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Title I – 1003(g) School Improvement Grant
2015-2016 School Year Grant Application


Part 1: Grantee Information
Applicant Information
	School Corporation/Eligible Entity
	Gary Community School Corporation   
	Corp #
	4690   

	School 
	West Side Leadership Academy   
	School #
	4163

	Superintendent Name
	Dr. Cheryl Pruitt
	Email
	clpruitt@garycsc.k12.in.us   

	Title I Administrator Name
	Dr. Albert J. Holmes Jr. 
	Email
	ajholmes@garycsc.k12.in.us

	Principal
	Mr. Terrance A. Little
	Email
	tlittle@garycsc.k12.in.us

	Mailing Address
	9th and Gerry St. 
	City
	Gary
	Zip Code
	46406

	Telephone 
	219-977-2100   
	Fax
	219-977-2168   

	Total Funding Request
	$6,862,780.30   


	|X| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure               


 Application Type:


Important Dates
	1003(g) LEA application released
	May 27th, 2015

	1003(g) webinar 
(Will be recorded and posted on the website.)
	May 28th at 2 pm
May 29th at 10 am

	Open calls for prospective schools
	June 2nd at 2 pm; June 4th at 10 am; June 10th at 2 pm

	Technical assistance for prospective schools
	June 17th at 12-4:30 pm; June 19th at 12-4:30 pm 

	LEA applications due
	July 7th, 2015 

	Preliminary award notification 
	August 12th, 2015


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  
The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 
· Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
· [bookmark: Check14]Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
· If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements (only need to check if school is choosing RESTART model)
· Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
· Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
· Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
· Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected (n/a for charter schools)
· Report to the SEA the school-level data required under leading indicators for the final requirements 
· The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.
· This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members.
· Establish and maintain fiscal control and fund accounting procedures, as set forth in 34 CFR Part 7 and in applicable federal and state laws and regulations.
· The Title I School Improvement funds will be used only to supplement and not supplant federal, state and local funds a school would otherwise receive.
· Prior written approval must be received from the Indiana Department of Education before implementing any project changes with respect to the purposes for which the proposed funds are awarded.
· Retain all records of the financial transactions and accounts relating to the proposed project for a period of three years after termination of the grant agreement and shall make such records available for inspection and audit as necessary.
· Provide ongoing technical assistance to schools identified for Title I School Improvement as they develop or revise their school improvement plan, and throughout the implementation of that plan.
· Coordinate the technical assistance that is provided to schools in Title I School Improvement. Assistance to schools may be provided by district staff or external consultants with experience and expertise in helping schools improve academic achievement.
· Expenditures contained in this Title I School Improvement Application accurately reflect the school improvement plan(s).
· Assist the school in analyzing results from the state assessment system and other relevant examples of student work. Technical assistance will be provided to school staff to enable them to use data to identify and solve problems in curriculum and instruction, to strengthen parental involvement and professional development, and to fulfill other responsibilities that are defined in the school improvement plan.
· The district will help the school choose and sustain effective instructional strategies and methods and ensure that the school staff receives high quality professional development relevant to the implementation of instructional strategies. The chosen strategies must be grounded in scientifically based research and address the specific instruction or other issues, such as attendance or graduation rate, that caused the school to be identified for school improvement.
· The Indiana Department of Education may, as they deem necessary, supervise, evaluate, and provide guidance and direction to the district and school in the management of the activities performed under this plan.
· The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely and accurate manner.
The LEA must check each waiver that the LEA will implement
|_|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a Transformation or restart model.  (only need to check if school is choosing RESTART model)
|X| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
By signing below, the LEA agrees to all assurances above and certifies the following: 
· The information in this application is, to the best of my knowledge, true. The agency named here has authorized me, as its representative, to file this application and all amendments, and as such action is recorded in the minutes of the agency's meeting date.
· I have reviewed the assurances and the LEA understands and will comply with all applicable assurances for federal funds.
· I will participate in all Title I data reporting, monitoring, and evaluation activities as requested or required by the United States Department of Education, the Indiana Department of Education (IDOE), and Indiana Code, including on-site and desktop monitoring conducted by the IDOE, required audits by the state board of accounts, annual reports, and final expenditure reporting for the use of subgrant funds.
· By submitting this application the LEA certifies that neither it nor its principals nor any of its subcontractors are presently debarred, suspended, proposed for debarment, declared ineligible or voluntarily excluded by any federal agency or by any department, agency or political subdivision of the State of Indiana. The term “principal” for purposes of this application means an officer, director, owner, partner, key employee or other person with primary management or supervisory responsibilities, or a person who has a critical influence on or substantive control over the operations of the LEA.
· The LEA has verified the state and federal suspension and debarment status for all subcontractors receiving funds under the fund associated with this application and shall be solely responsible for any recoupment, penalties or costs that might arise from use of a suspended or debarred subcontractor. The LEA shall immediately notify the State if any subcontractor becomes debarred or suspended, and shall, at the State’s request, take all steps required by the State to terminate its contractual relationship with the subcontractor for work to be performed and supported by funding from the application.
Superintendent Signature: __________________________________ Date: _______________
Title I Administrator Signature: ______________________________ Date: _______________
Principal Signature: ________________________________________ Date: _______________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Example: Mrs. Joan Smith
	Example: Title I Resource Teacher

	Eric McMahon
	Assistant Principal

	Marcus Upshaw
	Assistant Principal

	Chaitra Wade
	Assistant Principal

	Joseph Peterson
	Teacher

	Des’Tina Paige
	Teacher

	Minta Beck
	Parent Assistant

	Latrease Ballard
	Parent 

	Latricia Booker
	Technology Specialist

	Terrance A. Little
	Principal

	Dr. Albert J. Holmes
	Executive Director of Innovation and Improvements

	Dr. Cordia Moore
	Assistant to the Superintendent



Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/
Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Example: Student and Parent Forum
	3/15/14
	25
	5
	1
	1
	3
	200
	Principal discussed elements of SIG and Transformation Model with group – opened up for public question/comment

	Student and Parent Forum
	5/5/15
	15
	4
	1
	3
	3
	10
	Administrator discussed current state of school and elements of SIG and school improvement plans. 

	Student and Parent Forum 
	5/12/15
	10
	2
	1
	3
	3
	8
	Administrator discussed current state of the school, data and elements of the SIG and school improvement plans. 

	Administrative Self-Assessment and Planning
	5/4/15
	3
	1
	4
	3
	3
	0
	Administrators discussed areas of weakness and focus for the school in coming years. 

	District/School Meeting
	6/22/15
	3
	1
	1
	3
	3
	0
	District and School Leadership discussed elements of SIG and methods for school improvement. 

	District/School Meeting
	6/4/15
	3
	1
	4
	3
	3
	0
	School and LEA met to discuss Scholastic’s role in the school and the SIG grant. 

	Consultation Meeting with District and Board     
	6/29/15
	3
	5
	4
	3
	3
	1
	Discuss with Board and Superintendent the SIG 1003(g) Plan







Describe process and comments from Family and Community Input: 
· How and when was information shared?
· What were the pieces of key input used from Family and Community?
· How was input incorporated into your grant?
· How was your grant changed as a result of input? 
	Family and Community Input

	Family  
	The information was shared in several parent and student forums by administrators. Administrators were candid about the results of data and the steps that needed to be taken to improve the school based on findings. Family and students were invited to give input on their experiences at West Side. The largest concern was regarding instruction. Too often, students felt belittled by teachers, bored, and simply disengaged. Students were not motivated to attend class because of so many negative experiences. Expectations were not clear for a number of teachers, leaving students wondering about their progress. This input confirmed what administrators had already surmised from the data. Effective staff must be recruited and staff moral must be addressed. There must be a strong focus on not only getting the correct staff, but using the correct instructional tools and monitoring data constantly so that we do not lose students along the way. These are three of the major areas that the SIG Transformation will help to address. 

	Community 
	Community Forums were held but not many community members were in attendance. As a school we have conducted outreach via phone, web inquiries and even face-to-face. Most community members, including alumni, would like to help but are simply unaware of how they can help. They are aware of the sources for which the school is lacking. The Family and Community Engagement Specialist position was created in response to community concerns. The school decided that there should be one point person that will lead all initiatives for community partners and develop a cohesive strategy to utilize the school’s resources most effectively. 










Part 3: Schools to be Served by LEA	
	Schools to be Served by LEA – ALL schools who qualify must be listed

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority (P)
Focus (F)
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	West Side Leadership Academy
	9-12
	Priority
	Transformation
	

	Jefferson Elementary School

	K-8
	Priority
	Transformation
	

	Marquette Elementary School
	K-8
	Priority
	Transformation
	

	Wirt-Emerson VPA
	5-12
	Focus
	Transformation
	

	Beveridge Elementary School 
	K-8
	Priority
	Transformation
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




Part 4: Needs Assessment and Goals
	Subgroup Achievement Indicators
Review Subgroup Data via the NCLB drop-down under the Accountability tab: http://compass.doe.in.gov/dashboard/overview.aspx

	Student Groups - ELA
	% of this group passing
	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Example: LEP
	35%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing
	55% passing
	60% passing

	All Students
	37.3%
	66
	HIGH-Compared to other schools in the state and in the district. Has not received the rigorous instruction needed to meet and exceed State Standards. 
	40% passing
	46% passing
	55% passing
	60% passing
	65% passing

	African American
	36.5%
	62
	HIGH- Compared to other schools in the state and in the district. This group is reflective of the school’s overall passing rate therefore more rigorous, effective instruction is needed to yield better results. 
	39% passing
	45% passing
	55% passing
	60% passing
	65% passing

	Asian/Pacific Islander
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	Hispanic
	N/A
	N/A
	Data was suppressed by the State due to low numbers. 
	N/A
	N/A
	N/A
	N/A
	N/A

	White
	N/A
	N/A
	Data was suppressed by the State due to low numbers
	N/A
	N/A
	N/A
	N/A
	N/A

	Students with Disabilities
	4.0%
	1
	HIGH- These students have not received the wraparound support needed to meet State Standards
	8%
	12%
	16%
	20%
	24%

	LEP
	35.7%
	10
	Slightly High- compared to other subgroups within the school. These students are from non-Western culture. 
	38% passing
	43% passing
	50% passing
	55% passing
	60% passing

	Free/Reduced Lunch
	35.3%
	42
	HIGH- compared to other schools in the state and other subgroups within the school. More socio-emotional support must be established to assist these students with barriers that affect their attendance and classroom performance. 
	38% passing
	43% passing
	50% passing
	55% passing
	60% passing

	HS required - % of non-passers of ECA who pass by 12th grade
	41.2%
	14
	Moderately lower- compared to other subgroups within the school. These students are need additional reinforcement and instruction in order to achieve because of the time that passes between the introduction of the material and when they pass the ECA. 
	45% passing
	50% passing
	60% passing
	65% passing
	70% passing

	Student Groups - Math
	% of this group passing

	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Example: LEP
	35%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing
	55% passing
	60% passing

	All Students
	46.1%
	83
	HIGH- compared to other schools in the state; however, the failure rate is moderately lower than the rate of the district. Students must receive more rigorous and effective instruction.
	50% passing
	57% passing
	65% passing
	70% passing
	75% passing

	African American
	46.5%
	80
	Moderately higher than other schools in the state; however the failure rate is moderately lower than other schools within the district. This group is reflective of the school’s population and must receive more rigorous and effective instruction.
	50% passing
	57% passing
	65% passing
	70% passing
	75% passing

	Asian/Pacific Islander
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	Hispanic
	N/A
	N/A
	Data was suppressed by the State due to low numbers.
	N/A
	N/A
	N/A
	N/A
	N/A

	White
	N/A
	N/A
	Data was suppressed by the State due to low numbers. 
	N/A
	N/A
	N/A
	N/A
	N/A

	Students with Disabilities
	12.5%
	3
	HIGH- compared to other subgroups within the schools. These students have not received the wraparound support that they need to meet/exceed State Standards. 
	16%
	20%
	24%
	28%
	32%

	LEP
	15.6%
	7
	HIGH- compared to other subgroups within the school. These students are from Non-western culture.
	20% passing
	25% passing
	35% passing
	40% passing
	45% passing

	Free/Reduced Lunch
	48.7%
	57
	Slightly lower than other subgroups in the school and other schools within the district. More socioeconomic support must be given to address needs outside of the school that may hinder their attendance and classroom performance. 
	50% passing
	55% passing
	65% passing
	70% passing
	75% passing

	HS required - % of non-passers of ECA who pass by 12th grade
	14.6%
	6
	HIGH- compared to other subgroups within the school. This group needs more reinforcement and effective instruction over time because taught material is forgotten as more time passes. 
	17% passing
	22% Passing
	30% passing
	38% passing
	45% passing


Complete the table below for each available subgroup that did not pass in English/language Arts and/or mathematics.  
This section identifies the school’s needs assessment and goals – there is not a “required” number of subgroups which should be designated as “High, Med, Low” Risk.  
Complete the table below for your overall student population.
	Overall Achievement
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Percent of students proficient on ISTEP 
(Both ELA and Math) (3-8)

	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	Percent of students proficient on ISTEP 
(ELA) (3-8)

	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	Percent of students proficient on ISTEP 
(Math) (3-8)

	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	Percent of students proficient on IREAD
(Spring Test Only) (3)

	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	10th grade ECA pass rate
(English 10)

	36.4%
	40%
	45%
	55%
	65%
	70%

	10th grade ECA pass rate
(Algebra I)

	56.0%
	60% 
	65%
	70%
	75% 
	80%

	Non-Waiver Graduation Rate – HS only


	78.7%
	80%
	83%
	85%
	88%
	90%

	College enrollment rates – HS only


	13%
	15%
	20%
	30%
	40%
	47%



	Leading Indicators
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	1. 	Number of minutes within the school year that students are required to attend school
	61,200
	73,740
	82,540
	82,540
	82,540
	68,940

	2.    Number of daily minutes of math instruction

	60
	130
	130
	130
	130
	130

	3.    Number of daily minutes of EL/A instruction

	60
	130
	130
	130
	130
	130

	4. 	Dropout rate – HS only

	34%
	29%
	24%
	19%
	14%
	9%

	5. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)
	84%
	86%
	89%
	92%
	94%
	96%

	6. 	Number of students completing advanced coursework (e.g., AP/IB), or advanced math coursework – HS only
	453
	490
	520
	560
	620
	630

	7.  Number of students completing dual enrollment classes – 
HS only
	43
	47
	56
	79
	101
	145

	8.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.) – HS only
	64
	75
	90
	105
	120
	130

	9.  Types of increased learning time offered 
· LSY- Longer School Year
· LSD- Longer School Day
· BAS-Before/After School
· SS- Summer School
· WES-Weekend School
· OTH-Other	
	BAS
	BAS, SS
	BAS, SS, LSY
	BAS, SS, LSY
	BAS, SS, LSY
	BAS 

	10. 	Discipline incidents – number of suspensions and/or expulsions
	225
	200
	170
	130
	90
	50

	11. 	Truants – number of unduplicated students who have received truancy letters or action, enter as a whole number
	203
	183
	145
	120
	100
	80

	12. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)
	IN-17
IMP-21
EF-16
HEF-0
	IN- 10
IMP-17
EF-25
HEF-2
	IN-5
IMP-13
EF-32
HEF-4
	IN-3
IMP-6
EF-38
HEF-7
	IN-2
IMP-4
EF-38
HEF-10
	IN-2
IMP-2
EF-36
HEF-14

	13. 	Teacher attendance rate
       (must be a percentage between 0.00 and 100.00)
	82%
	85%
	90%
	93%
	95%
	96%


Complete the table below regarding key areas of student learning indicators.  Include your 2014-2015 data as baseline data, as well as upcoming goals. 
For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. Each area should be tied back to data above and address the subgroup needs identified.
	Instructional Programs

	LEA analysis 
	West Side Leadership Academy has made improvement when looking at longitudinal data. The 13-14 ECA pass rates (listed above in the chart) were higher than the pass rates of the previous five years; however, there is much growth to be done instructionally. Currently, there is some standardization of curriculum and instruction, but more is needed. For the last two years, West Side has worked hard to implement the Carnegie Curriculum with fidelity and those efforts are reflected in their increased math scores. (ECA Pass Rates: (10.4% in 2010, 24.1% in 2011, 14.4% in 2012, 5.7% in 2013, 46.1% in 2014). They will continue Carnegie implementation. While they have seen some improvement in English, the improvement has not been as significant nor has it been consistent. A viable, curriculum must be selected and implemented with fidelity along with coherent reading and writing curriculum maps and assessments. The English ECA pass rate for 2013-2014 was only 37%, up 13% from the previous year. While some of this was due to more administrative support. Better results can be achieved by implementing a curriculum with proven results. Significant support and attention must also be given to the sciences as no marked improvement has happened in that area. (Only 2 students passed the Biology ECA in 2014 and only 1 in 2013). Like Math and English, specific instructional support must be given to the sciences. The administration must also conduct a curriculum review in order to decide the best science curriculum that will align to the State Standards and give students the tools they need to succeed. Finally, the graduation rate also increased last year by 20%, with the percentage of students graduating with honors doubling from a little over 4% to almost 10%. Even with these numbers, students were not well-prepared for post-secondary studies nor was there any follow-through. An extended school year and some instructional support helped these students but more rigor and relevance must be added to instructional programs to ensure that students are receiving what they need to excel. 
Auditing and selecting a viable curriculum is only one major change that must occur. The other area that must be addressed to achieve gains is to improve the effectiveness of instruction. Over 66% of teachers are ineffective or need improvement. These numbers have remained relatively stable over the last year in spite of numerous opportunities for improvement. For the 2014-2015 school year, administration has offered content-specific and instructional strategy PD on a weekly basis, during common planning times and after school. Attendance is spotty at best. Over the course of the year, little improvement has been seen in over 50% of the teachers in spite of numerous feedback and observation sessions. Based on standards that administrators set for classroom and learning environment, less than 50% of teachers maintained an acceptable classroom environment over the course of this school year. West Side envisions implementing a viable curriculum for each core subject as well as increasing the effective use of interactive technology in the classroom and inclusion of elective subject areas into the improvement of the overall instructional program. 

	Justification for Selected Interventions (include alignment to model chosen)
	Given the numerous supports that administrators have put in place over the last two years, it seems that the Transformation model would be best. The Transformation Model allows the administrators, in conjunction with the LEA, to audit the curriculum and implement a more effective instructional programs that are aligned to State Standards. Some of this work has already begun with the implementation of Carnegie; however, the school would like to implement Scholastic, using the Read 180 program to tackle the wide-scale literacy deficiencies that are seen school wide. This would address the high need effective, energetic, and competent instructors. It also gives the school and the district the opportunity to recruit willing staff members who are open to professional development, growth opportunities and leadership opportunities. The Transformation Model also offers the flexibility to extend the school year and the school day. West Side has already implemented a longer school day by offering more math instruction which resulted in huge math gains. West Side would like to continue the additional math instruction, adding English instruction with it as well at the end of the day. Also, the Transformation Model affords the school an opportunity to utilize a year-round school calendar. Research has already indicated that long gaps in instruction contribute to students forgetting more. (Specifically, all students lose math skills over the summer while literacy losses vary by socioeconomic group. See this link to the article: http://www.washingtonpost.com/wp-dyn/content/article/2009/06/14/AR2009061402427.html?sid=ST2009061402437) With the year-round schedule in conjunction with an extended year, we would be closing the large summer gap, while affording students the opportunity to still receive instruction and leadership training during intercessions. 
Finally, the Transformation Model offers more flexibility to the principal, who will fairly evaluate teachers with the evaluation system that is currently used, the modified RISE Evaluation. This evaluation takes student growth into account and will give administrators a birds eye view on the specific strategies for which teachers need support as well as indicate their ineffective teachers and remove them from the school if no improvements are made with coaching. For student growth to be accurately accounted for, the Transformation model will provide the resources for West Side to focus on data collection and disaggregation. West Side will implement a baseline assessment to gauge where students begin at the start of the school and will continue to use informal assessments so that student growth can be accurately determined Each assessment, along with teacher curriculum maps will be stored in a data storehouse that West Side is looking to purchase called Pivot. It will not only house the data, but run reports that are easy to read and full of information so that teachers and staff can use the data to inform their instruction. Currently, job-embedded PD is already being offered weekly; however, it will become more targeted (based on weekly observations and student data) and more frequent as a result of student data analysis that will be conducted on an ongoing basis. 



	School Leadership

	LEA analysis 
	The current principal has been in West Side for two school years and has a track record of success at previous schools. Each of the three previous schools that the principal has served in showed significant increase in student achievement and culture and climate. During the principal’s two years at West Side, there has been an improvement in culture and climate including, visible décor of the school, increased focus on student achievement and data-driven instruction, and decrease in number of student incidents. 
The principal should continue to set the stage for instructional growth and improvement. He must also continue to work with his leadership team in order to ensure that everyone buys into the school mission and vision of the school. 

	Justification for Selected Interventions
(include alignment to model chosen)
	Although the Transformation Model dictates that the principal should be replaced this principal has only been in place for 2 years and has made significant strides in spite of the many setbacks presented. The LEA will submit evidence based on the ESEA waiver that indicates the principal is qualified to lead the Transformation. The Transformation intervention will give him the opportunity to recruit, orient, develop and retain high-quality staff that can bring the mission and vision of the school to life and to bring a sense of urgency to the transformation that we would like to see at West Side. 

The principal has already lead the leadership and school improvement teams in recreating a mission and vision that is more suited to where West Side is headed. This was step one of a process of transforming the culture and climate of the school. With the Transformation Model, the school will have the opportunity to brand itself according the new, compelling mission and vision and drastically transform the culture of the school. With this model, the principal will offer incentives for teachers who meet and excel their goals. This will create a climate of 1) accountability 2) positive reinforcement and 3) results. Teachers will understand that student growth is a reflection of their work, thereby changing their allegiance to the vision of the school. 
The Transformation model will also provide the resources to hire a behavior interventionist and truancy specialist that will target two other areas in need of improvement: attendance and RTI. Students cannot receive instruction if they are not in school. Therefore, leadership will put a concerted effort into preventing truancy and addressing interventions that need to be done before it is too late. With a school wide RTI plan in place, West Side would like to see a decrease in student suspensions and increase in attendance across every student sub-group.
Finally, the Transformation Model will also address the area of developing leadership. Over the last two years, the principal has attempted to create committees to help address school wide problems (i.e. attendance, discipline, school monitoring processes). West Side’s goal with this grant to recruit staff who are willing to participate in these committees and to give the principal an opportunity to develop those leadership skills in each staff member, as well as provide them with content specific training that offers research-based solutions to address these ongoing problems.  





	School Infrastructure

	LEA analysis 
	The current infrastructure for the school must be improved. Currently, the principal holds the majority of leadership positions which take away his time for instructional leadership. The principal must focus more on instructional leadership so that West Side can see the gains that we desire. A review of current assigned roles and responsibilities has been completed by the school to assess what changes need to be made to improve productivity and allow for the principal to focus more on being an instructional leader. Also, the LEA will grant the principal more operational flexibility, especially in the areas of Human Resource and Budgeting. 
Furthermore, based on the school’s identified needs, (focus on data-driven instruction, focus on literacy and improvement of culture and climate) roles should be realigned to match the school’s new mission and vision. 

	Justification for Selected Interventions
(include alignment to model chosen)
	The Transformation model would be particularly useful in this area. Based on the assessment conducted with the leadership team, the following positions were determined to be important: Data Coach. While the current leadership team has been more diligent in collecting data (student scores and credits along with deficiencies are readily available, observations and feedback are available) not much has been done to disaggregate that data. The Data Coach would be hired to create a school-wide system for collecting and utilizing ALL data including, but not limited to: attendance, discipline, graduation rate, post-graduation success, student baseline data, growth increments, area of weaknesses, parental outreach indices and any other relevant data). This has been an area of weakness and without data, it becomes difficult to pinpoint root causes for specific and school-wide issues. Secondly, a Post-Secondary Specialist will be crucial to increasing the college and career-readiness rate of the school. One person dedicated to this endeavor will set the expectations for college and career preparation by offering support and direction for students. They would be responsible for preparing students from the time they enter Freshman Year, until graduation. Finally, with financial incentives, PD, recognition and other leadership opportunities, highly effective staff members will retained and increase their expertise in a variety of leadership areas ranging from data analysis to teacher training, curriculum development and programming. Teachers would receive the opportunity to lead initiatives in varying areas of the school need and also the opportunities to gain more knowledge in those areas so that they can be more effective. With a Behavior Interventionist working in conjunction with the Dean, discipline issues and school wide strategies can be implemented to address that problem. 
As LEA, the Transformation Model allows us to grant the principal the flexibility necessary to ensure that the school needs are met. This model would also be helpful as West Side builds a more robust infrastructure to support the student services team (Parent Assistants, Counselors, Social Workers) with the Truancy Specialist, Behavior Interventionist and Post-Secondary Coach. That staff needs additional support and training particularly on outreach and more evidence-based practices to help students. Many of our students, over 90%, have free or reduced lunch waivers and so they face significantly more social-emotional barriers than other students. The LEA is willing and capable of granting West Side’s principal the flexibility that is necessary to bring about urgent, substantial change to this high school. 




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|X| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure   
Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.
	Describe how the model corresponds to the data, findings, analysis and self-assessment.

	Rationale for selected model
	Connection to and addressing of Subgroup Data
	Connection to and addressing of Overall Achievement Data
	Connection to and addressing of Leading Indicators

	The Transformation model was selected for West Side because it is the model that will be most effective at addressing the issues that the school faces. The Turnaround Model does not adequately address the problem of the number ineffective staff. The Restart Model is not necessary since the school will not need to close for a year and reopen. A closure is also not necessary since the school, in conjunction with the LEA are able to enact change. The Transformation Model is a best fit because it offers the principal the operational flexibility that is necessary to ensure that the school can be most effective. It also allows that the evaluation system will be considered to ensure highly effective staff are in place which would drastically transform the face of West Side. Furthermore, the school’s mission and vision are aligned with the Transformation Model. The leadership is seeking drastic change, school wide implementation of technology into instruction, a culture of data-informed instruction, implementing comprehensive instructional reform strategies, increasing the length of the school year and the school day, and adopting a new governance structure. 
	At West Side, over 90% of the student population is qualified for free or reduced lunch and over 90% of the student population is African-American. These students typically need more social-emotional supports in order to succeed because there are so many barriers outside of the classroom that impact their performance. Furthermore, instructional effectiveness becomes more important when other factors are impacting student performance that are beyond the school’s control. The Transformation model will allot the time and the resources the school needs to address the social-emotional concerns that exist for those students by adding a summer transition program for those entering into their first year, utilizing a year-round schedule to close the summer gap, using intercessions to develop student leadership, reevaluating the effectiveness of the credit recovery program and implementing it with fidelity. 
The Transformation model will also allow for infrastructure change by allowing the school to hire a Family and Community Engagement Specialist which will address several areas of need: 1) Engagement of school partners to provide wraparound services to the students 2) Outreach to parents on a bi-weekly/monthly basis and 3) Communicating on a regular basis to engage family and community in school decisions and to provide regular updates on student learning. 
Two other subgroups that will be addressed as priorities are the English Language-Learners and the Special Education Students. The hiring of a data coach will be specifically useful for these two subgroups so that the school can identify what specific areas of need these students have so that teachers can properly address it. Implementing a school-wide support system for special education students, where special education teachers collaborate weekly and implement the school’s selected curriculum with fidelity will be key in order to see success. 
Because the free and reduced, population and the African-American population are over 90% of the school, strategies to address these two sub-groups will bring school wide transformation.
	The school data indicates that although there have been some improvements in student achievement there is still major school change that is necessary. There is major improvement needed instructional effectiveness overall. The Transformation Model will 1) Evaluate and recruit current staff with more highly effective staff who will fully support the mission and vision of the school. 2) Allow for the school to implement a rigorous, viable curriculum with fidelity. 3) Offer professional, job-embedded PD that is specific to teacher need on a regular basis. 4) Hire the staff needed to build and sustain support for school partnerships and outreach so that all stakeholders work in conjunction with the school for student success. 5) Create an expectation of post-secondary planning by hiring a post-secondary coach that will work with teachers, students, parents, staff, universities, etc. to not only prepare students academically, but identify and support students in areas of highest need so that they are successful post-graduation. 6) Provide the support needed in order to properly address the social-emotional needs of the students that hinder learning and achievement. (Over 90% of the population is qualified for free or reduced lunch. Research shows that those students face a host of issues outside of the school that impact achievement.) 
Additionally, another high priority of the school is to collect, analyze and use data in the most effective way. The hiring of a data coach will be part of the process that ensures a school-wide data system is in place and that all staff learn how to read and analyze data effectively. The data coach will work with staff and administration to ensure that a school-wide “response to intervention model” is created and implemented. This will address the school’s culture of low expectations.
Finally, the overall student data indicates that there is a school-wide problem which has been identified by the LEA as a lack of effective instruction by staff and a lack of support of the mission and vision. Both the student performance data and school environment data indicate that in order for significant change to take place there must be new staff in place and the principal must be granted flexibility to select, maintain and develop effective staff. Currently, less than 1/3 of the teachers are effective as measured by staff summative evaluations and over 2/3 of the staff are either ineffective or need improvement as measured by the school’s summative evaluations. 
	Data from the leading indicators shows that students have at least 60 minutes of math and ELA instruction per day; however, based on the low proficiency levels of the school what needs to be addressed is the quality and quantity of instruction since the school still has an F rating. Some afterschool support has been offered, which has showed gains for the students and staff that do participate. More participation is needed as well as more support. Finally, the dropout rate is high, 34%. This indicates that the school has not been able to address factors that would put our students at risk for dropping out (i.e. truancy, suspensions, expectations, etc.)
The Transformation Model would provide the support we need as far as recruiting and retaining staff that will hold high expectations of the students. Teachers’ expectations do play a role in student performance (Kaufman, Bradbury and Owings, 1992). As a school, we must not only focus on quality instruction but putting monitoring systems in place in order to make sure that our strategies our working. The Data Coach will address this need by setting up school wide systems for collecting, understanding and implementing data. 
The Transformation Model will also provide us with the resources in order to effectively implement a school-wide RTI Strategy as well as a strategic plan for addressing those subgroups of students that need additional help. The Family and Community Engagement Specialist will solidify and build nurturing relationships with family and the community to help increase student attendance and family engagement. 
Because the Transformation Model focuses strongly on data, community engagement, instructional excellence and evaluation of teacher effectiveness, it will address these areas of improvement that the school leadership team along with the LEA have identified that are evident through the leading indicators. 



	Describe how the model will create teacher, principal, and student change.

	Change begins with leadership. Therefore, the Transformation Model will create principal change first and foremost. Under the new governance structure, the principal receives more authority, and accountability for the school. While principal has a good working relationship with the LEA, this model will assist in him in seeing more substantive change at a faster rate based on the decisions of his leadership team. Being the team who knows West Side the best, this model will encourage the principal to really use data to inform all decisions because of the accountability necessary. This model will also alleviate the burden of other school matters by changing the infrastructure, thereby allowing the principal to truly be the instructional leader of the school. The principal can dedicate a greater percentage of his time on improving direction instruction and reviewing curriculum. West Side’s new vision: To Become The Premier School of Northwest Indiana has set a standard of excellence from the leadership. The principal already has a sense of urgency, the Transformation model will provide the flexibility and resources to produce tangible results in student achievement. 
With renewed focus of the leadership, teachers will be impacted. First, a new set of teachers will bring the energy, passion and skills to provide students with effective instruction. A new staff will also bring a renewed morale and school culture. With this model, the professional development will become a more vital, and mandatory component of collaboration and leadership development. Using incentives, teachers will be rewarded for their diligent work and student achievement while continuing to seek to become better instructors. Furthermore, opportunities for leadership development will become available to teachers. They will have the opportunity to gain more content knowledge and other skills that are effective both inside and outside of the classroom. 
Because teacher expectations and effective instruction directly impact student results, the result of principal and teacher change will result in student change. All of the data presented throughout this report indicates the low attendance rate, low graduation rate, low reading and math proficiency. Students tend to dropout when they don’t understand their school work or once no interventions have been created to address behavior/academic/emotional issues. With this model, students will receive additional social-emotional support (which will cut down on suspensions). They will also receive quality instruction (which will result in better performance in school and post-graduation). Students will also develop more leadership skills from the host of sports and after school activities that will be run in order to promote talent and leadership development within each of the students. 





Part 5a: Selection of Improvement Model – SMART GOALS
RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Grant Goals
*CLOSURE schools do not need to complete SMART goals
Complete one overall SMART goal for culture and two to three overall SMART goals for academics (for ELA and math at minimum).  
These goals will drive your entire grant.
	
SMART Culture Goal 

	By May 2016, West Side Leadership Academy will reduce the number of infractions by 10% as measured by the number of suspensions and expulsions and increase student attendance by 3% as measured by the attendance percentage in our student information system. By May 2017, West Side will reduce the number of infractions by 10% as measured by the number of suspensions and expulsions in the school year and increase student attendance by 3%. Each year afterwards West Side will reduce the number of infractions by at least 10% and increase attendance by at least 3% for the duration of the grant. 
















	
SMART Academic Goal

	ELA Academic Goal
By May 2016, 40% of West Side’s students will be proficient in English/Language Arts as measured by the English ECA. By May 2017, 46% of West Side’s student population will be proficient in English/Language Arts as measured by the English ECA, increasing by at least 5% each year after for the remaining three years of the grant. 









	Math Academic Goal
By May 2016, 50% of West Side’s students will be proficient in Math as measured by the Algebra I ECA. By May 2017, 57% of West Side students will be proficient in Math as measured by the Algebra I ECA, with at least a 5% increase in proficiency each year afterwards for the remaining three years of the grant. 
	Other Academic Goal (optional)
By May 2016, 10% of West Side’s senior class will be college and career-ready as measured by the Indiana Department of Education standards. By May 2017, 12% of the senior class will be college and career-ready as measured by the Indiana Department of Education standards with at least a 4% increase each year afterwards for the remaining three years of the grant. 








Part 5b: Selection of Improvement Model – Planning Year – 2015-2016

	TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Planning Year - SY 2015-2016

	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	
Budgeted Items

	Principal Changes and Flexibility

Building Culture
	Principal/LEA

-LEA and Principal will outline expectations for operation of the school as a Transformation 
-Principal will write clear, high expectations for student and staff as well as implement the school’s new vision and mission statements. 
-Principal will be paired with a mentor from ICLE that will give feedback regarding principal performance throughout the year.
-Leadership team will recruit and interview candidates starting June 2015 and select staff members. 
-Staff Orientation will be held prior to the start of school. (Administration Team)
-Purchase cameras to promote school safety and security. (Principal) 
	Phase one (1st quarter)
	Given the current principal’s track record and that it will be his third year serving as the principal, the LEA will keep the principal. However, the principal will work with the LEA to form a written agreement granting more flexibility in operations. This agreement will be completed by the end of Summer 2015.
Additionally, a new mission and vision statement have already been created for West Side Leadership Academy. 
The principal will be paired with an ICLE mentor in August 2015 and staff orientation will take place 1 week prior to the opening of school on August 24th. Staff training will include new rules and procedures, disaggregation of data and planning time. 
	-ICLE Mentor
-Teacher Recruitment Fund
-Professional Development Money for staff to return prior to the first day of school. (1/2 day for 8 days)

Cameras promoting school safety

	Effectiveness of staff and recruitment/ retainment of staff

Professional Development
	Principal/LEA

-Daily observations and feedback sessions will be given by administration.  
-Staff incentives will be used to reward those who are making positive contributions to the school culture and climate (extracurricular activities) as well those who show growth in their student classes. 
-Job-embedded professional development will be offered on an on-going basis. PD will be scheduled and selected based on teacher and team needs to address areas that data indicates are weak.
	Phase two (2nd quarter)
	Principal will work in conjunction with LEA to outline procedures specifically for the hiring and recruitment of staff that both parties will adhere to. Human Resource Procedures will be implemented in August 2015. The School Leadership Team has a set recruitment and interview process in place that ensures candidates are interviewed by more than the principal; however, the principal has the final say. 
During the first two weeks of school, administrators will observe and get baseline data for instruction and begin to write growth plans (to be completed within the first 4 weeks of school) for teachers. 
	Staff incentive funds for bonuses and stipends
-Supplies for student activities
-Professional Development Money (1 hr, 1 day a week) 

	Principal Changes and Flexibility

Instructional Programs

Professional Development
	Principal/LEA

-LEA will evaluate the progress of the school and offer suggestions for improvement based on the school’s data. 
-Evaluation of the success of the instructional programs will be conducted (i.e. Carnegie, Scholastic, etc.) 
- Professional Development will be offered on an ongoing basis. 
	Phase three (3rd quarter)
	LEA will evaluate the progress of the school and the principal thus far in operations, instructional programs and professional development offerings. Principal is to provide a PD schedule, attendance records, budget records, progress monitoring reports of student assessments for each instructional program. Any adjustments that need to be made for the following year should be recommended during this time if the school is not on track for the above mentioned SMART Goals. 
	Professional Development

	Building Culture

Family and Community Engagement

	School Leadership Team

-Family and Community Engagement Specialist will host meetings throughout the year to include community partners and families in the school decision making process. Feedback will be collected and reviewed by the school leadership team in order to make decisions about school processes. 
-School will secure two new community partners providing services to students. 
	Phase four (4th quarter)
	The Family and Community Engagement Specialist will be responsible for weekly outreach and monthly events for parents and guardians. All documentation will be kept and reviewed as part of the monitoring process to ensure that we are employing all efforts to engage parents.
Additionally, the school will provide evidence of at least two new partnerships that will provide services to the students.  
	Family and Community Engagement Specialist Salary
Postage and Printing for newsletters and outreach mailings.

	Effectiveness of staff and recruitment/ retainment of staff

Instructional Programs

Professional Development
	Principal/LEA

-LEA will determine if principal has been successful and should continue with Transformation based on the principal’s final evaluation.
-Principal will determine if any infrastructure changes need to be made based on staff evaluations. 
-Leadership Team will make adjustments to any instructional programs that need adjusting based on the school’s end of year data. 
-Summer Professional Development will be offered surrounded data, curriculum
	Phase five (summer 2016)
	By the end of the summer all staff should be recruited and hired for the new school year through the recruitment and hiring process agreed upon by the school and the LEA. 
A curriculum and assessment team will meet over the summer to make recommended and necessary changes to the school’s curriculum and review data in preparation for the following school year. 
Professional Development surround Carnegie, Scholastic and Leadership will be offered throughout the summer to adequately prepare teachers for the necessary tools that they need to be successful. 
	Professional Development Salary (4 days a week, 4 hours a day, 5 weeks)












Part 5c: Selection of Improvement Model – Implementation Years – SY 2016-2017, SY 2017-2018, and SY 2018-2019

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 
Complete the table below detailing the 3-year implementation plan.  EACH principle in the “guidance document” MUST have action steps, person(s) responsible, implementation pieces for each year, and budgeted items – all REQUIRED FEDERAL PIECES and IN CONDITIONS must be included in this section.  RURAL schools (as defined under subpart 1 or 2 of part B of Title VI of the ESEA Rural Education Assistance Program) may elect to modify ONE principle for Transformation or Turnaround.  
Please see the “guidance document” for required federal pieces, IN conditions, samples, details, and more information. 
	Implementation Principles
	Action Steps and Person(s) Responsible
	SY 2016-2017
	SY 2017-2018
	SY 2018-2019
	Budgeted Items

	-Use the Current Principal Selection based on ESEA Flexibility Waiver

-Redesign the school leadership structure to grant the principal operational flexibility (including, staffing, calendars/time, and budgeting).  

Principle 1
	Review principal effectiveness through monitoring and submission of evidence to IDOE. (Principal/LEA)

-Develop a plan to build leadership capacity, develop teacher leaders, and identify roles and responsibilities. (Principal)

-Create a leadership team that will lead the school improvement planning and monitoring process and build leadership. (Principal
	LEA will review principal effectiveness and make recommendations based on progress made during the school year. 

Principal will develop teacher leaders and build leadership capacity through delegation and monitoring of school responsibilities and projects such as cross-curriculum planning, cross-collaboration and data analysis. Principal will also provide ongoing leadership training to teacher leaders.

Principal will meet bi-weekly with the School Improvement Team (whom will be identified at the end of SY 2015-2016) to ensure that targets are being met and to reevaluate strategies that are not working. The School Improvement Team will have to make recommendations for progress based on data that is collected from the previous school years. This team will being their meetings in Summer 2016. 
	LEA will review principal effectiveness and make recommendations based on progress made during the school year and send evidence of progress to IDOE.

Principal will develop teacher leaders and build leadership capacity through delegation and monitoring of school responsibilities and projects such as cross-curriculum planning, cross-collaboration and data analysis. Principal will also provide ongoing leadership training to teacher leaders.

Principal will meet bi-weekly with the School Improvement Team (whom will be identified at the end of SY 2016-2017) to ensure that targets are being met and to reevaluate strategies that are not working. The School Improvement Team will have to make recommendations for progress based on data that is collected from the previous school years. This team will being their meetings in Summer 2017.
	LEA will review principal effectiveness and make recommendations based on progress made during the school year and send evidence of progress to IDOE.

Principal will develop teacher leaders and build leadership capacity through delegation and monitoring of school responsibilities and projects such as cross-curriculum planning, cross-collaboration and data analysis. Principal will also provide ongoing leadership training to teacher leaders.

Principal will meet bi-weekly with the School Improvement Team (whom will be identified at the end of SY 2017-2018) to ensure that targets are being met and to reevaluate strategies that are not working. The School Improvement Team will have to make recommendations for progress based on data that is collected from the previous school years. This team will being their meetings in Summer 2018.
	Professional Development

School Improvement Planning Salaries for Summer

	 Use locally adopted systems to evaluate current staff, remove ineffective staff and recruit/hire staff that are competent and qualified to help students succeed. 

Principle 5
	-Use the modified RISE Evaluation to appropriately determine staff effectiveness. (Principal)

-Rehire no more than 50% of current staff, recruit and hire effective staff members. Recruitment will begin when grant is approved. Recruitment/interview and hiring process will be guided by the Principal and the leadership team. 
(Principal)

-Provide incentives (financial, supplies, etc.) to retain staff that have the necessary skill set to help students succeed.
(Administration Team)

-Create a schedule that provides collaboration time and allows for leadership capacity to be built. (Administration Team) 

Create and implement New Hire Orientation Process for SY 2015-2016 to be reviewed annual and adjusted based on data and findings.
	Administration Team will use the modified RISE system to conduct baseline observations and feedback sessions within the first two weeks of school and create a professional growth plan for each teacher. Administrators will conduct at least 3 observations daily and at least 1 feedback conversation per day. 

Implement a stipend system to reward high-performing teachers.  

Implement a recommitment process for staff. Begin recruitment for the next school year in March 2016. Recruitment will be done through fairs, partnerships with local universities and web postings. 

Implement schedule where blocks of time are set aside for teacher collaboration and data analysis for instructional planning. 

Begin planning for new hire orientation in April 2016. Training will begin 2 weeks before classes begin. 


	Administration Team will use the modified RISE system to conduct baseline observations and feedback sessions within the first two weeks of school and create a professional growth plan for each teacher. Administrators will conduct at least 3 observations daily and at least 1 feedback conversation per day. 

Implement a stipend system to reward high-performing teachers. 

Implement a recommitment process for staff. Begin recruitment for the next school year in March 2017. Recruitment will be done through fairs, partnerships with local universities and web postings. 

Implement schedule where blocks of time are set aside for teacher collaboration and data analysis for instructional planning. 

Begin planning for new hire orientation in April 2017. Training will begin 2 weeks before classes begin.
	Administration Team will use the modified RISE system to conduct baseline observations and feedback sessions within the first two weeks of school and create a professional growth plan for each teacher. Administrators will conduct at least 3 observations daily and at least 1 feedback conversation per day. 

Implement a stipend system to reward high-performing teachers.

Implement a recommitment process for staff. Begin recruitment for the next school year in March 2018. Recruitment will be done through fairs, partnerships with local universities and web postings. 

Implement schedule where blocks of time are set aside for teacher collaboration and data analysis for instructional planning. 

Begin planning for new hire orientation in April 2018. Training will begin 2 weeks before classes begin.
	Recruitment costs for hiring effective staff.

Professional Development Salaries

Funding for New Hire Orientation (4 hours, 8 days) 

	Provide quality, ongoing, job-embedded staff development that is aligned to the school’s instructional program and goals that will equip staff to be effective in instruction and implementing school Transformation strategies.

Principle 5
	Create a professional development schedule based on the school’s identified areas of improvement, and basic Transformation principles that will be in effect. (Administration Team) 


	Implement professional development 1 week prior to school opening for all returning and new staff that will highlight previous year’s data, current year goals and areas of focus. 
Have ongoing professional development surrounding content, (weekly) instructional strategies (weekly) data (bi-weekly), technology (bi-weekly) and leadership training for identified staff (monthly). PD will include, administration-led session, teacher-led sessions, and off-campus professional developments through ICLE, Carnegie, Scholastic and other identified instructional leader organizations. 

The administration team will review instructional data weekly to identify areas of strength and weakness and adjust professional development topics accordingly. 
	Implement professional development 1 week prior to school opening for all returning and new staff that will highlight previous year’s data, current year goals and areas of focus. 
Have ongoing professional development surrounding content, (weekly) instructional strategies (weekly) data (bi-weekly), technology (bi-weekly) and leadership training for identified staff (monthly). PD will include, administration-led session, teacher-led sessions, and off-campus professional developments through ICLE, Carnegie, Scholastic and other identified instructional leader organizations. 

The administration team will review instructional data weekly to identify areas of strength and weakness and adjust professional development topics accordingly.
	Implement professional development 1 week prior to school opening for all returning and new staff that will highlight previous year’s data, current year goals and areas of focus. 
Have ongoing professional development surrounding content, (weekly) instructional strategies (weekly) data (bi-weekly), technology (bi-weekly) and leadership training for identified staff (monthly). PD will include, administration-led session, teacher-led sessions, and off-campus professional developments through ICLE, Carnegie, Scholastic and other identified instructional leader organizations. 

The administration team will review instructional data weekly to identify areas of strength and weakness and adjust professional development topics accordingly.
	Professional Development Salaries



	Use data to identify and implement an instructional program that research-based, vertically aligned and aligned with State Standards.

Principle 3 and 4
	Conduct a curriculum audit. (Administration Team).

Conduct Formative Assessment Development and Training (Administration Team) 

Implement a comprehensive ramp-up program for students and subgroups that are at highest-risk. (Administration Team) 

Integrate technology-based supports into instruction. (Principal, Technology Specialist)

Increase rigor by offering more AP and Dual Credit classes as well as support to ensure that low-achieving students can take advantage. 

Implement summer transition program for entering freshmen. (Assistant Principal)

Implement credit recovery program to increase the number of on-track students and the graduation rate. 


	Selected curriculums (Scholastic and Carnegie) will be implemented with fidelity with professional development offered to teachers where data indicates weaknesses to be addressed. An identified science curriculum will be implemented. 
Beginning summer 2016, staff will receive training on assessment development and implementation.

A comprehensive ramp-up program will be implemented from students who were identified as high risk students at the end of the 2015-2016 SY. They will participate in additional instructional minutes in Math and English as well as intervention programs offered during the school day. 

Interactive whiteboards and technology will be added to all classrooms. 

Creating a summer transition program that prepares freshmen for English 9 and Algebra I as well as acclimate them to the school’s culture and climate based on student risk assessment. 

Implement a robust credit recovery system to help students get on track and increase the graduation rate. Sophomores, juniors and seniors that have been identified as high need based on the school’s criteria at the end of the 2015-2016 SY will be scheduled to enroll in credit recovery during the school day in addition to their normal classes.  
	Selected curriculums (Scholastic and Carnegie) will be implemented with fidelity with professional development offered to teachers where data indicates weaknesses to be addressed. An identified science curriculum will be implemented. 
Beginning summer 2017, staff will receive training on assessment development and implementation.

A comprehensive ramp-up program will be implemented from students who were identified as high risk students at the end of the 2016-2017 SY. They will participate in additional instructional minutes in Math and English as well as intervention programs offered during the school day. 

Interactive whiteboards and technology will be added to all classrooms. 

Creating a summer transition program that prepares freshmen for English 9 and Algebra I as well as acclimate them to the school’s culture and climate based on student risk assessment. 

Implement a robust credit recovery system to help students get on track and increase the graduation rate. Sophomores, juniors and seniors that have been identified as high need based on the school’s criteria at the end of the 2016-2017 SY will be scheduled to enroll in credit recovery during the school day in addition to their normal classes.  
	Selected curriculums (Scholastic and Carnegie) will be implemented with fidelity with professional development offered to teachers where data indicates weaknesses to be addressed. An identified science curriculum will be implemented. 
Beginning summer 2018, staff will receive training on assessment development and implementation.

A comprehensive ramp-up program will be implemented from students who were identified as high risk students at the end of the 2017-2018 SY. They will participate in additional instructional minutes in Math and English as well as intervention programs offered during the school day. 

Interactive whiteboards and technology will be added to all classrooms. 

Creating a summer transition program that prepares freshmen for English 9 and Algebra I as well as acclimate them to the school’s culture and climate based on student risk assessment. 

Implement a robust credit recovery system to help students get on track and increase the graduation rate. Sophomores, juniors and seniors that have been identified as high need based on the school’s criteria at the end of the 2017-2018 SY will be scheduled to enroll in credit recovery during the school day in addition to their normal classes.  
	Scholastic,

Professional Development Salaries

Formative Assessment Training

Supplies for Ramp-up program

Salaries for Ramp-up program. 

Interactive whiteboard technology. 

Salaries for summer transition teachers. 
Supplies for summer transition program. 

	Promote the continuous use of student data to inform and differentiate instruction in order to meet several the specific needs of individual students.

Principle 6
	Hire a data coach. (Principal) 

Create a school-wide data collection and analysis plan that will promote the collection, use, analysis and application of student data for highly effective instruction and student support programs. (Data Coach)

Disaggregate report card data and prepare for discussion with IDOE including the responses to data findings and analysis. (Administration Team and Data Coach)

Create a school-wide intervention system. (Social-Emotional Support Team) 

Set aside collaborative time for teachers to review and disaggregate data. (Administration Team) 

Conduct regular reviews of data from State, District, and internal school sources regarding academic, behavioral, social-emotional, and parent involvement status to guide the School Leadership Team decision-making processes. (School Leadership Team)

Purchase Pivot software to serve as a data storehouse to store data, run reports and disaggregate data for the school leadership team. (Principal) 
	Data coach will utilize and train teachers to utilize the Pivot System for collecting data and understanding reports. Administration will expect teachers to have data posted as well as referenced in their weekly lesson plans. 

Data coach will schedule meetings for the full staff (monthly), grade level and content area team (bi-weekly) meetings. During these meetings specific data will be reviewed and staff will have the opportunity learn strategies for disaggregation and application of data findings. Reports will be written after each meetings with action steps and recommendations. 

Administration Team and Data Coach will meet during summer 2016 do review data and set goals for the coming school year. Findings will be prepared for meeting with IDOE.

The Social-Emotional Support Team will implement the school-wide RTI system and implement recommended interventions for identified students in each tier based on data from the end of the 2015-2016 SY. 

Data Coach will constantly review all sources of data and present to administration, school leadership, School Improvement Team and the LEA as evidence for decisions that are implemented. 

At least 25% of staff will be proficient in using the Pivot System to extract the data that they need to inform instruction. 
	Data coach will utilize and train teachers to utilize the Pivot System for collecting data and understanding reports. Administration will expect teachers to have data posted as well as referenced in their weekly lesson plans. 

Data coach will schedule meetings for the full staff (monthly), grade level and content area team (bi-weekly) meetings. During these meetings specific data will be reviewed and staff will have the opportunity learn strategies for disaggregation and application of data findings. Reports will be written after each meetings with action steps and recommendations. 

Administration Team and Data Coach will meet during summer 2016 do review data and set goals for the coming school year. Findings will be prepared for meeting with IDOE.

The Social-Emotional Support Team will implement the school-wide RTI system and implement recommended interventions for identified students in each tier based on data from the end of the 2016-2017 SY. 

Data Coach will constantly review all sources of data and present to administration, school leadership, School Improvement Team and the LEA as evidence for decisions that are implemented. 

At least 50% of staff will be proficient in using the Pivot System to extract the data that they need to inform instruction.
	Data coach will utilize and train teachers to utilize the Pivot System for collecting data and understanding reports. Administration will expect teachers to have data posted as well as referenced in their weekly lesson plans. 

Data coach will schedule meetings for the full staff (monthly), grade level and content area team (bi-weekly) meetings. During these meetings specific data will be reviewed and staff will have the opportunity learn strategies for disaggregation and application of data findings. Reports will be written after each meetings with action steps and recommendations. 

Administration Team and Data Coach will meet during summer 2016 do review data and set goals for the coming school year. Findings will be prepared for meeting with IDOE.

The Social-Emotional Support Team will implement the school-wide RTI system and implement recommended interventions for identified students in each tier based on data from the end of the 2017-2018 SY. 

Data Coach will constantly review all sources of data and present to administration, school leadership, School Improvement Team and the LEA as evidence for decisions that are implemented. 

At least 75% of staff will be proficient in using the Pivot System to extract the data that they need to inform instruction.
	Salary for Data Coach

Data Collection and Disaggregation Software.

	Establish schedules that increase the learning time: by increasing minutes in core subjects (Math/English) by after school enrichment, lengthening the school year and adding a summer enrichment program.

Principle 7
	Create a schedule for a year-round school. (Principal)

Implement a ramp-up program for students that are identified as high-risk for failure.
(Teachers and administration)

Create a freshman transition program that gives instructional support in reading and math to entering 9th grade students. (Teachers and Administration) 

	Implement year-round schedule, in which school begins 3 weeks earlier in August, students have a two week intermission after first trimester and another two week intermission after second trimester. During intercessions, students identified based on academic and behavior data will come to school for ½ days in order to receive leadership training or tutoring services for academic areas such as science, math and English. (Administration Team) 

Ramp up program- Students will be identified at the end of the 2015-2016 School year and will begin after school enrichment and tutorial twice a week after school at the beginning of the school year. Weekly monitoring will be done to ensure students are getting what they need in order to be successful. 

Students will be identified based on ISTEP scores at the end of the 2015-2016 SY and will be placed in the appropriate transition track. All incoming freshmen will be invited to participate in the transition program. 
	Implement year-round schedule, in which school begins 3 weeks earlier in August, students have a two week intermission after first trimester and another two week intermission after second trimester. During intercessions, students identified based on academic and behavior data will come to school for ½ days in order to receive leadership training or tutoring services for academic areas such as science, math and English.. (Administration Team) 

Ramp up program- Students will be identified at the end of the 2016-2017 School year and will begin after school enrichment and tutorial twice a week after school at the beginning of the school year. Weekly monitoring will be done to ensure students are getting what they need in order to be successful. 

Students will be identified based on ISTEP scores at the end of the 2016-2017 SY and will be placed in the appropriate transition track. All incoming freshmen will be invited to participate in the transition program.
	Implement year-round schedule, in which school begins 3 weeks earlier in August, students have a two week intermission after first trimester and another two week intermission after second trimester. During intercessions, students identified based on academic and behavior data will come to school for ½ days in order to receive leadership training or tutoring services for academic areas such as science, math and English.. (Administration Team) 

Ramp up program- Students will be identified at the end of the 2016-2017 School year and will begin after school enrichment and tutorial twice a week after school at the beginning of the school year. Weekly monitoring will be done to ensure students are getting what they need in order to be successful. 

Students will be identified based on ISTEP scores at the end of the 2016-2017 SY and will be placed in the appropriate transition track. All incoming freshmen will be invited to participate in the transition program.
	Salaries for Ramp Up Program

Salaries for Freshman Transition Program.

Cost for Year Round Program

	Provide social-emotional and community-oriented services for students: implementing culturally competent and community engagement programs focused on academic success, hiring a community engagement specialist, changing student enrollment processes, utilizing a behavior interventionist, and engaging the community in wraparound services for students. 

Principle 2 and 8
	Hire Family and Community Engagement Specialist (Principal)

Host Quarterly Open Houses and Programs to bring in families and community organizations into the school with the purpose of supporting students’ academic endeavors.
(Family and Community Engagement Specialist)

Create a recruitment and enrollment process that involves teachers, administration and school partners.
(Administration Team) 

Make new partnerships with community organizations that can provide wraparound services to students by assisting with student activities and academic tools for success.
(Family and Community Engagement Specialist) 

Implement a monthly parent and stakeholder survey to receive regular feedback on school improvements and areas of weakness. 
(Family and Community Engagement Specialist, Parent Assistants, Teachers, Data Coach) 
	Family and Community Engagement Specialist will disseminate a schedule of events to all family and community partners during summer of 2016 and host quarterly events focused on literacy, math, science and other academic areas. These events will involve community partners and parents so that relationships can be built and stakeholders can interact with school staff to bring about student progress. 

Administration Team will institute a new recruitment and enrollment process in order to engage families with the school. Target will be to increase enrollment by 8%. 

Family and Community Engagement Specialist will seek new partners that can support the school in providing extracurricular and other after school activities for students. We will also seek for partners that can assist with instructional support outside of the classroom (i.e. developing better study habits, involving parents in homework and other academic projects.)

Monthly surveys will be sent out with monthly newsletters to gauge parent and stakeholder feedback of the school. Data will be collected and reviewed in order to improve outreach techniques and school processes. 
	Family and Community Engagement Specialist will disseminate a schedule of events to all family and community partners during summer of 2017 and host quarterly events focused on literacy, math, science and other academic areas. These events will involve community partners and parents so that relationships can be built and stakeholders can interact with school staff to bring about student progress. 

Administration Team will institute a new recruitment and enrollment process in order to engage families with the school. Target will be to increase enrollment by 10%. 

Family and Community Engagement Specialist will seek new partners that can support the school in providing extracurricular and other after school activities for students. We will also seek for partners that can assist with instructional support outside of the classroom (i.e. developing better study habits, involving parents in homework and other academic projects.)

Monthly surveys will be sent out with monthly newsletters to gauge parent and stakeholder feedback of the school. Data will be collected and reviewed in order to improve outreach techniques and school processes.
	Family and Community Engagement Specialist will disseminate a schedule of events to all family and community partners during summer of 2018 and host quarterly events focused on literacy, math, science and other academic areas. These events will involve community partners and parents so that relationships can be built and stakeholders can interact with school staff to bring about student progress. 

Administration Team will institute a new recruitment and enrollment process in order to engage families with the school. Target will be to increase enrollment by 12%. 

Family and Community Engagement Specialist will seek new partners that can support the school in providing extracurricular and other after school activities for students. We will also seek for partners that can assist with instructional support outside of the classroom (i.e. developing better study habits, involving parents in homework and other academic projects.)

Monthly surveys will be sent out with monthly newsletters to gauge parent and stakeholder feedback of the school. Data will be collected and reviewed in order to improve outreach techniques and school processes.
	Family and Community Engagement Salary

Event Costs for Open Houses

Recruitment costs for student recruitment.



	Governance, Structure and Support: The school will report to the SIG Manager. The LEA will allow the principal to have control of the calendar, budget and human resources.

LEA will define its role in the SIG planning process, designate a staff member to be over the SIG process and submit all assurances as well as put into effect a monitoring process for SIG. 
	Create a contract granting the principal/school more autonomy over calendar, budget and human resources in exchange for more accountability per IN conditions for SIG Transformation Model.
(LEA)

Submit all assurances to IDOE (LEA).

Create and implement a monitoring process which will hold the school accountable and on track. (SIG Manager) 
	Principal will follow said guidelines for operational flexibility in hiring, budgeting and calendar. Principal and LEA will review findings from data from the 2015-2016 year and make any changes that are necessary for the improvement of the school. 

LEA will check-in weekly with the school through a process that is created in conjunction with the school to ensure that all principles of the SIG are being carried out at the school level. (LEA)
	Principal will follow said guidelines for operational flexibility in hiring, budgeting and calendar. Principal and LEA will review findings from data from the 2016-2017 year and make any changes that are necessary for the improvement of the school. 

LEA will check-in weekly with the school through a process that is created in conjunction with the school to ensure that all principles of the SIG are being carried out at the school level. (LEA)
	Principal will follow said guidelines for operational flexibility in hiring, budgeting and calendar. Principal and LEA will review findings from data from the 2017-2018 year and make any changes that are necessary for the improvement of the school. 

LEA will check-in weekly with the school through a process that is created in conjunction with the school to ensure that all principles of the SIG are being carried out at the school level. (LEA)
	Costs will come from General Fund, Title I and Title II

	     
	     
	     
	     
	     
	     

	     
	     
	     
	     
	     
	     








Part 5d: Selection of Improvement Model – Sustainability Year - SY 2019-2020

RESTART, TRANSFORMATION, TUrnAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 
Complete the table below detailing the last year of SIG funding – the Sustainability Year.  
	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	
Budgeted Items

	Leadership

Maintaining Culture
	School principal will continue to build leadership capacity, develop teacher leaders and providing ongoing professional development. 

Building culture and climate will continue to be reviewed in staff meetings and professional development. Ongoing observations and feedback by administration will keep all staff members calibrated maintaining the school mission and vision at the forefront of their minds. 
	Phase one (1st quarter)
	School principal will continue to give leadership training during set aside meeting times during the school day. The school improvement team will continue to be active and work with the administrators to ensure ongoing monitoring of all school processes in their bi-weekly meetings. 

The procedures outlined in the implementation year for staff and students will continue to be followed. Administrators will continue to conduct daily observations and feedback sessions to ensure that teachers stay on track. 
	General Fund, Title I and Title II

	Effectiveness of staff and retainment of staff

Professional Development
	Administrators will continue to observe and give feedback to staff members.

Weekly professional development will be offered by administrators that address individual and team weaknesses. The professional developments will be voluntary and offered after school weekly. 
	Phase two (2nd quarter)
	The Post-Secondary Coach and Behavior Interventionist will be phased out. The Post-Secondary Coach will train the Counselors on how to build and maintain those relationships with colleges and universities. 

Professional Development will continue to be offered during the school day at collaboration times. The Professional Development selected will be based on identified weaknesses as seen in the student data. 

	Professional Development Salaries

	Leadership

Instructional Programs

Professional Development
	LEA and Leadership Team will meet to review progress and review data. All leadership members will continue to be developed in their specified roles and responsibilities.

Instructional programs will be reviewed by the administration team. Data will be reviewed on effectiveness and student gains so that a decision can be made if the current instructional programs will be continued for the following year. 

Ongoing, job-embedded professional development for grade levels and content areas will continue to be conducted on a voluntary basis. Teachers will be allowed to lead in areas that data indicates are their areas of strength. 
	Phase three (3rd quarter)
	Based on the LEA and Leadership Team findings from their review, recommendations will be made for the following school year and what can be sustained by the district and school from remaining funds. 

Progress and financial costs of Scholastic will be evaluated by LEA and principal and a decision will be made for the following school year. 

Weekly team meetings for professional development, content area review and grade level collaboration will continue to be held on a voluntary basis. Teachers will be able to lead meetings in areas of strength. 
	Professional Development Salaries

	Maintaining Culture

Family and Community Engagement

	Culture and climate will be maintained with the assistance of partner organizations. These organizations will continue to provide wraparound services to the school with little or no cost to the school. 

Parent and community events will continue to be held twice a year to maintain longevity in relationships. 

Current staff leadership will be able to sustain the recruitment and enrollment process. 
	Phase four (4th quarter)
	Family and Community Engagement Specialist will secure partnerships that will be low cost but highly efficient that are willing to continue providing services to the schools. 

Twice a year, open houses will be hosted to bring all stakeholders to the school.

Recruitment and enrollment processes will be solidified and require little additional effort. A group of staff will carry the recruitment effort and the main office staff will ensure enrollment procedures continue. 
	Funding for Parent and Community Events

General Fund, Title I and Title II

	Effectiveness of staff and retainment of staff

Instructional Programs

Professional Development
	Staff will undergo recommitment process in Spring. Over the summer, vacancies for the upcoming school year will be filled. 
Any adjustments that need to be made to instructional programs will be made over the summer along with new curriculum maps and goals for the school year.

A two-day professional development will be offered for all staff. 
	Phase five (summer 2016)
	Administration will interview and fill all vacancies by August 1st. 

An instructional program will be outlined and implemented over the summer.

Staff will attend a two day professional development that will review the goals for the school, data findings and updates for the school year. 
	Professional Development Salaries





























Part 5e: Selection of Improvement Model – DISTRICT Sustainability Year - SY 2020-2021
Complete the table below detailing the sustainability plan for AFTER SIG funding – indicate what areas and interventions the district plans to sustain AFTER grant funding, and with what funds the district plans to sustain said interventions.  
	Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	OTHER FUNDS and 
Budgeted Items

	Leadership

Maintaining Culture
	Principal will continue to raise the level of academic growth and highly qualified staff.  Principal would be in their fifth year as principal.  

Principal, Team Leaders
	Phase one (1st quarter)
Ongoing
	Maintain a conducive learning environment for all staff, parents, and students throughout the school year.  
	Title I, Title IIA, and General Funds

	Effectiveness of staff and retainment of staff

Professional Development
	Instructional staff will still be required to attend professional development learning opportunities that will enhance their knowledge on a regular basis.

Team Leaders and Principal


	Phase two (2nd quarter)
Ongoing
	Provide increased learning time for students and staff within the school.

Explore strategies to recruit, assign, and retain staff (i.e., financial incentives, promotion, career movement, flexible days, and flexible work time). 
	Title I, Title IIA, and General Funds

	Leadership

Instructional Programs

Professional Development
	The instructional programs aligned with the district curriculum mapping and 21st century pedagogies will yield positive student achievement outcomes.  

All staff will become much more effective and comfortable with not only attending professional development, but leading and speaking about sound practices and procedures.  

Data Coach, Principal, Team Leaders
	Phase three (3rd quarter)
Ongoing
	Provide high quality, job embedded professional growth opportunities for all staff.  The areas of will be much more rigorous and relevant to the needs of the instructional staff and other staff that work on a consistent basis towards students’ achievement.

Encourage the use of data (formative and summative) as the primary methods to inform and differentiated instruction.  
	Title I, Title IIA, and General Funds

	Maintaining Culture

Family and Community Engagement

	School will maintain order and develop a climate that will enable students to learn and want to attend school.  

School will implement at least four to five comprehensive schoolwide events which would ensure that parents and guardians are actively involved and engaged during the school year.

Parent Coordinator, Principal, Team Leaders
	Phase four (4th quarter)
Ongoing
	Provide quality FACE initiatives which will actively encourage all families to get involved and support their child(ren).
	Title I, Title IIA, and General Funds

	Effectiveness of staff and retainment of staff

Instructional Programs

Professional Development
	The district’s evaluation process will ensure that teachers who are effective or highly effective will be retained and encouraged to work at the SIG School.  Principal and Human Resources will work in coordination to remove any teachers or staff that are not reaching the acceptable benchmarks.  There may be incentives earmarked for successful teachers.   

Principal, Team Leaders, Human Resources Director
	Phase five (summer 2016)
Ongoing
	Reward school leaders, teachers, staff who, in implementing this model, model increased student achievement amongst staff who are highly effective, then terminating the instructional staff that are not performing satisfactorily. 

Use evaluation systems for teachers and staff that consider student growth and assessments; develop with schoolwide involvement.
	Title I, Title IIA, and General Funds





Part 6: Outcome Artifact 
Schools will be required to produce a tangible “outcome” piece to be shared with IDOE and published on IDOE website as resources for other schools for each year of the grant.  This “outcome” piece will serve as the culminating piece of the yearly grant, as well as a piece of monitoring.  “Outcome Artifacts” will be due summer of each year.  Possible “Outcome Artifacts could include: mini-lesson video, recording of students working on an activity, WebEx, How-To One-Pager, Blog, Podcast.  “Outcome Artifacts” should be linked to goals of your SIG grant, as well as one of the following areas: Leadership, Effective Instruction, or Interventions/Data.  *schools may have the opportunity to change the outcome artifact after work with grant begins. IDOE will work with grantees to determine best artifact after work begins.  Examples of promising practices: http://www.doe.in.gov/titlei/promising-practices-title-i-schools

	Briefly describe what the school will plan to submit as an “Outcome Artifact” at the end of SY 2015-16 and how this will be aligned to your grant and the key area.

	The Outcome Artifacts will be grounded in the core goals of the SIG 1003(g) Grant, and the areas of the “Transformation principles” Leadership, Effective Instruction, or Interventions/Data during the summer of each specified years.  The SIG School will infuse current technological artifacts across the board, which will ramp up the accessibility and rigor, relevance, and relationship for instructional leaders and non-certified support staff within the school.  The SIG School will develop electronic portfolios which will enable the school and district to archive and use the “Outcome Artifact” as professional learning trainings for SIG staff.   All instructional leaders and even non-instructional leaders will be able to go through different learning webinars at their own pace.  A decade of research in K-12 schools suggests that one-to-one programs are most valuable when they focus areas of content, composition, construction, and community (Warschauer, 2006).
Net Ninja and the district’s Information Technology Department will play integral roles with enhancing the digital divide for the school.  These digital artifacts will be accessible for staff through a newly developed portal for the SIG 1003(g) School.  In addition, the infusing of digital devices to promote learning that is individualized (according to learning pace); differentiated (according to learning preferences); and personalized (according to learners’ specific interests).  The technology enhancements for instructional staff and students will better allow the connection with peers outside their own geographic community around areas of interest.  Furthermore, global connections also provide powerful learning experiences because they require learners to take a fresh look at their own cultures and teaching styles.  The infusion of various “Outcome Artifact” will open up our classroom discussions, sparking new levels of student participation and engagement (Carpenter, 2015).
Gartner, Inc forecasts that 4.9 billion devices will be connected to the Internet in 2015.  That’s a 30% increase from 2014 and is projected to reach 25 billion by 2020.  With the additional increase of mobile / tablet devices users are accessing the Internet for greater amounts of time without the limitation of physical connections. 
With such expansive growth online we feel it’s important to create an outcome artifact that will live organically online with the ability to grow and scale.  A Blog serves multiple purposes while teaching skills that will transcend outside of the classroom.
Our community in Gary, Indiana has embraced the widespread use of both the Internet and Social Media.  With these two platforms our students, parents, staff and community have changed the way we distribute and consume information in real-time.  Our District’s website has experienced tremendous growth in just 16 months since launching this interactive platform.   
· 683,688 Website Visitors
· 2,031,563 Pages Viewed On The Website
· 3:11 Average Time A User Spends On The Website
· 134 Different Countries Viewed The Website 
· 73.93% Desktop Users  /  20.99% Mobile Users  /  5.08% Tablet Users
We elected to create a student driven interactive Blog because it will provide us the platform to create and distribute content throughout the entire school year that our students, parent, staff and community will have 24/7 – 365 access.  We want to share our school’s accomplishments to promote our positive achievements in a format that will be able to reach globally.  This learned knowledge is a skill set that will expose our digitally inclined students to the potential of a career in Digital Media and or website / blog design.  This is something that can, with continued education, translate into a career.
Working with an industry partner we will create a multisite Blog network that is isolated on a sub domain url.  Our industry partner will provide training and support to each of our schools.  We will execute a systematic process that will help our students to create an action to publishing plan.
1. Create content ideas
1. Vote on the content to create
1. Create the content with one of the following design formats (Video, Pictures, Drawing, Text)
1. Load the complete product to the interactive Blog.  If there is video we will also incorporate our video on YouTube. 
1. We will then share the published work through our Blog, our District’s News Section and our District’s Social Media Channels.
Each of our SIG schools will elect a Blog team.  The divisions of labor will include a Blog Manager, Media Manager and Content Manager.  This team will work together simultaneously to oversee the development process and also work directly with our industry partner to ensure the work is loaded and distributed.
This blog project will teach, train and strength the following material;
· Project Management (Monthly)
· Planning, Democratic voting, Outline material, Create and honor deadlines
· Content Creation (Monthly)
· Create written text content
· Overview of our school’s accomplishment
· Exciting school outreach opportunities will be shared with the community
· Upcoming events to be shared with the community
· Exciting STEM projects will be shared with the community
· A word from the principals will be shared with the community
· Students progress as for how much knowledge of website design / blogging they have, tracked month over month, with the goal at the end of the year the students will be comfortable and fluent in the entire process!
· Use technology to take pictures for the blog
· Use technology to take videos for the blog
· Use technology to create art for the blog
· Website Blog Development (Monthly)
· Learn the basic HTML website publishing
· Learn how to write meta tag descriptions
· Learn how to incorporate interactive voting surveys
· Learn how to manage the blog posts
· Learn how to create internet ready pictures
· Learn how to load and maintain internet ready pictures
· Learn how to load and maintain videos
· Learn how to distribute content on Social Media
· Review Analytics (Monthly)
· Learn how to review blog traffic
· Learn how to review visitors time on site
· Document blog geo-targeted visit locations
· Create and end of year report with complete traffic


  



Part 7: LEA Capacity to Implement the Improvement Model and 
LEA Risk Assessment
Provide district evidence for each capacity task below.  Unless otherwise stated as required, evidence pieces listed below are recommended.    
	LEA Capacity Task
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for up to five years, while meeting all fiscal requirements, being reasonable, allocable, and necessary, and clearly planning for sustainability after funding ends.  
	The Gary Community School Corporation (GCSC) will leverage all current resources to supplement the full and effective implementation of the School Improvement Plan 1003(g) for up to five years, while meeting all fiscal requirements as stated by the Indiana Department of Education and United States Department of Education.   The GCSC will clearly plan and monitor ongoing processes, practices, and procedures to ensure sustainability after funding ends at the school. 

Gary Community School Corporation will ensure the school’s capacity to leverage school improvement funds with other funds to provide all necessary supplemental resources and related support to the identified schools.  This commitment will the GCSC to implement, fully and effectively, the required activities of the intervention model it has selected. This could include, but is not limited to, district staff dedicated to provide support to School Improvement Grant (SIG) 1003(g) schools, additional funding, and use of external resources.

The current administration and Board of Trustees for the Gary Community School Corporation is fully invested in sustaining and supporting grant funded programs. The district currently successfully operates several grants, including three SIG 1003(g) and thirteen (13) SIG 1003(a) programs, entitlement federal programs and other private grants, enhancing educational technology grant, and several smaller foundation grants. The district will support Gary Community School Corporation by coordinating activities to build sustainable systems for continuous improvement.


	2.   The LEA and administrative staff have the credentials, demonstrated track record, and has made at least five-year commitment to the implementation of the selected model.
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	A new building leader will be hired prior to the start of the 2015-2016 school year, which will allow him/her to build relationships with their staff, community stakeholders, parents, and students.  The job announcement for the recruitment of a new principal was disseminated through various media outlets and publications (i.e., district’s webpage and Education Week).  

	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new Transformation office (or reorganization if additional schools are being added within a district) with an appointed Transformation leader having significant and successful experience in changing schools
	The Gary Community School Board of Trustees is fully committed to eliminating any impediments that would hinder full implementation of the selected model.  

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new Transformation office (or reorganization if additional schools are being added within a district) with an appointed Transformation leader having significant and successful experience in changing schools
	The superintendent is fully committed to eliminating internal and external barriers, such as allowing for staffing, curriculum, and operational flexibility, to allow for the full implementation of the selected model.  

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	The teacher’s union is fully committed to eliminating barriers to all for the full implementation of the model, including but not limited to teacher evaluation, hiring and dismissal procedures and length of the school day.

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	The Gary Community school Corporation has a robust process in place to select the staff for each 1003(g) building.  The Human Resource department will take the core lead with ensuring the highly qualified individuals are hired to work in the SIG 1003(g) Schools.  However, the building principal will be an active stakeholder with the selecting of a 21st century instructional staff and support staff needed to get the SIG School moving the right direction.  

	7.   District staff has a process for monitoring and supporting the implementation of the selected improvement model.  District has included its monitoring process and it includes, at minimum, the following required pieces: 
· Monthly Monitoring of SIG Programming and Implementation
· Evaluation System for Programming and Implementation of SIG
· Data Review Plan
· Special Populations Review Plan
· Fiscal Monitoring Plan
· Timeline and Responsible Parties for all above plans
	Over the past several years, the district has had a total of three (3) SIG 1003(g) Schools.  Presently, there is one (1) remaining SIG 1003 School, therefore, the monthly monitoring of SIG Programming and Implementation rubric currently exists.  The instrument will be modified to align with the new requirement for the 2015-16 SIG 1003(g) Schools.  In addition, the Evaluation System will also aid with the accountability practices and procedures that are necessary for evaluating teachers’ performance (Danielson, 2013).  



In compliance with Uniform Grants Guidance §200.205 LEAs must complete a risk assessment.  
Please provide district explanation and/or evidence for each yes/no response below.
	LEA Risk Assessment Task
	Yes
	No
	District Explanation and/or Evidence

	1. District has effective procedures and controls in relation to how the SIG program will be run.
	
X
	
	The district has solid internal controls in relation of how best to run and implement the SIG program.  Also, the district has constant recalibrated over the years to ensure that proper oversight and effective procedures are provided.  

	2. Specific District staff will be assigned to the SIG program, and this staff has experience working with federal programs.
	
X
	
	Dr. Albert Holmes has worked with federal programs on various levels; local, state, and federal governmental agencies.  He will continue to work with the SIG 1003(g) School during the multiple years of the grant cycle.  

	3. School’s SIG plan addresses needs of all students and subgroup populations.
	
X
	
	The school SIG Plan is required to address the needs of all students and subgroup populations.  For the past two years, AdvancED has worked with the school as an external evaluator to assist with the collection of objective data for all students and subgroup populations.  

	4. School has a system in place for parent notification and involvement of SIG planning and implementation.
	
X
	
	The schools has sufficient procedures in place for parent notification and involvement of SIG planning and implementation.  The Family and Community Engagement (FACE) component will be enhanced to ensure that a robust communication for all parents are explored within the SIG School in particularly.  

	5. District is new to the SIG program.  District has applied in the past for SIG and has not been awarded. 
	
X
	
X
	The district is not new to the SIG Program, however, two years ago the district applied resulting in now winners.  The district currently has one school operating as a SIG 1003(g) School.

	6. District has had one or more findings in one or more of the last three years from State Board of Accounts (SBOA) or Onsite Consolidated Federal Monitoring.
	
X
	
	The district has overall strengthen its fiscal, compliance, and reporting processes and procedures across the board.  Inasmuch as, there are outdated internal systems that need to be abolished the district continues to make sufficient improvements on all levels.  

	7. District has not had a SBOA or Onsite Consolidated Federal Monitoring visit in the last three years.  
	
	X
	The district participates in required Consolidated Federal Monitoring visits as necessary for program effectiveness and fiscal compliance.  

	8. District has been in excess carry-over anytime in the last three fiscal year cycles.
	
X
	
	Due to the past financial constraints of the district, the fiscal procedures and practices have been revamped to ensure that excess carry-over dollars are not remaining in federal accounts.  Internal safe guards have been enacted by the Accounting Department, Office of Support Service for Federal Programs, and the Office of Innovation and Improvements to monitor on a bi-weekly basis after the reimbursement requests are received from the State Educational Agency.  Also, since the district has been identified as “High Risk,” the State has assigned a fiscal team to work closely with the district.  









Part 8: Selection of External Providers
Provide district evidence for the Selection of External Providers – this will show the LEAs capacity to recruit, screen, selects and support appropriate external providers.   Whole School Reform REQUIRES the selection of a third party – a strategy developer – as part of implementation.  External providers are not required of other models, but ALL models must explain process of selecting, or show how school will be supported in lieu of External Provider.  Please review guidance provided in part 8 of the Application Directions and Guidance for specifics pertaining to external providers.  
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:
	[bookmark: _GoBack]Capacity Task
	District Evidence

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	The GCSC has selected excellent professional development resources for mathematics and English/language arts instructional content opportunities.  Scholastic has a consistent record of demonstrating program effectiveness across all grades with the development of supplemental ELA instructional services.  Spring 2015, Scholastic provided summative data which assisted with demonstrating the gaps among subgroups with the school.  Scholastic has modified all instructional pedagogies to align with the Indiana State achievement standards.  Scholastic has also been involved with the College and Career and Family and Community Engagement services.


	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	The selection of Scholastic and the Internal Center for School Leadership (ICLE) are two core external providers that have proven success in the state of Indiana, as well as the around the country in America’s School Districts.



	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	The GCSC is a partner with Ivy Tech College, Indiana Northwest, and Purdue University at Calumet.  These partnerships have proven to be most effective with partnering with researches from post-secondary education with current researched-evidence-based strategies grounded in 21st century teaching and learning.  These partnership enables the district to leverage limited resources for all educational sectors in terms of time, talent, and treasure.    

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	The GCSC and the Office of Innovation and Improvements will collaborate for communication and data used to determine program effectiveness.  The data coach will be responsible for the disaggregation of data in order to make inform decisions based on schools’ identified needs.   The SIG Manger and Executive Director of Federal Programs will monitor records and programs compliance matters.  

	(e) Scope of work is provided, or can be provided prior to start of grant.  If scope of work not available at time of submission, summary of school expectations for External Provider must be provided.  Prior to an external provider work beginning, LEA must receive approval from IDOE.
	Scholastic
Scope of Work for Tier 2 Below Proficient Students
READ 180 Next Generation is a comprehensive system of curriculum, instruction, assessment and professional development proven to raise reading achievement for struggling readers in grades 4-12. Originally developed by Dr. Ted Hasselbring and his team at Vanderbilt University, READ 180 is now the most thoroughly researched reading intervention program being used today. Hundreds of studies, five peer-reviewed journals, and the federal government’s What Works Clearinghouse have all documented READ 180’s effectiveness.
Designed for students reading two or more years below grade level, READ 180 Next Generation leverages adaptive technology to individualize instruction for students and provide powerful data for differentiation to teachers. Respectful of students of all ages, READ 180 is available in three stages, each with unique, age-appropriate content for upper elementary (Stage A), middle school (Stage B), and high school (Stage C) students. 
Recommended for Tier 3 Below Proficient Students
System 44 Next Generation is a foundational reading program designed for the most challenged readers in Grades 3–12. The program is proven to help students master the foundational reading skills required for success through explicit instruction in comprehension and writing and a personalized learning progression driven by technology.  
[bookmark: PictureBullets]Math intervention 
MATH 180 is a revolutionary new program for Grades 6 & up designed to address the needs of struggling students and their teachers equally in math for the rigor of college and career algebra readiness.  Its instructional design uses adaptive software to provide students with personalized instruction and practice, while equipping teachers with an ecosystem of support that’s comprehensive, coherent, and convenient. With MATH 180, struggling students develop the expertise, reasoning, and confidence to thrive in college and career.
Comprehensive Literacy & Math Intervention Support consisting of reading & math intervention, product and technology resources; also includes program-specific training days; and embedded assessment instruments for progress monitoring.  

International Center for Leadership in Education (ICLE)

During the 2014-2015 School Year, the School and Gary Community School Corporation began a comprehensive plan to build system-wide instructional capacity by focusing on:

· Development of rigorous and relevant curriculum units for math and English language arts
· Intensive professional learning and job-embedded support for classroom teachers
· Intensive professional learning and job-embedded support for building-level leaders

This work is driven by the Mission, Vision and Values of GCSC:

Mission Statement: Doing what is best for students today, tomorrow, everyday.

Vision Statement: The vision of the GCSC is to remain the premiere educational system providing an enriched academic and multi-cultural learning environment that prepares our students to pursue the accomplishment of life goals.  GCSC fosters a high-quality education in a safe and orderly learning environment that ensures the acquisition of knowledge, skills, and values necessary to be productive and responsible citizens in a global, technological society.

Belief and Value Statement: 
· Educating students is vital to the sustainability and growth of the community.
· Educational excellence and opportunity require committed students, teachers, administrators, parents, and school board members.
· Mutual respect and support is expected from teachers, staff, administrators, and students.
· Learning occurs best in a safe, orderly and secure environment.

The initiative described on the following pages outlines a research-based approach to building the capacity of classroom teachers and building-level leaders in alignment with both the needs of the students of GCSC and with the Mission, Vision and Values described above. 

Framework for Support
To keep the positive momentum moving forward, the International Center for Leadership in Education (ICLE) is be honored to partner with New Tech High School on the development and implementation of a five-year School Improvement Grant initiative.  We recommend a plan focused on the following key components.
· 
· Instructional Coaching and Support for School-based Teams
Research shows that for skills to be acquired and put into practice, we must include the following training components:  theory, demonstration, practice, feedback, and coaching.

		Training Component
	Skills Acquired
	Transfer to Practice

	Theory
	5%
	----

	Theory and Demonstration
	5-10%
	Will try

	Theory, Demonstration, Practice & Feedback
	90+%
	5-10%

	Theory, Demonstration, Practice, Feedback & Coaching
	90+%
	80-90%

	
	
	

	
	
	

	Source:  Decision Velocity: A Target for Coaching. Alan Fine, 2000



	
	

	



ICLE will provide a program of job-embedded instructional coaching aligned to GCSC’s district-wide strategic goals and designed to help teachers do what is best for students.  Results-oriented and holistic in approach, ICLE’s job-embedded instructional coaches support teachers in meeting the needs of every student by building their skills in learner engagement, academic rigor, and real world relevance.  Coaches work with teachers during the regular school day in their classrooms and during planning periods to raise student achievement.

Overview of Job-Embedded Instructional Coaching Model

The following provides an overview of ICLE’s job-embedded instructional coaching model.  All elements of this model will be adapted to the specific needs of each school and to the implementation of key instructional strategies and differentiation/grouping tactics needed to help build a solid instructional foundation.

	· Job-embedded instructional coaching aims to support teachers with proven instructional strategies to raise student performance through a focus on rigor, relevance, student engagement and content area literacy strategies



Overview of Job-Embedded Instructional Coaching for Teachers
ICLE’s job-embedded instructional coaching model is designed to support teachers in meeting the needs of every student by improving educational programming and school climate. In alignment with Indiana DOE Transformation Principles, the model addresses needs directly through working with teachers to increase their skills in these areas:
· student engagement
· academic rigor
· real-world relevance

The coaching model relies on data to drive decisions and focuses on the following elements:

1. Rigor/Relevance Framework
Job-embedded instructional coaching is based on the Rigor/Relevance Framework as an organizer for planning curriculum, delivering quality instruction and assessing student achievement. Although the goal may be able to get to Quadrant D (high rigor/high relevance), instruction in Quadrant A is still important. In fact, some of the most successful lessons are those where students move among all the quadrants as they gather information, practice what they know and apply their knowledge and skills to real-world situations. 

2. Trusting Relationships
A job-embedded instructional coach must build trust with the leadership and teachers in a school. Through positive reinforcement and gentle but honest feedback, open lines of communication and accessibility, a professional and caring relationship is created.   Teachers should understand that coaches are committed to supporting them to become even more effective in helping students learn. Observing students during the learning process is an appropriate way to identify which strategies are working and which are not.  

3. Focus on Student Achievement
The main purpose of the coach is to support teachers in raising student achievement. Discussions with teachers should focus on student learning and thinking in the classroom. Coaches use their experience and expertise to assist teachers in engaging learners and in providing rigorous and relevant learning experiences for every student in the class.  

4. Professional Learning Community (PLC)
School leaders, teachers and the coach form a PLC. As a community, the coach engages teachers in ongoing reflective dialogue around learning goals, student achievement and maintaining high expectations for all learners. These conversations are sustained between visits through online tools available to support teachers continually.

Through discussions with school leaders and teachers and during classroom visits, the coach will learn about areas of concern relative to improving student performance. Identification of these areas will help the coach to plan and deliver additional training sessions as needed. For example, upon finding out that students have difficulty interpreting charts and graphs, the coach may plan a short training session on technical reading and data analysis for groups of teachers.  Training sessions could be separate from or incorporated into the co-planning stage of a typical day of coaching.

The Coaching Cycle: A Three-Phase Process
The following graphic shows a typical cycle for a coach working with teachers. This cycle also includes an initial meeting with the principal at the beginning of the day and debriefing with the principal at the end of the day. This three-phase process should guide planning for each visit to the school.
[image: instructionalcoaching]





In addition to using the Classroom Visitation Tool, a guide to benchmark classroom instruction, other aspects of coaching include:

	
	The coach will….

	Observation
	· Listen to student discussion.
· Review student work.
· Observe student-teacher interactions.
· Listen for questions students are asking.
· Note specific successful strategies for students with disabilities, ELL, and/or other at-risk students.
· Document evidence of differentiation of instruction.
· Gauge the classroom climate/culture.
· Look for evidence of high expectations for all students.
· Recognize opportunities for inquiry learning.
· Observe interaction between general education and special education teachers if in collaborative teaching environments.
· Encourage teachers in their work. An example of this is to leave a note on a teacher’s desk with a positive comment about his or her lesson.

	Co-teaching 
(coach and teacher)
	· Determine if a teacher is willing to have the coach teach part of his or her lesson to demonstrate a strategy or technique.
· Identify with the teacher during the co-planning phase the section of the lesson the coach will model. 
· Do not teach the entire lesson.

	Demonstration Classroom
	· Ask for a volunteer who is willing to have other teachers observe his or her class. 
· Coordinate substitutes with the principal.
· Discuss with the teachers what to look for during observations.
· Have each teacher identify a positive aspect of an observed lesson, such as something he or she will try in his or her own class, and share a positive comment about the lesson with the teacher.



	Instructional Leadership Support for School-based Leadership Teams
ICLE will provide on-going job-embedded leadership coaching for school leaders aligned to GCSC’s strategic goals and designed to build capacity and sustainability.  Our leadership coaches—all of whom are experienced education leaders—support Indiana DOE Transformation Principal #1 (Ensure that the principals have the ability to lead the Transformation effort) by working directly with school leaders through a combination of onsite meetings, monthly webinars, and professional development resources. School leaders gain personal guidance and support in identifying priorities and developing leadership skills by working collaboratively with the coach.  

ICLE’s Leadership Framework gives Leadership Teams a structure to guide their daily actions and reflect on the Mission, Vision and Values of GCSC to help sustain school improvement and long-term student achievement. Built on the foundation of rigor, relevance and relationships for all staff and students, ICLE’s leadership coaching initiatives provide a practical, hands-on approach to district and school leadership. Leadership Teams work directly with senior staff from ICLE to understand and embrace three fundamental components of leadership: 

· Coherent Vision
· Instructional Leadership
· Empowerment

All of ICLE’s job-embedded leadership coaches are experienced, credentialed education leaders who provide guidance and support as they help identify priority goals and develop and grow district and school Leadership Teams.  

Through a collaborative process, the following skills and knowledge will be addressed using a combination of onsite visits, monthly webinars and professional development resources that have been enhanced and extended by a robust and customized online learning environment that will provide professional development, ongoing access to the leadership coach and best practices aligned with the district-wide strategic goals of GCSC.

	Coherent Vision
· Educating students is vital to the sustainability and growth of the community.
· Educational excellence and opportunity require committed students, teachers, administrators, parents, and school board members.
· Mutual respect and support is expected from teachers, staff, administrators, and students.
· Learning occurs best in a safe, orderly and secure environment.
· Understand the need for change in education.
· Describe examples of driving forces of change in technology, economics, demographics and society.
· Use third party needs assessments to confront new and emerging challenges and to explore potential solutions and successful practices from around the country.
· Use data and group discussion tools to seek root causes.
· Build consensus for priority goals with school stakeholders.
· Use data to set goals and evaluate progress.
· Learn strategies to implement strategic plans that lead to goal achievement.
· Apply strategies to obtain maximum financial return on instructional investment.
· Work effectively with district and community resources to support school change.

Empowerment
· Establish and maintain positive and trusting relationships with staff, students and stakeholders.
· Enhance political and negotiation skills to develop clear, static-free communication that allows for growth and an ongoing commitment of all stakeholders to continuous improvement.
· Provide equal access to information.
· Use relationships developed with stakeholders to promote the growth of productive professional learning communities and collaboration/sharing of successful practices within and outside of the school.
· Communicate decisions and information widely to build trust.
· Facilitate team-building activities.
· Recruit and organize school leadership teams.
· Reflect on student leadership as part of overall school leadership.

Instructional Leadership
· Become familiar with a broad range of effective strategies for addressing the needs of every student.
· Analyze student and staff data on school culture.
· Understand the need to develop a positive school culture so that high yield learning opportunities, both in and out of school, are available to all students.
· Reflect on school practices that influence school culture and relationships.
· Apply strategies that promote innovation and change in the school culture.
· Understand the needs of struggling learners well enough to determine starting points for change in practices.
· Identify supportive behaviors that build positive relationships. 
· Review current curriculum and research data to identify high priority standards and benchmarks for a state.
· Apply the Rigor/Relevance Framework to curriculum, instruction, assessment, and improvement of teaching.
· Develop high quality, rigorous and relevant assessments.
· Establish expectations for literacy instruction across all subjects.
· Reflect on the factors that influence student engagement.
· Define expectations for student engagement within the school community. 
· Plan staff development activities that share and reflect upon best teaching practices for student engagement.
· Develop and use effective classroom walkthrough procedures.
· Establish ongoing professional learning.



In addition to face-to-face trainings and job-embedded coaching, ICLE will provide ongoing support through virtual coaching.






Part 9: Budget 
Complete the budget spreadsheet for each year of SIG (the yearly budget as would be completed in the application system) – COMPLETE ALL TABS in the spreadsheet (total funding tab will populate on its own. You do not need to complete this tab).
Please also complete the DISTRICT Sustainability budget for SY 2020-2021, detailing the sustainability plan for AFTER SIG funding – indicating what areas and interventions the district plans to sustain AFTER grant funding.  Additionally, complete the funding alignment for the DISTRICT sustainability year indicating what funds will be used. 
Budget spreadsheets should be completed and turned in with the full application.  
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