student success 
3.  Analyze achievement data and set realistic data targets for each of the next three years 
4.  Analyze force field data and identify concerns within the following areas.

Academic expectations   
Curriculum content 
Instructional practices 
Classroom assessment 

Extra help 
Student guidance 
Learning environment 

5.  Research strategies to address our concerns and select high-leverage strategies to implement 
6.  Develop a to-do list for each strategy

Using Data for Decision-Marking

The Vision-to-Action process relies heavily on data as a foundation for decision-making.  

1.  Achievement Data – To what degree are students prepared for success at the next educational level, and ultimately for success
in postsecondary education and a global economy? 

2.  Force Field Data – What conditions in the school and community interfere with high student achievement? 
3.  Strategy Data – Is the strategy having the desired impact on adults and students?

Implementation Next Year

Our work next year will be guided by the to-do list that we have developed for each strategy.  

Questions about the School Improvement Plan should be directed to the building principal.
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Who Wrote this School Improvement Plan?
Many individuals were involved in the creation of this school improvement plan. 

Groups and Roles
The Steering Team  is comprised of educators, a parent, and a business representative. The Steering Team’s role is to help the Full
Faculty and Community Council 1) analyze data, 2) discuss key questions related to school improvement planning in an open and
honest manner, and 3) reach consensus in decisions related to school improvement.

The Full Faculty  is made up of all educators. The role of the Full Faculty is to 1) analyze data, 2) discuss key questions related to
school improvement planning in an open and honest manner, and 3) reach consensus with each other and the Community Council
for decisions related to school improvement. 

The Community Council  is comprised of parents and representatives of community stakeholder groups. All parents were invited to
be part of the Community Council and any interested parent was welcome to join the Council. The role of the Community Council is
to 1) analyze data, 2) discuss key questions related to school improvement planning in an open and honest manner, and 3) reach
consensus with each other and the Full Faculty in decisions related to school improvement. 

The Student Body  includes every student enrolled in the school. The role of the Student Body is to 1) review data, 2) discuss key
questions related to school improvement planning in an open and honest manner, and 3) provide input for the Full Faculty and
Community Council.

Discussion Topics
The Full Faculty, Community Council and Student Body participated in guided discussions about the following topics. Written
summaries of all discussions were developed and are on file at the school.

Discussion 1: Global Economics 
Discussion 2: Vision for Student Success 
Discussion 3: Achievement Data Analysis and Achievement Goals 
Discussion 4: Force Field Data Analysis (student needs) and Areas of Concern 
Discussion 5: Strategy Selection

Steering Team
Paula Concus - Administrator 
Barb Crites - Teacher 
Vicki Douglas - Community Representative 
Sheryl Eastes - School Counselor 
Wendy Hendrix - Parent/Guardian 
Jessica Hollingsworth - Teacher 
Dorthea Irwin - Administrator 
Paula Jensen - Teacher 
Natalie Keck - Teacher 
Amanda Landrum - Administrator 
Melanie Longworth - Teacher 
Carol Lutz - Teacher 
Rita Sale - Teacher 
Kristi Scheiman - Teacher 
Darlene Welke - Teacher 
Roxanne York - Teacher

Strategy Chairs
Paula Concus 
Vicki Douglas 
Marie Guyer 
Pat Heinig 
Jessica Hollingsworth 
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Angela Houston 
Paula Jensen 
Amanda Landrum 
Melanie Longworth 
Carol Lutz 
Maryann McDonald 
Kristina Middleton 
Tina Robinson 
Darlene Welke 

Community Council
Michelle Davis - Parent of Lifeskills student 
Paul Kepner - Community 
Deb Andrews - Community 
Karen Berg - Community 
Jeremy Burke - Youth Service 
Vicki Douglas - Community 
Amanda Duke - Parent 
Joe Dunbar - Community 
Jamie Dunson - parent 
Clarence Greer - Community 
Wendy Hendrix - Parent 
Vivian Heronemus - Community 
Dorthea Irwin - School District 
Dawn Jarvis - Community 
Jim Jarvis - Community 
Natalie Keck - Community 
Marie Kunkle - Community (higher ed.) 
Mary Lindgren - Community 
Kevin Love - Business 
Carol Lutz - School Staff 
Maryann McDonald - School Staff 
Courtney McKinney - student 
Jeff McKinney - parent 
Marci McKinney - Parent 
Betsy Phelps - Community 
Betsy Phelps - Parent 
Cathy Radke - School Staff 
Debbie Stapleton - Community 
Greg Stephens - Business 
Jennifer Swims - Parent of 2nd grade student 
Curt Welke - Business 
Darlene Welke - Community 
Sarah Woodruff - Parent of Special Needs Child
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Vision Statement
The Vision Statement was developed by all educators, all students, and members of the community and is reviewed and updated
annually. The foundation of the statement identifies the core convictions upon which this school improvement plan is built and
answers the question, "What do our students deserve in order to be successful learners, responsible citizens, and productive
members of a global economy?" The second part of the vision statement describes ideal adults who are striving to provide students
with the things they deserve in order to achieve at a rigorous level. The third part of the vision statement describes ideal students in
a school and community where adults live by their convictions. The last part of the vision statement includes ideal data that
represent the community’s dreams. This lofty data serves as the focal point for the remainder of the school improvement plan and
requires the school and community to work toward every student succeeding at a high level.

 

We believe all students deserve:  

Vision Statement Bon Air Elementary School We believe all students deserve: At Bon Air Elementary we believe that all students
deserve a safe, structured and disciplined environment in a quality building with an abundance of quality materials and surrounded
by caring, dedicated, qualified staff. All students should be engaged and meet the highest expectations â meeting or exceeding the
standards imbedded in well-prepared lessons as demonstrated through teacher prepared and standardized assessments. To
ensure that this occurs, students should have fair opportunities which include reasonably sized classrooms, access to technology,
interventions based on the studentâs individual needs, enrichment programs and opportunities outside our community. Education
should include not only academics, fine arts and physical education but should assist our students in developing an awareness of
the world, a concern for the environment and for other individuals, and a strong moral character. Staff, parents and community
members should strive together to guarantee that each student is respected as an individual â listening to their ideas and concerns,
seeing that they are clean, well-fed and appropriately dressed and caring for and loving each of them. All students deserve the
opportunity to thrive in an atmosphere with teachers, parents and community role models who view this type of education as a high
priority. All adults in our community are living by these core convictions daily and as a result, show the following attitudes and
actions: Adults in our community are living by this core conviction daily and, as a result, exhibit these attitudes and actions: â¢ a
willingness to cooperate and communicate to ensure that students are surrounded by positive role models willing to go the extra
mile to make our school environment a happy, healthy, friendly and positive place to be in our community; â¢ passionate
enthusiasm for sharing their time, energy and expertise to assist students in developing a love of learning in a low-stress but
disciplined and productive environment; â¢ a commitment to be held accountable in developing honorable, self-disciplined,
well-prepared students with strong work ethics modeled by all adults; â¢ teamwork, cooperation and respectful communication by
teachers, parents and community to ensure successful attainment of goals by individual students. In this environment where all
adults are living by their core convictions, all students: In this environment where all adults are living by their core convictions, all
students will appreciate, be responsible for and be excited about learning. Students will demonstrate confidence in their ability to set
and attain realistic goals based upon their diverse interests and the high expectations of all involved including themselves. They will
follow rules and procedures, knowing when to take appropriate risks without being unduly influenced by negative peer pressure.
Students will exhibit a care and concern for others through their willingness to individually and cooperatively help others, and by
being responsible, trustworthy, and respectful in their contacts with peers and all adults. The combination of these factors will
develop pride and a sense of ownership in their school and their education leading students to feel safer, happier and healthier in
their daily educational environment. As a result of these efforts, our school’s student achievement data is as follows: â¢ % of
students who Pass ISTEP+ Math: 100% â¢ % of students who Pass ISTEP+ English: 100% â¢ % of students who Score 6 on
ISTEP+ Writing: 100% â¢ % of students who pass ACUITY Reading (Gr. 3-5): 100% â¢ % of students who pass ACUITY Math:
100% â¢ % of students who pass Early Literacy (K-2): 100% â¢ % of students at/or above grade level in STAR Reading and Math:
100% â¢ % of students who master grade level standards during academic year: 100% â¢ % of students on Honor Roll: 100% â¢ %
of students who graduate: 100% â¢ %of students who pass IREAD: 100% 

All adults in our community are living by these core convictions daily and as a result, show the following attitudes and 
actions:  

Adults in our community are living by this core conviction daily and, as a result, exhibit these attitudes and actions: â¢a willingness
to cooperate and communicate to ensure that students are surrounded by positive role models willing to go the extra mile to make
our school environment a happy, healthy, friendly and positive place to be in our community; 

Adults in our community are living by this core conviction daily and, as a result, exhibit these attitudes and actions: â¢passionate
enthusiasm for sharing their time, energy and expertise to assist students in developing a love of learning in a low-stress but
disciplined and productive environment; 

Adults in our community are living by this core conviction daily and, as a result, exhibit these attitudes and actions: â¢a commitment
to be held accountable in developing honorable, self-disciplined , well-prepared students with strong work ethics modeled by all
adults; 

Adults in our community are living by this core conviction daily and, as a result, exhibit these attitudes and actions: â¢teamwork,
cooperation and respectful communication by teachers, parents and community to ensure successful attainment of goals by
individual students. 
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In this environment where all adults are living by their core convictions, all students:  

In this environment where all adults are living by their core convictions, all students will appreciate, be responsible for and be
excited about learning. Students will demonstrate confidence in their ability to set and attain realistic goals based upon their diverse
interests and the high expectations of all involved including themselves. They will follow rules and procedures, knowing when to
take appropriate risks without being unduly influenced by negative peer pressure. Students will exhibit a care and concern for others
through their willingness to individually and cooperatively help others, and by being responsible, trustworthy, and respectful in their
contacts with peers and all adults. The combination of these factors will develop pride and a sense of ownership in their school and
their education leading students to feel safer, happier and healthier in their daily educational environment. 

As a result of these efforts, our school’s student achievement data is as follows:  

% of students who % Passing ISTEP+ Math: 100% 
% of students who % Passing ISTEP+ English: 100% 
% of students who % Scoring 6 on ISTEP+ Writing: 100% 
% of students who % of student passing ACUITY Reading (Gr. 3-5): 100% 
% of students who % of students passing ACUITY Math: 100% 
% of students who % of student passing IRDA (Gr. K-2): 100% 
% of students who % of students at/or above grade level in STAR Reading and Math: 100% 
% of students who % of students who master grade level standards during academic year: 100% 
% of students who % of student on Honor Roll: 100% 
% of students who % of students who graduate: 100%
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Academic Goals
The academic goals were established after a thorough analysis of multiple achievement data assessments including the state math
assessment, state English / language arts assessment, student mastery of each Indiana Academic Standard, and report card
grades. A full list of academic assessments is found in the "Force Field Excerpts" section of this plan. Other types of data are
discussed in the Needs Assessment section of this plan.

The Full Faculty, Community Council (including parent representatives), and Student Body were involved in the analysis of the
achievement data. The following questions were addressed during the data analysis.

How does this data compare to our vision (ideal) data? 
What specific data fields disturb us? 
What specific data fields please us? 
Where do we observe achievement gaps?

Using a consensus based decision-making model, the Full Faculty and Community Council (including parents) first identified a small
number of broad academic areas on which the school and community agreed to focus their energy next year. Then, the teachers
and Community Council members "drilled down" the data within those areas and identified specific courses or academic standards
that, if improved, would impact the broader academic areas. Both the broad academic areas and the specific academic areas are
included as goals below. Data targets that the educators and community members felt most strongly about were then provided to
the students for their input. Finally, the educators and community members agreed to numerical goals that the school would strive to
reach by the end of next school year. These goals fall between the current student data and the vision (ideal) data.

When reading the data tables below, please note that the title of each table includes:

The group of students targeted to meet the goal 
The benchmark that those students will reach

The numbers in the tables reflect baseline data for past years and the target data for future years. The "vision data" represents our
ideal data. It is the mission of our school to work toward this ideal.

 

All students - Pass ISTEP - English Language Arts (AYP)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 68%  67.3  71%  65%  75%    79%    81%    83%    100%  

 

All students - Pass ISTEP - Math Problem solving

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 71%  71.9  74%  55%  78%    82%    84%    84%    100%  

 

First grade - F & P showing level J or higher (Spring Assessment)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 30%  83%  85%  48%  86%    87%%    88%    89%    100%  
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Grade 2 students - F & P showing level M or higher (Spring Assessment)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 45%  66%  69%  85%  72%    75%    78%    83%    100%  

 

Grade 3 Students - F & P showing level P or higher (Spring Assessment)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 65  40%  46%  72%  52%    57%    61%    75%    100  

 

Grade 4 students - F & P showing level S or higher (Spring Assessment)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 65  65%  69%  74%  72%    75%    78%    80%    100  

 

Grade 5 students - F & P showing level V or higher (Spring Assessment)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 62  50  55%  47%  60%    64%    68%    72%    100  

 

Kindergarten - F & P showing Level C/D or higher (Spring Assessment)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 63%  67%  71%  79%  73%    76%    79%    80%    100%  

 

Special Ed Students Grades 3-5 - Passing ISTEP / IMAST Reading Comprehension (seat data)

2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016
Vision
Data

Target Actual Target Actual Target Actual Target Actual Target Actual Target Actual

 43%  75.4  78%  15%  80%    82%    84%    87%    100%  
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Needs Assessment / Areas of Concern
The Areas of Concern were established after a comprehensive needs assessment that included a survey of all educators, all
students, parents and community members. Survey data for students and parents were disaggregated by ethnicity and economic
level. The needs assessment also included a collection of data that reflected specific student needs (e.g. attendance rate), and a
summary of discussion responses to inquiry questions about areas that might be interfering with learning in the school and
community. The collection of data provided information about the school’s expectations for student achievement, curriculum,
instruction, classroom assessment, extra help, student guidance and the learning environment.

All educators and the Community Council (including parent representatives) were involved in the analysis of the student needs data.
Specific attention was given to areas within the classroom that are interfering with learning. The following questions were addressed
during the data analysis.

What data indicate an area that is interfering with achievement in our targeted academic areas for improvement? 
What data indicate an area that is interfering with achievement for the student group we have targeted for improvement?

The student body was asked to respond to an open ended question, "What is interfering with learning at our school?" 

Using a consensus based decision-making model, the Full Faculty and Community Council identified key areas that concerned
them because they were interfering with students’ ability to reach the established academic goals and more specifically, were
interfering with the achievement of the targeted student group. The Full Faculty and Community Council agreed to address these
"Areas of Concern" through targeted strategies next year.

The student needs assessment will be conducted again in the future to analyze the impact of the strategies included in this plan.

The Areas of Concern identified by our Full Faculty and Community Council (including parents) are listed below.

 

Local Areas of Concern
We are concerned that... Student behavior is interfering with learning

* 34% of our students have been referred outside the classroom for discipline purposes, therefore losing instruction time.
20% of these referrals have resulted in an in-school suspension. * Many students believe they have a hard time paying
attention in class because of other students’ behavior issues. (Kindergarten= 100%, First Grade= 100%, Second grade=
100%, Third grade= 63%, Fourth grade= 78%, Fifth grade= 58%) * Faculty, Parents and Community also agreed with the
students and said that students have a hard time focusing in class because of distracting behavior. (Faculty= 78%,
Community= 70% and Parents= 36%) * We will continue to update our data after the 2011-12 school year.

 

We are concerned that... Using data strategically to address student needs

academic scores, ISTEP scores, formative measurements

 

We are concerned that... vertical and horizontal critical study of Curriculum Loft and CCSS

implementation of CCSS for 2013-14; DOE 1003a grant report; ISU guidance

 

We are concerned that... Parent Involvement

 

We are concerned that... Educator Training - Parent Involvement

 

We are concerned that... Outreach to Preschool Parent Involvement Programs

 

We are concerned that... Parent Information Resource Center Website
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We are concerned that... Instruction by Highly Qualified Teachers

 

We are concerned that... Instruction by Highly Qualified Paraprofessionals

 

We are concerned that... Attracting Highly Qualified Teachers

 

We are concerned that... Student Transition

 

We are concerned that... Parent Notice - Assessment Results

 

We are concerned that... School-Parent Involvement Policy

 

We are concerned that... Parent Right-to-Know Letter - Qualifications

 

We are concerned that... Parent Right-to-Know Letter - Non-Qualified Teacher

 

We are concerned that... School-Parent Compact

 

We are concerned that... Annual Parent Meeting

 

We are concerned that... Timely Additional Assistance

 

Required Areas of Concern
F. Encourage Rigorous Curriculum

 

G. Attendance

 

I. Focused Academic Area

 

U. Focused Student Group
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Strategies
Strategies were established after identifying 1) Achievement Goals (see the Achievement Goals section), and 2) Areas of Concern
(see the Needs Assessment - Areas of Concern section). Educators researched possible strategies for addressing each Area of
Concern and then presented possible strategies to Full Faculty and Community Council for their consideration. The student body
was provided with a list of Areas of Concern and asked to provide their input regarding strategies the school and community could
employ to address the concerns. Using a consensus based decision-making model, the Full Faculty and Community Council
(including parent representatives) agreed to several strategies to implement next year.

Strategy Data:  Strategy data will help the Full Faculty and Community Council determine the degree to which the strategy has
changed adult practices. Baseline data was collected this year. Follow-up data will be analyzed at the end of each semester next
year. Combined with the needs assessment data (including student surveys) and the achievement data, our school will have a good
understanding of the success of the strategies in meeting student needs. The strategy data tables can be found in the Strategy Data
section of this plan.

Strategy To-Do Lists:  Each strategy has been assigned a Strategy Chair. In some cases, the Strategy Chair asked others to form
a Strategy Task Force. For almost all strategies, the Strategy Chair developed a detailed "To-Do" list that includes activities related
to 1) implementation, 2) professional development, 3) anti-resistance (helping those impacted by the strategy to embrace the
strategy), and 4) strategy evaluation. The strategy to-do lists can be found in the Strategy To-Do List section of this plan.

The strategy titles and descriptions are listed below:

 

Local Strategies
Annual Parent Meeting

Parents are invited to attend the annual Title I meeting to to inform them of their school’s participation in Title I, Part A
programs, and to explain the Title I, Part A requirements and the right of parents to be involved in those programs, and to help
them learn about curriculum, academic standards and assessments. Meetings are held at the school with sessions during the
day and the evening. Parents are given copies of the Parent Involvement Policy, School-Parent Compact and the School
Improvement Plan. Parent input is encouraged and discussed as revisions are made to these documents. Parents will be asked
to complete a survey that assesses the effectiveness of the school’s parent involvement programs. The results ofthe Annual
Review will be discussed. Documentation including an agenda and a parent sign-in sheet will be kept in a school planning
binder. 
Impact Level : Low Impact 
Focus : General

Attracting Highly Qualified Teachers

To ensure that students are taught by highly qualified teachers, we will 1)review teacher qualifications annually; 2)assign only
highly qualified teachers to low achieving students; and 3)encourage our highly qualified teachers to stay in our school by
providing a supportive and caring environment and by providing professional development opportunities. The Bon Air school
website and newsletter will be used to promote community relations and provide information to attract high quality staff.
Ongoing professional development during the school year and summer, including an intensive new teacher-training program,
professional collaboration and planning time, and coaching by the Instructional Facilitator attracts high quality staff in a safe and
secure learning environment. Experienced teachers will be recruited, assigned and retained to serve high needs students
through an intensive selection process. The principal will review the qualifications of staff and work with the Instructional
Facilitator to provide extensive training. 
Impact Level : High Impact - Inside 
Focus : Specific

Educator Training - Parent Involvement

During both the first and second semester at a staff meeting, teachers will learn how to understand the value and utility of
parental contributions, the importance of having parents involved in school activities, how to effectively communicate and work
with parents as partners, how to encourage parents to become more involved in the school community and how to implement
and coordinate parent programs that build ties between the parents and the schools. 
Impact Level : Low Impact 
Focus : General
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Instruction by Highly Qualified Paraprofessionals.

Paraprofessionals are required by the Kokomo Center Schools Human Resource Department to meet status of highly qualified
prior to hiring. The principal at the school verifies that each paraprofessional meets the requirements. These requirements
include having a minimum of 48 credit hours of university credit, or an associateâs degree from college, or successfully
completing/passing the Parapro Test. When working with students, paraprofessionals are directly supervised a licensed
certified teacher. To maintain and improve their skills and knowledge, paraprofessionals are provided ongoing, job-embedded
opportunities for professional development by school staff. 
Impact Level : High Impact - Inside 
Focus : Specific

Instruction by Highly Qualified Teachers

To ensure that all of our students are taught by highly qualified teachers, we will 1)hire only highly qualified teachers; 2)help
those who are not highly qualified develop and implement a personalized plan for becoming highly qualified, and 3)make sure
that our low-achieving students are taught by highly qualified professionals. In addition, we will make parents aware of the
school’s progress in employing highly qualified teachers and professionals by communicating with them during meetings and
parent conferences, and through newsletters, the school website and specific notification letters as needed. Staff is required by
the Kokomo Center Schools Human Resource Department to meet the requirements of NCLB prior to hiring. The principal at
the school verifies that each staff meets the requirements of NCLB by checking records in the HR department and by
discussing qualifications with staff. The principal will maintain a list of all teachers in the building that indicates whether or not
each teacher holds a valid Indiana teaching license and that each teacher has demonstrated subject matter knowledge
(PRAXIS, NTS, HOUSSE, CAS). All teachers will be assigned to areas in which they are certified to teach. Currently, all
teachers are highly qualified. If non-highly qualified teachers were to exist in the school,the instructional facilitator would provide
professional development activities to assist the non-highly qualified teacher(s) in meeting the highly qualified teacher
requirements. 
Impact Level : High Impact - Inside 
Focus : Specific

Instruction by Highly Qualified Teachers

Ongoing support will be provided to staff and to improve teacher quality. Teachers, paraprofessionals and the principal will
participate in monthly staff training sessions led by the Instructional Facilitators (coaches). The focus of the training will be the
Schoolwide Reform Strategies in the Schoolwide Plan. Specifically, staff will be trained to meet the individual needs of all
students, particularly the lowest achieving students, through differentiated instruction methods. There will be ongoing
technology training and support by a technology coach. 
Impact Level : High Impact - Inside 
Focus : Specific

Outreach to Preschool Parent Involvement Programs

The principal and kindergarten teachers will send copies of their monthly newsletter about upcoming parent activities to the
Parent Enrichment Manager at Head Start. The newsletter may also include information for parents about the knowledge and
skills that children need in order to be prepared for kindergarten, and reading/math activities for parents to engage in with their
preschooler at home. 
Impact Level : Low Impact 
Focus : Specific

Parent Information Resource Center Website

At the beginning of the 2013-2014 school year, teachers will notify parents about the Indiana PIRC link(www.fscp.org) on our
school website. This information will also be included in our monthly newsletter.Teachers will also provide parents with
information about their classroom webpage and Blackboard site. 
Impact Level : Low Impact 
Focus : General

Parent Involvement & Communication: Automated School Messenger

Teachers will continue to utilize the automated telephone system that will call parents to inform them of important upcoming
school events throughout the entire school year, including School Improvement Planning community meetings. The automated
school messenger is a tool that will be used to enhance communication between parents and teachers to ensure academic
success. The automated school messenger will also be used to notify parents of specific events that are taking place with in
specific grade levels such as final project presentation. 
Impact Level : Low Impact 
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Focus : General

Parent Involvement : Awards Program

Following the end of each grading period, the principal and PTO will conduct an awards program to recognize students for
academic achievement, citizenship, and attendance. Parents are invited to attend the awards program. The principal will
communicate with parents how they can monitor student progress to enhance academic achievement during the awards
program. 
Impact Level : Low Impact 
Focus : General

Parent Involvement : Breakfasts

In the fall, the PTO will provide a breakfast for students and their grandparents. In the spring, the PTO will provide a muffin
breakfast for students and their moms as well as a donut breakfast for students and their dads. This breakfast encourages
family support and involvement with their child. 
Impact Level : Low Impact 
Focus : General

Parent Involvement : School-Wide Plan

Parents will be involved in the planning, review and improvement of the School-wide Plan during family/community/staff
meetings to be held during the Fall and Spring semesters. During the Fall meeting, the current plan will be reviewed while
during the Spring meeting, the plan will be revised and improved for the following school year. Parents will have an opportunity
to review the plan prior to the Fall meeting. The current School-wide Plan will be posted on the school website and sent home.
Surveys will be sent to parents to collect input about the plan from those that cannot attend the meetings. Moreover, parents
will be asked to evaluate the effectiveness of the parent involvement activity by completing surveys at the end of the activity. 
Impact Level : Low Impact 
Focus : General

Parent Involvement: Conferences

Once during the fall semester teachers will conduct parent/teacher conferences meeting with all parents. Goal 100%
participation. In the spring teachers will conduct parent/teacher conferences on a as needed basis. Conferences will focus on
students who are having difficulty meeting grade level requirements in one or more subject areas. Teachers and parents will
discuss academic progress, social habits, and expectations. In the Fall, teachers will discuss Indiana academic standards that
will be taught as well as expectations for ISTEP, I-READ, and any other assessment tools used. The "I CAN" statements will
also be shared with parents. These meetings will also be used to explain to parents how to monitor student progress as well as
how to effectively communicate with the classroom teacher to enhance academic achievement. 
Impact Level : High Impact - Inside 
Focus : General

Parent Involvement: Newsletter

Every 9 week grading period a school-wide newsletter will be sent home. Each grade level will submit a highlight of upcoming
events and standards being implemented in the classroom. Additionally, the newsletter will include information from the
specials teachers, social worker, principal, and nurse. Community resources will be communicated within each newsletter as
well. 
Impact Level : Low Impact 
Focus : General

Parent Involvement: Parent Academy

Four times throughout the school year, teachers will organize and host Parent Academy. Parents and students will be invited to
attend sessions that inform and train parents how to encourage and support academic achievement at home. Parents will learn
how to help their children at home with reading, including how to monitor their progress. Parents will have opportunities to
discuss reading strategies with staff. Parents will be able to make items needed for this enrichment time to have at home. We
will send home a follow up survey to determine effectiveness of the Parent Academy as well as to find out what type of follow
up assistance would be beneficial. 
Impact Level : High Impact - Outside 
Focus : General
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Parent Involvement: Picnic

During the first week of school, the principal, teachers, and PTO will provide a back to school picnic for parents and students.
Parents are introduced to teachers and may tour classrooms. This informal meeting will allow teachers to discuss Indiana
academic standards and Common Core that will be taught, ISTEP and IREAD expectations, and how parents can support
student achievement at home. 
Impact Level : High Impact - Outside 
Focus : General

Parent Notice - Assessment Results

Individual reports of student performance on ISTEP+ will be sent to every parent in their native language along with a letter that
describes and interprets the ISTEP+ results and encourages parents to contact school staff with questions and concerns.
Parents will also be given information about how to access their children’s test results online at the IDOE Parent Network
website. Other individual assessment results from district benchmark assessments (Acuity, Fountas & Pinnell) will be sent to
parents along with an explanation of the assessment and suggestions for parents. Parents may contact the school to meet the
teacher and/or principal to further discuss student performance on these assessments. 
Impact Level : High Impact - Outside 
Focus : General

Parent Right-to-Know Letter - Non-Qualified Teacher

The Parent Right-to-Know Letter (Non Highly Qualified)is sent, in a timely fashion, to parents of students who have been
assigned to or who have been taught for 4 or more consecutive weeks by a teacher who is not highly qualified. 
Impact Level : High Impact - Outside 
Focus : Specific

Parent Right-to-Know Letter - Qualifications

The Parent-Right-to-Know Letter will inform the parents that they have the right to request and receive information in a timely
manner regarding the professional qualifications of their student’s classroom teachers including all components described on
DOEâs Parent Right-to-Know Checklist. The Parent-Right-to-Know letter is printed in the Kokomo-Center Schools Guide to
Policies and Procedures handbook and is distributed to all parents by mail and during enrollment. Parents are required to sign a
form signifying they have received and read the information in the handbook, including the Parent-Right-to-Know letter. 
Impact Level : High Impact - Outside 
Focus : General

School-Parent Compact

Our school develops a school-parent compact that outlines how parents, the entire school staff, and students share the
responsibility for improved student academic achievement and the means by which the school and parents will build and
develop a partnership to help children achieve the State’s high standards. The school-parent compact is revised and reviewed
annually by staff and parents. The compact is shared with parents and students during parent conferences. Moreover, it is
mailed to all parents. The School-Parent Compact will include all components described on the DOE School-Parent Compact
Checklist. 
Impact Level : Low Impact 
Focus : General

School-Parent Involvement Policy

Parents are invited to participate in the development and review of the School-Parent Involvement Policy at the Annual Title I
meeting. All parents are mailed a copy of the policy prior to the meeting. Suggestions are reviewed and discussed in order to
make any necessary revisions to the policy. The School Parent Involvement Policy will address components listed on the DOE
School Parent Involvement Policy Checklist. Parents will also help plan, review and improve programs and the schoolwide plan
during the meeting. 
Impact Level : Low Impact 
Focus : General

Schoolwide Reform Strategy-College Awareness

All teachers in grades K-5 will immerse students with knowledge and information regarding higher education. Teachers will
display artifacts of the colleges they attended in their classroom, and hallways will be named after colleges. The display of
artifacts and naming of hallways will be done for the entire school year. Additionally, each grade level will visit a local or nearby
college so that by the end of the K-5 academic career the 5th grade students will have visited 6 different colleges. College visits
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will take place in the fall or spring depending on scheduling. 
Impact Level : High Impact - Outside 
Focus : General

Schoolwide Reform Strategy: Positive Behavior Program

Teachers will continue to develop and implement a behavior program that encourages positive behavior through positive
behavioral supports. The positive behavior program will involve all students and will be designed to encourage appropriate
behavior, responsibility, and ownership of individual academic success throughout the school year. 
Impact Level : High Impact - Inside 
Focus : General

Student Transition

Kindergarten teachers will contact Head Start, other local preschools and families of preschool students to invite them to a
collaborative informational meeting prior to the start of school to discuss the Kindergarten curriculum and program. We will work
with staff at Head Start to coordinate and align instruction for children transitioning from preschool to kindergarten. To better
prepare preschool students for the kindergarten curriculum, preschool teachers and families will be given copies of the
curriculum, including grade level standards, skills and expectations needed by preschool students to be ready for Kindergarten
The kindergarten teachers will collaborate with local pre-school programs to assist students and parents in making a smooth
transition from pre-school to kindergarten. 
Impact Level : High Impact - Inside 
Focus : Specific

Student Transition

5th grade teachers will prepare 5th grade students for middle school by taking them to the middle school they will be attending
the following year and touring the school. Additionally, 5th grade students will have the opportunity to practice unlocking locker
combinations so that they are prepared to use lockers in middle school. 5th grade students will adjust their goal setting to
incorporate goals for their upcoming school year. Students will meet the administrators, counselor and 6th grade team, visit
classrooms, tour the building, learn about expectations, procedures, courses,and extra curricular opportunities. Middle schools
will hold a back to school event prior to the start of 6th grade to give families an opportunity to meet the staff, tour the building
and receive information about the school policies, procedures, curriculum, and activities for families. Students in K-4 will also
participate in a transition day. Each student will visit and spend time with a classroom teacher at the grade level they will be in
the following year. For example: 2nd grade students will visit 3rd grade classrooms and teachers, 3rd grade will visit 4th grade
and so on. 
Impact Level : Low Impact 
Focus : General

Teachers Included in Assessment Decisions

Teachers will be expected to participate in monthly grade level team meetings to review and analyze assessment data, to make
decisions based upon results that will improve student achievement, improve student behavior, and link results to instructional
strategies and methods. Data will be recorded and graphed on class analysis charts and/or by individual students. Assessment
data will be standards-based, utilizing data from the following data assessment selections: ISTEP+, Acuity, Fountas & Pinnell,
and Writing Prompts. 
Impact Level : High Impact - Inside 
Focus : Specific

Timely Additional Assistance: Afterschool Assistance

Students in need of extra assistance may attend an after school program facilitated by a Title I staff member 3 days a week for
45 minutes from September through November and then January through April. The implementation of the 21st Century
Community Learning Center will provide additional after school assistance for students in the areas of reading, math, science,
and technology for our at risk students. 
Impact Level : High Impact - Inside 
Focus : Specific

Timely Additional Assistance: Targeted Interventions

All students will be assessed to determine levels of proficiency (for example Acuity, Fountas & Pinnell, and/or teacher
assessment ). The teachers will identify students that are at least a year below grade level in reading. Students that have not
mastered grade level standards will receive an additional 20-30 minutes per day of small group targeted intervention instruction
by support staff that focuses on individual needs for improving vocabulary, phonemic awareness, phonics, comprehension and
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fluency as well as writing skills/strategies. Lessons will be differentiated by support staff based upon skill level, learning style
and grade level. We will provide thematic, integrated instruction, designed to accommodate the needs of various learning styles.
Progress will be monitored with work samples and informal reading assessments; data will be analyzed and linked to modifications
in instruction. Each student will set reading goals for the school year and record his/her progress on data charts. Students will share
data charts with parents during student led conferences. The timely additional assistance will be coordinated with the Response to
Instruction process for identifying, serving, and monitoring students that require Tier 2 and 3 interventions. The implementation of
the 21st Century Community Learning Center will provide additional after school assistance for students in the areas of reading,
math, science, and technology for our at risk students. 
Impact Level : High Impact - Inside 
Focus : General

Required Strategies
F. Encourage Rigorous Curriculum: Schoolwide Reform Strategy: Goal Setting

Teachers in each grade level will create a goal setting chart for every student in their class based on the academic standards.
The goal setting charts will be designed to assist students in setting personal academic goals in all subject areas including
reading, writing, and math throughout the entire school year. Additionally, individualized goal setting by each student will assist
teachers in providing a rigorous curriculum based on the needs of each individual student. Goals will be correlated with the "I
Can" statements for each grade level. 
Impact Level : High Impact - Inside 
Focus : Specific

G. Attendance

The school follows the district attendance policy. Teachers report attendance twice daily via Power School. The school will
contact parents after three unexcused absences. Continued unexcused absences will be referred to the School Social Worker
or Attendance Coordinator for investigation. They will monitor attendance and make sure students are in compliance.
Monitoring includes letters and meetings with parents, and if needed, further legal action will be taken as dictated by local and
state policies. The school recognizes students with perfect attendance at the end of each quarter, as well as at the end of the
school year, and awards are given for both the quarter and end of the year perfect attendance. 
Impact Level : Low Impact 
Focus : General

I. Focused Academic Area: Critical math skills

1.)Review of critical math skills 2.)Grade level teachers will identify the math skills to be focused on 3.)The review of the critical
math skills will be done daily utilizing resources such as Math Drops in a Bucket and Kathy Richardson Math. 
Impact Level : High Impact - Inside 
Focus : Specific

I. Focused Academic Area: Schoolwide Reform Strategy: Reading Workshop

This strategy increases the quality in reading where our students achieve at a lower level in comparison to their performance in
other academic areas. Prior to selecting this strategy for inclusion in the School Improvement Plan, all teachers and our
Community Council (including parent representatives) completed three tasks: 1)They analyzed achievement data and identified
an academic area in which our students are weak in comparison to their achievement in other areas; 2)They analyzed force
field data (needs assessment) and identified student needs; 3)They explored a variety of possible strategies to address the
student needs. Following these three steps, the faculty and Community Council selected this strategy for continued
implementation next year. All K-5 teachers will assess students with a benchmark reading test 3 times a year. During grade
level team meetings, teachers will analyze data and prepare units of study for each 9 week grading period. As part of the
mini-lessons during Reading Workshop, all K-5 teachers will teach and model grade level standards-based reading strategies
and skills (with a focus on phonemic awareness, phonics, fluency, vocabulary and comprehension). Students will receive
differentiated instruction at their reading level during small group guided reading sessions and at literacy work stations.Students
will also receive support during independent and in small reading groups using technology. The technology will add to the
differentiation and meet as well as challenge the students current reading level. The classroom teacher will have individual
conferences with each student weekly to review reading logs, response journals, reading goals and progress as well as specific
needs. During sharing and reflection, students will have time to talk about what they are reading.Teachers will collect data on
fluency, word accuracy, and comprehension to determine the effectiveness of these strategies. Our school will monitor three
types of data to help us understand the degree to which this strategy is meeting student needs: 1)Strategy data will help us
determine the degree to which the adults changed their practices; 2)Force field data will help us determine the degree to which
student needs changed; and 3)Achievement data will help us determine if the changes in adult practices and student needs had
an impact on student achievement. Based on our follow-up data which we will review at the end of each semester next school
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year, we will make adjustments to this strategy as appropriate. 
Impact Level : High Impact - Inside 
Focus : Specific

I. Focused Academic Area: Schoolwide Reform Strategy: Small Guided Reading Groups

This strategy increases the quality in reading where our students achieve at a lower level in comparison to their performance in
other academic areas. Prior to selecting this strategy for inclusion in the School Improvement Plan, all teachers and our
Community Council (including parent representatives) completed three tasks: 1) They analyzed achievement data and
identified an academic area in which our students are weak in comparison to their achievement in other areas; 2) They
analyzed force field data (needs assessment) and identified student needs; 3) They explored a variety of possible strategies to
address the student needs. Following these three steps, the faculty and Community Council selected this strategy for
implementation next year. All teachers in grades K-5 will implement small guided reading groups following IDOE curriculum
maps on a daily basis throughout the entire school year. Based on reading assessments, teachers will group students based on
his/her reading level and providing small group reading instruction to meet the needs of all students. Teachers will utilize
technology to enhance small group and independent reading for each student. Teachers will monitor word accuracy, fluency,
and comprehension. Our school will monitor three types of data to help us understand the degree to which this strategy is
meeting student needs: 1)Strategy data will help us determine the degree to which the adults changed their practices; 2)Force
field data will help us determine the degree to which student needs changed; and 3)Achievement data will help us determine if
the changes in adult practices and student needs had an impact on student achievement. Based on our follow-up data which
we will review at the end of each semester next school year, we will make adjustments to this strategy as appropriate. 
Impact Level : High Impact - Inside 
Focus : Specific

U. Focused Student Group: Special Education Co-Teaching

This strategy addresses the needs of special education students who are low achieving in comparison to their peers. Prior to
selecting this strategy for inclusion in the School Improvement Plan, all teachers and the Community Council (including parent
representatives) completed three tasks: 1) They analyzed achievement data and identified a student group who low achieving
in comparison to their peers, 2) They analyzed force field data (needs assessment) that was disaggregated by the NCLB
student groups to help them understand why students in the targeted student group are performing at a lower level; and 3)
They explored a variety of possible strategies to address the targeted student group’s needs. Following these three steps, the
faculty and Community Council selected this strategy for implementation next year. General education teachers and special
education teachers will work collaboratively in providing additional support for special education students. Special education
teachers will support special education students inside the general education classroom on a daily basis (push in). Grade level
teams of teachers will collaborate bi-monthly to develop strategies and match interventions to meet the needs of students who
are struggling to master grade level skills. Our school will monitor three types of data to help us understand the degree to which
this strategy is meeting student needs: 1) Strategy data will help us determine the degree to which the adults changed their
practices; 2) Force field data will help us determine the degree to which student needs changed; 3) Achievement data will help
us determine if the changes in adult practices and student needs had an impact on student achievement. Based on our
follow-up data, we will make adjustments to this strategy as appropriate. 
Impact Level : High Impact - Inside 
Focus : Specific
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Strategy Data
Strategy data will help the teachers and Community Council determine the degree to which the strategy has changed adult
practices. Baseline data was collected this year. Follow-up data will be analyzed at the end of each semester next year. Combined
with the needs assessment data (including student surveys) and the achievement data, our school will have a good understanding
of the strategy’s success in meeting student needs. The strategy data tables below indicate 1) the group of adults or students that
are expected to change as a result of this strategy, 2) the desired practice(s), and 3) what the school will count to determine the
degree to which the practice(s) changed. 

 

Local Strategies
Schoolwide Reform Strategy-College Awareness

Percent of teachers who display college artifacts in or outside their classroom. 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

Schoolwide Reform Strategy: Positive Behavior Program

% of students who take responsibility for their own actions and learning as indicated by the positive behavior system 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

% of staff who implement the positvie behavioral system 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

Student Transition

% of parents who participate in meet and greet 
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Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

Timely Additional Assistance: Afterschool Assistance

% of teachers who participate in the after school program to give students extra assistance 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

Required Strategies
F. Encourage Rigorous Curriculum: Schoolwide Reform Strategy: Goal Setting

Percent of teachers using the schoolwide goal setting charts 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

I. Focused Academic Area: Schoolwide Reform Strategy: Small Guided Reading Groups

% of teachers implementing small guided reading groups 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

          

 

U. Focused Student Group: Special Education Co-Teaching

hours of co-teaching 
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Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual

  0   20     30   

 

% of Special Ed Teachers co-teaching with General Education Teachers 

Baseline
12-13

Follow Up
13-14

1st Semester / 1st Trimester

Follow Up
13-14

2nd Semester / Last Trimester 

Actual Target Actual Target Actual
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To-Do List
After the strategies were selected for next year, each strategy was assigned to a Strategy Chair. In some cases, the Strategy Chair
asked others to form a Strategy Task Force. For almost all strategies, the Strategy Chair developed a detailed "To-Do" list that
includes activities related to 1) implementation, 2) professional development, 3) anti-resistance (helping those impacted by the
strategy to embrace the strategy), and 4) strategy evaluation. At the beginning of next year, each strategy chair will go over their
strategyâs "To-Do" list with the entire faculty. Throughout the year, each strategy chair will check off each strategy activity as it is
completed. At the end of the first semester, each strategy chair will present the percentage of completed activities to the Full Faculty
and Community Council. If the strategy activities were not fully implemented, the chair will facilitate a discussion about changes that
will occur during the second semester to ensure that all activities are completed.

Report by strategy. Showing completed and yet-to-be-completed action steps. 

Encourage Rigorous Curriculum
Jul 30, 2013 : Plan the Implementation Person : Paula Concus 
Aug 15, 2013 : Provide Goal Setting PD Person : Carol Lutz 
Nov 30, 2013 : Collect fall data: Percent of teachers using the schoolwide goal setting charts Person : 
Dec 1, 2013: Ongoing collaboration Person : Carol Lutz 
Mar 10, 2014: Reflection of goal setting Person : Carol Lutz 
Jun 30, 2014 : Collect spring data: Percent of teachers using the schoolwide goal setting charts Person : 

Focused Academic Area
Aug 15, 2013 : Plan the Implementation Person : Carol Lutz 
Aug 15, 2013 : Plan the Implementation Person : Carol Lutz 
Aug 15, 2013 : Plan the Implementation Person : Paula Concus 
Aug 15, 2013 : Reflect and review Person : Paula Concus 
Sep 15, 2013: Plan and Schedule Person : Carol Lutz 
Sep 15, 2013: Plan the Implementation Person : Carol Lutz 
Sep 15, 2013: Plan the Implementation Person : Carol Lutz 
Sep 15, 2013: Reflect and review Person : Paula Concus 
Oct 15, 2013 : Plan the Implementation Person : Carol Lutz 
Oct 15, 2013 : Plan the Implementation Person : Carol Lutz 
Oct 15, 2013 : Reflect and review Person : Paula Concus 
Oct 17, 2013 : Plan the Implementation Person : Carol Lutz 
Nov 15, 2013 : Plan the Implementation Person : Carol Lutz 
Nov 15, 2013 : Plan the Implementation Person : Carol Lutz 
Nov 15, 2013 : Reflect and review Person : Paula Concus 
Nov 17, 2013 : Plan and Schedule Person : Carol Lutz 
Nov 30, 2013 : Collect fall data: % of teachers implementing small guided reading groups Person : Carol Lutz 
Dec 15, 2013: Plan the Implementation Person : Carol Lutz 
Dec 15, 2013: Plan the Implementation Person : Carol Lutz 
Dec 15, 2013: Reflect and review Person : Paula Concus 
Dec 19, 2013: Plan the Implementation Person : Paula Concus 
Jan 15, 2014 : Plan the Implementation Person : Carol Lutz 
Jan 15, 2014 : Plan the Implementation Person : Carol Lutz 
Jan 15, 2014 : Reflect and review Person : Paula Concus 
Jan 19, 2014 : Plan and Schedule Person : Carol Lutz 
Feb 15, 2014: Plan the Implementation Person : Carol Lutz 
Feb 15, 2014: Plan the Implementation Person : Carol Lutz 
Feb 15, 2014: Reflect and review Person : Paula Concus 
Feb 20, 2014: Plan the Implementation Person : Carol Lutz 
Mar 15, 2014: Plan the Implementation Person : Carol Lutz 
Mar 15, 2014: Plan the Implementation Person : Carol Lutz 
Mar 15, 2014: Reflect and review Person : Paula Concus 
Mar 23, 2014: Plan and Schedule Person : Carol Lutz 
Apr 15, 2014 : Plan the Implementation Person : Carol Lutz 
Apr 15, 2014 : Plan the Implementation Person : Carol Lutz 
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Apr 15, 2014 : Reflect and review Person : Paula Concus 
Apr 24, 2014 : Plan the Implementation Person : Paula Concus 
May 15, 2014: Plan the Implementation Person : Carol Lutz 
May 15, 2014: Plan the Implementation Person : Carol Lutz 
May 15, 2014: Reflect and review Person : Paula Concus 
Jun 30, 2014 : Collect spring data: % of teachers implementing small guided reading groups Person : Paula Concus 

Focused Student Group
Apr 1, 2013 : Collect baseline data: hours of co-teaching Person : 
Aug 15, 2013 : Plan and Schedule Person : Jenny McKee 
Aug 15, 2013 : Plan the Implementation Person : Jenny McKee 
Sep 15, 2013: Plan the Implementation Person : Jenny McKee 
Oct 15, 2013 : Plan the Implementation Person : Jenny McKee 
Nov 15, 2013 : Plan the Implementation Person : Jenny McKee 
Nov 30, 2013 : Collect fall data: % of Special Ed Teachers co-teaching with General Education Teachers Person : 
Nov 30, 2013 : Collect fall data: hours of co-teaching Person : 
Dec 15, 2013: Plan the Implementation Person : Jenny McKee 
Jan 15, 2014 : Plan the Implementation Person : Jenny McKee 
Feb 15, 2014: Plan the Implementation Person : Jenny McKee 
Mar 15, 2014: Plan the Implementation Person : Jenny McKee 
Apr 15, 2014 : Plan the Implementation Person : Jenny McKee 
May 15, 2014: Plan the Implementation Person : Jenny McKee 
Jun 30, 2014 : Collect spring data: % of Special Ed Teachers co-teaching with General Education Teachers Person : 
Jun 30, 2014 : Collect spring data: hours of co-teaching Person : 

Instruction by Highly Qualified Teachers
Aug 8, 2013 : Check and Recheck Person : Paula Concus 

Parent Involvement: Conferences
Sep 17, 2013: Meet/ Call/ Visit Person : Sheryl Eastes 
Sep 19, 2013: Teacher Conference Prep Person : Carol Lutz 
Oct 8, 2013 : Words Smithing Person : 
Nov 1, 2013 : Conference Sign-ups Person : Paula Concus 

Parent Involvement: Parent Academy
Sep 17, 2013: Plan and Schedule Person : Darlene Welke 
Oct 15, 2013 : Sell the Meeting! Person : Kristi Scheiman 
Apr 17, 2014 : Summary of Evening Person : Mel Longworth 

Parent Involvement: Picnic
Aug 3, 2013 : Plan and Schedule Person : Paula Concus 
Aug 26, 2013 : Evaluate Feedback Person : Mel Longworth 

Schoolwide Reform Strategy-College Awareness
Aug 24, 2013 : Schedule Busses Person : Jessica Hollingsworth 
Aug 27, 2013 : Plan and Schedule Person : Jessica Hollingsworth 
Nov 30, 2013 : Collect fall data: Percent of teachers who display college artifacts in or outside their classroom. Person : 
Apr 9, 2014 : Permission Is Given Person : Jessica Hollingsworth 
Jun 30, 2014 : Collect spring data: Percent of teachers who display college artifacts in or outside their classroom. Person : 
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Schoolwide Reform Strategy: Positive Behavior Program
Apr 15, 2013 : Check and Recheck Person : Amanda Whybrew 
Apr 15, 2013 : Grade Level Collaboration Person : Carol Lutz 
Aug 8, 2013 : Plan the Implementation Person : Amanda Whybrew 
Nov 30, 2013 : Collect fall data: % of staff who implement the positvie behavioral system Person : 
Nov 30, 2013 : Collect fall data: % of students who take responsibility for their own actions and learning as indicated by the positive
behavior system Person : 
Jun 30, 2014 : Collect spring data: % of staff who implement the positvie behavioral system Person : 
Jun 30, 2014 : Collect spring data: % of students who take responsibility for their own actions and learning as indicated by the
positive behavior system Person : 

Student Transition
Nov 30, 2013 : Collect fall data: % of parents who participate in meet and greet Person : 
Apr 15, 2014 : Plan and Schedule Person : Kristina Middleton 
Apr 15, 2014 : Plan the Implementation Person : Kristina Middleton 
Jun 30, 2014 : Collect spring data: % of parents who participate in meet and greet Person : 

Teachers Included in Assessment Decisions
Apr 15, 2013 : Plan and Schedule Person : Paula Concus 
Sep 15, 2013: Plan and Schedule Person : Paula Concus 
Dec 15, 2013: Plan and Schedule Person : Paula Concus 
Feb 15, 2014: Plan and Schedule Person : Paula Concus 

Timely Additional Assistance: Afterschool Assistance
Feb 15, 2013: Monitor Implementation Person : Paula Concus 
Apr 15, 2013 : Evaluate Implementation Person : Paula Concus 
Sep 15, 2013: Plan the Implementation Person : Paula Concus 
Oct 15, 2013 : Monitor Implementation Person : Paula Concus 
Nov 15, 2013 : Monitor Implementation Person : Paula Concus 
Nov 30, 2013 : Collect fall data: % of teachers who participate in the after school program to give students extra assistance Person : 
Jan 15, 2014 : Monitor Implementation Person : Paula Concus 
Mar 15, 2014: Monitor Implementation Person : Paula Concus 
Jun 30, 2014 : Collect spring data: % of teachers who participate in the after school program to give students extra assistance 
Person : 

Timely Additional Assistance: Targeted Interventions
Aug 20, 2013 : Reflect and review Person : Darlene Welke 
Sep 15, 2013: Monitor Implementation Person : Darlene Welke 
Nov 15, 2013 : Reflect and review Person : Darlene Welke 
Dec 15, 2013: Monitor Implementation Person : Darlene Welke 
Feb 15, 2014: Reflect and review Person : Darlene Welke 
Apr 15, 2014 : Monitor Implementation Person : Darlene Welke 
May 15, 2014: Collaboration on Targeted Interventions Person : Darlene Welke 
May 15, 2014: Evaluate Implementation Person : Darlene Welke 
May 15, 2014: Reflect and review Person : Darlene Welke 
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Professional Development Summary
Alignment with the School Improvement Plan : The Professional Development Plan is directly aligned with strategies found in the
School Improvement Plan. Professional development activities enhance educator’s knowledge within one or more of the following
areas: a) expectations, b) curriculum content, c) classroom instruction, d) classroom assessment, e) extra help, f) guidance, and g)
the learning environment. The amount of funding allocated for each professional development activity and the funding source is
listed for each professional development activity.

Effective Learning Process : The Professional Development Plan was written by teacher-leaders and includes activities that will
help teachers develop the knowledge and skills needed to successfully implement the strategies listed in the School Improvement
Plan. The plan includes a variety of formats for professional development. Activities have been embedded in the school day as
appropriate. The plan also includes activities designed to provide teachers with feedback over time. Finally, "strategy data" is
collected for comprehensive strategies that identifies the degree to which the strategy has brought about a positive changes in adult 
practices.

Professional Growth Environment : Each strategy is supported by a "strategy chair." Strategy chairs are responsible for 1) writing
(with support from colleagues) a strategy plan including on-going professional development activities, anti-resistance, and
evaluation activities, 2) providing on-going mentoring to their colleagues in the implementation of the strategy, 3) analyzing the
effectiveness of the strategy, and 4) making a recommendation to the faculty with respect to whether or not the strategy should be 
sustained.

 

Instruction by Highly Qualified Teachers
No professional development is needed for this strategy.

 

Parent Involvement: Conferences
Words Smithing

Brief Description : Words to use to convey student information

Intended Participants : Teachers, Counselors, Administrators

Date: Oct 8, 2013 

Activity Purpose : Skill Building

Activity Format : Collaborative Problem Solving

Funding : 

Does this activity occur during the school day?  Yes

 

 

Parent Involvement: Parent Academy
No professional development is needed for this strategy.

 

Parent Involvement: Picnic
No professional development is needed for this strategy.
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Schoolwide Reform Strategy-College Awareness
No professional development is needed for this strategy.

 

Schoolwide Reform Strategy: Positive Behavior Program
Grade Level Collaboration

Brief Description : How are the PBIS strategies being carried out and are they effective?

Intended Participants : Teachers, Counselors, Administrators, Students

Date: Apr 15, 2013 

Activity Purpose : Skill Building, Feedback/Support

Activity Format : Reflective Writing, Collaborative Problem Solving, Action Research

Funding : Title I

Does this activity occur during the school day?  Yes

 

 

Student Transition
No professional development is needed for this strategy.

 

Teachers Included in Assessment Decisions
No professional development is needed for this strategy.

 

Timely Additional Assistance: Afterschool Assistance
No professional development is needed for this strategy.

 

Timely Additional Assistance: Targeted Interventions
Collaboration on Targeted Interventions

Brief Description : summary of monthly meetings to determine intervention effectiveness and feedback

Intended Participants : Teachers, Administrators

Date: May 15, 2014 

Activity Purpose : Skill Building, Feedback/Support, Refinement

Activity Format : Reflective Writing, Collaborative Problem Solving, Action Research

Funding : corp

Does this activity occur during the school day?  No
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F. Encourage Rigorous Curriculum: Schoolwide Reform Strategy: Goal Setting
Provide Goal Setting PD

Brief Description : discuss goal setting and how-to of goal setting

Intended Participants : Teachers, Administrators, Other

Date: Aug 15, 2013 

Activity Purpose : Information, Skill Building, Feedback/Support

Activity Format : Study Group, Peer Coaching, Collaborative Problem Solving

Funding : 

Does this activity occur during the school day?  Yes

 

 

I. Focused Academic Area: Critical math skills
Plan and Schedule

Brief Description : Collaborate and Prepare Math Daily Review

Intended Participants : Teachers, Administrators

Dates : Sep 15, 2013; Nov 17, 2013; Jan 19, 2014; Mar 23, 2014 

Activity Purpose : Information, Skill Building

Activity Format : Collaborative Problem Solving, Action Research

Funding : local

Does this activity occur during the school day?  Yes

 

 

I. Focused Academic Area: Schoolwide Reform Strategy: Reading Workshop
Reflect and review

Brief Description : reflect upon and review small group instructional practices--what is working, what is not, what is needed

Intended Participants : Teachers, Parents, Community Members

Dates : Aug 15, 2013; Sep 15, 2013; Oct 15, 2013; Nov 15, 2013; Dec 15, 2013; Jan 15, 2014; Feb 15, 2014; Mar 15, 2014; Apr 15,
2014; May 15, 2014 

Activity Purpose : Feedback/Support

Activity Format : Collaborative Problem Solving

Funding : local

Does this activity occur during the school day?  Yes

 

 

I. Focused Academic Area: Schoolwide Reform Strategy: Small Guided
Reading Groups
Plan the Implementation
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Brief Description : Review and revise small group reading workshop and instruction; what is needed and what is working

Intended Participants : Teachers, Community Members

Dates : Aug 15, 2013; Oct 17, 2013; Dec 19, 2013; Feb 20, 2014; Apr 24, 2014 

Activity Purpose : Feedback/Support

Activity Format : Collaborative Problem Solving

Funding : local

Does this activity occur during the school day?  Yes

 

 

U. Focused Student Group: Special Education Co-Teaching
Plan the Implementation

Brief Description : Discuss and plan co-teaching strategies

Intended Participants : Teachers, Administrators

Dates : Aug 15, 2013; Sep 15, 2013; Oct 15, 2013; Nov 15, 2013; Dec 15, 2013; Jan 15, 2014; Feb 15, 2014; Mar 15, 2014; Apr 15,
2014; May 15, 2014 

Activity Purpose : Information, Skill Building, Feedback/Support

Activity Format : Presentation, Professional Reading, Collaborative Problem Solving

Funding : local

Does this activity occur during the school day?  Yes
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Relationship Report: 
Areas of Concern / Strategies / Achievement Goals
This report shows the relationship between the Areas of Concern, Strategies, and Achievement Goals. For each Area of Concern,
the report shows 1) the strategies that will enable the school to successfully address the concern and 2) the achievement goals that
will be positively impacted when the concern is successfully addressed.

 

Local Areas of Concern

We are concerned that... Student behavior is interfering with learning 

Data Targets Influenced by This Concern:

First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Instruction by Highly Qualified Teachers 
Parent Involvement: Conferences 
Schoolwide Reform Strategy: Positive Behavior Program 
Teachers Included in Assessment Decisions 
Timely Additional Assistance: Targeted Interventions 
G. Attendance 
I. Focused Academic Area: Schoolwide Reform Strategy: Small Guided Reading Groups 

 

We are concerned that... Using data strategically to address student needs 

Data Targets Influenced by This Concern:

First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Parent Involvement: Conferences 
Parent Notice - Assessment Results 
Teachers Included in Assessment Decisions 
Timely Additional Assistance: Targeted Interventions 
F. Encourage Rigorous Curriculum: Schoolwide Reform Strategy: Goal Setting 
U. Focused Student Group: Special Education Co-Teaching 

 

We are concerned that... vertical and horizontal critical study of Curriculum Loft and
CCSS 
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Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 

Strategies to Impact This Concern:

 

We are concerned that... Parent Involvement 

Data Targets Influenced by This Concern:

First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Educator Training - Parent Involvement 
Parent Information Resource Center Website 
Parent Involvement & Communication: Automated School Messenger 
Parent Involvement : Awards Program 
Parent Involvement : Breakfasts 
Parent Involvement : School-Wide Plan 
Parent Involvement: Conferences 
Parent Involvement: Newsletter 
Parent Involvement: Parent Academy 
Parent Involvement: Picnic 
Parent Notice - Assessment Results 
Parent Right-to-Know Letter - Non-Qualified Teacher 
Parent Right-to-Know Letter - Qualifications 
G. Attendance 

 

We are concerned that... Educator Training - Parent Involvement 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Educator Training - Parent Involvement 
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We are concerned that... Outreach to Preschool Parent Involvement Programs 

Data Targets Influenced by This Concern:

Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Outreach to Preschool Parent Involvement Programs 

 

We are concerned that... Parent Information Resource Center Website 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Parent Information Resource Center Website 

 

We are concerned that... Instruction by Highly Qualified Teachers 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Attracting Highly Qualified Teachers 
Instruction by Highly Qualified Paraprofessionals. 
Instruction by Highly Qualified Teachers 
Instruction by Highly Qualified Teachers 

 

We are concerned that... Instruction by Highly Qualified Paraprofessionals 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
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Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Instruction by Highly Qualified Paraprofessionals. 

 

We are concerned that... Attracting Highly Qualified Teachers 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Attracting Highly Qualified Teachers 
Instruction by Highly Qualified Paraprofessionals. 
Instruction by Highly Qualified Teachers 

 

We are concerned that... Student Transition 

Data Targets Influenced by This Concern:

Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Schoolwide Reform Strategy-College Awareness 
Student Transition 
Student Transition 

 

We are concerned that... Parent Notice - Assessment Results 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Parent Involvement: Conferences 

 

We are concerned that... School-Parent Involvement Policy 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 
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Strategies to Impact This Concern:

School-Parent Involvement Policy 

 

We are concerned that... Parent Right-to-Know Letter - Qualifications 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Parent Right-to-Know Letter - Qualifications 

 

We are concerned that... Parent Right-to-Know Letter - Non-Qualified Teacher 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Parent Right-to-Know Letter - Non-Qualified Teacher 

 

We are concerned that... School-Parent Compact 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Annual Parent Meeting 
School-Parent Compact 

 

We are concerned that... Annual Parent Meeting 

Data Targets Influenced by This Concern:

First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 

Strategies to Impact This Concern:

Annual Parent Meeting 
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We are concerned that... Timely Additional Assistance 

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Instruction by Highly Qualified Paraprofessionals. 
Teachers Included in Assessment Decisions 
Timely Additional Assistance: Afterschool Assistance 
Timely Additional Assistance: Targeted Interventions 

 

Required Areas of Concern

F. Encourage Rigorous Curriculum (IN Rules, SW)

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Attracting Highly Qualified Teachers 
Instruction by Highly Qualified Paraprofessionals. 
Instruction by Highly Qualified Teachers 
Instruction by Highly Qualified Teachers 
Teachers Included in Assessment Decisions 
Timely Additional Assistance: Afterschool Assistance 
Timely Additional Assistance: Targeted Interventions 
F. Encourage Rigorous Curriculum: Schoolwide Reform Strategy: Goal Setting 
U. Focused Student Group: Special Education Co-Teaching 

 

G. Attendance (IN Rules)

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
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Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Parent Involvement & Communication: Automated School Messenger 
Parent Involvement : Awards Program 
Parent Involvement: Parent Academy 
G. Attendance 

 

I. Focused Academic Area (IN Rules, SW)

Data Targets Influenced by This Concern:

All students -- Pass ISTEP - English Language Arts (AYP) 
All students -- Pass ISTEP - Math Problem solving 
First grade -- F & P showing level J or higher (Spring Assessment) 
Grade 2 students -- F & P showing level M or higher (Spring Assessment) 
Grade 3 Students -- F & P showing level P or higher (Spring Assessment) 
Grade 4 students -- F & P showing level S or higher (Spring Assessment) 
Grade 5 students -- F & P showing level V or higher (Spring Assessment) 
Kindergarten -- F & P showing Level C/D or higher (Spring Assessment) 
Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Timely Additional Assistance: Targeted Interventions 
I. Focused Academic Area: Schoolwide Reform Strategy: Small Guided Reading Groups 
I. Focused Academic Area: Critical math skills 
I. Focused Academic Area: Schoolwide Reform Strategy: Reading Workshop 

 

U. Focused Student Group (IN Rules, SW)

Data Targets Influenced by This Concern:

Special Ed Students Grades 3-5 -- Passing ISTEP / IMAST Reading Comprehension (seat data) 

Strategies to Impact This Concern:

Outreach to Preschool Parent Involvement Programs 
Timely Additional Assistance: Targeted Interventions 
U. Focused Student Group: Special Education Co-Teaching 
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Force Field Excerpt
The Force Field reports are lengthy data reports that help the Full Faculty and Community Council (including parents) identify Areas
of Concern (student needs). The Force Field excerpt found below contains information that must be included in the School
Improvement Plan to meet various requirements of Public Law 221 and if applicable, Title I Schoolwide.

 

A. Where is the public copy of your school’s curriculum located? In the office 

B. What rules or statutes would you like to waive in order to promote
student learning? 

Identify the specific statute and and/or rule you wish to waive. 
Identify the educational strategies this waiver would allow you to
implement that could not be implemented under current statute
and rule. 
Explain the benefit to student achievement. 
Describe the evaluation process that would be used to measure
the success of these strategies.

none 

C. Are your school’s attendance rates supportive of learning? What
activities will you implement next year to increase or maintain your
attendance rate? 

Awards Ceremonies, Social Worker/ Parent meetings 

D. List the titles of the assessment instruments that are used in
addition to ISTEP+ / ECA and give a brief description of each.

Acuity (3-5), IREAD (K-2), Fountas & Pinnell Benchmark
Assessment (K-5), Simple Six Writing Prompts (K-5,
Brigance Screen (Kdg) 

E. List the needs assessments used in your school to help you
identify areas that are interfering with learning.

parent and student survey; community survey; staff survey 

F. List the programs that will be consolidated under the school-wide
plan (if applicable). If not consolidating programs, please explain why 
not.

There are no programs being consolidated. 
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Continuous Improvement Timeline

DISCUSSION 
TOPIC 

FACILITATOR TRAINING (Steering Teams)
FACULTY
AND
COMMUNITY
COUNCIL
DISCUSSIONS 

ORIGINAL 
PLAN

REVIEW & REVISE 

1st 
Year Schools

2nd and 3rd 
Year 
Schools

Alumni 
Schools  

New Principal and
Steering Team Member Training

n/a Aug Aug n/a 

First Year:   
Rationale + Organizational Structure
After First Year:  
Kick Off / Year End Data Review (Transcripts / ISTEP / 
ECA)

Session 1 - 
Aug

Session 1 - 
Aug

Session 1 – 
Aug AM

First 2 weeks of
Sept 

Vision
Session 2 – 
Sept

n/a
Session 1 – 
Aug PM

First 2 weeks of
Oct* 

Data Targets
Session 3 - 
Oct

Session 1 - 
Aug

Session 1 – 
Aug AM

First 2 weeks in Nov 

Areas of Concern
Session 4 - 
Dec

n/a
Session 2 – 
Dec PM

First 2 weeks in
Jan* 

Strategy Selection
Session 5 - 
Jan

Session 2 - 
Dec

Session 2 – 
Dec AM First 2 weeks in Feb 

Conference on Learning Jan Jan Jan 

Strategy Selection:
Title & Description

Feb Feb n/a First 2 weeks in Mar 

Strategy Implementation Plans
Mar
Strategy Chair 
Training

Mar
Strategy
Chair 
Training

Optional
Strategy
Chair 
Training

First week of Apr 

 

* Our school will complete these tasks every three years
We are next scheduled to complete these tasks during the 2014-2015 school year
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