
 

1 
 

Appendix F:  LEA Application of General Information 
2013-2014 

 
School Improvement Grant (1003g) 

Application due June 3, 2013 
Email application to 1003g@doe.in.gov 

 
LEA Application: General Information  

 
 
Corporation Name: 
 
EdPower 
 

Corporation Number: 
8830 

Contact for the School Improvement Grant: 
 
Dina L. Stephens 
 
Position and Office: 
 
Chief Academic Officer 
 

Contact’s Mailing Address: 
3960 Meadows Dr. 
Indianapolis, IN 46205 

Telephone: 
317-545-1745 ext. 106 
317-557-6288 
 

Fax: 
317-545-4415 

Email Address: 
stephens@edpower.org 
 

 

Superintendent (Printed name) 
Marcus C. Robinson, Chancellor & CEO 
 

Telephone: 
317-557-8677 

mailto:1003g@doe.in.gov


 
Signature of Superintendent  
 

X 
__________________________________________ 
 

Date: June 14, 2013 

 
 

 
  Complete and submit this form one time only. 

 
 Complete a second form, “Priority Application” for each school applying for a school improvement grant.  
 
 
1. Schools to be Served by LEA 

 Instructions: 
1) Using the list of Priority schools provided by the IDOE, complete the information below, for all priority schools in the LEA 

typing in the school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.).  
2) Place an “X” indicating priority and the school improvement model (intervention) selected, based on the “School Needs 

Assessment” conducted by the LEA. (Add cells to the table as needed to add more schools.)  
 
 
 

School Name  Grade 
Span Priority 

Based on the “School Needs Assessment” tool, the LEA has determined this model for the 
school  

Turn-
around 

Transformation Restart Closure No model will be 
implemented 

1. 
Arlington Community High 

7 -12 Yes   X   



School 
2. 
 

       

3. 
 

       

4. 
 

       

5. 
 

       

6. 
 

       

 

 

 

 

2. Explanation if LEA is Not Applying to Serve Each Priority School 

X  We will serve all of our Priority schools. 
 

   We believe we do not have the capacity to serve all Priority schools. Our explanation for why is provided below.  
 
. 

  
  
3.  Consultation with Stakeholders 

Instructions:  



• Consider the stakeholder groups that need to be consulted regarding the LEA’s intent to implement a new school 
improvement model.  

• Include the stakeholders (e.g., parents, community organizations) as early on as possible. 
• Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the date 

occurred. (Individual names are not needed*).    
 
School Name: _Arlington High School                               School Number: 8830 
 

Stakeholder Group  
 

Mode of Communication Date 

 
Devington Community Association  

 
Letters/Meetings/Phone 
Calls 

 
On-going 

 
Parents  

 
Grand Re-Opening 

 
06/29/2012 
On-going 

 
Urban League  

 
Letters/Meetings/Phone 
Calls 

 
07/01/2012 
On-going 

 
NAACP 

 
Letters/Meetings/Phone 
Calls  

 
07/01/2012 
On- going 

 
CAFE 

 
Letter  

 
07/01/2013 

_                    
Stakeholder Group  

 
Mode of Communication Date 

 
Marion County Health Department 

 
meeting 

 
05/02/2012 

 
Learning Well 

 
meeting  

 
05/02/2012 

 
Forest Manor  

 
Letter 

 
07/01/2012 

   



PBIS Letter 07/01/2013 
 

Stakeholder Group  
 

Mode of Communication Date 

 
Meridian Mental Health 

 
meeting 

 
06/12/2013 
On-going 

 
IUPUI Accountability  

 
Letter 

 
05/0122013 
On-going 

 
Easter Seals/Crossroads  

 
meeting 

 
06/12/2013 
On-going 

 
Gallahue Mental Health  

 
meeting 

 
09/04/2012 
On-going 

 
Stakeholder Group  

 
Mode of Communication Date 

 
Zion Hope Church  

 
Letter 

 
07/01/2013 

 
Eastern Star Church  

 
Letter 

 
07/01/2013 

 
Forest Manor Multi Service Center  

 
meeting 

 
06/01/2012 
On-going 

 
YMCA  

 
Letter 

 
07/01/2013 

  
*IDOE may request that the LEA produce documentation that lists the names of the stakeholders above.   

  



 

D.  Collaboration with Teachers’ Unions 
 

Several of the school improvement models require the agreement of the teachers’ unions to ensure that all of the models’ components 
are fully implemented. For example, one component of the transformation model is an alignment of teacher evaluations to student 
achievement growth.  
 
The LEA must submit letters from the teachers’ unions with its application indicating its agreement to fully participate in all 
components of the school improvement model selected.  
 
 

E.  Assurances 
 

EdPower assures that it will: 
 

__x__  (1) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and Tier 
II school that the LEA commits to serve consistent with the final requirements; 

__x___ (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and 
mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor 
each Priority or Tier I and Tier II school that it serves with school improvement funds, and establish goals (approved by 
the SEA) to hold accountable its Tier III schools that receive school improvement funds; 

__x___ (3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms and 
provisions to hold the charter operator, charter management organization, or education management organization 
accountable for complying with the final requirements; 

__x___ (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, 
select and provide oversight to external providers to ensure their quality; 

__x___ (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 
reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 
progress in the absence of SIG funding; and 

_x____ (6) Report to the SEA the school-level data required under section III of the final requirements. 



F.  Waivers  
 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to 
each applicable school, the LEA must indicate for which schools it will implement the waiver. 
 

 
 “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart 

model.   
 
 Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility 

threshold.  
 
 
 
 
 
 
 
 
 
 

 
 

Appendix G:  LEA Application for Each Priority School 
 

School Improvement Grant (1003g) 
2013-2014 

 
 

LEA School Application: Priority 
 



 
The LEA must complete this form for each Priority school  

applying for a school improvement grant. 
 

School Corporation __EdPower__Number _8830____ 
 
 
School Name _______Arlington Community High School___ 
 
 
After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to the 
school intervention (improvement) model to be used and place a checkmark below:  
 

  Turnaround X Restart 
 
 Transformation   Closure  

 
 
 
 
 
 
 
  Assurances 

 ____EdPower  _ assures that it will 
    Corporation/Charter School Name 

_X  (1) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and Tier 
II school that the LEA commits to serve consistent with the final requirements; 

_X  (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and 
mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor 
each Priority or Tier I and Tier II school that it serves with school improvement funds, and establish goals (approved by 
the SEA) to hold accountable its Tier III schools that receive school improvement funds; 



X  (3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms and 
provisions to hold the charter operator, charter management organization, or education management organization 
accountable for complying with the final requirements; 

X (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and 
provide oversight to external providers to ensure their quality; 

X (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 
reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 
progress in the absence of SIG funding; and 

X (6) Report to the SEA the school-level data required under section III of the final requirements. 

 
 
 
 
 
Waivers  
 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to 
each applicable school, the LEA must indicate for which schools it will implement the waiver. 
 

 
 “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart 

model.   
 
 Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility 

threshold.  
  



 
A.  LEA Analysis of School Needs  
 
Appendix B:  

Worksheet #1A: Analysis of Student and School Data 
Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 

Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools 
 
 

Worksheet #1: Analysis of Student and School Data 
 
Instructions: 

• Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced 
Lunch, Limited English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for 
2011-2012.  

• For LEA data, see the IDOE web site: http://compass.doe.in.gov/dashboard/overview.aspx.  

 
ISTEP+ (Grades 7-8) 

Student groups 
(list groups below)  

% of this 
group not 
passing 

# of students 
in this group 
not passing 

How severe is this group’s failure in 
comparison to the school’s rate? 

How unique are the learning needs of this 
group? (high, medium, low) 

African American 75.8% 222 The school is over 90% African American 
The groups needs are severe.  

The learning needs of African Americans 
are high.  

Hispanic 72.7% 13 The group’s needs are severe in alignment 
with the subpar school scores.  

The learning needs of Hispanics are high  

Free/Reduced 
Lunch 

74.8% 228 The group’s needs are severe in alignment 
with the subpar school scores. 

The learning needs of free/reduced lunch 
population are high. 

Non Free/Reduced 
Lunch 

73.3% 11 The group’s needs are severe in alignment 
with the subpar school scores. 

High  

Special Education 91.38% 60 The group’s needs are severe in alignment With an over 90% failure rate, the needs of 

http://compass.doe.in.gov/dashboard/overview.aspx


English/Language Arts  
 
 
Mathematics 
 

Student groups (list 
groups below)  

% of this 
group 
not 
passing 

# of 
students in 
this group 
not 
passing 

How severe is this group’s 
failure in comparison to the 
school’s rate? 

How unique are the 
learning needs of this 
group? (high, medium, low) 

African American 68% 200 The group’s needs are severe 
in alignment with the subpar 
school scores. 

African Americans have high 
learning needs the greatest in 
the school.  

Hispanic 45.5% 8 The group’s needs are severe 
in alignment with the subpar 
school scores. 

The Hispanic population has 
high learning needs. 

White 54.5% 6 The small White student 
subgroup (6) failure rate was 
lower than the other 
subgroups, but over 50%. 

The White population has 
high learning needs  

Free/Reduced Lunch 66.9% 206 These student’s failure rate is 
nearly 70%. The group’s 
needs are severe in alignment 
with the subpar school scores. 

This group’s learning needs 
are high. 

Non Free/Reduced Lunch 73.3% 11 The group’s needs are severe 
in alignment with the subpar 
school scores. 

The paying students’ needs 
are high failing more than the 
free lunch students.  

Special Education 87.3% 62 Special Education students 
failed at rates higher than the 

The needs of this group are 
high with nearly 90% failing. 

with the subpar school scores. this population are immense  
General Education 76.5% 179 The group’s needs are severe in alignment 

with the subpar school scores. 
The learning needs of this population are 
high.  

Totals 74.8% 243   



school’s rate. 

General Education 61.4% 154 General education students 
failed at lower rates than the 
school’s rate.  
 

The needs of this group are 
high.  

Totals 67.4% 224   

 
 

 
ECA (Grades 9-12) 

English 10  

 
 
 

Student groups 
(list groups below)  

% of this 
group not 
passing 

# of students 
in this group 
not passing 

How severe is this group’s failure in 
comparison to the school’s rate? 

How unique are the learning needs of this 
group? (high, medium, low) 

African American 54.4% 49 This group has the most severe failing rates. 
The group’s needs are severe in alignment 
with the subpar school scores. 

High-students are multiple grade levels 
behind 

Free and Reduced 
Lunch 

56.4% 53 This group’s failure rates compares with the 
school’s rate of over 50%. 

High-scores failure rates higher than school 
averages.  

Non Free and 
Reduced Lunch 

56.2% 18 This group’s failure rate mirrors the 
school’s rate of over 50%. 

High-failure rates higher than school 
averages. 

Special Education 73.7% 14 This group has the most severe failing rates. High- increasing percentage of school 
failure rates higher than school averages 

General Education 53.3% 57 The group’s needs are severe in alignment 
with the subpar school scores. 

High- Consistent low achievement  

Totals 56.3% 71   



 
 
 
Algebra I 
 

Student groups (list groups 
below)  

% of this 
group 
not 
passing 

# of 
students in 
this group 
not passing 

How severe is this group’s 
failure in comparison to the 
school’s rate? 

How unique are the learning needs of this 
group? (high, medium, low) 

African American 82.7% 91 The group’s failure rates are 
over 80%. 

High-majority of students multiple grade levels 
behind. 

White 75% 9 The group’s needs are severe 
in alignment with the subpar 
school scores. 

High-majority of students multiple grade levels 
behind. 

Free and Reduced Lunch 81% 94 The group’s needs are severe 
in alignment with the subpar 
school scores. 

High-over 80% of the students did not pass. 

Non Free and Reduced 
Lunch 

89.7% 35 The group’s needs are severe 
in alignment with the subpar 
school scores. 

High-nearly 90% of the students did not pass. 

Special Education 92.5% 37 The group’s needs are severe 
in alignment with the subpar 
school scores. 

High- population overall several grades behind. 

General Education 80% 92 The group’s needs are severe 
in alignment with the subpar 
school scores. 

High- population overall several grades behind. 

Totals 83.2% 129   

 
 
 
 



Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 

 

Student Leading Indicators  
 

Instructions: 

1)   Using school, student and teacher data, complete the table below  

2)   If the indicator is not applicable, such as “dropout rate” for an elementary school, 

write “NA” - not applicable - in the column. 

3)   Review the data and develop several key findings on the next page.    

 
 2011-2012 2012-2013 

1.  Number of minutes within the school year that 

students are required to attend school 

   

N/A 56,700 

2.  Dropout rate* 

 
 

N/A 1.7% 

3.  Student attendance rate  

(must be a percentage between 0.00 and 100.00) 

 

N/A 81% 

4.  Number and percentage of students completing 

advanced coursework* (e.g., AP/IB), or advanced 

math coursework 

 

N/A N/A 

5.  Number of students completing dual enrollment 

classes 

N/A N/A 

6.  Types of increased learning time offered  

LSY- Longer School Year 

LSD- Longer School Day 

BAS-Before/After School 

SS- Summer School 

WES-Weekend School 

OTH-Other 

N/A LSD 

WES 

 

7.  Discipline incidents* 

 

 

N/A We had a 

total of 2,152 

discipline 

incidents.  

This data was 

pulled from 

our Discipline 

Summary 
report in 

PowerSchool. 

 



8.  Truants 

     (# of unduplicated students, enter as a whole 

number) 

 

N/A 9 

9.  Distribution of teachers by performance level on 

LEA’s teacher evaluation system 

 

N/A 1 – Excellent 

8 – Above 

Average 

21 – Average 

11 – Below 

Average 

10 Teacher attendance rate 

 

 

N/A 85% 

 

*If this school is a high school, disaggregation of the data by student groups would be 

informative in your planning. 

 



Incident Type Total 7 8 9 10 11 12
Fighting 13

7 / 4
4

2 / 2
5

1 / 2
3

3 / 0
1

1 / 0
0

0 / 0
0

0 / 0
Use of alcohol 0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
Use of drugs 2

2 / 0
0

0 / 0
0

0 / 0
1

1 / 0
0

0 / 0
1

1 / 0
0

0 / 0
Selling drugs 0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
Theft 2

2 / 0
0

0 / 0
1

1 / 0
1

1 / 0
0

0 / 0
0

0 / 0
0

0 / 0
Use of a weapon 1

1 / 0
1

1 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
Probation violation 1

0 / 1
0

0 / 0
0

0 / 0
0

0 / 0
1

0 / 1
0

0 / 0
0

0 / 0
Vandalism 3

3 / 0
0

0 / 0
2

2 / 0
0

0 / 0
0

0 / 0
0

0 / 0
1

1 / 0
Insubordination 37

21 / 16
3

1 / 2
11

8 / 3
4

2 / 2
13

5 / 8
5

4 / 1
1

1 / 0
Gambling 0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
0

0 / 0
Dishonesty 32

25 / 7
8

7 / 1
6

5 / 1
13

11 / 2
3

2 / 1
1

0 / 1
1

0 / 1
Profanity 120

81 / 39
22

16 / 6
27

18 / 9
39

29 / 10
15

8 / 7
15

9 / 6
2

1 / 1
Horseplay 78

65 / 13
11

8 / 3
28

25 / 3
33

28 / 5
3

2 / 1
3

2 / 1
0

0 / 0
Staff non-compliance 329

210 / 119
90

55 / 35
126

71 / 55
70

55 / 15
24

12 / 12
10

10 / 0
9

7 / 2
Leaving campus 9

8 / 1
0

0 / 0
0

0 / 0
0

0 / 0
4

3 / 1
3

3 / 0
2

2 / 0
No infraction report 9

7 / 2
2

2 / 0
3

2 / 1
1

0 / 1
2

2 / 0
0

0 / 0
1

1 / 0
Tardy to class 192

118 / 74
25

13 / 12
58

42 / 16
69

37 / 32
19

13 / 6
16

10 / 6
5

3 / 2
Inapprop. speech 118

92 / 25
23

21 / 2
41

28 / 12
36

29 / 7
2

1 / 1
10

10 / 0
6

3 / 3
Classroom disruption 567

391 / 176
183

113 / 70
204

151 / 53
104

84 / 20
45

23 / 22
23

15 / 8
8

5 / 3
Dress code/uniform 106

63 / 43
21

16 / 5
25

17 / 8
15

9 / 6
22

10 / 12
16

9 / 7
7

2 / 5
Out of assigned area 77

55 / 22
21

13 / 8
23

13 / 10
16

15 / 1
6

5 / 1
8

6 / 2
3

3 / 0
Electronic Device 39

26 / 13
0

0 / 0
13

9 / 4
15

11 / 4
4

2 / 2
6

4 / 2
1

0 / 1
Sagging pants 3

3 / 0
0

0 / 0
0

0 / 0
3

3 / 0
0

0 / 0
0

0 / 0
0

0 / 0
Sleeping in class 4

2 / 2
1

1 / 0
1

0 / 1
1

0 / 1
0

0 / 0
1

1 / 0
0

0 / 0
Talking in class 21

14 / 7
10

6 / 4
9

6 / 3
2

2 / 0
0

0 / 0
0

0 / 0
0

0 / 0

Discipline Summary Report Arlington High School
By Grade Level From 08/13/2012 to 06/07/2013
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Incident Type Total 7 8 9 10 11 12
Abusive language 3

2 / 1
0

0 / 0
0

0 / 0
0

0 / 0
1

1 / 0
2

1 / 1
0

0 / 0
Inapprop. behavior 22

12 / 7
3

1 / 2
8

2 / 3
4

3 / 1
2

2 / 0
1

0 / 1
4

4 / 0
Refusal to work 13

5 / 8
2

1 / 1
4

2 / 2
2

2 / 0
4

0 / 4
1

0 / 1
0

0 / 0
Lack of urgency 4

1 / 3
1

0 / 1
0

0 / 0
1

1 / 0
0

0 / 0
1

0 / 1
1

0 / 1
Defiance 123

75 / 48
36

26 / 10
39

22 / 17
24

22 / 2
23

5 / 18
1

0 / 1
0

0 / 0
Other 147

89 / 57
45

30 / 15
42

29 / 12
23

14 / 9
19

7 / 12
13

7 / 6
5

2 / 3

Discipline Summary Report Arlington High School
By Grade Level From 08/13/2012 to 06/07/2013
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What are the key findings from the student achievement 
data that correspond to changes needed in curriculum, 
instruction, assessment, professional development and 
school leadership? 
 
Inappropriate example: Students from Mexico aren’t doing well in 

school. “ 
 
Appropriate example: “75% of our Mexican students who have been 

in the U.S. for three years or more are not passing E/LA 
ISTEP+.” 

 
Appropriate example: “65% of our students with free and reduced 
lunch did not pass ISTEP+ in the E/LA strand of ‘vocabulary’.” 
 

What is at the “root” of the findings? What is the underlying 
cause? 
 
 
Inappropriate example:  “Hispanic students watch Spanish television 
shows and their parents speak Spanish to them at home all the time so 
they aren’t learning English.”  
 
Appropriate example: “Our ELL program provides only one-hour of 
support per week for students who have been in the U.S. for three or 
more years.” 

More than 50% of every group of students are failing every 
standardized test (math and ELA, ISTEP+ and ECA). 

 
 
Although every group of students has a low passing rate, African 

American students and Special Education students consistently 
have lower passing rates than other groups of students. 

 
 
Although more than 50% of all students are failing every 

standardized test, 83.2% of students are failing Algebra I ECA, 
making it the least successful assessment at school. 

Inconsistent instruction and support over the course of multiple years 
of school has left the majority of our students significantly behind 
academically. When they reach 7th grade, they are reading and 
computing several grade levels lower. Additionally, the instructional 
level at Arlington has been inconsistent and lacking appropriate rigor, 
perpetuating the problem through middle and high school. 
 
 
 
 
 
 
 
 
 
 

 
 

Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 
 



Student Leading Indicators  
 

Instructions: 
1)   Using school, student and teacher data, complete the table below  
2)   If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the column. 
3)   Review the data and develop several key findings on the next page.    

 
 2011-2012 2012-2013 
1.  Number of minutes within the school year that students 

are required to attend school 
   

N/A 56,700 

2.  Dropout rate* 
 
 

N/A 1.7% 

3.  Student attendance rate  
(must be a percentage between 0.00 and 100.00) 
 

N/A 81% 

4.  Number and percentage of students completing 
advanced coursework* (e.g., AP/IB), or advanced math 
coursework 

 

N/A N/A 

5.  Number of students completing dual enrollment classes N/A N/A 
6.  Types of increased learning time offered  
LSY- Longer School Year 
LSD- Longer School Day 
BAS-Before/After School 
SS- Summer School 
WES-Weekend School 
OTH-Other 

N/A LSD 
WES 
 

7.  Discipline incidents* 
 
 

N/A We had a total 
of 3,088 
discipline 



incidents.  
This data was 
pulled from 
our Discipline 
Summary 
report in 
PowerSchool. 

8.  Truants 
     (# of unduplicated students, enter as a whole number) 
 

N/A 9 

9.  Distribution of teachers by performance level on LEA’s 
teacher evaluation system 

 

N/A 1 –Excellent 
8 – Above 
Average 
21 – Average 
11 – Below 
Average 

10. Teacher attendance rate 
 
 

N/A 85% 

 

 
 
 
 
 
 
 

 
Worksheet #2:  Self-Assessment of Practices High-Performing Schools 
 
 



 Instructions:  
• The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. 

These practices are embedded in the school improvement models as well.  
• Using a team that knows the school well, critically consider the practices of the school and determine a score of 1-4 with four 

being the highest.  
• As with the other previous data sources, use the scores to develop a set of key findings.  

 
 

The Principal and Leadership 1 2 3 4 The Principal and Leadership 
1. Spends most of the time managing the 

school.  
2. Is rarely in the classrooms. 
3. Is not knowledgeable about English/ 

language arts or mathematics 
instruction. 

4. Serves as lone leader of the school   
5. Must accept teachers based on 

seniority or other union agreements 
rather than on their effectiveness in 
the classroom. 

 X 
 
 
 
X 

 
 
X 
 
 
 
X 

 
 
 
 
 
 
 
 
 
X 

1. Spends great deal of time in 
classrooms. 

2. Conducts frequent walk-throughs. 
3. Knows E/LA and mathematics 

instruction well and is able to assist 
teachers. 

4. Utilizes various forms of leadership 
teams and fosters teachers’ 
development as leaders.  

5. Is not bound by seniority rules in 
hiring and placement of teachers. 

Instruction 1 2 3 4 Instruction 
1. Is primarily lecture-style and teacher-

centered.  
2. Places the same cognitive demands on 

all learners (no differentiation). 
3. Is primarily textbook-oriented. 
4. Does not include technology.  
5. Works alone, rarely meeting in or 

across grade-level teams to discuss 
and improve.  

6. Instruction is rarely evaluated and 
connections to student learning 
growth or increased graduation rates 

 X 
 
 
 
X 
X 
 
X 
 
X 
 
 

 
 
X 

 1. Includes a variety of methods that 
are student-centered. 

2. Provides various levels of cognitive 
demands (differentiation; Response 
to Instruction - RTI).  

3. Uses multiple sources beyond 
textbooks. 

4. Includes frequent use of technology.  
5. Works in teams, discussing student 

learning and instructional ideas.  
6. Instruction is evaluated through 

rigorous, transparent, and equitable 



are not made.  
7. Instruction is not increased to allow 

for more student learning time. 

 
X 
 
 

processes that take into account 
student growth and increased 
graduation rates. 

7. Schedules and strategies provide for 
increased student learning time.  



Curriculum 1 2 3 4 Curriculum  
1. Leadership does not observe or 

evaluate teachers for use of the 
curriculum. 

2. Is considered to be the textbook or 
the state standards.  

3. Is not aligned within or across grade 
levels.  

4. Is not rigorous or cognitively 
demanding.  

5. Is not available to all students, e.g., 
English language learners or 
students with disabilities as they are 
not present in the regular classroom 
during core instruction time.  

6. Is not differentiated for struggling 
students.   

  
 
 
X 
 
X 
 
X 
 
 
 
 
 
 
 

X 
 
 
 
 
 
 
 
 
 
X 
 
 
 
 
X 

 1. Is observed by school leadership that 
it is being taught.  

2. Is developed by the district/teachers 
based on unpacking the state 
standards.  

3. Is aligned within and across grade 
levels.  

4. Is rigorous and cognitively 
demanding. 

5. Is accessible to all students through 
placement in regular classroom during 
instruction of the core curriculum.  

6. Is differentiated for struggling 
students.  

Data - Formative Assessments  1 2 3 4 Data - Formative Assessments 
1. Are not regularly used by teachers. 
2. Are not routinely disaggregated by 

teachers. 
3. Are not used to determine 

appropriate instructional strategies.  
 

 X 
 
X 
 
X 

  1. Are used to implement an aligned 
instructional program. 

2. Are used to provide differentiated 
instruction.   

3. Are discussed regularly in teacher 
groups to discuss student work 

 
Professional Development  1 2 3 4 Professional Development 
1. Is individually selected by each 

teacher; includes conferences and 
conventions. 

2. Is not related to curriculum, 
instruction, or assessment. 

3. Is short, i.e., one-shot sessions. 
4. Does not include follow-up 

assistance, mentoring, or monitoring 

 X 
 
 

X 
 
X 
 
X 

  1. Is of high quality and job-embedded. 
2. Is aligned to the curriculum and 

instructional program. 
3. Includes increasing staff’s knowledge 

and skills in instructing English 
language learners and students with 
disabilities.  

4 Is developed long-term; focuses on 



 
  

of classroom implementation. improving curriculum, instruction, and 
formative assessments. 

Parents, Family, Community  1 2 3 4 Parents, Family, Community 
1. Does not provide extended supports.  
2. Does not ensure a safe school and 

community environment for 
children.  

 
 

  
 
 
 
 

N/ 

X 
 

X 
 
 

A 

 1. Provides social and emotional 
supports from school and community 
organizations. 

2. Creates a safe learning environment 
within the school and within the 
community.  

3. Includes use of advisory periods to 
build student-adult relationships. 



Cultural Competency 1 2 3 4 Cultural Competency  
1. Holds the belief that all students learn 

the same way.  
2. Uses the textbook to determine the 

focus of study.  
3. “Cultural instruction” is limited to 

study of flags, festivals, and foods of 
countries/people.  

4. Does not investigate students’ level of 
education prior to coming to the United 
States; home languages; the 
political/economic history; conditions 
of countries or groups.  

5. Does not connect curriculum and 
learning to students’ own life 
experiences as related to race, 
ethnicity, or social class.  

 X 
 

X 
 

X 
 
 
 
 

N/ 
 
 
 

X 

 
 
 
 
 
 
 
 
 

A 
 
 
 

 1. Holds the belief that students learn 
differently and provides for by using 
various instructional practices.  

2. Combines what learners need to know 
from the standards and curriculum 
with the needs in their lives.  

3. Provides culturally proficient 
instruction, allows learners to explore 
cultural contexts of selves and others.  

4. Investigates students’ education prior 
to coming to the United States; home 
languages; political/economic history; 
conditions of countries or groups.  

5. Connects curriculum and learning to 
students’ own life experiences as 
related to race, ethnicity or class. 

 
What are the key findings from the self-
assessment of high-performing schools? 
 
Appropriate example: “We don’t have a 

curriculum aligned across grade levels.” 
 
Appropriate example: “We only teach flags, 

festivals and foods with our students. “ 

 

What is at the “root” of the findings? What is 
the underlying cause? 
 
Appropriate example:” We don’t know how to 

align our curriculum across grade levels.”  
 
Appropriate example: “Connecting curriculum to 

students’ lives takes longer to prepare lessons.”  

 
As articulated in EdPower’s School Turnaround Plan approved by the Indiana Department of Education (IDOE) and the School 
Improvement Grant (SIG) submitted last year, and as outlined in Appendix C: Theory of Action for Indiana High-Poverty Schools and 
District in Improvement: Moving towards High-Performance and Appendix D: Elements of School Improvement/Intervention Models –
Turnaround Model, EdPower has  concentrated on school safety, academic rigor, and preparing scholars for post-secondary options 
(encompassing the former elements as well as increased community and parent engagement). The findings of the self-assessment build 



from the three core findings identified in last year’s process and unpack further using the rubric above anchored in Theory of Action 
model (Appendix C) and relevant elements of school turnaround (Appendix D). 
 
The Principal and Leadership 
Finding #1: Improved but poor oversight over intentional tracking of academic progress and attendance 
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
Root Causes Data Sources 

Day to day management of the school 
absorbs principal’s focus away from 
classrooms and instruction (instructional 
leadership.) 
 
 

Review of ‘Teacher Observation’ tracking 
system, Observations, Monthly ‘School 
Leader’ report to Edpower administration. 

The primary focus of the initial year of SIG 
intervention was on creating a school 
culture that was safe and focused on 
increased student outcomes.  A side effect 
was less concentrated supports and efforts 
to provide instructional coaching in the 
teaching of math and E/La. 

Teacher and Leader Observations, 
Instructional Audits, Monthly ‘School 
Leader’ report to Edpower administration. 

School’s administrative team struggled 
with implementing Edpower’s  methods for 
pushing leadership into the classroom (for 
frequent and meaningful observations) and 
with monitoring curriculum (through the 

Weekly school leader meetings, monitoring 
of school leader observations of curriculum 
(ATLAS) and classroom observations, 
monitoring strength and relevance of 
weekly PD’s 

Review of Teacher Observations tracker (instrument Leaders use to track data from teacher 
observations) system, administration and teacher observations, monthly School Leader Report 
and weekly, school leader meetings. 



ATLAS curriculum program) with fidelity. 
Systems for tracking attendance and 
following up were weak and were not 
implemented consistently. 

Review of Attendance data, Observations, 
Monthly School Leader report 

 
 
Instruction 
Finding #2: Instructional rigor is inconsistent and instructional delivery has little variation. 
 Classroom management is still a concern for many teachers.  
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
Root Causes Data Sources 

Despite training in summer institute and 
additional professional development, 
implementation of whole brain teaching 
methods and taxonomy of engagement were 
limited and not used with fidelity 

 

Observations, and formative assessment 
results 

Student resistance to increases in demand 
(cognitive and quantity of work output) due 
to inheriting a culture of low (to no) 
engagement in classrooms during class.  

Teacher and Leader Observations, 
Instructional Audits 

Limited instructional technology resources 
were available to teachers due to inheriting 
a building with few technological resources, 
internet bandwidth, and hardware/software. 

Technology inventories. 

Review of Instructional Audits conducted by EdPower, Review of School leader’s feedback 
on formal teacher evaluations and weekly classroom observations, Review of school leader’s 
use of intermediate and extended teacher observations. Office referrals and teacher reports. 



Administration struggled with following 
EdPower’s use of pushing leadership into 
the classroom and monitoring instructional 
techniques (and giving feedback) with 
fidelity. 

Weekly school leader meetings, 
monitoring of school leader observations 
of curriculum and classroom observations, 
monitoring strength and relevance of 
weekly PD’s. 

Administration and teachers struggled to 
meet EdPower’s expectations of culturally 
congruent pedagogy. 

Observations, and formative assessment 
results. 

Many teachers are new to the profession 
and are still learning the dynamics and 
techniques for effective classroom 
management. 

Teacher reports, office referrals, leader 
reports. 

 
 
Curriculum 
Finding #3: Instructional rigor has incrementally improved, but lacks higher levels of cognitive demand and differentiation. 
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
 

Root Causes Data Sources 
Inconsistent and infrequent review and 
feedback on Units and lessons.  As a result 
there was little accountability for 
incorporation of “Stretch It”(for building 
higher cognitive demand) methods into 

Observations, and ATLAS Audits, 
Instructional Audits. 

Review of Curriculum Audits conducted by EdPower, Review of School leader’s feedback on 
formal teacher evaluations and weekly classroom observations, Review of school leader’s use 
of intermediate and extended teacher observations, Observation of school leader’s use of data-
driven decision making, Outcomes on Accuity and NWEA. 



lessons. 

Spotty use of the backward design process 
for developing instructional Units, 
Assessments and Lessons. 

Weekly school leader meetings, 
monitoring of school leader observations 
of curriculum and classroom observations, 
monitoring strength and relevance of 
weekly PD’s, review of RTI team minutes, 
review of grade book point distribution.  

Inconsistent use of RTI processes (referrals, 
follow up documentation, etc.) Review of RTI team minutes and reports. 

While curriculum is aligned at grade-level, 
it is not intentionally and instructionally 
aligned across grade levels. 

Review of ATLAS Curriculum map and 
supporting materials, Classroom 
Observations. 

 
Data-Driven Instruction: Formative Assessments 
Finding #4: Weak use of formative assessments to drive instructional decisions at the classroom and school-wide level. 
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
Root Causes Data Sources 

Formative assessments do not reflect 
increasingly higher levels of academic 
rigor. 

Review of formative assessment through 
audits of ATLAS curriculum mapping 
program 

Teachers had limited guidance on analysis 
of formative, and standardized tests 
(Accuity, NWEA) data and how to use that 
to drive instruction. 

Teacher and Leader Observations, 
Instructional Audits Review, monitoring 
strength and relevance of weekly PD’s. 

Review teacher created assessments on Atlas Curriculum Mapping program; Review State 
Test results by grade level and subject area (ISTEP+ ECAs from 2011-2012, Acuity and 
NWEA from 2012-2013), administration and teacher observations, School Leader Monthly 

 



Leadership utilized much of the weekly PD 
time for housekeeping issues at the 
detriment of instruction. 
 

Monitoring strength and relevance of 
weekly PD’s. 

Data from formative assessments and 
standardized assessments are infrequently 
used to adjust instruction or drive 
instructional interventions. 

Observations, Curriculum and Instructional 
Audits, Review of formative assessment 
through audits of ATLAS curriculum 
mapping program 

 
Professional Development 
Finding #5: Weekly dedicated professional development time is not aligned consistently to student needs, but instead often 
focused on administrative “housekeeping” functions. 
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
Root Causes Data Sources 

Administrations response to issues arising 
throughout the week was to hold prolonged 
staff meetings, which often led to 
cancelling or shortening weekly planned 
PD sessions around academic progress. 

PD Observations, Professional 
Development Logs, interviews. 

Weak understanding of the role of 
academic and curricular oversight, 
hampered efforts to move staff and 
administration to a new paradigm of 
oversight  implementation. 

Teacher and Leader Observations, 
Instructional Audits 

Poor allocation of time of administration Observations, Curriculum and Instructional 

School Leader Monthly Reports, Professional Development Logs, Interviews with EdPower 
curriculum team members. 



team led to little time spent monitoring data 
and using poor use of that data to make PD 
decisions. 
 

Audits, Monitoring of Administrations’ 
calendar, PD Observations, Professional 
Development Logs 

 
Parents, Family, and Community 
Finding #6: Community involvement is poorly coordinated and underutilized 
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
Root Causes Data Sources 

Lack of administrative knowledge of what 
community groups had been previously, or 
were currently involved in the school. 
  

Observations, Interviews 

Not utilizing the AHS Social Worker to 
coordinate and mobilize community 
resources on behalf of the students 

Administrative Meeting Observations 

Inexperienced (initially an intern) 
community liaison was hired by an outside 
partner, and as a result had poor 
communication with administration, 
resulting in poor coordination and 
underutilization of community partnerships 
that could have been leveraged to help 
students. 
 

Observations Meeting Observations, 
Monitoring of Administrations’ calendar 

Weekly Safety Logs, Discipline Reports, Community School Liaison reports (DOE quarterly 
reports, School Leader Monthly Reports), Interviews, Observations 



 
 
Cultural Competency 
Finding #7: Targeted instruction (extended day) has been stymied by lack of intentional training for teachers to develop 
culturally congruent lesson plans. 
 
Data sources we used to determine finding: 

 

 

 

Underlying reasons/root causes of finding and data sources or evidence based to support causes:  
Root Causes Data Sources 

Administration and teachers were overwhelmed with overall 
implementation of new school programs.  As a result the 
 EdPower’s culturally congruent tools under-utilized. In part 
due to building level decisions around Professional 
Development time (see above.) 

Observations, and formative assessment results, Instructional 
Audits, and review of ATLAS 

Programs and materials selected for Extended Day targeted 
instruction, including technology rich opportunities for 
differentiation were often and replaced with teacher created 
(one teacher – all classes) materials that were disconnected 
from individual student needs. 

Teacher and Leader Observations, Instructional Audits 

Inconsistent Administrative review (and feedback) of 
teacher’s instructional units and lessons through the ATLAS 
system. 
 
 

Weekly school leader meetings, monitoring of school leader 
observations of curriculum and classroom observations, 
monitoring strength and relevance of weekly PD’s, Audits of 
Curriculum on ATLAS. 

 
 

 

Instructional and Curriculum Audits, Lesson Plan Feedback Monitoring, Classroom 
Observations, Teacher and Leader Institute, Building level PD log 



B.  Selection of School Improvement Model  
 

Instructions: Read and discuss with the team the elements of the four school intervention models below.  .  
 

II. Selection of Improvement Model 
 

Based on our findings of the three data sources, the LEA is selecting this model for this school:  
   Turnaround  x Restart 
 Transformation     Closure  

Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement models. 
As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to 
affect principal leadership, teacher instruction, and student learning.  

 

 
 
  

 
Intervention model selected _______Restart________________________________ 
 
(1) Describe how the model corresponds to the data, findings, root cause analysis and self- assessment and led to 
the selected model.  
 
The team chose the restart model because it most accurately reflects the process that we selected based on the 2012-13 
application for the SIG grant: The school has re-started under a local charter management company.  The majority of the 
teaching faculty and administration was new to the school, and the curriculum and instructional programming was 
completely new to the school. 
 
This will be the school’s second year since restarting.  The goals are related to the first year’s goals – but are more 
refined based on the schools challenges and progress realized over the past year and highlighted in the findings.  
Attached  is a description of the three major components of the SIG program implemented in the 2012-13, followed of an 
analysis of the challenges encountered which along with the analysis done following the processes in this grant have 
shaped the three major SIG Goals  
 
The findings indicate that there has been some improvement in key areas, culture and safety, academic progress in 
reading and math at all grades and student progress to graduation remain areas in need of key attention and focused 
intervention. 
 



 
 
(2) Describe how the model will create teacher, principal, and student change. 
 
First Year (2012-13) SIG grant program – goal areas, description and challenges: 
 
 
 
1) Safety: from our analysis of available school data in 2011-12, the largest concern and priority was building a culture of safety in the 
school in order to create an environment where learning could occur.  Efforts through a SIG grant and Title I afforded the opportunity to 
hire 7 hall monitors and 5 police/safety officers.  Additionally, classroom procedures included having teachers stationed outside of their 
doors during transitions and transitions between classes were routinized to include students lining up and being greeting by teachers with 
a handshake as they entered the classroom (“thresh-holding”.)  The results have been dramatic.  A review of discipline infractions across 
the year demonstrate that the number of serious, safety related infractions (such as fighting, use of drugs, theft, use of a weapon) were 
miniscule compared to the overall number of infractions (which include behaviors such as dress code violation, classroom disruption, 
inappropriate speech, and tardy to class.)  For example, where fights in the school used to be a common occurrence, this past year there 
were only 13 representing a mere 5% of all referrals.  Indeed a closer analysis indicates that more referrals came originated in the 
classroom than in the hallways.  As a result in the coming school year there are no staffing plans for hallway monitors, and the number of 
police/safety officers is dropping to 3.   
 
Challenges:  While the building was safer, and there were fewer serious discipline incidents, there were a significant number of referrals 
(over 2000) – some leading to suspensions.  Most of these referrals originated in classrooms and were based on behaviors.  This is 
reflected in our plans for the coming three years as an area of intervention that is critical to building and sustaining a school culture that is 
safe and focused on academics. 
 
2)  Academics:  The data used in the 2011-2012 Sig Grant application highlighted long standing poor academic performance as a major 
problem in the school.  In this current grant application in Appendix B (Worksheet #1A) data from the 2011-12 school year indicates that 
the majority of students and sub-group of students are ‘high need’ in terms of learning needs.  Efforts through the past year (2012-13) 
through SIG and Title I, focused on academics included an extensive training for teachers in a three week summer institute in highly 
engaging instructional methods, in developing intentional standards-based lessons and instruction,  During the school year teachers were 
provided network level curricular support and software for mapping and alignment.   Teachers were trained in procedures and routines 
(such as thresh-holding, described above) for classroom management and instructional delivery.   Extended day programming was 
established for students with weaker skills.  While 2012-13 ISTEP+ scores are not yet available (at the time of this grant submission), we 



tracked student growth on two standardized tests: Accuity which gives an indication of how students should perform on the ISTEP+ and 
the NWEA.  The results indicate growth across all grade levels in both reading and math with a few exceptions.  In math the rate of 
growth in math in 4 of six grades was at over the 80th percentile of growth on the NWEA (comparing fall to Spring test.)  The exceptions 
were students retaking algebra1 and 8th grade where the growth as at the 12th percentile.  The growth rates in Reading were neither as 
consistent, nor as impressive.  Out of six grade levels only 9th and 10th grade students averages were over the 70 percentile growth rate on 
the NWEA; 8th grade growth rate was just above the 50th percentile and growth rates between the 5th and 30th percentile were realized in 
grades 7, 8 and 12 – though the 12th grade average were above grade level in the Fall and just below grade level in the Spring. 
 
Challenges:  The utilization of extended day was impeded from the beginning of the year because Arlington, which was no longer a part 
of the district,  had to use district buses that dictated scheduling for the school and essentially shortened the window of time for additional 
instruction and the number of students who could take advantage that instruction.  As a result of having fewer students to instruct (and 
fewer students receiving instruction), fewer teachers were needed on a daily basis and teacher buy-in dropped off followed by an even 
steeper drop off of student buy-in.  Additionally the systems around the instruction were weak.  Teachers did not have enough training 
and support to use (analyze) formative assessment data and/or standardized test data to identify specific student needs, to target skills and 
to develop instruction around those skills.  The results were pretty haphazard and very hard to track as to impact upon student learning.   
 
In the upcoming school year the Extended day programming should become a primary tool for moving students to and above grade level.  
Transportation issues have been cleared up such that the schedule will allow a two hour block of extended  
day targeted instruction in reading and math.  More on-going training, support and oversight for teachers will be provided across the 
school year. Structurally, provisions to give more ownership to teachers over the program and its outcome as well as a blend of 
competitive incentives. 
 
 
3) Preparation for Graduation.  The data reviewed for the 2011-12 grant showed low rates of passing the ECA tests (graduation 
requirements) and low rates of non-waivered diplomas granted.  We made an assumption (though we had no access to data prior to 
enrolling students in August 2012) that some students in grades 10-12 would be behind in credit accumulation towards graduation, due to 
failed classes across the first year(s) of high school. 
 
A short-term view and a long-term view was taken in terms of strategies for school improvement.  The short term strategy was to provide 
credit recovery opportunities for those students who had gaps in their transcripts and needed to make up classes while simultaneously 
taking current classes.  Licenses for the courses through Lincoln National Academy (LNA) were secured such that students could take 
courses on-line both at school and outside of school.  Additionally, specific targeted remediation classes were set up for those students 



who needed to retake the English 10 ECA and/or the Algebra 1 ECA,  and more attention to preparing students to take those ECAs was 
incorporated into the core curriculum in English 10 and Algebra 1. 
 
The long-term strategy was to build student skills and academic capacity at all grades such that the need for extensive credit-recovery 
would become negligible in 2-3 years.  A third overall strategy was to better incorporate use of community organizations (both individual 
volunteers and specific programming) into the school program to better surround the students with more services, more adult interactions 
and more resources. 
 
Challenges: A review of records and transcripts of students enrolled at the beginning of this school year indicated that the lack of credit 
accumulation was significant.  More actual classes were needed to fill in credit gaps.  Additionally, the school did not have a guidance 
counselor for part of the year, and inexperience and lack of training led to underutilization of the credit recovery programming.  Finally 
the community outreach person was provided through an outside organization. The position was initially filled with an intern who 
eventually took on the role full-time.  While well-intended the coordinator had little experience and training.  As a result there was little 
coordination between outside organizations and the school and few services were delivered to students. 
 
The third focus of our school improvement model for the upcoming years better preparing students for graduation. An experienced 
educator will be hired to teach ECA prep and monitor/oversee the credit recovery program with the expectation that more students will 
pass the ECA exams and qualify for graduation.  
 
C.  LEA Capacity to Implement the Intervention Model    

 
Instructions: Consider each topic under the column “Capacity Task” and determine if the district has or will have the ability to 
complete this task. Select “yes” or “no.” List the evidence available and attach to the application for each task. (See Attachment A for 
scoring rubric).  
 

*Much of the evidence/documentation for this section can be found in Addendum VI: Monthly Principal’s Report for 
Arlington Community High School.  

Capacity Task  Yes No District Evidence 
 

1.  The budget includes attention to each element 
of the selected intervention.  

All models 
 

x  Extended day will be supported through 20% costs offset by the 
SIG grant. In addition, two instructional coaches will be funded 
to help ensure extended day is followed with fidelity. 
Moreover,2500 student – teacher kits will be provided for 



Algebra, English, and Math by Cambium Learning Group for 
Stipends will be used for incentives for teachers in improving 
student outcomes. 
Five laptop carts will be procured to support extended day 
instruction. 
Lastly, SIG funds will help us support improvements in moving 
more students toward graduation by hiring an ECA prep teacher 
and credit recovery teacher as well as a community school 
coordinator.  
 
Attachment C: Budget provides a more in depth expenditure 
description. 

 
2.  The budget is sufficient and appropriate to 

support the full and effective implementation 
of the intervention for three years.  

All models 
 

x  In allocations to building human capital, hiring additional 
staff, increasing technology tools, the budget is fiscally 
intentional to implement articulated priority areas: Improving 
student performance in reading and math, Strengthening 
culture in the classroom, and Continued improvement in 
moving more students towards graduation. 
 
Attachment C: Budget provides a more in depth expenditure 
description. 

 
3.   Projected budgets meet the requirements of 

reasonable, allocable, and allowable. 
All models 
 

x  In the spirit of reasonable, allocable, and allowable, budget 
expenditures were approached with the mindset of implementing 
guardrails that mirror the allowable and non-allowable under Title 
1.  For example, Attachment E demonstrates our delineation and  
knowledge of using funds to supplement and not supplant pre-
existing staffing, technological, and operational frameworks. 
 
 

 
4.   The budget is planned at a minimum of 

$50,000 and does not exceed two million 
per year per school. 

x  The budget is planned at 1,460,200 million, satisfying 
exceeding the minimum of $50,000 and not exceeding the 
maximum of $2 million per year per school. 
 



All models 
 

Attachment C: Budget provides a more in depth expenditure 
description. 
 

Capacity Task  Yes No District Evidence 
 

5. The district has the resources to serve the 
number of Priority schools that are 
indicated. 

All models 
 

x  As outlined in Attachment C: Budget, EdPower as the TSO, 
with the receipt of the SIG funds proposed, will have the 
resources to serve the priority school, AHS. 

 
6. A clear alignment exists between the goals and 

interventions model and the funding request 
(budget).  

All models 
• Funding requests for identified 

interventions are proportionately balanced 
and demonstrate an equitable distribution 
as identified in the SIG application  

• Funding should directly impact the schools 
improvement processes for supporting 
prescriptive and intentional designed 
interventions 

• Funding of programs, models, professional 
development, and staff should be directly 
linked to a School Improvement Goal 
identified in the SIG application  

• Funding supports the schools current 
capacity to improve student 
achievement. 

x  The budget is directly aligned with the goals of the 
intervention: 
1) Improving Student Performance in Reading and Math 
Includes: 
      Extended Day 
      Voyager/Cambium Learning (materials and software) 
     Instructional Technology (computer carts) 
     Instructional Coaching 
2) Strengthening culture in the classroom includes; 
     Positive Behavior Intervention Specialists and Training for 
PBIs and staff 
3) Improving student progression to graduation includes: 
    ECA and Credit Recover Teacher – math 
   ECA and Credit Recover Teacher  English 
  
  
Attachment C: Budget provides a more in depth expenditure 
description. 
  

·       The funding are proportionally balanced, and 
appropriate for achieving the expected goals 

·       The funding will directly impact the school 
improvement (through the initiatives and through the 



SIG-group process of assessment/improvement) 

·       The funding is directly related to the SIG goals 

·       The funding supports initiatives that should further 
accelerated students’ growth in reading and math. 

 
  



Capacity Yes No District Evidence 
 

7. The LEA and school 
staff has the credentials 
and a demonstrated 
track record to 
implement the selected 
model. 

All models 
• Data portfolios of 

incoming staff/leaders 
• Highly Qualified in 

content of contractual 
agreement  

• Samples of 
implemented school 
improvement plans 
with documented 
outcomes using data 

 

x  EdPower’s high level of expertise and successful experience with urban education which is research 
based can be found in its TSO profile with the IDOE:  
http://www.doe.in.gov/improvement/turnaround/turnaround-school-operator  
 
Please See Addendum I for 2012-13 (year one restart) data on staffing and student performance. 

 

8. The district has received the support of the staff to 
fully implement the intervention model.   

All models 
• Staff Assurances 
• Staff Surveys 
• Staff Needs Assessments 

 

- - N/A – Arlington High school was removed from its district as outlined 
in P.L. 221. 

 

9. The district has received the support of parents to 
fully implement the intervention model. 

- - N/A – Arlington High school was removed from its district as outlined 
in P.L. 221. 

http://www.doe.in.gov/improvement/turnaround/turnaround-school-operator


All models 
• Parent Meeting Agendas 
• Parent Surveys 
• Parent Focus Groups 

 
Capacity Task Yes No District Evidence 

 

10. The school board is fully committed to eliminating 
barriers to allow for the full implementation of the 
selected model. 

All models 
• School Board Assurances 
• School Board Meeting Minutes from proposal and 

or discussion 
• Support the creation of a new turnaround office (or 

reorganization if additional schools are being 
added within a district) with an appointed 
turnaround leader having significant and successful 
experience in changing schools 

 

x  The board of EdPower is committed to implementing the School 
Improvement Plan as articulated in Deliverables 1-4 submitted to 
the IDOE as well as within the TSO contract signed with the IDOE. 
 
Please see Addendum II for EdPower Board Information. 

 

11. The superintendent is fully committed to 
eliminating barriers to allow for the full 
implementation of the selected model. 

All models 
• Superintendent Assurance 
• School Board Meeting Minutes from proposal and 

or discussion  
• Superintendent SIG Presentation 
• Creation of a new turnaround office (or 

x  The CEO & Chancellor of EdPower is committed to implementing 
the School Improvement Plan as articulated in Deliverables 1-4 
submitted to the IDOE as well as within the TSO contract signed 
with the IDOE. 



reorganization if additional schools are being 
added within a district) with an appointed 
turnaround leader having significant and 
successful experience in changing schools 

 
Capacity Task Yes No District Evidence 

 
12.  The teacher’s union is fully committed to 

eliminating barriers to allow for the full 
implementation of the model, including but not 
limited to teacher evaluations, hiring and dismissal 
procedures and length of the school day. 

Turnaround, Transformation Models 
• Teacher Union Assurance 
• An outline of amendments to SIG Teacher 

contracts that will allow for full implementation of 
the identified model 

- - N/A – Arlington High school was removed from its district as 
outlined in P.L. 221 

 

13.  The district has the ability to recruit new 
principals.  

Turnaround, Transformation Models 
• Partnerships with outside educational 

organizations (TFA, New Teachers for New 
Leaders) and or universities 

• Statewide and national postings 
• External networking 

 
 

- - N/A – EdPower has completed its first year During the first year after 
the restart EdPower employed a Campus Administrator and three 
assistant principals. 
 
See www.edpower.org for posting information. 

http://www.edpower.org/


 
 

15. The timeline is detailed and realistic, 
demonstrating the district’s ability to fully 
implement the intervention during the 2013-
2014 school year. 

All models 
• Monthly focus with identified objectives 
• Smart Goals 
• Measurable Outcomes (consisting of 

transformative, formative, and summative 
data) 

• Streamline and scaffold focus aligned to key 
findings and root causes in SIG application  

 

x  As EdPower has completed its first year as the operator of AHS, 
staffing, systems, community partnerships, relationships with pre-
existing LEA, and parent/guardian relationships have been 
established. 
 
Smart Goals with measureable outcomes and priorities have been 
articulated and grown from pre-existing goals approved for the 2012-
2013 academic year.  
 
(See final pages of application) 

 
 
 
 

Capacity Task Yes No District Evidence 
 

14.  The district has a robust process in place to 
select the principal and staff.  

Turnaround, Transformation Models 
• Principal and staff hiring practices 

 
• Principal and staff transfer    

policies/procedures 
 

• principal and staff recruitment, placement and 
retention procedures 
 

- - Please see Addendum III for school leadership and staff resumes 
(ELA and mathematics) 

Capacity Task Yes No District Evidence 
 



16.  District staff has high levels of 
expertise and successful 
experience in researching, and 
implementing the selected 
intervention model. 

Turnaround, Transformation, 
Restart Models  
• Professional 

Development sign in 
sheets aligned to SIG 
funded PD 

• Support framework of 
district staff aligned to 
areas of need as 
identified in the SIG 
application (Staff 
member, area of 
expertise, support 
provided to the school, 
frequency) 

 

 x EdPower’s high level of expertise and successful experience with urban 
education which is research based can be found in its TSO profile with the 
IDOE:  
http://www.doe.in.gov/improvement/turnaround/turnaround-school-operator  
 
Summer Institute Professional Development (3 weeks) sign in sheets , and PD 
Binders.   
 
Full Professional Development days sign in sheets and agendas. 
 
The weekly professional development activities were not always documented 
with sign in sheets (though there are agendas) this will be corrected in the 
coming year. 

17. The school community has been purposefully engaged 
multiple times to inform them of progress and seek their 
input. 

All models 
• Town Hall Meetings 
• Town Hall Meeting Postings (news paper, district 

x  AHS has conducted multiple parent nights and 
community partnership meetings to discuss 
AHS’s cultural and academic progress and to 
obtain buy-in.  In the coming year, with the 
assistance and assignment of responsibility to 
proposed Community Coordinator more 
intentionality will be spent planning, 

http://www.doe.in.gov/improvement/turnaround/turnaround-school-operator


 
 
 

website, parent newsletters, public flyers) 
• Town Hall sign in sheets 
• Community Partner Assurances 
• Documentation of mailings 

implementing, documenting and acting on 
feedback to more fully give voice, buy-in and 
commitment to parent and community groups. 

Capacity Task Yes No District Evidence 
 

18.  The district demonstrates the ability to align 
federal, state, and local funding sources with grant 
activities. 

All models 
• Title I 
• Title II 
• Title III 
• IDEA 
• E-Rate 
• TAP 

 

x  All grants are aligned; resources are appropriately 
allocated to needs as discussed in Worksheet #2 and as 
articulated with qualitative and quantitative data 
pulled through Worksheet #1 and the Root Cause 
analysis. 
 
 
Attachment E: Example of Alignment of Other 
Funding Sources to SIG Elements can provide further 
articulation. 



19.  The district demonstrates the ability and 
commitment to increased instructional 
time.  

Turnaround, Transformation Models  
• Increased instructional time is 

structured and embedded into the 
schools’ daily schedule and or 
school calendar 

• Increased learning time for 
students is tiered and supported 
by licensed and/or highly 
qualified educators 

• A needs assessment has been 
completed to identify areas where 
extended time can be most 
effectively used 

• Increased learning time is 
structured as a vehicle to support 
differentiated learning (ex :…) 

o An additional block of 
time embedded into the 
school day 

o Summer 
enrichment/remediation 

o Saturday intervention 
o Before or after school 

enrichment/remediation 
o School vacation weeks 

• Compensation for extended day is 
identified by the LEA 

x - Yes.  EdPower has grown out of the original work of the Charles A. 
Tindley Accelerated School which has operated since 2004-05 using 
an extended day model with most students attending school until 5:00.  
The second EdPower school opened in 2012-13, Tindley Prep, and 
operates from the same schedule.  The SIG grant for Arlington for 
2012-13 includes extended day scheduling, though it wasn’t utilized to 
its most effective and changes are planned and detailed in Section II of 
this grant.   
 
While at the LEA advocates the use of Saturday ‘school’ as an 
intervention to be utilized, it is not required.  At Arlington there has 
been regular use of Saturday schools across the second semester. 
 
Compensation for extended day is written into the budget of this grant. 



 
 
 
 
 
D.  LEA Commitments (Actions) for All School Intervention/Improvement Models  
  
Instructions:  

1) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 
2) There are five required LEA commitments or actions that districts have already taken or plan to take in school year 2013-

2014.   
3) In the second column, provide a short description of how the commitment was completed or the district’s plan to complete it. 
4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B.  

 
 

Indicators of LEA Commitment  
 

Description of how this commitment was or will be completed  

1. Design and implement school 
intervention model consistent with 
federal application requirements.  

The IDOE will assess the LEA’s commitment 
to design and implement an appropriate 
intervention model and school improvement 
activities by requiring the LEA to document a 
process that may include, but will not be 
limited to:  

(a)  Assessing the completed SIG School Needs 
Assessment to identify the greatest needs;  

(b)  Assessing the LEA and school’s capacity 
(staff, resources, etc.) to implement specific 

Overview of Proposed Program Components 2013-14 on forward: 
 
Strengthening culture in the classroom 

• Implement Positive Behavior Interventions to decrease classroom level 
discipline issues and to build and strengthen a school environment around 
safety and academic performance. 

• Hire and train Positive Behavior Intervention Specialists/Associates 

 
Improving Student Performance in Reading and Math 
 

• All teaching staff is assigned to provide extended day programming using 
Cambiun Learning’s Voyager, Language! And Inside Algebra for 2 hours a 



interventions and school improvement 
activities;  

 
(c)  Assessing the alignment of the LEA and 

school improvement processes for supporting 
the designed interventions;  

(d)  Assessing other resources that will support 
the design and implementation efforts of 
selected interventions;  

(e)  Assessing the engagement of stakeholders 
(staff, parents, community, etc.) to provide 
input into the design and implementation 
process;   

(f)  Assessing the scheduling of regular (at least 
biweekly) data meetings to identify school/ 
teacher/ student weaknesses and to adjust 
plans for supports to address those 
weaknesses;  

(g)  Assessing the communication with selected 
provider(s) to plan Professional Development 
and support based on assessed needs (at least 
biweekly),  

(h)  Maintaining accurate documentation of 
meetings and communications,  

(i)  Following and/or revising schedules, goals, 
and timeline as needed, and  

(j)  Submitting all data/forms to the IDOE and/or 
USDE in accordance to timeline.  

 

day in extended day. 

• Instructional coaches will train, provide on-going support and oversight to 
the implementation of the extended day services, as well as providing 
instructional guidance during the regular instructional day, and some 
coordination of implementation of school-wide standardized tests. 

• Positive, competitive grade level /subject area incentives based on which 
groups students achieve the greatest gains on end of year assessments (such 
as NWEA.) 

• Stipends will be provided for teachers who provide additional instructional 
supports such as ECA remediation classes on Saturday. 

• Incentive programs for students around improved levels of attendance. 

 

Improving Student Progression Towards Graduation 
 

• Dedicated teachers for Credit Recovery programing and ECA Prep 
coordination and implementation (one language arts, one math) 

• Community-School Coordinator. 

 
Other resources that will support the design and implementation of selected 
interventions are addressed in Section II. 
 
All teaching staff will be assigned to work with students during extended day 
programing on intensive interventions in reading and math using the Cambiun 
Learning’s Voyager and Language series, or providing homework oversight for 
those students whose assessments indicate that their skills are at grade-level but who 
are failing classes for productivity reasons (not completing and/or turning in 
homework.)  Two instructional coaches will work extensively to train teachers on 
the use of Voyager and its assessments, and will provide on-going support and 



oversight over instructional implementation of the program.  Because teacher’s will 
be spending 20% of each school day providing instruction in the extended day 
program, that portion of their salary will be derived through teaching in the extended 
day programing.  There will also be positive incentives for teachers related to a 
competition for the largest (grade level) gains on end-of-year assessments (ISTEP+ 
or NWEA) in reading and in math.  For students, to address chronic absenteeism 
which effects academic performance, there will be an incentive program to reinforce 
and reward stellar attendance.  Finally there will be stipends to provide extra 
instruction when additional instructional time is needed for students such as a series 
of Saturday schools to prepare for taking the End of Course Assessments.  
 

Items a through d (Needs Assessment and Analysis) was initially conducted 
in the 2011-12 years for strategic planning for School Restart in August 
2012. 

Items e through f were conducted throughout the school year (see SIG page 
in LEADER Report), though for 2013-14 and forward a more routinized 
process of review of implementation, assessment of outcomes will occur 
(weekly review and observations, monthly assessment of implementation) 
These meetings will be used to determine if changes need to be made to any 
of the interventions and if so, do any policy change recommendations  need 
to be changed, and the amendment to the SOP process will be started. 

 
 

Indicators of LEA Commitment  
 

Description of how this commitment was or will be completed  

(2)  The LEA has or will recruit, screen, 
selects and support appropriate external 
providers.  

The IDOE will assess the LEA’s commitment 
to recruit, screen, and select external 
providers by requiring the LEA to document 

 As articulated in the contracti for the operation of Turnaround Academy, 
EDW#A58-3-139OT-0911, between the Indiana Department of Education (IDOE) 
and Charter for Accelerated Learning, Inc. d/b/a Ed Power (EdPower), as well as the 
submissions of Deliverable 1, 2, 3, and 4 –outlining observations, school deficits, 
fiscal analysis, and a comprehensive school turnaround plan of Arlington High 
School (AHS)—the IDOE assessed the needs (as articulated in quality indicators a-i 



a process for assessing external provider 
quality which may include, but will not be 
limited to:  

(a) Identifying external providers based on 
each school’s SIG needs;  

 (b) Interviewing and analyzing external 
providers to determine evidence‐based 
effectiveness, experience, expertise, and 
documentation to assure quality and 
efficiency of each external provider based on 
each schools identified SIG needs;  

 (c) Selecting an external provider based upon 
the provider’s commitment of timely and 
effective implementation and the ability to 
meet school needs;  

 (d) Aligning the selection with existing 
efficiency and capacity of LEA and school 
resources, specifically time and personnel;  

 (e) Assessing the regular (at least biweekly) 
communication with the selected service 
provider(s) to ensure that supports are taking 
place and are adjusted according to the 
school’s identified needs,  

 (f) Assessing the utilization of multiple 
sources of data to evaluate the effectiveness 
of the supports provided (at least biweekly) 
and reporting the results to the IDOE.  

(g) Assessing the monitoring of records for 
quality and frequency of supports provided 

on the left) of AHS would be best served through appointing EdPower, a high 
performing operator,ii as the Turnaround School Operator (TSO) for AHS. This 
public and transparent process demonstrates that EdPower was recruited, screened, 
and selected as an external operator after the removal of AHS from its LEA, due to 
low performance as articulated in Public Law 221iii.  
 
EdPower has committed to relationships with some external providers based on 
interviews and alignment of purpose and need. These partnerships were often largely 
developed around the needs of exceptional learners and include:  
 

• Easterseals Crossroads Rehabilitation Center – Provide Speech and 
Language Therapy, Physical Therapy, Occupational Therapy, Autism 
Spectrum Disorder Service Center, Assistive Technology, Behavior 
Interventions and Supports, and Secondary Transition Services 

• Indianapolis Probations Department – on-site support for students on 
probation 

• Meridian Mental Health Services – Mental Health Services, Behavior 
Support, Prescription Management, Psychiatric Services, Home-based 
Counseling 

• Gallahue Mental Health Services - Mental Health Services, Behavior 
Support 

• Cambium Learning Group (Voyager and LNA Courseware) 
• Language! Provides multisensory, targeted intervention with an intensive 

literacy curriculum for grades 3-12. 
• V-Math Provide individualized, differentiated instruction for grades 2-8 with 

this modular-based, grade-level strategic math intervention. 
• Trans Math Provide key foundational skill-building and problem-solving 

experiences for grades 5-10 with a comprehensive skill-based math 
intervention. 

• Inside Algebra Take students in grades 6-9 on fascinating expeditions with 
this strategic math intervention that builds Algebra skills. 

• LNA Class.com is an industry-leading provider of online learning solutions 
that engage and inspire students and adult learners with innovative, media-



by the selected service provider(s),  

(h) Assessing the in‐school presence (at least 
one day a week) to monitor the interactions 
of the school administration, faculty, and 
staff with the selected service provider(s) to 
ensure the full implementation of supports; 
and  

(i) Assessing the recording and reporting of 
progress to school, LEA, IDOE, and USDE.  

 Intervention and school improvement activity 
providers will be held to the same criteria as 
external providers.  
 

 

rich courseware designed to help them succeed. Our secondary school 
courses, turnkey virtual school solutions, and instruction bring together the 
best of current technology and evidenced-based curriculum design. 

• Marion County Health Department – Learning Well Clinic and referral 
services for social work and other community services. 

• Indiana University and Purdue University Indianapolis – DOE Literacy 
Grant Support and Compliance and Culturally Responsive Teaching and 
Leadership Support. 

 
Many of these community partners have been a great support to our students with 
the most severe needs; however, we have determined that by making these services 
accessible to our entire student population we can more intentionally target 
academic achievement and promote social and emotional well-being school-wide.  
  
In an effort to better understand how community partnerships and external providers 
can assist students academically, socially and emotionally, the new 
Community/School Coordinator will audit current relationships, and reach out to 
new and existing partners based upon that alignment. The audit will also include 
meetings with school leaders, students and families, and teachers, in order to better 
identify specific needs and link those to partners and providers.   
  
EdPower will create an SOP for interviewing and evaluating the experience and 
performance of potential providers as well as articulating their quality and 
effectiveness. The SOP will include: 
 

• Creating a Selection Team (administrators, teachers, community 
stakeholders) 

• Create a Request for Proposal (RFP) 
o Create a Worksheet 
o Define needs –budget, timelines, logistical concerns 
o Priorities of outside funding 
o Expected Results 
o Deliverables 



• Selecting a Provider 
o Meeting Essential Criteria 
o Define Qualifying Characteristics 
o Can the provider meet goals, provide deliverables, and meet 

timelines?   
In the IDOE approved 2012-2013 School Improvement Grant (SIG), EdPower 
articulated three key findings: 1) Building a safe culture. 2) Improving Academics. 
3.) Improving postgraduate preparation, and aligned these three focus areas to the 
USDOE’s improvement principles. These three findings provided the grounding for 
recruiting, screening, and selecting external providers. 
 
In the completion of Worksheet #2: Self – Assessment of Practices of High 
Performing Schools, key findings were identified to continue to build from both 
baseline deficits found at AHS and improvements which can continue to be made 
from one year implementation of the School Turnaround Plan. These findings will 
be used to anchor the Community/School Coordinator’s assessment and need of 
community partners. 
 

 
  



Indicators of LEA Commitment  
 

Description of how this commitment was or will be completed  

3.  Align other resources with the school improvement model. (For examples of resources and how they might align, see 
Attachment C).  

 
 

The IDOE will assess the LEA’s 
commitment to align other resources with 
the interventions by requiring the LEA to 
document a process which may include, but 
will not be limited to:  

(a) Identifying resources currently being 
utilized in an academic support capacity;  

(b) Identifying additional and/or potential 
resources that may be utilized in an 
academic support capacity;  

(c) Assessing the alignment of other federal, 
state, and local resources based on 
evidence‐based effectiveness and impact 
with the design of interventions;  

(d) Assessing the alignment of other federal, 
state, and local resources with the goals and 
timeline of the grant (e.g., fiscal, personnel, 
time allotments/scheduling, curriculum, 
instruction, technology resources/equipment);  

 (e) Conducting regularly scheduled reviews 
of the resource alignment to ensure all areas 
are operating fully and effectively to meet the 
intended outcomes or making adjustments as 
necessary;  

EdPower and Arlington High school are commitment to ensure that adequate 
resources are identified both to implement the SIG interventions, but also to increase 
the effectiveness of the interventions. 
  
After the needs assessments were conducted and the data was reviewed by the SIG 
Planning Group, and after a review of the 2012-13 SIG1003g grant goals the goals 
for SIG initiatives were identified for this 2013-14 SIG1003a grant. 
  
Over the summer the EDPower curriculum team will work with the Administrative 
team at Arlington to review resources currently utilized towards student academic 
support at Arlington and identify additional resources that could be tapped into 
which could align with and strengthen the effect of the SIG initiatives, and will 
review timelines of aligned grants (and review periodically.) 
  
After the initial SIG training during teacher and leader summer PD institutes, when 
the SIG team is identified, the groups first task will be to review the resource 
alignment description (see the text below), and the results of the EdPower and 
Arlington Administrative review of school resources and using this information will 
create an alignment plan.  
 
Network and school leadership teams will coordinate with a team of teachers 
(volunteers) to assess the results of the intervention strategies on a monthly basis and 
identify any resources not being used to support the school improvement process and 
redirect those resources.  The team will audit the effectiveness of the resources 
utilized to promote academic growth in reading and math, reduce classroom 
disruptions through the provisions of PBIS and Behavior Specialists, and student 
preparation for graduation through credit recovery and a certified teacher for ECA 
prep.  Teachers will meet weekly for professional development that is focused on the 



 (f) Redirecting resources that are not being 
used to support the school improvement 
process; and  

 (g) Assessing the presence (minimum of one 
day per week the first year) in the school to 
monitor the implementation of the 
interventions by school administration, 
faculty, and staff as well as interactions with 
the selected service provider(s) to ensure the 
full implementation of supports.  

 

needs of the students.  Network specialists will rotate through the school, completing 
a weekly audit to assess the school leaders’ capacity to implement and monitor the 
interventions.   
 
The Network curriculum team will develop a SIG implementation audit form to 
track weekly implementation of SIG interventions that will include reviewing the 
role of school administration, faculty and staff to ensure full implementation of 
supports. 
 
Preliminary review of resource alignment: 
Other federal, state and local resources include:  local: Network Resources include 
curriculum specialists, assessment specialists, compliance officers and oversight of 
school administration. Federal: Title I and Title II.  State: SIG1003a. 
 

  



Indicators of LEA Commitment  
 

Description of how this action was or will be completed  

 
4.  Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively. 

The IDOE will assess the LEA’s commitment to 
modify its practices or policies, if necessary, 
to enable it to implement the interventions 
fully and effectively by requiring the LEA to 
document a process which may include, but 
will not be limited to:  

 
(a) Identifying IDOE and/or LEA challenges that 

may slow or halt the school improvement 
implementation process;  

(b) Assessing, designing, and implementing a 
policy modification protocol that includes 
input that may include state and local 
education agency administrators, board 
members, and personnel; and  

(c) Developing an ongoing process to assess 
areas that may be considered for policy and 
process modification that include, but will 
not be limited to:  

 
(i) school administrator and staff hiring practices; 
 
(ii) school administrator and staff transfer  
procedures;  
 
(iii) school administrator and staff dismissal 

procedures;  
 
(iv) school administrator and staff evaluation 

During the first year of the restart (2012-13) the initiatives did hit some challenges that 
limited effectiveness.  Before answering a – c we are listing examples of lessons learned 
from the 2012-13 SIG1003a implementation: the principal was replaced with a Campus 
Administrator (to build systems and accountability), three assistant principals for academics 
and three deans for discipline.  Only one of these individuals were carried over from the 
2011-12 school year; the AP of Academics – High School.   
 
LEA challenges that have slowed school improvement efforts include:  
 
Attendance – Student attendance is often sporadic,   
 
Culture – Has improved, but there needs to be a continued effort to develop student and 
staff morale and investment in the school. 
 
Reading Levels – High numbers of students have very low reading levels.  The extreme 
nature of the problem was unanticipated.  
 
Teacher Development and Evaluation – A system of teacher education and development 
was provided, but not consistently implemented or implemented with fidelity. We will build 
a more solid understanding among school leaders regarding the implementation of systems 
during a two week leadership training.  
 
 
Intervention -  tiered stipend system for demonstrated student assessment gains 
 
 
Extended Day – Altering the school day – lengthened for those students in most need of 
targeted instruction.  This has been too dependent on teacher understanding and fidelity to 
the curriculum that was provided, so we will pay for trainers, monitors, and assistants. – 
Pre/post data collection to  - move targeted instruction to the beginning of the day –  
 



 
 

 

 

 

procedures [predominately based (at least 
51%) on school and student performance 
data]  

 
(v) school administrator and staff rewards for 

increased student achievement and/or 
graduation rate;   

 
(vi) school administrator and staff recruitment, 

placement and retention procedures ; and  
 
(vii) altering the traditional school day and/or 

calendar to include additional instructional 
and planning time.  
 

Responses for HOW in 2013-14 and in the future challenges will be identified and changes 
in policies to allow changes in program implementation will occur: 

a) Clear communication and articulation of expectations (IDOE), and expected and actual 
performance (LEA) between the two agencies is a potential challenge.  The regular review 
of the implementation and results of the interventions (described in #3) should identify 
challenge areas that require modification more quickly in the past year.  With clear 
communication with IDOE officials responsible for oversight, this should not be a challenge 
to our efforts. 

b) The Network will consult with administrators from the school and representatives from 
the IDOE to create and finalize a specific policy modification protocol. This process will be 
used on an ongoing basis. 

c)  Once an area has been identified (through the process in b) to be considered for a policy 
change it would move through the EdPower SOP amendment process. 

EdPower has been creating Standard Operating Procedures (SOPs) for each school and for 
the NETWORK and has an established protocol for amending existing SOPs (all of the 
examples cited have a network and/or school SOP) which involves an interative process that 
involves the Director of Compliance, the Chief of Staff and ultimately the Executive Board 
of the Network.  
 
Please see Addendum IV for SOP amendment process. Please see Addendum V for 
teacher evaluation and leader evaluation process. 



 

 
 
 
 

Indicators of LEA Commitment  
 

Description of how this action was or will be completed  

 
5.  Sustain the model after the funding period ends. – Summer school – Title I monies;  



The IDOE will assess the LEA’s commitment 
to sustain the reforms after the funding period 
ends by requiring the LEA to document a 
process that may include, but will not be 
limited to:  
 

(a) Developing school improvement planning 
processes that support sustainability of 
education reform protocol;  

(b) Developing processes to assure effective 
training of school leadership staff to 
ensure the understanding and efficient 
implementation of interventions into 
operating flexibility of the school;  

(c) Developing processes to assure effective 
training of school staff to ensure the 
understanding and efficient 
implementation of interventions into the 
classroom curriculum and activities;  

(d) Identifying alternative funding sources to 
sustain operational protocol that may 
require financial support;  

(e) Identifying meaningful professional 
development for school leadership and 
staff that support short‐term and long‐
term initiatives of educational 
improvement;  

(f) Demonstrating a commitment to the 
continuous development of teacher 
knowledge and skills to incorporate 
changes into their instruction as 

EdPower has a commitment when considering programming around increasing student 
outcomes through school improvement activities to delineate those initiatives that are 
expected to become part of the ongoing ‘business’ of the school (e.g., expected to be long-
term sustained changes in practice) and thus the funding is expected to ‘go away’ with the 
initiative incorporated into the school (sustained activity) and those activities which would 
include seeking alternative funding.  This is done in part to determine whether the program 
is critical to the school, realistic to implement and realistic to sustain.  An example of such a 
report was done for this grant and is included with submitted addendums and is titled: 
“Preliminary Plan for Sustainability for SIG 1003g.” (Addendum VII). 
 
During the teachers’ summer institute and during the Leader Training professional 
development will be given around the SIG grant, the ‘three big goals’, and each of the 
initiatives.  After this training the SIG group will be formed with the charge of oversight of 
implementation, assessing, recommendations for making improvements and looking at long-
term sustainability for initiatives in this grant that will include consideration of the 
preliminary plan for sustainability. 
 
A SIG group will then be formed that includes members of the EdPower curriculum team, 
Arlington administration, Arlington teaching faculty.  This group will be involved in the 
weekly observations and review of implementation of the SIG initiatives, create monthly 
reports based on that data.  The SIG group will lead staff-wide assessment analysis 
discussions to review student performance on each of the following assessments: NWEA 
(Fall and Spring), Accuity (Fall, Winter, Spring) and ISTEP+ and ECAs.  Documentation of 
these discussions will be considered at the next SIG group monthly meeting as input for 
review of effectiveness of implementation of the initiatives and effectiveness of the 
outcomes of the initiatives on student performance.   
 
The SIG group will also be tasked to give monthly recommendations to the School 
Administration for topics that would improve implementation effectiveness for weekly 
professional development time, and to the Network curriculum team for professional 
develop days and summer teachers’ institute. 
 
The SIG group will also develop a recommendations for EdPower for an ongoing school-
wide process for school wide improvement planning that would involve all of the staff, and 
representative students, parents and members of the community that would conduct needs 
assessments of the school (centering around student performance) .  This planning should be 



evidenced by an extensive action plan;  
 
(g) Developing an evaluation system that 

measures short‐term and long‐term, 
multi‐level implementation of 
interventions, as well as the measurement 
of effectiveness of supporting initiatives 
and policy;  

(h) Development of a process to embed 
interventions and school improvement 
activities in an extensive strategic long‐
term plan to sustain gains in student 
achievement;  

(i) Developing an evaluation system to 
monitor strategic checkpoints and end of 
the year results and outcomes to inform 
and assist practitioners with problem‐
solving and decision‐making that 
supports short‐term and long‐term 
educational fidelity;  

(j) Developing a process to sustain alignment 
of resources with the school’s mission, 
goals, and needs;  

(k) Planning a growth model for both the 
fiscal and human capital within the LEA 
for implementation and sustainability of 
interventions and school improvement 
activities;  

(l) Establishing and implementing 
accountability processes that provide 
effective oversight of the interventions, 

used to guide the development of future SIG-type initiatives, school-wide planning and 
reporting for Title I, and overall continuous school improvement over future years. 



school improvement activities, financial 
management, and operations of the 
school.  

 

 

 

 

 

 



 
Restart Model  
 
x     We will implement this model.  We will not implement this model – move to next model.  
 
If implementing the restart model, complete the table below. 

Elements 
 

Tasks Lead Person/ 
Position 

Time Period 
(month) 

1. Convert a school or close and 
reopen it under a charter school 
operator, a charter management 
organization or an educational 
management organization.  
 

Completed July 1, 2012 

  

 
2. Must enroll within the grades it 

serves, any former student who 
wishes to attend. 

Completed July 1, 2012 
  

 
 
 
Pre-Implementation 

 

 

 

 

 

 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget. 
 
 
Action: 
 
 
Timeline:      Completed July 1, 2012 
 
 
Budget: 
 



Added Elements from the Transformation Model 

 

 

 
2.  Use evaluation systems 

for teachers and 
principals that consider 
student growth and 
assessments; develop with 
teacher/principal 
involvement.  

 
 

• Currently an extensive teacher and leader 
evaluation system is used that combines 
elements of RISE, Kim Marshall’s 
evaluation systems, and EdPower teacher 
and leader expectations. 

• For 2013-2014, implement an electronic 
observation system (Teach Boost) that 
allows leaders to track teacher 
observations, performance, and 
improvement. It will also allow network 
leaders to track the number and validity of 
leader observations. 

• Dina 
Stephens 

 
 
 

• Dina 
Stephens 

• Current 

 
 
 
 

• July, 2013 

 

Elements 
 

Tasks Lead Person/ 
Position 

Time Period (month) 

1.  Replace the principal who 
led the school prior to 
implementing the model. 

 
 
 
 

• Completed 11/2012. Jimmy Meadows was 
replaced by Calvin Thomas.  

• Marcus 
Robinson 

• November, 
2012 



3.  Reward school 
leaders, teachers, 
staff who, in 
implementing this 
model, increased 
student achievement 
or high school 
graduation rates; 
remove those who, 
after professional 
development, have 
not. 

• Currently there is a system of tracked 
observations, feedback, and evaluations to 
determine whether teachers and leaders are 
being effective. When one is not 
demonstrating sufficient performance or 
growth, they are placed on a Personal 
Improvement Plan (PIP) and given more 
extensive coaching. If, after that process, 
they do not show sufficient improvement, 
they are removed. 

• For 2013-2014, implement rewards and 
incentives for teachers who demonstrate 
the most academic growth over the course 
of the year. 

• Dina 
Stephens 

• August, 2013 

 



 

5.    Implement 
strategies to 

• Currently there is an opportunity to 
receive performance-based bonuses and 

• Marcus • 2012-2013 

Elements 
 

Tasks Lead Person/ 
Position 

Time Period (month) 

4.   Provide high quality, job-
embedded professional 
development. 

 
 
 
 

• Currently lead a 2-week Leader Institute 
for all school leaders that increases their 
knowledge and proficiency in best 
practices by successful school 
organizations across the country. Also lead 
a 3-week Teacher Institute that targets best 
curriculum and instructional strategies used 
by successful teachers across the country. 

• Additionally, monthly instructional and 
curriculum audits, leader reports, and less 
formal meetings and discussions are used 
to determine areas for improvement. These 
areas are addressed during weekly 
professional development sessions, mostly 
provided by in-house Curriculum Team 
members. 

• For 2013-2014, implement much more 
network-provided professional 
development based on student data. This 
includes recruiting experts in various fields 
to present to staff on relevant topics: 
Uncommon Schools Teach Like a 
Champion, NWEA MAP Assessments and 
Data Driven Instruction, Response to 
Instruction, Chris Biffle’s Whole Brain 
Teaching, etc. 

• Dina 
Stephens 

 
 
 
 
 
 
 

• Dina 
Stephens 

 
 
 
 
 
 

• Dina 
Stephens 

• July, 2013 

 
 
 
 
 
 
 
 

• Weekly, 2012-
2013 

 
 
 
 
 
 

• July, 2013-2014 



recruit,   
       place, retain 
staff (financial    
       incentives, 
promotion, 
career 
       growth, 
flexible work 
time).  
 
 
 

raises. The Teacher of the Year from each 
school was photographed to be displayed 
on a prominent billboard in Indianapolis. 
Additionally, preference is given to 
current staff members when filling an 
open leadership position. 

• For 2013-2014, implement a more 
extensive incentive system for teachers 
whose students demonstrate growth on 
standardized tests. 

Robinson 

 
 
 
 
 
 

• Marcus 
Robinson 

 
 
 
 
 
 
 

• August, 2013 

 
6.  Provide 

increased 
learning time 
for students 
and staff. 

 
 
 
 
 

• Currently there are two hours of “extended 
day” time at the end of each school day. 
Many students were not able to attend due 
to transportation issues. Additionally, there 
were inconsistent expectations and 
trainings over what types of instruction 
should be occurring during that time. 

• For 2013-2014, provide alternative 
transportation so that any student is 
capable of receiving the added support. 
Also, establish data-driven policies around 
which students receive support, provide 
more extensive training on remediation 
programs (such as Voyager) and strategies. 
Last, hire two instructional coaches to 
work with teachers on implementing best 
practices during this time. 

• Dina 
Stephens, 
Calvin 
Thomas, Paul 
Chin, Viveca 
Carter 

 
• Dina 

Stephens, 
Calvin 
Thomas, 
Alicia 
Hervey, Paul 
Chin 

• 2012-2013 

 
 
 
 
 
 
 

• August, 2013-
2014 

 
 



 
7.  Promote the use 

of data to inform 
and differentiate 
instruction. 

 
 
 
 

• Currently students take NWEA MAP 
assessments 2-3 times per year in math and 
reading. Additionally, any student 
scheduled to take ISTEP or an ECA takes 
the Acuity Predictive Assessments 2-3 
times per year. After each assessment, 
teachers participate in a data-analysis 
session to identify strengths and gaps in 
student performance. They are required to 
construct an instructional plan to address 
any identified gaps. 

• For 2013-2014, implement more intensive 
professional development to ensure these 
systems are utilized with fidelity. Also, 
employ Assistant Principals for Academics 
and instructional coaches to assist with the 
implementation of instructional plans. 

• For 2013-2014, offer the use of GradeCam 
for every teacher. This program will allow 
all teachers (including non-tested subjects) 
to use best practices in data-driven 
instruction. 

• Jackie 
Gantzer, 
Director of 
Assessments 

 
 
 
 
 

• Jackie 
Gantzer, 
Director of 
Assessments 

• Jackie 
Gantzer, 
Director of 
Assessments 

• 2012-2013 

 
 
 
 
 
 
 
 
 
 

• July, 2013-2014 

 
 
 
 

• July 2013-2014 

 

Check Your Work - Additional Requirements for All Models  

Requirement Yes No 

1.  All the elements of the selected intervention model are included.   x  



2.   The descriptions of how all of the elements will be or have been implemented are specific, logical 
and comprehensive. 

 

x  

3.   The timeline demonstrates that all of the model’s elements will be implemented during the 2013-
2014 school year. 

x  

 
5.  Annual Goals for Priority Schools for Accountability  

 

Instructions: 
1)  Review the results of the two worksheets “Analysis of Student and School Data” and “Self-Assessment of High-poverty, 

High-performing School,” the findings, and the root cause analysis.  
2)   Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop: 

o One English/language arts goal for “all students.” 
o One mathematics goal for “all students.”  

3) Schools serving students in grade 12 must also include a goal related to graduation. 
4)  Include goals for the three-year duration of the grant.  

Note: Goals must be measureable and aggressive, yet attainable. 
 

SY 2011-2012 
Baseline Data  

(most recent available data that 
corresponds to the proposed 

goals) 

Annual Goals 

SY 2013-2014 SY 2014-2015 SY 2015-2016 

25.2 % of all students are 
proficient on ISTEP+ English/ 
Language Arts. 

30 % of all students are 
proficient on ISTEP+ 
English/Language Arts. 
 

36 % of all students are 
proficient on ISTEP+ 
English/Language Arts. 
 

55 % of all students are proficient 
on ISTEP+ English/Language 
Arts. 
 

32.6 % of all students are 
proficient on ISTEP+ 
mathematics. 

39 % of all students are 
proficient on ISTEP+ 
mathematics. 

47 % of all students are 
proficient on ISTEP+ 
mathematics. 

55 % of all students are proficient 
on ISTEP+ mathematics. 

43.7% of all students are 
proficient on English 10 ECA. 

52% of all students are 
proficient on English 10 

63% of all students are 
proficient on English 10 

65% of all students are proficient 
on English 10 ECA. 



ECA. ECA. 
16.8% of all students are 
proficient on the Algebra ECA. 

32% of all students are 
proficient on the Algebra 
ECA. 

41% of all students are 
proficient on the Algebra 
ECA. 

50% of all students are proficient 
on the Algebra ECA. 

55% of all 12th grade students 
graduate in the four year 
cohort.  

61% of all 12th grade 
students graduate in the 
four year cohort. 

67% of all 12th grade 
students graduate in the 
four year cohort. 

70% of all 12th grade students 
graduate in the four year cohort. 

 
 
 
 
 
Attachment B: LEA Commitments Scoring Rubric 
 
(1) The LEA has analyzed the needs of each school and has selected an intervention for each one.  

Exceptional 
3 points 

Adequate 
2 points 

Inadequate 
1 point 

• Full completion of worksheets, “Analysis of 
Student and School Data” and “Self-Assessment 
of Practices of High-Poverty, High-Performing 
Schools”  

• All of the required data sources have been 
provided 

• All of the analysis (findings) from the data and 
the root cause analysis are logical 

• The alignment between the needs of the school 
and the model chosen is specifically and 
conclusively demonstrated as appropriate. 

• Some  completion of worksheets, 
“Analysis of Student and School Data” and 
“Self-Assessment of Practices of High-
Poverty, High-Performing Schools” 

• Some of the required data sources have 
been provided 

• Some  of the analysis (findings) from the 
data and the root cause analysis is accurate  

• A general alignment between the needs of 
the school and the model chosen is has 
been demonstrated  

 

• No  completion of worksheets, “Analysis of 
Student and School Data” and “Self-
Assessment of Practices of High-Poverty, 
High-Performing Schools” 

• Little to none of the required data sources 
have been provided and/or the analysis 
(findings) is lacking or minimal 

• Little or no use of root cause analysis and/or 
causes are illogical and not based on data 

• The alignment of the school and its needs 
and the improvement model chosen is 
lacking or minimal. 
 

 



 
 

(2)  Recruit, screen, and select external providers, if applicable, to ensure their quality. 
Exceptional 

3 points 
Adequate 
2 points 

Inadequate 
1point 

 
There is exceptional evidence of a process for 
recruiting, screening, and selecting an external 
provider.  
  
All of the decisive factors regarding the process 
for recruiting, screening and selecting an external 
provider are addressed and thoroughly explained.  
 
The LEA includes a comprehensive process for 
recruiting, screening and selecting an external 
provider to meet the needs identified.  
 

 
There is adequate evidence of a process for 
recruiting, screening, and selecting an external 
provider.  
 
Most of the decisive factors regarding the 
process for recruiting, screening and selecting 
an external provider are addressed and 
adequately explained.  
 
Minor changes are needed to the LEA process 
for recruiting, screening and selecting an 
external provider to meet the needs identified.  
 

 
There is inadequate evidence of a process for 
recruiting, screening, and selecting an external 
provider.  
 
Some or none of the decisive factors 
regarding the process for recruiting, screening 
and selecting an external provider are 
addressed and inadequately explained.  
 
The plan is not consistent with the final 
requirements and the process for recruiting, 
screening, and selecting an external provider 
does not meet the identified needs.  
 

 
 
 

(3)  Align other resources with the interventions. 
Exceptional 

3 points 
Adequate 
2 points 

Inadequate 
1 point 

   



 
There is exceptional evidence of a process for 
aligning resources with the selected model, 
interventions, and/or school improvement 
activities.  
  
All of the decisive factors regarding the process 
for aligning resources with the selected model, 
interventions, and/or school improvement 
activities are addressed and thoroughly explained.  
 
The LEA includes a comprehensive process for 
aligning resources with the selected model, 
interventions, and/or school improvement 
activities to meet the needs identified.  
 

 
There is adequate evidence of a process for 
aligning resources with the selected model, 
interventions, and/or school improvement 
activities.  
 
Most of the decisive factors regarding the 
process for aligning resources with the 
selected model, interventions, and/or school 
improvement activities are addressed and 
adequately explained.  
 
Minor changes are needed to the LEA 
process for aligning resources with the 
selected model, interventions, and/or school 
improvement activities to meet the needs 
identified.  
 

 
There is inadequate evidence of a process for 
aligning resources with the selected model, 
interventions, and/or school improvement 
activities.  
 
Some or none of the decisive factors 
regarding the process for aligning resources 
with the selected model, interventions, and/or 
school improvement activities are addressed 
and inadequately explained.  
 
The plan is not consistent with the final 
requirements and the process for aligning 
resources with the selected model, 
interventions, and/or school improvement 
activities does not meet the identified needs.  

 
 
 

(4)  Modify LEA practices or policies, if necessary, to enable it to implement the interventions fully and effectively. 
Exceptional 

3 points 
Adequate 
2 points 

Inadequate 
1 point 



 
There is exceptional evidence of a process for 
modifying practices and policies to enable full and 
effective implementation of the selected model, 
interventions, and/or school improvement 
activities.  
 
All of the decisive factors regarding the process 
for modifying practices and policies to enable full 
and effective implementation of the selected 
model, interventions, and/or school improvement 
activities are addressed and thoroughly explained.  
 
The LEA includes a comprehensive process for 
modifying practices and policies to enable full and 
effective implementation of the selected model, 
interventions, and/or school improvement 
activities to meet the needs identified.  
 

 
There is adequate evidence of a process for 
modifying practices and policies to enable 
full and effective implementation of the 
selected model, interventions, and/or school 
improvement activities.  
 
Most of the decisive factors regarding the 
process for modifying practices and policies 
to enable full and effective implementation 
of the selected model, interventions, and/or 
school improvement activities are addressed 
and adequately explained.  
 
Minor changes are needed to the LEA 
process for modifying practices and policies 
to enable full and effective implementation 
of the selected model, interventions, and/or 
school improvement activities to meet the 
needs identified.  
 

 
There is inadequate evidence of a process 
for modifying practices and policies to 
enable full and effective implementation of 
the selected model, interventions, and/or 
school improvement activities.  
 
Some or none of the decisive factors 
regarding the process for modifying 
practices and policies to enable full and 
effective implementation of the selected 
model, interventions, and/or school 
improvement activities are addressed and 
inadequately explained.  
 
The plan is not consistent with the final 
requirements and the process for modifying 
practices and policies to enable full and 
effective implementation of the selected 
model, interventions, and/or school 
improvement activities does not meet the 
identified needs.  
 

 
 
 
 
 
 
 
 
 
 



 
(5) Sustain the reforms after the funding period ends. 

Exceptional 
3 points 

Adequate 
2 points 

Inadequate 
1 point 

 
There is exceptional evidence of a process for 
sustaining reforms after the funding period ends.  
 
All of the decisive factors regarding the process for 
sustaining reforms after the funding period ends are 
addressed and thoroughly explained.  
 
The LEA includes a comprehensive process for 
sustaining reforms after the funding period ends to 
meet the needs identified.  
 

 
There is adequate evidence of a process for 
sustaining reforms after the funding period 
ends.  
 
Most of the decisive factors regarding the 
process for sustaining reforms after the 
funding period ends are addressed and 
adequately explained.  
 
Minor changes are needed to the LEA 
process for sustaining reforms after the 
funding period ends to meet the needs 
identified.  
 

 
There is inadequate evidence of a process 
for sustaining reforms after the funding 
period ends.  
 
Some or none of the decisive factors 
regarding the process for sustaining 
reforms after the funding period ends are 
addressed and inadequately explained.  
 
The plan is not consistent with the final 
requirements and the process for 
sustaining reforms after the funding 
period ends does not meet the identified 
needs.  

 
 
 
 
 
 
 
 
 
 
 
 



 
Attachment C: Budget  

    
School Improvement Grant (1003g) 

  
    

Section II -- BUDGET   

    
   

    
School Year 2013 - 2014   

    
   

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year.  

 
      

Corporation Name:   EdPower – Arlington High School    
Corporation Number: 

  
8830    

School Name: 
   

Arlington High School    
  

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 
1.  PERSONNEL  (include positions and names)    
 Teachers 26 26  Extended Day Salaries @ 20% $200,000.00   
Assessment Specialist 1 1  Assessment Specialist @100% $47,000.00   
Administrator 1 1  Credit Recovery Specialist/ECA Prep ‐ Math @100% $60,000.00   
Administrator 1 1  Credit Recovery Specialist/ECA Prep ‐ Reading @100% $60,000.00  
Administrator 2 2  Instructional Coach @ 100%  x 2 $90,000.00   
Behavior Specialist 11  11 Behavior Specialist @ 100% x 11 $330,000.00   
Community School 
Coordinator 1  1 Community School Coordinator @100% $55,000.00  

Teachers 26 26  Extra Duty Stipends (Saturday School, ECA, Curriculum Dev.) $65,000.00  

Teachers 10 10  Teacher Performance Stipends (grade level and subject area 
growth; fall to spring) $10,000.00  

       

   TOTAL SALARIES   $917,000.00 

2.   Benefits:  Benefits should be based on actual known costs or an established formula.  Fixed charges/benefits below are for the personnel listed under 
PERSONNEL above and only for the percentage of time devoted to this project. 

Benefits Benefit Calculation $842,000 x .20    $168,400.00 

3.  TRAVEL: (differentiate in-state and out-of-state) 



out‐of‐state       

in‐state       

     

        

  TOTAL TRAVEL    
4.  CONTRACTED SERVICES:  (List the type of contracted services to be provided, including the vendor's name, if applicable.)  

Positive Behavioral 
Interventions and Supports 

Contracted services providing support, data sequencing, bullying prevention, 
conflict resolution, prevent – teach reinforcement.  $9,800.00   

      

     

     

  TOTAL CONTRACTED SERVICES   $9,800.00 

5.  SUPPLIES:  Enter the total amount of materials and supplies. Provide a list of supplies on a separate sheet. (Include the total amount to be used to purchase 
testing, programmatic and/or office supplies.) 

  TOTAL SUPPLIES    $ 251,075.00 

6.  EQUIPMENT AND TECHNOLOGY:  Enter the total amount of equipment and technology purchases.   Provide a list of equipment and technology on a separate 
sheet.  Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 

  TOTAL EQUIPMENT AND TECHNOLOGY       $ 113,933.00    

7.  OTHER SERVICES:  (Include a specific description of services.) 

 Staff Retreat  Depauw University, Prindle Institute for Ethics, Greencastle, IN $7,726.00   
Professional 
Development  

Teacher Institute, July 22 – August 9, 2013. Total network cost is $450,000 @ 
15%.  $67,500.00   

Scholar Incentives   
Scholar achievement and attendance rewards/incentives (i.e. books, spirit 
wear and classroom celebrations) $10,000.00   

Cambium Learning Group / 
LNA ‐ Class.com ‐ Training 1 Day onsite training $2,500.00   

    

     

  TOTAL OTHER SERVICES    
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $1,460,200.00 

       
       



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 

SUPPLIES:  The following list represents the anticipated materials and supplies purchases. 
  

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

200 Cambium Learning Group / LNA ‐ Class.com (Concurrent License and transferrable 
student licenses.) $  492.00 $                98,400.00 

 2500 Cambium Learning Group ‐ Voyager ‐ Student/Teacher kits, support and consumables 
(Algebra, English and Math; per grade level) – Year 1  $  56.00     $               140,000.00  

 5 Scantron Forms  (Scantron Forms $43.75 for 500 forms  $   43.75           $               175.00.00 
125  Microsoft Office 13 Standard licenses for laptop x 100  $   60.00           $               7,500.00 
 100  Instructional Supplies for Saturday School, ECA Prep and Curriculum Dev.  $  50.00     ‐     $                 5,000 .00  

     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
  TOTAL SUPPLIES COSTS    $                      251,075.00 

       
       

EQUIPMENT AND TECHNOLOGY:  The following list represents the anticipated equipment and technology purchases. 

 
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

125  Dell Latitude E5430 Laptop x 100  $ 735.00  $                        91,875.00 
 5  Laptop Cart x 4  $ 3,500.00     $                        17,500.00 
 1  iNSIGHT 20 Scanner with Remark x 1   $ 4,558.00     $                        4,558.00 
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
  TOTAL EQUIPMENT AND TECHNOLOGY COSTS    $                         113,933.00    



LEA/GOVERNANCE:  List below activities for LEA-level activities, including pre-implementation activities. Clearly explain/identify 
requested amounts to a specific element and/or activity. Funds budgeted here will be included in the maximum amount available per school.  

 
 
 
1. Improving Student Performance in a reading and math – in a more intentional and focused way. EdPower 

expenditure proposal allocates resources towards: 

a. Extended Day 

i. 20% Salary Compensation - $200,000 

All teaching staff will devote 2 hours a day to extended day instruction. 
ii. Instructional Coaches - $90,000 

Instructional coaches to train and work with teachers on implementation of data driven classroom 
Instruction with a special focus on responsibility for extended day instruction. 

iii. Cambium Learning Group - $140,000 

Voyager math and Language! Reading and math materials and computer programs for extended day 
instruction. 

iv. Laptop Carts - $116,875 

To facilitate more differentiated, culturally congruent and engaging instruction, and for use in the extended 
day program. 

v. Stipends - $75,000 

For Saturday instruction, ECA remediation and credit recovery/skills acceleration, and for additional work 
geared towards improving instructional outcomes such as curriculum development. 

2. Strengthening culture in the classroom 

i. Positive Behavior Specialists - $330,000 

Classroom-based associates to work with students identified as struggling behaviorally in classrooms. Using 
culturally congruent approaches for reinforcing positive behaviors.  



 

 

 

ii. Positive Behavioral Interventions & Supports - $9,800 

Training for the PBIs, and general school-wide training. 

iii. Community School Coordinator - $55,000 

Provides outreach to organizations who have had relationships and partnerships in the past and to new 
Possible partners for Arlington,  Facilitates communication and efforts with these partners and the school, 
Acts as liaison with school and families, and creates a mechanism (such as a committee) with community 
members to provide feedback to the school.  Coordinates volunteers (individuals and organizations) to work 
with high school students to build stronger relationships with adults invested in helping students stay on track 
towards graduation. 
 

3. Continued improvement in moving students towards graduation. 

i. Credit Recovery /ECA Prep Specialist (Math) - $60,000 

Works with guidance counselor to identify students with credit gaps too great to recapture across a regular 
school year (example gaps (fs – no credit) for 6 classes that to retake would prevent taking some current 
classes in order to continue  timely progress towards graduation. Schedules, and implements credit recovery 
programming through Lincoln National Academy on-line courses. Provides ECA remediation instruction and 
instructional support for students who have failed to pass the Algebra I ECA. 

ii. Credit Recovery /ECA Prep Specialist (Reading) - $60,000 

Works with guidance counselor to identify students with credit gaps too great to recapture across a regular 
school year (example gaps (fs – no credit) for 6 classes that to retake would prevent taking some current 
classes in order to continue  timely progress towards graduation. Schedules, and implements credit recovery 
programming through Lincoln National Academy on-line courses. Provides ECA remediation instruction and 
instructional support for students who have failed to pass the English I0 ECA. 

 



 
 
 
 
 
 
 

   

 
 
 
 
 

School Improvement Grant (1003g) 
  

    
Section II -- BUDGET   

    
   

    
School Year 2014 - 2015   

    
   

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year.  

 
      

Corporation Name:   EdPower – Arlington High School    
Corporation Number: 

  
8830    

School Name: 
   

Arlington High School    
  

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 
1.  PERSONNEL  (include positions and names)    
 Teachers 26 26  Extended Day Salaries @ 20% $200,000.00   
Assessment Specialist 1 1  Assessment Specialist @100% $47,000.00   
Administrator 1 1  Credit Recovery Specialist/ECA Prep ‐ Math @100% $60,000.00   
Administrator 1 1  Credit Recovery Specialist/ECA Prep ‐ Reading @100% $60,000.00   
Administrator 2 2  Instructional Coach @ 100%  x 2 $90,000.00  
Behavior Specialist 11  11 Behavior Specialist @ 100% x 11 $330,000.00   
Community School 
Coordinator 1  1 Community School Coordinator @100% $40,000.00  

Teachers 26 26  Extra Duty Stipends (Saturday School, ECA, Curriculum Dev.) $65,000.00  

Teachers 10 10  Teacher Performance Stipends (grade level and subject area 
growth; fall to spring) $10,000.00  

       

   TOTAL SALARIES   $917,000.00 

2.   Benefits:  Benefits should be based on actual known costs or an established formula.  Fixed charges/benefits below are for the personnel listed under 
PERSONNEL above and only for the percentage of time devoted to this project. 

Benefits Benefit Calculation $562,000 x .20 =   $168,400.00 



3.  TRAVEL: (differentiate in-state and out-of-state) 

out‐of‐state       

in‐state       

     

        

  TOTAL TRAVEL    
4.  CONTRACTED SERVICES:  (List the type of contracted services to be provided, including the vendor's name, if applicable.)  

Positive Behavioral 
Interventions and Supports 

Contracted services providing support, data sequencing, bullying prevention, 
conflict resolution, prevent – teach reinforcement.  $ 9,800.00   

      

     

     

  TOTAL CONTRACTED SERVICES   $9,800.00 

5.  SUPPLIES:  Enter the total amount of materials and supplies. Provide a list of supplies on a separate sheet. (Include the total amount to be used to purchase 
testing, programmatic and/or office supplies.) 

  TOTAL SUPPLIES   $234,275.00 

6.  EQUIPMENT AND TECHNOLOGY:  Enter the total amount of equipment and technology purchases.   Provide a list of equipment and technology on a separate 
sheet.  Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 

  TOTAL EQUIPMENT AND TECHNOLOGY       $ 113,933.00   

7.  OTHER SERVICES:  (Include a specific description of services.) 

 Staff Retreat  Depauw University, Prindle Institute for Ethics, Greencastle, IN $9,265.00   
Professional 
Development  

Teacher Institute, July 22 – August 9, 2013. Total network cost is $450,000 @ 
15%.  $67,500.00   

Scholar Incentives   
Scholar achievement and attendance rewards/incentives (i.e. books, spirit 
wear and classroom celebrations) $10,000.00   

Cambium Learning Group / 
LNA ‐ Class.com ‐ Training 1 Day onsite training $2,500.00   

    

     

  TOTAL OTHER SERVICES    
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $1,443,400.00 



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

       

    

 
 
 
 
 
 

  

SUPPLIES:  The following list represents the anticipated materials and supplies purchases. 
  

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

200 Cambium Learning Group / LNA ‐ Class.com (Concurrent License and transferrable 
student licenses.) $  492.00 $               98,400.00 

2200 Cambium Learning Group ‐ Voyager ‐ Student/Teacher kits, support and consumables 
(Algebra, English and Math; per grade level) – Year 1  $  56.00    $               123,200.00   

 5 Scantron Forms  (Scantron Forms $43.75 for 500 forms  $   43.75           $                175.00.00 
125  Microsoft Office 13 Standard licenses for laptop x 100  $   60.00           $               7,500.00 
 100  Instructional Supplies for Saturday School, ECA Prep and Curriculum Dev.  $  50.00     ‐     $                 5,000.00   

     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
  TOTAL SUPPLIES COSTS    $                       234,275.00  

       
       

EQUIPMENT AND TECHNOLOGY:  The following list represents the anticipated equipment and technology purchases. 

 
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

125  Dell Latitude E5430 Laptop x 100  $ 735.00  $                        91,875.00 
 5  Laptop Cart x 4  $ 3,500.00     $                        17,500.00 
 1  iNSIGHT 20 Scanner with Remark x 1   $ 4,558.00     $                         4,558.00 
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
  TOTAL EQUIPMENT AND TECHNOLOGY COSTS    $                         113,933.00    



LEA/GOVERNANCE:  List below activities for LEA-level activities, including pre-implementation activities. Clearly explain/identify 
requested amounts to a specific element and/or activity. Funds budgeted here will be included in the maximum amount available per school.  

 
 
 
 
1. Improving Student Performance in a reading and math – in a more intentional and focused way. EdPower expenditure 

proposal allocates resources towards: 

a. Extended Day 

i. 20% Salary Compensation - $200,000 

All teaching staff will devote 2 hours a day to extended day instruction. 
ii. Instructional Coaches - $90,000 

Instructional coaches to train and work with teachers on implementation of data driven classroom 
Instruction with a special focus on responsibility for extended day instruction. 

iii. Cambium Learning Group - $140,000 

Voyager math and Language! Reading and math materials and computer programs for extended day instruction. 

iv. Laptop Carts - $116,875 

To facilitate more differentiated, culturally congruent and engaging instruction, and for use in the extended day 
program. 

v. Stipends - $75,000 

For Saturday instruction, ECA remediation and credit recovery/skills acceleration, and for additional work geared 
towards improving instructional outcomes such as curriculum development. 

2. Strengthening culture in the classroom 

i. Positive Behavior Specialists - $330,000 

Classroom-based associates to work with students identified as struggling behaviorally in classrooms. Using 
culturally congruent approaches for reinforcing positive behaviors.  



 

 

ii. Positive Behavioral Interventions & Supports - $9,800 

Training for the PBIs, and general school-wide training. 

iii. Community School Coordinator - $55,000 

Provides outreach to organizations who have had relationships and partnerships in the past and to new 
Possible partners for Arlington,  Facilitates communication and efforts with these partners and the school, Acts as 
liaison with school and families, and creates a mechanism (such as a committee) with community members to 
provide feedback to the school.  Coordinates volunteers (individuals and organizations) to work with high school 
students to build stronger relationships with adults invested in helping students stay on track towards graduation. 
 

3. Continued improvement in moving students towards graduation. 

i. Credit Recovery /ECA Prep Specialist (Math) - $60,000 

Works with guidance counselor to identify students with credit gaps too great to recapture across a regular school 
year (example gaps (fs – no credit) for 6 classes that to retake would prevent taking some current classes in order 
to continue  timely progress towards graduation. Schedules, and implements credit recovery programming 
through Lincoln National Academy on-line courses. Provides ECA remediation instruction and instructional 
support for students who have failed to pass the Algebra I ECA. 

ii. Credit Recovery /ECA Prep Specialist (Reading) - $60,000 

Works with guidance counselor to identify students with credit gaps too great to recapture across a regular school 
year (example gaps (fs – no credit) for 6 classes that to retake would prevent taking some current classes in order 
to continue  timely progress towards graduation. Schedules, and implements credit recovery programming 
through Lincoln National Academy on-line courses. Provides ECA remediation instruction and instructional 
support for students who have failed to pass the English I0 ECA. 

 

 
 
 

   

 
 
 

  



 
 
 
 

 
School Improvement Grant (1003g) 

    
Section II -- BUDGET   

    
   

    
School Year 2015 - 2016   

    
   

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year.  

 
      

Corporation Name:   EdPower – Arlington High School    
Corporation Number: 

  
8830    

School Name: 
   

Arlington High School    
  

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 
1.  PERSONNEL  (include positions and names)    
 Teachers 26 26  Extended Day Salaries @ 20% $200,000.00   
Assessment Specialist 1 1  Assessment Specialist @100% $47,000.00   
Administrator 1 1  Credit Recovery Specialist/ECA Prep ‐ Math @100% $60,000.00   
Administrator 1 1  Credit Recovery Specialist/ECA Prep ‐ Reading @100% $60,000.00   
Administrator 2 2  Instructional Coach @ 100%  x 2 $90,000.00  
Behavior Specialist 11  11 Behavior Specialist @ 100% x 11 $330,000.00   
Community School 
Coordinator 1  1 Community School Coordinator @100% $40,000.00  

Teachers 26 26  Extra Duty Stipends (Saturday School, ECA, Curriculum Dev.) $65,000.00  

Teachers 10 10  Teacher Performance Stipends (grade level and subject area 
growth; fall to spring) $10,000.00  

       

   TOTAL SALARIES   $917,000.00 

2.   Benefits:  Benefits should be based on actual known costs or an established formula.  Fixed charges/benefits below are for the personnel listed under 
PERSONNEL above and only for the percentage of time devoted to this project. 

Benefits Benefit Calculation $562,000 x .20 =   $168,400.00 

3.  TRAVEL: (differentiate in-state and out-of-state) 



out‐of‐state       

in‐state       

     

        

  TOTAL TRAVEL    
4.  CONTRACTED SERVICES:  (List the type of contracted services to be provided, including the vendor's name, if applicable.)  

Positive Behavioral 
Interventions and Supports 

Contracted services providing data sequencing, bullying prevention, conflict 
resolution, prevent – teach reinforcement.  $4,600.00   

      

     

     

  TOTAL CONTRACTED SERVICES     $4,600.00 

5.  SUPPLIES:  Enter the total amount of materials and supplies. Provide a list of supplies on a separate sheet. (Include the total amount to be used to purchase 
testing, programmatic and/or office supplies.) 

  TOTAL SUPPLIES      $ 211,875.00 

6.  EQUIPMENT AND TECHNOLOGY:  Enter the total amount of equipment and technology purchases.   Provide a list of equipment and technology on a separate 
sheet.  Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 

  TOTAL EQUIPMENT AND TECHNOLOGY       $ 113,933.00   

7.  OTHER SERVICES:  (Include a specific description of services.) 

 Staff Retreat  Depauw University, Prindle Institute for Ethics, Greencastle, IN $9,225.00   
Professional 
Development  

Teacher Institute, July 22 – August 9, 2013. Total network cost is $450,000 @ 
15%.  $67,500.00   

Scholar Incentives   
Scholar achievement and attendance rewards/incentives (i.e. books, spirit 
wear and classroom celebrations) $10,000.00   

Cambium Learning Group / 
LNA ‐ Class.com ‐ Training 1 Day onsite training $2,500.00   

    

     

  TOTAL OTHER SERVICES    
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $1,415,800.00 

       
       



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 

 
 

SUPPLIES:  The following list represents the anticipated materials and supplies purchases. 
  

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

200 Cambium Learning Group / LNA ‐ Class.com (Concurrent License and transferrable 
student licenses.) $ 492.00 $               98,400.00 

 1800 Cambium Learning Group ‐ Voyager ‐ Student/Teacher kits, support and consumables 
(Algebra, English and Math; per grade level) – Year 1  $ 56.00    $               100,800.00  

 5 Scantron Forms  (Scantron Forms $43.75 for 500 forms  $   43.75           $                175.00.00 
125  Microsoft Office 13 Standard licenses for laptop x 100  $   60.00           $               $7,500.00 
 100  Instructional Supplies for Saturday School, ECA Prep and Curriculum Dev.  $  50.00     ‐     $                 5,000.00   

     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
  TOTAL SUPPLIES COSTS    $                      211,875.00  

       
       

EQUIPMENT AND TECHNOLOGY:  The following list represents the anticipated equipment and technology purchases. 

 
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

125  Dell Latitude E5430 Laptop x 100  $ 735.00  $                        91,875.00 
 5  Laptop Cart x 4  $ 3,500.00     $                        17,500.00 
 1  iNSIGHT 20 Scanner with Remark x 1   $ 4,558.00     $                         4,558.00 
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
     $                ‐     $                         ‐    
  TOTAL EQUIPMENT AND TECHNOLOGY COSTS    $                         113,933.00    



 
 
 
1. Improving Student Performance in a reading and math – in a more intentional and focused way. EdPower expenditure 

proposal allocates resources towards: 

a. Extended Day 

i. 20% Salary Compensation - $200,000 

All teaching staff will devote 2 hours a day to extended day instruction. 
ii. Instructional Coaches - $90,000 

Instructional coaches to train and work with teachers on implementation of data driven classroom 
Instruction with a special focus on responsibility for extended day instruction. 

iii. Cambium Learning Group - $140,000 

Voyager math and Language! Reading and math materials and computer programs for extended day instruction. 

iv. Laptop Carts - $116,875 

To facilitate more differentiated, culturally congruent and engaging instruction, and for use in the extended day 
program. 

v. Stipends - $75,000 

For Saturday instruction, ECA remediation and credit recovery/skills acceleration, and for additional work geared 
towards improving instructional outcomes such as curriculum development. 

2. Strengthening culture in the classroom 

i. Positive Behavior Specialists - $330,000 

Classroom-based associates to work with students identified as struggling behaviorally in classrooms. Using 
culturally congruent approaches for reinforcing positive behaviors.  

 

 



ii. Positive Behavioral Interventions & Supports - $9,800 

Training for the PBIs, and general school-wide training. 

iii. Community School Coordinator - $55,000 

Provides outreach to organizations who have had relationships and partnerships in the past and to new 
Possible partners for Arlington,  Facilitates communication and efforts with these partners and the school, Acts as 
liaison with school and families, and creates a mechanism (such as a committee) with community members to 
provide feedback to the school.  Coordinates volunteers (individuals and organizations) to work with high school 
students to build stronger relationships with adults invested in helping students stay on track towards graduation. 
 

3. Continued improvement in moving students towards graduation. 

i. Credit Recovery /ECA Prep Specialist (Math) - $60,000 

Works with guidance counselor to identify students with credit gaps too great to recapture across a regular school 
year (example gaps (fs – no credit) for 6 classes that to retake would prevent taking some current classes in order 
to continue  timely progress towards graduation. Schedules, and implements credit recovery programming 
through Lincoln National Academy on-line courses. Provides ECA remediation instruction and instructional 
support for students who have failed to pass the Algebra I ECA. 

ii. Credit Recovery /ECA Prep Specialist (Reading) - $60,000 

Works with guidance counselor to identify students with credit gaps too great to recapture across a regular school 
year (example gaps (fs – no credit) for 6 classes that to retake would prevent taking some current classes in order 
to continue  timely progress towards graduation. Schedules, and implements credit recovery programming 
through Lincoln National Academy on-line courses. Provides ECA remediation instruction and instructional 
support for students who have failed to pass the English I0 ECA. 

 

 
 
 
 



                                                 
i Indiana Department of Education. (2012). EdPower TSO Contract.  Retrieved from 
http://www.doe.in.gov/sites/default/files/turnaround/edpower‐signed‐contract.pdf 
ii Indiana Department of Education. (2012). EdPower: History. Retrieved from 
http://www.doe.in.gov/sites/default/files/turnaround/history‐edpower.pdf 
Indiana Department of Education. (2012). EdPower: Performance. Retrieve from 
http://www.doe.in.gov/sites/default/files/turnaround/results-profiles-relevant-schools-edpower.pdf  
iii Indiana General Assembly. (2012). PL 221 Consequences. Retrieved from 
 http://www.in.gov/legislative/ic/code/title20/ar31/ch9.html 

http://www.doe.in.gov/sites/default/files/turnaround/edpower-signed-contract.pdf
http://www.doe.in.gov/sites/default/files/turnaround/history-edpower.pdf
http://www.doe.in.gov/sites/default/files/turnaround/results-profiles-relevant-schools-edpower.pdf
http://www.in.gov/legislative/ic/code/title20/ar31/ch9.html

































































































































































































































































































































































































































































































































































































































































































































































































	Structure Bookmarks
	i Indiana Department of Education. (2012). EdPower TSO Contract.  Retrieved from 




