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Learning ObjecRves
1. Define the expectaRons of the early childhood

educator

2. Increase knowledge of assessment	
  of young children
and its importance to early childhood educaRon
programs

3. Define authenRc assessment	
  pracRces

4. Increase knowledge of pracRcal use authenRc
assessment	
  = an observaRon -­‐ documentaRon
system





	
   	
   	
  	
  
	
   	
   	
  

	
   	
   	
   	
  

	
  
	
   	
  

	
   	
   	
   	
   	
  

	
   	
   	
  

Acquires and uses 
knowledge (language, early 
math and early literacy) 

Uses	
  posiKve social-­‐
emoKonal skills 

Takes acKon to meet needs 

Approaches to Learning 

RelaKonships with adults
RelaKonship with peers
Manages emoKons
Follows group rules
Appropriate classroom behavior

Symbol	
  use
Abstract thinking
Understand	
  and use language
Problem	
  solves	
  
Writes	
  
Uses	
  print	
  for informaKon	
  

Self-­‐care
Health	
  & Safety	
  
Masters environment
Understand	
  and use language

Curiosity
AMenKon to tasks
Task	
  CompleKon
Applies creaKvity to acKviKes



Assessment	
  = process of
gathering informaRon about	
  
children from several forms of

evidence, then
Organizing and
interpreRng that	
  

informaRon.
O. McAfee, D. Leong, E. Bodrova	
  NAEYC,2004 



 
 
 
 

Purpose of Assessment:

To make ongoing educaRonal decisions
which:

üInform and support	
  learning
ü Show child progress	
  
üShare informaRon
üIdenRfy children who may need addiRonal
services/supports



Screening Achievement	
  Test	
  

Norm-­‐referenced Criterion-­‐referenced

Assessment
Terms



 
 
 
 

 

Why “tesRng” young children is not	
  

appropriate

•	 Unique stage of development	
  
•	 Not	
  good test	
  takers
•	 Short	
  aTenRon span
•	 Norm-­‐referenced tests are not	
  field-­‐tested for
young children with disabiliRes

•	 Norm-­‐referenced tests are generally not	
  
appropriate for children with diverse language
and culture needs



LaKn	
  derivaKve of the word	
  assessment	
  
= To sit beside and get to know.



    
 

Child information we gather 
is… 

Evidence = Proof of what the child knows or
understands	
  and what	
  the child	
  can	
  do -­‐ their progress	
  


toward	
  outcomes.	
  




	
  

	
   	
  

	
  
	
  

	
  

Are the terms Assessment	
  &
EvaluaRon the same?

Assessment =	
  
Ongoing	
  process	
  
of gathering 
informaKon	
  

EvaluaKon =	
  
InterpretaKon	
  of 

gathered 
informaKon	
  



Appropriate Assessment	
  of
Young Children is an
AuthenEc	
  Assessment	
  


S. Bagnato, J. Neisworth, MisMeasure of Young Children: The
AuthenRc Assessment	
  AlternaRve; Infants and Young Children, 2004



	
  

	
  
	
   	
  

	
  
	
  

	
  
	
  

AuthenEc	
  Assessment	
  of Young
Children Is…

Ongoing	
  
ObservaKon 

Regular 
DocumentaKon 

Share and	
  
request input 

Criterion-­‐
based	
  tools

with equitable	
  
content 



	
  
	
   	
   	
   	
  

	
  
	
   	
  

	
  

	
   	
   	
  

	
  

	
   	
  

	
  
	
  
	
  

	
  

	
   	
  

	
  
	
  

	
  
	
   	
  

	
   	
  
	
   	
  

SystemaKcally	
  
document	
  
what	
  child 

know and can 
do

Simple way	
  to
inform 

instrucKon –	
  
developmentally	
  

oriented	
  
curriculum	
  

So, why authenRc assessment	
  and NOT Norm-­‐referenced Tests
for young children?	
  


Meisels, S. Ed.D.

AuthenKc 
assessment	
  
evaluates 

thinking skills 

AuthenKc 
Assessment 
puts the 

responsibility in 
the hands	
  of 
the teacher 

AuthenKc 
assessment	
  is

flexible –	
  you can 
gather	
  

informaKon	
  from 
everything	
  
children do 

Provides	
  
comprehensive	
  
informaKon	
  for 

parents,	
  
administrators,	
  
policy makers 



Early Learning Standards in Indiana	
  
= FoundaEons to the Indiana

Academic	
  Standards Birth to Five
Years	
  

A curriculum guide of the content	
  

and skills young children expected to

learn before kindergarten





ea1. Standard Ar 2. Component/Content/Category	
  of a Standard	
  

3. Concept/Skill within
a standard	
  area	
  

4. Performance Indicators	
  /Behaviors	
  
reflect what a child may do
when learning the skill









AuthenRc Assessment…
Results MaFer, Colorado Department	
  of EducaEon, 2009 

Ongoing: Is a natural part	
  of what	
  teachers do every
day

Whole child:	 Helps us observe all areas of a child’s
growth and development

NaturalisKc: Occurs as a child interacts with familiar
materials, people and acRviRes

MulKple
perspecKves: Uses informaRon from a variety of sources

Useful: Helps teachers plan, measure progress,
work with families and individualize
curriculum	
  



The EssenRal Role of ObservaRon
and DocumentaRon

Video	
  clip	
  

Results MaTer, Colorado Department	
  of EducaRon



 
 

 

 

 

 

Ongoing	
  observaKon provides	
  evidence	
  

of…

•	 Child developmental skills,
•	 Children’s strengths, interests,
needs,

•	 How children use materials and
use adults,

•	 What	
  strategies children use to
aTain their goals,

•	 What	
  skills children need to
pracRce,

•	 Children’s personaliRes and
learning style.



 

 

 

 

 

 

Six Key PracRces for EffecRve ObservaRon or
AuthenRc Assessment	
  


Results MaTer, Colorado Department	
  of EducaRon

1.	 Make observaRon a rouRne part	
  of your work

2.	 Engage families in the observaRon process

3.	 Have a purpose/focus for your observaRons

4.	 Observe as objecRvely as possible

5.	 Document	
  regularly and organize your
documentaRon

6.	 Reflect	
  on and se your observaRons



 

 

 

Observe children…	
  


•	 as they interact	
  with
familiar toys, materials,
and people,

•	 in the context	
  of
everyday rouRnes,
acRviRes, and places,

•	 unobtrusively.

Results MaTer, Colorado Department	
  of EducaRon



Child ObservaRon

Video	
  Clip



 

 

 

	
  

ReflecRon Experience

1. What	
  did you learn about	
  the children
your	
  observed?

2. Using a scale between 0 -­‐ 3, with 3
being most	
  objecRve, how would you
rate yourself on objecRvity?

3. What	
  quesRons do you have about	
  a
child to observe those skills again?





 

 

Be open to learning from families

•	 When families share their
observaRons, the
accuracy of a picture of
the whole child comes
into view

•	 Let	
  families know that	
  you
value their observaRons
and parRcipaRon in
ongoing authenRc
assessment	
  

Results MaTer, Colorado Department	
  of EducaRon



 

 

 

How could we engage families in authenRc
assessment?

Results MaTer, Colorado Department	
  of EducaRon

•	 Give families concrete
examples of the kinds of
informaRon you
would like them to share,
e.g. skills to respond to

•	 Make porQolios accessible
to families and invite them
to contribute

• Place a basket	
  at sign-­‐in for
families to drop off photos
and notes for the teachers







 

 

 
 

 

 

Observe with a Purpose

•	 Plan curricula	
  and learning
acRviRes

•	 Document	
  children's progress
by focusing your observaRons

•	 Share informaRon with families

•	 Complete an assessment	
  
instrument	
  

•	 Let	
  children know that	
  you value
their work

•	 Share the good work of your
program with the community

Results MaTer, Colorado Department	
  of EducaRon



Purpose	
   You Might

Plan curriculum and teaching
strategies

You might	
  observe children parRcipaRng in
acRviRes and jot	
  down ideas for new
acRviRes and changes in the environment	
  

Measure and describe children's
progress	
  

You might	
  have an item in mind from a
parRcular assessment	
  tool and watch for
children to demonstrate their level of
mastery

Inform families about	
  their
children's learning

You might	
  look for a specific aspect	
  of a
child’s learning that	
  the parents told you is
of interest	
  

Examples of how the purpose of observaRon should
influence how you go about	
  observing

Results MaTer, Colorado Department	
  of EducaRon





ObservaRon might	
  be planned or spontaneous

Planned
SomeRmes	
  we
intenRonally plan our
observaRons for specific
purposes.	
  When	
  we do
this, we might	
  plan how,
when, and where we will
observe

Spontaneous	
  
Other Rmes, we observe
spontaneously in
response to something
that	
  is happening in the
classroom that	
  we want	
  
to capture and learn
about	
  

Results MaTer, Colorado Department	
  of EducaRon





 
     

   
Think and Plan with early learning standards/
 

performance indicators in mind
 

“In order to meet	
  the skill/standard of ___,
we [do/provide/encourage] this [acEvity]” ___.

Example:

To meet	
  the standard ofmeasurement…we

provide roads, ramps, balls, cars, marbles in
the Block Center.

Adapted fromMake Early Learning Standards	
  Come Alive: Connec=ng Prac=ce and Curriculum to State
Guidelines	
  by Gaye Gronlund,	
  2006



How objecRve are you!

No two people will see the same child in idenRcal
ways. Two open and honest	
  teachers can be

asked to observe the same child. What	
  they see
and the interpretaRon they make will depend on
what	
  they decide to look for and on their own

parRcular perspecRves.

(MarRn, S., Take a Look, 2007)



ObjecRve vs. SubjecRve DescripRons	
  
Results MaTer, Colorado Department	
  of EducaRon

ObjecKve	
  

DescripRons	
  of your
observaRons provide the
facts and details with as liTle
interpretaRon as possible
Example: There was a crowd
of about	
  50 people in front	
  
of the museum

SubjecKve
DescripRons	
  of your
observaRons are influenced
by your opinions, past	
  
personal experiences, and
background
Example: There was an
impaRent	
  crowd of about	
  50
people waiRng endlessly to
enter the museum



 

 

 

 

ObjecRve or SubjecRve?	
  
Results MaTer, Colorado Department	
  of EducaRon

1. Sarah puts dishes on table for the bear and the
doll and says "you...one...you...one... ME!"

2.	 Tanaya	
  sets the table, probably imitaRng how it	
  
happens at home.

3.	 Zack has been crying because he misses his mom
and is afraid she won’t	
  come back. He clings to
his blanket	
  for comfort.

4.	 Luis kisses his mom goodbye and smiles. He cries
aBer the preschool door closes and then crawls
on Ms. S's lap.



	
  
	
  

	
  

	
   	
  
	
   	
  

	
  

	
  

DocumentaRon Tool Samples

Checklists 
RaKng 
Scales	
  

ParKcipaKon 
Charts	
  

Anecdotal 
Notes	
  

Samples	
  of children’s	
  
work	
  – video, audio, 

photos, wriKng 

Family 
Input



DocumentaRon Tool Examples

Use those that are:	
  
Efficient	
  
Accessible

Aligned to selected assessment
instrument	
  



Examples of ObservaRon Notes for
one child

Results MaTer, Colorado Department	
  of EducaRon, 2009



Adapted from Ages and Stages Developmental Milestones



(ISTAR	
  KR, IN Dept	
  EducaRon)



        

Performance	
  ObjecKves/ 
Indicators	
  

RATING SCALE: ISTAR KR - IN Dept Education 



Adapted from Early Learning Standards and Staff Development, 2008 Gaye Gronlund



Adapted from Early Learning Standards and Staff Development, 2008 Gaye Gronlund



Adapted from Early Learning Standards and Staff Development, 2008 Gaye Gronlund



Adapted from Early Learning Standards and Staff Development, 2008 Gaye Gronlund



Adapted from Early Learning Standards and Staff Development, 2008 Gaye Gronlund



TradiRonal PorQolios

Results MaTer, Colorado Department	
  of EducaRon, 2009



Work Samples

Results MaTer, Colorado Department	
  of EducaRon, 2009



ISTAR	
  KR	
  Online Add AMachment



ISTAR	
  KR	
  Online Anecdotal Notes



ObjecKve	
  DocumentaKon is	
  

Factual

DescripKons of	
  
acKons,	
  

communicaKon,
choices

Without
interpretaKon	
  



	
  

Child ObservaRon
Video	
  Clip

This Rme, observe with a focus:
Social-­‐EmoRonal and CommunicaRon



	
  

 

 

 

 

 
 
 

ReflecRon Experience
1. What	
  was different	
  this Rme you

observed?	
  
2. How did the focus of a specific

developmental area	
  change what	
  you
recorded?

3. Did the focus of developmental area	
  
make recording your observaRons more
efficient? Why? or Why not?

4. Was your observaRon objecRve or did you
interpret	
  what	
  you observed?



IntenRonal lesson plans allow us to focus
our observaRons on parRcular skills.

This is how accurate documentaRon is
achieved.



I’ve done my	
  
observaKons	
  
and have my	
  

documentaKon,	
  
now what?



Observe	
  &
Document

ReflectAct

Results MaTer, Colorado Department	
  of EducaRon



 
 
 
 
 
 

 

Think and reflect	
  on the child
Results MaTer, Colorado Department	
  of EducaRon; 2009

•	 What	
  was my purpose for observing?
•	 What	
  similariRes or paTerns do I noRce?
•	 What	
  do these observaRons seem to suggest?
•	 What	
  else might	
  be going on?
•	 What	
  else do I want	
  to observe or find out?
•	 How does this observaRon fit	
  with other things
that	
  I know about	
  the child from previous
observaRons?

•	 How will I document	
  my interpretaRons?



Linking DocumentaRon to
Curriculum Planning

Video	
  clip	
  

Results MaTer, Colorado Department	
  of EducaRon



Create and
Implement	
  
IntenRonal
Lesson Plan

Determine
Child

Progress

Complete
an

Assessment	
  
Instrument	
  

Share
InformaRon

USE CHILD ASSESSMENT DATA TO…



	
   	
   	
  
	
   	
   	
  

	
   	
  
	
  

	
   	
  

	
  
	
  

	
   	
  
	
   	
  

	
  
	
  

	
   	
  
	
   	
   	
  

FuncRonal Skills 
Instructs intervenRon/ 
instrucRon Outcomes Logical sequence 

of items 

AuthenRc Assessment	
  Tools have
Criterion-­‐based and Equitable	
  Content

Compares skills to 
peers with typical 
development	
  

Culturally 
Responsive 

Permits 
adaptaRons 

Compares skills 
within peer group 



 

 

 

 

 

GeUng Started with AuthenRc Assessment	
  

1.	 Recognize that	
  early learning is rapid, individual,

and foundaRonal for future school success

2.	 Understand early learning expectaRons and
benchmarks

3.	 Focus on child accomplishments, not	
  deficits

4.	 Make focused observaRons a rouRne in your
pracRce

5.	 Make documentaRon a habit	
  and create a
porQolio of student	
  work samples from mulRple
sources	
  



6. Make Rme to collaborate with colleagues AND
family members to gain input	
  

7. Reflect	
  on and use your observaRons/ 
documentaRon

8. Adopt	
   researched-­‐based assessment	
  
framework that	
  is reliable, valid and appropriate

9. Know that	
  it	
  takes Rme to become proficient	
  in
authenRc assessment	
  

10. Commit	
  to ongoing professional development	
  



	
  

	
   	
  
	
  

	
  

	
  
	
  

	
   	
  
	
  

ObservaKon and DocumentaKon System	
  

Complete	
  
Assessment 
Instrument	
  

Adjust Lesson 
Plan 

Analyze Child
Data 

Early	
  Learning	
  
Standards	
  

IntenKonal	
  
Lesson	
  Plan

Focused 
ObservaKons	
  

Accurate 
DocumentaKon 



Thank	
  YOU!
QuesRons:	
  

scrawford@doe.in.gov
317 234-­‐5596



So Many Ways to Learn
Video	
  clip	
  

Results MaTer, Colorado Department	
  of EducaRon
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