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ONE SIZE FITS ALL?

— s e

By Frits Ahlefeldt

"There is no equality of treatment merely by providing students with the
same facilities, textbooks, teachers, and curriculum; for students who do
not understand English are effectively foreclosed from any meaningful
education.” Lau v. Nichols (1974)



http://www2.ed.gov/about/offices/list/ocr/ell/glossary.html
http://www2.ed.gov/about/offices/list/ocr/ell/glossary.html

Agenda

= WIDA English Language Development
Standards

= Formative Assessment

= Response to Intervention Process
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lce Breaker/Warm-up

= Choose an object from your bag/purse.

« Complete this statement: Assessment IS
like (your object) because

= Share your statement with tablemates.

* Choose one example from the table to
share with the whole group.

= Share with the whole group.
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| Have a Child......

= Write the profile for the child (or prototype

of children) who brought you to this
session.

* Proficiency in L1 and English

* Literacy in L1 and English

* Time In your program/US schools

» Family dynamics

» Educational history (if you know)
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Concerns

= Under-identification
= Schools are very

« Qver-identification
» Diana v.

California Board sensitive to
of Education. possibility of
Mis-

= Students classified
due to language

classification.
« As a result, ELLs

difference; with real special
Inappropriate education needs
assessment. are sometimes

left behind.




Differing Explanations for Observable Difficulties

Possible ELL Possible Disability
Observable difficulty | €Xxplanation (observed | explanation (observed
In English) across contexts in

both languages)

Omits words or adds
words to a sentence

Has difficulty retelling
the events of a story read
aloud

Becomes distracted easily




Differing Explanations for Observable Difficulties

Observable difficulty

Possible ELL
explanation (observed
In English)

Posmgie Dlsaglilty

explanation (observed
across contexts in both
languages)

Omits words or adds
words to a sentence

Direct transfer from L1

Early stages of L2
development

Word retrieval difficulties

Expressive language
difficulties

Has difficulty retelling
the events of a story read
aloud

Early stages of L2
development; may
understand but does not
have enough expressive
language to retell

Short term memory
difficulties

Difficulties with
sequencing

Becomes distracted easily

Does not understand or
speak L2

Too much de-
contextualized oral
language

Attention difficulties

Comprehension
difficulties

Sanchez-Lopez (2007)




Spaghetti Sauce/aka Gravy
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Response to Intervention (RTI)

= [DEIA of Dec. 2004 —

= Response to intervention. The focus Is on
providing more effective instruction by
encouraging earlier intervention for students
experiencing difficulty learning.

= NJAC: 6A:14-3.4(h)6
= Change from the “wait to fail” approach.




Best Practices for ELLS:
— Response to Intervention

= Three Tiered Model
= Three tiers of intervention
= Most important is a systemic foundation to build the tiers.

ndividu

Specific

Instructional

Systemic




Benefits of RTI
=g

= LInks authentic assessment and Instruction
= Becomes a student-centered approach

= Requires collaboration across disciplines
(ESL, Bilingual, Gen. Ed., Special Ed.,
Reading)

= Creates new roles for problem-solving team

members and promotes cross discipline
discussions, sharing of expertise.




Potential Benefits of RTI I\/Iodel

for ELLS
=g

= Encourages a proactive, preventive process

- Emphasizes high quality, consistent, effective
Instruction for ELLs throughout the day (efficacy
of Instruction)

= Provides interventions/enhanced instruction with
multilingual and multilevel resources in a timely
manner across grade levels, throughout the school

= Uses assessment to inform instruction




Multi-tier model must include:

|&RS teams consisting of representation from all
appropriate educators

Educators who are properly trained to select and implement
evidence-based interventions

Selected practices which have research to support their use
with ELLSs.

Progress monitoring strategies and instruments that are
clearly understood by the teacher

Data related to student progress which is quantified, charted
and used as a foundation for making subsequent decisions.

Interpretation of progress monitoring data which considers
alternate reasons for suspected problems.

Klingner, Hoover & Baca, 2008




Systemic Foundation

An acceptable and supportive school environment

= Casteneda v. Pickard = Linguistic and cultural
- Three pronged criteria: iIncorporation
L = Curriculum as window/mirror
* Practice _
. Results (NCLB) - Culturally responsive
. ! . Instruction
= Academically rich quality o _
programs = Individual guidance and
support

= NJ Administrative Code: district- _ _ |
wide commitment to professional | * Meaningful, continuous family

development of teachers, involvement
support staff and administrators | = Use problem-solving

- Programs that support procedure and/or standard
interventions treatment protocol

Think about your own school/district... Has your district instituted these practices?
Where do you think your school/district may need to focus?



Systemic
Process

« Profile

= Gather relevant data
= Attendance/educational gaps
= Grades
= Assessment of L1land L2
= Mobility
= Length of time in district/country
= Achievement in both languages
= Family dynamics
= Cultural characteristics
= Medical evaluation
= Program design




Tier One Instructional

Research-based effective models with ELLS:

All teachers aware of WIDA ELD Standards
Differentiated instruction according to ELP level

Sheltered Instruction Observation Protocol
ESL instruction part of Core program

National Literacy Panel on Language Minority
Children and Youth

Universal screening
Monitor progress over time (6-8weeks).
DRA, NWEA, AimsWeb, Classroom based assessments



WIDA 2012 ELD Standards

= Overview of 2012 Amplification of Standards

= http://www.wida.us/DownloadDocs/standards/2012 Amplificati
on/2012Tutorial/player.html

= Definition of Academic Language
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The Features of Academic Language in WIDA's Standards

‘The Featurs of Academic Language operate withinsociocultural contets for lan.gl.ﬁ.ge 1me

Performance Criterim | Featurcs
Disoourse Lovel Linguist i Arnant of s peechiwriten wat
Com ploxity Strocrue of speechfwritten tesct
{Q‘mﬁﬂ"zﬁfm’i‘?g' of Density of s peechiweritten text
ol writhem ex) Organizton and cohesion of ideas
Tariety of sentence types
Sontencs Lavel Language Formsand | Tipes and variety of grmmaricl strocroes
Convent kins Corentions, mechanics, and ﬂu&l‘u:]."
Ji“i—:ﬁiﬁi;ﬂ af tach of bngnage forms o purpose! pers pective
Word/P hrase Vocabulary Usage Generl, specific, and technical brgnage
Laval fﬁfecgﬁcégl af wwond o tlultiple meanings of words and phrases
ot cihcics) Formulaic and idiomatic exprssions
Mumnces and shades of meaning
Collocatione

The socioculturml contets for languge e inwolve the interaction betwesn the student and the la.n.guge environrent, encompassing the. ..

Pegister

Topic

+ O+ O+ o+

Zenrel Taxt type

Task! Situation
Participant’ identities and social mle

® "
WIDA

I ITeoviitauuIl iINaIiie /7 v



Components of Academic Language

Discourse

Bricks: vocabulary

Y

/

<
Mortar:

Grammar/syntax/form

\_

J
<
Foundation:

Language functions

/
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CAN DO Descriptors
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Performance Definitions for Listening and Reading

ﬁ.teachgmde,tcnm:d the and of 2 glmnleualDFEngllsh la.n.gua.ge p.n:vﬁciem:]rg and with instmctionsl a1p port, En.é.tsh la.n.gua.ge learnars will proCess. ..

Do urse Level

Sontence Laynal

Word/Phrasa Ll

Lingu i5tic Com plax ity

language Frms and Co nventh: ns

Yocabulry sage

Level 6 - Reaching Langoaze that meets all ariteda thmugh Lenel 5 - Bridzine

+ Rich descriptive discourse with cormplex

e uhe Does

+ Corpound, cornplet gmmatical
constructions (e moaltiple phreces and

+ Techrimal and abstract content-area
largname, inclodinge content-z pecific

Level 5 o Pl o il e ke g ertlbrifng
Bridging + Abroad moge of sentence patterns + "&omds and enpressions with shades of
charscteritic of particular content ares R NN 3cI0es Content amae
+ Connected disconee with a variety of + Avanety of compler sammatical + Specific and sorme technical content-area
Lawil 4 e rte nCes constrnct ions larg e
Expanding + Expanded mlated ideas + ZSentence patterns chamcteristic of pamicolar |+ W8omds orexprassiore with mokipls
cortent ame [ Ngs 3-0ors COMbent arsas
+ Dizoourse with a sades of exte rded sentenca: + Componnd and some oomples &g, noun + Specific contert Brgoses, incloding
Laval 2 + Balated ideas phrese, warb phrase, prepositional phraes) X prassions
Devalaping grrrmatical ooretrnctions + Words and enprecsione with corarmon
+ Santence patterns achoss conbent arsas collocatinns and idio s acroes content areas
+ Multiple related sicnple sartences + Componnd grmoatical oonetnictions + Censral content wourds and exprassions,
Lavel 2 + An idea with detail: + Pepetitive phreeal ard senterce pattems incloding cognate:
Emrging acmes content amas + Sodaland instroctional words and
eXpressione aC00es COntent areas
+ Single staternents or questions + Simple grammatical constructions (e, + eneral content- e Eted words
Level 1 + Anides within words, phrsss or chanks of cornrnands, Whe questions, dechatives) + Evendaysocial and instroctional words and
Entering |angnzse + Cornrnonsocial and iretructional forme and e prassions

pratterns

. owithin sociocul el contets fior la.ngua.ge nsa,




Performance Definitions for Speaking and Writing

At each prade, towmard the end of 3 given level of Englich langosers proficienc and with instroctional sup poct, Englich laneoacs leames will prodoce. .

Driscourse Level Lentence Lerad iy P acse Le el
Loy o5 - Ol i B Lamgquzsge Formes @ Conren Bons Vo abular y Usaqe
Leireal &- Readhineg Linguags that mestsall citern thoough Levsl §, Puid gice
Mu.ll‘.lPL:_ m.mPluc:.-c:nJ:crﬁu: + ﬁw.l:i.-:h__.rcnfgﬁ:nrmtimlstn;ctw roabshed + Teshnicl aod abs tmct content-ama h.l:gu.a.gu:_
Lavrad 5 Ormnized, cohespes, and coherzne o purpees ircluding content=pecific colloo tions
Bridging sxpressicrucd ideas + A boead of zertervce pattemns + oo and expreesioce with shades of
chamctaristic of particubr conkent armar O reT WEITEs GOrEnk armas
Short, sxparded, and sonoe complas + Asadetr of stamnaticel stouctues + Specificand sonae technis] content-ama
Lavel 3 Farbarges + fenkerce pattemes chamctecistic of parcticubr breuas
E E Ormnized exprassion of idsws with Sonkank e + W wrd expresricre with sxpresries
idicrrs wopmems corkant wrmas
Shortand sonne sxpanded senbences with + Repetities soornaticl stouctures with + pecific content lareuazs, includics coprates
D i Exparded 2 pressicnof s idss o *+ Sapkercs pakbame wormes SOOREOE ACTRr + Words or exprssicoee with roudkipls rossnines
ideas
Lerel Phomseas oo shot santencs + Fomnuluic srorconaticul stouctures + Crrend content words wnd expressions
. Ererming =& pression o ideas + Bepetities phrasland senterce patbeme + Gocial and irstrwcticna ] woeds wod
“Words, phmres, o chunks of lanouase + Phrrelavel sooonaticl stoucty e + arerl contenk-rebbed werds
I‘E"re! 1 irele words wred bo mpesent ides + Phrml patteme wsccited with cornracn + Beerwayrccil and iretructicral words and
Entering social and frekrwcticea e itus tiowe = prmnsicre

...within sociocultuml contents for laneoaes e,
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Linguistic Complexity

Level 1 - Single words

Level 2 — Phrases, short sentences
Level 3 — Series of related sentences
Level 4 — Moderate discourse

Level 5 — Complex discourse

o —

Language Forms & Conventions
Level 1 — Memorized language

Level 2 — Formulaic grammatical structures =
| Level 3 — Repetitive grammatical structures = B
Level 4 — Variety of grammatical structures ﬂ ' —

Level 5 — Language comparable to English peers C—

Vocabulary Usage
11| Level 1 — Most common vocabulary
/] 1) Level 2 — High frequency vocabulary
I ”l I | | ‘ I ' Level 3 — General and some key vocabulary

Level 4 — Specialized and some content-based vocabulary
Level 5 — Specialized & precise content-based vocabulary

24



T Activity Part |

= Create A/B partners

= Partner A tell Partner B what you did
yesterday without using any words with
the letter “T.” (1:37)

= Partner B write down what Partner A says.
= Switch (1:37)
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T Activity Part Il

= Use the utterances from your partner’s
response to answer these questions:

» What level of proficiency would you rate that
response? What is your evidence (refer to
performance definitions)?

* What language objectives would you prepare
to assist your partner?
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Example Language Features

Lorals1-2

Levals 21

Lardsz-5

Lett rreasnme our books! I'rn poing o we 2
niker o rresenme oy bool e e voder
anafbook). Bl book is 14 inches long. Take

Lok at your meznement took The paper
clip & short. The popeicle stick iz longer than
the paperclip. The ruler iz longest. Tt thern

Find the largth of the desk using the best
roess urerce ot tool. Fereraber it excier
to rressare 3 bng object with a boger

Linquistic ot yonr muler, Mow e ooess e e o boak! inorder frorn s borest o longest. s urerne it tool (neber i da g
Showr oe how bk biglher dede aith ol gk, e

E?::“Dﬂi}gw e 13 fressiLE your The teacher desk is easiar to measum with the o FT] wf;ﬂ;ﬁ‘ﬁ;ﬂﬂfﬁ. ;ig s
Lets measne onr desks! Ton poing to a2 ruler. The student desk is eacier to mmess e : ’

Leral g ; ; ; sarne tool. Dot forget o write down, yoor
popsicle stick... with the popsicke stick [
Lets measure our boolkshelf!
ore inch short, shorter, shortest Ficst.. .. thern,. ..
two incheas

s lorg, bonger longest a borg =

NOoU3ge ;

Forms 2 ——

Comrent ons

Santance

Laial
desk, boal: shorter than find the length of
paper cﬂiﬂd{ lorger than R her

Yocabulary s Tt thern in order Dot fomet

Usaga niker mewE with Iruess rere oS

Womd/Phrse el rreter stick

Lenial I

Bunesy -9 PO




FiguraO: Guiding Quastions for the Compona nts of WIDA Enalish Language Davalepment Strands

GRADE: wa A

EXAMPLE TOPIC:
ELD STANDARD: We'har is one of the topics addressad in due salecrd conrene smodands)

COMMECTION: “Fhichstate content standand. including the Cornmmon Coe, fomn the basic of mhted lesons ora anit of stody? What ae the esentil concepts and s kilk
ernbedded in the content standards? W hat is the langoeee asocEted with these prade level concepts and skills?

EXAMPLE CONTEXT FOR LANGUAGE USE " hat is the purposs of the contant work, tazk, or product? What mles or identities do the students ssome? What meister is
rquired of the task? What am the genre of text types with which the students are intemoing?

COGMITIVE FURCTION: ™ bat & the level of copnitive engererent for the given taslt Dioss the level of cognitive enggmrerme ot manehoor exeeed that of the content standarde:

Lezvall Lawal 3
Entaring Dawvakr ping

4 Strand of M odal Paformance Indicatocs:
W bat lanemes are the stodents expected to process or prodoce at each level of proficiency?
W hich langimes funetions reflect the cognitive finetion at each level of pmficisnoy?

W bich instroetional suppors fensony grphic, and intemetive) ae recsssary forstude s 1o aooess content?

Lanquadgs Dom ain{sk:
Howr will lsamers process and s langsxs

TOPK-RELATED LAMG UAGE: " ith which grde-level words and expresions will all stodents interact?
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Practice

= Share your student profile with a partner.

= Choose one ELD standard and Reading
standard 2: Explain how key detalls in the
text convey central message, lesson, or
moral

= Create an amplified performance indicator
for your ELL.
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Collaborative Teaching Arrangements

Complementary
Instructions

Two lessons are taught:
functional (metacognitive,
language) and content

Important functional
skills are modeled and
practiced within class
context

Team Instruction is provided Uses each
i alternately by each teacher. | professional’s strength.
teachi ng Opportunity for staff
development.

Supportive Specialist develops Enhancement is

: i specialized instruction, Incorporated in future

Instruction grouping or practice lessons. Students are
techniques. supported.

Parallel A small group is taught Teachers can

: separately within the informally observe
Instruction

classroom.

each others’ activities.




Balanced Assessment System

Occasional,
District,
State-based

Ongoing,
Classroom-based

Summative Formative
Assessment Assessment

Standards
&
Learning
Targets

Interim Assessment

Periodic, School and/or

District-Based
e e e 1 31



Formative Assessment

In groups of 4, choose a topic card and read that section of the
WIDA Formative Assessment Bulletin silently.

1. Formative Assessment on Academic Language (yellow)

2. FAQ on Formative Assessment (green)

3. Formative Assessments Guide Language Instruction (purple)
4. Quality Formative Assessments (pink)

 Person #1 summarizes topic, person #2 critigues
Information, person #3 paraphrases all comments.

e Person #2 summarizes topic, person #3 critiques
Information, person #4 paraphrases all comments.

e Person #3 summarizes topic, person #4 critiques
Information, person #1 summarizes... and so on
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Key points

- KNOW your student
= Focus on academic language (Perf. Def.)
= Formative assessment = Feedback

= Cycle: Goals-Instruction-Measurement-
Feedback (GIMF)

= Formative assessment tools
» IDEAL

Presentation Name / 33



Seven Feedback Essentials

= Goal-referenced

= Tangible and transparent

= Actionable

= User-friendly (specific and personalized)
* Timely

= Ongoing

= Consistent
= Grant Wiggins

NJDOE and Rtl 34



Partner Activity

Stadent will produce expanded sentences in order
Zo compare and conthadl angled.

 What tasks will students do?

 \What tools could we use to document
performance?
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Partner Activity

Revisit your student profile and the
Performance Indicator you developed:

 What assessment tools will you create to
collect evidence of progress?

- What feedback could you provide to your
partner in the T activity?
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Tier One Intervention

= Collect data on student performance (content and
language). How can ELLs demonstrate what they
know? Collaborate with content teacher.

= Look at scores of ELLs based on ELP and
compare to “true peers.”

= If majority of ELLs are not making progress, look
at Tier One Iinstruction.

 Fidelity of implementation?
= Adjust instruction and continue to collect data.

Klingner, Hoover & Baca, 2008



Tier Two -Specific Intervention &;

« When student struggles in Tier One, identify specific
needs (language and content).

= Develop supplemental, intensive, small-group,
scientifically-based interventions (in addition to core
program) http://ies.ed.gov/ncee/wwc

= Low teacher-student ratio (3-6 students)

= Carefully sequenced, scaffolded instruction, based on
ELP level and academic language needed.

= Consider using significantly different strategies and
supports (learning styles, interests, schema, multiple
Intelligences).

Monitor progress over time (6-8 weeks).



http://ies.ed.gov/ncee/wwc

Tier Two Reading Interventions

What Works Clearinghouse

—

Reading Mastery
Instructional Conversations and Literature Logs

Bilingual Cooperative Integrated Reading and Composition
(BCIRC)

Enhanced Proactive Reading
Read Well
SRA Reading Mastery

Vocabulary Improvement Program for English Language Learners
and Their Classmates

Peer-Assisted Learning Strategies
Fast ForWord Language

Peer Tutoring and Response Groups
A Scaffold Reading Experience (SRE)
Language Experience Approach

Read Naturally



Tier Two Writing Interventions

= Instructional Conversatlons and Literature Logs

= Bilingual Cooperative Integrated Reading and
Composition (BCIRC)

= Vocabulary Improvement Program for English
_anguage Learners and Their Classmates

= Peer-Assisted Learning Strategies
= Peer Tutoring and Response Groups
= Language Experience Approach

= Lucy Calkins Writing Workshop (need to adapt
for ELLS)

= Writing between languages (Danling Fu)




Ways to Implement Tier Two Interventions

= Guided reading groups

= Academic support programs
= Additional ELL support

- Before/after school programs
= Extended year programs

= Technology




If the problem is not resolved, @ gfeas |
seek support systems.

« Consultation with 1&RS Committee
Gather relevant data

= from initial profile

= current data

Research intervention programs for intensive
small group instruction

Title I, additional ESL support,
before/during/after school program
Counseling

Community-based programs




| Have a Child....

* Choose one student profile to share with
the group.

= Brainstorm interventions
= Share with whole group
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What can you do.....? Who do you need to consult?

Tomorrow One month Six months Next year
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Q and A

* |f possible, leave your student profile card
and we will develop Q and A and post
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