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-· 	 ·- -Conuct for the SchoOl Improvement Grant'.---- ­

Carrie Hillyard- -- -- - ----·- - ·----- ­Position and Office: - Conuct's Mailing Address! ­

Director of Title Support. 
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 Fax! 
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~ 	Complete a second form 1 ••Tier I and II Application" or 0 Tier Ill Application" 
for ea~fJ school applyin1 for a school imp,.ovcment grant 
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I . Schools to be Served by LEA 

Instructions: 

I) Using the list of Tier I, II and Ill schools provided by the IDOE, complete the information below, for all Tier I and II schools in the LEA typing in the 
school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.). 

2) Place an "X" indicating the tier and the school improvement model (intervention) selected, based on the "School Needs Assessment" conducted by 
the LEA. (Add cells to the table as needed to add more schools.) 

Note: An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools. 

Based on the "School Needs Assessment" tool, the LEA has 
determined this model for the school 

School Name Grade Tier Tier 
Span I II Tum-around Transformation Restart Closure No model will 

be 
implemented 

I. 

Glenwood Leadership Academy K-8 x x 
2. 

Evans School PreK-6 x x 
3. 

McGary Middle School 6-8 x x 
4. 

5. 

6. 
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2. Explanation if LEA is Not Applying to Serve Each Tier I School 

0 We will serve all of our Tier I schools. 


D We believe we do not have the capacity to serve all Tier I schools. Our explanation for why is provided below. 


N/A 

(Although The Learning Center (TLC) is listed as an eligible school, in 11-12 the EVSC completed requirements for TLC to be reverted back to a program 
instead of a school and is no longer Title I served.) 
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lnstrudions: 
Consider the stakeholder groups that need to be consulted regarding the LEA's intent to implement a new school improvement model. 

Include the stakeholders (e.g., parents, community organizations) as early on as possible. 

Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the date occurred. (Individual 

names are not needed*). 


School Name: McGary Middle School School Number: 8339 

Stakeholder Group Mode of Communication Date 

McGary Staff McGary Leadership Team ­ Root Cause Analysis Work 

Principal-led discussion with staff on STE(A)M infusion 

Leadership Team Co-Writing Session for 

SurveyMonkey (email) for input regarding increased learning time possibilities 

Staff Email Sent with SIG Transformational Model Draft 

Staff Input Sessions/Questions Prepared for Staff Meeting 

Staff Meeting with LEA. Building Administration, and ETA 

Staff Vote ( 16 of 18 supportin!!: the SlG application/Transformational Model) 

April 11, 2012 

April 16, 2012 

April 19, 2012 

April 23, 20 12 

April 24, 20 12 

April 25, 2012 

April 25, 20 I2 

April 27, 20 12 

McGary Families EVSC Facebook Post Requesting Stakeholder lnput 

Parent Meetings/focus groups 

EVSC Website Update Requesting Stakeholder Input 

ConnectED Phone Blast to all McGary Families 

McGary Site Council ­ Input Session 

Individual parent interviews seeking input from LEA 

April 10, 2012 

April 10 and 12, 2012 

April 10, 2012 

April 11, 20 12 

April 18, 2012 

April 27, 2012 
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McGary Site Principal Consultation with Center for Family, School, and Community Partnerships April S, 6, and I 0, 2012 
Council/Community 
Organizations da Vinci Institute - Collaborative Planning at McGary (meeting) 

LearningWorx Consultation (Email and Phone Conference) 

Lampion Center (Phone Conference) 

Youth First, Inc. (Email and Phone Conference) 

Diehl Consulting (Email and Phone Conference) 

April 20, 2012 

April I I, 2012 

April 18, 20 I 2 

April 23 and 24, 2012 

April 4, 20 12 
Evansville Teachers Initial Notification of Grant Opportunity/Email from Director of Title Support April 10, 2012 
Association 

ETA President/McGary 
Principal Follow-Up Discussion 

April 10, 2012 

ETA President/Input on Application I STE(A)M infusion April 19, 2012 

Executive Leadership Superintendent-led discussions with Executive Leadership Team Held ongoing meetings 
Team/Superintendent regarding principal 

recruitment/selection; April 
25, 2012 meeting for final 
review of j!'.rant proposal. 

EVSC School Board Superintendent-led discussions with EVSC School Board of Trustees April 2, 20 12 
of Trustees 

Board Approval of SIG 

April 16, 2012 

Board approval expected 
on May 7, 2012 (SIG 
application deadline was 
April 30, prior to School 
Board meetin~.) 

*IDOE may request that the LEA produce documentation that lists the names of the stakeholders above. 
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D. Collaboration with Teachers' Unions 
Several of the school improvement models require the agreement of the teachers' unions to ensure that all of the models' components are fully implemented. 
For example, one component of the transformation model is an alignment of teacher evaluations to student achievement growth. 

The LEA must submit letters from the teachers' unions with its application indicating its agreement to fully participate in al! components of the school 

improvement model selected. 


E. Assurances 
Evansville Vanderburgh School CorP.oration assures that it wilt 

0 I. Use its School Improvement Grant to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve 
consistent with the final requirements. 

0 	 2. Establish annual goals for student achievement on the State's assessments for both reading/language arts and mathematics and measure progress on 
the leading indicators in section Ill of the final requirements in order to monitor each Tier I and Tier II School that it serves with school improvement 
funds. 

3. 	 If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement terms and provisions to hold the charter operation, 
charter management organization, or education management organization accountable for complying with the final requirements. 

0 4. 	 Report to the SEA the school-level data required under section Ill of the final requirements. 

F. Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each applicable school, the 
LEA must indicate for which schools it wilt implement the waiver. 
0 	 Extending the period of availability of school improvement funds. 

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt, that waiver automatically applies to all 
LEAs in the State. 

0 "Starting over" in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model. 
0 Implementing a schoolwide program in a Tier I or Tier 11 Title I participating school that does meet the 40 percent poverty eligibility threshold. 

6 



LEA Application for Each Tier I and Tier 11 School 


School Improvement Grant (I OOlg) 

2012-2013 

LEA School Application: Tier I and Tier II 

The LEA must complete this form for each Tier I or II school 
applying for a school improvement grant. 

School Corporation Evansville Vanderburgh School Corporation Number 7995 

School Na.me McGary: Middle Scho_ol 

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to the school intervention 
(improvement) model to be used and place a checkmark below: 

D Turnaround D Restart 

~ Transformation D Closure 
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Assurances 
Evansville Vanderburgh School Corporation assures that it will 

0 I. Use its Schoof Improvement Grant to implement fully and effectively an intervention in each Tier 1 and Tier fl school that the LEA commits to serve 
consistent with the final requirements. 

0 	 2. Establish annual goals for student achievement on the State's assessments for both reading/language arts and mathematics and measure progress on 
the leading indicators in section Ill of the final requirements in order to monitor each Tier I and Tier fl Schoof that it serves with school improvement 
funds. 

3. 	 If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement terms and provisions to hold the charter operation, 
charter management organization, or education management organization accountable for complying with the final requirements. 

0 4. 	 Report to the SEA the school-level data required under section Ill of the final requirements. 

Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each applicable school, the 
LEA must indicate for which schools it will implement the waiver. 

0 	 Extending the period of availability of school improvement funds. 

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt. that waiver automatically applies to all 
LEAs in the State. 

D 	 "Starting over" in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model. 

D 	 Implementing a schoofwide program in a Tier I or Tier II Title 1 participating school that does meet the 40 percent poverty eligibility threshold. 
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A. LEA Analysis of School Needs 

> lnst,-uctions: 

I) With an LEA impl"ovement team that includes staff from the school, complete the two worksheets on the following pages "Analysis of Student and School 
Data" and "Self-Assessment of High-poverty, High-performing Schools." 

2) Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data. 

3) Complete a root cause analysis of the findings - the underlying reason for the finding. 

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student. teachers, the principal and school needs. 
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Worksheet #I: Analysis of Student and School Data 
Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools 

Worksheet #I: Analysis of Student and School Data 

* Instructions: 
Complete the table below for each student group that did not meet AYP for performance in English/language arts and/or mathematics for 20 I 0-20 I I. 

(Do not list those groups that did meet AYP). 

Student groups would include American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education. 

For LEA data, see the IDOE web site: http://compass.doe.in.gov/Dashboard.aspx1view=STATE&val=O&desc=STATE 


Student groups not % of this # of students in How severe is this group's How unique are the learning 
meeting A VP (list gro ups group not this group not failure? (h igh. medium, low) needs of this group? (h i,gh. 
belo w ) meeting AYP meeting AYP mcd1L1m . low ) 

English/Language Arts 

Example: LEP 75% 52 High - have been in U.S. 3 or 
more years 

High - no prior formal schooling; 
from non-Western culture 

Black 68.75% 41 High High - years behind their peers on 
reading level, etc. Lack of prior 
knowledge contributes to 
achievement gap. 

Female 47.01% 63 High High - motivational and relevance 
hinders classroom performance. 

Male 54.89% 73 High High - need for kinesthetic learning. 
Males have a stronger dislike for 
reading than females. Connection 
and relationship with teacher is 
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critical; male students struggle to 
connect with some staff and 
experience trust issues due to high 
staff turnover. 

Free/Reduced Lunch 62.2% 123 High High - Low basic reading level for 
many students. Lack of background 
knowledge contributes to poor 
comprehension. Need for relevant 
reading experiences; additional 
social/emotional supports needed. 

Mathematics 

Black 

Multiracial 

White 

65.67% 

65.96% 

50.75% 

44 

31 

68 

High 

High 

High 

High - years behind their peers on 
reading level, etc. Conceptual skills 
gap hinders teaching grade level 
standards. Students have a strong 
dislike for math due to lack of 
successes and skills gap. High teacher 
turnover in math mid-school year; no 
fluidity in instruction and no 
opportunity to develop trusting 
relationship with teacher. Needs for 
completing work outside the 
classroom; support as needed. 

High - Students have a strong dislike 
for math due to lack of successes and 
skills gap. High teacher turnover in 
math mid-school year; no fluidity in 
instruction and no opportunity to 
develop trusting relationship with 
teacher. 

High - Students have a strong dislike 
for math due to lack of successes and 
skills gap. High teacher turnover in 
math mid-school year; no fluidity in 
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Female 

Male 

Free/Reduced Lunch 

61.19% 

54.89% 

66% 

82 

73 

140 

High 

High 

High 

instruction and no opportunity to 
develop trusting relationship with 
teacher. 

High - differences in learning styles 
from males. Perception they "can't 
do math." 

High ­ need for additional hands-on, 
concrete experiences. Need for 
relevant mathematical application . . 

High years behind their peers on 
reading level, etc. Conceptual skills 
gap hinders teaching grade level 
standards. Students have a strong 
dislike for math due to lack of 
successes and skills gap. High teacher 
turnover in math mid-school year 
resulting in no fluidity in instruction. 
Support needed for completing work 
outside the classroom. 
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What are the key findings from the student achievement data that 
correspond to changes needed in curriculum, instruction, 
assessment, professional development and school leadership? 

Not appropriate example: Students from Mexico aren't doing well in 
school." 

Appropriate example: "75% of our Mexican students who have been in 
the U.S. for three years or more are not passing E/LA 1STEP+." 

Appropriate example: "65% of our students with free and reduced lunch 
did not pass ISTEP+ in the E/LA strand of 'vocabulary'." 

An ELA performance range of 47.0 I% - 68.75% of students not making 
AYP exists across ESEA subgroups. 

A mathematics performance range of 50.75% - 66% of students not 
making AYP exists across ESEA subgroups. 

I'SYE~ ... ~erc.nt P..•lng Trwnd 

100... -­
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e-~~ _...... _ ... ._<l 
' i ~~ ~.::-;"" "'?> 

- l~M"I• - C.Cll'llD"abon - "3.chod 

What is at the "root" of the findings? What is the underlying 
cause? 

Inappropriate example: "Hispanic students watch Spanish television 
shows and their parents speak Spanish to them at home all the time so 
they aren't learning English." 

Appropriate example: "Our ELL program provides only one-hour of 
support per week for students who have been in the U.S. for three or 
more years." 

Many McGary students are years behind their peers on reading level, 
etc. All students are in need of rigorous instruction in literature and in 
informational text comprehension. Students need skills to access 
materials with higher text complexity. Students lack background 
knowledge contributing to lack of comprehension and leading to limited 
relevance/engagement in instruction. Many males have the need for 
kinesthetic learning. Males have a stronger general dislike for reading 
than females. Connection and relationship with teacher is critical; male 
students struggle to connect with some staff and trust issues are more 
pronounced due to high staff turnover. 

Conceptual skills gap hinders teaching grade level standards. Students 
have a strong dislike for math due to lack of successes and skills gap. 
High teacher turnover in math mid-school year; no fluidity in 
instruction. Needs for completing work outside the classroom; 
support as needed. 
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While both ELA and Mathematics were high severity/high needs for the 
female subgroup, 19 more females failed math than English. 

The black subgroup (68.75%) did not make AYP in ELA and (65.75%) in 
Mathematics, which had pronounced severity of subgroup 
performance. 

ECJI Percent Patt l"ll Tnnd 

l~ IS"'P• 
·~ECA~ 

80'%. 

-'"°- - _ x....., 

70'!'. 
60'%. 
SO"A, 

~0 °'1. 

~ 

20% 

c~ 

Our present practices are very linear and rote. A difference exists in 
cognitive processing in males. Female students have the perception 
they "can't do math." There is significant evidence the female brain 
needs to talk through the concepts in everyday language, use concrete 
examples and manipulatives. A STE(A)M-infused curriculum would give 
female students the opportunity to engage in "whole-brained" learning 
experiences in math that allow them to gain the confidence they need 
to fully master difficult math concepts and skills through instructional 
techniques that connect them with concrete and real world examples. 

Lack of prior knowledge enabling success in learning in the present 
structure of schools; learning not being "cool" and lack of relevance in 
curriculum and instruction . Without the orchestrating intentional 
connections and relevance within instructional practices, everything 
learned in school is separate and has to be memorized. 

tSfl P•atO...tt t!f(_P• 2011.n 
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Student Leading Indicators 

)- Instructions: 

I) Using school, student and teacher data, complete the table below 

2) If the indicator is not applicable, such as "dropout rate" for an elementary school, write "NA" - not applicable - in the column. 

3) Review the data and develop several key findings on the next page. 

2010-2011 2011-2012 

1. Number of minutes within 
the school year that 
students are required to 
attend school 

76,950 76,950 

2. Dropout rate* N/A N/A 

3. Student attendance rate 
(must be a percentage between 

0.00 and I 00.00) 

95.3% 98.0% 

4. Number and percentage of 
students completing 
advanced coursework* 
(e.g., AP/IB), or advanced 
math coursework 

N/A N/A 

5. Number of students 
completing dual enrollment 
classes 

N/A N/A 

6. Types of increased learning 
time offered 

LSY- Longer School Year 
LSD- Longer School Day 
BAS-Before/After School 
SS- Summer School 
WES-Weekend School 
OTH-Other 

LSY 
BAS 
SS 

LSY 
BAS 
SS 
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7. Discipline incidents* 

8. Truants 
(#of unduplicated students, 

enter as a whole number) 

I.I!! 
Ethnicity 

American Indian 

Black 

Hispanic 

Multiracial 

White 

Gender 

Female 

Male 

IEP 

IEP Yes 

IEP No 

Lunch Status 

Free 

Reduced 

Paid 

Li.G_ra_d_eLtex_e1 

Grade 6 

Grade 7 

Grade 8 

1 4 

61 369 
9 24 

41 212 
86 353 

94 440 
104 454 

45 267 
153 635 

156 748 

19 67 

23 80 

1. ~ 
23 
16 
41 

Ethnicity 

American Indian 1 12 
Black 57 332 
Hispanic 7 28 

M ultiracia I 40 223 
White 73 324 

Gender 

Female I 67 I 308 

Male 111 595 
IEP 

f--­

IEP Yes I 54 I 328 
lEP No 124 569 

Lunch Status 

Free 155 810 
Reduced 10 29 
Paid 13 I 54 

Grade Level 1. #Truant Students _ 

Grade 6 6 

Grade 7 12 
Grade 8 9 
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9. Distribution of teachers by • Totals based on EVSC --­ •• Based on TAP 
performance level on LEA's 
teacher evaluation system *Total 

1-1.5 
1.51-2 I 60% 
2.01-2.S I 27% 

15 

9 

4 

Evaluation. - - -- ------~--

**Total 22 
0-.49 - -
.5-.99 - -
1.0-1.49 - -

observation 
evaluation aveF'ages 
as of 4/12/2012 
(SKR without 
Responsibilities

2.51-3 I 14% 
3.01-3.S 
3.51-4 

2 1.5-1.99 5% I 
2.0-2.49 32% 7 

2.5-2.99 55% l2 
3.0-3.49 9% 2 
3.5-4.0 - -

Ove,.all observed stF'engths: 

Survey). 

- Teacher Content Knowledge (3.12) 
- Respectful Culture (3.08) 
- Managing Student Behavior (3.02) 
- Environment (2.9) 
- Standards and Objectives (2.9) 

Ove,.all observed gF'owth opportunities: 
- Grouping Students (2.08) 
- Problem Solving (2.29) 
- Thinking (2.34) 
- Questioning (2 .34) 
- Assessment (2.41) 

I 0 Teacher attendance rate 95.3% 95.1% 
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What are key findings or summaries from the student 
leading indicator data? 

Inappropriate example: "Teachers are absent a lot." 

Appropriate example: "Teachers on average are out of the classroom 
32 days of the school year." 

Student attendance on additional calendar days of McGary's calendar 
have traditionally been lower than regular attendance days when the 
rest of the district is in attendance. 
Mc;W(r"~~" f Srudrmt Atwndaru:e 


1sth-oof(Ga1e~JO u~r" ~, -t[h : 

512611 I 93% 

3127[1 1 
:FJJll! 
6:'1fl J 

t>ilfl I 
b/3! 11 
(>t~fl I 

6f7l l I 
b/8.! 11 

,,,,, 
83,. 
SS% 
B-4.% 
77% 

82"' 
81% 
8S% 

6/9/11 
Total I 0-1 I Average for 

85% 

85" 
Extended Calendar Da15: 

In all, 903 total discipline incidents during the 11-12 school year thus 
far has had an effect on instruction and learning. 

Teacher attendance rate at 95.1 %; 31 % of teacher absences were not 
covered by substitute teachers. 

What is at the "root" of the findings? What is the underlying 
cause? 

Inappropriate example:" Teachers don't feel like coming to school" 

Appropriate example: "Teachers' working conditions are poor - limited 
heat in the classrooms; teachers attend three weeks of 
professional development during the year and the school has 
difficulty finding substitutes so students are placed in other 
teachers' classrooms" 

McGary has implemented additional student calendar days for the past 
two years. Poor attendance on these additional student calendar days 
shows the need exists for alternative thinking about increasing learning 
time and creating learning experiences that engage and draw students 
into school and extended learning opportunities. 

Lack of understanding and inexperience of teachers in classroom 
management techniques; lack of stamina, particularly for new teachers, 
and missionary zeal. There is a need for intrinsically-motivating, 
culturally-responsive practices. 

Teachers need to attend professional development, but need to be 
assured that their instruction will be continued, preferably by a certified 
teacher who has a relationship with the students. It is critical that 
instructional time is not lost, and the opportunity for teachers to 
continue to grow professionally is not revoked. Currently that is not 
haooenin~. and freauentlv teachers lose their own olannin2 time to 
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Only 60% of the 10-11 staff returned from the year prior; and 50% of the 10­
11 staff returned during the current 11-12 school year. In fact, only 31% of 
current McGary teaching staff have taught at McGary for three or more 
consecutive years 

- .. 
Teacher Count 2010-11 by Years of Experience 

l'J-5 Yl!IHS·: 14 teachers, 51.9% 

~J-! y!?i!I ~ 1i ·i~ ~r~!rS l(i- y~.~r'! 

- ;:... \Oycars - 16·2.0 yea;~ 

Overall observed growth opportunities for staff: (Evaluation 

Overview) 

- Grouping Students (2.08) 

- Problem Solving (2.29) 

- Thinking (2.34) 

- Questioning (2.34) 

- Assessment (2.41) 


cover the instruction for their colleagues when they have teaching 
positions unfilled during PD. 

Excessive teacher turnover during the past three years has contributed 
to an above average number of inexperienced teachers on staff. 

McG11ry Mlddla School • Overall Averages by Rubric Indicator (2011-2012) 
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Teacher observation scores from the TAP Rubric show that McGary 
teachers lack a foundational understanding of effective strategies to 
increase the likelihood of learning. Professional development in 
providing opportunities for students to problem solve, think critically, 
and question is a vital need. Additionally, teachers lack experience is 
grouping students in a variety of ways to increase student achievement. 
Further, assessment literacy is lacking. 
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Teacher Count 2010-11 by Ethnicity 

WMG: 2~ IHchera,81.~ 

- Bll!<:k - As<ll!l - Hisp~n1c -, 1:!1'1i1' 

Enrollment 2010-11 by Ethnicity 

fl.menc1m l ~d1an ..... Asian - •.•,t.i1e - Multiracial 
Bli!Ck - Hisp~~1c 

Teacher and student demographics are incongruous; 
There is a cultural disconnect between the adults and students in the 
building. This circumstance increases the likelihood of 
misunderstandings and misconceptions in terms of academic ability and 
appropriate behavior. 

Behavior and academic data evidence the need to foster student-adult 
mentoring/teaching relationships. The intent is to bridge the cultural 
gap and agree upon a consistent definition of appropriate behavior in a 
environment of high academic expectations. 
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Worksheet #2: Self-Assessment of Practices High-Performing Schools 

* Instructions: 
The rollowing table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. These practices are 
embedded in the school improvement models as well. 

• Using a team that knows the school well, critically consider the practices of the school and determine a score or I -4 with four being the highest. 
• As with the other previous data sources. use the scores to develop a set of key findings. 

The Principal and Leadership I 2 3 4 The Principal and Leadership 

I. Spends most of the time managing the school. x I. Spends great deal of time in classrooms. 

2. Is rarely in the classrooms. 

3. Is not knowledgeable about English/ language arts or 
mathematics instruction. 

4. Serves as lone leader of the school 

5. Must accept teachers based on seniority or other 
union agreements rather than on their effectiveness in 
the classroom. 

x 

x 

x 

x 2. Co nducts frequent walk-throughs. 

3. Knows E/LA and mathematics instruction well and is 
able to assist teachers. 

4. Utilizes various forms of leadership teams and fosters 
teachers' development as leaders. 

5. Is not bound by seniority rules in hiring and 
placement of teachers. 

Instruction I 2 3 4 Instruction 

I. Is primarily lecture-style and teacher-centered. 

2. Places the same cognitive demands on all learners (no 
differentiation). 

3. Is primarily textbook-oriented. 

4. Does not include technology. 

5. Works alone, rarely meeting in or across grade-level 
teams to discuss and improve. 

6. Instruction is rarely evaluated and connections to 
student learning growth or increased graduation rates 
are not made. 

7. Instruction is not increased to allow for more student 
learning time. 

x 

x 

x 

x 

x 

x 

x 

I. Includes a variety of methods that are student-
centered. 

2. Provides various levels of cognitive demands 
(differentiation ; Response to Instr uction· RTI). 

3. Uses multiple sources beyond textbooks. 

4. Includes frequent use of technology. 

5. Works in teams, discussing student learning and 
instructional ideas. 

6. Instruction is evaluated through rigorous, transparent, 
and equitable processes that take into account 
student growth and increased graduation rates. 

7. Schedules and strategies provide for increased 
student learning time. 
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Curriculum I 2 l 4 Curriculum 

I. Leadership does not observe or evaluate teachers for 
use of the curriculum. 

2. Is considered to be the textbook or the state 
standards. 

3. Is not aligned within or across grade levels. 

4. Is not rigorous or cognitively demanding. 

5. Is not available to all students, e.g., English language 
learners or students with disabilities as they are not 
present in the regular classroom during core 
instruction time. 

6. Is not differentiated for struggling students. 

x 
x 

x 

x 

x 

x 

I. Is observed by school leadership that it is being taught. 

2. Is developed by the district/teachers based on unpacking 
the state standards. 

3. Is aligned within and across grade levels. 

4. Is rigorous and cognitively demanding. 

5. Is accessible to all students through placement in regular 
classroom during instruction of the core curriculum. 

6. ls differentiated for struggling students. 

Data - Formative Assessments I 2 l 4 Data · Formative Assessments 

I. Are not regularly used by teachers. 

2. Are not routinely disaggregated by teachers. 

3. Are not used to determine appropriate instructional 
strategies. 

x 
x 
x 

I. Are used to implement an aligned instructional program. 

2. Are used to provide differentiated instruction . 

3. Are discussed regularly in teacher groups to discuss 
student work 

Professional Development I 2 l 4 Professional Development 

I. Is individually selected by each teacher; includes 
conferences and conventions. 

2. Is not related to curriculum, instruction, or 
assessment. 

3. Is short, i.e., one-shot sessions. 

4. Does not include follow-up assistance, mentoring, or 
monitoring of classroom implementation. 

x 
x 

x 

x 

I. Is of high quality and job-embedded. 

2. Is aligned to the curriculum and instructional program. 

3. Includes increasing staffs knowledge and skills in 
instructing English language learners and students with 
disabilities. 

4 Is developed long-term; focuses on improving curriculum, 
instruction, and formative assessments. 
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Parents, Family, Community I l 3 .. Parents, Family, Community 

I. Does not provide extended supports. 

2. Does not ensure a safe school and community 
environment for children. x 

x 

x 

I. Provides social and emotional supports from school and 
community organizations. 

2. Creates a safe learning environment within the school 
and within the community. 

3. Includes use of advisory periods to build student-adult 
relationships. 

Cultural Competency I 2 3 4 Cultural Competency 

I. Holds the belief that all students learn the same way. 

2. Uses the textbook to determine the focus of study. 

3. "Cultural instruction" is limited to study of flags, 
festivals, and foods of countries/people. 

4. Does not investigate students' level of education prior 
to coming to the United States; home languages; the 
political/economic history; conditions of countries or 
groups. 

5. Does not connect curriculum and learning to students' 
own life experiences as related to race, ethnicity, or 
social class. 

x 

x 

x 

x 

x 
I. Holds the belief that students learn differently and 

provides for by using various instructional practices. 

2. Combines what learners need to know from the 
standards and curriculum with the needs in their lives. 

3. Provides culturally proficient instruction, allows learners 
to explore cultural contexts of selves and others. 

4. Investigates students' education prior to coming to the 
United States; home languages; political/economic 
history; conditions of countries or groups. 

5. Connects curriculum and learning to students' own life 
experiences as related to race, ethnicity or class. 
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What are the key findings from the self-assessment of high­ What is at the "root" of the findings? What is the underlying 
performing schools? cause? 

Appropriate example: "We don't have a curriculum aligned across grade Appropriate example "We don't know how to align our curriculum 
levels." across grade levels." 

Appropriate example: 'We only teach flags, festivals and foods with our Appropriate example: "Connecting curriculum to students' lives takes 
students." longer to prepare lessons.'' 

Cultural instruction is limited to study of flags, festivals, and foods of 
countries/people. 

We do not investigate students' level of education prior to coming to 
the United States; home languages; the political/economic history; 
conditions of countries or groups. 

Overall, instruction is ranked low for our school. 

Use of data/formative assessments is ranked low for our school. 

We do not connect curriculum and learning to students' own life 
experiences as related to race, ethnicity, or social class. 

Students and staff have different backgrounds and experiences. 
Cultural competency and educational experiences varying from 
student experiences; disconnect of expectations. 
Connections/relationships are lacking and understanding students' 
"currency" regarding motivation and relationships. 

Not applicable to McGary; no ELL subgroup. 

Lack of missionary zeal and importance of relationships; content 
versus student- and learning-centered. While progress has been made 
in one year, many of the teachers were overwhelmed with year I TAP 
implementation; Lack "big picture" and integrating multiple contents. 

Working with data and developing assessments through weekly 
scrimmages as a group, but if systems would go away the practice may 
not continue (culture of compliance with formative assessments right 
now.) Data overload ...Teachers desire to differentiate, but struggle 
to do that work and get everything else in. 

Students find it difficult to shift from being in charge of younger 
students at home and to being learners at school (insulted by tone and 
articulation of staff.) Need to intentionally share with the staff 
effective styles of communicating with students of poverty; Thinking 
you are going to teach like you have been taught (socialization of 
professional practices from prior experiences). 
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Instruction: engaging; 
cognitively demanding; 

differentiated; 

highly effective 

Appendix C: Theory of Action for Indiana High-Poverty Schools and District in Improvement: 
Moving towards High-Performance 

The Indiana Department of Education, Title I analyzed the literature and research on high-performance, high-poverty schools and districts. The 
findings revealed specific practices and policies of successful high-poverty schools and districts. These findings serve as the components of the 

Theory of Action below. Supports to and requirements of schools and districts correspond to these components of successfulness. 

The Culture of the Students, the Classroom, the School, the District and the Community 

Vision, Mission, Goals of School and 
District: Includes high expectations for 

students. especially for poor and culturally 
Leadership: shared; 

instructionally focused; 

Data, Formative 
Assessments: to analyze 

instruction in light of 
student learning 

.... -----­,,,,- --- ~,, 

, , ' , 
: Student 
\ Achievement

' 
' ......... ....______ 
_ """ 

Professional Development: Parent, Family, Community: 

diverse, and for teachers 

Curriculum: aligned to 
standards; aligned within and 
across grade levels; rigorous; 

taught 

partnerships; improved high quality; ongoing; focused on 
communication: parent education instruction, curriculum. 

assessment, and using data -------------------------------------------- ------------------------------------------------· 

Culture Competency - the ability to Interact effectively with people of different cultures related to language, race, ethnicity o,. social class. 
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B. Selection of School Improvement Model 
Elements of School Intervention/Improvement Models 

Transformation Model 

Required Elements 
Pev_ttlQp_Teach~r_~nd Leader Effectiveness 

I . 	Replace the principal who led the school prior to 

implementing the model. 


2. 	 Use rigorous, transparent, and equitable evaluation 
systems for teachers and principals that take into 
account data on student growth, multiple assessments, 
and increased graduation rates. Evaluations are 
developed with teacher and principal 

3. 	 Reward school leaders, teachers, and other staff who. 
in implementing this model, have increased student 
achievement and H.S. graduation rates. Remove those 
who, after opportunities have been provided to 
improve, have not. 

4. 	Provide staff ongoing, high quality, job·embedded 
professional development that is aligned with the 
instructional program and designed with school staff. 

5. 	Implement strategies such as financial incentives, 

promotion, career growth, and flexible work 

conditions that are designed to recruit, place and 

retain staff. 


Increasing Learning Time and Creating Community· 
Oriented Schools 

I. 	 Establish schedules and implement strategies that 

provide increased learning time. 


2. 	 Provide ongoing mechanisms for family and community 
engagement. 

~Om..P-rehensive Instructional Reform Strategies 
I. 	Use data to identify and implement an instructional 

program that is research·based and vertically aligned 
from one grade to the next as well as aligned with 
State academic standards. 

2. 	 Promote the continuous use of student data to inform 
and differentiate instruction. 

Transformation Model 

Permissible Elements 

Develop Teach er and Leader Effectiveness 
I. 	Provide additional compensation to attract and retain staff 

with skills necessary to meet the needs of students in a 
transformation model. 

2. Institute a system for measuring changes in instructional 
practices resulting from professional development. 

3. 	Ensure that the school is not required to accept a teacher 
without the mutual consent of the teacher and principal, 
regardless of the teacher's seniority. 

4. 	 LEAs have flexibility to develop and implement their own 
strategies to increase the effectiveness of teachers and 
school leaders. Strategies must be in addition to those that 
are required as part of this model. 

Comprehensive Instructional Reform 
I. 	Conduct periodic reviews to ensure that the curriculum is 

being implemented with fidelity. 
2. Implement a schoolwide "respons~to-intervention" 

model. 
3. 	Provide additional supports to teachers and principals to 

implement strategies to support students with disabilities 
and limited English proficient students. 

4. 	 Using technology-based supports. 
5. 	 In secondary schools ­

a) increase rigor 
b) summer transition programs; freshman academies 
c) increasing graduation rates establishing early warning 

systems 

Increasing Learning Time and Creating Community-Oriented 
Schools 
I. 	 Partner with parents, faith and community·based 

organizations, health clinics, State or local agencies to 
create safe environments. 

1--------------------------;12. Extend or restructure the school day to add time for such 
Provide Operational Fle~ibility and S!Jstaine_d Support 

I. Give the school sufficient operational flexibility (staffing. 
calendars/time and budgeting). 

2. Ensure school receives ongoing, intensive technical 
assistance and support from the LEA. SEA, or 
designated external lead partner organization. 

strategies as advisory periods that build relationships. 
3. 	 Implement approaches to improve school climate and 

discipline. 
4. 	 Expand the school program to offer full.day kindergarten 

or pre-kindergarten. 

Operational Flexibility and Sustained Support 
I. 	 Allow school to be run under a new governance 

arrangement, e.g .. turnaround division in the LEA. 
2. 	 Imple ment a per·pupil school·based budget formdPct that is 

weighted based on student needs. 



II. Selection of Improvement Model 

Based on our findings of the three data sources, the LEA is selecting this model for this school: 

0 Turnaround 0 Restart 

0 Transformation 0 Closure 


> Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement models. As a team, reach 
consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher 
instruction, and student learning. 

Intervention Model Selected: Transformational 

(1) Describe how the model corresponds to the data, findings, root couse analysis and self-assessment and led to the selected model. 

McGary Middle School - School Performance and Demographics Information 

McGary Middle School served 307 ISTEP• Percent Passing Trend 
students in grades 6-8 during the 2010-2011 

100%school year. This urban middle school, located in 
90",-,. 

Evansville, Indiana, is part of the Harrison High 80% 
School attendance district. McGary has a history 70% 

60~/..of low performance on ISTEP+, in addition to 
50~·'1. 

receiving ratings in the lowest designated category 40% 

of Indiana's PL 221 Accountability Model for three 30% 


20%
consecutive years (see McGary's PL 221 History). 
10% 

This performance record has placed McGary in a 0% -"=-" _. l SChool: 39.r.~.position nearing potential state intervention. The ~· A " A •!t..~ .§"' ~ -::::.'~. ,..-~ .~ «"" ~ '!f.,~ ,Q ~ ~ ~¢v..,<t" --~;;s·need exists for school turnaround strategies and ~ {!:« o..«'I':>' .• :.:-~ ~ ~.....~_if ·~ ~<;.:
# ~-- ~- '"'~' ..d--..,.. .._<::;:!' .....resources to change the trajectory of student "\." -9" ~~ . .?...,__ -$> 

achievement for the students at McGary, whose 
overall ISTEP+ results were at 39. 7% in 2010-2011. 

- Ir.diam! - C orporation - S.Ctiool 
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Status 
~~.­
~ 

20-07-2008 l ~~ 

Not 
Assessed 

2009·2010 2010-2011 

TBD 

McGary's PL 221 History 

Shared Vision and Focus Leading to School Transformation 


The McGary community is invested in and positioned for changes that will result in significant increases in student achievement. 
The school has recently adopted TAP to evaluate teachers and to reward those who excel in the classroom, beginning with year one of 
implementation in the 2011-2012 school year. TAP provides opportunities for professional growth, collaboration, school-based 
professional development, and promotions and salary increases as a master or mentor teacher in an effort to recruit and retain high­
quality teachers. Furthermore, the program provides fair and rigorous teacher evaluations based on the TAP Teaching Skills, Knowledge 
and Responsibility Standards to identify strengths and areas for improvement in the classroom. Finally, the TAP system includes 
performance-based compensation based on the classroom evaluation, individual classroom growth, and school growth (National 
Institute for Excellence in Teaching, 2011; Schacter &Thum, 2005). Evaluations of TAP implementations in Arizona, Louisiana, South 
Carolina, and Texas show increased student growth in schools implementing the system (National Institute for Excellence in Teaching, 
2011; Schacter &Thum, 2005; Schacter, Thum, Reifsneider, &Schif, 2004). 

Additionally beginning in the 2011-2012 school year, McGary Middle School worked collaboratively with IDOE technical 
assistance as a "Year 3 Priority School" approaching potential state intervention. In collaborating with IDOE's School Turnaround 
Specialist, Troy Crayton and with LEA support, it was determined McGary Middle School was lacking clear and acute priorities for their 
school. This finding translated into a lack of shared vision with misaligned school improvement efforts across the school community. 
To address the lack of a shared vision, focus groups conducted by the technical assistance team revealed that school priorities at the 
time interviews were conducted (October 2011) focused predominantly on the "perception" of the school to others in the community. 
Changing that community's perception of the school and shifting from data-only culture to a student-and learning-centered culture 
were identified as the two main priorities. During the 2011-2012 school year, McGary Middle School enlisted its stakeholders, including 
staff, students, families, and community partners in a visioning process for the school. The shared vision for McGary Middle School 
became: 

"Developing 21st Century Learners!" 
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Developing 21st Century leaders. Pink (2005) shared the meta-ability to understand " relationships between relationships" (big­
picture thinking) may be one of the most important skills for 21st century learning (p. 141). In Pink's quotation, he reintroduces an 
essential element of preparing students for successful futures; the affective domain. McGary's new vision and initiatives, congruent 
with Indiana's "90-25-90" Goal, has been a collaborative development process throughout 11-12. This vision exemplifies the 
importance of engaging students in learning tasks that tap emotional intelligence and its power to captivate and motivate. 
Empowering students to own their learning and develop upon their unique skills and talents is the foundation that will prepare 
students to be college and career ready. This vision has served as a catalyst for McGary to develop a STE(A)M-lnfused Foundation with 
Project-Based learning (PBl) as a key strategy. The redefined curriculum will focus on critical thinking, collaboration, communication, 
and creativity, preparing students for a multitude of options on their college and career paths. "Arts integration is the collaboration 
between the arts and other content areas resulting in a richer, more complete whole that fosters deep, personal learning in both areas 
simultaneously" (Arts Integration Training Institute, 2005). In Champions of Change (1999), this integration is most effective in high 
poverty, urban school settings, where students benefit from creative thinking being integrated into the curriculum through the STE(A)M 
Model. "The arts are an oft-neglected area of the curriculum that have a dramatic impact on student performance," (Jensen, 2009, p. 
118). Jenson (2009) concluded the infusion of arts builds attentional and processing skills used in sequencing and manipulation of data, 
strengthens memory skills, and builds lifelong and transferable skills such as reading (p. 118). 

Equity Model/NEA Priority School/TAP. McGary 
What's tho difforon(;('?

Middle School is one of three Equity Schools in the 
Evansville Vanderburgh School Corporation. The school STEM....-fl 
adopted the Equity Process as a collaborative innovative I~ ..;.,.,.,, • .-ochm>kof;T. cnr.i,....ri"I': ond £mrhklirnor.11i--..: rmN-rrn ""hill'9 oind ihn7'1atinn 

nmh "' dttiirn r-d•icu •nd oolurion•. d.mo~ l•llf:<~ """-Tito.I om •m! ""'°""i"!t•m.approach that would address the significant need for 
Mannippj~ Ii. .....I.nu ..t.o ~t"llr• r,.,..;rJ..i - llCftU m .Oma •nd m••" few tnmr .....

improved student achievement. In choosing the Equity ~nit ccknct' IUld marfL UJ'f'inp; crntiorr •hi!i1;,.. ond np,..,;...,_ . 

Process, the staff has already fully committed to the Tra::Lrn wlta dn not i..xft Kim«.,.. m>th lAll ,...dim fU"i<1JUtt in fnC'•ni~ul "''""'• rchcial 
~ft'norim-nJ.;.,d~ , ; .................


complete overhaul of their processes and practices and the 
implementation of the required elements of the OllttftXXll rm;.ct nampln: 

Transformational Model. All required elements, including 
some permissible elements have already been introduced 
through the combined efforts of the Equity and TAP Models 
in place at McGary Middle School. The Transformational 
Model's required and permissible elements will serve to 
significantly enhance and refine the efforts to improve the 
quality of curriculum and instruction. Utilizing a STE(A)M 

S'RM.,,.oatl SlEAM~h 

71h f.T.ul < "''"'" l•h .....tmn alcubr.. J.rir 
~:, n ...u....ru.... II~ and while" llCt;.,,. 

(llie JmJh ~n rite 111nOUnt ctf1ima ..,., 

hlnadcimJlllHS dt......p m• hndy.) 

~.. in phrk •l ..!trnrian d... alastn.. 1!..ir smilr 
wJu,,.. •hmoo~ nrn:m. Thi. infunnoti<tft ......,fd 1hrn ~ 
1-morr.h• m orima <b.1 ...-i... • .i,., don dilCUSft 1ht mcanl~ 
abd ~,,.... i• zpplin tn dtr hum:an hndy. 

71h p-'c tclcticc crudm,. .,udr 1ht hum:an 
lwtdr with bh oc .,,,,. _, ofdiswctm uni'r. 

Eodi d.I)' ii\ 11~ •m. .aud.nn •pplr 1lw in!'omu1iPn 
~ arr ~Iii"II fmm ........,. m<I ......... 1uh;.ocn lilu- rhr>io• 
........rion IO [trfltt.lrr O ......;...,; n< ~n rroitct aQ h- W 
difrtftm human bc>dr ..,._.,., """"' ~... 

http:Uwww.moundsviewschools.org/pdf07/Schoo1Talk-10%Sb1%5d.pdf 
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focus, the combined frameworks are intended to boost teacher quality and efficacy, use of data and site-based decision making, 
increase and intentionally align community partnerships, as well as support continued operational flexibility at a school that has already 
demonstrated success in stepping away from light touch reform efforts and implementing school turnaround efforts. These far­
reaching efforts already in place at McGary Middle School make it well positioned for successful and immediate implementation of the 
Transformational Model's elements for school turnaround. Additionally, district personnel with high capacity to support and sustain 
schools implementing school turnaround efforts are already in place to support McGary in implementing this very rigorous school 
improvement model. 

The model with STE(A)M alignment connects directly to the results of the root cause analysis. The focus is on student 
engagement/relevance, teacher quality, partnerships that address the need for students to identify and connect with a mentor to 
support college and career readiness, extending learning time for students and staff, as well as rewarding staff for their performance. 
STE(A)M implementation would be introduced in phases (see McGary STE(A)M Implementation Chart) so staff has time fully 
understand the principles of STE(A)M and to learn from Model teachers on site and plan accordingly. 
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--- - - - y - ­

Year3 (14-15) 

STE(A)M Exploration 

Year 1 (12-13) Year 2 (13-14) 

Beginning Implementation STE(A)M Infusion 

McGary Middle School Vision: Developing 21st Century Learners! 

What is STE(A)M? STEM with an Arts inrusion - Educating citizens of lomorrow will require redesigning our lessons of today. The STE(A)M model uses the arts as a teaching 
methodology that can better prepare students to use the knowledge they are acquiring in all subject areas to become crealive thinkers and problem solvers. 

Inquiry Focus Question: How can STE(A)M enhance learning Inquiry Focus Question: How can STE(A)M play a Inquiry Focus Quesllon: How can STE(A)M help us to re-
for myself and olhers? central role in my current and future learning? envision and redesign our educalional system in the 21st 

centurv? 
Goal: Conlinue work with specialists from STE(A)M Goal: Specialists available for consullation and modeling. 

Goal: Implement a train the trainer model - experts work with professional rields. Increase knowledge and 
teachers to create sustainability by building expertise within ­ understanding of effective integrated learning 
partnerships/experts from community (da Vinci Institute) and strategies. 
explore potential partnership for years 2 and 3 with Project 
Lead the Way (PLTW). 

Sludents: Student offerings for extended learning will Students: Student offerings continue and vary as sludents . STEM lnillatives (Robotics, Video Production) be assessed for effectiveness and adapted in a develop new STE(A)M cu rricular inlerests. . Visual Arts (2D and 3D art, Jewelry, Photography) continuous improvement process. . Performing Arts (Drama, choir, band, orchestra) . Humanities (Journalism, exploratory world languages, 
Creative wriling) . Health and Physical Education (Dance, Yoga, Zumba) . Family and Consumer Science (Culinary Arts. Etiquette, 
Gardening) 

Key Strategy: Lab Model Teachers will pilot STE(A)M Key Strategy: Integrating STE(A)M into core instruction Key Strategy: Full STE(A)M Infusion 
Interdisciplinary units of study each quarter. Current leaching 
staff would have the opportunity lo observe this PD as a 
lab/PD oooortunitv during the initial oilot vear. 

The Arts infusion of STE(A)M creates an environment of emphasizing and embedding skills needed for the 21st century. Typical 
school tasks presently assigned to students only require convergent or recall thinking skills. Creative thinking necessitates sophisticated 
cognitive action that involves more complex neuro patterning. Because successful students must be able to navigate an unpredictable 
future and find a variety of possible solutions to life's problems, diverse thinking and ideational fluency are instilled within the STE(A)M 
model (Hardiman, 2010). 
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2) Describe how the model will create teacher, principal, and student change. 

While al I required elements of the Transformational Model are already in place at McGary, implementing the SIG 
Transformational Model will afford the principal and school leadership team an increased level of autonomy to effect change that 
will positively impact student success with the necessary resources to do so through drastic, turnaround principles. The school 
leadership team will be supported through additional mentoring and professional development (LearningWorx and LEA 
Support-see Appendix I}. Additional community partnerships (i.e. Lampion, Youth First, Inc. Social Work) will serve to support 
students and their families social and emotional needs as well as teacher efficacy and the development of their levels of expertise 
by collaborating with professionals in the field (da Vinci Institute-- see Appendices J and K). A STE(A)M Team of teachers will 
create model classrooms demonstrating STE(A)M infusion; simultaneously decreasing student to teacher classroom ratios 
throughout the school. A professional development substitute who is trained and fully invested in the McGary vision for change 
will give staff the flexibility to grow professionally and collaborate with their peers without interfering with core instruction. 

"Teachers, like all leaders, seek results that cannot possibly be achieved solely by their own efforts" (Dufour, R. & Marzano, 
R., 2011, p. 3). Additional embedded supports for staff (i.e. TAP Master/Mentors, Data Coach) will bolster the professional 
learning in cluster meetings as teachers learn to apply research-based instructional strategies in their own classrooms. Increased 
data-driven instructional supports will strengthen McGary teachers' and administrator's ability to determine the effectiveness of 
their intensive and concentrated turnaround efforts. 

Hanushek (2002) states that the magnitude of differences among teachers is so great that within a single large urban 
district, "teachers near the top of the quality distribution can get an entire year's worth of additional learning out of their students 
compared to those near the bottom" (p. 1). Because improving teacher quality is imperative, teachers will implement 
Individualized Growth Plans (IGPs) within the TAP Model. They will set personal goals based on current student performance, 
consistent observation, and feedback from their leadership team beginning in 2012-13. Additional supports aligned with the 
implementation of the Transformational Model will reinforce Career, Mentor, and Master Teachers. The principal and other 
school staff will field-test specific strategies in order to differentiate professional growth support. 

Additionally, upon implementing the Transformational Model, students will have the opportunity to participate in 
380 additional hours of extended learning afterschool and throughout the summer. The additional learning time will be tightly aligned 
to proven-instructional needs with a STE{A)M-infused emphasis. McGary's plan is to optimize existing "academic learning time" 
(Econorthwest, 2008} by ensuring the content of the additional hours gained through the extended time offerings aligns closely to the 
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core instruction students receive throughout the day. Analysis of Acuity will be a strong component used to design extended offerings 
and Achieve 3000, a personalized learning platform, will further bolster continuous individual learning through technology and the 
corporation's one to one initiative. Planned summer school programming would also extend the opportunities for students to 
participate in STE(A)M-focused learning. 

An additional element of the grant addresses the whole child's "readiness to learn" domain. Students and families will be 
supported more intensively with social and emotional wrap-around services to meet needs that impeded academic success (i.e. 
Social Worker, student and family counseling services). 

A pilot STE(A)M teacher team will create a model STE(A)M infused classroom curricular lab program for other staff to 
observe. A key expectation of the model team during phase one of the transition to STE(A)M infusion will be to create a 
collaborative dialogue with staff members regarding the arts infused instructional program and how it relates to effective 
instruction in general. Additional personalized professional development and training will be embedded for staff, as necessary, in 
phase one (2012-2013). Teachers will be freed up by the professional development substitute, as necessary, to co-plan with 
teachers who choose to begin infusing STE(A)M immediately into their core corriculum (see Appendices A and B}. Partnerships 
from the professional field, coordinated by the da Vinci Institute, will provide a unique professional learning experience for the 
STE(A)M Team and McGary Staff (see Appendices J and K). 

EVSC'S Transformational Efforts to Target Determined Needs: Overview of Required Elements 

A. Develop Teacher and Leader Effectiveness 

1a. Replace the principal who led the school prior to implementing the model. 

A new principal will begin at McGary Middle School and open the 12-13 school year. Of highest importance was the 
recruitment and selection ofthe McGary Middle School's new principal, Tammy Dexter. A subgroup of the Superintendent's Executive 
Leadership Team recognized Ms. Dexter as a proven leader who could drive a school turnaround effort. Those leadership qualities 
targeted a leader who could mobilize staff relative to Mass Insight's three HPHP Readiness Domains of readiness to learn, readiness 
to teach, and readiness to act aligned to the elements of the Transformational Model. The importance of the leadership selection 
cannot be overstated. Considering carefully the building culture, current initiative and school improvement needs, and the skills 
necessary to make turnaround a reality, Tammy Dexter was the best candidate and uniquely suited to move McGary forward. 
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New principal, Tammy Dexter, has already demonstrated success as a turnaround leader in implementing a Transformational Model in 
a K-8 school for two years. She was a participant in the EVSC's Learning Leadership Cadre with Brown University and is currently 
completing her Ed Sat Indiana State University. A former counselor and high school English teacher, Tammy has a wide variety of 
experiences with curriculum and instruction as well as with students, families and community partners. At her former school, Tammy 
led the school into a newly renovated building with a different grade level configuration that required the merging oftwo staffs (K-5 
and 6-8). Because of the critical need to increase student learning, Ms. Dexter guided the implementation of TAP, the creation of an 
alternative Twilight program, and the oversight1003g Transformational Model. 

2a. Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account 
data on student growth, multiple assessments, and increased graduation rates. (Evaluations are developed with 
teacher and principal.) 

Individual Summary 
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The extensive research on teacher quality has led to two conclusions. 
First, there are large and significant differences among teachers in terms of 
their capacity to improve student achievement. Second, these differences are 
not captured by common measures of teacher qualifications (E. A. Hanushek, 
Teacher quality, in: L.T. Izumi, W. M. Evers (Eds.), Teacher Quality, Hoofer 
Press, Palo Alto, CA, 2002, p. 1-12). The McGary staff identified the TAP 
System for Teacher and Student Advancement as the model that would 
provide increased teacher support, professional development, evaluation and 
compensation for student performance based on the ISTEP+ Indiana Growth 
model. 

In a collaborative effort with the teachers' association to transition into 
the TAP model, EVSC teachers in TAP schools will continue to be evaluated by 
both the TAP and EVSC evaluation tool during the 2012-2013 school year. The 
EVSC evaluation system has a clear and systematic pathway for removal for 
those who have not improved after resources for improvement have been 
provided. The TAP system relies on the district evaluation system in cases 
where removal is appropriate. 
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The ongoing evaluation of every staff member through the TAP process provides targeted assistance throughout the year. 
Teachers who have not shown adequate performance through the TAP evaluation system or EVSC evaluation tool will work through a 
plan of improvement with intensive support and feedback from school level leadership. The LEA also serves as additional support to 
the principal as needed during plans of improvement (Marzano & Waters, 2009, p. 4). 

Upon completion of the plan of improvement, the administrator will re-evaluate using the district evaluation tool and 
recommend the teacher for retention, probation, or termination. 

3a. Reward school leaders, teachers, and other staff who, in implementing this model, have increased student 
achievement and H.S. grad rates. 

In The staff-selected TAP model of compensation for student performance will continue to be used in the 12-13 school year year 
of implementation. The TAP model for evaluation and performance-based compensation will create structure and additional supports 
for McGary Middle School. The TAP System: 

TAP's Elements of Success 
• 	 Adds a research-based compensation system based on roles, responsibilities, and 


student achievement. 


• 	 Provides opportunities to earn bonuses each year based on performance In the 


classroom, student achievement gains, and the entire school's achievement 


growth. 


• 	 Incorporates Master and Mentor Teachers, who can receive additional 


compensation for their added roles and responsibilities. 


Adds a performance-based reward structure for school-level administration. 

Note. Graphic from http://www.tapsystem.org/ 
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Achievement Award Weights 
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Performance award weights will be distributed 

accordingly to level of position (Career, Master, Mentor) 

and will differ in proportions based on whether or not the 

teacher has student achievement data (See Achievement 

Award Weights). 

Under the TAP model, $2500 per teacher will be 

added into a performance bonus compensation pool that 

will be distributed according to the Achievement Award 

Weights in in alignment with TAP guidelines. An 

additional $500 per teacher would be available per staff 

(connected to the TAP model). 

The TAP Principal can earn up to an additional 

$10,000 based on 30% Principal Effectiveness Measure, 

20% TAP Leadership Team Rubric, and 50% Schoolwide 

Value Added. 
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4a. Remove those who, after opportunities have been provided to improve, have not. 

All EVSC teachers in TAP schools will continue to be evaluated by both the TAP and EVSC evaluation tool during the 2012-2013 
school year. The EVSC evaluation system has a clear and systematic pathway for dismissal for those who have not improved after 
opportunities for improvement have been provided. The TAP system relies on the district evaluation system in cases where removal is 
appropriate. 

The ongoing evaluation of every staff member through the TAP process provides targeted assistance throughout the year. 
Teachers who have not shown adequate performance as measured by the TAP evaluation system or EVSC evaluation tool, will design 
and implement their personal plan of improvement with intensive support and feedback from school level leadership. The LEA also 
serves as additional support to the principal as needed during plans of improvement (Marzano & Waters, 2009, p. 4). 

Upon completion of the plan of improvement, the administrator will re-evaluate using the district evaluation tool and 
recommend the teacher for retention, probation, or termination. 

Sa. Provide staffongoing, high-quality, job-embedded professional development that is aligned with the 
instructional program and designed with school staff 

"When school personnel routinely evaluate, invent, and implement 
Continuum for new practices, when those changes are motivated by and consistent with 

reform, and when teachers' professional communities and development are Learning a New Skill 
supported by the schools, change can be sustained" (Carpenter et al., 2004). Observe lhe $kill 

Demonstrate within a lesson In response to this research, the Evansville Vanderburgh School Corporation 
the skin and provide

will sustain reform in McGary Middle School by providing ongoing and in the1=1 ~-'eed-~ 
intensive professional development, fostering strong leadership from within 

school communities, encouraging collaboration both between teachers and ~ · 0 0 0 ~ 


Model Team·leach a lessonbetween teachers and administrators, and committing adequate resources 
the skil using the skill, 

over the long-term. The EVSC will give operational flexibility in allowing the providing feedback 
and rurthef mode~ng 

in a duster 

school's design of increased learning time to include teacher professional 
development days and will incorporate time for planning into the school day 
for collaboration. 
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School Meeting Schedule 

Monday 
Sctiool Clu~ll!r TimP 

McGary Middle School Setup Cluster 

McGary Middle School Engllshll.anguage Arts 7:30AM -8:30AM 

McGary Middle School Math and Science Cluster 1:15 PM -2:05 PM 

Tuesday 
School Clrt~tPr TlmP 

In addition to commitments of materials 

and time, NCISLA researchers found that 

"schools and districts enhance their capacity 

for change if they promote leadership for 

teachers" and "recast administrative roles as 

facilitators rather than as managers" 

(Carpenter et al., 2004.) According to Reeves 

(2008), "the relationship between leadership 

and student achievement is profound and 

significant" (p. 13). Drawing from the work of 

Jim Collins, Rick DuFour, Robert Marzano, and 

Douglas Reeves, the EVSC currently builds the 

capacity of teacher leadership in a number of 

ways, including the development of the 

Learning Leadership Cadre (LLC), a capacity­

McGary Middle School social Studies and Related Arts 9:20 AM -10:10 AM 

McGary Middle School Meth end Science Cluster 1:15 PM -2:05 PM 

Wednesday 
5ctioor CIUMP.r Time 

McGary Middle School En11llsM.enRuege Arts 7:30AM -8:20AM 

McGary Middle School SOcial Studle s and Relaled Arts 9:20AM -10:10 AM 

Thursday 
School Cluster Time 

McGary Middle School 3:00 PM -4 00 PM building two-year cohort of teacher leaders in 

partnership with Dr. Ken Wong from Brown 

University. All members of the McGary administrators and Master Teachers will have successfully completed the LLC program. 

STE(A)M Infusion. The transition to full infusion of STE(A)M will occur in three phases: Year one (2012-2013} will lay the 

foundation for integrating the STE{A)M elements into the curriculum and continually strengthened in subsequent years through 

intentional, well-articulated instruction within STE(A)M pilot lab. A team of STE{A)M Model Teachers will provide embedded 

professional development available each day for the faculty. The Model Teachers will be assigned students and pilot STE(A)M infused 

project based learning (PBL) strategies within their classrooms. In order to provide and further develop an understanding of the 

benefits of infusing STE(A)M concepts, current staff will have the opportunity to observe the model team working with a classroom of 

McGary students. Theda Vinci Institute will endeavor to connect professionals in the various STE(A)M fields to provide relevance and 

bring real-world experiences to McGary students. 

38 



Principal Training. In addition to participating in all district and site-level training alongside teachers, principals will also receive 
intensive support and training by a distinguished mentor principal. The district's HPHP-Aligned Instructional Support Team will provide 
additional technical resources to the principal of McGary and the leadership team. 

Focused and Systemic Professional Development. Teachers, staff, and the school leadership team will participate in 
purposefully structured and systemic professional development opportunities with a clear focus on: 

Embedded, ongoing, and team-oriented collaboration. 
• 	 Cluster groups led by experts. 
• 	 Ongoing classroom-based support with feedback and coaching. 


Prior restructuring of school day to have TAP teachers to participate in weekly cluster group meetings. 

Focus on examining student data together, collaborative planning, and taking action on results of inquiry. 


6a. Implement strategies such as financial incentives, promotion, career growth, and flexible work conditions that 
are designed to recruit, place and retain staff 

The TAP model offers multiple career ladders for teachers who are demonstrating success. TAP Master and Mentor teachers 
have the opportunity to remain connected to the classroom while assuming teacher leadership positions and receiving additional 
compensation. 

As an Equity School, teachers at McGary are given flexibility to determine the schedule for the increased learning time for staff 
and students. Each year the staff determines the school calendar, which includes increased learning time opportunities for staff and 
students based on student academic needs and funding availability. 

Educational research consistently shows student achievement is most closely tied to teacher quality. Haycock (1996) concluded, 
"in the hands of our best teachers, the effects of poverty and institutional racism melt away" (p. 11). Additional resources and human 
capital are necessary in chronically low-performing, high poverty schools to target teacher quality and provide equity, which is their 
most pressing need. A considerable body of research cites the quality of teaching as the most important factor affecting student 
achievement (Nye, 2004; Hattie, 2008; Marzano, 2003, Rivkin, 2005, Marzano, 2003). 
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EVSC has experienced data consistent with national trends in schools with a low socioeconomic status (SES}, including: 

• Increased teacher attrition (Econnorthwest, 2008} 

• Higher teacher absences 

• Inflated levels of inexperienced teachers (Nye, Konstantopoulos, & Hedges, 204, p. 254} 

• Decreased teacher self- and collective-efficacy 

• Increased behavioral, social, and emotional needs in students 

• Disproportionality of special education identification, student suspension, and achievement results 

The teacher attrition rate at McGary Middle School has been at an all time high. Only 60% of the 10-11 staff returned from the year 
prior; and 50% of the 10-11 staff returned during the current 11-12 school year. In fact, only 31% of current McGary teaching staff have 
taught at McGary for three or more consecutive years. Incentives for recruiting, retaining, and attracting high quality teachers is 

critically important for McGary's improvement and sustained success. "The problem is most acute in the nation's high minority, high 

poverty, and low performing schools .... at-risk schools are in a constant cycle of rebuilding their staff" (National Commission on 
Teaching & America's Future, 2011}. The needs at McGary mirror this cycle associated with underperforming schools. 

Finally, the district has implemented a robust recruitment and hiring process including a screening interview phase and a final 
interview phase as well as classroom observations. An intentional effort is made to place top talent in the positions of TAP Master and 
Mentor teachers. All applicants take on line screening exams through the Human Resources Department Job Fit (non-licensed} and 

Teacher Fit for all licensed positions. 

B. Increasing Learning Time and Creating Community-Oriented Schools 

lb. Establish schedules and implement strategies that provide increased learning time 

McGuy·~extended" -­...~~..:..\<t,11f·~~.[J__ 

School C11cn<br 01 : ~ 
5126>! I 9l" 
$1 21n t 91% 

~13 1 ' 11 83% 
61111 I 8~'\l 

612111 84% 
613111 77% 
616111 823 
617111 81% 
6Ja! 11 86% 
619/11 05% 
Total 10-11 Average for 85% 
Elm!inll~ Calendar Day.: 

EVSC Transformational Schools- Increased Learning Time 

In studying data from McGary's prior extended student calendar days, it was determined 
that a more effective and more engaging method of increased learning time should be considered. 

After seeking input from multiple stakeholders, it was determined adding additional time {up to 
two hours) after the school day with activities that leverage students to want to stay at school as 
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well as four weeks of summer program options created with student voice and choice would be the most effective method to increase 
participation and student achievement. Additionally, teachers will have three additional days for professional learning and 
collaboration. This would add a total of up to 380 student hours and 24 additional staff hours throughout the year. 

In seeking input from families (see Appendices E, F, and G}, one of the most critical needs shared for lea ming, particularly 
extended learning, is for students to have experiences connected to college- and career-readiness. Families shared an interest in 
developing increased community partnerships to support students having more exposure to the various fields. McGary's vision to 
develop 21st century learners closely aligns with the Common Core State Standards in integrating STE(A)M college- and career­
oriented experiences as well as rigorous content and application of knowledge through higher-order skills. 

Integrating the arts into the curriculum will give students the opportunity to develop the 215 
t century learning skills of critical 

thinking, creating, communicating, and collaborating with school peers. Utilizing technology, it is the intention to foster collaborative 
partnerships with local, national, and international schools. Helping students to understanding the benefits of becoming global 
learners and developing an appreciation of diversity is a goal for the extended learning as well. Providing students with opportunities 
to partner with community businesses is a long-term goal of this grant. For example, eighth grade students could select an area of 
interest and the STE(A}M Opportunities Specialist would work with the student, family, and local business to arrange an "externship" 
after the regular school day. Bus tokens could be provided for transportation to the business and home during the length of the 
externship. An example would be a student interested in video production working with a local television network for a period of 6-9 
weeks two days a week as the newscast is developed. McGary will offer an in-house network for daily announcements for students to 
write, research, and produce. A designated production studio will ensure that students have the equipment and space engage 
multifaceted skillsets in the collaborative process of video production. 

2b. Provide ongoing mechanisms for family and community engagement. 

Following 15 years of success in developing community schools, the district has embraced the community school strategy as a 
means for achieving student success. EVSC has received numerous accolades including national recognition by the Coalition for 
Community Schools. Moreover, EVSC's full service community school work serves as an example to other communities throughout the 
nation. In order to strength the model, however, additional steps must be taken related to family engagement. 

The intentional inclusion of parents and families as partners in their child's education "is critical for the successful 
implementation of any intervention associated with closing the achievement gap and increasing graduation rates.... However, 
unless parent and community involvement in education is deliberately planned and connected to a school's and district's 
academic goals for students, such efforts may not product the desired results" (California Action Team Plan, 2009). 

In order for family engagement to be a purposeful and meaningful element of school transformation, it is critical 
effective strategies be embedded and implemented within the culture of McGary School. Families will be better positioned to 
support their child's education, and school staff will be better prepared to work with parents and families, which will lead to improved 
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student success. Research shows that family involvement is positively related to student achievement, with student benefits including 
higher GPA and standardized test scores, increased credits earned, better attendance, increased enrollment in rigorous academic 
programs, and improved behavior, social skills, and adaptation to school (Henderson & Mapp, 2002). Further, Bryk et al. (2010) identify 
five essential ingredients for successful school reform: (1) principal as the driver of change; (2) ability to build professional capacity; (3) 
student-centered school climate; (4) coherent curriculum, and (S) real family and community engagement. Byrk states that one cannot 
expect successful reform without all of the five ingredients. 

Unfortunately, most schools do not focus on intentional, meaningful family engagement and fail to see parents as true partners. 
EVSC made a conscious decision to utilize Rtl due to its highly structured components and extensive evidence base. Specifically, the Rtl 
framework provides a consistent, methodical process for linking families with supports. The literature highlights the success of Rtl both 
systemically (Burns et al., 2005) and on individual students (e.g., Burns et al, 2005; Rock & Zigmond, 2001). However, the connection of 
Rtl to systemic family engagement offers an innovative approach to service delivery. 

Beginning in the 12-13 school year, the EVSC will initiate a systemic family engagement model using the Response to 
Intervention (Rtl) framework. This proposed model includes six primary strategies: 1) Rtl integration/ intervention development; 2) 
technology/data collection; 3) instructional staff training; 4) community engagement alignment; 5) communication with families; and 6) 
enlisting family engagement and Rtl experts. Many school districts across the nation have adopted the Rtl framework to organize their 
academic and social/emotional resources (Carney & Stiefel, 2008). Under Rtl, research-based curriculum and behavioral interventions 
are organized into 3 tiers (Thomas & Dykes, 2010). Generally, the first tier (universal) focuses on 80 percent of students. Tier 2 
(targeted group) interventions are designed to help those students with a little higher level of need and tier 3 (individualized) 
approaches are designed for students who need the most support in order to succeed (Clark & Gilmore, 2010; Flynnardt & Richardson, 
2010; Thomas & Dykes, 2010). When families are engaged in their child's education and partnering with the school, students do better 
academically (Henderson & Mapp, 2002). Therefore, the EVSC believes that there must be an explicit integration of family engagement 
strategies with academic, social and emotional supports to maximize student success. We propose a systemic family engagement 
model utilizing Rtl. Specific goals, objectives, and strategies are detailed (see EVSC Rtl-Aligned Family Engagement Model). 
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EVSC Rtl-Aligned Family Engagement Model (Goals, Objectives, and Strategies) 
GOALS AND OBJECTIVES/OUTCOMES: 

Goar Increase students' academic achievement and high school graduation. 
One: Objectives/Outcomes: 

1.1 To increase the percentage of students who meet benchmark or demonstrate progress on formative assessments (e.g., reading/language arts, mathematics) from the beginning to the end of 
each school year; 
1.2 To increase the percentage of students who meet proficiency on summative assessments (e.g., reading/language arts, mathematics) in spring of each school year; 
1.3 To increase the percentage of students who demonstrate growth on summative assessments (e.g., reading/language arts, mathematics) from the prior academic year (based on growth model); 
1.4 To increase the percentage of students who graduate high school. 

Goal Increase conditions to support student learnlng within the school and community. 
Two: Objectives/Outcomes: 

2.1 To increase family engagement that supports student success (e.g., School-level Family Engagement Subscale administered in February of each school year); 
2.2 To increase behavioral, affective, and cognitive engagement among students (e.g., School-level Student Engagement Surveys, attendance, suspensions); 
2.3 To improve school climate and culture (e.g., School-level Climate/Culture Subscales: Student-Staff Relations, Welcoming Environment, and Safe School Environment administered in February of 
each school year). 

Goal lncrease instructional staff knowledge and use of research-based practices related to high quality famlly engagement strategies. 
Three: Objectives/Outcomes: 

3.1 To increase instructlonal staff members' knowledge and sense of efficacy related to the use of famfly engagement practices; 
3.2 To increase instructional staff use of Rtl for linking family needs to services. 

STRATEGIES: 
Strategy Rtl integration and intervention development. 
One: 

Intentional parent/family involvement strategies will be embedded within the district's Rtl framework. This year, the district created an Rt/ team, consisting of the Director ofProfessional 
Development, responsible far academics, and a school psychologist, who oversees the behavior support. The Rt! team will identify family engagement strategies far each tier using the National 
Center for Rtl's family support framework and Epstein's (2002} six types offamily involvement: 1) learning at home, 2} parenting plus, 3) communicating, 4} collaborating with the community, 5) 
volunteering, and 6) decision-making. Through this process, EVSC will ensure all tiered interventions are research based and designed to support the fomlly roles in chlldren's learning and academic 
success. 

Strategy Technology and data collection. 
Two: 

According to Thomas and Dykes (2010}, 'technology is on integral port of all tiered intervention systems because it is essentiol to... {managing] the large amounts ofdata generated' (p. 5). A 
comprehensive data system will link families with the appropriate supports, which will prevent failure and allow families to remain engaged with the educational system. Ta achieve these goals, the 
system must be user-friendly and a/law for tracking across schools. Because no available software integrates family engagement supports, a software package must be designed specifically for this 
purpose, and this project will allocate resources to support the development or adaptation ofa software program. This data system will also be used to support a comprehensive external evahiation 
of the model. 

Strategy Instructional staff training. 
Three: 

The Rt/ team will coordinate professional development for instructional staff. The EVSC hos put into place a district-wide coaching model that employs academic coaches who embed professional 
learning within the everyday context of teachers and school staff. 

Strategy 
Four: 

Communication with families. 

We recognize that strong communication is a key component ta engaging families and that improving communication requires school materials that art'! easy to read and school processes that ore 
understandable. 

Strategy 
Five: 

Aligning community engagement. 

During the last 15 years, the EVSC has established itself as a leader in community schools. Through this work, the EVSC partners with more than 80 community agencies, and through these 
partnerships, numerous programs and services ore offered to studenr:s/fomilies. Partners w/11 organize programs using Rtl. 

Strategy 
Six: 

Enlisting family engagement and Rtl experts. 

In an effort ta build district capacity to support this model, the EVSC enlisted the National Center on Rt! ta support initial development. Further, teachers, families, and staffwill receive support from 
national family engagement expert Anne Henderson, o senior consultant with the Community Organizing and Engagement Program ot the Annenberg Institute for School Refarm who is renowned 
for her writing and research on family engogemen t. 
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STE(A}M-lnfused Possibilities for Family and Community Engagement. Each individual walks into the classroom with skills 
and experiences unlike anyone else. More often than not, children of poverty typically do not have the opportunity to enjoy 
enriching academic experiences. Because background and prior experiences provide an anchor to which students create new 
meaning and build capacity to learn, students who have not had these experiences are at a considerable disadvantage in an 
academic setting (Marzano, 2004). The STE(A)M model provides encounters and core experiences that not only afford the 
student the "academic" experience itself, but are intentionally designed to include connections to a student's limited or non­
academic background knowledge. As a result, the new knowledge is more likely to make sense in the child's culture and 
therefore become part of the permanent memory. Intentional connection is critical to acquisition of knowledge and too often 
ignored. Teaching disconnected bits of information and not connecting to student culture and community is like "asking students 
to put together a jigsaw puzzle without ever having seen the overall image" (Hardiman, 2010, p. 239). 

Relationship Development as an Essential Element. Research indicates human connections that foster trusting 
relationships are vital to the learning process. In the root cause analysis, it was determined that creating positive interactions 
between adults and students is critically important and must be developed with intentionality. Whether students learn in school 
is dependent on factors associated with the complexity and relevance of the content, but more importantly the skill and attitude 
of the teacher to promote and cultivate hopeful, optimistic thinking (Jensen, 2009). 

Stakeholders and Site-Based Decision Making. Bringing families and other stakeholders together is essential to addressing 
the multitude of needs ever present in the McGary School community. Effective communication is the key. McGary School has a 
SITE Council that meets monthly. The McGary School SITE Council is comprised of school staff, parents, and representatives from 
community organizations. This collaborative group examines school data and assesses needs. They work specifically to align 
community resources to the needs of schools, students, and families. Families and stakeholders are essential to the process of site­
based decision making. Addressing needs that have been identified by data and collaborating together increase the likelihood of 
meeting students where they are and moving them forward. 

In order to achieve this full community support, district leadership is coordinated and directed by EVSC's Associate Superintendent of 
Family, School, and Community Partnerships, who leads EVSC's Center for Family, School, and Community Partnerships. In concert with the 
Center, school principals as well as and members of the district's Instructional Support Team (IST) help define and implement meaningful 
family engagement and will continue to work closely with all stakeholders, including area businesses, parents, teachers, staff, and 
students. A shared vision for transforming teaching and learning in our targeted schools has been defined. As part of our 
efforts to realize this vision, the EVSC transformation schools will partner with local organizations (i.e. Evansville Teachers 
Association, The da Vinci Group, NEA Priority Schools, Lam pion, Youth First, Inc.) in providing ongoing mechanisms for family and 
community engagement (see appendices for partnership agreements and other related documents). 
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The EVSC and McGary staff have collaborated to create numerous opportunities for parents to share ideas on ways they 
would like to see the schools improve. An effective parent/family partnership is" an ongoing relationship rather than a program or 
event". Communication between the school and the home includes five essential topics: 1) what the school can expect from 
parents; 2) what parents can expect from the school; 3) how the parents' child is progressing: 4) how the school can help the 
parents; and 5) how the parents can help the school (Redding, 2006, p. 159). 

In preparation for the grant and as a continuing process, parent and other stakeholder input was sought out by both the LEA 
and McGary leadership Team. Surveys were utilized to provide instant feedback and ideas on how to improve. The district's website 
and the school district Facebook page posted information specific to transformational schools and intentionally solicited input from 
parents (see Appendix D). Phone blasts were initiated to seek parent and student input regarding school reform and the 
transformational models (see Appendix C). Using an interview format, representatives of the LEA also made calls to families to request 
input. Parents and guardians provided ideas that guided the decision-making regarding the content of the new grant. Parent input 
included suggestions regarding increased opportunities: more learning experiences outside the school, more hands-on learning 
opportunities and technology, and even more individualized support for students who are struggling. 

Specific dollars have been budgeted in this proposal for McGary's Family and Community Engagement efforts, including a Family 
Community Outreach Coordinator, professional development dollars for family engagement purposes, Rtl supports, and substitute 
costs so staff and families can collaborate and conference discuss student learning. 

C. ~Ol!lprehensive Instructional Reform Strategies_ 

le. Use data to identify and implement an instructional program that is research-based and vertically aligned 
from one grade to the next as well as aligned with State academic standards 

The EVSC is moving to a structure of vertical alignment from Preschool through high school, into College and Career Readiness. 
This has grown out of many school feeder districts developing this process of both horizontal and vertical alignment. Out of this 
collaboration, the need was recognized for a Guaranteed and Viable Curriculum across the district. A guaranteed and viable curriculum 
is the variable most strongly related to student achievement at the school level {Marzano 2003). It is one of the most important things 
a school can do to enhance student learning. In the 11-12 school year, the LEA supported school staff (including McGary) in curriculum 
mapping for English/Language Arts and Mathematics. Teachers provided input in the development of quarterly districtwide maps of 
student learning priorities. At the school level, teams had the flexibility to use these maps as a guide for developing their own units of 
instruction that are focused, rigorous, coherent, and are tailored to the specific needs oftheir students. 

45 



McGary Middle School is part of the Harrison District Team, which is vertically and horizontally aligned via the PreK-12 feeder 
district pattern. Working collaboratively, the Harrison Feeder District has aligned practices and strategies to create continuity within 
Language Arts and Mathematics. The EVSC will continue to support McGary throughout the curriculum alignment process and in 
preparing for the transition to Common Core State Standards. As a whole, the district has made curriculum alignment a priority. EVSC 
has supported principals and leadership teams through specific professional development and embedded follow-up around planning 
and preparing for the Common Core State Standards and district-wide common/formative assessments based on learning targets 
contained in the Guaranteed and Viable Curriculum. In order to strengthen teacher understanding ofthe rigor of the Common Core, 
the district provided PARCC-like assessment items for teachers to include in their instruction. ELA and math items and scoring rubrics 
were available to schools both first and second semester. 

The EVSC Equity School model has provided McGary the opportunity to thoroughly analyze the school's instructional program, 
align vertically with state standards including the transition years. School staff utilized school and classroom level data, identified 
instructional strategies that met needs and created formative and summative assessments. The TAP System for Student and Teacher 
Advancement provided an infrastructure that teachers used to review the instructional program was thoroughly and begin the process 
of transitioning to the Common Core State Standards. 

2c. Promote the continuous use ofstudent data to inform and differentiate instruction 
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The cyclical nature of the improvement process is visually represented in what is referred to as The Backwards 9. The cycle 
begins looking at the data and staying very low on the level of inference. This is followed by an inquiry process in which teams 
investigate patterns in the data that may indicate problems with the teaching and learning in classrooms. Action follows based on what 
the staff has learned from the inquiry process. The cycle loops back by assessing and returning to a previous step in the inquiry cycle. 

Currently, teachers have a cohesive system in place for ongoing collection and use of both formative and summative student 
data to inform and differentiate instruction. This system includes: 

• 	 Student-centered, systemic professional development. 
• 	 Embedded, ongoing, and team-oriented practices. 


Cluster groups led by experts. 

• 	 On-going, classroom-based support with feedback and coaching. 
• 	 Restructuring of school day to have TAP teachers to participate in regular Cluster Meetings. 


Focus on examining student data together, collaborative planning, and job-embedded support. 


The LEA will also provide support for the school to increase the use of IDOE's online portal, the Learning Connection, in order for 
McGary to advance the strategic use of data described above. Additionally, the LEA will guarantee that the school is using a Root Cause 
Analysis process created/approved by the Indiana Department of Education and provide technical assistance as needed. Additional 
data-driven supports include the following: 

Performance Management. EVSC performance management sessions look deeply at data and outcomes for each school and high 
school attendance district in order to bring about change for student success. 

The goal of performance management is the continuous improvement of the EVSC educational environment as it addresses all aspects 
of student growth. The EVSC performance management sessions provide a forum of open communication for the distribution of 
information focusing on school issues. The setting is one that promotes accountability and transparency as schools become active in 
sharing their efforts to address student improvement. At forefront of the performance management sessions is the use of data to 
support topic information and guide decision-making. Specifically, the use of data is present at every stage of the session from 
preparation of the presentation, to session questions and discussion, and finally in addressing action items. The success of the sessions 
has resulted in a new approach to student achievement by focusing on the vertical alignment of schools within each high school 
attendance district and their unique contributions to factors that influence student growth. McGary's performance management 
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sessions take place in collaboration with its feeder district schools for Harrison High School. With the receipt of a Transformational 
Model, quarterly benchmark checkpoint sessions would take place to measure school progress through a mini-PM style session 
including outside evaluator Diehl Consulting, who will prepare quarterly report cards toward benchmark goals as talking points for the 
sessions. 

Data Tools. Two data sources (the data warehouse and a teacher data dashboard called "DASH") provide easily accessible information­
gathering tools for teachers and administrators. These tools have a three-way benefit of impacting instruction, decision-making, and 
accountability. Through the use of these tools, McGary educators are able to take massive amounts of data and transform them into 
information for knowledge-based decision making. Having the right data when it is needed empowers educators to make critical 
decisions that can be used to impact education. Whether analyzing program performance, performing longitudinal analysis or 
generating reports, the EVSC data warehouse and DASH provide simplified access to data and transform the data into actionable 
knowledge. Accessing a depth and variety of information promotes educational accountability and enables data-driven decision­
making. 

DASH and the data warehouse allow EVSC staff to quickly: 
• Conduct longitudinal analysis for a student or group of students. 
• Perform district, school and grade population counts by ethnicity, gender 
• Compare data easily that normally resides in different EVSC data systems 
• Manage all the data that affects EVSC learning missions. 
• Use powerful analyses to pinpoint factors influencing successes and challenges. 
• Measure and track progress toward important benchmarks. 
• Track performance at the level of district, school, classroom, student. 
• Examine local, state and national performance information and monitor educational progress. 

Data Coaches. The EVSC data coaches serve as part of the leadership team, providing job-embedded and on-going professional 
development for teachers, staff, and administration. They provide support to the principal in data analysis and professional 
development decision-making. They provide professional development and guidance for teachers to guide their knowledge in the use 
of data to guide instructional practice. Overall, the job of the data coach is to build the capacity of the school and its teachers to meet 
the learning needs of all students. 
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The data coaches' goal is to ensure that school staff acquires understanding and skills to: 

1) 	 increase the level of student achievement through the use of data 
2) 	 enhance instructional and assessment practices through the use of data at the school and classroom level 

If awarded a grant, McGary would have additional access to a data coach to work with teachers in job-embedded professional 
development activities including collaborative planning, reflective conversations, and facilitating examination of school data to improve 
instruction. Data coaches play a very strong role in the analysis and utilization of student achievement data to impact instructional 
decision-making. The focus of data coaches' work is to help teachers learn to use data for instructional planning that will have a 
positive impact on student achievement. In that role, the coaches help teachers learn how to administer and interpret various 
assessments tools and reports. The coaches facilitate teacher study groups in which they analyze student classroom work and data. 
The coach's analysis of student work and learning data will inform what occurs during coaching sessions with individual teachers and in 
teacher study groups through on-going coaching conversations. 

D. Provide Operational Flexibility and Sustained Support 

1d. Give the school sufficient operational flexibility (staffing, calendars/time and budgeting) 

In order for the Transformational Model to take hold in our persistently lowest-achieving schools, the Evansville Vanderburgh 
School Corporation fully supports school autonomy in carrying out the identified solutions to achieve their goals in ways that will 
positively impact students. Areas of operational flexibility will include: 

• 	 Staffing. Schools will provide ample professional development opportunities and reward teachers who increase student 
achievement and remove teachers who do not. School leaders will also be given flexibility in implementing recruiting and 
retention strategies which include financial incentives, career growth opportunities, and flexible work conditions. McGary, 
is an Equity School and requires staff to successfully complete a specifically designed PD Academy in order to teach at 
McGary. This is an effort to ensure that McGary students are taught by the most highly qualified staff. 

• 	 Scheduling/Calendars. McGary will have the freedom to revise teacher planning schedules, class schedules, and include 
extended learning opportunities. 

• 	 Budgeting. The school will be given flexibility in making final decisions regarding budgets/amendments regarding the 

Transformational Model. 
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To assist schools in making adjustments such as those 
discussed above, the Evansville Vanderburgh School 

readiness to readiness to Corporation (EVSC) is committed to ongoing and intensive 
LEARN TEACH technical and other support for all targeted schools. In an 
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Note. Graphic adapted from The Turnaround Challenge 

All Transformational Model and Equity Schools will have increased operational flexibility. The school leadership teams will 
communicate with staff and families to create a school schedule that works for the individual schools. The chart in section bl above 
demonstrates flexibility the Evansville Vanderburgh School Corporation has with the school calendar. The EVSC is fully collaborative 
with schools in making sure their needs are met when creating a customized school schedule, including transportation, food services, 
support services, and other critical areas of need. 

The LEA will also support the school in using appropriate diagnostic assessments, frameworks, and tools (e.g. Learning Connection) 
developed or approved by IDOE. 

2d. Ensure that the school receives ongoing, intensive technical assistance and support from the LEA, SEA, or 
designated external lead partner organization 

The Evansville Vanderburgh School Corporation worked with the McGary leadership team to conduct the Root Cause Analysis, 
including an overview of five key areas: 1.) student achievement and risk factors, 2.) teacher effectiveness, 3.) leadership, 4.) current 
instruction, and 5.) community and parent support. The team looked at the following factors in detail: student achievement on state 
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assessment in reading and math, risk factors that affect student achievement, student attendance rate, discipline referrals, teacher 
turnover rate and length of tenure, quality of professional development, instructional quality, community programs, and parental 
feedback. The district committee evaluated all data in determining, along with stakeholders, which model would be appropriate and 
setting challenging yet achievable goals for student achievement at each school site. 

McGary leadership and staff will continue to work with Kristie Sweeney (learningWorx) as intensive, ongoing technical 
assistance targeting curriculum and instructional practices (see Appendix I). This will be funded through IDOE's Leadership Institute for 
year 1. After multiple considerations, it was determined the support of LearningWorx was more critical for McGary than ever before 
with the transition of a new principal and Kristie Sweeney's experience working at McGary as well as having previously supported 
McGary's new principal in her prior role. The principal views the continued collaboration with LearningWorx as vital to her success as a 
transformational leader. 

McGary leadership will work with the da Vinci lnstitute(see appendices J and K), a unique external partnership organization 
developed as a result of the needs determined in transitioning to STE(A)M. This local STE(A)M-oriented organization will support in 
fostering the development of future partnerships at the school, a strong need determined by many stakeholders, as well as provide 
STE(A)M training and implementation support. 
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Overview of each participating school: 

Glenwood Leadership Academy (Cohort 1): 
Glenwood Leadership Academy is a K-8 school with a focus on service learning and leadership development in a neighborhood 
community that is undergoing a major grassroots community revitalization effort. Year 1 of the school opening under the umbrella ofa 
Transformational Model school, the facility was seeing the completion of$9 million in renovation and two staffs were experiencing the 
difficu/tings of becoming a unified staff. The school is the centerpiece of the community effort and is a full supporter of the Glenwood 
Community Development Initiative. School personnel and district personnel are active collaborators with the neighborhood community 
partners. Glenwood will begin its second year of the transformational model, which will include additions to year 2. Some of those 
changes include the implemenation of TAP and also beginning full implementation of EPGY software through Stanford University, which 
proved to be successful in its pilot year, (Education Program for Gifted Youth) started as a gifted program but also has an intervention 
side to it and is self-paced to student need. Stanford is in the process ofaligning this software to Common Core Standards. 

Evans School (Cohort 2): 

Evans is relocating to a new facility for the start of the 2011-2012 school year. The school has had success in meeting AYP and the 
leadership team has grown through the /DOE School Leadership Institute. With the support ofSIG, Evans will be able to extend its 
academic offerings to support two preschool classrooms as well as prepare students as leaders to have students grow in their 
confidence and efficacy before entering a new junior high school with a higher SES peer group. The transformation plan also includes 
the development ofcore curricular field experiences to take learning outside of the classroom and support the students' development of 
schema and prior knowledge for engagement, making connections to the curriculum and learning processes. 

McGary Middle School (Applying for Cohort 3}: 
McGary Middle School's shared vision is to develop 215

t century learners, focusing on collaborating, communicating, creating, and thinking 
critically. Adopting the STE(A)M Framework (Science, Technology, Engineering, Arts, and Math) will provide our students the opportunity to 
create, innovate, and engage through inquiry-based learning. The SIG grant will also allow the school to address student social, emotional, 
behavioral, and learning needs. Middle School will further the implementation of the Equity model ofschool reform by integrating the 
Transformational Model. The current school staff had to successfully complete a rigorous 40 hours of professional development culminating 
in classroom observations in order to continue to teach at the school. The McGary staff is in the process of completing the first year of 
implementing the TAP system. The staff utilizes data on a weekly basis to inform and adapt instruction. 
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C. LEA Capacity to Implement the Intervention Model 

)> Instructions: Consider each topic under the column "Capacity Task" and determine if the district has or will 
have the ability to complete this task. Select "yes" or "no." List the evidence available and attach to the 
application for each task. (See Attachment A for scoring rubric). 

Capacity Task Yes No District Evidence 

I . The budget includes 
attention to each element of 
the selected intervention. 

All models 

./ The school leadership team was the driving force in program 
development. The school principal and EVSC Instructional 
Support Team (IST) collaboratively involved key stakeholders 
in creating the budget for McGary Middle School's 
Transformational Model. All budget requests are aligned 
with required and permissible elements of the 
Transformational Model. 

2. The budget is sufficient and 
appropriate to support the 
full and effective 
implementation of the 
intervention for three years. 

All models 

./ See proposed budget, which is aligned for effective 
implementation of the Transformational Model for the 
duration of the grant. 

3. Projeeted budgets meet the 
requirements of reasonable, 
allocable, and allowable. 

All models 

,/ The budget was reviewed by the Federal Bookkeeper and 
Director of Federal Programs prior to submission and is 
based on needs of the school as determined through a Root 
Cause Analysis. 

4. The budget is planned at a 
minimum of $50,000 and does 
not exceed two million per 
year per school. 

All models 

,/ See proposed budget, which meets the requirements of 
being ;?: $50,000 ands $2,000,000 per year. 

5. The district has the resources 
to serve the number of Tier I, 
II, and Ill schools that are 
indicated. 

All models 

6. A clear alignment exists 
between the goals and 
interventions model and the 
funding request (budget). 

All models 

,/ 

,/ 

The EVSC IST team will support all Transformational Model 
schools by applying the three domains of Mass Insight's 
HPHP Readiness Model: Readiness to Teach, Readiness to 
Act, and Readiness to Learn. The team will be comprised of 
district-level support with targeted areas of expertise, 
including specialists in student data-analysis, professional 
development, Response to Intervention (Rtl), human 
resources, research-based best practices, transformational 
leadership, community partnerships, parent engagement, 
literacy, exceptional learners, and teacher evaluation 
practices. 

Transformation School Required Elements 
Develop Teacher and Leader 

Effectiveness • TAP mentor teachers, Data 
Coach, e Learning Coach , 
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• Funding requests for 
identified interventions 
are proportionately 
balanced and 
demonstrate an 
equitable distribution as 
identified in the SIG 
application 

• Funding should directly 
impact the schools 
improvement processes 
for supporting 
prescriptive and 
intentional designed 
interventions 

• Funding of programs, 
models, professional 
development, and staff 
should be directly linked 
to a School 
Improvement Goal 
identified in the SIG 
application 

• Funding supports the 
schools current capacity 
to improve student 
achievement 

Increasing Learning Time and 
Creating Community-
Oriented Schools 

Comprehensive Instructional 
Reform Strategies 

• 	 STE(A)M Infusion Lab 
Model Teachers 

• 	 Professional development 
conferences (STE(A)M 
Infusion, TAP National 
conference) 

. Performance-based 
compensation 

• 	 Reward for non-certified 
staff 

• 	 STE(A)M Professional Field 
- Partnerships (da Vinci 
Institute facilitation) 

• 	 Technical assistance with 
Learning Worx 

. Diverse Learners Specialist 

. Extended day for students 
with STE(A)M Infusion 

• 	 Extended year (four 
additional weeks) with 
STE(A)M Infusion 

. STE(A)M Opportunities 
Specialist 

. Additional days for staff 
professional development 

• 	 Family /Community 
Coordinator 

• 	 Community Partnerships: 
da Vinci Institute, Lam pion 
Center, Coordinated 
Community Health Care, 
Youth First Social Work 
services 

• 	 STE(A)M Infusion 

• 	 Achieve 3000 reading 
intervention program 

. State of the art technology 

• Technical assistance and 
professional development 
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Provide Operational 

partners: LearningWorx 

• Salary for extended time 
Fle><ibility and Sustained calendar, associated 
Support transportation expenses 

• Technical assistance 
partners: LearningWorx, 
External evaluator: Diehl 
Consulting 

• Ongoing LEA support and 
assistance aligned to three 
HPHP Readiness Domains 
of Readiness to Teach, 
Readiness to Act, and 
Readiness to Learn 

7. The LEA and school staff has 
the credentials and a 
demonstrated track record to 
implement the selected model. 

All models 

• Data portfolios ofincoming 
staff/leaders 

• Highly Qualified in content 
ofcontractual agreement 

• Samples of implemented 
school improvement plans 
with documented 
outcomes usinf data 

./ The LEA has a high level of capacity for supporting school 
turnaround efforts. Multiple members of the Instructional 
Support Team, as well as the new principal (Tammy Dexter) 
have been part of an Executive Leadership Ph D Cohort in 
the Transformational Urban Leadership Program at Indiana 
State University as well as partnering with Brown 
University's Dr. Kenneth Wong in the locally developed 
Learning Leadership Cadre. 

The LEA has supported the successful implementation of 
two Transformational Models in EVSC. 

B. The district has received the 
support of the staff to fully 
implement the intervention 
model. 

All models 

• Staff Assurances 

• Staff Surveys 

• Staff Needs Assessments 

./ McGary staff has been involved in providing input for the 

Transformational Model application. A staff meeting and 
meetings with the leadership team were held to determine 
the focus for the SIG funds and how the SIG could bolster 

student achievement. Staff was given the opportunity to 
vote on the grant. 16of18 staff members voted in favor of 

the SIG application to implement the elements of the 

Transformational Model. 

9. The district has received the 
support of parents to fully 
implement the intervention 
model. 

All models 

• Parent Meeting Agendas 

• Parent Surveys 

Parent Focus Grout:is 

./ EVSC seeks regular input from families. In addition to this 
survey, the EVSC posted a Facebook status update seeking 
input, included an update on the EVSC Website, conducted a 
phone blast to McGary families all in an effort to seek input 
on top of the school level meetings and interactions with 
families. 

55 



10. The school board is fully 
committed to eliminating 
barriers to allow for the full 
implementation of the selected 
model. 

All models . School Board Assurances 

• School Board Meeting 
Minutes from proposal 
and or discussion 

• Suppon the creation of a 

,/ EVSC'S Board of School Trustees has shown its full support 
and commitment to implementing Transformational Models 
in the district. Board approval of prior models occurred in 
July 2011 and May 20 I 0. Board approval for the 
Transformational Model is expected on May 7, 2012 as the 
next board meeting fell after the April 30, 2012 submission 
deadline. 

Dr. Smith has led discussion with the EVSC School Board 
regarding McGary on April 2, 2012 and April 16, 2012. 
(Official EVSC Board approval expected on May 7, 2012). 

new turnaround office (or 
reorganization ifadditional 
schools are being added 
within a distria) with an 
appointed turnaround 
leader having significant 
and successful experience 
in changing schools 

I I. The superintendent is fully 
committed to eliminating 
barriers to allow for the full 
implementation of the selected 
model. 

All models . Superintendent Assurance . School Board Meeting 
Minutes from proposal 
and or discussion . Superintendent SIG 
Presentation 

• Creation ofa new 
turnaround office (or 
reorganization ifadditional 
schools are being added 
within a distria) with an 
appointed turnaround 
leader having significant 
and successful experience 
in changing schools 

,/ See attached assurance from Superintendent Dr. David 
Smith. 

As EVSC's Superintendent, Dr. Smith as well as the EVSC 

Board of School Trustees are fully committed to providing 
resources, as necessary, to support the turnaround effort. To 

this point, multiple district administrators have worked 
collaboratively with the school leadership teams assisting 

with curriculum, professional development, data-driven 
practices, cultural competency, and school culture/climate 
needs. The district administrators recognize the critical 
importance of family engagement, school culture, student-

adult relationships, student achievement, and the urgency 
surrounding the implementation of these initiatives for the 
benefit of our students. 

The Superintendent has held ongoing meetings regarding 
principal recruitment/selection and the Transformational 
Model proposal at McGary with members of his Executive 
Leadership Team as well as members of the Instructional 
Support Team; April 25, 2012 was the Executive Leadership 
Team meeting for final review with unanimous, full support 
of ~rant proposal. 

12. The teacher's union is fully ,/ Letter of Support from the Evansville Teachers Association 

committed to eliminating outlines contractual flexibility afforded Equity Schools as 
barriers to allow for the full stated in current contract and support of the Transformation 
implementation of the model, Model. Union fully involved in the acceptance of the TAP 
including but not limited to 
teacher evaluations, hiring and 

model of evaluation/compensation as stated in the Letter of 

dismissal procedures and length Support for the TAP model. 

of che school day. 
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Turnaround, Transformation 
Models 

• Teacher Union Assurance 

An outline ofamendments to SIG 
Teacher contracts that will 
allow for full implementation of 
the identified model 

13. The district has the ability to 
recruit new principals. 

Turnaround, Transformation 
Models 

• 	 Partnerships with outside 
educational organizations 
(TFA, New Teachers for 
New Leaders) and or 
universities 

• 	 Statewide and national 
postings 

• 	 External networking 

14. 	 The district has a robust 
process in place to select the 
principal and staff. 

Turnaround, Transformation 
Models 

• 	 Principal and staffhiring 
practices 

• 	 Principal and staff transfer 
po/ides/procedures 

• 	 principal and staff 
recruitment, placement 
and retention procedures 

./ 

./ 

The recruitment and selection of the new principal, Tammy 
Dexter, was of highest importance and determined by a 
subgroup of the Superintendent's Executive Leadership 
Team regarding qualities needed to lead a school turnaround 
effort. Those qualities are determined around leadership and 
the ability to mobilize staff relative to readiness to learn, 
readiness to teach, and readiness to act aligned to the 
elements of the Transformational Model. The importance of 
this selection cannot be overstated. It must be made in the 
context of building culture, current initiatives, and the 
support necessary to make turnaround a reality. 

New principal, Tammy Dexter, has already demonstrated 
success as a turnaround leader in implementing a 
Transformational Model in a K-8 school for two years. She 
was a participant in the EVSC's Learning Leadership Cadre 
with Brown University and is currently completing her EdS at 
Indiana State University. A former counselor and high 
school English teacher, Tam my has a wide variety of 
experiences with curriculum and instruction as well as with 
students, families, and community partners. At her former 
school, Tammy led the school in the move to a renovated 
building and the merging of two staffs (K-5 and 6-8), the 
implementation of TAP, the creation of an alternative 
program, as well as the oversight of the I 003g 
Transformational Model. 
The recruitment and selection of the new principal, Tammy 
Dexter, was of highest importance and determined by a 
subgroup of the Superintendent's Executive Leadership 
Team regarding qualities needed to lead a school turnaround 
effort. Those qualities are determined around leadership and 
the ability to mobilize staff relative to readiness to learn, 
readiness to teach, and readiness to act aligned to the 
elements of the Transformational Model. The importance of 
this selection cannot be overstated. It must be made in the 
context of building culture, current initiatives, and the 
support necessary to make turnaround a reality. 

The district also implemented a robust screening process to 
place top talent in the positions of TAP Master and Mentor 
teachers including dual interviews with district and school 
level teams and classroom observations. 
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All applicants take online screening exams through the 
Human Resources Department Job Fit (non-licensed) and 
Teacher Fit for all licensed positions. Administrator Fit 

Staff at Equity schools must successfully complete a rigorous 
professional development strand including classroom 
observations of practice in order to remain at the school. 

I 5. The timeline is detailed and 
realistic, demonstrating the 
district's ability to fully 
implement the intervention 
during the 2011-2012 school 
year. 

All models 

Monthly focus with identified 
objectives 

Smart Goals 

Measurable Outcomes 
(consisting oftransformative, 
formative, and summotive 
data) 

Streamline and scaffolded 
focus aligned to key findings 
and root causes in SIG 
a lication 

./ The non-chronological implementation timeline for McGary 
is included in the Transformational Model Plan. A 
chronological timeline is available upon request of the IDOE. 

Goals of the grant reflect student data and demonstrate the 
need for improvement in student performance. 

Smart Goals and measurable outcomes will be integrated in 
the Quarterly Benchmark Checkpoint Process, Worksheet, 
and Report Cards as well as in shorter intervals within the 
online TAP System for Cluster Planning. 

16. District staff has high levels 
of expertise and successful 
experience in researching, 
and implementing the 
selected intervention model. 

Turnaround, Transformation, Restart 
Models 

Professional Development 
sign in sheets aligned to SIG 
funded PD 

Support framework of district 
staffaligned to areas ofneed 
as identified in the SIG 
application (Stoff member, 
area of expertise, support 
provided to the school, 
frequency) 

./ EVSC ­ HPHP Readiness Model -Alignment of Supports 

readiness to 
LEARN 
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Multiple LEA supports have spent intensive time in training 
with Kenneth Wong of Brown University, The School 
Turnaround Group, and in !DOE-sponsored training (i.e. R.EL 
Midwest/Lauren R.him, networking sessions with other 
Indiana schools implementing turnaround). Additionally, the 
LEA has fully collaborated with IDOE School Turnaround 
S ecialists throu hout the ast two ears and has ained 
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17. 	The school community has 
been purposefully engaged 
multiple times to inform 
them of progress and seek 
their input. 

All models . Town Hall Meetings 

• 	 Town Holl Meeting Postings 
(news paper, district website, 
parent newsletters, public 
flyers) 

• 	 Town Hall sign in sheet.5 

• 	 Community Partner 
Assurances 

Documentation of mailings 

18. 	 The district demonstrates 
the ability to align federal, 
state, and local funding 
sources with grant activities. 

All models 

• 	 Title I 

• 	 Title fl 

• 	 Title Ill 

• 	 IDEA 

• 	 E-Rate 

• 	 TAP 

.I 

.I 

great insight from the technical assistance of IDOE. 

"Transformational Models" will have a held spot on the 
HPHP-Aligned Instructional Support Team to provide 
specific wrap-around supports as needed for all 
Transformational Model schools. 
The LEA and school leadership team have engaged families 

multiple opportunities to provide input regarding the school 

improvement efforts at McGary, including specific input 

regarding the 1003(g) application. 

Additionally, the LEA conducts an annual Stakeholder Survey 

to seek input from parents, students, and staff. 

Element of the 

Intervention 


Use of research-
based instructional 
practices that are 
vertically aligned 
across grade levels 
and the state 
standards 
Assistance with 
design and 
implementation of 
improvement pion 
including high-
quality job-
embedded 
professional 
development 
designed to assist 
schools in 
implementing the 
intervention model 

Recruitment of 
teaching staffwith 
skills and 
experience to 
effectively 

Intervention 

Federal Resources 

Transformation 

Transformation 

Transformation 

Resource 

Title I Part A 

Title I, Part A, 

Title II, Part A 
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19. 	 The district demonstrates 
the ability and commitment 
to increased instructional 
time. 

Turnaround, Transformation Models 

• 	 Increased instructional time is 
structured and embedded 
into the schools' doily 
schedule and or school 
calendar 

• 	 Increased learning time (or 
students is tiered and 
supported by licensed and/or 
highly qualified educators 

• 	 A needs assessment has been 
completed to identift areas 
where extended time con be 
most effectively used 

• 	 Increased learnim~ time is 

./ 

implement the 
selected 
intervention model 

Job-embedded staff 
development aligned 
to grant goals to 
assist English 
language /earners 
Provide extended 
learning 
opportunities for 
students 

Provide community Transformation Full Service school 
and family supports community ~rant 

State Resources 
External partners to 
assist the school 
with ongoing 
technical assistance 
Reward 
teachers/leaders+ 
use evaluation 
systems for teachers 
and principals that 
consider student 
growth and 
assessments 
Provide high 
quality, job-
embedded 
professional 
development 

Transformation 

Transformation 

Transformation 

Transformation 

Transformation 

Title Ill, Part A ­
LEP (when 
applicable) 

Full Service School 
Community Grant, 
21" Century 
Learning 
Communities 
Grant, Title I 

IDOE/SIGa 
(LearningWorx for 
12-13). 

TAP/TIF 

Innovation Grant 

Through the Equity Process, the district showed a 

commitment to increased instructional time beginning in the 

2010-2011 school year, giving the school staff the autonomy 

to determine their own calendar as an Equity School. Data 

was collected and McGary staff determined the additional 

days in 10-11and11-12 had low student attendance results 

and did not lead greater achievement results. The LEA has 
supported the staff in restructuring their school calendar for 

increased effectiveness, which with funding would include 
extending the day and year with STE(A)M infused learning 

opportunities for all students as well as additional 

professional development days for staff. 

60 



structured as a vehide to 
support differentiated 
learning (ex: ...) 

0 An addff.ional block 
of time embedded 
into the school day 

0 Summer 
enrichmentlremedia 
tion 

0 Saturday 
intervention 

0 Before or aft.er 
school 
enrichmentlremedia 
tion 

0 School vacation 
weeks . Compensation for extended 

day is identified by the LEA 
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models 

> Instructions: 

I) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 

2) There are five required LEA commitments or actions that districts have already taken or plan to toke in school year 2012-13. 

3) In the second column, provide a short description of how the commitment was completed or the district's plan to complete it. 

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B. 

lndlcaton of LEA Commitment Description of how this commitment was or wlll be completed 
I 

I . Design and implement school 
intervention model consistent with 
federal application requirements. 

• EVSC district leaders led the McGary Leadership Team through the Root Cause Analysis beginning in a 
collaborative session on April 11, 2012 to begin the process of identifying the greatest needs to address 
within a Transformational Model. The LEA continued to seek input of the McGary Staff based on the 

The IDOE will assess the LEA's assessed needs. 
commitment to design and 
implement an appropriate • A subgroup of the LEA Instructional Support Team completed Attachment C (LEA Capacity to Implement 
intervention model and school the Intervention Model). It was determined by the subgroup that the LEA is fully able to support the 
improvement activities by requiring implementation of a Transformational Model at McGary. 
the LEA to document a process 
that may include, but will not be 
limited to: 

• McGary and LEA have a continuous and embedded school improvement process that involves frequent 
calibrations based on data and student evidence of effectiveness. The EVSC has received national 

(a) Assessing the completed SIG School 
Needs Assessment to identify the 

commendation for its efforts in supporting its schools through the continuous improvement process. 
See http:Uwww.edweek.org/ew/articles/2012/04/18/2Bkaufman.h31.html?tkn=ZLZFSp9KuX7w6R%2BOzCmH6zNdrqiw6MXShM4x&intc=es 

greatest needs; 
• It is evident to EVSC that very intentionally aligned support was needed to not only support our current SIG 

(b) Assessing the LEA and school's Schools, but also have the capacity to serve a potential additional Transformational Model. These 

capacity (staff, resources, etc.) to supports were embedded by design and not an "additional layer." The EVSC Instructional Support Team 

implement specific interventions and {IST) is aligned to the HPHP Readiness Framework and well prepared to serve as direct support to all SIG 

school improvement activities; schools in implementing an additional Transformational Model School. EVSC's district capacity to support 
this difficult and complex work has been recognized by national experts on school improvement and 

(c) Assessing the alignment of the LEA turnaround. The district IST has developed metrics for districtwide impact/success based on the indicators 
and school improvement processes within the 3 domains of the HPHP Readiness Model. 
for supporting the designed 
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interventions; 

(d) Assessing other resources that will 
support the design and 
implementation efforts of selected 
interventions; 

(e) Assessing the engagement of 
stakeholders (staff, parents, 
community, etc.) to provide input 
into the design and implementation 
process; 

(f) 	 Assessing the scheduling of regular 
(at least biweekly) data meetings to 
identify school/ teacher/ student 
weaknesses and to adjust plans for 
supports to address those 
weaknesses; 

(g) 	 Assessing the communication with 
selected provider(s) to plan 
Professional Development and 
support based on assessed needs (at 

• 	The EVSC/LEA has implemented a thorough process for completing the School Needs The LEA has carefully 

reviewed the reports from /DOE onsite focus groups/monitoring of McGary Middle School as a Year 3 

Priority School. These reports were provided by /DOE Turnaround Specialist, Troy Crayton, in collaboration 

with the EVSC; EVSC works with Diehl Consulting to perform an EVSC Stakeholder Evaluation every year. 

This feedback provides important information to each school and the district as a whole including 

commentary and improvement suggestions. Additionally, extended learning opportunities are also 

evaluated separately through Diehl Consulting. 

• 	Parent input has been sought through multiple methods of outreach. Assessment, including creating a 

comprehensive assessment team and seeking input from a current /DOE distinguished-principal mentor 

who has worked with the both the current principal of McGary Middle School and the newly 

recruited/appointed principal, Tammy Dexter. McGary utilizes site-based decision making with parents, 

guardians, community partnerships, and school representatives through its School Site Council. See 

appendices for a Site Council meeting record form in which parents/community partners provided input 

on the 1003g grant. The EVSC hosts The Education Roundtable with several community partners and 

parent representatives as part of the Center for Family, School, and Community Partnerships key focus on 

involving stakeholders as partners around learning. 

• All transformational schools will follow the TAP system in regular meetings that focus on student data. 

Also, the schools all implement the Data Wise process to analyze the data. Part of the process, after 

looking at the data is inquiring about data and acting on identified teaching and learning problems. 

• 	The Director of Title Support will take the lead on organizing around community partnerships and 

selected providers, maintain documentation of meetings and communications, and integrate full 

collaboration with the Center for Family, School, and Community Partnerships. 

• 	The EVSC's Instructional Support Team will take the lead on assessing the intentionality, collaboration, 

and effectiveness of selected providers. 

• 	The Director ofTitle Support will work with school level leadership teams and the rest of the school 

leadership, parent groups and LEA will continue to assess and evaluate the merit and effectiveness 

engagement practices intended to increase partnerships with stakeholders by using the Mass Insight 

Readiness model as well as the EVSC Stakeholders survey and community communication through 

comment cards, Facebook postings, and phone calls. 

• The school leadership and LEA will continue to use the Mass Insight Readiness model to review all 
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least biweekly), 

(h) Maintaining accurate documentation 
of meetings and communications, 

(i) 	 Following and/or revising schedules, 
goals, and timeline as needed, and 

(j) 	 Submitting all data/forms to the 
IDOE and/or USDE in accordance to 
timeline. 

resources including academic and behavior support interventions to thoroughly evaluate the their impact 

on student behavior and academic achievement 

• 	Parent input has been sought through multiple methods of outreach. Assessment, including creating a 

comprehensive assessment team and seeking input from a current IDOE distinguished-principal mentor 

who has worked with the both the current principal of McGary Middle School and the newly 

recruited/appointed principal, Tammy Dexter. McGary utilizes site-based decision making with parents, 

guardians, community partnerships, and school representatives through its School Site Council. See 

appendices for a Site Council meeting record form in which parents/community partners provided input 

on the 1003g grant. The EVSC hosts The Education Roundtable with several community partners and 

parent representatives as part of the Center for Family, School, and Community Partnerships key focus on 

involving stakeholders as partners around learning. 

• All transformational schools will follow the TAP system in regular meetings that focus on student data. 

Also, the schools all implement the Data Wise process to analyze the data. Part of the process, after 

looking at the data is inquiring about data and acting on identified teaching and learning problems. 

• The Director of Title Support will take the lead on organizing around community partnerships and 

selected providers, maintain documentation of meetings and communications, and integrate full 

collaboration with the Center for Family, School, and Community Partnerships. 

• The EVSC's Instructional Support Team will take the lead on assessing the intentionality, collaboration, 

and effectiveness of selected providers. 

• The Director of Title Support will work with school level leadership tea ms and the rest of the Instructional 

Support Team to continuously monitor and calibrate the effectiveness of the work, which includes by is 

not limited to meeting with all stakeholders, working to revise schedules, goals, and timelines as needed. 

A robust, ongoing monitoring plan is in place and available upon request. 

• 	The EVSC Office of Academic Affairs (Title I Division) assures it will submit all data/forms to the IDOE/USDE 

as requested. 

• 	EVSC will continue to work collaboratively with /DOE Technical Assistance from a School Turnaround 

Specialist for Priority Schools and will ensure all school and district processes are implemented with fidelity 

and as well as IDOE-aligned. 
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Indicators of LEA Commitment 

(2) The LEA has or will recruit, 
screen, selects and support 
appropriate external providers. 

The IDOE. will assess the LEA's 
commitment to recruit, screen, 
and select external providers by 
requiring the LEA to document a 
process for assessing external 
provider quality which may 
include, but will not be limited 
to: 

(a) Identifying external providers 
based on each school's SIG needs; 

(b) Interviewing and analyzing 
external providers to determine 
evidence-based effectiveness, 
experience, expertise, and 
documentation to assure quality 
and efficiency of each external 
provider based on each schools 
identified SIG needs; 

(c) Selecting an external provider 
based upon the provider's 
commitment of timely and 
effective implementation and the 
ability to meet school needs; 

(d) Aligning the selection with 
existing efficiency and capacity of 
LEA and school resources, 

Description of how this commitment was or will be completed 

. The Evansville Vanderburgh School Corporation has a clear process for recruiting, screening, and 
selecting external providers including: 

a. Making data-driven decisions around needs by completing a comprehensive-needs assessment 
through a Root Cause Analysis process. 

b. The LEA and school leadership team interviewed and met with potential external providers (i.e. 
LearningWorx/Kristie Sweeney and da Vinci Group) that meet the needs based on the CNA and 
researching which provider would most effectively meet the needs determined as well as aligning with 
supports that may already be available in the district. 

c. More in depth studying of narrowed provider list while contacting external providers to interview 
(and seek demonstrations, if applicable.) 

d. Prepare an MOU or statement of assurance for services to be fulfilled if funding becomes available 
in conjunction with the Office of Chief of Staff. 

e. Receive board-approval for applicable MOUs. 

f. Once funding becomes available, solidify partnership with an ancillary agreement outlining 
services. 

g. LEA will complete ongoing follow up and assessment of effectiveness of the services and will calibrate 
as needed with the provider. The principal will also be aware of their ability to share concerns about 
any external provider with any representative of the EVSC Instructional Support Team, who will follow 
up on the concern. 

h. LEA assures progress and changes in the grant budget will be reported to art stakeholders, including 
records assessing quality and frequency of supports. 

i. The LEA will take the lead on monitoring the effectiveness and in-school presence of the selected 
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specifically time and personnel; external providers. 

(e) Assessing the regular (at least I j. 
biweekly) communication with the 
selected service provider(s) to 
ensure that supports are taking 
place and are adjusted according 
to the school's identified needs, 

Diehl Consulting will support in the evaluation of selected external providers. 

(f) Assessing the utilization of 
multiple sources of data to 
evaluate the effectiveness of the 
supports provided (at least 
biweekly) and reporting the 
results to the IDOE. 

(g) Assessing the monitoring of 
records for quality and frequency 
of supports provided by the 
selected service provider(s), 

(h) Assessing the in-school 
presence (at least one day a week) 
to monitor the interactions of the 
school administration, faculty, and 
staff with the selected service 
provider(s) to ensure the full 
implementation of supports; and 

(i) Assessing the recording and 
reporting of progress to school, 
LEA. IDOE, and USDE. 
Intervention and school 
improvement activity providers 
will be held to the same criteria as 
external providers. 
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Indicators of LEA Commitment Description of how this commitment was or will be completed 

3. Align other resources with the school improvement model. (For examples of resources and how they might align, see Attachment C). 

The IDOE will assess the LEA's 
commitment to align other resources with 
the interventions by requiring the LEA to 
document a process which may Include; 
but will not be limited to: 

(a) Identifying resources currently being 
utilized in an academic support capacity; 

(b) Identifying additional and/or potential 
resources that may be utilized in an 
academic support capacity; 

(c) Assessing the alignment of other federal, 
state, and local resources based on 
evidence-based effectiveness and impact 
with the design of interventions; 

(d) Assessing the alignment of other federal, 
state, and local resources with the goals and 
timeline of the grant (e.g., fiscal, personnel, 
time allotments/scheduling, curriculum, 
instruction, technology 
resources/equipment); 

(e) Conducting regularly scheduled reviews 
of the resource alignment to ensure all areas 
are operating fully and effectively to meet 
the intended outcomes or making 
adjustments as necessary; 

(f) Redirecting resources that are not being 

• 	 {a) The EVSC, acting as the LEA, have identified resource alignment in attachment 

c. . (b) The EVSC partners with organizations that provide in-kind services and supports 

as well as utilizing other federal resources, grants, and district initiatives that will 

align with the grant at McGary. 

• 	 (c)(d) Attachment C shows the alignment of resources. The LEA will work 

continuously with the schools to assess and make fiscally responsible decisions as 

needed.) . (e) The federal bookkeeper will consult with the Instructional Support Team, 

including the Director ofTitle Support, Director of State and Federal Programs, and 

grant support staff in completing regular reviews of finances and resource 

alignment. 

• 	 {f) The LEA will support the school leaders in completing any amendments as 

determined necessary. The Director of Title Support or other LEA representative 

will assure amendments are reviewed properly by key stakeholders prior to 

submission. 

• 	 {g) The LEA representatives who are directly supporting the Transformational 

Schools will keep digital calendars with in-school supports represented . The LEA 

will have at least a weekly presence in year one schools and will serve as supports 

to ensure full implementation. 

• 	 The LEA has placed funding sources side-by-side in an effort to assess which 

implementation efforts would require additional financial support. 
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used to support the school improvement 
process; and 

(g) Assessing the presence (minimum of one 
day per week the first year) in the school to 
monitor the implementation of the 
interventions by school administration, 
faculty, and staff as well as interactions with 
the selected service provider(s) to ensure 
the full implementation of supports. 
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Indicators of LEA Commitment Description of how this action was or will be completed 

4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively. 

The IDOE will assess the LEA's commitment 
to modify its practices or policies, if 
necessary, to enable it to implement the 
interventions fully and effectively by 
requiring the LEA to document a process 
which may include, but will not be limited 
to: 

(a) Identifying IDOE and/or LEA challenges that 
may slow or halt the school improvement 
implementation process; 

(b) Assessing, designing, and implementing a 
policy modification protocol that includes 
input that may include state and local 
education agency administrators, board 
members, and personnel; and 

(c) Developing an ongoing process to assess 
areas that may be considered for policy and 
process modification that include, but will 
not be limited to: 

(i) school administrator and staff hiring practices; 

(ii) school administrator and staff transfer 
procedures; 

(iii) school administrator and staff dismissal 
procedures; 

• The EVSC is fully committed to identifying and accepting input regarding barriers 

that may exist that slow/halt the school improvement implementation process. 

The Director of Title Support, acting as the District Transformation Officer, will 

serve as a liaison between the school, district, and IDOE as necessary when 

addressing concerns. . The EVSC's Instructional Support Team will meet regularly to ensure full 

implementation of the grant as well as supporting school transformation leaders 

with problems that they may encounter. IST is fully aligned with the domains of 

Mass Insight's HPHP Readiness Model. 

• The EVSC will strengthen the protocol in supporting the modification of practices 

and policy. 

• The EVSC Instructional Support Team will meeting regularly to support the ongoing 

process of assessing areas that may be considered for policy and process 

modification. One function of the team is to align process and policy that support 

the transformation model implementation including administrative hiring 

practices, transfer, dismissal, evaluation, rewards, recruitment, and school 

calendar/day. 

• The EVSC is fully supportive of the TAP model in rewarding school teachers and 

leaders aligned to student achievement and this model has already been in place for 

one year at McGary. The Director of Title Support also serves as the TAP liaison 

between CELL, IDOE, and all TAP schools. Two additional district administrators 

will be trained in TAP (for a total of 6 TAP-trained and certified district-level 

supports.) 

• Additional opportunities to retain staff will be added as a result of the I 003g grant 

(i.e. classroom mini grants). 

• The EVSC fully supports McGary's autonomy in creating increased learning 
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(iv} school administrator and staff evaluation opportunities for both students and staff. McGary staff has opted to increase their 
procedures [predominately based (at least learning time for staff collaboration by 3 additional days in comparison to other 
51 %) on school and student performance EVSC schools. 
data] 

(v) school administrator and staff rewards for 
increased student achievement and/or 
graduation rate; 

(vi) school administrator and staff recruitment, 
placement and retention procedures; and 

(vii) altering the traditional school day and/ or 
calendar to include additional instructional 
and planning time. 
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lndicator-s of LEA Commitment Description of how this action was or wlll be completed 

S. Sustain the model o~er the funding period ends. 

The IDOE will assess the LEA's 
commitment to sustain the reforms after 
the funding period ends by requiring the 
LEA to document a process that may 
include, but will not be limited to: 

(a) Developing school improvement planning 
processes that support sustainability of 
education reform protocol; 

(b) Developing processes to assure effective 
training of school leadership staff to 
ensure the understanding and efficient 
implementation of interventions into 
operating flexibility of the school; 

(c) Developing processes to assure effective 
training of school staff to ensure the 
understanding and efficient 
implementation of interventions into the 
classroom curriculum and activities; 

(d) Identifying alternative funding sources to 
sustain operational protocol that may 
require financial support; 

(e) Identifying meaningful professional 
development for school leadership and 
staff that support short-term and long­
term initiatives of educational 
improvement; 

(f) Demonstrating a commitment to the 

• The EVSC provides technical support in school improvement processes that 

support sustainability of education reform and have been nationally commended 

for their efforts; Data Wise embedded support. 

• Members of EVSC's Instructional Support Team will provide training to school 

leadership staff to ensure the understanding and efficient implementation of 

interventions into operation a I flexibility of the school. 

• The EVSC has developed a Transformational Urban Leadership program with ISU 

and Learning Leadership Cadre in partnership with Brown University for developing 

leadership capacity and training is embedded and sustained. 

• The EVSC will support the implementation of specialist positions that support the 

schools in areas determined as needed, including special education and data-

d riven practices. 

• The EVSC will continue to identify alternative funding sources to sustain 

operational protocol of transformational elements that may require financial 

support. 

• The Director of Rtl will work with school leaders and the Instructional Support 

Team to identify meaningful professional development for school leadership and 

staff that support both short- and long-term initiatives of educational 

improvement aligned to a district-wide three-dimensional Rtl Model. 

• The EVSC fully supports its transformational schools in the implementation of the 

TAP System white also aligning Data Wise and will continue to support schools in 

the implementation of an extensive 3-year school improvement plan. 

• The EVSC will continue to partner with Diehl Consulting, Inc. as an external 

evaluator. Diehl will evaluate the effectiveness of all interventions as well as 

monitoring throughout benchmarks to provide external feedback to the school 

leaders and School Transformation Team at checkpoints. This will support the 

teams in continuously modifying the work in the transformational schools and at 
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continuous development of teacher 
knowledge and skills to incorporate 
changes into their instruction as 
evidenced by an extensive action plan; 

(g) 	Developing an evaluation system that 
measures short-term and long-term, 
multi-level implementation of 
interventions, as well as the 
measurement of effectiveness of 
supporting initiatives and policy; 

(h) 	Development of a process to embed 
interventions and school improvement 
activities in an extensive strategic long­
term plan to sustain gains in student 
achievement; 

(i) Developing an evaluation system to 
monitor strategic checkpoints and end of 
the year results and outcomes to inform 
and assist practitioners with problem­
solving and decision-making that 
supports short-term and long-term 
educational fidelity; 

(j) 	Developing a process to sustain alignment 
of resources with the school's mission, 
goals, and needs; 

(k) Planning a growth model for both the 
fiscal and human capital within the LEA 
for implementation and sustainability of 
interventions and school improvement 
activities; 

(I) Establishing and implementing 

the LEA level of supporting those schools. 

• 	 The Transformational Schools will keep their needs-based goals and school mission 

as the cornerstone of decisions around student learning and budgeting. 

• 	 The IST team will collaborate with stakeholders in planning for sustainability of 

those interventions that are proving to be successful while assessing the need for 

continuation for lesser effective interventions. A robust plan for monitoring 

interventions and strategies is available upon request. 

• 	 The members of the Instructional Support Team with representatives and 

consultation from other departments will provide the oversight of interventions, 

school improvement activities, financial management, and operations of the 

school. The principal will be the driver of requesting needs to the team. 
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accountability processes that provide 
effective oversight of the interventions, 
school improvement activities, financial 
management, and operations of the 
school. 
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4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure 

)- Instructions: 

I) Scroll down to the intervention model that the school will be using. Complete the information for that model only. 

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second column include the 
steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead person and when the task will occur (names of 
months are sufficient). 

3) Complete the table for- only the model that the school will implement. 

4) lf the improvement model will not be implemented, check "We will not implement this model." 

5) For how the descriptions will be scored, see the Intervention Models scoring rubric (Attachment E). 
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Transformation Model (Guidance Document, Section E, pages 36-42) 


0 We will implement this model. D We will not implement this model - move to next model. 


If implementing the transformation model, complete the table below. 

Elements Tasks Lead Person/ Time Period 
Position (month) 

I. Replace the principal who led the school A new principal has been appointed to McGary Middle School to Superintendent July 2012 
prior to implementing the model. begin in the 2012-2013 school year. Newly named principal Mrs. of Schools 

Tammy Dexter has had 4 years of administrative experience, 
including two prior years leading a Priority Title I School and has 
extensive knowledge of the Transformational Model and school 
turnaround. 

2. 	 Use evaluation systems for teachers and 
principals that consider student growth 
and assessments; develop with 
teacher/principal involvement 

• 

• 	 The TAP System for Teacher and Student Advancement 

was adopted by McGary Middle School staff during the 
2010-11 school year and was implemented during the 
2011-12 school year. The TAP System for teacher 
evaluation considers student growth and achievement as 
part of the teacher evaluation ratings. Teachers are 
observed four times yearly, two announced and two 
unannounced. Teachers then self-evaluate the lesson 
using the TAP rubric, and a post conference is held which 
provides the teacher with an opportunity to learn a 
strategy to implement while working on their area of 

refinement. Teachers also receive an area of 
reinforcement from the observed lesson. 

• 	 The school leadership team (consisting of principal, 
assistant principal, master and mentor teachers with 
district support participated in nine days of training on 
the TAP observation/evaluation model June-October, 

2011 and are all certified in TAP. The Leadership Team is 
responsible for TAP's fidelity of implementation. This 

team continued to fulfill the requirements of meeting 

TAP School Begin in September 
Leadership Team 2012 

TAP School 
Leadership Team 
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weekly with primary responsibilities around analyzing 
student data to create the school academic achievement 
plan; developing and reviewing cluster groups' goals, 
activities and outcomes; becoming Certified TAP 
Evaluators; conducting teacher evaluations; and ensuring 
inter-rater reliability regarding teacher evaluations. 
Ongoing, embedded technical assistance is provided by 
CELL (Center of Excellence in Leadership and Learning) 
through the support of a TAP Regional Coordinator. 

. Teachers were evaluated on both the TAP and EVSC 
evaluation tools during the 2011-12 school year. The TAP 

McGary 
Administrative 

model provides McGary leadership the opportunity to Team 
reward teachers who demonstrate adequate to superior 
Skills, Knowledge and Responsibilities as measured by the 
TAP observation rubric and /or who demonstrate a 
positive impact on student achievement as demonstrated 
by student growth on ISTEP+. Teachers who have not 
shown adequate performance on the EVSC Teacher 
Evaluation will be placed on a plan of improvement with a 
clear pathway to dismissal if adequate progress is not 
demonstrated. Additionally, teachers who do not 
demonstrate adequate performance on the TAP Skills, 
Knowledge and Responsibilities or student growth will be 
placed on an EVSC plan of improvement at the beginning 
of the following year. 

3. Reward school leaders, teachers, staff 
who, in implementing this model, 
increased student achievement or high 
school graduation rates; remove those 
who, a~er professional development, have 
not 

• The TAP System for Teacher and Student Advancement 
was adopted by the school during the 2010-11 school 
year to be implemented during the 2011-12 school year 
which includes up to $2500 in compensation per teacher, 
which is added to a compensation pool. 

Principal with 
LEA support 

November 2013 
(Dependent on NIET-
National Institute for 
Excellence in Teaching to 
determine distribution 
amounts) 

• The school leadership team (consisting of principal, 
assistant principal, master and mentor teachers with 

TAP School 
Leadership Team 

Ongoing 
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district support participated in nine days of training on 
the TAP observation/evaluation model June-October, 
2011. The Leadership Team is responsible for TAP's 
fidelity of implementation. This team continued to fulfill 
the requirements of meeting weekly with primary 
responsibilities around analyzing student data to create 
the school academic achievement plan; developing and 
reviewing cluster groups' goals, activities and outcomes; 
becoming Certified TAP Evaluators; conducting teacher 
evaluations; and ensuring inter-rater reliability regarding 
teacher evaluations. Ongoing, embedded technical 
assistance is provided by CELL (Center of Excellence in 
Leadership and Learning) through the support of a TAP 
Regional Coordinator. 

• Teachers were evaluated on both the TAP and EVSC 
evaluation tools during the 2011-12 school year. The TAP 
model provides McGary leadership the opportunity to 
reward teachers who demonstrate adequate to superior 
Skills, Knowledge and Responsibilities as measured by the 
TAP observation rubric and /or who demonstrate a 
positive impact on student achievement as demonstrated 
by student growth on !STEP+. Teachers who have not 
shown adequate performance on the EVSC Teacher 
Evaluation will be placed on a plan of improvement with a 
clear pathway to dismissal if adequate progress is not 
demonstrated. Additionally, teachers who do not 
demonstrate adequate performance on the TAP Skills, 
Knowledge and Responsibilities or student growth will be 
placed on an EVSC plan of improvement at the beginning 
of the following year. Teachers must earn a score of no 
less than 2.5 (career), 3.S (mentor) and 4 (master) on the 
Skills, Knowledge and Responsibilities and no less than a 
score of 3 for classroom growth and not less than 3 on 
school-wide achievement growth to be eligible for TAP 

McGary 
Administrative 
Team 

Begin in September 
2012 
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performance award compensation. 

• 	 In addition, certified teaching staff would be eligible for 
an additional $500 of compensation based on building 
wide student achievement goa Is. Staff will determine the 
structure of the compensation plan. 

• 	 Non-instructional support staff will be eligible for up to 
$1500 for McGary reaching TAP related goals for 
schoolwide achievement. 

• 	 Performance-based compensation is a component of the 
TAP system. The TAP system calculates student 
achievement gains in addition to teachers' instructional 
practices, based on the four evaluation scores when 
determining the end of the year bonus. The teachers a re 
also evaluated utilizing the EVSC formal evaluation 
instrument, which has a clear pathway for evaluation and 
teacher dismissal with due process. 

Principal with November 20 I 3 
LEA Support 

Principal with November 20 13 
LEA Support 

Elements Tasks Lead Person/ Time Period 
Position (month) 

4. Provide high quality, job-embedded . The TAP System for Teacher and Student Advancement PRINCIPAL Continue 
professional development was implemented beginning in the Fall of 2011. 

• Each teacher will be required to have an Individual 
Growth Plan (IGP) based on classroom observations or 
student level data beginning in the Fall of 2012. TAP 
master and mentor teachers will support the career 
teachers' ongoing development and implementation of 
professional growth plans. TAP Master teachers had 
professional growth plans in 11-12, in which the principal 
supported. 

AND TAP 
School 
Leadership Team 

TAP Master 
Teachers 

Fall 2012 

• Professional learning Communities (Cluster Meetings) 
began in the 2011-2012 school year. Cluster Meetings are 
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non-instructional professional growth time that occurs 
weekly in addition to daily PLCs and focuses on specific 
instructional strategies. The remainder of the week PLCs 
will focus on looking at student work and collaborative 
planning. These professional activities are aligned with 
TAP's STEPS for Effective Learning and are focused on 
learning specific, research-based and field-tested 
instructional strategies to address an identified student 
need at McGary. To achieve this, some cluster activities 
include test analysis for instructional improvement; 
alignment of standards, instruction and assessment; 
development of group members' instructional skills; 
classroom observations of demonstration lessons; and 
teachers becoming familiarized with the TAP Teaching 
Skills, Knowledge and Responsibility Standards. (Within the 
TAP "CODE" system, all evaluative data is stored and 
reports are able to the generated by the leadership team to 
help support teachers' refinement areas and to guide what 
teachers learn during PLCs.) 

. Faculty meetings, which meet a minimum of once a 
month, will be professional development-oriented 
meetings around the schoolwide problem of practice. 

. Student data will be disaggregated in cluster (PLC) time, 
and best practices will be researched and field-tested by 
Master Teachers to determine level of effectiveness with 
student population. 

• 	 Teachers have been deconstructing and performing gap 
analysis of both the Indiana Academic 
Standards/Indicators and Common Core State Standards 
to insure the highest level of rigor at each grade level. 

TAP School 
Leadership Team 

Principal 

Master and 
Mentor 
Teachers 
(facilitate for 
Career 
Teachers) 

Master and 
Mentor 
Teachers 
(facilitate for 

August 20 12 

Begin August 20 12 
(continued from 
2011) 

Begin August 2012 
(continued from 
2011) 

Begin August 2012 
(continued from 
2011) 
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During weekly hour-long structured team plan times, 
content area teachers use classroom-level data to focus 
upon key skills and content within subject areas, 
methods of differentiation, literacy support for text-
complexity, and structures for student engagement. 

. Teachers will continuously learn and practice literacy and 
differentiation strategies during cluster time weekly, and 
determine specific plans for support needed throughout 
the week to implement each intentionally selected 
strategy in classroom (co-teaching, modeling, 
observation). TAP Master and Mentor teachers sustain 
the embedded supports for McGary Career Teachers 
throughout their implementation of targeted strategies. 

. Teachers will continue to bring scrimmage data (i.e. 
weekly formative assessments, student work sample 
connected to targeted strategy) to cluster meetings to 
determine student needs and teacher support needed. 

. Monthly staff meetings will focus upon school 
improvement plan goals that evolve around review of 
school level data using inquiry-based, school 
improvement protocols, schoolwide problem of practice, 
and reviewing progress toward goal through formative 
assessments and other student products . 

. Teachers new to McGary will receive 20 hours of Equity 
School Professional Development along with additional 
embedded supports with TAP implementation and must 
demonstrate proficiency by the end of their initial year at 
McGary. 

Career 
Teachers) 

Master and 
Mentor 
Teachers 

October 2012 

Master and 
Mentor 
Teachers 

Principal 

Begin August 20 12 

Begin August 2012 

Equity 
Committee 

September 20 I 2 

5. 	 Implement strategies to recruit, TAP affords multiple career paths for teachers who Principal Ongoing 
place, retain staff (ftnancial aspire to grow in areas other than administrative. The 
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incentives, promotion, career Indiana TIF grant aligns with the elements of SIG in that 
growth, flexible work time). it provides additional compensation for leadership 

positions based on student performance and 
professional responsibilities. 

Incentives for growth are provided through the TAP• 
system. $2500.00 per teacher per year is placed into a 
teacher compensation pool. This total allocation is 
divided into two or three sections (differing based on 
teachers with and without classroom growth data): 

1) Skills, Knowledge, and Responsibilities (50%) and 

2) Overall School Achievement Gains (50%) 

or 

1) Skills, Knowledge, and Responsibilities (50%), 

2) classroom achievement gains (30%), and 

3) overall school achievement gains (20%). 

• Classroom Mini Grants of $1,000 per classroom 
teacher will be awarded for the purchase of learning-
centered supplies and materials for the classroom. 
These materials would support interdisciplinary units 

(STE(A)M alignment) for connected student learning 
and engagement. (All materials would stay with the 
teacher as long as the teacher remains at McGary.) 

Principal with 
LEA Support 

Principal 

November 2013 

By October 2012 

6. Provide increased learning time for 
students and staff. 

. 

• 

Increase student learning time by extending afterschool 
program offerings and aligning to student data-driven needs 
(300 additional hours-see next bullet for increased year). 

Increase student learning time by extending calendar to 
include four weeks of summer program instructional options 

Principal 

Principal 

August 2012 

August 2012 
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. 

. 

for students (80 additional hours). 

Increase staff learning time by increasing the teacher calendar 
by three days (24 additional hours). Teachers determined 
the need for additional teacher-only data/collaboration 
days, both before and during the school year, to monitor 
medium-term data, determine reteaching needs, and 
plan future instruction. 

Through the Equity Model, McGary Middle School staff 
will attend three additional days of training/professional 
development throughout the 2012-2013 school year. 
These additional professional development days will be 
structured a round Acuity tests and other student data 
points, including Achieve3000 Lexile data. All increased 
time for professional learning connects directly to 
individual team- or school-based improvement goals. 

Principal 

Principal 

August 2012 

August 2012 

7. Use data to implement an aligned • McGary has utilized the DataWise process through a McGary Dau August 2012 (Root 
instructional program. district-wide initiative. Through this inquiry-based, 

systematic design a schoolwide "Problem of Practice" 
was identified through needs determined in student 

Team, Principal Cause Analysis ­
April 2012) 

data and targeted as a core focus of the school-
improvement plan. McGary Middle School will 
continue a systematic process for school 
improvement aligned with IDOE's adoption of the 
Mass Insight model and will determine needs through 
a Root Ca use Analysis process. This will occur with 
technical assistance from the LEA and SEA. 

. Beginning in 2011 at McGary, the TAP system 
provided rubrics for performance standards of four 
domains of teaching skills, knowledge, and 
responsibilities. These are: instruction, the learning 

TAP Leadership 
Team 

August 2012 

82 



• 

environment, designing and planning instruction, 
and responsibilities. Teachers will continue to 
specifically focus on instructional plans, student 
work, and assessment while designing and planning 
instruction. All four domains will continue to be 
included as part of each teacher's ongoing 
professional development and evaluation. 

Teachers have been deconstructing and performing 
gap analysis of both the Indiana Academic 
Standards/Indicators and Common Core State 
Standards to insure the highest level of rigor at each 
grade level. During weekly hour-long structured 
team plan times, content area teachers use 
classroom-level data to focus upon key skills and 
content within subject areas, methods of 
differentiation, literacy support for text-complexity, 
and structures for student engagement. 

TAP master and 
mentor teachers 

August 20 12 
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Elements Tasks Lead Person/ 
Position 

Time Period 
(month) 

8. Promote the use of data to inform and 
differentiate instruction. 

. Differentiated Instruction (DI) is a core focus of our 
school-wide improvement plan. Teachers will be 
receiving weekly professional development on DI. TAP 
Master and Mentor Teachers research and field-test 
specific strategies to present in Cluster Meetings and for 
teachers to implement in their classrooms with 
embedded, sustained support. 

• Teachers will bring classroom- and student- level data to 
cluster time to determine growth and needs. 

• Subject-area teachers meet daily to plan, analyze, and 
develop lessons based on student data. Teachers 
continue to work on curriculum maps for next year to 
transition to the Common Core. Guaranteed and Viable 
Curriculum maps have been prepared for 
implementation. 

• Students who are identified based on assessment data 
require level II interventions will be provided with 
extended learning in the specific area(s) of literacy or 
numeracy. 

. Exceptional learners will have level II and Ill interventions 
to insure academic and social-emotional supports are 
provided. 

• McGary utilizes the DataWise process and has embedded 
Mass Insight's school improvement process into the 
backwards 9 design. Data is utilized to drive instruction 
and decisions. PLC's dedicate time each week to look at 
data and determine the plan of action and any course 

TAP Master 
and Mentor 
teachers 

TAP Master 
and Mentor 
Teachers 

Principal, 
STE(A)M 
Opportunities 
Specialist 

Principal, 
Diverse 
Learners 
Coordinator 

Principal, 
Diverse 
Learners 
Coordinator 

Principal 

Fall 2012 

August 2012 

August 2012 

August 2012 

August 2012 

August 2012 
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corrections. The teachers work within the core subject 
areas to develop common assessments based on the 
indicator being taught. Instruction is differentiated based 
on the level of understanding students demonstrate on 
the frequent formative assessments. 

• 	 In science, will continue to implement inquiry-based learning . 
Providing students with more opportunities for inquiry-
based learning increases the ability to differentiate 
through the use of intentional grouping and selection of 
activities. 

• 	 Increasing the choice of electives will expose students to 
a wide variety of arts (written, music, dance, performing, 
visual and instrumental) and will allow students to have 
more choice and voice as well as opportunities to learn at 
their ability level. (For example, Gth_gth grade performance 
and competition choir) 

STE(A)M August 2012 
Mentor 
Teacher 

STE(A)M August 2012 
Opportunities 
Specialist 

9. Provide mechanisms for family and • Community and business members, students, staff, Principal, Continue 
community engagement and parents meet monthly as a Site Council to discuss 

school-wide improvement plan, progress, and ideas. 
This Council votes to approve the spending of Site 
Council monies for students. 

• STE(A)M -A partnership between McGary and The da 
Vinci Institute, which is comprised of representatives 
from our local universities, museums, art councils, 
and other STE(A)M-related agencies, will provide 
network opportunities, professional development, 
and technical assistance. 

Parent and community voice is critical to• 
improvement at McGary Middle School and 
throughout the EVSC. The district has utilized parent, 

Community and 
Family Outreach 
Coordinator 

Principal, 
STE(A)M 
Opportunities 
Specialist 

Principal and 
LEA support 

August 2012 

Spring 2013 
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school, and community surveys to gain a greater 
understanding of areas of strength as well as areas of 
concern. The surveys also serve as a forum for 
stakeholders to provide suggestions for improvement 
to all schools and the EVSC in a safe and anonymous 
manner. 

• The EVSC is committed to the belief that meeting the 

needs of students takes a whole community. 

Families, schools, and members of the community 

must form partnerships to support students so that 

they can be successful. Together, they must identify 

and provide key services to students and their 

families in order to help them overcome any barriers 

they are facing, which prevent students from being 

successful. The EVSC Center for Family, School, and 

Community Partnerships focuses on building a 

foundation that will support healthy alliances. 

A Community and Family Outreach Coordinator at• 
McGary Middle School would be able to continue 

building mechanisms for family and community 

engagement as well as nurturing partnerships that 

support students, families, and the school's 

community. The Director of Community Schools will 

support McGary in creating more capacity for family 

and community engagement including health and 

social services, increased learning opportunities, etc. 

by supporting the school's Community and Family 

Outreach Coordinator. 

• Lampion Center would extend its current partnership 

with McGary Middle School to include more hours of 

Principal, LEA 
support, 
Community and 
Family Outreach 
Coordinator 

Director of 
Community 
Schools, 
Principal, 
Community and 
Family Outreach 
Coordinator 

Principal 

August 2012 

August 2012 

August 2012 
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behavioral therapy and other social/emotional/ 

mental health services on site. 

I 0. Give the school sufficient operational 
flexibility (staffing, calendars/time, 
budgeting). 

• McGary as an EVSC Equity School has been identified as having 
unprecedented autonomy as stated in the Collective 
Bargaining Agreement between the Evansville Vanderburgh 
School Corporation and The Evansville Teachers Association 
Section 203, Ill. 

Autonomy of EQUITY schools 
A. The EQUITY staff of each school will determine 

I . length of the school year 
2. Waivers for regulations 
3. School design and governance 
4. Resource allocations 

. Staffing: As stated in the current Collective Bargaining 
Agreement By and Between the Evansville Vanderburgh School 
Corporation and The Evansville Teachers Association, teachers 
in Equity Schools must demonstrate mastery of basic 
competency in order to remain teaching at the school. 

LEA and 
Evansville 
Teacher 
Association 

August 2012 

Section 203. IL 
F. Completion of the academy and demonstrated mastery of 
the academy curriculum will be required to apply to teach in 
an EQUITY school. Mastery will be identified by a rubric. 

H. Teachers from EQUITY schools may remain after successful 
completion of the academy. 

District EQUITY 
Committee 

August 2012 
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11. LEA and, SEA supports school with 
ongoing, intensive technical assistance and 
support 

I EVSC ­ HPHP Readiness Model - Alignment of Supports LEA Support August 2012 
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Multiple LEA district support.s have spent intensive 
time in training with Kenneth Wong of Brown 
University, The School Turnaround Group, and in 
!DOE-sponsored training (i.e. REL Midwest/Lauren 
Rhim, networking sessions with other Indiana schools 
implementing turnaround). Additionally, the LEA has 
fully collaborated with IDOE School Turnaround 
Specialist.s throughout the past two years and has 
gained great insight from the technical assistance of 
IDOE. 

Director of Title 
Support/OTO 

Director of Title 
SupportlOTO 

Ongoing 

July 2012 (Year I 

The principal will receive additional technical assistance and 
professional development by LearningWonc. The 

funding from /DOE -
Leadership Institute) 

support will be provided by Kristie Sweeney, identified as a 
Distinguished Principal by the IDOE for her turnaround 
leadership skills and strength in mentoring other 
administrators. 
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-7 If implementing the transformation model, explain how the recruitment and selection or a new principal will take place. 

The recruitment and selection of the new principal, Tammy Dexter, was of highest importance and determined by a subgroup of the 
Superintendent's Executive Leadership Team regarding qualities needed to lead a school turnaround effort. Those qualities are determined 
around leadership and the ability to mobilize staff relative to readiness to learn, readiness to teach, and readiness to act aligned to the 
elements of the Transformationa1 Model. The importance of this selection cannot be overstated. It must be made in the context of building 
culture, current initiatives, and the support necessary to make turnaround a reality. 

New principal. Tammy Dexter, has already demonstrated success as a turnaround leader in implementing a Transformational Model in a K-8 
school for two years. 

Pre-Implementation 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget 

Action: N/A 

Timeline: N/A 

Budget: N/A 

------- - --- . - -- -- - ------ ----- -__...., ___ ---- --- - -- - --- - -- ---­
Requirement Yes No 

I. All the elements of the selected intervention model are included. ,/ 

2. The descriptions of how all of the elements will be or have been implemented are specific, logical and comprehensive. ,/ 

3. The timeline demonstrates that all or the model's elements will be implemented during the 2012-2013 school year. ,/ 
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s. Annual Goals for Tier I and Tier II Schools for Accountability 

lnstruaions: 

I) Review the results of the two worksheets "Analysis of Student and School Data" and "Self-Assessment of High-poverty, High-performing School," the 
findings, and the root cause analysis. 

2) Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop: 

o One English/language arts goal for "all students." 

o One mathematics goal for "all students." 

o For examples of goals, see guidance document, H-25, p. 41. 


3) Schools serving students in grade 12 must also include a goal related to graduation. 


4) Include goals for the three-year duration of the grant. 


Note: Goals must be measureable and aggressive, yet attainable. 

SY 2010-2011· 
Annual GoalsBaseline Data 


(most recent available data that 

corresponds to the proposed' 
 SY 2013-2014SY 2011·2012 SY 2012-2013 

goals) 

95% of all students are proficient 


proficient on ISTEP+ mathematics 

85% of all students are proficientExample: 50% of all students are 75% of all students are proficient 

on ISTEP+ mathematicson ISTEP+ mathematics on ISTEP+ mathematics 

<!: 78% of all students will be proficient 

proficient on ISTEP+ 
<!: 58% of all students will be proficient <!: 68% of all students will be proficient47.79% of all students were 
on ISTEP+ ELA on ISTEP+ ELA on ISTEP+ ELA 

English/Language Arts (20 I0­
201 1). 

<!: 53% of all students will be proficient <!: 63% of all students will be proficient <!: 73% of all students will be proficient 
on ISTEP+ Mathematics. on ISTEP+ Mathematics. on ISTEP+ Mathematics. 43.5 I% of all students were 

proficient on ISTEP+ 
Mathematics (20 I0-20 I I). 
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II: Budget 
lnstruaions: 

I} Complete the budget pages provided in the attached Excel file for the three years (see copies in Attachment B}. Electronically select each "tab" for years 
20 I 1-2012, 2012-2013, 2013-2014. 

2) Indicate the amount of school improvement funds the school will use for each year of the grant period to implement the selected model in the school it 
commits to serve. 

3) The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 

Note: The LEA's budget must cover the period of availability, including any extension wanted through a waiver, and be of sufficient size and scope to 
implement the selected school improvement model in the school(s) the LEA commits to serve. It would be permissible to include LEA-level activities 
designed to support implementation of the selected school improvement model in the LEA's school. 

Describe how the LEA will !!li.irn federa.1, ~tam. and local funding sources with grant activities. (see Attachment D for su 
Wiii!NMS i&O.U!IM 

Federal Resources 
Use of research-based instructional practices that are vertically aligned across grade levels and the state standards I Transformation Title I Part A 
Assistance with design and implementation of improvement plan including high-quality job-embedded professional 
development designed to assist schools in implementing the intervention model 

I Transformation Title I, Part A, 

Recruitment of teaching staffwith skills and experience to effectively implement the selected intervention model I Transformation Title II, Part A 

Job-embedded staffdevelopment aligned to grant goals to assist English language learners I Transformation Title Ill, Part A - LEP (when applicable) 

Provide extended learning opportunities for students I Transformation Full Service School Community Grant, 21" 
CentUrY Learniniz Communities Grant, Title I 

Provide communitv and family SUDDOrts Transformation Full Service school communitY izrant 

State Resources 

External partners to assist the school with ongoing technical assistance Transformation 100£/SIGa (LearnlngWorx for 12-13). 

Reward teachers/leaders who, in Implementing the model, increase student achievement+ use evaluation systems for 
teachers and principals that consider student growth and assessments 

Transformation TAP/TIF 

Provide high quality, job-embedded professional development Transformation Innovation Grant 
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Appendix A 
What is STE[+a]M 

STE[+a]M­
STE[+aJM 15 the inclusion of Arts[+a) with SC1ence. Technology. Engineering, Main [STEM]. 


ThefoundaMn ofSTE[+a]M is oaseo on !he use of Oolh sides of Ille brain wl"tere convergent and divergent th1n1<1ng an~ able lo occur 


In oroerto b& more "whole-brained· in lne1r orientation, scnoois need to give equal weight to the arts, creat1111ty. and the skills of 

imagination and synthesis. To roster a more whole-brained scho1asl1c experience. teacners can use 1nstruct1on techniques that 

connect wiln ootn sides olthe brain. They can increase llleir ciassroorn·s r1ght-bra1n leaming activities by incorporaung more 

patteming. me1aphors. analogies. role playing, v1sua1s, and movef"'lent 1rilo their reading, calculation, and analytical aclivi\ies. 

Secretary of Education. Arne Duncan released a letter in August 2009 lo School and Edui:ation Cor'!riunily Leaders reiterating that 

the arts are a core subject area ;:ind should be part of every child's education. A narrow focus on STEM curricu1um will crowd out other 

oeey cumcular areas - :nc1uo1ng the arts. social studies. languages. A call ror a balance::i curriculum thateaucates the whale child 

brings about high achievernGnl 1n a11 areas and olfers the broa:lest preparation for citizenship, higher eoucMion ano oartic1pation in a 

global economy ana rapidly changing wond should be the goal. 

From: http://steammanifesto.com/ 
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to t:('ln~1Jcr commumt} S:-.:: jl!rc rr.c'!\.;:~~~·10:-. 

•·!:er. ~!".::~ tle~iop ;:!o;-::--;c;;i~&: ~ r;[ta:~iv:s 

• 	 FT=·•n=-:: ;r.m:vi:-~.:J cl:•.::~i:. ai' :Jr :Unrlca 
ed-~b inccn:fr·...,olinr.ry ::."".1.~~~r ..nd t::nclunF; 

• 	 Co:rli°:11\:'.:"l:.::U:! !..":..: ~'"'lt r:.~1. ~hr..t. ~C. ~· 
o~ t~ -t!rt:•i..-: :n : ti: (nmmunJ!!' L.W::d '..::~ Vet.c.. 
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.V~v.J k,....,:-"',·~o--~ ~~!1'.:"to:t!~· ~~c L..~ N~ ~'>lhc 
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Involvement.,.>'Onoif tll! "' ~ 
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l&iiii. - ~,.,,. ~ 
~~JP Me, ond that tea.::hmofMi!~~il b$ 

arc lcJU"DCn. too. -~-·- · ~·~!llt tbl 
:...&itl'ar • 'li'll t\ < 

~-~..-	 • 
·~:.:~~=I · 
--~ ':.. n11p'.i$i~111~- · 

.~"""Vlir)~tl!ant 
~-"'*i .......1...-..

mrw11.-w'­
lli!L•*'1'""'~~ ~<P;4 .. 
~~ 

WHY Yotm CHILO 

j(fifs
ADVANTAGE AND 
How You CAN GAIN IT 

/D!till• nnm J'a1~nro. PtJnd11t.J;, Sdlm1I !lo.uil 

Meml!en, 'lbu.:hrn. S~pafof"11dr11t., 11.rIDti. 

An:. Comr.litJR!Ort ~mlCut•Uf"''" ry !.~ 


Wlw ~";,lut Am !!duw1i1r11 
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:i~ :c.! l;T!i L"1c: ~'1: ~~ tl1 nn, ..."'Ommumc.Jtmn, 
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ar:.-;! :'1::\rnc!'tlt ,. ' ~m1:!::~111. •1rot...,i.t r.id ­
:";l.)ol, d~= ~Lln..."11k,, u::.d •1•po lmm-pcoplo 
:irt !:\.lr;1hf-'t~ ~1n·roo1w0<1d" 

(Xl<1ta1'1S. You CM! i..n>• 	 1:1' i:: !l'-~ ~!J.:r~t PIU 
.:ootd1n.1tor !c-1~c ~~ ~~=­ ""'"' lrom ltlo.. dotriets 

- from M-lo M11ml.art• :m.mdl Xo<:..-d and 
Aneltofage to "'1inglon

c-.t;J.til!!->h jctin1 ..11t... t.X'lmntunuy. Coorrty, VA- by vfs111nq
.:b:--..:i.•clnrict f'l':l.h nnd tt<io'ltuc:lyat:: 
tr.:q:i.tc•:J initi.:.llvi:"'. -.~or

• ·,.o.ktr:":.ccr to 1h~ 1:..,., a..~:1:k' -.--..iv. 
ll::Ui. ~:t. a1 .accnm;:L"l!'~r~ti" 


~n :he pl~;, o· :~,;; ~r..a 


D.."')..,..:~ ~.r g;t~t l: ±ug:--: Vi0.'1C 


• 	~er :o ~d? Vi-:-~:~ ;tn:..~t ~'-=r ecic. ;>a.""tr.c?T 

:(J: t!..,.b"'~~ .;:..~' C"'Jt:~l!,!Jon. ~r.!t.::1.~h~ 


• monitor the .\!J•:..~~ • :-t::'i:"":l'J !~ le.~ -~~~al 
llJ«t:<1Y- W"t'm. 1uC"h Ill" plannmp;:: prn\·1dln,; an 

c::m::>l:..~ rouc;!.a;;!~n and J.(.!\·;ince<l c.p~ur.!t.:•. 
~~~ :.u: :.f m1." LIIC!lr.'..;"'!H: t«t-"..r~;.:cir ~.3 lm<prm-:: 
nu~-:-:-: ~:...:'he~ ar.::t .Jm.1~~1:=nL:, r p::~.nrT."\1:..,::-;. 

S<'HOOL Bo.ARD M&\.fBERS 
AND St'1'6Rt•;1F,ND£~: 

Collc~~uo111ern'" the r:ounlly in 1lm1lar 
lol<l""'hll' rnlco U1Jt'C you to: 
• 	<eke <h• ICM! b)· '"<"-'inp lhD canununlty"s 

commilmcnt to I.he arto in leamln11 hem~ 
••tling educntlnnlll J:Ollli. 

• W:vclor on ar11....l'P"f\l"" policy frarnewvrlt 
•nd ;in 1nfr.uuuctul'C that 'Ul'J><'n:> ll:aehlng 
and lc;unin~ in and lhmugh th< aru. 

• 	im-~idc t'ln~oin11 prul'.,..lonal dii""IDJ!ntt'rlt 
tm- Dr1• 1pcc!a.lilts llnd cl-..i h!llCheon, 

• 	 tre.o:i.L the L'11 meq1..1at ln other school ~unj~ct" 
when Dudaot .:utll ...,Rquired and •l'!'<'nian 
n:•CIUr<:c• In accordance wllh the plan. 

• eonmlcr the lll't!Ulc qualltln orbulldl"llf llnd 
the n..,ds of'MU cduc1Uon l'"'F'""m.' durmg 
facility ttnov.1.llon and dc....clnpmt'rtt. 

• 	 hl~ artU ~upport ,.t:ron~ di~trkt art., c0<ird1nat(l1' ­

l '1 Hnk the di...tnct and the commun1ty, WtJdt 
C('lltalx'ir:!ti" e-ty w1Ut prtn.;tp31(, :.m ... !O'.P'C"in.ll..,t\. 
lnd curriculum 'l>t\:fali•~•. and -koampctlllve 
lundlns lo: 11•ofc"lonol U1d cunll:uh1m 
devel opmc:nl and lnno\'ath"t' arn pro.i:r.i,Ttl"'I. 

• C'RL"l'M.H11.£C ~n~eurin.l thlnkmi:t. !)1-..trich 

"'ith OLll~Rnding .ns prti~am....eek ~ind 
obt~n fcdcn.1. •ta.re. and t~~tl ~o,·crnmcnt 
jlrJ1nt1. J)rivllle Jl11Ull•, and Ull<! or community 
facilltiu fm c•i:nta. • tonlhillff O<t llld'pill.,, 
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Appendix C 

4/11/2012 Reaching out to Families - by Phone and Email (Phone Blast, Text, and Email) 


p,,.... ...-.•l\'1 "11!"':.~C ....• ll""•••:"'~lla...,. ... ..,., ···-~ 
S,,..,non Strff:ter 

Mq,...., Middle School;s1ackboard > 
e...thflle y..,d~u...11 School Cof1totWltlon 

Even9'11119. DI 

,,,,...,,,,. Bumm.rt 

!el"w ~ • "-"ll" •'Y ~· ;."'e Sl't.,..yOur 1411-! ,..~ se..c; r.1! .re.:012 •t S . 301'~! (CT) . 

i t 115Mtll,I£Jif.£& 

MtHIS-Tt•t 

HeOo, McGery fAmili~' 

Do .,.... .,._ ldfoe9 for improv~nh • McGet-f Middle Scl'tool'!' 

The E\'SC htt'"' opport..nl.., to .,.Pl'J for• sellool tr.an,.tQrmslionat g.-t throuph lite 


UnitH StMt!tl 09'1ertment Of fduc.tlon on~ ofMcGe.y Mlddle School. Tht g...,.t 


~ i• tor up to •l,000,000 p9r.,... l'Or up to th..ee ~ to prowldt raourct9 in 


l!lddition le> wh.t the school normelly rec:el- In '"' effort to qulddy 1,..Mt ttudenl 


•d1i-t. 

The mon9'( -uld help pey for addilioMI M!!Sourct!S to e.>h8fttt stude..t ,..,..,.inp , 


pro""de incenlhrt!9 tor tteft, llfld ai*"11 l~l"f 1;-~~ stull.,.b n ~I n ln:r9H 


c.ommunity pertlt9thlp• -..p,.ortlnp our 9t.ude..b .,..d t•mllit!I. Wllile it it not 


9u..MtMd MtGMy will rec:ef.,,. tha 9....,l, U1e EVSC -uld Iii•' to recel..., Input frO,., 


p.,_H in order to b11:tl df:termfne lite school's needs. 


Plene sit- your id... t't!p*"91np Mcelary'• programming, eunfculum. *"d/ or ltoar., in9 


opportul'lllies you -uld 111111! lo sff In pl•e L'or your student. Cltll "* tcate l.anvL'o'11 9t 


• (81'2)4l5-l.:7J \j '" -i1 ,our Id- or auggfl*tlona t111 lcbt.,,lan9ford;>...,.c.U2 

. in.ut. 


Thank you! GoDd b~ 

M"H9• Dellv•'Y Stat11tlc1 

Total Contac:t:rSetethd .. 305 
Tot.! UnfqUt DelNeries • 2774 

• S11c.;PSf.ful Deliv~rl!O'O = ll~ {5.o!..!i~ '•l 

I!! un...,cc-'lrur°"'""'·"~ .. 4.J ( li. !1 . ~~·:,) 

Su-..Vl Dtll...erfl* "".,,...., • ...., M•cflioot 1~2 

l.c. •~l•O"f 1n 

Un!iucc~ful l)d1veries 4 3 
!e!! r--..=-~ •:i-.-n~,. 6 
Wn-;t..: 1 
t;'!) A.~1~! 9 ....................... a 
Ur.d.,wen~ n 
~. R;1ttnd Un'U1 cc.,udut 0f'Uvcr~e' "' 

' 

Total Unlqu. O.lf_rl_ 2n• 

Total E-m11ll Selected U7 

'l Oownloul R•d rlumh•rs 

• W'hat *'9' Untq~ Dell.erle:t? ~- '=""~ !:ekY•""n SJ'll! t~"E .s:::.,.91 .,"",.,o--e· :-f 3~ i: :--.s: S""! : •5~: 

T,. 5 :"'-...-.ti!~ il'J•" ee ~ = .....~~~ ~y ,...1.ftrplw: ::-•t.l::S !" s! s•.s-, :...t ssi-,. :"':''"'!: rur.ott> ~ r s~' t'9~ed by 

:::!"Jta:!:s :.rs t f' 2v t s r A~~i:_.t:: • ! ! ~t::-2. 
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Appendix D 

Reaching out to Families - Online (Facebook Status Update and EVSC Website) 


Kame I About I Calendar I %nt111net I Educatrona I&IMcH I f ducatlonal Support 5"McH I Perform•nce 
Ma11•geme11t I Busln••• services J Operation• I St- Building P•dDtle• I Center f<>r Family, School. community 
PartnerthlPI I Athletics I SChooll I Hum•n Resources/Payroll I Volunteer lnfo I lyl.lw1 & Pollcle1 I Login 

E.'ilSC 
r,_,.,.,...,va~~(hpe<ll'IM 

Equily and Excellence lor All Children 	
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The money would help pay ror addltlonal resources to enhance student 
leamlng, provide Incentives for staff, and extend leamlng time ror students 
as well as increase community partnerships supporting our students and 
fam111es. While It Is not guaranteed McGary wlll receive the grant, the EVSC 
would like to receive Input from parents In order to best detennlne the 
school's needs. 

Please share your Ideas regarding programming, amiculum, and learning 
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through the Unlied States Oepart,,,en1 of Educuio• "" behalf ol McGarv 
lf.•ddlt School, The grll/lt reward ;s lor uioto S2 000.000 DPvur lor up to 
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Appendix F 
Summary of Suggestions and Concerns from 4/27/12 Parent Interviews: 

Technology: 

• 	 Netbooks are a valued tool from most parents interviewed. Concerns were around parents not being familiar with 
technology, feeling a more of a balance is needed between technology and hands-on learning, and digital citizenship 
needs for students around social networking. 

• 	 Pronounced request for teachers to have professional training in how to utilize technology in ways that will help 

students in the future (examples given were photography/editing, making presentations, graphing) 


• 	 Interest in upgrading MACS and feels they can help students be more creative than PCs, though students will need 
experience with both. 

The Arts: 
• 	 If a grant was received, the money should remember the importance of the arts and not just technology. Interest in an 

increase in theater/performing arts, music, and orchestra were mentioned specifically. 

Math/Science: 
• 	 Funds needed for more hands-on science experiments; need for science to be more fun with labs versus textbooks 

and lecture. 
• 	 Parent sited motivation issues for their child to learn math; would like more hands-on opportunities to engage 


students. 


College and Career Readiness: 

• 	 More career training with professionals from career fields supporting students and staff; increased community 

partnerships to support this effort. 


Extended Learning Opportunities: 

• 	 Would like to see the staff more involved. 
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• 	 Increased community partnership involvement. 
• 	 Geared toward student interest and career development. 

Other: 
• 	 Need to change image of school; referred to as a "ghetto" school. 
• 	 Students need to make the connection that what they are doing now in middle school will impact their future. 
• 	 Need for students to have something to do outside instead of just standing around. One parent specified playground 

equipment; somewhere for students to go/socialize. 
• 	 Increased communication with families, specifying more physical information needed rather than just student word-of­

mouth. 
• 	 More hands-on, one-on-one instruction needed in all subjects. 
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Appendix G 

McGary Middle School Site Council Meeting Notes 


April 18, 2012 


In attendance: Jayna Ennis, Kat Isbell, Ashley Blondin, Stacy West, Theresa Schneider, Jean Barr, 
Diane Braun, Eric Martin, Jennifer Nance, Dave Schutte, Sara Batteiger, John Herring, Mary 
Schweizer, Dale Naylor, Patricia Weinzapfel. 

Mrs. Schweizer and Mrs. Nance spoke about the 1003g grant that McGary is in the process 
of writing. There will only be 1 grant awarded this year. The grant will be awarded to the 
recipient in July, and all items must be implemented within the year. It is a 3 year grant for up to 2 
million dollars. McGary tried for the grant last year, but our vision was a little less clear than it is 
this time. McGary is on track to become a STE(A)M school next year, (Science, Technology, 
Engineering, Art, and Math)., which is a fresh, new concept. It is similar to STEM but adds in the 
Arts as well, and incorporates them into the Core class curriculum. Our school is partnering with 
the da Vinci Institute to bring certain aspects of the STE(A)M process into action. Options that 
have been discussed are a Creative Arts Emersion, Dance and Choreography class, Culinary Arts, 
Gardening and Crafts. Ideas for teaching units will be inquiry based, and professional 
development and clusters will include all teachers meeting together at the same time to plan and 
incorporate each aspect of the lesson into each other so it is a cohesive flow. Each core class will 
have a part, and teach a unit, all tying together into one base lesson. The STEAM concept follows 
the Community School vision that we have for McGary. Some of our ;Students at McGary do not 
fall under the High Ability Learners label, but their gift is creativity, and this grant meets that. It 
will keep the students engaged in an "out of the box" way. The Social and Emotional learning 
piece of the grant is still being worked on, but we would like to keep our school social worker, and 
Lampion, and add parent support groups, parent counseling, and book clubs and studies. Included 
in the grant are new positions such as a STE(A)M and Art Infusion Specialist, and an Extended 
Learning Coordinator. Adding these positions will reduce class sizes. As you can see, it is a very 
complicated grant to write, but it is being diligently worked on. 

Mrs. Schweizer announced her promotion by the school board to the position of Director 
of Exceptional Learners. She will finish out the school year with us, and on July 1st, the new 
principal of McGary will become Mrs. Tammy Dexter. Mrs. Dexter is the current principal of 
Glenwood Leadership Academy. 

Ms. Sorg spoke about an upcoming field trip she would like to take her 6th and ih grade 
classes on. The trip is May 18th and 19th at Angel Mounds. It is centered around the concept of 
"CSI", giving the students the opportunity to explore Angel Mounds and be a part of a digging 
expedition. It is a standards based field trip. The total trip cost is $1,200. Ms. Sorg would like to 
ask Site Council for $600 to help cover the cost of the field trip. The students will come up with 
the other Yi themselves. A motion was made, seconded, and passed for $600 from Site Council 
funds to be used to help fund this trip. 

Ashley Blondin spoke about the upcoming Summer Programs at McGary. These programs 
will be STEM based. The morning session will be Math/Language Arts based, focusing on Robotics 
while using technology. The afternoon session will be NASA Ignite. This program will include a 
physics component that will be used on the Holiday World trip at the end of the session. Mary will 
work on getting Holiday World to provide an inside tour ofthe workings of roller coasters for this 
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program. A motion was made, seconded and passed, that if needed, the money for the NASA 
Ignite program will come from Site Council dollars up to the amount of $21,110., which is the total 
cost of the program, although the cost will go down if there are less students in the program. 

Dave spoke about how the Summer Programming site choices are made. Sadly, it does 
come down to funding. A lot of schools write summer programs into grants. Summer programs 
are valuable because of academics, the lunch programs, and the afternoon pieces. June 4th -291

h, 

lunches will be served @ certain schools that are totally free to anyone 18 and under. Anyone 
over 18 will only pay $2.50 for lunch. Dave will send the location flyers for us to distribute. 

Mary spoke about how the EPD is looking for a "break room" of sorts and McGary has 
offered space for them to use during the summer. 

Stacey West spoke about the Safe Place Poster Contest and announced that McGary had 
the first, second, and third place winners. (Kassidy Burris, Kalyca Gantt, Saven Luckett). Their 
artwork has been framed and is hanging at Hillcrest. Stacy also spoke of success stories of the Safe 
Place program, and new site lists were given out. 

Eric Martin spoke about the Wal-Mart, McGary and Vann Ave. Baptist Church partnered 
Easter Egg Hunt that took place this year. The event was a success and continues to grow every 
year. 

Sara Batteiger spoke about the Evansville Christian Life Centers Unity Fest. There will be 
more uniform provided this year, as the need seems to be increasing. The goal this year is 2500 
kids. More information will be forthcoming. 
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Appendix H - Partnership Support Documents 

Diehl Evaluation 
and Consulting Services• 

Community Partnerships - Statement of Assurance 

Ir 1s understood the E11an:w11Je Vanderburgh School Corporation is applv1r'lg for il l'tll~ I, !lt?.ct1or1 
Hl'O:lfgl School lmprovenlent Gram 1hrough ~lie l1idlana Oepanment of EducatiCln to 
m1plP.ment m the 2011-7.013 s.chool ye<!r ~and pmen~ially 1n suco~edmg years ba~r'fl on hmding 
appro11al.I .we arc assurmg our stnmon or lhc lollowmg d1cd<ed ~d1ool(s) 11 a gram•~ 
reward!:!d : 

X Glenwood McGary Evansx x 
Leadership Middle School 
Academy (12·13cotyJ School 

~ /f rJie .5c.hoc.J abt111~· recerved the IQ03(g) granl. me·d1~i:ked dc:m!:!l11{~'} fi!r!~d l>;:-Jow WUJJld b;:o 

suppcrte-d V}' our a~m11zatJOn: 

Institute a system for measuring changes in instructional prao:i<:es resulting from professional x 
development. 

Provide saff ongoing. high quality, job-embedded pro(essional development that is aligned with the 
instructional program and designed with school staff. 

Establish schedules and implement strategies that provide increased learning time. 

D 

D 

Provide ongoing mechanisms for family and community engagement. D 

Use daa to identify and implement an instructional program that is research-based and vertically D 
aligned rrom one grade to the next as well as ahgned with State academic sandards. 

Conduct periodic reviews to ensure that the curriculum is being implemented with fidehty. D 

Provide additional supports to teachers and principals to implement strategies to support studentsD 
with disabilities and limited English proficient students. 


Using technology-based supports. 
D 

Partner with parents, faith and community-based organizations, health clinics. State or la<:alD 
agencies to create sa(e environmenLS. 


Provide so<:ial-emotional and community-oriented services/supports 
D 

Provide intensive technical assistance and support (in relation to evaluation services). x 

j-): -1;;.; 
Signaturr Date 
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Appendix I 

Community Partnerships Statement of Assurance 
' 

(_~LeamingWoRX 

It is und.?~lood the Evnnsville Vand~rbursh School Corporation ts applying for a TU lt1 I, Section 

1003\g) School lmµrov1m1cn1 Grant through the Indiana Department of Education to 
implemcmt In the 2012 -2013 !.Chool \'e"r (-.rid potent1:tlly 1n succeeding year~ bri!>ed on funding 
.:ipproval I We .lrc assuuns our support of the following cht.-cl«~d school(s) ir ~grant 1s 

rewarded: 

X 	 Glenwood X McGary x Evans 
leadeBhlp Middle School 
Academy 112-no111,.1 School 

~ 	l(d1e scfiooJ above recen·ecf zhr I OOJ(gl grr:im, tJte tht>dte-11' ef~merrr(s) /rs~.f'.'d bdow 1nnJld be 
su oned a our omzatton: I 

[J 	 lnstituoo & system for meuurlng changes in inscructional pncuces resulting from professt0M1 
development. 

X 	 Provide scaff ongoing. high quality. job-4tmbtddtd professional development that is aligned with the 
instructional program and designed with school staff. 

X 	 &ublish schedules and implement nnncgies chit provtde lncn!.ased k~rning time.. 

D 	 Provide ongoing mechanisms for famlly and c;ommunny e~gement. 

X 	 Us~ data to Identify ~nd implement an instructJonal pro1ram that is r~search·bastd and venially 
alignt'd rrom oM- grade to the next as weU as abgned with State academic slOl.ndard,. 

0 	 Co1tduct periodic reviews to ens~re that the curriculum Is being 1mplerMnted wrth fidtlrty. 

X 	 PrO\'ide additional suppon:s to tcach~rs and principals to impleml?nt strateges to support stud~nts 
with disabilities and limited English proftei~nt 1tudenu. 

D 	 Using technology-based supports. 

D 	 Partner with parenu. faith and comrnunity·baSC'd organizations. health ch11iu, State or local 
agencies co c~te safe environments. 

CJ 	 Provide social~otlonal and community-oriented scrvic~/supports 

[J 	 Provtdl' 1ntf"ntllfC' lC"<'hniral assrsance and support. 
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Appendixj 

Community Partnerships - Statement of Assurance 

lhe da Vinci Institute of Ev~nsville, Indiana 

It ls-uruie:stood the E...ansv1lle-Var-.derbursh Scl1ool Co:portititil'I is Joptvrng lor a Till;: I, SeClJ<.ll"I 

1003(e) Sth:>ol lmproye:nent Grant ;hrough !he lndr:Pu Deriartmtint of (duc;lt1on \o 
implem"m 1ri , hll! 20!:;>-20;3 sr.hcel \'ear land ,:..:i1ent1all'I in swcccce•nr; vo~r~ h;ne:i C!'I fun:::J1rig 

approval) W:- arrc a~r.ur 1nc: e>l.r 'upp.ort of tht> lo:lowin~ ch~ch.:;d ~t.hoo l(s) If a ur11r~ 1~ 

rewarded · 

0 	 Glenwood D Evans 
leadership School 
Ac.demy ru-u....,1 

~ 	l(1Jir: schcol obo1·e 1ect'Jve<l 1he IOOJ()!i i:rrm~ l11t: d11;:du~d ekmrJJlfsJ A~ted liflC•l't would tie · 
Wflpmted ~Y t:l/1 . mganiw11on 

~ lrmrtutt' i ~tem for measuring changes in ll'IStiuu,onal pr.11cbc:u resulting from profes~or\il 
de~t 

&;(' PrO'Vlde staff onaoini. hrgh quality. job-embedde<I prOft'$:\ion;il doVt!ioprMnt that is ahgned With the 
instructional program and c!E,~1gn~ wnh sdt()C)! t~fT 

~ Establish schedules and kllfllC'nltn\ w-at~lcs dat provide increa5ed learn~ wne. 

~ PrOYlde ~ug med1Am51m for l'.iimtfr and community eni.aiernenL 

~Use datl to Identify :aod ltnfllt-MC'nt an instructional pro;.ram that K r~rch.txased and Y{'f1gPy 
aligned froni one 1~de lo the next a5 well a1 aligned wit I. Sut~ andt-mlc standards 

g Conduct pc-riod1c rTViews to MSurt" thar t~ currKuh.an u being !f11>1emrntC'd wit~ fldchty. 

[U/" Pr.:Mdto additt0nal supports to t~chE!rs and pi lnc:lp&ls 10 lmplf!mt'nt &tratl'glt"S to support students 
with dlsabif1lN"5 and hmited Enghsh prol1Cient studMts. 

c:g/'lhing te<:hnology-bas.ed support•. 

[iY"'"Partner with parenrs, I.lath and coman1.11llty-basN atpniZAltiom, health dmic:s, Suu Of lout 
agencies to crnt,. s:de e-nv11on~1s. 

[9""" Provade socailoemotiorwl and <ommunity-~nted se~1cf!sisuppwts 

~Pl ow1r. intf"''Sitt tMtmical assi$tance and support. 

Oatf! 
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Appendix K 

WA~tf Bu ..:Ju- ::1 

4~1 ~I ~•all. 5'•01 ISu•l• lQ; 


(van>- IN 4111 ~ 

Ph<Mlt 1111 4U U•! 


l"lc.l'w l0Uftdautw1.o<11 

-'llCfou~rrc.r.0011 

Scott WyllP 
J<i11ndatlon Director 

April HI, WI 2 

l:kar Orunti. CommittC"C, 

We write lu C:\.prc~ ou1 stmnl! support for the McOal') Mitldlc 
School I 003(g) School lmpro\"cmc:nt Grant. Tht' timinl! of thdr initiuth·c 
coim:idt's \'cry wdl with th\! 1~wJy.fonncJ da \'inci ln~titutc in [\'amwillc. 
Th<' d11 Vinci Institute is u 1-..::rtn~·rship <•feducational und community 
leaders in fa·ansvill~ thut t\.i~kr~ crcatiw cndc-.i\·or~ for uur 1'·12 strnlt'ntr.. 
The orgsni7.atfon ~fl!\\ l>UI oru c.lcsin: tll ensure lb!! llrt~ uml humanities 
were ali~nl!J and L'qUUll)· nurtured with th(; STEM subj~ls t1f science, 
lL>ehnlll\lg), l!ngincerin11.. and mnth. so thnt our Mudenl~ will he inspirtid 
educatioi\8lly and full) prcpnml to embrace tltt: ruture. A kcr rnmponcnt 
ofthe orp.aniJ'.alinn ii. the importance of imprm:inl' the qualit)· of educution 
thro~h c.ullahomtion. 

11~ collccli\'e expertise orconununit) p:1rtncrs throuph the da 
Vinci Institute will ensure cm-i?oin~ suppurt and sustainabilit) for the: 
enlu1l- at McGary Middle Schol)!. The partncn; in the cb Vinci Institute 
include all p<ls1·.sccond:in· !iehools in Evan!i\·illc, includin!!- h·)· Tech, the 
l !ni\'Cr.iily of han~villc, and the Univcr,;ity or!'ioulhcm lndianu. Faculty 
mcmbcn1 fmm both tht! STEM and the art~ and humanitiL~ subj~l areas at 
each university are rcpre!ienled un the cc.•mmitkc. Additionally, the 
commiUcc includes comnmnit)' p.1rtllC'rs and mem~rs t"rum .!oevc:ral local 
oq?animtions. such a!. the Art~ Council ofSouth\wsh..'m lndi11n11. Toles anJ 
Scale:;, and thi: E\'uns,•ilk \'andc:rburgh Schuul C'ul"J'(1ration. ·nic 
VanJcrburl!IJ Comrnunit) Foundation sen·ei. as 1hc fi!oiCal agent for the da 
Vinci Institute. 

Because" the da Vinci Institute is in iL'i early ~laJ;cs ofdevl!lupmcnt. 
McGal')· Mi<kllc School and the faW1:!1\'ille Vandc:roorgh School 
Corporutiun art' well situalL'l.l ll1 be Jircctl) inn1lvcJ in the pmfossiunal 
development SC'Ssions that ore immooiutc 11-,~J:; for the Or]lani7.ation. \\"ith 
direcl ac~ess l(l the da Vinci Institute. McGary Middle Scho,il will he ahlc.­
tn dmw on the: t'Xpcrti"IC of lJ wic.I~ ~ope ofcommunity JXU11lCtli, includin~ 
11 membt'r oftm commilltl! wh,, prcvi<1'1'ily manu~~J fodi:ral Model 
l>cvdopmc.-nt and l>i~~minalinn Orunt!- in Sl'Uth Cmulina ~h1)(1Js. 

·111c cb Vinci lnsti1u1c will ensure suslainaMlit\' hir lhi: initialin-s at 
.Meua!)·. nut unh hccatJsc the: strength and l.no\\·lcdf; ul"thl' partnc~ \\ill 
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McGory Middle Schoul I003(g) 

Scb..K1l lmpnwement Orent Suppol1 Leiter 

f'll~C 2. 

enhance efi~th-en.c5s, but also h.cau~ the de Vind lnstituh: will continiJC to M.-.:l. a<lJitional 
fuooing t<> support such clfon~. MembcP.i or the c-0mmit1a! nre currcntl)' working with scvernl 
foundations and granting or[!anizations. and have prelimill!ll'y n.~sllfllnCe 1ho1 u £rant to .\Uflpllrt a 
summer symposium is already in place. 

McGa11 Middle School will be a model for what i~ pos.~ibk in cducatiun. ThC' da Vinci 
ln~tinne i~ pleased to partner with 1hen1. We hope )OU will fond th.cir innovutivc and forward· 
thi1tl.ing pruposal, and look fc1rwarJ lll lhe pos."i~ilities ahead. 

Karen Ellcrlirnol.. Dr. Sharon Kazee 
Co-Chair, l"o-Chair 
do Vinci ln.~titule da Vinci lnstilulc 
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STEM to STE(A)M Committee 

Jeanne Amsler 
Ivy Tech 
Professor of Fine Art 

John Bertram 
Castle North Middle School 
Principal 

Shelly Blunt 
University of Southern Indiana 
Associate Dean of the Pott College of Science, Engineering & Education 
Associate Professor of Chemistry 

Dave Dwyer 
University of Evansville 
Chair of Mathematics Department 
Professor of Mathematics 

Karen Ellerbrook 
Indiana Arts Commissioner 

Scott Gordon 
University of Southern Indiana 
Dean of the Pott College of Science, Engineering & Education 
Professor of Biology 

Allison Grabert 
University of Southern Indiana 
Interim Director - Southwest Indiana STEM Resource Center 

Cathy Gray 
Evansville Vanderburgh School Corporation 
Assistant Superintendent for family, school and community partnerships 

Amanda Groff 
Evansville Museum of Arts, History & Science 
Curator of Education 

Sharon Kazee 
University of Evansville 
Former Dean and Vice President for Arts and Academics at the South Carolina Governor's School 
for the Arts and Humanities 

Zane Mitchell 
Chair of Engineering Department 
Associate Professor of Engineering 
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STEM to STE(A)M Committee (Continued) 

Liz Mumford 
Former Executive Director of Tales & Scales 

Pat O'Connor 
o'connor I creative - owner 
writer, producer, and feature film and commercial director 

Kathy Rodgers 
University of Southern Indiana 
Chair of Mathematics Department 
Associate Professor of Mathematics 

Kent Scheller 
University of Southern Indiana 
Associate Professor of Physics 
Indiana Commission for Higher Education - faculty representative 

Jack Schriber 
University of Southern Indiana 
Lecturer in Communications 

Heidi Strobel 
University of Evansville 
Associate Professor ofArt History 

Angela Torres 
University of Southern Indiana 
Management and Marketing Director of University Theatres 

Dan Ulrich 
Evansville Vanderburgh School Corporation 
Chief Academic Officer 

Elliot Wasserman 
University of Southern Indiana 
Chair of Performing Arts Department 
Director of USI Theatre 
Producing Artistic Director of New Harmony Theatre 
Professor of Theatre 
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Appendix L 

Tiu· ~~'"-rl lin 1h.L l u 
at1J ~iuJc.•rt ,\;J.,.~ ~"'~l't• : 

Turhn hcentite Fad <:;.rat 

Part&trship.· Uemorndu.m ofl"adenb.n~ 


~ua n:1u1:.-i>ra:Um o~ utdmm.din~ (MOU) ·o~twff!j ~ Natiou! Jruri~ 1m Eu:u~e ii:.Tez·hin: (NIET). 
.m:i PARTNER~Ald£ (herufter refmtd to 15 "°':bf loca3 ~tior. l.geocy. «LE....\). 

Tu purpo;;:~ ofl!::t p.?Jtoer.blp a :o &\'e~C!)? ar..iimp~ ~iD: TA.Y-l'. Jl:..;, Systfll: ~ !e?-::hel" ~ Sr.cl=:u 
Adnu:en:.~ J pro1e::; d".a1 Mil hi f.m:iea d!rou.~ a f~ Teach& In.c.erc\'e> f".ind (TIF) gr.mt IM prml.?l!­
purpose of ti::!; proj~ :s w Ill:?~ 1 compa:eom~ pc.-for:ma:::ce-bmd co~t:0:i s:~tw fi:r teacbero wi 
prir.dpal.i tci l:fjy i:IUi!aiE ed-~acor effecri\u.e;s Cl! impro\"!! sr.iie.m aw:n~~hi~~C. sc:booli. TAP 
il.Ctomp~i tbs go.I! lr·Y~ltme::w:r T.AP. I syn~ raorm. to iC&"li.fy. re::nt:t dt.-e~;i. p~a. mnrdmi 
mllIIl ~'!· eEettve ~dlers ~1ET'ftill ..am v.-.tb eie ~iletI:£r UA~fulfill me ~~\1ti.os th!t m llir~:l:;i:ime TiF 
pm aprlialtiot.10 llCCOc:pllib me foi!lOW"~Eo.ili: 

• 	 B~· Sun:.mtr 2<>: 2. :i::ro\n >Jbmci.?.l ~ il:r.:e:ui\•1:; fi:r tutli1!n l.lld p.ri.o::ipal_:; lrlo m impnwuig 
;tu.ierit z:-~e\u::cn~ er lillo ct perfcm:.iog .dditioc.?l respotlil.Jbilici5 

• 	 By Y..ayof2012. iocrwe teacher eftmy thrc·Jgtoc.-gomg. il.tJPlj.edprcf~:;icn;L C.€\'i!J.'lpca:t ti 

mi!ilS'J.'l!d .i:l c am::al ani~ >.m'f]' 


• 	 B~·A:1,p5110ll. TIF .>tl:.ools will beg:ir: ~ s.d:.ool yw .-i:ll:i locr.. ~centfied pos.idoi:s :n[ej by bgh:~ ­
:r.i.iif.e'w3 e!fectr.:e te3d!.eri by tbe fm t.?,y oitlm. ha\in-g l:imltiple ZF_plicttn !o: ud:. pottcll ~ 
pW~ fm 11il su;.~ J~~of11:.~ gram. 

• 	 By Y~ .!013. III1p!ll-\'i! sr'1.d.si.t 11d.:ie•~ Et. &cl! TIF sdool so tl:aI LI 1Udlm demoi::."tr.?.le. a:i 
mnp.,, it Just 1!Hf o! aca.i:!cli.c ~ ll.idl tl!ir stud~t> 

• 	 By :!'Jl' . m Jd.oa!s ~rill relil.in eEecti\"e rez.dler5 (a; defioed be:~·mtt.t ~) m.!ugb.ei me_: tbM 
mr.d:ed cm::rol school;. 

• 	 By ~{)15_ TIF >ehoo!.; \I.ill atca:e z.pp-opria:e :fund5 to tiCl:uiriue TAP aft-cl Chf gra:;i md.i 

Tc ;?.c_!i:.i!\-e a JOL.! lti"...rri.oI:.~ z.·~ort. C.e l.E.A tW1qrtEicthefuilowq11!rmt ~1.1111:-.t~ nwllld J:E!io.1 
(1MD-2015). 

ntP11m1" agne. CD perform Clt followillg aeliriti!s: 
! . lllte:nOcU.J::-· ncy~mier.~ tbt. !De:!' !)J> ~ 0111lil:.e:i lri. 'tit 'ID !1T'.;;:t!M7ira:o!l G-..iil111 miwt:icb m 
couislm: v."j:h .am m! ~mn. z.nd fll! tfipett'\'f dmria pc:.kie5. procedu.""e.; w regµlllti.a:li The p3Itil.!!l 
1lillcz.ny Ga! e;ih d these f.la:li!l!.t> simcltz.neou.iiy U'iL.f • TA? p2nl:iiog: and ~:ei:.w::tlltio:i. ~er..m. 
Il!5C'Jf::e;,a v.-oliillcqls p:rC"<iCed by ~"!ET 

_ Cotlmli.1 ~ brillg efecriw c.~te: to pm..dp~e r. ID grm: ~'iliH.. 

; .1D::plE:1t.sr mt TAP 5}'itei:n \nm 5.duty 1C tilt lllDi~ H tllfa.illl'cd ;mx:.'alll~· by ~~I Sdioc~ l'.E-ii.e';\-; _ 

4. fi:.,Ltre ~~ m b~ fir :lfilI r.e;.-rim p:rc-.'ide.i t'!ieC. t:m till l.,1_:I:ffd qpaci m1lls. m:tie Ccst 
Serna ..A~..ll!!!Cli ll:.c.i'u:img. biumt ii.Imtad tc. ongo~mim{. WJ.i.:al s:boo! J'l!'l"'29\, a.~i; ll T • .\Jl 
_.\c:iuil TA? ~an,:! T..\Jl Sacim .immes 

5 . .AJ:j>Qir.: 1 perDt i:t! 11 le.ldenmp po;.moIL eo trill. senoe at !iii p~· JWsion~ NlET fir. m ~ 
re.s]lCl&il"il;J:;t;:;.. 

<u,_. 111. •·-.,. '• ~.,, •• Tu . . '' 
• 1lt1•-~i:. • t \4 · ,1· ... ~"l·I Jr• 
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7. Wen: :.c.co:Jabcnnon 1lidlNIET ori all gram acti.\rln:!i~ 


£. Gi\1! prior'oly ID accocp!Utimg • actil.itie; ::n co~bcati.o:i 9.ith~1E!. 


9. Il:m..~t~·~n10 t!a Pro;ecr Dimctor ~Y~ defbe.i:q· cir il:.?.b:li~· to t.li.filJ. a y LL~ m;:oo;isibi~ni~. 

W A~r ca!lsistmtpol:.cie; aaou pmiapatmg TAP sdtoo1: 

~1E.T lgnl! to me foDo~: 

! A.s.sigu ~ctfic staffto sen~ u Ji liai;01:, to pm!E' LEA.. 


l . ProCllllie ~~tf in &?it ~;jfa i'lctJ\.itie; !iilecl 211lt.f11F g;Jlll; 

: . Wen tt. collabcnr.oo 111ilh pmu.i: LEA mi. ll.!.l 1cti\illei.. 


4 Dl.:;;~;11 npom ec .?!:ccmphihed .m to sill! g:rc.·.1p;. d::t:-mrn m:.d other ~i!m~d: p.ut.~ u :reqtE'.>r~ 


TER.'-!S 
Tu; MO",.... biri!! XEET allli: eit panne:r l.L-'t.. '> ei.·i!r::'" ;1?1t-eu:.m. a00 US:L.'allee rude i:.c. IM !ei:u:Urlr.cenC:ve FUil.rli 
g:rm applicatial::. lff.mied. tbs Y.OU ih.tl: be i::i effea 1.m: It! .l!I:.,,"'tt oftt. Iea:her lnr-eotn"'E' f·J:rl. gr.i::t from Im 
1.1.S Departn:£1t ofEduurioo. ln1ha e\'i!rti mt g:ruir is nc1 fuU!ei~ tht.; :MOil: •'ill ~te ~~ 'l!ll tec&pr of 
oonficriticn tba tt.e gram is alt funde.O. 

COSTS 
lt ~ 11:.e i:.tellt o!'tti:! p.!.It.i!> ilil!t:DO a:!.i.tm:cl C.osti "iri1l. be irr.imd. Ut.ej:1th.o;eWt1R HI Sortl:.ll:ithe1·gl'W 
prc1»i.U m Ol:V: ~m fm:iecl ~1hi! gro:l!I Jri th£ l!\'m tl:2.i ttF.! cost cif impl£m~ this MOU - grmr~~ 
fun& er grar.t npectattoJ:S. om~·~· ma:-t~ 100 cm:D11n upcm gi\~ th!! oth!!I pzatie; ~' uy; mr:ia. 

6 9 ~10 

Da:e 

D:ite 
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l'lr ~rtcm fr-.r ·t(:irh~r 
.tml Si .1,lrr, · A1f..,11t•n1.tnl 

leM:bl!r lnetoei~~ •·1100 Grant 

l'•rlntniblp ~hmorandam of t"ndent.ndlDJl 


Tlm h a nW"lr.(11"._'lrli-m ()flln..irrt.eandiny (MOtft hc1'tl'n'C thr S11ri1"1Ul Jn,1innr r"~ hu•Timrr ir l ~..-1'.inp cNtrT.1. 
ltfx! h::n:~,iJlr \'11.nclt"rh.u11l1 S...iuml C-urr.a1c1u tb.'ft.>ufl~-r n:fl'fn'd 11' a~ "'lhr. 11'-.~I ftlunlilm •fl.'ll~Y· tw U:A~ 

lbr PJIJ,.._t' ur ll1t r1111r.~'Tlbir i' 11• &wk'j' ~ ~-r.1i:nl ~m11!-. t••r l AP"°': llw S~i.lml 1"1., lt"a:i>t."f ariJ ~11.1.b.'ftl 
.lul\111).rfll.:"1<1 .. pr;-_jr."1111111 \j,"ill be- r1111J~l 11~·.1uib II f<'ll""'~I Tnio.·hr1 1n,n1ti•'C" h.n.{ (Tff 1~l1U'll Tlir- pimot•) 

purrn~· ,,f tl.1~ 1•,•.K'l'I '' ... inipl•'1l)..'J1• 11 o.inir11tlA.'11..1H' p.'tfu1m11n.~:·ha\ld nin•r•"'"""'''": '~i.ll·ni f;'f l~J1.:]u.'T!o atHl 
prin.:ipalt. It• hrolp anr.:1~.lW' i:J".:111•.- rnC..tin·nn.;. •111.t impr..·n· S.IUl~l 11.:lor\rtTk"lll in ~.ij'l 0-11~1 ad.....i1, l AP 
<Ll11111phhc• thr.. ~...~1 t>~· tnf'lt.'D1l.'nll"l 1AJ1. a ~>"""n" rdo1111 t.• iL1fr.lll). n-cnil1. ik•-l'lop. P:•~l'. tl.'~'IJd am.I 
rltlllJl tiirhly rffn:ti\r tradlrJ,.. ...;1n ii.ill \hlf\. '16"ill1 thr riannt• I T .bi ... fulfill tl!C' Brti\itlt'' tl1111 •rr Ir.IN in !Ill" 1 n 
1.:111111 llf']•IL·.ntt••1 li-· ......mp11sh ll1r ll•ll••'lt:i~· ~mil" 

• 	 H~ ~r..nm1rr 'Ill Z. rru\·i&o •1lln&.1Mul fil.an.·i;d U1• "11l't-n li.11· tl'.i•hl"l'I. 1n,I rri1 .. · ip.al" '11.'l•• .iire- inlp'~•\'inl' 
i.tud~nl al'ltil'wnirnl CM" ~t11• *tr pt.'ffmmini:r aJJumn1tl r-r..pu11..1l1illl1ri. 

• 	 It~ l\t11>· ••f ~Cll:. 1n.:tt-..N" te-..adlt'r rflm1ry lhruu)!b r•n·»=•:oto,.: arrhc-J rtnk""'°''lfll dt'\'C'ic.1'ltnl'r\I • 

n1t:aM1r~ in aia 11mu11l alli1uJmoJ •lll'\1:> 


• 	 lh Aua.zu~I W 12. I U tt:lt.1t..•J• \t 111 bc&-.>ill ltM: ~h1.'l\.I! >~.w 'Mth Jl111' u•! ~...·t1di~'1 p1mh1-.L~ lill....oc! ~~- h1.,:hho­
1t-w!tfxc ar..d enr..:U\~ k'..-: here h)· th.': hr:.a dpy d cl.a''· M\'inr m1illi)'llc •Pl'll-'Drll:< f•ir ~h l'lllllii"ll lh1~ 
calll r~ma•fl.~ f,,, all M1~uc1u }"Car.- <'f 1hr era.. 

• 	 H)" M11~· ~m 1. lmJlr1.1\"< "1UllMI •.-:hir\~menl ir un·h nr ...11~i,~l 1l'1th.l!1111 lu~hro. d.;-11ll'n~r•lr "' 

fl\cr.-,>e. 111 ~ l ~'Cfll ul 1h:.adcou1. &:,l\•~ll1 'Vtt1t1 ll1tu ~~nt~ 

• 	 8> :?Ctl-t. llf t..:)11>.1},. •·ill rt"111ii1 ~ffl".:lh~ lr•dlC'U (M dt'flrlle'll i'C'll.•111 in tlr. rnu:1l a1 h1,llhrr t•lt">. llliln 
l'lltl• )1nJ lOl11H•I ~b11il, 

• 	 8~ ~l• I !I. TJI 1..-ti1·>1i.'li. •ill 11ll·.1':rlle lll'Jll'•'f'ri.lti: l"un.» Ii' c..IQU...c- 1 Al' lsfl~ 1hco 1rana m:!:-. 

l<• ac:h:«'\"l' lb: i••a:.,.. m~.u.;'IDCd ahc•,•r:, lht l.l.A will &l'Jtt I<" &.c ft·l~~11.·i:i1 tmn~ lhn"-!Jho~i.;.1 •he-~~ a~·w(! f'C'riod 
IZOIO- Zhl~~-

Tll~ Pal'llft'r Jll'ffi lo pHfor•1 tbt foUo~fnit aetMdu: 
I. Jn111:ali:.'1111ll~· imp~mm1 d1c foll!' 1 ltJ' elemml' <Uli&n.'d in lhc 1.4F IR1pls>111l-ntJlw1, Gui.:ii: 11111d "'·hich •rr 
rm~il1C'fll 1J 1tli i;1.itr am~ frdtra' 11~1.. and the- n"-J'C'"'lll~ dif>tli."t P'lir1iri P'"''C'dl.'TN and ~uhni•'°"· 1111:· parrn..., 
...~m c.a") t1\ll r~i'I nf 1~ eolmlt'llh simultan""'u'ijr ui;inl' lhr TAP rl:tnnift!r and in'flt'mrn1a1itin matrrifth. 
ll'>rtlO•~ wllld 'l'••·hJH•p. ph•\-.ll'>.I '1> NII I 

2 n11rrtuil Ir.• l1uiu1· dk;,:lln: 1:•11l11li1~... 11· p.a:-hdJ••k Ju 11\1 J!flllll ···li\·itia..... 

1 bnrJrn1rn1thr1AP L)'-Wrrn aJ111 fidd11y t..· th: m11Jrl ._.. mraq,uaf a:nn&aall) 1'~ )1;111 S4,-~ ...i kr,ir•"' ­

4 t=n"lln· Mkquak fural:ll{ rn bud1rt f,,r Nlrl 'lt'l"\it'n. ('ln"\'ldcd hil...:-d on lhr ·~d ~,r lmn' m the ('t~l 
xn 1.-c ~'l'«nxlll: ha:luJrn~. but n11l luDikd k•. ~·Ill~ traimni:.. aru...! !t..)1>.11.>I tc'~lt°l&'" 61tct.J11.tM 11 "I Af' 
A.1u•111l T l\P <·antnrrn 1mrl 1 AP ~r hwihllt'• 

::o Ar1~.11nl • p1:1toJ111n • lcadc:nlur ~,,i..uut1 "°ill.· •itl !ICl\c m. du~ nnaam}· hau"'-''' l-• Nit. I for •II 1:rou1 
rC"'P,...,"iNli1 it:\: 

•' 
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I 

7. \\\•Ii in i:t'1J11b..11111-.1n •nit NJl. J t"fl all Sf'llttl •-'ltnllc!>; 

S. tu\\ rn•"fll~ ....1u~!:•m1flr'lhq• 1ht 1u:11ut1u in t"l•lbN111!tort 111n1 >.;Jrl: 

9. lnuntduntl~ n:p~ •·' t!>: l'J,~.iei:1 L>m:a"' ~· 1111\di:cc. &li...1t1,.,~ ,~; 1:111l•m:~ h• h.lhll 1111r U.A rCl\1~1tNl>iht1~. 

l L•, Ai.l.-."J'I L:l•n\l~k-n~ J'l'l11..1t!' acn,... r111t1~tJ'dl.Jtf 1.-.r tch.•al~. 

sin .,,-tt"' t• tht" roHcn..tni: 
I. A~·•~n 11pa;da. llli!H k• io;;nc •~ e lumun ll• p.111\JIL'l lJ.A. 

~- 1•n~•lc aJJd r11nii:ir"-"" 1r. lhr llpoxtfi; 1u:u,·1be~ b..tix! in th£' 1 IJ 1:•r.i.nr; 

3. W1iri. tn C'1'l.-km111,1r: •1lh ruutncr l 1.A <'fl a!J a:tnitir:-.; 

4. D~minalc- rcr<'"" oo ai;t:N'llJ'liWd ._,~r& t.' «l•IC' F'-'1'11'" d&•tflCI' and othC'I 1r.IC'R"'-IN ~"1~ ... rr-QUC'f.IC'd 

I 1-.P.M~ 


Ibn. Ml >ll bmd~ Nffl ond tl11. ,...nnt'r LL~ ti• cn.T) !ILllL'nl\.~I and a..11~.. mz11k II\ Ilk l~.:t~ik."I' l1'1i.·cnt1\·~ l·unJ 

rmn1 a;irl.:.;io~. It fundtod, tht• MOtr ~11~m c:-ft"<-;l 1...-1br ~-"lit 1:1f IM 1~111:beT ID.."C'1U1u I unc! .Fm&l fn>m the 

t 1s l>.'Jlan~JC11;1 l•f ld.Jt1tt•:t1; In du: C'\trll the 1=1111111~ llt''lt tund.."d lb•· MOL' \HI'. tt'rnnnar<' 11~111 ttK" m:~1r1 <>f 

n•-tdic;i?i1.1n dun t.~ •""'ri1 i• "~~ 


l OSJ ~ 


h ic thC' int.mi t'>l thr p;an1~ chit n1· adodni."f'IAI '°"'u~ ~ii: t'C' inc10rrd. t''.\Cl'f" th•lotC' lh.\' 11~ l.iM fonh in tht ~roor 


pll'f'l"'-11 fir U1u•~ lt.11 If~ lundc\l tn cl~ Jl!.ant In thl.. ~~-ent t!Ull dtc c~~• (I! irDf'lit.'nwlLtdl~ llm MOLi t.''i:'-'"l.'"1.1~ ltf*lll 

fund~ 1or rni-n1 np«&o:11inn1o. an~· l'Jn~ m.ay taminii~ th:• C(lnt:r.a.:i up.-.r. rh·inf lhr- Nhtor p.i.'1.- thiny cb)" ooth:-t. 


I ,...,. -, ­
Cf - t..I. ') ·1 I \}~L~\.CJf!__t~--_j~lLl~--l ·- ~ --- -- . ............... 


I c:id Luc-.l! Admim~tmtor fN (irant CSUlwt1ntcud1.'lll c-r Cl-.nncr 1.4!4-:krr l.>llll! 

o·!UJl··----- -- ------ ­
( 'h.ijr of St111C' Bn.vd of l·dunili<'n Dale 

------~- ---- ---- · ---- ­
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Appendix M 

\~·CJ Evan~ville Teact1~~5...~~:oc,ia~'.~-r ~ 


Dt. Vin~cnt Bertram, Supc:rintcnJcn~ 
b·dll~' ilk Vandcrhur}!h School Cul]l\lrntiun 
9S 1 Walnut St 
h.an~'ilk. It\ oi7713 

lk~tr Vince:: 

lh~ l:van.;••ille ·1 t'acher.- Assodalinn lETA) i' ph.·~'\(.-.1 tu p.1nn~r with the FvanwiJlt' 
\'andcrhul"ih School ( 'orporation (FVS< ·1 in s1:rp;m aJ lht' ·1 ca.chcr lnccntnt" Fund y.mnl hcin1• 
sul°'miu'-'(f ti~ th~ Jndiau~ lkrartment or LcJu~·•11ion to tlh. DHk~ of l:J.:-mentury ruld ~et'lldary 
Educati<•n a f the: Uni led States Dc:partmcnl ofEducatitm. 

The lAP System intentiun:tll~ reco~ lhe vuluc: of collahm..lli~m hctwccn tCDCh1:n; nnd 
:iJmini'itrator.- tl' achieve success thmugh the collcctiYc 00.rj;runin~ pnlC'i:r-~. llti~ l)"Jll: <lf rmcc~~ 
i!-- lln\; that the ETA antl the EVSC h.·\\'c succ~slUJl) uchhm:1l (.' ..lll~~tivc liarl!-ainin~ ~ n~lt 
hccn an Clh'itaclc. hut hn~ in5tcad prooucc:d i..-n:alcr c('mmitmcnt to <1Ur practice. We remain 
umtid~·nt that our current p1actkc ofcollccthc harl!.tinini! will continue. 

Stuiknl achie\.·cmen1 throu~h ultractin•• am] rel..ininl! lc~her.r. in difficulL tu staff schuob and 
!iul>jecb am~s is H; the: forefront ofthe lAP Systtm. AdditiLlna.11~. d11: rmgrum pnwjJcs for 
.tutl~ntic tt:w..iJ~r e\·aluath>n lem.lin,I,! to imprm~J iu.-.uu~tfoaal pra.:ticc. pn>fc~!iil•nal devi::lupmcnt 
lied to t1.:mon...lrdll'IJ teucht'r rmll'S4'iona1 n~etl!i., career advancemcnl fnr teuchm and aJequak 
rom~n~itinn 

l"hl' collahumtl\'C el1llTt o11lw l• JA and the I~\'~(' in tht' dc,·cfopmcnt nf the: Hquil)' ~I" 
\1ood ari.1 our IO!.B~ ~ant rl.'tl-."l't~ Che natun~ in which\\'" com:luc1 busint>Ss. llte ElA belie\'t.>S 
llk:' !-pirit of lk 1 AP S~21tem mirron ow J~al dforts. \\·e tire plea!.ed w l~.nd oor support to this 
.:application at the hiJ;h~t le\.·cl p."lSSihlc. 

~incerr:l~-. 

...~ - ..... J _,. , • 
: •. ·~ ". 

Reith Cia~hilf 
Pn:~iJcrn 
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Appendix N 

Evansville Teachers Association 

April 30. 2012 

To Whom 1t May Concern, 

The Evansville Teachers Association (ETA) is pleased to partner v.ith the E\'ansvillc 
Vandcburgb $(:hool Corporation (EVSC) in ~uppor! of the applic.ation to the Indiana 
Department ofEducation for the Tjtle I 1003(g) Schl'ol lmprcweme:ol Grant (SIG) for McGOJY 
Middle School. The ETA supports a 'onrhu.'ltion ofthe work of the F..qu~ty School partnership al 
Mc0Br)' es:.ahlisbed dwina the 200-9· l O school ye.ar. lbe £quity School model has shown 
positive impact on :iludenl achicvc:menl and U1c IOOJ(g} JµMt v.ill only ellhance this wotk BDd 
pro\idc the mcam for continl.led suc.ccs~ and build on this work. 

By fuliy developin£ the STE(A}M focus, teachers and staffwill be able to put into pnlcticc the 
stride$ they ha'<e made through lhe Equity Schools model and TAP. This is a prooess that v.ill 
allow the studenu ofMcGary to become 2111l eertllll)' learners. The Collective Ba.l(aining 
~t BJ and Between the f.vaDS\•illc V~ School C.Otporation and th~ Evan.ni1le 
Tcachets Association provides McGary the autooomy to rict.ly immc:rsc the &tudcnts in this 
robust and e>.clting cwriculum ond provide operational flexibility to support che procas. 

The ETA suppom, at the hiJ;hest lcvcl, the effort." at McGlll)· ~iddle School and their punuit of 
Che Title 11003(.g) Schoo1 lmproYcmm1 Gnmt. 
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Appendix N (Continued) 


Union Collaboration with McGary School 


ETA 
Equity school bargained in the contract in 2008. 

o 	 Professional Development designed for schools to begin the process of evaluating their 
school, curriculum and design of delivery of the curriculum 

o 	 Coordinator of Equity with direct line to the ET A president and EVSC superintendent. 
o 	 Professional development academy required all teachers and administrators to successful 

complete the academy. Those teachers who did not successful pass were declared excess 
and moved out of McGary. This was a joint effort between the school corporation and the 
teachers' union. 

Successfully worked with the EVSC for the implementation of TAP into the school. 

Active role in the school through school visits and teacher interaction. 


ISTA 
• 	 Support of the bargaining process and reassignment of teacher because of Equity Academy. 

NEA 
McGary designated as a Priority school by NEA 

• 	 Administrator, teachers and parent coordinator were invited to attend the Priority School Conference 
in New Orleans in 2011. There the school leadership have exposure to NEA resources and 
community partner resources to use in their school 
Training in Community Conversations through the Family/Community Engagement is scheduled for 
fall of 2012. 
ETA leadership attended a NEA conference about Family and Community Engagement. Information 
was shared with McGary leadership. 
NEA and partners helped to beginning the green house project. Sponsored provided concrete pads 
for the pathway to the green house. NEA student leadership, ISTA leadership, and ETA leadership 
pitched in the in the groundbreaking and work on the green house. 

• 	 NEA consultant is provided to provide guidance and feedback on projects. 

McGary is a recipient of the First Book $500 grant through NEA for Priorty Schools. 


• 	 Website http:l/neapriorityschools.org has information listed with McGary is listed as a Priority School 
with additional resources. It also has the mission and vision of Priority Schools. 
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Appendix 0 

AGREEMENT FOR SOCIAL WORKER SERVICES 

THIS AGREEMENT FOR SOCIAL WORKER ~ER\'ICl:S f'Agrecmenn as 
cnttTOO intl• by and between YOUTH FIRST, INC., ar. Indiana mlnprntil oorporatt.m. wllh it~ 

admini.1'ttali\•c offices at 342U E Morgan Ave., Sui1c A, E\'lt1!.\'illc, lndiann 47715 (hc:'ei:i. "Youth 
rir-::t"), and thr J:\'ANS\'fl,I,t: VASOERBURCH SCHOOL CORl'OllA,. JON, w:ith i1:­

admini~trali\'c office' al 951 W1lnu1 Slrecf, l!\·ans\'illc. lN 47713 {herein HEVSC''). 

WITNESSETI I: 

WHlo:RF••AS, Youth Fi~t ~ or[tllni~.td lC• pr<1\'idc ru. one of its purpose< subSlancc abuse 
prevention l''ogran~ and bch:l\'ioral h1?11lth promotion pro8rmru. for ~I age )TIUlh within t™: tri·SlOle 
an::i: 

WHEREAS, [VSC' operates :schools for the edu-=ah:m l~fprcsctk">OI. ("lcnwntar}\ middle. and'or 
higt. school studenl~ within Vnndt.Tbur~h C'ount)·, Indiana; and 

WHERt:.AS, Yauth Firsl cmplo~ ar.il train!' Mastt"r's lc\•d social "wl~ to pm"idc prc:,·cnh<m 
pro~ms and scn1ccs; and 

WHEREAS. Yuuth First and l:VS(' nrc cu~n•ly working tC'gcthc.'1 <'.In rroji:cb and pmgnum w 
pnn·idc scn·;ca lo children and fo.mihes in the EVS(' JCf'lo'iCC art.a; and 

WHEREAS, Youth F1m Dtki EV.SC dc•irc tu continue: the pm~nuns end scn·ice.s rnwidcd h) 
Youth First Social Worl.m ai: more particularly set forth in this Airrccmcnt: and 

WHEREAS, tht: Parties now wish to memoriah7.f.: their understamlin~ in v.riting 

NOW. THEREfORF., in ()()Osidcratfon of mutual OO\.'t.'l'Wrts oontaincd hc~in, the pan~~ np.r« 
a!I follnws: 

I. 	 DEFINITIONS 

Unless otherwise clearly required hy the context (If tJns Agrt:emenL the lmn· act l(uth below 
shall hnc the fuliowing me.inings asc:rib«i.1 thereto: 

I. I 	 School St!lld;nls ml.Ploc~um. "Schoo! Standards and Procedures" ~hall mean t"-.1se 
standar& and proccdu~ C1f School promulgated from time to time 

1.2 	 Service~ "Sl'J"\'ices" shall mean lb.lsc dutie11 and rCS]'ll'O."-ituhti!M ot the Social W1n._tn •~ 
enumerated in Artiiclc II. 

l .3 Social Wmhr. "'Soe1al Wmke..~ wtl be those pen.ons employed by \'(luth fi~ w~ 
shall hr ll'-s.ir.ncd by Youlh First to pro\.'idc sw·kcs al School. 
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1.4 	 rr§iidcnl k Cf(). 1'hc "Prc:.idcnt &. ('f:.o·· !hall mean tl~ pason cmplL'y<.ci ~)' \'(lu!l1 
Fu st who SCI''(.."!- a~ the d ireanr <' f the aimcy. 

I.!' 	 SQcial.Wvrk D~<ir . TbE- ..Social Worl.. Dircc.1or'' shall me.an that JlC™ln employed h)· 
Y(')uth first w~ ~·~ as the iinmoo111u.• SUJ:"f..'1\'i~·r C\f lht Social Worker. 

I .ti 	 ~.The "Schoor' !ihall mean the folloll·ing schools: Pris$e HU&h Schoot.('entnl 
High School Hatriwn High Sct1us1l. NoJth High SdK><ll Reitz Hich Schooi A<.-ademy 
fQr.ll'lJKll'.".'ath·c Studq, LOOc,e ScOOol. fa·an" Schaol. M"°-Oan· ~1iddlc School. 
Thompkins Middle School !Uld Wasbj1Jgton Middle Sdyol. 

I.7 	 Sclk.\01 Principal The "Srhool Princ1p1tl" sh:ill mean the fM!rr.on{~) employed by EVSC' 
woo sm:es m the primary lc:idc:r ofthe School 

I .R Assnci§tc Supcrintmdrnt. The .. As.soci3tc Superintcnlent" shall mean the p<.'ni(\n 
cmpk>ycd by F.VSC' who sc:Ycs a.~ Assoc:&atc Supcrintmdcnl ofSchool Family and 
Community Partnership.!.. 

1.9 	 .r~ordinatur~ Thl' "C'oordan:itors" shall mc:in the person!> employed hy F.VS\ wm scr\'c 
a.~ the Coordinator C1framily Support Services and Coordinator ofStudent SCf\•iccs. 

JI. 	 \'Oll'I H fJkST DUTIES AND RF...SPOSSIBILITJES 

2.1 	 Employment & Sut>eQ'jc;iun orSocial WMl.c:r. Youth F~t ~II emJll.l)Y a.00 provide 
cliniatl supc:niston ofSocial Worker whQ will provide Sen·i~ al Sdaool. The Social 
Worker shall posse!~ a Mas1cr·s Degree in social work or a License in Clinicol Social 
Work, and auloorized to provide Services in the State of Indiana. Social Worker shall 
be aet.'q>llb1e to tht EVSC with the input oflhc School Principal and shall haYc 
experience in work~ with children and famili~. strong iflttttlet~nal skill~. and 
L:ni>w11!ld~c af the community. 

:Z.Z 	 St!~.lces. Tht. Social \\'Qf~tr slaaJl be: a.s5ignc:d to School full·timc end shall provide 
C8$C manmgcmait set\·i~ fur at-rist students and their famihL~ :and evidence-based 
program.\ arprcl\'cd by EVSC end Yoixh Fit'1.. Scnices shall include. b\lt nN limited 
tn { l) us...,.c...;sin~ familie' for risk fadors and willingness to particiJlllte~ (2) 
administeri~ mea.'>wcment im'truments and de\'eloping indivKlual famiJy set\'ICC 

plans; (3) pnwidins intervention. advocacy, refcnah, and l)(het needed support; (4) 
c:hanms; ramily end student proh'Tcs:. and sharing dllta with school personnel to wi.l'ot 
academic prot:ress; (S} providin~ supportive inlef'\'cntiun SCt\'icc::; tu scoool 
pcrs.c>Mcl; (6) providing C\•kiern:e--ba.-;cd programs fC\.~·cd and approved b~ EVSC' 
and Youth Fiut: and (7) collecting and recording data filr Pmsram evaluation. 

2.3 	 Scl1uol 1'olieie&. 1llC Social Worker 5hall be an employee ofYouth First and pcrronn 
hislhc:r obligations and rr.sponsibilities in accordnnct with School SlAndatds and 
Procedures mcludinP. but not limited to procedures for rcpMing child otiuse and 
ner.lcct and building scc:uri1y issues. 

2.4 l::W•tiiJn u<I Rq>lacC1DCJ!I o[Social Worker:s. Youth First sh.311 sccl the: input of 
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School Pri.ncipal in the pcriodJC e\·atua:icm ofSocial Worker. In the ~'\'Cnt th.:ll a 
Social \\.'ori.:er docs hl'l perform J1is~ dutic~ nnd re,,-;pon.~ibilitie!i in a sa1i!rnctory 
manner, the School Prju\:ipal and Social Work OirA."1or ~hall consult and agree on a 
pbn of impm\'cmcnt tOr Social Worker. The Schoc•l Prinei~':il and S<.'lcial \Vork 
Dirt:elC'll soon monitor S<lcial Worker's JU'UP,TCS~. 

7 -; 	 1'rJWitioru ufStx:ial Workm. YCllllh First shall notify Sch."lCll Principol. Associate 
Superintendent and Coonlinaton i.11 writing in the n ·cnt of rcsisnntion or changes in 
cmplcaymcnl status ofSocial Wod.C"J. Youth fir-.t sh.all within a rcas<1nablc time 
prcwidc a mutually acccptub)c rcplat'iemcnt Soc&al Wt.,rker. Until a pcrrnan<.-nt 
rei,laccrncn1 is obtained, the partic.o. agree that a temporary Socwl Worker may be 
utilized to J'll'O\'id<' continuing Service~. 

2. fi Plaeement p.f)nterns. On occasion. Youth First shall si..Ttx."lt. chc>0~e. and imign 
interns 10 ~·,)rk under the supctvision ofSocial Woncr with !!ppn•vd from EVSC'. 
Youth First shall provitc School with the name~ and copi~ cf h.:id:ground check~ IC1r 
all intcmr.. 

2. 9 	 C'ommuntcat ion Prncodurc Sm:iaJ Work Director sh:all be Youth Fir!l 's contact 
pers<\11 r~arding daily c.1pcrations and shall mointain open cumrmmtc-Jtion and bi· 
weekly t."Onta1..1 wnh Coordinators regurdins: pro~a:rm and scrv~. President &. CEO 
shall be Youth Fim'! contact ~n regarding and sl\311 mnintain oommunicot10n 
and nl:lnthly contact with the Associate Supcrinlc:ndent 

2. 10 	 ~lete Crimini!l B11d;gmuod Chcd::t. Youth First shall pro~·;dc EVSC' with copies 
ofcomplete background ~hecks ibr ull Social Workers. 

111. EVSC J>lll'JES AND RESPONSIBLITIES 

3.1 	 Rcferrnl ofStudents. EVSC sl.all uuse the School Principal, other staff and 
oounsclors Clfthe School to refer studaits and families in nefd of ~r\'ices to the 
Social Wt:1rkcr on an :i~ needed bn~is. 

~.2 	 Office Snace. School r~ipal shall pr<widc adequate !ifl&L'C, including pri\'ate office 
space for Set\·ice~ and use ofa computer ~ith e-mail access, rri\•atc phone, desk. and 
locked filin~ csbinl'l lbr use by the Social Worker whik workini ot the SclK:\c1 l Other 
Program space shall be )ll'O'\lidcd on an as needed basis. 

3.3 	 Rcconnitil>1l EVSC and School Principal shall recotnizc and infonn students, 
pamllS, faculty, st;itl, board members, and other school romliluents ofYouth First 
prcvention programs and Scndc.:es. With approval ofthe School Principal. Youth 
First shall be allowed to displa.)' s;gna,gc, newslctras and nthcr matcriab al School. 

3.4 	 Sc:hnol O"·mii;ht. School Principal shall pro\'ide on·sit'' surcl'\·is~n r>f the Social 
Wcirkcr. Pf'O\'ide orientation to school polii.:ic.s and proocdu.re.c:, ind pro\'td<' necessary 
3SSistancc a."i detcnnincd by School Prin~ipal 

3.S 	 '.Qmmuntcalio.n.Ptugdurr: Coordinators JhaU be l!VSC''& oontact J>'tsons regarding 
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daily opcralion.r. flntl sl1;1ll m3int3in ounununicalion with Social Work Oifcclor 
rcg::rrding prOJ;Il\fn!. und M:rvic~. 

IV. 	 COMPE~SATIO~ & SUSl'AINABll.ITY 

4.1 C'omnematiun. Y<luth First ha.s ~urc:d the funding na-essar)' to C:O\'t:r fifiy perc~nl 
t50%) of the cost of Ser"i~ for the term defined in Article\', and EVSC shall be 
responsible .tOr the remninin~ fifi» perccnl (5001.) Youth Fir5t shall in\•oice E\'SC for 
Sen•ias with paymcnl due within 30 da~ of involCc. 

4.2 	 Suqnioohility Su1n'l0rt. Youth Ftrsl antl the EVSC agrnc lo wt>rk &oge!lhcr to identif)· 
fundinF opp.inunitM:~ for Services. Both part~ agtte wbe 11.mba,,r,ad,,n ;ind 
ad\'Qc:itcs for one anotlk."f, prunv.>tin~ each other. and maki~ ~talcmcnt11 <•hupport II.:!. 

r~ucsted. 

V. 	 TERM A~[) TERMINAT'ION 

5.1 	 ~ Subjcct tC• the pm\'&sio~ ror lcnninalion .., hn-cinaftcr Jl10\'ided, the lcnn of 
thl~ Agreement ~hal I oommencc on the 26.. day o t' September. 20 I I amd continue 
through lhc 31 11 day orf\·1a~. 2012. subject It\ the: ;i\.·ailabiliry <lf l\lndi; and EVSC'b 
npprupriation thereof pursuant to Ind. \ode 5·7.2·17·S. 

~.2 	 1 cnnination. Notwithstanding Section S. I. thi5 A~recmcnt shall tcrmmalc (1n d~ 
occ:urrcncc ofnn)' ofthe following events· 

5.2·1 	 Tcnninatinn Wrthoui Cause. Without cause. either party m11y tcnninale th~ 
Agreement upon ninety (90) days V.Titten notkc: to the other party. Jn such 
C\'cnt. Youth f-'ir5t, ifrtquested by EVSC. shall continue to nmder Scr\'iccs, 
and shall work under the wmpen~ation ammgcmmt Id iOrth in Artklc I\', up 
to the d3l(' of tennination, whic'i the E\'SC or Youth Frrst cin set ~t any tune 
during the: ninety (90) day notice period 

5.2-2 	 Tennirullion h\' Schnn! l~VSC may tcnniHlc this Agreemenl at any time Jhr 
the fOlklwin~ causes upon \\Tittcn nntice lo Youth First; 

(a) 	 Youth Fint's failure to immt."Cliutely release the Social Worka upon 
the rcvocation l\r s'1Spe11sion ofthe Social Woncr'tl IM:ensc It• practic1: 
as a ccrtifted clinical social worker in the Seate of Indiana, And fnilure 
tl' find a qualified rcplaccmcrit, v.oithin a reason~ble emo W'll oftime, 
ilr the: Socinl Worker whose Jiccnsc to practice a.~ o certified clinical 
i.ocili.l wod:cr was rcvak.ed or ~uspcndod. 

{b) 	 Yt>uth Fir.it's failure lo immediatcl) release lhe Social Worker UJIOn 
the conviction ofa crime ofthe Social Worker COIU'tituting n felony fir 
lllle involving morul turpitude. and failure to find • replacement. 
within a reasonable amounr oftime. for the Soci.11 \Vo~er who hL'i 

been ron\•ictcd ofa crime con.c;1i1utin~ a felony 01 one in\l()l\•in~ moral 
turpitude. 
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(c) 	 Youth first 's failure within lhirt)' (30) days afie1 it!. u:ccipt ofwritten 
notice thc::"rol to cure any matcmal breach b) Youth Flr'r.' ufany tenn' 
ofpm\~ion~ of this Agreement. 

~-2-3 	 Tcrminatinn hy Ynuth first Youth F1rs1 n'l:'ly tennim1te thi:i. ai,'fCCment up;in 
wriucn ooht.-c to E:VSC in the e\'enl wm::nt fundin~ for Social Worker ._.. 
terminalcd or lhl: EVSC" fails ~ ithin thirt}· (30J doy.s after its rcccipl of wr111cn 
1-.oticit t~t'tu cure ;nl)' material brach by £\'SC afan)' tmns ofptO\'Lsionl> 
ofthis Agreement. 

VJ. 	 RECORDS 

(1. I Studmt Rcoord~. Studcnl rcoord~ cte.il«I b)· thl: &1cial Workct 11hall be dc:cmcd lo be 
canfidcnti:il. sh.ill be owned by Youth First and shall not be- copied or rr~wicfod to the 
EVSC or School cxet.-p1 pursuan~ to pmpcr writtc:n sulhnri7..11tt.1n in acoordanoc witli 
Indiana law_ 

(J.2 	 Authocil.atiun anti Rclcag fonns Youch First shan only release rct.'Ords 10 the Scho..'11 
<1r EVSC' tlJ any other third part)' in accordance with state lltld ft:denl laws. EVSC 
shall cause the School rrincipal or other staff lo obtain an Authori:l.ation 1md Rc1ea~e 
fonn exccutl'CI by the potent or legal guardian ofthe ~udcnt, authorizing thr School 
or EVSC to discus! the student's prnb~ with thr Social Worker and authorizing 
the Social Woller t<l discuss lhe student'~ prohlcms with the School Principal or staff 
ofthe School. 

6.~ Ust o rQajp. Youth Fim and EVSC shall be penniltl'd tu use data that Lhe Social 
Worker mllrcts in ttK: pro\·ision ofSer\•ices hereunder for c\.•aluation and tOr the 
purposes ofdeveloping sustainability except thllt Youth ~·irst and EVSC' shall not USt 

the names ofthe indi\·iduaL~ upon which the data is based. This provision doa. not 
preclude Youth Firsl's use oftestimonials fu:>m S'tu.imt~ arid familie~ wht1 si~n the 
proper euth1.1ri1'..at10n form allowing Youth Fitsl tl' shmt ~ucb h.~1imonial. 

(i-4 	 Legal Summntis. Youth Ftr!lt ;ind EYSC' shnll coupera.tc to make l!iure any lCEnl 
001icc or suinmcu~ saved on each other that is intmded lbr lhc other party'-" timcl)' 
gi\·en to the proper party for rcspun.'IC. 

VII. 	 REGULATORY COMPLIANCE 

7. I Gena-al. The partic5 agree thal lhl5 A.grccrn<.>nt IS intendoo LO wmply Yl-'ith nU slate Pnd 
fedcml rq;uliatiol\11 { .. Laws"). u: at anytime, this Agrt.'CnlClll is found to violutt any 
aprlicable provision ofthese Laws, or ifeitber party ha.., a rearonablc bclicf ttu.t this 
Agn:cmc:nt Cfcalcs" matcrilll risk ofviolating tbc: Laws, and after consultatilon with the 
other party, and thin)' (30) da)') after written notice lo the other party. the parties shall 
amend the portion oflhis Agm::ment that creates the \·iolat~n of the Law~. lfthc: pani~ 
fa.ii lt'I reach agreement within one hundred twenty (120} da~ follnwing suid \\Tittm 
notice. this Agrccrnl'nt sba.11 terminate. 
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7.'1 	 Y<1uth f1rst 6hall be M>1e1y respons~lt' for paying the Soci11l Woden assigned 10 EVSC 
thcf.r w;:sges and ff1t p:iying and atlminigcring all filngc benefit program.<. chat II m;iy 
dClcnnine !.hall be provided to it~ Social Workers. Further. with respcd 10 each and 
n·t.>ry Social Worker BS5ignct.I to provide saviccs t(l F.VSC'. Youth First will be M>lcly 
rc~ponsible for rnakin.F :lll oontrihutions for unemployment compensation fund!~ 
raiuirc:d by any federal. state, or local I.aw; mal:in~ all dcductio~ required of employer~ 
by any federal, su11c, or 10~11 low, including dedui.'liu& for social security and 
withbokling ta1<es~ ITlal.:ing lhe propc-depo~its required ofemployers by any f\.>dernl, 
Mttc. or k>cal law~ payins all tuxes a."l required hy any fcdcrnl, strne.. or bcal law: 
prqiMlng and trU1inlainint1 adequate payroll record~ and report~ and oomplyin,g with all 
lllpplicablc local, stale, and federal law~ and any regulations ofall guvcmmenlal n1;cnci~ 
relative to the employmcnl ofsaid Social Workers. Furthu, Youth First will indemnify 
and hold EVSC hannless from end against any chal"Me$, claim.\, dtmands, compl:iints, 
lawsuits, losses.. damages. costs oflh iga1ion. disbursements, rea~mable attorney fees and 
habihty for the failure or alleged fai1L1re to undertake. comply with and perform the 
ahovc-dcsc:rihro ()bligaticm. 

VIII. 	 STATUS Ofo' THE PARTIES 

~.I 	 Rclation~hip nflhc Partjcs. N<11wittmundtng any pro\•i!fion t~ the contrary containc:d 
herein, no rcbtion.ship of employer and tmploycc is created by this Ag~l, it bcmt; 
undC"Jstood that Youth First and ils agents and cmplo)1ee!o will act as independent 
contractor.; end shall nol have any claim under thic: Agreement or otherw~<: against 
EVSC for \'ncation pay. sick )cave, rl!tirenlCnt benefits. Social Securit)'. \\'oriccn' 
Compensation, di.oiabiJiry or unemployment insurance benefit:. or empk>yce bcnefrt~ of 
any kind. 

R.2 	 S<!liril1li9ll Neither party shall solicit the empkiycc afthe other part)' to leave his/her 
position for a position with the solici'l.aling party. 

IX. 	 l~SURANCE AND IND£MNIFICATJON 

9.1 	 Youth first Insurance 

9.1 	Youth First. at iLo; sole oost and eitpctiM:. shall either procure and mainlain p;:illt;i~ of 
comprehensive gcnet'31 liability imurancc, including C(n11plctc:d opcrat ion and 
blanket contractual li~bility. worlcr'5 L'Ompmsationirnlunmr:c, uutomobik 
Hebilily insurance and pm k~:> ional b11bihty insurance. or satisfy EVSC lhat it ii. 
self-insured fur liability lhst woukl be oovcrcd by any such insurance. The 
comprehen.<iiYi= gcocrul liability coverage shall be: with limits ofat lea.tit One 
Million Dollar~ ($J ,000,000.00) for e:ich occurrence: for bodily injwy and 
property damage The worker's. conll)Ctl5oliun coverage shall prcwidc fur all 
<i~loyees ofYouth First provid~ scrvtccs under t~ tcrtl'I' ot'lh1~ A~tecm.ent. 
~:wering nny liability under the lndian.:i Worker's Cornpcnsati.on Act and the 
Indiana Occupationa.I Disease Act and including but less than One Hundred 
TilOusand Dollars ($100,000.00) employer'~ liability coverage 11lt: autuimbilc 
liobiHl.y cm•crugr sholl with limits o f at !cost One Million Dollllrs (Sl.000.000.00) 
combined !;inglc Jipbihty per QCCUrrcncc. The professtonol habilily covenigc shnll 
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be ~·ith limits ofar ~~t One Million Dollar$ (S 1,000,000.00) combined single 
liability pc: occurrence All such policies ofinsurancc (unl~s Youth First 
satisfi~ EVSC lhat il i~ s.:lf-in.~ured ~r Jinbilit} tha~ wouJd he covered by such 
policies), sh.ill be with lhe compani~ acc<.-ptablc: t<1 EVSC. All such JX•licics of 
in:i;;urance shall provide tb.:it the insurance corricr undc each p<ilicy is r«1uiroo to 
~ivc the EVSC' less than thirty (30) days• written notice prior to cnncc:IJa1ion of 
any po Hey. A memorandum omificatc ofsuch policy naming l!VSC 11s en 
additional in~ured shall be dq>0silcd with F. VS(' promptly after the c~ccut ion or 
this Agreement. 
Prior to the cxpirolion an<l1or canccllotion ofany such pohcy, Y<>uth first ~hall 
sccur~ replacement ofsuch insurance awerage, upon the same tern~ and 
provisio~. and fumi~h 1!.VSC with a mcmor.:indum certmcatc ~ hcretofnrt 
d~cribcd. Youth First. for itself and tOr unyonc c:la1ming by. Lhmugh, or under it. 
does hereby waive e\•cr-y right ofsubrogation again~ EVSC. 

9. l Youth riT&t shall indemnify. defcnt.I Wld hold hamlle~ E.VSC and its officers. 
direc.1ors, members, employc:es, rcprcscntath'es, 11ttome)~. agents amJ nffiliatt~ 
from and against any and all los."ics liabilities, jude,menb. actiom. causes or 
action, d3m4gl'S, clotms, denu1nds, costs, obligations, deficiencies and expenses 
(inclutlin£ inltttst. penalties and attomeys fees and expcnsC!i) which ari~c out of, 
rC$uh from. or relate to any wrongful act or omission ofYouth First, includin11 but 
not limited tu the Sucinl \Vorker, that gi\•c rise to a cl3im by a 1hiru p:my against 
EVSC. 

9.3 EYSCJ~uranc~. 

9.3. l 	 E\'SC, at iu sole cust and C~JX.'nSC, shall either procure and m:iintam policies of 
oomprehen.'ii\·c gaJCrBl liability insurance. including eiomp1cled opumion and 
blanket contractual liability. worker's compensation insutancc. automobile 
liability and liability insurance, or sstisfy Youth Fitst that il is seJf-insured filr 
liabihty that wouJd be CO\'ered under svch insurance. The C(1rnprehen~ivc general 
linbi1ity coverage sl.all be in limits of 11l lalst One Miihon Dollars ($1.000,000) 
for eoch occunence ofbodit)' injury and property damage. The worker's 
compensation coverage shall provide for o.11 cmployt."CS ofEVSr pro\'tdmg 
Sc:rvic~ under the terms orthis Agrt.~nu.-nt, ro\.·ering any Uabi1ity under the 
Indiana Worker's Compensation Act and the Indiana OccupaHonnl Disease Acr 
and including but not less than One Hundred Thousand Dollars (S 100,000) 
emrloycr·s liability O(l\'Cf"OSC. The automobile liability covenge shall be with 
limits ofat~~ One Million ()(lllan ($1 ,000,000} combined single limit liability 
per occurrence. All such policies ofinsurance shall pro\'idr that the insurance 
carrier under each policy is required to gh•e Yciuth Fitsl not ~s than thin)" (30) 
days ""Tittcn notice prior to canccllldiun ofut1}' policy. A memorandum certificate 
cifsuch policy shall be deposited with Youth first prumpll)' aftt.'T C.lltcution uflhis 
Agr~rncnt . Prior to the cxpiratl.'"ln andfar concdlaticm ofany f\uch policy. EVSC 
shall seam~ tetilacemcnt ofsuch insurance ~verage upcm the same: tcnn."i and 
provasions, and furnish Youth f-'irst with a memorandum certificate a.~ heretofore 
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d~l'1'ihud EVSC, for it~lfand for :my(I~ clainunr, by. lhrough, nr undl'f it, d•.e~ 
Ju."l'ct'ly wah <: every right <• f su1'mgaticm 1gain~1 Youth f im. 

9.4 J:VSC' Indemnification 

9.4 FVSC !hall indemnify. defend and hokl hnrmJel!~ You1h fil"llt and it~ omcer.;, 
directors, mrmbcrl>, cmpklyces, rcprcscnt~ti\'~, anomcy~.. agent~ and affilial~ 
l'rom and Qgaimt rmy und all lo~~~ liabilili~. judgmu1ts, IKtions, caw.~ uf 
action, datnaJ:cs, clai~. demands, costs, obligatiom;, delicicnci1.-s and cxpcnsci. 
[includin.g inltte!L pcnnhil"'Ji and alh.1mc}'l! fo~ and t:l!.JM."l'lS'-'8) wl1icl1 o.mc out uf: 
result from. ar relate lo any wronEful 11c1 or omission o rEVSC'. including but not 
limited to the School Principal. staff or counsclori;, that Rive rise to a clnim b~ a 
lhird party ;igtlinst Youth Fnt. 

X. 	 GENERAL PROVISIONS 

I0. J 	 Notices. ~ot~!) ot communications herein required 01 permitted shnll be gh•en to tm 
rc!.pccth·c parti~ by rcglStercd or certified mail (saitl n1.Hicc being deemed given a~ <Jflhe 
date of mailinf!) or by hand dr::livcry at the tOHowi~ addrcsJ~ unlr::s!'i either party shall 
otherwi.l\C dc~ifnn:c its new addr~ by V.Tittc:n notice: 

YOUTH FIRST, INC: 	 ram o. Black 

President & CEO 

Youth Fnt lnc. 
3420 E. l\.1orsan A '\/t., Suit~ A 

Eva~vilJc. IN 4n15 

EVSC: 	 Dtvid Smith 
Superintendent 
Evamville Vanderburgh School Cotp0111.lion 
951 Wolnut Strecl 
faarnwillc. IN 47713 

10.?. 	 .E·.:\'Srifl·_C.oJn1>fu&nce.. Pursuant to l.C'. 22-S-l.7. Youth Fust wJI en1oll in 11nd \•ctif)· the 
W('lft; eligibility stu.lU..'1 ofall nCWI)' hired cmployc1.':) of Youth Finl' through the c-Vcrify 
Progrrun (Progrunt). Youth First is not requited to verify the work eligibihty atDlus Clf all 
n(.•wly hired employees thmugb the Program if4he rrognm no klnger exir-ts Also 
pursuant to l.C. 22-5-1.7. Youth First must CAccute an aftida\·it affuming that the Youth 
first does ool mowin,gl}' employ an unauthoril.cd olicn and confirming Youth First's 
mrulltm.-r11 in lhc Program. unless the Program no longer e.xist.s, shall be filed with the: 
School Corpuratl"in prior to the execution ofthis Agreement. This Agreement shall not be 
deemed fully executed until sucl1 afftdavil ~ deti.,·crcd tu the Scl.1UOI Corporation. 

I 0 3 	 Ms•&nm£Q!. Youth rim may ll(lt U'lign its rights or abhgatjon.o; under chi.'> 
Agreement to another organi7.atinn without the wnum approval of lht fVSC". 

I0..4 13ntin: Agu:c:mc."C\I.. Thi~ Agn.'\.'l'nenl supcnedes nil pn.'\·iow; contract~ ur agr~·mt:nts 
het~cc:n thc partic~ with 1~"Cl lll lhe same subject maucr and d()C) co~1ituLc th~ 

Page 8 or9 

125 

http:unauthoril.cd


entire- Agn:cmcnt bc'lwcen the parties herein end ncilhtt Youtl. Ftrsl nnr f.VSC stnll 
be entitled tc• bcncfn5 other than those herein spcciftcaUy f'numeratcd . 

I(1.~ Wc j\:tc_<lf~ The wnh-cr by either f)'lrtY ofn breach or viull11ion ofan)' 
pro,·isiun oflhis Agreement shall oot operate ai:. oor be comtrue<l to be. n "'ai\'Cl' of 
any subsequent breach httcof 

I 0 6 <.l!Otcc ofJ.;.iw anc! Venue Any dispute that an~ out Mor rel.ll~ to tlft· tcm~ of 
this Agretitnent sh:lU be brouf.ht in the SupcrioT or Circuit Court cf\'andabt.rrgh 
County. lndil111t1 or iJ1 ll~ f.,·\l"nl DALI iu C'mu Lfu1 the Svud1e1u Dibhi1.1 url1hiiai1tl. 

l!\•annillc Di,·is~n. The law ofthr Statl'(lflndiana ~hnll f.Dvcm an)' dt.'iputc. 

I 0. 7 Scver11hillt\'. In the C\'cnt that an~ pro\'ision hcn.'lif is ti.'um1 inv;i1id or uncnfun ..ublc 
purr.uant to judicial decree or decision. the rcmnindt'f ofthi~ Agr1.-emcnt shall rcmam 
''~lid and cni>rcc:iMc according tci it." terms. 

I0.f. fl.mendJnl'Tll~ Thi~ Agtecmenl mny be amended only by an instrurnenl in writing and 
signed by the pai1ie:. hc:rrtu 

I 09 faccutinn Tb~ A,;recmcnt and any amendment~ therclc. wit be cxccutrd in 
duplic:atc Cl'pics on bch3lf ofYouth First and EVSC. Each duplicate COfl}' !lihall bl' 
dccm00 an original, but both duplicate orifinal.!' lCl~cther constitute one and tht same 
instrumcnl. 

XI. EXECFTIO~ 

II' WITNESS '_''HEREOF, a du~}',;th:•n~c,C.jlffkcr ar.:I rcprQcnlativc ofYoutb Fn1 and 
F.VSC ha\'C executed this Agrecmcalt the ..?1'1 da)' ot IJll..f 1 -&r~~ .· 2011. 

EANSVlLL.E VANDERBURGH YOllTH FIRST, INC. o•· EVA~SVILLE, I~ 
SCHOOL CORPORA TIO:"il 

(,?o.~.· {) &£ ~10Dy·~)J,6. ~ ___. - __ ,_.J, . - ­Hy: - ­

l>a\,;JSrnitlt Pam 0. Black 
Superintaulent President & Cl:.O 
f\'ansville Vanderburgb Youth First. Inc. 
Schxil Corporalion 
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Appendix P 

A.~CU.l.ARY SER\'JCES AGRJ.~f:MEJ'ff 

1'HJS ANCILLARY SERVICES AGREP.MF.~l. ( .. Agreemrnt") made and entered into 

1~ <lf the d3y of filu~ust, 20_1_1_. and between the EVANSVILLE VANOERBURGH 

SCHOOL CORPORATIOS ("P.\'SC") and LAMPlON CENTER. ("ump:on"). 

WITNESSETH: 

WHERf:.AS, Lamrit1n is qualified lo pro,·idr certain scrviCQ, whicb ~en·ic:cs arc more 
particular!)· dc,ctibed below; and 

WHEREAS, EVSC and/or student~ or the EVSC are in need ofthe Sen-;ccs; and 

WHEREAS, EVSC and l.ampion \\-ilh to fonn a working relation.ship to pro,·ide the 
Sc:n·iccs, as more specifically provlded herein. 

NOW, TI!EREFORI~ in oonsidcntion of the mutual promis~ and covmants rontnined 
h~n. the pMties &J.'Tl:IC u followb: 

I. Sepjces to be p .. o,ided. J..amrioo agre~ to provide: the follo"'·ing scr\-iccs: 

• S<lcial Wot\: uni~ as mulunlly agrc:cd upon by both parties. 

2. Itrm or Agreewn!. The lenn of thu agrument sllaU be cffcc1ivc: a.1 ofthe~~ day of 
fl\lj.USt. 201!. shall continue unlil lhc 21" of~. lOJ2. ("Term"). 

3. Cost. The parties will mutually •wee on the amount lo be paid by F.VSC and v.;n be 
tonlin,gcnl upon ~ltnt fundinc recch·cd. 

4. Tc-rmin:itfou <>f Spl'cific Scn·ict. F.VSC ma)•, at any time, with or "';thoul cause, 
tmninatc thi<. Agn:cmcnt as to any one or more of lhc Sen·icc(s) to be provided by Lampion. 

~. lnd~mnifirarloJJ. Lampion ~baU indemnif)', and bald hannless EVSC, ib aientr-, 
officcrs, cmployc:e~ . and Rpres.entativcs, of, from, and a,p,ainst all third patty claims, hahiliti~. 
oosts, ~pcn5C$, danu1a;cs and judgments, includint reas.onable attorneys' ftt:s, incumd by E\'SC 
rcsuJting. dirc«Jy or inclirccil)', from the: Agreement or Lampion's performance, lack Qf 
pcrfonnancc.. action! or inactkm~ thereunder; prnvid~. however, that Lampion shall nol br 
responsible for that pan ofany damage, lii!.bility, cost or los~ (includinr, reasona'bk auomeys' 
foe! and e:-.penses) incurred by EVSC which results from the negliJtcncc t'f EVSC. 

6. Relationship offartlcs. Nocwith!tanding Ill)' provisior. to the contrary cunlaincd 
hen:in, no rcJ1tionshir ofemployer and employee i!- acatcd by this .~~ne.it, it btin~ 
undcntoad tb•t Lampion and its agents and empl~)"t'CI will act as indtpendent contnc:tors and 
!iihall nol h~we any claim undC!I' this Agreement or athcrwi!IC again!l E\'SC for vac:ation pay, sicl 
1'3,-c, fCliremcnl bcncfil!'>, S<lcial Security, Workers' t"oolrcnsotion, disability or uncmpli'yment 
insurance bcocfit."i or cnlJllo)'\'4' benefits of any kmd. 
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1. Conlidmtiality. l.anirion recugnir.cs thal EVSC studClt n:oord~ must be kept 
confidential pursuant to fodcral ud slate law and a~ce;,. Cc• maintain and prcliervc such 
confidcnlialit)' at all tim~. 

8. UablHty Insurance. l.ampion shall catT)' in its own name, al jt~ own CX'ISt, the followinl! 
insurance: or self-insurance: 

Cornprdicnsin General Liability lnsunnC(' wHh litni~ of not Jes~ than 
$1,000.000.00 each oc:curn:ncc, $3,000,000.00 aggregate. 

Lampion 5ball fumi11h .EVSC a ..citificate thnt the above insurance or sdf-insurancc is at 
all times in full force and effcct. EVSC shall be carried a'> an additiooal named insured 
thereunder and Lampion shall provide the EVSC proof thereof. 

9. l:\'SC Po)ldn. Larupion shall cause all of its •t.ents, employee.. or pcnonncl 
pnl\·idinJ; services hereunder io observe and comply "ith all rules, policits, itanclard~ and 
guidelines of the F.VSC as m:'I)' be ad<>plcd and amended from time to time by EVSC, includinF. 
but not limited to procedures for reporting child abuse and ncgloci •nd buildin~ security i551.Ja, 
in addition lo Chose ofLampion. 

10. Modjfigtion and WalnJ". A modification or waive: cf any of the provisions of this 
l\r;tte:ment shall be effective onl)• if made in writing and cncutcd with the same fonnalily as 
thi~ Agreement. A wah•cr by either party of any brcac:h or dtfauh in the perfonnancc ofany of 
the pro\isions of Chi~ Agrcewenl on the part of the other shal1 not constitute a waivc:r of any 
subsequent breach or default on the part ofc:itheor party. 

11. Sn·epbUltv: lanUcl Promions lnappUcable. Ifany provision of Ibis Agreement is 
contrary to, prohibited by, or deemed invalid under applicable lawa or regulations of any 
jurisdiction in whi~ it is sought to be enforced, then such provision shall be deemed 
in8fll'li~blc and deemed omitted, but shall not invalidate the remaining pro,<irions ha-eof. 

12. A1sjCPmm1. The parties asrce th~ the d"9tie:s to be pcrfonncd hcn:undcr h» l.ampion 
are professional in nnturt; and that this Agreement mty nOl be assigned by J.ampion, nor its 
duties delegated to others, 'Ail.hour the: advanced wrinen consent of EVSC. 

13. Criwinal Background Chcc.k!I. All Lampion employQCS ~hall undergo a rriminal 
b3cl:ground d:ieck prier to mlcnction wilh EVSC studcn'5. 

14. Notices. All notiClCS 10 be given under this Agreement shall be in wrilin~ and shall 
be deemed to have been givca and served when delivered in pcnoo or m1iJed, postage pre-paid, 
lei lM addm;see party at lhe fotlowini: addres.~: 
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forEVSC: 

David B. Smith, Supcrinlendcn1 

Fvansville Vanderl>urgh School C.Orpor.ilion 

951 Walnut Scrcct 

EvansviU~ JN 47713 


For Lampion Center. 

Ms. Lynr. Kyte 

Executive Diredor 

Lnmpior: Center 

655 S. Hebron Ave. 

Evan.'\\iJlc, IN 4771 t1l 


1~. Sufcegon. All lhc obligalioof>, conditions, ICfmS and provis;ons of this Agrmncnl 
shall be binding upon and shall jnurc: to the bt:nefil of lhc parties hacto end lbeir bc:irL, 
administr•tors. exlC'C\llors, successors, pcrmitled assign:., subsidiaries, officas, direct(.\rs Ind 
employees 

16. Choice- of' LH' and Venue Any dispute that uriscs out of' or relating It> the term& ofthis 
AltYeem~I shllll be brou!tlil in lhe Supttior or Cin:uit Court of Vandaburgb Counly, Indiana or 
in tht> Federal District Court for the Southtm Dimict of Indiana, f.\•ansville Di\-ision. The law 
of the Stale of Indiana shall govern any dispute. 

17. Entin Agreemmt. This Apcam:nt contains the entire undmtandins of the parties, 
and there arc no represcntalioru, wammliea, oovenants or undentandings other than those 
expressly .ct forth herein 

f.VA~SVILL~'AN~llRDUR<m~zL CORPORATION 

By. c -../ - - ~- ~- . 
A:>ll c B. Smith 

lts: Supcrinte11dool 

I ••.i,MP101' CENTER ~ 
··d ­Dy; - <4-~- -· . 


Its: __ ~v.~'h:__l~1..'Cc.k 
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Appendix Q 

Vitaes: 


Administrative Grant Support 
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Tamara LaGrange Dexter 
1672 Woodland Hills Drive, Evansville, Indiana 47725 

Phone: 812-454-2258 E-Mail: Tammy.Dexter@evsc.k12.in.us 

Vitae 

Experience 

Principal, Glenwood Leadership Academy K-8 	 May 2010 - Present 

• 	 Administrator of 1003g Federal Grant - Transformational Model 

• 	 Facilitated 4 site visits from State, Federal and National evaluators 

• 	 Led the consolidation of two schools (K-5 and 6-8) into a new K-8 with a building addition and renovation 

• 	 Supervised and evaluated over 50 faculty and staff members 

• 	 Oversaw Title I Budget, Stimulus Budget, 1003g Budget and General Budget for GLA 

• 	 Facilitated professional development 

• 	 Designed master schedule 

• 	 Implemented TAP 

Assistant Principal, Harrison High School 	 July 2008- May 2010 

• 	 Co-developed and implemented Randall Shepard Academy of Law and Social Justice 

• 	 Developed and implemented the Warrior Academy alternative school within a school 

• 	 Designed master schedule 

• 	 Completed required reports for IDOE, evaluated teachers, supervised students, assisted with discipline and 

attendance 

Guidance Counselor, North High School 	 August 2001-)uly 2008 

• 	 Provided academic, social and emotional guidance/counseling for approximately 400 students in grades 9 -12 

• 	 Coordinated all testing: lSTEP+, ECA, AP, and PLAN for the school 

• 	 Co-Coordinated Gold Star Counseling Program Certification 

Guidance Counselor, Cedar Hall Elementary K-5 	 July 2000-August 2001 

• 	 Provided classroom guidance/character lessons to all grades 

• 	 Coordinated ISTEP+ testing 

• 	 Coordinated EIT and 504 programs 

• 	 Monitored attendance 

• 	 Assisted the Principal with day to day management of students and staff 
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Tamara LaGrange Dexter - Vitae (Continued) 
Tammy.Dexter@evsc.k12.in.us 

Education 

Indiana State University January 2011- August 2012 
Ed.S School Administration 

Brown University June 2009 ­ July 2011 

Completed the Learning Leadership Cadre (LLC), which was also an alternative licensure program 
for aspiring administrators within the EVSC. The cadre included two years of study with the Urban 
Education department at Brown, led by Dr. Kenneth Wong, with two, week long summer institutes 
in June of 2009 and June of 2010. 

Indiana State University 2002-2007 

Administrative Licensure, K-12 

Western Kentucky University 1997-1999 
MA in School Counseling, K-12 

University ofSouthern Indiana 1984-1988 
BS in English, Secondary Education 

Professional Experiences 

Teacher and student Advancement Program (TAP) Certified Evaluator 
Glenwood Community Development Board Member 
USl-Glenwood Community Health Center Advisory Council Member 

Recent Professional Development 

Applied Control Theory I Training, January 2011 
TAP National Conference March 2011 
TAP Evaluator Training Summer/Fall 2011 
Ron Clark Academy, 2-Day Workshop, October 2011 
ASCD Fall Conference on Teaching and Learning, November 2011 
Applied Control Theory II Training, January 2012 
National Reading Recovery and K-6 Reading Conference, February 2012 
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Carrie Ann Hillyard 
951 Walnut Street, Evansville, IN 47713 
Ca rrie.Hillyard@evsc.k12.in.us 
Twitter: Educate4future 

Education: 

• 	 Indiana State University, 1/2011-Present (Terre Haute, Indiana) 

PhD Candidate in Transformational Urban Leadership Program 

Director of Curriculum and Instruction Licensure program (Completed 12/2011) 


Indiana University, 8/2002· 7/2004 (Bloomington, Indiana) 

PhD student in Curriculum Studies program 


• 	 Indiana University, 8/2002- 5/2004 (Bloomington, Indiana) 

Educational Leadership Licensure Program Completed 


• 	 Indiana University, 8/2002·5/2004 (Bloomington, Indiana) 

M.S., Elementary Education, Curriculum and Instruction 


• 	 University of Southern Indiana, 8/1995·5/1999 (Evansville, Indiana) 
B.A., Elementary Education 

Minor: Reading Instruction 


Professional Experience: 
Evansville Vanderburgh School Corporation-Office of Academic Affairs 
(Director of Title Support) 7 /11-Present 

• 	 Directly support Title I schools, school transformation and turnaround, through facilitating federal grant design 
and implementation. 

• 	 Serve as direct liaison between Indiana Department of Education Office of School Turnaround and Evansville 
Vanderburgh School Corporation; collaborate with the state department with regard to Title I, school 
accountability, continuous school improvement and drastic turnaround efforts, and state intervention. 

Member of EVSC's Instructional Support Team 

Direct support for two schools implementing Transformational Models 


Evansville Vanderburgh School Corporation-Office of Academic Affairs 
(Assistant Director of Title I Schools) 7 /10-7/11 

• 	 Provide administrative support and professional development to EVSC's Title-served schools 
Research, writing, and implementation grant support to Federal Title I Basic and School Improvement Grants 

District Academic Team member for PK-12 curriculum and instruction under direction of Chief Academic Officer 
and learning from a team of colleagues with diverse strengths and interests during project collaboration 

Direct support to Transformational Model 

Evansville Vanderburgh School Corporation 
(Principal) 7 /08-6/10 

• 	 Simultaneously lead two chronically low-performing Title I schools during 2009-2010 {one closing} while 
maintaining an acute instructional focus 

Aligned new full-service community school model with a neighborhood revitalization initiative in collaboration 
with the neighborhood association, Habitat for Humanity, and many other families and community partnerships 
with the school as the centerpiece of the community; served on Glenwood Community Development Corporation 
advisory board and chaired the education committee for the neighborhood initiative 
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Carrie Ann Hillyard - (Continued) 

Evansville Vanderburgh School Corporation 
(Curriculum Facilitator) 8/04-7/08 

Provided embedded professional development, modeling, and coaching to teachers in all subject areas (language 
arts, math, health, science, social studies, technology, art, music, physical education). 
Facilitated and implemented a shared vision and school improvement plan with all staff members through 

weekly team meetings through data-driven instructional practices. 


Maintained detailed records and documentation for Title I requirements as Title I Coordinator, including 

presenting documentation during State Title I Audit. 


• 	 Traveled to national and international conferences, model schools, and other training to keep staff current with 
research and best practices. 
Served on EIT (Education Intervention Team) and PL 221 Committee, in addition to serving as language arts and 
science coordinator positions. 

Indiana University, Department of Curriculum and Instruction 
(Associate Instructor and Student Teaching Supervisor) 1/04-8/04 

• 	 Designed and taught ES94, Masters Seminar in Elementary Education course for students in the Elementary 
Transition to Teaching program. 

• 	 MSSO Student Teaching Supervisor for 10 student teachers at the elementary and middle school levels 

• 	 Facilitated instruction on various subjects to pre-service teachers as: classroom management, looking at student 
work/tuning protocols, preparing for the first year of teaching, reflective teaching, multiple intelligences/learning 
styles, teacher leadership, how the brain learns, and data-driven instructional decision making. 

• 	 Served as liaison between the university and Indiana schools 

Indiana University, Center for Research on Learning and Technology 
(Professional Development Consultant) 6/02-8/04 

• 	 Co-wrote $400,000 Eisenhower Higher Education Grant 

• 	 Consultant/project support for middle and high school teachers and administrators through grant project: 
Enhancing Teaching and Learning through Inquiry (and Technology) 

• 	 Developed and facilitated workshops and coaching sessions for participating educators along with providing 
embedded professional development support 

Indiana University, Center for Research on Learning and Technology 
(Professional Development Consultant) 6/02-8/04 

• 	 Focused on inquiry-based learning and professional development, backward design process in planning 
integrated curricular units (Understanding by Design), integrating technology as a tool for learning, and 
renewing/expanding content knowledge 

• 	 Co-wrote and received Improving Teacher Quality (ITQ) Federal Grant 

Culver Elementary School (Evansville, Indiana) 
{Classroom Teacher} 8/99-5/02 

• 	 3'd & s•h grade classroom teacher in an urban school serving as Title I Co-Coordinator for school. 

• 	 Keen focus on student engagement and student achievement 

• 	 Created a brain·friendly visual curriculum that motivated and inspired students to learn while eagerly learning 
alongside the students 

• 	 Supervising teacher to pre-service teachers and teacher mentor to new colleagues; recognized as an Outstanding 
Mentor Teacher by the University of Southern Indiana 
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Daniel J. Ulrich 
C7 n 	 Upper Mcunt Vernon Road. Evansville. ~N 4771~ 

Education 
lnrliana State University. Ter~e HauU!. Indians 
Bachelor cf Sc ience in Career end Technical Education 

lnrliana State Uni\~rsity. Terre Hl3Jute. 1l111diana 
Master o~ Science in Educatio11 and Administrator's Certffication 

Western Kentucky University. Bowling Green. Kentucky 
School Counselor Certification 

Professional Experience 

Evansville Vanderburgh School Corporation, Administration 

• 	 20i 1 - Present Chief Acad..emio Officer and Dir.E!'Ctor cf Career and Technical Education 

<- Oversee CunicuhJm and lnstructton fc,r .:;ipproximatel)' <4~ school.s. 2~,200 students 

~ Supen.~sor cf programs: E.:.~ly College High School. Virtua l Academ y., New Tech Institute. 
Academy fer lnnovati\'e Studies, Randlall T. Shep.ard' 

Evains.ville Vanderburgh School Corporation. Southern Indiana Cal'ffr and Technical Ce-nter 

~ 2DJ2 - 2011 Direc:or. Ca~e.r and Technical Educa:ion. Southern Indiana Caree-r and Technical 
CentH 

0:" Overs~ Career Tecllnical P1rogram which includes 5 c:oumies and approximately 6,DOO 
students 

Ev~nsvilt• Vande.rburgh School Corporation, HeUrich P art< Middle School 

• 	 1 P'93 - 2002 Princjpal 


oQo Building lnstruc:ior1el Le.ader for approximately 60 s~.ff members and 600 stu-::lent5 


E\•ansvllle Vanderburgh School Corporation, Henrich Parle Middle School' 

• 	 1~ga - 1QQ3 Assistant Principal 

'°' Oversee discipline for approxim.01tety e.an middle school s~udenlS 


<- ~s isted Principaf with imp!e-mentation of curriculum and instruction 


EvansviUe Vanderburgh School Corporation, Bosse H igh School 

• 	 U?78 - 1QB8 Career and Technical Education. Precision Machine Tr.ade5 


") Classroom t~aclher anci coa.ch 




Susan McDowell, Ph.D. 	 9S1 Walnut Street 

Evansv11~. IN 47713 

Work: 812-435-0910 
su>a n .mc:dowell@evscJc12.in.us 

PROFESSIONAL CAREER PROFILE 

Results-focused, q1aiity-driven profe-ssional with numerous experieo.as in working with youth, families, and school 

staff, demonstrating consistent achievement r:rf prngram objecti...es, strong leadership ski lls, and d'ed:cation t o 

organizational goals. 

CURR.ENT POSITION: 

Deputy Superintendent for Aademk Affairs And A«;<>untability 
Ewansvifh! Villnderburgh School Corporation 

RELEVANT EXPBUENct: 

Assistant Superintendent for Performance, Assessment. & RUHrda 2008-2011 

Ewnsrile Vanderburgh School Corporation 

Oire<tDf of PsydloloeK;ill Services & Tat~ EYilnsviUe Vanderburgh Schoof Corporation 1990- 2008 

01rectly, supervised aU standardized assessment programs as wel ! as sdlool psychologists, secretaries, consultarrts and 

interns in the Office of Psychologieal ~ & Testing. Responsibilities induded interviewing, hiring,. and ninini: 
employees, p lanning, assigning, ancl directing wort~ eva•uating performance; h1>1ding Sbff meHirigs, addressing 
complaints and r.solving problems. 

c 	 Sl.lpH•'ised. coordmated and monitored £VS.C standardized testing programs including: s.t.T, ACT, IS'ltP+, ~ .&O End1-0f ­

Coun e ASs.essment. Dl!IELS, Acuity, md Hipi Ability 
o 	 Anal~ze~ standardized left resul'b ancl prep¥ed re~rts regarding test results. 
o Gathered ind 1merpreted system"wide statistics related tc standardt::ed testing, including An>&:~ 221 tr.formation 
·:» S.upel'V!sed school psychology program, ensuring compticnce wi'th mte and federal :i--s. 
'2 conducted mmpn!he,nsive psycho!ogicaJ evaluations of 5'\ldenu • ith suspe.cted lea.rnmg, emotional, Of beha·0t0ril 

d lfficulties_ 
Q 	 saeenecl aU ~logical infutmatlo n ofsWClenu moving inti> Vanderburr;h County to.- comp! i;mce WTth federa I 

reg ul.at torn _ 

0 	 Supe-rvised 504 PfOCl!51. 
-:> 	 Coordtnated crisis Teams and. provi.ded ams intervention 
Q> 	 Coordinated and tr.lined £VSC sehoo' Educatio11 lnteJVention Tel.ms. 
·=> 	 h'<lluated, supervised. and provided ptofessiQnaf, development for sdlOOI psychologists. 
~ Oe..-eloped ilflci condi.l.cted profHSional d.i:velopment programs for Fll'SC S'laff. 


Qi 5e'rved as haison between tM Fl/SC and commu."li!y age-ncies. 


~ of P~cbological 5eftices. E,,ansville Vanderburgh Scheel CorpantiDn 	 7/83-6/90 

School Psydlologist, lnnsrile Yandert>urgh kbooC Corporation 	 9/82-6/'83 

School Psychologist Intern. hansvile Villlcletburgh SdMIOi C'.orpcintiDD 	 9/81 - 6/82 
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CERTIFICA TIONS/UCE NSURE: 

o 	 Elementary Principal, lndianil Department of Education 

o 	 Oireaor of Speciai Education, Indiana Department of Education 
o 	 Director of Pupil :Personne, Services, Indiana Department of Education 
o 	 Certified School Psychologist, Indiana Department of Education 

o 	 Indiana Elementary Education Teaching License 

o 	 Indiana Spedill Educat;on (Me:ntal Handiupped, ~am in' Disab'edj Teaching License 
o 	 Ucensed Psychologist, Indiana, licfll.H F.20040"186 

o 	 Health Sen-ice Provider in Indiana, license #20040186 
o 	 Counci1 for the NHional Reogistt:r of Health Service Providers, Certificate #40763 
o 	 Superintendent's License, Indiana Department of Education 

PROFESS10NA-I. INVOlVEMENT: 

c 	 Indiana Department of Education Tening Advisor.,- Council (Appo'rltment is made b~' the ,!ndi;;,na Superintendent 
of Public Instruction} 

o 	 Indiana Associatioo of School Psychologists 
o 	 National Association of School Psychologists 

o Southwestern Indiana PsychologiCill Associatlc>n 

c Board of Di~ctors, ~hwestem Indiana Mental Health Center 


EDUCATION: 

BAllSTATE UNIVERSITY 
iDoctor of Phi~-0sophy, 1985 

Schoel Psycho logy 
Cognates.: Rese~rdi Methodology and Special Educa-t~n 

INDIANA STAT£ UNIVERsnY 
Completed Course V.'or._ for Director of Special Education License, 1978 

EW Course, 20C6 

UNIVERSrTY Of EVAt4SVllll 
Master ofAlu, 1977 

Major; Special Education, Minor: Elementaf)' Education 

INDIA1'4A Ut-llVERSITY 
Bac-helor cf Sciena, 1974! 

Major; Et~me:n~ry Edutatton, Minor: Special Education 

Co1.1rsework tor ~rintendent's license, 2009 
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EDUCATION 


:o-ns 

:005 

1001 

1990 

19$2 

The Ohio Sute Umve.r~ 


~J.J.Uef of Bu:.Uiess Opu;u:io1lll fa:cellen::e ~c. , ~OI 


OiliaDd Grr Uru\en.i.tt 
Doctor of EdllC~ti~o ~Ludenhlp 
lndilru. Sna Uni"t"e.n:.ty 
Ed1lC2tioo Sp~st 
IndWu Sute U.nin.rs.:.ty 
5~ondur Adm.i.ni.sua.tiou md Superris.io.n 
t .niv~nity o! Entls\~ 
~hste1 oi .~<'ts ic. Education 
l'ruren1ty of EtAnsnlle 
lhchelo~ of Mu!.!.c Edn.c2tio.a 

Columbru. OH 
~ } 

0 .a1:!.:uid City. EN 

Teue funte. n-; 

Tutt funte. ~ 

PROFESSIONAL EXPERIENCE 


A.s.s.isc;UJtSuperintendenr forHun1MI Resou.mes aadBusmen.~ Dec , 2009 - P£esent 
Eo.risrille Y;a.udHbn1gh School Co.i:potaciou En.iis.-ille-. IN 

• 	 D.r.re-ct ill fnnct.ons :::ehted U> Ht'..m.lll Resom~~ .wd Bnsiuen Afbin: 
~t:i.io po~~tiT"'e trodring 1ehti.oosllips v-ith the En.osTIJle THchen Auocutioiu..cd Tea.m.:;t.en 

Loc;al tin.i.0t1 No. 2] 5 
='eg-on:rte emploree cocm~ foe ~e emplo~e gi-o:ups 
Implem.e.m aod :i.ss'Cff conta~ m;iinten;icce foi emplo~er ~cups 

Admmiste.i te2d1£r enla.ui:01:2 process. 
lmplemeJlt suffing :reqll.Uemeim 
~\~ anplo~H- beae fit~--F.MI..A. Sick BUik. A TDL, EnendE-d Sick. iI..nn .Woili.t's 

Compens:uio:c... health-deuul-ti~oc-1.i:.fE.-LlD m.!.r.onoe 
De.elop. implement,~ cr.e:!iff- bndgeU!y prnce'!>! 
Fnfo.::ce legal rompliuice .reg;u:ding tbe man~~ ofthe Offices of Humac. Po..E>son.roe-~ .and OfEc. of 

Ih·~~ss: • .\.£fa.in 
• 	 Proje-cts include: 

Equity Schooh--from concept m ::€:i.l;ty 

Nev- Ih.ano:o:y-EVSC Paruienhlp 
S149 m:il1on Sw.teg:ic P1m lU!fe:endnm bond issues 

Depmy ChiefofSmJT 200S - Dec., 2009 
Er.u:istille V::r.nwb::.;gh School Coipo:2ti.oo. Enus•ille , ~ 

• 	 Snppa..-<ted t:h~ Ch:ef of Sufi funct:ions u chcE-crE:d 

• 	 P:ondE:d ~d/m as!>:isted Hr.m.4!1 Re ;on1ce fn.n.ctions ol .ne.;oti.anous, c:o.mxact rompli.anC"e, 
em.plo~E i:elatJom, beoefits, s:il.uies, st~ and employee ~ proc:eu 

• 	 De•eloped and cum~dYw'~e z.-o.d!.:iug rehti..anships with e:mploYff b~ na:n. 
• 	 ln~med com.ph2nce of C011.tnctw.:l ;ind s.nmto:y- t.egi•l.Ations con~miog e::npl~e:o.t 

• 	Ass.i.m·d ~ O't"i'rsJght oflegil aspecrs of school opE!Utiom 

• 	 Pro'rided ot""~..lght of school WM; .md !.ecn.Dty, stndent due ~-o·Ot":~s. awi athletic piognms 

Dniil !>mu• . r\·~c lil l •• •s • lu•ntll• \"•••n••rrli \cli•el cuper•IH• • l !If ••Ii \nut 
!u•nilh. IN .enn • 111.u;.uu 
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Darid B. Smtih. Ecl.D. 
Page Tvro 

_,!f::ljunct Profeuar -Donorsl Program 2008 - Pi:esen.t 
Oakhrui Gry Uninll~ty Oald:wd Gt). IN 

• 	DEn:lop the s:ll2bm a.n.d teJ.ch the foDomug doctocJ! CO'tl!;">e~ : 
Hom;ui R.e5c'll!ces 
School Fuu.noe J.!ld B~t 
School Facilities 

A Le;i:_de.t'i ~w~J.:tion.Jl ~cs 
• 	 Me.oro1 doC"too!. srodetm by~ O£:l dim•..."tltiou ccmmutt~ 

DirPttor ofPcina.p:.JSuppan andLead'ersmp Derelopm£>nt '2007 - 200S 
En.u:srille \ 7iade.!bw:gh School Corpoc.rion Er....nsrille, Il\ 

• 	Soppoaed and advised p1incipa!ls 1eg4'di.ug aD ~specn ofschool C>p&Atiom 
• 	 f;i.cilnred pcofamioaal dr.elopme.nt acti.•iti-e-s 

Inrezim Df'pury Supecin.rendent ofBusiness Serr-iC'es 2()36- 2007 
En.mrue V~btl.L",gh School Co!?ontian Er..nscl:ae,. IN 

• 	 Di.:::ected :ill a!pecn of tht: following dep:&..rtmenn: Bn~s,, Fw.an~. F~ Benefit>. Facilities., 
Tn.nspox:ti:cion, Food ~ieie, Technology, SJ.fery & S.....'"'O.!l~. }i;;;ilih Se..-Uoos & We!Wes'.>1 20d 
Penonne! (mdnding bm mJt hmi.ted co mcroitwi!'ilt.. hiling. ;ui.d rus6p1W.e ; 

• 	 As su.tt>d compfunce mth sute ;w,d fedem ~ co11ceruing str..:dmts. fuunt>e, md pe::sonnel 
• 	 Ats.i.'1.ted mm C£ogot:iJ.cion of h bo1 ag:eements 'With~ employee g::oi:;p~ 

Princi.p.U,. Ernns _VidcD.'e Sc:bool 2004 - 2006 
En.tl; .1.fiddl.e School En.ns\"lle Van~b111gh School Co.!po::atiou Er:ans,nlle, IN 

• 	 Admio.is~l.'d all. aspecn of a Title I middle sdioo:J opeo.ti.011. mclndmg ~taifWg. 
ff21.mtiom., cw:ricnln.m. p;u:eotal 1eb.ti.on~, and ~~ c:l.imne 

• 	 De't"'eloped !ang-te.mi. bo~s~ putru!!~hlp with Ge:neal El~tt:.i:: Adnnced ~\1ate::ial~ 
Th..-i!.i:-011 -1.k V emov.., l:o.diuu 

.-h.sisnu.zrPrinripil 2001 -2004 
Enm :\liddl.e School. E"1.nsnlle \ Ta.c:&t:bwg;h Schoo! CO!po::i.ti.011 EV'"..nsnlle, IN 

InsrrunienC3l .Y~ Dir«-ror 1999-2001 
Tbompbim Middle ~hool, E:r•.•.mnlie VASJ.d£ibn::-.gh SdiooJ Corpo.ation Er..a£aS\lI!e, J.iN' 

l.nst:nm'1£Dw ~\lusicDirettor 1993 - 1999 
F J. Rein High Sc.tiool Ev.a.u~i.De 'V3Jldeibn::gh School Co.qx>utio.n Ev.m~rillle, IN 

• 	 P:oduced.12 Sure F:imli.:.t :;;ppeaonce~ 

• 	 fucre~~ed studei:it enro1!mait to such a ~:t":1ee rlut ..r:i addi.ti.oml fn.11-tim.e t£ra.cl:iei ;;;d~ tD staff 

lusrcuruenral.u~c· Dirl!C'ro.r 1962-1993 
Bosse High School. E~t:i!i'<-:ill.e YM.tdei:bucgb Sd:ioo1 Coipoutio:o. Er4C~Tille. IN 

• 	~ 2i Facnlty C:ab-..net Pi:cside.flt m.d. "~ ln::W:.ru. 2Ql0 • .\pf'bra~oo 
• 	 lncre.:ased mmi,c PfOgt;i..m. enmTI.meut b: J4()1\ Clwb1Je IDe scliool eniroDmP.flt detteased b;; 44.~. :1 
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Using District Resources to Scale Up School Refonn 

The secret to scaling up school reform 

By Trent E. Kaufman, Emlly Dold Grimm, and Allison Miiier 

Public education in the United States Is at a critical juncture. 

Decades of public attention and reform have yielded few 

meusurable results. "Nontrnditional" public schools, alternative 

routes to teacher certification, and a reduced role ror human 

judgment In teacher· eva luation models are just a few of the 

examples or a waning trust in educators. What's more, federal 

poli cymakers are years overdue in reauthorizing the Elementary 

and Secondary Education Act (currently known as the No Child 

Left Behind Act), and all of this comes amid a changing cultural 

and technological landscape that has dramatically redefined 

centuries ·old definitions of information and knowledge. 

Oh, and we should probably mention the recession, which has 

caused some of the greatest drops in state education budgets our 

IPremlu;,;. ;rtlcfc ~-~.--1 
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generati on has seen. 

As we consider this troubling picture, there is hope in an unexpected place: district 

offices. Di·st!i' ict offices are full of' successful former teachers and principals who signed 

up f'or a dist rict rol,e In hopes of helping schools improve. Sadly, these reform resources 

are often under leveraged. Ask a teacher or prindpul what role the district has played In 

i mproving teaching and learning, and you'll likely get a blank look. Ask distr ict folks 

whether they feel thei r expertise and exper-ience are ful·IY leveraged by schools, and 

you'll get an earful. 

There is a fundamental r eason why this key va riable is left out of most schools' 

improvement formulas. Simply put: Schools don't know how to leverage the talent in 

district offices, and district offices don't know how to contribute meaningfully without 

overstepping. Because of' this disconnect, we have arrived at a point where many bright, 

successful, and well-paid former teachers and principals end up managing paperwork 

and processes for important but not mission-critical functions. 

What's missing is an understanding within schools and district offices of the ways In 

whic.h district personnel can engage to scale up best practices into a system standard­

so that one phenomenal teacher's techniques could generate many excellent teachers, 

and one administrator's effective methods could serve other distr ict professionals. These 

Findings leave us with questions that have signi f icant implications for sca ling up 

im provement. If we understand the power of the cl,assroom as the lever to realize 

im provement at the school, then what practices can districtS adopt to become essential 

partners with schools in scallng up this work? 

Addressing this question appears to be the next great quandary that education 

researchers, policymakers, and practitioners must address, as understanding the role of 

the district i n school improvement will be critical to systematically improving education 

at scale. What's m ore, district offices have been a largely ignored resource for schools 

as they seek to improve teaching and learning. 
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One of the challenges to district personnel assistr:ince is that schools in typical American 

districts enjoy a tremendous amount of autonomy. Such Independence can create a 

di lemma for district personnel, who reel a responsibility to support school improvement 

yet are uncertain about their exact role when it comes to issuing mandates and requiring 

accountabillty versus deferring to school leadership. 

The ambiguity tllat exists in the district's r ole in school Improvement is particularly 

dramatic when examined beside the other· critict:1I roles in which districts engage. There 

exists considerably more clarity in the district's role in hiring, a process for which 

districts traditionally screen applict:1nts and verify credentials, as well as In accounting 

for school expenses and paying teachers and other school employees. Unlike hiring or 

accounting, however, the work of school improvement is more nuanced and embedded 

In the specific context of a school environment. 

The lack of clarity has left us wondering how schools and districts can partner more 

effectively for wide-scale Improvements in teaching and lea rni ng. In our work as 

consultants supporting district and school trr:insfotmation, we have seen powerful 

changes occur when motivated teachers, school administrator s, and distr ict leaders work 

hand in hand toward shared goals. Through better leveraging the r esources of the 

district and facllitt:1ting the transfer of best practices, they are able to produce 

phenomenal gains In student achievement that extend beyond the higti-perfot'ming 

pockets that exist in many distri cts. 

These relationships go beyond tradit ional supervisory structures that have fa iled to 

r esult In the cultivation of best practices districtwide. Instead, these di strict· school 

r elationships reflect true partnerships- those In which the outcome surpasses the 

Individual contributions. 
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For example, districts can be cri ti cal partners In connecting schools engaged In sim ilar 

Improvement efforts. When distri ct administrators lead and rac ili tate opportunit ies for 

schools to exchange Ideas and inno1,1ations, the path clears for sharing and r eplicating 

best practices . Rather than tolling through the nuanced work of school Improvement in 

isolation, we've found that schools are often each other's best resource. The practice of 

connecting enables success to diffuse across schools, driving improvement across a 

district. 

In Evansville, Ind., a district team prioritized cross- school collaboration, creating 

regular, formal opportunities for all 40 schools in the district t o connect. 

On one occasion, the district decided to rocus on practices 

around peer observation as a tool for progress monitoring. From 

the d istrict-office vantage point- and because the office staff 

had invested the time to know what was going on in each school 

building- the district team identified one school that had created 

and implemented an effective observation plan. Harnessing this 

"District offices 
have been a largely 
Ignored resource for 
schools as they 
seek to improve 
teaching and 
learning," 

pocket of success, the district invited several teachers from the school to share detaUs 

about their successes. 

As the team shared the it tools- including templates and prot ocols-and answered 

questions about time constraints and teacher anxiety, excitem ent for the work across 

the district grew. By demysti fy ing the process of peer observation, one school's 

innov tltive methods scaled up across the d istrict. Furthermore, as schools In Evansvi lle 

engaged in opportunities to shar e their work, a culture of collaboration emerged. 

Excitement r eached fever pitch when the district made adequate yearly progress for a 

second consecutive year, fueled by growth In every grade and every subject r ather than 

by a few successful strongholds. 
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D.istr icts can be powerful partners In scaling up school ~ mprovement, a reality 

highlighted by the recent announcement by U.S. Secretary of Education Arne Duncan of 

plans to funnel a portion of S550 m illion in new Race t o the Top funds to districts rather 

than states. 

Perhaps unsurprisingly, we've discovered thtlt when district and school leaders focus on 

the same horizon, any rough terrain under foot begins to level. In other words, when 

districts have greater clarity in how they can best support scaled-up school 

improvement, the relationship between districts and schools becomes more productive 

overall, and existing dysfunction ( even unre lated dysfunction) dissolves as they work 

toward dramatically improving teaching and learning, and then scaling up thOse best 

practices. 

Trenr: E. Kaufman is r:he founder and president of Education Direction, a school reform 

research and consultancy firm based in Salt. Lake City. 

Emily Dolci Grimm is t.he firm :S direct.or of school transformation. 

Allison Miller is it.5 direct.or of professional development. 

me t:hree of rhem are t.he authors of Collaborative School Improvement: Eight Practices 

for Distnct-School Partnerships to Transform Teaching and Learning (Harvard Education 

Press, March 2012). 
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Engaged Families and Communities 

July 2.2011 I By Amy Buffenbarger 

Garden Helps to Engage Students1 Get 
Involved in Community 

Tilling S011, shovefing ten tons of gra¥el, laylng paving stllfl8s and 
growing crops aren't normal Job duties for an educator. But fOI' staff at 
McGary Middle Schl)C)l ln Evansville. Indiana, that's exactly what they 

NU Stuiknt Prcig,..,m m~mbo-r.Qrtdare doing this summer as they kick off a communhy garden project. 
fa..,....,.;11r fiadl«•J Asmo'atiar. Prrlidrnt 
&1 rti GombiB hdµ stltdrnt> at.\f<(;ar~

The idea fOf 11 Community Garden Helps Connect S1.. llfiddlr Schr><;//>uild fhc JwndatimlJDI· a 
community garden grtt 1th.ot1.w in tht ~chr.10~ s rourtym·d. 

l'hoto Amy 1l~fl~"bargusprouted as students et 
McGery explored 

community issues McGary Mlddle School 
throughout the year. Evanavllle. IN They Identified hunger51AYCCINNKTlD 
and the lack of heahhy .. , .. ··o ~
~t .. " " ''·
ll Facebook 	 food choices as e major ..... .. .. 

» Twitter 	 concem, especially for 
low-income families. As.YouTubec: 	 - ­- a result, the aiurtyard• GroupSite 	 • ~ , oll2 -:•1 •• L ~ ~ at McGary wnl be 


~ RSS transformed Into an outdoor learning space, complete whh a g reenhou&e 1h11t will house fresh f rutu and 

vegetables and an outdoor in!;truc:tional area for reading, math and science lessons. 
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A District-wide Initiative (38 schools) 
4' ' 	 t f ., -;,.._-~"::J-- -~ _,:_ .~"'...-; •. __..... · - ,,. - ~ ......- •• ....,, -· I 

: -	 'EVANSVltlE INDlANA · 
. . : 	 ···•,if-· - . . .. ,! ... · _··_·_ ·_· _ - - I 

PAR:TNER5HfPS BACKGROUND 

.£WC, !i; mmn:aJnfty partnl!AlJqK>aa Evansville Vanderb..-rgh School Corporation (EVSCJ, a school district in southwest lndi· 

what really brfllt the full Je(Y\Ce mudft· ana, h~ taKen the le.sscns from one community school to scale 11.cross the district. Com· 

to Ufe. Cc:immUl'ltl)' ~ lt)d Of· 
gapjutilllm, bospitltJ.-and bl,tsi~. 
o l,12em ~.sc.nob&Mlffoow C'Oqi~ 
~ ScfioOt·~lly~1 llhP 
·erat~·). .Mt ve coif'i.¥!1Ul1: te 
~ m.It CanmJn) ty WOUlh 
EVSC's;Kfiools~ 

Tl'llft naJor compoaentHor'll!Kt '°' 
mne I.IP tlM! infrastNCUn [Of rui1­
~e.ommunlt~~ &ll'IS· 
~\e: Site (QOfdm..&.Clrl and !'4-e Goun­
d.S fn the-~. ll'lf dbtrtct'$ Schoot 

CQr\'1111U!"i"1/ toi.lnt'~i l"lltT~r·1, and 
school district orpnlntlc.l. 

!(ESUlTS 
"'T1I& f'..V5(: has 9P«~ an tncttase 
In •Jtte: num~ ol slUdehts r~...tng 
IPIM\tal MlllQi H\'VICH (~ sodl.l 
work al}d c;nei ~'119.emiJntt. For stu­
c1enu,, 1ec!riV1ng:schoof~ta1 wOCiliet· 
"vkes, !if!IJJ1iant l~Ul:~M il.JtU· 
dents.' ~fa\~~~ Cit)-, 
serned l»'.,....m:,, ~VfAU, ~d 
t~. Addltlona.tt)·, ~ne eJt· 
Jl'rit!t1'l!l:l sjgniJICant: gali\\, ln J&oa) 
adJus~t meuuretQll'el' t~. 

Evilosvill.e's- _f~ Of' ~r,\Y cMldhood 
~Yl!lc>pm@nl hlHQflUibli~ c:o·a 31~. 
1ncrease lo t~e l>e!'CJ'l'ltlit of ttA.ltiec\ts 
iillfftlo• nrt.y. ltimacy ~nctiniarb.. In 
ra\l 2006, Jt.n 111 kfridel'fa.neli sw­
•nts~DIBELS ~~rk imtruc­
tt.cn11l rec.onunemt11uons UPM "11lcy 
into~~. compaN!'CI to 50.ll~ In 1.alt 
.2010. 

11'1 20.10, ~1,sbb5'\Jdtn~ paQfcl­
pa~ In al~~ Jl.ifl'nltli pre 
lf•ll'ls. SlUdenu partld~llna1n 30 
days Qr~- ft&d.Jftn1flU.fUly f~ 
~es c;GtnPillted tQ'S;ttjdeRU -Witlf 
lawet Hrtk:!patlOn. f1.1ni.r , st~ 
pa/tk!lpatlng ·60 fifi ~ed~s 11\ lhe 
pr~r~m ~d h.lti't~ Ol!fflll ~ poli1T 
lllt'll'(a~ .C!Qplpllred t:O :St~ents lllleAd· 
Ing ~~ \bill) JO daYJI. 

munity school!. are riaw a central component of the district's strategy. 
EVSC's mission ts to estaot1sh school sites as places of community to support succeufol 
youth and family development and to provide equity and excellence ror all students. 
Equity Is accomplished rYy proY1ding al\ students with fulfilling c;ioortunitie and experi­
ences regardless of background and requires that educ.atoo move all students forward 
witr10;;t holding others back. 
Excellence Involves providing all students with the s\<.ill~ neces!>B~ to achieve sustained 
success and growth. 

Wit", student acr1fevement at its core. EVSC focuses on two primary1oals: 
. • 	 Strengthen hoods between families and children with sct\oots an{j community by 

establishrng an infrastructure of ~upport that allaws and encourages. school >and 
age!!Ci~ to work together to support children and fa:-nllies In school rnmmu'lities 

a 	 The phy~ical, mental, and emotional health of the dlildren and t neir families In the 
Evansville community wHI improve by providing ace~ trirough sci~ools to programs 
and s-ervlces that promote health and wellbeing 

LEADERSHIP 
Site Councils and Coordlnaton: School-based Site Co~ncils made IQ of parents, school 
s~t:f. and representative5 from community agencies meet monthly to discl.155 needs 
spee;tn:: to each school. The Princi;ial and/or rac ilftator lead a strategic ptannflli l>l'OC· 
1!'!1$ t::o identify, ll15e5, aM determi:ie needs for each school site. Site Coordinators wori( 

witti : tie scnool's Site Councfb to create and run appropriate programming for eat.h 
school's population. Some EVSC schools create teams called Student Services Tea11~ 
!SST), comprised or pri~cipal~, counselors, nur>es, and teacher!>. The SST cllswss how to 
l!:f OW the commu nity school idea at their !>chool site a.1\d bril'li in c.011mu'1ity partne~. 

School-Community Council: Troe "Bill Ta!)le," including the school system and 70 com­
munity ;iartners, worKs In three areas: ;:irevention, intervention, and family involve· 
menl. It ts a central forum for U'.t> discussion of luues that reac"i beyon~ indiVidual 
school sites. Members include drstrict staff, cornmc:nity mem:>er·s, parents, businesses, 
political leaders, universities, cMt srou;>S, and re;iresentiltfves from tomm...:mty agen­
cies.. Subcommittees foc:..lS on communications, evaluatio1, r.ealth and wellness, and 
afterschooL 

District Orpn1zatlon: EVSC, led b-1 an ASSOCiate S;;peri11tendent for family, Set\OOl and 
Commu·1ity Partnership and supported by a Dil'l!ctDr cf fi.ll service community school!, 
COC(dinates the wcrk of the "Big Table" and Ju tearm, keeolng the schod district CO'.'!· 
nected ta the community's neem and mources, !>raiding togt't.:-.er funding st.reams, and 

1COOfdlnating tt:e work of partMT'S. 

PROGRAMS AND SERVICES 
EVSC and community agenoes work in partners".ip to provide ci11allt)" education and 
additional supports such as: 

CompreheMive ti.ealt1\ edix ation 
Primary ~ealth c.are 
lmmuniz.ation5 
Co.mseling 
Aft.er ~oot prngra·n~ 

Sec lal skills l raining 
Health scree·1i;1g 
Dental care 
Mental Health servicei. 
S..immer ennchme.nt programs 
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