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1. Schools to be Served by LEA 

Instructions: 

I) Using the list of Tier I, II and III schools provided by the !DOE (see "General Instructions for Applying for a School 
Improvement Grant), complete the information below. Include all Tier I and II schools listed in the "General Information" 
document whether or not the LEA plans to serve them. Typing in the school name and indicate the grade span (e.g., K-5, 6-8, 
6-12, etc.). 

2) Complete the activities and information in the Tier I and Tier II application or the Tie III application. This will lead to an 
appropriate determination for the best "fit" of an improvement model for each specific school. 

3) For each school below, place an "X" indicating the tier and the school improvement (intervention) model selected. (Add rows 
to the table as needed to add more schools.) 

Note: An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent 
of those schools. 

1. Glenwood Middle School 

Gfade 
Span 

09-10 6-8 

10-\1 K-8 

2. Henry Reis Educational Center-Alt High I 9-12 

School 

3. John M Culver Elem School I PK-5 

4. Christa McAuliffe Alternative Middle I 6-8 

School 

Tier 
I 

x 

x 

x 
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2. Explanation if LEA is Not Applying to Serve Each Tier I School 

D We will serve all of our Tier I schools. 

DX We believe we do not have the capacity to serve all Tier I schools. Our explanation for 
why is provided below. 

• Culver Elementary School will reopen as an Early Childhood Center. Students 
from Culver will be served at the Glenwood K-8 School. 

• Henry Reis Alternative Center, Christa McAuliffe Alternative Middle School and 
the Learning Center are closing and will be reconfigured as a new Alternative 
Education Program serving students from these programs. 

3. Consultation with Stakeholders 

Instructions: 
• Consider the stakeholder groups that need to be consulted regarding the LEA's intent 

to implement a new school improvement model. 
• Include the stakeholders (e.g., parents, community organizations) as early on as 

possible. 
• Provide the name of the school and then the stakeholder group, type of 

communication (e.g., meeting, letter) and the date it occurred. (Individual names are 
not needed*). 

School Name: Glenwood School Number: 

Meeting April 1, 2010 
Evansville Teachers Association 

Families and students 

Teachers 

Teachers and staff 

Phone conference 

Phone conference 
Stakeholders Survey 

Team meetings with LEA 
Director 
Staff Meetings with 
technical assistant 

April 8, 2010 

A ril22,2010 
Febrnary, 2010 

January 14, 2010 

March 15, 2010, 
A ril 22, 2010 



*!DOE may request that the LEA produce documentation that lists the names of the 
stakeholders above. 
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D. Collaboration with Teachers' Unions 

Several of the school improvement models require the agreement of the teachers' unions to 
ensure that all of the model's components are fully implemented. For example, one 
component of the transfonnation model is an alignment of teacher evaluations to student 
achievement growth. 

The LEA must submit a letter(s) from the teacher's union with its application indicating its 
agreement to fully participate in all components of the school improvement model selected. 

E. Assurances 
The Evansville Vanderburgh School Corporation assures that it will 

_x_ 1. Use its School Improvement Grant to implement fully and effectively an 
intervention in each Tier I and Tier II school that the LEA commits to serve 
consistent with the final requirements. 

_x_ 2. Establish annual goals for student achievement on the State's assessments for both 
reading/language aits and mathematics and measure progress on the leading 
indicators in section lII of the final requirements in order to monitor each Tier I and 
Tier II School that it serves with school improvement funds. 

NA 3. If it implements a restart model in a Tier I or Tier II school, include in its contract or 
agreement terms and provisions to hold the charter operation, charter management 
organization, or education management organization accountable for complying with 
the final requirements. 

_.X_ 4. Report to the SEA the school-level data required under section lII of the final 
requirements. 

F. Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend 
to implement the waiver with respect to each applicable school, the LEA must indicate for 
which schools it will implement the waiver. 

0 Extending the period of availability of school improvement funds. 

Note: Indiana has requested a waiver of the period of availability of school improvement 
funds and upon receipt, that waiver automatically applies to all LEAs in the State. 

D "Starting over" in the school improvement timeline for Tier I and Tier II Title I 
participating schools implementing a turnaround or restart model. 

D Implementing a school wide program in a Tier I or Tier II Title I paiiicipating school that 
does meet the 40 percent poverty eligibility threshold. 

)'> Complete Tier I and Tier II application or Tier III application (f not already done so. 
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Indiana Department of Education 
~U~PORTING ~TUP~NT $UCC~SS 

School Improvement Grant (1003g) 

LEA School Application: Tier I and Tier II 
. 

The LEA must complete this form for each Tier I or II school 
applying for a school improvement grant. 

School Corporation Evansville Vanderburgh Number 7995 

School Name Glenwood 

After completing the analysis of school needs and entering into the decision-making process in 
this application, reach consensus as to the school intervention (improvement) model to be used 
and place a checkmark below: 

D Turnaround D Restart 

XO Transformation D Closure 

A. LEA Analysis of School Needs 

> Instructions: 

1) With an LEA improvement team that includes staff from the school, complete the two 
worksheets on the following pages "Analysis of Student and School Data" and "Self­
Assessment of High-Poverty, High-Performing Schools." 

2) Develop findings from the data - short phrases and sentences that indicate the facts 
revealed by the data. 

3) Complete a root cause analysis of the findings - the underlying reason for the finding. 

4) Consider overall the meaning of the data, the findings, and the root cause analysis in 
terms of student, teachers, the principal and school needs. 



Worksheet #I: Analysis of Student and School Data 

> Instructions: 
• Complete the table below for each student group that did not meet A YP for 

performance in English/language arts and/or mathematics for 2008-2009. (Do not list 
those groups that did meet A YP). 

• Student groups would include American Native, Asian, Black, Hispanic, White, 
Free/Reduced Luuch, Limited English Proficient and Special Education. 

• For LEA data, see the !DOE web site: hllp://rnustanu.doe.statc.in.us/Al'/aypprcss.cfo1 

Student groups % of this # of students How severe is this How unique are the 
not meeting A YP group not in this group group's failure? learning needs of this 
(list groups below) meeting not meeting (high, medium, low) group? (high, medium, 

AYP AYP low) 

English/Language Arts 

66.7% 40 High High 
Black 

69.9% 68 High High 

Free/Reduced 
Lunch 

White 45.5% 15 High High 

Mathematics 

65% 36 High High 
Black 

Free/Reduced 60.8% 59 High High 
Lunch 

White 41.2% 14 High High 
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What are the key findings from the student What is at the "root" of the findings? What is 
achievement data that correspond to the underlying cause? 
changes needed in curriculum, instruction, 
assessment, professional development and 
school leadership? 

A minimum of 60% of our students (Black and Our ELA program does not consistently provide 
Free and reduced lunch subgroups) did not pass students with engaging, rigorous lessons to support 
!STEP ELA in vocabulary, comprehension and higher level thinking and comprehension, authentic 
language conventions. use of language conventions and explicit 

instruction in vocabulary. 

Our school does not share high academic 
expectations for all students. 

The school does not consistently and intentionally 
articulate the relationship between academic 
performance and future career/work success. 

The school does not consistently and intentionally 
engage students in their own education. 

3 



Student Leading Indicators 

);> Instructions: 

I) Using school, student and teacher data, complete the table below 

2) If the indicator is not applicable, such as "dropout rate" for an elementary school, 
write "NA" - not applicable - in the column. 

3) Review the data and develop several key findings on the next page. 

20.0'7,4QOl! .... 200.8-2009 
... ·. • .. · ... • <:: 

.·· .· · .. :· .. ·. \> .·.· 

I. Number of minutes within the school year that students 72,900 72,900 
are to attend school minutes minutes 

(includes (includes 
lunch) lunch) 

2. Dropout rate* NA NA 

3. Student attendance rate* 96.3% 96.3% 

4. Number and percentage of students completing NA NA 
advanced coursework* (e.g., APIIB), early-college high 
schools, or dual enrollment classes 

5. Discipline incidents* Overall Overall 
1039 1352 
Black Black 
743 1076 
71% 80% 
White White 
189 153 
25% 11% 
FIR FIR 
1024 1302 
98% 96% 
SE SE 
295 320 
28% 24% 

6. Trnants* Overall Overall 
745 659 

·.· 
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Black Black 
755 498 
61% 76% 

White White 
194 62 
26% 9% 

FIR FIR 
740 652 
99% 99% 

SE SE 
167 139 
22% 21% 

7. Distribution of teachers by performance level on LEA's NA NA 
teacher evaluation system 

8. Teacher attendance rate 93.39% 91.57% 

*If this school is a high school, disaggregation of the data by student groups would be 
informative in your planning. 
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What are key findings or summaries from the What is at the "root" of the findings? What is the 
student leading indicator data? underlying cause? 

Teachers were out of the classroom on average 6.61 
days during 2007-08 and 8.43 days in 2009-10. 
During both years, at least 45% of the absences 
were due to illness with 25-30% of days being 
attributed to Professional Development. 

There were over 1000 discipline referrals each year Our school is not addressing the root causes of 
in 2007-08 and 2008-09 that resulted in students discipline issues including increasing student 
n1issing significant instructional titne. engage1nent with inore ineaningful work that is 

culturally responsive. 

Students attend school 72,900 minutes per year. A Our school should provide time for all students to 
summer program is offered to Glenwood students to i111prove achievetnent. 
extend time, but not all students participate. 
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Worksheet #2: Self-Assessment of Practices High-Performing Schools 

)> l11structio11s: 
• The following table lists the research and best practices of effective schools, especially 

those of high-pove1iy, high-performing schools. These practices are embedded in the 
school intervention/improvement models as well. 

• Using a team that knows the school well, critically consider the practices of the school 
and determine a score of 1-4 with four being the highest. 

• As with the other previous data sources, use the scores to develop a set of kev findings . 

The Pfin!iinaI and.Le.adershio .... 1 2 I j 4 The PrillCirialand Lead.ershio 
1. Spends most of the time managing the x I. Spends great deal of time in 

school. classrooms. 

2. Is rarely in the classrooms. x 2. Conducts frequent walk-throughs. 

3. Is not knowledgeable about English/ x 3. Knows E/LA and mathematics 
language arts or 1nathe1natics instruction well and is able to assist 
instruction. teachers. 

4. Serves as lone leader of the school x 4. Utilizes various fonns of leadership 
tea1ns and fosters teachers 1 

development as leaders. 

5. Must accept teachers based on x 5. Is not bound by seniority rules in 
seniority or other union agree1nents hiring and placement of teachers. 
rather than on their effectiveness in 
the classroom. 

Instruction . . 1 2 3 4 Instruction . .. . 

1. Is primarily lecture-style and teacher- x 1. Includes a variety of methods that 
centered. are student-centered. 

2. Places the same cognitive demands on x 2. Provides various levels of cognitive 
all learners (no differentiation). demands (differentiation; Response 

to Instruction - RT!). 

3. Is primarily textbook-oriented. x 3. Uses multiple sources beyond 
textbooks. 

4. Does not include technology. x 4. Includes frequent use of 
technology. 

5. Works alone, rarely meeting in or x 5. Works in teams, discussing student 
across grade-level teams to discuss learning and instructional ideas. 
and i1nprove. 

6. Instruction is rarely evaluated and x 6. Instruction is evaluated through 
connections to student learning rigorous, transparent, and equitable 
growth or increased graduation rates processes that take into account 
are not inade. student growth and increased 

graduation rates. 

7. Instruction is not increased to allow x 7. Schedules and strategies provide for 
for 111ore student learning ti1ne. increased student learning time. 
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1. Leadership does not observe or x 1. Is observed by school leadership that 
evaluate teachers for use of the it is being taught. 
curriculu1n. 

2. Is considered to be the textbook or x 2. Is developed by the district/teachers 
the state standards. based on unpacking the state 

standards. 

3. Is not aligned within or across grade x 3. Is aligned within and across grade 
levels. levels. 

4. Is not rigorous or cognitively x 4. Is rigorous and cognitively 
de111anding. de1nanding. 

5. Is not available to all students, e.g., x 5. Is accessible to all students through 
English language learners or placement in regular classroom during 
students with disabilities as they are instruction of the core curriculu1n. 
not present in the regular classroo1n 
during core instruction ti1ne. 

6. Is not differentiated for struggling x 6. Is differentiated for struggling 
students. students. 

Data.,.. Formative Assessments 1 2 3 4 Data - Formative Assessments 
1. Are not regularly used by teachers. x I. Are used to implement an aligned 

instructional program. 

2. Are not routinely disaggregated by x 2. Are used to provide differentiated 
teachers. instruction. 

3. Are not used to detennine x 3. Are discussed regularly in teacher 
appropriate instructional strategies. groups to discuss student work 

Professional Development 1 2 3 4 Professional Development 

1. Is individually selected by each x 1. Is of high quality and job-embedded. 
teacher; includes conferences and 
conventions. 

2. Is not related to cuniculum, x 2. Is aligned to the curriculum and 
instruction, or assess111ent. instructional progra1n. 

3. Is short, i.e., one-shot sessions. x 3. Includes increasing staff's knowledge 
and skills in instructing English 
language learners and students with 
disabilities. 

4. Does not include follow-up x 4. Is developed long-tenn; focuses on 
assistance, 1nentoring, or 1nonitoring i1nproving curriculu1n, instruction, and 
of classroom implementation. fonnative assess1nents. 
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1. Does not provide extended supports. 

2. Does not ensure a safe school and 
con1111unity environ1nent for children. 

' '"' " " ' '.,, ,, ' ;_· ,'•',' •" -;:·' > ---tu1tiii·a1 coiripetericy . 

1. Holds the belief that all students learn 
the same way. 

2. Uses the textbook to determine the 
focus of study. 

3. "Cultural instruction'" is limited to 
study of flags, festivals, and foods of 
countries/people. 

4. Does not investigate students' level of 
education prior to coming to the United 
States; ho111e languages; the 
political/economic history; conditions 
of countries or groups. 

5. Does not connect curriculu111 and 
learning to students' own life 
experiences as related to race, 
ethnicity, or social class. 

1 

x 

x 

x 

What are the key flndings from the self-
assessment of high-performing schools? 

A majority of the principal's time is spent 
managing the school. 

We provide instmction that is textbook-

x 

x 

2 

x 

oriented with minimal evaluation of problems 
of practice connected to student learning 
growth and graduation rates. 
Our teachers have not developed a deeper 

x 

3 •4 

x 

. 

l. Provides social and emotional supports 
from school and community 
organizations. 

2. Creates a safe learning environment 
within the school and within the 
conununity. 

3. Includes use of advisory periods to build 
student-adult relationships. 

tU!tiira.1 c1ofiipeteilcf ..... · .... 

1. Holds the belief that students learn 
differently and provides for by using 
various inst1uctional practices. 

2. Combines what learners need to know 
from the standards and emTieulum 
with the needs in their lives. 

3. Provides culturally proficient 
instruction, allows learners to explore 
cultural contexts of selves and others. 

4. Investigates students' education prior 
to coming to the United States; home 
languages; politieal/eeonomic history; 
conditions of countries or groups. 

5. Connects curriculu111 and learning to 
students' own life experiences as 
related to race, ethnicity or class. 

What is at the "root" of the findings? What is 
the underlying cause? 

The principal has difficulty utilizing various 
forms of leadership to develop others' 
leadership roles within the school. 

We do not connect the instmction occurring in 
middle school to data gathered around 
graduation rates. 

The unpacking of state standards to determine 
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understanding of curriculum that goes beyond the skills, content, and depth of knowledge 
the textbook and have not meaningfully required in each content area has not 
aligned the skills and contents across grade systemically occurred. 
levels. 
The use of data through formative assessments We do not have the collective knowledge base 
is not embedded within our practice. around how to create, use, and evaluate 

common formative assessments. This process 
has primarily been driven by the achievement 
coaches with minimal building of assessment 
and data literacy for teachers. 

We provide professional development for Our professional development does not follow 
teachers that is not consistently high quality. a gradual release of responsibility model that 

supports teachers through implementation and 
refinement of new strategies within their 
classrooms. 

We provide a physically safe environment but We do not build in oppo1tunities and use 
do not actively create a learning environment specific strategies to build interpersonal 
that encourages taking academic risks. connections with students. 
We do not take into account students' interests, We do not actively seek information regarding 
background knowledge, and experiences when students' interests, background knowledge, 
developing school wide programs and and experiences to inform our planning and 
curriculum. instruction. 

10 



B. Selection of School Improvement Model 

~ Instructions: Read and discuss with the team the elements of the four school intervention 
models below. 

Tu.rnllround Model 
. .. 

. 
·. Transformation Model I 

. 

Required Elements Ret1uired Elements 
Adopt a new goven1ance shucture, Develo12 Teacher and Leader Effectiveness 
which may include, but is not limited to, I. Replace the principal who led the school prior to 
requiring the school to report to a implementing the model. 
turnaround office, hire a turnaround 2. Use rigorous, transparent, and equitable evaluation 
leader, or enter into a contract to obtain systems for teachers and principals that take into 
added flexibility in exchange for greater account data on student growth, inultiple assess111ents, 
accountability. and increased graduation rates. Evaluations are 
Use data to identify and implement an 
instructional progran1 that is research-
based and vertically aligned from one 
grade to the next as well as aligned with 
State academic standards. 

developed with teacher and principal 
3. Reward school leaders, teachers, and other staff who, in 

i1nple111enting this 1nodel, have increased student 
achievement and I-1.S. graduation rates. Remove those 
who, after opportunities have been provided to 
i1nprove, have not. 

Promote the use of student data to 4. Provide staff ongoing, high quality, job-embedded 

inform and differentiate instruction. professional development that is aligned with the 
instructional program and designed with school staff. 

Establish schedules and implement 
strategies that provide increased learning 
ti1ne. 

5. hnple1nent strategies such as financial incentives, 
pro1notion, career growth, and flexible work conditions 
that are designed to recruit, place and retain staff. 

Provide appropriate social-emotional 
Increasing Learning Ti1ne and Creating Con1111unity-
Oriented Schools 

and conununity-oriented services and 
supports for students. 

I. Establish schedules and implement strategies that 
provide increased learning time. 

2. Provide ongoing mechanisms for family and 
connnunity engage1nent. 

Comgrehensive Instructional Reform Strategics 
I. Use data to identify and implement an instructional 

program that is research-based and vertically aligned 
from one grade to the next as well as aligned with State 
academic standards. 

2. Promote the continuous use of student data to inform 
and differentiate instruction. 

Provide 012erational Flexibility and Sustained Su1212ort 
I. Give the school sufficient operational flexibility 

(staffing, calendars/time and budgeting). 
2. Ensure school receives ongoing, intensive technical 

assistance and support from the LEA, SEA, or 
designated external lead partner organization. 
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Permissible Elements 
New school model (e.g., themed, 
dual lanf,>uage academy 

Any of the required and permissible 
activities under the transfonnation 
model - these would be in addition 
to, not instead of, the actions that 
are required as part of a turnaround 
model. 

. · Transformation Model • 

;;,'< ···-<·-<'•. -_ '-_ -·-:. ' ;- " ,- ___ ---- ,' .•".',"', '' ·.-:,.,.· -·-.- -- ;_<,:,_:- ':<-' ·--.. ;,.---- ,', -:- •' ':_-. 

Per111issible Ele111ents 

Develog Teacher and Leader Effectiveness 
I. Provide additional compensation to attract and retain staff 

with skills necessary to meet the needs of students in a 
transformation model. 

2. Institute a system for measuring changes in instructional 
practices resulting from professional development. 

3. Ensure that the school is not required to accept a teacher 
without the mutual consent of the teacher and principal, 
regardless of the teacher's seniority. 

4. LEAs have flexibility to develop and implement their own 
strategies to increase the effectiveness of teachers and school 
leaders. Strategies must be in addition to those that are 
required as part of this model. 

Com12rehensive Instructional Reform 
1. Conduct periodic reviews to ensure that the curriculum is 

being implemented with fidelity. 
2. lmple1nent a schoolwide "response-to-intervention" 1nodel. 
3. Provide additional supports to teachers and principals to 

implement strategies to support students with disabilities and 
limited English proficient students. 

4. Using technology-based supports. 
5. In secondary schools -

a) increase rigor 
b) su1n1ner transition progra111s; freshn1an acaden1ies 
c) increasing graduation rates establishing early warning 

syste1ns 

Increasing Lean1ing 'I'iine and Creating Co1n1nunity-Oriented 
Schools 
1. Partner with parents, faith and community-based 

organizations, health clinics, State or local agencies to 
create safe environ1nents. 

2. Extend or restructure the school day to add time for such 
strategies as advisory periods that build relationships. 

3. Implement approaches to improve school climate and 
discipline. 

4. Expand the school program to offer full-day kindergarten or 
pre-kindergarten. 

011erational Flexibility and Sustained Su1212ort 
I. Allow school to be run under a new governance 

arrange1nent, e.g., turnaround division in the LEA. 
2. Implement a per-pupil school-based budget formula that is 

weighted based on student needs. 

12 



Required Ele111e11ts 

Convert a school or close and reopen it under a 
charter school operator, a charter inanage1nent 
organization or an educational 1nanage1nent 
organization. 

Must enroll within the grades it serves, any 
fonner student who wishes to attend. 

Per111issible Elentents 

May implement any of the required or 
permissible activities of a turnaround model or a 
transfonnation 1nodel. 

Required Ele111ents 

Close the school and enroll the students in 
other schools in the LEA that are higher 
achieving. 

> Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the 
elements of the four improvement models. As a team, reach consensus as to the model 
that is the best fit for the school and that has the greatest likelihood, when implemented, 
of affecting principal leadership, teacher instruction, and student learning. 

Intervention model selected Transformational 
--'-~~~~~~"--~~~~~~~~~~~~~~~~~-

(I) Describe how the model corresponds to the data, findings, root cause analysis and self 
assess1nent. 

Even with an intentional focus on leadership, Glenwood Middle School has had unacceptable, 
stagnant performance for years. Glenwood must experience revolutionary change to see marked 
improvement in student outcomes. 

Teachers have been rigorously evaluated and received job-embedded professional development 
at Glenwood; however, retaining those teachers has been challenging. Because there are no 
incentives in place, teachers can transfer to other openings within the LEA working with less 
challenging populations of students. Years of not making A YP, have led staff to seek success 
elsewhere. Additionally, the professional development and technical assistance has been 
sporadic and lacks the intentionality necessary to reverse achievement trends. Data analysis has 
been a focus at Glenwood, yet transfer to instructional practice has not been rigorously 
monitored. 

Students have not been engaged in, or seen the relevance in their education. Partially this is due 
to a lack of culturally responsive cuJTiculum and methodology. Teachers have felt inhibited by 
district and state initiatives, feeling vi1iually no control over their time with students. 



(2) Describe how the model will create teacher, principal, and student change. 

Nothing invigorates a staff more than instrnctional freedom and input into the necessary 
changes. Teachers and principals encourage accountability when they have control over the 
resources and oppmtunities. Incentives alone without increased capacity cannot significantly 
impact achievement; however, improved professional development, increased learning time, 
and rigorous practices to transfer findings from data to classroom practice will be the catalyst 
for staff change at the school. When capacity is built and school rewards are in place, the 
result will be a team focus on increased student achievement. All staff, rather than those who 
teach tested areas, will become invested in the work. Teachers will begin holding one another 
accountable for outcomes, and will support one another in unprecedented ways. 

When students and families see the conunitment to extended learning opportunities/time, 
they will begin to believe that talk of achievement is no longer rhetoric. A positive shift in the 
community is already beginning, and this monumental transformation is needed to continue 
engaging the community and families. Already, the community has begun a revitalization 
effmt in this neighborhood which includes a Front Door Pride program, tearing down 
dilapidated homes which are replaced with beautiful, yet affordable homes. A Habitat 
development is planned across the street with community park areas. When parents witness 
the commitment of the state, city, school district, and staff to these students, they will be 
more likely to support the school and its initiatives. 

An intentional focus on student voice will result in student input on educational practice and 
school culture. Students will be interviewed, set learning goals, and track their own progress. 
Additional supports will be in place to ensure student success and prevent failure. The school 
will also have an unprecedented level of technology; classrooms will be equipped with 
Interactive white boards, flip cameras, document cameras, and audio systems. Additional 
technology includes: flip cameras, Netbook carts, and teacher mates (small multi-media 
handheld computers with leveled software for skill reinforcement and enrichment). This 
technology will level the playing field for our students as they prepare for postsecondary 
education and the workforce, creating a more engaging environment for students and 
families. 

Lastly, a lasting partnership with one of the most esteemed institutions in the world, Brown 
University, will be motivating for all staff as well. Intentional PD tied to transformational 
school change for all staff will serve as an external motivator for success. 
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C. LEA Capacity to Implement the Intervention Model 

);> Instructions: Consider each topic under the column "capacity" and determine if the 
district currently has or will develop the ability to complete this task. Select "yes" or 
"no." List the evidence available should !DOE request proof of the district's capacity 
(e.g., resumes of all teachers to show their previous work with the improvement models). 

GllpacityTa~k, 

3. The budget includes attention to each 
element of the selected intervention. 

All models 

4. The budget is sufficient and appropriate to 
suppo1i the full and effective 
implementation of the intervention for 
three years. 

All models 

5. Projected budgets meet the 
requirements of reasonable, allocable, 
and necessary. 

All models 

-
6. The budget is planned at a minimum of 

$50,000 and does not exceed two 
million per year per school. 

All models 

7. The district has the resources to serve the 
number of Tier I, II, and III schools that are 
indicated. 

All models 

8. A clear alignment exists between the goals 
and interventions model and the funding 
request (budget). 

All models 

Yes Di$tfi¢fEvidel)ce 

Budget planning documents, budget 
x 

Budget planning documents, budget 

x 

Budget planning documents, budget 

x 

Budget 

x 

District Office of Academic Affairs 
plan of support, budget and budget 

x planning documents 

Budget planning documents, budget 

x 
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9. Principals and staff have the credentials X 
and a demonstrated track record to 
implement the selected model. 

All models 

10. The district has received the support of x 
parents and the community to 
implement the intervention model, 
including multiple meetings to seek 
their input and inform them of progress. 

All models 

11. The school board has expressed 
commitment to eliminating barriers to 
allow for the full implementation of the x 
selected model. 

All models 

I 0. The superintendent has expressed 
commitment to eliminating barriers to 
allow for the full implementation of the x 
selected model. 

All models 

11. The teacher's union has expressed 
commitment to eliminating barriers to 
allow for the full implementation of the x 
model, including but not limited to teacher 
evaluations, hiring and dismissal 
procedures and length of the school day. 

Turnaround, lhmsformation Models 

Staff will successfully complete 
Professional Development academy. 
Principal vita. 

Schedule, agenda and minutes of 
parent and community meetings 

School board minutes approving grant 
application 

Letter of support from Superintendent 

Letter of support from Evansville 
Teachers' Association 
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12. The district has the ability to recrnit new 
principals. 

Turnaround, Tran.yformation Models 

13. The timeline is detailed and realistic, 
demonstrating the district's ability to 
implement the intervention during the 
2010-2011 school year. 

All models 

14. District staff has high levels of expertise and 
successful experience in researching, and 
implementing the selected intervention model. 

Turnaround, Transformation, Restart Models 

15. The district demonstrates the ability to align 
federal, state, and local funding sources with 
grant activities 

All models 

16. The district demonstrates the ability and 
co1nn1itinent to increased instructional ti1ne. 

Turnaround, Transformation Models 

Ye.~ No 

x 

x 

x 

x 

x 

Learning Leadership Cadre pipeline of 
highly qualified administrative 
candidates who have on-going 
Professional Development facilitated by 
Brown University staff 

Timeline and planning documents 

Vitas of District support staff: District 
structure of support 

Schoolwide Plan 

Equity Model of increased instructional 
time, flexibility and support of school-
based decisions implemented in three 
schools during the 2009-2010 school 
year facilitated by Evansville Teachers' 
Association and LEA collaboration, 
School may increase instructional time 
up to 20 days per school year and 5 
additional days for teacher 
collaboration, 
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models 

>- Instructions: 

1) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 

2) There are five required LEA commitments or actions that districts have already implemented or which must take place in 
school year 2010-11. 

3) In the second column, provide a short description of how the commitment was completed or the district's plan to complete it. 

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment A. 

I. Design and implement school intervention 
model consistent with.federal application 
requirements. 

2. The LEA has or will recruit, screen, selects 
and support appropriate external providers. 

Description of h\i\v this coI11mitnr¢ntwas:ci~ wm l):e\\omplei~d 

No response needed here as this information is required later in the description of 
the model selected. 

• Brown University's Annen burg Institute for Education, nationally 
recognized for excellence, was identified as a technical assistance provider 
for EVSC. Brown's capacity and commitment to education research and 
support of innovation were key components of their selection. In 2007, 
Brown University under the direction of Dr. Kenneth Wong, developed an 
Urban Education Policy Program (UEPP). The program focuses on 
addressing the unique obstacles and barriers to success that urban schools 
face. The Urban Education Policy Program has conducted extensive 
research in identifying promising and proven practices. Brown faculty with 
the Annenberg Institute for School Reform will provide evidence-based 
policy practices from urban settings to the district, school, and classroom 

level. Faculty at Brown have developed partnerships with numerous 
researchers, external providers and school districts on the cutting edge of 

reform that will remove urban schools from imorovement status and imorove 
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the academic performance of all students. The UEPP program aligns with 
the strategic mission and plan of the EVSC with core focus areas including: 

o data analysis and data-based decision making, 

o economic theory and application in the realm of urban education 
policy analysis, 

o urban politics as they relate to and impact urban education, 

o human development in an urban education context, 

o the role played by changing urban demographics in designing and 
implementing sound education policies, and 

o knowledge development regarding promising ideas and models for 
organizing schools and education systems in ways that enhance the 
education of urban students. 

• Dr. Kenneth Wong, in addition to being the chair of the Annenberg 
Foundation, is Director of the National Research Center on School Choice, 
Competition and Student Achievement, funded by a$ I 0 million JES grant. 
Dr. Wong is on the faculty at Vanderbilt University and the University of 
Chicago. He is personally committed to the Transformational Model 
development at Glenwood Leadership Academy. 

• Dr. Wong and Brown University have provided technical assistance and 
support to Brockton Public Schools (MA) to address the school district's 
Corrective Action status under NCLB. The Brockton district is of a similar 
size and demographics to EVSC. Brown's work with Brockton has been 
recognized by the Massachusetts Department of Education. 

• EVSC developed a partnership with Brown University during the 2009-10 
school year to work collaboratively to develop the Learning Leadership 
Cadre. This partnership has afforded identified EVSC teachers, 
administrators and aspiring administrators the opportunity to benefit from 
Brown University Education Department's expertise in school research and 
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reform. The Learning Leadership Cadre under the facilitation of Brown 
University has also provided the opportunity for EVSC to connect with many 
external providers, researchers and school districts with proven track records 
of successful school reform. 

• Dr. Wong and Brown University are a natural choice as a technical 
assistance provider due to established relationships with EVSC. Dr. Wong 
and Brown are familiar with the issues facing our school, the data composite 
of the school and the district efforts to improve student achievement. 
Through their extensive partnerships, Brown can assist the school in the 
identification of needs. However, Brown will not stop with identification of 
needs, but will connect EVSC and Glenwood Leadership Academy with 
resources that are among the most recognized in the nation and proven to 
specifically address the needs of the school. These resources include but are 
not limited to Drs. Trent Kaufman and Anne Jones with Education 
Directions (Data Wise), Dr. John Tyler, who has worked extensively with the 
Cincinnati Public Schools on researching teacher evaluation and the value 
added model, Dr. Sam Reddington, Center on Innovation and Improvement, 
a national content center supported by the U.S. Department of Education 
who focus on supporting turnaround school models. 

• Dr. Kenneth Wong, Brown University, has committed to continuing the 
collaboration with EVSC by providing technical assistance to the Glenwood 
School Transformational Model implementation. This support will include a 
staff member from Brown who will support and manage the project. Monthly 
site visits or video conferences during the school year with school leadership, 
teachers and district staff. The Glenwood School Community Council will 
schedule a meeting with Brown staff to solicit input from parents and 
neighborhood stakeholders during the late summer. Brown will provide 
support directly in the form of evaluation of the school needs, researching 
and matching resources to identified needs, providing on-going professional 
development and technical support and evaluation of implementation. In 
addition, Brown staff will assist in the support of the development and 
review of the teacher personal professional development plans in order to 
ensure high quality research based professionaldev_elo£ment and alignment 
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of professional development and student needs. 

• During the 2009-10 school year. the EVSC has worked with Trent Kaufinan 
and Anne Jones, trainers with the Data Wise process, to develop a district­
wide model of using data to inform school goals and instruction. This 
partnership was the result of Brown University Learning Leadership Cadre 
with EVSC during the summer of2009. As a part of the Transformational 
Model, Data Wise will devote additional time and work more closely with 
the Glenwood Leadership team and Glenwood teachers to support the 
systematic use of data to implement a thoroughly aligned curriculum, 
differentiate instruction and plan for needed supports and professional 
development. Data Wise will meet with Glenwood staff on-site a minimum 
of four times per year to build assessment literacy, analyze school and 
classroom level data, examine instruction, develop action plans based on the 
data and plan to assess progress. 

• With the support of Dr. Wong and Brown staff, the District team will analyze 
data and identify any additional external providers and continue on-going 
collaboration in order to ensure successful implementation of the model. 

• Yearly, the staff will utilize a Data Wise protocol model and collect input 
from teachers and school level and district administration as to the 
effectiveness of the technical support. Once each semester, the school 
leadership team and district administrative staff will meet with staff from 
Brown University to analyze impact and effectiveness. 
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, 1ndicafors:<>fi..EX Description of how this commitment was or will be. completed 

I 
Commitm.ent 

I 
3. Align other resources with the school improvement model. (For examples of resources and how they might align, see 

Attachment B). 

o For each resource 
identified, specific ways to 
align it to the intervention 
model has been provided. 

I 003 a School Improvement Grant: 

Title I, Part A: Regular and Stimulus: 

Math Coach to support implementation of instructional 
best practice and PLCs through job embedded staff 
development to improve the quality of instruction and 
suppo11 the improvement of staff quality and increase in 
student achievement. 

Professional development, materials, and supplies to 
support the use of research based instructional practices 
that are aligned and address state standards. 

Additional staff: 6 instructionalists to provide additional 
instruction and small group intensive support for 
students \.vho are not meeting standards. 

Achievement Coach to support implementation of 
instructional best practice and PLCs through job 
embedded staff development to improve the quality of 
instruction and support the improvement of staff quality 
and increase in student achievement. 

Additional time (afterschool and summer) for enrichment 
and remediation. Students will be offered a minimum of 
4 weeks (20 days) in summer and 26 weeks during the 
school year of extended time . 
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Social services for families and students provided by 
school social worker. 

Pre-school program available for families of students 
most in need in the Glenwood neighborhood. 

21st Century Co1nmunity Learning Grant Additional time (afterschool and summer) for enrichment 
and remediation. Students will be offered a minimum of 
4 weeks (20 days) in summer and 26 weeks during the 
school year of extended time . 

Title II: High quality job embedded professional development 

Recruitment of teaching staff 
Glenwood Neighborhood Association The Glenwood Community Development Project 

(GCDP) created a Planning Team in 2008 to facilitate 
collaboration among community residents, service 
providers and con1munity investors to create 
transformational neighborhood improvement. Since 
2008 a shared vision and a list of priorities have been 
created. 

Priorities: 

The neighborhood's open spaces and structures will be 
Clean and Green. 

Education for adults and children will be the lighthouse 
of the community. The school will be a multi-purpose 
facility serving the entire conununity and supporting 
excellence in learning and comrnunity partnership. 

Neighborhood design and services will promote holistic 
Health and Wellbein!!. 
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Housing and Infrastructure will be improved and 
beautified to create a walkable, healthy and safe 
con1munity. 

Through concentrated reinvestment a full-service 
neighborhood will be created. This will facilitate an 
improvement in the overall health and well being of the 
Glenwood community. 

Coordinated School Health Glenwood School will be implementing the Coordinated 
School model through a Communities Putting Prevention 
to Work Grant through the Indiana Department of 
Health. The Welborn Baptist Foundation will serves as 
the fiscal agent for the grant and will be working through 
the EVSC Center for Family, School, and Community 
Partnerships to provide support to Glenwood School. 

The Eight Components of Coordinated School Health 
include: Health Education, Physical Education, Health 
Services, Nutrition Services, Counseling, Psychological 
Services & Social Services, Healthy School 
Environment, Health Promotion of Staff and Family, 
School, and Community Involvement. 

EVSC School Community Council The EVSC School Community Council (SCC) partners 
vvith over 70 co1nmunity agencies who are working 
together to support the academic, social emotional, and 
health needs of students and families. 

Glenwood School has an established Site Council, which 
will serve as the community based hub for the School 
Con1n1unity Council's v·.rork. 

Subcommittees of the School Community Council 
include: After School Programs Team, Asthma Team, 
Social and Emotional Learning Team, Health and 
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I 
J Physical Activities Team, Evaluation Team, and the 

Cornmunication's Team. I 

0 Multiple financial and non- Title I, Part a, Stimulus, School Improvement, 21st Century Community Schools, Title II will all 

financial resources have support the implementation of the model at Glenwood. Resources including personnel (district 

been identified and describe Office of Academic Affairs Team, staff from the School for Family, School and Community, 

how they would align to the Office of Technology and support from other departments of the EVSC) will be leveraged to 

model. ensure the implementation and success of the model. 
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IndiCafors·ofI..EA 
Comniitm~ht 

Description of how this action was or will be completed 

4. ModifY LEA practices and policies to enable the school to implement the intervention model fully and effectively. 

a) Teacher and principal 
evaluations 
differentiate 
performance across 
four rating categories 
(i.e., highly effective, 
effective) in1provement 
necessary, ineffective). 

b) Staff evaluation 
process includes at 
least annual 
observations for 
teachers and leaders 
and is at least 51% 
based on school and/or 
student perfonnance. 

• The current EVSC teacher evaluation system, as per the contractual agreement with the 
Evansville Teachers' Association, and the administrative evaluation system have four ratings: 
Exemplary, Proficient, Progressing and Does Not Meet Standards. 

• The school will collaborate and develop (2010-11), pilot, collect feedback and finalize (2011-12) 
a new performance evaluation with the four rating categories. The LEA and Evansville 
Teachers Association (bargaining unit) will facilitate and support the work. The !DOE Teacher 
Effectiveness and Principal Effectiveness rubrics will be used as guidance. 

• The current EVSC teacher evaluation system, as per the contractual agreement with the 
Evansville Teachers' Association, requires a minimum of at least two observations and can be 
conducted on an annual basis. 

• Principals will meet with teachers individually at least two times per year to review school level, 
grade level and classroom level student data. 

• The Personal Professional Development plan will be based on school, grade or student level data 
and will address Learner Center problems and Problems of Practice. 

• District staff will conduct Performance Management meetings with the Principal and other 
administration at least three times per year to review school level and grade level data. 

• The school will collaborate and develop (2010-11), pilot, collect feedback and finalize (2011-12) 
a new performance evaluation which will include annual observations and is at least 51 % based 
on school and/or student performance. The LEA and Evansville Teachers Association 
(bargaining unit) will facilitate and support this work. The !DOE Teacher Effectiveness and 
Principal Effectiveness rubrics will be used as guidance. 
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c) Clear dismissal 
pathway for ineffective 
teachers and principals. 

• The current EVSC teacher evaluation system, as per the contractual agreement with the 
Evansville Teachers' Association, and the Administrative Evaluation system have clear 
pathways for the dismissal of ineffective teachers and administrators who are identified as Not 
Meeting Standards and who do not successfully demonstrate competence after a Program of 
Improvement. The current EVSC teachers' contract requires all teachers receive a minimum of 
two observations and formal evaluation and conference completed by December 31" for semi 
and non-permanent teachers, and by January 31st for permanent teachers. Any teacher identified 
as Not Meeting Standards must submit a Plan oflmprovement within 5 days of the formal 
conference. The evaluator reviews the plan submitted by the teacher and makes suggestions and 
additions to support the teacher's growth in identified areas. Additional supports including 
professional development provided by district support staff, coaches and mentor teachers may be 
identified as a part of the Plan of Improvement. Subsequent observations and feedback 
conferences during the implementation of the plan of improvement are frequent, typically 
weekly. A final follow-up conference will be conducted by February 15th (semi and non­
permanent) or by April 1st (permanent). Teachers who do not successfully complete the Program 
of Improvement and continue to receive a Not Meeting Standards rating will be recommended 
for probation or termination. The entire process is outlined in the EVSC Guidelines for 
Evaluation. 
http://www.evscstvleguide.com/assets/forms/evsc Quidelines for teacher evaluation 20091016 
.pdf 

• The District will collaborate with Evansville Teachers Association (bargaining unit) to develop 
guidelines regarding clear pathways for dismissal as a part of the new Teacher evaluation. The 
guidelines outlined in the new evaluation will not be less rigorous than currently adopted. 
Teachers will be afforded the opp01tunity to improve identified areas of need; however, any 
teacher not showing improvement will be dismissed. 

• Principals are currently evaluated yearly by the Director who supervises the school using the 
EVSC Administrator Evaluation Form and EVSC Administrator Evaluation Rubric. Principals 
who are in need of improvement are given the opportunity to develop a plan of improvement. 
District level support personnel will provide professional development and on-going support and 
feedback. If improvement is not notable in areas of need, the principal will be dismissed from 
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the building assignment. The new Principal evaluation will include more specific guidelines for 
pathways for dismissal based on the results of evaluation. The evaluation will be at least 51 % 
based on school performance. 

d) Flexibility has been • Teachers at Glenwood will participate in a Professional Development Academy which will 
provided for hiring, require 40 hours of intense professional development and the development of individual 
retaining, transferring professional development plans. 
and replacing staff to • Flexibility will be afforded in the assignment of teachers to Glenwood Leadership Academy . 
facilitate the selected Any teachers new to Glenwood Leadership Academy will participate in a Professional 
model. Development Academy which will require 40 hours of intense professional development and the 

development of individual professional development plans. This will ensure that teachers at the 
school including new hires. transfers or replacements are of high quality and possess the 
capacity to implement the model. Teachers attracted to the Glenwood Leadership Academy will 
have high personal standards for achievement, be life-long learners, seek a highly collaborative 
environment and a challenge. 

• Flexibility in the hiring process will be afforded to Glenwood Leadership team who will have 
the first opportunity to hire new staff identified as exemplary candidates through a screening 
process conducted by district staff. 

e) • An additional 20 days, 3 hours per day of extended time, remediation, and enrichment will be 
Appropriate amount of offered during June 2010 and June 2011. 
instructional ti1ne • During the 2010-2011 school year, 26 weeks of extended time afterschool programs will be 
added (if required by offered to students providing remediation and enrichment. After-school programming will 
the model). continue to provide extended time through the life of the grant. 

• A site based decision making model will be utilized whereby staff use student perfonnance and 
other data sources to determine additional instructional days (up to 20 student instructional days 
and 5 teacher data days (with a minimum of 5 instructional days and 5 data days) and/or 
realignment of the school year calendar and instructional minutes. 

• The 2011-2012 regular school calendar and/or schedule will reflect increased learning time in 
addition to extended time as a part of afterschool programming and /or summer programming. 

W InClf¢a(6isf(6f'1iE~C6mffiil:ment ·. I Description ofhowfhis acti()nwasorwill.be ¢6mplet~d I 
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5. Sustain the model after the funding period ends. 

a) Continuous measurement of effectiveness of 
model's implementation provided. 

• The District will utilize personnel and resources from the EVSC Office of 
Assessment and Research to analyze the effectiveness of the model's 
implementation including use of the district Performance Management 
model. Performance Management is a rigorous process of continuous 
evaluation and improvement guided by data and rigorous questioning of 
current practice by which ineffective practices are discarded and effective 
practices are identified. Data sources will include summative assessments 
including !STEP for grades 3-8, mClass end of the year DIBELS, TRC and 
mathematics assessments for grades K-2, formative assessments including 
Acuity for grades 3-8, beginning of the year and mid-year DIBELS, TRC 
and mathematics assessments for grades K-2 and teachers made assessments. 
EVSC conducted an extensive stakeholders' survey during 2010 gathering 
input from students, parents, community partners and staff. The results of 
this survey will be compared to a similar survey conducted each year and 
will help to determine the perception of success of the model with all 
stakeholders. Other data sources will include but not be limited to 
attendance, discipline, classroom walk-throughs, and attendance and 
performance during afterschool programming. 

• Diehl and Associates will conduct an external evaluation of the model 
effectiveness. 

• Brown University staff will assist in the analysis of effectiveness of the 
implementation of the model at the district level and make recommendations 
for adaptations to improve effectiveness at least one time per school year. 

• Data Wise (Kaufman and Jones) will assist in the analysis of the effectiveness 
of the implementation of the model with the school staff working with the 
Data Team, leadership team and grade and content area teams three times per 
year to assist in the analysis of formative assessment data and make 
adjustments to improve instruction and increase effectiveness. 

• District staff will conduct Performance Management meetings with the 
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Principal and leadership team a minimum of three times per year to review 
school level and grade level data. Based on the results of these reviews, 
adjustments will be made to increase effectiveness and ensure the fidelity of 
implementation. 

• All school personnel will be invited to participate in performance 
management sessions to be knowledgeable about the data and focused on 
improvement. 

b) Based on measurement, routinely adapts • The Perfonnance Management model will regularly review school level data 
implementation to increase fidelity. (a minimum of three times per year) and District support staff will work with 

the school to adapt implementation to address needs and to increase school 
success. 

• As a part of the Data Wise process, grade level and content area teams will 
formally review formative assessments (a minimum of three times per year) 
and make adjustments to improve instruction and increase effectiveness. In 
addition, teacher teams will utilize the Data Wise process to review student 
work and additional formative assessments and make adjustments 
accordingly. 

c) Provides detailed description of availability • The District will work to develop a detailed contingency plan to align 
of funding, staff, and other resources to resources and address sustainability. 
continue the intervention after funding ends. • The LEA will hire a district level coordinator/liaison to act as a catalyst to 

support this work, coordinate technical assistance and other professional 
development support. This liaison will work directly with the district 
Director of Professional Development and Director of Title I, the building 
administrators and teacher leaders. After funding ends, the afore mentioned 
personnel, both LEA and building level will work together to continue to 
sustain and realign the model. 

• The additional administrative position, supporting teacher effectiveness and 
quality will be continued after funding ends based on analysis of need. 

• Title I and/or general fund dollars will support extended time based on 
results of student achievement. 

• Title I will support teacher incentives based on student achievement. 

• The teacher Professional Development mini-grants will be continued by on a 
competitive basis supported by community partners including Rotary, Public 
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Education Foundation and the EVSC Foundation. 
• On-going professional development utilizing Data Wise protocols, use of 

data to align curriculum and info1m instruction will be supported by building 
level coaches (Basic Title I grant, School Improvement) and building 
administration. 

31 



E. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure 

)- Instructions: 

1) Scroll down to the intervention model that the school will be using. Complete the information for that model onlv. 

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second 
column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead person 
and when the task will occur, (names of months are sufficient). 

3) Federal guidance notes that "the majority of the FY 2009 SIG funds will be used to fully implement the school improvement 
models in Tier I and II schools in the 2010-2011 school year" (F-2, p. 28). Thus, !DOE expects that all of the elements will be 
implemented during the 2010-20 I 1 school year. 

4) Complete the table for only the model that the school will implement. 
5) If the improvement model will not be implemented, check "We will not implement this model." 

Turnaround Model (Guidance Document, Section B, pages 15-18) 

D We will implement this model. XO We will not implement this model - move to next model. 

If implementing the turnaround model, complete the table below. 

1. Replace the principal and grant 
principal operational flexibility. 

Tasks/Steps Lead Person/ I J'i,in~.].;". ". riod 
Position .(month 
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2. Measure the effectiveness of current 
staff; screen existing staff and rehire 
no more than 50 percent; select new 
staff 

3. Implement strategies to recruit, 
place and retain staff (financial 
incentives, promotion, career 
growth, and.flexible work 
conditions). 

Tasks/Steps 'tea.<1\J'lersolll<'l···'.lflfueil?erioil 
i'osltiofi ''.!~n{~fiih 
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:Eliimel1ts 

4. Provide high quality, job-embedded 
professional development. 

5. Adopt a new governance structure 
(i.e., turnaround office, turnaround 
leader). 

6. Use data to implement an aligned 
instructional progranz. 

Ta.skS/Steps Lea<I I'ersol1/ I T,ime'I'erill<I 
Position month 
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7. Promote the use of data to inform 
and differentiated instruction. 

8. Provide increased learning time for 
students and staff 

9. Provide social-emotional and 
community-oriented 
services/supports. 

Le:ilfRersonl ···1·.•·!E_ ;~fn~_i_:e_ .. e_:Had 
Eosition • •:;(month 

Tasks/Steps 
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);> If implementing the turnaround model, explain how the recruitment and selection of a new principal will take place. 

Check Your Work-Additfonal Requirements for All Models 

.·. ·.· . 
Requirement Yes No .· .. ·. 

I. All the elements of the selected intervention model are included. 

2. The descriptions of how all of the elements will be or have been implemented are specific, logical 
and comprehensive. 

" The timeline demonstrates that all of the model's elements will be implemented during the 2010-~-

2011 school year. 
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Transformation. Model (Guidance Document, Section E, pages 22-27) 

DX We will implement this model. D We will not implement this model - move to next modeL 

If implementing the transformation model, complete the table below. 

I. Replace the principal who led 
the school prior to implementing 
the model. 

2. Use evaluation oystems.for 
teachers and principals that 
consider student growth and 
assessments; develop with 
teacher/principal involvement. 

• 

• 

• 

• 

• 

Tasks 

LEA will conduct needs assessment of staff, 
parents and community to determine 
characteristics of change leader as identified by 
stakeholders. 
LEA will compare the characteristics as identified 
by stakeholders with characteristics needed by 
leaders of Second Order change (Marzano). 

• LEA will recruit and secure a leader with proven 
track record and skill sets and characteristics to 
address the challenges and opportunities in order 
to implement transformational change. 

Lead>Person/ 
Positi0l1 

Chief 
Academic 
Officer. 
Director of 
Title I 

Chief 
Academic 
Officer, 
Director of 
Title I 

Collaborate with teachers' bargaining unit to Chief Academic 
finalize timeline and structures for support Officer, Director of 
during the decision making process and Title I 
development of the evaluation system. 
Utilize technical assistance provider to support 
the development of shared decision-making 
model. 
Collaborate with administrative team to 
finalize the time line for the development of 
evaluation system for administration. 

l'im~WPeiiiOd. 
riftinthl 

May-June 20 I 0 

June-July 2010 

May/August 
2010 
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• Work with school level teacher teams utilizing Chief Academic September, 
a collective inquiry model and shared decision Officer, Director of 20 I 0-January, 
making process to determine evaluation Title I 2011 
framework. 

• Collaborate with administrative team to 
determine timeline for the development of 
evaluation system for administration. 

Present pilot evaluation instrument for Chief Academic February 2011 
Transfonnational Schools to the teachers' bargaining Officer, Director of 
unit. Title I 
Provide professional development for implementation Director of March-April 
of the Transformational Model Evaluation tool for Professional 2011 
teachers. Development, 

Transformational 
School 
Coordinator/Liaison 

Pilot new Transformational Model Evaluation School level August, 2011-
systems for teachers and administrators. Administration, February, 2012 

Director of Title I 
Collect feedback and refine systems. Chief Academic March-April 

Officer, Director of 2012 
Title I 

Present final evaluation instrument for Chief Academic May 2012 
Transformational Schools to the teachers' bargaining Officer, Director of 
unit. Title I 
Fully implement Transformational Model evaluation School level August 2012 
systems. Administration, 

Director of Title I 
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3. Reward school leaders, Teachers and administrative staff participate in Director of September, 
teachers, staff who, in Professional Development Academy to build capacity Professional 2010-
implementing this model, of all staff including development of cultural Development, November, 
increased student achievement responsive teaching, classroom 1nanagement, Transformational 2010 
or high school graduation increasing student engagement and determining a School 
rates; remove those who, after framework for the development of a personal Coordinator/Liaison 
professional development, professional development plans that are based on 
have not. student achievement goals. 

Teachers/administrators develop personal PD plan Director of December, 
based on data and set student achievement goals that Professional 2010- January, 
are attainable and rigorous. Teachers and Development, 2011 
administrators identify resources needed and apply for Transformational December, 
Classroom Innovation Performance Grant up to School 2011- January, 
$2000. Coordinator/Liaison, 2012 

LEA support team December, 
2012- January, 
2013 

LEA support team review, assist in revision and Transformational January-
award mini grants to teachers and administrators. School February, 2011 

Coordinator/Liaison, January-
LEA suppmi team February, 2012 

January-
February, 2013 

Teachers/administrators implement plan and Transformational January-
participate in identified professional development. School August, 2011 

Coordinator/Liaison January-
August, 2012 
January-
August, 2013 

Teachers/administrators complete Professional September, 
Development plan and additional compensation is 2011 
determined. September, 
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4. Provide high quality, job­
embedded professional 
development. 

Teachers who do not demonstrate capacity to improve 
student learning will work more directly with the 
Transformational Coordinator/Liaison to develop 
their personal Professional Development plan of 
improvement which will be crafted to address the 
problem of instructional practice that is hindering 
student performance. Building level coaches and 
district personnel will be recruited to assist teachers 
who need additional professional development and 
support. 
Building wide performance indicators and 
benchmarks are determined and 
Teachers/administrators and support staff receive 
performance stipends based on student performance. 
As per EVSC policy and contractual agreements, 
teachers and administrators who are determined to 
"Not Meet Standards" and who do not successfully 
complete a program of improvement are terminated. 

TaskS 

Coordinate all professional development to support 
the implementation of the model including school 
level professional development and personal 
professional development plans. 

Collaborate with technical assistance provider to 
ensure that all professional development is high 
quality research based. 
Secure full-time Professional Development substitute 

2012 
September, 
2013 

Transformational I January 2011, 
Coordinator/Liaison September, 

2011, 2012, 
2013 

September 
2011, 2012, 
2013 

School I On-going 
Administrator, Chief 
Academic Officer 

I..eall<Per~onz I Time .:Perihil 
Pbsition 

Professional 
Development, 
Transformational 
School 
Coordinator/Liaison 
Director of 
Professional 
Development 
Building 

;J.fi()ri:tfi~J. 
Ongoing 

On-going 

September 2010 
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to provide release time for teachers to conduct peer Administrator 
observations and meet with Achievement Coaches 
while ensuring continuity of high quality instruction 
for students. 
Provide additional staff to support daily Professional Director of September 20 I 0 
Leaming Communities. Align areas of focus for Professional 
PLCs based on data analysis and implementation of Development, 
model. Director of Title I 
Contract with distinguished principal to provide Director of Title I September 20 I 0 
technical assistance and professional development to 
building administrative team 

5. Implement strategies to recruit, Transformational School Model will offer financial Director of Yearly 
place, retain staff (financial incentives for implementation of personal Professional Professional 
incentives, pro1notion, career Development plans including student achievement goals. Development, 
growth, .flexible work time). Director of 

Title I 

Teachers will have the autonomy and resources to plan Director of Yearly 
and implement their own professional development. Professional 
Teachers will benefit from career groVvth by participating Development, 
in quality focused professional development including Director of 
on- going professional development provided by Brown Title I 
University, recognized as a national leader in education 
and in urban education. 
The Glenwood Leadership team will have the first Director of Yearly 
opportunity to hire new staff identified as exemplary Human 
candidates through a screening process conducted by Resources, 
district staff. These new staff will be mentored by LEA Support 
teachers on staff and will also be provided direct support Team, 
from the coaches. The eLearning (technology Director of 
integration), math and achievement coaches and the Professional 
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Transformational Coach/Liaison will prioritize their Development 
work to ensure that new staff and/or staff who are new to 
their grade level or teaching assignment have adequate 
support and mentoring. 
Flexibility will be afforded in the assignment of teachers Director of Yearly 
to Glenwood Leadership Academy. Any teachers new Human 
to Glenwood Leadership Academy will participate in a Resources, 
Professional Development Academy which will require Director of 
40 hours of intense professional development and the Professional 
development of individual professional development Development 
plans. This will ensure that teachers at the school 
including new hires, transfers or replacements are of high 
quality and possess the capacity to implement the model. 
Teachers attracted to the Glenwood Leadership Academy 
will have high personal standards for achievement, be 
life-long learners, seeking a highly collaborative 
environment and seeking a challenge. 

In year two of the grant, Lead Teachers who have 2011-2012 Director of 
demonstrated improved student perfonnance will and 2012- Professional 
be identified at each level (Primary, lntern1ediate, 2013 Development 
Upper Elementary). These individuals will be 
released from teaching responsibilities one class 
period per day to support teachers directly in 
classroom through observation/feedback, model 
teaching (demonstration lessons) and team 
teaching. In addition, these individuals will 
participate by co-leading team meetings and 
assist building level coaches in implementation of 
the model. Lead Teachers will receive a 
responsibility stipend of up to $3000 per year. 
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6. Provide increased learning An additional 20 days, 3 hours per day of extended Transformational September, 
time for students and staff. time remediation and enrichment will be offered School 2010-January, 

during June 2010 and June 2011. During the 2010- Coordinator/Liaison 2011 
2011 school year, 26 weeks of extended time 
afterschool programs will be offered to students 
providing remediation and enrichment. After-school 
programming will continue to provide extended time 
through the life of the grant. 

A site based decision making model will be utilized 
whereby staff use student performance and other data 
sources (including family input) to determine 
additional instructional days (up to 20 student 
instructional days and 5 teacher data days with a 
minimum of 5 instructional days and 5 data days) 
and/or realignment of the school year calendar and 
instructional minutes. Additional days (beyond the 
25 days) for extended time will be adjusted based on 
the school calendar for the 2011-2012 and 2012-2013 
schoo 1 year. 

Offer extended time through after-school and summer Director of Title I, 2010-2011, 
programming and implement regular school School 2011-2012 
calendar/schedule with increased instructional time Administrators and 2012-2013 
for all students. school years 

7. u~e data to implement an Revisit curriculum mapping process with all teacher Director of August-
aligned instructional program. teams using Data Wise protocols K-8 focusing on Professional December 20 I 0 

vertical alignment of curriculum, Indiana Common Core Development, 
Standards and statewide curriculum maps. Curriculum 

Mapping 
Coach 
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Refine lesson planning protocols to ensure Director of January-May 
differentiation, intentionality around student engagement Professional 2011 
and culturally responsive teaching. Development, 

Building 
Administrator 
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..• ·. Elements .· Tasks Lead Person/ Tilll.e Perfod 
.. ·• .. . .. Position <lllonih.1 

8. Promote the use of data to Data Wise protocols will be refined through team Director of 2010-2011 
inform and differentiate Professional Learning Communities to inform and Professional school year 
instruction. differentiate instruction Development, 

Transformational 
School 
Coordinator/Liaison 

Data Wise (Kaufman and Jones) audit grade level Director of February, 2011 
team PLC data day to assess level of implementation Professional 
and collaboration. Development 
Develop and refine common interim assessments for Transformational August-
all core content areas and grade levels. School December 2010 

Coordinator/Liaison, 
Curriculum 
Mapping Coach 

9. Provide mechanisms for family Collaborate with the Center for School, Family and Associate September, 2010 
and com1nunity engagement. Community Partners, Glenwood Neighborhood Superintendent 

Association and school families to develop strategic for Family, 
comprehensive plan for community and family Schools and 
engagement which would include school based health Community 
services. Partners, 

Building 
Administrator 

Secure Family and Community Development Associate September, 2010 
Coordinator position Superintendent 

for Family, 
Schools and 
Community 
Partners, 
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Building 
Administrator 

Finalize partnership with community healthcare provider Associate September 2010 
to offer enhanced school based community healthcare Superintendent 
/mental health services on-site of Family, 

Schools and 
Community 
Partners, 
Building 
Administrator 

Finalize partnership with Evansville Public Library to Director of September 2010 
offer library services to students, families and Core 
community through and library programming on site Experiences 
extended hours including some evenings and weekends. 
Secure Student Support Counselor position who will Associate September 2010 
work with students, families and community resources to Superintendent 
ensure successful student transition to High School. of Family, 

Schools and 
Community 
Partners, 
Building 
Administrator 

Secure Behavior Specialist position who will work with Associate September 2010 
students, families and community resources to support Superintendent 
student success. of Family, 

Schools and 
Community 
Partners, 
Building 
Administrator 

Align work of school counselors, school social worker, Associate September 2010 
Behavior Specialist and Family and Community Superintendent 
Development Coordinator. of Family, 
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Schools and 
Community 
Partners, 
Building 
Administrator 

I 0. Give the school sufficient The staff will be led through the process of shared Director of Title I, Fall 2010 
operational.flexibility (staffing, decision making including data review, identifying Transformational 
calendars/time, budgeting). priorities, identifying options, narrowing options and School 

identifying method of input as a part of the Coordinator/Liaison 
Professional Development Academy. This process 
will be used as the staff determine the school schedule 
and calendar. 
Building Principal and school leadership team will Director of Title I, On-going 
detem1ine specific staffing needs including Transformational 
professional development and use of resources. The School 
administration of the school will be afforded Coordinator/Liaison 
autonomy with the use of these resources. 

Staff will use a shared decision making model to Director of Title I, January 2011 
determine additional days of instruction (extended Transformational 
calendar) and flexible schedule. This will include School 
flexibility with busing schedules, food service Coordinator/Liaison 
program, and custodial support. 
Building Principal and school leadership team will Director of Title I, On-going 
determine use of resources including Transformational 
recommendations for school level budgets. School 

Coordinator/Liaison 
Building Principal and school leadership team will Director of Title I, On-going 
determine focus of extended time outside of newly Transformational 
aligned calendar (after-school and summer School 
programming) including staffing, programming and Coordinator/Liaison 
curriculum. 
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11. LEA and SEA supports school LEA District Academic Team will support and align Chief On-going 
with ongoing, intensive technical district initiatives and Transformational Model, strive to Academic 
assistance and support. remove barriers to successful implementation and Officer, 

provide on-going support. The Director of Title !(a Director of 
fmmer Title I building level Principal) and The Director Title I, 
of Middle School (worked as an administrator at Director of 
Glenwood School) will act as mentors to the building Middle 
level administrators. Schools 
Kristi Sweeney, identified as a Distinguished Principal Director of Scheduled fall of 
by Indiana Department of Education, will meet with the Middle 2010, 201 I, 2012 
building level administration to provide technical Schools 
assistance. 
Dr. Kenneth Wong and Brown University will continue Chief On-going 
the collaboration with EVSC established in 2009-20 I 0 Academic 
by providing technical assistance to the Glenwood Officer, 
School Transformational Model implementation. This Director of 
support will include a staff member from Brown who Title I, 
will support and manage the project and monthly site 
visits or video conferences during the school year with 
school leadership, teachers and district staff. Brown will 
provide suppo11 directly in the form of evaluation of the 
school needs, researching and matching resources to 
identified needs, providing on-going professional 
development and technical support and evaluation of 
implementation. In addition, Brown staff will assist in 
the support of the development and review of the teacher 
personal professional development plans in order to 
ensure high quality research based professional 
development and alignment of professional development 
and student needs. 
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Ors. Trent Kaufman and Anne Jones with Education Director of 2010-2011, 2011-
Directions (Data Wise) will meet with the school data Professional 2012, 2012-2013 
team four times per year and grade/content level teacher Development 
teams three times per year. They will provide 
professional development regarding effective 
implementation of the Data Wise model of data analysis 
and planning for instructional adjustments. In addition, 
they will monitor the validity of the model 
implementation at Glenwood and provide feedback for 
improvement. 
Dr. John Tyler, who has worked extensively with the Director of 2010-2011, 2011-
Cincinnati Public Schools on researching teacher Title I 2012, 2012-2013 
evaluation and the value added model, will provide 
technical assistance as the school develops the new 
teacher/principal evaluation model. 
Dr. Sam Reddington, Center on Innovation and Director of 2010-201 I, 2011-
Improvement. a national content center suppo1ied by the Title I 2012, 2012-2013 
U.S. Department of Education will who focus on 
supporting turnaround school models. 

> If implementing the transformation model, explain how the recruitment and selection of a new principal will take place. 

The LEA will conduct needs assessment of staff, parents and community to determine characteristics of change leader as 
identified by stakeholder groups. These characteristics will then be analyzed comparing them to Marzano's characteristics of 
leaders of Second Order change. The LEA will consult with the SEA to determine the availability of outstanding candidates as 
identified by the SEA. The district Office of Human Resources will conduct a search for additional candidates. Non-negotiable 
skills include a demonstrated capacity to be a critical leadership change agent, and essential skills and competencies necessary to 
advance student achievement by building the capacity of teachers to meet the learning needs of all students. Ideal candidates will 
be collaborative, student-centered, detail-oriented and have the skills necessary to be a catalyst for change as an integral part of a 
high performing leadership team. 

Selected candidates will be interviewed multiple times by a team of district personnel including community and teacher 
representation. The LEA will intentionally work to provide an administrative leadership building level team who possess skills 
and talents that are diverse and complementary, providing balance and diverse communication styles and problem solving 
approaches. 

The final determination of the new leader will be the responsibility of the Superintendent of Schools and the Board of 
School Trustees. 



Check Your Work -Additional Requirements for All Models 

Requirement Yes No 

1. All the elements of the selected intervention model are included. x 

2. The descriptions of how all of the elements will be or have been implemented are specific, x 
logical and comprehensive. 

" The timeline demonstrates that all of the model's elements will be implemented during the All elements ~-

20I0-2011 school year. will be 
addressed in 
year one with a 
timeline for 
full 
implementation 
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Restart Model (Guidance Document, Section C, pages 19-20) 

D We will implement this model. XO We will not implement this model - move to next model. 

If implementing the restart model, complete the table below. 

Efoments 

I. Convert a school or close and 
reopen it under a charter school 
operator, a charter n1anage1nent 
organization or an educational 
managen1ent organization. 

2. Must enroll within the grades it 
serves, any former student who 
wishes to attend. 

Check Your Work -Additional Requirements for All Models 

Requirement 

Tasks 

1. All the elements of the selected intervention model are included. 

Lead .Pers!)n/ 
Position 

Yes 

2. The descriptions of how all of the elements will be or have been implemented are specific, logical 
and comprehensive. 

" The timeline demonstrates that all of the model's elements will be implemented during the 2010-~-

2011 school year. 

Tim~ Plfriod 
month 

No 
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School Closure (Guidance Document, Section D, pages 21-22) 

D We will implement this model. XO We will not implement this model - do not complete. 

If implementing the school closure model, complete the table below. 

Elements 

I. Close the school. 

2. Must enroll the students in other schools in 
the LEA that are higher achieving. 

Check Your Work -Additional Requirements for All Models 

Requirement 

1. All the elements of the selected intervention model are included. 

Tasks 

2. The descriptions of how all of the elements will be or have been implemented are specific. logical 
and comprehensive. 

0 The timeline demonstrates that all of the model's elements will be implemented during the 2010-.) . 
2011 school year. 

Lf!ad Person«,'j ~1~~ 
Position ·; Period 

·ni!>nth 

Yes No 
. 
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F. Annual Goals for Tier I and Tier II Schools for Accountability 

Instructions: 

I) Review the results of the two worksheets "Analysis of Student and School Data" and "Self-Assessment of High-poverty, 
High-performing School," the findings, and the root cause analysis. 

2) Based on the baseline student data for !STEP+ and/or end-of-course assessments, develop: 

o One English/language arts goal for "all students." 

o One mathematics goal for "all students." 

o For examples of goals, see guidance document, H-25, p. 41. 

3) Schools serving students in grade 12 must also include a goal related to graduation. 

4) Include goals for the three-year duration of the grant. 

Note: Goals must be measureable and aggressive, yet attainable (SMART goals). 

· •sv12009:.2010· 

:'•····· '•'B,,a~J'Jijl~;D,l!~:iJi.•: ; 
·. ;•.\rno~pfy9.1'J1\~y11iI~ljleµ~pi.th~t: 
9.9rrespq11ds·tothe•·pr()p()seµ;goal~)•· 

39.4% of all students are 
proficient on ISTEP+ ELA, 

42.3% of all students are 
proficient on ISTEP+ 
Mathematics. 

sv2010~2.011 

50% of all students are proficient 
on ISTEP+ ELA. 

52% of all students are proficient 
on ISTEP+ Mathematics. 

Annual Goals 

SY 2011-2012 

65% of all students are proficient 
on ISTEP+ ELA. 

67% of all students are proficient 
on ISTEP+ Mathematics. 

>- Complete "LEA Application: General Information" if have not already done so. 

80% of all students are proficient 
on ISTEP+ ELA. 

82% of all students are proficient 
on ISTEP+ Mathematics. 
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Section II: Budget 

Instructions: 

I) Complete the budget pages provided in the attached Excel file for the three years (see 
copies in Attachment C). Electronically select each "tab" for years 2010-2011, 2011-
2012, 2012-2013. 

2) Indicate the amount of school improvement funds the school will use for each year of the 
grant period to implement the selected model in the school it commits to se1ve. 

3) The total amount of funding per year must total 110 less than $50,000 and 110 greater 
than $2,000,000 per year. 

Note: The LEA 's budget must cover the period of availability, including any extension 
wanted through a waiver, and be of sufficient size and scope to implement the selected 
school improvement model in the school(s) the LEA commits to serve. It would be 
permissible to include LEA-level activities designed lo support implementation of the 
selected school improvement model in the LEA' s schoo I. 

4) Describe how the LEA will align federal, state, and local funding sources with grant 
activities. (see Attachment B for suggestions) 

Element of the Intervention Intervention Resource 

f<'"'ederal Resource."i' 

Reward school leade1:1-, teachers, staff who, in Transformational 1003(a) School Improvement 
implementing this model, increased student Grant - A YP funds 

achievement or high school graduation rates; 
remove those who, afier professiona 1 
development, have not. 
Use of research-based instructional 11ractices that Transfonnation Title I, Part A - regular and 
are vertically aligned across grade levels and the stimulus funds 
state standards Title II 
Provide mechanisms.for.family and Transformational Title I, Part A 

community engagement 21" Century Community 
Learnin2 Grant 

Assistance with design and implementation of Transformation 1003(a) School Improvement 
improvement plan including high-quality job- Grant - A YP funds 
embedded professional development designed to Title I, Part A - regular and 
assist schools in i1nple1nenting the intervention stimulus funds 
model Title II 

Recruitment of teachinz staff with skills and Transformation Title II. Part A 



experience to effectively implement the selected 
intervention model 

Job-embedded staff development aligned to grant l'ransfonnation Title Ill, Part A - LEP 
goals to assist English language learners 

State Resources 

High ability grants to provide resources that Transformation High Ability Grant 
suooort high ability students. 

Submit all materials in this document, 
including the two worksheets in this application to IDOE 
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Attachment A: LEA Commitments Scoring Rubric 

1. Design and implement interventions consistent with the final requirements. 

Not Adequately Basic - Requires Revision Proficient'' 
Demonstrated 1-10 points 11-20 points 

o None of the elements of the o Some of the elements of the o All the elements of the selected 
selected intervention model selected intervention model intervention model are included. 
are described. are described. o The descriptions of how all of 

o The descriptions of how the o The descriptions of how the elements will be or have been 
elements will be or have so111e ele1nents will be or implemented are specific, logical 
been iinple111ented are not have been implemented are and con1prehensive. 
included. not detailed and/or steps or o The timeline demonstrates that 

o 'rhe tin1eline de1nonstrates processes are 1nfa·sing. all of the model's elements will 
that none of the model's o The ti1neline detnonstrates be implemented during the 2010-
ele111ents are or will be that some of the model's 2011 school year. 
implemented during the elements are or will be o LEA staff has high levels of 
2010-201 l school year. implemented during the expertise and successful 

o LEA staff has no expertise or 2010-2011 school year. experience in researching, and 
successful experience in o LEA staff has some expertise implementing the selected 
researching, designing or and successful experience in intervention inodel. 
implementing the selected researching, designing, and o The school community has been 
intervention tnodel or other implementing the selected purposefully engaged multiple 
reform models. model or other school reform ti1nes to infonn the1n of progress 

o No or little engagement has models. and seek their input. 
occurred with the school o Some of the school 
co1n1nunity. con1111unity has been 

engaged in the progress and 
in providing input. 

*A proficient score 1s needed for approval. 

2. The LEA has or will recruit, screen, select and support appropriate .external providers. 
.· . 

Not Adequately Basic - Requires Revision Proficient* 
Demonstrated 1-10 points 11-20 points 

o No plan exists to o A plan exists to identify o A timely plan exists to identify 
identify external external providers willing to external providers willing to serve 
providers. serve in the LEA's part of in the LEA's part of the state. 

0 Available providers have the state. o Available providers have been 
not been investigated as oAvailable providers have thoroughly investigated as to their 
to their track record. been investigated to their past work with schools and districts 

past work with schools and in i1nprove1nent. 
districts in i1nproven1ent. 
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0 Parents and the o Parents and the community o Parents and the community arc 
community have not are involved in the selection meaningful involved from the 
been involved in the process. beginning of the provider selection 
selection process. o The provider selected process. 

0 The provider does not generally has a track record o The provider selected has a proven 
have a track record of of success. track record of success in /·;ifnilar 

success. o The roles and schools and/or student populations. 

0 The roles and responsibilities of the LEA o The roles and responsibilities of the 
responsibilities of the and the provider have been LEA and the provider have been 
LEA and the provider broadly defined in the clearly defined in the contract. 
are not defined in the contract. o The LEA and provider have clear 
contract. o The LEA indicates that it delineation of roles and 

0 The LEA does not will hold the provider responsibilities in the contract. 
indicate that it will hold accountable to perfonnance o The LEA describes how it will hold 
the provider accountable standards. the provider accountable to high 
to high performance o The capacity of the external perfonnance standards. 
standards. provider to serve the school 
The capacity of the o The capacity of the external 

0 is briefly described. provider to serve the school is external provider to 
serve the school is not clearly described. 

described or the capacity 
is ]Joor. 

*A proficient score is rating is needed for approval. 

3. The LEA has or will align other resources with the interventions. 

Not Adequately Demonstrated Basic - Requires Revision J>roflcient* 
1-10 points 11-20 points 

o!nappropriate or a.few financial o Limited financial and non- 0 Multiple financial and 
and non-financial resources have financial resources have non-financial resources 
been identified. been identified. have been identified. 

o Ways in which to align the o For son1e of the resources 0 For each resource 
interventions \Vith resources have identified, general ways to identified, spec~fic )Vays 
not been JJrovided or do not align to the intervention to align to the 
correspond to the selected model have been provided. intervention model has 
intervention model. been provided. 

*A proficient score 1s needed for approval. 
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.4.- .•.• Th~ LEI\ has 9r "'ill 1110\1.ify its11r;i~Hces.a1Jd. ppli~i~.s to. enabl~it a.n.d the. schopl.thefull i!IJ.li ··.· 

effective implementation of the intervention. . 

Not Adequately Basic - Requires Revision Proficient* 
Demonstrated 1-10 points 11-20 points 

0 Sources of Evidence, 0 Sources of Evidence, e.g., 'J> Sources of Evidence, e.g., district 
e.g., district policy district policy statements, policy statements, board minutes, 
statements, board board 1ninutcs, contractual contractual agree111ents 
1ninutes, contractual agrce111ents 0 Evaluation differentiates 
agree1nents 0 !~valuation indicates son1e perfonnance across four rating 

o Evaluation does not differentiation of categories (i.e., highly effective, 
differentiate performance perfonnance across effective, i111provc1ncnt necessary, 
across categories. categories (i.e., effective, ineffective). 

o The principal and teacher ineffective). 0 Teacher and principal evaluations 
evaluation process o The principal and teacher process includes at least annual 
includes one or no evaluation processes includes observations for teachers and 
observations, based on a.fe)v observations and is less leaders and is at least 51% based on 
school/student than 51% based on school school and/or student perfonnance. 
perfonnance. and/or student perfonnancc. 0 Clear dismissal pathway for 

o Dis111issal policy is never o Dismissal policy is rarely ineffective teachers and principals. 
utilized for ineffective utilized or implemented for 0 Flexibility has been provided for 
teachers and principals. ineffective teachers and hiring, retaining, transferring and 

o Ve1y little or no.flexibility principals. replacing staff to facilitate the 
has been provided for oLimited.flexibility has been selected model. 
hiring, retaining, provided for hiring, retaining, Appropriate amount of instructional transferring and replacing 0 

transferring and replacing time added (if required by the staff to facilitate the staff to facilitate the model. 
selected model. model). 

o So111e instructional ti111e added 
o Ve1y lilnited or no (ifrequired by the model). 

additional instructional 
time added. 

-· 

(5) The L.EA will provide evidence for sustaining the reform after the funding period ends. 

Not Adequately Basic - Requires Revision Proficient* 
Demonstrated 1-10 ooints 11-20 ooints 

o No ineasure111ent of o So111e 111easure111ent of o Continuous 1neasure1nent of 
effectiveness of model's effectiveness of model's effectiveness of model's 
implementation provided. i111ple1nentation provided. implementation provided. 

o Based on 111easure111ent, o Based on ineasure111ent, o Based on tneasure111ent, 
never or rarely adapts occasionally adapts routinely adapts implementation 
implementation itnple111entation to increase to increase fidelity. 

o Provides no or limited fidelity. o Provides detailed description of 
description of potential o Provides limited description the availability of funding, staff, 
availability of funding, staff, of availability of funding, and other resources to continue 
and other resources to staff, and other resources to the intervention after funding 
continue the intervention continue the intervention ends. 
after funding ends. after funding ends. 

*A proficient score rs needed for approval. 
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Attachment B: Example of Alignment of Other Funding Sources to 
SIG Elements 

Element of the Intervention Interv.en.tion 
. 

Resource 

Federal Resources 

Use of research-based instructional practices that Turnaround Title I, Part A - regular and 
are vertically aligned across grade levels and the Transformation stimulus funds (school wide or 
state standards Restart targeted assistance programs) 

Assistance with design and implementation of 1\1rnaround 1003(a) School Improvement 
improvement plan including high-quality job- Transfonnation Grant - A YP funds 
embedded professional development designed to Restart 
assist schools in implementing the intervention 
model 

-
Recruitment of teaching staff with skills and Turnaround Title II, Part A 
experience to effectively implement the selected Transfortnation 
intervention inodel 

Job-embedded staff development aligned to grant Turnaround Title III, Part A - LEP 
goals to assist English language learners 'rransfonnation 

Restart 

State Resources 

Focuses on early grade level intervention to 'rurnaround Early Intervention Grant 
improve the reading readiness and reading skills 'rransfonnation 
of students who are at risk of not learning to read. Restart 

High ability grants to provide resources that Turnaround High Ability Grant 

support high ability students. 'I'ransfonnation 
Restart 
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School Improvement Grant (1003g) 
Section II -- BUDGET 

School Year 2010 • 2011 

Note:The total amount of funding per year must total no less than $50.000 and no greater than $2.000.000 per year. 

Corporation Name: Evansville Vanderburgh School Corporation 
Corporation Number: 7995 

School Name: Glenwood 

ACCOUNT NO. FTE Cert. Nonce rt. EXPENDITURE DESCRIPTION SUBTOTAL 

1. PERSONNEL {include positions and na1nes) 

Additional 
1.00 

Administrator 
y $ 

Transformation 
0.50 y Salary for Transformation Coordinator/liaison $ 

Coordinator /Lia is on 

Behavior 
1.00 y Salary for Behavior Interventionist $ 

Interventionist 
Student support 
counselor 

1.00 y Salary for Student Support Counselor to focus on student 
$ 

en a ement and HS transition 

Support Person 0.50 y Salary for Support Personnel $ 

Community Liaison 1.00 y Salary for Family/Community Coordinator $ 

elearning 
1.00 y Salary for coach to support integration of technology $ 

technology coach 

Technology Support 
0.50 

Staff 
y Salary for Technology Support Staff $ 

Professional 

Development 1.00 y Salary for Professional Development Substitute $ 
Substitute 

Assistant Director of 

Title I 
0.20 y Coordination of Community Partnerships $ 

Classroom Grants $2,000 per classroom each year $ 

Extended time y Up to 20 additional instructional days and 5 additional data/ 
$ 

salaries collaboration days 
250,000.00 

Extended time Up to 20 additional instructional days and 5 additional data/ 
$ 

salaries 
y 

collaboration days 

Performance 

Incentive/Stipend 
y Up to $3000 per year for reaching building performance goals $ 

Performance 
y Up to $1500 per year for reaching building performance goals $ 

Incentive/Stipend 

Financial incentive for successful completion of personal 

PD Subs/Stipends professional development plan/ ACT training/ Additional PD $ 
hours 

7.70 TOTAL SALARIES 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel 
listed under PERSONNEL above and only for the percentage of time devoted to this project. 

TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 165,000.00 

3. TRAVEL: {differentiate in-state and out-of-state) 
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out-of-state Applied Control Theory Seminar/ National Staff Development Council $ 
out-of-state Problem Based Learning Conference $ 

in-state 3 trips to Indy $ 

out of state Turnaround Leader Institute 
out of state Turnaround Urban Schools Staff Visits 

TOTAL TRAVEL 

4. CONTRACTED SERVICES: (List the type of contracted servie<~s to be provided, including tht~ vc~ndor's narne, if applicable.) 

Brown University technical assistance $ 
The Cicero Group On-site coaching and feedback on Data Wise process $ 

New View ACT training and support $ 
St Mary's HealthCare school-based health care $ 
Arts Council Enhancement of the learning environment $ 
Diehl and Associates evaluation of model 

Kristie Sweeney technical assistance, mentoring for principal 

Evansville Public Library contracted services for additional school based library hours $ 
TOTAL CONTRACTED SERVICES 

5. SUPPLIES: Enter the total amount of materials and supples. Provide a list of supplies on a separate sheet. {1nc!ude th1:: total ;:;.-no:.lni: to hC' 

used to p1Hchase te:>ting, prcgnnnrnatic <>r1d/nr o1fic; sc~pp!ies.} 

TOTAL SUPPLIES $ 14,000.00 
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6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and 
technology on a separate sheet. Equipment is defined as "tangible~ non-expendable/non-consumable personal property having a useful 
lifespan of more than one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 157,500.00 

7. OTHER SERVICES: {lndude a specific description of services.) 

Project Child Renewal $ 
Project Based Learning Field Experiences $ 
Parent Involvement program $ 

TOTAL OTHER SERVICES 

TOTAL ANTICIPATED EXPENDITURES {SUM OF SECTIONS 1-7 OF THIS FORM). 1,999,408.00 

SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

6 leveled text for Progress Monitoring mClass TRC $ 900.00 $ 5,400.00 

1 materials for Project Based learning implementation $ 800.00 $ 800.00 

1 Copies and supplies for extended time $ 800.00 $ 800.00 

1 Professional Development Materials $ 5,000.00 $ 5,000.00 

100 Parent support materials take home learning kits $ 20.00 $ 2,000.00 

$ $ 
$ $ 

TOTAL SUPPLIES COSTS $ 14,000.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

8 computers for additional grant staff $ 2,200.00 $ 17,600.00 

8 JP phones for additional grant staff $ 700.00 $ 5,600.00 

5 Promethean Boards $ 6,000.00 $ 30,000.00 

2 Macbook carts $ 35,000.00 $ 70,000.00 

68 software $ 50.00 $ 3,400.00 

36 KM2 Teacher Mates $ 100.00 $ 3,600.00 

50 Flip Cameras $ 150.00 $ 7,500.00 

120 Rosetta Stone Software student slots $ 89.00 $ 10,680.00 

60 Headsets $ 32.00 $ 1,920.00 

9 iPad for coach and principal walkthroughs $ 800.00 $ 7,200.00 
TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 157,500.00 
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School Improvement Grant {1003g) 
Section II -- BUDGET 

School Year 2011- 2012 

Note:The total amount of funding per year must total no less than $50.000 and no greater than $2.000,000 per year. 

Corporation Name: 

Corporation Number: 

School Name: 

ACCOUNT NO. FTE Cert. Noncert. 

1. PERSONNEL (il-:du(](; po:~itions and narn2~;) 

Additional 

Administrator 

Transformation 

Coordinator /Lia is on 

Student support 
counselor 

Behavior 

Interventionist 
Support Person 

Community liaison 

elearning technology 

coach 

Technology Support 

Staff 

Professional 

Development 

Substitute 
Assistant Director of 

Title I 

Classroom Grants 

Extended time salaries Y 

Extended time salaries 

Performance 

lncentive/Sti end 

Performance 

lncentive/Sti end 

Stipends for lead 

teachers 

PD Subs/Stipends 

1.00 y 

0.50 y 

1.00 y 

1.00 y 

0.50 y 

1.00 y 

1.00 y 

0.50 y 

1.00 y 

0.20 y 

y 

y 

y 

y 

7.70 TOTAL SALARIES 

Evansville Vanderburgh School Corporation 

7995 

Glenwood 

EXPENDITURE DESCRIPTION 

Salary for Transformation Coordinator/liaison 

Salary for Student Support Counselor to focus on student 

en a ement and HS transition 

Salary for Behavior Interventionist 

Salary for Support Personnel 

Salary for Family/Community Coordinator 

Salary for coach to support integration of technology 

Salary for Technology Support Staff 

Salary for Professional Development Substitute 

Coordination of Community Partnerships 

$2,000 per classroom each year 

Up to 20 additional instructional days and 5 additional data/ 

Up to 20 additional instructional days and 5 additional data/ 

collaboration da s 

Up to $3000 per year for reaching building performance goals 

Up to $1500 per year for reaching building performance goals 

Stipends for lead teachers 

Financial incentive for successful completion of personal 

professional development plan/ ACT training/ Additional PD 

hours 

$ 

$ 

$ 

$ 

$ 
$ 

$ 

$ 

$ 

$ 

$ 
$ 

$ 

$ 

$ 

$ 

$ 

SUBTOTAL LINE ITEM TOTAL 

260,000.00 

96,600.00 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel listed 
under PERSONNEL above and only for the percentage of time devoted to this project. 

TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 173,250.00 

3. TRAVEL: (differentiate in-state and out-of-state) 

out-of-state Applied Control Theory Seminar/ National Staff Development Council $ 20,000.00 

out-of-state Problem Based Learning Conference $ 8,000.00 

in-state 3 trips to Indy $ 5,000.00 
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out of state Hi h Performin Urban Schools Visit 
out of state Turnaround Leader Institute 

TOTAL TRAVEL 

4. CONTRACTED SERVICES: (List the type of contracted services to be provided, including the vendor's name, if applicable.) 

Brown University technical assistance $ 
The Cicero Group On-site coaching and feedback on Data Wise process $ 
New View ACT training and support $ 
St Mary's HealthCare school-based health care $ 
Diehl and Associates evaluation of model 

Kristie Sweeney technical assistance, mentoring for principal 

Evansville Public library contracted services for additional school based library hours $ 

TOTAL CONTRACTED SERVICES 

5. SUPPLIES: Enter the total amount of materials and supples. Provide a list of supplies on a separate sheet. (include the tot"11 <:rno~int to be> used 

TOTAL SUPPLIES $ 8,600.00 

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and technology 
on a separate sheet. Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more 
than one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 110,93S.OO 
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7. OTHER SERVICES: {Include a specific d<~scription of services.} 

Project Child Renewal 

Project Based Learning Field Experiences 

Parent support training 

TOTAL OTHER SERVICES 

TOTAL ANTICIPATED EXPENDITURES {SUM OF SECTIONS 1-7 OF THIS FORM). 

SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

$ 
1 materials for Project Based learning implementation 800.00 $ 800.00 

1 Copies and supplies for extended time 800.00 $ 800.00 

1 Professional Development Materials 5,000.00 $ 5,000.00 

100 Parent Support Materials 20.00 $ 2,000.00 

$ 
$ 

TOTAL SUPPLIES COSTS $ 8,600.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

2 Macbook carts $ 35,000.00 $ 70,000.00 

60 software $ 50.00 $ 3,000.00 
135 Rosetta Stone Student Slots $ 89.00 $ 12,015.00 

60 Headsets $ 32.00 $ 1,920.00 

2 Digital Media Labs $ 12,000.00 $ 24,000.00 

$ $ 
$ $ 

TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 110,935.00 
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School Improvement Grant (1003g) 

Section II -- BUDGET 

School Year 2012 - 2013 

Note: The total amount of funding per year must total no less than $50.000 and no greater than $2.000.000 per year. 

Corporation Name: 

Corporation Number: 

School Name: 

ACCOUNT NO. FTE Cert. Noncert. 

1. PERSONNEL (indude po~;it!ons and narnes) 

Additional 

Administrator 

Transformation 

Coordinator /Liaison 

Student support 

counselor 
Behavior 

Interventionist 

Support Person 

Community Liaison 

elearning technology 

coach 

Technology Support 

Staff 

Professional 

Development 

Substitute 
Assistant Director of 

Title I 

Classroom Grants 

Extended time salaries Y 

Extended time salaries 

Performance 

lncentive/Sti end 
Stipends for lead 

teachers 

Performance 

lncentive/Sti end 

PD Subs/Stipends 

1.00 y 

0.50 y 

1.00 y 

1.00 y 

0.50 y 

1.00 y 

1.00 y 

0.50 y 

1.00 y 

0.20 y 

y 

y 

y 

y 

7.70 TOTAL SALARIES 

Evansville Vanderburgh School Corporation 

7995 

Glenwood 

EXPENDITURE DESCRIPTION 

Salary for Transformation Coordinator/liaison 

Salary for Student Support Counselor to focus on student 

en a ement and HS transition 

Salary for Behavior Interventionist 

Salary for Support Personnel 

Salary for Family/Community Coordinator 

Salary for coach to support integration of technology 

Salary for Technology Support Staff 

Salary for Professional Development Substitute 

Coordination of Community Partnerships 

$2,000 per classroom each year 

Up to 20 additional instructional days and 5 additional 

Up to 20 additional instructional days and 5 additional 

data/ collaboration da s 

Up to $3000 per year for reaching building performance 

oals 

Stipends for lead teachers 

Up to $1500 per year for reaching building performance 

oals 

Financial incentive for successful completion of personal 

professional development plan/ ACT training/ Additional 

PD hours 

SUBTOTAL 

$ 

$ 

$ 

$ 

$ 

$ 

$ 

$ 

$ 

$ 

$ 
$ 

$ 

$ 

$ 

$ 

$ 

LINE ITEM TOTAL 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel 
listed under PERSONNEL above and only for the percentage of time devoted to this project. 

TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 181,912.50 

3. TRAVEL: {dijferel)tiate in-state and out-of-state) 

out-of-state Applied Control Theory Seminar/ National Staff Development Council $ 20,000.00 

out-of-state Problem Based Learning Conference $ 8,000.00 
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6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and 

technology on a separate sheet. Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful 
lifespan of more than one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 87,380.00 

7. OTHER SERVICES: {Include a specific description of services.) 

Project Child Renewal $ 
Project Based Learning Field Experiences $ 

TOTAL OTHER SERVICES 

TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). 1,929,869.06 

SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

$ 
1 materials for Project Based learning implementation 800.00 $ 800.00 

1 Copies and supplies for extended time 800.00 $ 800.00 

1 Professional Development Materials 5,000.00 $ 5,000.00 

100 Parent involvement take home kits 20.00 $ 2,000.00 

$ 
$ 

TOTAL SUPPLIES COSTS $ 8,600.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

140 Rosetta Stone Student Slots $ 89.00 $ 12,460.00 

2 Macbook carts $ 35,000.00 $ 70,000.00 

60 software $ 50.00 $ 3,000.00 

60 Headsets $ 32.00 $ 1,920.00 

$ 
TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 87,380.00 
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