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FSSA, former Director of Special Education 
Pam Wright, Director of Special Education 
Karen Stein, Assessment Specialist 
Kristan Sievers-Coffer, Special Education Specialist 
Becky Reed, Special Education Specialist 

IN*SOURCE 
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PATINS 
Daniel McNulty, Director 

Arc of Indiana 
Kim Dodson, Associate Executive Director 

ICASE Roundtable Representatives 
Tom Hermiz, North Central 
Jane Winkoff, Northwest 
Mary Burton, Northeast 
Tara Reinhart, Central 
Saundra Lange, Southwest 
Lisa Waber, East 
Melissa Lancaster, Southeast 

IEP Resource Center 
Jolly Piersall, Director 
Leah Nellis, Consultant 

The purposes for assembling this committee included the following: 

●	 Identify what questions educators and parents have about statewide 

assessment requirements and anticipated changes in the future;   


●	 Identify what resources are needed to assist educators and families in making 
informed, appropriate, and collaborative decisions about statewide assessment 
for students with disabilities; 

●	 Develop resources for Case Conference Committees (CCC) to use when 
discussing and making decisions about participation in statewide assessment 
options and use of accommodations; and  

●	 Inform the work of the resource centers related to statewide assessment
 
professional development needs. 


This document and additional resources are available on the IIEPRC website: 
www.indianaeerc.org         www.indianaieprc.org 
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Indiana College and Career Ready Standards that were adopted by the Indiana 
State Board of Education. The ISTEP+ assessment is criterion-referenced and is 
designed to measure students’ mastery of the standards.  

2) 	 End of Course 
The ISTEP+ End of Course Assessments (ECAs) are criterion-referenced 
assessments developed specifically for students completing their instruction in 
Algebra I, or English 10. 

3) 	IREAD-3 
The purpose of the Indiana Reading Evaluation and Determination (IREAD-3) 
assessment is to measure foundational reading standards through grade three.  
Based on the Indiana Academic Standards, IREAD-3 is a summative assessment 
that was developed in accordance with HEA 1367 (also known as PL 109 from 
2010) which "requires the evaluation of reading skills for students who are in grade 
three beginning in the Spring of 2012 to ensure that all students can read 
proficiently before moving on to grade four."   

4) 	 Alternate Assessment (ISTAR) 
Federal law (IDEA 2008) and state law require that all students participate in 
Indiana’s assessment system.  For most students with special needs, this law 
requires participation in ISTEP+ assessments, with or without accommodations. 
For students with significant cognitive disabilities in grades 3-8 and 10, however, 
the Case Conference Committee may determine that an alternate assessment 
based on alternate achievement standards (AA‐AAS) is the most appropriate 
assessment. 

5) 	ISTAR-KR (Kindergarten Readiness) 
The purpose of ISTAR Kindergarten Readiness (ISTAR-KR) is to measure skills in 
children from infancy to kindergarten.  A derivative of Indiana's Early Learning 
Standards (which are part of the Foundations to Indiana Academic Standards), 
ISTAR-KR is aligned to the Indiana Academic Standards for Kindergarten in the 
areas of English/language arts and mathematics and includes three functional 
areas: physical, personal care and social-emotional skills.  Data from ISTAR-KR 
assessments are used in state reporting for PK students receiving special 
education services.  The assessment may also be used for local purposes in 
grades PK through 1. 

6) 	 English Language Proficiency Assessment (WIDA) 
The purpose of the English Language Proficiency assessments is to determine a 
student's level of English proficiency for students in grades K-12. WIDA (World-
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Incorporating the principles of Universal Design for Learning into the planning and 
delivery processes of instruction and assessments can lead to improved engagement 
and outcomes for all students. Universally-designed instruction and assessments 
enable educators to plan for and engage students across the full range of variability in 
flexible learning opportunities and to gain a more accurate understanding of what 
students know and can do. Flexibility in the presentation of instructional content, the 
ways in which students can respond, and the engagement of students are the core 
principles of universally-designed learning environments.  In the planning process, it is 
important to consider potential barriers that students may encounter in the learning 
process and to proactively plan for reducing those barriers in order to ensure access to 
the content and enable the demonstration of knowledge. Universal Design principles 
are being considered in design of next generation assessments through item 
development, field testing and implementation. 

Tools, Checklists, and Resources 

The following section contains multiple resources designed to be used by educators, 
families, and Case Conference Committee (CCC) members.  The resources include 
the following: 

1. Questions and Considerations During the Assessment and Accommodation 
Discussion 
This resource is organized by steps that occur during the CCC discussion about 
statewide assessment and accommodations.  For each step, questions for parents to 
ask and information for CCC members to consider are provided. 

2. Examples of Accommodations Based on Student Characteristics 
This resource provides example instruction and assessment accommodations for 
specific student characteristics or difficulties.  These are simply examples that might be 
appropriate for a student with a specific need or disability.  The examples should not be 
used as a required list for a given student. Additionally, it is important to note that this 
table includes assessment accommodations that are not allowable on statewide 
assessments. The use of such accommodations during other assessment tasks 
should be discussed in advance with a full understanding of possible outcomes for the 
student. Accommodations that are not allowed on statewide assessments are denoted 
in bold and with an asterisk. This resource was modified with permission from the 
Council of Chief State School Officers. Additional examples were added by Indiana 
practitioners and specialists. 
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3. Decision Criteria and Considerations by Statewide Assessment Option 
This table summarizes the participation criteria for the statewide assessment options.  
Also included are examples of evidence that CCC members might use when making 
the decision about which assessment option is most appropriate for a given student. 
Full state criteria are available at 
http://www.doe.in.gov/sites/default/files/assessment/appendix c-
accessibility and accommodations guidance-final.pdf 

4. Diploma Options 
Reading, writing and math are essential life skills, and students must demonstrate a 
basic understanding of English/language arts and mathematics as part of the 
requirements for graduation. For updated information on diploma options based on 
expected year of graduation (cohort), please see: http://www.doe.in.gov/ccr/indianas-
diploma-requirements 

5. Graduation Waiver Process 
The assessment requirement for graduation can be met in three ways.  For updated 
information on the graduation waiver process, please see:  
http://www.doe.in.gov/assessment/meeting-assessment-requirement-graduationwaiver-process 

6. Questions for Parents to Ask About Accommodations  
This resource provides sample questions for parents to ask about accommodations.  
These questions were modified with permission from the Council of Chief State School 
Officers. 

7. After-Test Accommodations Questions 
This resource can be used after an assessment with accommodations has been 
completed. It includes questions that can be used to interview the student about the 
provided accommodation(s), including whether a specific accommodation was used, 
whether it was useful, and whether the accommodation should be used again. Any 
adjustments or difficulties experienced by the student can also be noted. This resource 
was modified with permission from the Council of Chief State School Officers.  
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Response ● Write in test booklet instead of on 
answer sheet 

● Monitor placement of student 
responses on answer sheet 

● Use materials or devices used to solve 
or organize responses 

● Use visual organizers 
● Use graphic organizers 
● Highlight key words in directions 
● Have student repeat and explain 

directions to check for understanding 
● Use template 
● Use graph paper to keep numbers in 

proper columns 

● Write in test booklet instead of on 
answer sheet* 

● Monitor placement of student 
responses on answer sheet* 

● Use materials or devices used to 
solve or organize responses* 

● Use visual organizers* 
● Use graphic organizers* 
● Highlight key words in directions 
● Have student repeat and explain 

directions to check for 
understanding* 

● Use template* 
● Use graph paper to keep numbers in 

proper columns 
Setting ● Sit in front of room 

● Change location to reduce distractions 
● Provide cushion or positioner 

● Sit in front of room 
● Change location to reduce distractions 
● Use of manipulatives 
● Use of private room or individual 

proctoring 
● Provide cushion or positioner 

Timing and ● Use short segment test booklets (when ● Use short segment test booklets 
Scheduling available) 

● Allow for multiple or frequent breaks 
● Schedule tests in the morning 
● Cue student to begin working and stay 

on task 
● Change testing schedule or order of 

subtests 
● Limit reading periods 
● Schedule activities requiring more seat 

time in the morning and more hands-
on and physical activities in the 
afternoon 

● Divide long-term assignments 

(when available)* 
● Allow for multiple or frequent breaks 
● Schedule tests in the morning 
● Cue student to begin working and stay 

on task 
● Change testing schedule or order of 

subtests* 
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Intensity of 
Instruction 

Considerations: 

-If accommodations are 
not needed and used on a 
regular basis in order for 
the student to access 
grade-level content 
through instruction and/or 
assessment purposes, 
accommodations most 
likely are not necessary or 
appropriate. 

-The CCC makes the 
decision about need for 
accommodations and 
provides documentation in 
the student’s IEP. 

Considerations: 

-Accommodations that have 
been needed and used on a 
regular basis for the student’s 
instruction should be 
considered for use on statewide 
assessments.  
-Input from the student, teacher, 
and parent can be helpful in 
selecting accommodations that 
have been effective as part of 
the student’s educational 
program. 

-In accordance with state 
guidelines, the CCC determines 
the need for a testing 
accommodation based on the 
student’s specific needs. 

-The CCC makes the decision 
about need for 
accommodations and provides 
documentation in the student’s 
IEP. 

IDOE Criteria: Even when 
provided access to a 
differentiated general 
education curriculum and 
individualized instruction 
with extensive modification 
and support, the student is 
unable to derive 
reasonable educational 
benefits without significant 
individualized modification 
to content and 
performance expectations. 

Considerations: 

-The IEP documents the 
need for services that are 
intensive, frequent, and 
across settings. 

- The IEP includes 
extensive modifications 
and supports in order to 
allow the student to derive 
reasonable educational 
benefit. 

- Documentation of the 
provision and impact of 
instructional 
accommodations should 
be discussed by the CCC 
and included in the 
student’s IEP. 
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Curricular Considerations: Considerations: IDOE Criteria: IEP goals 
Outcomes 

-The student’s course of 
study is leading toward a 
high school diploma.  

- The student’s course of study 
is leading toward a high school 
diploma. 

and objectives focus on 
basic functional 
performance and 
communication areas.

 Considerations: 

-IEP goals address areas 
based on grade-level 
alternate achievement 
standards. 

-IEP goals address areas 
that are reasonable for 
educational benefit. 

-IEP goals focus on areas 
that differ substantially in 
form and/or substance from 
that of most other students. 

--Student’s course of study 
is leading toward a 
certificate of completion. 
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Appendix A: Questions for Parents to Ask About Accommodations  

Questions about accommodations during Instruction 

	 Is my child expected to reach regular or alternate achievement standards? Does 
this affect what types of accommodations are available to my child during 
instruction or on assessments? 

	 What accommodations does my child need to access and reach academic 

standards? 


	 Are there accommodations that could be allowed during instruction that are not 
currently being provided? 

	 Are there accommodations being used at home that could be used during 
instruction to help my child access and learn content and/or help in performing 
certain academic tasks? 

	 Are the accommodations my child is receiving during instruction meant to be a 
temporary support? If so, what is the plan to help determine when to phase out 
or discontinue the use of a certain accommodation?  

	 How are the staff members who work with my child providing accommodations 
(across general, special education, or other staff)? 

Questions about accommodations during Assessment 

	 What are the tests my child needs to take, what do they measure (e.g., regular or 
alternate academic standards), and for what purpose is each given? 

	 Are the accommodations allowed on state tests also provided for local tests?  

	 Can my child participate in part of an assessment with or without 

accommodations? 


	 If my child is not taking the general assessment, is it because the test is “too 
hard” or because the accommodation needed is not allowed on the assessment? 

	 Are there consequences for allowing certain changes to how my child 

participates in a test? How will my child’s test scores count?  


	 Do consequences of accommodations vary by type of test? 

34 



 
  

 
 

 
 

 
 

 
 

 
 

 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

  

 

 
 

  

 Questions about accommodations during both Instruction and Assessment
 

 Is the need for each accommodation documented in my child’s IEP? 


 Are there too many or too few accommodations being provided?  


 What are my child’s preferences for specific accommodations?  


 If my child needs accommodations, how will they be provided?  


 If an accommodation used during instruction is not permitted on a test, is there 

another option that is allowed? If so, has it been documented and tried during 
instruction first? If not, how is my child being prepared to work without the 
accommodation before the test? 

List other questions here. 

Modified with permission. Christensen, L., Carver, W., VanDeZande, J., & Lazarus, S. (2011). Accommodations 
manual: How to select, administer, and evaluate the use of accommodations for instruction and assessment of students 
with disabilities (3rd ed.). Washington, DC: Assessing Special Education Students State Collaborative on Assessment 
and Student Standards, Council of Chief State School Officers. Available at: 
http://www.ccsso.org/Resources/Programs/Assessing Special Education Students %28ASES%29.html 
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Appendix B: After-Test Accommodations Questions 

Use this form after a test to interview a student about the provided accommodation(s): whether 
it was used, whether it was useful, and whether it should be used again. Also note any 
adjustments or difficulties experienced by the student in either how the accommodation was 
administered or in using the accommodation during the assessment. 

Student______________________________________________________ 
Date________________ 

Questions 

Test Taken (List) 

Was the 
accommodation 
used? 

Yes / No Yes / No Yes / No Yes / No 

Was the 
accommodation 
useful? 

Yes / No Yes / No Yes / No Yes / No 

Were there any 
difficulties with the 
accommodation? 
Are adjustments 
needed? 

Yes / No Yes / No Yes / No Yes / No 

Should the 
accommodation be 
used again? 

Yes / No Yes / No Yes / No Yes / No 

Adjustments or 
Difficulties 
Experienced 

Student signature 

Assistant signature (if applicable) 

Modified with permission. Christensen, L., Carver, W., VanDeZande, J., & Lazarus, S. (2011). Accommodations 
manual: How to select, administer, and evaluate the use of accommodations for instruction and assessment of 
students with disabilities (3rd ed.). Washington, DC: Assessing Special Education Students State Collaborative on 
Assessment and Student Standards, Council of Chief State School Officers. Available at 
http://www.ccsso.org/Resources/Programs/Assessing Special Education Students %28ASES%29.html 
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Appendix C: Assessment Accommodations Agreement 

This form communicates the assessment accommodations that I need as a student. 
These accommodations are listed on my Individualized Education Program (IEP). 

I, 

,
 
(Student's name) 


need the following accommodations to take part in this assessment: 

● (list accommodation) 
● (list accommodation) 
● (list accommodation) 

If I need more information about these accommodations, I can talk to: 

________ (Name of special education teacher, parent, principal, and/or related service 
provider) 

Thank you for helping me to do my best on this test! 

_______________________
 
(Student signature) (Date) 


Modified with permission. Christensen, L., Carver, W., VanDeZande, J., & Lazarus, S. (2011). Accommodations 

manual: How to select, administer, and evaluate the use of accommodations for instruction and assessment of 

students with disabilities (3rd ed.). Washington, DC: Assessing Special Education Students State Collaborative on 

Assessment and Student Standards, Council of Chief State School Officers. Available at: 

http://www.ccsso.org/Resources/Programs/Assessing Special Education Students %28ASES%29.html 
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Appendix E: Assessment Accommodations Plan 

Use this questionnaire to collect information about needed accommodations from the student’s 
perspective. The questions can be completed independently or as part of an interview process. 
Whatever method is used, however, be certain that the student understands the concept of an 
accommodation, providing examples as necessary. Also, provide a list of possible 
accommodations to give the student a good understanding of the range of accommodations 
that may be available. 

1. Think about all the classes you are taking now. Which is your best class? 

2. Explain what you do well in this class. 

The things you said you can do well above are your strengths. For example, you may have 
mentioned reading, writing, listening, working in groups, working alone, drawing, or doing your 
homework as some things you can do well. If you said you really like the subject, have a good 
memory, and work hard in class, these are also examples of your strengths. 

3. Now ask yourself, “What class is hardest?” 

4. What’s the hardest part of this class for you? 

The things you said were hardest are areas you need to work on during the school year. For 
example, you may have listed paying attention in class, reading the book, taking tests, 
listening, staying in the seat, remembering new information, doing homework, or doing work in 
groups. 

These are all things in which an accommodation may be helpful for you. 
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5. In the list that follows, write down all of the classes you are taking now. Then look at a list of 
accommodations. Next to each class, write down what accommodation(s) you think might be 
helpful for you. 

Class List 

Classes Accommodations 

This questionnaire was adapted from A Student’s Guide to the IEP by the National Dissemination Center for 
Children with Disabilities (http://nichcy.org/pubs/stuguide/st1book.htm). Retrieved July 28, 2005.  

40 

http://nichcy.org/pubs/stuguide/st1book.htm


 
  

 
 

 

 

 

  
 

  
 

 

 

References 

Assessing Special Education Students (ASES) State Collaborative on Assessment and 
Student Standards (2011). Accommodations Manual: How to Select, Administer, Evaluate Use 
of Accommodations for Instruction and Assessment of Students with Disabilities (Third ed). 
Washington, DC: Professional Development and Communications Study Group of the 
(SCASS), Council of Chief State School Officers. Available at: 
http://www.ccsso.org/Resources/Publications/Accommodations Manual -

How to Select Administer and Evaluate Use of Accommodations for Instruction and As 
sessment of students with Disabilities.html 

Christensen, L., Carver, W., VanDeZande, J., & Lazarus, S. (2011). Accommodations manual: 
How to select, administer, and evaluate the use of accommodations for instruction and 
assessment of students with disabilities (3rd ed.). Washington, DC: Assessing Special 
Education Students State Collaborative on Assessment and Student Standards, Council of 
Chief State School Officers. Available at: http://www.ccsso.org/ 

Elliott, J.L. & Thurlow, M.L. (2006). Improving Test Performance of Students with 
Disabilities…on District and State Assessments (2nd ed.). Thousand Oaks, CA: Corwin Press. 
Nolet, V. & McLaughlin, M. J. (2005). Accessing the General Curriculum: Including Students 
with Disabilities in Standards-Based Reform, (2nd ed.). Thousand Oaks, CA: Corwin Press. 

41 

http:http://www.ccsso.org
http://www.ccsso.org/Resources/Publications/Accommodations

	Structure Bookmarks
	Table of Contents 


