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=» Complete and submit this form one time only.

= Complete a second form, “Tier I and 11 Application” or “Tier Il Application” for each
school applying for a school improvement grant.




1. Schools to be Served by LEA

Instructions:

1} Using the list of Tier I, I and I1I schools provided by the IDOE (see “General Instructions for Applying for a School
Improvement Grant), complete the information below. Include all Tier I and II schools listed in the “General Information”
document whether or not the LEA. plans to serve them. Typing in the school name and indicate the grade span (e.g., K-5, 6-8,
6-12, etc.).

2) Complete the activities and information in the Tier [ and Tier II application or the Tie IIl application. This will lead to an
appropriate determination for the best “fit” of an improvement model for each specific school.

3) For each school below, place an “X” indicating the tier and the school improvement (intervention) model selected. (Add rows
to the table as needed to add more schools.)

Note: An LEA that has nine or more Tier I and Tier Il schools may not implement the transformation model in more than 50 percent
of those schools.

1. Glenwood Middle School 09-10 6-8 X X

10-11 K-8
2. Henry Reis Educational Center-Alt High | 9-12 X X
School
3. John M Culver Elem School PK-5 X X
4. Christa McAuliffe Alternative Middle | 6-8 X X
School
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2. Explanation if LEA is Not Applying to Serve Each Tier I Schoel

O We will serve all of our Tier I schools.

X We believe we do not have the capacity to serve all Tier I schools. Our explanation for
why is provided below,

o Culver Elementary School will reopen as an Early Childhood Center. Students
from Culver will be served at the Glenwood K-8 School.

o Henry Reis Alternative Center, Christa McAuliffe Alternative Middle School and
the Learning Center are closing and will be reconfigured as a new Alternative
Education Program serving students from these programs.

3. Consultation with Stakeholders

Instructions:

« Consider the stakeholder groups that need to be consulted regarding the LEA’s intent
to implement a new school improvement model.

¢ Include the stakcholders (e.g., parents, community organizations) as carly on as
possible.

¢ Provide the name of the school and then the stakeholder group, type of
communication {e.g., meeting, letter) and the date it occurred. (Individual names are
not needed*).

School Name: Glenwood School Number:

Meeting April 1, 2010
Evansville Teachers Association

Phone conference April 8, 2010

Phone conference April 22,2010

Stakeholders Survey February, 2010

Families and students

Team meetings with LEA Fanuary 14, 2010
Teachers Director
Staff Meetings with March 15, 2010,
Teachers and staff technical assistant April 22, 2010




*IDOE may request that the LEA produce documentation that lists the names of the
stakeholders above.




D. Collaboration with Teachers’ Unions

Several of the school improvement models require the agreement of the teachers’ unions to
ensure that all of the model’s components are fully implemented. For example, one
component of the transformation model is an alignment of teacher evaluations to student
achievement growth.

The LEA must submit a letter(s) {rom the teacher’s union with its application indicating its
agreement to fully participate in all components of the school improvement model selected.

E. Assurances
The Evansville Vanderburgh School Corporation assures that 1t will

_X 1. Useits School Improvement Grant to implement fully and effectively an
intervention in each Tier I and Tier 11 school that the LEA commits to serve
consistent with the final requirements,

X __ 2. Establish annual goals for student achievement on the State’s assessments for both
reading/language arts and mathematics and measure progress on the leading
indicators in section 111 of the final requirements in order to monitor each Tier I and
Tier I School that it serves with school improvement funds.

NA_ 3. If it implements a restart model in a Tier I or Tier {1 school, include in its contract or
agreement terms and provisions to hold the charter operation, charter management

organization, or education management organization accountable for complying with
the final requirements.

X_ 4. Report to the SEA the school-level data required under section I1I of the final
requirements.

F. Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend
to implement the watver with respect to each applicable school, the LEA must indicate for
which schools it will implement the waiver,

] Extending the period of availability of school improvement funds.

Note: Indiana has requested a waiver of the period of availability of school improvement
funds and upon receipt, that waiver automatically applies to all LEAs in the State.

[J “Starting over” in the school improvement timeline for Tier I and Tier Il Title I
participating schools implementing a turnaround or restart model.

O Implementing a schoolwide program in a Tier I or Tier II Title I participating school that
does meet the 40 percent poverty eligibility threshold.

» Complete Tier I and Tier I application or Tier III application if not already done so.
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[ - LEA School Application: Tier I and Tier 11 J

The LEA must complete this form for each Tier I or II school
applying for a school improvement grant.

School Corporation Evansville Vanderburgh ~ Number 7995

School Name Glenwood

After completing the analysis of school needs and entering into the decision-making process in
this application, reach consensus as to the school intervention (improvement) model to be used
and place a checkmark below:

1 Turnaround [ Restart

X[ Transformation O Closure

A. LEA Analysis of School Needs

> Instructions:

1} With an LEA mmprovement team that includes staff from the school, complete the two
worksheets on the following pages “Analysis of Student and School Data” and “Self-
Assessment of High-Poverty, High-Performing Schools.”

2} Develop findings from the data - short phrases and sentences that indicate the facts
revealed by the data.

3) Complete a root cause analysis of the findings - the underlying reason for the finding,

4) Consider overall the meaning of the data, the findings, and the root cause analysis in
terms of student, teachers, the principal and school needs.



Worksheet #1: Analysis of Student and School Data

> Instructions:

» Complete the table below for each student group that did nor meet AYP for
performance in English/language arts and/or mathematics for 2008-2009. (Do not list
those groups that did meet AYP).

¢ Student groups would include American Native, Asian, Black, Hispanic, White,
Free/Reduced Lunch, Limited English Proficient and Special Education.

+ For LEA data, see the IDOE web site: hitp://mustans. doe state. ln. us/AP/avppress.cim

Student groups % of this | # of students | How severe is this | How unique are the
not meeting AYP | group not | in this group | group’s failure? learning needs of this
(list groups below) | meeting not meeting | (high, medium, low) | group? (high, medium,
AYP AYP low)
English/Language Arts
60.7% 40 High High
Black
69.9% 68 High High
Free/Reduced
Lunch
White 45.5% 15 High High
Mathematics
65% 36 High High
Black
Free/Reduced 60.8% 59 High High
Lunch
White 41.2% 14 High High




What are the key findings from the student
achievement data that correspond to
changes needed in curriculum, instruction,
assessment, professional development and
school leadership?

What is at the “root” of the findings? What is
the underlying cause?

A minimum of 60% of our students (Black and
Free and reduced lunch subgroups) did not pass
ISTEP ELA in vocabulary, comprehension and
language conventions.

Our ELA program does not consistently provide
students with engaging, rigorous lessons to support
higher level thinking and comprehension, authentic
use of language conventions and explicit
instruction in vocabulary.

Our school does not share high academic
expectations for all students.

The school does not consistently and intentionally
articulate the relationship between academic
performance and future career/work success,

The schooi does not consistently and intentionafly
engage students in their own education,




Student Leading Indicators

¥ Instructions:

1) Using school, student and teacher data, complete the table below

2) 1f the indicator is not applicable, such as “dropout rate” for an elementary school,

write “NA” - not applicable - in the column.

3) Review the data and develop several key findings on the next page.

1. Number of minutes within the school vear that students | 72,900 72,900
are to attend school minutes minutes
(includes (inclades
lunch) lunch)
2. Dropout rate™ NA NA
3. Student attendance rate* 96.3% 96.3%
4, Number and percentage of students completing NA NA
advanced coursework™ (e.g., AP/IB), early-college high
schools, or dual enrollment classes
5. Discipline incidents* Overall Overall
1039 1352
Black Black
743 1076
1% 80%
White White
189 153
25% 11%
F/R F/R
1024 1302
98% 96%
SE SE
295 320
28% 24%
6. Truants* Overall Overall
745 659




Biack Black
755 498
61% 76%
White White
194 62
26% 9%
F/R E/R
740 652
99% 99%
SE SE
167 139
22% 21%

7. Distribution of teachers by performance level on LEA’s | NA NA

teacher evaluation system
8. Teacher attendance rate 93.39% 91.57%

*If this school is a high school, disaggregation of the data by student groups would be

informative in your planning.




What are key findings or summaries from the
student leading indicator data?

What is af the “root” of the findings? What is the
underlying cause?

Teachers were out of the classroom on average 0.61
days during 2007-08 and 8.43 days in 2009-10.
During both years, at least 45% of the absences
were due 1o illness with 25-30% of days being
attributed to Professional Development.

There were over 1000 discipline referrals each vear
in 2007-08 and 2008-09 that resulted in students
missing significant instructional time.

Students attend school 72,900 minutes per year. A
summer program is offered to Glenwood students to
extend time, but not all students participate.

Our school ts not addressing the root causes of
discipline 1ssues including increasing student
engagement with more meantingful work that is
culturally responsive.

Our school shouid provide time for all students to
improve achievement.




Worksheet #2: Self-Assessment of Practices High-Performing Schools

» Instructions:
¢ The following table lists the rescarch and best practices of effective schools, especially
those of high-poverty, high-performing schools. These practices are embedded in the
school intervention/improvement models as well.
¢ Using a team that knows the school well, critically consider the practices of the school
and determine a score of 1-4 with four being the highest.
» _As with the other plevmus data sour ces, use the scores to develop a set of key ﬁndmgs
: 2| 3 | 4 | The Principal an

1. Spends most of the time managing the | X 1. Spends great deal of time in
school. classrooms.

2. Is rarely in the classrooms. X 2. Conducts frequent walk-throughs.

3. s not knowledgeable about English/ X 3. Knows E/LA and mathematics
language arts or mathematics instruction well and is able to assist
instruction. teachers.

4. Serves as lone leader of the school X 4, Utilizes various forms of leadership

teams and fosters teachers’
development as leaders,

5. Must accept teachers based on X 5. Is not bound by seniority rules in
seniority or other union agreements hiring and placement of teachers.
rather than on their effectiveness in
the classz 0011,

Insteuction = TR N

1. Is primarily lecture- sty and teache1- X 1. Includcs a variety of methods that
centered. are student-centered.

2. Places the same cognitive demands on X 2. Provides various levels of cognitive
all learners (no differentiation). demands (differentiation; Response

to Instruction - RTD.

3. Is primarily textbook-oriented. X 3. Uses multiple sources beyond

textbooks.

4. Does not include technology. X 4. Includes frequent use of

technology.

5. Works alone, rarely meeting in or X 5. Works in teams, discussing student
across grade-level teams to discuss learning and instroctional ideas,
and improve.

6. Instruction is rarely evaluated and X 6. Instruction is evaluated through
connections to student learning rigorous, transparent, and equitable
growth or increased graduation rates processes that take into account
are not made. student growth and increased

graduation rates.

7. Instruction is not increased to allow X 7. Schedules and strategies provide for
for more student learning (ime., increased student learning time.




. Leadership does not observe or
evaluate teachers for use of the
curriculum.

. Is observed by school leadership that
it is being taught.

2. Is considered to be the textbook or
the state standards.

2. Is developed by the district/teachers
based on unpacking the state
standards.

3. Is not aligned within or across grade

3. Is aligned within and across grade

levels. levels.

4. Is not rigorous or cognitively X 4. Is rigorous and cognitively
demanding, demanding.

5. Is not available to all students, e.g., X 5. Is accessible to all students through
English language learners or placement in regular classroom during
students with disabilities as they are instruction of the core curriculum.
not present in the regular classroom
during core instruction time.

6. Is not differentiated for struggling X 6. Is differentiated for struggiing
students. students.

Data_ Formative Assessments | 1| 2| 3| 4 | Daia - Formative Asscssmeonts

1. Are not regularly used by teachers. X 1. Are used to implement an aligned

instructional program.

2. Are not routinely disaggregated by X 2. Are used to provide differentiated
teachers. instruction.

3. Are not used to determine X 3. Are discussed regularly in teacher
appropriate instructional strategies. groups to discuss student work

‘Professional Development .~ © {:2:1"3 | 4| Professional Development .

1. Is individually selected by each X 1. Is of high quality and ]ob—embedded
teacher; includes conferences and
conventions.

2. Is not reiated to curricuium, 2. Isaligned to the curriculum and
struction, or assessment. instructional program.

3. Is short, i.e., one-shot sessions. X 3. Includes increasing staff’s knowledge

and skills in instructing English
language learners and students with
disabilities,

4. Does not include follow-up
assistance, menioring, or monitoring
of classroom implementation,

4. Is developed long-term; focuses on
improving curriculum, instruction, and
formative assessments.




1. Does not provide extended supports.

1. Provides social and emotional supports
from school and community
organizations,

2. Does not ensure a safe school and X
community enviromment for children.

2. Creates a safe learning environment
within the school and within the
cominunity.

3. Includes use of advisory periods to build
student-adult refationships.

s .

1. Holds the belief that all students learn
the same way.

I. Holds the belief that students learn
differently and provides for by using
various instructional practices,

2. Uses the texibook to determine the X 2. Combines what learners need to know
focus of study. from the standards and curriculum
with the needs in their lives.
3. “Cultural instruction” is limited to X 3. Provides culturally proficient

study of flags, festivals, and foods of
countries/people.

instruction, allows learners to explore
cultural contexts of selves and others.

4. Does not investigate students’ level of | X
education prior to coming to the United
States; home languages; the
political/economic history; conditions
of countries or groups.

4, Investigates students’ education prior
to coming to the United States; home
languages; political/economic history;
conditions of countries or groups.

5. Does not connect curriculum and X
learning to students’ own life
experiences as related to race,
ethnicity, or social class.

5. Connects curriculum and learning to
students’ own life experiences as
related to race, ethnicity or class.

What are the key findings from the self-
assessment of high-performing schools?

What is at the “root” of the findings? What is
the underlying canse?

A majority of the principal’s time is spent
managing the school.

The principal has difficulty utilizing various
forms of leadership to develop others’
leadership roles within the school.

We provide instruction that is textbook-
oriented with minimal evaluation of problems
of practice connected to student learning
growth and graduation rates.

We do not connect the instruction occurting in
middle school to data gathered around
graduation rates.

Qur teachers have not developed a deeper

The unpacking of state standards to determine




understanding of curriculum that goes beyond
the textbook and have not meaningfully
aligned the skills and contents across grade
levels.

the skills, content, and depth of knowledge
required in each content area has not
systemically occurred.

The use of data through formative assessments
is not embedded within our practice.

We do not have the collective knowledge base
around how to create, use, and evaluate
common formative assessments. This process
has primarily been driven by the achievement
coaches with minimal building of assessment
and data literacy for teachers.

We provide professional development for
teachers that is not consistently high quality.

Our professional development does not follow
a gradual release of responsibility model that
supports teachers through implementation and
refinement of new strategies within their
classrooms.

We provide a physically safe environment but
do not actively create a learning environment
that encourages taking academic risks.

We do not build in opportunities and use
specific strategies to build interpersonal
connections with students.

We do not take into account students’ interests,
background knowledge, and experiences when
developing school wide programs and
curriculum.

We do not actively seek information regarding
students’ interests, background knowledge,
and experiences to inform our planning and
instruction.

10




B. Selection of School Improvement Model

» Instructions: Read and discuss with the team the elements of the four school intervention

models below.

" Turnaround Model

Required Elements

Requived Elements

Adopt a new goverance structure,
which may include, but is not limited to,
requiring the school to report to a
turnaround office, hire a turnaround
leader, or enter into a contract to obtain
added flexibility in exchange for greater
accountability.

Use data to identify and implement an
instructional program that s rescarch-
based and vertically aligned from one
grade to the next as well as aligned with
Stale academic standards,

Promote the use of student data to
inform and differentiate instruction.

Establish schedules and implement
strategies that provide increased learning
fime.

Develop Teacher and Leader Effectiveness

1. Replace the principal who led the school prior to
implementing the model.

2. Use rigorous, transparent, and equitable evaluation
systems for teachers and principals that take into
account data on student growth, multiple assessments,
and increased graduation rates. Evaluations are
developed with teacher and principal

3. Reward school leaders, teachers, and other staff who, in
implementing this model, have increased student
achievement and H.S. graduation rates. Remove those
who, after opportunities have been provided to
nnprove, have not.

4, Provide staff ongoing, high quality, job-embedded
professional development that is aligned with the
instructional program and designed with school statf.

5. Implement strategies such as financial incentives,
promotion, careet growth, and flexible work conditions
that are designed to recruit, place and retain staff.

Provide appropriate social-emotional
and commmunity-oriented services and
supports for students.

Increasing Learning Time and Creating Community-
Oriented Schools
1. Establish schedules and implement strategies that
provide increased learning time.
2. Provide ongoing mechanisms for family and
community engagement.

Comprehensive Instructional Reform Strategies
1. Use data to identify and implement an instructional
program that is research-based and vertically aligned
from one grade to the next as well as aligned with State
academic standards.
2. Promote the continuous use of student data to inform
and differentiate instruction.

Provide Operational Flexibility and Sustained Support

1. Give the schoot sufficient operational flexibility
{(staffing, calendars/time and budgeting).

2. Ensure school receives ongoing, intensive technical
assistance and support from the LEA, SEA, or
designated external lead partner organization.

11




Permissible Elements

Perniissible Elements Develop Teacher and Leader Effectiveness
New school model (e.g., themed, 1. Provide additional compensation to attract and retain staff

with skills necessary to meet the needs of students in a
transformation model.

2. Institute a system for measuring changes in instructional
practices resulting from professional development.

3. Ensure that the school is not required to accept a teacher
without the mutual consent of the teacher and principal,
regardiess of the teacher’s seniority.

4. LEAs have flexibility to develop and implement their own
strategies to increase the effectiveness of teachers and school
leaders. Strategies must be in addition to those that are
required as part of this model.

dual language academy

Any of the required and permissible
activities under the transformation
model — these would be in addition
to, not instead of, the actions that
are required as part of a turnaround
modet.

Comprehensive Instructional Reform

1. Conduct periodic reviews to ensure that the curriculum is
being implemented with fidelity.

2. Implement a schoolwide “response—to—intervention” model.

3. Provide additional supports to teachers and principals to
implement strategies to support students with disabilities and
limited English proficient students,

4. Using technology-based supports,

5. In secondary schoois —
a) increase rigor
b) summer transition programs; freshman academies
¢) increasing graduation rates establishing early warning

systems

Increasing Leaming Time and Creating Community-Oriented

Schools

1. Partner with parents, faith and community-based
organizations, health clinies, State or local agencies to
create safe environments.

2. Extend or restructure the school day to add time for such
strategies as advisory periods that build relationships.

3. Implement approaches to improve school ¢limate and
discipline.

4. Expand the school program to offer full-day kindergarten or
pre-kindergarten,

Operational Flexibility and Sustained Support
1. Allow school to be run under a new governance

arrangement, e.g., turnaround division in the LEA.
2. Implement a per-pupil school-based budget formula that is
weighted based on student needs,

12



Reguived Elements

Required Elements

Convert a school or close and reopen it under a
charter school operator, a charter management
organization or an educational management
organization.

Close the school and enroll the students in
other schools in the LEA that are higher
achieving. '

Must enroll within the grades it serves, any
former student who wishes to attend.

Permissible Elements

May implement any of the required or
permissible activities of a turnaround medel or a
transformation model.

» Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the
elements of the four improvement models. As a team, reach consensus as to the model
that is the best fit for the school and that has the greatest likelihood, when implemented,
of affecting principal leadership, teacher instruction, and student learning.

Intervention model selected Transformational

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-
assessmernt.

Even with an intentional focus on leadership, Glenwood Middle School has had unacceptable,

stagnant performance for years. Glenwood must experience revolutionary change to see marked

improvement in student outcomes.

Teachers have been rigorously evaluated and received job-embedded professional development
at Glenwood; however, retaining those teachers has been challenging. Because there are no
incentives in place, teachers can transfer to other openings within the LEA working with less
challenging populations of students. Years of not making AYP, have led staff to seek success
elsewhere. Additionally, the professional development and technical assistance has been
sporadic and lacks the intentionality necessary to reverse achievement trends. Data analysis has
been a focus at Glenwood, yet transfer to instructional practice has not been rigorously
monitored.

Students have not been engaged in, or seen the relevance in their education. Partially this is due
to a lack of culturally responsive curriculum and methodology. Teachers have felt inhibited by
district and state initiatives, feeling virtually no control over their time with students.




(2) Describe how the model will create teacher, principal, and student change.

Nothing invigorates a staff more than instructional freedom and input into the necessary
changes. Teachers and principals encourage accountability when they have control over the
resources and opportunities. Incentives alone without increased capacity cannot significantly
impact achievement; however, improved professional development, increased learning time,
and rigorous practices to transfer findings from data to classroom practice will be the catalyst
for staff change at the school. When capacity is built and school rewards are in place, the
result will be a team focus on increased student achievement. All staff, rather than those who
teach tested areas, will become invested in the work. Teachers will begin holding one another
accountable for outcomes, and will support one another in unprecedented ways.

When students and families see the commitment to extended learning opportunities/time,
they will begin to believe that talk of achievement is no longer rhetoric. A positive shift in the
community is already beginning, and this monumental transformation is needed to continue
engaging the community and families. Already, the community has begun a revitalization
effort in this neighborhood which includes a Front Door Pride program, tearing down
dilapidated homes which are replaced with beautiful, yet affordable homes. A Habitat
development is planned across the street with community park areas. When parents witness
the commitment of the state, city, school district, and staff to these students, they will be
more likely to suppert the school and its initiatives.

An intentional focus on student voice will result in student input on educational practice and
school culture. Students wiil be interviewed, set learning goals, and track their own progress.
Additional supports will be in place to ensure student success and prevent failure. The school
will also have an unprecedented level of technology; classrooms will be equipped with
Interactive white boards, flip cameras, document cameras, and audio systems. Additional
technology includes: flip cameras, Netbook carts, and teacher mates (small multi-media
handheld computers with leveled software for skill reinforcement and enrichment). This
technology will level the playing field for our students as they prepare for postsecondary
education and the workforce, creating a more engaging enviromment for students and
families.

Lastly, a lasting partnership with one of the most esteemed institutions in the world, Brown
University, will be motivating for all staff as well. Intentional PD tied to transformational
school change for all staff will serve as an external motivator for success.
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C. LEA Capacity to Implement the Intervention Model

» Instructions: Consider each topic under the column “capacity” and determine if the
district currently has or will develop the ability to complete this task. Select “yes” or
“no.” List the evidence available should IDOE request proof of the district’s capacity
(e.g., resumes of all teachers to show their previous work with the improvement models).

3. The budget includes attention to each
element of the selected intervention.

All models

Budgét p.lannmg documents, budget

4. The budget 1s sufficient and appropriate to
support the full and effective
immplementation of the intervention for
three years.

All models

Budget planning documents, budget

5. Projected budgets meet the
requirements of reasonable, allocable,
and necessary.

All models

Budget planning documents, budget

6. The budget is planned at a minimum of
$50,000 and does not exceed two
million per year per school.

All models

Budget

7. The disirict has the resources to serve the
number of Tier I, II, and III schools that are
indicated.

All models

District Office of Academic Affairs
plan of support, budget and budget
planning documents

8. A clear alignment exists between the goals
and interventions model and the funding
request (budget).

All models

Budget planning documents, budget

15




9. Principals and staff have the credentials
and a demonstrated track record to
implement the selected model.

All models

Professional Development academy.
Principal vita,

10. The district has received the support of
parents and the community to
implement the intervention model,
including multiple meetings to seek
their input and inform them of progress.

All models

Schedule, agenda and minutes of
parent and community meetings

11. The school board has expressed
commitment to eliminating barriers to
allow for the full implementation of the
selected model.

Al models

School board minutes approving grant
application

10. The superintendent has expressed
commitment to eliminating barriers to
allow for the full implementation of the
selected model.

All models

Letter of support from Superintendent

11. The teacher’s union has expressed
comumitment to eliminating barriers to
allow for the full implementation of the
model, including but not limited to teacher
evaluations, hiring and dismissal
procedures and length of the school day.

Turnaround, Transformation Models

Letter of support from Evansville
Teachers’ Association
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12. The district has the ability to recruit new | % Learning Leadership Cadre pipeline of
S highly qualified administrative
principals. - ;
candidates who have on-going
Professional Development facilitated by
Brown University staff

Turnaround, Transformation Models

13. The timeline 1s detailed and realistic, X Timeline and planning documents
demonstrating the district’s ability to
implement the intervention during the
2010-2011 school year.

All models
14. District staff has high levels of expertise and X Vitas of District support staff: District
successful experience in researching, and structure of support

implementing the selected intervention model.
Turnaround, Transformation, Restart Models

15. The district demonstraies the ability to align X Schoolwide Plan
federal, state, and local funding sowrces with
grant activities

Al models
16. The district demonstrates the ability and X I%(l“ity M‘O('ie'l of increased instructional
commitment to increased insiructional time. time, flexibility and support of school-

based decisions implemented in three
schools during the 2009-2010 school
year facilitated by Evansville Teachers’
Association and LEA collaboration.
School may increase instructional time
up to 20 days per school year and 5
additional days for teacher
collaboration,

Turnaround, Transformation Models
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models

> Instructions:

1) All districts, regardless of the school improvement model that will be implemented, are to complete the table below.
2) There are five required LEA commitments or actions that districts have already implemenied or which must take place in

school year 2010-11.

3) Inthe second column, provide a short description of how the commitment was completed or the district’s plan to complete it.
4} For how the descriptions of commitments will be scored, see the scoring rubric in Attachment A.

1. Design and implement school intervention
model consistent with federal application
requivements.

No response needed here as this information s required later in the description of
the model selected. S

2.The LEA has or will recruit, screen, selects
and support appropriate external providers.

« Brown University's Annenburg Institute for Education, nationally
recognized for excellence, was identified as a technical assistance provider
for EVSC. Brown’s capacity and commitment to education research and
support of innovation were key components of their selection. In 2007,
Brown University under the direction of Dr. Kenneth Wong, developed an
Urban Education Policy Program (UEPP). The program focuses on
addressing the unique obstacles and barriers to success that urban schools
face. The Urban Education Policy Program has conducted extensive
research in identifying promising and proven practices. Brown faculty with
the Annenberg Institute for School Reform will provide evidence-based
policy practices from urban settings to the district, school, and classroom
level. Faculty at Brown have developed partnerships with numerous
researchers, external providers and school districts on the cutting edge of
reform that will remove urban schools from improvement status and improve
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the academic performance of all students. The UEPP program aligns with
the strategic mission and plan of the EVSC with core focus areas including:

o data analysis and data-based decision making,

o economic theory and application in the realm of urban education
policy analysis,

o urban politics as they relate to and impact urban education,

o human development in an urban education context,

o the role played by changing urban demographics in designing and
implementing sound education policies, and

o knowledge development regarding promising ideas and models for
organizing schools and education systems in ways that enhance the
education of urban students.

Dr. Kenneth Wong, in addition to being the chair of the Annenberg
Foundation, is Director of the National Research Center on School Choice,
Competition and Student Achievement, funded by a $10 million IES grant.
Dr. Wong is on the faculty at Vanderbilt University and the University of
Chicago. He is personally committed to the Transformational Model
development at Glenwood Leadership Academy.

Dr. Wong and Brown University have provided technical assistance and
support to Brockton Public Schools (MA) to address the school district’s
Corrective Action status under NCLB. The Brockton district is of a similar
size and demographics to EVSC. Brown’s work with Brockton has been
recognized by the Massachusetts Department of Education.

EVSC developed a partnership with Brown University during the 2009-10
school year to work collaboratively to develop the Learning Leadership
Cadre. This partnership has afforded identified EVSC teachers,
administrators and aspiring administrators the opportunity to benefit from
Brown University Education Department’s expertise in school research and

19



reform. The Learning Leadership Cadre under the facilitation of Brown
University has also provided the opportunity for EVSC to connect with many
external providers, researchers and school districts with proven track records
of successful school reform.

Dr. Wong and Brown University are a natural choice as a technical
assistance provider due to established relationships with EVSC. Dr. Wong
and Brown are familiar with the issues facing our school, the data composite
of the school and the district efforts to improve student achievement.
Through their extensive partnerships, Brown can assist the school in the
identification of needs. However, Brown will not stop with identification of
needs, but will connect EVSC and Glenwood Leadership Academy with
resources that are among the most recognized in the nation and proven to
specifically address the needs of the school. These resources include but are
not limited to Drs. Trent Kaufman and Anne Jones with Education
Directions (Data Wise), Dr. John Tyler, who has worked extensively with the
Cincinnati Public Schools on researching teacher evaluation and the value
added model, Dr. Sam Reddington, Center on Innovation and Improvement,
a national content center supported by the U.S. Department of Education
who focus on supporting turnaround school models.

Dr. Kenneth Wong, Brown University, has committed to continuing the
collaboration with EVSC by providing technical assistance to the Glenwood
School Transformational Model implementation. This support will include a
staff member from Brown who will support and manage the project. Monthly
site visits or video conferences during the school vear with school leadership,
teachers and district staff.  The Glenwood School Community Council will
schedule a meeting with Brown staff to solicit input from parents and
neighborhood stakeholders during the late summer. Brown will provide
support directly in the form of evaluation of the school needs, researching
and matching resources to identified needs, providing on-going professional
development and technical support and evaluation of implementation. In
addition, Brown staff will assist in the support of the development and
review of the teacher personal professional development plans in order to
ensure high quality research based professional development and alignment
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of professional development and student needs.

During the 2009-10 school year, the EVSC has worked with Trent Kaufman
and Anne Jones, trainers with the Data Wise process, to develop a district-
wide model of using data to inform school goals and instruction. This
partnership was the result of Brown University Learning I eadership Cadre
with EVSC during the summer of 2009, As a part of the Transformational
Medel, Data Wise will devote additional time and work more closely with
the Glenwood Leadership team and Glenwood teachers to support the
systematic use of data to implement a thoroughly aligned curriculum,
differentiate instruction and plan for needed supports and professional
development. Data Wise will meet with Glenwood staff on-site a minimum
of four times per vear to build assessment literacy, analyze school and
classroom level data, examine instruction, develop action plans based on the
data and plan to assess progress.

With the support of Dr. Wong and Brown staff, the District team will analyze
data and identify any additional external providers and continue on-going
collaboration in order to ensure successful implementation of the model.
Yearly, the staff will utilize a Data Wise protocol mode] and collect input
from teachers and school level and district administration as to the
effectiveness of the technical support. Once each semester, the school
leadership team and district administrative staff will meet with staff from
Brown University to analyze impact and effectiveness.
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.7 Description of how this commitment was or will be completed .

3. Align other resources with the school inprovement model. (For examples of resources and how they might align, see

Attachment B).

o For each resource
identified, specific ways to
align it to the interventicn
model has been provided.

1003 a School Improvement Grant:

Math Coach to support implementation of instructional
best practice and PLCs through job embedded staff
development to improve the quality of instruction and
support the improvement of staff quality and increase in
student achievement.

Title I, Part A: Regular and Stimulus:

Professional development, materials, and supplies to
support the use of research based instructional practices
that are aligned and address state standards.

Additional staff: 6 instructionalists to provide additional
instruction and small group intensive support for
students who are not meeting standards.

Achievement Coach to support implementation of
instructional best practice and PLCs through job
embedded staff development to improve the quality of
instruction and support the improvement of staff qualify
and increase in student achievement.

Additional time (afterschool and sumimer) for enrichment
and remediation. Students will be offered a minimum of
4 weeks (20 days) in summer and 26 weeks during the
school year of extended time .
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Social services for families and students provided by
schaol social worker.

Pre-school program available for families of students
most in need in the Glenwood neighborhood.

21* Century Community Learning Grant

Additional time (afterschool and summer) for enrichment
and remediation. Students will be offered a minimum of
4 weeks (20 days) in summer and 26 weeks during the
school year of extended time .

Title I1:

High quality job embedded professional development

Recruitment of teaching staff

Glenwood Neighborhood Association

The Glenwood Community Development Project
{GCDP) created a Planning Team in 2008 to facilitate
collaboration among community residents, service
providers and community investors to create
transformational neighborhood improvement. Since
2008 a shared vision and a list of priorities have been
created.

Priorities:

The neighborhood’s open spaces and structures will be

Clean and Green.

Education for adults and children will be the lighthouse
of the communrity. The school will be a multi-purpose
facility serving the entire community and supporting
excelience in learning and community partnership.

Neighborhood design and services will promote holistic
Health and Wellbeing,




Housing and Infrastructure will be improved and
beautified to create a walkable, healthy and safe
community.

Through concentrated reinvestment a full-service
neighborhood will be created. This will facilitate an
improvement in the overall health and well being of the
Glenwood community.

Ceordinated School Health

Glenwood School will be implementing the Coordinated
School model through a Communities Putting Prevention
to Work Grant through the Indiana Department of
Health. The Welborn Baptist Foundation will serves as
the fiscal agent for the grant and will be working through
the EVSC Center for Family, School, and Community
Partnerships to provide support to Glenwood School.

The Eight Components of Coordinated School Health
include: Health Education, Physical Education, Health
Services, Nutrition Services, Counseling, Psycheological
Services & Social Services, Healthy School
Environment, Health Promotion of Staff and Family,
Schooil, and Community Involvement.

EVSC School Community Council

The EVSC School Community Council (SCC) partners
with over 70 community agencies who are working
together to support the acadeniie, social emotional, and
health needs of students and families.

Glenwood School has an established Site Council, which
wiil serve as the community based hub for the School
Community Council’s work.

Subcommittees of the Schoel Community Council
include: After School Programs Team, Asthma Team,
Social and Emotional [earning Team, Health and
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Physical Activities Team, Evaluation Team, and the
Communication’s Team.

o Multiple financial and non-
financial resources have
been identified and describe
how thev would align to the
model.

Title I, Part a, Stimulus, School Improvement, 21* Century Community Schools, Title II will all
support the implementation of the model at Glenwood. Resources including personnel (district
Office of Academic Affairs Team, staff from the School for Family, School and Community,

Office of Technology and support from other departments of the EVSC) will be leveraged to
ensure the implementation and success of the model.
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272 Description of how:this action was or will by

4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively.

a} Teacher and principal
evaluations
differentiate
performance across
four rating categories
{i.e., highly effective,
effective, improvement
necessary, ineffective).

The current EVSC teacher evaluation system, as per the contractual agreement with the
Evansville Teachers® Association, and the administrative evaluation system have four ratings:
Exemplary, Proficient, Progressing and Does Not Meet Standards.

The school will collaborate and develop (2010-11), pilot, collect feedback and finalize (2011-12)
a new performance evaluation with the four rating categories. The LEA and Evansville
Teachers Association (bargaining unit) will facilitate and support the work. The IDOE Teacher
Effectiveness and Principal Effectiveness rubrics will be used as guidance.

b) Staff evaluation
process includes at
least armual
observations for
teachers and leaders
and is at least 51%
based on school and/or
student performance.

The current EVSC teacher evaluation system, as per the contractual agreement with the
Evansville Teachers® Association, requires a minimum of at least two observations and can be
conducted on an annual basis.

Principals will meet with teachers individually at least two times per year to review school level,
grade level and classroom level student data.

The Personal Professional Development plan will be based on school, grade or student level data
and will address Learner Center problems and Problems of Practice.

District staff will conduct Performance Management meetings with the Principal and other
administration at [east three times per year to review school level and grade level data.

The school will collaborate and develop (2010-11), pilot, collect feedback and finalize (2011-12)
a new performance evaluation which will include annual observations and is at least 51% based
on school and/or student performance. The LEA and Evansville Teachers Association
(bargaining unit) will facilitate and support this work. The IDOE Teacher Effectiveness and
Principal Effectiveness rubrics will be used as guidance.
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¢} Clear dismissal
pathway for ineffective
teachers and principals.

The current EVSC teacher evaluation system, as per the contractual agreement with the
Evansville Teachers’ Association, and the Administrative Evaluation system have clear
pathways for the dismissal of ineffective teachers and administrators who are identified as Not
Meeting Standards and who do not successfully demonstrate competence after a Program of
Improvement. The current EVSC teachers’ contract requires all teachers receive a minimum of
two observations and formal evaluation and conference completed by December 31% for semi
and non-permanent teachers, and by January 31* for permanent teachers. Any teacher identified
as Not Meeting Standards must submit a Plan of Improvement within 5 days of the formal
conference. The evaluator reviews the plan submitted by the teacher and makes suggestions and
additions to support the teacher’s growth in identified areas. Additional supports including
professional development provided by district support staff, coaches and mentor teachers may be
identified as a part of the Plan of Improvement. Subsequent observations and feedback
conferences during the implementation of the plan of improvement are frequent, typically
weekly. A final follow-up conference will be conducted by February 5™ {semi and non-
permanent) or by April 1% (permanent). Teachers who do not successfully complete the Program
of Improvement and continue to receive a Not Meeting Standards rating will be recommended
for probation or termination. The entire process is outlined in the EVSC Guidelines for
Evaluation.

http /A www.evsestvieauide.com/assets/formssevse suidelines for teacher evaluation 20091016

pdf

The District will collaborate with Evansville Teachers Association (bargaining unit) to develop
guidelines regarding clear pathwayvs for dismissal as a part of the new Teacher evaluation. The
guidelines outlined in the new evaluation will not be fess rigorous than currently adopted.
Teachers will be afforded the opportunity to improve identified areas of need; however, any
teacher not showing improvement will be dismissed.

Principals are currently evaluated vearly by the Director who supervises the school using the
EVSC Administrator Evaluation Form and EVSC Administrator Evaluation Rubric. Principals
who are in need of improvement are given the opportunity to develop a plan of improvement.
District level support personnel will provide professional development and on-going support and
feedback. If improvement is not notable in areas of need, the principal will be dismissed from
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the building assignment. The new Principal evaluation will include more specific guidelines for
pathways for dismissal based on the results of evaluation. The evaluation will be at least 51%
based on school performance.

d) Flexibility has been
provided for hiring,
retaining, transferring
and replacing staff to
facilitate the selected
model.

Teachers at Glenwood will participate in a Professional Development Academy which will
require 40 hours of intense professional development and the development of individual
professional development plans.

Flexibility will be afforded in the assignment of teachers to Glenwood Leadership Academy.
Any teachers new to Glenwood Leadership Academy will participate in a Professional
Development Academy which will require 40 hours of intense professional development and the
development of individual professional development plans. This will ensure that teachers at the
school including new hires, transfers or replacements are of high quality and possess the
capacity to implement the model. Teachers attracted to the Glenwood Leadership Academy will
have high persenal standards for achievement, be life-long learners, seek a highly collaborative
environment and a challenge.

Flexibility in the hiring process will be afforded to Glenwood Leadership team who will have
the first opportunity to hire new staff identified as exemplary candidates through a screening
process conducted by district staff.

Appropriate amount of
instructional time
added (if required by
the model).

An additional 20 days, 3 hours per day of extended time, remediation, and enrichment will be
offered during June 2010 and June 201 1.

During the 2010-2011 school year, 26 weeks of extended time afterschool programs will be
offered to students providing remediation and enrichment. After-school programming will
continue to provide extended time through the life of the grant.

A site based decision making model will be utilized whereby staff use student performance and
other data sources to determine additional instructional days {up to 20 student instructional days
and 5 teacher data days {with a minimum of 5 instructional days and 5 data days) and/or
realignment of the school year calendar and instructional minutes.

The 2011-2012 regular school calendar and/or schedule will reflect increased learning time in
addition to extended time as a part of afterschool programming and /or summer programming.

_Description of how this action was or will be complete

28



5. Sustain the model after the funding period ends.

a) Continuous measurement of effectiveness of
model’s implementation provided.

The District will utilize personnel and resources from the EVSC Office of
Assessment and Research to analyze the effectiveness of the maodel’s
implementation including use of the district Performance Management
model. Performance Management is a rigorous process of continuous
evaluation and improvement guided by data and rigorous questioning of
current practice by which ineffective practices are discarded and effective
practices are identified. Data sources will include summative assessments
including ISTEP for grades 3-8, mClass end of the year DIBELS, TRC and
mathematics assessments for grades K-2, formative assessments including
Acuity for grades 3-8, beginning of the year and mid-year DIBELS, TRC
and mathematics assessments for grades K-2 and teachers made assessments.
EVSC conducted an extensive stakeholders® survey during 2010 gathering
input from students, parents, community partners and staff. The results of
this survey will be compared to a similar survey conducted each year and
will help to determine the perception of success of the model with all
stakeholders. Other data sources will include but not be limited to
aftendance, discipline, classroom walk-throughs, and attendance and
performance during afterschool programming.

Diehl and Associates will conduct an external evaluation of the model
effectiveness.

Brown University staff will assist in the analysis of effectiveness of the
implementation of the model at the district level and make recommendations
for adaptations to improve effectiveness at least one time per school year.
DataWise (Kaufiman and Jones) will assist in the analysis of the effectiveness
of the implementation of the model with the school staff working with the
Data Team, leadership team and grade and content area teams three times per
vear to assist in the analysis of formative assessment data and make
adjustments to improve instruction and increase effectiveness.

District staff will conduct Performance Management meetings with the

29



Principal and leadership team a minimum of three times per year to review
school level and grade level data. Based on the results of these reviews,
adjustments will be made to increase effectiveness and ensure the fidelity of
implementation.

All school personnel will be invited to participate in performance
management sessions to be knowledgeable about the data and focused on
improvement.

b) Based on measurement, routinely adapts
implementation to increase fidelity.

The Performance Management model will regularly review school level data
(a minimum of three times per year) and District support staff will work with
the school to adapt implementation to address needs and to increase school
success.

As a part of the Data Wise process, grade level and content area teams will
formally review formative assessments (a minimum of three times per year)
and make adjustments to improve instruction and increase effectiveness. In
addition, teacher teams will utilize the Data Wise process to review student
work and additional formative assessments and make adjustments
accordingly.

¢) Provides detailed description of availability
of funding, staff, and other resources to

continue the intervention after funding ends.

The District will work to develop a detailed contingency plan to align
resources and address sustainability.

The LEA will hire a district level coordinator/liaison to act as a catalyst to
support this work, coordinate technical assistance and other professional
development support. This liaison will work directly with the district
Director of Professional Development and Director of Title I, the building
administrators and teacher leaders. After funding ends, the afore mentioned
personnel, both LEA and building level will work together to continue to
sustain and realign the model.

The additional administrative position, supporting teacher effectiveness and
quality will be continued after funding ends based on analysis of need.

Title T and/or general fund dollars will support extended time based on
results of student achievement.

Title I will support teacher incentives based on student achievement.

The teacher Professional Development mini-grants will be continued by on a
competitive basis supported by community partners including Rotary, Public




Education Foundation and the EVSC Foundation.

On-going professional development utilizing Data Wise protocols, use of
data to align curriculum and inform instruction will be supported by building
level coaches (Basic Title 1 grant, School Improvement) and building
administration.




E. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure

» Instructions:
13 Screli down to the intervention moedel that the school will be using. Complete the information for that model only.

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second
column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead person
and when the task will occur, (names of months are sufficient).

3) Federal guidance notes that “the majority of the FY 2009 SIG funds will be used to fully implement the school improvement
models in Tier I and II schools in the 2010-2011 school year” (F-2, p. 28). Thus, IDOE expects that all of the elements will be
implemented during the 2010-201 1 school vear.

4) Complete the table for only the model that the school will implement.
5y If the improvement model will ot be implemented, check “We will not implement this model.”

(Guidance Document, Section B, pages 15-18)

[0 We will implement this model.  X[J We will not implement this model - move to next model.

If implementing the turnaround model, complete the table below.

T Tasks/Steps

1. Replace the principal and grant
principal operational flexibility.




Measure the effectiveness of current
staff; screen existing staff and rehirve
no more than 30 percent; select new

staff.

L

Implement strategies to recruit,
place and retain staff (financial
incentives, promolion, career
growth, and flexible work
conditions).




4. Provide high quality, job-embedded
professional development.

5. Adopt a new governance structure
(ie., turnaround office, turnaround
leader).

6. Use data to implement an aligned
instructional program.




7. Promote the use of data to inform
and differentiated instruction.

8. Provide increased learning time for
students and staff

9. Provide sociai-emotional and
community-oriented
Services/Supports.




» If implementing the turmaround model, explain how the recruitment and selection of a new principal will fake place.

Check Your Work - Additional Requirements for All Models

7 Requirement

i Yes

. Alluthe elements of the se.i.e.cte.d. intervenﬁon mode} are included.

The descriptions of how all of the elements will be or have been implemented are specific, logical

and comprehensive.

L

The timeline demonstrates that ¢/l of the model’s elements will be implemented during the 2010-

2011 school year.




(Guidance Document, Section E, pages 22-27)

OX We will implement this model. [0 We will not implement this model — move to next model.

If implementing the transformation model, complete the table below.

Tasks
1. Replace the principal who led e LEA will conduct needs assessment of staff, May-Fune 2010
the school prior to implementing parents and community to determine Academic
the model. characteristics of change leader as identified by Officer,
stakeholders. Director of
e LEA will compare the characteristics as identified | Title I
by stakeholders with characteristics needed by
leaders of Second Order change (Marzano).
¢ LEA will recruit and secure a leader with proven | Chief June-July 2010
track record and skill sets and characteristics to Academic
address the challenges and opportunities in order | Officer,
to implement transformational change. Director of
Title 1
2. Use evaluation systems for e Collaborate with teachers® bargaining unit to Chief Academic May/August
teachers and principals that finalize timeline and structures for support Officer, Director of | 2010
consider student growth and during the decision making process and Title 1
assessments; develop with development of the evaluation system.
teacher/principal involvement. » Utilize technical assistance provider to support
the development of shared decision-making
model.
e Collaborate with administrative team to
finalize the timeline for the development of
evaluation system for administration.




e  Work with school level teacher teams utilizing
a collective inquiry mode! and shared decision
making process to determine evaluation
framework.

o (Collaborate with administrative team to
determine timeline for the development of
evaluation system for administration.

Chief Academic
Officer, Director of
Title I

September,
2010-January,
2011

Present pilot evaluation instrument for
Transformational Schools to the teachers’ bargaining
unit.

Chief Academic
Officer, Director of
Title |

February 2011

Provide professional development for implementation
of the Transformational Model Evaluation tool for
teachers.

Director of
Professional
Development,
Transformational
School
Coordinator/Liaison

March-April
2011

Pilot new Transformational Model Evaluation
systems for teachers and administrators.

School level
Administration,
Director of Title T

August, 201 1-
February, 2012

Collect feedback and refine systems.

Chief Academic
Officer, Director of
Title I

March-April
2012

Present final evaluation instrument for Chief Academic May 2012
Transformational Schools to the teachers’ bargaining | Officer, Director of

unit. Title I

Fully implement Transformational Model evaluation 1 School level August 2012

systems.

Administration,
Director of Title |




Reward school leaders, Teachers and administrative staff participate in Director of September,
teachers, staff who, in Professional Development Academy to build capacity | Professional 2010-
implementing this model, of all staff including development of cultural Development, November,
increased student achievement | responsive teaching, classroom management, Transformational 2010
or high school graduation increasing student engagement and determining a School
rates,; remove those who, after  framework for the development of a personal Coordinator/Liaison
professional development, professional development plans that are based on
have not. student achievement goals.

Teachers/administrators develop personal PD plan Director of December,

based on data and set student achievement goals that
are attainable and rigorous. Teachers and
administrators identify resources needed and apply for
Classroom Innovation Performance Grant up to
$2000.

Professional
Development,
Transformational
School
Coordinator/Liaison,
LLEA support team

2010~ January,
2011
December,
2011- January,
2012
December,
2012~ January,
2013

LEA support team review, assist in revision and Transformational January-
award mini grants to teachers and administrators. School February, 2011
Coordinator/Liaison, | January-
LEA support team February, 2012
January-
February, 2013
Teachers/administrators implement plan and Transformational January-
participate in identified professional development. School August, 2011
Coordinator/Liaison | January-
August, 2012
January-
August, 2013
Teachers/administrators complete Professional September,
Development plan and additional compensation is 2011
determined. September,




2012
September,
2013
Teachers who do not demonstrate capacity to improve | Transformational January 2011,
student learning will work more directly with the Coordinator/Liaison | September,
Transformational Coordinator/Liaison to develop 2011, 2012,
their personal Professional Development plan of 2013
improvement which will be crafted to address the
problem of instructional practice that is hindering
student performance. Building level coaches and
district personnel will be recruited to assist teachers
who need additional professional development and
support.
Building wide performance indicators and September
benchmarks are determined and 2011, 2012,
Teachers/administrators and support staff receive 2013
performance stipends based on student performance.
As per EVSC policy and contractual agreements, School On-going
teachers and administrators who are determined to Administrator, Chief
“Not Meet Standards™ and who do not successfully Academic Officer
lete a program of improvement are terminated
T —
4. Provide high quality, job- Coordinate all professional development to support Director of Ongoing
embedded professional the implementation of the model including school Professional
development. level professional development and personal Development,
professional development plans. Transformational
School
Coordinator/Liaison
Collaborate with technical assistance provider to Director of On-going
ensure that all professional development 1s high Professional
quality research based. Development
Secure full-time Professional Development substitute | Building September 2010
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to provide release time for teachers to conduct peer Administrator
observations and meet with Achievement Coaches
while ensuring continuity of high quality instruction
for students.
Provide additional staff to support daily Professional | Director of September 2010
Leaming Communities. Align areas of focus for Professional
PLCs based on data analysis and implementation of Development,
model. Director of Title 1
Contract with distinguished principal to provide Director of Title | September 2010
technical assistance and professional development to
building administrative team
5. Implement strategies to vecruit, | Transformational School Model will offer financial Director of Yearly
place, retain staff (financial incentives for implementation of personal Professional Professional
incentives, promotion, career Development plans including student achievement goals. | Development,
growth, flexible work time). Director of
Title
Teachers will have the autonomy and resources to plan Director of Yearly
and implement their own professional development. Professional
Teachers will benefit from career growth by participating | Development,
in quality focused professional development including Director of
on- going professional development provided by Brown | Title |
University, recognized as a national leader in education
and in urban education.
The Glenwood Leadership team will have the first Director of Yearly
opportunity to hire new staff identified as exemplary Human
candidates through a screening process conducted by Resources,
district staff. These new staff will be mentored by LEA Support
teachers on staff and will also be provided direct support | Team,
from the coaches. The eLearning (technology Director of
integration), math and achievement coaches and the Professional
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Transformational Coach/Liaison will prioritize their
work 1o ensure that new staff and/or staff who are new to
their grade level or teaching assignment have adequate
support and mentoring.

Development

Flexibility will be afforded in the assignment of teachers | Director of Yearly

to Glenwood Leadership Academy. Any teachers new Human

to Glenwood Leadership Academy will participate in a Resources,

Professional Development Academy which will require Director of

40 hours of intense professional development and the Professional

development of individual professional development Development

plans. This will ensure that teachers at the school

including new hires, transfers or replacements are of high

quality and possess the capacity to implement the model.

Teachers attracted to the Glenwood Leadership Academy

will have high personal standards for achievement, be

life-long learners, seeking a highly collaborative

environment and seeking a challenge.

In vear two of the grant, Lead Teachers who have 2011-2012 Director of

demonstrated improved student performance will | and 2012- Professional
be identified at each level (Primary, Intermediate, | 2613 Development

Upper Elementary). These individuals will be
released from teaching responsibilities one class
period per day to support teachers directly in
classroom through observation/feedback, model
teaching (demonstration lessons) and team
teaching. In addition, these individuals will
participate by co-leading team meetings and

assist building level coaches in implementation of

the model. Lead Teachers will receive a
responsibility stipend of up to $3000 per year.
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6. Provide increased learning
time for students and staff-

An additional 20 days, 3 hours per day of extended
time remediation and enrichment will be offered
during June 2010 and June 2011. During the 2010-
2011 school year, 26 weeks of extended time
afterschool programs will be offered to students
providing remediation and enrichment. After-school
programming will continue to provide extended time
through the life of the grant.

A site based decision making model will be utilized
whereby staff use student performance and other data
sources (including family input) to determine
additional instructional days (up to 20 student
instructional days and 5 teacher data days with a
minimum of 5 instructional days and 5 data days)
and/or realignment of the school year calendar and
instructional minutes.  Additional days (beyond the
25 days) for extended time will be adjusted based on
the school calendar for the 2011-2012 and 2012-2013
school year.

Transformational
School
Coordinator/1.iaison

September,
2010-January,
2011

Offer extended time through after-school and summer
programming and implement regular school
calendar/schedule with increased instructional time
for all students.

Director of Title I,
School

Administrators

2010-2011,
2(11-2012

and 2012-2013
school years

7. Use data fo implement an
aligned instructional program.

Revisit curriculum mapping process with all teacher
teams using Data Wise protocols K-8 focusing on

Standards and statewide curriculum maps.

Director of
Professional

vertical alignment of curriculum, Indiana Common Core | Development,

Curriculum
Mapping
Coach

August-
December 2010




Refine lesson planning protocols to ensure
differentiation, intentionality around student engagement
and culturally responsive teaching.

Director of
Professional
Development,
Building
Administrator

January-May
2011
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8. Promote the use of data to Data Wise protocols will be refined through team Director of 2010-2611
inform and differentiate Professional Learning Communities to inform and Professional school vear
instruction. differentiate instruction Development,
Transformational
School
Coordinator/Liaison
Data Wise (Kaufman and Jones) audit grade level Director of February, 2011
team PLC data day to assess level of implementation | Professional
and collaboration. Development
Develop and refine common interim assessments for | Transformational August-
all core content areas and grade levels. School December 2010
Coordinator/Liaison,
Curriculum
Mapping Coach
9. Provide mechanisms for family | Collaborate with the Center for School, Family and Assoclate September, 2010
and community engagement. Community Partners, Glenwood Neighborhood Superintendent
Association and school families to develep strategic for Family,
comprehensive plan for community and family Schools and
engagement which would include school based health Community
services. Partners,
Building
Administrator
Secure Family and Community Development Associate September, 2010
Coordinator position Superintendent
for Family,
Schools and
Community
Partners,
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Building
Administrator

Finalize partnership with community healthcare provider | Associate September 2010
to offer enhanced school based community healthcare Superintendent
/mental health services on-site of Family,

Schools and

Community

Partners,

Building

Administrator
Finalize partnership with Evansville Public Library to Director of September 2010
offer library services to students, families and Core
community through and library programming on site Experiences
extended hours including some evenings and weekends.
Secure Student Support Counselor position who will Associate September 2010
work with students, families and community resources to | Superintendent
ensure successful student transition to High School. of Family,

Schools and

Community

Partners,

Building

Administrator
Secure Behavior Specialist position who will work with | Associate September 2010
students, families and community resources to support Superintendent
student success. of Family,

Schools and

Community

Partners,

Building

Administrator
Align work of school counselors, school social worker, Associate September 2010
Behavior Specialist and Family and Community Superintendent
Development Coordinator. of Family,
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Schools and
Community
Partners,
Building
Administrator
10. Give the school sufficient The staff will be led through the process of shared Director of Title [, | Fall 2010
operational flexibility (staffing, | decision making including data review, identifying Transformational
calendars/time, budgeting). priorities, identifying options, narrowing options and | School
identifying method of input as a part of the Coordinator/Liaison
Professional Development Academy. This process
will be used as the staff determine the school schedule
and calendar,
Building Principal and school leadership team will Director of Title I, | On-going
determine specific staffing needs including Transformational
professional development and use of resources. The School
administration of the school will be afforded Coordinator/Liaison
autonomy with the use of these resources.
Staff will use a shared decision making mode] to Director of Title [, | January 2011
determine additional days of instruction (extended Transformational
calendar) and flexible schedutle, This will include School
flexibility with busing schedules, food service Coordinatot/Liaison
program, and custodial support,
Building Principal and school leadership team will Director of Title I, | On-going
determine use of resources including Transformational
recommendations for school level budgets. School
Coordinator/Liaison
Building Principal and school leadership team will Director of Title I, | On-going
determine focus of extended time outside of newly Transformational
aligned calendar (after-school and summer School

programming) including staffing, programming and
curricufum.

Coordinator/Liaison
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11. LEA and SEA supports school LEA District Academic Team will support and align Chief On-going

with ongoing, intensive technical i district initiatives and Transformational Model, strive to | Academic

assistance and support. remove barriers to successful implementation and Officer,
provide on-going support. The Director of Title I{a Director of
former Title I building level Principal) and The Director | Title I,
of Middle Scheool (worked as an administrator at Director of
Glenwood School) will act as mentors to the building Middle
level administrators. Schools
Kristi Sweeney, identified as a Distinguished Principal Director of Scheduled fall of
by Indiana Department of Education, will meet with the | Middle 2010, 2011, 2012
building level administration to provide technical Schools
assistance.
Dr. Kenneth Wong and Brown University will continue | Chief On-going
the collaboration with EVSC established in 2009-2010 Academic
by providing technical assistance to the Glenwood Officer,
School Transformational Model implementation. This Director of
support will include a staff member from Brown who Title I,

will support and manage the project and monthly site
visits or video conferences during the school year with
school leadership, teachers and district staff. Brown will
provide support directly in the form of evaluation of the
school needs, researching and matching resources to
identified needs, providing on-going professional
development and technical support and evaluation of
implementation. In addition, Brown staff will assist in
the support of the development and review of the teacher
personal professional development plans in order to
ensure high quality research based professional
development and alignment of professional development
and student needs.
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Prs. Trent Kaufman and Anne Jones with Education Director of 2010-2011, 2011~
Directions (Data Wise) will meet with the school data Professional 2012, 2012-2013
team four times per year and grade/content level teacher | Development
teams three times per year. They will provide
professional development regarding effective
implementation of the Data Wise model of data analysis
and planning for instructiconal adjustments. In addition,
they will monitor the validity of the model
implementation at Glenwood and provide feedback for

improvement.
Dr. John Tyler, who has worked extensively with the Director of 2010-2011, 2011-
Cincinnati Public Schools on researching teacher Title I 2012, 2012-2013

evaluation and the value added model, will provide
technical assistance as the school develops the new
teacher/principal evaluation model.

Dr. Sam Reddington, Center on Innovation and Director of 2010-2011, 2011~
Improvement. a national content center supported by the | Title I 2012, 2012-2013
U.S. Department of Education will who focus on
supporting turnaround school models.

» If implementing the transformation model, explain how the recruitment and selection of a new principal will take place.

The LEA will conduct needs assessment of staff, parents and community o determine characteristics of change leader as
identified by stakeholder groups. These characteristics will then be analyzed comparing them to Marzano’s characteristics of
leaders of Second Order change. The LEA will consult with the SEA to determine the availability of outstanding candidates as
identified by the SEA. The district Office of Human Resources will conduct a search for additional candidates. Non-negotiable
skills include a demonstrated capacity to be a critical leadership change agent, and essential skills and competencies necessary to
advance student achievement by building the capacity of teachers to meet the learning needs of all students. Ideal candidates will
be collaborative, student-centered, detail-oriented and have the skills necessary to be a catalyst for change as an integral part of a
high performing leadership team.

Selected candidates will be interviewed multiple times by a team of district personnel including community and teacher
representation. The LEA will intentionally work to provide an administrative leadership building level team who possess skills
and talents that are diverse and complementary, providing balance and diverse communication styles and problem solving p
approaches.

The final determination of the new leader will be the responsibility of the Superintendent of Schools and the Board of
School Trustees.




Check Your Work - Additional Requirements for All Models

logical and comprehensive.

e Requirement Yes NO S
1. A4l fhé elefhent.s“of the select.e(.i. intervention model are included. X |
2. The descriptions of how all of the elements will be or have been implemented are specific, X

¥

2010-2011 school year.

The timeline demonstrates that all of the model’s elements will be implemented during the

All elements
will be
addressed in
year one with a
timeline for

full

implementation
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Restart Model _

O We will impiement this model.

If implementing the restart model, complete the table below.

(Guidance Document, Section C, pages 19-20)

X[ We will pot implement this model - move to next model.

1. Convert a school or close and
reopen it under a charter school
operator, a charter management
organization or an educational
management organizaltion.

2. Must enroll within the grades it
serves, any former student who
wishes to attend.

Check Your Work - Additional Requirements for All Models

Requirement

Yes

No

1  All .ﬂie.elements.of the selected intervention model are included.

and comprehensive.

2. The descriptions of how all of the elements will be or have been implemented are specific, logical

(%]

2011 school year.

The timeline demonstrates that o/l of the model’s elements will be implemented during the 2010-
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(Guidance Document, Section D, pages 21-22)

O We will implement this model. XO We will not implement this model — do not complete.

If implementing the school closure model, complete the table below.

. 1. Close the school.

2. Must enroll the students in other schools in
the LEA that are higher achieving.

Check Your Work - Additional Requirements for Al Models

Requirement 1 Yes ‘No

.1 . | All the él.ér.r.len.f.s of th.e séiected inter#’ention model are included.

2. The descriptions of how all of the elements will be or have been implemented are specific, logical
and comprehensive.

The timeline demonstrates that all of the model’s elements will be implemented during the 2010-
2011 school year.

tad
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F. Annual Goals for Tier I and Tier Il Schools for Accountability

Instructions:

1) Review the results of the two worksheets “Analysis of Student and School Data™ and “Self-Assessment of High-poverty,
High-performing School,” the findings, and the root cause analysis.

2) Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop:

o One English/language arts goal for “all students.”

o One mathematics goal for “all students.”

o For examples of goals, see guidance document, H-25, p. 41.

3) Schools serving students in grade 12 must also include a goal related to graduation.

4y Include goals for the three-year duration of the grant.

Note: Goals must be measureable and aggressive, vet attainable (SMART goals).

39.4% of all students are
proficient on ISTEP+ ELA.

50% of all students are proficient

on ISTEP+ ELA.

.55.% of z;li stﬁdéﬁts afé proﬁcnenf
on ISTEP+ ELA.

80% of all students éfe p.l.'.oﬁ(:lent.
on ISTEP+ ELA.

42.3% of all students are
proficient on ISTEP+
Mathematics.

52% of all students are proficient
on ISTEP+ Mathematics.

67% of all students are proficient
on ISTEP+ Mathematics.

82% of all students are proficient
on ISTEP+ Mathematics.

» Complete “LEA Application: General Information” if have not already done so.




Section I1: Budget

Instructions:

1} Complete the budget pages provided in the attached Excel file for the three years (see
copies in Attachment C). Electronically select each “tab” for years 2010-2011, 2011-
2012, 2012-2013.

2) Indicate the amount of school improvement funds the school will use for each year of the
grant period to implement the selected model in the school it commits to serve.

3) The total amount of funding per year must total ne less than $50,000 and no greater
than $2,000,000 per year.

Note: The LEA’s budget must cover the period of availability, including any extension
wanted through a waiver, and be of sufficient size and scope to implement the selected
school improvement model in the school{s) the LEA commits to serve. It would be
permissible to include LEA-level activities designed to support implementation of the
selected school improvement model in the LEA’s school.

4} Describe how the LEA will align federal, state, and local funding sources with grant
activities. (see Attachment B for suggestions)

Element of the Infervention. * | “Intervention | . Resource

Federal Resources

Reward school leaders, teachers, staff who, in | Transformational | 1003(a) School Improvement
implementing this model, increased student Grant - AYP funds
achievement or high school graduation rates;
remove those who, after professional
development, have not,

Use of research-based instructional practices that | Transformation | Title I, Part A - regular and

are vertically aligned across grade levels and the stimulus funds
state standards Title I
Provide mechanisms for family and Transformational | Title I, Part A

community engagement 21" Century Community

Learning Grant

Assistance with design and implementation of Transformation 1003(a) School Improvement
improvement plan including high-quality job- Grant - AYP funds
embedded professional development designed to Title I, Part A - regular and
assist schools m implementing the intervention stimulus funds
model Title 11

Recruitment of teaching staff with skills and Transformation Title LI, Parf A




experience to effectively implement the selected
intervention model

Job-embedded staff development aligned to grant
goals to assist English language learners

Transformation

Title I, Part A - LEP

State Resources

High ability grants to provide resources that
support high ability students.

Transformation

High Ability Grant

Submit all materials in this document,
including the two worksheets in this application to IDOE
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Attachment A: LEA Commitments Scoring Rubric

Design and implement iterventions consistent with the final requirements.

" Not Adequately
Demonstrated

| Basic - Requires Revision
1-10 points

| Pl‘OfiCiC]lt*
11-20 points

o None of the elements of the
selected intervention model
are described.

o The descriptions of how the
elements will be or have
been implemented are not
included.

o The timeline demonstrates
that none of the model’s
elements are or will be
implemented during the
2010-2011 school year.

o LEA staff has no expertise or
successful experience in
researching, designing or
implementing the selected
intervention mode} or other
reform models.

o No or liffle engagement has
occurred with the school
community.

o Some of the elements of the
selected intervention model
are described.

o The descriptions of how
some elements wil be or
have been implemented are
not detailed and/or steps or
processes are missing.

o The timeline demonstrates
that some of the model’s
elements are or will be
implemented during the
2010-2011 school year,

o LEA staff has some expertise
and successful experience in
researching, designing, and
implementing the selected
model or other school reform
models.

o Some of the school
community has been
engaged in the progress and
n providing input.

o Afl the elements of the selected
intervention model are included.

o The descriptions of how «ll of
the elements will be or have been
implamented are specific, logical
and comprehensive.

o The timeline demonstrates that
all of the model’s elements will
be implemented during the 2010-
2011 school year.

o LEA staff has high levels of

expertise and successful

experience in researching, and
impiementing the selected
intervention model.

The school community has been

purposefully engaged multiple

times to inform them of progress
and seek their input.

e}

* A proficient score is needed for approval.

screen, select and support appropriate external providers. -

Not Adequately
Demonstrated

Basic - Requires Revision
1-10 points

Proficient*
11-20 points

o No plan exists to
tdentify external
providers.

Available providers have
not been investigated as
to their track record.

0 A plan exists to identify

¢ Available providers have

external providers willing to
serve in the LEA’s part of

the state. o

been investigated to their
past work with schools and
districts In nmprovement.

o A timely plan exists to identify

external providers willing to serve
in the LEA’s part of the state.

Available providers have been
thoroughly investigated as to their
past work with schools and districts
in improvement.
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o Parents and the
community have not
been involved in the
selection process.

o The provider does not
have a track record of
success.

o The roles and
responsibilities of the
LEA and the provider
are not defined in the
contract.

o The LEA does not
indicate that it will hold
the provider accountable
to high performance
standards.

o The capacity of the
external provider (o
serve the school is not
described or the capacity
is poor.

o Parents and the community
are involved in the selection
process.

o The provider selected
generally has a track record
of success.

o The roles and
responsibilities of the LEA
and the provider have been
broadly defined in the
confract,

o The LEA indicates that it
will hold the provider
accountable to performance
standards.

o The capacity of the external
provider to serve the school
1s briefly described.

o Parents and the community are
meaningfil involved from the
beginning of the provider selection
process.

o The provider selected has a proven
track record of success in similar
schools and/or student populations.

o The roles and responsibilities of the
LEA and the provider have been
clearly defined in the contract,

o The LEA and provider have clear
delineation of roles and
responsibilities in the contract.

o The LEA describes how 1t will hold
the provider accountable to Aigh
performance standards.

o The capacity of the external
provider 1o serve the school 1s
clearly described,

*A proficient score is rating is needed for approval.

3.. The LEA has or will align other resources with the interventions.

Not Adequately Demonstrated

1-10 points

Basic - Requires Revision

Proficient®
11-20 points

o Inappropriate or a few financial
and non-financial resources have

been identified.

o Ways in which to align the
interventions with resources have
not been provided or do not
correspond to the selected

intervention model.

o Limited financial and non-
financial resources have
been identified.

o For some of the resources
identified, general ways to
align to the intervention
model have been provided.

o Multiple financial and
non-financial resources
have been identified.

o TFor each resource
identified, specific ways
to align to the
intervention model has
been provided.

* A proficient score is needed for approval.
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Not Adequately
Demonstrated

Basic - Requires Revision
1-16 points

Proficient®
11-20 points

o Sources of Evidence,
e.g., district policy
statements, board
minutes, contractual
agreements

o BEvaluation does not
differentiate performance
across categories.

o The principal and teacher
evaluation process
includes one or no
observations, based on
school/student
performance.

o Dismissal policy is never
utiiized for ineffective
teachers and principals.

o Very little or no flexibility
has been provided for
hiring, retaining,
transferring and replacing
staff to facilitate the
selected model.

o Very limited or no
additional instructional
time added.

o Sources of Evidence, e.g.,
district policy statements,
hoard minutes, contractual
agreements

o Bvaluation indicates some
differentiation of
performance across
categories (i.e., effective,
ineffective).

¢ The principal and teacher

evaluation processes includes
a few observations and is less
than 51% based on school
and/or student performance.

o Dismissal poticy is rarely
utilized or implemented for
ineffective teachers and
principals.

o Limited flexibility has been
provided for hiring, retaining,
transferring and replacing
staff to facilitate the model.

o Seme instructional time added
{(if required by the model).

# Sources of Evidence, e.g., district
policy statements, board minutes,
contractual agreements

o EBvaluation differentiates
performance across four rating
categories {(i.¢., highly effective,
effective, improvement necessary,
ineffective).

o Teacher and principal evaluations
process inciudes af least annual
observations for teachers and
leaders and is af least 519% based on
school and/or student performance,

o Clear dismissal pathway for
ineffective teachers and principals.

o Flexibility has been provided for
hiring, retaining, transferring and
replacing staff to facilitate the
selected meodel.

o Appropriate amount of instructional
time added (if required by the
model).

(5) The LEA will pre

vide e

Videnice for sustaining the reforin after the funding period ends, -

Not Adequately
Demonstrated

Basic - Requires Revision
1-10 points

Proficient®
11-20 points

o No measurement of
effectiveness of model’s
implementation provided.

o Based on measurement,
never or varely adapts
implementation

o Provides no or limited
description of potential

o Some measurement of
effectiveness of model’s
implementation provided.

o Based on measurement,
eccasionally adapts
implementation to increase
fidelity.

availability of funding, stafi] of availability of funding,

and other resources to
continue the intervention
after funding ends.

staff, and other resources to
continue the intervention
after funding ends.

o Continuous measurement of
effectiveness of model’s
implementation provided.

o Based on measurement,
routinely adapts implementation
to increase fidelity.

o Provides detailed description of

o Provides limited description the availability of funding, staff,

and other resources to continue
the intervention after funding
ends.

*A proficient score is needed for approval.
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Attachment B: Example of Alignment of Other Funding Sources to

S1G Elements

T Tatervention

Federal Resources

Use of research-based instructional practices that | Turnaround Title I, Part A - regular and
are vertically aligned across grade levels and the Transformation stimulus funds (schoolwide or
state standards Restart targeted assistance programs)
Assistance with design and implementation of Turnaround 1003(a) School Improvement
improvement plan including high-quality job- Transformation | Grant - AYP funds
embedded professional development designed to Restart
assist schools in implementing the intervention
mode]
Recruitment of teaching staff with skills and Turnaround Title I, Part A
experience to effectively implement the selected Transformation
intervention model
Tob-embedded staff development aligned to grant | Turnaround Title HI, Part A - LEP
goals to assist English language learners Transformation

Restart

State Resources

Focuses on early grade level intervention to Turnaround ¥arly Intervention Grant
improve the reading readimess and reading skilis Transformation
of students who are at risk of not learning to read. | Restart
High ability grants to provide resources that Turnaround High Ability Grant
support high ability students. Transformation

Restart

39




School Improvement Grant {1003g)
Section It - BUDGET

School Year 2010 - 2011

Note: The total amount of funding per year must total no less than $50.000 and no greater than $2,000,000 per year.

Corporation Name: Evansville Vanderburgh School Corporation
Corporation Number: 7995
School Name: Glenwood
AccounNTNO. | Fre | cert. [Noncert. | EXPENDITURE DESCRIPTION | sustoTaL |UNE ITEM TOTAL
1. PERSONNEL {include positions and namas)
Tl T -
Addlfflt-) a 10| v Salaljy forB.tuIding 1.evc.el Administrator to support teacher S 80,500.00
Administrator quality {assistant Principal)
Transf ti
rens .orma lo_n. 0.50] Y Salary for Transformation Coordinator/Liaison S 34,000.00
Coordinator/Liaison
Behavior . Lo
o 1.00{ Y Salary for Behavior Interventionist S 56,000.00
Interventionist
dent ort lary f
Student suppor ool v Salary for Student SupporF F:ounseior to focus on student S 56,000.00
counselor engagement and HS transition
Support Person 0.50 Y Salary for Support Personnel S 16,470.00
Community Liaiscn 1.00 Y Salary for Family/Community Coordinator S 43,400.00
Learnin
:ece:nollozy coach 1.00{ Y Salary for coach to support integration of technology S 56,000.00
Technol S t
S:chfno OBy ~uppor 0.50 Y Satary for Technology Support Staff $ 20,000.00
a
Professional
Development 1.00] Y Salary for Professional Development Substitute S 37,000.00
Substitute
Assistant Director of
T;T;SI e 0.201 Y Coordination of Community Partnerships S 17,938.00
Classroom Grants 52,000 per classroom each year $ 120,000.00
Extended time Up to 20 additional instructional days and 5 additional data
. Y P ‘ thathes Y h /1 250,000.00
salaries coliaboration days
Extended time Up to 20 itional i ional itionai
X : i v P a.ddltlona instructional days and 5 additionai data/ $ 80,000.00
salaries coliaberation days
Performance
Y Up to $3000 per year for reaching building performance goals 120,000.00
Incentive/Stipend pto pery g &p & 2
Perfarmance
) Y Up to 51500 per year for reaching building performance goals 30,000.00
Incentive/Stipend pto? pery & &p & ?
Financial incentive for successful completion of personal
PD Subs/Stipends professional development plan/ ACT training/ Additional PD $  96,600.00
hours
7.70fTOTAL SALARIES $§ 1,113,908.00

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel
listed under PERSONNEL above and only for the percentage of time devoted to this project.

[TOTAL FIXED CHARGES / FRINGE BENEFITS — $  165,000.00

3. TRAVEL: (differentiute in-state and out-of-state)




out-of-state Applied Control Theery Seminar/ National Staff Development Council| 5 100,000.00

out-of-state Problem Based Learning Conference| §  8,000.00

in-state 3tripstoIndy| 5 5,000.00

out of state Turnaround Leader Institute $3,000.00

out of state Turnaround Urban Schools Staff Visits §  31,000.00

TOTAL TRAVEL $  147,000.00

4. CONTRACTED SERVICES: (list the type of contracted services to be provided, inchuding the vendor's name, if applicalle.)

Brown University technical assistance S 150,000.00
The Cicero Group On-site coaching and feedback on Data Wise process $  50,000.00
New View ACT training and support S 25,000.00
St Mary's HealthCare school-based health care S 50,000.00
Arts Council Enhancement of the learning environment S 10,000.00
Diehl and Associates evaluation of model $50,000
Kristie Sweeney technical assistance, mentoring for principal $10,C000
Evansvilie Public Library contracted services for additional school based library hours $ 32,000.00

TOTAL CONTRACTED SERVICES $  377,000.00
5. SUPPLIES: Enter the total amount of materials and supples. Provide a list of supplies on a seporote sheet. {Include the total smoeunt to he
used {0 purchase testing, programmatic andfor office supplies.)

TOTAL SUPPLIES — $ 14,000.00




| I

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and
technology on a separate sheet. Equipment is defined as "tangible, non-expendable/non-consumable personal property having a usefu!
lifespan of more than one year".

ITOTAL EQUIPMENT AND TECHNOLOGY _ S 157,500.00
7. OTHER SERVICES: {Inciude a specific description of services.}
Project Child Renewal $  10,000.00
Project Based Learning Field Experiences S 9,000.00
Parent Involvement program S  6,000.00

TOTAL OTHER SERVICES $25,000.00
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM]). 5 1,995,408.00

SUPPLIES: The following list represents the anticipated materials and supplies purchases.

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE
6 Leveled text for Progress Monitoring mClass TRC $ 500.00 | $ 5,400.00
1 materials for Project Based learning implementation S 800.00 | S 800.00
1 Copies and supplies for extended time 5 800,00 | S 800.00
1 Professional Development Materials $ 500000158 5,000.00

100 Parent support materials take home learning kits $ 2000148 2,000.00
$ $ -
S 3 -
TOTAL SUPPLIES COSTS : S 14,000.00
EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases.

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE
8 computers for additional grant staff $  2,20000 |5 17,600.00
8 1P phones for additional grant staff S 700.00 | 5,600.00
5 Promethean Boards $  6,000001}S 30,000.00
2 Machook carts S 3500000 5% 70,000.00
68 software ) 50.00 | § 3,400.00
36 K-2 Teacher Mates 5 100.00 [ S 3,600.00

50 Flip Cameras S 150.00 | & 7,500.00
120 Rosetta Stone Software  student slots S 890015 10,680.00
60 Headsets $ 32005 1,820.00
9 iPad  for coach and principal walkthroughs 5 800.00 1 § 7,200.00

TOTAL EQUIPMENT AND TECHNOLOGY COSTS ety S 157,500.00




School Improvement Grant (1003g)
Section Il -- BUDGET

School Year 2011 - 2012

Note: The total amount of funding per year must total no less than $50.000 and no greater than $2,000,000 per year.

Corporation Name: Evansville Vanderburgh Schoot Corporation
Corporation Number: 7995
School Name: Glenwood
ACCOUNTNO. | FTE | Cert. |Noncert | EXPENDITURE DESCRIPTION | susroraL |uwe mem ToTaL
1. PERSONNEL {include positions and names)
Adds#a?nal 100l v Saiary for B.wldmg !fevc?i Administrator to support teacher $ 83.720.00
Administrater quality {assistant Principal)
Transf. ti
rans .orma 'O,n . 050 Y Salary for Transformation Ceordinator/tiaison S 35,360.00
Coordinator/Liaison
Student support Lool v Salary for Student SupporF Founselor to focus on student $  58,240.00
counselor engagement and HS transition
Behawor‘ . 1.00F Y Salary for Behavior interventionist S 58,240.00
Interventionist
Support Persan 0.50 Y Salary for Support Personnel $ 17,128.80
Community Ligison 1.00 Y Satary for Family/Community Coordinator $  45,136.00
:Le:;mng technology 1.00f ¥ Salary for coach to support integration of technology S 58,240.00
03
hnol t
chffno 08y Suppor 0.50 ¥ Salary for Technology Support Staff S 18,720.00
a
Professional
Development 1.00] Y Salary for Professional Development Substitute S 38,480.00
Substitute
i t Direct f ,
?istsl»lz-zsgan rectoro 0201 Y Coordination of Community Partnerships $ 17,938.00
Classroom Grants $2,000 per classrcom each year $ 120,000.00
Extended time salaries [Y Up to 20 additicnal instructional days and 5 additional data/ $ 260,000.00
Extended time salaries y Upta 20 a'dditionai instructional days and 5 additional data/ S 8320000
collaboration days
Performance
¥ Up to $3000 per year for reaching building performance goals 120,000.00
Incentive/Stipend ptos pery & &P & >
Perfor.manc:t'a ¥ Up to $1500 per year for reaching building performance goals S 30,000.00
Incentive/Stipend
i for lead
Stipends for lea ¥ Stipends for lead teachers 3 15,000.00
teachers
Financial incentive for successful completion of personal
PD Subs/Stipends professionat development plan/ ACT training/ Additicnal PD S 96,600.00
hours
7.70{TOTAL SALARIES $ 1,156,002.80

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel listed

under PERSONNEL above and only for the percentage of time devoted to this project.

ITOTAL FIXED CHARGES / FRINGE BENEFITS

— $  173,250.00

3. TRAVEL: {differentiate in-stote and out-of-siate)

out-of-state Applied Control Theory Seminar/ National Staff Development Councit| $  20,000.00
out-of-state Problem Based Learning Conference} $§  8,000.00
in-state 3tripstoindyf §  5,000.00




out of state High Performing Urban Schools Visit S 20,000.00

out of state Turnaround Leader Institute $3,000.00
TOTAL TRAVEL

$ 5600000

4. CONTRACTED SERVICES: (List the type of contracted services to be provided, including the vendor's name, if applicable.)

Brown University technical assistance $ 150,000.00
The Cicero Group On-site coaching and feedback on Data Wise process 5 50,000.00
New View ACT training and support S 25,000.00
St Mary's HealthCare school-based health care $  55,000.00
Diehl and Associates evaluation of model $57,000
Kristie Sweeney technical assistance, mentoring for principal $12,000
Evansvilie Public Library contracted services for additional school based library hours § 40,000.00
TOTAL CONTRACTED SERVICES S 389,000.00

5. SUPPLIES: Enter the total amount of materials and supples. Provide a st of supplies on a separate sheet. (linclude the total amount £0 he used
Coet e H s

to el wsting, nrog i Coitioe sopndisg)

|TOTAL SUPPLIES | X

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a fist of equipment and technology
on a separate sheet. Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more

than one year'.
ITOTAL EQUIPMENT AND TECHNOLOGY _ S 110,935.00




7. OTHER SERVICES: {include a specific desaription of services.)
Project Child Renewat S 10,000.00
Project Based Learning Field Experiences S 9,000.00
Parent support training $  6,000.00
TOTAL OTHER SERVICES $25,000.00 |
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). 51,918,787.80
SUPPLIES: The following list represents the anticipated materials and supplies purchases.
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE
4 -
materials for Project Based learning implementation s 800.00 | $ 800,00
1 Copies and supplies for extended time ) 800.00 | $ 800.00
1 Professional Development Materials S 5000001 5,600.00
100 Parent Support Materials $ 20.00 5 2,000.00
5 - |5 -
5 - |3 -
TOTAL SUPPLIES COSTS S 8,600.00
EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases.
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE
2 Machock carts S 3500000 (S 70,000.00
60 software S 50.00 |5 3,000.00
135 Rosetta Stone Student Slots s 89.0015S 12,015.00
60 Headsets s 32005 1,920.00
2 Digital Media Labs S 12,000.0013% 24,000.00
5 - 18 -
S .
TOTAL EQUIPMENT AND TECHNOLOGY COSTS 5 110,935.00




School Improvement Grant (1003g)
Section il -- BUDGET

School Year 2012 - 2013

Note: The total amount of furding per vear rmust total no fess than 950,000 and no greater than 52,000,008 per year.

Corporation Name:

Evansville Vanderburgh School Corporation

Corporation Number: 7995
School Name: Glenwood
ACCOUNTNO. | FTE | Cert. [Noncert.] EXPENDITURE DESCRIPTION | susrorar | uneTEm TOTAL
1. PERSONNEL {include posfiions and names)
Addl?lclmal 100l v Salary for Ef;undmg ?'ew?l Administrator to support teacher § 87,068.80
Administrator quality {assistant Principal}
T f i
rans ,Ormat'o_n_ 0306 Y Salary for Transformatien Coordinator/Liaison S 36,774.00
Coordinator/Lizison
Student support 100 v Salary for Student Suppor'.c lCounseIor to focus on student 3 60,569.60
counselor engagement and HS transition
Behawcr. i 1000 v Salary for Behavior Interventionist 5 60,569.00
Interventionist
Supgport Person 0.50 Y Salary for Support Personnel S 17,813.12
Community Liaison 1.00 ¥ Salary for Family/Community Ceordinator S 46,941.44
j |
ig:i:‘mg technology 1.00]7 Y Salary for coach to support integration of technology S 60,569.60
Technology Support
Seaff 0.50 Y Salary for Technclogy Support Staff S 19,468.80
Professionat
Development 1.001 Y Salary for Professional Development Substitute s 40,019.20
Substitute
?f;:tlant birector of 0.20f Y Coordination of Community Partnerships S 18,655.00
i
Classroom Grants 52,000 per classroom each year S 120,000.00
Extended time salaries|Y Up to 20 additional instructional days and 5 additional S 270,400.00
Extended time salaries v Upto 20 addltlo.nal instructional days and 5 additional s 86,528.00
data/ collaboration days
Perfor@ancg v Up to $3000 per year for reaching building performance S $20,000.00
Incentive/Stipend goals
Stipends for lead .
Y Stipends for lead teachers 5 15,000.00
teachers
Perfi Up to $1500 f hing buildi fi
e or.mancs.z v pto$ per year for reaching building performance $ 20,000.00
Incentive/Stipend goals
Financial incentive for successful completion of personal
PD Subs/Stipends professional development plan/ ACT training/ Additional | $ 26,600.00
PD hours
7.70ITOTAL SALARIES S 1,186,976.56

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel!

listed under PERSONNEL above and only for the percentage of time devoted to this project.

TOTAL FIXED CHARGES / FRINGE BENEFITS

3. TRAVEL: (differentiate in-state and out-of-state)

I

181,912.50

out-of-state

Applied Control Theory Seminar/ Naticnal Staff Development Council

$

20,000.00

out-of-state

Probhlem Based Learning Conference

$

8,000.00




6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and
technology on u separate sheet. Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful
lifespan of more than one year".
[TOTAL EQUIPMENT AND TECHNOLOGY B 87,380.00
7. OTHER SERVICES: {Include a specific description of services.)
Project Child Renewal ) 10,000.00
Project Based Learning Field Experiences ) 9,000.00
TOTAL OTHER SERVICES $19,000.00
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). s 1,929,869.06

SUPPLIES: The following list represents the anticipated materials and supplies purchases.

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE
s R
materials for Project Based learning implementation s 800.00 | $ 800.00
Conies and supplies for extended time S 800.00 | $ 300.00
Professional Development Materials S 5,000.00 | S 5,000.00
100 Parent involvement take home kits s 20.00 ] 8 2,000.00
$ - |3 -
$ - |s -
TOTAL SUPPLIES COSTS S 8,600.00
EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases.
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE
140 Rosetta Stone Student Siots S 89.00 | $§ 12,460.00
2 Machook carts S 35,000.00 [ § 70,000.00
60 software 5 50.00 |5 3,000.00
60 Headsets 5 32.00 1§ 1,920.00
$ " T ) i, b & o $ -
TOTAL EQUIPMENT AND TECHNOLOGY COSTS e o S 87,380.00
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