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Title | = 1003(g) School Improvement Grant
2014-2015 School Year

Renewal Application - Transformation Model

Part |: Grantee Information

Applicant Information

School
Corporation/ University Heights Preparatory Academy &y %2 9480
Eligible Entity

School University Heights Preparatory Academy [EJTIJE: 2N 5864

Superintendent
Name

Charlie Schlegel Email cschlegel@censchools.org

Title |
Administrator Lisa Berry Email Iberry@uhprep.org
Name

Principal Masimba Taylor Email mtaylor@uhprep.org

Mailing Address 3919 S. Madison Ave. Suite 100 Keli8Y Indianapolis ARl 46227

Telephone 317-536-1028 317-423-2507

Year 3 Funding $1,122,446.67

Part 2: LEA and School Assurances and Waivers

Certain terms and conditions are required for receiving funds under the School Improvement 1003g Grant and
through the Indiana Department of Education (IDOE); therefore, by signing the following assurances, the grantee
agrees to comply with all applicable federal, state, and local laws, ordinances, rules and regulations, provisions and
public policies required and all assurances in the performance of this grant as stated below.

School Improvement Grant (SIG) 1003(g)

The grantee LEA’s designees must sign and return a copy of the following assurances as in order to participate in
the 1003(g) SIG program.

The grantee will use its School Improvement Grant to implement fully and effectively one of the following
interventions in each of its Tier | and Tier [l schools identified on the LEA grant application: (A) Turnaround Model;

SIG Grant Renewal -Transformation 1



http:122,446.67

(B) Closure Model; (C) Transformation Model; (D) Restart Model. LEA implementation of intervention models
should adhere to all regulations in accordance with the final requirements for School Improvement Grants under
section [003(g) of Title | of the Elementary and Secondary Education Act

(http://www2.ed.gov/programs/sif2010-273 | 3.pdf).

The grantee will establish annual goals approved by the IDOE for student achievement on the State’s assessments
in both reading/language arts and mathematics and measure progress on the leading indicators in Section Ill of the
final requirements in order to monitor and hold accountable each Tier | and Tier Il school that it serves with
school improvement funds, and establish goals (approved by the IDOE) to hold accountable its Tier Il schools that
receive school improvement funds.

The grantee will report to the IDOE all applicable school-level data that is required under Section lil of the final
requirements.
* Number of minutes in Math and Reading in the instructional day or school day;
» Student participation rate on State assessments in reading/language arts and in mathematics;
¢ Student attendance rate;
e Teacher attendance rate;
e Combined suspension/expulsion rate;
¢ Minutes of job-embedded PD/week;
¢ Distribution of teachers by performance level on an LEA’s teacher evaluation system;
¢ For Both Math and English/Language Arts Each:
o Percent of students passing ISTEP, by grade level;
o Percent of Bottom 25% demonstrating high growth (4-8);
o Percent of all students showing low growth; and
o Average scale score, by grade level;
s Percent of students at or above proficient on ISTEP on both Math and E/LA; and
s Percent of students achieving proficiency on IREAD (spring test only).
o For Both English 10 and Algebra | ECA:
o |0t grade cohort pass rate;
o 8% grade (ISTEP) to |0t grade (ECA) improvement;
o Percent of re-testers which pass by |2t grade; and
o Average scale score, by grade level.
¢ Non-waiver graduation rate; and
» Percent of graduating cohort to receive college and career readiness standard.

IDOE will make grant renewal decisions based on whether the school has satisfied the following requirements in
regards to its annual performance targets for leading and achievement indicators:

» [leading Indicators— Elementary and middle schools must meet 4 of 7 applicable leading indicator goals; schools
containing a high school must meet 6 of 9 leading indicator goals.

= Achievement Indicators— Schools in year one of the grant must also meet 70% of the achievement indicators,
including yearly achievement goals in the 1003g SIG application. Schools in year two of the grant must also

SIG Grant Renewal -Transformation 2


http://www2.ed.gov/programs/sif/20

meet 80% of the achievement indicators including yearly achievement goals in the 1003g SIG application.
Schools which administer both the ISTEP+ and ECA assessments will be measured by student performance on
all applicable achievement indicators combined.

Failure to submit required data to the IDOE by set deadlines may result in a delay of funds.
State Assurances

LEAs will establish an LEA-based School Improvement Officer or School Improvement Office that will be
responsible for taking an active role in the day-to-day management of turnaround efforts at the school level in each
identified Priority School to be served by the approved application and for coordinating with the SEA.

LEAs that commit to serve one or more Priority Schools that do not receive Title |, Part A funds to ensure that
each of those schools receive all of the State and local funds it would have received in the absence of the School
Improvement Grant funds. Further, LEAs cannot use School Improvement Grant (SIG) funds to support district-
level activities for schools that are not receiving SIG funds.

Grantee agrees future funding opportunities may be hindered if per this or any grant opportunity/contract with
IDOE have not been met and/or reports are not submitted in a timely fashion.

Changes
This agreement will not be modified, altered, or changed except by mutual agreement by an authorized

representative(s) of each party to this agreement and must be confirmed in writing through the IDOE grant
modification procedures.

Independent Grantee
The grantee shall perform all services as an independent grantee and shall discharge all of its liabilities as such. No

act performed or representation made, whether oral or written, by grantee with respect to third parties shall be
binding on the IDOE.

Termination

The IDOE, by written notice, may terminate this grant, in whole or in part, if funds supporting this grant are
reduced or withdrawn. To the extent that this grant is for services, and if so terminated, the IDOE shall be liable
only for payment in accordance with payment provision of this grant for services rendered prior to the effective
date of termination.

The IDOE, in whole or in part, may terminate this grant for cause by written notification. Furthermore, the IDOE
and the grantee may terminate this grant, in whole or in part, upon mutual agreement.

The IDOE may cancel an award immediately if the State finds that there has been a failure to comply with the
provisions of an award, that reasonable progress has not been made, or that the purposes for which the funds
were awarded/granted have not been or will not be fulfilled.

Either the IDOE or the grantee may terminate this agreement at any time by giving 30 days written notice to the
other party of such termination and specifying the effective date thereof. The grantee shall be paid an amount
which bears the same ratio to the total compensation as the services actually performed bear to the total services
of the grantee covered by the agreement, less payments of compensation previously made.

Access to Records

The grantee agrees that the IDOE, or any of its duly authorized representatives, at any time during the term of this
agreement, shall have access to, and the right to audit and examine any pertinent books, documents, papers, and
records of the grantee related to the grantee’s charges and performance under this agreement. Such records shall
be kept by grantee for a period of five (5) years after final payment under this agreement, unless the IDOE
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authorizes their earlier disposition. Grantee agrees to refund to the IDOE any overpayments disclosed by any such
audit. However, if any litigation, claim, negotiation, audit or other action involving the records has been started
before the expiration of the 5-year period, the records shall be retained until completion of the actions and
resolution of all issues, which arise from it.

This agreement, and all matters or issues collateral to it, shall be governed by, and construed in accordance with
the laws of the State of Indiana.

Legal Authority
The grantee assures that it possesses legal authority to apply for and receive funds under this agreement.

Equal Opportunity Employer

The grantee shall be an equal opportunity employer and shall perform to applicable requirements; accordingly,
grantee shall neither discriminate nor permit discrimination in its operations or employment practices against any
person or group of persons on the grounds of race, color, religion, national origin, handicap, or sex in any manner
prohibited by law.

Copyrights
The grantee (i) agrees that the IDOE shall determine the disposition of the title and the rights under any copyright

by grantee or employees on copyrightable material first produced or composed under this agreement; and, (ji)
hereby grants to the IDOE a royalty free, nonexclusive, irrevocable ficense to reproduce, translate, publish, use and
dispose of, to authorize others to do so, all copyrighted or copyrightable work not first produced or composed by
grantee in the performance of this agreement, but which is incorporated in the material furnished under the
agreement, provided that such license shall be only to the extent grantee now has, or prior to the completion or
full final settlements of agreement may acquire, the right to grant such license without becoming liable to pay
compensation to others solely because of such grant.

Grantee further agrees that all material produced and/or delivered under this grant will not, to the best of the
grantee’s knowledge, infringe upon the copyright or any other proprietary rights of any third party. Should any
aspect of the materials become, or in the grantee’s opinion be likely to become, the subject of any infringement
claim or suite, the grantee shall procure the rights to such material or replace or modify the material to make it
non-infringing.

Personnel
Grantee agrees that, at all times, employees of the grantee furnishing or performing any of the services specified in
this agreement shall do so in a proper, workmanlike, and dignified manner.

Assignment
Grantee shall not assign or grant in whole or in part its rights or obligations under this agreement without prior

written consent of the IDOE. Any attempted assignment without said consent shall be void and of no effect.

Availability of Funds

It is expressly understood and agreed that the obligation of the IDOE to proceed under this agreement is
conditioned upon the appropriation of funds by the Indiana State Legislature and the receipt of state and/or federal
funds. If the funds anticipated for the continuing fulfillment of the agreement are, at anytime, not forthcoming or
insufficient, either through the failure of the federal government to provide funds or of the State of Indiana to
appropriate funds or the discontinuance or material alteration of the program under which funds were provided or
if funds are not otherwise available to IDOE, the IDOE shall have the right upon ten (10) working days written
notice to the grantee, to reduce the amount of funds payable to the grantee or to terminate this agreement
without damage, penalty, cost, or expenses to IDOE of any kind whatsoever. The effective date of reduction or
termination shall be as specified in the notice of reduction or termination.
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Part 3: Leading and Achievement Indicators

Complete the table below regarding key areas of student learning indicators. Include your
beginning data (start of grant — what was in your application), your 2013-2014 data, and your
original goal (what was in your application).

~ Achievement Indicators .

(Year l: Mustmeet 70% ofAchievement] d‘ RN .. . : . : : . R |

Middle School Model

* (Year 2: Must meet 80% of Achievemen

IREAD(Spring Test Only) (3)

Indicator Beginning 2013-2014 Goal
P f Students Passing ISTEP+ 7*Mach:
ercent ofr >tu esrltss) aSSIng 7r_h: 644% 50% 7d'|: 70%
( 8. 79.5% 8" Math: 8" 82%
Overall: 70% Overall:
78.4% Overall: 86%
i 63%
7 % of Bottom 25% demonstrating
wv o, Q
e High Growth (4-8) 47.8% 55%
od o N
= % of Students demonstrating Low 23.1% 18%
Growth
7%:495.9 7*: 533
7™ 526.8 . th,
Average scale score g% 579 8™ 552.9 8™ 582
7% 53.3% 7™:44% 7% 60%
Percent of Students Passing ISTEP+ | 8": 53.8% 8%:48% 8™ 60%
(3-8) Overall: Qverall: Qverall:
| 64% 47% 77%
% of Bottom 25% demonstrating o o
& High Growth (4-8) 13.6% 47%
] o o R
: E’ % of Students Demonstrating Low 33.3% 20%
Growth
1 g
o
A scale score 7™ 506 7*:509.3 7512
verage 8% 51 1.4 8" 507.7 8" 518
Percent of students proficient on ISTEP o N N
(Both ELA and Math) (3-8) 63.4% 40% 68%
Percent of students proficient on N/A N/A N/A

High School Model

e indicator Beginning 2013-2014 Goal
Minutes in school day 390 430 425

@
2489
- ISTEP ELA: 99.1%
2o Student Participation rate ISTEP Math: 100% 95%
® 9 .g . ECA:
FBES Student attendance rate 88.84% 85% 92%
s 5
T Teacher attendance rate 97.3% 97.5% 97%
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Dropout rate 0% 21% 10%

# of AP/IB Courses Offered I 0 5
Suspension/Expulsion Rate 81.7% 20% 20%
Minutes of Job Embedded PD/Week 30/week 60/week 120/week
E: 26% E: 6% E: 7%
Distribution of teachers by performance P: 42% P:41% P 41%
level D: 26% D 53% D: 45%
U: 6% U: 0% U: 7%
Indicator Beginning 2013-2014 Goal
10* Grade Pass Rate 52.5% 75% 80%
| 8 (ISTEP) to [0% (ECA)
) 2 {Improvement
: = <
e 2 % of non-passers who pass by
O g w th
- 127 grade.
=2 oo
-3 Average scale score 557.8 (374) 404 568
CEE
§E8 8
"'E": E M th [ o, )
- 2 9" Grade Pass Rate 42% 62% 70%
e g
gae;\g ”
58 R h .
B 8% (ISTEP) to 10™ (ECA)
5o g - Improvement
ER g £ [y <
- %s 5 | 58
: 3 3 g
L E £ 2 .
; Tt < % of non-passers who pass by
S 2 12* grade.
: Average scale score 388 (569} 571 392
I
Non-Waiver Graduation Rate 72% 54% 80%
Coll liment rat;
ofiege enrofiment rates 66.7% 73% (11/15) 70%
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Part 4: Implementation

IDOE has provided renewal requests based on site visits and original application information.
Provide the requested documentation along with a narrative in the appropriate column.

Indicator

].Replace the principal .
1 who led the school prior
| to implementing the

4 model.

Required Renewal Requests

No additional information
needed for renewal.

School Documentation and
Marrative

| 2. Use evaluation systems | *
*-| for teachers and principals
.| that consider student
| growth and assessments;
.+ develop with
- | teacher/principal
| involvement

Provide Evaluation Schedule
for 2014-2015 school year.

UHP will convene its TAP
Leadership team (Master Teachers,
Mentor Teachers, Administrators)

in July to create its 2014-2015
evaluation schedule. As in the past 2
years, teachers will have 2
announced and 2 unannounced
evaluations, both by Master
teachers, Mentor teachers;-and
School Administrators. Our
evaluation schedule from last year is
included as a reference for what we
will be creating, as well as our TAP
rubric that we use to evaluate
teachers.

| 3.Reward school leaders,

.| teachers, staff who, in

"| implementing this model,

- | increased student

- | achievement or high school
| graduation rates; remove
1 those who after

'| professional development,
have not.

5 :Im'pl:eihe:ntitién."' . T

Provide Reward System for
2014-2015 school year.

UHMP uses TAP's performance based
compensation model to reward our
schoal leaders and teachers. During
the 2014-2015 all staff, including
special education, will participate in
TAP, and thus be eligible to receive
this compensation. This model uses
growth scores, observation scores,
and overall school scores to
calculate bonuses for staff
members, It also provides us with
an accurate measure of who may
need to be removed or provided
extensive coaching. Included you
will find additional information on
TAP’s performance based
compensation model that we use.

4. Provide high quality, job- | ®
.| embedded professional
.| development.

Provide PD Schedule and PD
implementation plan for
2014-2015 school year.
Provide coaching plan for
2014-2015 school year.

UHP uses TAP’s cluster mode| for
the majority of its PD. Cluster
meets once a week for 60 minutes,
before school. During the 2014-15
school year, our cluster groups will
be split into 2 groups: returning
staff and new staff. New staff will
spend the first cluster cycle learning
the TAP rubric. Returning staff will
focus on new instructional
strategies and work to
refinef/improve areas of the rubric
that, based on 2013-14 evaluation
data, they need additional coaching

SIG Grant Renewal -Transformation
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in. After that, both cluster groups
will move into field testing, where
we will begin to implement field
tested instructional strategies into
the classroom, based off of cur
school goals. These meetings will
focus on helping teachers
understand the strategy we are
using, going over student data from
classrooms, and identifying ways to
improve. Attached are some
example cluster meeting records
and a cluster long range plan from
the 2013-14 school year, as an
example of what we will continue
to do during the 2014-15 school
year.
These plans will be created by the
Master teachers. The cluster long
range plan and the majority of the
cluster records will be completed
before the start of school.

In addition to this, we will also
dismiss at 2:00pm on Fridays. The
remaining 2 hours will be used for

in house and sometimes out of

house professional development
opportunities, based on identified
school needs. We will create the
schedule for these early release
meetings when our TLT meets in

July.

UHP will utilize the TAP model for
coaching, continuing to employ 2
master teachers and 3 mentor
teachers. These master and mentor
teachers will spend the majority of
their time in classrooms, coaching
and supporting teachers. As in
previous years, the master and
mentor teachers will differentiate
their support and coaching based
off of individual teacher need. This
need will be identified mainly during
cluster, where Master and Mentor
teachers will gauge areas of
strength and weakness, and also
have career teachers fill out an exit
slip indicating where they need
additional support. Additional areas
of coaching will also be identified
through classroom walkthroughs
and evaluations. Master and mentor
teachers will alsa conduct follow up
meetings after this support, working
with teachers to constantly reflect

upon and refine their teaching. See

SIG Grant Renewal -Transformation
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attached TAP support
documentation from last year, as
UHP plans to continue this same
support during the 2014-15 school
year,

5. Implement strategies to
| recruit, place, and retain

| staff (financial incentives,
promotion, career growth,
| flexible work time).

No additional information
needed for renewal.

| 6. Provide increased
| learning time for students
4| and staff.

Students

Provide extended learning
schedule and plan for
students for 2014-2015
school year. Plan should be
intentional; provide
significant amount of
increased learning time; and
have a way in which to
measure outcomes.

¢ Provide information on how
students will be invited and
informed of extended
learning opportunities.

Staff

Provide schedule of planning
time, PLC time, and any
other Professional
Development planned.

During the 2014-15 school year,
UHP will have an extended day.
"Normal” school hours will be from
9 am to 4:10 pm. Extended day will
be from 4:20 pm to 5:30 pm.
Transportation will be provided for
students during this time. UHP is
providing extended day for 2
reasons:

I. To enrich our students who are
already achieving above grade level.
2, To remediate and fili gaps for
students who are achieving below
grade level.

UHP will focus specifically on Math
and English/Language Arts. We will
use Acuity, ISTEP, ECA, and
Accuplacer information to
determine which students receive
which type of instruction. Our
decision on who to have stay for
extended day will be data and
teacher driven, and will be fluid. For
example, if a student didn’t pass
ISTEP during the 2013-14 school
year, they will stay for extended
day, focusing on remediation and
filling the gaps that they have. I,
though, on Acuity Pred. B they
show that they are predicted to
pass, they might not have to stay
for extended day anymore. On the
flip side, our high ability students
will also stay, and will be provided
enrichment activities in order to
ensure we continue to grow them
as well. We will reassess groups
after each predictor, in order to
ensure we are helping all of our
students be successful,

We will assess this extended day in
2 ways:

I. We will look at Acuity data to
ensure that our kids are growing.
2. We will administer pre and post
tests. YWe will use our data to

SIG Grant Renewal -Transformation
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determine which standards need to
be taught/re-taught, and will create
a pre and post assessment aligned
to these standards, using Acuity.
We will then use these tests to
determine growth and measure the
outcomes of our extended day.

In terms of PD, as mentioned
above, we will have 60 minutes of
cluster every week. We will be
creating these cluster meeting
records in july when our TLT
meets (See examples of previous
cluster meeting records).

We will also be dismissing at 2:00
pm every Friday for additional in
school and out of school PD
opportunities. Teachers will be
allowed to find and attend PD
outside of our school during this
time, we will provide in house PD,
and we will also bring in PD when
needed. This schedule/area of need
will also be developed in July with
our TLT.

| 7. Use data to implement | *
1 an aligned instructional
| program.

Provide documentation
regarding implementation of
comprehensive improvement
of instructional approaches
for struggling students
including focused
professional development
and a system for student
progress monitoring.

UHP implements 2 different
strategies to improve instructional
strategies for struggling students.
1} our TAP Master and Mentor
teachers spend their 60 minutes of
cluster going over best practices
regarding instruction. This includes
introducing the concept, modeling,
and giving teacher time to work on
and practice the new
strategy/technique. During the
2014-15 school year, these
instructional strategies will, as in
previous years, focus on the
identified needs of our struggling
student population. Our cluster will
focus on better ways to
differentiate, group, assess, etc-
things that, when done correctly,
have been proven to increase the
achievement of struggling students,
They also provide teachers with
best practices surrounding our
school goal. For example, our 2013-
|4 school goal was writing, so
teachers were provided with
specific, research based
instructional strategies that they
could then implement in their
classroom to help our students
become better writers. Our master
and mentor teachers explain and
model these instructional strategies,
and also push into classrooms

SIG Grant Renewal -Transformation
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during implementation. See
attached Cluster meeting records
from our Strategy Cycle for
reference. Once UHP sets its
school goal {in July, using our data),
we will begin to decide which
strategies to implement school wide
and teach in cluster.

2) UHP uses Acuity data to help
teachers improve their instructional
approaches and to progress
monitor our students. UHP has
monthly (if not more) data
meetings, where teachers are given
their individual class data. Teachers
analyze this data, and discuss with
the Dir. of Curriculum and
Assessment how they can use the
data to drive and change their
instruction. Teachers then come up
with data plans in which they
determine if they need to review,
re-teach, or de-prioritize standards,
as well as how they will fit those
standards into their curricuium.
During these meetings we discuss
the best ways to incorporate
reviewing or re-teaching into a
classroom, as well as how that
looks in a classroom. Teachers then
provide the Dir. of Curriculum and
Assessment a calendar for when
they will be implementing these
data plans so that follow up can
happen. Teachers are also
responsible for bringing their
assessments from these data plans
to meetings with the Dir. of
Curriculum and Assessment, as a
means of tracking mastery and
improvement.

We then use this data to progress
monitor our students. Teachers
break students up into tiers based
off of this data, and identify how
they are going to increase the
proficiency levels of these students.
We are constantly monitoring their
improvement or lack of
improvement.

We also use this Acuity data, along
with NWEA data, to create a data
wall. This data wall indicated the
proficiency levels of students, and
after each predictor we re-asses
and move students either up or
down. In the 2014-15 school year,
involvement with this data wall will

SIG Grant Renewal -Transformation
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increase. Data meetings will happen
around this data wall so that
conversations can be had about
where their individual students fall
proficiency wise and so that more
in depth, even more focused
student plans can be made.
Teachers will be responsible for
knowing where their students fall
and will move their own individual
students up or down.

In addition to this, during the 2014-
15 school year, UHP will use
Acuity’s growth data to provide an
additional tracking measure for
students. Data will be compiled for
teachers and teachers/Dir. of
Curriculum and Assessment will
identify students who have
decreasing growth. We will then
create plans for these students to
ensure that afl of our students are
growing.

In addition to this, UHP has also
purchased Avid for the 2014-{5
school year, as a means to focus on
our struggling students and provide
them with 2 positive avenue
towards college. We have also
purchased Read 180 for 30 of our
struggling readers, as our school
has histerically under performance
in ELA. Training will be provided for

both of these programs,

During the 2014-15 school year, we
also will continue to refine our RTI
process. We have a solid
identification process in place, but
will provide staff more PD in terms
of RTI, what it is, and how it works,

50 as to ensure its fidelity. We

8. Promote the use of data | *
] to inform and differentiate
instruction.

Provide documentation of
instructional monitoring
system which will be used in
2014-2015 school year — this
may include data meeting
schedules, data goals, list of
data points to be used, etc.

UHP will continue to use the same
data system as in the 2013-14
school year. Teachers and the Dir.
of Curriculum and Assessment will
meet to go over data, identify areas
of need, and come up with a solid
plan for implementation in the
classroom. Follow up visits will be
made to monitor implementation of
data plans, and teachers will bring
back assessment data from these
plans to meeting with Dir. of
Curriculum and Assessment to
show growth, as well as to fuel
further conversations about if

students have reached proficiency

SIG Grant Renewal -Transformation
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or, if not, what additional plans
need to be made. See data meeting

documentation provided for an

example of what this looks like.

«.7-1 9. Provide mechanisms for | *
- | family and community
- | engagement.

Provide Family and
Community Engagement
Activities (timeline, calendar,
or list of possible activities)
that are focused on learning
and needs of high school
students and families.
Provide goals for establishing
community partners who will
be able to assist with
sustaining improvement
efforts.

During the 2014-15 school year,
UHP, UHP will be increasing the
number of family and community
engagement activities to 3 times a
semester, In addition to this, we
also have a Back to School
Barbecue for our families and
community on August 1%, a Back to
School Night for families on August
28%, and School Wide Service
Learning in the community on
September 19 and February |3, See
attached calendar,

We also will continue to work to
strengthen our relationships with
our community partners, especially
the University of Indianapolis,
YMCA, the Salvation Army, PEERS,
Regions Bank, and Starfish. Our Dir,
of College and Careers will also
work to create new partnerships
that can help our students continue
to achieve even after the expiration
of our SIG grant.

10. Give the school .
| sufficient operational
- flexibility (staffing,
calendars/time, and
budgeting).

No additional information
needed for renewal.

Part 5: Budget

Complete the attached budget worksheet for the 2014-2015 school year. The original school
budget has been included with the application for reference.

SIG Grant Renewal -Transformation
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Part 4: Implementation
Documentation for Indicator #2
2013-14 Evaluation Schedule
TAP Rubric



TAP Individual Evaluation Schedule 2013-2014

Name

Announced
(End OCT/Nov)

Unannounced
{February)

Announced
{March)

Unannounced
(April)

Emily Amendola

Kyle Bender

v

Barry Frett

Alita Haque

Kayla Hill

Katie Shiro

Mrs. C 9/10 ELA

Cierra Carter

Anthony Cobb

Emily Fountain

Gary Wetzel

Ellis Gebert

Bryant Shannon

Shannon Bauer

Teresa Hendey

Heather Still

Val Fouch

Master (Val)
Master (Heather)

There will be a pre and post conference for announced observations. Post Conferences will take place
prior to both the announced and the unannounced observations. Mentor/Master/Administration will
get with individuals to set up an exact time for the pre/post conferences. You will be given a one week

time frame for your unannounced observation.




Teaching Skills, Knowledge, and Responsibilities
Performance Standards Overview

oy

Standards and Objectives®
Motivating Students*®

Presenting Instructional Content™
Lesson Structure and Pacing?®
Activities and Materials*
Questioning*

Academic Feedback*

Grouping Students*

Teacher Content Knowledge*

10. Teacher Knowiedge of Students®
11.  Thinking*

12. Problem Solving*

o A A

fd

owWN

Expectations®

Managing Student Behavior*
Environment*

Respectful Culture®

1. Instructional Plans
2. Student Work
3. Assessment

L

oo oW

Staff Developmeni**
Instructional Supervision**
Mentoring**

Community Involvement**
School Responsibilities**
Growing and Developing
Professionally

Reflecting on Teaching

* Indicates criteria that are evaluated during classroom observations.
** Indicates criteria that are only applied to master and mentor teachers.

National nstitute for Excellence in Teaching. Do nof duplicate without permission,

17



gy

S HROTIY

el
S
=
™
™
%y
:\l
™
™
-
=3
3!
&
.
=
P
Ext
o
G
=
=
S
=4
o
o
5
=
5
2
=
T
=%
hw
=
el
5
Y
&
i

Instruction

Standards All learning oblectwes and state’ tontent standards - “Most learning objectives: an
anid ’ : are explicitly commiunicated, - 1 .. standards are comminicated: - are; commumcatem :
Objectives % Sub-objectives are dligned and Ioglcally sequenced;: o Sub-obfectives are mosty aligt € Suhs objectwes Hre :ncouslstent' alrgr;eé tc the
' to- the lesson's major ohjective. : - iajor objective, Sl lesson's major objective, . o
"*  Learning objeciives are: (a) consistently connectéd | * Learning objectives are commected to what students 1 *:: Learning objeclives ate raraly: connected to what
. to what.students have previously learned, () “t - - have previously leatned, - - " Studenits have previcisly'learned,
- know fromi tife experiences, and () mtegrated wmh' % - Expiectations for student perfmmance are tlear.” * | Expectations for stident performarz va_gue.
- -other disciplines. -®:"  State standards are displayed. : . stanidards are displayed;. ' -
* Expectations for student performance 'are ctear "+ . There is-evidence that.most studems demons;rate *  Thers is evidence that few. students demanstrate
demanding, and high. : mastery ofthe objectives _ mastery of the ob;ectave._ .
*  State standards are displayet and referenced : I T e T T e
thraughiout the lesson. : B
*  Theis is evidence that most students demorzstrate """
mastenr of the oblectlve. :
Motivating *  The teacher consistently organizes the content so *  The teacher sometimes organizes the content so *  The teacher rarely organizes the content so that it is
Students that it is personally meaningful and relevant to that it is personally meaningful and relevant to personally meaningful and relevant to students,
students. students, *  The teacher rarely develops learning expetiences
*  The teacher consistently develops leaming *  The teacher sometimes develops learning where inquiry, curiosity, and exploration are valued.
experiences where inquiry, curiosity, and experiences where inquiry, curiosity, and exploration | *  The teacher rarely reinforces and rewards effort.
exploration are valued. are valued.
*  The teacher regularly reinforces and rewards effert. | ®  The teacher sometimes reinforces and rewards
effort.
Presenting | Presentation of- cantem; always mcludes ...} Presentation of content most of the time ;nclud_e_s‘ Presentatmn of gontent rarely includes:
nstruetional - { *  visuals that establish the pirpose of the lesson, - | %~ visuals that establish the purpose of the lesson, . visuals that establish the purpose of the Lessan‘
Content. preview the organization of the lesson, and include | - preview the organization of the lesson, and mclude : preview the organization of the lesson, and mclu_d_e_ E
L internal surnmaries of the le§san; i S5 - internal summaries of the lessan;” - . interal summaries of the lesson;
® - sxaniples, iHusfrations; analcgues» and Eabels for i examples, llustrations, anatognes, and iabels for v gxamples; lustrations, analogtes, and labels: For
new coricépts. and:ideas; - T new coricepts-and ideas; T news congepls and ideas;y
* - rodeling by the teacher to demonstrate hus or her * . ‘modeling by the teacher o demonstrate bis orfier | ® - modeling by the teacher to demonstrate his or hier
3 performance expectations; . e perfofmance expectations; . o ’ perfermance expuctations;. -
¥ congise communication; o ' T goncise communication; *  coneise communicdtion:. . -
% logical Sequeneing-and segiméanting;, *. logical sequéncing-and segmenting, b |ogacal sequencmg andg segmentmg,
o Al ssentidl information and; * 3l essential information and; LRS- | )
% o irfelpvant, confusmg, or nonessehtiai * - no irelevant, confusmg, or nonessentnal . ng urrelevant canfusmgi or noaessentua!
mformatlon : _mfurma%lon. v snfarmallon
Lesson *  All lessons start promptly. *  Most lessons start promptly. Lessons are not started promptiy.
Structure and *  The lessom’s structure is coherent, with a ®*  The lesson's structure is coherent, with a beginning, The lesson has a structure, but may be missing
Pacing beginning, middle, end, and time for reflection. middle, and end. closure or introductory elements.
*  Pading is brisk and provides many opportunilies * Pacing is appropriate and sometimes provides *  Pacing is appropriate for [ess than half of the
for individual students who progress at different opportunities for students who progress at different stedents and rarely provides opportunities for
learning rates. leaming rates. students who progress at different learning rates.
*  Routines for distributing materials are seamless. *  Routines for distributing materials are efficient. *  Routines for disiributing materials are inefficient.
*  No instructionat time is lost during transitions, *  Little instructional time is lost during transitions, *  Considerable time is lost during transitions.

* Performance definitions are provided at levels 5, 3, and 1. Raters can score performance at levels 2 or 4 based on their professional judgment.
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Activities and:

Actl\ntms aad materzals include all of the fallomng*

Instruction Continued

- Activities- dnd materials mclude most of the followmg; o

ACEIVI[‘]ES and ma,tenal_s include few of the foliowmg

Materials - *  support thi ldsson ObJECtIVES’ _____ ‘& support the lessun objectives: -+ support the lesson ohjectwes,
s e arechallenging; - * - gre challengings * e challengings
* " sustain students’ aftention; s sustain students” attention; ‘® - sustain-students’ atiéntion; .
* . alicita varety of thinking % glicit a variety of thinking; - slicit 3 variety of thmk:ng,
* - provide time for reflection; - IO *  provide time for reflectioni- - . . * - nrovide time for réflection;
* - ate releyint to students” lives; * e relevant to students tives; - L "% are relevant to students lives; S
* provide opportunities. forsiudentwm-student ¥ provide opportunities for'student~to student' T - provide o pertimities fo_r stﬂdent to 5
o interactiony L Interaction; o - rinteraction;
* . indice studeat ¢curlgsity and susparise _____ - *  induce student cariosity and suspense # nduce student cunostty and suspense
-1 pravide stodents with: cholces: - *.-  provide students with choices; o * - provide students with choicdsy
e incorporate migltimedia-and technology amd - ¥ Incorporate multimedia and technology and -* - Incorpoiate multivnedia and technology and;
# incorporate resolrces beyond the schoal % - Incorpordte resources beyond the school L. incorporate teseurces Beyond the schook.
cugriculum texts (o.g.; eachermade materials, curricalum- fexts {e.g., teachermade matenais, U curmiculum: texts (e g, teachetiade wizitarals,
mianipulatives, Tésolfcas fmm MUSBUMS, maripulatives, resdirces from museums. '.-.mampula{wes. resotrces: fiom mu9eums,' 'efc}
§ 77 cultural centers; et : - cultural centers, stc).
“£'ein addition, sometimes achwties ave game- llke, . :
5 involve simulations, fedlire creating products, and |-
‘demand self-direction and selb-manifoting.:. " °
Questioning Teacher questions are varied and high quality, providing | Teacher questions are varied and high quality, providing | Teacher questions are inconsistent in quality and include

a balanced mix of question types:

o knowledge and comprehension;
o application and analysis; and
o creation and evaluation.

*  Questions are consistently purposeful and
coherent,

* A high frequency of questions is asked.

*  Questions are consistently sequenced with
attention to the instructional goals.

*  Questions regularly require active responses {e.g,,
whole class signaling, choral responses, written
and shared responses, or group and individual
answars).

* Wit time (3-5 seconds) is consistently provided.

*  The teacher calls on volunteers and nonvolunteers,
and a balance of students based on ability and sex.

*  Students generate questions that lead to further
inquiry and self-directed learning.

for some, but not all, question types:
« knowledge and comprehensian;
« application and analysis; and
« Creation and evaluation.
Questions are usually purposeful and coherent.
A moderate frequency of questions asked.
Questions are sometimes sequenced with attention
to the instructional goals.

whole class signaling, choral respenses, or group
and individual answers).

Wait time is sometimes provided.

The teacher calls on volunteers and nonvolunteers,

*  Questions sometimes require active responses (2.8.,

and a balance of students based on ability and sex.

few question types:

» knowtedge and comprehension;
- application and analysis; and
o Creation and evaluation.

*  Questions are random and lack coherence.

*  Alow frequency of guestions is asked.

¢  Questions are rarely sequenced with attention to
the instructional goals.

*  Questions rarely require active responses (e.g.,
whole class signaiing, choral responses, or group
and individual answers).

Wait time is inconsistently provided.
The teacher mostly calls on volunteers and high
ability students.
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Academic‘

Oral and written feedback is consistently. .

Instruction Continued

: Oral and written feedback is. mostly academlcaﬂy The quallty dnd tamelmess of feedback is
Feedback academicaﬂy' focused, frequenf and high qua[ity._: focused, frequent, and mostly high quality. Inconsistent. '
: Feedback is frequently given during guided. . : Feedhack is sometimes given durirg guided practlce Feedback is rarely given during: gmded practlce anri
wractice and homework Teview: - and homework review: - homework review. :
~ The teacher dirculates to prompt student thinking, . 1 * - The teadher eirculates during instructional actmt;es : The:teacher ciréulates duiing instructioral actwitles,
assess gach student’s progress, and provrde ' to support engagement and monitérstudent work, _but monitors mostly behavior. :
individual feedback. Teedback from students is sometinies usedito feadback fram students is rareiy used 1o momtor o’
Feedback Trom students is regularly used to monitar: and ad;ust mstructmn ad;ust mstruction. . ¢ :
monitar and: adjust instruction. -
Teacherengages students in giving specific and
. high-guality feedback tone another, .. 0 F L T e e
Grouping The instructional grouping arrangements (either The instructionat grouping arrangements (gither The instructionat grouping arrangements (either
Students whaole class, small groups, pairs, or individual; whole class, small groups, pairs, or individual; whole class, small groups, pairs, or individual;
heterogenecus or homogeneous ability) heterogeneous or homogeneous ability) adequately heterogeneous or hoynogeneous ability) inhibit
consistently maximize student understanding and enhance student understanding and learning student understanding and learning efficiency.
learning efficiency. efficiency. Few students in groups know their roles,
All students in groups know their roles, Most students in groups know their roles, responsibilities, and group work expectations.
responsibilities, and group work expectations. responsibilities, and group work expeclations. Few students participating in groups are held
All students participating in groups are heid Most students participating in groups are held accounfable for group work and individuat work,
accauntable for group work and individual work. accountable for group work and individeal work. Instructional group compasition remains unchanged,
Instructional group composition is varied (e.g., Instructional group composition is varied (e.g., irrespective of the leamning and instructional goals
race, gender, ability, and age) 1o best accomplish race, gender, ability, and age} to, most of the time, of a lesson.
the goals of the lesson. " accomplish the goals of the lesson.
Instructional groups fadilitate opportunities for
students to set goals, reflect on, and evaluate
their learning.
Teacher: . Teacher displays exterisive content knowledge of Teather drsplays accurate content knowledge of all Teache: dtspiays under ~developed ccntent
Content all the suibjects she orhe teachss. : the subjects he-or she teaches, - knowledge in several subject argas.
Krtowledge Teacher regularly implements a variely of subgectw - Teacher sometimas. implenents subject-specific Teacher. rarely implemenis subjecﬁaspeaﬁc
specific instrictional st;ategles tB enhance student. . instructional strategies to-enhance student conteiit instructional strategies to enhance student content
- content knowledge, krigwledge: ~ knowledge, :
_ The-teacher regllatly hlghllghts key cem:epts and - - The teacher sometimes highlights key concepts and | *  Teacher does not inderstand key concepts and
Tdeas and uses them as bases to connec: ofhier ideas and uses. them-as bases to connect other .4 fdéas in the discipling and therefore: piresems
- powerful ideas, powerful ideas. o «content in g urconnected way :
Limited -content is taught in sufﬁcaent depth to :
allow for the dévelapment of understanding.
Teacher Teacher practices display understanding of each Teacher practices display understanding of some Teacher practices demaonstrate minimal knowledge
Knowledge of student’s anticipated learning difficulties. students’ anticipated learning difficulties. of students” anticipated learning difficulties.
Students Teacher practices regularly incorporate student Teacher practices sometimes incorporate student Teacher practices rarely incorporate student interests

interests and cultural heritage.

Teacher regularly provides differentiated
instructional methods and content to ensure
children have the apportunity to master what is
betng taught.

interests and cultural heritage.

Teacher sometimes provides differentiated
instructional methods and content to ensure
children have the opportunity to master what is
heing taught.

or cultural heritage.
Teacher practices demonstrate little differentiation of
instructional methods or content,
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Instruction Continued

Thinking 1 Cver the course of muftiple obsarvations; the teacher. Ovar the course of: maltiple observations, thie- teacher 1:The teacher mptemants few learmng e)cpeneaces that
: cl?n?:stently #nd thorough'y feaches' 'ali 'fcur types of | consistently and. thoroughly tea{.hes two types of thoroughly teach any typé of tﬁmkmg
© 4 thinking: oo thmkmg. 1
¥ .analy’tlcal thmklng,, where students analyze, N analytical. _thmkmg, where studenis analyze, The teacher provides: few Opportumtles where siudents
- compare and contrast, and eva[uate and - compare-and: contrast, and gvaluate and - generate & variety of ideas and attemnatives and;
. explaininformation; o explain information; © 1'% analyze problems from mult:ple perspectlves and
* - pracii¢al thinking, where studems Use;. apply, 1 *  practical thinking, where students use, apply, wew;;mnts . _
-and implgment what thay fears i reallife - . and tmpiement what they learn fn realdife - ]
Seenaring; o _seenarios, - o U NOTE: IE. the Leacher regulati;r and Ehorgygh[y teaches. .. -
* - greative thinking, where students create Lo * creative thinking, where students create, - " 1.one type cf thmkmg, _he orshe shail teggive a score of 2
design; imagipe, ant suppiose and; ' design, imagine; and suppose afd;
* . research-based thinking, where students * fesearch-based thinking, witere student's
- explore and seview a variety of ideas, models' - explore aiid review & variely of ideds, madels,
i dnd soletiors to probiems, ' and solutione 16 prablems.
i The teacher regularly prowdes appcrtumtnes where Thie: teacher sometlmes provides opportumues where
sfudents: : i -studeatsy
. genefate a varety of ideas and alternatwes- ] *  generate @ variety of ideds and altematwes
® gtizlyze probléms from mulliple perspactives . and;
and viewpoints anidy ‘*  analyze problems fmm mititiple: pérspectwes o
€ tonitor their _thi_nkmg to ensure that they and viewpoitits,
understand wihat they are legining, are
attending fo critical information, and are
aware of the learning strategies that they are |
" msing and why L
Problem Over the course of multiple observations the teacher Over the course of multiple observations the teacher Over the course of rauitiple observations the teather
Solving implements activities that teach and reinforce 6 or more | implements activities that teach and reinforce 4 or more | implements less than 2 activities that teach the following

of the following problem-solving types.
*  Abstraction
(ategorization
Drawing Conclusions/Justifying Solutions
Predicting Outcomes
Observing and Experimenting
Improving Solutions
|dentifying Relevani/lrrelevant Information
Generating ldeas
Creating and Designing

L JOE 2NN BEN BN BEE BEE IR

of the following problem-solving types.
Abstraction

Categorization

Drawing Conclusionsflustifying Solution
Predicting Outcomes

Observing and Experimenting

Improving Solutions

Identifying Relevant/irrelevant Information
Generating [deas

Creating and Designing

problem-solving types.
*  Abstraction
Categorization
Drawing Conclusions/justifying Solution
Predicting Outcomes
Observing and Experimenting
Improving Solutions
|dentifying Relevant/firrelevant information
Generating ldeas
Creating and Designing

. & 8 s 2 s &
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Designing and Planning Instruction

Instructional [nstructmna[ plans include: 1 Instrizctionat plans mclude !nstruct:onal ‘plans inclode; - i '
Plans’ 1 ¥ measurable and explicit goats aligned 1o-state *  poals aligried to state content standards; ¥ few goals aligned to state content standa{ds. .
; ‘content standards; : * . activities, materdals, and assessiments that" - ® acfivities, materials, and assessments thatr
{ * activities, materials, and assessments that' « are gligried to state standards. i o -are varely aligned to-state stapdards,
] . -are aligned to state standards. » are sequenced from: basic to complex. o are rarely loglcally setuenced. C
o Are sequenced from basic to complex. o huild ot prior student knowledge, 1. o rarely build on priorstudent knowledge.
" s -buitd on prior student kriowledge, are’ E B & provide apprapriate fime for studerit war_k_ g _an.d » Incondistently provide time for studént work,
- refevant to-students hves, and integrate: other _ . lesson-anid unit closure; : : ..+ and lesson-and unit-closure}
d:saplmes «.  gyidence that plan e appropriate for ihe age,. . &  little evidence that the plan is'appropriats forthe
= provide appropriate fime for student work, knowledge, and interests of migst learners and; age, knowledge, or interdsts of the learners and;
. stizdent reﬂecﬂon and lesson and Ul'llt *  evidence that the plan provides some opportumtces-' e itle ‘evidence that the plan provides some
_ - closire; to accontmodate individual sfudent needs. : oppottunitias to accommocﬁate md;wdual studem :
* " evidence that plan is appropridte for the age, : i ) '_needs. :
i knowledge, and interests of all fearhers and;
1 * . evidence that the plan provides regular . .
' oppartunities. to acconimodate individual student
needs.
Student Work Assngnments require students to: Assngnments require studentis to: Asmgnments require students to:
organize, interpret, analyze, synthesize, and interpret information rather than reproduce it; mostly reproduce information;
evaluate information rather than reproduce it; *  draw conclusions and support them through *  rarely draw conclusions and support them
*  draw conclusions, make generalizations, writing and; through writing and;
and produce arguments that are supported *  connect what they are learning to prior *  rarely connect what they are learning to prior
through extended writing and; learning and some life experiences. learning or life experiences.
*  connect what they are learning to experiences,
observations, feelings, or situations significant
in their daily lives, both inside and outside of
school.
Assessment Assessment ?lans. Asséssment Plans: Assessment Plans:

afe aligned with state content standaids; |

“* . have clear rieaslrsment critefia;

¢ measure student performance i rigre tban fhree .
o ways e, g, i the form of a project, experiment,
_presentation, essay; short ar%swer; ar’ mn!tlple
thoice tast; -

te b rivé extcndcd written tasks; :
1w are portfolio-based with cleay illusteations. oF

student progress toward state contént standards
and;

1o include descrsptloas oFhow assessment results wilt |

be used to inform: futiore instruction.

* ° gre aligned with state content standards‘

*  have miasurement griteria; i ' :

*  measure student performance i more than two
ways (e.g,, in the form of a project, experiment,
presentation, essay, short answer, ar muktiple
choice test), .

* - repirg wiittei tasks and;

* include performanca :;hecks thmughout the_ sthiool
year

i *  dre rarely aligned with 5tate content standard ;

& . hdve gribigudus measerement criteria;

. 4. -measure 5tudent performande: in less than two :

.. ways (gg,.in theforri of a project, experiment,
i presentation, essay, short answer of mdltipte: chorce
tast) and;

1o dnelyde peiformance checks, although: the purpese

of these chccks IS nof clear. - -
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The Learning Environment

. Teathet sets high and demanding acadersic

Expectations. ¢ Teacher sefs high and demanding academic . Testher sxpectations. are ot sufﬁcnenﬂy hlgh for
e . expectations.forevery student. - - eXpectations for every student. . everystudeént. -
*  Tewcher entourdges. Students to: iearn feoirkt - ¥ Teather encourages. students ta !eam froin  Teacher creates 4n énvironment where. mistakes and
. imistakes. . mistakes. - failure are not viewed as learning expericnices.
*. . Tedcher creates learnmg Qpportum’ues where ali - * - Teather creatés leammg Gppormmtles where most - Students. demonstate little of po prlde in the :
©students:can experiénce success. - stydents ean sxperience suecess. - ' _1quallty of thenr work
*  Students take initiafive and follow thrﬂugh with * - Students complete theliiwork accordmg to teacher
Y fheir own works _ 'expectatlons :
% . Teacher optimizes in*&ti’&ciiﬁnal fime, teaches figré |-
material; and-demaids. better performam:e from = |
avefy studenf S A S e e
Managing ¢ Students are consistently well-behaved and on *  Students are mostly well-behaved and on task, Students are not well-behaved and are often off
Student task. some minor learning disruptions may occur, task.
Behavior *  Teacher and students establish clear sules for *  Teacher establishes rules for learning and behavior. Teacher establishes few rules for fearning and
learning and behavior., *  The teacher uses some technigues, such as social hehavior.
*  The teacher uses several techniques, such approval, contingent activities, and consequences The teacher uses few techniques Lo maintain
as social approval, conlingent activities, and to maintain appropriate student behavior. appropriate student behavior.
consequences to maintain appropriate student *  The teacher overlooks some inconseguential The teacher cannot distinguish between
behavior, behavior, but other times addresses it, stopping the inconsequential behavior and inappropriate
*  The teacher overlooks inconsequential behavior. lesson. behavior.
*  The teacher deals with students who have caused *  The teacher deals with students who have caused Disruptions frequently interrupt instruction.
disruptions rather than the entire class. disruptions, yet sometimes he or she addresses the
*  The teacher atiends to disruptions quickly and entire class.
firmly.
Environment.. o The ctassroam : ' ' The ctassroem The classrobm
. o 1* welcomes alf members and: guests- *  welcomes most members and-goests, - ' is somewhat coid and uninviting. _
‘# . ig organized and undérstandable to-all students... | *  js-organized and understandable 16 riost Students s not-well: crganized and Uﬁderstancfab[é oo
% zupplies, equipment, and reso'u‘r'ces are.easily and - § * - supplies, equipment, and fe5bUrtas are acgessible, - Coestudents,. o o T L
. readily accessible. ‘. 4d|splays stuident work. ' “supplies, eq'u;'p'ment and ESOUFCeS. Are ciniﬁtult fﬁ
- % displays student wisrk that frequeritly changes * s arranged to promote. individual dnd group Laccess. . L
- 15 arnanged to promote mdwzdual and gmup legrning. daes not display stutient work
learning. g ot ar‘r‘an‘ged to pramote group teammg
Respectiul *  Teacherstudent interactions demonstrate caring * Teacherstudent interactions are generally friendly, Teacherstudent interactions are sometimes
Culture and respect for one another. but may reflect occasional inconsistendes, authoritarian, negative, or inappropriate.

Students exhibit caring and respect for one
another.

Teacher seeks out and is receptive to the interests
and opinions of all students.

Positive relationships and interdependence
characterize the classroom.

favoritism, or disregard for studenis’ cultures.
Students exhibit respect for the teacher and are
generaily polite to each other.

Teacher is sometimes receptive to the interests and
opinions of students.

Students exhibit disrespect for the teacher.

Student interaction is characterized by conflict,
sarcasm, or put-downs.

Teacher is not receptive to interests and opinions of
students.




Part 4: Implementation
Documentation for Indicator #3

Information on TAP Performance Based Compensation



TAP EVALUATIONS & PERFORMANCE-BASED COMPENSATION

Effective teachers are central to assuring excellence and rigor in the educational experience
of every young person in America. TAP's continuous process for assessing teacher performance
and providing feedback provides every teacher with support to further improve their classroom
practice. Teacher evaluation has two equally important goals: accurately measuring teachers’
effectiveness, and providing teachers with intensive support to improve their performance
over time. A strong and growing research base has shown that TAP teachers significantly
improve their skills over time, and that the measures used in evaluation are accurate.

This cycle of observation, feedback, and work to improve represents a significant investment of
energy on the part of teachers. The goal is to recognize and reward all teachers for their effort
and improvement. Using individual as well as group measures for performance evaluation and
compensation allows schools to reward individual and group effort, and to recognize classroom
practice as well as student achievement growth, further building school cooperation and
collegiality. In addition, teachers who are continually effective and skilled at working with adults

may earn additional compensation by taking on new roles as master and mentor teachers.

This paper aims to give an overview of the process that connects teacher evaluations to
performance pay in the TAP system. While this paper focuses specifically on the relationship
between the evaluation and performance pay elements of the TAP system, the other two ele-
ments also play an important role in connecting teacher evaluation, compensation and support.
For instance, master and mentor teachers play key roles in carrying out classroom observations
and in delivering professional development based on the outcomes of those observations and

based on student growth data.

ol 'r
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TAP: The System for Teacher and Student Advancement seeks to improve teacher
effectiveness through the implementation of comprehensive, school-based reform. TAP is

comprised of four elements:

» Multiple Career Paths incentivizes teachers to take on new leadership roles and responsibilities

as mentor and master teachers with corresponding increases in pay.

» Ongoing Applied Professional Growth is continuous, job-embedded professional development
that takes place during the regular school day.

» Instructionally Focused Accountability provides an evaluation structure that is rigorous,

transparent, and fair.

» Performance-Based Compensation rewards teachers, principals and other personnel who
demonstrate effectiveness on multiple measures—including student growth measures and

classroom observations of practice—with differentiated levels of bonuses.

. Ongoing
Multiple Ap?}!ied
Career Paths Professional

Growth

Instructionally Performance-
Focused Based
Accountability Compensation




HMEASURES OF PERFOBMANCE FOR EVALUATION AND COMPENSATION

The same measures that form the basis for evaluation and professional development also
determine annual performance compensation. In schools, performance is assessed using multiple
measures of teacher effectiveress: the average score from multiple classroom observations;
average of student growth measures within a classroom; and average of student growth mea-
sures across the school. The observation, or Skills, Knowledge, Responsibilities (SKR), score is
computed by averaging the observation scores conducted throughout the year. The classroom
student growth score is computed by calculating the improvement of all students assigned
to each teacher. The schoolwide student growth score is computed by calculating the

improvement of all students across all grades within the school.

TEACHER WITH CLASSROOM TEACHER WITHOUT CLASSROOM
LEARNING GROWTH SCORE LEARNING GROWTH SCORE

# Classroom Growth Score 30% B Schoolwide Growth Score 50%
& Schoolwide Growth Score 20% M Classroom Observation Score 50%
M Classroom Observation Score 50%
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Classroom observation scores, classroom student growth scores, and schoolwide student growth
scores are rated on a scale of 1to 5. A score of 3 on the classroom observation component rep-
resents proficient teaching. A score of 3 on the student growth measures represents one year's
academic growth for students. While these measures are not perfectly correlated since they
measure different things, there is a strong correlation between a teacher’s classroom observa-
tion score and her students’ growth score, which means that a teacher with a higher observation
score is more likely to have students that are gaining more than one year academically. A teacher
with a higher classroom observation score is more likely to have students that are gaining more

than one year of growth academically.

CLASSROOM OBSERVATIONS

Unsatisfactory Proficient Exemplary

1 2 3 4
1 2 3 4

Much less than Less than a One year's Mere than a Much more than
a year's growth year's growth growth year's growth a year's growth

STUDENT GROWTH MEASURES

Teachers' classroom practice is evaluated multiple times each year by at least three different

trained and certiied members of the TAP Leadership Team, including the principal, a master and

a mentor teacher. Evaluators must be recertified each year. As part of each observation, teachers
conduct a self-evaluation which is factored into the classroom observation score for that teaching
session, Each observation is followed by a post-conference which provides detailed feedback
and coaching for each teacher.




State and/or local assessments are used to calculate student growth measures by grade

and subject. These measures may take several forms:

» Value-added growth, often calculated by an outside vendor or calculated using the districts
method for measuring student growth, is generally used for grade levels and subject areas with
a state standardized assessment.

- These scores can be averaged across students at the classroom and the school level.

Student learning objectives, often created and calculated at the school or district level, are
generally used for grade levels and subject areas without a state standardized assessment.

+ These scores can be averaged across students at the classroom and the school level.

Classroom Classroom Student
Observation Score Growth Measures
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CALCULATING PERFORMANCE PAY

Schools establish a performance award pool, contributing a set amount per teacher into that
pool. TAP performance pay uses award pools to maximize the funds available to high performing
teachers. While a school may put $2,500 per teacher into their award pool, teachers may earn
between $0 and more than $5,000 based on their performance. As stated earlier, for teachers
with a classroom learning growth measure, 50% of their performance award is determined by
their classroom observation score, 30% is determined by their classroom learning growth score,
and 20% is determined by their schoolwide learning growth. All teachers have the opportunity to
earn the maximum bonus. Master, mentor, and career teachers each have their own award pools
and minimum scores to earn a bonus. Master and mentor teachers have higher standards for
receiving any bonus award than career teachers, reflecting their increased responsibilities at
the school.

The folfowing example shows how a teacher can earn performance pay based on multiple

measures of performance,

» Classroom Qbservation Score: A teacher needs to earn a minimum score of 2.5 on the SKR
to be eligible for a bonus on this portion of the evaluation. Teachers earning a higher score will

receive a larger bonus,

» Classroom Student Growth Score: A teacher needs to earn a minimum of 3 on the classroom
student growth measure to be eligible for a bonus for this portion of the evaluation. Teachers

earning a higher score will receive a larger bonus.

» Schoolwide Growth Score: A school needs to earn a minimum of a 3 (representing at least
one year of academic growth) for teachers to be eligible for a bonus on this portion of

the evaluation.

MULTIPLE MEASURES DETERMINE TEACHER
PERFORMANCE COMPENSATION

CLASSROOM OBSERVATION SCORE

+

. CLASSROOMGROWTHSCORE .~ ¢

=TEACHER PERFORMANCE COMPENSATION
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Indiana TAP™: The System for Teacher and Student Advancement

TAP™ Elements of Success

Performance-
Based

Compensation

Performance-Based Compensation for Principals

and Assistant Principals

TAP™ impacts the current pay system for principals and assistant
principals by providing additional compensation in the form of
bonuses based on their school leadership and performance of
their students. As a result, performance-based compensation
(PBC) introduces the opportunity to recognize and reward effective
school leadership while serving a vital role in TAP's mission of
increasing teacher quality and student achievement.

How is PBC for TAP Principals and Assistant Principals Determined?

*|ndiana TELL survey
overall score (converted
to 1-5 scale)

*TAP Leadership Team
(TLT) meeting scores
based on the TLT
Observation Rubric

Additional Resources

indiana TELL
Survey
Overall Score

Student

Measure

50%

School-wide

Achievement

*Student Achievement
Measures:

» Elementary and middle
schools: School-wide Indiana
growth model/value-added
score (converted to 1-5 scale)

= High schools: Indiana High
School Accountability
Framework Score (converted
to 1-5 scale)

TELL
g

INDIANA

Want to learn more about the TELL
Indiana survey? Visit:

tellindiana.org

._ LEARNING

C CONNECTION

Providing data, resources and tools
’f’ to support student achievement

To access school- and teacher-level
growth model data and scores go to:

learningconnection.doe.in.gov

—— | djian rtmen
5 3 e it e

DEMT SUCCESS

For more information on the Indiana
High School Accountability Framework,
see the information listed on the
following web page:

doe.in.gov/improvement/accountability

UNIVERSITY of
INDIANAPOLIS.

INDIANA TAP™:

TEACHER & STUDENT ADVANCEMENT

cell.uindy.edu/TAP
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Cluster Long Range Plan

Cycle 1: TAP Rubric
University Heights Preparatory Academy

A 1dentify Need .Obtain Develop Apply QEvaluate

School Goal:

By May 2013, student achievement will increase on our English State tests (ISTEP and ECA) as
follows:

7" and 8" Grade Students:

¢ Meeting standard will increase from % to %.
English 10 students:

-

¢ Meeting standard will increase from % to %.

Yearly Cluster Goal:
o7
/
By May of 2014, all students will improve performance on the benchmark Acuity test (7", 8", Eng.
10), which is aligned to the state English test (ISTEP and ECA), with a __ % pass rate for Predictive C
with an emphasis on the writing process.

Cycle Cluster Goal: By the end of the cycle, 100% of teachers will effectively implement academic
strategies field tested by Master/Mentor teachers that will lead to student academic growth in the area Prewriting
and brain storming within the writing process.

Week 1 The cluster leader will introduce TAP procedures and collaborate with TAP members to create a
8/12- system of Cluster norms. Cluster members will participate in a STOP-START-CONTINUE
8-16 worksheet to help create/develop a system for a productive professional Jearning environment. The

Cluster norms will be produced on a visual aid to be stationed in the Cluster meeting areas to remind
members of the purpose and agreed upon terms of the professional learning environment.

Week 2 Teachers will review the TAP Career Handbook pages 13-14, regarding the Assessment indicator
8/19-8/23 | prior to attending Cluster. Teachers will obtain new knowledge regarding development of
assessments that are strategically aligned to state standards through Master/Mentor Teacher
modeling in Cluster, Teachers will implement the developed assessment in classrooms prior to the
following Cluster meeting and will analyze the data prior fo returning to Cluster,

Week 3 Teachers will bring data from analyzed assessment results from the develop portion of the previous
8/26-8/30 | cluster. Data will be discussed and analyzed as a team as well. Teachers will review the TAP Career
Handbook pages, 46-47 regarding Teacher Knowledge of Students prior to attending Cluster to
prepare for the content being discussed. Teachers will obtain new learning regarding the importance
of Teacher Knowledge of Students, particularly in the area of differentiation, through instruction,




O

activities, student work and assessments. Master teachers will model potential differentiation of
materials and activities, Teachers will develop an activity in which differentiation for various student
abilities or learning styles is represented. Teachers will implement the developed plans and analyze
the results prior to the following Cluster.

Week 4
9/2-9/6

Teachers will analyze results from their implementation of Teacher Knowledge of Students using
differentiation prior to Cluster. This data will be disaggregated with the group, Teachers will also
look at this data and discuss any school wide trends that might have presented themselves.
Teachers will review the TAP Career Handbook pages, 42-44 regarding Grouping, specifically the
roles and responsibilities of group members prior to attending Cluster to prepare for the content
being discussed. Career teachers will obtain new knowledge from Cluster leaders who will model
Grouping strategies and identify roles and responsibilities of group members during grouped
activities. Teachers, with the help of Master/Mentor teachers will develop a plan to implement a
specific activity in which grouping will take place and determine roles and responsibilities that will be
clearty communicated to students. Teachers will implement this strategy and collect evidence to
demoanstrate the effectiveness of the grouping strategy and assignment of roles. Master/Mentor
teachers will follow-up with observations, coaching and other supports (as determined appropriate)
of teachers as they implement grouping in their classrooms during the following week. Teachers will
be instructed to bring evidence from the lesson to share with Cluster during the following week.

Week 5
9/9-9/13

Teachers will bring evidence from a previous lesson to share with Cluster that used the grouping
strategies modeled in Cluster the previous week. Teachers will also look at this data and discuss any
trends that might be present. Teachers will come prepared to Cluster having read the Career
Teacher Handbook pages, 35-38 regarding Activities and Materials, specifically focusing on the
student fo student interactions {from the exemplary category). Teachers will obtain new knowledge
through modeling from Cluster leaders regarding various activities and materials to use in class that
reinforces and facilitates structured, positive and meaningful interactions between students in the
classroom. Teachers will plan {with a future lesson) what materials and activities would best promote
the kind of student-to-student interactions would be most appropriate for their classrooms and
students with support from the Master/Mentor teachers. M/M teachers will follow up with
observations and coaching of teachers as they implement strategy in their classrooms.

Week6
9/23-9/27

Teachers will analyze results from their implementation of Activities and Materials from the previous
week's Cluster meeting. Teachers will read the TAP Career Teacher Handbook pages 29-33
regarding Presenting Instructional Content with a focus on modeling. Teachers will obtain new
knowledge from Master teacher in Cluster through modeling how to properly demonstrate
performance expectations, thinking processes and effective communication to students within a
lesson. Teachers will develop their instruction using a future lesson which will focus on the modeling
portion of their instruction to ensure proper modeling is taking place. A pair-share activity will be
done in Cluster to get feedback from colleagues regarding their use of modeling.

Week 7

Teachers will bring results from their implementation of Presenting Instructional Content (informal or




9/30-10/4

formal) from the previous week's Cluster meeting. Teachers will read the TAP Career Teacher
Handbook pages 38-40 regarding Questioning with a focus on asking varied and high quality
questions within the classroom. Teachers will obtain new knowledge from Master teacher in Cluster
through modeling how to use higher order thinking to develop in advance questions that promote
higher order thinking and continues to increase the rigor of thought in the classroom. Teachers will
develop varied and high quality questions using a future lesson with the support of the TLT while in
Cluster. A pair-share activity will be done in Cluster to get feedback from colleagues regarding their
use of questioning.

Week 8
10/7-
10/11

IGP INTRODUCTION




(\]‘)ate: September 4,2013

.

Cluster Group Meeting Record

Cluster Cyele: 1

Long Range Plan Week: 3

School Goal:

follows:

7™ and 8" Grade Students:
*  ELA Meeting standard will increase from __74___ %to _80 %.

By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA} as

*  Math meeting standard will increase from % to %.

HS Students:
¢  English 10 students meeting standard will increase from % to %.
e Math (ECA) students meeting standard will increase from ___ %to___ %

response.

Yearly Cluster Goal: (Tentative)
By May 2014, all students will improve performance on the benchmark Acuity test (7, 8™, Eng. 10), which is aligned to
the state English and Math test (ISTEP and ECA), by at least _ % from Predictive A to C, with an emphasis on written

Cycle Cluster Goal: By the end of the cycle, teachers will effectively implement indicators from the TAP Rubrics
as measured by the Leadership Team observations of classroom instruction and teacher assessment.

Cluster Meeting Objective:

@

By the end of Cluster, 100% of teachers will be able to develop a differentiated lesson to ensure all students have the opportunity to

master the material.

By the next Cluster, 100% of teachers will have implemented the differentiated lesson and provide evidence of student mastery.

STEPS Activity Materials
What will I do? What will [ need to bring with me?
1. Identify a Need Cluster Leader:
A 2. Review Goals PowerPoint
3. Overview of Indicator/Descriptors Cluster Meeting Record
Identify 4. Modeled Lesson
Need 5. Develop Session CM:
(8 min) 6. Long-Range Plan Week 4 Tap Binder
Career Teacher Handbook
1. Objective Cluster Leadey:
. 2. Overview of Indicator/Descriptors: What PowerPoint
Learn teacher behaviors are indicated: Teachers and | Material For Modeled Lesson
(20 min) thoroughly teaches differentiation providing Videos of teachers differentiating.
regular opportunities to learn in different Handouts on Learning Styles and handout
modalities. on differentiating instruction
3. Provide Resources on different learning
modalities and ways to identify different
learning styles in the classrooms
K_’ ) Modeling of Lesson : Step outs from videos from
Katie and Kyle.
Discuss different modalities addressed and why it is
important.




Your Task- Cluster Leader:

C\\} i What specific activities can you include in your Highlighters
¢ i instruction to foster the growth in the area of Handouts
Develop‘ differentiation? Design a lesson plan with for different
(20 min) Create additional supports and differentiation for modalities worksheet Develop Worksheet

students based on your assessment data.
How will you use your knowledge of these students to
address the needs of your High medium and low students

CM:
within a lesson you will teach in the future? y

Lesson plan

What type of support would you like this week?

A member of the TLT will be coming to each room for
Cluster Follow-up to observe your lesson in which there
Apply should be evidence of Differentiation.

{1 min) Think About Question:

What were some of the factors that impacted your choices
in further supports for these students?

Bring back student work samples for next time-High,
’ Medium, and Low
Lesson Activities

E;’ﬂ'fate - Text-Rendering pgs. 54-56
{2 min.) - Student Work Connected To The Lesson
- IGP Entry

Follow-up:

Classroom Teacher:
o How will I apply the new learning in my classroom this week?
e CM will implement :
o What will I bring to the next cluster meeting? TAP Notebook, Student Work HML, Lesson plan where
you differentiated instruction.
Mentor/Master Teacher:
e How will I support the application in the classroom? The M/M teachers will follow up with teachers.
e TFocused support will be on differentiation instruction by using Teacher Knowledge of students.
o Leadership team members will determine type of follow up (model, team teach, observation) based on
development and conversations with career teachers.



S

|
Cluster Group Meeting Record \/A L é

Cluster Cycele; 1

_ Date: September 11,2013

~

Long Range Plan Week: 4

i
School Goal:

By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA) as

follows:
7" and 8" Grade Students:
e ELA Meeting standard will increase from % to %.
¢ Math meeting standard will increase from % to %.
HS Students:
*  English 10 students meeting standard will increase from % to %.
e Math (ECA) students meeting standard will increase from _____ % to %

Yearly Cluster Goal: (Tentative)
By May 2014, all students will improve performance on the benchmark Acuity test (7", 8™, Eng. 10}, which is aligned to

on

the state English and Math test {ISTEP and ECA}, by at least % from Predictive A to C, with an emphasis

Cycle Cluster Goal: By the end of the cycle, teachers will effectively implement indicators from the TAP Rubrics

as measured by the Leadership Team observations of classroom instruction and teacher assessment.

Cluster Meeting Objective:

Answer the questions on the exit ticket and hand in before leaving.

Which class period will you be using for your grouping strategy?

Which grouping strategy are you using?

I would like additional time to develop my grouping plans.

Yes or No. If yes, what kind of support would you like to have from your Master/Mentor teachers?By the next Cluster, 100% of
teachers will have implemented a lesson using intentional grouping and provide evidenee of student work produced during grouping.

o

STEPS Activity Materials
What will I do? What will I need to
bring with me?
1. Identify a Need Cluster Leader:
A 2. Review Goals and agenda PowerPoint
3. Overview of Grouping Student Roles/ Responsibilies / Expectations Cluster Meeting
Identify 4. Modeled Lesson (Laura Yanich Tape) Record
Need 5. Develop Session (Worksheet )
(8 min) 6. Long-Range Plan Week 5 CM:
Tap Binder
Career Teacher
Handbook
1. Objective : Cluster Leader;
. 2. Answer the questions on the exit ticket and hand in before leaving. PowerPoint
Learn 3, 'Which class period will you be using for your grouping strategy? Modeled Lesson
(20 min) 4. 'Which grouping strategy are you using? Includes materials
5. Y would like additional time to develop my grouping plans. for Activity.
6. Yes or No. Ifyes, what kind of support would you like to have from your White board




Master/Mentor teachers?

7. Overview of Indicator/Descriptors: What teacher behaviors are indicated:
Teachers set expectations for group work where all students will know their
roles, responsibilities and group work expectations.

8. Review Text rendered Rubric for Grouping in teacher handbook

] 9. Modeling of Lesson : Includes setting clear expectations, roles and

responsibilities for group. Master Teacher will mode) how to state clear

behavior and work expectations ,roles and responsibilities for a group activity.

Markers

e

Your Task- Cluster Leader:
What specific responsibilities can you include in your instruction to foster the growth | Highlighters
in the area of grouping students so they know their roles ,responsibilities and Development
Develop expectations in a group project. Worksheet
(20 min)
Lesson plan
With Group activity
What type of support would you like this week?
- Take away from today: CM: A clear
Use a grouping activity to implement activity that has clear expectations ,roles and plan to
Apply responsibilities within your classroom :::};]f?cict?\:e
(1 min) Think About Question: sroup
project.
Bring back student work samples for next time-High, Medium, and Low Next
~ ‘ Feedback to your follow Up session with your TAP support team. Cluster:
( J Lesson Activity, Student
T Evaluate - Text-Rendering pgs. 35-38 Activities and Materials Work
(2 min.) - Student Work Connected To The Grouping Lesson ;;,T/F/f
- For next cluster bring a lesson plan that has student to student activity. Lesson plan
TAP Binder

Follow-up:
Classroom Teacher:
o How will I apply the new learning in my classroom this week?
e CM will implement :Grouping Strategies clearly stating responsibilities, roles and expectations for
students.
o What will I bring to the next cluster meeting? TAP Notebook, Student Work H/M/L completed with
Grouping lesson, Lesson Plan
Mentor/Master Teacher:
o How will ] support the application in the classroom? The M/M teachers will follow up with teachers.
» Focused support will be on grouping and how to assign roles/responsibilities and group work
expectations.

e Leadership team members will determine type of follow up (model, team teach, observation) based on
development and conversations with career teachers.

_ *#**NEXT CLUSTER WILL BE WEDNESDAY SEPTEMBER 25™] ***

i

9,



Cluster Group Meeting Record

Date: Wednesday OctoberZ_"d_ Cluster Cycle: 1 Long Range Plan Week: 6

L

"School Goal:

By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA) as
follows:
7 and 8" Grade Students:

¢ ELA Meeting standard will increase from % to %.
* Math meeting standard will increase from % to %.
HS Students:
¢  English 10 students meeting standard will increase from % 10 %.
e Math (ECA) students meeting standard will increase from ___ %to_ %

Yearly Cluster Goal: (Tentative)

By May 2014, ail students will improve performance on the benchmark Acuity test (7", 8", Eng. 10), which is aligned to
the state English and Math test (ISTEP and ECA), by atleast ____ % from Predictive A ta C, with an emphasis on the
wring process.

Cycle Cluster Goal: By the end of the cycle, teachers will effectively implement indicators from the TAP Rubrics
as measured by the Leadership Team observations of classroom instruction and teacher assessment.

Cluster Meeting Objective:

y the end of Cluster, 100% of teachers will be able to Script an “I do” section of a lesson to model performance expectations.

By the next Cluster, 100% of teachers will have implemented the modeling from the lesson and provide student work that reflects
modeled performance expectations.

STEPS Activity Materials O
‘What will I do? ‘What will I need to bring with me?
1. The importance of Presenting Instructional Cluster Leader:
A Content and modeling student expectations. PowerPoint
2. Review Goals Cluster Meeting Record
Identify 3. Overview of Indicator/Descriptor: Presenting
Need Instructional Content (Teacher modeling of CM:
(8 min) student expectations). Tap Binder
4. Modeled Lesson Career Teacher Handbook
5. Develop Session High, medium, low student work fiom
6. Long-Range Plan Week #7 Activities and Materials
1. Objective Cluster Leader:
. 2. Overview of Indicator/Descriptors: PowerPoint
Leart ‘Why is it important for the teacher to model Material For Modeled Lesson
(20 min) his/her expectations for students?
How do you plan for effective modeling during
a lesson?
How do students clearly know your
expectations for their assignments and for what
A are they are to learn?
U 3. Modeling of Lesson




Your Task- Cluster Leader:
Develop (using resources provided) your instructional Highlighters

- modeling plan for “I do” portion of an upcoming lesson. Handouts
Develop PIC Develop Worksheet
(20 min)

Be

)

Alignment to previous TAP Rubric Indicators:
Assessment

Teacher Knowledge of Students

Grouping

Activities and Materials

What type of support would you like this week?

CM:
Lesson plan

- A member of the TLT will be coming to each room for

Cluster Follow-up to observe your lesson in which there
Apply should be evidence of teacher modeling of student work
(1 min) expectations.

Think About Question: How do students clearly know
your expectations for their assignments and for what
are they are to learn?

Medium, and Low
Lesson Activities
- Text-Rendering pgs. 38-40
- Student Work Connected To PIC

' Bring back student work samples for next time-High,

Evaluate
(2 min.}

Follow-up:

Classroom Teacher:
o How will I apply the new learning in my classroom this week?
e CM will implement : . Q
o What will I bring to the next cluster meeting? TAP Notebook, Student Work
Mentor/Master Teacher:
s How will I support the application in the classroom? The M/M teachers will follow up with teachers.
¢ Focused support.
e Leadership team members will determine type of follow up (model, team teach, observation) based on
development and conversations with career teachers.

@



' ((Qate: Wednesday, October gth Cluster Cycle: 1
‘]l,,,,,' e B N e = o N [
~

School Goal:

By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA) as
follows:
7" and 8% Grade Students:

VAL
Cluster Group Meeting Record

Long Range Plan Week: 7

s ELA Meeting standard will increase from % to %.
¢ Math meeting standard will increase from % to %.
HS Students:
e  English 10 students meeting standard will increase from % to %.
¢ Math (ECA) students meeting standard will increase from __ %to___ %

Yearly Cluster Goal: (Tentative)

By May 2014, all students will improve performance on the benchmark Acuity test (7 , Eng. 10), which is aligned to
the state English and Math test (ISTEP and ECA), by at least % from Predictive A to C, with an emphasis
on

o gth
, 8

Cycle Cluster Goal: By the end of the cycle, teachers will effectively implement indicators from the TAP Rubrics
as measured by the Leadership Team observations of classroom instruction and teacher assessment.

A

Cluster Meeting Objective:
J

By the end of Cluster, 100% of teachers will be able to create varied and high quality questions that measure knowledge,
comprehension, application, analysis, creation, and evaluation,

By the next Cluster, 100% of teachers will have applied questioning types within their lesson and provide evidence of questioning
through student work.

STEPS Activity Materials
What will I do? What will I need to bring with me?
1. Identify a Need Cluster Leader:
A 2. Review Goals PowerPoint
3. Overview of Indicator/Descriptors: Cluster Meeting Record
Identify Questioning (Teachers questions are varied
Need and high quality, providing balanced mixed of | CA:
(8 min} question types Tap Binder
4. Modeled Lesson: Featuring Mentor Teacher Career Teacher Handbook
Gary Wetzel

5. Develop Session: Generating varied and high
quality questions for an upeoming lesson
6. Long-Range Plan Week #9

1. Objective: 100% of teachers will learn the Cluster Leader:
. value and importance of asking varied and PowerPoint
Learn high quality questions to studenis in order to Material For Modeled Lesson
(20 min) increase student achievement.

2. Overview of Indicator/Descriptors: What
teacher behaviors are indicated: Teachers ask
varied and high quality questions of students in
each class.

3. Modeling of Lesson : Gary Wetzel (US History)




Your Task- Cluster Leader:

-\ = . . . . . .
(/} Develop varied and high quality questions in order to Highlighters
] increase student understanding of the learning objective | Handouts
Develop and improve student achievement? Practical/Creative Thinking Develop
(20 min) Worksheet

What type of support would you ike this week?

What concerns do you have implcmcnting CM:
Lesson plan

deliberate c]ucstioning strategies discussed in

Clustcr toc[ay?

O

- A member of the TLT will be coming to each room for

) Cluster Follow-up to observe your lesson in which there
Apply should be evidence of varied and high quality
(1 min) guestioning
Think About Question:
How can I increase student participation and engagement
through my questions in class?

Medium, and Low
Lesson Activities
- Text-Rendering pgs. 777
- Student Work Connected To The Lesson

' Bring back student work samples for next time-High,

Evaluate
(2 min.)

Follow-up:

Classroom Teacher:
O o How will I apply the new learning in my classroom this week?

o CM will implement :
o What will I bring to the next cluster meeting? TAP Notebook, Student Work

Mentor/Master Teacher:
o How will I support the application in the classroom? The M/M teachers will follow up with teachers.
e Focused support : Questioning: Varied and High Quality Questions.
¢ Leadership team members will determine type of follow up (model, team teach, observation) based on

development and conversations with career teachers.

O



UHP Teacher Support and Intervention

Progression of Support {ALL CAREER TEACHERS)

August-September 2013

e |do, Youdo, We do with communication log (assessment goal)

0

A primary goal for the TLT was to use a collaborative support plan for the teachers, in
order to build investment from teachers moving into year two of TAP. UHP began the
year with the plan of using a Coaching Plan Template, which inciuded an “I DO, YOU DO,
WE DQ” section with a list of recommendations for next steps in each category.
Additionally, the form included a communication log to track the progress of the
teacher, and had an assessment goal section in order to keep the support plan targeted
to a specific identified area of need.

e Walk through observation note form

o}

During the TAP rubric cluster cycle, the focus was shifted to instructional methods
within each teacher’s classroom. The form focused on teacher actions and student
actions within a lesson. The form was aligned to the TAP rubric in order to give
observers a structure that would provide initial data on teachers’ areas of strength and
need (reinforcement/refinement areas) leading up to the first round of evaluation and
development of IGPs (at the end of Cluster cycle 1}). Additionally, there was space for
teachers to answer reflection questions {in preparation for IGP entries, etc.), which
provided guality information to evaluators during one on one sessions.

October-November

e “STOP-START-CONTINUE chart

O

The walk through observation note form turned out to be very time consuming for
teachers, so adjustments were made to accommodate a more efficient method of
support and feedback. The use of the "STOP-START-CONTINUE” chart was used as a
way for teachers to reflect on what was going well in the classroom, as well as think
about what could be done in addition to their current practices or what was hoiding
back their instruction or student achievement.

December-Present

e Strategy Follow-Up

o

Moving into Cluster cycle two, which was the first strategy cycle, support focused on
follow-up to strategy implementation. Each week, master teachers observed their
cluster members deliver the instruction related to strategy implementation in order to
provide direct feedback. The form outlined the critical attributes to each strategy
“chunk”, and master teachers focused on teacher actions as well as student actions and
outcomes. The master and career teachers would meet during one on ones to discuss
the implementation process. During the one on ones, master and career teachers



would sit and grade student samples using the scoring criteria and help analyze any
qualitative data that the master or career teacher noticed as well. Recommendations
were made in order to provide each teacher with something to contribute to the
following Cluster, during the Evaluate section when sharing out data about the specific
chunk of the strategy.

During the one on one follow up meetings, the master teacher would review the Cluster
development worksheet and exit ticket (which also addressed differentiation in the
classroom and a specific strategy that we used within the cluster meeting. Always with
a question of how the TLT can support them in the upcoming week).

s Individual Growth Plans

©

Each week master teachers checked on IGP updates from cluster members to see how
growth was being made in a targeted rubric area.

TLT members provide feedback to each entry using the “SMACK” model

S-Summarize the entry

M-Make a rubric connection

A-Ask a Question

C-Continue to encourage the teacher

K-Keep up the entries

This was effective in seeing the level of reflection in each teacher, as well as
understanding the progression of each teacher’s development in an area of growth.

e “Strategy within a Strategy”

O

Due to the identified need of continued student investment toward the last months of
the school year, at the start of Cluster cycle four, “mini strategies” for student
engagement became embedded in the Cluster meetings. This was a way to integrate
quick, easy ideas to engage students in the classroom. The “mini strategies” are
modeled in Cluster and TLT members encourage career teachers to utilize the strategies
within their classrooms. This provides a nice cluster member “share out” during the
following cluster meetings, and there has been a very encouraging response from
teachers about the effectiveness of engaging students further.

e Organization and Efficiency

(0]

Master teachers organize all strategy implementation materials in a folder for each
cluster member to receive at Cluster meetings, including the model presentation and
materials used in field testing as a guide for their own implementation. All teachers
receive a hard copy of the necessary number of student worksheets/packets required
for the next chunk of the strategy, as well as the scoring criteria sheet, critical attributes
and procedures, along with the Cluster power point and additional resources related to
the “mini-strategy”. This allows teachers to feel prepared in creating a plan for strategy
implementation and saves time, which teachers appreciate.

» Teacher Check-ins
o. The TAP room has an open door policy for all teachers related to issues in the classroom

in order to help effectively problem soive or assist with determining next steps. These



teacher check-ins typically have no specific documentation, unless the item discussed
relates to a need for documentation, which is often done via email or in communication
with other TLT members.

Progression of Support (TARGETED CAREER TEACHERS)

e RTlsupport

o

Middle School teachers (primarily the English/Language Arts and math teachers) were
asked to implement a data driven program related to targeting small groups of students
who needed extra instruction in order to assist with specific skills leading up to the
ISTEP assessment. Social studies and science teachers joined the cause and offered
services supporting these student groups. Both master teachers joined one group each,
in order to reduce the student-teacher ratio and to support the efforts of the program.
Twice each week, for one period, master teachers support and lead small group
instruction for those targeted groups.

e Collaboration with TFA personnel

e}

Nine of the participating cluster members are first or second year teachers through
Teach for America. In order to maintain consistency within support across the board,
master teachers meet with the Teach for America mentor advisor {afso called, Director
of Teacher Leadership and Development) on a bi-monthly basis. In addition 1o the in-
person meetings every other week, there is regular email correspondence and quick in
person “check-ins”, whenever the advisor is in the building observing teacher
classrooms. The collaboration hetween the TLT and TFA mentor advisor is essential in
ensuring that there is consistency in the message being delivered to teachers, and to
allow each team to share important information about individual teacher growth and
needs.

¢ Differentiation in Teacher Support

e}

Strategy implementation support variation based on teacher development worksheet,
one on ones, classroom observation, etc.

s Lesson Plan Feedback

o

Teachers who are proficient instructors, and require less instructional support are
provided with direct feedback on lesson plans that help guide one on one meetings and
facilitate increased reflection by the classroom teachers. This allows career teachers to
take their planning to the next level or consider options for differentiating for students.
This is a way of recognizing the planning being done, and guiding future plans.

¢ ndividual Improvement Plans

o}

For teachers who require more direct and targeted interventions in their teaching, a
plan is developed that outlines areas of need and recommendations far improvements.
This is written to have a record of items discussed, as well as to provide the teacher a
structure for future actions. All items are supported by one or more members of the
TLT and follow-up is conducted throughout the week in the classroom, Cluster or during
one on ones with master teacher.
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Cluster Long Range Plan

Cycle 4: “B ME"” Strategy Cycle
University Heights Preparatory Academy

Identify Need Obtain Develop Apply Evaluate

School Goal: School Goat: University Heights Preparatory Academy
e By May 2014, student achievement will increase on our State tests (ISTEP and ECA) as follows:
Middle School: Growth Goal:

o ELA: Top 75% with high growth will increase from 35.4% to 36.2%.

ELA: Bottom 25% with high growth will increase from 44.4% to 45%.
»  7th Grade: Anincrease in scores on the ELA portion of ISTEP from 53%, or 12 students, to 63%, or 14 students.
e 8th Grade:
s  8A: An increase in scores on the ELA portion of ISTEP from 81%, or 18 students, to 90%, or 20 students.
=  8B: An increase in scores on the ELA portion of ISTEP from 33%, or 7 students, to 45%, or 10 students.
»  8C: An increase in scores on the ELA portion of ISTEP from 33%, or 6 students, to 45%, or 8 students.
High School:
. An increase in scores on the English 10 portion of the ECA from 61%, or 24 students, to 70%, or 28 students.

»  Students (11th and [2th graders) retaking the English 10 portion of the ECA will decrease from 40%, or 16 students, to 30%, or
12 students.

Yearly Cluster Goal:

« By May 2014, all students will improve performance on the benchmark Acuity test (7"’, 8", Eng. 10),
which is aligned to the state English and Math test (ISTEP and ECA), by at least 15% from Predictive A
to C, with an emphasis on the writing process.

Cycle Cluster Goal: By the end of the cycle, teachers will effectively implement the “CAP” strategy to
improve student achievement in the area of drafting.

Week 1: The cluster leader will model how teachers are to administer the "Be Me” strategy to their class.
April © Teachers will develop a plan fo introduce the purpose of the Pre-Test to their students being sure to
{Field include identified critical attributes. M/M teachers will follow up with observations/coaching of
testing teachers as they administer Pre-Test and score test based on the given Scoring Criteria.

3/7)
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Week 2: | Teachers will analyze results from the administered Pre-Test and discuss any data suggested school
April16 | wide trends. Teachers will chart this data on the growth chart. The cluster leader will model the
(Field implementation of “Be Me” Strategy Beginning. Teachers will develop a plan to teach their students
testing the Beginning portion of the strategy and practice implementation within the cluster. Master
3/14) teachers will go over the scoring criteria and discuss data gathered from field testing. M/M teachers
will follow up with observations/coaching of teachers as they teach the Chunk 1, Beginning to their
students.
Week 3: | Teachers will analyze results from the implementation of Chunk 1 Beginning portion of the strategy
April 23 and chart their students as high, medium, or low based on the scoring criteria. This data will be
NIET visit | added to the school wide growth chart. Teachers will also look at this data and discuss any trends or
(Field connections between pre-test rankings and student’s work for Chunk 1. Teachers will bring lesson
testing text, passages, or word problems to use in implementing this chunk of the strategy. The cluster
3/20) leader will model for teachers Chunk 2 “Be Me” strategy, Middle. Teachers with the help of M/M wil
develop a plan to implement Chunk 2, Middle with their students. Master Teachers will go over data
from field testing in order fo teach teachers how to score student work based on the scoring criteria
provided. M/M teachers will follow up with observations and coaching of teachers as they implement
strategy in their classrooms.
Week 4: | Teachers will analyze results from their implementation of Chunk 2 and chart their sfudents work as
April 30 high, medium, or low based on the provided scoring criteria. This data will be added to the school
(Field wide growth chart. Teachers will also look at this data and discuss any school wide frends that might
testing have presented themselves. Cluster leaders will model Chunk 3: End portion of the strategy for
3/24) teachers. Teachers with the help of M/M teachers will develop a plan to implement the Chunk 3;
End, of the strategy within their ciasses. Teachers will practice implementing this Chunk 3: End
within. cluster in order to elicit feedback prior to implementation. M/M teachers will follow up with
observations and coaching of teachers as they implement strategy in their classrooms.
Week 5: Teachers will analyze results from their implementation of the Chunk 3: End and chart their students
May 7 work as high, medium, or low based on the provided scoring criteria. This data will be added fo the
(Field school wide growth chart. Teachers will also look at this data and discuss any school wide trends
testing that might have presented themselves. Cluster leaders will model the Benchmark, portion of the
3/26) strategy for teachers. Teachers with the help of M/M teachers will develop a plan to implement
Benchmark, of the strategy within their classes. Teachers will practice implementing this chunk
within cluster in order to elicit feedback prior to implementation. M/M teachers will follow up with
observations and coaching of teachers as they implement strategy in their classrooms.
Week 6: | Teachers will analyze results from their implementation of the Benchmark and chart their students
May 14 work as high, medium, or low based on the provided scoring criteria. This data wil! be added to the
(Field school wide growth chart, Teachers will also look at this data and discuss any school wide trends
tt;St)inE that might have presented themselves. Cluster leaders will model the Chunk 4 Editing/Revising, -
4/8

portion of the strategy for teachers. Teachers with the help of M/M teachers will develop a plan fo




m

implement Chunk 4, Editing/Revising, of the strategy within their classes, Teachers will practice
implementing this chunk within cluster in order to elicit feedback prior to implementation. M/M
teachers will follow up with observations and coaching of teachers as they implement strategy in
their classrooms.

Week 7: | Teachers will analyze results from their implementation of Chunk 4: Editing/Revising and chart their

May 21 students work as high, medium, or low based on the provided scoring criteria. This data will be

(Field added to the school wide growth chart. Teachers will also look at this data and discuss any school

Testing wide trends that might have presented themselves. Cluster leaders will model for teachers how they

4/10) are to administer the Post- Test for the “Be Me” strategy. Teachers will develop a plan to introduce
the purpose of the Post-Test to their students being sure to include identified critical attributes. M/M
teachers will follow up with observations/coaching of teachers as they administer Post-Test and
score test based on the given Scoring Criteria.

Week 8: Teachers will analyze results from their implementation from the Post Test and discuss

May 28 any school wide trends with the strategy.

{No Field |

Testing)

Please Note:
1. This document is subject to change and will be updated as

necessary.

2. Teachers will be notified of these updates during cluster

meetings.




Cluster Group Meeting Record PRETEST “B ME”

(-~5)ate: April 9, 2014 Cluster Cycle: 4 Long Range Plan Week: 23

School Goal:
By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA) as follows:
Middle School:
*  Growth Goal:
ELA: Top 75% with high growth will increase from 35.4% to 36.2%.
ELA: Bottom 25% with high growth will increase from 44.4% to 45%.
7th Grade: Anincrease in scores on the ELA portion of ISTEP from 53%, or 12 students, to 63%, or 14 students.
8th Grade:
8A: An increase in scores on the £LA portion of ISTEP from 819%, or 18 students, to 90%, or 20 students.
8B: An increase in scores on the ELA portion of ISTEP from 33%, or 7 students, to 45%, or 10 students.
8C: An increase in scores on the ELA portion of ISTEP from 33%, or & students, to 45%, or 8 students,
High School:
An increase in scores on the English 1o portion of the ECA from 61%, or 24 students, to 70%, or 28 students.
Students {11th and 12th graders) retaking the English 10 portion of the ECA will decrease from 40%, or 16
students, to 30%, or 12 students.

Yearly Cluster Goak: By May 2014, all students will improve performance on the benchmark Acuity test (7%, §®, Eng.
10), which is aligned to the state English and Math test (ISTEP and ECA), by at least 15% from Predictive A to C, with an
emphasis on the writing process.

Cycle Cluster Goal: By the end of the cycle, 100% of TAP teachers will implement All chunks of the “B ME”

C 'diting/revising strategy as measured by at least 80% mastery in all classrooms on each chunk at all levels H/M/L groups
achieving this mastery. This is measured by a TLT member classroom observations/co- teach of the strategy and student
achievement on from pretest to posttest.

Cluster Meeting Objective:

By the end of the Cluster meeting 100% of the Cluster Teachers will be able to implement the Pretest of the “B ME” revising/editing
strategy within all of their classes. By the end of Cluster, this will be measured by the teacher’s developed plan for implementation of
the Pre-Test.

By the next Cluster meeting, 100% of teachers will have successfully implemented Pre-Test for the “B ME” Strategy, as evidenced by
80% of students producing “High” level/mastery work.

By the next Cluster 100 % of teachers will have implemented the “STOPLIGHT * exit activity into every class they teach and provide
qualitative and quantitative data to share out to our cluster group.

STEPS Activity Materials
What will I do? What will I need to bring with me?
1. Identify a Need: Career Teachers will review Cluster Leader:
A school data related to writing proficiency and PowerPoint
discuss trends they have seen in the classrooms | Cluster Meeting Record
Identify that may indicate student need related to BME Data Sheets
Need improvement in the writing process. Cluster Cycle 4 Goals
(8 min) 2. Master Teachers will review all school and Yearly Cycle Goals
Cluster Goals with additional focus on Building | CM:
—, positive Academic Interactions and investment | Tap Binder
(_‘ ) between students. Career Teacher Handbook
3. Master Teachers will review Cluster Agenda Data from Post Test "CAPS”
4. Focus/Segment Chunk: “B ME” Pre-test




Y

1.Master Teacher present results from the
“CAPS” post -test from Field Testing and
2.Discuss what research says about the
correlation between editing/revising and
quality of final writing.

5. Master Teachers will hand out Critical
Attributes for administering the “B ME” Pre-
test .Master teachers will pass out
scoring/grading criteria and review the scoring
with student samples of H/M/L work from
Field testing .

6. MT will model and show a video where the
STOPLIGHT exit ticket is implemented

Cluster Leader;

PowerPoint

Material For Modeled Lesson
Critical attributes

Student work samples H/M/L from FT
Scoring criteria for posttest
Test/Survey

STAR Posters for classrooms
STOPLIGHT SIGNS

Post it notes

Video of STOPLIGHT being modeled
and implemented

(20 min)

1, Cluster members will develop a Script for
administering the “B ME” Pre-test in their classrooms on
their develop worksheet.

2. Master/Mentor teachers will assist in facilitating
participant learning by helping them plan for and
practice the administration of the “B ME” Pretest to their
students.

Teachers will also partner share their scripts and critique
each other. In this process they will use their Bounce
cards for their share and keep track of the type of
guestions being asked.

Teachers will fill out a “STOPLIGHT” post it after

Cluster Leader:

Highlighters

Handouts

Develop Worksheet for Posttest

Bounce card and Conversations check list
Post it notes for STOPLIGHT activity

CM:
Lesson plan

()

i, Cluster members will implement the “B ME ”
Pretest in period 4 in the following week.

Post it Notes

test to their 4 period class.

3. Cluster members will score and bring back student
work from the “B ME” post-test, separating student
work into High, Medium and Low categories based on
the provided scoring criteria from Cluster,

Apply 2. Teachers will use the STOPLIGHT Method in
(1 min) all their classrooms this week and bring back
. qualitative and quantitative data
1. Master and Mentor teachers will provide support in Exit Ticket for Cluster
‘ the form of observations, continued modeling, or co-
teaching in the following week to ensure all Cluster
E(:;‘::I‘i'zt; 2. Members are prepared to administer the given post-

Follow-up:

Classroom Teacher:

o How will I apply the new learning in my classroom this week?

o CM will: Implement the “B ME?” strategy pre-test in their classrooms in the following week.

o What will I bring to the next cluster meeting? TAP Notebook, Scored student work from the “B ME”
Pretest in High, Medium or Low categories based on the scoring criteria rubric.

e Data from the implementation of the STOPLIGHT exit ticket used to build student investment in a
reflective manner.

Mentor/Master Teacher:

o How will I support the application in the classroom? The M/M teachers will follow up with teachers
through observations, modeling, or co-teaching

e Focused support: implementation of the “B ME” pretest and the STOPLIGHT exit tickets within all

classrooms. Leadership team members will determine type of follow up (model, team teach,

observation) based on development and conversations with career teachers and their responses to the
cluster exit ticket and development sheet.




Cluster Group Meeting Record B of “B ME”

Long Range Plan Week: 24

l%ate: April 16, 2014 Cluster Cycle: 4

~school Goal:
By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA) as follows:
Middle School:
*  Growth Goal:

ELA: Top 75% with high growth will increase from 35.4% to 36.2%.
ELA: Bottom 25% with high growth will increase from 44.4% to 45%.
7th Grade: Anincrease in scores on the ELA portion of ISTEP from 53%, or 12 students, to 63%, or 14 students.
8th Grade:
8A: An increase in scores on the ELA portion of ISTEP from 81%, or 18 students, to 90%, or 20 students.
8B: An increase in scores on the ELA portion of ISTEP from 33%, or 7 students, to 45%, or 10 students.
8C: An increase in scores on the ELA portion of ISTEP from 33%, or 6 students, to 45%, or 8 students.

High School: .
An increase in scores on the English 1o portion of the ECA from 61%, or 24 students, to 70%, or 28 students.
Students (11th and 12th graders} retaking the English 10 portion of the ECA will decrease from 40%, or 16
students, to 30%, or 12 students.

Yearly Cluster Goal: By May 2014, all students will improve performance on the benchmark Acuity test (7%, 8™, Eng.
10), which is aligned to the state English and Math test (ISTEP and ECA), by at least 15% from Predictive A to C, with an
emphasis on the writing process.

Cycle Cluster Goal: By the end of the cycle, 100% of TAP teachers will implement All chunks of the “B ME”

iting/revising strategy as measured by at least 80% mastery in all classrooms on each chunk at all levels H/M/L groups
dchieving this mastery, This is measured by a TLT member classroom observations/co- teach of the strategy and student
achievement on from pretest to posttest.

Cluster Meeting Objective:

By the end of the Cluster meeting 100% of the Cluster Teachers will be able to implement the B —Beginning chunk of the “B ME »
revising/editing strategy within all of their classes. By the end of Cluster, this will be measured by the teacher’s developed plan for
implementation of the B-Chunk.

By the next Cluster meeting, 100% of teachers will have successfully implemented Beginning Chunk for the “B ME” Strategy, as
evidenced by 80% of all H/M/L student groups producing “High” level/mastery work.

STEPS Activity Materials
What will I do? What will | need to bring with me?
1. Identify a Need: Career Teachers will review Cluster Leader:
A school data related to writing proficiency and PowerPoint
discuss trends they have seen in the classrooms | Cluster Meeting Record
Identify that may indicate student need related to BME Data Sheets
Need improvement in the writing process. Cluster Cycle 4 Goals
(8 min) 2. Master Teachers will review all school and Yearly Cycle Goals
Cluster Goals with additional focus on Building | CM:
. positive Academic Interactions and investment | Tap Binder
() between students: todays focus is Vocabulary Career Teacher Handbook
with the “Kick Me” Data from Pretest “B ME"
3. Master Teachers will review Cluster Agenda
4. Focus/Segment Chunk: “B ME” Beginning




Learn
(20 min)

1.Master Teacher present results from the “B
ME “ Pretest from Field Testing and

Discuss what research says ahout the
correlation between editing/revising and
quality of final writing,

5. Master Teachers will hand out Critical
Attributes for administering the “B ME” B
chunk scoring/grading criteria and review the
scoring with student samples of H/M/L work
from Field Testing .’

Cluster Leader:

PowerPoint

Material For Modeled Lesson

Critical attributes

Student work samples H/M/L from FT
Scoring criteria for “B” chunk

Post it notes

“Kick Me” Vocabulary Game

Rubric Questions and answers.

Develop
(20 min)

1. Cluster members will develop a plan of action for
specific students in each of their 4™ period
implementation “pick six “ H/M/L groups.

2. Master/Mentor teachers will assist in facilitating
participant learning by helping them plan for and
practice the administration of the “B ME” B Chunk to
their students,

Cluster Leader:

Highlighters

Handouts

Develop Worksheet for B Chunk

CM:

Lesson plan

Pick six 2 High, 2 medivm und 2 low siudenits
in group.

1. Cluster members will implement the “B ME *
B chunk in period 4 in the following week.

N

D (2 min.)

2. Members are prepared to administer the given B
chunk beginnings, to their 4™ period class.

3. Cluster members will score and bring back student
work from the “B ME” B chunk, separating student
work into High, Medium and Low categories based on
the provided scoring criteria from Cluster.

Apply 2. Teachers will implement all parts of our
(1 min) writing strategy in all of their writing activities
in all of their classes.
1. Master and Mentor teachers will provide support in Exit Ticket for Cluster
‘ the form of observations, continued modeling, or co-
teaching in the following week to ensure all Cluster
Evaluate

Follow-up:

Classroom Teacher:

o How will I apply the new learning in my classroom this week?

o CM will: Implement the “B ME” strategy B chunk in their classrooms in the following week.

o What will I bring to the next cluster meeting? TAP Notebook, Scored student work from the “B ME” B
chunk in High, Medium or Low categories based on the scoring criteria rubric.

o Data from the implementation of “ Kick ME “ used to build student investment in a reflective manner.

Mentor/Master Teacher:

» How will I support the application in the classroom? The M/M teachers will follow up with teachers
through observations, modeling, or co-teaching

o Focused support: implementation of the “B ME” chunk B and the “ Kick Me “ Vocabulary game.Team
members will determine type of follow up (model, team teach, observation) based on development and
conversations with career teachers and their responses to the cluster exit ticket and development sheet.
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Cluster Group Meeting Record M of “B ME” \[ lDf L S

ate: April 23, 2014 Cluster Cycle: 4 Long Range Plan Week: 25

~w¢hool Goal:
By May 2014, student achievement will increase on our English and Math State tests (ISTEP and ECA) as follows:
Middle School: :
*  Growth Goal:

ELA: Top 75% with high growth will increase from 35.4% to 36.2%.
ELA: Bottom 25% with high growth will increase from 44.4% to 45%.
7th Grade: An increase in scores on the ELA portion of ISTEP from 53%, or 12 students, to 63%, or 14 students.
8th Grade:
8A: An increase in scores on the ELA portion of ISTEP from 81%, or 18 students, to 90%, or 20 students.
8B: An increase in scores on the ELA portion of ISTEP from 33%, or 7 students, to 45%, or 10 students.
8C: An increase in scores on the ELA portion of ISTEP from 33%, or 6 students, to 45%, or 8 students.

High School:
An increase in scores on the English 1o portion of the ECA from 61%, or 24 students, to 70%, or 28 students.
Students (11th and 12th graders) retaking the English 10 portion of the ECA will decrease from 40%, or 16
students, to 30%, or 12 students.

Yearly Cluster Goal: By May 2014, all students will improve performance on the benchmark Acuity test (7, 8%, Eng,.
10), which is aligned to the state English and Math test (ISTEP and ECA), by at least 15% from Predictive A to C, with an
emphasis on the writing process.

Cycle Cluster Goal: By the end of the cycle, 100% of TAP teachers will implement All chunks of the “B ME”
iting/revising strategy as measured by at least 80% mastery in all classrooms on each chunk at all levels H/M/L groups
~«<hieving this mastery. This is measured by a TLT member classroom observations/co- teach of the strategy and student
achievement on from pretest to posttest.

Cluster Meeting Objective:

By the end of the Cluster meeting 100% of the Cluster Teachers will be able to implement the M — Middle chunk of the “B ME *
revising/editing strategy within all of their classes. By the end of Cluster, this will be measured by the teacher’s developed plan for
implementation of the M-Chunk.

. By the next Cluster meeting, 100% of teachers will have successfully implemented Middle Chunk for the “B ME” Strategy, as
evidenced by 80% of all H/M/L student groups producing “High” level/mastery work.

STEPS N\ Activity Materials ]
What will I do? What will I need to bring with me?
1. Identify a Need: Career Teachers will review Cluster Ieader:
A school data related to writing proficiency and PowerPoint
discuss trends they have seen in the classrooms | Cluster Meeting Record
Identify that may indicate student need related to BME Data Sheets
Need improvement in the writing process. Cluster Cycle 4 Goals
(8 min) 2. Master Teachers will review all school and Yearly Cycle Goals
Cluster Goals with additional focus on Building | CM:
P positive Academic Interactions and investment | Tap Binder
J between students: todays focus is Vocabulary Career Teacher Handbook
with the “Kick Me” Data from Pretest "B ME"
3. Master Teachers will review Cluster Agenda
4. Focus/Segment Chunk: “B ME” Beginning




. Learn

(20 min)

1.Master Teacher present resulis from the “B
ME “ Pretest from Field Testing and

.Discuss what research says about the
correlation between editing/revising and
quality of final writing.

5, Master Teachers will hand out Critical
Attributes for administering the “B ME” M-
Middle chunk scoring/grading criteria and
review the scoring with student samples of
H/M/L work from Field Testing .

Cluster Leader:

PowerPoint

Material For Modeled Lesson

Critical attributes

Student work samples H/M/L from FT
Scoring criteria for “B” chunk

Post it notes

“Kick Me” Vocabulary Game

Rubric Questions and answers,

Develop
(20 min)

1, Cluster members will develop a plan of action for
specific students in each of their g™ period
implementation “pick six “ H/M/L groups.

2. Master/Mentor teachers will assist in facilitating
participant learning by helping them plan for and
practice the administration of the “B ME” M Chunk to
their students.

Cluster Leader:

Highlighters

Handouts

Develop Worksheet for B Chunk

CM:

Lesson plan

Pick six 2 High, 2 medium and 2 low students
in group.

1. Cluster members will implement the “B ME *
M chunk in period 4 in the following week.

Apply 2. Teachers will implement all parts of our
{1 min) writing strategy in all of their writing activities
in all of their classes.
1. Master and Mentor teachers will provide support in Exit Ticket for Cluster
‘ the form of observations, continued modeling, or co-
teaching in the following week to ensure all Cluster
%’:ﬁ::t; 2. Members are prepared to administer the given M

chunk beginnings, to their 4™ period class.
3. Cluster members will score and bring back student
work from the “B ME” M chunk, separating student
work into High, Medium and Low categories based on
the provided scoring criteria from Cluster.

Follow-up:

Classroom Teacher:

o How will I apply the new learning in my classroom this week?

s CM will: Implement the “B ME” strategy “M”-Middle chunk in their classrooms in the following week.

o What will I bring to the next cluster meeting? TAP Notebook, Scored student work from the “B ME”
M chunk in High, Medium or Low categories based on the scoring criteria rubric.

e Evidence of implementation of any student investment activities within their classrooms.

Mentor/Master Teacher:

e How will I support the application in the classroom? The M/M teachers will follow up with teachers
through observations, modeling, or co-teaching and any other follow up activities based on need.

» Focused support: implementation of the “B ME” chunk M.Team members will determine type of follow
up (model, team teach, observation) based on development and conversations with career teachers and
their responses to the cluster exit ticket and development sheet.

O
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~ =~ ===~ Acuity Predictive DataAnalysis Steps ~ -

1. Llook at the Class Roster Report. Identify how many of your students were predicted to either
pass+, pass, or DNP. Use this information to fill in the top section of your Data Analysis
Organizér. (Note: The goals for your # of students passing is up to you!)

- 2. Identify which Tier (1,2,3, or 4) that your students fell into. Use the Test Performance on the
Class Roster Report to identify these students. Use this infarmation to fill out the bottom
portion of your Data Analysis Organizer {Student Score Classification/Grouping).

3. Look at the Class Assessment Report. Look specifically at the 5" column {Average % Points

. Obtained). Identify your critical needs, challenges, and strengths. Remember- don’t get
overwhelmed with the critical needs- choose your top 3 or 4 that you think will best help your
students be successful overall. Focus on foundational skills when necessary.

4. Use this information to identify your 3 Goal Areas- what are the 3 things that you really want
to focus on in your classroom in order to help your students be successful? Fill these 3
standards in under Target Area 1, 2, and 3.

5. Come up with a goal for these standards. When assessed, what kind of growth do you want to
see? How do you want them to do when assessed again on this standard? Put this under
section labeled “Goal.”

6. How are you going to achieve this goai? Come up with a plan. Are you going to use Acuity
instructional resources to help with lesson material or do now material? Are you going to
create a custom test to assess mastery? Are you going to do a weekly Friday review to cover
lacking foundational skills? Fiil this in under “List Resources/Instructional Strategies to Use.”

Note: You can use the Class ltem Analysis Report to identify what specific components of each
standard were addressed/mastered. '

For example, Standard 8.3.1 (Shiro Per. 5} shows that anly 27% of the points were obtained, but if you
look at the Class ltem Analysis Report it breaks that standard down into 2 components: Multiply 2
variable monomials with exponents AND divide monomials. 80% of students got “multiply 2 variable
monomials with exponents” correct, but only 33% of students got “divide monomials” correct. Thus,
as a teacher, | know that | need to focus an divide monomials to increase mastery of this standard.



Pred U _Aacuty vata Analysis Organizer: Assessment/Item Analysis Reports
v _ o Math Predictive A B 8 (Circle/Highlight One)
Teacher/Grade: Shivo | Month _{qzr__ Thireshold= Tier 3(51-75%) & Tier 4(76-100%)
Goal for # of students passing ISTEP: cﬁa Goalfor % growth: __ :
fFiow many students hit the threshold this month? | 5 ‘How many more do_you.need?— ._9 e T T
.z-j;‘red-ieted Pass/Pass-FTotHl’:—ﬁ's‘%Wiﬁﬁirease from last test? (Highlight/Circle One)

Critical Needs (<30%) I ' Challenges {755%6-51%) L f’Strenghs (76% or higher)

A .
r’;g : “Avg % ' Avg

2.3 Find ueriots 18], | A2 Selve Gom. thegn. |50/ | ALLo.5. Dividt pulys |37,
ot Mushiply polye 3371182 iwguadege 1507,

ERE 231 1AL3.2. Lnitrprze faph (551,

Targeted Areas Action Plarr:- .
{Select up to 3 targered areas for improvement based on Critical Néeds or Challenges above):

Farget Area #1: AlW.3. 'F'Wd_p 'VOGH of 1 o faJs

List Resources/Instructional | If covered later in year.

FOAL: B °/' : ’ Strategies to Use: indicate approximate
O b M&S IR=Instr. Res. CT=Cuslom Test | date
Yetails from Assessment & Item Analysis Reports: IR - o
CT7 Other

arget Area #2: Jc]. ‘.fJ‘I‘ “H[bﬁ‘/jﬁ)l ¥ HDVMI“JS
? ’ List Resources/Instructional If covered later in year,
&)' /. MW . Strategies to Use: . indicate approximate
; IR=Instr. Res. CT=Custom Test date

?m{sj";?m Assessment & ftem Analysis Reports: . IR

CT/ Other

reget Area #3: |5 1.-Solve CEerOH'i ons

TAL: . List Resources/instructional If covered later in vear,
805 /' M W Strategies to Use: indicate approximéue
. [R=lnstr. Res. CT=Custom Test | date
tails from Assessment & [tem Analysis Reports: IR _
| €T/ Other :
Student Score Classification/Grouping !
Tier 1 Tier 2 Tier 3 Tier 4 ;
0-25% . , 26-30% - 31S75% 76-100% '
Student Name | Score | Student Name | Score | Student Name { Score | Student Name | Score
[F % i . W ' {20 % m &o %
% % g1l % ;
G 3% 0> % S Jask THLL
% 1 %t % %
. % | % H %
B % 3 % 3 %
/‘_\: % % 5% %
/ % q % %
% tHp b %
% 49 % w% |
% 4 % %
P



|°r | .
Data Party!!!!!

}Predictive A B @ e

—

After analyzing the results of your most recent assessment, what are the skills or standards of concern?
Be specific. IF THERE ARE MANY, SELECT 2-3 OF HIGHEST CONCERN

(A standard concern level is that students, on average, scored below 65% on these skills, but you may add
others higher than this if you would still like to address them class-wide.)

Al Find powerf rwts o wonomials
Al Wuthply pelynomials
ME 2. Solwe proportions

How will these skills be addressed during whole-class instruction? Be specific with how, when, and
where.

(Since the majority of your class performed pooily on these skills, how will you work in re-teaching into your
curriculum? How will you know when they’ve mastered them?)

-spirg) Wto Po Nows ‘ N | |
tesk standards on guiTLes (N addion-fo necomatrial + include

n review
- spiral ino homelwork worsheets o

- priorhine. during end o e year Bt Veviow unH’S

N

Who are your students of concern? _ .
(A standard concemn level is a performance level of 65% of below. However, you may add other students who
performed higher than this if you would still like to address them for interventions. In addmon if more than
25% of your class is performing below 65%, yorneetigatars

those students hg;eﬁf mat it é'ase )




e s e AMGsT SID Ui gazer; Assessment/Ttem Analysns Reports -
Tron Mol Iyath PredlctlveA BB (Circle/Highlight One)

Teacher/Grade. Month
K\Goal for # of stndents passmg ISTEP ,
E;/ ‘ow many students hit the threshold this month? .

_ Threshold= Tier 3(51-75%) & Tier 4(76-100%)
Goal for % growth:
How many more do J’Oll need?

,:7:_ dlcted,Bass/Pass+Total~!-_[:] %Wﬂs tlnra‘t.or decrease from last test? (H:ghhght/&rcle One)

Critical Needs (<350%} - Challen

. . o Ae L o
— A .

€S (75%-31%)
s —

l Strengths (76% or higher)

Ave B

-\va

Al 10, 3. Fndpurishots | 4 24 Bl 4.u. Qimph i
1. 2.0, Solve woed prols 4. JAL. 8. ?_ so{wm

——

*_
B5Y A0 2. dlv.rhmlus

92/

(3,2, S 24y, 1ALl

555/ Klute-le- F.nd_t.mmmlmfﬂA
o |3 |

Targeted Areas Action Plan:
{Select up ro 3 targeted areas for improvement based on Critical Needs or Cfrcz!lenges above):

rarget Area #1: ]|, u% .F\hd @!ES@! E% of MDHDMI‘LIS

oaL: 207 Masteny”

List Resources/Instructional
Strategies to Use:
[R=Instr. Res. CT=Custom Test

If covered later in year,
indicate approximate
date

etails from Assessment & ltem Analysis Reporr.r.

IR

CT/ Other

argetArea#Z A 2.9, So‘w wuﬁ p}’pbmf

% 807 Masitrn)-

List Resources/Instructional
Strategies to Use:
{R=Instr. Res. CT=Custom Test

If covered later in year.

indicate approximate
date

}a-ms/ ‘from Assessment & ltem Analysis Reports:

/R

CT/ Other

rget Area #3: &|. F . L. @‘V\L PYD‘QOH'\'D{\S

24L: List Resources/nstructional If covered later in vear,
60’1 M a&w Strategies to Use; indicate approximate
* ] IR=Instr. Res. CT=Custom Test | date
tails from Assessment & ltem Analysis Reporis: IR
CT/ Other
Student Score Classification/Grouping
Tier 1 Tier 2 Tier3 Tier 4
0-25% X .26=50% 31-75% 76-100% .
Student Name' | Score | Student Name Score Student Name | Score | Student Name | Score
2? @ ' ;

%
%
%
%
o %
7N %
\_/ %
%o
%
"
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: Data Party!!!!!

Predictive A B @ O

After analyzing the results of your most recent assessment, what are the skills or standards of concern?
Be specific. IF THERE ARE MANY, SELECT 2-3 OF HIGHEST CONCERN

(A standard concern level is that students, on average, scored below 65% on these skills, but you may add
others higher than this if you would still like to address them class-wide.)

Al -3 Find POM/I’ID‘I‘S st monomials
klc'L.U-' Solwe word MPl’l)l‘)l,()"‘ls

B L. SO\WW proportins

How will these skills be addressed during whole-class mstructlon" Be specific with how, when, and

where.
(Since the majority of your class performed poorly on these skills, how will you work in re-teaching into your

curriculum? How will you know when they’ ve mastered them?)

splml it Do NowsS _ -
. dest standardS on guizees m addrhm fh, new ma,J,u.a,l
Lindude roiew : |
L spival htw. WometoNe wovnshwh 0

. prioritize dWing epd oF Year ECA review UnlTS

Who are your students of concern?
(A standard concern level is a performance level of 65% of below, However, you may add other students who
performed higher than this if you would still like to address them for i mterxgntlons In additiomn, if more th
25% of your class is performing below 65%, yo L rdiloiae et the bottommml,yc mterventlon. B
those students here if that is the case.) A




‘-r 1 LV ™ . A . R
Math Predictive A B B (Circle/Highlight One)

Teacher/Grade: _ Month
Goal for # of students passing ISTEP: Goal for % growth: __
now many students hit the threillgjgjgg onth? _&_ _ How- many—mereﬂoyou'nved"

—yedicied Pass/Pass+Total:

.-y wara Analysis Qrganizer: Assessment/item Analysis Reports

. Threshold= Tier 3(51-75%) & Tier 4(76-100%)

% Was this an increase or decrease from last test? (Highlight/Circle One)

Critical Needs (<30%)

Challenges (75%-31%)

Strenghs {76% or higher)

- ol I . | Ave® Ave
A/ 1M de B o faghwt B4FLY 5. U 11y

87. 1AL5Y. diminahon |54/

Targeted Areas Actiorr Plar

(Select up to 3 wrgeted areas for improvement based.on Critical Needs or Challenges above):

Target Area #1: fc|.8.2. Solwt quad egyukhns by factninvg

GOAL:

List Resources/instructional
]
0. Maskend-

IR=Instr. Res. CT=Custom Test

if covered later in year,
indicate approximate
date

Strategies to Use:
Details from Assessment & [tem Analysis Reporis: IR

CT/ Other

argetArea#Z Al 63 SD‘.V(. QNMFMILS in which a

List Resources/Instructio
Strategies fo Use:
IR=Instr. Res. CT=Custom Te.s-r

LqMnls A

If covered later in vear,
indicate approximate
date

R

CT/ Other

-_monppied S

el Area \¢
rperareat; A 43 Gindiopis/ powers of MopidlS
PO/ Maskng

List Resourc‘es/lnstmcnoual
Strategies to Use:
IR=Instr. Res. CT=Custom Test

If covered later in vear,
indicate approximate
date

stails from Assessment & Item Analysis Reports: IR
CT/ Other
Student Score Classification/Grouping
F ,, Tier 1 Tier 2 Tier3 Tier4
! 0-25% 26-50% 51-75% 76-100%
Student Name | Score [ Student Name Score | Student Name | Score | Student Name | Score
% == i ;
% %
% 24 %
% 27 %
% %
™ % %
}r-[\\ % %
\ _) % %
% %
& %
% o




Data Party!!!!!
Predictive @ e -g\{&l-% O

After analyzing the results of your most recent assessment, what are the skills or standards of concern?
Be specific. IF THERE ARE MANY, SELECT 2-3 OF HIGHEST CONCERN

(A standard concern level is that students, on average, scored below 65% on these skills, but you may add
others higher than this if you would still like to address them class-wide.)

A1.8-2. solw gyuad rabic egaathns
Al.83. Solwe Wmﬁts whert A perfat sgpuare eguals A

A3, Bad pow%/ roots o monomials

How will these skills be addressed during whole-class mstructlon" Be specific with how, when, and

where.
(Since the majority of your class performed poorly on these skills, how will you work in re—teachmg into your
curricnlum? How will you know when they’ve mastercd them?)

'—H’“ howr - ou!rm-l- Ui s sysioms of €@ DS .
sk Pinished Sowe indrvarh o on J

e,l mmarhml—k' 54+ will eartinue W '

S:»bshmhmu MWvancs) Nad- will be WW{%

. ack u
Loff“ howr— Cunent’ ‘unir s WM?S T plando ‘03 Mi’
M onts [ potynomidls 7 fo address Al

_ ¥ N , HCS
umm\\] aa[d?ts& n% ] 61 /A’l 63 W/ ‘W(
d wwslu,ub.

R

Who are your students of concern?
(A standard concern level is a performance level of 65% of below. However, you may add other students who
performed higher than this if you would still like to address them for mtcrvent'ons In addmon if more than
25% of your class is performmg below 65%, yRu N ;

those students here if that is the case.)




o Acuity Data Analysis Organizer: Assessment/Item Analysis R
%ge Arts Diagnostic/Predictive (Circle/Highlight One@
*  Teacher/Grade: 24 M Month (Y3} . Threshold= Tier 3(51-75%) & Tier4(76-100%)
GOAL for # students passing ISTEP: ___ = Number of Students
“FTow many students hit the threskold this month? How many more do you need?
[ .._jredicted Pass/Pass + Total: ___ %Was this an increase or decrease from last test? (Highlight/Circle One)

.Critical Needs (<50%) Clhallgges {75%-51%) l StreEEths (76% or higher)
A;;g Avg % I !:}:g
bl hAr M 2271 7.1.2 Root Wordg (885 4768 provdwng  © :[d

1.5.L_\aried word Choice 264 6.25 Naaheos POV (45 7) 6P -gevidiong | Do
7:2.3 2 (ouse [ER¥eed Chan | B0 b- 114 UnKnbwn words | 69771 1.e.1o- Oom\ﬂlex Gerst. | 9)r

Cpnterd

Target Standard #1: (5 .| . 4 \Zetoamzmq Um‘hﬁwh\ij’dQ n h’l’Pﬁrm Test USING (o itk
How will you address this standard? J

Th dail ﬁnah{secﬁ‘ W“ﬁm 'h%f'fs uSe Doe Cam T

veaccese [review ww © wie context clues e e ({}
demenstyachon. \Y\O(&PWOLW ?YOLCT?i‘lC-e o[u.nma le of &

Targe: Standard #2: (5.3.1 USe STMOWa0 Leahids *0 Tpnd \ybtrmmechon k‘&
How will you address this standard? w

in DR gw‘l—oﬁs L Will include guestions abowd— Strueturad \
Teahure ;achce mclnwﬁamou,wuo —Fouomn\cj (ﬂVIWW'
) o skl \s Wi #3 clasg Hame. NN
87 on has b Yaches Y [iatab ke W) \5\\
_:{'ﬂ-getSmndard#3 1. Q > P(halu!..e tex+ USinog Caunse and effect > QW‘
How will you, address this standard? J &J&\
We will woerr on d‘ne ikeas of cawnse ePF-cc—%/ < ec\-P.CcdlYQ W
W\‘H’) %ﬁw(: oYd anizers | P(QQ.QS&W V\-!-S-h VPS Wl }
ok Sb Xe skill. [t §Dapph(abu P Soged Sucliv)!
Student Score Classification/Grouping
Tier1 Tier 2 Tier 3 Tier 4
0-25% 26-50% 51-75% 76-100% ,
Student Name | Score | StudentName | Score | Student Name | Score | Student Name | Score
i Y- 34 % ' SQ % | e [T6%
% 3‘ ?"; $¢ % 7%7/7
% 1 % sS % -_-M o
% y YL 9% Q¢ %
% 48 % % Q0 %
% 48 % % 96 %
% % lra % %
b ) % N Y . %
() % % %
J % % % o
I % % | - % _ %
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. s _ _ Prioritizing YOUR standards
Use this'template fo input your own standards into the four categories. Remember to differentiate between whole class and small grou

For Reteach/Review, please only focus on your identifled critical needs, challenges, and strengths that you have identified and put them
correct category.

reteach.
into the

Cope

W 423
Definiiiin

Standards that you have not yet
taught. They should already live
in your long term plan, but it's
important when adjusting to be
very clear about what you have
left to cover

Standards your students have
already mastered.

-This Is content you need to
teach again with a complete
lesson or very strong mini
lessan. Can be whole group or
small group reteach depending
on mastery.

Standards that don’t need a

students bring previously

complete fesson. Rev:fw helps

studied material back to
of mind” and help students

“front

identify any gaps in their

understanding.

Standards that have not been
coveredat aly They have not
beentj e

Anything above your goal of
80%

Generally any standard below
65%. Make sure to note
whether everyone’s mastery Is
low or-just certain students

Standards between 65%-80%

Logiéa grouped units with
standards broken down into
objectives

Low priority — they could play
math games, review-homewaork
1o continue practicing the skills

Full datly objectives broken
down from the standard. Make
sure-to use your assessment

Many Options
-~ Do Now

- Math Meeting

7.2.8 - Canse
efSeck

they know how to do. information to identify their - Center Activity|
particular gaps - CSTOrilt
-  Review Game |
“Your l 7.0.10 Whole Class 2.1.3 W
Standards G-14 ©.4.9 b.1.- STmchual 1-5. ("
7.0.3% ¥ etatwres .3.%
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‘Who are your students of concern? .
(A standard concerrylevel is a performance level of 65% of below. However, you may add other students who performed highey than thi

-

s 4=

+*

=
-

. L . H . ..."":':"f.“
Now, using the above, what THREE standards do you want to focus on for the next 2-3 weeks? Put those on your data

analysis organizer.

s if you

would still like to address them for interventions. In addition, if more than 25% of your class is performing below 65%, you need to target the bottom
25% for intensive intervention. List those students here if that is the case.)

x
a

How will these students be remediated? Be specific with how, when, and where. _
(How will you work in re-teaching with these students during class, during 4™ period, outside of class, etc.? How will you know when they’ve

improved enough?)
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Acuity Data Analysis Organizer: Assessment/Item Analysis Reports
Langnage Arts Diagnostic/Predictive (Circle/Highlight One)
" Teacher/Grade: BaAULY b Month _OCY  Threshold= Tier 3(51-75%) & Tier 4(76-100%)
GOAL for # students passmg ISTEP: = Number of Students

—Vow imany students hit the threshold “this month? How many more do you need?
. redicted Pass/Pass + Total: % Was this an increase or decrease from last test? (Highlight/Circle One)

Avg
L ' r

Critical Needs (<50%) ___ _Challenges (75%-51%) ‘; Strengths (76% or kigher
. Avgh

i

Avg
%

7.6.S. Simmanes 139" [&LMM{ 657 18.4.%- edrhng

Ay,

b, 2-Verb Unmaabm | 357.17.2.3_ e cause [¢f et 52118.b.4 - edihrid

y XA

917

7.2.4- edvioria]_ghghord 46747.3.00 ?ro?ngmnda byy, 7-&3—:@ @erh\f-?zarhan

détanls

Target Standard #1: 1.5, G - wWCite Summonrtes o nelude main idea Cid.
J

How will you address this standard?

wWe wWill work on Wnhng 38 woerd Sumwmaries &F Smal

Ceotione 6F text 4o 3 thce mcivxa\naﬁﬂ\:e\} ko .

’ﬂms 1&\\ be ,rmo\e, erdly prache g Aoy
TargetStandard#2 8 Y6 Tne dwawmm O’F mul-h;ak Eo'\h; oY Cawe +'opm
How will you address this standard ?
Using Cowreee, we wui\ A e NHWWU’ZI |
Qét €e omdm: Cominars will be use b
. oo’ Uit
b (ve thern gk Snuants s w; _thhue
Target Standard #ﬂ_&_\_d,\ﬂ‘:ﬁﬂgs__m Shwi twe ¥ rl:\-mnn} Ted V‘UM .
How will you address this standard? .
Nhon WE use Prmany ¥ Secondanf sources, | will W,.,a)) |
treoe FooMmsed . queEShing DAY " Q“éfw"’lw“ 5 "%a it
et -‘Ge,a‘rv\bes which wi 6 oyl 7&/
A 2nenk j‘ Al gggg,m e
Student Score Class1ﬁcaﬁon!Gronmm£ "W e,
Tierl Tier 2 Tier 3 Tierd " 1 hk
0-25% 26-50% 51-75% 76-100% JP*M&W
Student Name | Score | Student Name | Score | Student Name ! Score | Student Name | Score ‘
il L 27 % &S 4% 5%
_ % R % % 19 %
‘? o % | bl % ‘_18?“?
L. % bl % 186 %
% % % 5"{;,07,
% % bl % %
: % Yo . % A %
- % : % 4 % 1 %
AL Bl % %% %
p, % % e % % |
T % % % %
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Teacher Name — ‘%ﬂ Wer
Grade- PR (_O hne)

Subject — 9‘5

C , Prioritizing YOUR standards
Use this template to iniput your own standards into the four categories. Remember to differentiate between whole class and small group reteach
For Reteach/Review, please only focus on your identified critical needs, challenges, and strengths that you have identified and put them into the-
correct category.

Standards that don’t néed a

This is content you need to
complete lesson. Review helps

teach again with a complete
lesson or very strong mini students bring previously
lesson. Can be whole group or studied material back tb “front
small group reteach depending | of mind” and help students

on mastery. identify any gaps in thelr

Standards that you have not yet | Standards your students have
taught. They should already live | already mastered.

g in your long term pian, but it’s
important when adjusting to be
very clear about what you have

left to cover
understanding.
Standards that have not been Anything above your goal of Generally any standard below Standards between 65%-80%
covered at all. They have not 80% 65%. Make sure to note
been taught or assessed. ’ whether everyone's mastery is
low or just certain students
Logically grouped units with Low priority — they could play Full daily objectives broken Many Ogptions
standards broken down into math games, review homework | down from the standard. Make - Do Now
objectives to continue practicing the skills | sure to use your assessment - Math Meeting
they know how to do. information to identify their - Center Activity
particular gaps - CSTDrill
) - Review Game
Your Whole Class
Standards —7-34' 9"3" '2 -1-%. :77.33216
2. 6. 7.3-1 ‘




.

Now, using the above, what THREE standards do you want to focus on for the next 2-3 weeks? Put those on your data analysis oxganizer,

Who are your students of concern?

(A standard concern level is a performance level of 65% of below. However, you may add other students who petformed higher than this if you

would still like to address them for interventions. In addition, if more than 25% of your class is performing below 65%, you need to targ

25% for intensive intervention. List those students here if that is the case.)

How will these students be remediated? Be specific with how, when, and where.

'st the bottom

(How will you work in re-teaching with these students during class, during 4" period, outside of class, etc.? How will you know when they’ve

ilmproved enocugh?)

- foamced hecY g
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Acuity Data Analysis Organizer: Assessment/ltem Analysis Reports
] Language Arts Diagnostic/Predictive (Circle/Highlight One)
Teacher/Grade: €AUey [80> ~ Month OG-~ Threshold= Tier 3(51-75%) & Tier 4(76-100%)

__GOAL for # students passing ISTEP: = Numbey of Students
( ‘ow many students hit the threshold this menth? ____ How many more do you need?
7 /4'edlcted Pass/Pass + Total: _____*Was this an increase or decrease from last test? (Highlight/Circle One)
Critical Needs (<50%) F Challenges (75%-51%) Strengths (76% or higher)
o Avg % _ Avg
1.5 Summanrds 337,012 .| Shughuyat tm@gm T.1.3 (ovitest clues | 874
e, , 20/H1.0.3 ehnclusione drori®48 % |24S eontyack Povs 74,
/41340 i /. }8.b,
124 Quthbr @.0) S1ita.e Jmmgaanggg 42/.18b4 edihng T4/

Targer Standard £ 1.6.5_Wnite Stuartes b wlude pawn tdea [Cignificant defails
How will you address this standard?

Wotk on th 85 WOId Swivivavies fo prachee | mh«dma
Yoy tht, duchen 6F who, Wiak when  where, Why ~a
T@Onmqvto Pmohce n OF and  Arherc of dle week.

Target Standard #2: 1. 2-4 HALL d&!ﬂbﬂ'ﬂ’\fﬂi’bp !

Hew will you address this standard?"

P0US on  trdMeing muthiple echves iy Vs o
Iy Ao e \“‘S\

90WYC€$ l’r{ﬁ’d ¢ dlsenmsciens Qﬂd
giji) gowwn 0?9061‘\’\5\109 Povs
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Target Standard #3: 7.2 | AT erences in. Shucture of  Intotwmctuncel et

How will you address this standard?

mwn ?nma, [Secondary SowCe andusis | will orecde

R
c{ one -iv AMows Adterrhiod Yo d@-\:exm-t text R g;g
AN

§ h wl\ alse ve probheed 1P, SWlh
%‘msrv\w WM« \ s g Y 3 |

M} A4

‘k
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Student Score Classification/Grouping

Tier 1 Tier 2 Tier 3 Tier 4
0-25% 26-50% 51-75% 76-100%
Student Name | Score’ | Student Naime | Score | Student Name - . | Score | Stndent Name . | Score
' 9%

o o]

% |

4 % " % % B %

s % | % &1 %

‘t s % o Y §1%
% 26 % L] %

uy: : % T bi% %

% 42, % r@% o

' 7 4% % R % %

EamN % % 11 % - %
AL/ % - % % %

% 41, % ' %

Y%

\]') % | | % %
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- Subject—

r - ‘.
. 4 = : ..

‘i Prlontlzmg YOUR standards

. -.5 .

Use this template to in put your own standards into the four categories. Remember to differentiate between whole class and small group f‘eteach.

For Reteach/Review, please only focus on your identified critical needs, challenges, and strengths that you have Identified and put them
correct category.

0T

Standards that you have not yet

| B

Standards your students have

This Is content you heed to

1 standards that don’t nﬁed a

nto the

taught. They should already live | already mastered. teach again with a complete complete lesson. Review helps
in your long term plan, but it's lesson or very strong mini students bring previou%iy
fesson. Can be whole group or studied material back te “front

important when adjusting to be
very clear about what you have
left to_cover

small group reteach depending
on mastery.

of mind” and help students
identify any gaps in their
understanding.

Standards between 65%-30%

9
1.4.
]

e not been Anything above your goal of Generaily any standard below
y have not 80% 65%. Make sure to note
essed. whether everyone’s mastery is’
g low or just certain students
Logically grouped units with Low priority — they could play Fuil daily objectives broken Many Options
standards broken down into math games, review homework | down from the standard. Make - Do Now
objectives to continue practicing the skills | sure to use your assessment - Math Meeting
they know how to do. information to identify their - Center Activity |
particular gaps - CST Drill
- Review Game
Your Whole Class
Standards 7‘9'5’. % '(-‘-’-4 W 1. (o a
7.1 g
7

A, [1.9.10
T
a4

3.

-
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Now, using the abo{re, what THREE standards do y:m “}antfto focus on for the next 2-3 weeks? Put those on your tiata analysis organizer.

‘Who are your students of concern?

(A standard concern level is a performance level of 65% of below. However, you may add other students who performed higher than this if you
would still Jike to address them for interventions. In addition, if more than 25% of your class is performing below 65%, you need to target the bottom
25% for intensive intervention. List those students here if that is the case.)

How will these students be remediated? Be speclﬁc ‘with how, when, and where.

(How will you work in re-teaching with these students during class, during 4™ period, outside of class, etc.? How will you know when thLy’ ve
improved enough?) :
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Acuity Data Analysis Organizer: Assessment/Ttem Analysis Reports
Language Arts Diagnostic/Predictive (Circle/Highlight One)
Teacher/Grade: AR [BC  Month _Ock  Threshold= Tier 3(51-75%) & Tier 4(76-100%)

GOAL for # students passing ISTEP:___=Number of Students
“_ ow many stndents hit the threshold this month? How many more do you need?
~—redicted Pass/Pass + Total: % Was this an increase or decrease from last test? (Highlight/Circle One)

Critical Needs (<50%) Challex_lge (75%-51%) Strenﬂs (76% or higher)
e ‘HTE-I p——

Avg
Yo

7.2.1 Stnichmal Fearsies| 38718.1.3 \ords n onterd! 35/18.4: 8 edrhn

864
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Target Standard #1: 7.9 | diifevemces n Shthwal Peobwes

How will you address this standard?
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Target Standard #2:71.9. %Y OLP de 0 t e A QQ{S

How will you address this standard?
Focws on mdyvdmeing mulhpic ©,0V.s Yhvoudh (.mma

WETeS.  Iniyvdmce’ nte SUUSSWNS and
() axound o?posrhbnaﬁ Povs

Qs

Target Standard #3: 8.1.3 . WOYdS \n  opyiext

How will you address this standard?
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Student Score Classification/Grouping

r Tier 1 Tier 2 Tier 3 Tier 4

0-25% 26-50% 51-75% 76-100%

S Name Student Name Score | Student Name | Score | Student Name
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TS T LS woe D i gt el 4y Prioritizing YOUR standards
Usg this template to input your own standards inte the four categories. Remember to differentiate between whole class and small group reteach.
For Reteach/Review, please only focus on your identified critical needs, challenges, and strengths that you have identifled and put them (nto the

correct category.

Standards that you have not yst | Standards your students have This Is content you need to Standards that don't need a
taught. They should already live | already mastered. teach again with a complete complete fesson. Reviéw helps
in your long term plan, but it's . lesson or very strong mini students bring previously
important when adjusting to be tesson. Can be whole group or studied material back to “front
small group reteach depending | of mind” and help students

very clear about what you have
left to cover oh mastery. identify any gaps in thejr
. understanding.
Standards that have not been Anything above your goal of Generally any standard below Standards between 65%-80%
covered at all, They have not 80% 65%. Make sure ta note
been taught or assessed, whether everyone’s mastery s
low or just certain students
How it'sdone | Logically grouped units with Low priority — they could play Fulf daily objectives broken Many Options
standards broken down Into math games, review homework | down from the standard. Make - Do Now
objectives to continue practicing the skills | sure to use your assessment - Math Meeting
they know how to do. information to identify their - Center Activity
particular gaps - CSTDrill
! ’ © -  Review Game
Your Whole Class
Standards 7.a.1 8 4.9 | 73.7F 7’;" !
7-a4 1% 3.1.3 724
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Now, using the abo;'e, what THREE standards do ;rou Wani¥ to focus on for the next 2-3 weeks? Put those on your data analysis organizer.

Wheo are your students of concexn?

(A standard concern level is a performance level of 65% of below. However, you may add other students who performed higher than this if you

wouild stiil like to address them for interventions. In addition, if more than 25% of your class is performing below 65%, you need to target the bottom.
25% for intensive intervention. List those students here if that is the case.)

Hese students be remediated? Be specific with how, when, and where.

(How will you work in re-teaching with these students during class, during 4™ period, outside of class, etc.? How will you know when they’ve
improved enough?)
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Data Party Implementation Follow-Up Name _gmnﬂm_&w

1. When are you implementing these data plans? Please indicate the date you will be teaching the

target standard i it will be in your current unit. If it is in a future unit, please indicate the
approximate month,

O Target Standard 1 Target Standard 2 Target Standard 3
- 7A Dates/Months (92 ﬁ..- m\:j (,:l.‘( -l\ﬂ»“ll‘]— 18.%- unit 6
oA Ao Thanksgiving
8A Dates/Months 7. 5 S- Nauq?j dm 6“ -122 v{t; %‘g OF"
B DETT G
8B Dates/Months 1 el 1-2.1 u )
hOMEWOYE.
Chates/Months | @ -1-3-WONK 0N i Ms;hi;ll': 7%2"%34 *
8C Dates/Months 104 -de oty
bve¢alin ) - }Q
Snonee " [on s -6 W arglaeck

\Ola%

2. How will you track mastery/improvement of these standards? {When we meet, how will we be
able to see if the re-teaching/review/teaching worked?

M arade- Summaries v otheo( -W\rouo)k weeiqj

ewoYK
Wip o»\\)/o qggessed tn um+ test awcs-honé U&mﬁ

—~ Surees nd dhou
O ¥ ermiwanes asseced helign Womewrsrk

3. Val, Heather, and Lindsey will be coming into your classroom to follow up on these data plans
and provide support. Using the above dates, what are 3 dates/times that we can come in to
support you with your data party implementation?

CD’W\C- l%"“ 3* ¢ debate Could be RISSY
W -
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Fountain/Hendey Re-Testers

Standard: 10.14 10.2.4 10.2.5 103.12 10313 10.3.3 10.3.4 10.3.5 10.3.6 10.3.9 10.4.2 10.4.3 10.6.1 10.6.2 10.6.3 Student Avg.
Student:

Rodgers, Rodnesia
Webb, Cheyenne
Marcum, Sabrina
Outlaw, Courtnee
Brown, Cherish
Goodman, Savannah
Bemis, Ronald

Class Avg
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Part 4: Implementation
Documentation for Indicator #9

2014-15 School Calendar




University Heights Preparatory Academy
2014-2015 School Calendar

M|T|W|T]|F 7-25-Middle School Jumpstart/ECA Remediation 1-2- Winter Break; No School
1| 2| 3] 4 July 28-Aug.1 Teacher Institute 5-PD/Work Day
< 6- Students Return To School

19 - MLK Day; No School

1 -New Student Orientation 13- College/Career Day;Fult Day Students
1 - Back To School Barbeque/Registration 13-School Wide Service Learning 2] 3] 4 5] 6
4 - First Day for All Students 16-Presidents Day; No School (Make-Up} '

28--Back to School Night 25-27-Intersession

1 - Labor Day; No School 30-31 Spring Break Begins/No School

15 -College/Career Day; Full Day

19-School Wide Service Learning

M|T|(W|T|F 3 - End of First 9 Weeks 1-3- Spring Break; No School
1 2 15-17 - Intersession 6 - School Reconvenes

6 7] 8| 9] 10 20-24 Fall Break; No School

13| 14

27| 28{ 29| 30| 31

M|T|W]|T]|F 7- Parent Teacher Conference/No Students 1-PD, No School for Students; Snow Day
3| 4 5] 6 26-28 - Thanksgiving Break; No School 25-Memorial Day; No School

L34
16-18-Final Exams 2-4- Finals All Students M|T|(W|T]|F

1| 2| 3] 4| 5 19- End of 1st Semester/Half-Day Students 5-Last Day For Students 1 5
8| 9| 10| 11| 12 22-31-Winter Break; No School 5- Graduation 10|11} 12
; 8-9 Teacher Work Day 15] 16| 17| 18| 19
22| 23| 24| 25| 26
29| 30
183 Student Days

200 staff Days
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