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Title I – 1003(g) School Improvement Grant
2015-2016 School Year Grant Application
LEAs must submit an application for EACH school applying for 1003(g)
Part 1: Grantee Information
Applicant Information
	School Corporation/Eligible Entity
	Thea Bowman Leadership Academy   
	Corp #
	9460   

	School 
	Thea Bowman Leadership Academy   
	School #
	4022   

	Superintendent Name
	Ben Clement   
	Email
	Ben.clement99@yahoo.com   

	Title I Administrator Name
	Sarita Stevens   
	Email
	saritaastevens@gmail.com   

	Principal
	Michael Collins/Sarita Stevens   
	Email
	michael21collins@gmail.com
saritastevens@gmail.com

	Mailing Address
	975 West 6th Avenue   
	City
	Gary   
	Zip Code
	46402   

	Telephone 
	219.883.4826   
	Fax
	219.883.1331   

	Total Funding Request
	$4.975.1 million   	Comment by Brown, Lori D: I would not put in your final amount yet. I would wait until your budget charts are totally done and then come back to this and insert your final dollar request. 



	X|_| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure               


 Application Type:


Important Dates
	1003(g) LEA application released
	May 27th, 2015

	1003(g) webinar 
(Will be recorded and posted on the website.)
	May 28th at 2 pm
May 29th at 10 am

	Open calls for prospective schools
	June 2nd at 2 pm; June 4th at 10 am; June 10th at 2 pm

	Technical assistance for prospective schools
	June 17th at 12-4:30 pm; June 19th at 12-4:30 pm 

	LEA applications due
	July 7th, 2015 

	Preliminary award notification 
	August 12th, 2015



Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  
The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 
· Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
· [bookmark: Check14]Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
· If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements (only need to check if school is choosing RESTART model)
· Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
· Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
· Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
· Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected (n/a for charter schools)
· Report to the SEA the school-level data required under leading indicators for the final requirements 
· The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.
· This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members.
· Establish and maintain fiscal control and fund accounting procedures, as set forth in 34 CFR Part 7 and in applicable federal and state laws and regulations.
· The Title I School Improvement funds will be used only to supplement and not supplant federal, state and local funds a school would otherwise receive.
· Prior written approval must be received from the Indiana Department of Education before implementing any project changes with respect to the purposes for which the proposed funds are awarded.
· Retain all records of the financial transactions and accounts relating to the proposed project for a period of three years after termination of the grant agreement and shall make such records available for inspection and audit as necessary.
· Provide ongoing technical assistance to schools identified for Title I School Improvement as they develop or revise their school improvement plan, and throughout the implementation of that plan.
· Coordinate the technical assistance that is provided to schools in Title I School Improvement. Assistance to schools may be provided by district staff or external consultants with experience and expertise in helping schools improve academic achievement.
· Expenditures contained in this Title I School Improvement Application accurately reflect the school improvement plan(s).
· Assist the school in analyzing results from the state assessment system and other relevant examples of student work. Technical assistance will be provided to school staff to enable them to use data to identify and solve problems in curriculum and instruction, to strengthen parental involvement and professional development, and to fulfill other responsibilities that are defined in the school improvement plan.
· The district will help the school choose and sustain effective instructional strategies and methods and ensure that the school staff receives high quality professional development relevant to the implementation of instructional strategies. The chosen strategies must be grounded in scientifically based research and address the specific instruction or other issues, such as attendance or graduation rate, that caused the school to be identified for school improvement.
· The Indiana Department of Education may, as they deem necessary, supervise, evaluate, and provide guidance and direction to the district and school in the management of the activities performed under this plan.
· The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely and accurate manner.
The LEA must check each waiver that the LEA will implement	Comment by Brown, Lori D: School – note everything on this page that must be checked and/or signed and dated!!!! 
|_|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  (only need to check if school is choosing RESTART model)
|_| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
By signing below, the LEA agrees to all assurances above and certifies the following: 
· The information in this application is, to the best of my knowledge, true. The agency named here has authorized me, as its representative, to file this application and all amendments, and as such action is recorded in the minutes of the agency's meeting date.
· I have reviewed the assurances and the LEA understands and will comply with all applicable assurances for federal funds.
· I will participate in all Title I data reporting, monitoring, and evaluation activities as requested or required by the United States Department of Education, the Indiana Department of Education (IDOE), and Indiana Code, including on-site and desktop monitoring conducted by the IDOE, required audits by the state board of accounts, annual reports, and final expenditure reporting for the use of subgrant funds.
· By submitting this application the LEA certifies that neither it nor its principals nor any of its subcontractors are presently debarred, suspended, proposed for debarment, declared ineligible or voluntarily excluded by any federal agency or by any department, agency or political subdivision of the State of Indiana. The term “principal” for purposes of this application means an officer, director, owner, partner, key employee or other person with primary management or supervisory responsibilities, or a person who has a critical influence on or substantive control over the operations of the LEA.
· The LEA has verified the state and federal suspension and debarment status for all subcontractors receiving funds under the fund associated with this application and shall be solely responsible for any recoupment, penalties or costs that might arise from use of a suspended or debarred subcontractor. The LEA shall immediately notify the State if any subcontractor becomes debarred or suspended, and shall, at the State’s request, take all steps required by the State to terminate its contractual relationship with the subcontractor for work to be performed and supported by funding from the application.
Superintendent Signature: __________________________________    Ben Clement      			  Date: July 2, 2015_______________
Title I Administrator Signature: ______________________________ Sarita Stevens		 	  Date: July 2, 2015_______________
Principal Signature: ________________________________________ Michael Collins/Sarita Stevens		  Date: July 2, 2015_______________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Example: Mrs. Joan Smith
	Example: Title I Resource Teacher

	Lucille Upshaw 
	Drexel School Board Member 

	Ben Clement
	Superintendent  (District Level Representative #1)

	Kris Ann Johnstone.
	EMO Budget Manager (District Level Representative #2)

	Clara D. Thigpen 
	Elementary School Principal (Outgoing)

	Sarita Stevens
	High School Principal (Incoming)

	Marisa Simmons
	Elementary Instructional Team Leader

	Tanesha Best 
	Middle School Instructional Team Leader 

	Alicia Evans
	High School Instructional Leader

	Antoinette Troupe 
	Thea Bowman Leadership Academy Parent 

	Tammy Tiede
	High Ability Coordinator

	Melinda Hawkins
	First Grade Teacher

	Kenneth Stalling
	Thea Bowman Leadership Academy Parent & Program Monitor 



Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/
Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Example: Student and Parent Forum
	3/15/14
	25
	5
	1
	1
	0
	200
	Principal discussed elements of SIG and Turnaround Model with group – opened up for public question/comment

	Parent Summit
	5/16/15
	150
	35
	5
	5
	0
	100
	Gathered  input, identified concerns, shared their vision, created theme: BRIDGING the Gap

	Leadership Team Meetings




	Monthly 
	0
	3
	6
	0
	0
	0
	Reviewed data and leading indicators, planned process, invited stakeholders, identified concerns

	
	5/29/15
	1
	2
	5
	1
	1
	0
	IDOE Webinar to explain grant and ask questions

	
	6/2/15
	1
	2
	5
	1
	1
	0
	Established duties for each member

	
	6/8/15
	3
	6
	4
	1
	1
	0
	Parents attended meeting to discuss grant

	
	6/12/15
	2
	2
	5
	1
	1
	0
	Conference call; timeline for grant established

	
	6/23/15
	2
	2
	5
	1
	1
	0
	Reviewed & edited initial draft; construct budget

	
	6/24/15	Comment by Brown, Lori D: School – insert the appropriate data for these cells. 
	20?
	?10
	4?
	9?
	?1
	15?
	School Board meeting – SIG Presentation

	
	6/30/15
	2
	2
	5
	1
	1
	0
	Reviewed & edited revised draft 




Describe process and comments from Family and Community Input: 
· How and when was information shared?
· What were the pieces of key input used from Family and Community?
· How was input incorporated into your grant?
· How was your grant changed as a result of input? 
	Family and Community Input

	Family  
	
During the Parent Summit held on 5/16/2015, 150 parents, 35 staff, and 5 administrators met to gather input, identify concerns, and share their vision and goals for Thea Bowman Leadership Academy (TBLA). During this meeting, we developed this concise theme as we apply for School Improvement Grant funding : Building Rigorous Instruction using Data to Guide Individualized Needs and Goals or BRIDGING. We believe SIG funding will help us create the BRIDGE from our current teaching and learning plane to new levels through improved rigor, differentiated learning, and heightened engagement.

	Community 
	BRIDGING was shared with the community through flyers, banner display, window posters, social media, and electronic signs ??? (Robocalls, banner display, Rotary meeting, press release to local media). Community member were encouraged to join us on our journey by joiningas part of our Advisory Committee by (described in __ on page __) or contacting the principals. A School Board Member was an active participant in the planning process and encouraged an educational consultant to join the planning process. SIG planning was discussed at an open School Board Meetings held on June 24, 2015__, where the SIG application process was discussed. The presentation also included how the grant award would improve instructional technology, provided a more rigorous curriculum, school’s culture and climate, and college and career readiness options. .	Comment by Brown, Lori D: School - Please detail how you shared the plan with the community. 










Part 3: Schools to be Served by LEA	
	Schools to be Served by LEA – ALL schools who qualify must be listed

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority (P)
Focus (F)
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Thea Bowman Leadership Academy
	K-12
	Focus
	Transformation
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



Part 4: Needs Assessment and Goals
	Subgroup Achievement Indicators	Comment by Mary Smoot: School—note that MaryI included both ISTEP and ECA data. And suggested potential goals, but if you disagree with these goals then edit as you need to. 
Review Subgroup Data via the NCLB drop-down under the Accountability tab: http://compass.doe.in.gov/dashboard/overview.aspx

	Student Groups - ELA
	% of this group passing
	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Example: LEP
	35%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing
	55% passing
	60% passing

	All Students: ISTEP+
                       ECA
	66.2%
73.8%
	401
90
	High: Below state average
	70%
77%
	76%
81%
	83%
85%
	88%
89%
	92%
94%

	African American
	65.8%
73.5%
	387
86
	High: Outperformed state average for all  African American students statewide but below all other groupsLow:  Outperformed state average for all  African American students
	70%
77%
	76%
81%
	83%
85%
	88%
89%
	92%
94%

	Asian/Pacific Islander
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Hispanic
	72.7%
NA
	8
NA
	High:  The 11 students in this sub group outperformed all other TBLA students, but still below state averageLow: The 11 students in this sub group outperformed all other students. 
	76%
	80%
	84%
	88%
	92%

	White
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Students with Disabilities
	35.7%
NA
	5
NA
	High: Most significant achievement gap. Need differentiated instruction based on  diverse needs
	40%
	45%
	50%
	55%
	60%

	LEP
	NA
	NA
	NA: Scores suppressed
	NA
	NA
	NA
	NA
	NA

	Free/Reduced Lunch
	65.7%
74.3%
	326
72
	High: HS achievement gap of 14.4% but outperformed other FRL students statewide
	70%
77%
	76%
81%
	83%
85%
	88%
89%
	92%
94%

	HS required - % of non-passers of ECA who pass by 12th grade
	96.8%
	92
	HighLow: Vast majority are currently passing but we expect ALL students to succeed and pass by 10th grade
	97%
	97.5%
	98%
	98+%
	98+%

	Student Groups - Math
	% of this group passing

	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Example: LEP
	35%
64.2%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing
	55% passing
	60% passing

	All Students: ISTEP+
                        ECA
	62.3%
64.2%
	379
77
	High: Below state average
	66%
68%
	70%
72%
	75%
77%
	80%
82%
	85%
87%

	African Amer: ISTEP+
                         ECA
	62.2%
63.2%
	367
74

	HighLow: Outperformed state average for all  African American students statewide but below all other groups
	66%
68%
	70%
72%
	75%
77%
	80%
82%
	85%
87%

	Asian/Pacific Islander
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Hispanic:        ISTEP+
                        ECA
	63.6%
NA
	7
NA
	HighLow:  The 11 students in this sub group outperformed all other all otherTBLA students, but still below state average.
	66%
	70%
	75%
	80%
	85%

	White
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Students with     Disabilities
	47.1%
7.7%
	8
1
	High: Large achievement gap, particularly for high school
	52%
14%
	57%
21%
	62%
28%
	67%
35%
	72%
42%

	LEP
	NA
	NA
	NA: Scores suppressed
	NA
	NA
	NA
	NA
	NA

	Free/Reduced Lunch
	62.4%
67.4
	311
64
	HighLow: Outperformed all other TBLA students who paid, but below state average 
	67%
71%
	72%
75%
	77%
79%
	82%
83%
	87%
87%

	HS required - % of non-passers of ECA who pass by 12th grade
	98.6%
	92
	HighLow: Vast majority are currently passing but we expect ALL students to succeed and pass at tested grade level
	98.8%
	99%
	+%
	+%
	99+%


Complete the table below for each available subgroup that did not pass in English/language Arts and/or mathematics.  
This section identifies the school’s needs assessment and goals – there is not a “required” number of subgroups which should be designated as “High, Med, Low” Risk.  
Complete the table below for your overall student population.
	Overall Achievement
	BASELINE
SY 2013-2014 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Percent of students proficient on ISTEP 
(Both ELA and Math) (3-8)

	51.9%
	57%
	62%
	67%
	72%
	77%

	Percent of students proficient on ISTEP 
(ELA) (3-8)

	66.2
	70%

	76%

	83%

	88%

	92%


	Percent of students proficient on ISTEP 
(Math) (3-8)

	62.3%
	66%

	70%

	75%

	80%

	85%


	Percent of students proficient on IREAD
(Spring Test Only) (3)

	87.9%
	89%
	91%
	93%
	95%
	97%

	10th grade ECA pass rate
(English 10)

	73.6%
	77%
	81%
	85%
	89%
	94%

	10th grade ECA pass rate
(Algebra I)

	64.2%
	68%
	72%
	77%
	82%
	87%

	Non-Waiver Graduation Rate – HS only


	90.2%
	91%
	92%
	93%
	94%
	95%

	College enrollment rates – HS only


	95%?
	96%?
	97%?
	98%?
	99%?
	?100%










	Leading Indicators
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	1. 	Number of minutes within the school year that students are required to attend school
	79,23082,650	Comment by Brown, Lori D: School, make sure that your baseline number of minutes does allow for the Wednesday afternoon times when kids are not in session. Also, once you’ve confirmed this baseline number then please set goals for the remaining years. 
	83,790?
	83,790?
	83,790?
	83,790?
	83,790?

	2.    Number of daily minutes of math instruction

	90 min
	105
	105
	105
	105
	105

	3.    Number of daily minutes of EL/A instruction

	90 min
	105
	105
	105
	105
	105

	4. 	Dropout rate – HS only

	0
	0
	0
	0
	0
	0

	5. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)
	93.3 (2013-2014)
	93.8%
	94.5%
	95%
	95.5%
	96%

	6. 	Number of students completing advanced coursework (e.g., AP/IB), or advanced math coursework – HS only
	34
	37
	40
	43
	46
	49

	7.  Number of students completing dual enrollment classes – 
HS only
	79
	83
	86
	89
	92
	95

	8.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.) – HS only
	22
	25
	28
	31
	34
	37

	9.  Types of increased learning time offered 
· LSY- Longer School Year
· LSD- Longer School Day
· BAS-Before/After School
· SS- Summer School
· WES-Weekend School
· OTH-Other	
	
LSY-190 Days
LSD-8-3:15 (E),	Comment by Brown, Lori D: School – If the first column shows your current extended learning times then please set your incremental increases for each year of the grant in the other cells. In addition to your 30 minutes per day I’m not sure if you plan other expanded learning opportunities. In the current narrative we have talked about the expanded 30 minutes per day but not much more beyond that, so whatever you put here may mean that you need to do a slight tweak to the narrative and I’ll insert a comment later showing you where. 
        8-3:30 (S)
AS: M-R, 3:30-4:30
SS: 4 weeks
WES: ISTEP Bootcamp: 8 weeks
Bowman  4 weeks

(
	
LSY-190 Days
LSD-8-3:15 (E),    	Comment by Brown, Lori D: School – If the first column shows your current extended learning times then please set your incremental increases for each year of the grant in the other cells. In addition to your 30 minutes per day I’m not sure if you plan other expanded learning opportunities. In the current narrative we have talked about the expanded 30 minutes per day but not much more beyond that, so whatever you put here may mean that you need to do a slight tweak to the narrative and I’ll insert a comment later showing you where. 
        8-3:30 (S)
AS: M-R, 3:30-4:30
SS: 4 weeks
WES: ISTEP Bootcamp: 8 weeks; Bowman University 9 weeks
?
	
LSY-190 Days
LSD-8-3:45 (E),  	Comment by Brown, Lori D: School – If the first column shows your current extended learning times then please set your incremental increases for each year of the grant in the other cells. In addition to your 30 minutes per day I’m not sure if you plan other expanded learning opportunities. In the current narrative we have talked about the expanded 30 minutes per day but not much more beyond that, so whatever you put here may mean that you need to do a slight tweak to the narrative and I’ll insert a comment later showing you where. 
        8-4:00 (S)
AS: M-R, 4:00-5:00
SS: 4 weeks (E), 5 weeks (S)
WES: ISTEP Bootcamp: 8 weeks; Bowman University 12 weeks
?
	
LSY-190 Days
LSD-8-3:45 (E), 8-4:00 (S)	Comment by Brown, Lori D: School – If the first column shows your current extended learning times then please set your incremental increases for each year of the grant in the other cells. In addition to your 30 minutes per day I’m not sure if you plan other expanded learning opportunities. In the current narrative we have talked about the expanded 30 minutes per day but not much more beyond that, so whatever you put here may mean that you need to do a slight tweak to the narrative and I’ll insert a comment later showing you where. 
AS: M-R, 4:00-5:00
SS: 4 weeks (E), 6 weeks (S)
WES: ISTEP Bootcamp: 8 weeks; Bowman University 15 weeks
?
	
LSY-190 Days
LSD-8-3:45 (E), 8-4:00 (S)	Comment by Brown, Lori D: School – If the first column shows your current extended learning times then please set your incremental increases for each year of the grant in the other cells. In addition to your 30 minutes per day I’m not sure if you plan other expanded learning opportunities. In the current narrative we have talked about the expanded 30 minutes per day but not much more beyond that, so whatever you put here may mean that you need to do a slight tweak to the narrative and I’ll insert a comment later showing you where. 
AS: M-R, 4:00-5:00
SS: 4 weeks (E), 6 weeks (S)
WES: ISTEP Bootcamp: 8 weeks; Bowman University 18 weeks
?
	
LSY-190 Days
LSD-8-3:45 (E), 8-4	Comment by Brown, Lori D: School – If the first column shows your current extended learning times then please set your incremental increases for each year of the grant in the other cells. In addition to your 30 minutes per day I’m not sure if you plan other expanded learning opportunities. In the current narrative we have talked about the expanded 30 minutes per day but not much more beyond that, so whatever you put here may mean that you need to do a slight tweak to the narrative and I’ll insert a comment later showing you where. 
:00 (S)
AS: M-R, 4:00-5:00
SS: 4 weeks (E), 6 weeks (S)
WES: ISTEP Bootcamp: 8 weeks; Bowman University 18 weeks
?

	10. 	Discipline incidents – number of suspensions and/or expulsions
	Suspensions: 396 (13/14)
Expulsions: 0
	376

0
	356

0
	336

0
	316

0
	296

0

	11. 	Truants – number of unduplicated students who have received truancy letters or action, enter as a whole number
	293
(13/14)
	278
	263
	248
	233
	218

	12. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)
	HE-0	Comment by Mary Smoot: School --- It is critical to show some data here. You want Transformation as a model because you’re telling the grant funder that your current teachers are pretty good and you don’t need to replace 50% of them. So, your teacher data here needs to show how they are rating. Just insert data and incremental increases. If the data are really poor, then that almost justifies switching to “turnaround model” which requires 50% replacement of staff. 
E-64
IMP-7
IN-6
	HE-0	Comment by Mary Smoot: School --- It is critical to show some data here. You want Transformation as a model because you’re telling the grant funder that your current teachers are pretty good and you don’t need to replace 50% of them. So, your teacher data here needs to show how they are rating. Just insert data and incremental increases. If the data are really poor, then that almost justifies switching to “turnaround model” which requires 50% replacement of staff. 
E-67
IMP-8
IN-2?	Comment by Mary Smoot: Why are ineffective teachers being retained?
	HE-1	Comment by Mary Smoot: School --- It is critical to show some data here. You want Transformation as a model because you’re telling the grant funder that your current teachers are pretty good and you don’t need to replace 50% of them. So, your teacher data here needs to show how they are rating. Just insert data and incremental increases. If the data are really poor, then that almost justifies switching to “turnaround model” which requires 50% replacement of staff. 	Comment by Mary Smoot: 8 of your teachers are receiving a TON of coaching in year 1 to become Model teachers. It should be expected that at least these 8 are HE by Year 3 and then more become HE through their example in years 4, 5. I like the way that all are at least effective by the end of the grant.
E-70
IMP-6
IN-0?
	HE-2	Comment by Mary Smoot: School --- It is critical to show some data here. You want Transformation as a model because you’re telling the grant funder that your current teachers are pretty good and you don’t need to replace 50% of them. So, your teacher data here needs to show how they are rating. Just insert data and incremental increases. If the data are really poor, then that almost justifies switching to “turnaround model” which requires 50% replacement of staff. 
E-72
IMP-3
IN-0?
	HE-2	Comment by Mary Smoot: School --- It is critical to show some data here. You want Transformation as a model because you’re telling the grant funder that your current teachers are pretty good and you don’t need to replace 50% of them. So, your teacher data here needs to show how they are rating. Just insert data and incremental increases. If the data are really poor, then that almost justifies switching to “turnaround model” which requires 50% replacement of staff. 
E-73
IMP-2
IN-0?
	HE-3	Comment by Mary Smoot: School --- It is critical to show some data here. You want Transformation as a model because you’re telling the grant funder that your current teachers are pretty good and you don’t need to replace 50% of them. So, your teacher data here needs to show how they are rating. Just insert data and incremental increases. If the data are really poor, then that almost justifies switching to “turnaround model” which requires 50% replacement of staff. 
E-74
IMP-0
IN-0?

	13. 	Teacher attendance rate
       (must be a percentage between 0.00 and 100.00)
	90%
	91%
	92%
	93%
	94%
	95%


Complete the table below regarding key areas of student learning indicators.  Include your 2014-2015 data as baseline data, as well as upcoming goals. 
For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. Each area should be tied back to data above and address the subgroup needs identified.
	Instructional Programs

	LEA analysis 
	Data review, including observational data, prior site visits from the Indiana DOE, and dialog with staff and students, indicates that our instructional program has much room for growth, starting with the issue of “long-term stability.” Over the past several years, our school has experienced a high teacher turnover rate of 46% (almost half of the faculty changing in any given year). Over the past three years, our 8th grade students had six different mathematics teachers and four different ELA teachers. In addition to the high turnover rate, the teachers are predominantly new to teaching (at least 50% of our teachers across K-12 have less than five years of experience in sum and require veteran mentor teachers to support and help). The inexperienced teachers lack sufficient professional development inputs to grow their skills and knowledge. As a result, the comprehensive level of rigor and differentiation expected within each classroom is much lower than desired. Classroom observations noted lack of rigor and differentiated instruction. According to representatives from the Indiana Department of Education who visit the TBLA in the past year, the school needed to focus significantly on offering teachers and staff professional development focused on differentiated instruction, levels of questioning, and instructional strategies known to help increase overall student engagement and develop higher order thinking skills. Additionally, it was recommended that the school continue to improve the instructional framework for all classrooms and make the process consistent with direct monitoring from school leadership. Finally, the DOE recommended that movement become a critical part of classroom lessons, for the purpose of engaging students who seemed disengaged while seated for excessive periods of time. 

Coupled with the issue of inexperienced teachers and high teacher turnover rates is the matter of student academic support. Because every student cannot grasp core concepts and skills at the same rate, we know that many students require expanded academic interventions to solidify previously introduced or new content. In fact, our testing proficiency data for the I-STEP test in math and ELA show proficiency rates only in the 60s (62.3-66.2%) with much lower passing rates for students with disabilities (35.7% combined passing rate for ISTEP test. ). This means that approximately 25-30% of our students could not meet proficiency standards within a typical school year. These data reveal the need to explore the quality of instruction being provided, as well as to provide school-based academic interventions that help students throughout the year meet proficiency aton a faster rate. Those interventions need to focus on the core content areas of mathematics and English Language Arts/Literacy skills. 

In recent years we implemented Sylvan Learning Center tutoring as a core academic support or intervention during the traditional school day, with a goal of combatting low student performance and growth. But this intervention was broad and did not consider individual student data leading to highly personalized academic solutions. We quite simply have not been successful in identifying specific or personalized student needs and providing the individualized instruction needed for the students to increase achievement and growth, and we have rapidly learned that a “one size fits all” intervention or remedial intervention does not work with students exhibiting a broad range of needs. We are planning to discontinue the Sylvan tutoring and looking towards a web-based tutoring initiative that gives us more support for students across more subject areas. One such program that exists is Smarthinking, but we will review this option in more detail in the planning year. 	Comment by Brown, Lori D: School --- Make sure you’re ok with this language. 

In sum, we believe the root causes of low or declining math and ELA performance is attributed to the high teacher turnover rate, lack of professional development to solidify a continuous, rigorous instructional and assessment program, and inefficient or non-personalized student intervention programs in core academic areas. Consequently, improved incentives for long-term teacher retention, deeper professional learning opportunities, and more personalized student interventions are needed. 

	Justification for Selected Interventions (include alignment to model chosen)
	Transformation Principle: Provide high quality, job-embedded professional development & Transformation Principle: LEA and, SEA supports school with ongoing, intensive technical assistance and support

In order to address instructional improvement resulting in highly effective teaching practices and higher levels of student academic performance/proficiency, we will adopt Pearson’s Comprehensive Improvement Model (CIM); a model that provides the structure for our educators to examine current and future practices in model classrooms, participate in job embedded professional development, and receive targeted, data-driven classroom coaching support supporting Building Rigorous Instruction using Data to Guide Individualized Needs and Goals or BRIDGING. Much of this professional development (instructional content) will be delivered through our school’s current Professional Learning Communities (PLC), with the coaching designed to expand the skills from the PLC to the school as a whole. We will also offer professional development, outside of PLC time, include August of each school year (Dates for 2015-2016 are August 10-14), and every other Wednesday during the school year from 1:00-4:00 p.m. SBecause some teachers may requireing training and/or model classroom visits at the same time that they are to be teaching, . Wwe plan to utilize substitute teachers at our standard rate of $100 per dayhire to cover those classes as needed.  in actual implementation years 1-3 15 cadre teachers who can serve as substitute teachers while staff members engage in all day visits, observations, or training. Please note that the selection of Pearson as an outside vendor with the resources and structures to help the TBLA transform into a much higher producing school allows our school to firmly meet the transformation principles of ongoing and intensive technical assistance and support from a partnering vendor. 	Comment by Mary Smoot: This is a VERY high number of cadre teachers. Job embedded coaches would work with very small groups of teachers (1-4) to provide personalized learning. I’ve never seen more than 4 cadre teachers requested in a grant and agree with Lori’s comment below.

Rotating subs can provide released time for multiple small groups to receive coaching on the same day.

If the problem is getting adequate subs and ensuring they are quality subs, say so. Your teacher attendance rate is good and what will these teachers do when not needed? Serve as tutors or aides in inclusive classroom settings, perhaps?

Sample professional development topics introduced to faculty throughout the course of the transformation effort include some of the following: (1)Creating standards-aligned lessons; (2)Aligning instruction and assessment; (3)Measuring learning with relevant assessments; (4)Data-driven instruction; (5)Differentiating content; (6)Analyzing student content’ (7)Developing and Maintaining effective professional learning communities  (Learning Teams); (8)Technology integration.  See expanded details about our approach to building the PLC infrastructure in the “Infrastructure Analysis.”  

Our school needs a Director of Instructional Technology Special ist, an instructional technology expert, to integrate technology as a standard classroom tool. keep all technology up and running and become a source for introducing new technological strategies and solutionThis individuals.  will become a source for introducing new technological strategies and solutions, as well as keeping abreast of best practices as they relate to instruction and technology. Pearson’s specialized technology coaching and modeling will also provide the staffpecialist with specialized coaching, modeling, and lesson study approach at least 10 days throughout the planning year, 5 days in implementation year 1, and 5 days in implementation year 2. The directorspecialist will in turn be able to introduce strategies to our educators through side by side coaching in the local classroom. In the event that data in any given year reveal that there is a broader, school-wide need for technology training, we may consider at least 1or 2 face to face technology workshops that would inclclude such topics as “Use of Whiteboards in the Classroom” and “Web 2.0 Instruction.” Note that the technology specialist Director of Instructional Technology serves a different role from our current “Technology Director” who focuses on infrastructure and more of the technical aspects of running a network. The Director of Instructional Technologyspecialist will facilitatebe “specialized in instructional strategies,” at every grade level, which is a distinct instructional role in our buildings. 

During the planning year, we will establish model mathematics and English Language Arts classrooms at the elementary, middle and high school levels; classrooms that serve as the hub of high levels of instructional performance for the staff. Model classroom lead teachers will serve as positive role models for grade level or content area teachers, promoting a workshop model of instruction that can be replicated across the grade levels and disciplines. The workshop approach to instruction promotes differentiated and more individualized instruction for students at TBLA.  

All professional development, including the identification of core model classrooms as the hub of high levels of instructional and assessment practices, is designed to improve individual teacher capacity, with the school’s Professional Learning Communities and Leadership team providing the infrastructure and support to continue growth.  We will additionally adopt Pearson’s Learning Teams model, which is a PLC type training, to strengthen our collaborative teams using protocols and practices that have proven effective in improving student achievement and teacher effectiveness in schools like ours.. 

Student Academic Interventions: Proven interventions for literacy and math will be implemented to help us effectively support students performing below grade level. Although the teacher professional development is designed to expand and improve instructional skills/capacity (providing improved Tier 1 instruction for all students, as per a Response to Intervention framework), we recognize that students simultaneously require academic support if they are performing below grade level. This means Tier 2 and Tier 3 interventions are needed for students who are anywhere from 1-3 or more grade levels behind. 

We currently use Study Island as an intervention program for ELA. This program is working well and we are seeing increased and improved literacy outcomes, and thus plan to continue using this student intervention program and continue to fund it through other sources. But should we fail to continue to see the desired improvements, we can consider other literacy interventions like the ones named below.  Because our 7th and 8th grade students are not focused toward future schooling and career success, we want to institute a program that motivates them to become more aware of “college and career readiness.” Programs such as Naviance (a “comprehensive college and career readiness solution for middle and high schools that helps align student strengths and interests to post-secondary goals, and improve student outcomes”) have proven to be very successful at other schools. During the planning year our team will explore Naviance and other options such as the 8 step Instructional Process, which is embedded into the school day, to determine the most appropriate resource for the implementation years. 

During the planning year our team will study student data and select the most relevant academic interventions based on 2015-2016 school year data that may include: 

Math Navigator - provides Tier 2 support that is designed to support our current mathematics curriculum for grades 2-10. 
Literacy Navigator – provides Tier 2 support that is designed to support our current ELA curriculum for grades 4-10
iLit -  Tablet/Virtually based literacy support providing Tier 3 Support for students 2 or more grade levels behind for grades 4-10. 
On Ramp to Algebra -- provides Tier 3 interventions for students more than two years below grade level in math for students planning on taking Algebra the following year.. 


Student Study Skill Interventions/Homework Supports for Secondary Students: In addition to core academic interventions, we know that the best way to solidify long-term student academic success for post-secondary study experiences and careers is to improve “soft skill” development (things like resume writing, basic communication skills, study tips, organization and database skills, interview skills, etc.) and homework help for students during the non-school hours when they have no access to our teachers, especially considering that many of our teachers are not yet performing at the highest level of instructional proficiency. Consequently, during the planning year we will consider other secondary student interventions that may prove useful for addressing identified needs, including a web-based series of study skill/soft skill modules known to impact student success (called MyFoundationsLab) and an online-on-demand 24-7 tutoring program that helps students struggling in their courses. This resource could prove particularly relevant during the expanded day, or even during the regular school day, as it is always a challenge for any teacher to comprehensively meet the needs of 30 students in classroom. While we understand that both of these resources would be difficult to sustain long-term (during the post-grant period), unless local funds are available to continue, we believe that the core introduction of effective soft skills can translate to skills and strategies that our teachers can begin to introduce in to all students in future years. 

Transformation Principles: Provide increased learning time for students and staff Each of the potential interventions offer research-based solutions to struggling students, with a history of evidenced improvements for student performance in similar settings. These interventions have been successful in accelerating student progress in similar settings. Teachers will receive training in each selected student intervention and extensive coaching, with multiple opportunities for students to accelerate progress through in school, extended day, summer, or weekend program options. Because the school will expand the daily (190 day school year4)  learning time to an additional 30 minutes per day (for an expanded total of 2.5 hours per week), the potential student interventions are each designed to merge well with the school’s regular and extended day schedule, with most requiring a 45-90 minute block for a comprehensive lesson or new inputs. Current math and ELA blocks are 90 minutes. These will extend to 105 minutes each (an additional 15 minutes per content area per day). Training on the intervention programs also provides teachers with broader strategies to address student math and literacy needs. Additional learning time for staff will include full days of professional development during the summer based upon the staff’s role, common planning time during the school day, and released time provided by rotatingcovered by substitute substitutes/cadre teachers.

Transformation Principle: Implement strategies to recruit, place, and retain staff (financial incentives, promotion, career growth, flexible work time)
Financial incentives for teachers who meet critical professional goals and whose students meet identified academic targets are a core part of our transformation effort. Incentives will include teacher Incentives based on student DIBELS and NWEA Benchmark results, ISTEP final scores (school-wide), and Teacher attendance. During the planning year we will develop agreed upon financial incentive programs, ranging from $100 to $103000. 	Comment by Mary Smoot: This is a bit high. BTW, classroom grants are another option for incentives.

Career growth is offered to become Model Teachers and Teacher Leaders serving as PLC facilitators. Additional coaching and training will build their capacity and put them on trajectory toward leadership.

We believe the expanded leadership opportunities, improved instructional competency, expanded classroom technology, and a school culture that focuses on collaboration and data based decision making, will improve teacher pride in TBLA that will translate to improved retention.






	School Leadership

	LEA analysis 
	TBLA is a K-12 school that physically exists in two separate buildings (elementary in one building, secondary in the other building). Although TBLA is represented by two campuses, an Elementary K-6 and a Jr. High/High School 7-12, our state recognizes TBLA Elementary as K-8 and High School as 9-12. Therefore, there’s a conflict in how data is disaggregated to determine the performance of the school. Now we face the significant task of helping TBLA remain “one school” despite two campuses and two principals, because the school is in fact just one school according to the State of Indiana. The task before us is to ensure we have seamless curriculum and instruction that will “BRIDGE” the achievement gap.

	Justification for Selected Interventions
(include alignment to model chosen)
	Through discussion with staff, both principals, and parent advisors, we have identified the following core needs for this newly expanded leadership team – note that these needs align to the following transformation principles/priorities: 
**Transformation Principle - Use data to implement an aligned instructional program
**Transformation Principal Principle - Promote the use of data to inform and differentiated instruction
**Transformation Principle- Developing and increasing leader effectiveness 
**Transformation Principle – Provide operational flexibility 

(1)Solidify that TBLA is 1 instead of 2 schools
(2)Identify communication patterns between staff and leadership so that clear communication remains deeply integrated in daily school life
(3)Provide leaders with professional development in “change management,” as the transformation process requires multiple changes. 
(4)Identify a common understanding of the type of “school culture that we want both buildings (lower and upper school) to have and/or display and communicate this desired culture to all stakeholders
(5)Implement a system of distributed leadership that make managing change fair and equitable through data driven practices 
(6)Create a leadership team that effectively uses data to inform educational change on a regular basis 
(7)Establish Learning Teams to provide collaborative practices that regularly examine data and student work to instill best practices that support differentiated learning
Extensive leadership coaching in the planning year with continued support through implementation will develop and increase the effectiveness of the two principals to function as collaborative leaders with common vision and goals. The expanded role of the leadership team will distribute leadership and take advantage of the significant flexibility we have as a charter school to make changes based on data to serve our students without the constraints of union or district demands.
Implementing Learning Teams will help us distribute school leadership while giving voice to all faculty through individual and collaborative workgroup processes. Our leadership team will be expanded to include teacher leaders who will facilitate grade level or content area teacher teams as they collaboratively plan using data. Data will be used to regularly measure our progress and inform decision making. Raising the level of collaboration will allow our less experienced teachers to learn from veteran teachers. Learning Teams haves a research base and efficacy studies that indicate improved student achievement as early as Year 1 and success with students like ours. 




	School Infrastructure

	LEA analysis 
	TBLA’s accountability grade has dropped from an ‘A’ to a ‘D’ since 2010. Multiple reasons exist for this significant drop in accountability, but our data suggest that a core issue is the lack of proper structures or strategies to identify issues or problems that have the potential to grow into significant barriers. If proper leadership and instructional structure are not in place to “catch” students whose performance is declining, or to “catch” ineffective teachers struggling to know how to teach to the myriad of needs presented by students, then positive growth and change is not possible. Here’s an example of infrastructure issues: 
We have determined that 7th and 8th grade ISTEP performance in math and ELA is low, with fewer students in those grade levels meeting proficiency.  When our team considered the testing data and triangulated that with disciplinary data, we realized that many students in these two grade levels have experienced out of school suspensions. Out of school suspension (OSS) means less time for instructional inputs, which results in weaker performance. 

The TBLA also has an in-school suspension (ISS) program that is part of our disciplinary approach, but this time out of the classroom also results in less content received, even though the student is still technically on school grounds. In-school-suspension coordinators are not the same as a student’s regular classroom teacher and may have different knowledge bases or skill sets. Therefore, we know that ISS periods could be better utilized to provide students with deeper inputs and greater time on task with academic supports. 

While instructional practices certainly and/or the lack of student academic interventions may also play into the weaker students’ performance, at heart we have a significant infrastructure issue in which our behavioral/disciplinary program, including the use of out of school and in-school suspension, interferes with our academic outcomes. We need to fix this. Consequently, BRIDGING involves expanded teacher support for the previously adopted but poorly implemented positive behavioral instructional support approach. 

Additionally, we need to consider common routines and rituals relevant to the instructional, behavioral, and assessment activities. 

Core concerns include: Student ISTEP performance in grades 7 and 8. We have identified the following key factors to this group’s low performance: (1)Students’) Students’ seemingly apathetic attitude towards the test. At this time, there is nothing that holds students accountable for their performance on ISTEP+. This is also apparent in high school when the same students pass the ECAs while performing poorly on NWEA. 2.) The current discipline policy has resulted in a large number of suspensions. Poor student attendance because of suspensions resulted in a loss of instructional time for these students. We recognize the need to review our discipline policy and consider options that replace out of school suspensions.

	Justification for Selected Interventions
(include alignment to model chosen)
	**Transformation principle – Create community oriented school
The TBLA instituted a Positive Behavior Intervention Solution (PBIS) a few years ago, but we have struggled to implement it in a way that results in improved student performance. The fact that we still have a high percentage of students facing out of school suspension, especially in 7th and 8th grades, indicates that we have much work yet to do with our behavioral framework. Consequently, we need to improve teacher professional development around the PBIS Framework and add additional staff support though the hiring of Climate Specialist. We plan to do this through purchase of PBIS focused professional development. We will thoroughly review vendor options in the planning year and look to contract for such training by the start of implementation year 1. 

In addition to expanded support for PBIS implementation, we need to improve student access to content and academic support during in-school suspension periods. We can improve this situation through use of Study Island Learning, Smarthinking (online tutoring program),  math or ELA intervention programs, and/or MyFoundationsLabs,.

Establishing common routines and rituals will provide clear and shared expectations for behavior that will instill a positive, academically-focused school climate where everyone learns. In addition we plan to hire a Director of Culture and Climate to oversee PBIS, In School Ssuspension data, professional development, etc. This person will also provide the one-on-one follow up with students and parents to stem the tide of repeat offenders through phone calls,  and home visits, expanded programs and opportunities through community partnerships.

A newly created Advisory Council will bring additional community input into school decisions while informing significant stakeholder groups of BRIDGING’s progress.




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
X Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure   
Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.
	Describe how the model corresponds to the data, findings, analysis and self-assessment.	Comment by Brown, Lori D: School – please feel free to expand any of these columns and to do a more thoroughly linking of the model to your data. 

	Rationale for selected model
	Connection to and addressing of Subgroup Data
	Connection to and addressing of Overall Achievement Data
	Connection to and addressing of Leading Indicators

	We selected the transformation model for the following reasons: 

(1)The transformation model requests principal change and this was already in process for TBLA.   Our lower school principal is leaving June 30, 2015 and a new elementary principal has been hired, and w/We have also hired a new principal/instructional leader for the upper school (secondary). Leadership change at both campuses will occur July 1, 2015. 

(2)The turnaround model was not adopted because we have had significant staff turnover in the last 3-5 years, meaning more turnover through replacement of 50% of the staff would be unwise. We need to keep the small measure of consistency that we already have in teachers who have been here for longer periods of time, meaning the transformation model was best suited for TBLA.

(3)Closure was not an option as we believe in our school’s ability to grow and we have a fairly high graduation rate that we are most proud of. Restart was not an option because we are already a highly creative, unique charter school setting. 

(5)We know that our teachers need significant professional development and 1:1 classroom based support, due to their lack of experience and high turnover rate. The transformation model has a significant emphasis on PD for staff. 

(6)We see financial incentives, career advancement,  and other intrinsic rewards as core to teacher retention and our overall growth and success over the next 5 years, and this is a key recommendation within the Transformation model.. 

(7)Operational flexibility is similarly a hallmark of transformation schools. As a charter school, we already have some greater flexibility than the average public school, and have already received a commitment from our Board to continue to allow us to make significant decisions around personnel, professional development and student academic interventions, fiscal incentives, and curricular and behavioral inputs/supports. Principals are most instrumental in hiring and firing issues. The transformation appears to offer the flexibility we need to address the significant difference in performance evidenced within one of our student subgroups (see next column) 

(8)As evidenced in leading indicators, we have a significant issue with student missing time and/or access to core curriculum. The transformation model requires an extended day and we know that we need this time to improve academic performance (See final column for more details)
	Analysis of subgroup data reveal some interesting trends:  (1)Our student body is not very diverse, meaning our subgroups tend to be small. (2)One subgroup is performing significantly lower than all other subgroups and lower than total school performance, and that is our “Students with Disabilities” group. Their proficiency status on major state tests averages around 35% - as much as 30 percentage points below other groups. This tells us that we are not offering the type of highly personalized, differentiated instruction and assessment that these students require to learn well. (3)Although most of our subgroups are performing higher than the subgroup in the entire state of Indiana (when we compare local school to state data for each test), the fact remains that our student proficiency levels are still lower than they need to (around 65-70% proficient on most tests, meaning we need to see at least a 20 percentage point increase over the course of this grant improvement process. 

The transformation model requires an intense focus on educator professional development and time on task for learning (requiring expanded learning time). These requirements are key areas that the TBLA must and will address under the SIG program. 
	Overall student performance (grades 3-8) in the core academic disciplines of math and ELA is low. If we look at the IiSTEP results as a starting place, we are only at 51.9% proficiency overall. In math alone proficiency is at 62.3% and ELA is at 66%. There’s much room for growth. It is interesting to note that students only two years older (10th graders) who completed the 10th grade reading test score at 87% proficiency. This result begs the question – how can students who were around a 60 something proficiency rate on a test of literacy skills score so much higher on a test specific to reading two years later? Is it that 10th graders are just sharper than their younger adolescent peers, that the reading test is drastically different from the IiSTEP, or is something happening with our literacy instruction in the lower grades to result in weaker overall literacy performance? We believe that BRIDGING will allow us the flexibility and support to explore our instructional strategies and to implement a stronger data driven culture to determine how an entire grade level can exhibit significantly different performances from other grade levels. We would hope to have greater consistency in results, even with different test. In sum, we recognize that teachers need better, more frequent data to track what is happening throughout the year so that year end testing results are easier to understand. With transformation model emphasis on professional development and data skills we can grow educator skills and become a stronger, data-driven environment. 


 
	Time for learning: School-wide data show that we only have 90 minutes for math and 90 minutes for literacy instruction. This means that we need to increase time for these core subjects. The required expanded learning time component of the transformation model is a key part of our school change plan. We can expand by an an additional 15 minutes per day for math and ELA instruction or support, due to the addition of 30 minutes per school day. 	Comment by Brown, Lori D: School --- Make sure you’re ok with saying this. 

Our disciplinary program presents challenges to school performance, with specific emphasis on out of school suspensions (396 suspensions in 2013-2014) and 293 truancies in 2013-2014. This means that our students are either missing a lot of school days and/or are arriving late, which results in missed class and missed content. Less time on task and/or less time with core curriculum and teacher help will always result in weaker performance in a school. Addressing student behaviors and careful review of our current disciplinary program, approach to behavior, and/or punitive outcomes (punishment for behavior or truancies) needs careful review, attention, and revisions. 

Currently, none of our teachers have reached the Highly Effective rating. The intensive coaching received by the Model Classroom teachers should find them performing at this level during implementation. These onsite observation sites will help their colleagues join them in delivering engaging, standards-based instruction on a consistent basis resulting in raised teacher evaluation ratings for all teachers.



	Describe how the model will create teacher, principal, and student change.

	Our mission statement pulls no punches:

Thea Bowman Leadership Academy Charter School, through its commitment to the highest educational standards, ethical and management standards, will become a world class model in Indiana for high performance urban schools dedicated towhich preparinge all students for academic success and leadership roles in a global societytheir community. 

 BRIDGING will allow us to actualize this vision and become a source of pride, encouragement, and educational model for Gary, Indiana, and our nation. Through SIG funding and the transformation model, BRIDGING will improve teacher and leader effectiveness through research based professional development with intensive instructional coaching and expanded professional dialog (school based PLCs or Learning Teams), resulting in engaged instruction, trusted leadership, rigorous and relevant learning, and increased student achievement. Additionally, the selected CIM framework is designed to build internal capacity so that with each passing year of the transformation process, vendor support or input is needed less and less. The goal of the CIM framework is that by grant project end, the staff has built internal skills/capacity to the point that teachers are leading other teachers, principals are part of a distributed leadership approach, students are advocating for learning needs, and teachers are able to quickly identify necessary personalized student interventions due to improved data collection and analysis skills.. We believe CIM will help us develop a comprehensive data-driven, stakeholder engaged learning environment in which multiple persons assume responsibility for improved outcomes. 

Teacher Change: Support for BRIDGING will bring about exciting changes for our staff. Teachers will expand their personal leadership capacity and ability to advocate for professional learning needs through improved professional learning community involvement and training to becomeing effective Learning Teams.  They will collaborate for instructional improvement using data from student screening assessments, embedded curriculum assessments, digital tools like Study Island, and state mandated tests to design instruction that meets the needs of all students, including students identified with special needs in inclusive classrooms. Utilizing a traditional Response to Intervention tiered approach to teaching and learning, teachers will improve their ability to teach in a manner that address the myriad of learning needs presented by each class of students. They will employ evidence-based rituals and routines that maximize instructional time and support a focused learning environment. Using a workshop model, they will incorporate large group, small group, and individual activities. Tteachers will meet with flexible small groups to provide instruction that meets the specific needs of each student. Secondary tTeachers will support students’ college and career interests and integrate topics that motive our students to research, explore, imagine, and engage in learning through Naviance.. Teachers will be rewarded with financial incentives for reaching clearly defined targets for student achievement and professional behavior Instrinsic rewards of being a part of an effective instructional team and being a part of the data-driven decision making will be accompanied by opportunities to become teacher leaders as Model Classroom teachers or facilitators for their Learning Teams will encourage teachers to remain at TBLA. Improved teacher evaluations will also encourage their school pride.

Principal Change: BRIDGING will support our principals to create a strong, confident environment empathizing with teacher fear of accountability and transforming resistance to change into a positive climate with ultimate buy in of the school missionvision.  Leadership will be shared through a restructured and trained leadership team that effectively uses data to monitor progress and inform change and engages parents and community to join in this endeavor. The principals will be given a leadership coach provided by the vendor with the opportunity for regular dialog and school based support, including joint walk through activities, etc. The leadership coach will grow principal understanding of the qualities that make for a “good and effective teacher,” which improves principal and Board ability to hire the best teachers possible for transformation and future work. Additionally, principals and the leadership team as a whole will grow their understanding of the manner in which school infrastructure helps or hinders student academic progress, including the way that school discipline/behavioral outcomes may negatively impact performance. Principals will be empowered to advocate for changed policies, procedures, and philosophies that hinder success. 

Students: From these school staff improvements/changes, which result in improved learning conditions, students will participate in interesting, engaging, and fully standards-aligned learning opportunities that are within their Zone of Proximal Development in the least restrictive environment possible. Lessons will be supported by interactive technology and students will be active participants. Digital tools, including English Language Arts and mathematics intervention programs, will motivate our struggling students to take responsibility for their own learning and offer engaging academic opportunities that inspire them to want to learn. BRIDGING will help all of our students increase literacy and math skills, achievement test scores, self-confidence, and self-discipline as they interact with their community and apply what they are learning. BRIDGING will help students become grade proficient in reading, writing, mathematical computation, computer literacy, critical thinking and problem solving. They will develop a sense of reciprocal obligation to family, school, community and their country through an enhanced school climate fostered by common rituals and routines. They will develop the knowledge, skills, work attitudes and habits which will allow them to become productive members of the American global economy.   Indiana and our nation will benefit from career and college ready students ready toas they assume their role as responsible citizens empowered to plan, think, create, and perform.






Part 5a: Selection of Improvement Model – SMART GOALS
RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Grant Goals
*CLOSURE schools do not need to complete SMART goals
Complete one overall SMART goal for culture and two to three overall SMART goals for academics (for ELA and math at minimum).  
These goals will drive your entire grant.

	
SMART Culture Goal 

	
Thea Bowman Leadership Academy will improve school climate on both campuses as measured by positive trends in its leading indicators (enrollment, suspension and expulsion rates) BRIDGING the gap and creating a leaning environment fulfilling its mission.


Specific:   Improved leading indicators 
Measureable:  Enrollment, suspension, and expulsion rates
Attainable: Positive trend rather than stated percentage of improvement allows for fluid growth
Realistic: We did not include attendance rates as it is unrealistic to expect much of an improvement over our current 93.8% attendance rate due to illness and family emergencies. 
Timely: Evaluated annually










	
SMART Academic Goal

	ELA Academic Goal

Thea Bowman Leadership Academy will increase ELA proficiency annually as measured by the ISTEP+ over the five years of this grant program resulting in ELA proficiency of over 90%.

Specific:  increase  ELA proficiency
Measureable:  ISTEP+, ECA
Attainable: positive trend rather than stated percentage of improvement allows for fluid growth
Realistic: 90% represents a growth of  over 20% over the funding period 
Timely:  evaluated annually



	Math Academic Goal
  
Thea Bowman Leadership Academy will increase Math proficiency annually as measured by the ISTEP+ over the five years of this grant program resulting in math proficiency of over 85%.

Specific:  increase  math proficiency
Measureable:  ISTEP+, ECA
Attainable: positive trend rather than stated percentage of improvement allows for fluid growth
Realistic: 85% represents a growth of  over 20% over the funding period 
Timely:  evaluated annually

	Other Academic Goal (optional)
 
Thea Bowman Leadership Academy will increase graduation rate annually over the five years of this grant program resulting in a graduation rate of 96%.

Specific:  increase  graduation rate
Measureable:  graduation rate
Attainable: positive trend rather than stated percentage of improvement allows for fluid growth
Realistic: 95% represents a growth of  almost 5% over the funding period 
Timely:  evaluated annually







Part 5b: Selection of Improvement Model – Planning Year – 2015-2016
IN CONDITION: ALL models MUST complete a planning year for SY 2015 and 2016.  RESTART and CLOSURE have separate planning year information.
Please be sure you complete the APPROPRIATE model Planning Year.


	TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Planning Year - SY 2015-2016

	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	
Budgeted Items	Comment by Mary Smoot: I don’t see alignment between figures in this column and your budget, especially in the area of increased personnel:

Do you mention cadre teachers in this table or the following table?

Does your budget allow for DOCC, Cadre teachers, and Tech Specialists? 

Consider prining out your budget and then highlighting the numbers on the budget as you reread this column. Make it VERY clear to the reviewer that you have accounted for all that you planned.

	Principal Changes and Flexibility

Building Culture
	1. Implement a Leadership Coach to provide leadership coaching[Pearson Education Specialist (PES)]

2. Restructure  Leadership Team to establish a framework for a distributed leadership approach and to incorporate the new   new principals– [School Principal from upper and lower school with consultation from the PES]

3. Initiate a Needs Assessment for the entire school, looking at issues impacting curriculum, instruction, assessments, data practices, leadership, professional dialog and collaborative practices, and stakeholder engagement– [PES]

4. Create a TBLA Advisory Committee – [Principals & PES]




5. Initiate Focus Walks – [Principal & PES]







6. Initiate creation of a School Data Portfolio –[Leadership Team]
	Phase one (1st quarter)
	1. Provide a proven administrator to act as coach and consultant to principals, providing leadership professional development and modeling with skills relevant to a transformation process.
2. School principals identify an expanded leadership team well positioned to engage lead teachers in specific leadership tasks. With an expanded distributed model in which lead teachers help make key decisions, there will be greater buy-in for the change cycle and for school ownership. 

3. Capture baseline data through surveys (parent, student, staff), interviews, focus groups, and classroom observations. Consider the extent to which current school curriculum in core subjects (math and ELA) is aligned to Indiana’s College and Career Ready Standards

4. Advisory Committee consists of a member from the School Board, a principal, teacher representative and community stakeholder representatives. Community representatives include parents, for- and non-profit community representatives. 

5. A Focus Walk is a guided process of gathering and analyzing evidence of implementation and facilitation of reflection on progress relative to the criteria of the Implementation Expectations. During the planning year the principal is gathering key observational data that helps the advisory team and the entire planning team more toward a highly successful implementation in year 2. 

6. Ongoing monitoring uses measures of student achievement data from curriculum-embedded, benchmark, and high stakes assessments to track progress. An integrated set of processes and tools monitor progress and measure qualitative and quantitative aspects of implementation. These include the Focus Walk, school portfolio, and Quality Review. The work of the school is also captured in a portfolio, which provides leadership teams with a structured approach to analyzing the quality of implementation. 
	Action steps 1,2,3, 5 &  6 require 40 days of Leadership Coaching & Weekly consultation and coaching provided to participating staff under Pearson’s Comprehensive Improvement Model (CIM) (36 weeks + 4 days for needs assessment = 40 days) .

2. Stipends for professional development beyond the school day/calendar for team training and collaboration. Estimated budget for these resources is $10,000 $__

4.  No purchase. 



	Effectiveness of staff and recruitment/ retainment of staff

Professional Development (PD)
	1. Incentive plan:  Gather staff and stakeholder input and look at other sample transformation school incentive plans to develop a draft of the plan for teachers  –[ Leadership Team]
2. Job Announcement & Search: draft for Director of Culture and Climate and Technology Specialist Director of Instructional Technology– [Principals]





3. Identify teachers for Model Classrooms – [Principals] 
4. Identify Math and English classroom instructional assistants 






5. Implement intensive professional development and coaching for Model Classroom teachers – [PES]

6. Identify gaps in technological resources available to students and staff across the K-12 spectrum – [Technology Director & Principals]

7. Quality Review (including data portfolio) – [Principal, PES]

8. TBLA Advisory Committee Forum – [Principal]

9. Determine expanded classroom resources (outside of technology) that model classroom teachers may request to support their role as “model teachers” – [Principal, Model Teachers]

10. Initiate “Data Driven Culture” professional development learning modules with the school’s Leadership Team- [PES]
	Phase two (2nd quarter)
	1. The incentive plan will include fiscal rewards for teachers whose students meet determined proficiency levels of proficiency on DIBELS assessments, state assessments (IiSTEP, ECA) and/or other key student assessments while meeting professional expectations. 

2. Identify the education and experiences required for someone to fulfill the new roles of “Director of Culture and Climate” and “Director of Instructional Technology Specialist” to be hired for implementation Year 1. 

3. Model classroom teachers exhibit the best and most effective instructional and assessment practices, particularly in math and ELA, but with relevance to all content areas. Model classroom teachers are asked to regularly model recommended strategies known to impact student performance and exhibit high levels of personal classroom leadership.  A math and an ELA model classroom will be created for the following grade clusters: K-3, 4-6, 7-8, 9-12 resulting 8 model classrooms.
4. Small group interventions based on data tracking, assist teachers with classroom management, student data collection and test preparation.

54. Provide job embedded professional development for model classroom teachers. Model Teachers receive extensive weekly coaching and personalized professional development from PES in literacy and mathematics.



65. The current schoolnewly hired Director of Instructional Technology technology specialist will conduct an equipment audit, identifying needed resources for improved, innovative teaching and learning. This process includes teacher focus groups and informal dialog around tech and instructional concerns.  This may include the purchase of laptops, printers, desktops, etc. 

76. While development of the school portfolio is an ongoing process, it is presented twice a year during the Quality Review. This process highlights the school’s patterns of success and challenges and steers a new focus for the leadership team’s work. 

87. The leadership team shares the results of the comprehensive needs assessment and ongoing quality review with the school community and works collectively to develop a plan for action to strengthen expectations or to change the focus for implementation as the review findings have indicated. 

98. Purchase necessary classroom resources as needed. Decisions made through joint principal and teacher consultation

109. The data driven culture modules from Pearson will be introduced to the leadership team over time through the vehicle of the monthly leadership team meetings. This introduces core data concepts that will be critical to the entire staff during the official 3-year transformation implementation. This also prepares the leadership team to assume a strong leadership role with the school’s effort to embrace deeper data driven practices. Modules covered include such topics as: data and assessment literacy, use of classroom assessments, how to utilize student data for instructional planning, etc. 
	No funds needed for items 1, &2, & 7.
-Action steps 3, 4, 45, 67, 9 10 require ongoing CIM consultative support. It is estimated that 8-10 teachers will receive weekly training from PES during the 2nd semester requiring (18 days X 2 subject areas X 2 buildings = 72 days of job-embedded PES support

4. Stipend or substitute funding for model teachers to complete core professional development training throughout the year. If training occurs on a school day, funds will cover substitute teacher costs. If on a non-school day or after-hours, we will pay stipends of $350 per hour. Estimated budget for these resources is $1000 per year. 

8.Curricular and instructional resources to support continuous classroom implementation of new strategies and classroom solutions for Model Classrooms. Estimated budget for these resources is $__

65. Updated technology to support learning as determined by the Leadership Team. Estimated budget for technology is $600,000 $____

8.7. Communication (stamps, chart tablets,  invitations to advisory meeting,  paper) Estimated budget for these resources is $2,000

9. Curricular and instructional resources to support continuous classroom implementation of new strategies and classroom solutions for Model Classrooms. Estimated budget for these resources is $5,000
__

	Leadership Principle and Evaluation System Principle

Principal Changes and Flexibility

Instructional Programs

Professional Development
	1. Identify technology specific professional development needed by the school’s tech specialist – [Principals, Technology Director]

2. Schedule technology coaching/modeling and/or formal professional development for the school’s  technology specialist – [Principals, technology specialists, PES]

3. Partner with the School Board to create the monthly fiscal monitoring system that will be used as oversight for grand expenditures [principal, leadership team, and Board]

4. Identify the School Board’s “district role” in the SIG implementation and oversight process [principal, leadership team, and Board]








5. Identify 2 Board Meeting dates during each year of implementation at which SIG updates and progress is shared – [principal, leadership team, & Board].

6. Establish an annual data review plan – [principal & leadership team]

7. Finalize with external partner the monthly monitoring and evaluation processes/activities to monitor and assess the transformation process. Identify local school and the School Board activities that further monitor and evaluate success over time, including schedules, activities, anticipated rubrics or monitoring tools, etc. – principal and leadership team



8. Establish a special populations review plan – principal & leadership team

	Phase three (3rd quarter)
	1 & 2.  Engage in face to face dialog between the principal, PES, and specialist to identify tech skills lacking in the school and then determine what sort of schedule will be most helpful for engaging the specialist in a train the trainer approach so that he/she can turn around and train staff in each year of implementation. 






3. Face to face meetings with the school Board/Management to solidify how the Board will conduct monthly fiscal reviews. While the school will retain decision-making power regarding expenditures, the Board’s fiscal overnight verifies that all expenditures are appropriate, allowable, and timely. Representative of the Leona Group( Management company) meets with principals on a monthly basis and assumes all responsibility for fiscal matters.	Comment by Brown, Lori D: School – insert the name of your management company.

4.Because4. Because the TBLA is a charter school, we are our own LEA. The school Board is our district office/district personnel. We will work with this board to identify new action steps that Board members need to take monthly to solidify SIG monitoring and to support our implementation. One role the Board can assume is that of helping us expand community partners. We need at least one Board member identified as the lead “contact person” and to participate in monthly leadership team meetings. This validates School Board/District involvement in our ongoing transformation process.  

5.Principal and Leadership team dialog with Board chairman to identify dates for the 2016-21017 Board meetings --- a minimum of two dates during which SIG progress (Quality Review) is shared verbally and with visual aids. 


6 & 7. Our external partner incorporates a rigorous progress monitoring and data collection process within the selected CIM framework. The vendor  team will collect weekly, monthly, annual data from their on-site visits and trainings. Our leadership team will sit down face to face with the Pearson representatives to identify and clarify all progress monitoring/data collection activities, which include observations, informal dialog with teachers, participation in monthly professional learning communities, and stakeholder input. These data will be available to our school leaders on a 24/7 basis through OneView, an online progress monitoring system that also provides classroom videos, materials, and connections to Pearson experts.

In addition, we will support the vendor monitoring and program evaluation process through commitment to our formal state’s teacher evaluation program, RISE. There is a part of each teacher's final summative score called a Student Learning Objective that deals with student growth. This part of the evaluation requires teachers to use the data from the beginning of the year, set a goal and then analyze the end of the year data. From there the teacher's score is given based on the percentage of students meeting the required goal. Our continued use of the RISE evaluation system solidifies our adherence to an evaluation system for principal and teachers that includes multiple assessments aligned to student growth


8.Because8. Because our data reveal that our students with disabilities, particularly at the high school level, are performing far below peers on Indiana’s annual assessments, we will establish a special populations data review component within the larger annual SIG monitoring and evaluation plan. Our review of this special population’s data will include looking at classroom academic performance, discipline records, IEP processes, etc. We will include a special education teacher on our leadership team so that the teaching, learning and behavioral needs of this unique student population remain front and center through the SIG effort. 
	Ongoing funding needed for CIM  support for continuous planning and consulting for year 2 implementation.

No funds needed for technology specialist tasks.  

	Building Culture

Family and Community Engagement

	1. Post and select Director of Culture and Climate–[ Principals and School Board]
2. Post  2 Climate Specialists 
3. Identify teacher facilitators for the school’s professional learning communities/learning teams – [Principals]
4. Ongoing Quality Review – [Principal, PES]
5. TBLA Advisory Committee Forum – [Principals]

65. Share with staff the finalized incentive plan for teachers – [Principals]

6.Purchase identified technology, curricular and instructional resources that have been identified as necessary for the transformation process to initiate July 1, 2016 – [principals, Board, and fiscal director]

77.Plan the New Teacher Academy for incoming new staff – Academy to be in mid-July for 2 days at the school site [principals, Board, and School Leadership Team]

8. Start  , featuring student enrichment programs and activities.

	Phase four (4th quarter)
	1. Advertise for position and begin interviews with potential candidates. Potential candidates will be paper screened and phone interviews completed before invitation to interview. Background checks will be conducted.
2. Advertise for position and begin interviews with potential candidates. Potential candidates will be paper screened and phone interviews completed before invitation to interview. Background checks will be conducted.

3. Teacher Facilitators should be teachers who exhibit deep capacity for leadership and support the change cycle. Identified facilitators should begin to consider their expectations for next year’s team. 

4. Continuous process begun at start of planning year

5. Advisory committee continues meeting throughout the planning year and into each year of the full transformation process. All meetings held at the school. 

6. Incentive plan shared with staff in a staff meeting with opportunity for final questions.

6.Principal places order in our school-based procurement program

7. 7.Principals, Board, and School Leadership Team identify all content for 2-day orientation teacher academy. Academy includes attention to school policies, procedures, academic foci, PLC efforts, incentive explanation, etc. 

8.  instituted to provide expanded instructional time for students and to support eventual addition of Early College Program.

	No funds needed for action steps 1-5, although for action step 1 the total annual salary needs to be fully finalized for implementation by July 1 (phase 5)

Action step 6 requires significant funding to cover the purchase of necessary technological, curricular, and instructional resources for the 3-year transformation process.  Estimated budget = $___

Action step 7 7 – no funds needed

Action step 8 – for 2 instructors for 2 hours  each over 4 weeks at $50.  This totals to $800.  Benefits will total $184.

	Effectiveness of staff and recruitment/ retainment of staff

Instructional Programs

Professional Development
	1. Hire new positions – Director of Culture and Climate and Climate Specialist  – [pPrincipals and the Board]

2. Hire new position – Technology Specialist Director of Instructional Technology– [principals and the Board]

3. Receive, catalog, and put into place purchased curricular, instructional and technological resources –[ technology specialist]

4. Finalize 2016-2017 professional development plan for staff –[ principal and PES]

5. Identify the school based/district personnel who will meet the state SIG monitoring team throughout the entire SIG process [annual representatives identified by the principal and leadership team]

6. Math/Literacy Institutes

	Phase five (summer 2016)
	1. Officially hire new Director of Culture and Climate and  Climate Specialist July 1, 2016. Review job expectations and identify training opportunities and core responsibilities.

2. Officially hire new Director of Instructional Technology Technology Specialist  July 1, 2016. Review job expectations and identify training opportunities and core responsibilities

3. School Director of Instructional Technologytechnology specialists, lead teachers and others put resources into place and determine final use of resources

4. Finalize and print the PD calendar for 2016-2017. Distribute to teachers. Dialog with the Pearson PES to review professional development outcomes and learning tasks. 


5. These designated school/district personnel will take the state team through the building, answer questions, etc. during each annual visit. 
6.  Participating teachers are invited to math or literacy institute for 3 days prior to student arrival. Institutes introduce both the workshop model for math and literacy, as well as highlight the core instructional strategies needed for successful teaching. Each institute is 6 hours per day.
	1 - Funding for new positions to start July 1, 2016: – Director of Culture and Climate-approximate salary $665,000 + $14,950___ benefits annually 
-Climate Specialist (2) – approximate salary $30,000 + $6,900benefits annually. 

2 -– Funding for new position to start July 1, 2016 – approximately salary $665,000 + $14,950___ benefits per year 	Comment by Brown, Lori D: What is your planned salary for this position? 

3 – minimalMinimal funding. Instructional technology specialist Director of Instructional Technology requires materials to catalog and install new tech resources (labels, etc). 

4 or 5. No funds needed 

6. Math & Literacy Institutes: Cost of institute included in the CIM package but funds needed to pay teacher subs or stipends for each of the 3-day institutes. Formula to use (# of teachers x3 days x amount of stipend) – formula used per institute. Stipend amount approximately $100 per day.	Comment by Mary Smoot: Only teachers who teach math attend the math institute. Only teachers of ELA attend the Literacy Institute. Some schools limit participation to lead teachers.
Approximately $4,200





Part 5c: Selection of Improvement Model – Implementation Years – SY 2016-2017, SY 2017-2018, and SY 2018-2019

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 
Complete the table below detailing the 3-year implementation plan.  EACH principle in the “guidance document” MUST have action steps, person(s) responsible, implementation pieces for each year, and budgeted items – all REQUIRED FEDERAL PIECES and IN CONDITIONS must be included in this section.  RURAL schools (as defined under subpart 1 or 2 of part B of Title VI of the ESEA Rural Education Assistance Program) may elect to modify ONE principle for Turnaround or Transformation.  
Please see the “guidance document” for required federal pieces, IN conditions, samples, details, and more information. 
	Implementation Principles
	Action Steps and Person(s) Responsible
	SY 2016-2017
	SY 2017-2018
	SY 2018-2019
	Budgeted Items

	LEADERSHIP PRINCIPLE & District Support

Reward school leaders, teachers, staff who, in implementing this model, increased student achievement or high school graduation rates; remove those who, after professional development, have not


















Reward students for meeting academic benchmarks

	Financial Incentives 
1.  Approved language will be developed during the planning year and initiated during Year 1. The following are representative of our intentions to reward leaders and teachers:
· Implement financial incentives for teachers of students who meet designated proficiency targets on the Indiana IiSTEP in grades 3-8 – [principal, Board]
· Implement financial incentives for teachers of students who meet designated proficiency targets on the End of Course assessment in Algebra 1-9th grade and English 10 – ECA for 10th grade students [principal, Board]
· Implement financial incentives for teachers who meet designated proficiency on NWEA and mClass. [principal, Board]
· Implement financial incentives for staff who meet designated professionalism in staff attendance and participation in professional development. [principal, Board]
· Implement financial incentives school wide when the school’s IDOE Accountability grade increases. [principal, Board]

2. Incentive checks prepared by bookkeeper and issued to staff as data and results show that incentive requirements were met.

3. Celebratory event will honor student achievement.

	1.  Approved language will be developed during the planning year and initiated during Year 1. 
2. Incentive checks prepared by bookkeeper and issued to staff as data and results show that incentive requirements were met.

3.Leadership team will meet to review data on  incentives, gather suggestions from faculty, and make revisions as necessary

43. Student Incentive Activity: Implement structured field day activities, small academic incentives like a book, pen, etc. [principal, leadership team]






	1.  Approved language will be developed during the planning year and initiated during Year 1. 
2. Incentive checks prepared by bookkeeper and issued to staff as data and results show that incentive requirements were met.

3.Leadership team will meet to review data on  incentives, gather suggestions from faculty, and make revisions as necessary

4.3. Student Incentive Activity: Implement structured field day activities, small academic incentives like a book, pen, etc. [principal, leadership team]





	1.  Approved language will be developed during the planning year and initiated during Year 1. 
2. Incentive checks prepared by bookkeeper and issued to staff as data and results show that incentive requirements were met.

3.Leadership team will meet to review data on  incentives, gather suggestions from faculty, and make revisions as necessary

43. Student Incentive Activity: Implement structured field day activities, small academic incentives like a book, pen, etc. [principal, leadership team]


	Financial Incentives are budgeted for teachers and leaders. 	Comment by Mary Smoot: What about K-2 and 11-12? Aren’t these teachers eligible for professionalism and accountability incentives?

Final targets/ expectations will be determined during the planning year. A total of $231303,000  has been budgeted for financial incentives over the 3 years of the program, $77,000$101,000 per year.	Comment by Brown, Lori D: School – just verify this is what you want. 

	Provide high quality-job-embedded professional development
	High Quality PD

1.Provide principal with a Leadership Coach [Pearson Education Specialist (PES)] 




2.Support the implementation of model classrooms through job embedded coaching accompanied by ongoing observations in model classrooms with continuous teacher rotations through the model rooms. Each week at least 2 teachers visit model math or ELA classrooms [PES]




















3.Provide face to face whole group or PLC session professional development on the workshop model utilized in model classrooms. Workshop model to be adopted by all teachers. 

























4.Provide teachers with job-embedded coaching and modeling, [PES]

5.Engage teachers in a2-day follow up math or 2-day literacy institute to follow up on summer PD – literacy institute is relevant to teachers from various content areas [PES]












6.Implement the Learning Teams model for the school’s Professional Learning Communities –To create effective teacher workgroups/PLCs and promote ongoing teacher learning, TBLA will have a dedicated, certified Pearson LT Advisor providing face-to-face support and coaching to administrators and teachers throughout the year. The LT Advisor provides direct assistance to the school working closely with the principals, instructional coaches, and workgroup facilitators to build instructional leadership and create a climate for continuous teacher learning. The LT Advisor meets each month with the principal or administrator to plan the monthly instructional leadership team (ILT) meeting, attends and participates in each monthly ILT meeting, and is available to attend some site-based workgroup meetings to provide strategic support to facilitators. [LT Advisor, Principal]

7.Provide technology coaching and modeling to the school’s Technology Specialist Director of Instructional Technology and schedule face to face technology workshops if needed for teachers on staff. 






















8.Provide Positive Behavioral Intervention and Supports (PBIS) personalized professional development training to expand staff knowledge of the previously adopted framework 

	1. Leadership Coach provides weekly support to principal for the school year (a total of 10 months – Aug-May –36 days of direct consultative support and oversight

2.Model Classrooms and Teacher Rotations
Confirm that 8 model classrooms are ready to operate prior to school opening (1 math and 1 literacy for grades K-3, 1 math and 1 literacy for grades 4-6, 1 math and 1 ELA for middle grades and 1 math and 1 ELA for high school – middle and high school model classrooms.. Model classroom teachers are lead teachers exhibiting a workshop model approach to instruction. These classrooms become observation sites and model teachers come alongside their colleagues during collaborative planning. PES coach other teachers to acquire and effectively use the workshop model.  

3. Workshop Model: Training on the workshop model; a model designed to provide solid “Tier 1” instruction in all classrooms, will be provided by PES through meetings with the school’s PLCs/Learning teams (at least 2 sessions devoted to introducing the model) and exhibited in model classrooms. Additional 1:1 coaching with teachers will solidify the workshop model. Exact days on which teachers in need receive coaching is determined in each year based on data and current needs. 




4. Job-embedded coaching and modeling: Under the CIM model each building receives at least 2 days of PES coaching support per week. Coaching assignments will vary by needs and content areas, with a specific coaching protocol utilized by the coaches. The coach connects with the principal to identify teachers who have exhibited significant needs since the prior coaching date. One coach can coach up to 6 teachers or 6 PLCs per day. 

5. Math/Literacy Institutes: Engage participating teachers in follow up and expansion of  the workshop model for math and literacy, as well as highlight the core instructional strategies needed for successful teaching. Each institute is 6 hours per day. 

6. Learning Teams: 
*Monthly principal meeting
*Monthly instructional learning teams meeting – in this case the Leadership Team will potentially serve both roles
* Learning teams meet a minimum of 2x per month for each month of the school year

7.Technology Coaching & Technology Workshops:  Tech specialist provided 10 days of specialized technology coaching and modeling throughout implementation year 1,. The specialist will introduce strategies to through side by side coaching. As needs arise we may schedule 1or 2-day face to face technology workshops that may include such topics as “Use of Whiteboards in the Classroom” and “Web 2.0 Instruction.” Workshops would serve teacher cohorts of up to 30. 

Positive Behavioral Intervention and Supports

Contract for staff professional development with a vendor who can provide a comprehensive overview of the PBIS model. Training to occur in a face to face format at start of school year. Training may last anywhere from 1-3 days, depending on selected vendor and training options. 
	1. Leadership Coach provides weekly support to principal for the school year (a total of 10 months – Aug-May –36 days of direct consultative support and oversight

2.Model Classrooms and Teacher Rotations

Confirm that 8 model classrooms are ready to operate prior to school opening Teachers are rotated through model classrooms as needed – at least 2 teachers rotating per week.  


3.Workshop Model: Workshop model continues to be utilized by teachers – modeled in the model classrooms, reviewed in PLCs and 1:1 coaching sessions, and highlighted by school leadership. 



















4. Job-embedded coaching and modeling: CIM provides each building receives at least 2 days of coaching support per week. Coaching assignments will vary by needs and content areas, with a specific coaching protocol utilized by the coaches. Prior to arrival in the building the coach will connect with the principal to identify teachers who have exhibited significant needs since the prior coaching date. One coach can coach up to 6 teachers or 6 PLCs per day.



5.Math/Literacy Institutes: None in this year – teachers new to school will connect with other teachers through PLCs for instruction










6.Learning Teams: 
*Monthly principal meeting
*Monthly instructional learning teams meeting – in this case the Leadership Team will potentially serve both roles
* Learning teams meet a minimum of 2x per month for each month of the school year





7. Technology Coaching & Technology Workshops:  

5 days of tech coaching provided in this year – teacher workshops scheduled as/if needed
























Positive Behavioral Intervention and Supports

Provide refresher PBIS training course for staff struggling with the model and/or new staff to school. Training to occur in a face to face format at start of school year. Training may last anywhere from 1-3 days, depending on selected vendor and training options.

	1. Leadership Coach provides weekly support to principal for the school year (a total of 10 months – Aug-May –36 days of direct consultative support and oversight

2.Model Classrooms and Teacher Rotations

Confirm that 8 model classrooms are ready to operate prior to school opening . Teachers are rotated through model classrooms as needed – at least 2 teachers rotating per week.  


3.Workshop Model: Workshop model continues to be utilized by teachers – modeled in the model classrooms, reviewed in PLCs and 1:1 coaching sessions, and highlighted by school leadership.



















4. Job-embedded coaching and modeling: Under the CIM model each building receives at least 1 days of coaching support per week. Coaching assignments will vary by needs and content areas, with a specific coaching protocol utilized by the Pearson coaches. Prior to arrival in the building the coach will connect with the principal to identify teachers who have exhibited significant needs since the prior coaching date. One coach can coach up to 6 teachers or 6 PLCs per day.


5.Math/Literacy Institutes: None in this year - teachers new to school will connect with other teachers through PLCs for instruction











6.Learning Teams: 
*Monthly principal meeting
*Monthly instructional learning teams meeting – in this case the Leadership Team will potentially serve both roles
* Learning teams meet a minimum of 2x per month for each month of the school year




7. Technology Coaching & Technology Workshops:  

5 days of tech coaching provided in this year – teacher workshops scheduled as/if needed























Positive Behavioral Intervention and Supports

Provide refresher PBIS training course for staff struggling with the model and/or new staff to school. Training to occur in a face to face format at start of school year. Training may last anywhere from 1-3 days, depending on selected vendor and training options.

	Professional Development Budgeted items: 

1, 2, 3, 4, 5. (Included as components of CIM under annual contractual cost for Pearson’s CIM model, unless additional all day, face to face workshop training is required. CIM is an annual contract/cost that is determined by “number of days of support.” For 188 days of support in year 2 of the grant (Actual first implementation year) we estimate that the packaged cost from planning year through year 3 of implementation is $2,121,000.00
Costs reduce in year 3 of implementation as support is scaled back. Per year costs are:

Planning: $413,000 
Year 1:$658,000
Year 2:$658,000
Year 3:$392,000

Additional face to face all day training may be provided, at an added cost of $3500 for the daily workshop. 

Substitute teacher costs if teachers are removed from a regular day of instruction are estimated to be $100 per day. 

Formula to use (# of teachers x2 days x amount of stipend or substitute teacher cost) – Same formula used per institute. Teacher stipend amount approximately $100 per day. 	Comment by Mary Smoot: Only teachers who teach math attend the math institute. Only teachers of ELA attend the Literacy Institute. Some schools limit participation to lead teachers.
Approximately $2800






















6.Learning Teams: $50,000 for year 1, $50,000 for year 2 and $35,000 for year 3. Funds cover the cost of the Learning Teams advisor and professional development provided to the learning teams/PLCs. 






7. Technology Coaching and Workshops

Technology coaching offered at a rate of $3500 per day x number of days. Total of $35,000 in year 1, $17,500 in year 2 and $17,500 in year 3. 

If workshops are offered they are $3500 per day per trainer for a cohort of 30 teachers. 





PBIS Training and Support Costs	Comment by Brown, Lori D: School – note that I wrote this in such a way that you can choose any vendor’s training and I increased the $2000 amount to $3000 per trainer per cohort per year to give you some wiggle room for varying vendor prices. It gives you a better cushion to contract for the type of training you really want. 

Total training costs unknown but average daily cost for many vendors is around $3000 per day for cohorts of 30. We estimate 2 cohorts trained over two days in year 1. (Formula: $3000 per trainer x 2 trainers x 2 days = $12,000 in year 1. 

Refresher course requires only one cohort and thus 1 trainer for 2 days – (Formula $3000 for 1 trainer x 1 cohort x 2 days = $6000 in implementation year 2 and $6000 implementation year 3.  





	Implement strategies to recruit, place, and retain staff (financial incentives, promotion, career growth, flexible work time)
	Recruitment

1.Principals will broaden their recruitment efforts to hire best rather than most cost effective staff – [Principal, Board] 

2. Principals will work with board to design better recruitment materials and to identify stronger recruitment strategies. Strategies may include increased job fair participation.  [Principal, Board]
















Retaining Strategies – Teacher Academy
3.All new teachers to the school participate in an introductory 2-day “teacher academy” designed to introduce them to the school’s foci, transformation process, PLC strategies, and to identify their key supports throughout the school year [Principal]

4. Opportunity for advancement: Becoming a Model Teachers or a Teacher Leaders for Learning Teams puts these staff members on a leadership trajectory. [Teacher] 
5. Financial incentives will motivate teachers to ensure all students are learning. [Principal, Board]

6. Improved school climate will motivate teachers to develop school pride resulting in sense of ownership, empowerment. [Principal, Director of Culture/Climate]
	Recruitment: Principals dialog with local area principals and other charter school principals at least 2x per year to consider recruitment strategies. 

Principals dialog with the school Board each quarter (4 x per year) to determine how to best promote the school’s best features in recruitment materials.

Principals and Board create a travel schedule to participate in at least 3 job fairs throughout the school year. Travel schedule details location, anticipated travel costs, etc. 

Retention

Identify new teachers to participate in orientation academy. Academy is designed for two days in July, six hours per day, at the local school. Participants, in addition to new teachers to school, include the principals and some teacher representatives. 

Teachers are introduced to content that includes: Introduction to school mission and vision, purpose of PLCs and frequency of meetings, time for common planning, addressing student social-emotional needs, promoting differentiated instruction, emphasis on standards-aligned instruction, incentive pay policies, etc. 
	Recruitment: Quarterly dialog with board continues (4x per year) and principals continue to create a travel schedule reflecting their participation in at least 3 job fair events this year. 


















Retention

Repeat teacher academy for any new teachers to the school – two days in July, 6 hours per day. Involves principal, lead teachers, and new teachers to school. If no new teachers hired, academy is not needed. 
	Recruitment: Quarterly dialog with board continues (4x per year) and principals continue to create a travel schedule reflecting their participation in at least 2 job fair events this year.


















Retention

Repeat teacher academy for any new teachers to the school – two days in July, 6 hours per day. Involves principal, lead teachers, and new teachers to school. If no new teachers hired, academy is not needed.
	Recruitment: Funds required for travel to register for participation in and travel to job fairs ($500 per job fair x number of fairs per year)

Funds needed to purchase paper for flyers or other school promotional documents used at job fairs ($1000 per year)

Funds needed to post office mailings to potential future teacher candidates ($500 per year)


Cost of actual travel for selected candidates face to face interview/ campus tour.

Retaining- Teacher Academy: 

Funds for 2 days of teacher training stipend per teacher ($100 per day x 2 days x number of teachers) 	Comment by Marisa Simmons: Do we need to add a figure
$2,000 per year

Funds for minimal instructional materials or resources for the academy training (including teacher planners, notepads, markers, sticky notes, etc): $300 per year



	Increased Learning Time Principle

Provide increased learning time for students and staff
	Increased time for students
1.Expand school day by 30 minutes per day, resulting in a total yearly expansion of (15290 x 30 = 45605700 minutes) 7695 hours [principal]

2.Increase learning time in math by 10 minutes per day and learning time for ELA by 10 minutes per day – this is made possible by the 30 minute expansion per day. Total time for math = 100 minutes / total time for ELA = 100 minutes. [LeadershipTeam]

*3.Non-school time Tutoring: Offer online, real-time student academic tutoring through Smarthinking – tutoring supports both struggling and accelerated students and offers students 24/7 access to real teachers. Tutoring offered to secondary students in grades 6-12. [Principal, PES] 

4.Purchase identified technology, curricular and instructional resources that have been identified as necessary for the transformation process to initiate July 1, 2016 – [principals, Board, and fiscal director]

5. , increase course offerings, and student enrichment programs and activities.

Increased time for staff	Comment by Brown, Lori D: School, make sure you are ok with this. 
1.Due to increased school day expand the weekly Wednesday afternoon common planning time (typically 1:45-4:00 p.m.) by 15 minutes (12:0045-4:0015) [principal]


*NOTE: Description of the SMARTHINKING Program

For more than a decade, Smarthinking™ has provided professional tutors, technology, and training to help secondary and post-secondary students and schools. Smarthinking serves as a supplementary academic resource to educational institutions, providing students with fast academic assistance regardless of location or time of day. Smarthinking connects students to expert educators anytime, from any Internet connection. Smarthinking has a staff of more than 2,500 professional educators who serve as tutors. The program provides a wide range of tutoring services covering reading, writing, mathematics, statistics, biology, chemistry, physics, Spanish, and more. Smarthinking provides support for students based upon demand. The goal of Smarthinking tutoring is not to become a permanent crutch, but rather model critical thinking and problem-solving skills during the tutoring time so students adopt these skills. This leads to greater academic independence. 

	Increased time for students

Principal and leadership team establish new daily schedule evidencing extra 30 minutes per year. In this first year of implementation all staff put new schedule into place. Weekly teacher lesson plans evidence activities for the expanded 30 minutes per day, typically through an increased math or ELA block and/or an increase in both blocks. Math and ELA interventions are thus given in at least 100-minute blocks, with the block activities extended into the expanded day.  Intervention programs may include Math Navigator, My Foundations Lab, etc. as determined by Leadership Team. Interventions for students in grades 22-108  and grade 10, as needed. 	Comment by Brown, Lori D: OK to say these grade levels??? 

Non-School Time Tutoring
 “Smarthinking” is online, real-time         tutoring with real teachers for students in grades 6-12 who are either struggling with and or require accelerated support in the areas of math and ELA instruction, with particular emphasis on access for special needs students. Students can access Smarthinking during school and non-school hours. 

Each teacher offering math and ELA instruction makes a list of students who may require the web-based support and principal and leadership team determine final number of hours of support needed annually. A final number of hours of tutoring needed annually is determined prior to contract signing. Any hours not utilized in each year roll over into next school year. 
Maintain purchased technology and/or software upgrades to support curricular resources.

Bowman  will be expanding from 4 weeks to 9 weeks.  The number of classes will be expanding from 2 to 6.

Increased Time for Staff
1. Current common plan time is continued and expanded by 15 minutes per week, with the time allotted to joint planning efforts, PLCs, etc. PES coaches provide staff development and help facilitate PLC sessions. PLC sessions cover topics to include: Use of data, standards aligned lessons, using student data to drive instruction, technological resources and practices for improved teacher and learning, differentiated instruction, meeting the needs of students with disabilities, improving teacher leadership skills, etc. 
	Increased time for students

School continues to follow expanded day schedule. Weekly teacher lesson plans evidence activities for the expanded 30 minutes per day, typically through an increased math or ELA block and/or an increase in both blocks. Math and ELA interventions are thus given in at least 100-minute blocks, with the block activities extended into the expanded day.  Intervention programs determined by data study of Leadership Team. 


Non-School Time Tutoring
 “Smarthinking” (online, real-time         tutoring with real teachers) is offered to students in grades 6-12 who are either struggling with and or require accelerated support in the areas of math and ELA instruction, with particular emphasis on access for special needs students. Students can access Smarthinking during school and non-school hours. Each teacher offering math and ELA instruction makes a list of students who may require the web-based support and principal and leadership team determine final number of hours of support needed annually. 

Maintain purchased technology and/or software upgrades to support curricular resources.

Bowman  will be expanding from 9 weeks to 12 weeks.  The number of classes will be expanding from 6 to 12.


Increased Time for Staff
Current common plan time is continued and expanded by 15 minutes per week, with the time allotted to joint planning efforts, PLCs, etc. PES coaches provide staff development help facilitate PLC sessions. PLC sessions cover topics to include: Use of data, standards aligned lessons, using student data to drive instruction, technological resources and practices for improved teacher and learning, differentiated instruction, meeting the needs of students with disabilities, improving teacher leadership skills, etc.
	Increased time for students

School continues to follow expanded day schedule into implementation year. 3. Weekly teacher lesson plans evidence activities for the expanded 30 minutes per day, typically through an increased math or ELA block and/or an increase in both blocks. Math and ELA interventions are thus given in at least 100-minute blocks, with the block activities extended into the expanded day.  Intervention programs determined by data study of Leadership Team. 



Non-School Time Tutoring
 “Smarthinking” (online, real-time         tutoring with real teachers) is offered to students in grades 6-12 who are either struggling with and or require accelerated support in the areas of math and ELA instruction, with particular emphasis on access for special needs students. Students can access Smarthinking during school and non-school hours. Each teacher offering math and ELA instruction makes a list of students who may require the web-based support and principal and leadership team determine final number of hours of support needed annually. 

Maintain purchased technology and/or software upgrades to support curricular resources.

Bowman  will be expanding from 12 weeks to 15 weeks.  The number of classes will be expanding from 12 to 15.


Increased Time for Staff
Current common plan time is continued and expanded by 15 minutes per week, with the time allotted to joint planning efforts, PLCs, etc. Pearson coaches visit and help facilitate PLC sessions. PLC sessions cover topics to include: Use of data, standards aligned lessons, using student data to drive instruction, technological resources and practices for improved teacher and learning, differentiated instruction, meeting the needs of students with disabilities, improving teacher leadership skills, etc.
	Increased learning time – Increase in the learning time requires no funds to implement the schedule. Funds only required for selected student interventions during extended learning day. 









Tutoring: Funds needed for annual Smarthinking contract – There is a 1-time $3000 set up fee and then annual student licenses costing $30,000


Requires significant funding to cover the maintenance and upgrades of necessary technological, curricular, and instructional resources for the 3-year transformation process.  Estimated budget = $260,000

Bowman  will costs for the 3 years of implementation will be $42,300 for instructor salaries.  Benefits will cost $9,720.


Increased Staff Time: Funds needed for books other resources to support teacher grade level PLC sessions. Amounts will vary by grade, year, content area, etc. 

	Provide mechanisms for family and community engagement
	Improved community engagement
1.Hire a new Director of Culture and Climate(DOCC) – 1.0 FTE(principal &Board) 
To server as a school-based parent community outreach coordinator who participates, with the principal, assistant principal(s), and coaches, in CIM provided engagement training. Coordinator or director is provided with an engagement handbook [PES, DOCC]
2. Send director to trainings about alternatives to suspensions and/or safe school and student engagement concerns. [DOCC]


3. New Community Engagement Activities  
Increase family engagement activities by scheduling annual and monthly activities. Sample engagement activities listed below (all activities coordinated by the DOCC, Pearson specialist, principals, and leadership team)
· 25 Books Campaign:  The campaign to read a million words in a year provides an opportunity for the DOCC to enlist support from families and the community. Businesses, churches, and organizations; civic, professional, and social groups are invited to participate in a number of ways that may include modeling (read-alouds in classrooms), publicizing (posting flyers and student work), and celebrating student success (providing rewards and publicizing progress).
· Home-School Notebook:  The purpose of the Home-School Notebook is to establish/maintain communication and encourage partnership between parents and teachers. It affirms and endorses what is done at school to support high academic achievement. It contains an overview of what students will be learning, expectations for behavior and effort, and samples of student work.
· Volunteers & Safety Nets: The P/COC builds in-class, in-school, and afterschool programs that ensure worthy use of volunteer time. Encouraging parents and community partners to become mentors, tutors, or help with school programs requires the P/COC to display strong interpersonal skills and organization to effectively sustain programs that support student academic/non-academic needs.
Additional tasks involve gathering data on the attitudes and priorities of school personnel, parents, and community members. The P/COC, in partnership with the Leadership team and school Board, facilitates an ongoing dialog with stakeholders about change and the role that all stakeholders play in building student academic and non-academic efficacy. An initial stakeholder survey is repeated later in year 1 to help all stakeholders assess the change effort. CIM consultants regularly share with leaders proven engagement strategies to constantly improve stakeholder input and support. 

· Math Night - Introduce new “Math Night” activity for students and families (school leadership team, principal, and all teachers)





























Advisory Committee (Stakeholders)
4.Continue the efforts of the stakeholder Advisory Committee -initiated in planning year – [Principal, school leadership team]

Student & Family Wraparound Services
5.DOCC climate networks with community agencies/groups to expand family support services to high-need families, including improved information dissemination about things like free medical care, food pantries, clothing closets, etc. [DOCC]
	1. Director of Culture and Climate

Director is hired July 1, 2016 for 1.0 FTE (40 hours per week, 11 months). Director meets with principal and leadership team on a regular basis to highlight ongoing duties, new community engagement opportunities, and to review data relevant to stakeholder engagement. Director creates an annual activity calendar showing dates for community engagement activities. Director makes community visits to school families and  community partners. See more details below. 

3. Community Engagement Activities  

Annual calendar created by the Director shows dates, times, weeks for all engagement activities. 

25 Books campaign is scheduled for the spring of each school year, with flyers created and sent to parents. Additional books purchased for classroom libraries to support literacy efforts. 

Notebooks: Notebooks and/or school planner purchased for elementary school usage. Number of notebooks purchased per year depends on enrollment. Students given notebooks at start of school year and teachers communicate with families through notebooks on a weekly basis. 

Volunteers & Safety Nets: Director establishes a list and description of school based volunteer activities for stakeholders. This is shared with parents via newsletter, website, etc. As director visits families and stakeholders in the community, he/she shares volunteer opportunities, including the need for mentors for students who need after-school support. Volunteer hours are tracked by a school-purchased volunteer sign-in/security program.







Math Night: 
A team of Math lead teachers will be identified at beginning of year by school leadership to plan and advertise one math night activity per semester (one night for the lower school and 1 for middle school grades). 

 The math teachers in each grade will set up a grade-level math project in his/her classroom. The topics of the projects are given to the parents, and the parents pick three that they want to attend, and rotate among their choices in a block schedule. It runs from 6:30 to 8:00 p.m. We will set it up so that the students are competing against their parents in the projects, with projects growing more complicated through the grade levels. Math night offers a fun way for parents to engage with the content expected of their students for math proficiency. 

4. Advisory Committee: Leadership Team establishes an annual calendar of meetings that last 1.5 hours 4x per year. Committee members are invited via a mailed invitation listing all dates. Committee members are asked to provide insight to the change cycle at each meeting. 

5.Student & Wraparound Services: 

DOCC establishes a database of local community partners, for- and non-profits who can offer supports to struggling families. This database becomes a critical tool in reaching out to the community to consider important partnerships that benefit families. In this year the Director makes multiple connections with families gathering and matching contact information per agency provided to families in need. Regular phone calls and face to face meetings expand and grow partnerships and solutions 
	1. Director of Culture and Climate

Continued employment (1.0 FTE – 40 hrs per week, 11 months) and creation of an annual activity calendar, with weekly visits to the community continuing. 

















3. Community Engagement Activities  


Annual calendar created by the Director shows dates, times, weeks for all engagement activities. 

25 Books campaign is scheduled for the spring of each school year, with flyers created and sent to parents. Additional books purchased for classroom libraries to support literacy efforts. 

Notebooks: Continue notebook program. 

Volunteers & Safety Nets: Continue Volunteer & Safety Nets program, revising and expanding as needed.







Math Night: 
A team of Math lead teachers will be identified at beginning of year by school leadership to plan and advertise one math night activity per semester (one night for the lower school and 1 for middle school grades) 

The math teachers in each grade will set up a grade-level math project in his/her classroom. The topics of the projects are given to the parents, and the parents pick three that they want to attend, and rotate among their choices in a block schedule. It runs from 6:30 to 8:00 p.m. We will set it up so that the students are competing against their parents in the projects, with projects growing more complicated through the grade levels. Math night offers a fun way for parents to engage with the content expected of their students for math proficiency. 

4. Advisory Committee: Leadership Team establishes an annual calendar of meetings that last 1.5 hours 4x per year. Committee members are invited via a mailed invitation listing all dates. Committee members are asked to provide insight to the change cycle at each meeting. 

5. Student & Wraparound Services: 

DOCC expands database of local community partners, for- and non-profits who can offer supports to struggling families. This database becomes a critical tool in reaching out to the community to consider important partnerships that benefit families. Regular phone calls and face to face meetings expand and grow partnerships and solutions

	1. Director of Culture and Climate

Continued employment (1.0 FTE – 40 hrs per week, 11 month) and creation of an annual activity calendar, with weekly visits to the community continuing.

















3. Community Engagement Activities  

Annual calendar created by the Director shows dates, times, weeks for all engagement activities. 

25 Books campaign is scheduled for the spring of each school year, with flyers created and sent to parents. Additional books purchased for classroom libraries to support literacy efforts. 

Notebooks: Continue notebook program

Volunteers & Safety Nets: Continue Volunteer & Safety Nets program, revising and expanding as needed.







Math Night: 
A team of Math lead teachers will be identified at beginning of year by school leadership to plan and advertise one math night activity per semester (one night for the lower school and 1 for middle school grades).

 The math teachers in each grade will set up a grade-level math project in his/her classroom. The topics of the projects are given to the parents, and the parents pick three that they want to attend, and rotate among their choices in a block schedule. It runs from 6:30 to 8:00 p.m. We will set it up so that the students are competing against their parents in the projects, with projects growing more complicated through the grade levels. Math night offers a fun way for parents to engage with the content expected of their students for math proficiency. 

4. Advisory Committee: Leadership Team establishes an annual calendar of meetings that last 1.5 hours 4x per year. Committee members are invited via a mailed invitation listing all dates. Committee members are asked to provide insight to the change cycle at each meeting. 

5. Student & Wraparound Services: 

DOCC continues to expands database of local community partners, for- and non-profits who can offer supports to struggling families. Regular phone calls and face to face meetings expand and grow partnerships and solutions

	1. Director of Culture and Climate: Annual funds needed for salary and benefits. Estimated annual employment package @ $6795,95000. 

Funds set aside for sending Director to at least 1 state or national training annually - $3000 per year.



3. Community Engagement Activity Costs: Funds to purchase books for expanded student options for the 25 books campaign ($5000)

Funds to purchase notebooks for students to use for the home-school notebook activity ($3.00 per notebook x 1200 = $3,600 per year)

Volunteers – Funds needed to purchase a volunteer log-in/security check machine that logs volunteer hours and checks security.  This is a 1-time purchase but funds are needed after the purchase for ongoing volunteer stickers/name tags for the machine and/or batteries. Annual licensing fee varies but approximately $500.00. 



Math night requires purchase of math manipulatives, paper to advertise the event, etc. ($300 per year)

Advisory Committee (Stakeholders) – no funds needed

Student & Family Wraparound Services – Funds needed for travel reimbursement --- Director of Climate and Culture to visit local community groups to build and expand partnerships for families  ($200 per year)


	Give the school sufficient operations flexibility
	Improved operations flexibility

1.School Board provides school with the flexibility to make decisions about hiring, firing, use of school day, expanded school day, intervention programs for students, and the spending of grant funds. Operational flexibility also given in the areas of scheduling, curricular, and instructional supports and decisions. [School Board]


2.School Board establishes a monthly fiscal monitoring plan to verify SIG funds are expended properly, but school retains decision-making processes [School Board]

3.Improve the school’s recruitment policies and procedures so that principals and the board have a broader group of teacher candidates in any given school year [School Board]


4.Board provides principal and leadership team the autonomy to plan solutions for the extended learning time each day of the year (+30 minutes per day) [School Board]

5. Board reviews principal performance on an annual basis [School Board]




















6.6.Implement revised out-of-school suspension plan/policy (principals) to reduce suspensions and increase student time in school [Leadership Team]

8.7.Implement revised in-school-suspension program to expand access to Study Island and Plato. [Leadership Team]

	Operations Flexibility: 

1.*Board details with the school principals at beginning of each school year the flexibility provided for hiring, firing, intervention programs, expenditures, recruitment, etc. 

*2.Monthly fiscal monitoring plan is put into action by Board chair with regular school visits and informal audits to review ongoing expenditures

*3.Board supports the recruitment plan that is jointly designed to attract greater talent. Board supports the use of grant funds to expand recruitment activities. 

*4. Board approves annual extended day and expanded math and ELA blocks for instruction. 

5.Board reviews principal performance on an annual basis, determining if he/she is helping the school progress toward greater outcomes. Annual review shared with principal. Leadership team also provides insight to the Board. 

*Board approves annual extended day and expanded math and ELA blocks for instruction. 



6. O

Revised out-of-school suspension plan/policy announced and implemented



7. Revised in-school-suspension program announced and implemented
	Operations Flexibility: 

1.*Board details with the school principals at beginning of each school year the flexibility provided for hiring, firing, intervention programs, expenditures, recruitment, etc. 

*2Monthly fiscal monitoring plan is put into action by Board chair with regular school visits and informal audits to review ongoing expenditures

*3.Board supports the recruitment plan that is jointly designed to attract greater talent. Board supports the use of grant funds to expand recruitment activities. 

4.Board approves annual extended day and expanded math and ELA blocks for instruction. 


*5. Board reviews principal performance on an annual basis, determining if he/she is helping the school progress toward greater outcomes. Annual review shared with principal. Leadership team also provides insight to the Board. 

*Board approves annual extended day and expanded math and ELA blocks for instruction. 

	
Operations Flexibility: 

*1Board details with the school principals at beginning of each school year the flexibility provided for hiring, firing, intervention programs, expenditures, recruitment, etc. 

*2.Monthly fiscal monitoring plan is put into action by Board chair with regular school visits and informal audits to review ongoing expenditures

*3.Board supports the recruitment plan that is jointly designed to attract greater talent. Board supports the use of grant funds to expand recruitment activities. 

4. Board approves annual extended day and expanded math and ELA blocks for instruction. 


*5.Board reviews principal performance on an annual basis, determining if he/she is helping the school progress toward greater outcomes. Annual review shared with principal. Leadership team also provides insight to the Board. 

*Board approves annual extended day and expanded math and ELA blocks for instruction. 

	Operations Flexibility: No funds needed for action steps 1-5, as they are all decision-making processes devoid of costs. 

Implement revised in-school-suspension program: Action step 8 may7. require Aadditional funds to expand currently purchased in-school math credit recovery (PLATO) and ELA interventions (Study Island). The extent to which we will expand these solutions during in-school suspension time, and/or purchase additional interventions that are needed, will be determined in the planning year. Estimated cost is
$2,000

	LEA and SEA supports school with ongoing, intensive technical assistance and support
	LEA/SEA Support

1.Approve the hiring of an external partner to help implement and manage the transformation process [School Board]











2.The school principal is provided a veteran leadership coach/mentor – provided by Pearson and supported by the school Board of TBLA [Leadership PES]

32.Designated School Board representative serves on the TBLA Leadership Team, participating in monthly meetings and supporting the transformation process [School Board]

43.School Board completes annual fiscal monitoring activities, as per plan developed in planning year – includes at least 1 monitoring visit per quarter [School Board]

54.School Board receives transformation updates and progress summaries at least 2x per year – provided by the school principals and leadership team at Board meetings [Principal]


	1. External PartnerVendor Selection: School Board approves the school’s selection of the external vendor (Pearson) and signs official contract once grant funds are received. Contracts are renewed on an annual basis.  Board has also reviewed and approved the reasons for the school’s selection of this vendorPearson as external partner. Rationale is found in Part 8: Selection of External Providers.

2. Leadership Coach/Mentor: As previously detailed a PES leadership coach is provided to principals on a monthly weekly basis with side by side consulting and coaching offered and supported by the Board. 

Designated School Board Representative: Principal and3. Board chair designate a school Board member to meet with leadership team on a monthly basis. This representative is given a calendar of all meeting times/dates/locations. 


Fiscal Monitoring : As previously detailed the4. Board monitors school grant expenditures on a regular basis with monthly activities, including informal audits, spot checks, dialogue with school bookkeeper, etc. Should there be any concerns about expenditures, the Board will immediately give this to the Leadership team and principal to be addressed. 

Board Receives Transformation Updates:5. Board identifies two dates of Board meetings at which the principals leadership team will update the Board about change over time. Each presentation will run approximately 20 minutes with a time for questions/answers. 
	1. External PartnerVendor Selection: School Board continues to approve the school’s selection of the external vendor (Pearson)partner and signs annual contract.  

2. Leadership Coach/Mentor PearsonPES leadership coach continues to be provided to principals on a monthly weekly basis with side by side consulting and coaching offered and supported by the Board. 

Designated School Board Representative: Principal and3. Board chair continue to designate a school Board member to meet with leadership team on a monthly basis. This representative is given a calendar of all meeting times/dates/locations. The goal is to identify the same representative all 3 years of full implementation. 


Fiscal Monitoring :4. The Board monitors school grant expenditures on a regular basis with monthly activities, including informal audits, spot checks, dialog with school bookkeeper, etc. Should there be any concerns about expenditures, the Board will immediately give this to the Leadership team and principal to be addressed. 

Board Receives Transformation Updates5.: Board identifies two dates of Board meetings at which the leadership teamprincipals will update the Board about change over time. Each presentation will run approximately 20 minutes with a time for questions/answers.
	1. External PartnerVendor Selection: School Board continues to approve the school’s selection of the external vendor (Pearson)partner and signs annual contract.  

Leadership Coach/Mentor Pearson2. PES leadership coach continues to be provided to principals on a monthly weekly basis with side by side consulting and coaching offered and supported by the Board. 

Designated School Board Representative: Principal and3. Board chair continue to designate a school Board member to meet with leadership team on a monthly basis. This representative is given a calendar of all meeting times/dates/locations. The goal is to identify the same representative all 3 years of full implementation. 


Fiscal Monitoring :4. The Board monitors school grant expenditures on a regular basis with monthly activities, including informal audits, spot checks, dialog with school bookkeeper, etc. Should there be any concerns about expenditures, the Board will immediately give this to the Leadership team and principal to be addressed. 

Board Receives Transformation Updates:5. Board identifies two dates of Board meetings at which the leadership teamprincipals will update the Board about change over time. Each presentation will run approximately 20 minutes with a time for questions/answers.
	1. External VendorPartner: CIM framework will be contracted annually. Prices per year detailed in prior section. 

2. Leadership Coach/Mentor costs assumed under the CIM contract. 

No costs associated with action steps 2,3,4,5. 

	Use data to implement an aligned instructional program
	Improved instructional program through data usage

1.Data driven culture modules are expanded from the leadership team (introduced in planning year) to the entire school through PLC sessions – [PES]

2.Conduct weekly classroom walkthroughs and utilize collected data to improve teacher performance (principal, PES ]








3.Implement tier 2 and tier 3 student academic intervention programs with built-in data analytics to provide a continuous data feedback loop around student performance. Sample programs include: Study  (currently in place) and/or Math Navigator, Study Island, MyFoundationsLab, and Smarthinking [Leadership Team]

4.Monthly progress monitoring for all SIG programming/activities – this process includes review of timelines, collected data, etc. [Principals, PES, Leadership Team]

	Data & Walkthroughs
1. Data driven culture topics are introduced to leadership team in monthly meetings. staff through the PLCs and exhibited by the leadership teams, model teachers, and by PLC facilitators. Teachers are encouraged to adopt data driven practices on a regular basis and classroom 2. Classroom walkthroughs, or Focus Walks, are designed to collect baseline classroom instruction data and, in part, to see if teachers exhibit data-driven practices. 

Tier 2 & Tier 3 Academic Interventions
3. Based on current data our students in grades 3-8 and grade 10 need Tier 2 (Students 1 year behind grade level) and Tier 3 (students 2 or more years behind grade level) math and ELA interventions, with the greater need place on Tier 3  interventions, particularly for students with special needs. During the planning year we will finalize the criteria for students who will  receivewill receive interventions, and then in year 1 we will implement interventions with selected studentsexpansion of current implementation. Rosters of students and class periods in which interventions are offered will be created by teachers with support from leadership. Professional development will be provided to teachers utilizing the intervention programs. For interventions requiring a technological device, devices, charging carts, batteries, etc. will be purchased.  	Comment by Brown, Lori D: Please note that I’m building this in so you have some flexibility to buy what you need for student use. Think carefully about what the kids might need and make sure to budget for things like charging carts, extra batteries, printers if appropriate, ink cartridges, etc. 
Data protocols showing teachers how to utilize the data from student intervention programs to shape ongoing instruction and future interventions will be established in the school’s PLCs Learning Teams and shared with all faculty. Leadership team will regularly review success or challenges with intervention programs and student change in proficiency. 

4. Throughout the school year, information and data on progress towards achievement of goals are accumulated using the CIM Progress Monitoring System, OneView. School leadership have 24/7 direct access to this data. PES use a number of tools to collect a variety of data to inform progress toward goals. PES collect data to improve their work and fine-tune implementation using quantitative evidence of teachers changing instructional practice and implementing strategies introduced through professional development or classrooms that have become more effective learning environments with students engaged in their learning. The leadership team will have a current and accurate picture of implementation so our school leaders can quickly address needs and move toward achieving program goals.
	Data & Walkthroughs
1. Data driven culture topics are introduced to staff through the PLCs and exhibited by the leadership teams, model teachers, and by PLC facilitators. Teachers are encouraged to adopt data driven practices on a regular basis. and classroom walkthroughs 
2. Focus Walks collect data on transference of PD to classroom settings.are designed, in part, to see if teachers exhibit data-driven practices.

Tier 2 & Tier 3 Academic Interventions
3. Academic interventions continue. Student rosters created and class periods and/or times for interventions are identifiedimplemented. Tech devices that may be purchased needed to supportfor  interventions will continue to be serviced and/or replaced and/or expanded as needed. If teachers new to the school require professional development in intervention programs, we will contract for additional professional development with the vendor. 

The selected data protocols for how to utilize intervention student program data to shape ongoing instruction will continue, with an emphasis on using data to impact instruction and classroom assessment. 

4. OneView continues to supply leadership team with timely data to inform decision making. 
	Data & Walkthroughs
1. Data driven culture topics are introduced to staff implemented through the PLCs and exhibited by the leadership teams, model teachers, and by PLC facilitators. Teachers are encouraged to adopt data driven practices on a regular basis and classroom walkthroughs are designed, in part, to see if
2. Focus Walks collect data on transference of PD to classroom settings,  Visits to Learning Teams meetings indicate
teachers exhibit data-driven practices.

Tier 2 & Tier 3 Academic Interventions
3. Academic interventions continue. Student rosters created and class periods and/or times for interventions are identified.  The leadership team and Learning Teams will regularly use data to inform Quality Review and reports to the Advisory Committee and School Board. Tech devices that may be purchased for interventions will continue to be serviced and/or replaced and/or expanded as needed. If teachers new to the school require professional development in intervention programs, we will contract for additional professional development with the vendor. 
The selected data protocols for how to utilize intervention student program data to shape ongoing instruction will continue, with an emphasis on using data to impact instruction and classroom assessment.

4. OneView continues to supply leadership team with timely data to inform decision making.
	Use of Data

Data Driven Culture Modules – no funds needed to expand data training from the Leadership Team to the PLCs. The team that will help with this training is already covered under the annual CIM contract. 

2. Weekly Classroom WalkthroughsFocus Walks – no funds needed

3.. Tier 2 & Tier 3 Interventions: Funds needed to purchase annual licenses to selected programs – Math Navigator: $7051.74	Comment by Brown, Lori D: Still need to send you pricing! 
Lit Navigator: 
iLit: $8596.74
Ramp Up to Algebra:  $7,676.00


Funds needed to purchase technological devices for any tablet or device-based intervention program ($20,000 in year 1)

Funds needed to purchase batteries, charging carts, etc. for devices ($3000 per year)



4. Monthly Progress Monitoring – no funds neededOneView component is a component of CIM contract.

	Promote the use of data to inform and promote differentiated instruction
	Improved data usage

1.PLC Learning Teams (LT) sessions focus on use of student data to inform instruction, particularly differentiated instruction for struggling populations [PES, Learning Teams (LT)LT Facilitators]

2.Tier 2 and Tier 3 student academic intervention program named in prior section continue to yield core data and interventions for struggling student populations. [all teachers]

3.Review, edit, and design relevant activities to support the goals and objectives of the Special populations review plan [Special Education staff, teachers in LT] 



	Data Use
PLCs 1. LT meet a minimum of 2x per month with a consistent emphasis on use of data

2. Tier 2 & Tier 3 Academic Interventions: Same as prior section  informcreate rosters, schedules, etc.

3. Special Populations Review Plan  
Special education teachers work with school leadership team to establish a comprehensive special education data review plan that regularly analyzes the performance with of students with disabilities. Particular emphasis is given to helping teachers determine which academic interventions prove helpful to this population. Decisions about learning needs may require the purchase of adaptive technological devices that are specifically designed to help students with cognitive, behavioral, or physical disabilities access content and participate more comprehensively in the formal classroom environment. The Review Plan includes dates and times for reviewing the academic and behavioral activities of current students with disabilities. Plan also includes attention to professional development for special education teachers, which may include a national conference and/or state level trainings. 
	Data Use
1. LTPLCs meet a minimum of 2x per month with a consistent emphasis on use of data

2. Tier 2 & Tier 3 Academic Interventions: Same as prior section create rosters, schedules, etc.

3. Special Populations Review Plan  

Review plan continues and staff continue to meet about the plan and ongoing successes of students. Adaptive devices and/or other student interventions continue to be purchased, repaired, or replaced as needed. 
	Data Use
PLCs 1. LT meet a minimum of 2x per month with a consistent emphasis on use of data

2. Tier 2 & Tier 3 Academic Interventions: Same as prior section create rosters, schedules, etc.


3. Special Populations Review Plan  

Review plan continues and staff continue to meet about the plan and ongoing successes of students. Adaptive devices and/or other student interventions continue to be purchased, repaired, or replaced as needed.
	PLC Data Sessions – all PLC LT training sessions are components of/ included in the annual CIM contract. No extra costs outside of annual payment to Pearson. 


2. Tier 2 and 3 student academic intervention programs – costs for these programs previously detailed in chart. 

Special populations review plan –	Comment by Brown, Lori D: School – if you don’t need these types of special devices then delete this part. 
Funds to purchase adaptive technological devices necessary for students with physical, mental, and emotional disabilities. Budget of $10,000 per year for devices, as much of this highly specialized technology is very expensive (Example: Dynavox machine for non-verbal students = $7000)







Part 5d: Selection of Improvement Model – Sustainability Year - SY 2019-2020	Comment by Brown, Lori D: School – in this first year of sustainability you still have some grant funds to use if you want, but you have to begin to wean yourself off of grant funds in this year. So the big question becomes are you going to continue funding every single thing you funded in the big 3 years or do you even still need them? Two of the big things to think about are the teacher academy (2-day orientation thing I recommended for new teachers) and the student intervention programs. Those things cost some money. Can you or do you want to sustain them? Also think about people you hired (your Director of C&C and your Technology Specialist. If you’re going to sustain them long-term then with what funds? We can always make the argument that you’ve grown so much in years 1,2,3 that you no longer need the interventions, the people, etc, which is fine, but in all reality you’re potentially not going to want to lose your people or the student intervention programs. 

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 
Complete the table below detailing the last year of SIG funding – the Sustainability Year.  
	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	
Budgeted Items

	Leadership

Maintaining Culture
	1. Establish aA phase-out plan for the position of “Director of Culture and Climate. Position terminates at end of sustainability year June 2019– [Principals and Leadership Team]	Comment by Brown, Lori D: Do you want to phase this position out or not? 

2. Continuous Quality Review – [PES and School Leadership Team]

3. School based PLCs continue meeting on a regular basis with teacher facilitators continuing to challenge knowledge and skills –[LTPLC facilitators, principal, and all staff]

4. School creates a transition funding plan to identify current school local, state, or federal funds that can continue to cover costs that must continue for ongoing growth (example: funding student intervention programs) [Principal, Board, Leadership Team, Fiscal Director]	Comment by Brown, Lori D: OK with this? Note…this transition funding approach will help your team determine which expenses you want to continue funding post-SIG grant and whether or not you already have the funds to keep it going. Most likely you do not, or you would have already purchased these things. So, the big question becomes how do we sustain core interventions like student intervention programs and/or key positions? Think about that!!! 

5. School creates an “External Funding Plan” that engages staff in grant funding research and other sources (including community philanthropists, corporations, etcetc.) to identify funds for continued “disposables” (things like tech devices, classroom materials, stamps, paper, etc.) [Principals, Leadership Team, Board, Teachers ,Fiscal Director]	Comment by Brown, Lori D: What do you think of this?? 

School creates a transition funding plan to identify current school local, state, or federal funds that can continue to cover costs that must continue for ongoing growth (example: funding student intervention programs) [Principal, Board, Leadership Team, Fiscal Director]	Comment by Brown, Lori D: OK with this? Note…this transition funding approach will help your team determine which expenses you want to continue funding post-SIG grant and whether or not you already have the funds to keep it going. Most likely you do not, or you would have already purchased these things. So, the big question becomes how do we sustain core interventions like student intervention programs and/or key positions? Think about that!!! 
	Phase one (1st quarter)
	1. Principals and leadership team determine how this position has grown staff capacity around behavioral and community engagement concerns and identifies core action steps that the school will have to continue to take to maintain change and growth
2. This is the continuous review of performance and data that is a has become a core part of the our transformation model. Structure is in place for continuation with no outside support.
3. Principal will need to verify that the PLC/Learning teams are in fact meeting on a regular basis and continuing the great work started in the first year of actual transformation. A schedule of all sessions should be made available to all staff and updated with changes as needed.
4. Principals direct the creation of the Transition Funding Plan.
5. Principals direct the creation of the External 
6. “Funding Plan” and appoints persons to engage with this activity over the next 3 years.  Specific tasks include researching other grant funds, obtaining donations from local philanthropists, expanding business partnerships, etc. 
7. Principals direct the creation of the Transition Funding Plan 
	Action step 1 – final year of funding for this position. because culture and climate has already been established no funding is necessary

For action steps 2 and 3, the Pearson team will continue to provide periodic “drop in” days of support, with visits to school meetings, PLC sessions, etc, for the purpose of continuing to support and give school leadership more insight to ongoing needs. The Pearson team will not take a leadership role, as the transformation process should have established school-based proficiency with all leadership tasks. A pre-determined number of days will be paid out of grant funds (approximately 10 days = $35,000) 

No funds needed for action step 4 or 5. 

	Effectiveness of staff and retainment of staff

Professional Development
	1. Leadership team and PLC/Learning Team facilitators identify strategies and structures that staff still need for expanded performance. A 3-year PD plan is established to identify a timeline for ongoing training needs –The state RISE model will be used to evaluate teacher effectiveness and determine critical training needs. [principal and leadership team]

2. Continuous Quality Review – [Leadership team]






3. School based PLCs/Learning Teams continue meeting – [LT facilitators, principal, and all staff]
4. Financial Incentives for teachers meeting specified targets will be continued according to state accountability guidelines.
5. Substitute teachers will no longer be needed as all teachers will have the capacity to teach using the workshop methods already learned.
6. The Director of Instructional Technology position will be retained through alternative funding.
	Phase two (2nd quarter)
	1. Principal and leadership team create a finalized list of current teacher gaps in knowledge or skill and needed PD. A 3-year plan is laid out as a resource for the school moving forward.

2. As the school leadership team develops capacity, it takes increasing responsibility for the conduct of the Quality Review, while PES transition into a critical observer role.  

3. Continuous A faculty member is identified to replace the LT advisor to ensure the continuation of continuous collaborative growth.

4. Financial incentives will encourage teachers to meet specified targets.
5. New teachers will be assigned a mentor to assist with learning how to implement the workshop model. They will also join an in-place LT to learn to plan collaboratively using data to inform instruction.

	No funds needed for action step 1. 

Funds needed for 2 & 3, but only for Pearson team visits to review fidelity and provide principal final insights. 
1. PD identified in plan is funded through anticipated Title I Funding



2. No funding needed

3. No funding needed

4. Financial incentives will be funded through state mandated regulated increase in teacher salaries through Teacher Initiative Funds (TIF).


5. No funding needed

6. The Director of Instructional Technology position will be funded through the general fund. 

	Leadership

Instructional Programs

gProfessional Development
	1. Continuous Quality Review –[Principal] 
2. School based PLCs/Learning Teams continue meeting –[ LT facilitators, principal, and all staff]
	Phase three (3rd quarter)
	1. As the school leadership team develops capacity, it takes increasing responsibility for the conduct of the Quality Review, while PES transition into a critical observer role.
2. Ongoing PLC activity to mirror prior years, but with the facilitators taking over more leadership and no input from the Pearson Ed specialistPES. 
	No funds needed for action step 1

Some funds needed for ongoing Pearson team visits to teams, as detailed above.  
1. No funding needed
2. No funding needed

	Maintaining Culture

Family and Community Engagement

	1. Continuous Quality Review –[Principal] 
2. School based PLCs/Learning Teams continue meeting – [LT facilitators, Pprincipal, and all staff]
3. Continue parent and community outreach efforts- [Principal and staff]
4. Ongoing quarterly meeting of Advisory Committee [Principal].
	Phase four (4th quarter)
	1. As the school leadership team develops capacity, it takes increasing responsibility for the conduct of the Quality Review, while PES transition into a critical observer role. 
2. PLC activities continues as before with teacher facilitators taking full leadership
3. Annual Parent Summit, quarterly parent meetings/professional development, expanding relationships with local parent institute agency are part of the culture with principal or designee taking leadership role. 
4. Advisory Committee structure is in place and meets with principals acting as facilitators
	No funds needed for action step 1

1. No funding needed
2. No funding needed
3. No funding needed 

Action step 2 - Some funds needed for Pearson team visitsWill use anticipated Title 1 funding
4. No funding needed

	Effectiveness of staff and retainment of staff

Instructional Programs

Professional Development
	1. Continuous Quality Review –[Principal]
2.  School based PLCs/Learning Teams continue meeting – [LT facilitators, principal, and all staff]
3. Technology support differentiated learning [Principal and leadership team]
	Phase five (summer)
	1. As the school leadership team develops capacity, it takes increasing responsibility for the conduct of the Quality Review, while other school partners transition into a critical observer role.
2. PLC activity continues as before
3. Maintenance, replacement, and expansion costs for technology will be funded by funded through anticipated Title 1 funding.
	1. No funding needed
2. No funding needed
3. Funded through anticipated Title 1 funding. 

No funds needed for action step 1

Action step 2 – Some funds needed for Pearson team visits


Part 5e: Selection of Improvement Model – DISTRICT Sustainability Year - SY 2020-2021	Comment by Brown, Lori D: School – this final sustainability chart post-grant is still weak. We’ve put a few things in here but it needs some work.  I think your team can easily tighten it up. The budget here would have to be all of your current or anticipated funds outside of SIG. No SIG funds are available in this year, so you’ve got to think very, very carefully about all of the stuff you’re funding in the planning year and years 1,2,3 and determine how much of that you want to continue here and what funds you’ll use to continue those things. You could do bulleted lists of the things or interventions from the SIG program that you want to continue funding and in the last column put the non-SIG funding source you want to use. If you insert some stuff I’m happy to skim over it later.  

Complete the table below detailing the sustainability plan for AFTER SIG funding – indicate what areas and interventions the district plans to sustain AFTER grant funding, and with what funds the district plans to sustain said interventions.  
	Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	OTHER FUNDS and 
Budgeted Items	Comment by Brown, Lori D: If you plan to use any local, state, federal, or other grant funds in the sustainability years to continue anything you stsarted under SIG (such as intervention programs, etc) then you need to detail what funds you think you will use. Example – Title 1 funds for interventions. 

	Leadership

Maintaining Culture
	1. School leadership continues to exhibit evidence-based leadership practices and a school wide distributed leadership model. Leadership also continues meeting with the Leadership team, the Advisory Committee, and other stakeholders as appropriate throughout the school year. [School Board]

2. School culture continues to grow with a continued emphasis on reducing behavioral concerns and improving teacher skills through relevant professional development [School Board]
	Phase one (1st quarter)
	Leadership team continues meeting monthly

Advisory Committee continues meetings 4x per year


See retention strategies in next section. 
	1. No funds needed: 
school principals and leadership team (department heads and disciplinarians-currently supported by general budget) (instructional leaders and instructional coaches-currently supported by Title 1 funds) will continue to provide PBIS training as needed

2. New culture and climate have been established

	Effectiveness of staff and retainment of staff

Professional Development
	1. School continues to offer teachers professional development to grow skills. Recruitment efforts continue with participation in job fairs, etc. [School Board]

 2. The state RISE model will be used to evaluate teacher effectiveness and determine critical training needs. [School Board]

3. Quality Review process continues[School Board]

4. Model Classrooms and LT continue [School Board]

5. Professional development for new staff [School Board]

	Phase two (2nd quarter)
	1. Funding for ongoing PD will revert to Title I funding
2. RISE will provide continuing data
3. Engage outside observers who can bring a critical perspective to the Quality Review process.

4. Model classrooms continue. School based PLCs/Learning Teams continue meeting at least 2x per month to continue collaborative growth. Observations are scheduled to occur during planning time.

5. Teachers are also offered additional professional development opportunities as appropriate. If training involves an all-day experience that pulls the teachers out of the classroom, a substitute will be provided. 
	[bookmark: OLE_LINK1][bookmark: OLE_LINK2]1. PD funded through Title I

2. No funding needed

3. No cost for Quality Review. Use of Community Partners.

4. No funding needed

5. PD is scheduled during professional development days and times and early student release time. 

	Leadership

Instructional Programs

Professional Development
	1. School leadership continues to exhibit evidence-based leadership practices and a school wide distributed leadership model. Leadership also continues meeting with the Leadership team, the Advisory Committee, and other stakeholders as appropriate throughout the school year.  [School Board]

2. School culture continues to grow with a continued emphasis on reducing behavioral concerns and improving teacher skills through relevant professional development [School Board] 

3. Professional development occurs as indicated in PD plan [School Board]

	Phase three (3rd quarter)
	1. Leadership team continues meeting monthly

Advisory Committee continues meetings 4x per year


2. Model classrooms continue. School based PLCs/Learning Teams continue meeting at least 2x per month to continue collaborative growth. Teachers are also offered additional professional development opportunities as appropriate. If training involves an all-day experience that pulls the teachers out of the classroom, a substitute will be provided.

3. Professional Development continues to focus on observable needs 
	?? what funds used for PD? 
1. No funding needed

2. No funding needed

3. Funded by Title I



	Maintaining Culture

Family and Community Engagement

	
1. Ongoing Quality Review [School Board]

2. School based PLCs/Learning Teams continue meeting [School Board]

3.Continue parent and community outreach efforts [School Board]

	Phase four (4th quarter)
	1. Engage outside observers who can bring a critical perspective to the Quality Review process

2. PLC activities continues as before with teacher facilitators taking full leadership

3. Annual Parent Summit, quarterly parent meetings/professional development, establish relationship with local parent institute agency, annual meeting with advisory committee 4x per year consisting of community partnerships including businesses, local agencies and universities
	1. No cost. Use Community Partners

2. No funding needed

3.Will use anticipated Title 1 funding

	Effectiveness of staff and retainment of staff

Instructional Programs

Professional Development
	1. School leadership continues to exhibit evidence-based leadership practices and a school wide distributed leadership model. Leadership also continues meeting with the Leadership team, the Advisory Committee, and other stakeholders as appropriate throughout the school year. [School Board]

2. School culture continues to grow with a continued emphasis on reducing behavioral concerns and improving teacher skills through relevant professional development [School Board]

	Phase five (summer 2016)
	1. Leadership team continues meeting monthly

Advisorymonthly, Advisory Committee continues meetings 4x per year



2. Model classrooms continue. School based PLCs/Learning Teams continue meeting at least 2x per month to continue collaborative growth. Teachers are also offered additional professional development opportunities as appropriate. If training involves an all-day experience that pulls the teachers out of the classroom, a substitute will be provided.
	Title 1 funds will continued to be used for professional development opportunities?? what funds used for PD?




Part 6: Outcome Artifact 
Schools will be required to produce a tangible “outcome” piece to be shared with IDOE and published on IDOE website as resources for other schools for each year of the grant.  This “outcome” piece will serve as the culminating piece of the yearly grant, as well as a piece of monitoring.  “Outcome Artifacts” will be due summer of each year.  Possible “Outcome Artifacts could include: mini-lesson video, recording of students working on an activity, WebEx, How-To One-Pager, Blog, Podcast.  “Outcome Artifacts” should be linked to goals of your SIG grant, as well as one of the following areas: Leadership, Effective Instruction, or Interventions/Data.  *schools may have the opportunity to change the outcome artifact after work with grant begins. IDOE will work with grantees to determine best artifact after work begins.  Examples of promising practices: http://www.doe.in.gov/titlei/promising-practices-title-i-schools

	Briefly describe what the school will plan to submit as an “Outcome Artifact” at the end of SY 2015-16 and how this will be aligned to your grant and the key area.

	The TBLA will produce a “BRIDGING: From Data Discord to Data Driven Culture” document in which we detail how a school transitions itself from being an occasional data user to a full-time, data driven convert. The document will be created and made available to grant monitors by the requested summer dates of each year of the project. The document will highlight the following components/structures of our school’s efforts to establish a data driven setting: (1)Infrastructure) Infrastructure (what structures does a school need to put into place to create avenues for data professional development and growth? (2)Data Content: What topics are most relevant to K-12 teachers? (3)Data vs. Assessment – Do all assessments yield helpful data and/or how does a teacher move from assessment administration to data analysis and then act on the data driven results? (4)Technology & Data: Recommendations for tech devices or technologically grounded strategies that promote real-time data collection and analysis for classroom teachers and leaders; (5)Stakeholders) Stakeholders & Data: Strategies for explaining to parents and other key stakeholders how the school views and utilizes data. Additionally strategies will highlight how parents can help collect data that gives them a bigger picture of student success. 
The document will also serve as a case study document for our school’s ongoing transformation, with in-depth discussions of the types of data practices adopted in each year of the transformation process. We will highlight the manner in which our PLCs are utilizing data as part of their collaborative training and growth, detail classroom based data-driven practices, and references challenges to the process. In this regard, the document becomes a living artifact, with frequent revisions and updates for each year of progress and growth at TBLA. This document will become a helpful resource for our school’s ongoing growth/change, as well as a resource to other schools entering a transformation or turnaround process. 
This artifact links to our goal of improving student achievement through an improved school wide data driven culture. As detailed in the narrative, the leadership team and teachers will engage with data driven training modules to emphasize the importance of and strategies for being data-driven educators who make instructional, assessment, and leadership decisions based on real-time and continuous data. As we grow our skills through the Learning Teams training for our PLCs and engage with data content, we will be able to produce a document that reflects our data change over time. 


  













Part 7: LEA Capacity to Implement the Improvement Model and 
LEA Risk Assessment
Provide district evidence for each capacity task below.  Unless otherwise stated as required, evidence pieces listed below are recommended.    
	LEA Capacity Task	Comment by Brown, Lori D: Clara, this section needs to be completed by school principals and Board. 
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for up to five years, while meeting all fiscal requirements, being reasonable, allocable, and necessary, and clearly planning for sustainability after funding ends.  
	Projected grant budget attached     

	2.   The LEA and administrative staff have the credentials, demonstrated track record, and has made at least five-year commitment to the implementation of the selected model.
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	Resume and credentials
Principals assurance letter     

	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	School Board minutes 6/24/2015     TBLA School Board has shown its commitment to eliminating barriers and providing operational flexibility by appointing one of its members to participate and fully support the SIG application process.  The minutes from the June 24th meeting of this board approved and support this application.

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	President’s assurance/support      letter The President of the School Board expresses support and assurance of continued support through ongoing participation and oversight to foster BRIDGING goals.

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	N/A      Please note that TBLA faculty are not a part of a teachers union. Teacher evaluation, hiring, dismissal, and length of the school day are at the School Board’s discretion and not subject to collective bargaining.

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	Staff Hiring Process      attached The Principal has oversight in hiring and proposes candidates for hiring to the School Board for approval. No teacher will be hired or placed who is not approved by the principal.

	7.   District staff has a process for monitoring and supporting the implementation of the selected improvement model.  District has included its monitoring process and it includes, at minimum, the following required pieces: 
· Monthly Monitoring of SIG Programming and Implementation
· Evaluation System for Programming and Implementation of SIG
· Data Review Plan
· Special Populations Review Plan
· Fiscal Monitoring Plan
· Timeline and Responsible Parties for all above plans
	     Monitoring tool attached. 
We have selected an external partner to fill the lack of specific district oversight. During the Planning Year, baseline data are collected on leadership practices, data culture, teacher collaboration, quality of instruction, and student engagement.  Post-data on these variables are collected at the end of each year. 

Throughout the school year, information and data on progress towards achievement of CIM goals are accumulated using the CIM Progress Monitoring System. In order to maximize transparency and accountability, school leadership have 24/7 direct access to this data in OneView, their client portal.

The following table summarizes the schedule and plan for monitoring BRIDGING.
Progress Monitoring Schedule
	
	Tool
	Dimensions of Data Gathered

	Pre Implementation & End of Year
	*Baseline Survey
	Self-report on leadership practices, teacher 
collaboration, instruction and structures; extent 
to which participants found launch training useful, 
well organized, challenging

	
	Student Engagement Survey
	Non-cognitive factors—effort, aspiration, 
perseverance, relevance, dynamics between 
students and staff

	
	Teacher Engagement Survey
	Non-cognitive factors—environment, dynamics 
between students and staff

	
	Teacher Collaboration Survey
	Frequency and quality of collaboration

	
	CIM Perceptions Survey
	Client perceptions about components and support 
and improvement in knowledge/skills

	
	
	

	Ongoing During Implementation using           Implementation Support Tools via iPad
Ongoing During School Year
	Classroom Engagement
	Educational climate, teacher/student dynamics, 
high expectations, use of school environment data

	
	School wide Engagement
	Educational climate, hallway culture, high 
expectations, use of school environment data

	
	Leadership Team
	Structure, stability, frequency of meetings; capacity; 
quality of different meetings (data-driven culture, 
progress monitoring, implementation)

	
	Instruction
	Building capacity for independent learning, 
collaboration, academic language, physical space, 
effective instructional practices, ELA, and math

	
	Learning Teams
	Structure, stability, frequency of meetings; 
purposeful focus and accountability

	
	
	

	Quarterly Progress Monitoring Meetings 
	Leadership team examine data to identify strengths, weaknesses and conduct action planning adjustments


* Data gathered only at start up

Fiscal monitoring will occur monthly with onsite visitation from our Management Team and School Board designee.





In compliance with Uniform Grants Guidance §200.205 LEAs must complete a risk assessment.  
Please provide district explanation and/or evidence for each yes/no response below.
	LEA Risk Assessment Task	Comment by Brown, Lori D: Clara, your local board or current principals should complete this section. 
	Yes
	No
	District Explanation and/or Evidence

	1. District has effective procedures and controls in relation to how the SIG program will be run.
	
x
	
	The school board approved the hiring of an external partner (Pearson) to help implement and manage the transformation process. They will also provide supports the school with ongoing intensive technical assistance, monitoring and support typically delivered by a district. A designated school board representative serves on the leadership team, participating in monthly meetings. The school board has a management team (Leona Group/ADP) that monitors fiscal activities of the grant.

	2. Specific District staff will be assigned to the SIG program, and this staff has experience working with federal programs.
	

x
	
	The School Board has appointed the president of TBLA, Ben Clement, to monitor the implementation of the SIG program. He will visit each campus and accompany the principal on walk-throughs which identifies the monitoring aspects of the SIG program. He will have 24/7 access to all data on OneView, our progress monitoring portal. The Leona group/ADP, which understands our business needs, will ensure that all federal monies are expended appropriately.

	3. School’s SIG plan addresses needs of all students and subgroup populations.
	
x
	
	Differentiated instruction, increased technology integration (literacy/math navigator, SmartThinking, , Naviance, MyFoundationLab, on ramp to Algebra, etc.) and job embedded professional development will address all students’ academic needs. Intensive coaching will ensure transfer for PD on differentiated learning occurs for all our students, particularly those students with special needs.

	4. School has a system in place for parent notification and involvement of SIG planning and implementation.
	
x
	
	Parents have been made aware of our intention to apply for SIG funding and invited to be oart of the planning process. Over 100 parents participated in setting the theme for this application. Parental involvement is nurtured and informed throughr involvement in the partnership through PTA and PTSA presentations and board announcement. During implementation there will be quarterly parent meetings and/or professional development scheduled, written notifications to keep parents actively involved in various school activities and an annual parent summit to address programs implemented through the SIG grant.

	5. District is new to the SIG program.  District has applied in the past for SIG and has not been awarded. 
	x
	
	TBLA is new to the SIG program. 

	6. District has had one or more findings in one or more of the last three years from State Board of Accounts (SBOA) or Onsite Consolidated Federal Monitoring.
	
	x
	

	7. District has not had a SBOA or Onsite Consolidated Federal Monitoring visit in the last three years.  
	
	x
	

	8. District has been in excess carry-over anytime in the last three fiscal year cycles.
	x
	
	Teacher(s) resigned and position filled with substitute. 


Part 8: Selection of External Providers
Provide district evidence for the Selection of External Providers – this will show the LEAs capacity to recruit, screen, selects and support appropriate external providers.   Whole School Reform REQUIRES the selection of a third party – a strategy developer – as part of implementation.  External providers are not required of other models, but ALL models must explain process of selecting, or show how school will be supported in lieu of External Provider.  Please review guidance provided in part 8 of the Application Directions and Guidance for specifics pertaining to external providers.  
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:
	Capacity Task
	District Evidence

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	Because the TBLA provides the school leadership with great flexibility and involvement in hiring of new staff, we are experienced at identifying and selecting strong candidates for all types of school work. Prior to selection of a vendor we made sure that we understand the core SIG requirements and/or how much effort might be required of an external vendorpartner. We also determined that due to the federal requirements, we needed a partnervendor with strong efficacy results behind their recommended supports/solutions.  Finally, current former elementarylower school principal, Clara Thigpen, had prior experience in another school setting working with our selected partnervendor, Pearson, meaning she understood the process of identifying and vetting vendors for significant school transformation work. Therefore, we believe that we went into this process well versed in our needs and the evidence required of our external partner. 

As part of our “interviewing” process with the vendor, we asked for data about success with the transformation process in other settings. The vendor was able to provide case study information about prior school successes, including the publication known as “Simply  Results,” found online at: http://assets.pearsonschool.com/asset_mgr/current/201232/Simply_Results.pdf. The case studies provided and the “Simply Results” examples provide quantitative proof of successes in other struggling schools. 

Once data were provided, our grant planning team determined that this partnevendor’s approach had reputable efficacy data behind the framework and would be a good fit for TBLA. 

	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	Because the Comprehensive Improvement Model (CIM) is all about job embedded support, we feel it is exactly what we need to build capacity in our relatively young faculty in a manner that will not interrupt instruction for our students. We like the idea of creating model classrooms as they will set the tone for education at TBLA while building a team of master teachers/cheer leaders to continue the work once funding ends. 

We chose this model because of the personal experience of members of our leadership team serving in other SIG funded schools that benefited from Pearson as an external partner. The school board member and the outgoing principal both recommend Pearson highly because of Pearson's support and success in helping their former schools reach their goals.

Additionally, we know that Pearson’s Learning Services division has a team of 200 part- and full-time trainers or consultants available to help provide the support needed over our five-year grant cycle. 


	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	The selection of a partnevendor, in this case Pearson, needed to provided a job-embedded model of transformation. We kneew that our staff neededed 1 on 1 support from job embedded coaches utilizing a variety of evidence-based instructional strategies. Because it was not wise to pull our teachers out of the classroom regularly for all day, face to face training, a model that iwas predominantly job embedded was the only way to go. Pearson’s CIM model offers this type of approach. So we believe that Pearson’s work with our staff on any given school day will meet the needs to offer “time” for staff improvement and staff engagement with other colleagues.

Additionally, like any school, funding is not always available to do all of the things we would like to do in our local school setting. While we understand that improved staff and student resources (tech resources, curricular inputs, etc.) are important to effective classroom settings, throwing products or resources at our problems was not the way to go. We knew that we could not work with a vendor that either required extensive resource purchases, as that’s often not sustainable, or that commanded leadership control of the school, as that devalues the role that current school leadership plays in the transformation process. Our goal was to strategically match resources to needs. Again, the Pearson CIM model fits these requirements, as it did not demand excessive purchases of product nor did it assume a “take over” role within the school. Instead, the CIM model is a capacity building model that fits well with our school’s vision for change. 



	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	The Pearson CIM model includes an embedded introductory needs assessment with an active and ongoing progress monitoring process. The needs assessment consists of critical data collection tools (Surveys, focus group protocols, interview protocols, etc), while the progress monitoring process requires the ongoing collection of field logs by Pearson staff, school collection of key data, and aggregate web-based reports that can be accessed on a 24-7 basis by project TBLA leadership. Additionally, we know that the lead Project Manager from the Pearson team will network with our leadership team regularly, with quarterly reports provided. We have learned from other school experiences working with Pearson that their team members are always willing to communicate with client schools via email, snail mail, telephone, fax, or other professional avenues, so we feel confident that they will maintain a rigorous level of communication yielding helpful data reports throughout the process. 

	(e) Scope of work is provided, or can be provided prior to start of grant.  If scope of work not available at time of submission, summary of school expectations for External Provider must be provided.  Prior to an external provider work beginning, LEA must receive approval from IDOE.
	Pearson can outline the entire three-year implementation process for the selected CIM framework. We are familiar with this timeline, as it is has been detailed to our school and is reflected in the three years of project implementation.  The scope of work includes: leadership team meetings, job embedded professional development, coaching and modeling, consultative support for project leadership, face to face all day training, specialized technology coaching, data collection and progress monitoring, recommended student academic interventions, and recommended stakeholder engagement strategies. 
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Part 9: Budget 
Complete the budget spreadsheet for each year of SIG (the yearly budget as would be completed in the application system) – COMPLETE ALL TABS in the spreadsheet (total funding tab will populate on its own. You do not need to complete this tab).
Please also complete the DISTRICT Sustainability budget for SY 2020-2021, detailing the sustainability plan for AFTER SIG funding – indicating what areas and interventions the district plans to sustain AFTER grant funding.  Additionally, complete the funding alignment for the DISTRICT sustainability year indicating what funds will be used. 
Budget spreadsheets should be completed and turned in with the full application.  
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