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Title | = 1003(g) School Improvement Grant
2014-2015 School Year

Renewal Application - Transformation Model

Part |: Grantee Information

Applicant Information
School

Corporation/ EVSC Corp # 7995
Eligible Entity

School

McGary Middle School School # 8339

Superintendent
Name
Title |
Administrator Larry Bass Email Larry.Bass@evsc.kl2.in.us
Mame

David B. Smith, Ed D, Email David.Smith@evsc.k12.in.us

Principal Tammy Dexter Email Tammy.Dexter@evsc.kl2.in.us

Mailing Address 951 Walnut Street Evansville rdl: ety 47713

Telephone (812) 435-8459 (812) 435-8358

Year 3 Funding $1,094,672.00

Part 2: LEA and School Assurances and Waivers

Certain terms and conditions are required for receiving funds under the School Improvement 1003g Grant and
through the Indiana Department of Education (IDOE); therefore, by signing the following assurances, the grantee
agrees to comply with all applicable federal, state, and local laws, ordinances, rules and regulations, provisions and
public policies required and all assurances in the performance of this grant as stated below.

School Improvement Grant (SIG) 1003(g)

The grantee LEA’s designees must sign and return a copy of the following assurances as in order to participate in
the 1003(g) SIG program.

The grantee will use its School Improvement Grant to implement fully and effectively one of the following
interventions in each of its Tier | and Tier Il schools identified on the LEA grant application: (A) Turnaround Model;
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(B) Closure Model; (C) Transformation Model; (D) Restart Model. LEA implementation of intervention models
should adhere to all regulations in accordance with the final requirements for School Improvement Grants under
section 1003(g) of Title | of the Elementary and Secondary Education Act
(http://www?2.ed.gov/programs/sif/2010-273 | 3.pdf).

The grantee will establish annual goals approved by the IDOE for student achievement on the State’s assessments
in both reading/language arts and mathematics and measure progress on the leading indicators in Section |ll of the
final requirements in order to monitor and hold accountable each Tier | and Tier Il school that it serves with
school improvement funds, and establish goals (approved by the IDOE) to hold accountable its Tier Ill schools that
receive school improvement funds.

The grantee will report to the IDOE all applicable school-level data that is required under Section lll of the final
requirements.

* Number of minutes in Math and Reading in the instructional day or school day;

* Student participation rate on State assessments in reading/language arts and in mathematics;
* Student attendance rate;

* Teacher attendance rate;

* Combined suspension/expulsion rate;

* Minutes of job-embedded PD/week;

* Distribution of teachers by performance level on an LEA's teacher evaluvation system;

*  For Both Math and English/Language Arts Each:

Percent of students passing ISTEP, by grade level;

Percent of Bottom 25% demonstrating high growth (4-8);

Percent of all students showing low growth; and

0O O O

Average scale score, by grade level;

* Percent of students at or above proficient on ISTEP on both Math and E/LA; and
* Percent of students achieving proficiency on IREAD (spring test only).

* For Both English 10 and Algebra | ECA:

| Oth grade cohort pass rate;

8th grade (ISTEP) to [0t grade (ECA) improvement;

Percent of re-testers which pass by |2t grade; and

o O O 0o

Average scale score, by grade level.
* Non-waiver graduation rate; and
* Percent of graduating cohort to receive college and career readiness standard.

IDOE will make grant renewal decisions based on whether the school has satisfied the following requirements in
regards to its annual performance targets for leading and achievement indicators:

* Leading Indicators— Elementary and middle schools must meet 4 of 7 applicable leading indicator goals; schools
containing a high school must meet 6 of ¢ leading indicator goals.

* Achievement Indicators— Schools in year one of the grant must also meet 70% of the achievement indicators,
including yearly achievement goals in the 1003g SIG application. Schools in year two of the grant must also
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meet B0% of the achievement indicators including yearly achievement goals in the 1003g SIG application.
Schools which administer both the ISTEP+ and ECA assessments will be measured by student performance on
all applicable achievement indicators combined.

Failure to submit required data to the IDOE by set deadlines may result in a delay of funds.
State Assurances

LEAs will establish an LEA-based School Improvement Officer or School Improvement Office that will be
responsible for taking an active role in the day-to-day management of turnaround efforts at the school level in each
identified Priority School to be served by the approved application and for coordinating with the SEA.

LEAs that commit to serve one or more Priority Schools that do not receive Title |, Part A funds to ensure that
each of those schools receive all of the State and local funds it would have received in the absence of the School
Improvement Grant funds. Further, LEAs cannot use School Improvement Grant (SIG) funds to support district-
level activities for schools that are not receiving SIG funds.

Grantee agrees future funding opportunities may be hindered if per this or any grant opportunity/contract with
IDOE have not been met and/or reports are not submitted in a timely fashion.

Changes
This agreement will not be modified, altered, or changed except by mutual agreement by an authorized

representative(s) of each party to this agreement and must be confirmed in writing through the IDOE grant
modification procedures.

Independent Grantee
The grantee shall perform all services as an independent grantee and shall discharge all of its liabilities as such. No
act performed or representation made, whether oral or written, by grantee with respect to third parties shall be
binding on the IDOE.

Termination

The IDOE, by written notice, may terminate this grant, in whole or in part, if funds supporting this grant are
reduced or withdrawn. To the extent that this grant is for services, and if so terminated, the IDOE shall be liable
only for payment in accordance with payment provision of this grant for services rendered prior to the effective
date of termination.

The IDOE, in whole or in part, may terminate this grant for cause by written notification. Furthermore, the IDOE
and the grantee may terminate this grant, in whole or in part, upon mutual agreement.

The IDOE may cancel an award immediately if the State finds that there has been a failure to comply with the
provisions of an award, that reasonable progress has not been made, or that the purposes for which the funds
were awarded/granted have not been or will not be fulfilled.

Either the IDOE or the grantee may terminate this agreement at any time by giving 30 days written notice to the
other party of such termination and specifying the effective date thereof. The grantee shall be paid an amount
which bears the same ratio to the total compensation as the services actually performed bear to the total services
of the grantee covered by the agreement, less payments of compensation previously made.

Access to Records

The grantee agrees that the IDOE, or any of its duly authorized representatives, at any time during the term of this
agreement, shall have access to, and the right to audit and examine any pertinent books, documents, papers, and
records of the grantee related to the grantee's charges and performance under this agreement. Such records shall
be kept by grantee for a period of five (5) years after final payment under this agreement, unless the IDOE
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authorizes their earlier disposition. Grantee agrees to refund to the IDOE any overpayments disclosed by any such
audit. However, if any litigation, claim, negotiation, audit or other action involving the records has been started
before the expiration of the 5-year period, the records shall be retained until completion of the actions and
resolution of all issues, which arise from it.

This agreement, and all matters or issues collateral to it, shall be governed by, and construed in accordance with
the laws of the State of Indiana.

Legal Authority
The grantee assures that it possesses legal authority to apply for and receive funds under this agreement.

Equal Opportunity Employer

The grantee shall be an equal opportunity employer and shall perform to applicable requirements; accordingly,
grantee shall neither discriminate nor permit discrimination in its operations or employment practices against any
person or group of persons on the grounds of race, color, religion, national origin, handicap, or sex in any manner
prohibited by law.

Copyrights

The grantee (i) agrees that the IDOE shall determine the disposition of the title and the rights under any copyright
by grantee or employees on copyrightable material first produced or composed under this agreement; and, (ii)
hereby grants to the IDOE a royalty free, nonexclusive, irrevocable license to reproduce, translate, publish, use and
dispose of, to authorize others to do so, all copyrighted or copyrightable work not first produced or composed by
grantee in the performance of this agreement, but which is incorporated in the material furnished under the
agreement, provided that such license shall be only to the extent grantee now has, or prior to the completion or
full final settlements of agreement may acquire, the right to grant such license without becoming liable to pay
compensation to others solely because of such grant.

Grantee further agrees that all material produced and/or delivered under this grant will not, to the best of the
grantee's knowledge, infringe upon the copyright or any other proprietary rights of any third party. Should any
aspect of the materials become, or in the grantee's opinion be likely to become, the subject of any infringement
claim or suite, the grantee shall procure the rights to such material or replace or modify the material to make it
non-infringing.

Personnel
Grantee agrees that, at all times, employees of the grantee furnishing or performing any of the services specified in
this agreement shall do so in a proper, workmanlike, and dignified manner.

Assignment
Grantee shall not assign or grant in whole or in part its rights or obligations under this agreement without prior

written consent of the IDOE. Any attempted assignment without said consent shall be void and of no effect.

Availability of Funds

It is expressly understood and agreed that the obligation of the IDOE to proceed under this agreement is
conditioned upon the appropriation of funds by the Indiana State Legislature and the receipt of state and/or federal
funds. If the funds anticipated for the continuing fulfillment of the agreement are, at anytime, not forthcoming or
insufficient, either through the failure of the federal government to provide funds or of the State of Indiana to
appropriate funds or the discontinuance or material alteration of the program under which funds were provided or
if funds are not otherwise available to IDOE, the IDOE shall have the right upon ten (10) working days written
notice to the grantee, to reduce the amount of funds payable to the grantee or to terminate this agreement
without damage, penalty, cost, or expenses to IDOE of any kind whatsoever. The effective date of reduction or
termination shall be as specified in the notice of reduction or termination.
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Part 3: Leading and Achievement Indicators

Complete the table below regarding key areas of student learning indicators. Include your
beginning data (start of grant — what was in your application), your 2013-2014 data, and your
original goal (what was in your application).

Leading Indicators

(Must meet at least 4 of 7 to be renewed)

Elementary/Middie School Model

Indicaror

Beginning

2013-2014

Indicator Beginning 2013-2014
|- . y Mach: 80 Mach: 80 Mach: 80
| Minutes in Math and Reading per day EILA: 80 E/LA: 80 EILA: 80
o TBD
Student participation rate 100% (MAST not yet avaiabl) 98.5%
Student attendance rate 98% R 98%
Teacher attendance rate 95.1% 6% 926%
Suspension/Expulsion Rate 34.3% 24:15 30%
| Minutes of Job Embedded PD/VVeek 130 130 130
E:0 Final Summative E:2
Distribution of teachers by performance P:7 Evaluation Scores pending P: 10
level D: 14 receipt of state assessment D:2
U:0 berformancelgrowth data. U0

Goal

Percent of Stud(earirés) Passing ISTEP+ 7%, 45.9% 7t 599 7%, 49.9%
8% 52.3% 8™ 66% 8™ 56.3%
"y % of Bortom 25% demonstrating
a
i High Growth (4-8) 39.1% TBD 44.9%
L ;
= % of Students demonstrating Low 39.8% TED 32.9%
T o s Growth
g § 6" 477.08 6" 517.1 6" 487
B g Average scale score 7% 506.32 7™ 530.0 7™ 51
£ = 8: 528.60 8": 557.4 8" 537
§ &
£ 'E £ 6™ 432% 6% 45% 6™ 47.2%
8 3 & Percent of Students Passing ISTEP+ | i 4c'qo/ 7. 4g% 7. 49.8%
5% (-8) 8% 48.8% 8% 46% 8% 52.8%
E < ( . v . . N (-]
533
E 2 82 % of Bottom 25% demonstrating -
% R % + High Growth (4-8) 28.9% TBD 42.5%
? E E E % of Students Demonstrating Low 48.0% TED 32.9%
2 Growth
s 5 5
= a
ey
£ 5 6™ 473.14 6™ 466.7 6™ 478
é = Average scale score 7" 495,65 7% 499.6 7™ 501
8™: 495.83 8™ 505.4 8™ 508
Percent of students proficient on ISTEP
(Both ELA and Math) (3-8) B 3% 7 48
Percent of students proficient on
IREAD(Spring Test Only) (3) N/A NIA N/A
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Part 4: Implementation

IDOE has provided renewal requests based on site visits and original application information.
Provide the requested documentation along with a narrative in the appropriate column,

Implementation

Indicater

Required Renewal

Requests

School Becumentation and Marrative

| .Replace the No additional No additional information needed for renewal
principal who information
led the school needed for
Prior to renewal
implementing
the model.
2. Use evaluation Provide * Beginning in the 2014-2015 school year,
systems for documentation McGary will further evolve its evaluation
teachers and of new practices and gain even more flexibility with
| principals that evaluation the evaluation schedule and ability to further
| consider student system for differentiate and drive their own professional
| growth and 2014-2015 development by switching to the New EVSC
| assessments; school year. Evaluation Model, which is fully aligned to
| develop with Provide statutory guidelines. The principal will utilize
| teacher/principal Evaluation iObservation to design their own evaluation
| involvement Schedule for schedule based on needs of staff, conduct and
2014-2015 monitor evaluation results, and increase
school year. access to instructional resources aligned to

the evaluation rubric/needs determined.

o See attached Teacher, Principal, and Assistant
Principal rubrics. Similar rubrics have been
created for Instructional Coaches, School
Psychologists, Counselors, and other specialist
positions as well.

In IDOFE's 2013 external evaluation of the SIG
model, indicator 2 was deemed “completed”
by Praxis as a result of McGary's full
imptementation of the TAP system. In fact,
McGary has served as a leader in their early
adoption of more comprehensive evaluation
practices—which has informed the
development of entire district’s new
evaluation system,

Instructionally Focused Accountability.
Currently multiple measures of teacher
effectiveness are considered to promote
teacher accountability. Career teachers are
observed several times during the year by
trained observers (principals, Master and
Mentor teachers), and also evaluated
individually and collectively based on student
learning growth.
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Muttiple planned and unannounced
observations. An evaluator will observe
teachers annually at recommended intervals
(IC 20-29-2-4) and the minimum number of
observations is based on the lane designation
(Comprehensive or Reflective). The
principal/evaluator will determine and
communicate the observation lane to each
member of his or her teaching staff within the
first 10 teaching days or prior to the first
observation as they design their own
evaluation schedule (available Fall 20(4),
which will be designed with even more
intensive follow up and support based on
needs determined. A Comprehensive lane
designation ensures that the teacher will be
formally observed a minimum of three times.
A Reflective lane designation ensures a
minimum of two formal observations. The
evaluator communicates the process
expectations, feedback cycles, and timelines
with the teacher.

AR
-
econd

Ceiriestar

Reflective Minimugm 1 Short Mipimum 1 Short

The EVSC Teacher Evaluation instrument is a
5-point rubric used to evaluate teacher
performance on twenty-one competencies
within four domains.
Domain !: Instructional Design and Assessment
Domain 2: Instructional Delivery
Domain 3: Learning Environment
Domain 4: Collaboration and Professional
Responsibilities
o Note: The new evaluation rubric will be
similarly structured to what has worked
well with TAP, which will further enable a
seamnless transition for current TAP
schools like McGary.

Effectiveness Data. Per IC 20-28-11.5, in
addition to observations and artifacts, the
teacher’s final summative rating will include
objective measures of student achievement
and growth which will be determined by
statewide assessment performance and locally
developed pre- and post-course assessments
aligned to state standards.
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3. Reward
school leaders,
teachers, staff
who, in
implementing
this model,
increased
student
achievement or
high school
graduation rates;
remove those
who after
professional
development,
have not.

Provide
documentation
for how
rewards are
determined -
using tools and
rubrics that are
data driven and
reflect an
increase in
student
achievement.
Provide process
for assisting
teachers who
are not
improving and
for removing
teachers when
they continue
to not improve
student growth.

See indicator 2.

TAP's performance-based compensation
model has been in place at McGary.

With the current collective bargaining
agreement expiring on June 30, 2014, the new
agreement will be aligned to statute and
include salary, wages, and salary- and wage-
related benefits. This serves as a catalyst for
the district to implement a new performance-
based compensation (PBC) system. This
model, still subject to bargaining, will go one
step further than typical PBC models and also
reward staff who commit to Priority schools.
This will be an additional lever for McGary's
principal to utilize in recruiting and retaining
highly effective staff for the school. This PBC
system will be made available to IDOE once
finalized.

Master and Mentor teachers have earned
additional compensation based on their added
responsibility and authority, as well as their
longer contract period. This will continue at
McGary, though the model is driven at the
school instead of by TAP—giving increased
flexibility.

Teachers who are rated in the lowest two
categories of performance will be required to
develop a plan for performance improvement
with ongoing support, professional
development, and monitoring that lasts no
more than 90 school days (removal follows
state law).

Classroom mini grants and retention bonuses
(per evaluation scores) will remain in place
during the 14-15 school year to support the
principal’s ability to recruit and retain highly
effective staff.

In a letter dated March 18, 2014: ETA
President Mark Lichtenberg assured to IDOE
that "ETA supports these SIG applications at
the highest level, supporting all components of
the Transformation and Turnaround Models.
ETA has worked collaboratively with the
EVSC to be a proactive leader when it comes
to systemic school improvement efforts and
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will continue to work with EVSC as we
continue to serve collaboratively on the
leading edge of drastic school improvement
efforts.”

4. Provide high
quality, job-
embedded
professional
development.

Provide PD
Schedule and
PD
implementation
plan for 2014-
2015 school
year.

Provide
coaching plan
for 2014-2015
school year.

Individual Post-conferences are conducted
following observations. During these sessions,
teachers are provided with reinforcement and
suggestions for strengthening instructional
practice.

Instructional walkthroughs will continue to
be conducted to provide even shorter-cycle
feedback in smaller intervals.

Differentiation of professional
development will be planned out and occur
very intentionally. The administrative team
will meet to monitor the success of SIP
strategies and assess walkthrough data to
inform differentiated PD opportunities for
teachers based on evidenced needs.

Master and Mentor Teachers will continue
to provide timely and differentiated
professional development. McGary's Principal
has strategically hired Mentor Teachers for
both ELA and Math who will teach half-time
and coach half-time. McGary will also provide
a full-time Master Teacher.

Professional Learning Communities will be
teacher/team-led, though supported by the
Master Teacher, principal, and OTS team as
necessary.

See attached PD calendar (Initial iteration -
not reflective of the continuous/daily
embedded coaching support that will take
place nor schedule of differentiated support
for staff that will be developed by the
leadership team.)

Staff will be consistently supported and
developed to ensure that daily procedures in
classrooms are implemented and successful.
The Administrative Team will communicate
these expectations regularly and coaches will
model, as necessary.

The EVSC has a Professional Development
Website/Calendar for the entire district,
which organizes all Professional Development
offerings, tracks attendance and completion
towards license renewal credits. In
addition, the new digital teacher

SIG Grant Renewal -Transformation
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effectiveness/evaluation tool, iObservation,
which will be implemented districtwide 2014-
|5 offers teachers on demand digital
professional development as well as a
means to track/document professional growth
and development.

staff.

schedule for
students for
2014-2015
school year.
Plan should be
intentional;
provide
significant
amount of
increased
learning time;
and have a way
in which to
measure
outcomes.
Provide
information on
how students
will be invited
and informed of
extended
learning
opportunities.
Provide
documentation
regarding
minutes/schedul
e — how has
daily schedule

5. Implement = No additional No additional information needed for renewal
strategies to information
recruit, place, needed for
and retain staff renewal.
(financial
{ incentives,
| promotion,
career growth,
flexible work
time).
6. Provide Students * See attached school calendar for 2014-2015
increased * Provide (including regular EVSC calendar for
learning time for extended comparison).
students and learning * See attached Student Extended Learning

sheet. Students will have extended learning
opportunities through After School
programming, Core Experience trips, Twilight
alternative learning program in lieu of out of
school suspension, and Flex
remediation/enrichment time. Students and
families are invited to extended learning
opportunities through personal conversations,
social media, phone calls, ConnectEd
messages, flyers, handouts, the school
website, and other means.

See attached PD calendar. Teachers will have
daily individual planning time as well as daily
PLC time within their contracted day. One
PLC time per week (noted on calendar) will
be Professional Development topics
presented by the Master Teacher.

SIG Grant Renewal -Transformation
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and/or calendar
changed since
being part of
SIG.

Staff

*  Provide
schedule of
planning time,
PLC time, and
any other
Professional
Development

professional
development
and a system
for student
progress
monitoring.

planned.
7. Use data to » Provide * Based on data from ISTEP, Acuity, AimsWeb,
implement an documentation Achieve3000, common assessments, and
aligned regarding student work, McGary will continue working
instructional implementation to differentiate instruction within Tier . They
program. of will also continue to implement their Flex
comprehensive period, which enables them to provide
improvement of remediation by student, by standard.
instructional
approaches for * McGary will also continue to provide weekly
struggling Professional Development that is determined
students by formative data gathered by instructional
including leaders during observations and walkthroughs.
focused

EVSC's Transformation Zone has very robust
performance monitoring processes in place
for its schools, including TZ-Wide Data
Dashboards, OTS Checkpoints with school
leadership teams based on school
improvement planning and performance
monitoring for implementation, short- and
mid-term metrics, and also contracts with
third party evaluators for additional services
and support. In Spring 2014 monitoring from
IDQOE, feedback was shared with the Office of
Transformational Support that its data
dashboard is very "inclusive and detailed" and
"seems very effective." School-based
monitoring sessions, IDOE reported in Fall
2013 that the lead Lead Partner (OTS) and
Mass Insight supporting partner were a
“HUGE help to [McGary] school” and also
reported "Lead Partner in Place" at McGary
during Spring 2014 monitoring.

EVSC also leads performance management
sessions for all schools twice a year.

SIG Grant Renewal -Transformation
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* In IDOFE's External Evaluation report in 2013,
the report stated, “McGary has made solid
progress and is on track toward achieving all
of its school improvement goals. Its progress
can be attributed to a data-driven and best
practice approach that is being advanced at
the building leadership level with strong
support and added coordination from the
District. Transformation Team (OTS)
members and building leaders have discretion
to make changes, apply additional resources
to resolve problems and intensify support
where it is needed to realize school goals.”

* The OTS is working with IDOE, who has
asked to replicate the best practices observed
in these data-driven tools/systems during
monitoring to utilize in other schools/districts
across the state.

8. Promote the
use of data to
inform and
differentiate
instruction.

Provide
documentation
of instructional
monitoring
system which
will be used in
2014-2015
school year —
this may include
data meeting
schedules, data
goals, list of
data points to
be used, etc.

* See attached PD calendar.

* McGary will continue to hold individual staff
conferences to discuss student data trackers
are being effectively implemented in a way
that supports greater understanding of
individual students learning needs

acuy A Aty B Ry ©

+

{STEF GOAL: Typica! lsten in class, sxking questons whan dont

underand
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SIG Grant Renewal -Transformation

13




McGary will utilize the PLC framework for
alignment of curriculum and data discussions
as well as student data trackers to effectively
implement ways to support students individual
learning needs, fully integrated into the PLC
infrastructure.

Leadership team will provide follow up
coaching for teachers on use of student data
trackers and analysis of data to drive
instruction and differentiated lessons

McGary will continue to implement student
goal-setting and encourage ownership of data;
including schoolwide all the way down to
individual students.

Diagnostic and Readiness Audit Process with
Feedback for School Leaders from MIE

9. Provide
mechanisms for
family and
community
engagement.

Provide Family
and Community
Engagement
Activities
(timeline,
calendar, or list
of possible
activities) that
are focused on
learning and
needs of middle
school students
and families.
Provide goals
for establishing
community
partners who
will be able to
assist with
sustaining
improvement
efforts.

See additional attachment (McGary Family &
Community Engagement).

McGary has established and maintain multiple
community partnerships (see list). Each is
crucial for different reasons in running the
school. They were formed by a variety of
means, with each partnership listed having
been with McGary for at least two years.
McGary's initial focus with family and
community engagement teams will be to fully
align support to the priorities and goals of the
school, including bringing in other strategic
partners as determined necessary.

This indicator is fully embedded as an integral
part of school improvement planning.

SIG Grant Renewal -Transformation
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10. Give the « No additional No additional information needed for renewal

school sufficient information
operational needed for
flexibility renewal.
(staffing,

calendars/time,
and budgeting).

Part 5: Budggt

Complete the attached budget worksheet for the 2014-2015 school year. The original school
budget has been included with the application for reference.
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Calendar EVSC District Calendar

Maost EVSC schools are on the regular school calendar as listed below. Two schoals in the EVSC are
Equity Schoals - Delaware Elementary and McGary Middle School. These two schools operate cn a
slightly altered calendar. Please refer 1o the documents below when wanting to obtain information

about days schools are in session

EVSC District Calendar

‘S'M:T'W:!T,F.S!' .

. 1 . :l 3 J: 5 : 6 4 ? : A list of graduation dates, times, and locations for the 2014-15 school year are also listed below
8 9 10 11 12 13 14 Questions?

15 16 17 18 19 20 21 Call 812-435-0207 for additional information.

22 23 24 25 26 ‘27 28
29 30

Kore Information

Filter by School o 2014-15 EVSC Reqular Schoot Calepndal (PDF, = 2014-2015 Delaware Calendar (PDF 173.41 KB)
Ganys p | T200X8) o McGary 2014-15 (PDE 196,43 KB)

Filter by Type = 2014-15 H.S. Graduation (PDF 171.86 K8) ]

l<Any> :.

Search

T e ]

Calendar
June 2014 (1)

July 2014 (9)

August 2014 (191}
September 2014 (364)
October 2014 (135}
November 2014 (55)
December 2014 (108)

hitp:/ /www.evscschools.com/calendar/evsc-district-calendar Page 1 of 1
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EVANSVILLE VANDERBURGH SCHOOL CORPORATION Qa\&h.M

McGary Middle School
2014 - 2015 SCHOOL YEAR

August............. 5-6 - Teacher Collaborative Plan Days JULY 2014 JANUARY 2015
August.................7-8- Teachers’ Meetings c - - : 7 ar
AUGUSt ..............11- First Day of School SaEMBSTe SWa IR IRE S SIMIT  WITIFLS
Seplember ............ 1- NO SCHOOL - Labor Day — .
Seplember............26 - 6-wk Grading Pd = 34 days _ 12 |3 | 45 ]
Oclober.................9~ 9-wk Grading Pd = 43 days 61 7|89 301112 4 Pl
Oclaber:. ..ot 10- NO SCHOOL - Fall Break i e

Makeis Day 13 | 14|15 |16 [ 17 [ 18 | 19 11 [i2ifs
November..............7 - 6-wk Grading Pd = 29 days 20 | 2122 |23 )24)|25 |26 18 | 19 |
November.... 11 - NO SCHOOL - Veterans’ Day 27 28| 29| 30 | 31 25 [796 {1

November.......27-28 - NO SCHOOL - Thanksgiving

December............18 - END OF FIRST SEMESTER
6-wk Grading Pd = 27 days
9-wk Grading Pd = 47 days

December 22-Jan 2 NO SCHOOL-Winler Recess

January............ §- Teacher Collaborative Plan Day
January................19 - NO SCHOOL -~ MLKing Jr. Day
February...............13 - 6-wk Grading Pd = 29 days
February...............16 - NO SCHOOL - Presidents' Day
Makeup Day
March............o........6-8- Week Grading Pd = 43 days
March .. .....23-27 - NO SCHOOL - Spring Recess
April........ ceesenennnd - B-wk Grading Pd = 29 days
April... crereereenneennen B = NO SCHOOL — Makeup Day
April... .......17 - NO SCHOOL - Makeup Day
May... . 20-22 - Gradualion Dates ] 5 ‘,‘*::5“‘;.! 6
May....coccninnennen 22 - End of 2nd Semesler —— e
If additional makeup days are needed, they will be added 7 880 A han 13
to the end of Ihe school year. Department of Educalion K 7o B 1B 20
requires 180 instructional days. 1 25k 98°] 27

“** NOTE CHANGE: All potential makeup days will be
considered for attendance should they be needed. When OCTOBER 2014

a scheduled school day is cancelled, the next available -
makeup day will be ulilized. Exceptions will be made al SIiMITIWLTIF ]S
EVSC's discretion should a cancellation fall within a week
of the scheduled potential makeup day. 1 4 b 4
Gtgcelrkg Periods: 5 [dRede7 11 5 aER P 11
9 s: S -
1= 43 days 8/11 — 10/09 12 PdAadd s el 18 12 Ligasaiiasiiion 17 | 18
pnd 47 days 10H3 -12/19 19 [720 1021 22 123|124 25 19 20| 211227 237124 | 25
g 42 days 1/05 - 3/06 26 |o7-1:28 F29-{°301-31 26 [:27:1:28 207 30°
4» 48 days 3/09 — 5/22
NOVEMBER 2014 MAY 2015
bR e B T e i A ] e SIM| T | W/|T
1

3 LA e iaay o
10 E0127]430.94 [1s] 18
17 pigi 194720, 21 122 | 23

24 |25 |26 |27 |28 |29 | 30

JUNE 2015

14 |15 (16 | 17 [ 18 [ 19 | 20
21 |22 |23 | 24 | 25|26 | 27
28 {29 | 30

Board Revised: 6/2/14



EVANSVILLE VANDERBURGH SCHOOL CORPORATION Q@é" 6@!‘“
2014 - 2015 SCHOOL YEAR

August................. 7-8- Teachers' Meetings
Augusl .................11- First Day of School
September .............1- NO SCHOOL - Labor Day
September............26 - 6-wk Grading Pd = 34 days
October..................9- 9-wk Grading Pd = 43 days
Oclober.................10- NO SCHOOL - Fall Break
Makeup Day
November..............7 - 6-wk Grading Pd = 29 days
November.............11 - NO SCHOOL - Veterans' Day
November.......27-28 - NO SCHOOL - Thanksgiving
December............19 - END OF FIRST SEMESTER

6-wk Grading Pd = 27 days
9-wk Grading Pd = 47 days
Decemb. 22 — Jan. 2 - NO SCHOOL - Winter Recess

January............... 19 - NO SCHOOL - MLKing Jr. Day
February...............13 - 6-wk Grading Pd = 29 days
February...............18 - NO SCHOOL - Presidents’ Day
Makeup Day
March..........cooo. 6 - 9-wk Grading Pd = 43 days
March ....23-27 - NO SCHOOL - Spring Recess
April. eeeneenennd = B-wk Grading Pd = 29 days
Apil. .. ......B = NO SCHOOL - Makeup Day
Apfil.........cc.......17 - NO SCHOOL — Makeup Day
May ......ccccceeeeee.21- END OF SECOND SEMESTER
6-wk Grading Pd - 32 days
9-wk Grading Pd - 47 days
May.....oceereeeene 22 - Teacher Workday — Makeup Day
May.................20-22 - Senior Gradualions

JULY 2014 JANUARY 2015
S MEES|ES 'S iR Tal"EHYS
345 1l2l3
6 10 | 11 | 12 4 [Bveg “8-15B] 10
13 17 | 18 | 19 11 pA21130 A5 {1184 17
20 24 | 25 | 26 18 20 22:93 | 24
27 31 25 |26:1° 27128 1 29:1 30| 31
AUGUST 2014 FEBRUARY 2015

If addilional makeup days are needed, they will be added
to the end of the school year. Department of Education
requires 180 inslructional days.

“** NOTE CHANGE: All potential makeup days will be
considered for atlendance should they be needed. When
a scheduled school day is cancelled, the next available
makeup day will be ulilized. Exceptions will be made al
EVSC's discretion should a cancellation fall within a week
of the scheduled potential makeup day.

OCTOBER 2014

5 |

Grading Periods:

9 Weeks:
# 43 days 8/11 - 10/09
2" 47 days 10/13 — 1219
ac 43 days 1/05 - 3/06
4" 47 days 3/09 - 5/21
6 Weeks
1 34 days 8/11-9/26
2 29 days 9/29 - 11/07
Kl 27 days 11710 - 12119
4" 29 days 1/05 - 2/13
g" 29 days 2017 - 4103
g" 32 days 407 - 5/21
- SCHOOL IN-ATTENDANCE
NO SCHOOL
S FEECRER OGN /

Board Revised: 6/02/14

[ Els
16 20 21n] 22 | 7 (48|48 20 20 U2 23
23 6] 27 | 28 | 29 24 25 28 | 29 | 30
30 31
DECEMBER 2014 JUNE 2015
S : TebiEs] s S T - TIFELS:
6 2 4|5 |6
13 7 9 11 (12 (13
20 14 16 18 | 19 | 20
27 21 23 25 | 26 | 27
28 30

semester = 90 days

2™ semester = 90 days




Extended Learning

After School Programming

Two 15 week sessions; 1 in the fall and 1 in the spring
4 days a week for 1.5 hours after school

6 additional hrs per week (180 hours total for the year)

Intentional focus on STE(A)M with plans to include Engineering, Coding for Girls,
Coding with Web Design, Financial Literacy, Career Exploration, Youth Film Project,
Mystery Theater, Student Leadership Team, and Math Lab.

Outcomes measured by Diehl Evaluation and the 215t Century Grant.

All families are mailed information regarding extended learning opportunities.
Additionally, flyers, posters, intercom announcements and the newsletter help to
inform students and families of these opportunities.

Core Experience Trips

6th grade to St. Louis City Museum - May 2015
7th Grade to Indianapolis Zoo - May 2015
8th Grade to Marengo Cave - May 2015

Each grade level team will develop lessons prior to the trip as well as a culminating
project/activity upon completion of the trip to extend the learning.

Additional Core Experience Trips

For the past two years, students have also had the opportunity to see either a local
theater production (University of Evansville) and/or a production by a professional
touring company. Last year for example the entire 6! grade attended War Horse in
Louisville. Possibilities for the 2014-15 school year include: STOMP and Beauty and
the Beast.

Twilight Program
(4 hour program in lieu of suspension)
Individual and small group instruction with teachers

Outcomes measured by pre/post assessment.

Calendar/Daily Minutes Added

2013-14 - Student day began 15 minutes earlier than 2012-13. (2700 additional
minutes).

2014 - 15 Student day will remain the same number of minutes as 2013-14.

30 minute FLEX time included in daily schedule for 2014-15 for
remediation/enrichment.



“Driven by a culture of high expectations and colleboration, McGary puts kids first through data-driven instruction and strong relationships...”

McGary - Family & Community Engagement:

F & C Focus: Family and community engagement at McGary will be closely aligned priorities and goals in the SIP.

All stakeholders will strive to unify around and support a common goal and vision.

Month:

August
2014

September

2014

October
2014

November
2014

December
2014

January
2015

February
2015

March
2015

April
2015

BACK TO SCHOOL -
Resource Fair & Orentation

; Schoolwide procedures
e  Classroom Procedures

Student Netbook Rollout and Training - Family Night

{Digital Citizenship & Parent Support/Training)

e  High Expectations around Leaming
o  Student Engagement
e Rigorous Instructional Practices

PAI 3:
e  Schoolwide Procedures
e  Ciassroom Procedures

Celebration of the Aris - Fall Series

Student Concert

Student, Staff, and Guest Artist Work on Display
Creative Writing

Performing Arts/Theater

PAIT-2:

STE[AJM CONNEGTION TO:
e High Expectations around Leaming
e  Student Engagemenl / Relevance
e  Rigorous Instructional Praclicas

Math Night

Note: Additional open house/early orientation for
feeder efermnentary school students and families

PAIl 2: Mathematics

Literacy Night

PAl 1: English/Language Arls

STEJAIM Spotlight: Creative Writing & Performing Arts
(Student Written and Produced Play)

PAI 1: English/Language Arts

STE[AIM Spotlight: Integrating “A’rts with STEM

PAIT-2:

STEfAJM CONNECTION TO;
=  High Expectations around Leaming
»  Student Engagement / Relevance
e Rigorous Instructional Practices

| Celebration of the Arts - Spring Series

Student Concert
Student, Staff, and Guest Arist Work on Display
Creative Writing

PAI1-2:

STE[AJM CONNECTION TO:
e  High Expectations around Leaming
s Student Engagement / Relevance
e  Rigorous Instructional Praclices

PAl = Pricrity Area of Improvement




List of Community Partners (McGary Middle School)

McGary has established and maintained a multitude of community partners. Each
is crucial for different reasons that support student success. Partnerships are
continuously developed through a variety of means. Each partnership included on
this list has meaningfully supported for at least two years, though many have
been committed partners for much longer.

¢  Big Brothers — Finding and matching mentors for our students

¢  YMCA — Ongoing after school programs adding lunchtime programs for 2014-15 school year

¢ Youth First = Lunch programs

* Lampion — Lunch programs

*  Girl Scouts — Lunch programs, Reality-Apolis

* DaVinci Group/Alliance of Partners — STE(A}M

Junior Achievement - Job Shadow and Career Exploration for our 8" graders

* Bethel Temple Church — Ongoing partnership working in our community garden as well as volunteers working
family nights and working with them for back to school supplies, snacks during flex/ISTEP weeks Christmas
“gloves for kids program”

* Horizon Homes — Giving our kids a service learning opportunity.

*  Wal-Mart — Monetary funds for our family nights, PBIS, community garden needs as well as family needs.

* HG McCullough Designers — Monetary funds for our student/family needs.

* Banterra Bank — Monetary help for student/family needs.

* Kohl's — Working with them for PBIS and family needs.

*  Burger King, McDonalds, Fazoli's, Pizza Hut, Baskin Robbins, Show Place, Skate World, Sonic all helping with
PBIS incentives, student of the month, reading rewards, and family nights, and resource incentives.

*  Health South - Monetary funds for service learning expenses as well as classes with students (Example: Brain
injury awareness month).

« Berry Plastics - Product donations for Students.

e St. Mary's - Several years of student CPR training, nutrition classes and product donations for students and
families.

¢ Evansville Museum and CMOE - Each year offering interactive educational tours for our students.

* Energizing Indiana - New partner last year to help all our low income families get weatherization’s done to their
homes, partnership will continue until the program is over for Indiana.

* Mesker Park Zoo - Several trips with self-contained classes to do recycling classes and real work experiences.

* @atti Town - Work with them for self- contained classes to get real work experiences.

*  Wesselman’s Nature Center - Work with them to give self-contained classes real work experiences.

* Youth Resources - Award several scholarships to our Teenpower girls to go to camp free, whom otherwise
would not be able to attend.

* Keep Evansville Beautiful - Award grant dollars each year to help our ongoing work in our community garden.

*  Holly’s House - Worked with for a 6™ grade program several years, have since ceased and introduced in our
feeder schools to lower grades but still work with them doing service learning projects for them throughout the
year.

* Hillcrest/safe place - Lunch time progra
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EVSC Teacher Evaluation Rubrices-13-14 i :

Domam 1 Instructlonal Des:gn and Assessment

Sk
S

ek S o

Lessan plans ayidence support to a:ldress

Lesson glans seldom svidence support to a) - Lesson plans evidence support to ad dress

address individual student heeds and increase Individ ezl student needs and increase student individual student needs and increase student
student engagement. engagement. engagement,
b) Lesson plans frequently {ack a beginning, b). Lesson plans include beginning, middle, and b} Lesson plans Include beglnning, middle, and
middle, and end. end. end,
¢} Lessons or units are rarely structured with ¢] Lessons or units are well structured with ¢} Lessens or units are wellstructured with
reasonable time allocations linkad to tasks and reasonabje time allocations linked to tasks and reasonable time allocations linked to tasks
activities. - . activities. : and activities. .
d) Plans rarely include formative assessment to d) | Plans consistently include formative d) Plans consistently include formative
check for understanding of [esson objectives. " assessment to check for understanding of assessmant to check for understanding of
e} Teacher rarely provides pians for substitute lesson objectives. 3 0 tesson objectives.
teachers that are clear and easily followed. @) Plans for substitute teachers are clear and g) Plans for substitute teachers are high
= ~ easily followed. quality, clear, easy to follow, and easily
lecated. T
f}  Plans present content integrated with other
content areas, other lessons, or units, )
g) Lesson plans evidence adjustments based .
on formative assessment.

a) Teacher's plans and instruction are seldom a) Teacher's plans and instruction are aligned a) Teacher's plans and instruction are aligned
aligned to available district curriculum maps with available district curriculum maps or with available district curriculum maps or
or state content standards. state content standards. state content standards,

b) Teacher rarely develops unit plans that b} Teacher frequently develops unit plans that b} Teacher consistently develops unit plans
scaffold objectives to build mastery of the scaffald objectives to build mastery of the that scaffold objectives to build mastery of
standards. standards. the standards.

¢) Teacher’s lesson objective is unclear, ¢} Teacher’s lesson objective is specific, c) Teacher’s lesson objective is specific,
difficult to measure, and not aligned to measurable, and aligned to standards. measurable, and aligned to standards.
standards. d) Teacher designs daily lessons, activities, and d) Teacher designs daily lessons, activities, and

d} Teacher rarely designs daily lessons, assignments aligned to lesson objectives. assignments aligned to lesson objectives.
activities, and assignments aligned to lesson e} Teacherintentionally aligns objectives,
objectives. content, and assessments that include

strategic and extended thinking (DCK)
opportunities.
@) * Teacher rarely uses prior assessment data a) Teacher frequently uses prior assessment a} Teacher regularly uses prior assessment
to formulate differentiated instruction, unit data te formulate differentiated instruction, data to formulate differentiated instruction,
- plans, and lesson plans. unit plans, and lesson plans. unit plans, and lesson plans,

b) Teacherfarely uses formative assessments b) Teacherfrequently uses formative b} Teacher consistently uses formative
to inform instruction and measure progress * assessments to inform instruction and assessments to inform instruction and
toward mastery. - measure prograss toward mastery. measure progress toward mastery.

¢) Teacher rarely creates or usessummati\re ¢) Teacher creates or uses summative ¢} Teacher creates or uses summative



http:T~a(:h.er

assessments, (end of unit, end of quarter, assessments, (end of uriit, end of quarter, - assessments that effectively measure

end of term). . end of term). student understanding and progress toward

e mastery, {end of unit, end of quarter, end of
term).

d) Teacher provides students clearly stated
learning objectives accompanied by scales
or rubries that describe levels of - <
performance relative to the learning
objective and based on the vaned needs of
students. . -

2] Teacher creates opportunities forstudents
to participate in developing assessments to
assess their progress toward mastery.

TG

* SYeacher rarely prepamr:h’:&ﬂ”ﬁl’s ln & Thater]

' *‘«qduues fnclmona

"'I'qacher pmpare ks fnad jance

_-aétlurﬁas ﬂlathavi a purpise am! im
% lInkedto igstmcnmlaum:nds. : :
: Té.acher purmefﬂllvintem:testhe nse ¢ 8
dlgital’ toola and r-:oufus Ahatare: )

S Ieachar {nugrates th} m whiigital tools
_nd fesoﬂmas that ah appraprlate. <_e:;

! Wmﬁf and Rctiv_[t[es-suppo L
and "i"'mil'lﬂlﬂﬁmal o

= . d . W
a} Teacher rarely communicates what student_*; Teacher communicates what studsnts ar= Teacher communicates what students are

- are laarning and what they will be able to de learning and what they will be able to do by learning and what they will be able to do by
by the end of the lesson. e the end of the lesson. .. the end of the lesson.  #7
b} Teachers presentation of content is unclear b) Teacher's presentation of content is most b) Teacher’s presentation of content is clear.
~ and disorganized. " oftan clear, concise and well organized. concise and well organized, and routinely
- ¢} Teacherdoes fiot use a vatiety of ways to ¢) * Teacher uses a variety of ways to engage invites student participation and thinking,
engage with content and maintaln student with content and maintain student interest, c) Teacher consistently uses a variety of ways

interest, extend and apply content, extend and apply content, cancepts, and -



EVSC Teacher Evaluation Rubrices-13-14 e

d)

e)

)

h)

a)

b)

c)

d}

concepts, and academic vocabulary
appropnately .
Teacher is rarely responswe to student
learning needs.

Teacher uses whole group instruction and
rarely creates Instructional grouping
arrangements to maximize student
understanding and learning efficlency.
Teacher rarely implements differentiated
instructional metheds.

Teacher rarely utilizes a gradual release of
responsibility medel {modeling, guided
practice, and independent practice) when
presenting content and supporting student
learning.

Teacher rarely uses examples, metaphors,
analogies, or illustrations to fink student
experiences and understandings to new
content.

Lessons rarely include beginning, middle,
end, and transitions are a distraction.
Teacher rarely paces instruction to provide
students the time needed to be engaged in
meaningful work and develop mastery.
Teacher rarely makes appropriate
adjustments in pacing for students who
learn at different rates.

Instructional time is frequently lost due to
lesson structure, pacing, or inappropriate
use of instructional time.

Teacher mostly calls on volunteers or high
ability students.
Teacher rarely uses wait time effectively

d)

e)

2)

h}

a)

b)

d)

a)

academic vocabulary appropriately.
Teacher Is usually responsive to student -
learning neeads,

Teacher frequently creates instructional
grouping arrangements (i.e. wh o[e class,
small groups, pairs, individual;
heterogeneous or bomogenous abilitv} to
maximize student understanding and
learning efficiency,

Teacher frequently im plements
differentiated instructional methods,
Teacher frequently utilizes a gradual release
of responsibility model (modeling, guided
practice, and independent practice) when
presenting cohtent and supporting student
learning.

Teacher frequently uses examples,
metaphars, analogies, orillustrations to iink
student experiences and understandings to
new content.

Lessons include beginning, middle, and end
with mostly seamless transitions.

Teacher frequently paces instruction to
provide students the time needed to be
engaged in meaningful work and develop
mastery.

Teacher makes appropriate adjustments in
pacing for students who learn at different
rates.

Loss of instructional time is minimal.

Teacher frequently calls on volunteers, non-
volunteers, and a2 balance of students {i.e.
gender, ability).

4]

h)

a)

b)

d)

e

a)

. appropriately.
d}

to engage with content and maintain -
student interest, extend and apply content,
concepts, and academic voca bulary

el

Teacher is consistently responsive to
student learning needs, -

Teacher consistently creates instructional
grouping arrangements (either whole class,
small groups, pairs, individual;
heterogeneous or homogenous ability] to
maximize student understanding and
learning efficiency.

Teacher consistently Implements
differentiated Instructional methods.
Teacher consistently utilizes a gradual
release of responsibllity model {modeling,
guided practice, and independent practice)
when presenting content and supporting
student learning. i v L
Teacher consistently uses examples,
metaphors and analogies, or lllustrations to
link student experiences and .
understandings to new content. )
Teacher intentionally provides opportunities
far students to suggest other strategies they
might use in approaching a challenge or
analysis:

Lessons include beginning, middle, and end
with seamless transitions.

Teacher consistently paces instruction to
provide students the time needed tc be
engaged in meaningful work and develop
mastery.

Teacher consistently makes appropriate
adjustments in pacing for students who
learn at different rates.

Teacher intentionally structures transitions
to maximize instructional time.

Teacher makes appropriate adjustments in
pacing with a sense of urgency to adapt to
student needs.

Teacher consistently calls on volunteers,
non-voluanteers, and a balance of students
{i.e. gender, ability).
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b)

c)

d)

a),

by

both after posing z question and before
helping students think through a response,
Teacher rarely asks questions that are
varied, high guality, and provide a balance
of question types (i.e. knowledge, ..
comprehension, application, analysis,

* creation, and evaluation).

Teacher rarely asks students to Justify their
reasoning or offer multiple
solutions/answers to a problem.

Teacher rarely uses questions that require
active responses (i.e. whole class signals,
choral response, group answers).

Teacher rarely provides opportunities for
students to apply knowledge to solve
complex, multi-step, or unique problems.
Teacher rarely encourages students to work
hard and persist when faced with difficult
tasks.

Teacher rarely models meta-cognitive
strategies (thinking about your thinking) to
help students understand content.
Teacher rarely provides opportunities for
students to explain their thinking.

Feedback Is net specific or focused on
improvement.

Teacher rarely provides oral and written
feedback that is academically focused and
high quality. -

Teacher rarely circulates during Instruetional -

activities to prompt thinking, assess

. progress, and provide individual feedback. |
' Teacher rarely expects students to assess

their own work and make improvements.

b)

-

d)

e)

a)

b)

c}

d)

a)

b}

<

Teacher frequently uses wait time -
effectively both after posing a question and
before helping students think through a
response. - o

Teacherfrequently asks questions that are
varied, high quality, and provide a balance
of question types {l.e. knowledge,
camprehensicn, application, analysis,
creation, and evaluation),

Teacher freguently asks students to justify
their reasoning or offer muitinle
solutions/answers to a problem.
Teacher frequently uses questions that
require active responses (i.e, whole class
signals, choral response, group answers).

Teacher provides some opportunities for
students to apply knowledge to solve
complex, multi-step, or unique problems.
Teacher encourages students to work hard
and persist when faced with difficult tasks.
Teacher frequently models meta-cognitive
strategies {thinking about your thinking) to
help students understand content.
Teacher provides some opportunities for
students ta explain their thinking.

Feedback is specific and focused on
improvement. e :
Teacher provides oral and written feedback
that Is academically focused and high
quality.

Teacher citculates during instructional
activities to prompt thinking, assess
progress, and provide individual feadback.
Teacher expects students to assess their
own work and make improvements,

b)

c}

d)

e)

h)
a)

b)

¢}

d)

e)

a)

c)

Teacher consistently uses walt time
effectively both after posing 2 question and
before helping students think through a
respohse, .

Teacher consistently asks questions that are
varied, high quality, and provide a balance
of question types (i.e. knowledge,
comprehension, application, analysis,
creation, and evaluation).

" Teacher consistently asks students to justify

their reasoning or offer multiple
solutions/answers to a problem.

Teacher consistently uses questions that
require active responses {i.e. whole class
signals, choral response, group answers). ..
Teacher provides opportunities for students
to initiate their own higher order questions,
Teacher builds on student responses to
questions in order to deepen student .
understanding.

Teacher routinely uses strategies {j.e. tircle
back, scaffold, ask a friend} to hold students
accountable for responding to questions,
Teacher provides many opportunities for
students to apply knowledge to solve
complex, multi-step, or unique problems.
Teacher encourages students to work hard
and persist when faced with difficult tasks.
Teacher consistently models meta-cognitive
strategies (thinking about your thinking) to
help students understand content,

Teacher provides many opportunities for
students to explain their thinking.

Teacher adapts and creates new strategies
for students to practice, apply, and
demonstrate that they are learning in
meaningful ways.

Teacher helps students generate and test
new hypotheses when faced with difficult
tasks.

Feedback is specific and focused on
academit improvement.

Teacher provides feedback from a variety of
sources (teacher, peers, verbal, non verbal,
written], that is academically focused and
high quality. - Eha

Teacher consistently circulates during
instructional-activities to prompt thinking,
assess progress, and provide individual
feedback.
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Teacher is aware of how students differ as
learners (.e. culture, language, gender,
interest, readiness to learn, confidence,
independence, madality) but rarely
differentiates based on process, product, or
content.

Teacher rarely natices/anticipates students’
learning difficulties/strengths and fails to
provide strategies and accommodations.
Teacher rarely assesses and adjusts
instruction to accommodate for students’
skill level and readiness to learn and content
is not accessible or challenging for most
students.

Teacher's practice does not demonstrate an
understanding of the students’ interests and
cultural heritage.

Teacher's vocabulary and usage are often
ineorrect and not suited to the content,
including explanations of academic
vocabulary.

Teacher demonstrates a fack of content
knowledge of the subjects he orshe teaches
and delivers content that Ts often factually
Incorrect.

Teacher rarely implements subject-specific
instructional strategies to enhance student

. content knowledge. 7
* Teacher rarely highlights key concepts and

Ildeas.

1 Teacherseldem uses key concepts and ideas

as hasis to connect other content and ideas,

a)

b)

<)

d)

a)

9

d)

Teacher is aware of how students differ as
learners (i.e. culture, language, gender,
interest, readiness to learn, confidence,
independence, modality) and often
differentiates based on process, product, or
content.

Teacher notices/anticipates students’
learning difficulties/strengths and
frequently provides strategies and
accommeodations.

Teacher frequently assesses and adjusts
instruction to accommodate for students’
skill tevel and readiness to learn so that
content is accessible and challenging for
most students.

Teacher’s practice demonstrates an
understanding of most students’ interests
and cultural heritage.

Teacher's vocabulary and usage are correct

_and entirely suited to the content, including

explanations of academic vocabulary,
Teacher demonstrates content knowledge
of subjécts he or she teaches and delivers
content that is factually correct.

Teacher frequently implements subject-
specific instructional strategies to enhance
student content knowletge.

Teacher highlights key concepts and ideas,
Teacher sometimes uses key concepts and
{deas as basis ta connect other content and
ldeas.

d)

a)

b)

c)

d)

a)

b)

d).

OE

- Teacher consfstently expects students to

make irnprovements by examining their
own work for errors in factual information,
logic, or inappropriate use of reference -
materials. =
Teacher provides opportunities for students
te give specific, high quality feadback to
each other. : >
Teacher is aware of how students differ as
learners (i.e. culture, language, gender,
interest, readiness to learn, confidence,
independence, modality) and consistently
differentiates based on process, product, or
content.

Teacher notices/anticipates students’
learning difficulties/strengths and
consistently provides strategies and
accommodations.

Teacher consistently assesses and adjusts
instruction to accommedate for students’
skill level and readiness to learn so that
content is accessible and challenging for
most students.

Teacher adapts and creates strategies that
are inclusive of varied backgrounds,
interests, and cultural heritage.

Teacher's vocabulary and usage are correct
and entirely suited to the content, including
expianations of academic vocabulary.
Teacher demonstrates content knowledge
of subjects he or she teaches and delivers
content that is factually correct.

Teacher consistently implements subject-
spacific instructicnal strategies to enhance
student content knowledge.

Teacher highlights and intentionally uses
key concepts and ideas as basis to connect
other content and ideas.

Teacher has a deep understanding of the
content and routinely breaks it into small
chunks of information or skills that can be
easily processed by students.

 Teacher adapts and/or creates new
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Bringing Leaming to

Domain 3' Learn'ng Enwronment

-~ a] ' Teacher ra re]v esta bhshes high expectations a) Teacher frequently estabhshes high a) Teacher conslstently establlshes hllh

**t = andstandards of conduct far a positive ‘expectations and standards of conduct fora expectations and standards of conduct fora
fearning environment and appropriate positive learning environment and positive learning enviranment and
behavior. appropriate behavior. appropriate behavior.

b) Teacherraraly conveys an expectation of high b) Teacher frequently conveys an expectation b} Teacher consistently conveys an expectation
levels of student effort. of high tevels of student effort. of high levels of student effort, & -

¢} Teacherrarely creates challenging learning ¢} Teacherfrequently creates challenging ¢} Teacher consistently creates challenging
opportunities in which students can learning opportunities in which students can learning opportunities in which students can
experience success, exXperience success. experience success.

d) Teacher sets the expectation and =
acknowledges students’ capacity for
: - achievemnent in both academic and personal
accomplishments.
28,2 Mamgmg W a) Most students do not appear to follow a) Most students appear to follow posted a) Students consistently appear to follow
5tudent Behawor.. + posted schoal-wide expectations, classroom school-wide expectations, classroom rules, posted school-wide expectations, classroom
e rules, and procedures. and procedures. rules, and procedures,

b) Teacher rarely discourages inappropriate b} Teacher regularly discourages inappropriate b) Teacher consistently discourages
behavior by correcting social errors, behavicr by correcting social errors, inappropriate behavior by correcting social
consistently following classroom procedures consistently following classroom procedures errors, consistently following classroom
and expectations, using active supervision, and expectations, using active supervision, procedures and expectations, using active
calm, immediate responses, or re-teaching, calm, immediate responses, or re-teaching, supervisian, calm, immediate responses, or
attending to, and praising expected attending to, and praising expected re-teaching, attending to and praising
behaviors. behaviors. expected behaviors.

c) Classroom management plan does not c) Classroom management plan includes a c) Classroom management plan includes a
include a range of interventions and range of interventions and consequences for range of interventions and consequences for
consequences for most minor behaviors. most minor behaviors. most low-level behaviors.

d) Teacher rarely uses positive behavior d}) Teacher regularly uses positive behavior d} Teacher consistently uses positive behavior
strategies including classroom interventions strategies including classroom interventions strategies including classroom interventions,
(i.e. immediate specific praise, (i.e. immediate specific praise, {i.e. immediate specific praise,
acknowledgement, contingent activities, and acknowledgement, contingent activities, and acknowledgement, contingent activities, and
appropriate consequences) to increase and appropriate consequences) to increase and appropriate conseguences) to increase and
maintain appropriate student behavior. maintain appropriate student behavior. maintain appropriate student behavior.

e) Teacher rarely applies interventions and e) Teacher applies interventions and e) Teacher consistently applies Interventions
consequences for minor behaviors and consequences for minor behaviors and and consequences for minor behaviors and
documents appropriately. documents appropriately. documents appropriately.

f}  Teacher responds to disrespectful behavior f)  Teacherresponds to disruptive behaviorin a f)  Teacher consistently responds to

in a way that causes significant disruption to
the learning process or escalates negative

way that minimizes disruption to the learning
process and de-escalates negative student

disrespectful behavior in a way that
minimizes disruption to the learning process
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b)

cha:

d)

a)

b)

9

student behavior.

Teacher rarely arranges the physical
environment to accommodate instructional
strategies and student needs,

Few students are able to see and hear the
teacher or see visual aids, :
Teacher rarely prompts students regarding
productive group werk structures and
protocols.

Teacher has established few safe and
effactiva routines for distribution and
cotlection of materials and supplies.
Classroom is not safe or well organized to
most students,

Teacher lacks positive rapport with students
and rarely shows genuine interest in their
thoughts and epinions.

The students routinely exhibit disrespect for
the teacher and each other,

Teacher rarely acknowledges or utilizes the
unigue experiences and cultures of the
students to add value to the learning
experience.

3)

b)

¢)

d)

e)

a)

b)

<)

behavior.

Teachersometimes arranges the physical
environment to accommodate instructional
strategies and student needs,

All students are able to see and hear the
teacher and see visual aids,

Teacher ensures most students know and
use productive group work structures and
protocols.

Teacher has established safe and effective
routines for distribution and collection of
materials and supplies. ¥
Classroom is safe and well organized to most
students. .

Teacher has a positive rapport with students
and often shows genuine interest in their
thoughts and opinions.

The students generally exhibit respect for the
teacher and each other.

Teacher regularly acknowledges and utilizes
the unique experiences and cultures of the
students to add value to the learning
experience.

g)

h)

c)

d)

g

a)

<)

d)

e)

and de-escalates negative student behavior.
Teacher often involves students in designing
classroom rules, routines, procedures, and
acknowledgements,

Teacher adapts and creates new strategies to
review and strengthen students’ ability to
regulate their own behavior.

Teacher understands how students differ as
learners and is proactive addressing how that
impacts classroom dynamics.

Teacher often arranges the physical
environment to accommodate instructional
strategies and student needs.

All students are able to see and hear the
teacher and see visual aids.

Teacher ensures all students know and use
productive group work structures and
protocols. ]

Teacher has established safe and effective’
routines for distribution and collection of .
materials and supplies.

Classroom s always safe and well organized
to most students.

Teacher organizes the physical layout of the
classroom with clear traffic patterns that
enabie maximum utilization of the space.
Teacher adapts and creates new and/or
novel uses of the ¢lassroom space.

Teacher has a positive rapport with students
and consistently shows genuine interest in
their thoughts and opinions.

The students consistently exhibit respect for
the teacher and each other.

Teacher consistently acknowledges and
utilizes the unique experiences and cultures
of the students to add value to the learning
experience.

Teacher constantly shows respect to
students and communicates in a way that is
professional, positive, and inclusive of all
students.

Teacher creates and/or intentionally
encourages an environment in which each
student understands, owns, and values his or
her role in supporting a respectful culture for
learning.



http:i'�C7'.di
http:r-JArt1tat.ts

EVSC Teacher Evaluation Rubrices-13-14 |
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Teacher rarely Tdentma-; and partncupal:es in

opportunities to work with and learn from
others. -

Teacher rarely asks for assistance and
seldom provides assistance to others.
Teacher does not maintain a positiva
rapport or follows established norms of
collaboration.

Teacher rarely participates in professional
collaboration (i.e, team planning, PLC's)
and decision-making.

Teacher rarely collaborates in a team that
uses data o inform and improve
professional practices and respond to
students who need intervention or
enrichment.

Teacher rarely seeks opportunities for
continuous professional development.
Teacher rarely seeks feedback from
supervisors and colleagues for the purpose
of refining practice.

Teacher rarely examines his/her
instructional practices including activities
and content and the impact on student
achievement.

Teacher rarely assesses the lesson to
examine specific indicators of
effectiveness,

Teacher rarely seeks ways to implement
new practices into instruction.

: 5

b}
o}

.d)

a)

b)

c}

d)

e)

Teacher regulariy 1dant|ﬂes and
participates in oppartunities to work with
and learn from others.

Tezcher asks for assistance, when needed,

and regularly provides assistance to others.

Teacher maintains a positive rapport and

follows established norms of collaboration.

Teacher participates In professional
collaboration {i.e. team planning, PLC's)
and decision-making.

Teacher cellaborates in a team that uses

. data to inform and improve professional

practices and respond to students who
need intervention or enrichment.

Teacher seeks regular opportunities for
continuous professional development.
Teacher regularly seeks feedback from
supervisors and colleagues for the purpose
of refining practice.

Teacher frequently examines his/her
instructional practices including activities
and content and the impact on student
achievement.

Teacher frequently assesses the lesson to
examine specific indicators of
effectiveness.

Teacher frequently seeks ways to
implement new practices into instruction.

c)

d)

a)

b}

c)

d)

e)

h)
i)

Teacherlntentmnally pursues and -
participates In opportunities to wark with
and fearn from others.

Teacher asks far assistance, when needed,
and consistently provide_s assistance or
support fo others.

Teacher maintains a positive rapport and
follows established norms of collaboration
{i.e. extinguishing negative conversations
about other teachers or students),
Teacher consistently participates in
professional cellaboration (i.e. team
planning, PLC’s) and decision-making.
Teacher interacts positively with colleagues
to premote and suppart student learning in
situations throughout the school day.
Teacher consistently seeks opportunities
for continuous professional development,
Teacher actively seeks feedback from
supervisors and colleagues for the purpose
of refining practice.

Teacher consistently examines his/her
instructional practices including activities
and content and the impact on student
achievement.

Teacher consistently assesses the lesson to
examine specific indicators of
effectiveness.

Teacher consistently seeks ways to
implement new practices into instruction.
Teacher routinely determines the
effectiveness of the lesson or unit and
identifies causes of success or difficulty.
Teacher consistently determines the
effectiveness of specific instructional
technigues regarding the achievernent of
subgroups of students and identifies
specific reason for discrepancies.

Teacher initiates action research.

Teacher is a critical consumer of
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information and resources associated with
content,

a)] Teacher does not display honesty, a) Teacher displays honesty, integrity, and a) Teacher dispiays honesty, integrity, and
integrity, and confidentiallty. confidentiality. confidentiality.

b) Teacher does not foster a positive image of b} Teacher fosters a positive image of the b) Teacher fosters a positive image ofthe
the profession. - = profession. . profession,

¢} Teacher does not attempt to remedy | ¢} Teacherfrequently attempts to remedy ¢} Teacher consistently attempts to remedy
obstacles impacting student achievement. obstacles impacting student achievement. obstacles impacting student achlevement,

d) Teacher does pot advocate for students’ d) Teacherfrequently advocates for students’ d). Teacher consistently advocates for  ~
individual needs. individual needs, . - students’ individual needs.

e) Teacherseeks opportunities to contribute
to and shares expertise, new ideas, and
potential solutions that are intended to
ramedy obstacles jmpacting student

SE achievemnent. !
:."_jl,é‘smkehq[ﬂg a) Teacher rarely makes information about a) Teacher makes information about the a) Teacher regularly makes information about
EInﬁéénﬁéﬁfl_ﬂ the instructional programs available to instructional programs available to the instructional programs available to
li:omanlcatfg [ families. famnilies. families.
; = b) Teacher rarely communicates informatian b) Teacher communicates information about b) Teacherregularly communicates
| about student progress to families, student progress to families. information about student progress to
& U ¢) Teacher's communications are often ¢) Teacher's communications are appropriate families.
_'; s .}‘; : inappropriate to families’ cultural norms. to most families’ cultural norms. c) Teacher's communications are appropriate
i R d) Teacher rarely responds promptly to d) Teacher responds promptly to contact to all families’ cultural norms.
"?:E‘" > contact from parents. from parents. d) Teacher responds promptly to contact
% f_i-ﬁ"} e) Teacher rarely participates in types of e) Teacher frequently participates in various from parents.
M‘% i parent outreach established by the school types of parent outreach established by e) Teacher consistently participates in various
s S ‘:3‘-9' S to engage parents in student learning. the school to engage parents in student types of parent outreach established by the
Eﬂé };,}'}, ; learning. school to engage parents in student

learning.

Teacher considers input from families to

plan fer differentiated instruction.

g) Teachercollaborates and cooperates with
community partners to support individual
and collective student needs.

h} Teacher develops activities designed to

engage families successfully and

appropriately in their children’s learning.

2

4
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a) 1 Teacher rarely contributes to events that
positively impact school life.

b) Teacher rarely contributes ideas and
expertise tg furtherthe school’s mission
and initiatives. . - i

¢] Teacher rarely takes a leadership role in
schoo! and/or team declsion-making.

a) Teacher does not adhere to school-wide
rules and procedures.

b} Teacher does not adhere to expectations
regarding accurate and timely recording
and reporting of student related data.

¢) Teacher rarely provides student access to
information about completed and/or
missing assighments or how they are
progressing academically.

d} Teacher's process for monitoring student
mastery of learning objectives is inefficient
or ineffective.

a)

b)

c)

d}

a) Teacher frequently contributes to events

% that positively impact schoot life.

b) Teacherfrequently contributes ideas and
expertise to further the school’s mission
and initiatives.

-¢) Teacher takes a'leadership role In school

= andfor team decision-making.

Teacher adheres to school-wide rules and
procedures.

Teacher adheres to expectations regarding
accurate and timely recording and reporting of
student related data.

Teacher provides students access to information
about completed and/or missing assignments
and how they are progressing academically.
Teacher has an efficient and effective process
for monitoring student mastery of learning
objectives.

a)

b)

c)

e)

v a) Teacher consistently contributes to events
that pesitively impact school life.

b) Teacher consistently contributes ideas and |
expertise to further the school’s mission
and inftiatives.

¢) Teacherseeks leadership roles in school
and/or team dacision-making.

d) : Teacher routinely initiates and/or
contributes to school events. '

e} Teacherleads events that positively impact
schoo! life. 3

f) Teachertakes a leadership role in district
initiatives.

Teacher adheres to school-wide rules and
procedures,

Teacher adheres to expectations regarding
accurate and timely recording and reporting of
student related data.

Teacher provides students access to information
about completed and/or missing assignments
and how they are progressing academically.
Teacher has an efficient and effective process for
monitoring student mastery of learning
objectives.

Teacher consistently involves students so they
understand and utilize resources that help them
track their [earning (i.e. MBC, Parent Access).
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Domain 1: Student Achievement
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e
The vision, rnfssmn, and goals of the school are

present however have not been reviewed or
revised in coliaboration with teaching staff and
Jor do not consider student achievement data
and stakeholder input,

The vision, mission and goals of the school are
not congistently focused an student ;
achievement,

The vision, mjssion and goals of the school are
vague and are not revisited regufarly with all
stakeholders including new staff.

. The school vision, mission and goals are rarely

utilized as a reference point for decisions.

The school leader rarely shares the school’s
strengths and weaknesses based on relevant
data with staff and members of the school
community.

The school improvement plan is not consistently
aligned to the data overview and lacks an
intentional focus on increasing student
achievement.

The school improvernent plan lacks aligned
SMART goals, strategies, assigned tasks,
benchmarks and/or a timeline for
implementation/review.

The school leader rarely articulates the basic
data points, benchmarks, strategies and goals of
the School Improvement Plan and does not refer
to the School Improvement Plan during staff,
teamn and other meetings as a reference point
for decisions.

The school leader does not have a system for
regular review of data to assess progress toward
goals and make adjustments in the scheool
improvement plan.

The school leader does not have a plan to
ensure all staff, including non-certified staff,
shares a common understanding and ownership
in school improvement efforts.

The school leader does not maet regularly with /
monitors grade level/content area Professional
Learning Communitles to ensure that SMART

3)

'.‘. G)

)

a)

b)

c)

d)

e)

f)

The vision, mission, and. goals of the school
are daveloped/reviewed/revised in
collaboration with teaching staff and consider
student achievernent data and stakeholder ,
input,

The visien, mission and goals of the school are
focused on student achievement. :
The vision, mission and goals of the school are
concise and revisited regularly with all
stakeholders including new staff.

The school vision, mission and goals are
utilized as a reference point far deelsions,

The school leader publically shares the
school’s strengths and weaknesses based on
relevant data with staff and members of the
school community at least once per year.
The school improvement plan is developed
and aligned to the data overview with an
intentional focus on increasing student
achievement,

The school improvement plan has aligned
SMART goals, strategies, assigned tasks,
benchmarks and a timeline for
implementation/review,

The school leader articulates the basic data
points, benchmarks, strategies and goals of
the School Improvement Plan and refers to
the School Improvement Plan during staff,
team and other meetings as a reference point
for decisions.

The school leader has a system for regular
review of data to assess progress toward
goals and make adjustments in the school
improvement plan.

The school leader ensures all staff, including
non-certified staff, shares a common
understanding and ownership in school
improvement efforts.

a) ¢ The school leader meets with / monitors

grade |evel/content area Professional

‘Learning Communities &t Jeast 2 times per =~

b}

i

d)

a)

b)

¢

d)

f)

The vision, mnssnon, and goals of thsschooi ara
developed/reviewed/revised in collaboration with teaching °
staff and consider student achievement data and stakeholder
input. T

The viston, mission and goak of the school are intentionally
focused on student achisvemant.

The vision, mission and goals of the school are concise and
revisited regularly with all stakeholdars including new staff,
The school vision, mission and goals are consistently and
intentionally utilized as a reference point for decisions.

There is a specific action plan and timeline to ensure the
regular review and revision of the schoaol vision, mission and
goals.

The school leader publically shares the school’s strengths and
weaknesses based on relevant data with staff and members
of the school community at the beginning of the school year
and shares formative data mid -year.

The school improvement plan is developed and aligned to the
data overview with an intentional focus on increasing student
achievement.

The schoal improvement plan has aligned SMART goals,
strategies, assigned tasks, benchmarks and a timeline for
implementation/review. There is a refined root cause analysis
process that aligns data, strategies and progress monitoring.
The school leader frequently articulates the basic data points,
benchmarks, strategies and goals of the School Improvement
Plan and refers to the School Improvement Plan regularly
during staff, team and other meetings as a reference point for
decisions.

The school leader has a robust system for regular review of
data to assess progress toward goals and make adjustments
in the school improvement plan with checkpoints at least 1 X
month for all grade levels.

The school leader ensures all staff, including non-certified
staff, shares a common understanding and ownership in
school improvement efforts.

a) L The school leader meets with / monitors grade level/content

area Professional Learning Communities at least weekly to
‘ensure that SMART goals are established, and data js
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_ goals are established, anid data is analyzed,
" Interpreted, and used to regularly monitor

progress toward individual student achievement

-

" goals in Tier 1.
. The school Jeader is not consistent in ensuring
data is presented in user-friandly formats and in
a timely manner. Data is not-consistently used
to drive all decisions regarding ¢limate, culture
and student achievement,

The school leader dees not ensure that there is
a specific schedule or process for the analysis of
on-going formative assessment data tied to
curriculum that includes specific goals, defined
strategies, pregress monitoring and evaluation.
The school leader does not meet regutarly with
the school data and/or leadership team to
ensure that data is analyzed, interpreted, and
used to regularly monitor progress toward
school achievement goals,

The school leader does not articulate present
levels of student performance, including an
understanding of commen assessments utflized
to collect data.

The school leader has a limited awareness of
Indiana’s subject area standards and district
toals (including curriculum maps) and does not
consistently communicate the expectation that
all teachers implement a rigorous, aligned
curriculum and assessment system.

The school leader does not regularly monitor to
ensure that the curriculum being taught is
aligned with district curriculum maps and/or
Indiana Academic Standards for each subject
area based on classroom observations and walk-
throughs, monitoring Professional Learning
Communities and review of lessen plans,
activities, materials, resources and formative
assessments.

The school leader rarely checks to ensure that
assessments are aligned with district curriculum
maps and /or Indiana Academic Standards for
each subject area and does not consistently
review of the work of grade level /content area
Professional Learning Communities.

Staff is observed and provided with feedback

<

. b

d)

e}

a)

b)

c)

d)

e gUarter to ensure that SMART goals are -
. established, and data is analyzed, interpreted, -

and used to regularly monftor progress

toward individual student achievement goals
InTierl. * :

The school leader ensr;lres that data are
presented in user-friendly formats and ina
timely manner to drive aii decisions regarding -*
climate, culture and student achievement. °
The school zader ensures that there is a
spacific schedule and process forthe ana[ys]#
of on-going formative assessment data tied to
curriculum that includes specific geals, .
defined strategies, progress monlitoring and
evaluation,

The school leader meets with the school data
and/or leadership team a minimum of 1 time
per month to ensure that data is analyzed,
interpreted, and used to regularly monitor
progress toward school achievement goals, .
The school leader understands and can
articulate present levels of student
performance, including an understanding of
common assessments utilized to collect data.
The school leader demonstrates knowledge of
Indiana’s subject area standards and district
tools {including curriculum maps) and
articulates the expectation that all teachers
implement a rigerous, aligned curriculum and
assessment system.

The school leader manitors to ensure that the
curriculum being taught is aligned with
district curriculum maps and/er Indiana
Academic Standards for each subject area
based on classroom observations and walk-
throughs, monitoring Professional Learning
Communities and review of lesson plans,
activities, materials, resources and formative
assessments,

The school leader ensures that assessments
are aligned with district curriculum maps and
/or Indlana Academic Standards for each
subject area through the review of the work
of grade level /content area Professional
Learning Communities.

All staff is observed and provided with

b)

<.

)

e)

a)

b)

)

d)

analyzed, interpreted, and used to regularly monitor progress
toward individual student achievermnent goals in Tier 1.

The school leader ensures that data are presented in user-
friendly formats and in a timely manner to intentionally drive
all decislons regarding climate, culture and student
achievement. 3 .

The sechool leader ensures that thare is a specific schedule and
process for the analysis of on-going formative assessment
data tied to curriculum that includes specific goals, defined
strategies, progress monitoring and evaluation,

The school leader meets with the schoeol data and/er
leadership team minimum of 2 times/month to ensure that
data is analyzed, interpreted, and used to regularly monitor
progress toward school achisvement goals.

The school leader understands and can articulate present
lavels of student performance, including an understanding of

common assessments utilized to collect data.
—m‘

The school leader has a thorough understanding of Indiana’s
subject area standards and district tools (including curriculum
maps) and articulates the expectation that all teachers
implement a rigorous, aligned curriculum and assessment
system.

The school leader has a system in place to regularly monitor
to ensure that the curriculum being taught is aligned with
district curriculum maps and/or Indiana Academic Standards
for each subject area based on classroom observations and
walk-throughs, menitoring Professional Learning
Communities and review of lesson plans, activities, materials,
resources and formative assessments.

The school leader consistently ensures that assessments are
aligned with district curriculum maps and /or Indiana
Academic Standards for each subject area through the review
of the work of grade level /content area Professional Learning
Communities,

All staff is observed and provided with meaningful feedback
using walkthroughs or formal teacher observations on a
regular basis (at least 5-10 min. 1 X week) to monitor
curricular, instructional and pacing alignment.
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using walkthroughs or fermal teacher
observations inconsistently (fewer than 2 X per
month for less than 5-10 min.) to monitor
curricular, instructional and pacing alignment.

" The schoo| leader does not communicate high
.. expectations for students or menitor whether

student work is intellectually challenging,

cognitively demanding, demonstrates mastery of

standards, or that students receive meaningful
feedback an thejr work.

The school leader does not consistently express a
belief in the potential of all students and does
not respond when adults display low

assumptions about student potential.

The school leader does not utilize data to
prioritize use of discretionary resources
including fiscal resources to implement and
support school improvement plan efforts. Most
resource aflocation are not eonsistently aligned
to the schoo! improvement plan.

The school leader creates a scheduie that does
hot maximize time for core instruction,

. remediation, interventions and enrichment and

does not ensure that teachers have ;
opportunities for collaboration (Prefessional
Learning Communities).

The school leader does hot protect instruction
time by limiting interruptions during the
instructional day.

. The schoolf leader is not intentional regarding

assignment/scheduling (based on

licensure/certification) to maximize the capacity
- of all staff,

The school leader does not ensure that the
school has a school-wide positive behavior plan
that includes common procedures, consistent
modeling of procedures, positive incentives and
methods to moniter implementation.

The school leader has developed a school-wide
positive behavior plan but little effort has been
made to communicate it to students and
parents. Expectations for behavior are not
clearly visible,

The school leader does not have a means in

a)t

L)

<}

d

e}

a)

b}

<)

feedback using walkthroughs or formal
teacher observations on a regular basis (at
least 5-10 min. 2 X per month) to moniter
curricular, instructional and pacing alignment.
The school leader sets high expectations for
students by ensuring student work Is
intellectually challenging, cognitively
demanding, demenstrates mastery of
standards; and that students receive
meaningful feedback on their work.

The school leader fosters a belief in the
potential of all students by communicating
this belief frequently, and responds most of
the time when adults dispiay low assumptions
about student potential.

The school leader utilizes data te prioritize
use of discretionary resources including fiscal
resoutces to impiement and support school
Improvement plan efforts. Most resource
allocation tan be alignad to the school
improvement plan.

The school leader creates a schedule that
maximizes time for core instruction,
remediation, interventions and enrichment
and ensures that teachers have opportunities
for collaboration (Professional Learning
Communities). .

The school leader protects instruction time by
limiting interruptions during the Instructlonal
day. ; el

The school leader is intentional regarding
assignment/scheduling (based on
licensure/certification} to maximize the
capacity of all staff and positively impact
student achievement.

The school leader ensures that the school has
a school-wide positive behavior plan that
includes common procedures, consistent
modeling of procedures, positive incentives, a
plan to reteach procedures, and methods to
monitor implementatien.

The school leader and the school staff have
develaped a school-wide positive behavior
plan and communicated it to students and
parents. Expectations for behavior are visible.
The school leader ensures that all staff is

a)

b}

<}

d)

e)

g

:a)

c)

The schocl leader sets high expectations for students and
regularly monitors student work to ensure it is intellectually
challenging, cognitively demanding, demonstrates mastery of
standards; ahd monitors to ehsure that students recelve

" meaningful feedback on their work.

The school leader fosters an unwavering belief in the potential
of all students by communicating this belief frequentiy and
passionately and consistently responds when adults display
low assumptions abotit student potential. ..

The school leader utilizes data consistently and with
intentionallty to prioritize use of discretionary resources
including fiscal resources to implement and support schoot
improvement plan efforts. Most resource allocation ¢an be
aligned to the school improvement plan.

The school leader creates a schedule that maximizes time for
core instruction, remediation, interventions and enrichment
anhd ensures that teachers have opportunities for
collaboration {Professional Learning Communitias), and
flexible planning as needed.

The school leader cansistently protects instruction time by
limiting interruptions during the instructional day and
prioritizing student tearning opportunities.

_The school leader is intentional regarding

assignment/scheduling (based on licensure/certification) to
maximize the capacity of all staff and positively impact
student achievement. :
The schoo! leader ensures that the schedule and plan far
remediation/enrichment is based on formative data and
provides flexible grouping that is revised at least one X per
month basad on data. '

R
The school leader ensures that the school has a school wide
positive behavior plan that includes common procedures,
consistent modeling of procedures, positive incentives, a plan
to reteach procedures, and methods to monitor
implementation.
The school leader and the school staff have developed a
school-wide positive behavior plan and communicated it to
students and parents. Expectations for behavior are visible
and shared by staff and students.
The school leader ensures that all staff is familiar with and
implements the school-wide positive behavior plan with
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place to ensure that all staff becomes familiar
with the school-wide positive behavior support
plan.

The school leader attempts to ensure a safe,
orderly and equitable learning environment but
has no system in place for monitoring or
reviewing data.

d)

familiar with the school-side positive behavior
support plan.

The school leader ensures a safe, orderly and
equitable learning environment and has
systems in place for monitoring, including a
review of relevant data.

d)

fidelity.

The school leader ensures a safe, orderly and equitable
learning environment and has systems in place for
monitoring, including a review of relevant data. At least one
time per month, relevant data is reviewed.

Domam 2: Teacher Effectlveness
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The school leader rarely considers data
regarding teacher effectiveness as a primary
factor in recruitment of staff outside the EVSC,
hiring, and making teacher assignment . ~
decisions. The school leader does not have a

. robust process of identifieation of candidates
including demo lessons or data tasks.

The schoot leader rarely implements strategies
to Incentivize retaining teachers who are highly
effective and rarely assists teachers in reaching
highly effective status. =

The school leader has no defined process of

induction to support teachers new to the school.

The school leader sometimes schedules walk-
throughs, but frequently does not follow
through with time spent on walkthroughs.

The school leader provides informal feedback
but is not intentional or specific.
Walkthroughs frequently do not focus on
monitoring and supporting instructional
decisions made by teachers, and frequently do
not address student grouping, differentiation
and targeted intervention/remediation.

- a)

b)

e

b)

c)

- The school leader routmely considers data

regarding teacher effectiveness as a factor in
recruitment of staff outside the EVSC, hiring,
and making teacher assignment decisions,
The school leader implements strategies to
incentivize retaining teachers who are highly
effective and to assist teachers in reaching

" highly effective status.

The school leader routinely implements a
process of induction te support teachers new to
the schoal. =

The school leader schedules walkthroughs, and
frequently foliows through with time spent on
walkthroughs.

The school leader provides informal feedback
that is intentional and specific to teachers
regarding classroom level implementation of
strategies and general pedagogy through a
variety of means, such as data chats.

The school leader schedules and conducts walk-
throughs focused on monitoring and supporting
instructional decisions made by teachers,
including student grouping, differentiation and
targeted intervention/remediation.

b)

<)

a)

The. school Ieader mtentlonally constders data regarding
teacher effectiveness as a primary factor in recruitment of
staff outside the EVSC, hiring, and making teacher
assignment decisions. In addition, the school leader
considers other evidence in the process of identifying
candidates for hire, including strategies sunh as demmo
lessons or data tasks. :

The schoo! leader Implemeants strategies to incentivize
retaining teachers who are highly effective and to asslst
teachers in reaching highly effective status.

The sthool lzader implerments an intentional process of
induction, follow up and support for teachers new tothe
school, including strategies such as mentors and monthly

_meetings betwees new teachers and administration.

The school leader adheres to schedules and conducts
walkthroughs focused on monitoring and supporting
instructional decisions made by teachers, including
student grouping, differentiation and targeted
intervention/remediation.

With regular frequency, the school leader provides
informal feedback that is intentional and specific to
teachers regarding classroom level implementation of
strategies and general pedagogy through a variety of
means such as data chats.

At least two times per year, the school leader adheres to
schedules and conducts data chats with teachers that
provide specific and intentional feedback on how the
teacher utilizes student performance data to improve
academic achievemnent.
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"% a) « The school leader does not provideteachers =  3)  The school leader provides teachers with clear, ~ a)  The school leader consistently provides teachers with

i ‘e, with clear, an-going evaluations of pedagogical _.: on-going evaluations of pedagogical strengths . clear, on-going evaluations of pedagogical strengths and
' strengths and weaknesses. Evaluations are and weaknesses, . : . weaknesses and actionable recommendations for
vague and lack focused feedback. : b} The school leader ensures that teacher " improvement when appropriate, ™
' The school teader does not routinely consider evaluations consider multiple data sources " b} The school leaderis intentional in providing teacher
‘multiple data sources including student = including student performance. _ . evaluations that consider. multiple data sources including
performance for teacher evaluations, c] The school leader’s teacher evaluations studeht perfermance, The school leader ensures that
The school jeader’s teacher evajuations do not accurately reflect teacher perfarmanl:e with student data soyrces are from high quality, valid ©
accurately reflect teacher perfarmance on a consistency. .. . assessments aligned to standards and student learning -
consistent basis. d) The school leader ensures that all dIstrl‘ct : goals.
The school leader does not comply with all procedural expectations and timelines are met ¢} The school leader’s teacher evaluatlons accurately reﬂect
" district procedural expectations and/or meet regarding teacher evaluation, teacher performance with consistency.
timelines regarding teacher evaluation. d} The school Jeader ensures that all district procedural
expectations and timelines are met regarding teacher

/ L0y ; - evaluation. >
The school leader does not monitor professional a) The school leader ensures professional a) The school leader ensures professional development has
development to ensure an intentional alignment development has an intentional alignment to an intentional alignment to strategies in the School
to strategies in the School Improvement Plan or strategies in the School Improvement Plan or Improvement Plan or districtwide initiatives. Professional
districtwide initiatives and focus. districtwide initiatives. Development is focused and there is intentional plan to
The school leader does not ensure that teachers b) The school leader ensures on-going, job share information, provide on-going support for
receive/participate in on-going, job embedded embedded and differentiated learning implementation and to track implementation data.
and differentiated learning opportunities based opportunities based on individual teacher needs b} The school leader ensures on-going, job embedded and
on individual teacher needs (student (student performance data and teacher differentiated learning opportunities based on individual
performance data and teacher cbservation/evaluation results), teacher needs (student performance data and teacher
observation/evaluation results). ¢} The school leader monitors the impact of observation/evaluation results) and follows up with a
The school leader does not monitor the impact professional development on student plan to track implementation.
of professional development on student achievement and teacher effectiveness. ¢} The school leader monitors the impact of professional
achievement and teacher effectiveness. d) The school leader utilizes district level development on student achievement and teacher
The school leader does not utilize district level professional development resources including effectiveness.
professional development resources including personnel to improve teacher effectiveness. d) The school leader utilizes district level professional
personnel to improve teacher effectiveness. development resources including personnel to improve

teacher effectiveness and is actively involved in
planning/monitoring.
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The school leader does not ensure all staff is
organized into meaningful teams {Professional
Learning Communities) and provides ne
.structures that help groups become highly
" functioning teams.
The school leader does not ensure that the
schedule affords time for teams to collaborate,
The school leader rarely clarifies the work that
teams must accomplish.
The school leader infrequently monitors the
work of teams and provides incansstent
direction and support. ~
- The school leader rarely menitors to epsure
teacher teams regularly meet to address
“". common Isstes regarding curriculum,
assessment and instruction, review relevant
data, determine action steps and monitor

' b) * The schoo! leader ensures that the schedule .- b)

: d) The school [eader regularly monitors the work of ¢}

. @) The school leader regularly monitors to gnsure

a) - The school leader ensures all staff is organized —  a)
into meaningful teams {Professional Learning
Communities) and provides structures that help
groups become highly functioning teams. .

The school leader ensures all staff is organized into
meaningful teams (Prefessional Learning Communities)
and provides structures that help groups become highly
functioning teams. e = .
The school leader ensures that the schedule affords time .
forteams to collaborate, There is a schedufe for ~
content/grade [evel teams to meet at least 40 min. 3 X
week and time forvertlcal collaboration at jeast 1 X =
month. -~ . " o

The school leader frequently clarifles the wurlc that teams
must accomplish with alignment to the SIP goals.

The schootl feader frequently monitors the work of teams
and provides direction and support as needed,

The school leader frequently monitors to ensure teacher
teams regularly meet to address common Issues

regarding curriculum, assessment and instruction, review -

relevant data, determine actlon steps and monltor )

affords time for teams to collaborate at [east 40
minutes 3 times per week, ¥

¢) The school leader frequently clarifies the work
that teams must accomplish, -

teams and provides direction and support as
needed. 47 d)

teacherteams regularly meet to address ]
common issues regarding curriculum,

assessment and instruction, review relevant

data, determine action steps and monitor

progress, progress, 5 progress. 3
Domain 3: Collaboratlon and Professmnahsm
tompeten‘%:v‘* iR e D e s S Aot A e S AP N A A e e

a) The school leaderdOES not have 3 process to
=+ ensure that teachers and staff have formal and
Informal means to pravide input te decisions
regarding the schoot.

The school [eader does not have a process to -
ensure that students, parents and commuinity
.1 stakeholders have formal and informal means
to provide input to decisions regarding the
school,

WX

! X, Sk T

¢} The school leader does not ensure that
~ methods of formal and informal input are
¥" clearly communicated with teachers and
. school staff,
¥ d) | The school leader does not ensure that
methods of formal and informa! input are

ih

. clearly communicated with students, parents -
‘and community stakeholders.

a) The school Ieader ensures that teachers and staff  aj

The school Iea der enstres that te::chers and staff have
formal and informal means to provtde input to decisions
regarding the school.

The school leader ensures that students parents and
community stakeholders have formal and informal means
to provide input to decislons regarding the school,

The school leader ensures that methods of formal and
informal input are clearly communicated with teachers and
schoof staff. =

The school leader ensures that methods cf formal and
informal input are clearly communicated with students,
parents and community stakeholders,

Formal means to secure Input fror teachers and staffare
scheduled regularly and ensure all grades/content areas are
represented. e

f}  Formal means to secure input from students, pa rents and .
stakeholders are scheduled regularly and attempt to include

have formal and informal means to provide input -
to decisions regarding the school. . e
b) The school leader ensures that students, parents  b)
and community stakeholders have formal and
informal means to provide input to decisions :
regarding the school, - c)
¢) The school leader ensures that methods of formal
and Informal input are clearly communicated
with teachers and school staff. ‘ d)
d} The school leader ensures that methods of formal
and informal input @re clearly communicated
‘with students, parents and community - @)
stakaholders,
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The school leader does not ensure a welcoming
and respectful school environment.

The school leader does not ensure that
students and adults feel safe and ready to
engage in teaching and learning.

The school [eader does not create an
environment where the school staff is
empowered to take calculated risks and be
innovative in order to improve student
achievement.

The school leader does not regularly utilize
effective and appropriate responses,
procedures and consequences when managing
student behavior/discipline.

The school leader is not generally perceived by
staff, students and parents as making decisions
based on what is best for students.

The school leader is not generally recognized
as an instructional leader of the school who
continually improves his or her professional
practice.

The school leader does not genuinely or
consistently acknowledge the success of the
whole school as well as individuals within the
schoal,

The school leader does hot encourage or
provide opportunities for families to
communicate with teachers regarding the
academic performance of their child,

The school leader does not regularly make
information about instructicnal programs
easily and readily available to families.

The school leader is not typically able to
effectively communicate regarding the
academic progress of individual and groups of
students. 1

The school leader does not consistently _
monitor to ensure teachers are communicating
informaticn about student progress to families.
The schocl leader does not monitor to ensure

i that communications are appropriate to most
families’ cultural norms.

The school leader doe not typlcally respond to
cohtact from parents within a timely manner.

a)

b}

c)

d)

e)

a)

b)

]

o

The school leader ensures a welcoming and

respectful school environment.

The school leader ensures students and adults
feel safe and ready to engage in teaching and
learning.

The school leader creates an environment where
the school staff is empowered to take calculated
risks and be innovative in order to improve
student achievement.

The school leader utilizes effective and
appropriate responses, procedures and
consequences when managing student
behavior/discipline.

The school leader is perceived by staff, students
and parents as making decisions based on what is
best for students.

The school leader is recognized as an
instructional leader of the school who continually
improves his or her professional practice.

The school leader regularly acknowledges the
success of the whole school as well as individuals
within the school.

The school leader provides opportunities for
families to communicate with teachers regarding
the academic performance of their child.

The school leader regularly makes information
about instructional programs available to families
regarding the school as well as regarding the
programs available as students matriculate to the
next level (including EVSC districtwide programs).
The school leader is able to effactively
communicate regarding the academic progress of
individual and groups of students,

The school leader monitors to ensure teachers
are communicating information about student
progress to families.

The schoel| leader ensures that communicatlons
are appropriate to most families’ cultural norms.
The school feader typically responds to contact
from parents within a timely manner,

a)

b)

c)

e}

g

b)

d}

a representative samiple of the school population. - -

The school leader ensures a welcoming and respectful
school environment that is noticeably warm and welcoming
to all.

The school leader ensures students and adults feel safe and
ready to engage in teaching and learning.

The school leader creates an environment where the school
staff is empowered to take calculated risks and be
innovative in arder to improve student achievement,

The school leader utilizes effective and appropriate
responses, procedures and consequences when managing
student behavior/discipline. The school leader crafts
responses/solutions that effectively reduce the
reaccurrence of behavior/discipline issues.

The school leader is perceived by staff, students and
parents as making decisions based on what is best for
students.

The school leader is recognized as an instructional leader of
the school who continually improves his or her professional
practice. The school leader shares his/her expertise with
others in the district.

The school leader frequently acknowledges the success of
the whole school as well as individuals within the school
that are contributing to overall school success including
attainment of SIF goals.

The school leader provides ensures that there are multiple
opportunities for families tc communicate with teachers
regarding the academic performance of their child,

The school leader consistently makes information about
instructiona! programs available to families regarding the
school as well as regarding the programs available as
students matriculate to the next level (including EVSC
districtwide programs).

The school feader is able to effectively communicate
specific information regarding the academic progress of
individual and groups of students.

The schoel leader monitors to ensure teachers are
communicating information about student progress to
familiés on a regular basis.

The school leader ensures that communications are
appropriate to most families’ cultural norms,

The school [eader has a system to ensure a response to
contact from parents within a timely manner.

-
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The school leader rarely takes advantage of a) The school leader takes advantage of professional a) The school leader takes advantage of and seeks out high
professional development opportunities to development opportunities to improve his or her quality professional development opportunities to improve
improve his or her ability as an instructional ability as an instructional leader. his or her ability as an instructional leader.
leader. b) The school leader is fully engaged in professional b} The school leader is fully engaged in professional
The school leader is not always fully engaged in development regarding districtwide initiatives. development regarding districtwide initiatives and seeks to
professional development regarding ¢) The school leader seeks out new learning implement with fidelity and secure on-going support.
districtwide initiatives. opportunities and opportunities for peer c) The school leader frequently initiates and seeks out new
The school leader typically does not initiate collaboration. learning opportunities and opportunities for peer
and / or seek out new learning opportunities d) The school leader takes advantage of collaboration,
and opportunities for peer collaboration. opportunities for collaboration and support d}) The school leader initiates and maximizes opportunities for
The school leader does not maximize provided by district leaders. collaboration and support provided by district leaders and
opportunities for collaboration and support creates an action plan for implementation.
provided by district l[eaders.
The school leader does not intentionally a) The school Jeader intentionaily recognizes - a) The school leader intentionally recognizes leadership
recognize Ieadersh[p qualmes in teachers and leadership qualities in teachers and staff. = qualities In teachers and staff and provides opportunities
staff. - b} The school leader seeks to mentor and provide -+ forgrowth and development, =
; The school leader does notseek to mentor and opportunities for the development of Ieadership . b] The school leader seeks to mentor and provide
provide opportunities for the development of in staff assigned to them. opportunities for the development of leadership in staff
‘ * leadership in staff assighed to them. ’ ¢} The school leader delegates responsibilities and assigned to them. o
The school leader does not consistently tasks to teachers and stsff as a way of e ¢) The school leader delegates res ponsibilities and tasks to
delegate responsibilities and tasks to teachers encouraging leadership development, teachers and staff as a way of encouraging leadership
.and staff as a way of encouraging Ieadershlp o 7 S development.
4. development. - : i + d) - The school Ieaderanvestst{me in developing and mentorlng
: ~  staff,

i'”.Compatencrf,.'. b i £ e F A B 00 1 B S K A o 00 T i i i A i Yo
'.-"_-5.1 ..i\lﬁﬁ and a) f The sahoo] ]eader does not conmstently follow a) The school Ieader follnws establlshed policies and a) The school Ieader consfstently follows estabhshed
established policies and procedures as a basis -~ . procedures as a basls for making administrative policies and procedures as a basis for making
r ' for making administrative decisions and neglects decisions and consults appropriate d1str|<:t support administrative declsions and consults appropriate district
" to consult appropriate district stpport staff staff when needed. - : support staff when needed. ™
- when needed. : b) The school leader ensures established policiesand  b) * The school leader is proactive to ensure established ..
The schoal leader does not adhere to . . procedures are adhered to in order to ensure | policies and procedures are adhered to in order to epsure
established policies and procedures in order to safety of students, staff and families, safety of students, staff and families, *
ensure safety of students, staff and families. % ¢}  The school leader has a documented history of e) The schac! leader has a documented history of meeting
The school leader does not consistently meat meeting state and district deadlines. Reports are state and district deadilnes, Reports are well written,
state and district deadlines. Reports are vague, .. well written, complete, accurate, and submitted in complete, accurate, and submitted in 2 timely manner.
" sometimes incomplete or ihaccurate, and not a timely mapner. ° d) The school leader makes relevant suggestions to district

consistently submitted in atimely manner, . staff to improve the quality of reports/ records.
- : e) The school leader researches state and district policy and
procedures and is recognized among peers as a reseurce.
f}  The schocl leader acts as an advocate and initiates
actions by providing input to improve policy and
procedures both at the district and state level.
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The school leader does not regularly consult and
work with appropriate district support staff to
ensure a safe, clean and organized learning
environment.

The school leader does not consistently follow
state and district evaluation policies and due
process procedures for non-certified staff.

The school leader does not consistently ensure
that formal and informal feedback is given to
non-certified staff with the purpose of
improving individual and organizational
performance.

The scheol leader does not consistently follow
established policies and procedures as a basis
for making decisions regarding fiscal resources
and fails to consult appropriate district support
staff when needed.

The school leader does not consistently allgn
funding declsions with the School Improvement
Plan or focus on improvement of achievement.

The school leader rarely allocates adequate time
and resources needed to achieve goals.

The school leader rarely manages time
effectively in order to maximize time spent on
high leverage activities.

The school leader rarely delegates appropriate
responsibilities in order to distribute leadership
opportunities and to be able to invest time on
high leverage activities.

The school leader inconsistently faces
challenges and setbacks with renewed
commitment and utilizes problem solving
strategies to accomplish goals.

The school leader rarely anticipates potential
obstacles / problems and works to find
solutions.

a)

b}

¢}

b}

a)

b)

<

d)

e}

The school leader consults and works with
appropriate district support staff to ensure a safe,
clean and organized learning environment.

The school leader follows state and district
evaluation policies and due process procedures for
non-certified staff.

The school leader ensures that formal and
informal feedback is given to non-certified staff
with the purpose of improving individual and
organizational performance.

The school leader follows established policles and
procedures as a basis for making decisions
regarding fiscal resources and consults appropriate
district support staff when needed.

The school leader aligns most funding decisions
with the School Improvement Plan with a clear
focus oh improvement of achievement.

The school leader frequently allocates adequate
time and resources needed to achieve goals.

The school leader frequently manages time
effectively in order to maximize time spent on high
leverage activities.

The school leader frequently delegates
appropriate responsibilities in order to distribute
leadership opportunities and to be able to invest
time on high leverage activities,

The school leader faces challenges and setbacks
with renewed commitment and utilizes problem
solving strategies to accomplish goals.

The school leader frequently anticipates potential
obstacles / problems and works to find solutions.

a)

b)

¢}

d)

e)

b}

<)
a)

b)

<

d)

The school leader consults and works with appropriate
district support staff to ensure a safe, clean and
organized learning environment.

The school leader has a system to monitor and ensure
that the learning environment is safe, clean and
organized.

The school leader consistently follows state and district
evaluation policies and due process procedures for non-
certified staff.

The school leader consistently ensures that formal and
informal feedback is given to non-certified staff with the
purpose of improving individual and organizational
performance.

The school leader recognizes and celebrates the
contributions of non-certified staff that are above the
regular responsibilities of the job.

The school Jeader fallows established policies and
procedures as a basis for making decisions regarding
fiscal resources and eonsults appropriate district support
staff when needed.

The school leader consustently aligns funding decisfons
with the Sthool Improvement Plan with a tlear focus on
improvement of achievement.

The school leader seeks out addmonal sources of fundrng
including grants.

The school leader intentionally allocates adequate time
and resources needed to achieve goals.

The school leader consistently manages time effectively
in order to maximize time spent on high leverage
activities.

The school leader intentionally delegates appropriate
responsibilities in order to distribute leadership
opportunities and to be able to invest time on high
leverage activities.

The school leader faces challenges and setbacks with
renewed commitment and utilizes problem solving
strategies to accomplish goals.

The school leader intentionally works to anticipate
potential obstacles / problems and works to find
solutions.
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_ The vision, mission and goals of the school are
" not consistently focused on student
achievement. -

i The schaol vision, mission and goals are rarely
utilized as a reference point for decisions.

The school improvement plan Is not
consistently afigned to the data overview and
facks an intentional focus on increasing student
achieyement. :

The school leader rarely articulates the basic
data points, benchmarks, strategies znd goals
of the School Improvement Plan and does not .
refer to the School Improvement Plan during
staff, team and other meetings as 3 reference
point for decisions.

The school feader does pot have a system for .
regular review of data to assess progress
toward goals and make adjustments in the
school improvement plan.

The school leader does not meet regularly with
/monitors grade level/content area
Professional Learning Communities to ensure
that SMART goals are established, and data is
analyzed, interpreted, and used to regularly
monitor progress toward individual student
achievement goals in Tier I.

The school leader is not consistent in ensuring
data is presented in user-friendly formats and
in a timely manner. Data is not consistently
used to drive all decisions regarding climate,
culture and student achievement.

The school leader does not meet regularly with
the school data, stakeholder and/or leadership
team to ensure that data is analyzed,
interpreted, and used to regularly monitor
progress toward school achievement goals.
The school leader does not articulate present
levels of student performance, including an
understanding of common assessments utilized
to collect data.

The school leader has a [imited awareness of
Indiana’s subject area standards and district

! 3).

b}

q)

€)

a)

b)

d)

a)

The vifion, misslon and goals ofthe schoc] are gy 3)

focused on student achievement.
The school vision, mission and goals are utilized

‘as a referance point for decisions,

The school improvement plan Is developed and
aligned to the data overview with an intentional
focus on Increasing student achievement,

The school leader articulates the basic data
peints, benchmarks, strategies and goals of the
School Improvement Plan and refers to the
School Improvement Plan during staff, team and

other meetings as a reference point for decisions.:

The school leader has 3 system for reguiar raview
of clata to assess progress toward goals and make
adjustments in the school improvement plan.

The school leader meets with / monitors grade
level/content area Professional Learning
Communities at least 2 times per quarter to
ensure that SMART goals are established, and
data is analyzed, interpreted, and used to
regularly monitor progress toward individual
student achievement goals in Tier [.

The school leader ensures that data are
presented in user-friendly formats and in a timely
manner to drive all decisions regarding climate,
culture and student achievement.

The school leader meets with the school data,
stakeholder and/or leadership team a minimum
of 1 time per month to ensure that data is
analyzed, interpreted, and used to regularly
monitor progress toward school achievement
goals.

The school leader understands and can articulate
present levels of student performance, including
an understanding of common assessments
utilized to collect data.

The school leader demonstrates knowledge of
Indjana’s subject area standards and district tools

b

=

d)

a)

b)

c)

d)

a)

SR
The wsiun, mission and goals of the schoo] ara -
intentionally focused on student achievement.
The school vision, mission and goais ate consistently and
intentionally utilized as a reference point for decisions, °
The school improvement plan is developed and aligned
to the data overview with an intentional focus en
increasing student achievement.
The school leader frequently articulates the basrc data -
points, benchmarks, strategies and goals of the School
Improvement Plan and refers to the School Improvement
Plan regularly during staff, team and other meetings as a
reference point for decisions. .

The school leader-has a robust system for regular review
of data to assess progress toward goals and make
adjustments in the school improvement plan with
checkpoints at ieast 1 X month for all grade levels.

The school leader meets with / monitors grade
level/content area Professional Learning Communities at
least weekly to ensure that SMART goals are established,
and data is analyzed, interpreted, and used to regularly
monitor progress toward individual student achievement
goals in Tier L.

The schaool leader ensures that data are presented in
user-friendly formats and in a timely manner to
intentionally drive all decisions regarding climate, culture
and student achievement.

The school leader meets with the school data,
stakeholder and/or leadership team minimum of 2
times/month to ensure that data is analyzed,
interpreted, and used to regularly monitor progress
toward schocl achievement goals.

The school leader understands and can articulate
present levels of student performance, including an
understanding of common assessments utilized to collect
data.

The school leader has a thorough understanding of
Indiaha’s subject area standards and district tosls
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tools {including curriculum maps} and does not
consistently communicate the expectation that
3|l teachers implement a rigarous, alighed
curriculum and assessment system.

As assigned, the school leader does not -
regularly assist in monitoring to ensure that
the curriculum being_taught is aligned with
district curriculum maps and/or indiana
Academic Standatds for each subject area
based on classroom observations and walk-
throughs, monitoring Professional Learning
Communities and review of lasson plans,
activities, materiais, resources and formative
assessments, : :
As assigned, the school ieader rarely assists to
check to ensure that assessments are aligned
with district curriculum maps and /or Indizna
Academic Standards for each subject area and
does not conslistently review of the work of
grade level /content area Professional Learning
Communities.

As assigned, the school [eader assists to
observe and provide feedback using
walkthroughs or formal teacher observations
for staff inconsistently (fewer than 2 X per
mionth for less than 5-10 min.) to monitor
eurricular, instructional and pacing alignment.
The school leader does not consistently
express a belief in the potential of all students
and does not respond when adults display low
assumptions about student potential.

The school leader assists in creating a schedule
that does not consistently maximize time for
core instruction, remediation, interventions
and enrichment and does not ensure that
teachers have opportunities for collaboration
(Professional Learning Communities).

The school leader does not protect instruction
time by limiting interruptions during the
instructional day.

The school leader is not intentional regarding
assignment/scheduling {based on
licensure/certification) to maximize the
capacity of all staff.

b)

¢}

d)

a)

b)

c)

d)

(including curriculum maps} and articulates the
expectation that all teachers implement a
rigorous, aligned curriculum and assessment
system. .

As assigned, the school leader assists in
monitoring to ensure that the curriculum being
taught is aligned with district curriculum maps
and/or Indiana Academie Standards for each
subject area based on classroom observations
and walk-throughs, monitoring Professional
Learning Communities and review of lesson
plans, activities, materials, resources and
formative assessments.

As assigned, the school leader assists to ensure
that assessments are alighed with district
curriculum maps and for Indiana Academic
Standards for each subject area through the
review of the work of grade level /content area
Professional Learning Communitles.

As assigned, the school leader assists to ensure
that all staff are cbserved and provided with
feedback using walkthroughs or formal teacher
observations on a regular basis {(at least 5-10 min.
2 X per month) to monitor curricular,

instructional and pacing alighment.
=

The school leader fosters a belief in the potential
of all students by communicating this belief
frequently, and responds most of the time when
adults display low assumptions about student
potential.

The school leader assists in creating a schedule
that maximizes time for core instruction,
remediation, interventions and enrichment and
ensures that teachers have opportunities for
collaboration (Professional Learning
Communities).

The school leader protects instruction time by
limiting interruptions during the instructional
day.

The school leader is intentional regarding
assignment/scheduling (based on
licensure/certification) to maximize the capacity
of all staff and positively impact student
achievement.

b)

c)

d)

b)

c}

d)

e

{including curricalum maps) and articulates the
expectation that all teachers implemant a rigorous,
aligned curriculum and assessment system.

As assigned, the schoo! leader has a system In piace to
regularly assist in monitoring to ensure that the
curriculum being taught is aligned with district
curriculum maps and/or indiana Academic Standards for
each subject area based on classroom observations and
walk-throughs, monitoring Professional Learning
Communities and review of lesson plans, actlvities,
materials, resources and formative assessments.

As assigned, the school leader consistently assists
ensures that assessments are aligned with district
curriculum maps and for Indiana Academic Standards for
each subject area through the review of the work of
grade level /content area Professional Learning
Communities.’

As assigned, the school leader assists to ensure all staff
are observed and provided with meaningful feedback
using walkthroughs or formal teacher observations on a
regular basis (at least 5-10 min. 1 X week) to monitor
curricutar, instructional and pacing alignment.

The scheol leader fosters an unwavering belief in the
potential of all students by communicating this belief
frequently and passionately and consistently responds
when adults display low assumptions about student
potential.

The school leader assists in creating a schedule that
consistently maximizes time for core instruction,
remediation, interventions and enrichment and ensures
that teachers have opportunities for collaboration
(Professional Learning Communities), and flexible
planning as needed.

The school leader consistently protects instruction time
by limiting interruptions during the instructional day and
prioritizing student learning opportunities.

The school leader Is intentional regarding
assignment/scheduling (based on licensure/certification)
to maximize the capacity of all staff and positively impact
student achievement.

The schoaol leader ensures that the schedule and plan for
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The school leader does not ensure that the
school has a schoal-wide positive behavior plan
that includes common procedures, consistent
modeling of procedures, positive incentives
and methods to monitor implementation.

The schoo! leader has developed a school-wide
positive behavior plan but little effort has been
made to communicate it to students and
parents. Expectations for behavior are not
clearly visible,

The school leader does not have a means in
place to ensure that all staff becomes familiar
with the school-wlde positive behavior suppart
plan. :

The school leader attempts to ensure a safe,
orderly and equitable learning environment
but has no system in place for monitering or
reviewing data such as dispropottionality data,
discipline and attendance data.

The school leader rarely implements systems
and strategies that increase the motivation for
students to display appropriate, respectful and
ethical behaviors. '

_ The school leader rarely challenges low
expectations regarding student academic
performance and behaviors and works to hold
staff accountable for common expectations
and procedures. 7
The school leader rarely assists teachers in the
development and effective Implementation of
classroom management plans. ;

a)

b)

c)

d)

e)

g)

The school leader ensures that the school has a
school-wide positive behavior plan that includes
commeon procedures, censistent modeling of

procedures, positive incentives, a plan to reteach :

procedures, and methods to monitor
implementation.

The school leader and the school staff have
developed a schoolwide positive behavior plan
and communicated it to students and parents.
Expectations for behavior are visible,

The school [eader ensures that all staff is familiar
with the school-wide positive behavior support
plan. .

The school leader ensures a safe, orderly and
equitable learning environment and has systems

‘in place for monitoring, Including a review of

relevant data stch as disproportionality data,
discipline and attendance data.

The school lsader frequently Implements systems
and strategies that increase the motivation for
students to display appropriate, respectful and
ethical behaviors.

The schoal leader frequently challenges fow
expectations regarding student academic
perfarmance and behaviors and works to hold
staff accountable for common expectations and
procedures, 1
The school leader frequently assists teachers in
the development and effective implementation
of classroom management plans. -

b)

o)

d}

g)

remediation/enrichment is based on formative data and
provides flexible grouping that is revised at least one X
per month based on data.

The school leader ensures that the school has a school-
wide positive behavior plan that includes common ~
procedures, consistent modeling of procedures, positive
incentives, a plan te reteach procedures, and methods to
monitor implementation. e [EIORt e
The sc¢hool leader and the school staff have developed a
school-wide positive behavior plan apd communlcated it
to students and parents. Expectations for behavior are
visible and shared by staff and students,

The school leader ensures that all staff is familiar with
and implements the schoolwide positive behavior plan
with fidelity,

The schoel {eader ensures # safe, orderly and equitable
learning environment and has systems in place for
monitering, including a review of relevant data such as
disproportionality data, discipline and attendance data.- -
At least ope time per month, relevant data Is reviewed.
The school leader regularly implements systems and
strategies that increase the motivation for students to
display approprizte, respectful and ethical behaviors.
The school leader regularly challenges fow expectations
regarding student academle performance and behaviors
and works to hotd staff accountable for common
expectations and-procedures,

The school leader regularly assists teachers In the
development and effective implementation of classroom
management plans.
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Domain 2: Teacher Effectlveness
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i __'?‘1"Hig!pg and |© o a) The 5chanl leader rarely considars data a) The s:heol leader routinely considers data a) The school lzaderi n*&ntiona}ly considers data regarding
% Retention : regarding teacher effectivenass as a primary regarding teacher effectiveness as a factor in teacher effectiveness as a primary factor in recruitment of
factor in recrultment of staff cutside the recruitmeant of staff outside the EVSC, hiring, staff outside the EVSC, hiring, and making teacher
EVSC, hiring, and making teacher assignment ] and making teacher assignment declsions. z assignment decisions. In addition, the school leader
decisions. The school Jeader does not havea b}  The school leader assists in implementing considers other evidence in the process of identifying
robust process of identification of strategies to incentivize retaining teachers who candidates for hire, including strategies such as demo
candidates inciuding demo lessons or data are highly effective and to assist teachers In ‘lessons or data tasks,
tasks. reaching highly effective status. . b) The school leader routinely assists in implémenting
The school leader rarely asskts in - ¢} 'The school leader routinely assists in the strategles to incentivize retaining teachers who are highly
‘implementing strategies to incentivize implementation of a process of induction to effective and to assist teachers in reaching highly effective
retaining teachers who are highly effective support teachers new to the school. status.
and rarely assists teachers in reaching higiﬂiy ¢) The school leader assists in the implementation of an
effactive status. fntentional process of induction, follow up and support for
The school leader has ne defined process of teachers new to the schael, including strategies such as
induction to support teachers new to the mentors and monthly meetings between pew teachers
school, and administration,
The school leader provides informal a) The school leader provides informal feedback a)  With regular frequency, the school leader provides
feedback but is not intentional or specific, that is intentional and specific to teachers informal feedback that is intentional and specific to
The school leader sometimes schedules regarding classroom level implementation of teachers regarding classroom level implementation of
walk-throughs, but frequently does not strategies and general pedagogy through a strategies and general pedagogy through a variety of
follow through with time spent on variety of means, such as data chats. means such as data chats.
walkthroughs. b) Asassigned, the school leader schedules and b} The school leader adheres to schedules and conducts
Assigned walkthroughs frequently do not conducts walk-throughs focused on monitaring walk-throughs focused on monitoring and supporting
focus on monitoring and supporting and supporting instructional decisions made by instructional decisions made by teachers, including
instructional decisions made by teachers, teachers, including student grouping, student grouping, differentiation and targeted
and frequently do not address student differentiation and targeted intervention/remediation.
grouping, differentiation and targeted intervention/remediation, c) As assigned, at least two times per year, the school leader
intervention/remediation. adheres to schedules and conducts data chats with
teachers that provide specific and intentional feedback on
how the teacher utilizes student performance data to
improve academic achievement.
The school leader does not provide a) Asassigned, the school leader provides teachers @) ' The schoof feader consistently provides teachers with
assigned teachers with clear, on-geing with clear, on-going evaluations of pedagogical clear, on-going evaluations of pedagogical strengths and
evaluations of pedagogical strengths and strengths and weaknesses. weaknesses and actionable recommendations for
weaknesses, Evaluations are vague and lack b} : The school leader ensures that assigned teacher improvement when appropriate.
focused feedback. evaluations consider multiple data sources b} The school [eader is intenticnal in providing asstgned
" The school leader does not routinely including student performance. ™ teacher evaluations that consider multiple data sources
consider multiple data sources Including ¢}  The school leader’s assigned teacher waluations : including student performance. The school leader ensures

student performance for assigned teacher aceurately reflect teacher performance with _ that student data sotirees are from high quality, valid

evaluations, consistency. assessments alighed to standards and student learning
The school leader’s assigned teacher : d) The school leader ensures that all district goals,
evaluations do not accurately reflect procadural expectations and timelines are met ¢} Theschoel leader’s assigned teacher evaluations
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_ teacher performance on a consistent basis.

d} . The school leader does not comply with all

district procedural expectations and/or

meet timelines regarding teacher

. evaluation. ot Sal
The school leader does not monitor
assigned professional development to
ensure an intentional alignment to
strategies in the School Improvement Plan
or districtwide initiatives and focus.
The school leader does not ensure that
assigned teachers receive/participate in on-
going, job embedded and differentiated
learning opportunities based on individual
teacher needs (student performance data
and teacher observation/evaluation
results).
The school leader does not monitor the
impact of assigned professional
development on student achievement and
teacher effectiveness.
The school leader does not utilize district
level professional development resources
including personnel to improve teacher
effectiveness. :
The school leader does het ensure all
assigned staff is organized inte meaningful
teams {Professional Learning Communities)
and provides no structures that help groups
become highly functioning teams.
The school leader does not ensure that the
schedule affords time for assigned teams to
collaborate.
The school leader rarely clarifies the work
that assigned teams must accomplish.
The school leader infrequently monitors the
work of assigned teams and provides

_ inconsistent direction and support. ..

* The school leader rarely mshitors to ensure
assigned teacher teams regularly meetto -

- address common Issues regarding
curriculum, assessment and instruction,
review relevant data, determine action
steps and monitor progress.

a)

b)

c}

-

c)

7

e

I

regarding teacher evaluation, : 5

As assigned, the school leader ensures
professional development has an intentional
alignment to strategies in the School
Improvement Plan or districtwide initiatives.

As assigned, the school [eader ensures on-going,
job embedded and differentiated learning
cpportunities based on individual teacher needs
(student performance data and teacher
observation/evaluation results).

As assigned, the school leader monitors the
impact of professional development on student
achievement and teacher effectiveness.

The school leader utilizes district level
professional development resources including
personnel to improve teacher effectiveness.

As assigned, the sehool leader ensures all staffis
organized into meaningful teams (Professional
Learning Communities) and provides structures
that help groups became highly functioning
teams.

As assigned, the school leader ensures that the
schedule affords time for teams to collaborate at
(east 40 minutes 3 times per week.

The school leader frequently clarifies the work
that assigned teams must accomplish,

As assigned, the school leader regularly monitors
the work of teams and provides direttion and
support as needed,

As assigned, the school leader regularly monitors
to ensure teacher teams regularly meet to
address common issues regarding curriculum,
assessment and Instruction, review relevant data,
determine action steps and monitor progress.

d)

a)

b)

d)

a)

b)

d)

e)

accurately reflect teacher performance with conslstency.
The school leader ensures that all district procedural
expectations and timelines are met regarding teather
evaluation. oA

As assigned, the school leader ensures professional
development has an intentional alignment to strategies in
the School Improvement Plan or districtwide initiatives.
Professional Development is focused and there is
intentional plan to share information, provide on-going
support for implementation and to track implementation
data.

As assigned, the school leader ensures on-going, job
embedded and differentiated learning opportunities
based on individual teacher needs (student perfoarmance
data and teacher observation/evaluation results) and
follows up with a plan to track implementation.

As assigned, the school leader monitors the impact of
professional development on student achievement and
teacher effectiveness.

The school leader utilizes district level professional
development resources including personnel to improve
teacher effectiveness and is actively involved in
planning/monitoring,

As assigned, the school leader ensures all staff is
organized into meaningful teams {Professional Learhing

- Communities} and provides structures that help groups

become highly functioning teams,

As assigned, the schoel leader ensures that the schedule
affords time for teams to collaborate. Thera is a schedule
for content/grade level teams to meet at least 40 min. 3X
week and time forvertical collaboration at least 1 X
month. -
The school leader frequently clarifies the work that teams
must accomplish with alignment to the SIP goals.

As assigned, the school leader frequently monitors the
work of teams and provides direction and support as
needed. :

As assigned, the school leader freguently monitors to
ensure teacher teams regularly meet to address commeon
Issues regarding curriculum, assessment and instruction,
review relevant data, determine action steps and monitor
progress.




EVSC Assistant Principal Evaluation Rubri

H Bmgmgue;nln-;b;{ﬁe
s =

Domain 3: Collaboration and Professionalism

—

LR

2 COMPETENCY: wrommisneraimindiosiorsmimiminon; | imvammin inoysimemnons s i ore o essramaeatratr. 3 ol ey simocs 5 et imnss
~ The school leader does not have aprocesste  a) : _The school leader enstires that teacheys, staff. a} The school leader ensures that teachers, staff, students,
ensure that teachers, staff, students, parents students, parents and community stakeholders parents and community stakeholders have formal and
and community stakeholders have formal and have formal and informal means to provide input informal means to provide input to decisions regarding -
informal means to provide input to decisions to decisions regarding the school, the school. ¥
regarding the school, b) The school leader ensures that methods of formal b}  The schocl leader ensures that methods of formal and
The school leader does not ensure that and informal input are clearly communicated with informal input are clearly communicated with teachers,
methods of formal and informal Input are teachers, staff, students, parents and community staff, students, parents and community stakeholders.
clearly communicated with teachers, staff, .stakeholders, ¢} As assigned, formal means to secure input from are
students, parents and community = scheduled regularly and ensure all grades/content
stakeholders. areas are represented. *-
d) Formal means to secure input from students, parents
_and stakeholders are scheduled regularly and attempt :
to include = representative sample of the school
population.
The school leader does not ensure a welcoming a) The school leader ensures a welcoming and a} The school leader ensures a welcoming and respectful
and respectful school environment. respectful school environment. school environment that is noticeably warm and
The schoal leader does not ensure that b) The school leader ensures students and adults feel welcoming to all.
students and adults feel safe and ready to safe and ready to engage in teaching and learning. b} The school leader ensures students and adults feel safe
engage in teaching and learning. ¢) The school leader utilizes effective and and ready to engage in teaching and learning.
The school leader does not regularly utilize appropriate responses, procedures and c) The school leader utilizes effective and appropriate
effective and appropriate responses, consequences when managing student responses, procedures and consequences when
procedures and consequences when managing behavior/discipline. managing student behavior/discipline. The school
student behavior/discipline. d) The school leader is perceived by staff, students leader crafts responses/solutions that effectively
The school leader is not generally perceived by and parents as making decisions based on what is reduce the reoccurrence of behavier/discipline issues.
staff, students and parents as making decisions best for students in a firm, fair and consistent d) The school leader is perceived by staff, students and
based on what is best for students in a firm, manner. parents as making decisions based on what is best for
fair and consistent manner. e) The school leader is recognized as an instructional students in a firm, fair and consistent manner.
The school leader is not generally recognized leader of the school who continually improves his e} The school leader Is recognized as an instructional
as an instructional leader of the school who or her professional practice. leader of the school who continually improves his or
continually improves his or her professional f)  The school leader regularly acknowledges the her professional practice. The school leader shares
practice. success of the whole school as well as individuals his/her expertise with others in the district.
The schoel leader does not genuinely or within the school. f)  The school leader frequently acknowledges the success
consistently acknowledge the success of the g) The school leader works to develop common of the whole school as well as individuals within the
whole school as well as individuals within the understanding of school and district policies with school that are contributing to overall schoaol success
schoal. all stakeholders. including attainment of SIP goals.
The school leader rarely works to develop g) The school leader works to develop a common

understanding of school and district palicies
with all stakeholders.

understanding of school and district policies with all
stakeholders.
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a}

 b)

c)

d)

The school leader does not encourage or
provite opportunities for families to
communicate with teachers regarding the
academic performance, attendance and
behavior of their ¢hild. -

The school leader does not regularly make

. informatian about instructional programs

easily and readily availabie to famiiies.

The school leader Is not typically able to
effectively communicate regarding the
academie progress, attendance and behavior of
individual and groups of students.

The school leader does not consistently
moniter to ensure teachers are communicating
information about student progress to familfes.
The school leader does not monitor to ensure
that communications are appropriate to most
families’ cultural narms,

The scheol leader does not typically respond to

_ contact from parents within a timely manner.

The school leader rarely takes advantage of
professional development opportunities to
improve his or her ability as an instructional
leader.

The school leader is not always fully engaged in
professional development regarding
districtwide initiatives.

The school leader typically does not initiate
and / or seek out new learning opportunities
and opportunities for peer collaboration.
The school leader does not maximize
opportunities for collaboration and support
provided by district leaders.

)

b)

a)
b)

<}

d)

The school leader provides oppertunities for
famllies to communicate with teachers regarding
the academic performance, attendance and
behavior of their child.

The school leader regularly makes information

about instructional programs available to families '

regarding the school as well as regarding the
programs available as students matriculate to the
next fevel (Including EVSC districtwide programs).
The school leader is able to effectively
communicate regarding the academic progress,

“attendance and behavior of mdwsduai and groups

of students. -
The school leader monitors to ensure teachers are

communicating information about student *~ °*

progress to familles. ¥

The school [eader ensures that communications
are appropriate to most familles’ cultural norms.
The school leader typiczally responds to contact

-from parents within a timely manner.

The school leader takes advantage of professional
development opportunities to improve his or her
ability as an instructional leader,

The school leader is fully engaged in professional
development regarding districtwide initiatives.
The school leader seeks out new learning
opportunities and opportunities for peer
collaboration.

The school leader takes advantage of
opportunities for collaboration and support
provided by district leaders.

a)

==

k)

<)

d)

e)

b)

c}

d)

The school Jeader provides ensures that there are = =
multiple opportunities for families to communicate
with teachers ragarding the academic performance,
attendance and behavior of their child.

The school leader censistently makes information
about instructional programs available to families
regarding the school as well as regarding the programs
available as students matriculate to the next level
(including EVSC districtwide programs}.

The schoal leader is able to effectively communicate
specific information regarding the academic progress,
attendance and behavior of individual and groups of
students.

The school leader monitors to ensure teachers are
comimunicating information about student progress ta
families.on a regular basis. SR

The school leader ensures that comrnumcatmns are
appropriate to most families’ cultural norms,

'The school leader has a system to ensure a response to

contact from parents within a timely manner.

The school leader takes advantage of and seeks out
high quality professional development opportunities to
improve his or her ability as an instructional leader.
The school leader is fully engaged in professional
development regarding districtwide initiatives and
seeks to implement with fidelity and secure on-going
support.

The school leader frequently initiates and seeks out
new |learning opportunities and opportunities for peer
collaboration.

The school leader initiates and maximizes opportunities
for collaboration and support provided by district
leaders and creates an action plan for implementation,
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Domain 4: Effective Management

The school leadet does not adhere to estabilshed
policies and pracedures in order to ensure safety of
. Students, staff and families, d
The school leader does not consistently mest state
and district deadlines. Reports are vague,
sametimes incomplete or inaccurate, and not
consistently submitted in a timely manper.

The school leader does not regularly consult and a)
work with appropriate district support staff to
ensure a safe, clean and organized learning
environment.

The school leader does not consistently follow state
and district evaluation policies and due process
procedures for non-certified staff. c)
The school leader does not consistently ensure that
formal and informal feedback is given to non-

certified staff with the purpose of improving

individual and organizational performance.

b)

and procedures are adhered to in erder to ensure
safety of students, staff and families.

The school leader has a documented history of
meetihg state and district deadlines. Reports are
well written, complete, aceurate, and submitted
in a timely manner. e

The school leader consults and works with
appropriate district support staff to ensure a safe,
clean and organized learning environment.

The school leader follows state and district
evaluation policies and due process procedures
for non-certified staff.

The school leader ensures that formal and
informal feedback is given to non-certified staff
with the purpose of improving individual and
organizational performance.

e}

a)

b)

c)

d)

e)

e e e e e s S e
L’tompétemv‘ s e et | e S et R D AT 3 St S M S R A et b e s s e
* The school leader does nat consistently follow a) The school leader follows established pol‘ues and a) ; The school leader consistently follows established
established policies and procedures as a basis for procedures as a basis for making administrative 1 policies and procedures as a basis for making
making administrative decisions and neglects to decisions and consults appropriate district administrative decisions and consults appropriate
consult appropriate district support staff when - support staff when peeded. district support staff when needed,
. needed, b) The school leader ensures established policies b) The school leader is proactive to ensure

established policies and procedures are adhered to
in orderta ensure safety of students, staff and
families. .

The school leader has a documented history of
meseting state and district deadlines. Reports are
well written, complete, accurate, and submitted In
a timely manner.

The school leader makes relevant suggestions te
district staff to improve the quality of reports/
records.

The schoof leader researches state and district
policy and procedures and is recognized among
peers as 3 resource.

The school leader acts as an advocate and inftlata
actlons by providing input to improve policy and
procedures both at the district and state level.
The school leader consults and works with
appropriate district support staff to ensure a safe,
clean and organized learning environment.

The schooi leader has a system to monitor and
ensure that the learning environment is safe, clean
and organized.

The school leader consistently follows state and
district evaluation policies and due process
procedures for non-certified staff,

The school leader consistently ensures that formal
and informal feedback is given to non-certified
staff with the purpose of improving individual and
organizational performance.

The school leader recognizes and celebrates the
contributions of non-certified staff that are above
the regular responsibilities of the job.
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a) - The school leader rarely allocates adequate time

and resources needed to achieve goals,

b) The school leader rarely manages time effectively in

i i £ order to maximize time spent on high leverage

activities. al”

The school leader rarely delegates appropriate

responsibilities in order to distribute leadership

opportunities ahd to be ‘able to invest time on high

it leverage activitles, i

’ﬁj d) The school leader inconsistently faces challenges

s—-i and setbacks with renewed commitment and

: utilizes problem sofving strategies to accomplish
goals.

| The school leader rarely anticipates potential

" obstacles / problems and works to find sofutions,

a)

<)

e)

b)

oE

The schoal leader frequently allocates adequate
time and resources needed to achieve goals.

The school leader frequently manages time
effectively in order to maximize time spent on
high leverage activities.

The school leader frequently delegates
appropriate responsibllities in order to distribute
leadership opportunities and te be able to invest
time on high leverage activitles.

The school leader.faces challenges and sethacks
with renewed commitment and utilizes problem
solving strategies to accomplish goals.

The school leader frequently anticipates potential
obstacles / problems and works to find solutions.

a)

b}

<)

d)}

The schodl leader intentionally allocates adequate
time and resources needed to achieve goals.

The school leader consistently manages time
effectively in order to maximize time spent on high
leverage activities.

The school leader intentionally delegates .-
appropriate responsibilities in order te distribute

'leadarship opportunities and to be able to invest’

time on high leverage activities.

The school leader faces challenges and setbacks
with renewed commitment and utilizes problem
solving strategies to accomplish goals.

The school leader intentionally works to antacupate
potential obstacles / problems and works to find
solutions.
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