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Title I – 1003(g) School Improvement Grant
2015-2016 School Year Grant Application

Part 1: Grantee Information
Applicant Information
	School Corporation/Eligible Entity
	Metropolitan School District of Warren Township   
	Corp #
	5360   

	School 
	Sunny Heights Elementary School  
	School #
	5389  

	Superintendent Name
	Dr. Dena Cushenberry   
	Email
	dcushenb@warren.k12.in.us   

	Title I Administrator Name
	Lee Ann Kwiatkowski   
	Email
	lkwiatko@warren.k12.in.us   

	Principal
	Stephen Foster   
	Email
	sfoster@warren.k12.in.us   

	Mailing Address
	975 North Post Road   
	City
	Indianapolis   
	Zip Code
	46219   

	Telephone 
	317-869-4356   
	Fax
	317-869-4399   

	Total Funding Request
	$2,292,272.  


	|X| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure               


Application Type


Important Dates
	Application Release
	Release application and guidance to LEAs
	May 27, 2015

	Technical Assistance Training
	Offer technical assistance training to eligible schools 
	May 28 AND May 29, 2015

	Application Due
	LEA application must be submitted to IDOE
	July 7, 2015

	Application Review
	Applications reviewed by IDOE; Interviews conducted with chosen LEAs
	Months of July/August 2015

	Notification
	SEA awards will be published and LEAs notified of Awards
	August 12, 2015 (preliminary notification)

	Funds Available
	Funds will be available to grantees
	

	Required PD
	Required PD for awardees
	


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  
The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 
· Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
· [bookmark: Check14]Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
· If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements (only need to check if school is choosing RESTART model)
· Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
· Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
· Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
· Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected (n/a for charter schools)
· Report to the SEA the school-level data required under leading indicators for the final requirements 
· The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.
· This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members.
· Establish and maintain fiscal control and fund accounting procedures, as set forth in 34 CFR Part 7 and in applicable federal and state laws and regulations.
· The Title I School Improvement funds will be used only to supplement and not supplant federal, state and local funds a school would otherwise receive.
· Prior written approval must be received from the Indiana Department of Education before implementing any project changes with respect to the purposes for which the proposed funds are awarded.
· Retain all records of the financial transactions and accounts relating to the proposed project for a period of three years after termination of the grant agreement and shall make such records available for inspection and audit as necessary.
· Provide ongoing technical assistance to schools identified for Title I School Improvement as they develop or revise their school improvement plan, and throughout the implementation of that plan.
· Coordinate the technical assistance that is provided to schools in Title I School Improvement. Assistance to schools may be provided by district staff or external consultants with experience and expertise in helping schools improve academic achievement.
· Expenditures contained in this Title I School Improvement Application accurately reflect the school improvement plan(s).
· Assist the school in analyzing results from the state assessment system and other relevant examples of student work. Technical assistance will be provided to school staff to enable them to use data to identify and solve problems in curriculum and instruction, to strengthen parental involvement and professional development, and to fulfill other responsibilities that are defined in the school improvement plan.
· The district will help the school choose and sustain effective instructional strategies and methods and ensure that the school staff receives high quality professional development relevant to the implementation of instructional strategies. The chosen strategies must be grounded in scientifically based research and address the specific instruction or other issues, such as attendance or graduation rate, that caused the school to be identified for school improvement.
· The Indiana Department of Education may, as they deem necessary, supervise, evaluate, and provide guidance and direction to the district and school in the management of the activities performed under this plan.
· The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely and accurate manner.
The LEA must check each waiver that the LEA will implement
|_|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  (Only need to check if school is choosing RESTART model)
|_| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
By signing below, the LEA agrees to all assurances above and certifies the following: 
· The information in this application is, to the best of my knowledge, true. The agency named here has authorized me, as its representative, to file this application and all amendments, and as such action is recorded in the minutes of the agency's meeting date.
· I have reviewed the assurances and the LEA understands and will comply with all applicable assurances for federal funds.
· I will participate in all Title I data reporting, monitoring, and evaluation activities as requested or required by the United States Department of Education, the Indiana Department of Education (IDOE), and Indiana Code, including on-site and desktop monitoring conducted by the IDOE, required audits by the state board of accounts, annual reports, and final expenditure reporting for the use of subgrant funds.
· By submitting this application the LEA certifies that neither it nor its principals nor any of its subcontractors are presently debarred, suspended, proposed for debarment, declared ineligible or voluntarily excluded by any federal agency or by any department, agency or political subdivision of the State of Indiana. The term “principal” for purposes of this application means an officer, director, owner, partner, key employee or other person with primary management or supervisory responsibilities, or a person who has a critical influence on or substantive control over the operations of the LEA.
· The LEA has verified the state and federal suspension and debarment status for all subcontractors receiving funds under the fund associated with this application and shall be solely responsible for any recoupment, penalties or costs that might arise from use of a suspended or debarred subcontractor. The LEA shall immediately notify the State if any subcontractor becomes debarred or suspended, and shall, at the State’s request, take all steps required by the State to terminate its contractual relationship with the subcontractor for work to be performed and supported by funding from the application.
Please see scanned page 3 with signatures.  
Superintendent Signature: __________________________________ Date: _______________
Title I Administrator Signature: ______________________________ Date: _______________
Principal Signature: ________________________________________ Date: _______________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Mrs. Lee Ann Kwiatkowski
	Assistant Superintendent for School Improvement/Title I Administrator

	Mr. Tim Hanson
	Assistant Superintendent for Elementary Education

	Mr. Stephen Foster
	Principal, Sunny Heights Elementary School

	Ms. Melissa Pickens 
	Sunny Heights Instructional Specialist (Coach)

	30 Sunny Heights Teachers
	May 12th Staff Meeting at Sunny Heights (teachers’ input and completion of Self-Assessment Survey)

	Kate Miller 
	WEA President 

	Robert Dunn
	WEA Building Rep

	
	

	
	

	
	

	
	



Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.    
	Meeting Topic
	Date and Time
	Parents/
Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Sunny Heights Staff Meeting 
	May 12, 2015   @ 7:30 am
	
	30
	
	
	1
	
	Lee Ann Kwiatkowski met with Sunny Heights teachers to inform them about the SIG grant opportunity and requirements, to brainstorm ideas, and to ask teachers to complete the Self-Assessment Survey (used to inform school priority needs and interventions)

	SIG Staff Meeting 
	May 29, 2015   @ 9 am
	
	
	1
	
	1
	
	Teachers currently at Sunny Heights were invited to meet with Stephen Foster and Lee Ann Kwiatkowski to gather their input regarding draft proposal interventions, based on ideas emanating from needs assessment findings & stakeholder feedback

	SIG Parent Meeting
	June 4, 2015
	4
	
	1
	
	1
	
	All parents were invited to a meeting where Stephen Foster and Lee Ann Kwiatkowski shared draft ideas for Sunny Heights’ SIG proposal and asked parents for their feedback – as well as solicited input from parents (asking what they saw as priority needs for the school)

	Meeting with Community Partner, Gallahue Mental Health
	June 12, 2015
	1
	
	
	
	1
	
	Stephen Foster met with the Gallahue Mental Health therapist to discuss the behavioral and teacher needs at Sunny Heights Elementary School 



Describe process and comments from Family and Community Input:       
· How and when was information shared?
· What were the pieces of key input used from Family and Community?
· How was input incorporated into your grant?
· How was your grant changed as a result of input? 
	Family and Community Input

	Family
	
Stephen Foster and Lee Ann Kwiatkowski convened a Parent Meeting on June 4 to talk about the SIG opportunity, discuss draft proposal ideas and solicit parent ideas for activities/interventions that would benefit Sunny Heights’ school and students.  Those who attended provided positive feedback regarding proposed ideas. Their primary requests centered on school culture.  Parents believe that cultural competency must be addressed, and new school leadership concurs.  Principal Foster will ensure that cultural competency is a PD priority, as is reflected within embedded and extended-afterschool PD trainings presented throughout this proposal.  

Parents were pleased to see proposed interventions to address behavioral disruptions and reiterated the need for behavioral support.  Although this was already part of the draft proposal, parent and leadership concerns caused us to move our behavioral intervention to begin in SY 2015-16 (one of the very few initiatives to be SIG-funded during the Planning Year.)

Apart from the SIG initiative, parents also noted that they hope the new principal (Stephen Foster) will develop an active PTA and get more parents involved on a regular basis.  As a highly-successful principal, Foster recognizes the benefits of parental & community involvement, and this is already on his agenda. 
 

	Community
	
On June 12, 2015, Stephen Foster met with the Gallahue Mental Health therapist to discuss the behavioral and teacher needs at Sunny Heights Elementary School.  Through their conversations, the therapist confirmed Sunny Heights’ immediate need for a full-time Life Skills Specialist to provide behavioral interventions addressing recurring disruptive behaviors and to offer parental support to families.  The therapist also stressed the need for cultural competency training.  Both of these concerns are addressed within Sunny Heights’ proposal.  

To build community relations and solicit ideas and support, Stephen Foster met with four apartment complex managers, within the Sunny Heights’ attendance boundaries (Barvarian Village, Willow Glen East Apartments, Waterstone Place Apartments and Stonybrook Apartments). During those individual conversations, Foster asked managers what they saw as needs for students and families.  Foster asked each manager about their willingness to be part of his stakeholder group and/or participate on the School Improvement Team. He also discussed the possibility of them sponsoring food pantries or opening their club houses for homework tutoring help.

In addition, Foster spoke with the YMCA site director about the needs they saw with students/families as they provide before and after-school child-care at Sunny Heights.  Lee Ann Kwiatkowski spoke with the Boys & Girls Club of Indianapolis (Lee Ann Harris, BGCI Director) to inquire about their willingness to support afterschool programming.  They are willing to help provide services, as is noted within the proposal.





Part 3: Schools to be Served by LEA	
	Schools to be Served by LEA – ALL schools who qualify must be listed

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority (P)
Focus (F)
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Sunny Heights Elementary School
	K-4
	F
	Transformation
	

	Lakeside Elementary School
	K-4
	F
	
	No SIG model will be implemented.  The district has faith in the principal’s capacity to lead the school and work effectively with building teachers to increase academic achievement. 

	Pleasant Run Elementary School
	K-4
	F
	
	No SIG model will be implemented.  The district has faith in the principal’s capacity to lead the school and work effectively with building teachers to increase academic achievement.

	Brookview Elementary School
	K-4
	F
	
	No SIG model will be implemented.  A new school principal and dean were hired at the end of the 2013-14 school year. The district has faith in the principal’s capacity to lead the school and work effectively with building teachers to increase academic achievement.  Spring I-READ3 results substantially increased from the prior year.  Acuity Readiness results were also a positive indicator of improved student learning.

	Stonybrook Intermediate Academy
	5-6
	F
	
	No SIG model will be implemented.  The principal was moved from a high-performing school (rated “A”) to turnaround performance at Stonybrook Intermediate Academy for school year 2013-14. The district has faith in the principal’s capacity to lead the school and work effectively with building teachers to increase academic achievement.

	Stonybrook Middle School
	7-8
	P
	Transformation
	Stonybrook is currently served and successfully implementing its SIG(g) initiatives to transform teaching and learning and to increase student achievement.

	Raymond Park Middle School
	7-8
	F
	
	No SIG model will be implemented.  The district has faith in the principal’s capacity to lead the school and work effectively with building teachers to increase academic achievement.

	Creston Middle School
	7-8
	F
	
	No SIG model will be implemented.  The district has faith in the principal’s capacity to lead the school and work effectively with building teachers to increase academic achievement.


	Subgroup Achievement Indicators
Review Subgroup Data via the NCLB drop-down under the Accountability tab: http://compass.doe.in.gov/dashboard/overview.aspx

	Student Groups - ELA
	% of this group passing
	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	NOTE:  IDOE has speculated that new test outcomes will dip roughly 30 points from previous results.  Therefore, in developing Goal Statements for SY 2015-16 and beyond, 30 points were subtracted from the 2013-14 pass rate, and 5 percentage points added to that adjusted figure. (2015-16 ELA Goal:  75% minus 30 points = 45, plus 5 points = 50% passing.  Five percentage points added for each subsequent year.)

	All Students
	75%
	148
	HIGH:  Limited use of Tier 2 supplemental interventions (e.g., small group instruction and targeted intervention) and Tier 3 (individualized interventions). Teachers lack support needed to effectively and efficiently integrate technologies available to enhance learning. Classroom technologies and environs to support collaborative work are lacking.
	50%
	55%
	60%
	65%
	70%

	African American
	73%
	90
	HIGH: While only 2 points lower than the Overall pass rate, the gap between Black & White students is at 14 points.  This is significant, since Black students represent 63% of all students, with White students representing 11 percent of school’s population. Tier I instruction is generally whole-group instruction and textbooks are commonly used. Students’ individual needs are not being met. Further, students do not find the material engaging or relevant.  Extended learning time and opportunities for intervention are needed to close performance gaps. There is a need for cultural competency training.
	48%
	53%
	58%
	63%
	68%

	Multi-Racial
	83%
	19
	LOW:  Pass rate exceeds Overall and the gap between White students is at 5 percentage points.
	58%
	63%
	68%
	73%
	78%

	Hispanic
	67%
	18
	HIGH:  At 8 points lower than Overall pass rate, the gap between Hispanic and White students is at 20 points.  This is significant, since Hispanic students make up the 2nd largest subgroup of students (16% of population). Struggling students need small-group and extended-time support addressing specific academic needs.  Engaging and relevant materials needed.
	42%
	47%
	52%
	57%
	62%

	White
	87%
	20
	LOW:  Highest performing subgroup.
	62%
	67%
	72%
	77%
	82%

	Students with Disabilities
	47%
	7
	HIGH:  This represents the school’s lowest performance rate at nearly 30 points lower than the Overall pass rate—and well below the district & State performance levels. While significant SpEd teacher staffing changes were made by LEA in the 2013-14 school year, students’ needs are not being met.  High-quality instruction, employing additional or unique instructional strategies or interventions are needed.  Extended-learning time is a necessity.
	22%
	27%
	32%
	37%
	42%

	LEP
	62%
	15
	HIGH:  At 13 points lower than Overall pass rate, struggling students need small group and extended support, focusing on specific academic needs.  Teachers need SIOP training. Extended learning time desirable to support English language development and academic needs.
	37%
	42%
	47%
	52%
	57%

	Free/Reduced Lunch
	72%
	118
	HIGH:  There is a significant amount of poverty at this school (nearly 80%).  DNP rates can be addressed by targeting academic interventions to individual needs & extending learning time.
	47%
	52%
	57%
	62%
	67%

	Student Groups - Math
	% of this group passing

	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	NOTE:  IDOE has speculated that new test outcomes will dip roughly 30 points from previous results.  Therefore, in developing Goal Statements for SY 2015-16 and beyond, 30 points were subtracted from the 2013-14 pass rate, and 5 percentage points added to that adjusted figure. (2015-16 Math Goal:  62% minus 30 points = 32, plus 5 points = 37% passing.  Five percentage points added for each subsequent year.)

	All Students
	62%
	123
	HIGH:  Pass rates are significantly lower than ELA for Sunny Heights. Tier I instruction is very traditional (i.e., whole group, textbooks, teacher-centered).  Lack of Tier 2 supplemental interventions (e.g., small group instruction, directly-targeted to needs) and Tier 3 (individualized) interventions.  Extended-time required for high-need struggling students.
	37%
	42%
	47%
	52%
	57%

	African American
	61%
	75
	HIGH:   Although only 1 point lower than Overall, the gap between Black & White students is at 22 points. This is significant, since Black students represent 63% of all students, with White students representing 11 percent of school’s population. Tier I instruction is generally whole-group instruction and textbooks are commonly used. Students’ individual needs are not being met. Further, students do not find the material engaging or relevant.  Extended learning time and opportunities for intervention are needed to close performance gap. There is a need for cultural competency training.
	36%
	41%
	46%
	51%
	56%

	Multi-Racial
	70%
	16
	MEDIUM:  While the 2nd highest performing subgroup, the gap between Multi-racial and White students is at 13 points. Struggling students need small-group and extended-time support to address specific needs via engaging and relevant materials.
	45%
	50%
	55%
	60%
	65%

	Hispanic
	44%
	12
	HIGH:  At 18 points lower than Overall pass rate, the gap between Hispanic and White students is at 39 points.  This is significant, since Hispanic students make up the 2nd largest subgroup of students (16% of population). Struggling students need extended-time support addressing specific academic needs.  Engaging and relevant materials needed.
	19%
	24%
	29%
	34%
	39%

	White
	83%
	19
	LOW:  Highest performing subgroup
	58%
	63%
	68%
	73%
	78%

	Students with Disabilities
	27%
	4
	HIGH:  This represents the school’s lowest performance rate at nearly 35 points lower than the Overall pass rate—and well below the district & State performance levels. While significant SpEd teacher staffing changes were made by LEA in the 2013-14 school year, students’ needs are not being met.  High-quality instruction, employing additional or unique instructional strategies or interventions are needed.  Extended-learning time is a necessity.
	(20%)
	25%
	30%
	35%
	40%

	LEP
	37%
	9
	HIGH:  At 25 points lower than Overall pass rate, struggling students need extended support, focusing on specific academic need.   Teachers need SIOP training.  Extended learning time is a necessity to support English language development and academic needs.
	(25%)
	30%
	35%
	40%
	45%

	Free/Reduced Lunch
	58%
	95
	HIGH:  There is significant poverty at this school (nearly 80%).   DNP rates can be addressed by targeting academic interventions to individual needs & extending learning time.
	25%
	30%
	35%
	40%
	45%



Part 4: Needs Assessment and Goals
Complete the table below for your overall student population.
	Overall Achievement
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	
NOTE:  ISTEP+ baseline data are derived from spring 2014 results (since 2015 data are not yet available).  Goals anticipate 30-point drop on new test results.  IREAD baseline figures reflect 2015 Spring test only.

	
Percent of students proficient on ISTEP 
(Both ELA and Math) (3-8)

	54%
	29%
	34%
	39%
	44%
	49%

	Percent of students proficient on ISTEP 
(ELA) (3-8)

	75%
	50%
	55%
	60%
	65%
	70%

	Percent of students proficient on ISTEP 
(Math) (3-8)

	62%
	37%
	42%
	47%
	52%
	57%

	Percent of students proficient on IREAD
(Spring Test Only) (3)

	72%
	75%
	78%
	81%
	84%
	85%


Complete the table below regarding key areas of student learning indicators.  Include your 2014-2015 data as baseline data, as well as upcoming goals. 
	Leading Indicators
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	1. 	Number of minutes within the school year that students are required to attend school    (8:40 – 3:40 daily)
	75,600
	75,600
	75,600
	75,600
	75,600
	75,600

	2.    Number of daily minutes of math instruction

	60 minutes
	90 minutes 
	90 minutes 
	90 minutes 
	90 minutes 
	90 minutes 

	3.    Number of daily minutes of EL/A instruction

	90 minutes
	90 minutes
	90 minutes
	90 minutes
	90 minutes
	90 minutes

	4. 	Dropout rate – HS only

	NA
	NA
	NA
	NA
	NA
	NA

	5. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)
	96.2%
	96.5%
	96.8%
	97.0%
	97.3%
	97.5%

	6. 	Number of students completing advanced coursework (e.g., AP/IB), or advanced math coursework – HS only
	NA
	NA
	NA
	NA
	NA
	NA

	7.  Number of students completing dual enrollment classes – 
HS only
	NA
	NA
	NA
	NA
	NA
	NA

	8.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.) – HS only
	NA
	NA
	NA
	NA
	NA
	NA

	9.  Types of increased learning time offered 
· LSY- Longer School Year
· LSD- Longer School Day
· BAS-Before/After School
· SS- Summer School
· WES-Weekend School
· OTH-Other	
	
Limited afterschool tutoring & no Activity Bus (afterschool transportation). 

Summer school limited to students who did not pass I-READ3
 
	
BAS – 1.5 hrs. x days for afterschool program—with transportation provided

SS –Extend summer school offerings
	
BAS – 1.5 hrs. x day for afterschool program—with transportation provided

SS – Extend summer school offerings
	
BAS – 1.5 hrs. x day for afterschool program—with transportation provided

SS – Extend summer school offerings
	
BAS – 1.5 hrs. x day for afterschool program—with transportation provided

SS – Extend summer school offerings
	
BAS – 1.5 hrs. x day for afterschool program—with transportation provided

SS – Extend summer school offerings

	10. 	Discipline incidents – number of suspensions and/or expulsions       Baseline 109 of 475 = 23% of enrollment
	109 (23%)
	20%
	17%
	14%
	11%
	8%

	11. 	Truants – number of unduplicated students who have received truancy letters or action, enter as a whole number
	10
	8
	7
	6
	5
	4

	12. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)  

 
	Data will not be available until late summer, as evaluations include 2015 ISTEP+ performance & growth results.  

Tentative spring data shows:
Highly-Effective 8
Effective 18
Improvement Needed 4
Ineffective 1
	4 Highly Effective
new principal & new expectations

25 Effective

2  Improvement Needed

0 Ineffective
	5 Highly Effective

25Effective

1 Improvement Needed

0 Ineffective
	6 Highly Effective

25Effective

0  Improvement Needed

0  Ineffective
	7 Highly Effective

24 Effective

0  Improvement Needed

0  Ineffective
	8 Highly Effective

23 Effective

0  Improvement Needed

0  Ineffective

	13. 	Teacher attendance rate
       (must be a percentage between 0.00 and 100.00)
	96.8%
	97%
	97.2%
	97.4%
	97.6%
	98%



For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. Each area should be tied back to data above and address the subgroup needs identified.
	Instructional Programs

	LEA analysis
	
District leadership and Sunny Heights Elementary School staff identified strengths and weakness of existing instructional programs through their examination (Self-Assessment) of practices commonly aligned to high-performing, high-need urban schools (Table 1).

	Table 1:  Needs Assessment Self-Assessment Findings for Instructional Programs

	Instruction

	Strong Practices
	Improvement Needed

	Instruction is evaluated through rigorous, transparent, and equitable processes that take into account student growth and performance
	Is primarily lecture-style and teacher-centered

	
	Places the same cognitive demands on all learners (i.e., no/very limited differentiated instruction)

	Daily 30-minute "Success" period is scheduled to provide re-grouped students additional remediation or enrichment (8-Step Process strategy)
	Textbooks are the primary drivers of instruction

	
	Does not routinely and effectively use instructional technologies to engage and enhance student learning

	
	Classrooms and library are outdated and lack collaborative working spaces

	
	Funding is not available to provide desired classroom instructional resources & supplies resulting in many teachers using personal funds to purchase them 

	
	While staff have learned about Depth of Knowledge, projects for higher-order thinking (e.g., STEM) do not occur regularly.  Cooperative and collaborative learning activities are limited.

	
	No funds to support a Math Interventionist 

	
	Teachers rarely meet in or across grade-level teams to discuss and improve teaching and learning

	
	Extended learning time, beyond the regular day, week or year is rarely provided (particularly for high-need students) -- nor are funds available to offer transportation for student "Activity Buses" beyond the regular school day

	Curriculum

	Strong Practices
	Improvement Needed

	New Curriculum Maps/Guides (instructional calendars) are aligned within and across grade levels
	Students are not highly-engaged, via effective instructional practices (e.g., blended-learning strategies; digital content to address specific needs of individual learners; hands-on/collaborative projects)

	Written curriculum is rigorous and cognitively demanding
	

	
	Is not differentiated for struggling students during Reading and Math (STEM) Blocks.  Primarily whole-group instruction in classrooms.  Limited personalized learning (e.g., through small group work; no interventionist support for Mathematics).

	
	More support needed to differentiate for high-need groups (e.g., EL learners and students with disabilities)

	Data & Formative Assessments

	Strong Practices
	Improvement Needed

	Monthly Learning Log meetings (8-Step Process) involve data analyses for regrouping students for daily, 30-minute Success Periods (8-Step Process)
	Formative data not routinely disaggregated and effectively used by teachers to differentiate classroom instruction--or meet individual needs on a daily/weekly basis

	
	We have a magnitude of data, but teachers struggle to know the most "important" data on which to focus 

	
	Students do not use data for goal setting or tracking individual progress

	Instructional Technologies to Engage & Enhance Learning

	Strong Practices
	Improvement Needed

	iPads and Chromebooks are available in all classrooms (in most instances, 1:1)
	Classroom instructional technologies are needed to support small group and collaborative work (i.e., interactive projectors and dry-erase walls, for students to do collaborative work) 

	 
	Digital content for leveled student use is sorely needed to support teachers' effective differentiation among learners and high-need student groups

	 
	Collaborative work space is extremely limited, particularly for hands-on STEM project-based learning activities



Leadership also considered findings from their analyses of Sunny Heights’ historical ISTEP+ achievement and growth data.

Data Findings for ELA Achievement & Growth
As shown in Table 2, ISTEP+ ELA proficiency rates have dropped over the majority of the past five years.  Most recently, pass rates have dropped for every subgroup except for White and EL students. Black students, who represent the overwhelming majority of students, have a 14 percentage point gap between the performances of their White student counterparts.  In nearly all instances, Sunny Heights pass rates are significantly lower than the State average rates for student subgroups.

	Table 2:  ISTEP+ELA Historical Data for All Sunny Heights Students

	Sunny Heights Elementary 
	ENGLISH/LANGUAGE ARTS 

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14

	Overall
	82%
	76%
	75%
	81%
	75%

	Black
	81%
	74%
	71%
	79%
	73%

	Hispanic
	77%
	74%
	91%
	80%
	67%

	Multiracial
	100%
	82%
	80%
	95%
	83%

	White
	84%
	86%
	77%
	79%
	87%

	Free/Reduced
	79%
	71%
	73%
	82%
	72%

	EL
	72%
	suppressed
	100%
	62%
	63%

	SpEd
	66%
	50%
	67%
	69%
	47%




Tables 3 & 4 provide disaggregated results, by grade levels tested at Sunny Heights. Although decreased achievement rates occur at both Grade 3 and Grade 4, performance at Grade 3 is lower than Grade 4 within most subgroups.  Overall, Black and Hispanic students are among those with the lowest pass rates.  Collectively, they represent nearly 80 percent of the student population in Sunny Heights.  Both EL and students with disabilities perform at levels well-below the Overall pass rate.

	Table 3:  ISTEP+ ELA Historical Data for Students in Grade 3

	 Grade 3
	ENGLISH/LANGUAGE ARTS 

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14

	Overall
	94%
	82%
	84%
	80%
	73%

	Black
	91%
	83%
	77%
	79%
	68%

	Hispanic
	93%
	75%
	100%
	67%
	67%

	Multiracial
	suppressed
	suppressed
	suppressed
	100%
	80%

	White
	79%
	83%
	suppressed
	82%
	92%

	Free/Reduced
	80%
	77%
	84%
	81%
	73%

	EL
	58%
	suppressed
	suppressed
	suppressed
	62%

	SpEd
	58%
	73%
	suppressed
	suppressed
	suppressed

	Table 4:  ISTEP+ ELA Historical Data for Students in Grade 4

	 Grade 4
	ENGLISH/LANGUAGE ARTS 

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14

	Overall
	80%
	71%
	68%
	81%
	77%

	Black
	82%
	67%
	67%
	80%
	77%

	Hispanic
	75%
	73%
	83%
	suppressed
	67%

	Multiracial
	suppressed
	suppressed
	suppressed
	suppressed
	85%

	White
	78%
	suppressed
	suppressed
	suppressed
	80%

	Free/Reduced
	80%
	66%
	64%
	83%
	72%

	EL
	67%
	suppressed
	suppressed
	suppressed
	64%

	SpEd
	55%
	31%
	58%
	suppressed
	suppressed



As illustrated in Table 5, Sunny Heights' median growth percentage has dropped over the past five years.  The most recent results are well-below 50 percent and, thereby, considered unacceptably low.

	Table 5: ISTEP+ ELA Historical Student Growth

	ELA Median Growth Percent

	2009-10
	2010-11
	2011-12
	2012-13
	2013-14

	53%
	35%
	34%
	42%
	38%

	High Growth
	Low Growth
	Low Growth
	Low Growth
	Low Growth

	Higher Achievement
	Higher Achievement
	Lower Achievement
	Higher Achievement
	Lower Achievement



Data Findings for Mathematics Achievement and Growth
As shown in Table 6, ISTEP+ Math proficiency rates have consistently and substantially dropped over the past five years.  Most recent data show that pass rates dropped for every subgroup except for White students (which only represent roughly 11 percent of the school's population). Black students, who represent the overwhelming majority of students (roughly 63 percent), have a 22 percentage point gap between the performances of their White student counterparts.  In every subgroup, other than White students, Sunny Heights pass rates are significantly lower than the State average rates for student subgroups.

	Table 6: ISTEP+ Historical Data for All Sunny Heights Students 

	Sunny Heights Elementary
	MATHEMATICS

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14
	2014  State Ave

	Overall
	85%
	77%
	76%
	73%
	62%
	84%

	Black
	81%
	74%
	72%
	71%
	61%
	65%

	Hispanic
	88%
	82%
	91%
	68%
	44%
	76%

	Multiracial
	80%
	82%
	70%
	90%
	70%
	80%

	White
	91%
	86%
	82%
	74%
	83%
	88%

	Free/Reduced
	84%
	75%
	74%
	73%
	58%
	75%

	EL
	89%
	suppressed
	93%
	50%
	38%
	NA

	SpEd
	72%
	48%
	71%
	69%
	27%
	NA



Tables 7 & 8 provide disaggregated results, by grade levels tested at Sunny Heights. Although decreased achievement rates occur at both Grade 3 and Grade 4, performance at Grade 3 is considerably lower than Grade 4 within most subgroups.  Overall, Black and Hispanic students are among those with the lowest pass rates. (Note that Grade 4 Hispanic results are based on three students, and EL results reflect one student.)   

	Table 7:  ISTEP+ Math Historical Data for Students in Grade 3

	 Grade 3
	MATHEMATICS

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14
	2014  State Ave

	Overall
	85%
	77%
	78%
	71%
	59%
	81%

	Black
	79%
	75%
	73%
	72%
	53%
	62%

	Hispanic
	100%
	75%
	90%
	55%
	60%
	71%

	Multiracial
	suppressed
	suppressed
	suppressed
	83%
	70%
	76%

	White
	86%
	92%
	suppressed
	73%
	77%
	86%

	Free/Reduced
	86%
	76%
	77%
	71%
	57%
	72%

	EL
	100%
	suppressed
	suppressed
	suppressed
	62%
	NA

	SpEd
	suppressed
	58%
	suppressed
	suppressed
	suppressed
	NA

	Table 8:  ISTEP+ Math Historical Data for Students in Grade 4

	 Grade 4
	MATHEMATICS

	
	2009-10
	2010-11
	2011-12
	2012-13
	2013-14
	2014  State Ave

	Overall
	88%
	77%
	73%
	75%
	65%
	83%

	Black
	91%
	74%
	71%
	69%
	68%
	66%

	Hispanic
	80%
	87%
	92%
	suppressed
	25%
	76%

	Multiracial
	suppressed
	suppressed
	suppressed
	suppressed
	69%
	79%

	White
	89%
	suppressed
	suppressed
	suppressed
	90%
	87%

	Free/Reduced
	85%
	74%
	71%
	75%
	60%
	75%

	EL
	80%
	suppressed
	suppressed
	suppressed
	9%
	NA

	SpEd
	73%
	39%
	64%
	suppressed
	suppressed
	NA



As illustrated in Table 9, Sunny Heights' median growth percentage has consistently dropped over the past five years.  The most recent results are well-below 50 percent and, thereby, considered unacceptably low.

	Table 9: ISTEP+ Math Historical Student Growth

	Math Median Growth Percent

	2009-10
	2010-11
	2011-12
	2012-13
	2013-14

	60%
	57%
	51%
	36%
	26%

	High Growth
	High Growth
	High Growth
	Low Growth
	Low Growth

	High Achievement
	High Achievement
	Lower Achievement
	Lower Achievement
	Low Achievement



Data Findings for I-READ
Table 10 shows that although overall pass rates of Grade 3 students taking I-READ increased to 87 percent during 2012-13, they dropped by 2013-14 with a 78 percent pass rate.  While 100 percent of White students passed the spring 2014 I-READ assessment, only 75 percent and 69 percent of Black and Hispanic students, respectively, were successful.  As reflected in the numbers of students tested, Black students are the predominate subgroup.  Although far fewer students with disabilities were assessed, only two SpEd students (15%) passed I-READ.

	Table 10:  I-READ Historical Data (both spring & summer results) for Grade 3

	Sunny Heights Grade 3
	I-READ  

	
	2011-12
	2012-13
	2013-14

	
	% Pass
	# Pass
	% Pass
	# Pass
	% Pass
	# Pass

	Overall
	84%
	65
	87%
	83
	78%
	79

	Black
	78%
	40
	82%
	50
	75%
	46

	Hispanic
	100%
	10
	92%
	11
	69%
	9

	Multiracial
	suppressed
	 
	100%
	12
	suppressed
	 

	White
	suppressed
	 
	91%
	10
	100%
	12

	Free/Reduced
	86%
	54
	84%
	63
	77%
	63

	EL
	suppressed
	 
	91%
	10
	71%
	10

	SpEd
	suppressed
	 
	71%
	10
	15%
	2



Data Findings for Effective Integration of Instructional Technology 
The Center for Evaluation and Education Policy (CEEP), IU Bloomington, examined technology integration in 20 Sunny Heights classrooms during January and February of 2015.  A Technology Integration Matrix Observation Tool, developed by the University of South Florida, was used as the basis for the structured observations. The overwhelming majority of technology use showed evidence of "Entry" levels of integration across five areas of analyses.  Technology is primarily employed in rudimentary ways at Sunny Heights Elementary School, reflecting a greater use of drill-and-practice types of activities in early grades.  CEEP noted that lower general reading abilities likely also limited the frequency of higher levels of effective integration. The summary analyses of CEEP’s findings are displayed in Table 11.

	Table 11: Analyses of Student Usage of Instructional Technology at Sunny Heights

	   5 AREAS of ANALYSES
	Entry & Adoption
	Adaption
	Infusion & Transformation

	
	Lowest Levels of Integration
	Moderately Effective Level of Integrations
	Highly-Effective Integration

	Students actively engage in using technology as a tool
	Students receive information from teacher; use computer program for "drill and practice" activities
	Students work independently with technology tools in conventional ways
	Students able to select tools for specific purposes & use them regularly; they have options on how & why to use different technology tools

	Students use technology to collaborate with others
	Students receive information from teacher via technology 
	Students independently use technology tools in conventional ways for collaboration
	Students regularly use technology tools for collaboration, to work with peers and experts outside of classroom

	Students use tools to connect new info to their prior knowledge
	Students receive info from teacher via technology
	Students begin to use technology tools, e.g., graphic organizers, to build on prior knowledge and construct meaning
	Students use technology to construct and share knowledge in ways that may have been impossible without technology

	Students use technology to link learning activities to world beyond classroom
	Students use technology to complete assigned activities that are generally unrelated to world beyond classroom
	Students begin to use technology on their own activities that have meaning beyond classroom
	Students participate in projects and higher order learning activities that have meaning outside classroom

	Students use technology tools to set goals, plan activities, monitor progress, and evaluate results
	Students receive directions, guidance, and/or feedback via technology
	Students independently use technology tools for goal setting, planning & monitoring to evaluate specific activities
	Students regularly use technology tools to set goals, plan activities, monitor progress and evaluate results



Data Findings for Classroom Environs
Onsite observations, discussions with Sunny Heights’ staff, data from the school’s Self-Assessment findings, the lack of student engagement, and the failure to successfully differentiate instruction to meet the needs of all learners collectively point to the need to restructure our classroom instructional practices and learning environments.  Education Elements’ trainings for effective blended-learning, its student-rotation model, and teachers’ use of the daily-updated Highlights data dashboard (Ed Elements’), will inform curriculum (digital content) and instructional changes needed to implement more effective practices.  Existing classroom configurations—and the absence of instructional tools shown to engage learners and facilitate collaborative and small group work—present barriers for moving away from current, less-effective strategies.

While the district has provided iPads (K) and 1:1 Chromebooks (1-4) for students, there is still a need for interactive tools (interactive projectors, document cameras, dry-erase walls) and interactive work areas (e.g., lightweight, moveable & reconfigurable furniture) in classrooms to engage students in small-group, collaborative, higher-level thinking activities. With the support of district trainings, similar interactive tools and collaborative settings are being effectively used in middle school environs.  Teachers are reporting significantly-increased student engagement and motivation during classroom instruction. Warren’s Assistant Superintendent for Educator Effectiveness is committed to providing trainings needed to support teachers’ successful integration of these important tools into effective instructional practices for Sunny Heights Elementary School.


	Justification for Selected Interventions (include alignment to model chosen)
	
Justification of Selected Interventions
To significantly increase students’ ELA and mathematics achievement and growth, greater attention must be focused on highly-effective instructional practices; classroom instructional supports (digital content), instructional tools (blended-learning strategies, interactive projectors, document cameras, dry-erase walls) and environs (small group & collaborative work settings) that promote engaged and collaborative learning; and interventions (math specialist) and strategies that target individual student learning needs through differentiated instruction. These resources and strategies, supported by focused and sustained professional development, will enable the growth of our lowest-performing students, extend the learning of our highest-performing students, identify and address the needs of our students with disabilities and EL learners, and accelerate the achievement of all student learning groups.

Root Causes of High Need  
(a) Dramatic population changes, i.e., SES and ethnicity; 
(b) Instruction that is primarily lecture-style/teacher-centered and lacks specific instructional strategies to personalize instruction—based on specific student needs; 
(c) Limited or ineffective Tier II interventions provided for high-need students, particularly those who struggle in mathematics; 
(d) While all students have access to personal computers (iPads, Chromebooks), quality digital content—effectively employed—is needed; 
(e) Teachers are not receiving the PD needed to support their effective integration of instructional technologies into classroom practices;
(f) Textbooks are primary drivers of instruction, often lacking interest, relevance or differentiated learning materials; 
(g) Classroom and library environs do not support engaged and collaborative learning, limiting small-group or collaborative work; and 
(h) In general, cognitively demanding or regular use of higher-order thinking and STEM activities are not effectively developed or employed.

Alignment to Transformation Model
The Transformation Model focuses on transforming the school through implementing comprehensive instructional reform strategies.  Interventions described below build upon existing instructional and infrastructure strengths (e.g., Warren’s 8-Step Process for Continuous Improvement; newly-developed ELA & Math curriculum guides and units aligned to Indiana Academic Standards; monthly formative assessments). Through our proposed interventions, we will effectively integrate technology to personalize instruction; use real-time data to make instructional decisions for teaching and grouping students; deliver highly-personalized instructional practices through a blended-learning station-rotation model; offer environs that support small-group and collaborative work; provide additional targeted supports for struggling math students; and significantly increase achievement among all learners.

Sunny Heights SIG-Funded Interventions Selected to Support Instructional Programs

A. Support comprehensive instructional reform through differentiated, personalized classroom instruction and extended online learning opportunities by providing digital content for use by teachers and students –

1. Lexia Reading Core5 – site license provides services for all students. Core5 offers: explicit, systematic, personalized learning in the six key areas of reading instruction; data analyses through embedded assessments; data-driven actions plans, unique to each student; research-proven & endorsed by National Council of Administrators of Special Education.  Weekly use by all teachers (at a minimum, 3 times per week) during daily 90-minute Reading Blocks; and to support individual needs during extended-day after-school tutoring (detailed below in the Infrastructure section); and

2. ST Math (MIND Research JiJi Math & ST Fluency) – site license provides all students with an innovative visual approach that teaches math concepts, aligned to State standards. Game metaphor engages students who have struggled with conventional approaches; language-independent software lessons reduce barriers for EL students; self-paced instruction with embedded assessments allows teachers & parents to monitor progress. Used weekly by all teachers (at a minimum, 3 times per week) during daily 90-minute Math Blocks; and to support individual needs during extended-day after-school tutoring (refer below to the Infrastructure section).

Note: During the 90-minute Reading Block and the 90-minute Mathematics Block, classroom teachers will use Education Elements’ station-rotation model, whereby students are grouped and given assignments based on real-time data analyses (via the “Highlights” dashboard and State & district formative assessments).  Students then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teacher); and a collaboration station where students apply higher level DOK to their learning (using dry-erase walls or collaborative spaces in room).  

B. Support collaborative work among students within technology-rich environs that also enables STEM instructional activities by providing – 

1. Renovated library area (will be called the MediaPlex) to offer technology-rich, collaborative work learning areas. The MediaPlex will host multiple SIG-funded environs: 
(a) STEM Studio to deliver 24 PLTW modules to classes of students (with work stations, cart of iPads, interactive projector, dry-erase/White wall and PLTW modules & materials);
(b) Large, collaborative space (large enough for 1-2 classes to collaboratively-work at dry erase tables/chairs) to support classroom or grade-level groups, or cross-grade-level teams to work on projects, or to receive extended-day after-school instruction. This area will also be used for teacher collaboration and PD sessions; and
(c) Creative Thought Gallery where the entire area is one big dry-erase board (students/teachers write on the walls). An entire classroom can go to the Gallery and each scalloped section of the room (outer perimeter) is about 7½ feet wide—accommodating groups of four students in each of the 10 scalloped spaces. Form and function were considered in the design of this area to enable all 10 of each 4-member student group to write in a unique space and not bump into other student work groups. In the center of the Creative Thought Gallery is a huge table with three (3) computers on it, providing immediate internet access to the student work teams.  

2. STEM programs and supplies for use in STEM Studio (Project Lead the Way’s new K-5 program called “Launch,” that applies STEM knowledge, skills and critical thinking through 24 highly-engaging program modules)  
 
3. Full-time STEM Teacher to attend Project Lead the Way facilitator trainings; oversee and conduct classroom rotations of students participating in the Launch Program modules (our STEM rotation will work like a “Special” e.g., music, art, PE, library); and to train Sunny Heights’ teachers to implement the Launch modules (to ensure sustainability beyond the grant funding period)

4. Collaborative classroom environs placing interactive projector, document camera, one dry-erase wall, and furniture for one setting for small group-work (lightweight, moveable & reconfigurable furniture) in each of 22 Sunny Heights classrooms to support blended-learning instruction using a station-rotation model (offering direct-instruction & independent work; small-group work with teacher; and collaborative student-group work)  

C. Support teachers’ work to transform classroom instruction using personalized learning strategies and offer professional and leadership growth by providing – 

1. Year-long staff support and trainings, facilitated by Education Elements (external partner), to transform instructional classroom practices that personalize learning, engage and motivate students, and result in the increased academic achievement of all learners.  Ed Elements offers a data dashboard called “Highlights,” providing nightly updates that allow teachers to immediately use data for lesson planning and student groupings.                                                                       Note: Comprehensive explanations are provided in the Part 8, External Partners section of this proposal.

2. Teachers’ professional development to support their effective implementation of: 

(a) Digital content (Lexia Reading Core5 and ST Math); and 

(b) STEM activities.  The selected STEM Teacher will serve as Sunny Heights’ “point person” to Project Lead the Way’s new K-4 Launch Program.  During the 2015-16 planning year (summer 2016), our STEM Teacher will attend PLTW’s Launch Lead Teacher Training at an affiliated PLTW training site.  Launch Modules will be implemented by the STEM Teacher via class rotations (during “Specials,” like art, music, PE) beginning with the 2016-17 school year.  By no later than 2019-20, the STEM Teacher also will conduct on-site Building-Level Readiness Trainings for staff who will assume implementation of PLTW Launch modules by the end of the grant funding period.

3. Teacher Incentives for high-performing teachers will offer educational supplies that support classroom and extended-time instruction, such as dry-erase markers, book bags, journals, and easels

D. Personalize learning and offer extended support for students who struggle by providing – 
 
1. Full-time math interventionist, working collaboratively with teachers, to provide small-group instructional support during daily 90-minute math block, scheduled across the school day for different grade levels. This schedule will place the Math Interventionist in classrooms to work in tandem with classroom teachers using Education Elements’ station-rotation model, whereby students are grouped and given assignments based on real-time data analyses (via the “Highlights” dashboard and State/district formative assessment results).  Students then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teacher/interventionist); and a collaboration station (students collaboratively applying learning).  



	School Leadership & the Development of Teacher & Leader Effectiveness

	LEA analysis
	
District leadership and Sunny Heights Elementary School staff identified strengths and weakness of existing practices in their examination (Self-Assessment) of practices commonly aligned to high-performing, high-need urban schools.  Self-Assessment findings are reported in Table 11.

	Table 12:  Needs Assessment Self-Assessment Findings for School Leadership

	The Principal & Leadership

	Strong Practices
	Improvement Needed

	
	Principal serves as lone leader; wants to "do it all."  Does not delegate responsibilities among other potential building leaders. Need to build staff capacity for leadership and strengthen buy-in & ownership of initiatives; the distribution of responsibilities and leadership roles among staff should be strengthened.

	
	Rarely in classrooms.  Does not "manage," but rather "controls."  Is not viewed as a collaborative problem-solver.

	
	Is not viewed as knowledgeable about ELA and mathematics instruction

	
	Leadership has limited understanding of new Curriculum Map/Guides (instructional calendars) and does not adequately oversee and support teachers' use of these tools

	
	The principal does not adequately oversee and support the implementation of Tier I classroom/school behavioral expectations

	Professional Development

	Strong Practices
	Improvement Needed

	By in large, PD is related  to curriculum and instruction 
	Most often, job-embedded PD efforts have been one-shot sessions and not sustained

	PD to support Tier I PBIS school behavioral management systems is job-embedded
	Does not include increasing staff's knowledge and skills in instructing all students--including EL and students with disabilities

	PD and technical assistance to support teachers' and students' effective use of instructional technologies in a Google environment
	PD for personalizing learning is needed, with focus on using data to support teacher-led small group work, student collaborative work and student independent work (at differentiated levels)



These leadership findings also reflect those identified during year-long performance evaluations conducted by the Assistant to the Superintendent for Elementary Education, resulting in the district superintendent’s decision to replace the Sunny Heights principal at the end of the 2014-15 school year. The newly-appointed principal, Stephen Foster, brings a rich history of highly-successful leadership and will build a culture of collaboration, high expectations for teaching and learning, and a sense of urgency for significantly-increasing student achievement at Sunny Heights.

For nearly a decade, Foster served as the principal of Warren’s Lakeside Elementary School, where under his leadership the school was selected by the Department of Education as a National Blue Ribbon School, an Indiana Distinguished Title I School, and a High-Performing Title I School. When asked by Warren Township’s superintendent to serve as the leader of the (then) new Creston Intermediate Academy serving Grades 5-6, Foster’s ability was readily evidenced as he led the academy from a PL221 letter grade of “D” in 2010 (when Creston IA opened) to its current letter grade of “A” (2014-15).

Stephen Foster was one of two elementary school leaders selected to pilot Warren’s highly-acclaimed 8-Step Process for Continuous Improvement. As a highly-effective leader and successful implementer, he has served as a respected presenter during 8-Step Process administrator workshops. Foster was awarded the Spotlight on Learning Award by the State Superintendent of Public Instruction in recognition for his dedication and distinguished leadership as a Distinguished Principal, both in 2009 and in 2010. He has been selected to provide mentoring as a Peer Review Team Leader in assisting an Indiana school district in NCLB School Improvement; as an LEA Improvement Facilitator for the IDOE’s Title I Office; and recognized as a Distinguished Principal for the IDOE’s “Institute for School Leadership Teams” to mentor urban school principals and school improvement teams in high-levels of improvement status from 2008 to 2011. The two principals he mentored became highly-effective—with one now serving in a district leadership role. These principals continue to contact Mr. Foster for advice.

As a SIG-transformation-principal, Foster has been given the authority to identify and select his leadership team and staff.  From his perspective, the role of the newly-appointed school Dean is vital to Sunny Heights’ turnaround initiative.  Foster is seeking an individual with urban district experiences aligned to the specific needs identified at Sunny Heights, most notably for those oversight areas of discipline. This individual will be a proven, collaborative leader in the important work of school culture; one that can motivate youth, works collaboratively with staff, and communicates effectively with parents.  Ideally, the dean will also bring first-hand, successful leadership experiences in community activities involving youth and families (e.g., Big Brothers, church youth groups, scouting, coaching). As Foster well-understands, the new dean must bring a strong, positive presence to effectively support school-wide behavioral practices that are fairly and consistently-applied, working collaboratively with the principal, Gallahue Life Skills Specialist and classroom teachers to create an immediate difference in the culture at Sunny Heights Elementary School.

Analysis of Teacher and Principal Performance Evaluations
To ensure buy-in, Warren teachers and administrators formed committees to create our district’s performance evaluation metrics, aligned to the expectations of Indiana PL90 and the IDOE’s model for annual Teacher Performance Evaluations. Warren’s process encourages the improvement of instruction through collaboration between teachers and building administrators and ongoing PD and support. The high-quality of instruction that lies at the heart of our district’s commitment to academic excellence depends upon consistent implementation of professional behaviors.  Our process is intended to engage teachers and their evaluators in a professional dialogue that encourages growth and improvement.

One of only six pilot sites implementing the requirements of the State’s performance evaluation system, Warren now fully-applies its provisions. Annual performance evaluations for principals and teachers are in place combining performance measures, student achievement and growth that result in four levels of performance ratings: highly-effective, effective, improvement necessary, and ineffective.  Educators receive feedback in the four domain areas of: instructional planning; effective instruction; classroom environment; and professional commitment.  The principal uses these data to identify professional development needs of individual teachers, or when patterns of behaviors across multiple teachers appear, to identify school-wide PD supports. 

Prepared by principals using iPads or Chromebooks, data from multiple observations are electronically-entered and maintained on the district’s PIVOT evaluation warehouse site.  Teacher feedback is provided within 24-hours of observations, allowing corrective action, when needed, to adjust instruction. Generally, feedback provides affirmation for great instructional practices. When a pattern of ineffective practices or behaviors are observed, a “problem-solving” meeting occurs where the teacher and principal discuss the concerns and create a plan to solve them, within an established timeline.  If the problem is resolved within the timelines, the process ends.  If not, teachers face intensive intervention. Over a new time frame, team members (a different administrator and fellow teachers) conduct observations and give feedback and advice.  If the teacher improves, the process goes back to the less intense problem-solving level.  If not, the principal can recommend that the teacher’s contract be cancelled.  Teacher dismissal is never taken lightly.  The goal of the evaluation process is to provide meaningful, timely feedback in order for a teacher to improve his/her practice and to provide support for that improvement.

Understanding the critical need for highly-effective teachers, Foster is particularly strong in his ability to motivate staff to work collaboratively in an effective and positive manner towards meeting students’ needs. During the SIG 2015-16 planning year, his routine performances evaluations will be used to identify instructional staff strengths and intervene when needs are identified to support teachers’ improved and effective instruction. As a Transformation principal, Stephen Foster will have the latitude to remove teachers who are unable or unwilling to support the goals of the SIG initiative to transform instructional practices, behavior expectations, and student performance at Sunny Heights Elementary School, following the process collaboratively-created by administrators and teachers.

Similar to teachers, principals are annually evaluated within five-performance-level ratings (highly-effective, effective, minimally effective, improvement necessary, and needs improvement), based on valid performance measures—including achievement and growth of all students—and other measures of professional practices. Through school observations, principal practices are observed by the Assistant Superintendent for Elementary Education (Tim Hanson), using the PIVOT online evaluation system.  If a pattern of need is identified, written work-improvement plans are jointly developed, with expectations and timeframes defined. As with teachers, principals receive a mid-year and an end-of-the-year formal evaluation and are placed into one of the five performance level categories. Those evaluations are used for continual improvement in instructional leadership, to guide professional development needs and to inform personnel decisions.

Analysis of Development of Teacher and Leader Effectiveness
Intensive PD initiatives that started during 2013-14 are considered to be of high-quality and job-embedded to support teachers’ use of newly-developed ELA & Mathematics curriculum maps (instructional calendars), Unit Guides, and rigorous formative assessments aligned to Indiana Academic Standards. As noted in the previous section, this proposal seeks to partner with Education Elements to facilitate staffs’ development and implementation of blended-learning strategies through the thoughtful integration of technology to accelerate student learning, individualized instruction, and increase student engagement and ownership of their learning. During 90-minute instructional blocks—for ELA and another for mathematics—a student-rotation model will give students routine opportunities to receive direct instruction, work in small groups with teachers, do independent work, and collaborate with others. 

Although embedded professional development opportunities will be built into the master schedule for important grade-level teacher data meetings (8-Step Process “Learning Log” meetings), building a culture for shared leadership and ownership of policies and practices is greatly-needed. When asked about incentives most-desired by teachers and leadership, time and support to attend professional learning with peers (outside the district—relevant to work at Sunny Heights) was the response among staff who will be working to implement the SIG Transformation Model.


	Justification for Selected Interventions
(include alignment to model chosen)
	Justification of Selected Interventions         
With full-confidence in his abilities and positive vision for leading, Dr. Dena Cushenberry has given Mr. Foster the responsibility to serve as principal and dramatically impact the performance of Sunny Heights Elementary School.  Stephen Foster possesses the requisite knowledge and skills in pedagogy, instructional practices, data analysis, and ability to build relationships necessary to significantly impact school culture, expectations for students and staff, and academic achievement. As importantly, he has the grit and tenacity required to transform Sunny Heights.  

While we recognize that true reform does not happen overnight, past accomplishments, multiple-year observations, process checks, and evidentiary achievement data confirm that Foster is the ideal transformational leader for overseeing, facilitating and supporting all initiatives detailed within our Sunny Heights SIG proposal. 

All Sunny Heights educators will engage in trainings and professional grade-level team meetings, embedded into their schedule (and occasionally beyond the school day/year, e.g. Ed Elements trainings), that support their individual and collective capacity to effectively implement engaging, personalized learning environments—using strategies that meet each student’s academic needs.

Justification for SIG-funded extended-time professional development activities (beyond the school year) include:

(a) It honors teachers’ preferred incentive for recognizing their efforts and accomplishments as a Transformation Model school;
(b) It will provide professional growth and build staff knowledge, understanding and capacity for leaderships roles;
(c) These intensive trainings will further Sunny Heights’ goals for substantially impacting students’ academic achievement over the next several years; and
(d) It helps build teacher buy-in and ownership in the work needed to sustain improvement beyond the grant-funding period.

Alignment to Transformation Model
As required under the Transformation Model, the Sunny Heights principal was replaced, effective school year 2015-16, with one who has a past track record of student success and the ability to lead the transformation. The principal has been given operational flexibility with control over people, time, programs and budget. The principal is redesigning the current leadership structure to creative a building-wide team (including administrative staff and teacher leaders) to focus on: building leadership capacity; developing teacher leadership across the building; school improvement planning; and roles, responsibilities, and goals of all leadership members. Updates and progress to the local school board will be presented bi-annually by the principal, Stephen Foster.  The district has a plan for providing sustained support, including monthly monitoring of SIG programming, implementation and evaluation.  The principal will be further supported through: (a) an assigned mentor, Ryan Russell, Assistant to the Superintendent for Educator Effectiveness; and (b) Sunny Heights’ external partner, Education Elements, in the development and implementation of highly-effective blended learning strategies, using a station-rotation model. A teacher evaluation system takes student growth into account as a significant factor and staff will be provided with financial incentives through opportunities for leadership development (Harvard’s summer Institute for Urban School Leaders). 
 
SIG-Funded Interventions Selected to Support School Leadership and the Development of Teacher & Leader Effectiveness for Sunny Heights Elementary School

A. Intensive extended-time PD, identified by building leadership and teachers, will increase collaborative efforts and support professional leadership growth of highly-effective teachers.  Since staff recognizes the importance of being in their school during the regular school year, such trainings will occur outside the regular school day and year. This staff-selected incentive will provide a week-long leadership experience at the Institute for Urban School Leaders at the Harvard Graduate School of Education.  Here, school teams will examine successful practices from urban settings; explore strategies that promote student engagement; identify leadership roles required to improve teaching & learning in classrooms; examine beliefs & cultural impacts for learning; and explore techniques for closing achievement gaps.

B. An experienced external consultant will support district leadership in its responsibilities for oversight and evaluation of SIG initiatives through tasks assigned by the Assistant Superintendent for School Improvement (e.g., monthly process checks to ensure fidelity to the approved grant proposal; provide ongoing feedback to leadership for program improvement to inform adjustments needed across the entire project period;  gather and analyze relevant data; or other relevant duties as assigned)




	School Infrastructure

	LEA analysis
	
District leadership and Sunny Heights Elementary School staff identified strengths and weakness of existing practices in their examination (Self-Assessment) of practices commonly aligned to high-performing, high-need urban schools (Table 13).

	Table 13:  Needs Assessment Self-Assessment Findings for School Infrastructure

	Extended-Learning Opportunities

	Strong Practices
	Improvement Needed

	Daily 30-minute "Success" period is scheduled to provide re-grouped students additional remediation or enrichment (8-Step Process strategy)
	Additional time needed to support learning needs of struggling students, most notably, all low-achieving students, EL and students with disabilities.  Extended learning time, beyond the regular day, week or year is rarely provided. 

	
	Funding is not available to offer transportation for student "Activity Buses" beyond the regular school day

	Behaviors that Interfere with the Teaching & Learning of All Students

	Strong Practices
	Improvement Needed

	
	Too many teachers do not adequately implement Tier I classroom/school behavioral expectations (principal/dean does not oversee & support)

	
	Student behaviors are very disruptive.  There are no (very limited) supports to address recurring behavioral/emotional needs of students.

	
	Staff have not implemented (school-wide) consequences for disruptive student actions e.g., hitting, throwing chairs, cussing, destruction of property.  Need for a strong, firm and consistent Principal and Dean across entire school year.  

	Family & Community Involvement & Support

	Strong Practices
	Improvement Needed

	Literacy and Math nights are very-well attended by parents
	Levels of support are not sufficient to meet social and emotional needs of students and their families (social skills groups, parent training) 

	
	Additional support through the district's community partner (Community Health Network/Gallahue Services) is warranted at Sunny Heights, based on high degree of need & patterns of disruptive behaviors

	 
	Student incentives to recognize positive behaviors



Data Findings Related to Extended-Time Learning
Self-Assessment and research findings include:
(a) Too frequently, classroom instruction has placed the same cognitive demand on all learners. Those who are farthest behind require additional time and support to close achievement gaps (particularly for Black, Hispanic and students with disabilities);
(b) Instruction has not been adequately differentiated or personalized for all students;
(c) Although every student participates daily in 30-minute “Success” (8-Step Process) remediation/enrichment, more time and intervention specific to individual needs are required for our highest-need students;
(d) Extended-day day/year learning time is rarely provided for Sunny Heights students;
(e) Transportation is not provided (i.e., late Activity Buses beyond the regular school day);
(f) Research findings show that extended-learning time has emerged as a promising policy option in recent years among such organizations as Massachusetts 2020, the Center for American Progress, the Harvard Family Research Project, and others;
(g) Extended-learning time is more effective for disadvantaged children than for children from middle or high socio-economic status household (nearly 80 percent poverty rate at Sunny Heights);
(h) Fight Crime: Invest in Kids, 2012, shows that juvenile crime (ages 5-17) is greatest from 3-6 pm—in the afterschool hours while parents are at work. Their research shows that, “Children who participate in afterschool programs are less likely to use drugs or become victims or perpetrators of crime;” and
(i) Successful extended learning-time programs have been shown to involve teacher commitment and leadership; they are evidence-based and data-driven; and they are focused on core academics and enrichment activities that are aligned with school-wide goals and reforms.

Data Findings Related to Behaviors that Interfere with the Teaching and Learning of All Students
Located on the east side of Indianapolis, hardly a day passes without an evening news report of violent crime or family disturbances within our community. According to SAVI Data, the juvenile crime rate (ages 5-17) within Warren Township is higher than those rates in the surrounding school districts of Lawrence, Decatur, Washington, Perry, Pike and Franklin Townships.

For many of Warren’s students, school is often the safest place they can be. And yet, at Sunny Heights, recurring disruptive student behaviors have not consistently and adequately been addressed. Table 14 provides recent historical suspension data.

	Table 14:  Sunny Heights Historical Suspension Data

	 
	Black
	Hispanic
	White
	Multi-Racial
	Total

	2012-2013
	27
	1
	8
	2
	38

	2013-2014
	79
	1
	9
	11
	100

	2014-2015
	95
	 
	7
	7
	109



Among district elementary schools, suspension rates for Sunny Heights Elementary have consistently been among the highest.  During the 2014-15 school year, district-wide efforts were made to dramatically reduce the numbers of student suspensions. Still, Sunny Heights remained at an unacceptably high level of 109 suspensions, as compared to a comparable elementary school (less than a quarter mile away) with only 14 suspensions.  Within a single school year, more than 550 office referrals for disruptive behaviors (primarily for simple assault, disruption, inflammatory actions and fighting) were made by teachers. This is an indication of the degree of need for consistent, systemic school-wide behavioral expectations and applied consequences--augmented by supportive interventions to address chronic behaviors that cannot be resolved through CR-PBIS Tier I classroom management strategies.

LEA Analyses of Gallahue School-Based Mental Health Counseling Service (detailed more fully in Part 8)
Through Gallahue Mental Health (part of Warren Township’s long-time partnership with Community Hospital), each elementary school site is provided therapist services to work collaboratively with administrators and teachers regarding support for students experiencing mental health and behavioral difficulties, thereby considerably improving the classroom learning experience for many of our students. When a student is identified as needing extended behavioral/mental health support through Gallahue services, the Gallahue therapist works with the family to complete referral forms (required by commercial & Medicaid insurance carriers), to request Gallahue services. While some parents follow through with the steps needed to secure this support (albeit often taking several weeks to do so), far too many of our parents do not. This inaction does not allow school personnel to be immediately responsive to student needs.  If, however, a full-time Gallahue Life Skills Specialist could be funded and assigned to Sunny Heights Elementary School, timely support for the resolution of recurring behavioral needs could occur.  

More specifically, here is the distinction between what is currently provided and what is needed through the SIG grant:
· A Gallahue Mental Health Therapist is provided to every Warren Township elementary school. Services needed must be approved through insurance or Hoosier Health Care. For students to receive these mental health services, families must also participate.  Generally, no more than 20 students are served per site, per year.
· A full-time Gallahue Life Skills Specialist, with the SIG grant funding the salary, would enable any Sunny Heights student to receive needed support, on a timely basis (e.g., addressing chronic behavioral issues) without seeking insurance coverage
· The Gallahue Life Skills Specialist would be a service in addition to the Therapist services available to all elementary schools and their families. The specialist would work with individual students and small groups, thereby significantly increasing the numbers of students who benefit from this support.  

LEA analyses and Self-Assessment findings reveal Root Causes for recurring behavioral issues: 
(a) The previous principal and dean have not provided strong, firm and consistent school-wide behavioral expectations;
(b) Lacking adequate leadership and oversight, too many teachers have not implemented Tier I CR-PBIS classroom/school behavioral expectations with fidelity;
(c) Staff have not effectively (collectively) implemented school-wide consequences for disruptive student actions or incentives for recognizing and rewarding positive behaviors;
(d) There are no (very limited) supports to address recurring behavioral/emotional needs for high-need students (CR-PBIS Tier II & III interventions);
(e) Although Gallahue/Community Health Network services are provided to all elementary schools, Sunny Heights has higher, demonstrated need for additional, routine and onsite support to meet social and emotional needs of students and their families.


	Justification for Selected Interventions
(include alignment to model chosen)
	Justification of Selected Interventions
All students will benefit from extended-learning-time opportunities, beyond the regular school day, particularly those who struggle and are furthest behind. District funding for “late activity buses” ceased to be available after SY 2011-12. Reliance on parents to provide transportation beyond the regular school day for Sunny Heights’ students presents a barrier to participation in afterschool initiatives. 

The additional SIG-funded Gallahue Life Skills Specialist service would eliminate the paperwork and delays for securing insurance coverage/required parent follow-through, permitting educators to be far more responsive to needs by providing students and families with strategies for addressing recurring behavioral issues that have not been successfully met through existing school interventions.  

District schools have developed a process for rewarding positive classroom/school environ behaviors, aligned to the district CORE values of Civility, Order, Respect & Excellence.  When students are demonstrating desired behaviors, they are given CORE Cash “money” vouchers to select reward incentives.  As revealed in our Self-Assessment findings, all too often, teachers use personal funds to purchase these educational incentives (e.g., pencils, pens, notebooks). SIG-funded supplies would provide teachers with these educational student incentives. 

Alignment to Transformational Model
The Transformational Model requires the provision of increased learning time for students and provides, as an option, for offering afterschool intervention and enrichment programs. Options for providing ongoing mechanisms for family and community engagement (IN Turnaround Principle 8) includes engaging community partners (Gallahue) to provide wrap-around services for students and families, focusing on student behavioral expectations and parenting support needs.  

SIG-Funded Interventions for School Infrastructure at Sunny Heights Elementary

A. Highly-engaging instructional support will be offered to all Sunny Heights students through extended-learning time, across the school years, for 1½ hours beyond the regular school day, three times per week. While any student may participate, teachers also will identify struggling students who will be strongly encouraged to attend through direct communications with their parents/guardians. Scheduled activities will reflect a balance of independent work with digital content (Lexia Reading Core5 and ST Math) and collaborative opportunities that support achievement, while expanding students’ experiences. Learning will be relevant to students’ own interests, connected to real-world activities, giving children opportunities to practice skills to become proficient at reading comprehension and mathematical problem-solving.  Teacher stipends and transportation will be funded through SIG monies.  Snacks and dinner will be provided to students through district funds (USDA reimbursement for our district’s Chartwells Food Services).

B. Full-time Gallahue Life Skills Specialist (external partner) to support recurring, high behavioral and mental health needs of students (e.g., simple assault, inflammatory actions, fighting) by providing needed counseling services, small group and individual behavioral support sessions; and offering parent trainings and linking families to needed resources. The Specialist will play a unique role, working in tandem with the Sunny Heights dean to support school-wide expectations for behaviors and tiered-interventions. The primary role of the Specialist will be to work daily with identified high-need students, individually or within small groups, to address recurring behavioral issues using evidenced-based practices that provide students with structured prompts, opportunities to practice new skills, and to receive routine positive and/or corrective feedback.  Interventions may include core features such as: Check-In Check Out; social skills instructional groups; and function-based problem solving.  As needs are identified, the Specialist also will work collaboratively with parents/guardians to support parenting needs and/or to refer families to additional supports offered through Gallahue Mental Health/Community Hospital, or other community resources. Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal or designee (i.e., Dean).
Note:  Detailed explanations are provided in the Part 8, External Partners section of this proposal.

C. Student incentives, identified by staff and students, will be used to recognize and reinforce desired behaviors (CR-PBIS Tier I initiative) within classrooms and the school community (such as pencils, pens and other school-related supplies) 




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|X| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure   
Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.
	Describe how the model corresponds to the data, findings, analysis and self-assessment.

	Rationale for selected model
	Connection to and addressing of Subgroup Data
	Connection to and addressing of Overall Achievement Data
	Connection to and addressing of    Leading Indicators

	The Transformation Model focuses on transforming the school through implementing comprehensive instructional reform strategies.  

Through our proposed interventions, we will – 

· Integrate technology to personalize instruction (using digital content to effectively differentiate instruction to meet individual needs for all subpopulations); 

· Use real-time data (updated nightly via Ed Elements’ Highlights dashboard) to make instructional decisions for teaching and grouping students and for addressing specific needs of individual students; 

· Deliver highly-personalized instructional practices through a blended-learning student station-rotation model (Ed Elements, external partner), giving students opportunities for direct instruction; small group, teacher-led instruction; and independent work—appropriate to students’ leveled needs; and collaborate work with others; 

· Offer environs that support small-group and collaborative work both in the MediaPlex studios (renovated library) and collaborative classroom settings) and support higher-order skills, critical thinking, & problem-solving through a STEM Teacher using PLTW program modules); 

· Provide additional targeted supports for struggling math students (Interventionist)

	· ISTEP+ ELA pass rates have dropped for every subgroup except for White and EL students. Black students, who represent the overwhelming majority of students, have a 14 percentage point gap between the performances of their White student counterparts. 
 
· Our ISTEP+ ELA median growth percentage has dropped over the past five years.  The most recent results are well-below 50 percent and, thereby, considered unacceptably low.

· ISTEP+ Math pass rates dropped for every subgroup except for White students (which only represent roughly 11 percent of the school's population). Black students, who represent the overwhelming majority of students (roughly 63 percent), have a 22 percentage point gap between the performances of their White student counterparts.  In every subgroup, other than White students, Sunny Heights’ pass rates are significantly lower than the State average rates for student subgroups.

· While 100 percent of White students passed the spring 2015    I-READ assessment, only 75 percent and 69 percent of Black and Hispanic students, respectively, were successful.  As reflected in the numbers of students tested, Black students are the predominate subgroup.  Although far fewer students with disabilities were assessed, only two SpEd students (15%) passed. 
	· With an overall pass rate of only 54 percent of students proficient in both ISTEP+ ELA and Math, roughly half of our students have not demonstrated minimal grade-level proficiency in both content areas

· Sunny Heights’ ISTEP+ ELA pass rates, at 75 percent, are lower than the State average rates for student subpopulations.

· ISTEP+ Math proficiency rates have consistently and substantially dropped over the past five years

· With only 62 percent of Sunny Heights’ students passing the ISTEP+ Mathematics, this represents a higher need than ELA (with a pass rate of 75 percent)

· Although overall pass rates (spring & summer results) of Grade 3 students taking I-READ increased to 87 percent during 2012-13, they dropped by 2013-14 with a 78 percent pass rate.  

	· During the new 90-minute Reading Block and the 90-minute Mathematics Block, classroom teachers will use Education Elements’ blended-learning station-rotation model, whereby students are grouped and given assignments based on real-time data analyses (via the “Highlights” dashboard & formative assessments)  

Students then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teacher); and a collaboration station (where students apply higher level DOK to their learning, using dry-erase walls or collaborative spaces in room).  

· With PD support through Education Elements, the best practices for implementing blended-learning strategies to personalized learning for all students will increase classroom teachers’ effectiveness

	
	
Other Self-Assessment Findings that Impact Subgroups and Overall Achievement
· Instruction that is primarily lecture style and teacher-centered and lacks specific instructional strategies to personalize instruction—based on specific student needs; 
· Limited or ineffective Tier II interventions provided for high-need students, particularly those who struggle in mathematics; 
· While all students have access to personal computers (iPads, Chromebooks), quality digital content—effectively employed—is needed to differentiate instruction; 
· Teachers are not receiving the PD needed to support their effective integration of instructional technologies into classroom practices;
· Textbooks are primary drivers of instruction, often lacking interest, relevance or differentiated learning materials; 
· Classroom and library environs do not support engaged and collaborative learning, limiting small-group or collaborative work; and 
· In general, cognitively demanding or regular use of higher-order thinking DOK and STEM activities are not effectively developed or employed.
· Data are not easily accessed or routinely disaggregated for teachers’ effective use in lesson planning; instructional groupings; or student goal-setting


	As required under the Transformation Model, the Sunny Heights principal was replaced, at the close of school year 2014-15, with a principal who has a past track record of student success and the ability to lead the reform efforts envisioned within this proposal.  He is redesigning the school’s leadership structure and will be supported by a mentor.

Warren Township’s teacher evaluation system takes student growth into account as a factor 

· In addition to embedded PD opportunities, Sunny Heights’ highly-effective teachers will be provided with financial incentives through opportunities for leadership development (Harvard’s summer Institute for Urban School Leaders). 
	Subgroup Data
	Overall Achievement
	Leading Indicators

	
	
· Annual Performance Evaluation for the principal includes whole school academic achievement and student growth

· Through training provided by Education Elements, teachers will receive professional development that will help them effectively integrate technologies for blended-learning that is personalized (differentiated) to meet individual students’ needs


	
· Annual Performance Evaluation for the principal includes whole school academic achievement and student growth

· As the result of PD through Education Elements to support teachers’ highly-effective, personalized blended-learning strategies, overall student achievement will increase
	
· Annual Performance Evaluation for the principal includes whole school academic achievement and student growth

· Annual Performance Evaluations of teachers will result in ratings of highly-effective and effective teachers

	
The Transformational Model requires the provision of increased learning time for students 

· All students will be offered afterschool intervention and enrichment programs, with transportation home provided

IN Turnaround Principle 8 includes engaging community partners to provide wrap-around services for students and families, focusing on student behavioral expectations and parenting support needs.  

· Gallahue Life Skills Specialist to support recurring, high behavioral and mental health needs of students; and provide parent trainings and links to needed resources

· Student incentives to recognize and reinforce desired behaviors


Note:  Newly-appointed Dean brings the educational background and leadership experiences (in both special education and discipline roles) needed to provide consistent, systemic school-wide behavioral expectations and applied consequences to dramatically impact school culture at Sunny Heights Elementary School
	Achievement data results, research and Self-Assessment finding reveal that – 

· Students who are farthest behind require additional time and support to close achievement gaps (particularly for Black, Hispanic and students with disabilities)
· Although every student participates in daily 30-minute “Success Periods” (8-Step Process) to receive remediation/enrichment, more time and interventions specific to individual needs are required for our highest-need students

· Extended-learning time is more effective for disadvantaged children than for children from middle or high socio-economic status households (Sunny Heights has nearly 80 percent poverty)

· Within a single school year, more than 550 student office referrals for disruptive behaviors (primarily for simple assault, disruption, inflammatory actions and fighting) were made by teachers 
	Self-Assessment findings show that – 

· Extended-day learning time is rarely provided for Sunny Heights students
· Transportation is not provided, i.e., late Activity buses beyond the regular school day
· Successful extended learning-time programs have been shown to involve teacher commitment and leadership; they are evidence-based and data-driven; and they are focused on core academics and enrichment activities that are aligned with school-wide goals and reforms

Self-Assessment findings and Principal Performance Evaluations show that – 

· The previous principal and dean have not provided strong, firm and consistent school-wide behavioral expectations
· Lacking adequate leadership and oversight, too many teachers have not implemented Tier I CR-PBIS classroom/school behavioral expectations with fidelity
· There are no (very limited) supports to address recurring behavioral/emotional needs for high-need students (CR-PBIS Tier II & II interventions)
· Although Gallahue/Community Health Network services are provided to all elementary schools, Sunny Heights has higher, demonstrated need for additional, routine and timely support to meet social, emotional and behavioral needs of students and their families
	Suspension Data Findings

	
	· 
	· 
	
· Among district elementary schools in Warren Township, suspension rates for Sunny Heights Elementary have consistently been among the highest 
 
· During school year 2014-15, district-wide efforts were made to dramatically reduce the numbers of student suspensions. Still, Sunny Heights remained at an unacceptably high level with 109 suspensions, as compared to a comparable Warren Township elementary school (less than a quarter mile away) with only 14 suspensions.  







	Describe how the model will create teacher, principal, and student change.

	Proposed grant-funded initiatives lay the foundation to build on prior accomplishments and to enable our success in preparing all Sunny Heights students (serving Grades K-4) for successful transition into Warren’s Intermediate Academies (serving Grades 5-6). With roughly 475 students and a poverty rate of nearly 80 percent, all Sunny Heights’ students and teachers will benefit from the initiatives proposed within this application.  We will immediately transform school culture; learning expectations and supports; and dramatically-increase achievement measured by State assessments, aligned to Indiana Academic Standards. Data results (formative & summative) will be methodically-used to adjust instruction, regroup students, support those who struggle and enrich learning for those demonstrating mastery.
The Transformation Model and SIG grant-funded interventions will create teacher, principal and student change in the following ways:
A. The newly-appointed Sunny Heights principal (Stephen Foster) has been given operational flexibility with control over people, time, programs and budget. 
· He is redesigning the current leadership structure to creative a building-wide team (including administrative staff and teacher leaders) to focus on: building leadership capacity; developing teacher leadership across the building; school improvement planning; and roles, responsibilities, and goals of all leadership members. 
· The master schedule is being redesigned by the principal to incorporate 90-minute math and ELA blocks and to create common planning collaborative time for teachers, i.e., time for teachers to collaborate, plan and engage in PD and data meetings (Learning Log) within and across grade-level teams.   
· Updates and pre-post progress reports to the Warren Board of Education will be presented bi-annually by Principal Foster. 
· The district has a plan for providing sustained support, including monthly monitoring of SIG programming, implementation, financial records and evaluation. An experienced external consultant will support district data analyses and relevant duties assigned by the Assistant Superintendent for School Improvement.   
· Principal Foster will be further supported through: (a) an assigned mentor, Ryan Russell, Assistant to the Superintendent for Educator Effectiveness; and (b) Sunny Heights’ external partner, Education Elements, in the development and implementation of highly-effective blended learning strategies.

B. Teachers will provide differentiated, personalized classroom instruction and extended-day (afterschool) online learning opportunities by providing digital content for use by teachers and students –

1. Lexia Reading Core5—site license provides services for all students.  Core5 offers: explicit, systematic, personalized learning in the six key areas of reading instruction; data analyses through embedded assessments; data-driven actions plans, unique to each student; and through research-proven strategies endorsed by National Council of Administrators of Special Education.  Weekly use by all teachers (at a minimum, 3 times per week) during daily 90-minute Reading Blocks; and to support individual needs during extended-day after-school tutoring; and

2. ST Math (MIND Research JiJi Math & ST Fluency) – site license provides all students with an innovative visual approach that teaches math concepts, aligned to state standards. Game metaphor engages students who have struggled with conventional approaches; language-independent software lessons reduce barriers for EL students; self-paced instruction with embedded assessments allows teachers & parents to monitor progress. Used weekly by all teachers (at a minimum, 3 times per week) during daily 90-minute Math Blocks; and to support individual needs during extended-day after-school tutoring).

Note: During the 90-minute Reading Block and the 90-minute Mathematics Block, classroom teachers will use Education Elements’ blended-learning station-rotation model, whereby students are grouped and given assignments based on real-time data analyses (via the “Highlights” dashboard and State & district formative assessments).  Following direct instruction, students then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teacher); and a collaboration station where students apply higher level DOK to their learning (using dry-erase walls or collaborative spaces in room).

C. Students will work in technology-rich, collaborative environs that also enable STEM instructional activities by providing – 

1. Renovated library area (will be called the MediaPlex) will host multiple SIG-funded environs: 
· STEM Studio to deliver 24 PLTW modules to classes of students (with work stations, cart of iPads, interactive projector, dry-erase wall, and PLTW modules & materials);
· Large, collaborative space (large enough for 1-2 classes to collaboratively work at dry erase tables/chairs) to support classroom or grade-level groups, or cross-grade-level teams to work on projects, or receive extended-day after-school instruction.  Teachers will also use this area for planning and collaborative work; and
· Creative Thought Gallery where the entire area is one big dry-erase board (students/teachers write on the walls). An entire classroom can go to the Gallery and each scalloped section of the room (outer perimeter) is about 7½ feet wide—accommodating groups of four students in each of the 10 scalloped spaces. Form and function were considered in the design of this area to enable all 10 of each 4-member student group to write in a unique space and not bump into other student work groups. In the center of the Creative Thought Gallery is a huge table with three (3) computers on it, providing immediate internet access to the student work teams.

2. STEM programs and supplies for use in STEM Studio (Project Lead the Way’s new K-4 program called “Launch,” that applies STEM knowledge, skills and critical thinking through 24 highly-engaging program modules)

3. Full-time STEM Teacher to attend Project Lead the Way facilitator trainings; oversee and conduct classroom rotations of students participating in the Launch Program modules (our STEM rotation will work like a “Special” e.g., music, art, PE, library); and to train Sunny Heights teachers to implement the Launch modules (to ensure sustainability beyond the grant funding period)

4. Collaborative classroom environs placing interactive projector, document camera, one dry-erase wall, and one setting for small group-work (i.e., lightweight, moveable & reconfigurable furniture) in each of 22 Sunny Heights classrooms to support blended-learning instruction using a station-rotation model (offering direct instruction & independent work; small group work with teacher; and collaborative student group work)  

D. Teachers’ professional development and work to transform classroom instruction using personalized learning strategies will be supported through –

1. Year-long staff support and trainings, facilitated by Education Elements (external partner), to transform instructional classroom practices that personalize learning, engage and motivate students, and result in the increased academic achievement of all learners.  Ed Elements offers a data dashboard called “Highlights,” providing nightly updates that allows teachers to immediately use data for lesson planning and student groupings. 
Note: Comprehensive explanations are provided in the Part 8, External Partners section of this proposal.
2. Teachers’ professional development to support their effective implementation of:

(a) Digital content (Lexia Reading Core5 and ST Math); and
(b) STEM activities. The selected STEM Teacher will serve as Sunny Heights’ “point person” to Project Lead the Way’s new K-5 Launch Program. During the 2015-16 planning year (summer 2016), our STEM Teacher will attend PLTW’s Launch Lead Teacher Training at an affiliated PLTW training site.  Launch Modules will be implemented by the STEM Teacher via class rotations (during “Specials,” like art, music, PE) beginning with the 2016-17 school year.  By no later than 2019-20, the STEM Teacher also will conduct on-site Building-Level Readiness Trainings for staff who will assume implementation of PLTW Launch modules by the end of the grant funding period.
(c) Collaborative Teacher Time (embedded in new principal’s redesigned master schedule) will include additional trainings on topics such as Cultural Competency and SIOP trainings (provided by district EL Coordinator).

3. Teacher Incentives for high-performing teachers will offer educational supplies that support classroom and extended-time instruction, such as dry-erase markers, journals, and easels

4. Intensive extended-time PD, identified by building leadership and teachers, will increase collaborative efforts and support professional leadership growth of highly-effective teachers.  Since staff recognizes the importance of being in their school during the regular school year, such trainings will occur outside the regular school day and year. This staff-selected incentive will provide a week-long leadership experience at the Institute for Urban School Leaders at the Harvard Graduate School of Education.  Here, school teams will examine successful practices from urban settings; explore strategies that promote student engagement; identify leadership roles required to improve teaching & learning in classrooms; examine beliefs & cultural impacts for learning; and explore techniques for closing achievement gaps.

Additional, after-school PD includes time for teacher collaboration to work on lessons, digital content, data, cultural competency, and SIOP.

E. Students who struggle in mathematics will be supported by providing  -- 

A full-time math interventionist, working collaboratively with teachers, to provide small group instructional support during daily 90-minute math blocks, scheduled across the school day for different grade levels. This schedule will place the Math Interventionist in classrooms to work in tandem with classroom teachers using Education Elements’ blended-learning station-rotation model, whereby students are grouped and given assignments based on real-time data analyses (via the “Highlights” dashboard).  Students then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teacher/interventionist); and a collaboration station where students apply higher level DOK to their learning (using dry-erase walls or collaborative spaces in rooms).  

F. All students will have opportunities for extended-learning –

Highly-engaging instructional support will be offered to all Sunny Heights students through extended-learning time, across the school years, for 1½ hours beyond the regular school day, three times per week. While any student may participate, teachers also will identify struggling students who will be strongly encouraged to attend through direct communications with their parents/guardians. Scheduled activities will reflect a balance of independent work with digital content (Lexia Reading Core5 and ST Math) and collaborative opportunities that support achievement, while expanding students’ experiences. Learning will be relevant to students’ own interests, connected to real-world activities, giving children opportunities to practice skills to become proficient at reading comprehension and mathematical problem-solving.  Teacher stipends (and/or contract with outside provider, e.g., Boys & Girls Club after-school programs) and transportation will be funded through SIG monies.  Snacks and dinner will be provided to students through district funds (USDA reimbursement for our district’s Chartwells Food Services).  Implementation will be monitored by central office leaders and impact of program analyzed to inform decision-making.

G. Recurring behaviors that disrupt learning with be supported through –

1. Full-time Gallahue Life Skills Specialist (external partner) to support recurring, high behavioral and mental health needs of students (e.g., simple assault, inflammatory actions, fighting) by providing needed counseling services, small group and individual behavioral support sessions; and offering parent trainings and linking families to needed resources. The Specialist will play a unique role, working in tandem with the Sunny Heights dean to support school-wide expectations for behaviors and tiered-interventions. The primary role of the Specialist will be to work daily with identified high-need students, individually or within small groups, to address recurring behavioral issues using evidenced-based practices that provide students with structured prompts, opportunities to practice new skills, and to receive routine positive and/or corrective feedback.  Interventions may include core features such as: Check-In Check Out; social skills instructional groups; and function-based problem solving.  As needs are identified, the Specialist also will work collaboratively with parents/guardians to support parenting needs and/or to refer families to additional supports offered through Gallahue Mental Health Services Therapist/Community Hospital, or other community resources. Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal and designee (i.e., Dean).
       Note:  Detailed explanations are provided in the Part 8, External Partners section of this proposal.
2. Student Incentives, identified by staff and students, will be used to recognize and reinforce desired behaviors (CR-PBIS Tier I imitative) within classrooms and the school community (such as pencils, pens, book bags and other school-related supplies) 
  



Part 5a: Selection of Improvement Model – SMART GOALS
TRANSFORMATION Grant Goals
	
SMART Culture Goal 

	
Decrease the percentage of Sunny Heights Elementary School (K-4) student suspensions by three (3) percentage points across each year of the grant.

2014-15 Baseline: 475 students enrolled and 109 suspended = 23% suspended
2015-16 Goal = 20%
2016-17 Goal = 17%
2017-18 Goal = 14%
2018-19 Goal = 11%
2019-20 Goal = 8% 


	
SMART Academic Goal

	ELA Academic Goal

Increase Sunny Heights Elementary School’s overall student ELA pass proficiency rates for all students tested on ISTEP+ by five (5) percentage points annually across each year of the grant. 

2014-15 Baseline (new test estimate) = 45%
2015-16 Goal = 50%
2016-17 Goal = 55%
2017-18 Goal 60%
2018-19 Goal = 65%
2019-20 Goal 70%

NOTE: Estimated goals are based on projected drops in achievement on the new ISTEP+ test.  Annual goal will be a five (5) percentage point increase based on actual 2014-15 baseline performance.
	Math Academic Goal

Increase Sunny Heights Elementary School’s overall student Math pass proficiency rates for all students tested on ISTEP+ by five (5) percentage points annually across each year of the grant.

2014-14 Baseline (new test estimate) = 32%
2015-16 Goal = 37%
2016-17 Goal = 42%
2017-18 Goal = 47%
2018-19 Goal = 52%
2019-20 Goal = 57%

NOTE: Estimated goals are based on projected drops in achievement on the new ISTEP+ test. Annual goal will be a five (5) percentage point increase based on actual 2014-15 baseline performance.
	Other Academic Goal 
(optional)





Part 5b: Selection of Improvement Model – Planning Year – 2015-2016
IN CONDITION: ALL models MUST complete a planning year for SY 2015 and 2016.  
	TRANSFORMATION Planning Year - SY 2015-2016

	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details
	
Budgeted Items

	


Principal Changes and Flexibility





































Building Culture


	
Replace Principal (Superintendent & Warren Board of Education)
· Principal replaced with one who has past track record of student success & the ability to lead turnaround effort (e.g., named IDOE Distinguished Principal; Received “A” school ratings at Lakeside Elementary and Creston Intermediate Academy)

Provide Operational Flexibility & Support
· New turnaround principal given operational flexibility (Superintendent, Board of Education, Warren Education Association/union)








· Re-design the Current Leadership Structure  to Create a Building-wide Team (Principal)









LEA Provides Oversight & Support (Assistant Superintendent for School Improvement)
· Define district role in the planning process

· Designate central office staff member to be part of SIG process (Superintendent)


· Assign principal mentor (Superintendent)



· LEA Monitoring Process Established & included in Part 7, Item 7 of grant proposal (Assistant Superintendent for School Improvement)







· Identify & Select a Gallahue Life Skills Specialist (Principal & Assistant Superintendent for School Improvement) 
























· Life-Skills Specialist provides supports to families







· Offer student incentives to recognize and reward desired behaviors (through the school’s CR-PBIS “CORE” Store)


LEA Oversight & Principal support for School Culture
· Implement Tier I classroom and school environs behavior expectations school-wide and with fidelity  (Dean & Principal)








· Sunny Heights’ CR-PBIS Team develops plan for providing Tier II interventions (Dean)



· Analyze suspension & expulsion data to ascertain patterns of behavior (Dean/Principal)
	Phase one          (1st quarter) 


May 2015






June 2015 











Aug-Dec 2015









May-
June 2015











July 2015-June 2016








July –September 2015



Aug/Sept 2015- June 2016































August-October 2015
	
· Achievement data & performance evaluations led to removal of current principal
· Leadership skills, demonstrated abilities and evidence of success led to superintendent’s selection of Stephen Foster as new principal
· Warren Board of Education approved new principal appointment

· New principal replaces school dean with a proven leader for overseeing discipline & school culture
· Principal has the authority to hire teachers and to remove those found to be ineffective using process collaboratively developed by administrators & teachers; and to manage school schedule and budgets (with control of people, time, program and dollars)
· Principal is hiring several new classroom teachers over the summer to support the transformation work
· Principal and Assistant Superintendent for School Improvement have held stakeholder input & planning meetings with teachers, parents and community members

· Following discussions with staff and observations of strengths, the principal will identify administration staff and teacher leaders to serve on the Building Leadership Team
· The leadership team’s focus will be on building leadership capacity; developing teacher leadership across the building; and school improvement planning
· Roles, responsibilities and goals will be established for all members

· Superintendent, Board & Association (union) support all aspects of Sunny Height’s Transformation Model across the next five years (Letters of Support attached)

· LEA completes comprehensive analyses of Sunny Heights needs; justification for interventions (district leadership)
· Assistant Superintendent for School Improvement supports Sunny Heights in grant preparation 
· Ryan Russell, Assistant to the Superintendent for Educator Effectiveness appointed as principal mentor; provides ongoing support across school year

· Monthly monitoring of SIG implementation; evaluation system; data review plan; special populations review to be fully-implemented in Year 1 (See Section 5c & Part 7, Item 7)  
· Monthly meetings (at a minimum) between Asst. Supt for School Improvement (Lee Ann Kwiatkowski) and Federal Grant Compliance Monitor (Ann Lewis, Finance Office) to track expenditures, approve invoices, pay claims, prepare required fiscal reports    

· Work collaboratively with Gallahue to identify Life Skills Specialist to support Sunny Heights student behavioral & parent support needs 
· Develop Contract between Gallahue & Sunny Heights
· Obtain School Board approval of contract

· Life Skills Specialist works in tandem with Sunny Heights dean to identify caseload of high-need students and procedures for adding/removing students across the school year
· Life Skills Specialist works daily with identified students (individually or in small groups) to address recurring behavioral issues
· Specialist employs evidenced-based practices to meet individual student needs, providing students with structured prompts, opportunities to practice new skills & to receive routine positive and/or corrective feedback
· Interventions will include core features such as:  Check-In Check Out; social skills instructional groups; and function-based problem-solving
· Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal or designee (i.e., Dean)
· The Life Skills Specialist will participate in monthly suspension/expulsion data analysis meetings to offer insights and to help inform actions needed

· As needs are identified, the Life Skills Specialist will work collaboratively with parents/guardians to support parenting needs
· As needed, families will be supported in their referral to additional supports offered through Gallahue Mental Health Services/Community Hospital, or other community resources

· Incentives, identified by staff and students, will be used to recognize and reinforce desired student behaviors within the school community (e.g., pencils, pens, book bags, other school-related supplies)

· During 2013-14 and 2014-15, district implemented comprehensive, year-long school-team trainings to support the development & implementation of CR-PBIS Tier I classroom/school behavioral expectations; 
· Staff review & roll-out of school-wide CORE Behavior Expectations (for hallway, restroom cafeteria, playground, bus); and “Classroom-Managed Behaviors” expectations vs “Office Managed Behaviors” 
· Strategies for teaching students the school-wide expectations are delivered (all teachers)
· Systems to positively reinforce (reward) desired behaviors are systematically used by teachers (Dean & Principal)

· Sunny Heights’ CR-PBIS team attends trainings across school year (led by district-funded external partner) to develop plan of Tier II interventions;
· Gallahue Mental Health Therapist works collaboratively with parents to complete paperwork required for Gallahue Therapist support (paid through insurance)

· On a monthly basis, the school dean, principal, Gallahue Life Skills Specialist and CR-PBIS team review suspension & expulsion data findings to trouble shoot patterns of undesirable behaviors and determine adjustments needed to improve
	




No SIG funding
































No SIG funding



















Gallahue Life Skills Specialist Salary/benefits (begins 2015-16)






























Student incentives, e.g., pencils, pens, book bags, school-related supplies


	

Effectiveness of Staff and Recruiting & Retaining Staff








Professional Development
	· Building mentor assigned to new teachers at beginning of year (principal)
· Teachers receive personal laptop
· Instructional Specialist (district-funded coach) supports all teachers with planning & instructional strategies across the school year

· Principal conducts classroom walkthroughs 
· Principal conducts on-going teacher performance evaluations  
· Principal & teacher identify supports needed for improved practices







· Conduct monthly Learning Log (data) meetings (principal)

· Time embedded into redesigned master schedule and/or extended-time for teacher PD and collaborative planning (principal)

· Sunny Heights Instructional Specialist (district-funded coach) supports teacher needs

· Principal receives PD and networking opportunities with colleagues during twice-monthly district-wide leadership meetings (Assistant Superintendent for Elementary Schools)

· Principal’s assign mentor provides ongoing support across school year (Ryan Russell)

	Phase two        (2nd quarter) 


November-December 2015













August 2015-June 2016
	· Teachers use personal laptop for easy access to SIS student info, PIVOT (for principal feedback from performance evaluations and access to student data), & Google Drive to instantaneously link with students & colleagues
· Principal conducts weekly classroom walkthroughs to provide teacher feedback and identify instructional needs 
· Ongoing teacher performance evaluations are conducted by principal (& mid-year reviews)
· Use of PIVOT (district’s evaluation warehouse) enables real-time data entry & teacher feedback within 24 hours
· As identified, assistance provided to support struggling teachers’ improved instructional practice, classroom management, etc. (e.g., Instructional Specialist (coach); mentor teacher; teacher’s observation of other colleagues’ classroom practices)
· Patterns of findings inform PD needs of staff (principal & Instructional Specialist/coach)

· Grade-level teacher teams convene monthly to analyze formative assessment results, inform instructional adjustments needed, and re-group students for school-wide daily 30-minute remediation/enrichment “Success Periods” (8-Step Process)
· During embedded PD, CR-PBIS team shares outcomes from Tier II trainings with staff and solicits input from colleagues for developing and finalizing Tier II implementation plans
· District-funded instructional specialist (coach) provides embedded PD, aligned to staff needs, for school staff and for individual teachers needing targeted supports
· After-school PD on topics such as cultural competency; collaborative lesson planning; and SIOP
	





























Teacher stipends for after-school PD/collaborative time


	


Principal Changes and Flexibility










Instructional Programs


	
· Principal completes mid-year teacher performance evaluations (and enters into PIVOT evaluation data warehouse, with other observations)

· Assistant Superintendent for Elementary Education (Tim Hanson) conducts mid-year principal performance evaluation

· Principal effectiveness during pre-planning reviewed by IDOE




· 8-Step Process for Continuous Improvement (Principal)














· Teachers deliver instruction, aligned to the expectation of Indiana Academic Standards across the school year (principal & teachers)

	Phase three      (3rd quarter) 


Dec 2015 – June 2016




 TBD by IDOE




August 2015 – June 2016


	
· Teacher performance evaluations used by principal to inform additional teacher supports needed and to contemplate staffing decisions for SY 2016-17 (SIG Year 1 Implementation)
· Principal performance evaluation & onsite observations are used by Assistant Superintendent for Elementary Schools, SIG mentor & central office leadership to identify additional supports needed, if any

· Following a required year of pre-implementation/planning, principal effectiveness will be reviewed prior to full implementation in SY 2015-16 and every year of SIG grant

· Instructional calendar (Curriculum Maps/Unit Guides) are used by teachers to ensure coverage of Indiana Academic Standards
· During monthly “Learning Log” meetings (led by principal, involving grade-level teacher teams, coach, EL & SpEd teachers), formative assessment results measuring learning are analyzed to inform instructional adjustments and to regroup students for daily 30-minute remediation/enrichment “Success Periods”
· Principal conducts daily classroom walkthroughs to observe instructional practices, give feedback, and identify PD needs
· Superintendent and district leadership team conducts Process Checks, meeting onsite with principal and individual teacher teams to review evidence of progress, identify challenges, and discuss strategies for the resolution of issues requiring district support

· Offer daily 90-minute instructional Reading Block
· Offer daily 90-minute Mathematics/Science Block

	


No SIG funding














	
Building Culture









Family and Community Engagement










STEM Learning











Library Renovation into a MediaPlex












	· District-funded external partner provides trainings to support school’s plan development of CR-PBIS Tier II interventions (with implementation beginning in SY 2015-16);

· Analyze suspension & expulsion data (monthly) to ascertain patterns of behavior (Dean/Principal)

· Based on data, adjustments to address behavioral patterns occur across each school year (thru CR-PBIS Tier I & II interventions).  Prior to start of SY 2016-17, formalize CR-PBIS behavioral expectations for upcoming year. (Dean)

· Host a variety of opportunities for parents to gather, offer input and network across the school year(principal/school leadership team/PTA)

· Provide monthly Parent Newsletter and personalized updates

· Host Parents are the Core Workshops (Principal)

· Provide support/training to families, based on identified Gallahue Life Skills Specialist

· Identify & hire STEM Teacher (Principal+)












· Prepare for Library Renovation (during summer 2016) to provide collaborative learning spaces and STEM Studio (David Holt, Chief Financial Officer; Principal)










	Phase four        (4th quarter) 




August 2015 – June 2016




















March – May 2016











March-June 2016
	· Sunny Heights’ CR-PBIS teams attend trainings across school year (led by district-funded external partner) to develop plan for Tier II interventions;
· Sunny Heights CR-PBIS team finalizes Tier II plan for roll-out and implementation 
· Principal, dean, Life Skills Specialist, and CR-PBIS team review suspension & expulsion data findings to trouble shoot patterns of undesirable behaviors and determine adjustments needed to improve
· Staff develop roll-out strategies (i.e., teaching all students at the start of the next school year) our behavioral expectations, consequence & rewards (CR-PBIS team)

· Across school year, provide opportunities for families to gather, learn, network & celebrate student successes (Open House, PTA meetings, Parent-Teacher Conferences, Family Literacy & Math Nights)
· Publish monthly newsletter to keep parents and families aware of school happenings; use Video messages from principal; phone calls & emails from staff
· Across school year, host 5-6 evening workshops for families that focus on (a) Understanding your child’s standards-based report card; (b) Homework tips; (c) Safety at school; (d) Discipline behaviors at school & home; (e) What makes your child special? 

· Job description developed and posted for STEM Teacher on IDOE website, district website; and solicits applicants through nearly teaching colleges and college & university recruitment fairs (principal/HR)
· Principal reviews all applicants, creates an interview committee & selects candidates for interview
· Finalists are vetted by principal (designee) through inquiries to former employers and supervisors; HR background checks
· With input from interview committee & past employers/supervisors, principal make final hiring decision

· Release Request for Qualifications to identify architect
· Notify winning architect 
· The CFO, Chief Technology Director & Principal meet with Architect to finalize design, mechanical plans and electrical requirements for project completion 
· Bid documents developed (including final architectural plans, mechanical design, electrical prints) and advertised for construction contract
· Construction bids opened, read aloud & recorded  Information from bids (costs, adherence to design specifications, sub-contracts, compliance with Indiana construction requirements) is analyzed by the Architect and a recommendation is forwarded to the Warren Board of Education for approval
· Renovation begins summer 2016
	

No SIG funding










No SIG funding



































STEM Studio workstations & White wall (dry erase wall)


	



Effectiveness of Staff and Recruitment & Retaining Staff















Instructional Programs






























Professional Development
	· Annual performance evaluations, developed by teachers and administrators,  consider students’ growth & assessment performance


· Principal solidifies classroom teacher staffing decisions for SY 2016-17.  This process may begin in Phase four (spring 2016)

· Principal & school leadership pursue candidates for open staffing positions





· 1st year teacher orientation (Ryan Russell, principal, district instructors) – begins in summer & extends across school year






· Purchase SIG-funded digital content 



· Order & purchase classroom furniture to provide a collaborative work area in each of 22 classrooms






· Identify & select Math Interventionist to work in tandem with classroom teachers to support the needs of struggling math students











· Formalize plan for delivery of extended-time after-school program, available for all students, to support learning needs in Literacy and Mathematics (Principal, Building Leadership Team)





· Project Lead the Way Facilitator Training (STEM Teacher)



· Develop contract to engage the work of Education Elements (external partner) for their delivery of PD for staffs’ effective implementation of personalized, blended-learning strategies using a station-rotation model

	Phase five (summer 2016) 


May-July 2016











	· Summative scoring through principal’s observations and evidence submission process makes up 90 percent of the overall evaluation. Student achievement and growth data (obtained from Indiana Schools Accountability System) make up 10 percent of the overall evaluation)
· Principal posts open positions on IDOE website, district website, and solicits applicants through nearly teaching colleges and college & university recruitment fairs
· Principal reviews all applicants, creates an interview committee & selects candidates for interview
· Finalists are vetted by principal (designee) through inquiries to former employers and supervisors; HR background checks
· With input from interview committee & past employers/supervisors, principal make final hiring decision
· 1st year teachers participate in year-long PD trainings to support their understanding of key district resources/practices , e.g., 8-Step Process; Curriculum Guides/Units aligned to State Academic Standards (calendars); using Google environments; district’s Tyler Student Information System database (e.g., for tracking attendance/reports to IDOE); cultural competency; etc.

· Principal works in collaboration with Asst Supt for Sch Improvement & financial office to secure site licenses for Lexia Reading Core5 and ST Math digital content
· Staff PD needs for effective delivery of digital content determined & necessary trainings (via vendors & Instructional Specialists/coach) scheduled
· Small-group-work setting  (lightweight, moveable & reconfigurable furniture) for each classroom determined (principal & teachers)
· Furniture, interactive projectors & document cameras ordered (Principal, Assistant Superintendent for School Improvement)
· Furniture/equipment installed prior to start of school year

· Principal posts Math Interventionist position on IDOE website, district website, and solicits applicants through nearly teaching colleges and college & university recruitment fairs
· Principal reviews all applicants, creates an interview committee & selects candidates for interview
· Finalists are vetted by principal (designee) through inquiries to former employers and supervisors; HR background checks
· With input from interview committee & past employers/supervisors, principal make final hiring decision

· Determine activities to support students’ learning of ELA and Mathematics
· Determine staffing and student transportation needs
· Detail any partnerships, vendors or external partners (e.g., Boys & Girls Club of Indianapolis)
· Set up record-keeping that will be needed to analyze & evaluate the after-school program (e.g., daily student attendance records with student name & services received; classroom teacher survey instrument; etc.) 

· Register STEM Teacher to attend PLTW/s Launch Program training (1-week, summer 2016) at an affiliated PLTW training site)
· Provide STEM Teacher travel costs for PLTW training
· PLTW Launch Program modules ordered

· Contract with Education Elements developed by district (Asst Supt for School Improvement, Ryan Russell, CFO)
· Warren Board of Education approves contract .  

	
























Digital content and portable small-group furniture
costs are budgeted in 2016-17 program year




























PLTW PD & travel costs for STEM Teacher training







 





Part 5c: Selection of Improvement Model – Implementation Years – SY 2016-2017, SY 2017-2018, and SY 2018-2019
TRANSFORMATION MODEL
Complete the table below detailing the 3-year implementation plan.  EACH principle in the “guidance document” MUST have action steps, person(s) responsible, implementation pieces for each year, and budgeted items – all REQUIRED FEDERAL PIECES and IN CONDITIONS must be included in this section.  
	Implementation Principles
	Action Steps and Person(s) Responsible
	SY 2016-2017
	SY 2017-2018
	SY 2018-2019
	Budgeted Items

	Develop and Increase Teacher & School Leader Effectiveness

	
· In May 2015, superintendent appoints proven leader (Stephen Foster) as new transformation principal for Sunny Heights Elementary 

· In June 2015, Principal Foster selects new dean (discipline & school culture)

· Ryan Russell (former principal of high-performing school; now Assistant to the Superintendent for Educator Effectiveness) serves as Principal Foster’s mentor

· Principal Foster redesigns current leadership structure to create a building-wide team, including administrative staff & Sunny Heights teacher leaders (Foster determines strengths & identifies team during planning year 2015-16)

· Intensive extended-time PD, identified & selected by building leadership and teachers, is provided to increase collaborative efforts & support professional leadership growth of teachers (S. Foster)












· Following a year of pre-implementation/planning, principal effectiveness reviewed by IDOE, prior to SIG implementation (IDOE)

	Year 1 Full Implementation
· New principal, Stephen Foster, in place to lead the turnaround effort




· New dean in place to support discipline & school culture

· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness) serves as principal mentor



· Through monthly meetings (at a minimum), Building Leadership Team focuses on building leadership capacity; developing teacher leadership; school improvement planning; roles & responsibilities and goals of all leadership members

· A team of effective/highly-effective teachers & leaders who are helping to raise Sunny Height’s achievement and improve school culture attend Harvard’s summer Institute for Urban School Leaders to examine successful urban practices; explore strategies that promote student engagement; identify leadership roles required to improve teaching & learning; examine beliefs & cultural impacts for learning; and explore techniques for closing achievement gaps

· Principal effectiveness reviewed by IDOE, prior to SY 2017-18 SIG implementation
	Year 2 Full Implementation
· New principal, Stephen Foster, in place to lead the turnaround effort




· New dean in place to support discipline & school culture

· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness) serves as principal mentor



· Through monthly meetings (at a minimum), Building Leadership Team focuses on building leadership capacity; developing teacher leadership; school improvement planning; roles & responsibilities and goals of all leadership members

· A team of effective/highly-effective teachers & leaders who are helping to raise Sunny Height’s achievement and improve school culture attend Harvard’s summer Institute for Urban School Leaders to examine successful urban practices; explore strategies that promote student engagement; identify leadership roles required to improve teaching & learning; examine beliefs & cultural impacts for learning; and explore techniques for closing achievement gaps

· Principal effectiveness reviewed by IDOE, prior to SY 2018-19 SIG implementation (evidence & student success data submitted to IDOE)

	Year 3 Full Implementation
· New principal, Stephen Foster, in place to lead the turnaround effort




· New dean in place to support discipline and school culture

· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness) serves as principal mentor



· Through monthly meetings (at a minimum), Building Leadership Team focuses on building leadership capacity; developing teacher leadership; school improvement planning; roles & responsibilities and goals of all leadership members

· A team of effective/highly-effective teachers & leaders who are helping to raise Sunny Height’s achievement and improve school culture attend Harvard’s summer Institute for Urban School Leaders to examine successful urban practices; explore strategies that promote student engagement; identify leadership roles required to improve teaching & learning; examine beliefs & cultural impacts for learning; and explore techniques for closing achievement gaps


· Principal effectiveness reviewed by IDOE, prior to SY 2019-20 SIG implementation
	






































Registration fees, lodging, per diem and travel expenses for week-long training











	
Implement Rigorous, Transparent, and Equitable Evaluation and Support Systems for Teachers and Principals
	· Created by teachers and administrators, annual performance evaluations for teachers & principals are conducted multiple times across the school year including announced & unannounced evaluations (Principal for teachers; Assistant Superintendent for Elementary Schools for principal)










	· Use of online PIVOT (district’s evaluation warehouse) evaluation tools enable real-time data entry & teacher performance evaluation feedback within 24 hours
· Principal and dean receive job-embedded PD for their effective use of PIVOT (for inputting & tracking teacher performance evaluation observation data across school year)
· Struggling teachers are supported through the district-funded PD Coordinators, and Instructional Specialist (school coach); problem-solving meetings with principal; or, if needed, through intensive intervention with a different administrator & team of fellow-teachers
· Summative scoring through evaluator’s classroom observations and evidence submission process makes up 90 percent of the overall evaluation.  
· Student achievement and growth data (obtained from the Indiana Schools Accountability System) make up 10 percent of overall ratings
· Overall ratings identify staff  as Highly-Effective, Effective, Needs Improvement or Ineffective
· Performance evaluations are used to guide PD needs and to inform personnel decisions
	· Use of online PIVOT (district’s evaluation warehouse) evaluation tools enable real-time data entry & teacher performance evaluation feedback within 24 hours
· Principal and dean receive job-embedded PD for their effective use of PIVOT (for inputting & tracking teacher performance evaluation observation data across school year)
· Struggling teachers are supported through the district-funded PD Coordinators, and Instructional Specialist (school coach); problem-solving meetings with principal; or, if needed, through intensive intervention with a different administrator & team of fellow-teachers
· Summative scoring through evaluator’s classroom observations and evidence submission process makes up 90 percent of the overall evaluation.  
· Student achievement and growth data (obtained from the Indiana Schools Accountability System) make up 10 percent of overall ratings
· Overall ratings identify staff  as Highly-Effective, Effective, Needs Improvement or Ineffective
· Performance evaluations are used to guide PD needs and to inform personnel decisions
	· Use of online PIVOT (district’s evaluation warehouse) evaluation tools enable real-time data entry & teacher performance evaluation feedback within 24 hours
· Principal and dean receive job-embedded PD for their effective use of PIVOT (for inputting & tracking teacher performance evaluation observation data across school year)
· Struggling teachers are supported through the district-funded PD Coordinators, and Instructional Specialist (school coach); problem-solving meetings with principal; or, if needed, through intensive intervention with a different administrator & team of fellow-teachers
· Summative scoring through evaluator’s classroom observations and evidence submission process makes up 90 percent of the overall evaluation.  
· Student achievement and growth data (obtained from the Indiana Schools Accountability System) make up 10 percent of overall ratings
· Overall ratings identify staff  as Highly-Effective, Effective, Needs Improvement or Ineffective
· Performance evaluations are used to guide PD needs and to inform personnel decisions
	


	Implement Strategies to Recruit & Retain Effective Teachers
	· 1st Year teachers are supported (Ryan Russell, principal)







· Instructional Specialist (coach) supports all teachers

· Collaborative Teacher Time embedded in master schedule (principal)


· Personal laptop provided (District)
	· Participate in training series to understand and effectively access district resources (e.g., 8-Step Process; PIVOT (district warehouse for inputting performance evals); Tyler SIS (tracking attendance); cultural competency
· Building mentor assigned
· Coach assists with planning, instructional strategies, modeling practices
· Schedule accommodates time for collaboration and PD to enhance teacher knowledge, skills & retention of effective staff
· Teacher laptop provided for easy access to SIS student info, PIVOT, & Google Drive to instantaneously link with students & colleagues
	· Participate in training series to understand and effectively access district resources (e.g., 8-Step Process; PIVOT (district warehouse for inputting performance evals; Tyler SIS (tracking attendance); cultural competency
· Building mentor assigned
· Coach assists with planning, instructional strategies, modeling practices
· Schedule accommodates time for collaboration and PD to enhance teacher knowledge, skills & retention of effective staff
· Teacher laptop provided for easy access to SIS student info, PIVOT, & Google Drive to instantaneously link with students & colleagues
	· Participate in training series to understand and effectively access district resources (e.g., 8-Step Process; PIVOT (district warehouse for inputting performance evals; Tyler SIS (tracking attendance); cultural competency
· Building mentor assigned
· Coach assists with planning, instructional strategies, modeling practices
· Schedule accommodates time for collaboration and PD to enhance teacher knowledge, skills & retention of effective staff
· Teacher laptop provided for easy access to SIS student info, PIVOT, & Google Drive to instantaneously link with students & colleagues

	

	Provide Financial Incentives or Additional Resources in Classrooms for High-Performing Teachers

	· Teachers identified additional classroom resources as preferred financial incentive (Principal)
	· Performance observations, classroom walkthroughs, achievement data, and work to further SIG initiatives will be criteria used to identify eligible teachers
· Selected teachers will identify preferred classroom incentive resources (e.g., dry-erase markers; easels; sticky notes; books/bags; etc.)
	· Performance observations, classroom walkthroughs, achievement data, and work to further SIG initiatives will be criteria used to identify eligible teachers
· Selected teachers will identify preferred classroom incentive resources (e.g., dry-erase markers; easels; sticky notes; books/bags; etc.)
	· Performance observations, classroom walkthroughs, achievement data, and work to further SIG initiatives will be criteria used to identify eligible teachers
· Selected teachers will identify preferred classroom incentive resources (e.g., dry-erase markers; easels; sticky notes; books/bags; etc.)
	Teacher incentive classroom supplies (e.g., dry-erase markers, easels, sticky notes, books/bags, etc.)

	Deliver Comprehensive Instructional Reform Strategies & Aligned High-Quality Job-
Embedded PD

 
	· Implement 8-Step Process for Continuous Improvement (Principal)








































· Education Elements (external partner) delivers researched & evidenced-based professional development to support staffs’ effective implementation of personalized, blended-learning strategies through use of a station-rotation model (Ryan Russell, Assistant to the Superintendent  for Educator Effectiveness/Assigned Mentor; and Principal)



























































· Purchase and effective use of digital content – Lexia Reading Core5 and ST Math -- to differentiate and personalize learning for all students  (LK site licenses; Classroom Teachers)






















· Provide full-time Math Interventionist to work in tandem with classroom teacher to further support struggling math students
















· Renovate existing library (will be called MediaPlex) to provide collaborative learning environs for daily use by students and staff (David Holt, CFO; Stephen Foster; Lee Ann Kwiatkowski)

































· Provide collaborative classroom environs (Principal, Teachers, Lee Ann Kwiatkowski)

















· Provide a full-time STEM Teacher to instruct PLTW Launch Program modules across the school day (Principal, STEM Teacher)

















· Report card accountability disaggregation presented & provided to IDOE at 1st monitoring visit (Principal Foster & Lee Ann Kwiatkowski) 

· Regular use & analysis of data by all staff, e.g., daily use of Highlights data dashboard; monthly Learning Log data meetings (using district & State formative assessment data); monthly suspension/expulsion data analysis; LEA onsite Process Checks (Principal, Dean)
	· Instructional calendars (Curriculum Maps/Unit Guides) are used by teachers to ensure coverage of Indiana Academic Standards
· During embedded monthly “Learning Log” meetings (led by principal involving grade-level teacher teams, coach, EL & SpEd teachers), formative assessment results measuring learning are analyzed to inform instructional adjustments and to regroup students for daily 30-minute remediation/enrichment “Success Periods”
· Principal conducts daily classroom walkthroughs to observe instructional practices, give feedback, and identify PD needs
· Collaborative Teacher-Time, embedded into master schedule, and after-school extended-time PD provide time for lesson designs, digital content & data work, and additional trainings on Cultural Competency and SIOP (provided by district EL Coordinator)
· Superintendent and district leadership team conduct Process Checks, meeting onsite with principal and individual teacher teams to review evidence of progress, identify challenges, and discuss strategies for the resolution of issues 
requiring district support

· Education Elements delivers intensive 2-day summer training (Personalized Academy I) for principal, staff & district leadership
· School teams learn practical 
implications for teachers’ set up, classroom management, procedures, student accountability (using Highlights Dashboard to track student data & set goals), and best practices for implementing blended-learning station-rotation model
· Classroom teachers use station-rotation model, whereby students are grouped & given assignments based on real-time data analyses (via “Highlights” dashboard and/or formative assessments) and then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teachers); and a collaboration station (student group work)
· Highlights dashboard, using a single sign-on, provides data analysis (updated every night) allowing teacher to group students, based on specific needs, as well as monitor students’ time-on-task. Teachers use dashboard to access performance reports and appropriate digital content aligned to individual needs. Students, too, routinely set intentional goals on the system.
· Ed Elements conducts onsite Fall Walkthroughs (6-8 weeks after implementation begins) and Spring Walkthroughs.  During site visits, data are reviewed & discussed, understanding where progress has been made & where more support is needed. Additional training provided.
· Personalized Leadership Academy II convenes Ed Elements facilitators & school leadership team in the spring to share-out lessons learned and plan for the following year
· Bi-monthly Check-Ins conducted by Ed Elements with Ryan Russell to discuss resources for staff training, being a thought partner, & helping overcome barriers

· Purchase site licenses for digital content programs: Lexia Reading Core5 and ST Math (Asst. Supt. for Sch. Improve./Fiscal office)
· Digital content vendors & school instructional coach provide staff PD, as needed
· Weekly use (minimum 3 times per week) of Lexia Core5 by teachers in the daily 90-minute Reading Block, during Independent Station-Rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)
· Weekly use (minimum 3 times per week) of ST Math by teachers in the daily 90-minute Mathematics/Science Block, during Independent Station-Rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)

· Principal, with input from teachers, schedules classroom assignments for Math Interventionist across the school day
· On a daily basis, the full-time Math Interventionist supports students who struggle by working in tandem with classroom teachers, in the 90-minute Math Block, during Small-Group Direct-Instruction Station-Rotation time to support individual student needs (identified via Ed Element’s Highlights dashboard, updated nightly; & district/State formative assessments)

Over summer of 2016, selected contractor uses architectural design to provide spaces to accommodate SIG-funded collaborative environs: 
· STEM Studio to deliver 24 PLTW Launch Program modules on a daily basis to classes of students 
· Large Collaborative Space: enough for 1-2 classes to collaboratively work at dry-erase tables to support classroom or grade-level groups, or cross-grade-level teams, to work on projects. Teachers will also use this area for planning and collaborative work.
· Creative Thought Gallery, where entire area is one big dry-erase board (students/teachers write on the walls). Entire classrooms can use Gallery, with each scalloped section of the room accommodating groups of four students. Computers in the room provide instant internet access to student work teams.
· The MediaPlex will also be used for extended-day after-school instructional programs; and for teachers’ PD & collaborative planning; and parent & community meetings

· Teachers will be using the station-rotation model for delivering ELA and Mathematics instruction during each content area’s 90-minute block
· Engaging whole-group or small-collaborative group work will be enhanced by providing an interactive projector, document camera and dry-erase wall in each classroom
· To support small group work with the teacher, one-collaborative work area (lightweight, moveable & reconfigurable furniture) will be provided in each classroom

· STEM Teacher attends Project Lead the Way Facilitator Training during summer 2016 (K-4 Launch Program training)
· A full-time STEM Teacher oversees and conducts classroom rotations of students participating in the PLTW Launch Program collaborative work modules
· STEM classroom-rotations will work like a “special” (e.g., music, art, PE, library) with time embedded into the master schedule
· By SY 2019-20, building teachers will be trained by STEM teacher to implement the Launch Program (sustainability)

· IDOE report card accountability disaggregated and presented to IDOE at their 1st monitoring visit



· Staff regularly use Highlights dashboard performance data to track & analyze individual needs, develop individual student goals, and monitor classroom progress
· Monthly Learning Log meetings with principal & grade-level teams involve whole & subpopulation data analysis (district & State formative assessment results) to determine instructional adjustments and re-group students for daily “Success Periods.” EL & SpEd student results inform additional supports needed (in classrooms, during “Success” and in afterschool extended-time program).  
· Monthly review of suspension & expulsion data to identify patterns of behavior & take steps needed to reduce disruptions
· District leadership Process Checks include half-day presentations by principal, school leadership, specialists and grade-level team teachers to show academic & behavioral performance, identify strengths & areas for growth, and to identify any needed central office support

	· Instructional calendars (Curriculum Maps/Unit Guides) are used by teachers to ensure coverage of Indiana Academic Standards
· During embedded monthly “Learning Log” meetings (led by principal involving grade-level teacher teams, coach, EL & SpEd teachers), formative assessment results measuring learning are analyzed to inform instructional adjustments and to regroup students for daily 30-minute remediation/enrichment “Success Periods”
· Principal conducts daily classroom walkthroughs to observe instructional practices, give feedback, and identify PD needs
· Collaborative Teacher-Time, embedded into master schedule, and after-school extended-time PD provide time for lesson designs, digital content & data work, and additional trainings on Cultural Competency and SIOP (provided by district EL Coordinator)
· Superintendent and district leadership team conduct Process Checks, meeting onsite with principal and 
individual teacher teams to review evidence of progress, identify challenges, and discuss strategies for the resolution of issues 
requiring district support

· Education Elements delivers intensive 2-day summer training (Academy I) for principal, staff & district leadership
· Focus of training is derived from prior spring Academy II findings regarding implementation strengths & barriers. PD provided that is directly-aligned to identified needs for effectively implementing blended-learning & the station-rotation model 

· Classroom teachers use station-rotation model, whereby students are grouped & given assignments based on real-time data analyses (via “Highlights” dashboard and/or formative assessments) and then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teachers); and a collaboration station (student group work)
· Highlights dashboard, using a single sign-on, provides data analysis (updated every night) allowing teacher to group students, based on specific needs, as well as monitor students’ time-on-task. Teachers use dashboard to access performance reports and appropriate digital content aligned to individual needs. Students, too, routinely set intentional goals on the system.
· Ed Elements conducts onsite Fall Walkthroughs (6-8 weeks after implementation begins) and Spring Walkthroughs.  During site visits, data are reviewed & discussed, understanding where progress has been made & where more support is needed. Additional training provided.
· Personalized Leadership Academy II convenes Ed Elements facilitators & school leadership team in the spring to share-out lessons learned and plan for the following year
· Bi-monthly Check-Ins conducted by Ed Elements with Ryan Russell to discuss resources for staff training, being a thought partner, & helping overcome barriers

· Purchase site licenses for digital content programs: Lexia Reading Core5 and ST Math (Asst. Supt. for Sch. Improve./Fiscal office)
· Digital content vendors & school instructional coach provide staff PD, as needed
· Weekly use (minimum 3 times per week) of Lexia Core5 by teachers in the daily 90-minute Reading Block, during Independent Station-Rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)
· Weekly use (minimum 3 times per week) of ST Math by teachers in the daily 90-minute Mathematics/Science Block, during Independent Station-Rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)

· Principal, with input from teachers, schedules classroom assignments for Math Interventionist across the school day
· On a daily basis, the full-time Math Interventionist supports students who struggle by working in tandem with classroom teachers, in the 90-minute Math Block, during Small-Group Direct-Instruction Station-Rotation time to support individual student needs (identified via Ed Element’s Highlights dashboard, updated nightly: & district/State formative assessments)

· Renovated MediaPlex used daily by students and teachers in multiple collaborative learning environs—including the SIG-funded STEM Studio, Large Collaborative Space; and the Creative Thought Gallery 

· MediaPlex will also be used for extended-day after-school instructional programs, providing students with resources needed for independent work, aligned to individual needs (using district-funded lab for digital content work); and for small-group or large group instruction and collaborative work assignments; and for teachers’ PD & collaborative planning; and parent & community meetings














· Collaborative classroom environs support station-rotation model for delivering ELA and Mathematics instruction during 90-minute blocks















· A full-time STEM Teacher oversees and conducts classroom rotations of students participating in the PLTW Launch Program collaborative work modules
· STEM classroom-rotations will work like a “special” (e.g., music, art, PE, library) with time embedded into the master schedule
· By SY 2019-20, building teachers will be trained by STEM Teacher to implement the Launch Program (sustainability)






· IDOE report card accountability disaggregated and presented to IDOE at their 1st monitoring visit



· Staff regularly use Highlights dashboard performance data to track & analyze individual needs, develop individual student goals, and monitor classroom progress
· Monthly Learning Log meetings with principal & grade-level teams involve whole & subpopulation data analysis (district & State formative assessment results) to determine instructional adjustments and re-group students for daily “Success Periods.” EL & SpEd student results inform additional supports needed (in classrooms, during “Success” and in afterschool extended-time program).
· Monthly review of suspension & expulsion data to identify patterns of behavior & take steps needed to reduce disruptions
· District leadership Process Checks include half-day presentations by principal, school leadership, specialists and grade-level team teachers to show academic & behavioral performance, identify strengths & areas for growth, and to identify any needed central office support

	· Instructional calendars (Curriculum Maps/Unit Guides) are used by teachers to ensure coverage of Indiana Academic Standards
· During embedded monthly “Learning Log” meetings (led by principal involving grade-level teacher teams, coach, EL & SpEd teachers), formative assessment results measuring learning are analyzed to inform instructional adjustments and to regroup students for daily 30-minute remediation/enrichment “Success Periods”
· Principal conducts daily classroom walkthroughs to observe instructional practices, give feedback, and identify PD needs
· Collaborative Teacher-Time, embedded into master schedule, and after-school extended-time PD provide time for lesson designs, digital content & data work, and additional trainings on Cultural Competency and SIOP (provided by district EL Coordinator)
· Superintendent and district leadership team conduct Process Checks, meeting onsite with principal and individual teacher teams to review evidence of progress, identify challenges, and discuss strategies for the resolution of issues 
     requiring district support

· Education Elements delivers intensive 2-day summer training (Academy I) for principal, staff & district leadership
· Focus of training is derived from prior spring Academy II findings regarding implementation strengths & barriers. PD provided that is directly-aligned to identified needs for effectively implementing blended-learning & the station-rotation model 

· Classroom teachers use station-rotation model, whereby students are grouped & given assignments based on real-time data analyses (via “Highlights” dashboard and/or formative assessments) and then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teachers); and a collaboration station (student group work)
· Highlights dashboard, using a single sign-on, provides data analysis (updated every night) allowing teacher to group students, based on specific needs, as well as monitor students’ time-on-task. Teachers use dashboard to access performance reports and appropriate digital content aligned to individual needs. Students, too, routinely set intentional goals on the system.
· Ed Elements conducts onsite Fall Walkthroughs (6-8 weeks after implementation begins) and Spring Walkthroughs.  During site visits, data are reviewed & discussed, understanding where progress has been made & where more support is needed. Additional training provided.
· Personalized Leadership Academy II convenes Ed Elements facilitators & school leadership team in the spring to share-out lessons learned and plan for the following year
· Bi-monthly Check-Ins conducted by Ed Elements with Ryan Russell to discuss resources for staff training, being a thought partner, & helping overcome barriers

· Purchase site licenses for digital content programs: Lexia Reading Core5 and ST Math (Asst. Supt. for Sch. Improve./Fiscal office)
· Digital content vendors & school instructional coach provide staff PD, as needed
· Weekly use (minimum 3 times per week) of Lexia Core5 by teachers in the daily 90-minute Reading Block, during Independent Station-Rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)
· Weekly use (minimum 3 times per week) of ST Math by teachers in the daily 90-minute Mathematics/Science Block, during Independent Station-Rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)

· Principal, with input from teachers, schedules classroom assignments for Math Interventionist across the school day
· On a daily basis, the full-time Math Interventionist supports students who struggle by working in tandem with classroom teachers, in the 90-minute Math Block, during Small-Group Direct-Instruction Station-Rotation time to support individual student needs (identified via Ed Element’s Highlights dashboard, updated nightly; & district/State formative assessments)

· Renovated MediaPlex used daily by students and teachers in multiple collaborative learning environs—including the SIG-funded STEM Studio, Large Collaborative Space; and the Creative Thought Gallery 

· MediaPlex will also be used for extended-day after-school instructional programs, providing students with resources needed for independent work, aligned to individual needs (using district-funded lab for digital content work); and for small-group or large group instruction and collaborative work assignments; and for teachers’ PD & collaborative planning; and parent & community meetings














· Collaborative classroom environs support station-rotation model for delivering ELA and Mathematics instruction during 90-minute blocks















· A full-time STEM Teacher oversees and conducts classroom rotations of students participating in the PLTW Launch Program collaborative work modules
· STEM classroom-rotations will work like a “special” (e.g., music, art, PE, library) with time embedded into the master schedule
· By SY 2019-20, building teachers will be trained by STEM Teacher to implement the Launch Program (sustainability)






· IDOE report card accountability disaggregated and presented to IDOE at their 1st monitoring visit



· Staff regularly use Highlights dashboard performance data to track & analyze individual needs, develop individual student goals, and monitor classroom progress
· Monthly Learning Log meetings with principal & grade-level teams involve whole & subpopulation data analysis (district & State formative assessment results) to determine instructional adjustments and re-group students for daily “Success Periods.” EL & SpEd student results inform additional supports needed (in classrooms, during “Success” and in afterschool extended-time program).  
· Monthly review of suspension & expulsion data to identify patterns of behavior & take steps needed to reduce disruptions
· District leadership Process Checks include half-day presentations by principal, school leadership, specialists and grade-level team teachers to show academic & behavioral performance, identify strengths & areas for growth, and to identify any needed central office support

	






























Teacher stipends/benefits for after-school PD























Ed Elements facilitator salaries, benefits, travel & lodging costs



























Ed Elements Highlights Dashboard




















































Site licenses & vendor PD for Lexia Reading Core5 and ST Math digital content

























Full-time Math Interventionist salary & benefits


















Architect & contractor fees

STEM Studio work stations, iPads, outer cases & cart; interactive projector, PLTW modules & participation fee

Large Collaborative Space: 12 dry-erase tables &  50 chairs 

Creative Thought Gallery dry-erase (scalloped) walls; 3 computers 























22 mounted interactive projectors; 22 document cameras; 22 dry-erase walls; one collaborative setting (with lightweight, moveable & reconfigurable furniture) in each of 22 classrooms











STEM Teacher attends 1-week training (summer 2016) at affiliated PLTW site: registration, travel & lodging costs

24 PLTW Launch Program modules & participation fees

STEM Teacher salary & benefits











	Instructional Reform to Address Behaviors that Interfere with Learning  and Provide Student Incentives & Family Supports
	· District-funded CR-PBIS Tier I & II systems of support (LEA, Sunny Heights CR-PBIS team)






























· Provide full-time Gallahue Life Skills Specialist to offer interventions for recurring high-need behavioral and mental health needs (Dean)



































· Life Skills Specialist provides relevant support to students’ families (Dean)










· Parents Are the Core trainings support parents’ needs (Teachers, Life Skills Specialist)
















· Offer student incentives to recognized and reinforce desired behaviors (through school’s CR-PBIS “CORE Store”)

	· Sunny Heights is fully-implementing CR-PBIS Tier I classroom & school-wide behavioral expectations, consequences and rewards with fidelity (Dean)
· During Week-1 of the school year, staff will do a CR-PBIS Kick-Off for teaching students expectations, rules and routines for behaviors within the school (arrival/dismissal, hallways, restrooms, cafeteria) and within classrooms (class-wide expectations & rules; procedures & rules for: whole-group seat work; cooperative groups; and independent seat work). Similar re-fresher trainings also will occur following each 2-week Intersession break. 
· Sunny Heights CR-PBIS team & school staff  begin to fully-implement Tier II interventions—in addition to Tier I interventions (Dean)

· Life Skills Specialist works in tandem with Sunny Heights dean to identify  caseload of high-need students and procedures for adding/removing students across the school year
· Life Skills Specialist works daily with identified students (individually or in small groups) to address recurring behavioral issues
· Specialist employs evidenced-based practices to meet individual student needs, providing students with structured prompts, opportunities to practice new skills & to receive routine positive and/or corrective feedback
· Interventions will include core features such as:  Check-In Check Out; social skills instructional groups; and function-based problem-solving
· Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal or designee (i.e., Dean)
· The Life Skills Specialist will participate in monthly suspension/expulsion data analysis meetings to offer insights and to help inform actions needed

· As needs are identified, the Life Skills Specialist will work collaboratively with parents/guardians to support parenting needs
· As needed, families will be supported in their referral to additional supports offered through Gallahue Mental Health Services/Community Hospital, or other community resources

· Afterschool parent workshops offer teacher-led sessions to support parents’ needs and provide families with opportunities to collaborate with staff and network with other parents and community services. 
· Sunny Heights will offer sessions on “Discipline: The Behaviors We Want at School and at Home.”  Parents will understand school expectations, be provided with strategies for use at home, and share successful practices among participants

· Incentives, identified by staff and students, will be used to recognize and reinforce desired student behaviors within the school community (e.g., pencils, pens, book bags other school-related supplies)
	· Sunny Heights is fully-implementing CR-PBIS Tier I classroom & school-wide behavioral expectations, consequences and rewards with fidelity (Dean)
· During Week-1 of the school year, staff will do a CR-PBIS Kick-Off for teaching students expectations, rules and routines for behaviors within the school (arrival/dismissal, hallways, restrooms, cafeteria) and within classrooms (class-wide expectations & rules; procedures & rules for: whole-group seat work; cooperative groups; and independent seat work). Similar re-fresher trainings also will occur following each 2-week Intersession break.
· Sunny Heights CR-PBIS team & staff are fully-implementing Tier I & II interventions (Dean)



· Life Skills Specialist works in tandem with Sunny Heights dean to identify  caseload of high-need students and procedures for adding/removing students across the school year
· Life Skills Specialist works daily with identified students (individually or in small groups) to address recurring behavioral issues
· Specialist employs evidenced-based practices to meet individual student needs, providing students with structured prompts, opportunities to practice new skills & to receive routine positive and/or corrective feedback
· Interventions will include core features such as:  Check-In Check Out; social skills instructional groups; and function-based problem-solving
· Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal or designee (i.e., Dean)
· The Life Skills Specialist will participate in monthly suspension/expulsion data analysis meetings to offer insights and to help inform actions needed

· As needs are identified, the Life Skills Specialist will work collaboratively with parents/guardians to support parenting needs
· As needed, families will be supported in their referral to additional supports offered through Gallahue Mental Health Services/Community Hospital, or other community resources

· Afterschool parent workshops offer teacher-led sessions to support parents’ needs and provide families with opportunities to collaborate with staff and network with other parents and community services. 
· Sunny Heights will offer sessions on “Discipline: The Behaviors We Want at School and at Home.”  Parents will understand school expectations, be provided with strategies for use at home, and share successful practices among participants

· Incentives, identified by staff and students, will be used to recognize and reinforce desired student behaviors within the school community (e.g., pencils, pens, book bags other school-related supplies)
	· Sunny Heights is fully-implementing CR-PBIS Tier I classroom & school-wide behavioral expectations, consequences and rewards with fidelity (Dean)
· During Week-1 of the school year, staff will do a CR-PBIS Kick-Off for teaching students expectations, rules and routines for behaviors within the school (arrival/dismissal, hallways, restrooms, cafeteria) and within classrooms (class-wide expectations & rules; procedures & rules for: whole-group seat work; cooperative groups; and independent seat work). Similar re-fresher trainings also will occur following each 2-week Intersession break.
· Sunny Heights CR-PBIS team & staff are  fully-implementing Tier I & II interventions (Dean)



· Life Skills Specialist works in tandem with Sunny Heights dean to identify  caseload of high-need students and procedures for adding/removing students across the school year
· Life Skills Specialist works daily with identified students (individually or in small groups) to address recurring behavioral issues
· Specialist employs evidenced-based practices to meet individual student needs, providing students with structured prompts, opportunities to practice new skills & to receive routine positive and/or corrective feedback
· Interventions will include core features such as:  Check-In Check Out; social skills instructional groups; and function-based problem-solving
· Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal or designee (i.e., Dean)
· The Life Skills Specialist will participate in monthly suspension/expulsion data analysis meetings to offer insights and to help inform actions needed

· As needs are identified, the Life Skills Specialist will work collaboratively with parents/guardians to support parenting needs
· As needed, families will be supported in their referral to additional supports offered through Gallahue Mental Health Services/Community Hospital, or other community resources

· Afterschool parent workshops offer teacher-led sessions to support parents’ needs and provide families with opportunities to collaborate with staff and network with other parents and community services. 
· Sunny Heights will offer sessions on “Discipline: The Behaviors We Want at School and at Home.”  Parents will understand school expectations, be provided with strategies for use at home, and share successful practices among participants

· Incentives, identified by staff and students, will be used to recognize and reinforce desired student behaviors within the school community (e.g., pencils, pens, book bags other school-related supplies)

	








































Gallahue Life Skills Specialist salary & benefits



















































































Student incentives for desired behaviors (e.g., school-related supplies)

	Increased Learning Time for Students 
	· Offer afterschool academic program to all Sunny Heights students and provide transportation home (Principal)













































 
	· Engaging, year-long, afterschool (1.5 hours beyond the school day, 3 times per week) ELA and Mathematics academic supports will be provided to meet individual student learning needs
· All Sunny Heights parents will be notified about the expended-learning opportunity, during Registration; web-page announcements; Open House; and newsletters
· Administrators, the Gallahue Life Skills Specialist and/or teachers will reach out to parents of high-need students to encourage participation
· Afterschool instructors will be identified (e.g., teachers; Boys & Girls Club program)
· Both ELA and Math support, aligned to individual students’ needs will be established
· Bus schedules will be arranged for transporting students home on “late” buses
· Student snacks and dinners will be ordered (at no cost to students, or to the SIG grant)
· The MediaPlex and its computer lab (for providing individualized Lexia Core5 and ST Math digital content work); collaborative work spaces (for small-group direct-instruction and project work); and other school areas, as needed, will be used to host the Sunny Heights afterschool program
· Student attendance records will be maintained
· At the end of each program year, staff will analyze data to ascertain perceived and data-based benefits for students who regularly attended the afterschool program (e.g., ELA & Math ISTEP+ data, behavioral data, and Teacher Survey findings linked to improved classroom performance) 
· Afterschool programming will be observed every month, minimally, by central office leadership, providing feedback to principal (monitoring implementation progress)

	· Engaging, year-long, afterschool (1.5 hours beyond the school day, 3 times per week) ELA and Mathematics academic supports will be provided to meet individual student learning needs
· All Sunny Heights parents will be notified about the expended-learning opportunity, during Registration; web-page announcements; Open House; and newsletters
· Administrators, the Gallahue Life Skills Specialist and/or teachers will reach out to parents of high-need students to encourage participation
· Afterschool instructors will be identified (e.g., teachers; Boys & Girls Club program)
· Both ELA and Math support, aligned to individual students’ needs will be established
· Bus schedules will be arranged for transporting students home on “late” buses
· Student snacks and dinners will be ordered (at no cost to students, or to the SIG grant)
· The MediaPlex and its computer lab (for providing individualized Lexia Core5 and ST Math digital content work); collaborative work spaces (for small-group direct-instruction and project work); and other school areas, as needed, will be used to host the Sunny Heights afterschool program
· Student attendance records will be maintained
· At the end of each program year, staff will analyze data to ascertain perceived and data-based benefits for students who regularly attended the afterschool program (e.g., ELA & Math ISTEP+ data, behavioral data, and Teacher Survey findings linked to improved classroom performance) 
· Afterschool programming will be observed every month, minimally, by central office leadership, providing feedback to principal (monitoring implementation progress)

	· Engaging, year-long, afterschool (1.5 hours beyond the school day, 3 times per week) ELA and Mathematics academic supports will be provided to meet individual student learning needs
· All Sunny Heights parents will be notified about the expended-learning opportunity, during Registration; web-page announcements; Open House; and newsletters
· Administrators, the Gallahue Life Skills Specialist and/or teachers will reach out to parents of high-need students to encourage participation
· Afterschool instructors will be identified (e.g., teachers; Boys & Girls Club program)
· Both ELA and Math support, aligned to individual students’ needs will be established
· Bus schedules will be arranged for transporting students home on “late” buses
· Student snacks and dinners will be ordered (at no cost to students, or to the SIG grant)
· The MediaPlex and its computer lab (for providing individualized Lexia Core5 and ST Math digital content work); collaborative work spaces (for small-group direct-instruction and project work); and other school areas, as needed, will be used to host the Sunny Heights afterschool program
· Student attendance records will be maintained
· At the end of each program year, staff will analyze data to ascertain perceived and data-based benefits for students who regularly attended the afterschool program (e.g., ELA & Math ISTEP+ data, behavioral data, and Teacher Survey findings linked to improved classroom performance) 
· Afterschool programming will be observed every month, minimally, by central office leadership, providing feedback to principal (monitoring implementation progress)
	Teacher 
(and/or contract with outside provider, e.g., Boys & Girls Club after-school programs)
stipends/benefits for providing afterschool academic programs

Student transportation home at end of afterschool program

	Operational Flexibility for Principal Provided by District
	· Transformation principal given autonomy and authority anticipated through SIG grant (Superintendent, School Board, Teachers Association/Union) 















· LEA schedules Sunny Heights principal for bi-annual School Board presentations (Superintendent)

	· Principal has autonomy in development of school’s master schedule (e.g., 90-minute Math & Literacy blocks; STEM rotation; extending day for afterschool program; embedded PD time)
· Principal has autonomy with budgetary decisions (e.g., ordering materials, PD initiatives specific to school needs); curriculum changes; & staffing changes
· Principal has authority to hire and remove staff that will be most effective in meeting challenging academic & behavioral needs of the school

· Twice, annually, the Sunny Heights principal will present updates and progress reports to the Warren Board of Education, in a pre-post manner 
	· Principal has autonomy in development of school’s master schedule (e.g., 90-minute Math & Literacy blocks; STEM rotation; extending day for afterschool program; embedded PD time)
· Principal has autonomy with budgetary decisions (e.g., ordering materials, PD initiatives specific to school needs); curriculum changes; & staffing changes
· Principal has authority to hire and remove staff that will be most effective in meeting challenging academic & behavioral needs of the school

· Twice, annually, the Sunny Heights principal will present updates and progress reports to the Warren Board of Education, in a pre-post manner
	· Principal has autonomy in development of school’s master schedule (e.g., 90-minute Math & Literacy blocks; STEM rotation; extending day for afterschool program; embedded PD time)
· Principal has autonomy with budgetary decisions (e.g., ordering materials, PD initiatives specific to school needs); curriculum changes; & staffing changes
· Principal has authority to hire and remove staff that will be most effective in meeting challenging academic & behavioral needs of the school

· Twice, annually, the Sunny Heights principal will present updates and progress reports to the Warren Board of Education, in a pre-post manner

	

	Sustained District Leadership Oversight & Support 
	· Defined District Role (Superintendent)






















· Designated central office 
staff member is part of SIG process (Superintendent)



























· Monthly monitoring of SIG programming & implementation (Assistant Superintendent for Elementary Schools; Assistant Superintendent for School Improvement; and Assistant to the Superintendent for Educator Effectiveness)



























· Data review plan; Special populations review plan (Principal; Assistant Superintendent for School Improvement)





























· Evaluation System (Assistant Superintendent for School Improvement, Principal)   



















· External Consultant will support the district’s SIG oversight, data analysis, and evaluation tasks (Assistant Superintendent for School Improvement)









· Fiscal monitoring plan (Superintendent for School Improvement; Federal Grants Compliance Monitor)
































	· The transformation principal has been given the authority and autonomy to hire, manage teacher placement, budget and school schedule
· The district is implementing a culturally-competent tiered system of support focused on student psycho-social health (CR-PBIS Tier I & II trainings for school teams)
· The district will provide effective programmatic and financial oversight and support for the implementation of interventions at Sunny Heights, as detailed below
· The Sunny Heights principal will make implementation progress presentations to the Warren Board of Education, twice annually

· Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski) is the designated central office staff member who is part of the SIG process
· Kwiatkowski oversees Title I, II and RttT federal grants
· The 8-Step Process has been implemented with fidelity, district-wide, over the past 11 years. This process provides a framework for monitoring the implementation of the transformation model at Sunny Heights
· A key element of the 8-Step Process involves continuous monitoring of progress. From daily principal classroom walkthroughs, monthly Learning Log data meetings—to the superintendent’s half-day, onsite Process Checks, established routines are in place to support oversight and supports

· In addition to conducting principal observations & performance evaluations across each school year, the Assistant Superintendent of Elementary Schools (Tim Hanson) continuously monitors the work of administrators & teachers, onsite, to observe leadership and instructional practices, and to provide guidance and support, as needed 
· SIG-specific programming and implementation monitoring will be intentionally monitored by the Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski), on no less than a monthly basis
· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness), the assigned mentor to the principal, will provide routine feedback to the Assistant Superintendent for School Improvement, to offer observations and any suggestions for improvement
Note:  In Warren Township, central office leaders are expected to be in schools daily. And they are.

· Fall & Spring Classroom Walkthroughs conducted by Education Elements (external partner) will help to inform personalized learning strengths and areas needing greater support—including meeting the instructional needs of our lowest-performing subgroups and special populations
· On a monthly basis, the principal and his CR-PBIS team review suspension and expulsion data, which are disaggregated by subgroups and special populations to look for patterns of behavior and ascertain adjustments needed to reduce student disruptions
· As multiple practices are already in place for the routine (daily & monthly) review of disaggregated student performance data  (for all students, subgroups and special populations), formalized reviews by the Assistant Superintendent for School Improvement will occur bi-annually

· The district will ensure that all Sunny Heights evaluation data results, aligned to this proposal and delineated in Part 4 (for Overall Achievement, Leading Indicators, and Subgroup Achievement Indicators), as well as the Part 5a Smart Goals (for Culture and Achievement) will be reported by due dates established by the IDOE
· Review and analysis of formative assessment results (e.g., Acuity and mClass) and district monitoring data reviews, will enable leadership to track progress and to make adjustments needed to achieve successful results

· An experienced external consultant will support district leadership in its responsibilities for oversight and evaluation of SIG initiatives through tasks assigned by the Assistant Superintendent for School Improvement, e.g., monthly process checks to ensure fidelity to elements of the approved grant; gather and analyze data; or other relevant duties as assigned

· MSD of Warren Township has established a strong fiscal monitoring process and a demonstrated record of fiscal integrity. We continue to have excellent reviews by the State Board of Accounts (SBA). Our Chief Financial Officer, David Holt, is highly-regarded across the State and is regularly called upon to provide training to other business managers. As routinely cited by SBA, “Warren’s financial monitoring systems have multiple checks and balances incorporated into its processes.”
· At a minimum, on a bi-monthly basis, the Assistant Superintendent for School Improvement will meet with Ann Lewis (federal grants compliance officer) to track expenditures, prepare & monitor contracts, process claims & invoices and ensure compliance with State and federal fiscal expectations (reasonable, allocable & necessary) 
· Financial reports required by the IDOE will be submitted on a timely basis and completed with accuracy

	· The transformation principal has been given the authority and autonomy to hire, manage teacher placement, budget and school schedule
· The district is implementing a culturally-competent tiered system of support focused on student psycho-social health (CR-PBIS Tier I & II trainings for school teams)
· The district will provide effective programmatic and financial oversight and support for the implementation of interventions at Sunny Heights, as detailed below
· The Sunny Heights principal will make implementation progress presentations to the Warren Board of Education, twice annually

· Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski) is the designated central office staff member who is part of the SIG process
· Kwiatkowski oversees Title I, II and RttT federal grants
· The 8-Step Process has been implemented with fidelity, district-wide, over the past 11 years. This process provides a framework for monitoring the implementation of the transformation model at Sunny Heights
· A key element of the 8-Step Process involves continuous monitoring of progress. From daily principal classroom walkthroughs, monthly Learning Log data meetings—to the superintendent’s half-day, onsite Process Checks, established routines are in place to support oversight and supports

· In addition to conducting principal observations & performance evaluations across each school year, the Assistant Superintendent of Elementary Schools (Tim Hanson) continuously monitors the work of administrators & teachers, onsite, to observe leadership and instructional practices, and to provide guidance and support, as needed 
· SIG-specific programming and implementation monitoring will be intentionally monitored by the Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski), on no less than a monthly basis
· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness), the assigned mentor to the principal, will provide routine feedback to the Assistant Superintendent for School Improvement, to offer observations and any suggestions for improvement
Note:  In Warren Township, central office leaders are expected to be in schools daily. And they are.

· Fall & Spring Classroom Walkthroughs conducted by Education Elements (external partner) will help to inform personalized learning strengths and areas needing greater support—including meeting the instructional needs of our lowest-performing subgroups and special populations
· On a monthly basis, the principal and his CR-PBIS team review suspension and expulsion data, which are disaggregated by subgroups and special populations to look for patterns of behavior and ascertain adjustments needed to reduce student disruptions
· As multiple practices are already in place for the routine (daily & monthly) review of disaggregated student performance data  (for all students, subgroups and special populations), formalized reviews by the Assistant Superintendent for School Improvement will occur bi-annually

· The district will ensure that all Sunny Heights evaluation data results, aligned to this proposal and delineated in Part 4 (for Overall Achievement, Leading Indicators, and Subgroup Achievement Indicators), as well as the Part 5a Smart Goals (for Culture and Achievement) will be reported by due dates established by the IDOE
· Review and analysis of formative assessment results (e.g., Acuity and mClass) and district monitoring data reviews, will enable leadership to track progress and to make adjustments needed to achieve successful results

· An experienced external consultant will support district leadership in its responsibilities for oversight and evaluation of SIG initiatives through tasks assigned by the Assistant Superintendent for School Improvement, e.g., monthly process checks to ensure fidelity to elements of the approved grant; gather and analyze data; or other relevant duties as assigned

· MSD of Warren Township has established a strong fiscal monitoring process and a demonstrated record of fiscal integrity. We continue to have excellent reviews by the State Board of Accounts (SBA). Our Chief Financial Officer, David Holt, is highly-regarded across the State and is regularly called upon to provide training to other business managers. As routinely cited by SBA, “Warren’s financial monitoring systems have multiple checks and balances incorporated into its processes.”
· At a minimum, on a bi-monthly basis, the Assistant Superintendent for School Improvement will meet with Ann Lewis (federal grants compliance officer) to track expenditures, prepare & monitor contracts,  process claims & invoices and ensure compliance with State and federal fiscal expectations (reasonable, allocable & necessary) 
· Financial reports required by the IDOE will be submitted on a timely basis and completed with accuracy

	· The transformation principal has been given the authority and autonomy to hire, manage teacher placement, budget and school schedule
· The district is implementing a culturally-competent tiered system of support focused on student psycho-social health (CR-PBIS Tier I & II trainings for school teams)
· The district will provide effective programmatic and financial oversight and support for the implementation of interventions at Sunny Heights, as detailed below
· The Sunny Heights principal will make implementation progress presentations to the Warren Board of Education, twice annually

· Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski) is the designated central office staff member who is part of the SIG process
· Kwiatkowski oversees Title I, II and RttT federal grants
· The 8-Step Process has been implemented with fidelity, district-wide, over the past 11 years. This process provides a framework for monitoring the implementation of the transformation model at Sunny Heights
· A key element of the 8-Step Process involves continuous monitoring of progress. From daily principal classroom walkthroughs, monthly Learning Log data meetings—to the superintendent’s half-day, onsite Process Checks, established routines are in place to support oversight and supports

· In addition to conducting principal observations & performance evaluations across each school year, the Assistant Superintendent of Elementary Schools (Tim Hanson) continuously monitors the work of administrators & teachers, onsite, to observe leadership and instructional practices, and to provide guidance and support, as needed 
· SIG-specific programming and implementation monitoring will be intentionally monitored by the Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski), on no less than a monthly basis
· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness), the assigned mentor to the principal, will provide routine feedback to the Assistant Superintendent for School Improvement, to offer observations and any suggestions for improvement
Note:  In Warren Township, central office leaders are expected to be in schools daily. And they are.

· Fall & Spring Classroom Walkthroughs conducted by Education Elements (external partner) will help to inform personalized learning strengths and areas needing greater support—including meeting the instructional needs of our lowest-performing subgroups and special populations
· On a monthly basis, the principal and his CR-PBIS team review suspension and expulsion data, which are disaggregated by subgroups and special populations to look for patterns of behavior and ascertain adjustments needed to reduce student disruptions
· As multiple practices are already in place for the routine (daily & monthly) review of disaggregated student performance data  (for all students, subgroups and special populations), formalized reviews by the Assistant Superintendent for School Improvement will occur bi-annually

· The district will ensure that all Sunny Heights evaluation data results, aligned to this proposal and delineated in Part 4 (for Overall Achievement, Leading Indicators, and Subgroup Achievement Indicators), as well as the Part 5a Smart Goals (for Culture and Achievement) will be reported by due dates established by the IDOE
· Review and analysis of formative assessment results (e.g., Acuity and mClass) and district monitoring data reviews, will enable leadership to track progress and to make adjustments needed to achieve successful results

· An experienced external consultant will support district leadership in its responsibilities for oversight and evaluation of SIG initiatives through tasks assigned by the Assistant Superintendent for School Improvement, e.g., monthly process checks to ensure fidelity to elements of the approved grant; gather and analyze data; or other relevant duties as assigned

· MSD of Warren Township has established a strong fiscal monitoring process and a demonstrated record of fiscal integrity. We continue to have excellent reviews by the State Board of Accounts (SBA). Our Chief Financial Officer, David Holt, is highly-regarded across the State and is regularly called upon to provide training to other business managers. As routinely cited by SBA, “Warren’s financial monitoring systems have multiple checks and balances incorporated into its processes.”
· At a minimum, on a bi-monthly basis, the Assistant Superintendent for School Improvement will meet with Ann Lewis (federal grants compliance officer) to track expenditures, prepare & monitor contracts, process claims & invoices and ensure compliance with State and federal fiscal expectations (reasonable, allocable & necessary) 
· Financial reports required by the IDOE will be submitted on a timely basis and completed with accuracy

	













































































































































































External consultant salary, to support monitoring, data analysis and/or reporting requirements





Part 5d: Selection of Improvement Model – Sustainability Year - SY 2019-2020

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 
Complete the table below detailing the last year of SIG funding – the Sustainability Year.  
	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details
	
Budgeted Items

	
Leadership


	
· IDOE review of principal effectiveness (IDOE)

· Leadership team firmly established, with principal autonomy in decision-making (Principal)












· District central office staff continue their programmatic and financial oversight and support of SIG implementation & effectiveness at Sunny Heights (Assistant Superintendent for School Improvement)
	
Spring 2019


July 2019-June 2020











Summer 2019



July 2019- June 2020
	
· Prior to SY 2019-20 SIG implementation, principal effectiveness is reviewed by IDOE

· Principal Foster leads all turnaround efforts, with autonomy over the master schedule, budgetary decisions & curriculum; and authority to hire & remove staff that will be most effective in meetings challenging academic & behavioral needs of the school
· Twice, annually, principal presents updates and progress reports to the Warren Board of Education in a pre-post manner
· Appointed by the principal, the new dean oversees and supports discipline and school culture
· Monthly Building Leadership Team meetings focus on building leadership capacity; developing teacher leadership; and school improvement planning
· Team of effective/highly-effective teachers & leaders who are helping raise Sunny Height’s achievement & improve school culture attend Harvard’s summer Institute for Urban School Leaders to support professional growth & leadership (preferred Teacher Incentive)

· District is implementing a culturally-responsive tiered system of support (CR-PBIS)
· Assistant Superintendent of School Improvement, with expertise in overseeing federal programs, is the designated central office staff member who conducts monthly (minimum) SIG-specific programming & implementation monitoring—as well as bi-monthly meetings with Federal Grants Compliance Officer to track expenditures, prepare & monitor contracts, process claims & invoices, ensure compliance (reasonable, allocable & necessary), and prepare required IDOE reports
· Assistant Superintendent conducts bi-annual, formal reviews of disaggregated student academic and behavioral data, disaggregated by subpopulations to analyze progress and make recommendations for needed adjustments (using formative and summative data)
· Annual evaluation results are prepared and reported to IDOE by principal and Assistant Superintendent of School Improvement (Overall Achievement, Leading Indicators, & Smart Goals)
· Experienced external consultant supports data analyses and evaluation reporting requirements
· Assistant to the Superintendent for Educator Effectiveness, Ryan Russell, serves as principal mentor by providing routine feedback and support, as required
· Aligned to expectations of the district’s 8-Step Process, continuous monitoring occurs across the entire school year, e.g., principal classroom walkthrough, monthly Learning Log data meetings, the superintendent’s half-day Process Checks
· IDOE report card accountability disaggregated and presented to IDOE at their 1st monitoring visit
	
















Registration fees, lodging, per diem & travel expenses for week-long PD





















External Consultant

	Maintaining Culture

























Family & Community Engagement
	· CR-PBIS Tier I & II systems of support in place 













· Provide full-time Gallahue Life Skills Specialist to offer interventions for recurring high-need behavioral and mental health needs (Dean)











· Life Skills Specialist provides relevant support to students’ families (Dean)

· Parents Are the Core trainings support parents’ needs






· Student incentives provided (through school’s CR-PBIS “CORE” Store)

· Routine analyses and use of suspension & expulsion data to inform actions needed (principal)
	
Aug 2019














July 2019-June 2020
	· Sunny Heights is fully-implementing CR-PBIS Tier I classroom & school-wide behavioral expectations, consequences and rewards with fidelity (Dean)
· During Week-1 of school year, staff conduct CR-PBIS Kick-Off for teaching students expectations, rules and routines for behaviors within the school (arrival/dismissal, hallways, restrooms, cafeteria) and within classrooms (class-wide expectations & rules; procedures & rules for: whole-group seat work; cooperative groups; and independent seat work). Similar re-fresher trainings also will occur following each 2-week Intersession break.
· Sunny Heights CR-PBIS team & staff are fully-implementing Tier I & II interventions (Dean), using a school plan for identifying students and offering Tier II intervention strategies to support those who do not respond to Tier I interventions

· Life Skills Specialist works in tandem with Sunny Heights dean to identify  caseload of high-need students and procedures for adding/removing students across the school year
· Life Skills Specialist works daily with identified students (individually or in small groups) to address recurring behavioral issues
· Specialist employs evidenced-based practices to meet individual student needs, providing students with structured prompts, opportunities to practice new skills & to receive routine positive and/or corrective feedback
· Interventions will include core features such as:  Check-In Check Out; social skills instructional groups; and function-based problem-solving
· Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal or designee (i.e., Dean)
· The Life Skills Specialist will participate in monthly suspension/expulsion data analysis meetings to offer insights and to help inform actions needed

· As needs are identified, the Life Skills Specialist will work collaboratively with parents/guardians to support parenting needs
· As needed, families will be supported in their referral to additional supports offered through Gallahue Mental Health Services/Community Hospital, or other community resources

· Afterschool workshops offer sessions to support parents’ needs and provide families with opportunities to collaborate with staff and network with other parents and community services. 
· Sunny Heights will offer sessions on “Discipline: The Behaviors We Want at School and at Home.”  Parents will understand school expectations, be provided with strategies for use at home, and share successful practices among participants

· Incentives, identified by staff and students are used to recognize and reward desired student behaviors


· Each month, principal, dean, Gallahue Life Skills Specialist & CR-PBIS school team review suspension and expulsion data, disaggregated by subpopulations to examine patterns of behaviors and ascertain adjustments needed to reduce student disruptions
	



















Gallahue Life Skills Specialist salary & benefits































Student incentives, e.g., pens, pencils, book bags





	Effectiveness of staff and retention of staff


	
· Created by teachers and administrators, annual performance evaluations for teachers & principals are conducted multiple times across the school year including announced & unannounced evaluations (Principal for teachers; Assistant Superintendent for Elementary Schools for principal)










· 1st Year teachers are supported (Assistant to the Superintendent for Educator Effectiveness)


· Instructional Specialist (Coach) supports all teachers

· Time embedded for PD & collaboration (Principal)

· Personal laptop provided for teachers (Principal)

· Financial Incentive provided for high-performing teachers  (Principal)



	

August 2019- May 2020





















June 2019- June 2020




August 2019 -    June 2020
	
· Use of online PIVOT (district’s evaluation warehouse) evaluation tools enable real-time data entry & teacher performance evaluation feedback within 24 hours
· Principal and dean receive job-embedded PD for their effective use of PIVOT (for inputting & tracking teacher performance evaluation observation data across school year)
· Struggling teachers are supported through the district-funded PD Coordinators and Instructional Specialist (school coach); problem-solving meetings with principal; or, if needed, through intensive intervention with a different administrator & team of fellow-teachers
· Summative scoring through evaluator’s classroom observations and evidence submission process makes up 90 percent of the overall evaluation  
· Student achievement and growth data (obtained from the Indiana Schools Accountability System) make up 10 percent of overall ratings
· Overall ratings identify staff  as Highly-Effective, Effective, Needs Improvement or Ineffective
· Performance evaluations are used to guide PD needs and to inform personnel decisions
· Assistant Superintendent for Elementary Schools conducts principal observations and performance evaluations across the school year

· Participate in training series to understand and effectively access district resources (e.g., 8-Step Process; PIVOT (district warehouse for inputting performance evaluations; Tyler SIS (tracking attendance); cultural competency
· Building mentor assigned

· Instructional Specialist (school coach) assists teachers with planning, instructional strategies, modeling practices

· Master schedule accommodates time for collaboration and PD to enhance teacher knowledge, skills & retention of effective staff

· Teacher laptop provided for easy access to SIS student info, PIVOT, & Google Drive to instantaneously link with students & colleagues

· Sunny Heights teacher identify additional classroom resources as preferred financial incentive
· Performance observations, classroom walkthroughs, achievement data, and work to further SIG initiatives are criteria used to identify eligible teachers
· Selected teachers identify preferred classroom incentive resources (e.g., dry-erase markers; easels; sticky notes; books/bags; etc.)
	













































Teacher incentive classroom supplies (e.g., dry-erase markers, easels, sticky notes, books/bags, etc.)

	Instructional Programs

& 

Aligned
Professional Development
	· Implement the 8-Step Process for Continuous Improvement (Principal)















· Collaborative classroom environs (interactive projectors, dry-erase walls, document cameras, small-group work areas) are in place 

· Teachers effectively implement personalized, blended-learning strategies  (Principal, Coach)



















· Purchase and effective use of digital content to differentiate and personalize learning for all students  (Assistant Superintendent for School Improvement site licenses; Classroom Teachers)







· Provide full-time Math Interventionist to work in tandem with classroom teacher to further support struggling math students


· Renovated MediaPlex provides engaging and  collaborative learning environs (Students, Teachers, Community)










· STEM Teacher instructs PLTW Launch Program modules across the school day & trains classroom teachers to sustain the model (Principal, STEM Teacher)
	
July 2019-June 2020

















































Summer 2019



Aug 2019-June 2020









Aug 2019-June 2020






















Aug 2019-June 2020









	· Instructional calendar (Curriculum Maps/Unit Guides) are used by teachers to ensure coverage of Indiana Academic Standards
· During embedded monthly “Learning Log” meetings (led by principal involving grade-level teacher teams, coach, EL & SpEd teachers), formative assessment results measuring learning are analyzed to inform instructional adjustments and to regroup students for daily 30-minute remediation/enrichment “Success Periods”
· Principal conducts daily classroom walkthroughs to observe instructional practices, give feedback, and identify PD needs
· Collaborative Teacher-Time, embedded into master schedule, and after-school extended-time PD provide time for lesson designs, digital content & data work, and additional trainings on Cultural Competency and SIOP (provided by district EL Coordinator)
· Superintendent and district leadership team conduct Process Checks, meeting onsite with principal and individual teacher teams to review evidence of progress, identify challenges, and discuss strategies for the resolution of issues requiring district support

· Collaborative classroom environs support station-rotation model for delivering ELA and Mathematics instruction during 90-minute blocks




· After 3-years of professional development support through Education Elements (external partner), Sunny Heights teachers are now adept in their instructional use of the station-rotation model
· Classroom teachers group and give students assignments based on real-time data analyses (via “Highlights” dashboard) and then rotate groups through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teachers); and a collaboration station (student group work)
· Highlights dashboard, using a single sign-on, provides data analysis (updated every night) allowing teachers to group students, based on specific needs, as well as monitor students’ time-on-task. Teachers use dashboard to access performance reports and appropriate digital content aligned to individual needs. Students, too, routinely set intentional goals on the system.
· During daily classroom walkthroughs, administrators & instructional specialist (building coach) use Ed Element tools and strategies for monitoring teachers’ effective use of the model 
· Teachers needing additional assistance in their effective delivery of highly-effective practices are supported by the school’s Instructional Specialist (coach) 

· Purchase site licenses for digital content programs: Lexia Reading Core5 and ST Math (Asst. Supt. for School Improvement/Fiscal office)
· Digital content vendors & school instructional coach provide staff PD, as needed
· Weekly use (minimum 3 times per week) of Lexia Core5 by teachers in the daily 90-minute Reading Block, during independent station-rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)
· Weekly use (minimum 3 times per week) of ST Math by teachers in the daily 90-minute Mathematics/Science Block, during independent station-rotation time to support individual student learning needs (identified via Ed Element’s Highlights dashboard, updated nightly)

· Principal, with input from teachers, schedules classroom assignments for Math Interventionist across the school day
· On a daily basis, the full-time Math Interventionist supports students who struggle by working in tandem with classroom teachers, in the 90-minute Math Block, during small-group direct-instruction station-rotation time to support individual student needs (identified via Ed Element’s Highlights dashboard, updated nightly; & district/State formative assessments)

· MediaPlex used daily by students and teachers in multiple collaborative learning environs—including the STEM Studio, Large Collaborative Space, and the Creative Thought Gallery 

· MediaPlex also used for embedded Teacher Collaboration-Time and PD activities (including Building Leadership Team Meetings), as well as extended-time after school PD trainings, e.g., to support teachers’ effective use of Cultural Competencies, and SIOP instructional strategies for meeting the needs of EL students

· MediaPlex provides an ideal site for parent and community meetings (e.g., PTA, School Improvement Committee Meetings) and school-hosted family events (e.g., Open House, Family Literacy & Math Nights)

· A full-time STEM Teacher oversees and conducts classroom rotations of students participating in the PLTW Launch Program collaborative work modules
· STEM classroom-rotations work like a “special” (e.g., music, art, PE, library) with time embedded into the master schedule

· STEM Teacher provides training sessions (either afterschool or summer/June 2020) for classroom teachers’ delivery of PLTW Launch Program modules (sustainability)

	










Teacher stipends & benefits for after-school PD
















Ed Elements  facilitators & PD no longer funded








Ed Elements Highlights dashboard















Site licenses for Lexia Core5 and ST Math digital content








Salary & benefits Math Intervention-ist





















Salary & benefits for
STEM Teacher

PLTW participation fees

Teacher stipends & benefits for afterschool PD to implement PLTW Launch Program

	
Increased Learning Time for Students
	· Offer afterschool academic program to all Sunny Heights students and provide transportation home (Principal)

	
August 2019 – June 2020









	· Engaging, year-long, afterschool (1.5 hours beyond the school day, 3 times per week) ELA and Mathematics academic supports are provided to meet individual student learning needs
· All Sunny Heights parents are notified about the expended-learning opportunity, during Registration; web-page announcements; Open House; and newsletters
· Administrators, the Gallahue Life Skills Specialist and/or teachers reach out to parents of high-need students to encourage participation
· Afterschool instructors are identified (e.g., teachers; Boys & Girls Club program)
· Both ELA and Math support, aligned to individual students’ needs are established
· Bus schedules are arranged for transporting students home on “late” buses
· Student snacks and dinners are ordered (at no cost to students, or to the SIG grant)
· The MediaPlex and its district-funded computer lab (for providing individualized Lexia Core5 and ST Math digital content work); collaborative work spaces (for small-group direct-instruction and project work); and other school areas, as needed, are used to host the Sunny Heights afterschool program
· Student attendance records are maintained
· At the end of each program year, staff analyze data to ascertain perceived and data-based benefits for students who regularly attended the afterschool program (e.g., ELA & Math ISTEP+ data, behavioral data, and Teacher Survey findings linked to improved classroom performance) 
· Afterschool programming is observed every month, at a minimum, by central office leadership, providing feedback to principal (monitoring implementation progress)











	


Teacher stipends & benefits for providing afterschool academic instruction

Buses to transport students home at end of afterschool program day




Part 5e: Selection of Improvement Model – DISTRICT Sustainability Year - SY 2020-2021
Complete the table below detailing the sustainability plan for AFTER SIG funding – indicate what areas and interventions the district plans to sustain AFTER grant funding, and with what funds the district plans to sustain said interventions.   
	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details
	
OTHER FUNDS & Budgeted Items

	NOTE: The following chart reflects only those Focus Areas that were SIG-funded during SY 2019-20, the final grant implementation year.  
All other Focus Areas continue to be funded by the district, as they were in 2019-20. 

	
Leadership


	
· Offer teacher incentive for high-performing teachers (Principal)


· External consultant  supports district’s accountability requirements (Assistant Superintendent for School Improvement)

	

July 2020-June 2021










	
· Team of effective/highly-effective teachers & leaders who are helping raise Sunny Height’s achievement & improve school culture attend Harvard’s summer Institute for Urban School Leaders to support professional growth & leadership (preferred Teacher Incentive)


· Experienced external consultant supports data analyses and evaluation reporting requirements and other SIG implementation accountability expectations, as assigned by the Assistant Superintendent for School Improvement

	
Not funded. Professional growth & leadership gained through intensive PD experiences are applied in school or district leadership roles of participants

External consultant no longer required, post SIG grant implementation


	Maintaining Culture












Family & Community Engagement
	
· Provide full-time Gallahue Life Skills Specialist to offer interventions for recurring high-need behavioral and mental health needs (Dean)



· Parents Are the Core trainings support parents’ needs (Principal)





· Student incentives provided (through school’s CR-PBIS “CORE” Store)
	

July 2020-June 2021














	· Sunny Heights is fully-implementing CR-PBIS Tier I classroom & school-wide behavioral expectations, consequences and rewards with fidelity;  and Tier II interventions, using a school plan for identifying students and  intervention strategies, support those who do not respond to Tier I interventions 
· Over the past five years, suspension rates at Sunny Heights have been dramatically reduced
· As needed, students and families will be supported in their referral to additional supports offered through Gallahue Mental Health Counseling Services/Community Hospital, or other community resources

· Afterschool parent workshops offer sessions to support parents’ needs and provide families with opportunities to collaborate with staff and network with other parents and community services. 
· Sunny Heights offers sessions on “Discipline: The Behaviors We Want at School and at Home.”  Parents understand school expectations, are provided with strategies for use at home, and share successful practices among participants

· Incentives, identified by staff and students are used to recognize and reward desired student behaviors
	
IF needed, Life Skills Specialist reduced to 2-days x week (SpEd Medicaid dollars)

Gallahue Mental Health Counseling Services Therapist (school-based; insurance funded)



Was not funded thru SIG grant






Student incentives, e.g., pens, pencils, book bags (School Supply Funds or Community Partner donations)


	Effectiveness of staff 

	
· Financial Incentive provided for high-performing teachers  (Principal)



	

July 2020-June 2021







	
· Sunny Heights’ teachers identify additional classroom resources as preferred financial incentive (e.g., dry-erase markers, easels, sticky notes, books/bags, etc.)
· Performance observations, classroom walkthroughs, achievement data, and work to further Sunny Heights’ goals will be criteria used to identify eligible teachers
· Selected teachers will identify preferred classroom incentive resources (e.g., dry-erase markers; easels; sticky notes; books/bags; etc.)
	

Teacher incentive classroom supplies, e.g., dry-erase markers, easels, sticky notes, books/bags 
(School Supply Funds & State Incentive Grants)

	Instructional Programs & Aligned Professional Development
	· Teachers effectively implement personalized, blended-learning strategies  (Principal, Coach)

















· Math Interventionist to work in tandem with classroom teacher to further support struggling math students


· Classroom Teachers instruct PLTW Launch Program modules across the school day (Principal, Teachers)
	
July 2020-June 2021

	· Collaborative classroom environs support station-rotation model for delivering ELA and Mathematics instruction during 90-minute blocks
· After 3-years of professional development support through Education Elements (external partner), Sunny Heights teachers are now adept in their instructional use of the station-rotation model
· Classroom teachers group and give students assignments based on real-time data analyses (via “Highlights” dashboard) and then rotate groups through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teachers); and a collaboration station (student group work)
· Digital content effectively used to differentiate and personalize learning for all students  
· Teachers needing additional assistance in their effective delivery of highly-effective practices are supported by the school’s district-funded Instructional Specialist (coach) 
· Collaborative Teacher-Time, embedded into master schedule, and after-school extended-time PD provide time for lesson designs, digital content & data work, and additional trainings on Cultural Competency and SIOP (provided by district EL Coordinator)

· After five years of implementation, new instructional station-rotation model instructional practices and support from math interventionist have resulted in significantly-increased student achievement in mathematics
· Classroom teachers support students who struggle within the 90-minute Math Block, during Small-Group Direct-Instruction station-rotation time, addressing individual student needs (identified in district/State formative assessment results & Highlights dashboard)

· STEM Teacher provides training sessions (either afterschool or summer/June 2020) for classroom teachers’ effective delivery of PLTW Launch Program modules (sustainability)
· Embedded into the master schedule, across the school day, teachers rotate their classrooms through the STEM Studio to provide instruction using the 24 PLTW Launch Program modules 
· PLTW annual participation fees are sustained by the district

	
Ed Elements  facilitators & PD no longer funded (sustained as of 2019-2020)


Highlights Dashboard (District Technology funds)



Site licenses for digital content (Textbook Rental Fees)



Teacher stipends & benefits for after-school PD                   (Titles II & III)




Will no longer be needed, but could be funded Title I







General funds



PLTW participation fee (School Supply Fund)



	
Increased Learning Time for Students
	· Offer afterschool academic support to struggling students (Principal)

	
August 2020 – June 2021







	· Administrators and teachers will reach out to parents of high-need students to encourage participation
· Afterschool instructors will be identified  to provide ELA and Math support, aligned to individual students’ needs 
· Student snacks will be ordered (at no cost to students, funded via USDA reimbursement funds)
· MediaPlex will be used to host the Sunny Heights afterschool program
· Student attendance records will be maintained
· Data will be analyzed to measure program impact
	
Teacher stipends & benefits for providing afterschool academic instruction through (Title I funds)

Will provide limited transportation (District Transportation Funds & parents will transport)



Part 6: Outcome Artifact 
Schools will be required to produce a tangible “outcome” piece to be shared with IDOE and published on IDOE website as resources for other schools for each year of the grant.  This “outcome” piece will serve as the culminating piece of the yearly grant, as well as a piece of monitoring.  “Outcome Artifacts” will be due summer of each year.  Possible “Outcome Artifacts could include: mini-lesson video, recording of students working on an activity, WebEx, How-To One-Pager, Blog, Podcast.  “Outcome Artifacts” should be linked to goals of your SIG grant, as well as one of the following areas: Leadership, Effective Instruction, or Interventions/Data.  *schools may have the opportunity to change the outcome artifact after work with grant begins. IDOE will work with grantees to determine best artifact after work begins.  Examples of promising practices: http://www.doe.in.gov/titlei/promising-practices-title-i-schools
	Briefly describe what the school will plan to submit as an “Outcome Artifact” at the end of SY 2015-16 and how this will be aligned to your grant and the key area.

	
MSD of Warren Township has implemented the 8-Step Process for many years.  Newly hired principal, Steve Foster, mentored Warren principals, as well as leaders from other schools, on the continuous improvement process.  The outcome artifact will be a video of Mr. Foster leading a Learning Log (data) meeting.  Accompanying documents (i.e., learning log meeting form and data sheet) will be provided to correspond with the video.  This will assist other schools to have meaningful and productive data discussions.  


  
Part 7: LEA Capacity to Implement the Improvement Model and 
LEA Risk Assessment
Provide district evidence for each capacity task below.  Unless otherwise stated as required, evidence pieces listed below are recommended.    
	LEA Capacity Task
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for up to five years, while meeting all fiscal requirements, being reasonable, allocable, and necessary, and clearly planning for sustainability after funding ends.  
	Budgets Attached

· District and school leadership collaborated to identify areas of need and then researched all interventions, models/programs for evidenced-based program effectiveness in schools with similar populations and needs as Sunny Heights Elementary School.
· District has calculated SIG-funded salaries (e.g., Gallahue Life Skills Specialist; Math Interventionist) based upon employees in comparable positions. 
· Budget resources to support successful implementation are carefully calculated and align with each identified transformation intervention element.
· All budgeted items are reasonable, allocable and necessary.  Budgets reflect standard rates for comparable work. Warren has examined previous bids for similar items, requires quotes, and worked with architect to provide an estimation of MediaPlex and Classroom renovation (e.g., to install interactive projectors).
· The proposed funded staff, extended-time opportunities, digital content, External Partners, Math and Behavioral Specialists, extended-time professional development opportunities, STEM initiative, and every component detailed within this grant proposal are directly linked to the professional growth of staff, improvement of student achievement, personalized and collaborative work environs & instructional methodologies, and the reduction of behaviors that disrupt learning.


	2.   The LEA and administrative staff have the credentials, demonstrated track record, and has made at least five-year commitment to the implementation of the selected model.
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	Resumes Attached for: Lee Ann Kwiatkowski, Assistant Superintendent for School Improvement; Tim Hanson, Assistant Superintendent for Elementary Education; Ryan Russell, Assistant to the Superintendent for Educator Effectiveness and principal mentor; and Stephen Foster, Principal at Sunny Heights Elementary School. 

· District leadership is excited by the potential supports available through the highly-competitive SIG(g) grant award, and pledges their five-year commitment to its effective and successful implementation.
· In 2013-14, Dr. Dena Cushenberry, Superintendent, created a new organization structure within the central office. The instructional team consists of Tim Hanson (Assistant Superintendent for PK-6); Lou Anne Schwenn (Assistant to the Superintendent for 7-12), Lee Ann Kwiatkowski (Assistant Superintendent for School Improvement); and Ryan Russell (Assistant to the Superintendent for Educator Effectiveness). This team works collaboratively to ensure that project efforts are vertically and horizontally aligned. Each team member bring a high level of expertise and a successful track-record to effectively inform all initiatives.

Lee Ann Kwiatkowski has had a successful career at the school, district and State levels. She held the position of Turnaround Director at the Indiana Department of Education and provided support to many schools in improvement status across Indiana. The US Department of Education invited Lee Ann to join them on monitoring visits in Florida, Texas and California, which provided a national perspective. As the former IDOE Title I Director, Lee Ann developed many systems of support for schools and districts. While in Warren, she has served as principal at the Early Childhood Center and as the Assistant Superintendent for School Improvement.

Tim Hanson, Assistant Superintendent for Elementary Schools, has previously demonstrated success as both an elementary and a middle school principal. His accomplishments in turning around performance at Brookview Elementary, MSD Warren Township, earned him the honor of being named the 2009 Indiana State PTA Principal of the Year. Over his past 11 years in Warren Township, he has become fluent with current educational technologies, policies and curriculum.  His understanding of the 8-Step Process for Continuous Improvement, knowledge of best instructional practices, background and training in mathematics, and long-time involvement with the district Instructional Calendar Committee all support his work with, and oversight of, elementary building leaders.

Ryan Russell, Assistant to the Superintendent for Educator Effectiveness and assigned Mentor, oversees staff development for district principals, instructional coordinators and coaches, teachers, department chairs, deans, and central office personnel.  In addition, he is responsible for the district’s teacher and principal evaluation plan and coordinates teacher effectiveness training including the development of improvement plans.  Further, Russell is responsible for coordination and development of district curriculum and instructional calendars to ensure PK-12 alignment and corresponding district online benchmark assessments.  As principal of Raymond Park Intermediate Academy, he led the school to “Distinguished Reward Status” from the IDOE for being a “high- growth and high-achieving school” (2012) and received an “A” status in 2011-12 and 2012-13.   Ryan Russell has received numerous awards, including Indy’s Best and Brightest Finalist (2014), Indiana PTA Outstanding Principal Award (2013), Warren Township Impact Award (2012), and the National School Change Award (2006). 
 
· Warren Township does not have any policies or practices for restricting principal searches. Frankly, Warren strives to find the most talented leaders and takes pride in its ability to recruit and retain exceptional leaders. Principal candidates are pursued both internally and externally, through all venues, e.g., national publications (Education Week), IDOE website, and Warren website. While our hope is to successfully build internal capacity for leadership and reward proven leaders, our first consideration is always the selection of the best candidate for leading teachers and meeting students’ needs.

When it became necessary to replace the existing principal (at the end of school year 2014-15), the superintendent did not have to look beyond her own district to identify the best individual for transforming instructional practices and school culture at Sunny Heights Elementary School. 

Stephen Foster, the newly-appointed principal (beginning school year 2015-16), brings a rich history of highly-successful leadership and will immediately build a culture of collaboration, high expectations for teaching and learning, and a sense of urgency for significantly-increasing student achievement and reducing student disruptions at Sunny Heights.

For nearly a decade, Foster served as the principal of Warren’s Lakeside Elementary School, where under his leadership the school was selected by the Department of Education as a National Blue Ribbon School, an Indiana Distinguished Title I School, and a High-Performing Title I School. When asked by Warren Township’s superintendent to serve as the leader of the (then) new Creston Intermediate Academy serving Grades 5-6, Foster’s ability was readily evidenced as he led the academy from a PL221 letter grade of “D” in 2010 (when Creston IA opened) to its current letter grade of “A” (2014-15).

Stephen Foster was one of two elementary school leaders selected to pilot Warren’s highly-acclaimed 8-Step Process for Continuous Improvement. As a highly-effective leader and successful implementer, he has served as a respected presenter during 8-Step Process administrator workshops. Foster was awarded the Spotlight on Learning Award by the State Superintendent of Public Instruction in recognition for his dedication and distinguished leadership as a Distinguished Principal, both in 2009 and in 2010. He has been selected to provide mentoring as a Peer Review Team Leader in assisting an Indiana school district in NCLB School Improvement; as an LEA Improvement Facilitator for the IDOE’s Title I Office; and recognized as a Distinguished Principal for the IDOE’s “Institute for School Leadership Teams” to mentor urban school principals and school improvement teams in high-levels of improvement status from 2008 to 2011. The two principals he mentored became highly-effective—with one now serving in a district leadership role. These principals continue to contact Mr. Foster for advice.

As a SIG-transformation-principal, Foster has been given the authority to identify and select his leadership team and staff.  From his perspective, the role of the newly-appointed school Dean is vital to Sunny Heights’ turnaround initiative.  Foster is seeking an individual with urban district experiences aligned to the specific needs identified at Sunny Heights, most notably for those oversight areas of discipline. This individual will be a proven, collaborative leader in the important work of school culture; one who can motivate youth, work collaboratively with staff, and communicate effectively with parents.  Ideally, the dean will also bring first-hand, successful leadership experiences in community activities, involving youth and families (e.g., Big Brothers, church youth groups, scouting, coaching). As Foster well-understands, the new dean must bring a strong, positive presence to effectively support school-wide behavioral practices that are fairly and consistently-applied, working collaboratively with the principal, Gallahue Life Skills Specialist and classroom teachers to create an immediate difference in the culture at Sunny Heights Elementary School.


	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
	Warren Board of Education, Letter of Support & Board Meeting Agenda Item are Attached  

· MSD of Warren Township has received support from the Board to apply for and fully-implement the proposed SIG(g) grant proposal
· Sue Switzer, Board President, has signed as the Board’s representative, the attached Letter of Support
· The agenda from the June 17, 2015 Warren Township Board of Education Meeting is attached to reflect the SIG(g) proposal presentation at its public meeting


	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
	Superintendent of MSD Warren Township, Letter of Support Attached

· Sunny Heights Elementary School and district leadership have received support from the Superintendent to apply for and fully-implement the proposed SIG(g) grant proposal
· Dr. Dean Cushenberry, Superintendent, has submitted and signed her Letter of Support attached to the districts’ SIG(g) application
· The agenda from the June 17, 2015 Warren Township Board of Education Meeting is attached to reflect the SIG(g) proposal presentation at its public meeting

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	Warren Education Association, Letter of Support Attached

· Sunny Heights Elementary School and district leadership have received support from the Warren Education Association (union) to apply for and fully-implement the proposed SIG(g) grant proposal
· The Letter of Support from Kate Miller, WEA President, is attached as evidence
· MSD of Warren Township and the Warren Education Association (WEA) have a collaborative relationship and effectively work together to improve student achievement
· WEA was informed of the school improvement models, and the opportunity to pursue SIG(g) funding. The teachers, including union leadership, have been active members in the development of the grant. Further, they have committed to eliminate any barriers to allow the full implementation of the transformation model.
· The teachers’ union supports changing the school day to offer extended-time learning opportunities at Sunny Heights Elementary School


	6.   The district has a robust process in place to select the staff for each 1003(g) building.
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	Teacher Union Assurance Attached

MSD of Warren township strongly believes the school principal should be responsible for hiring his/her staff. We believe that our most important asset is our people. Providing the best teachers and school leaders has the most profound impact on our students’ success. Highly-effective teachers are shown to be effective with all groups of students—regardless of initial achievement levels, so we recruit the best and support their effectiveness through robust high-quality PD trainings.

Recruitment and Hiring
· Located near Indianapolis and the numerous nearby teaching colleges enables a generous pool of teacher applicants.
· Every year, PK-12 administrators participate in Indiana College & University recruitment fairs to interview new talent.
· We participate in the Indianapolis Minority Recruitment Fair, seeking a diverse staff, reflective of our population.
· The principal posts open positions on the IDOE website, district website and, when needed, in national papers (e.g., Education Week).

The principal reviews all applicants, creates an interview committee and selects candidates for interview. At times, a central office staff member is invited to participate in the hiring process and building teachers always are part of the interview committee. Following interviews, teacher candidates selected as potential finalists are vetted through inquiries to former employers and supervisors.

With input from the interview committee and past employers/supervisors, the principal makes the final decision for hiring teachers.

Retention of Teachers
Retention of highly-effective teachers is crucial to the success of our students, so they are supported in a variety of ways.
· An onsite mentor is assigned at the building-level
· Principals provide feedback on a regular basis, after frequent observations and walkthroughs in all teachers’ classrooms
· A full-time building Instructional Specialist (coach) is provided in every school to support teachers’ effective delivery of content, model instruction and provide support
· 1st year teachers participate in a New Teacher, year-long PD training series
· Exemplary internal and external experts and district leaders offer PD to support district-wide initiatives
· Weekly collaboration time is embedded into the schedule, as are monthly Learning Log data meetings that are highly-valued by both teachers new to the profession, as well as seasoned veterans
· Every teacher in Warren Township is provided with a personal laptop computer to enable their immediate access to data and resources, and to efficiently communicate with colleagues, students and families
· Teachers also tell us that our district’s health care plan and benefits (with Community health facilities conveniently located on campus) are attractive and important to them and to their families

Administrators’ open-door policies (both at the building and central office levels) allows for staff to gain additional support, when needed.

The district’s outstanding relationship with its teachers’ union (Warren Education Association) fosters good will and contributes to staff retention.


	7.   District staff has a process for monitoring and supporting the implementation of the selected improvement model.  District has included its monitoring process and it includes, at minimum, the following required pieces: 
· Monthly Monitoring of SIG Programming and Implementation
· Evaluation System for Programming and Implementation of SIG
· Data Review Plan
· Special Populations Review Plan
· Fiscal Monitoring Plan
· Timeline and Responsible Parties for all above plans
	Defined District Role (Superintendent)
· The transformation principal has been given the authority and autonomy to hire, manage teacher placement, the budget and school schedule
· The district is implementing a culturally-competent tiered system of support focused on student psycho-social health (CR-PBIS Tier I & II trainings for school teams)
· The district will provide effective programmatic and financial oversight and support for the implementation of interventions at Sunny Heights, as detailed below
· The Sunny Heights principal will make implementation progress presentations to the Warren Board of Education, twice annually, in a pre-post manner

Designated Central Office Staff Member is Part of SIG Process (Superintendent)
· Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski) is the designated central office staff member who is part of the SIG process
· The 8-Step Process has been implemented with fidelity, district-wide, over the past 11 years. This process provides a framework for monitoring the implementation of the transformation model at Sunny Heights
· A key element of the 8-Step Process involves continuous monitoring of progress. From daily principal classroom walkthroughs, monthly Learning Log data meetings—to the superintendent’s half-day, onsite Process Checks, established routines are in place to provide oversight and supports
Monthly Monitoring of SIG Programming & Implementation (Assistant Superintendent for Elementary Schools; Assistant Superintendent for School Improvement; and Assistant to the Superintendent for Educator Effectiveness)
· In addition to conducting principal observations & performance evaluations across each school year, the Assistant Superintendent of Elementary Schools (Tim Hanson) continuously monitors the work of administrators & teachers, onsite, to observe leadership and instructional practices, and to provide guidance and support, as needed 
· SIG-specific programming and implementation monitoring will be intentionally monitored by the Assistant Superintendent for School Improvement (Lee Ann Kwiatkowski), on no less than a monthly basis.  Site observations will occur on a bi-weekly basis, as will financial oversight meetings.
· Ryan Russell (Assistant to the Superintendent for Educator Effectiveness), the assigned mentor to the principal, will provide routine feedback to the Assistant Superintendent for School Improvement, to offer observations and any suggestions for improvement
Note:  In Warren Township, central office leaders are expected to be in schools daily. And they are.

Data Review Plan; Special Populations Review Plan (Principal; Superintendent; Assistant Superintendent for School Improvement; Assistant Superintendent for Elementary Schools; and Assistant to the Superintendent for Educator Effectiveness)
· Fall & Spring Classroom Walkthroughs conducted by Education Elements (external partner) will help to inform personalized learning strengths and areas needing greater support—including meeting the instructional needs of our lowest-performing subgroups and special populations
· A key element of the 8-Step Process involves continuous monitoring of progress. From daily principal classroom walkthroughs, monthly Learning Log data meetings—to the superintendent’s half-day, onsite Process Checks, established routines are in place to provide oversight and supports. 
· On a monthly basis, the principal, dean, Gallahue Life Skills Specialist and his CR-PBIS team review suspension and expulsion data, which are disaggregated by subgroups and special populations to look for patterns of behavior and ascertain adjustments needed to reduce student disruptions
· As multiple practices are already in place for the routine (daily & monthly) review of disaggregated student performance data  (for all students, subgroups and special populations), formalized reviews by the Assistant Superintendent for School Improvement will occur bi-annually

Evaluation System (Assistant Superintendent for School Improvement; Principal; Assistant to the Superintendent for Educator Effectiveness; and Assistant Superintendent for Elementary Education)  
· The district will ensure that all Sunny Heights evaluation data results, aligned to this proposal and delineated in Part 4 (for Overall Achievement, Leading Indicators, and Subgroup Achievement Indicators), as well as the Part 5a Smart Goals (for Culture and Achievement) will be reported by due dates established by the IDOE
· Review and analysis of formative assessment results (e.g., Acuity and mClass) and district monitoring data reviews, will enable leadership to track progress and to make adjustments needed to achieve successful results
· An experienced external consultant will support district leadership in its responsibilities for oversight and evaluation of SIG initiatives through tasks assigned by the Assistant Superintendent for School Improvement, e.g., monthly process checks to ensure fidelity to elements of the approved grant; gather and analyze data; or other relevant duties as assigned

Fiscal Monitoring Plan (Assistant Superintendent for School Improvement; Federal Grants Compliance Monitor)
· MSD of Warren Township has established a strong fiscal monitoring process and a demonstrated record of fiscal integrity. We continue to have excellent reviews by the State Board of Accounts (SBA). Our Chief Financial Officer, David Holt, is highly-regarded across the State and is regularly called upon to provide training to other business managers. As routinely cited by SBA, “Warren’s financial monitoring systems have multiple checks and balances incorporated into its processes.”
· At a minimum, on a bi-monthly basis, the Assistant Superintendent for School Improvement will meet with Ann Lewis (federal grants compliance officer) to track expenditures, prepare & monitor contracts, process claims & invoices and ensure compliance with State and federal fiscal expectations (reasonable, allocable & necessary) 
· Financial reports required by the IDOE will be submitted on a timely basis and completed with accuracy




In compliance with Uniform Grants Guidance §200.205 LEAs must complete a risk assessment.  Please provide district explanation and/or evidence for each yes/no response below.
	LEA Risk Assessment Task
	Yes
	No
	District Explanation and/or Evidence

	1. District has effective procedures and controls in relation to how the SIG program will be run.
	X
	
	· Transformation principal has been given autonomy and authority anticipated through SIG grant including his: (a) control over people, time, program and dollars; and  (b) opportunity to present updates and progress to the Warren Board of Education at least twice a year in a pre-post manner (Detailed explanations provided in Part 5c; Letter of Support from Superintendent, Warren Board of Education President; and Warren Education Association (union) President)

· As delineated in Part 5c and Part 7, Item 7, the district staff has a process for monitoring and supporting the implementation of the transformation model.  Its monitoring process includes all required pieces, demonstrating that the district has: 
(a) Defined its role; 
(b) Designated a central office staff member as part of the SIG process;
(c) Provided a plan for monthly monitoring of SIG programming and implementation;
(d) Employed a data review plan and special populations review plan—through multiple sources, in a continuous manner; and
(e) Provided a description of its Evaluation plan (formative and summative)


	(f) Specific District staff will be assigned to the SIG program, and this staff has experience working with federal programs.
	X
	
	· As described across the application and in Part 7, Item 2, Lee Ann Kwiatkowski, Assistant Superintendent for School Improvement, is the designated central office staff member for the SIG process. She brings exceptional and successful experiences in working with federal programs at the district, State and federal levels, having previously served as the State Title I Director and the IDOE Turnaround Director. At the district level, she administers the local Title I, II and RttT federal programs and oversees all School Improvement and evaluation initiatives. Tim Hanson, Assistant Superintendent for Elementary Education and Ryan Russell, Assistant to the Superintendent for Educator Effectiveness, have both been highly-successful principals in high-poverty, high-performing schools. They play key leadership roles among the superintendent’s cabinet level staff, with responsibilities that directly align with SIG initiatives and expectations.  (Resumes Attached)  
· Our district’s Federal Programs Compliance Officer, Ann Lewis, is experienced, conscientious and accurate in her work with federal budgets, claims & invoicing, tracking funds and preparing financial reports. She will meet bi-weekly, at a minimum, with Lee Ann Kwiatkowski to ensure fiscal oversight and accountability.
· David Holt, Chief Financial Officer, has worked extensively with architects and contractors and will play a key role in supporting the legal and financial requirements for MediaPlex and classroom renovation (e.g., installation of interactive projectors).

	(g) School’s SIG plan addresses needs of all students and subgroup populations.
	X
	
	· Meeting the needs of all learners is at the very heart of this SIG(g) grant proposal. Our overarching goal is to ensure that each student demonstrates significant growth and increased performance on the new, more rigorous Indiana Academic Standards and aligned State assessments.  Needs assessment findings repeatedly pointed to weaknesses in our ability to adequately differentiate instruction (most especially for our lowest-performing students/subpopulations); to appropriately engage students—both individually and collaboratively; and to ensure that teaching and learning could, in fact, occur with significantly fewer behavioral disruptions. The Sunny Heights SIG intervention plan is all about addressing these leadership, instructional and student/subpopulation needs.

We will support teachers’ work to transform classroom instruction using strategies, tools and practices that personalize learning, engage and motive students, reduce behavioral disruptions, and result in the increased academic achievement of all learners in the following ways:

· With a redesigned master schedule to incorporate 90-minute Reading and 90-minute Math blocks, Education Elements (external partner) will facilitate teachers’ effective use of a proven station-rotation model, whereby students work at independent work stations (using reading digital content (Lexia Core5) and digital math content (ST Math) to support students’ individual learning needs; small-group direct-instruction (led by the classroom teacher) to work specifically on identified students’ needs; collaboration station (for student group work); and in whole-group instruction using engaging tools (interactive projector; document camera; dry-erase wall);

· Through the Highlights database, which is updated nightly, real-time data will be continuously used by teachers to group students, address student-specific learning needs, measure students’ progress, and facilitate individual student goal-setting;

· A full-time Math Interventionist will work collaboratively with teachers to provide small-group direct-instruction (within the classroom setting) to high-need students who struggle in mathematics (an area of highest need);

· A full-time STEM Teacher will work daily with classes to offer PLTW Launch Program modules, within a newly-renovated and highly-collaborative MediaPlex environment;

· Extended-learning time will be provided for all students in an engaging afterschool program; and through after-school (and embedded) Teacher Collaboration Time PD opportunities for staff to support, among other topics, cultural competency and SIOP instructional strategies; and for professional leadership growth of effective/highly-effective teachers at the week-long, summer Harvard Institute for Urban School Leaders; and

· A full-time Gallahue Life Skills Specialist will work collaboratively with staff to support recurring, high behavioral and mental health needs of students, through counseling, small-group and individual behavioral support sessions, parent trainings and linking families to needed resources.


	(h) School has a system in place for parent notification and involvement of SIG planning and implementation.
	X
	
	· The newly named principal, Mr. Stephen Foster, sent an Ed Connect call notifying parents about the opportunity for SIG-grant planning and invited all to attend planning sessions.  Parent discussions and planning sessions were conducted on two separate days in June.  Notification was also placed on the school’s website.  


	(i) District is new to the SIG program.  District has applied in the past for SIG and has not been awarded. 
	
	X
	· The district has once before applied for, and been awarded a SIG grant for Stonybrook Middle School (a Priority middle school). The successful implementation of all Stonybrook grant components, their transformed instructional practices, the resulting academic achievement gains, and staffs’ genuine appreciation of the school-specific SIG-funded interventions, all contributed—immeasurably—to Sunny Heights’ decision to pursue SIG funding.  As a result of Stonybrook’s experience, staff fully-understand that higher expectations and greater accountability are inherent to this award. We stand ready to make the changes delineated within Sunny Heights’ proposal to ensure positive achievement and cultural outcomes for our students, staff and school community.   

	(j) District has had one or more findings in one or more of the last three years from State Board of Accounts (SBOA) or Onsite Consolidated Federal Monitoring.
	X
	
	· The district had one finding for not being able to provide the State Board of Accounts with two CFDA/Project Numbers.  IDOE sent the CFDA number for the Education Jobs Grant, but did not furnish a project number. The H-1B Job Training Grant was awarded to IU and Warren was not given the CFDA or Project Number.  Moving forward, we will determine if funds (federal, State or private) require CFDA and Project Numbers, prior to any expenditures.

	(k) District has not had a SBOA or Onsite Consolidated Federal Monitoring visit in the last three years.  
	
	X
	· The district has had an SBOA audit over the last three years.

	(l) District has been in excess carry-over anytime in the last three fiscal year cycles.





	
	X
	· The district has NOT been in excess carry-over anytime in the last three fiscal year cycles.





Part 8: Selection of External Providers
Provide district evidence for the Selection of External Providers – this will show the LEAs capacity to recruit, screen, selects and support appropriate external providers.   Whole School Reform REQUIRES the selection of a third party – a strategy developer – as part of implementation.  External providers are not required of other models, but ALL models must explain process of selecting, or show how school will be supported in lieu of External Provider.  Please review guidance provided in part 8 of the Application Directions and Guidance for specifics pertaining to external providers.  The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:
	
External Partner #1

	Education Elements

	Capacity Task
	District Evidence

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	
During spring 2015, an RFP was developed by Warren seeking an external expert to support work to effectively integrate technology within core content instruction. Proposals submitted were reviewed and rated by a district peer review panel. Those with demonstrated expertise in blended learning models and the capacity for facilitating its successful implementation through the delivery of resources, professional development and support were identified for consideration. 

A district leadership team conducted a site visit to Middletown, New York (a district RttT award winner), to observe elementary classrooms implementing Education Elements’ systematic strategies for creating a student-centered culture and learning environment, and using personalized instructional strategies to significantly improve teaching and learning. Onsite observations and discussions with Middletown leaders and practitioners aligned with commitments, capacities and achievements detailed within Education Elements’ RFP proposal.  Data, too, provided evidence of effectiveness.  For example, Middletown compared the NWEA growth in blended classrooms—those with which Ed Elements worked—with the growth in non-blended classrooms. In a study of over 3,000 students, those in the blended classrooms realized a 154 percent improvement in reading and 125 percent improvement in math, as compared to the non-blended classrooms.

Education Elements works in more than 120 schools, with a variety of researched and proven blended models, ranging from a lab rotation model with Rocketship, to flex models at Career Path, to station rotation at DC Public Schools and KIPP Empower (now one of the highest performing schools in California). Through its Readiness Assessment process, the Ed Elements team gathers teacher input on pedagogical and classroom management preferences, as well as advises on the role that digital content should play in the classroom (through a series of collaborative design workshops and PD sessions). In this way, the expertise and experience of the classroom teachers and the unique goals and specific needs of the school are reflected in the final design of the school’s support. 

In schools where they have helped design personalized learning models, students are seeing great success. Across the board, significant gains in students’ achievement, as well as higher reported levels of student engagement and teacher satisfaction, are hallmarks of the work with Education Elements. Highly-recommended by the United States Department of Education, Education Elements has worked with more schools to design and implement personalized learning than any other organization in the country. Among others, they have facilitated the work of 20 percent of the League of Innovative Schools and helped 15 Next Generation Learning Challenges (NGLC) winners to develop and realize their vision (NGLC seeds new models that result in higher learning outcomes and have the potential for scale). 

Evidence of success attached


	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	
Education Elements has demonstrated its commitment of timely and effective implementation and ability to meet school needs as evidenced in its successful blended learning strategies implementation with 120+ schools. Client referral recommendations and the district’s onsite visit to Middletown, New York, to observe the implementation of blended learning strategies, interview practitioners, and review student achievement growth further confirm our selection of this external partner to transform teaching and learning at Sunny Heights Elementary School. 

	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	As the 2012 recipient of federal RttT funding, a Wireless upgrade was successfully installed to support new instructional technologies in all district schools. At the start of school year 2013-14, we implemented 1:1 computing, providing all PreK-K classrooms with iPads; special education self-contained classroom students received access to iPads and Chromebooks; and individual Chromebooks were provided for all students in Grades 1-12. These basic technology resources enable Sunny Heights to aggressively pursue, and support, blended-learning strategies to transform teaching and learning within its school community.

Ed Elements will not work with schools/districts that cannot or will not: (a) collaboratively work with its expert team to ensure fidelity to its model; and (b) commit full central office support for the client school. In addition to the Sunny Heights principal and instructional staff, key central office leaders are committed to supporting this initiative: Tim Hanson, Assistant Superintendent for Elementary Schools; Ryan Russell, Assistant Superintendent for Educator Effectiveness; Lee Ann Kwiatkowski, Assistant Superintendent for School Improvement; Kent Schroder, Chief Technology Officer; and David Holt, Chief Financial Officer.  

At a minimum, Ryan Russell will participate in bi-monthly Check-Ins with Ed Elements; and assistant superintendents will participate in Leadership Academy I & II trainings and fall & spring Walkthroughs, conducted by Education Elements. (Refer to item “d” below, for complete descriptions.)  Assistant Superintendent for Elementary Schools, Tim Hanson, will provide continuous onsite observations of implementation and offer support, as needed by the Sunny Heights principal.

Ryan Russell, who also serves as Principal Foster’s mentor, will work closely with Foster and Ed Elements facilitators to support the scheduling of trainings and oversee the trainings and support provided to Sunny Heights. Lee Ann Kwiatkowski will oversee and work with Russell in the development of the contractual agreement, timeframes, anticipated deliverables, student privacy rights, and the provisions for payment of services.

The Chief Technology Officer’s involvement will generally center on ensuring compatibility with Ed Elements’ data systems (Highlights dashboard), and the installation and maintenance of new technologies and digital content at Sunny Heights. The Federal Grant Compliance Monitor will work closely with Lee Ann Kwiatkowski to oversee SIG(g) budgets, process relevant invoices and support financial reporting.

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	
The Ed Elements team is passionate and mission-driven.  It includes teachers, administrators, business leaders and engineers, all of whom are committed to better student outcomes. 

· The Design and Implementation Team – works directly with clients to enable: (a) teachers to personalize learning; (b) students to benefit as a result of being able to learn at their own pace, in their own style, and with increased attention from their teachers; and (c) the principal and district leaders will support transformation in instruction through new processes, resources, and through the engagement of all constituents. The Ed Elements team has experience as classroom teachers, school principals, and change management experts.  They draw from their experience teaching and leading in public schools, the iZone, the US Department of Education, Leeds Global, Edison Schools, Education Pioneers, and Teach for America. They understand the challenges schools and systems face when undergoing transformative efforts, and know how to overcome them and how to convey “best practices.”  

· The Product & Engineering Team – boasts both in-classroom experience as well as product development experience. With a deep understanding of users, they are focused on developing a product that meets clients’ unique needs.  The team includes members with experience working on education technology for more than 10 years, including work on SIS, LMS, and assessment systems. They have worked successfully with Cisco, PlayFirst, Fox Media, Egnyte, DHL Systems, and Informatica, as well as consulting companies such as Accenture and Deloitte.

· The Knowledge Management Team – focuses on analyzing and understanding digital content and tools, compiling and sharing best practices, and conducting research on topics related to personalized learning. The team thoroughly evaluates digital content, assessment tools, hardware, and educational platforms. They test and review digital content against a 50+ point rubric.  Team members include former teachers and consultants.

· The Executive Team – includes leaders with deep experience in education, edtech, software development, operations and scale. The team leverages their experience at Monitor/Doblin, Social Labs, Edison Schools, NewSchools Venture fund, and Teach for America to guide their design-centered, user-centered approach. They are deeply committed to seeing each client succeed and all students achieve.

Ed Elements takes a collaborative approach to their work with clients, using a process built upon design thinking and based in the belief that the more systemic support for innovation, the more sustainable the innovation. They will act as advisors, experts, and facilitators, starting with instructional goals as the drivers of change.

Comprehensive school re/design through design thinking
Ed Element’s design methodology is organized into several elements:  (a) planning and preparing, i.e., defining the goals and understanding school readiness; (b) school model ideation; (c) digital content curation; (d) support and implementation; and (e) iteration.  
· Planning & Preparation:  Defining & Understanding – Ed Elements works with the school to define the problems they want to solve, beginning with a Readiness Assessment, where they examine school culture, academic programs, and infrastructure by collecting survey data, conducting an onsite walkthrough, interviewing teachers, principal, technology leaders, and members of the district leadership.  Through this process, they uncover strengths, on which to build, areas to strengthen, and identify any immediate obstacles or common pitfalls.

· School Model Ideation –The Ed Elements team provides guidance and frameworks, and – based on the Readiness Assessment findings and school goals – leads school leadership through the development of personalized models that address school needs, as well as their personalized learning priorities.  

They start with guiding school leaders to design, or redesign, the use of classroom space and time (to more effectively personalize learning). Whatever the result—whether increased opportunities for small group instruction or collaborative learning – Ed Elements builds on these organic, unique designs rather than prescribing one. Not only does this ensure that the final model is a better fit for the school, but also that the model is owned completely by the school and supported by the school, allowing for success to take hold and breed effectively. 

To provide a higher degree of personalization and efficiency, digital content is a critical piece of the final school design for blending digital content with student- and teacher-directed learning experiences. This content flows from the personalized learning goals, the Readiness Assessment, considerations on the use of time and space, and the instructional model.

· Implementation and Iteration:  Models, Training, and Ongoing Support – Ed Elements will synthesize the design work and digital content selected by Sunny Heights into a detailed blended instructional model with suggested instructional times, and staffing and hardware ratios to support the model. As part of the final design readout, they will provide the school with variations of the model to enable teachers – who may also need differentiation – opportunities to engage in variations from “easy” to “advanced.” In this way, teachers will have agency in engaging in changing their own practices, and will be able to see a pathway to more complex and increasingly personalized, blended school models.

Once initial designs are determined, Ed Elements will work closely with Sunny Heights and the district to provide needed training to implement effectively. They believe, and we concur, that great models are most successful when teachers and leaders and district supports are aligned. To that end, Ed Elements focuses on year-long leadership support, recognizing that personalized learning on Day 1 will look different than on Day 30, than on Day 90.  Work will begin by focusing on what new skills/routines that personalized learning teachers need, whether they are new to teaching or veteran teachers. 

It is also important to note that Ed Elements provides its schools with a dashboard (called their “Highlights” system), using a single sign on, which is especially important for elementary students. An analysis of student data on the dashboard is updated every night, allowing teachers to group students, based on updated and specific needs, as well as to provide a monitoring process of students’ time on task. Using information obtained in the online Highlights system, students, too, routinely set very intentional goals. (During our site visit to Middletown, every student could tell us about the goals they set; what they were working on; and why.) By using the dashboard, teachers do not have to spend time digging through a variety of reports or databases in order to quickly access performance information or appropriate digital content. Additionally, the dashboard offers teachers the ability to obtain a deep analysis of needs, as required.


	(e) Scope of work is provided, or can be provided prior to start of grant.  If scope of work not available at time of submission, summary of school expectations for External Provider must be provided.  Prior to an external provider work beginning, LEA must receive approval from IDOE.
	Unlike other consulting companies, Ed Elements consultants stay with beginning implementers throughout the course of the first implementation. They hold regular bi-monthly Check-Ins, offering resources for staff training, being a thought partner, and helping overcome barriers. Ed Elements has four deep touch points throughout each implementation year.  Each touch point is designed to focus on the goals, reflect on the model, implementation, and use tools to achieve the goal, so that we can iterate and make tweaks to constantly improve:

1. Personalized Leadership Academy I (intensive 2-day summer training sessions) – focusing on personalized learning goals, the model used to drive results, and tools to help teachers and leaders implement the model and assess results. Practical implications for teachers’ set up, classroom management, procedures, digital citizenship, class culture, student accountability (students track data and set goals), grades and more are covered.  Best practices are shared (great routines & trackers; new lesson plan templates, grading rubric, and sample walk-through forms with personalized learning in mind).  All tools and teacher-training materials on over 30 personalized learning topics are stored in Ed Element’s online training platform (called “Highlights”). These sessions allow leadership teams to better plan for the roll-out and support for the upcoming year.  
 
2. Initial Onsite Walkthrough (6-8 weeks after the start of implementation) – During these onsite days (both in the fall & spring), Ed Elements takes many of the practices and tools and uses them during school walkthroughs and additional training for staff.  Time is spent reviewing and discussing data, understanding where progress has been made and where we need to focus for further iteration. Ed Elements creates communication around early indicators of success for the principal to share internally and externally (e.g., during bi-annual School Board presentations), so that they can focus on reflecting and iterating on the work itself, while ensuring stakeholder buy-in and support. Through it all, Ed Elements’ goal is to leave the school better-equipped to support their models so that these transformations are sustaining. 

3. Spring Onsite Walkthrough

4. Personalized Leadership Academy II – the team reconvenes in the spring to share-out lessons learned and plan for the following year.  This support allows for constant iteration and learning.

Sunny Heights classroom teachers will use Education Elements’ station-rotation model (whereby students are grouped and given assignments based on real-time data analyses (via the “Highlights” dashboard and district & State formative assessments) and –following direct whole-group instruction –then rotate through independent work stations (e.g., personalized digital content work, specific to individual student needs); a small-group direct-instruction station (led by the teacher); and a collaboration station (student groups engaging in project-based tasks).  





	
External Partner #2

	Gallahue School-Based Life Skills Specialist

	Capacity Task
	District Evidence

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	
For well-over a decade, MSD of Warren Township and Community Hospital have had a long-standing partnership through its Wellness Clinic at Hawthorne Elementary School and the Wellness Center at Renaissance School, to provide community medical services. In 2011, Community Hospital, Warren Township and the Indiana School of Dentistry created the Jane Pauley Dental Clinic at the district’s Walker Career Center, providing services to students and residents.

An important piece of Warren’s collaborative partnership with Community Hospital is the provision of cost-effective, convenient school-based mental health services, provided through Gallahue School-Based Mental Health Counseling Service. This program provides year-round services in the school, in the students’ homes, or other mutually-agreed upon places to help provide effective mental health services for Warren Township students and their families. 

[bookmark: _GoBack]Through Gallahue, each elementary school site is provided therapist services to work collaboratively with administrators and teachers regarding support for students experiencing mental health and behavioral difficulties, thereby considerably improving the classroom learning experience for many of our students. When a student is identified as needing extended behavioral/mental health support through Gallahue services, the therapist works with the family to complete referral forms (required by commercial & Medicaid insurance carriers), to request Gallahue services. While some parents follow through with the steps needed to secure this support (albeit often taking several weeks to do so), far too many of our parents do not. This inaction does not allow school personnel to be immediately responsive to student needs.  Most generally, approximately 20 students/families annually receive these insurance-approved services.  If, however, a full-time Gallahue Life Skills Specialist could be funded and assigned to Sunny Heights Elementary School, timely support for the resolution of recurring behavioral needs could occur, impacting far greater numbers of students.  Students (and parents) could benefit from services without worrying about the number of sessions approved by an insurance company.

Therefore, based upon: (a) the district’s and schools’ first-hand knowledge and highly-successful prior experiences in supporting student and family needs through the resources and expertise of Gallahue therapists and case managers; and (b) behavioral needs assessment data and Self-Assessment Survey needs identified by Sunny Heights staff, this proposal seeks to extend the resources provided through Gallahue to Sunny Heights beyond those provided to other district elementary schools (i.e., therapist services requiring family participation and paperwork for processing insurance coverage of assessments and treatment planning; therapy; crisis intervention; medication management; and access to inpatient hospitalization, if medically needed).  

	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	

	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	
With more than 550 office discipline referrals documented in a single year and suspension rates exceeding other district elementary schools, immediate and routine interventions to address behavioral issues at Sunny Heights Elementary (simple assault, disruption, inflammatory actions and fighting) are needed.  For many students, these represent repetitive behaviors that require more personal and individualized support. 

The difference between what is currently provided and what is needed through the SIG grant can be distinguished in this way:
· A Gallahue Mental Health Therapist is provided to every Warren Township elementary school. Services needed must be approved through insurance or Hoosier Health Care. For students to receive these mental health services, families must also participate.  While the level of service often determines the caseload, Gallahue Therapists generally only carry a caseload of twenty (20) students.
· A full-time Gallahue Life Skills Specialist, with the SIG grant funding the salary, would enable any Sunny Heights student to receive immediate needed support, on a timely basis (with a focus on addressing chronic behavioral issues).
· The Gallahue Life Skills Specialist would be a service in addition to the insurance-funded Therapist services available to all elementary schools and their families.

Therefore, this proposal seeks to use SIG monies to contract with Gallahue, a partner with demonstrated success, to provide a full-time Gallahue Life Skills Specialist, onsite at Sunny Heights, to work in tandem with the school dean, the CR-PBIS school team, and teachers to better meet the immediate, recurring high-behavioral and mental health needs of students at Sunny Heights.


	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	
Through support provided by the Gallahue Life Skills Specialist, students will experience social, emotional and academic growth, as will be evidenced by reduced numbers of student suspensions at Sunny Heights Elementary School (SIG-grant SMART Culture goal).  

These data will be tracked across the entire school year.  Monthly findings and suspension rate data will be reviewed by building staff (principal, dean, Gallahue Life Skills Specialist & CR-PBIS team members) to measure progress, analyze patterns of behaviors and needs, and to work collaboratively with the Gallahue Life Skills Specialist to continuously make adjustments required, based on data findings. 

Data will also be tracked and monitored through process-monitoring visits conducted by Warren’s district leadership team, and during the superintendent’s Process Checks.   


	(e) Scope of work is provided, or can be provided prior to start of grant.  If scope of work not available at time of submission, summary of school expectations for External Provider must be provided.  Prior to an external provider work beginning, LEA must receive approval from IDOE.
	
A full-time, on-site Gallahue Life Skills Specialist will enable students to receive needed behavioral interventions without missing key academic subjects that would be lost through services provided outside of the school building. By linking interventions to school-wide behavioral expectations (CR-PBIS Tier I), the specialist will work daily with identified high-need students, individually or within small groups, to address behavioral issues using evidenced-based practices that provide students with structured prompts, opportunities to practice new skills daily, and to receive routine positive and/or corrective feedback.  Interventions may include core features, such as:  Check-In Check-Out (CICO: Crone, et al, 2010); Social Skills instructional groups; and a Function-based Problem-Solving process. 
 
The specialist will provide intervention services, at Sunny Heights across the school year, to help address chronic behavioral issues that disrupt learning. As warranted, the specialist also will refer families to additional support resources and provide parent trainings to further support desired student behaviors. 

Bi-weekly summaries and school/home communications will be submitted by the Life Skills Specialist to the principal and school dean (oversees discipline).
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Part 9: Budget 
Complete the budget spreadsheet for each year of SIG (the yearly budget as would be completed in the application system) – COMPLETE ALL TABS in the spreadsheet (total funding tab will populate on its own. You do not need to complete this tab).
Please also complete the DISTRICT Sustainability budget for SY 2020-2021, detailing the sustainability plan for AFTER SIG funding – indicating what areas and interventions the district plans to sustain AFTER grant funding.  Additionally, complete the funding alignment for the DISTRICT sustainability year indicating what funds will be used. 
Budget spreadsheets should be completed and turned in with the full application.  
Part 9 Excel Budget Worksheets are ATTACHED
ADDITIONAL ATTACHMENTS
· Letter of Support, Superintendent, Dr. Dena Cushenberry
· Letter of Support, Warren Board of Education, President Sue Switzer
· Letter of Support, Warren Education Association (union), President Kate Miller
· Agenda from June 17, 2015, Warren Board of Education Meeting
· Resumes of Warren District SIG Leadership:  Lee Ann Kwiatkowski, Tim Hanson, Ryan Russell, and Stephen Foster
· Sample Resumes for Education Elements Facilitators
· Education Elements: Samples of Evidence of Effectiveness
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