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INTRODUCTION

The U.S. Department of Education (Department) is offering each State educational agency (SEA)
the opportunity to request flexibility on behalf of itself, its local educational agencies (LEAs), and its
schools, in order to better focus on improving student learning and increasing the quality of
instruction. 'This voluntary opportunity will provide educators and State and local leaders with
flexibility regarding specific requirements of the No Child Left Behind Act of 2001 (NCLB) in
exchange for rigorous and comprehensive State-developed plans designed to improve educational
outcomes for all students, close achievement gaps, increase equity, and improve the quality of
instruction. 'This flexibility is intended to build on and support the significant State and local reform
efforts already underway in critical areas such as transitioning to college- and career-ready standards
and assessments; developing systems of differentiated recognition, accountability, and support; and
evaluating and supporting teacher and principal effectiveness.

The Department invites interested SEAs to request this flexibility pursuant to the authority in
section 9401 of the Elementary and Secondary Education Act of 1965 (ESEA), which allows the
Secretary to waive, with certain exceptions, any statutory or regulatory requirement of the ESEA for
an SEA that receives funds under a program authorized by the ESEA and requests a waiver. Under
this flexibility, the Department would grant waivers through the 2013—2014 school year, after which
time an SEA may request an extension of this flexibility.

REVIEW AND EVALUATION OF REQUESTS

The Department will use a review process that will include both external peer reviewers and staff
reviewers to evaluate SEA requests for this flexibility. This review process will help ensure that each
request for this flexibility approved by the Department is consistent with the principles described in
the document titled ESE.A Flexibility, which are designed to support State efforts to improve student
academic achievement and increase the quality of instruction, and is both educationally and
technically sound. Reviewers will evaluate whether and how each request for this flexibility will
support a comprehensive and coherent set of improvements in the areas of standards and
assessments, accountability, and teacher and principal effectiveness that will lead to improved
student outcomes. Each SEA will have an opportunity, if necessary, to clarify its plans for peer and
staff reviewers and to answer any questions reviewers may have. The peer reviewers will then
provide comments to the Department. Taking those comments into consideration, the Secretary
will make a decision regarding each SEA’s request for this flexibility. If an SEA’s request for this
flexibility is not granted, reviewers and the Department will provide feedback to the SEA about the
components of the SEA’s request that need additional development in order for the request to be
approved.
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GENERAL INSTRUCTIONS

An SEA secking approval to implement this flexibility must submit a high-quality request that
addresses all aspects of the principles and waivers and, in each place where a plan is required,
includes a high-quality plan. Consistent with ESEA section 9401(d)(1), the Secretary intends to
grant waivers that are included in this flexibility through the end of the 2013—2014 school year. An
SEA will be permitted to request an extension of the initial period of this flexibility prior to the start
of the 2014—2015 school year unless this flexibility is superseded by reauthorization of the ESEA.
The Department is asking SEAs to submit requests that include plans through the 2014—2015 school
year in order to provide a complete picture of the SEA’s reform efforts. The Department will not
accept arequest that meets only some of the principles of this flexibility.

High-Quality Request: A high-quality request for this flexibility is one that is comprehensive and
coherent in its approach, and that clearly indicates how this flexibility will help an SEA and its LEAs
improve student achievement and the quality of instruction for students.

A high-quality request will (1) if an SEA has already met a principle, provide a description of how it
has done so, including evidence as required; and (2) if an SEA has not yet met a principle, describe
how it will meet the principle on the required timelines, including any progress to date. For
example, an SEA that has not adopted minimum guidelines for local teacher and principal evaluation
and support systems consistent with principle 3 by the time it submits its request for the flexibility
will need to provide a plan demonstrating that it will do so by the end of the 2011-2012 school year.
In each such case, an SEA’s plan must include, at a minimum, the following elements for each
principle that the SEA has not yet met:

1. Key milestones and activities: Significant milestones to be achieved in order to meet a given
principle, and essential activities to be accomplished in order to reach the key milestones. The
SEA should also include any essential activities that have already been completed or key
milestones that have already been reached so that reviewers can understand the context for and
fully evaluate the SEA’s plan to meet a given principle.

2. Detailed timeline: A specific schedule setting forth the dates on which key activities will begin
and be completed and milestones will be achieved so that the SEA can meet the principle by the
required date.

3. DParty or parties responsible: Identification of the SEA staff (eg., position, title, or office) and, as
appropriate, others who will be responsible for ensuring that each key activity is accomplished.

4. Evidence: Where required, documentation to support the plan and demonstrate the SEA’s
progress in implementing the plan. This ESEA Flexibility Request indicates the specific evidence
that the SEA must either include in its request or provide at a future reporting date.

5. Resources: Resources necessary to complete the key activities, including staff time and
additional funding.

6. Significant obstacles: Any major obstacles that may hinder completion of key milestones and
activities (eg., State laws that need to be changed) and a plan to overcome them.
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Included on page 19 of this document is an example of a format for a table that an SEA may use to
submit a plan that is required for any principle of this flexibility that the SEA has not already met.
An SEA that elects to use this formatmay also supplement the table with text that provides an
overview of the plan.

An SEA should keep in mind the required timelines for meeting each principle and develop credible
plans that allow for completion of the activities necessary to meet each principle. Although the plan
for each principle will reflect that particular principle, as discussed above, an SEA should look across
all plans to make sure that it puts forward a comprehensive and coherent request for this flexibility.

Preparing the Request: To prepare a high-quality request, it is extremely important that an SEA
refer to all of the provided resources, including the document titled ESFE.A Flexibility, which includes
the principles, definitions, and timelines; the document titled ESEA Flexibility Review Guidance, which
includes the criteria that will be used by the peer reviewers to determine if the request meets the
principles of this flexibility; and the document titled ESEA Flexibility Frequently Asked Questions,
which provides additional guidance for SEAs in preparing their requests.

As used in this request form, the following terms have the definitions set forth in the document
titled ESEA Flexibility: (1) college- and career-ready standards, (2) focus school, (3) high-quality
assessment, (4) priority school, (5) reward school, (6) standards that are common to a significant
number of States, (7) State network of institutions of higher education, (8) student growth, and (9)
turnaround principles.

Each request must include:

e A table of contents and a list of attachments, using the forms on pages 1 and 2.

e The cover sheet (p. 3), waivers requested (p. 4-5), and assurances (p. 5-0).

e A description of how the SEA has met the consultation requirements (p. 8).

e An overview of the SEA’s request for the ESEA flexibility (p. 8). This overview is a
synopsis of the SEA’s vision of a comprehensive and coherent system to improve student
achievement and the quality of instruction and will orient the peer reviewers to the SEA’s
request. The overview should be about 500 words.

e Evidence and plans to meet the principles (p. 9-18). An SEA will enter narrative text in the
text boxes provided, complete the required tables, and provide other required evidence. An
SEA may supplement the narrative text in a text box with attachments, which will be
included in an appendix. Any supplemental attachments that are included in an appendix
must be referenced in the related narrative text.

Requests should not include personally identifiable information.

Process for Submitting the Request: An SEA must submit a request to the Department to receive
the flexibility. This request form and other pertinent documents are available on the Department’s
Web site at: http://www.ed.gov/esea/ flexibility.

Electronic Submission: The Department strongly prefers to receive an SEA’s request for the
flexibility electronically. The SEA should submit it to the following address:

ESEAflexibility@ed.gov.
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Paper S ubmission: In the alternative, an SEA may submit the original and two copies of its
request for the flexibility to the following address:

Patricia McKee, Acting Director

Student Achievement and School Accountability Programs
U.S. Department of Education

400 Maryland Avenue, SW, Room 3W320

Washington, DC 20202-6132

Due to potential delays in processing mail sent through the U.S. Postal Service, SEAs are
encouraged to use alternate carriers for paper submissions.

REQUEST SUBMISSION DEADLINE

SEAs will be provided multiple opportunities to submit requests for the flexibility. The submission
dates are November 14,2011, a date to be announced in mid-February 2012, and an additional
opportunity following the conclusion of the 2011-2012 school year.

TECHNICAL ASSISTANCE MEETING FOR SEAS

To assist SEAs in preparing a request and to respond to questions, the Department will host a series
of Technical Assistance Meetings via webinars in September and October 2011.

FOR FURTHER INFORMATION
If you have any questions, please contact the Department by e-mail at ESEAflexibilitv@ed.gov.
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TABLE OF CONTENTS, CONTINUED

For each attachment included in the ESEA Flexibility Reguest, label the attachment with the
corresponding number from the list of attachments below and indicate the page number where the
attachment is located. If an attachment is not applicable to the SEA’s request, indicate “N/A”
instead of a page number. Reference relevant attachments in the narrative portions of the request.

Notice to LEAs 9
Assuran
ces 1
2015
Comments on request received from LEAs (if applicable) 9
Assuran
ces
2,3,4,5,6
2015
Notice and information provided to the public regarding the request 9
Assuran
ces 7
2015
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1A content standards consistent with the State’s standards adoption process
Attach
1,2,3,4
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1A of higher education (IHEs) certifying that meeting the State’s standards
Attach | corresponds to being college- and career-ready without the need for remedial
4 coursework at the postsecondary level (if applicable)
State’s Race to the Top Assessment Memorandum of Understanding (MOU) N/A
NA (if applicable)
Attach | Evidence that the SEA has submitted high-quality assessments and academic

7 achievement standards to the Department for peer review, or a timeline of 120,123,
1C when the SEA will submit the assessments and academic achievement 124 and
Attach | standards to the Department for peer review (if applicable) 134
1,234,
10
A copy of the average statewide proficiency based on assessments 246

administered in the 2010—2011 school year in reading/language arts and
NA mathematics for the “all students” group and all subgroups (if applicable).
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2D
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1
A copy of any guidelines that the SEA has already developed and adopted for | 347,348
3A local teacher and principal evaluation and support systems (if applicable).
Attach
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Evidence that the SEA has adopted one or more guidelines of local teacher 348

3A and principal evaluation and support systems
Attach

10

Additional PARCC Information N/A
NA

Additional Information about Indiana’s A-F school grading system 234
NA

Indiana’s A-F school grading rule 227

Information about Indiana’s Growth Model 231
NA

Bottom 25 percent Information 230
NA

School Turnaround Information 271
NA

Principle 3 Additional Information
NA 363
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Cover Sheet for ESEA Flexibility Request

Legal Name of Requester: Requester’s Mailing Address:

Indiana Department of Education PNC Building, South Tower, Suite 600
115 W. Washington St

Indianapolis, IN 46204

State Contact for the ESEA Flexibility Request

Name: Jeffrey J. Coyne

Position and Office: Director of Federal Relations

Contact’s Mailing Address:

Indiana Department of Education

PNC Building, South Tower, Suite 600
115 W. Washington St

Indianapolis, IN 46204

Telephone: (317) 232-0551
Fax: (317) 233-6502

Email address: jcoyne@doe.in.gov

Chief State School Officer (Printed Name): Telephone:
Glenda S. Ritz, NBCT (317) 232-6610
Indiana Superintendent of Public Instruction
Signature of the Chief State School Officer: Date:
/ 7/14/2015
2 7 -
X u/v.‘m ,_@_ 1’2[{’
/

The State, through its authorized representative, agrees to meet all principles of ESEA flexibility.

Page 4
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By submitting this updated ESEA flexibility request, the SEA renews its request for flexibility
through waivers of the nine ESEA requirements listed below and their associated regulatory,
administrative, and reporting requirements, as well as any optional waivers the SEA has chosen to
request under ESEA flexibility, by checking each of the boxes below. The provisions below
represent the general areas of flexibility requested.

X 1. The requirements in ESEA section 1111(b)(2)(E)-(H) that prescribe how an SEA must
establish annual measurable objectives (AMOs) for determining adequate yearly progress (AYP) to
ensure that all students meet or exceed the State’s proficient level of academic achievement on the
State’s assessments in reading/language arts and mathematics no later than the end of the 2013—
2014 school year. The SEA requests this waiver to develop new ambitious but achievable AMOs in
reading/language arts and mathematics in order to provide meaningful goals that are used to guide
support and improvement efforts for the State, LEAs, schools, and student subgroups.

X 2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement,
corrective action, or restructuring, as appropriate, a Title I school that fails, for two consecutive
years or more, to make AYP, and for a school so identified and its LEA to take certain improvement
actions. The SEA requests this waiver so that an LEA and its Title I schools need not comply with
these requirements.

X 3. The requirements in ESEA section 1116(c) for an SEA to identify for improvement or
corrective action, as appropriate, an LEA that, for two consecutive years or more, fails to make
AYP, and for an LEA so identified and its SEA to take certain improvement actions. The SEA
requests this waiver so that it need not comply with these requirements with respect to its LEAs.

X 4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, and use of
funds under the Small, Rural School Achievement (SRSA) and Rural and Low -Income School
(RLIS) programs based on whether an LEA has made AYP and is complying with the requirements
in ESEA section 1116. The SEA requests this waiver so that an LEA that receives SRSA or RLIS
funds may use those funds for any authorized purpose regardless of whether the LEA makes AYP.

X 5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percentage of 40
percent or more in order to operate a school-wide program. The SEA requests this waiver so that
an LEA may implement interventions consistent with the turnaround principles or interventions
that are based on the needs of the students in the school and designed to enhance the entire
educational program in a school in any of its priority and focus schools that meet the definitions of
“priority schools” and “focus schools,” respectively, set forth in the document titled ESE.A
Flexcibility, as appropriate, even if those schools do not have a poverty percentage of 40 percent or
more.

X 6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that
section only to LEAs with schools identified for improvement, corrective action, or

restructuring. The SEA requests this waiver so that it may allocate section 1003(a) funds to its LEAs
in order to serve any of the State’s priority and focus schools that meet the definitions of “priority
schools” and “focus schools,” respectively, set forth in the document titled ESE.A Flexibility.

Page 5
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X 7. The provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title T, Part
A funds to reward a Title I school that (1) significantly closed the achievement gap between
subgroups in the school; or (2) has exceeded AYP for two or more consecutive years. The SEA
requests this waiver so that it may use funds reserved under ESEA section 1117(c)(2)(A) for any of
the State’s reward schools that meet the definition of “reward schools” set forth in the document
titled ESEA Flexibility.

X 8. The requirements in ESEA section 2141(a), (b), and (c) foran LEA and SEA to comply with
certain requirements for improvement plans regarding highly qualified teachers. The SEA requests
this waiver to allow the SEA and its LEAs to focus on developing and implementing more
meaningful evaluation and support systems.

X 9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA may
transfer from certain ESEA programs to other ESEA programs. The SEA requests this waiver so
that it and its LEAs may transfer up to 100 percent of the funds it receives under the authorized
programs among those programsand into Title I, Part A.

Optional Flexibilities:

If an SEA chooses to request waivers of any of the following requirements, it should check the
corresponding box(es) below:

X 10. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict the
activities provided by a community learning center under the Twenty-First Century Community
Learning Centers (21st CCLC) program to activities provided only during non-school hours or
periods when school is not in session (ie., before and after school or during summer recess). The
SEA requests this waiver so that 21st CCLC funds may be used to support expanded learning time
during the school day in addition to activities during non-school hours or periods when school is
not in session.

X 11. The requirements in ESEA sections 1116(a)(1)(A)-B) and 1116(c)(1)(A) that require LEAs
and SEAs to make determinations of adequate yearly progress (AYP) for schools and LEAs,
respectively. The SEA requests this waiver because continuing to determine whether an LEA and
its schools make AYP is inconsistent with the SEA’s State-developed differentiated recognition,
accountability, and support system included in its ESEA flexibility request. The SEA and its LEAs
must reporton their report cards performance against the AMOs for all subgroups identified in
ESEA section 1111(b)(2)(C)(v), and use performance against the AMOs to support continuous
improvement in Title I schools.

[] 12. The requirements in ESEA section 1113(2)(3)-4) and (c)(1) that require an LEA to serve
eligible schools under Title I in rank order of poverty and to allocate Title I, Part A funds based on
that rank ordering. The SEA requests this waiver in order to permit its LEAs to serve a Title I-
eligible high school with a graduation rate below 60 percent that the SEA has identified as a priority
school even if that school does not otherwise rank sufficiently high to be served under ESEA
section 1113.

[] 13. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that

Page 6
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section only to LEAs with schools identified for improvement, cotrective action, or

restructuring. ‘The SEA requests this waiver in addition to waiver #6 so that, when it has remaining
section 1003(a) funds after ensuring that all priority and focus schools have sufficient funds to carry
out interventions, it may allocate section 1003(a) funds to its LEAs to provide interventions and
supports for low-achieving students in other Title I schools when one or more subgroups miss
either AMOs or graduation rate targets or both over a number of years.

If the SEA is requesting waiver #13, the SEA must demonstrate in its renewal request that it has a
process to ensure, on an annual basis, that all of its priority and focus schools will have sufficient
funding to implement their required interventions prior to distributing ESEA section 1003(a) funds
to other Title I schools.

Click here to enter page numbers where edits have been made and where new attachments have
been added. Do not insert new text here — insert new text in redline into the revised request.

[] 14. The requirements in ESEA sections 1111(b)(1)(B) and 1111(b)3)(C)(i) that, respectively,
require the SEA to apply the same academic content and academic achievement standards to all
public schools and public school children in the State and to administer the same academic
assessments to measure the achievement of all students. The SEA requests this waiver so that it is
not required to double test a student who is not yet enrolled in high school but who takes advanced
high school level, mathematics coursework. The SEA would assess such a student with the
corresponding advanced, high school level assessment in place of the mathematics assessment the
SEA would otherwise administer to the student for the grade in which the student is enrolled. For
Federal accountability purposes, the SEA will use the results of the advanced, high school level,
mathematics assessment in the year in which the assessment is administered and will administer one
or more additional advanced, high school level, mathematics assessments to such students in high
school, consistent with the State’s mathematics content standards, and use the results in high school
accountability determinations.

b

If the SEA is requesting waiver #14, the SEA must demonstrate in its renewal request how it will
ensure that every student in the State has the opportunity to be prepared for and take courses at an
advanced level prior to high school.

Click here to enter page numbers where edits have been made and where new attachments have
been added. Do not insert new text here — insert new text in redline into the revised request.
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By submitting this request, the SEA assures that:

DX 1.1t requests waivers of the above-referenced requirements based on its agreement to meet
Principles 1 through 4 of ESEA flexibility, as described throughout the remainder of this request.

DX 2.1t has adopted English language proficiency (ELP) standards that correspond to the State’s
college- and career-ready standards, consistent with the requirement in ESEA section 3113 (b)(2),
and that reflect the academic language skills necessary to access and meet the State’s college- and
career-ready standards. (Principle 1)

X 3. It will administer no later than the 2014—2015 school year alternate assessments based on
grade-level academic achievement standards or alternate assessments based on alternate academic
achievement standards for students with the most significant cognitive disabilities that are consistent
with 34 C.F.R. § 200.6(a)(2) and are aligned with the State’s college- and career-ready standards.

(Principle 1)

X 4. It will develop and administer ELP assessments aligned with the State’s ELP standards,
consistent with the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122(a)(3)(A)(ii) no
later than the 2015-2016 school year. (Principle 1)

X 5. It will report annually to the public on college-going and college credit-accumulation rates for
all students and subgroups of students in each LEA and each public high school in the State.

(Principle 1)

X 6. If the SEA includes student achievement on assessments in addition to reading/language arts
and mathematics in its differentiated recognition, accountability, and support system and uses
achievement on those assessments to identify priority and focus schools, it has technical
documentation, which can be made available to the Department upon request, demonstrating that
the assessments are administered statewide; include all students, including by providing appropriate
accommodations for English Learners and students with disabilities, as well as alternate assessments
based on grade-level academic achievement standards or alternate assessments based on alternate
academic achievement standards for students with the most significant cognitive disabilities,
consistent with 34 C.F.R. § 200.6(2)(2); and are valid and reliable for use in the SEA’s differentiated
recognition, accountability, and support system. (Principle 2)

X 7.1t will annually make public its lists of reward schools, priority schools, and focus schools
prior to the start of the school year as well as publicly recognize its reward schools, and will update
its lists of priority and focus schools at least every three years. (Principle 2)

If the SEA is not submitting with its renewal request its updated list of priority and focus
schools, based on the most recent available data, for implementation beginning in the 2015—
2016 school year, it must also assure that:

X 8.1t will provide to the Department, no later than January 31, 2016, an updated list of priority
and focus schools, identified based on school year 2014-2015 data for implementation beginning in
the 20162017 school year.

Page 8
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X 9. It will evaluate and, based on that evaluation, revise its own administrative requirements to
reduce duplication and unnecessary burden on LEAs and schools. (Principle 4)

XI 10. It has consulted with its Committee of Practitioners regarding the information set forth in its
ESEA flexibility request.

X 11. Prior to submitting this request, it provided all LEAs with notice and a reasonable
opportunity to comment on the request and has attached a copy of that notice (Assurance

Attachment 1 2015) as well as copies of any comments it received from LEAs. (Assurance
Attachment 2, 3,4, 5, 6 2015)

X 12. Prior to submitting this request, it provided notice and information regarding the request to
the public in the manner in which the SEA customarily provides such notice and information to the
public (eg., by publishing a notice in the newspaper; by posting information on its website) and has

attached a copy of, or link to, that notice. (Assurance Attachment 7 2015)

X 13. It will provide to the Department, in a timely manner, all required reports, data, and
evidence regarding its progress in implementing the plans contained throughout its ESEA flexibility
request, and will ensure that all such reports, data, and evidence are accurate, reliable, and complete
or, if it is aware of issues related to the accuracy, reliability, or completeness of its reports, data, or
evidence, it will disclose those issues.

X 14. It will report annually on its State report card and will ensure that its LEAs annually report
on their local report cards, for the “all students” group, each subgroup described in ESEA section
1111(b)(2)(C)(v)I), and for any combined subgroup (as applicable): information on student
achievement at each proficiency level; data comparing actual achievement levels to the State’s annual
measurable objectives; the percentage of students not tested; performance on the other academic
indicator for elementary and middle schools; and graduation rates for high schools. In addition, it
will annually report, and will ensure that its LEAs annually report, all other information and data
required by ESEA section 1111(h)(1)(C) and 1111(h)(2)(B), respectively. It will ensure that all
reporting is consistent with Szate and Local Report Cards Title I, Part A of the Elementary and Secondary
Education Act of 1965, as Amended Non-Regulatory Guidance (February 8, 2013).

Page 9
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Principle 3 Assurances

Each SEA must select the appropriate option and, in doing so, assures that:

Option A

Option B

Option C

[ ] 15.a. The SEA is
on track to fully
implementing
Principle 3, including
incorporation of
student growth based
on State assessments
into educator ratings
for teachers of tested
grades and subjects
and principals.

If an SEA that is administering new State
assessments during the 2014—2015 school
year is requesting one additional year to
incorporate student growth based on these
assessments, it will:

[] 15.b.i. Continue to ensure that its
LEAs implement teacher and principal
evaluation systems using multiple
measures, and that the SEA orits LEAs
will calculate student growth data based on
State assessments administered during the
2014-2015 school year for all teachers of
tested grades and subjects and principals;
and

[] 15.b.ii. Ensure that each teacher of a
tested grade and subject and all principals
will receive their student growth data
based on State assessments administered

during the 2014-2015 school year.

If the SEA is requesting
modifications to its teacher
and principal evaluation
and support system
guidelines or
implementation timeline
other than those described
in Option B, which require
additional flexibility from
the guidance in the
document titled ESEA
Flexcibility as well as the
documents related to the
additional flexibility
offered by the Assistant
Secretary in a letter dated
August 2, 2013, it will:

X 15.c. Provide a
narrative response in its
redlined ESEA flexibility
request as described in
Section II of the ESEA
flexibility renewal guidance.
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| CONSULTATION

An SEA must meaningfully engage and solicit input from diverse stakeholders and communities in
the development of its request. To demonstrate that an SEA has done so, the SEA must provide an
assurance that it has consulted with the State’s Committee of Practitioners regarding the information
set forth in the request and provide the following:

1. A description of how the SEA meaningfully engaged and solicited input on its request from
teachers and their representatives.

Theory of Action
IF:

The IDOE intentionally solicitsinput on the implementation of ESEA flexibility and the changes
that itmade to its currently approved flexibility request from LEAs, teachers and their
representatives, administrators, students, parents, community-based organizations, civil rights
organizations, organizations representing students with disabilities, organizations representing
English Learners, institutions of highereducation, business organizations, and Indian tribes;

THEN:

Meaningful family, community, and stakeholder engagement with diverse communitiesand in
all Indiana schools will increase and all schools and community stakeholdergroups will have a
high level of engagement with the IDOE, while creating equitable and high quality learning
opportunities forall Indiana students.

Parents and guardians will receive importantinformation about IDOE’s efforts to provide more
educational options, increase accountability, recognize and reward great educators, and
increase local flexibility.

This intentional solicitation of community stakeholders will be accomplished through the
efforts of the Superintendent, the Directory of Family and Community Engagement, and with
the use of regional coordinators partnering with a support staff at the IDOE.

June 2014 Amendments and Waiver Extension

Since January 2013, engaging with stakeholders, eitherformally or informally hasbeena
priority of the Superintendent of Public Instruction and Indiana Department of Education staff.
At the heart of the work of the Department is a strong emphasis on supporting educators with
college- and career-ready standards, aligning assessments, supporting and monitoringall of our
schools, and encouraging strong accountability for educators and principals.

The Indiana Department of Education has a comprehensive multifaceted communication
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approach targeting educators and their representatives designed to meaningfully engage them
in the Indiana ESEA waiver. IDOE seeksto engage all stakeholders that may have impact or
communication influence with teachers and their representatives.

Since the Superintendent of Public Instruction began her term in January 2013, addressingthe
three principles of this waiver has been ongoing with stakeholders, the State Board of
Education, the Indiana Education Round Table, the Indiana General Assembly’s legislative
leadership, the Governor, The State Board of Education, and the U.S. Department of Education.
Due to legislative action, there are areas to bringinto compliance and areas to be developed
for amendments.

IDOE has proactively engaged the legislative leadership outside of the legislative sessionto
keep members abreast of waiver information, which has included face-to-face conversations
hosted by IDOE subject matter staff specialists. (Attachment Con 1 and Attachment Con 2) The
Superintendent has also conducted personal conversations with key leaders on subject matter
related to the elements of the waiver. (AttachmentCon 3)

The communication duringthe same time period alsoincludes weekly DOE Dialogue
newslettersthat are sentto all superintendents, principals, and key stakeholder groups, such as
Indiana Association of School Principals and Indiana State Teachers Association. (Attachment
Con 4,5,6,7) (Attachment Con8and 9)

In addition to the written weekly update, IDOE posts daily on social media. IDOE hosts six
Facebook sites with over 8,500 followers with an average post reach of over20,000 people per
week and a twitterfeed of nearly 19,000 followers. When appropriate, the posts haveincluded
specificcommunication regarding the Indiana ESEA waiver extension request. (Attachment Con
10)

IDOE has conducted, and will continue to conduct, meetings with the following educator
stakeholders groups, discussing many topics contained in thisrequest (eitherindividually
and/or as an invitation to a broader stakeholder group meeting). The following attachment
reflects direct meetings between the Superintendent and these groups. (attachment Con 11 )
IDOE staff also meets with these various stakeholdergroups on many topics relatedto
principlesin this waiver.

Superintendent’s Advisory Stakeholder Group

Indiana’s Parent Teacher Association (PTA)

ARC of Indiana

Indiana Council of Administrators of Special Education

Indiana State Teachers Association

American Federation of Teachers, Indiana

Indiana Association of Career and Technical Education Directors
School Counselors Advisory Committee

Indiana Charter School Leadership
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Indiana Non-PublicSchool Association

Indiana School Board Association

Indiana Association of School Principals

Indiana Association of Public School Superintendents
Indiana Urban Schools Association

Indiana Small and Rural Association

Hoosier Family of Readers Council and Regional Advisory Groups
Education Service Centers

Indiana Regional Superintendent Councils

Stand for Children

Centerfor Leadership Development (Indianapolis)
Teach Plus

Family and Community Engagement Advisory Council

There are three additional direct teacher engagement forums that are in the formation process.
The firstisa Superintendent created group called the Superintendent’s Teacher Advisory
Group. Thiswill include Teachers of the Year, Milken Award Winners, and National Board
Certified Teachers. The Superintendent first engaged this group at her inaugural summiton
school improvement, as described below, but now plansto bring themback on a routine basis.
The second forum underdesignis a direct communication to teachers. Currently, IDOE reaches
teachers through various social media forums, our IDOE hosted Learning Connection, DOE
Dialogue, website and online communities of practice. However, it is our goal to reach 100% of
the teachers and plans for how to expedite this process are underway. The third forum will be
the addition of a separate section of the DOE Dialogue titled, “ESEA Flexibility Waiver” to draw
attentionto important updates related to the waiver.

An additional layer of engagement under SuperintendentRitz’s leadership has beenregional
summits with a single content focus. The summitsthat have flexibility plan alignment have
been our summits focused on school improvement, college and career ready mathematics and
strengthening community partnerships. (Attachment Con 12)

Since May 1** 2014, when IDOE received the Indiana part B monitoring plan, the engagement
has beenfocused on nextsteps as outlined by USED.

There have been many ways of seeking this targeted feedback. This included regular
presentations at publicState Board of Education meetings.(Attachment Con 13, 14, 15)
targeted calls with USED joined by legislative leadership and staff members from the
Governor’s agency Centerfor Education and Career Innovation (Attachment Con 16 and 1)
and a targeted meeting of the Superintendent’s Advisory Stakeholder Group regarding
substantive flexibility waiveramendments (Attachment Con 17 ).
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2. A description of how the SEA meaningfully engaged and solicited input on its request from other
diverse communities, such as students, parents, community-based organizations, civil rights
organizations, organizations representing students with disabilities and English Learners, business
organizations, and Indian tribes.

June 2014 Amendments and Waiver Extension

Itis a priority and mission-for all IDOE staff to maintain and further grow meaningful
engagement of diverse communities, including students, parents, community based
organizations, civil rights organizations, organizations representing students with disabilities
and English learners, and business organizations. Outlined here, and then again ingreater
detail within each principle, IDOE has made certain stakeholders understand the priorities of
IDOE and commitmentto learningof all students.

Since January 2013, the Superintendent has visited schools, education forums, Rotary clubs,
Kiwanis groups, United Way and other not-for-profit group events, parent events, education,
civil rights and community organizations, and city and town community eventsin 75 of the 92
Indiana counties.

The Superintendentalso serves on key state committees/commissions where diverse
stakeholdersalsoserve (Indiana Commission forthe Improvement of the Status of Children,
Indiana Career Council, and the Indiana Education Round Table). Topics of conversationin
these meetingsinclude standards development, service to childrenin our Title | schools,
assessments, accountability, and teacher quality. (Attachment Con 11)

In addition, the Indiana Department of Education and the Director of Familyand Community
Engagement conducts meetings with the following stakeholders, discussing many topics
containedin this request (eitherindividuallyand/oras an invitationto a broader stakeholder
group meeting) (AttachmentCon 11 )

Superintendent’s Advisory Stakeholder Group
Indiana’s Parent Teacher Association (PTA)

ARC of Indiana

Indiana Council of Administrators of Special Education
Indiana Chamber of Commerce

Indiana State Teachers Association

American Federation of Teachers, Indiana

Indiana Association of Career and Technical Education Directors
School Counselors Advisory Committee

Indiana Charter School Association

Indiana Non-PublicSchool Association

Indiana School Board Association

Indiana Association of School Principals

Indiana Association of Public School Superintendents
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National Association for the Advancement of Colored People
Indianapolis Urban League

Indiana Urban Schools Association

Indiana Small and Rural Association

Indianapolis Chamber of Commerce

Hoosier Family of Readers Council and Regional Advisory Groups
100 Black Men

Education Service Centers

Concerned Clergy of Indianapolis

Indiana Regional Superintendent Councils

Teach Plus

Stand for Children

Centerfor Leadership Development (Indianapolis)

Family and Community Engagement Advisory Council

Indiana College Admission and Counseling

Indiana Student Guidance Standards Review Committee

Indiana School Counseling Association-Commission for Higher Education Advisory Council
Infant Mortality and Child Health Commission Task Force
Indiana Association of School Nurse’s

Indiana PublicHealth Training Center Advisory Council
Coalitionfor Homelessness Intervention and Prevention
Building Brighter Futures (Homeless Committee)

Suicide Prevention forthe Department of Health

Charter School Administrators

National Council for Educating Black Children

Indiana Afterschool Network

United Way — Bridges to Success

Boys and Girls Club

United Negro College Fund

The Mind Trust

Indiana Commission on Hispanic and Latino Affairs

IUPUI School Of Education

PBIS Indiana/Restorative Practices - Centeron Education and Lifelong Learning
Indiana Institute on Disability and Community

Goodwill Industries of Central Indiana

ELAC — Early Learning Advisory Committee on Family Engagement
Family Community Life Center

The Equity Project— Indiana University

Committee of Practitioners

Teacher Leader Group

The most targeted change at the Indiana Department of Education that has direct impact
regarding improved communication and inputsince January 2013 has beenthe creation of the
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Outreach Division of School Improvement and appointinga Director of Family and Community
Engagement.

IDOE is committed to creating equitable and high quality opportunitiesfor all Indiana students
by providinglevels of support and intervention to Indiana schools. The Outreach Division of
School Improvementaccomplishes this mission of support through the use of regional
coordinators partnering with a support staff at the IDOE. There are thirteenregional
coordinators who are based in the nine educational service centers throughout Indiana.

The mission of Outreach is to be supportive, responsive, and proactive. The uniquenessinthe
design of Outreach is that relationships can be builtin the local communities that can only
come through a close personal relationship with an Outreach Coordinator who knowsthe
unique needs of all the stakeholdersinthe community. Outreach Coordinators live and work
withinthe region that they serve.

As such, IDOE has found many partners throughout the state who are concerned and
interestedin assisting with the education of all Hoosier children. The Outreach Coordinators
serve as the bridge for community partners and Indiana educators. This local, personalized link
betweenthe community and needs of the schools has allowed IDOE to reach out to the
educators and community specificorganizations, such as stude nts, parents, community-based
organizations, civil rights organizations, organizations representing students with disabilities
and English learners, and business organizationsin a targeted way.

The Outreach Coordinator in each area typically attendslocal school board meetings, chamber
of commerce meetings, Indiana Works Councils meetings and otherlocal events sharing the
vision and mission of IDOE. In additionthe Outreach Coordinators publish local newsletters
withimportant information from IDOE tailored to each region. (Attachment Con 18 )

Each region has unique strengths and challenges and assistance is differentiated to schools as a
response to the needs. By sharing resources, concerns, and celebrations at the monthly
Outreach Coordinator meetings, IDOE is able to connect schools in need of servicesand
support with one another. (Attachment Con 19 )

The Outreach Division of School Improvement recently finished a full cycle (18 months) of
providing grassroots support to all Indiana schools. Focus and Priority schools received
additional assistance and on-site monitoringfromthe IDOE. The results of this new IDOE
structure, has shown immediate success. ( Consultation Attachment 1 2015)

The Outreach staff, along with communication and collaboration among the various IDOE
divisions has provided communication to stakeholders and gathered input to inform the
content of this waiver.

There are two additional direct stakeholderengagementforums that are inthe formation
process. The firstnew forum created was a quarterly parent video disseminated through
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IDOF’s appropriate stakeholder groups, IDOE’s parent portal on the website and social media.
The second forum was-the creation of a Superintendent’s Student Advisory Group. This group
meets each semesterto engage high school students in various topics regarding education.

In additionto the stakeholderengagementforum, a state-wide parentinvolvementsurveyisin
the formation process. In collaborating with LEA’s, along with parent and family organizations
throughout the state, the parent involvement survey will gauge parent’s attitudes and
perceptions about the school in which theirchild attends.

In additionto engaging with the Title | Committee of Practitioners IDOE conducted an online
survey organized by principle to gather publiccomment. The comment window was June 17-24
2014. The foci of these have been for formal input with regards to the Indiana extension
requestand key amendments. The feedback provided by these comments informed the work
of IDOE on subsequent drafts of each section of the waiver. (Attachment Con 20 , 21)

Regarding this consultation section of the waiver, public comments were made that the draft
did not include enough evidence to demonstrate the involvement of diverse stakeholders. Asa
result, the draft was rewritten to encompass IDOE’s breadth and depth of communication and
engagementwith diverse stakeholders.

As part of IDOE’s overall high quality plan for Family and Community Engagement and
Outreach, there are also separate Family and Community Outreach plans for each principle of
this waiver. Below isa summary of the Family and Community Engagementand Outreach plan
elements by principle. In addition, each principle narrative section describesfamily and
community engagementand outreach. Incorporation of publiccomment into this document is
alsoincludedinthe sections below.

Since the submission of the ESEA Flexibility one-yearextensioninJune of 2014, IDOE staff has
continued to further maintain and grow meaningful engagement of diverse communities,
including students, parents, community based organizations, civil rights organizations, business
organization, and organizations representing students with disabilities and English learners.
IDOE has been able to expand our footprint to stakeholders by creating the position of the
Director of Family and Community Engagement in our Outreach Division. The Director of
Family and Community Engagementserves as the IDOE’s primary liaison to our stakeholders.

Principle I:

As a result of publiccomment, Principle 1 was reorganized to reflect the highly quality plan
format. IDOE included additional communication strategies to teachers regarding assessment
blueprints and specificECA implementation activities.

IDOE fully engaged stakeholdersin the development of Indiana’s 2014 college-and career-
ready standards To facilitate comprehensive educatorawareness of the new college and career
ready standards and assessment, IDOE will use desktop delivery models to provide easy access
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to information, leveragingthe viral nature and efficiency of social media. IDOE’s
communication tools, such as its website, the Learning Connection, and DOE Dialogue, will
continue to convey all official resourcesto education stakeholders. Itis importantto note that
Indiana, an early adopter of the Common Core State Standards, has beenworking with
educators since 2011 intransitioning classroom practice and standards to alignto college-and
career-ready expectations. Therefore, there were many lessons learned during that transition
from Indiana Academic Standards to Common Core, and IDOE has designed our strategies for
supporting our educatorsin this most recent adoption ina very targeted approach.

A new Indiana Academic Standards for English/Language Arts & Mathematics (2014) web page
hub: http://www.doe.in.gov/standards has been developed to consolidate all official IDOE
standards and assessmentrelated guidance and documents into one user-friendly location.
This new hub will be populated and updated with guidance, test blueprints, and resources for
all student populations and stakeholders on a routine and intentional basis.

Additional means for meaningful consultation and engagement with stakeholdergroups for the
work of Principle linclude the following:

College- and Career-Ready Standards and Assessments:

-Field surveysto seek most important resource needs for supporting new college- and career-
ready standards

-Creation of online communities of practice to link educators on topic-specificresources to
support college-and career-ready standards and assessments. These include grade level and
content specificgroups, including special needs teachers by specialty, teachers of students with
high ability, second language learners, and students with disabilities.

-Redesign of standards resource site on IDOE website that includes links for Educators, Parents
and Communities. http://www.doe.in.gov/standards/englishlanguage-arts

-Specialized group field surveys, such as for teachers of students with disabilities to determine
specificresource needs

-Regional professional development days to focus on implementation of college and career
ready standards and aligned assessments. There will be targeted invitationsto parentsand
businessand community stakeholders.

-Development of content specificgroups, such as math, that include k-12 and highereducation,
parents, and diverse stakeholdergroupsto delve into practices and needs for the specific
areas.

- Maintain system for educator involvementin assessment creation from specification and test
blueprintdevelopment, to passage review, contentand bias sensitivity review and standard
setting.

-On-going communication with Indiana’s Testing Advisory Committee at a minimum four times
per year. One focus of such collaborationincluding updateson Principlesand elements of ESEA
flexibility thatimpact assessment.

-Use of the “Assessment Monthly Overview” WebEx format for test coordinators to provide
updated information on ESEA flexibility.

-Use of the DOE Dialogue to release the CCRA for ECAs updates
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-Communicated with LEA’s by usingtraining Webinars and posted CCR Algebral and English 10
resource materials on ECA website

-Presentation to stakeholders on Assessmentand Standard Changes to Indiana Principal's
Leadership Institute

Listservre: Update on release of ECA Experience CCRATool

-Posted CCRA link on ECA website

-CCR Algebra1 and English 10 ECA recorded trainings and resource materials related to
Instructional & Assessment Guidance, Item Samplers, and ECA Experience CCRA posted on
website

-Presentation to stakeholders on 2015 Assessment Changes/Updatesto ICIA at CIESC
-Presentationto stakeholders on Assessmentand Standard Changes to Indiana Administrator's
Leadership Institute on February 10, 2015 at MSD Lawrence School Corporation office.

-Used Listservto communicate to corporation Test Coordinators announcing availability of new
CCR ECA recorded trainings and resources that were posted on the website

-Feedback on Spring 2015 ISTEP+ Parent FAQs discussed at SPI’s stakeholder meeting

Special Education:

IDOE used a variety of communicationtools, including publiccommunity stakeholder meetings,
along with desktop delivery modelsto provide easy access to all publicinformation, leveraging
the viral nature and efficiency of social media, the many facets of the IDOE website, the
Learning Connection, and the DOE Dialogue to convey all official resourcesto education
stakeholdersand requesttheirinput and feedback.

The comments that we received through these communication mediums, eitherthrough
presentationsto stakeholders, community meetings, one of the many desktop delivery
methods, or through general discussion, all centered on clarification and better understanding
of the waiver, rather than specificrecommendations to change the content of the waiver.
With regard to families of students with disabilities, comments received from parents of
students with disabilities by the Office of Special Education (OSE) through presentationsto
stakeholderorganizations or general discussion centered on clarification and better
understanding of the waiverrather than specificrecommendationsto change the content of
the waiver. OSE staff met both formally and informally with parent stakeholdergroups on a
regular basis. Examples of the student with disability parent groups are: INSOURCE (Indiana’s
Parent Training and Information Center (PTl))-Indianais the only state to have a PTI staff
memberembeddedintheir Department of Education, Special Education State Advisory Council
(7 members are parents of students with disabilities), ICASE (Indiana Council of Administrators
of Special Education) executive committee, and participationin the IDOE English Learner
Parent Advisory Council (Anderson, Indiana) meeting.

-Develop differentiated resource materials and distributed through IN*Source, About Special
Kids and ARC of Indianaas well as through school communities

-Host informative meetings regarding Principles and elements of the ESEA flexibility waiver
with Indiana Council of Administrators of Special Education, State Advisory Council on the
Education of Children with Disabilities, state stakeholdergroup for the Indiana Systemic
Improvement Plan, and the Education Committee of the ARC of Indiana.

Page 19
Indiana’s July 14, 2015 Submission




ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

English Learners:

-Facilitate Title lll Director and INSTESOL Leadership meetings (regionally and statewide) and
provide focused information from the SEA including updates on the ESEA waiver.

-Maintain communication through the “EL Monthly Happenings” newsletterthat is shared via
Learning Connectionand the IDOE website.

-Utilize the Indiana Education Service Centersto host conversations with LEA leadersand
teachers, includingTitle |, Title lll, and Title | Part C specialized with one focus of meetingsto be
updates on ESEA waiver.

-Share printand video materials with parents at the LEA level regarding ESEA flexibility (all
materials will be translated in Spanish as well )

-Partnerships for Early Learners meetingto share updates on key developments with

respect to Partnerships for Early Learners

-Hosted Title | Community of Practitioners state-wide stakeholder meeting

-K-12 EL Leadership Group

-INTESOL Board

-INTESOL Presentation and feedback

-Contacted individual university professors forfeedback

Principle Il:

As a result of publiccomment, Principle 2 incorporated suggestions to more fully describe
Outreach for School Improvementand its capacity to address low performingschools. In
addition, IDOE provided more specificexplanations regarding Turnaround Principles with
respect to school leadership changes.

The state’s process and strategiesfor interveninginthe lowest performingschools is
predicated upon the development of clear goals and measurable success indicators through
the lens of a seminal framework developed by Mass Insightand outlinedin The Turnaround
Challenge, which U.S. Education Secretary Arne Duncan has called “the Bible of school
turnaround.” Indiana is currently one of a few select states participatingin Mass Insight’s
School Development Network as part of a concerted effort to trailblaze cutting-edge, best-in-
class turnaround policies. Indiana has continued its work with Mass Insightand has created a
network designedto support schools with similarneedsin various stages of school
improvement. The attached report from Mass Insight outlines Indiana’s progressin
turnaround as of April 2014, with the new model of Outreach melded with the work initiated
by the former Office of School Improvementand Turnaround. Indiana willimplement
suggestions from the Mass Insight Diagnostic report during the 2014-15 school year.
(Attachment Con 4)

Beginningin November 2014, external consultants began workingwith our School
Improvementteam to develop our theory of action that includes the intentional focus on three
priorities (effective leadership, effective instruction, and using assessment data to drive
interventions and differentiation).
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In addition, the external consultants have provided monthly professional development
sessions, which will continue through 2015, to build our team’s capacity in these three areas
and ultimately lead to the development of a school “scorecard” to measure the
implementation progress of these areas.

Additional means for meaningful consultation and engagement with stakeholder groups for the
work of Principle Il included the following:

-ESEA Waiver Implementation meetings for Focus and Priority school leadership

-Clear communication plan to Outreach Coordinators regarding principlesand elementsof the
ESEA waiver

-Professional Development delivered to LEAS to ensure understanding of ESEA flexibility
requirements

-Formal memosto LEA Superintendentsand Principalsto ensure ESEA flex expectations were
understood

-Conduct regional and ongoing stakeholder meetings to share ESEA waiver expectationsand
requirements, including standards, assessments, and accountability

- Development of a state-wide family and community engagementadvisory group and
collaborate with community leaders to connect agency leaders with IDOE initiativesinthe area
of family and community engagement, school improvement, and the understanding of ESEA
flexibility requirements

Principle lll:

As a result of publiccomment, Principle 3 incorporated language regarding monitoringand
support for school evaluation systems and providing professional developmentregarding SLO
measures and instructional best practices.

Indiana’s evaluation system provides a transparent way to validate the quality of a school’s
human capital by coupling professional accountability with school accountability. Examining
the new evaluation data system relative to the new A-F accountability framework providesa
unique perspective as IDOE continuesto support the field in this new and innovative approach
to transforming schools and developing more effective teachersand leaders. This check and
balance between school accountability and educator accountabilityistransparent to the public
aggregate teacher evaluationresults by school are posted on the IDOE website with each
school’s accountability grade at: www.doe.in.gov/evaluations.

Additional means for meaningful consultation and engagement with stakeholdergroups for the
work of Principle lllincludes the following:

-Sharing site hosted on the IDOE website that will include routinely updated tools forteachers
and principalsto support evaluation

-Partnership with education service centers across the state to provide professional
developmentforteacher and principals and respective evaluation systems

-Surveys to teachers, principals, evaluators and superintendents on feedback for the IDOE
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resources site

-Creation of a site for historicdisplay of all evaluation ratings data for the public
-Engagement with the State Board of Education’s Strategic Planning team

In summary, IDOE has been, and will continue to, maintainits commitment to engaging

meaningfully with teachers and theirrepresentatives and other diverse communitiesin the
formats described in this consultation section.
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Indiana ESEA Flexibility High Quality Plan

Consultation - Family and Community Engagement and Outreach

Key Components Of Family and Community Engagement for all Principles of ESEA FLEXIBILITY
1. Ensuring understanding meaningful engagement and solicitation from teachers and theirrepresentatives on an ongoing basis to
inform SEA implementation of its ESEA flexibility request
2. Ensuring understanding meaningful engagement and solicitation from parents, including parents of students with disabilitie sand
English Learners, and other diverse stakeholders onan ongoing basis to inform SEA implementation of its ESEA flexibility request.

Key Component #1

Ensuring understanding meaningful engagementand solicitation from teachers and theirrepresentatives and on an ongoing basis to
inform SEA implementation of its ESEA flexibility request
Key milestones and activities

Detailed timeline

Party responsible

Evidence

Resources

Significant
obstacles

Inform waiversubmission
through State Board of
Education meetings, phone
calls with USED involving
legislative leadership,
Governor’s Office and Center
for Education and Career
Innovation staff

May 1-June 23,
2014
Completed

Superintendent

IDOE leadership

Meeting
presentations,
recordings of phone
calls, Meeting
calendars

Staff

No current
obstacles
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Conducted summits that had
Flexibility planalignment

Conduct regular conversations | Minimum of every | Superintendent Agendas Staff and No current
with Superintendent’s other month, or Email organization obstacles
StakeholderAdvisory Group more frequentas Correspondence representatives
topics have Notes from meetings
necessitated
immediate
feedback
Conduct meetings with 1/2013 through Superintendent Superintendent Staff No current
education stakeholdergroups 6/2018 calendar and IDOE obstacles
ongoing IDOE staff staff calendars
Communicate with educators 1/2013 through ITand DOE Dialogues, social | Staff No current
and their representativesvia 6/2018 Communications media posts, obstacles
DOE Dialogue, social media and | ongoing Departments Learning Connection
Learning Connection forums
Engage legislative leadership 1/2013 through Superintendentand | Communicationlog Staff No current
6/2018 Governmental obstacles

ongoing

Affairs Department
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Reconnect with identified past | 9/2014 through Superintendentand | Invitation Emails Fundingfortime | No current

Indiana Teachers of the Year, 6/2018 Deputy Agenda if during school obstacles

Milken Award Winners, and Quarterly Superintendent Presentation day

National Board Certified Materials

Teachers to form Minutes/Notes

Superintendent’s Teacher

Advisory Group

Launch Teacher 9/2014- through Communications Quarterly Staff No current

Communication System 6/2018 Team communication obstacles
Ongoing Quarterly

Addition of a separate section | 7/2014 through Communications DOE Dialogues Staff No current

of DOE Dialogue titled, “ESEA 6/2018 Team obstacles

Flexibly Waiver”

ongoing weeklyin
DOE Dialogue
messages
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Conduct regional and ongoing | 1/2015-6/2018 Director of Family | PowerPointfrom | IDOE Outreach team | no current
stakeholder meetingsto share and Community meetings, and Outreach obstacles
ESEA waiverexpectationsand | Ongoing Engagement agendas, sign-in | Division of School

requirements, including sheets Improvement

standards, assessments, and

accountability.

Create, coordinate with CCR, 1/2015-6/2018 Director of Family | PowerPointfrom | IDOE Staff no current
and lead a state network to and Community meetings, obstacles
provide support to parents Ongoing Engagement agendas, sign-in

and familiesinthe area of sheets

family literacy

Develop a state-wide FACE 1/2015-6/2018 Director of Family | PowerPointfrom | IDOE Staff no current
advisory group and Ongoing and Community meetings, obstacles
collaborate with community Engagement agendas, sign-in

leadersto connect agency sheets

leaders with IDOE initiativesin

the area of familyand

community engagement.

Collaborate with the Parent 1/2015-6/2018 Director of Family | PowerPointfrom | IDOE Staff no current
Resource Networksto expand and Community meetings, obstacles

opportunitiesforspecial
needs populations and family
and community engagement.

Ongoing

Engagement

agendas, sign-in
sheets

Key Component #2

Ensuring understanding, meaningful engagementand solicitation from parents, including parents of students with disabilities and
English Learners, and other diverse stakeholders on an ongoingbasis to inform SEA implementation of its ESEA flexibility req uest.
Key milestones and activities

Detailed timeline

Party responsible

Evidence

Resources

Significant
obstacles
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Publiccomment window open | 6/17-24 2014 IT Department staff | Publiccomments Staff No current
on waiveramendments obstacles
Statewide visits to schools, 1/2013 through Superintendent Superintendent’s Staff No current
educationforums, and other 6/2018 calendar obstacles
events with diverse community | ongoing
groups
Formal assignmentto 5/2013 through Superintendent Agendas Staff No current
statewide commission or 6/2018 Minutes obstacles
committees, such as ongoing
Commission on Improvingthe
Status of ChildreninIndiana
and Indiana Career Council
Conduct stakeholder meetings | 1/2013 through Superintendent Agendas Staff No current
across the state to diverse 6/2018 Presentation obstacles
stakeholdergroups such as 100 | ongoing IDOE staff as Materials
Black Men, Chamber of assigned
Commerce, PTA associations
and member organizations
Operationalize Outreach Summer of 2013 Superintendentand | Materials from Staff No current
Division of School Improvement | through 6/2018 IDOE leadership Division of Outreach obstacles

ongoing

Hiring of Outreach
Coordinators

Create of quarterly parent 9/2014 through IDOE Quarterly Staff No current
newsletter 6/2018 Communications newsletters obstacles

ongoing quarterly

Staff
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Create of Superintendent’s
Student Advisory Group

Meet each
semester of 2014-
15 school year;
through 6/2018
ongoing each
semester

Superintendent

Superintendent’s
calendar

Staff

No current
obstacle

Family and Community Engagement and Outreach for Standards and Assessments

Key Milestones and activities

Detailed Timeline

Party Responsible

Evidence

Resources

Significant
obstacles

Create of online communities | May 2014-Ongoing | College and career | IDOE website college | Staff No current
of practice to link educators on ready cross and career ready obstacles
topic specific resources to | Completed divisionteamand | resource website
support college and career IT department with communities of
ready standards and staff practice active and
assessments. These include regularly prompted
grade level and content specific by subject matter
groups, Including teachers of expertsat IDOE
students with high ability,
English language learners and
students with disabilities.
Development of 2014 Indiana | May 2013- IDOE Staff Process documents of | Stakeholders No current
Academic Standards April 2014 revisionand Public obstacles
publication of final Comment
Completed standards IDOE Staff
SBOE Staff
Commission for
Higher
Education Staff
K-12 Panel of
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Educators

National

Experts

Consultants
Create field surveysas needed | April 2013-Ongoing | College and career | Surveyresults Staff No current
to seek most important ready cross obstacles
resource needsfor supporting | Completed divisionteamand
new college and career ready IT department
standards staff
Redesign of standards resource | April 2014-Ongoing | College and career | IDOE website with Staff No current
site on Indiana Department of ready cross date stamped updates obstacles
Education website that includes | Completed divisionteamand | on a regular basis
links for Educators, Parents and IT department
Communities. staff
http://www.doe.in.gov/standar
ds/englishlanguage-arts
Regional professional Summer of 2014 — | College and career | Agenda, sign in sheets | Staff No current
developmentdaysto focus on ongoing ready cross and materials obstacles
implementation of collegeand | Completed divisionteam

career ready standards and
aligned assessments. Targeted
invitations to parents and
business and community
stakeholders
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Development of content May 2014- College and career | Agenda, sign in sheets | Staff No current
specificgroups, such as math, August 2015 ready cross and materials obstacles
that includes k-12 and higher divisionteamand

education, parents, and diverse | On-Going IT department

stakeholdergroups to delve staff

into practices and needsfor the

specificareas.

Maintain system for educator Completed College and career | Meeting dates Staff No current
involvementin assessment ready cross Publicationsrelatedto obstacles
creation from specification and divisionteamwith | college and career

test blueprintdevelopment, to assessment ready assessment

passage review, contentand specialist

bias sensitivity review and

standard setting.

On-going communication with | Ongoing Assessment Agenda and materials | Staff No current
Indiana’s Testing Advisory Specialists obstacles
Committee at a minimum four

times per year. One focus of

such collaboration will be

updates on Principlesand

elements of ESEA flexibility that

impact assessment.

Use of the “Assessment Ongoing Assessment Cataloged WebEx Staff No current
Monthly Overview” WebEx Specialists presentations and obstacles

format for test coordinators to
provide updated information
on ESEA flexibility.

related materials

Family and Community Engagement and Outreach for English Learners
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Key milestones and activities Detailed Party ‘ Evidence Resources Significant
timeline responsible obstacles

Plan, hold, and facilitate Title Il Director 8/2013- Office of Meeting INTESOL, Staff | No current
meetings(regionally and as a whole), INTESOL 6/2018 English agendas and obstacles
Leadership group meetingsto ensure they are up Learning and | signinsheets
to date on the latest information from the SEA Migrant
including ESEA Flexibility waiverand components Education
Create and publicEL Monthly Happenings 8/2013- Office of Sample Staff No current
Newsletterand share via Learning Connectionand | 6/2018 English newsletters obstacles
the Website (Thisincludes updates from the Learning and
departmentincluding ESEA Flexibility waiverand Migrant
components) Education
Professional development session shared at 10/2013- Office of Materials Staff, No current
education service centers around the state and 6/2018 English Education obstacles
school districts regarding components of the ESEA Learning and Service
Flexibility waiverand regulations for Title |, lll, and Migrant Centers
Titlel, Part C Education
Create print and video materials to share with Summer Office of Published Bilingual staff, | No current
parents at the LEA level regarding ESEA Flexibility and fall English materials IDOE obstacles
components (all materials will be translated into 2014 Learning and technology
Spanish) Completed | Migrant team

Education
Collaborate with INTESOL to host a parent breakout | Fall 2014 — | Office of Parent Staff No current
session at the annual conference where parents and English breakout obstacles
can become familiar with ESEA flexibility waiver, annually Learningand | materials
ask questions, and provide feedback. All materials | Completed | Migrant
will be provided to the LEAs to use with parents Education
that were unable to attend.
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Plan, hold, and facilitate Parent Advisory Council Summer Office of Meeting Title|, part C No current
meetings around the state to ensure parents or 2014 — English agendas obstacles
migrants are up to date on the latestinformation 6/2018 Learning and
from the SEA including ESEA Flexibility waiverand Migrant
components Education
Develop and implement parentsurveysas needed | Fall 2014- Office of Survey results IDOE No current
that are available online 6/2018 English technology obstacles
Learning and team, Jotform
Migrant
Education

Family and Community Engagement and Outreach for Students with Disabilities

Key milestones and activities Detailed Party Evidence Resources Significant
timeline responsible obstacles
An informational resource, describing the waiver September | Office of Resource Staff No current
and its implications for LEAs, teachers, and 2014 Special document obstacles
students (including students with disabilities) will Education Documentation
be developedand providedto: Completed of distribution
= |IN*SOURCE to stakeholder
= About Special Kids (ASK) and groups
= ARCof Indiana
for distribution and communication to their parent
constituents.
Informational resource (described above) will also
be posted on the IDOE Special Education website
and providedto the TA resource centers as a
resource for parents of students with disabilities
Meet with and provide information to: July 2014 Office of Notesfrom Staff No current
= the executive committee of the Indiana through Special meetings and obstacles
Council of Administrators of Special 6/2018 Education materials
Education ongoing shared
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= the State Advisory Council on the Education
of Children with Disabilities
= the stakeholdergroup for the State
SystemiclmprovementPlan
= the Education Committee of the ARC of
Indiana
to ensure they have current information from the
SEA including ESEA flexibility waiverand
components

Key Components of Family and Community Engagement and Outreach for Focus and Priority Schools

Conducted a stakeholder meetingto explain ESEA | 11/2013- Outreach Email from Stakeholders | No current
waiverimplications for Focus and Priority Schools 12/2013 Division of stakeholder obstacles
prior to sharing informationin regional meetings Annually in | School meeting with
with school leadership teams November Improvement | agenda

and

December

until

11/2017-

12/2017
Provided school leadership teams comprised of 12/2013- Outreach Training ESEA No current
superintendents, principals and teachers, with through Division of materials from | Flexibility obstacles
ESEA requirements, expectations, and implications | 6/2018 School regional FAQs and

ongoing Improvement | meetings Dave English,

USED
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Provided professional development to Outreach 9/2013- Outreach Monitoring IDOE No current
Coordinators to ensure understanding of ESEA Flex | through Division of handbook, Outreach obstacles
requirements and implications 6/2018 School agendas from | team

ongoing Improvement | coordinator PD | Mass Insight

leadership dates

Provided professional developmentandtrainingto | 12/2013 Outreach Outreach IDOE No current
LEAs to ensure understanding of ESEA Flex through Division of Division of technology obstacles
requirements and implications 6/2018 School School team

(regional Improvement | Improvement IDOE

meetings resource guide | Outreach

annually) PowerPoint team

from meetings | MA Rooney
Foundation

Formal memo and ongoing follow-up 12/2013- Outreach Formal memo [ IDOE Staff No current
communication to Superintendentsand Principals | 6/2014 Division of and ongoing obstacles
to ensure materials, tools, and ESEA Flex Annually School emails
expectations were clearly communicated and through Improvement
disseminated 6/2018

Family and Community Engagement and Outreach for Teacher and Principal Evaluation and Support Systems

Key milestones and activities

Detailed
timeline

Party

Evidence

Resources

Significant
obstacles

Create and share updated teacher and principal
implementation documentsvialLearning
Connectionand the IDOE’s Evaluation Website
(Thisincludes updates from the department
including ESEA Flexibility waiverand components)

8/2013-
through
6/2018
ongoing

responsible
IDOE Office of
Educator
Effectiveness
and Licensing
(EEL)

Filesvia
Learning
Connection
and IDOE
Evaluations
Website

EEL and
communications
staff

No current
obstacles
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Professional development session shared at 2011- IDOE EEL staff Education Education No current
education service centers around the state and through Service Center | Service Centers | obstacles
school districts regarding components of the ESEA | 6/2018 flyers, agendas
Flexibility waiverand teacher and principal ongoing and signin
evaluation systems annually sheets
Survey to teachers, principals, evaluators and 2013 IDOE EEL staff Surveyand IDOE technology | No current
superintendents onimplementation of evaluation surveyresults | team obstacles
plans to improve guidance on the Learning
Connectionand IDOE Evaluation website
LEAs submitevaluation planfor teachersand 2012 and | IDOE Educator LEA evaluation | IDOE Online No current
principals through Legal Standard 12 for submitted | Effectiveness plans with LEA | Legal Standards | obstacles
Accreditationand post on IDOE website annually | and Licensing superintendent | website

through (EEL) and assurance

6/2018 Accreditation IDOE EEL and

staff Accreditation
staff

SEA posts LEAs submitfinal evaluation ratings Annually | IDOE EEL staff IDOE website IDOE data No current
results for teachers and principals through of final collectionand obstacles

6/2018 evaluation technology

ratings of 249 team

LEAS and 1993
schools for
teachers and
principals,
including
Higher Ed
teacher prep
programs by
years of
experience
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Strategic plan for displayingall historicevaluation | Annually | IDOE EEL, data Final IDOE data No current
ratings data to all stakeholders on IDOE website starting collectionand evaluation collectionand obstacles
2014 technology staff | rating for all technology
through principalsand | team
6/2018 teachers by
school and LEA
on IDOE’s
COMPASS data
website
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| EVALUATION

The Department encourages an SEA that receives approval to implement the flexibility to
collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or
its LEAs implement under principle 1, 2, or 3. Upon receipt of approval of the flexibility, an
interested SEA will need to nominate for evaluation a program, practice, or strategy the SEA or its
LEAs will implement under principles 1, 2, or 3. The Department will work with the SEA to
determine the feasibility and design of the evaluation and, if it is determined to be feasible and
appropriate, will fund and conduct the evaluation in partnership with the SEA, ensuring that the
implementation of the chosen program, practice, or strategy is consistent with the evaluation design.

[] Check here if you are interested in collaborating with the Department in this evaluation, if your
request for the flexibility is approved.

OVERVIEW OF SEA’S REQUEST FOR THE ESEA FLEXIBILITY
Provide an overview (about 500 words) of the SEA’s request for the flexibility that:

1. explains the SEA’s comprehensive approach to implement the waivers and principles and
describes the SEA’s strategy to ensure this approach is coherent within and across the
principles; and

2. describes how the implementation of the waivers and principles will enhance the SEA’s and
its LEAS’ ability to increase the quality of instruction for students and improve student
achievement.

Like all Americans, Hoosiers are respondingto the call for dramatic change inour education
system.In 2011, Indianatook the biggeststep in state history to advance educationreform by
passing the “Putting Students First” agenda. This comprehensive legislative package, which
focused on teacher quality and flexibility coupled with a marked expansionin educational
options for students and families, represented aseachange to the state’s education
landscape.

The opportunity to request ESEA flexibility catches Indianafull stride in implementing the bold
education reforms within “Putting Students First” — reforms that align completely with the
four principlesforimproving student academic achievementand increasing the quality of
instruction for all students. This flexibility will allow Indianato set the bar high for the state
and the nation by raising our standards and expectations forstudents, educators and school
systems without succumbingto the temptationto water down important accountability
provisions.

Indiana’s reform strategy reflects the followingthree tenets of Dr. Bennett: (1) competition,
(2) freedom, and (3) accountability. Educational offerings and instructional quality can only
improve in an environment of healthy competition; parents must have the freedomto choose
the besteducational options for theirchildren, while school leaders must have the flexibility
to make decisions based on theirstudents’ needs; and all stakeholders must be held
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accountable for theirindividual performance.

Buildingupon “Putting Students First,” ESEA flexibility will help fundamentally shift the role of
IDOE from a compliance-based organization to one that supports educators in carrying out
swift-moving and sweeping reforms. IDOE recognizes the need to focus on setting high
standards and expectations, supporting bold and innovative practices, and holding schools
accountable —and then getting out of their way while they deliver.

Flexibility to discard the 2013-2014 proficiency requirement will allow Indianato fully utilize
new advances in measuring student growth and overall school performance. Indiana’s
proposed state accountability planaligns with federal efforts to support high standards and
increase transparency. The accountability framework the state willimplement uses easy-to-
understand (A-F) categories for school performance, includes measures of both pass/fail and
growth, and puts a strong focus on closing the achievement gap by targeting growth for the
lowest 25% of students.

Indiana’s coordinated effortto improve teacher quality throughout the state aligns with
federal priorities and clearly establishes asound basis for flexibility related to the Highly
Qualified Teacher (HQT) requirement. Indianais now focused on evaluation systems and tools
that analyze student outcomes and provide teachers the professional support needed to
ensure growth. In 2011, legislation ensuresall school corporations will utilize annual
evaluations of teachers and principals that include student achievementand growth data and
support effortsto make sure every child has access to quality instruction.

Efforts to attain other flexibilities focus on similarattempts to realistically and transparently
alignfederal priorities with recent reforms and structural advances at the state and local level.
Indiana is committed to not only meeting NCLB’s and ESEA’s minimal standards but also to
going far beyond them to drive meaningful reformsin college and career readiness, school
accountability, educator effectiveness, and the reduction of superfluous rules and regulations.
This must be the case. Our flexibility plan must be demanding enough to convey the sense of
fierce urgency necessary to transform Indiana’s schools and support those who run them and
teach in them. Most important, our plan must focus on the studentswhose lives depend on
the quality of learning our schools provide. Nothing matters more than that.
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PRINCIPLE 1: COLLEGE- AND CAREER-READY EXPECTATIONS
FOR ALL STUDENTS

| 1.A ADOPT COLLEGE- AND CAREER-READY STANDARDS

Select the option that pertains to the SEA and provide evidence corresponding to the option

selected.

Option A
The State has adopted college- and career-ready
standards in at least reading/language arts
and mathematics that are common to a
significant number of States, consistent with
part (1) of the definition of college- and
career-ready standards.

i. Attach evidence that the State has
adopted the standards, consistent with the
State’s standards adoption process.
(Attachment 4)

Option B

X The State has adopted college- and career-
ready standards in at least reading/language
arts and mathematics that have been
approved and certified by a State network of
institutions  of higher education (IHEs),
consistent with part (2) of the definition of
college- and career-ready standards.

i. Attach evidence that the State has
adopted the standards, consistent with
the State’s standards adoption process.
(Attachment 4)

ii. Attach a copy of the memorandum of
understanding or letter from a State
network of IHEs certifying that students
who meet these standards will not need
remedial coursework at the
postsecondary level. (Attachment 5)

1A Attachments], 2, 3, and 4

|1.B TRANSITION TO COLLEGE- AND CAREER-READY STANDARDS

Provide the SEA’s plan to transition to and implement no later than the 2013—2014 school year

college- and career-ready standards statewide in at least reading/language arts and mathematics for
all students and schools and include an explanation of how this transition plan is likely to lead to all
students, including English Learners, students with disabilities, and low -achieving students, gaining
access to and learning content aligned with such standards. The Department encourages an SEA to
include in its plan activities related to each of the italicized questions in the corresponding section of
the document titled ESE.A Flexibility Review Guidance, ot to explain why one or more of those

activities is not necessary to its plan.

Indiana has beena leading state in content standards, assessments, and graduation
requirements, establishinga strong foundation from which to transitionto college-and

career-ready standards.

In 2001, Indianawas one of five states (along with Kentucky, Massachusetts, Nevada, and
Texas) selected to participate in the American Diploma Project, a national initiative created
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to ensure high school graduation standards and assessments across the nation accurately
reflectthe knowledge and skills that colleges and businesses really require of high school
graduates.

Even before the advent of Common Core State Standards, Indiana was considered to have
among the strongest state standards in the nation. Later, Indiana was deemedto be one of a
few states to have mathematics and E/LA standards rank on par with the CCSS.

Indiana’s Core 40 has beena model of college and career ready high school diploma
standards nationally. The Indiana State Board of Education adopted new course and credit
requirementsforearning a high school diploma. A listis available

at http://www.doe.in.gov/cored40/overview.html. Adopted originallyin 1994, the Core 40
system now offers students with the optionto earn one of four diplomatypes:

e General
e Coredl
e Core 40 with Academic Honors
e Core 40 with Technical Honors

Additionally, students who qualify can earn dual honors credentialsin both academic honors
and technical honors.

The Indiana General Assembly has made completion of Core 40 a graduation requirementfor
all students beginning with those entering high school in fall of 2007. The law included an
opt-out provision for parents who determine that theirstudent could benefit more from the
General Diploma. The law also makes Core 40 a minimum college admissionrequirementfor
the state’s public four-year universities beginningin the fall of 2011.

On August 3, 2010 and by unanimous agreement, the Indiana State Board of Education
adopted the Common Core State Standards (CCSS) for English/Language Arts (E/LA) and
grades 6-12 Literacy for Social Studies, History, Science and Technical Subjects, and for
Mathematics. See Attachment 4 for a copy of the board minutes that show adoption of the
CCSS

Soon after adopting the Common Core State Standards (CCSS) in August 2010, Indiana
became the first state in the nation to align its teacher preparation standards with the CCSS
and require collegesto incorporate them into their pre-service preparation programs. The
Indiana Professional Standards Advisory Board (whose responsibilities and authority has now
been transferred to the state board of education), in conjunction with the IDOE, approved
the new developmental and content standards for educators in December2010. Hundreds of
educators and representatives fromK-12 and highereducation participated in the
development of the new teacher preparation standards..

Indiana moved quickly to transition from the Indiana State Standards to the Common Core
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State Standards. Across the state, educators of kindergarteners have begun providing
instruction only on the Common Core State Standards in the 2011-12 school year.

Accelerated Learning Opportunities

The vision of IDOE was the following: “The academic achievementand career preparation of
all Indiana students will be the best in the United States and on par with the most
competitive countriesin the world.” The first pillar of the plan for achievingthe vision was to
“Create and promote a statewide culture of academic excellence, in which at least 25% of all
graduates receive a score of 3, 4, or 5 on at least one Advanced Placementexam, a4 or
higheron an International Baccalaureate exam, or receive the equivalent of 3 semesterhours
of college creditduring their high school years.”

Providingall Indiana children with the academic preparation they will need to navigate a 21°
Century global workplace began in earnest with the adoption of the P-16 Plan for Improving
Student Achievementdevelopedin 2003 by the Indiana Education Roundtable and the
Indiana State Board of Education. The P-16 plan is an integrated approach to ensuring
success for students at every level of education, providing an ongoing strategic framework
for aligning policies, resources, and strategiesinthe state.

Indiana leadersin education reform consider Advanced Placement (AP) courses and exams,
International Baccalaureate courses and exams, and quality Dual Credits to be an important
part of the effort to provide high standards and high expectations forall students. Each year
IDOE informs all district superintendents, high school principals, and high school test
coordinators that the administration of the PSAT/NMSQT would be funded by the state for all
grade 10 students attendingstate accredited high schools. This enable s extensive use of AP
Potential™ toidentify students who are likely to experience successintaking AP courses and
the related exams. This tool of the PSAT may also be used for identificationinall advanced
coursework. IDOE also offers extensive workshops and online trainings for using AP
Potential™; schools are then provided user names and passwords to utilize this predictive
tool. This encourages schools to expand enrollmentin their AP course offerings and dual
credit course offerings or perhaps offercourses for the first time. Additional educator
workshopswill include the Summary of Answers and Skillsand the Skills Insight tools free to
schools who administerthe PSAT. Beginningin July 2009, high schools were encouraged to
identify aspecificteacher or administratoras an “AP Champion” to further promote more
studentsin both Paid and Free/Reduced Lunch categoriesto enrollin Advanced Placement
classes.

In 1990, Indiana's General Assembly passed legislation thatcreated a Program for the
Advancement of Mathematics and Science. This program was established to encourage
studentsto pursue advanced courses in critical fields of career employment such as
biomedical sciencesand engineering. Mathematics and science courses were judgedto be
critical for the continued economicwelfare of the state. By July 1, 1994, each school
corporation was required to provide Advanced Placement courses in Mathematics and
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science for students who were qualified to take them, and funds were provided to cover the
cost of those exams and training for teachers. In 2011 this was 21,388 exams, up from
19,847 exams in2010. Federal grant monies have traditionally paidfor all AP exams for
studentson free/reduced lunch — thus eliminating the barrier for low income students (low
income students accounted for 6,881 examsin 2011 and 5,588 exams in 2010).

The adoption of the Core 40 diplomahas focused additional attention on the AP,
International Baccalaureate (IB) and Dual Credit programs and has contributed to increasing
numbers of students enrolled in each. Core 40 became the minimum diplomafor all students
entering high school in 2006. The additional requirements forthe Core 40 with Academic
Honors diplomainclude fulfilling one of five options: completion of two Advanced Placement
courses and the associated exams, completion of two quality dual credit courses (equivalent
to six college credits), a combination of Advanced Placementand dual credit courses to earn
the required advanced academic credits, a minimum SAT or ACT score, or earning the full IB
Diploma. 79% of Indianastudents completed Core 40 curriculum in the 2009-10 academic
year. Of these, 30% qualified forthe Core 40 with Academic Honors diploma.

In 2010, the Indiana General Assembly passed House Bill 1135/Public Law 91, better known
as the “AP Law.” This law providesthat starting with the 2011 Advanced Placementexams, a
studentwho earns a score of three or highershall receive college credittoward his/her
degreeif he/she attends any Indiana publicinstitution of highereducation; thisincludesall
two-yearand four-year schools and any accompanying satellites. The actual number of
exam scores of three or higherin 2011 was 22,954, which is over 18% more thanin

2010. Thistranslates into 68,862 college credit hours and a truly significantamount of
college savings for studentsand theirfamilies.

In May, 2011, the Indiana Commission for Higher Education released a policy that limits the
feesthat public highereducationinstitutions offering dual enrollment coursesinthe high
school may charge high school students. Thiseliminates financial barriers for high school
studentstaking college-level courses. Additionally lvy Tech Community College, and all of its
fourteen campuses statewide, has made a commitmentto provide all dual enrollment
courses that are offeredinthe high school settingto studentsat no cost.

Indiana has out-paced the national average in growth of students taking Advanced Placement
exams, the number of test takers, and scores of three, four, and five:

e Indianatesttakers grew by 9.7% in 2010-2011 (38,418 total) and 28.1% in 2009-2010
as compared to the national growth of 7% in 2010-2011 and 9.5% in 2009-2010.

e Growth inthe number of examstaken in Indianawas 11.3% in 2010-2011 and 29.2%
in 2009-2010 compared to the national growth of 7.6% in 2010-2011 and 10.2% in
2009-2010.

e The number of scores of 3, 4, or 5 increased by 16.8% in 2010-2011 and 13.3% in
2009-2010 as compared to 7.6% nationallyin 2010-2011 and 8.3% in 2009-2010.

Access to AP is part of the overall achievement goal —to seeincreasesin both access and
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success in all student demographiccategories. The number of black students who passed an
AP examin Indianain 2011 increased by 27% in one year and 123 percentin 5 years; Hispanic
studentswho passed an AP exam increased by 25% in one year and 200% in five years.

Indiana has also demonstrated notable growth in the number of high schools that offerthe IB
Diploma Program for students since the first school was authorized in 1986 to the 100%
increase shown below. Twenty high schools around the state now offerthe IB Diploma.
Additionally three middle schools and three primary schools have been authorized to offer
the full IB program for grades K-10. This growth exemplifies the concern of Indiana high
schools to offerhigh-achieving students diverse and ever-broadening opportunitiesin
preparing for success beyond high school.

Growth of Indiana High Schools Authorized to Offer IB Diploma Program

1986 | 1995 2002 2004 2006 | 2007 | 2008 | 2009 | 2011
Number of 2 1 1 7 1 3 1 0
additional
schools
Total IB schools 1 3 4 7 14 15 18 19 20

Enrollmentin IB classes now includes a significant number of low-income students as
determined by Indiana’s guidelinesforthe free and reduced lunch program. The number of
low-income students registering for IB exams in May 2011 also indicates a projectedincrease
of 75% from those projected to take the May 2010 exams. This continuingincrease s
explained primarily by the greater number of low-income IB students in the most recently
authorized IB World schools. MSD Washington Township school corporation inIndianapolisis
now fully authorized throughout the district as an IB World school.

To furthersupport high schools and middle schoolsin the expansion of rigorous college -
preparatory coursework, the Indiana General Assemblyin 2011 passedthe Mitch Daniels
Early Graduation Scholarship. This scholarship allows students to graduate from high school
in three years and apply the $4,000 that would have been appropriated to the secondary
school to the post-secondary institution on behalf of that studentin the form ofa
scholarship. To make allowance for students to do this, schools may offerhigh school courses
to qualified middle school students. Schools may also award students credit for courses by
demonstration of proficiency.

The drive toward bettercollege preparednessincludesincreasing the percentage of students
completingthe more rigorous requirements of Indiana’s Core 40 diploma, Core 40 diploma
with Academic or Technical Honors, and the IB Diploma. High student achievementis
supported through implementing End-of-Course Assessments designed to ensure the quality,
consistency, and rigor of Core 40 courses across the state. The state visionto have 25% of all
Indiana graduates earn quality college credits has changed the culture of our schools, by
asking each to support the student’s success beyond K-12.
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Schools in Hendricks County, near Indianapolis, created a cooperative to expandtheirdual
credit programs. If one school in the county offers dual credit calculus, students from all
other county schools may attend. Another example of culture change isat Speedway High
School inIndianapolis where the local education foundation supported payments to students
and teachers for passing AP exams. These one-time $100 paymentsfor each assessment
passed changed students’ approach to testingand teachers’ approach to instruction.

Northwest Indiana schools are collaboratingto purchase a membershipinthe National
Student Clearinghouse so they can track theirown students’ successes in post-secondary
enrollment. Thistracking will include persistence rates, graduation rates and grade point
averages. This data will enable schools to take a close look at how their studentsfare in
highereducation.

Additionally, more schoolsthan everhave adopted online providers for AP courses. These
online coursesare primarily deliveredin schools that are too small to house a full AP program
or inschools that want to offerthe entire menu of AP courses but cannot afford to hire all
the staff. Thisnew access to AP for all studentsis a major shiftin practice.

Indiana’s A-F school grading metricsinclude a College and Career Ready metric. The College
and Career Ready (CCR) metric has four indicators: passing an Advanced Placement (AP)
exam, passing an International Baccalaureate (IB) exam, earning at three college credits
(typically through Dual Credit), and earningan Industry Certification (Cert). Students
demonstrating proficiency on any one of those metrics are counted in the numerator of the
equationand no studentis counted twice on a single metricor across metrics (itisan
unduplicated count) —this allows for a percent of graduates at each school demonstrating
proficiency on at least one of four very strong indicators of success beyond high school may
be measured. The measure was builtintentionally with four possible options for students
(and schools) to demonstrate proficiency because while every Indianaschool isrequired to
deliverat leasttwo AP courses and at least two dual credit courses (see below), some focus
more on AP courses while others choose to focus more on dual credit courses. Additionally
about twenty-two schools choose to provide IB courses and exams, and Industry
Certifications are growing annually.

In 2006, the Indiana General Assembly passed a statute requiringall schools to provide at
leasttwo AP courses and at least two Dual Credit courses (IC 20-30-10-4 and IC 20-36-3-5).
Concurrently, the legislature enacted legislation to support schools’ pursuit thereof, including
fundingto pay for all math and science AP exams for all students, professional development
monies (IC 20-36-3-8), and making sure free/reduced lunch students may take dual credit
courses at no cost (IC 21-43-5-11). Free/reduced lunch students may take any AP exam at no
cost due to federal appropriations.

In 2009, IDOE issued statewide goals of 90-25-90: 90% of students must pass the state
mandatory annual assessments, 25% of students must graduate high school either passing an
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AP exam (scores of 3 or higher), or an IB exam (score of 4 or higher), or earn college credits
(dual credits) or industry certifications, and 90% of students must graduate. These
expectations apply to all Indianaschools and drive the metrics and methodology for the
state’s new accountability model, “A-F.”

The setting of school and statewide goals around tangible targets coupled with mass
communication throughout the field of the significant state support for college -level courses
proved beneficial to studentsimmediately andis best evidenced by the following data points:

(1) In 2009, 635 Black Indiana graduates took an AP exam. In 2010, that total jumped
to 1,016 (60% growth). The previousone-year high for growth for this subgroup
was 28%.

(2) In 2009, 432 HispanicIndianagraduates took an AP exam. In 2010, that total

jumpedto 738 (71% growth). The previous one-year high growth for this subgroup
was 13%.

In fact, Indiana’s increase in student AP exam participation in 2010 was highestin the nation
and its increase in the percentage of graduates passing an AP exam in 2010 was second
highest. Preliminary analysesfor 2011 results suggestthat Indianawill land ina similar place
again nationally.

In 2010, Indianaeducational stakeholders formedthe IndianaDual Credit Advisory Council
(IDCAC) to primarily handle the “explosion” in dual credit enrollments and the offering of too
many courses that do not transfer to at least Indiana colleges. The council is comprised of
members from K-12, higher education, think tanks, and the Indiana state legislature. IDCAC
was concerned with the proliferation of dual credit offerings and enrollments throughout the
state --which was growing too fast — and many of which were not transferable credits. An
outcome of the group was the establishment of a list of Priority Liberal Arts and Priority
Career and Technical Education courses which were determined based on their record of
transferability and high enrollments. These courses receive state support through higher
education state appropriations, are capped at a cost of $25 percredit hour (lvy Tech
Community College, the state community college system, offersall of its classes for free), are
the only courses that count for students pursing the Academic or Technical Honors diploma
(beginning forthe class of 2016), and are the only courses that count for the College and
Career Ready metricinthe state’s new accountability measure (effective thisyear). These
policies taken togetherhelpfocus Indiana’s fast growing dual credit student participation
around courses that carry the greatestrelevancy and currency for its graduates when they
enter post-secondary institutions.

Starting in 2006, Indiana has strategically aligned-resources around building one of the most
robust College and Career Ready systemsinthe country ensuringthat schools have the ability
to provide these options to all students. This strategic plan isalready provingsuccessful and
will continue to foster greater student preparedness to succeed in college and/or a career.
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Educator Preparation and Licensing

Indiana engaged in a systematic reform to create an educational system that produces
graduates who are able to compete successfully with students from across the nation and
around the world. Attaining this vision involves reforms to all facets of Indiana’s educational
system, including educator preparation and licensing.

One part of the reform effort has involved educator licensing requirements. The Rules for
Educator Preparation and Accountability (REPA), enacted in 2010, revised Indiana’s educator
licensing structure to emphasize content knowledge as follows:

e Elementary teachers (K to 6) must earn a baccalaureate degree consisting of an
education major with a content-area minor OR a content area-major with an
education major.

e Secondary teachers (5 to 12) must earn a baccalaureate degree consisting of any
applicable content-area major—as well as a minor in education.

In spring of 2010, IDOE sought a contractor to develop high quality educator standards to
support REPA and to provide guidance to educator preparation programs as they revise their
programs to meet the state’s new licensing requirements. IDOE also stipulated that the
standards would be grounded in scientifically-based research and aligned with IAS and the
CCsSs.

IDOE contracted with Pearson to develop the Indiana Developmental and Content Standards
for Educators, which include educator standards in 46 content and administrative areas and
at five school setting developmental levels. The standards are groundedin scientifically based
research and are aligned with REPA, the IAS, Indiana Core Standards, the CCSS for
Mathematics and for English Language Arts and Literacy in History/Social Studies, Science,
and Technical Subjects, standards of the International Society for Technology in Education
(ISTE), and other relevant standards of national professional organizations.

The Indiana educator standards are custom-designed for Indiana and articulate IDOE’s
expectations regarding the content and pedagogical knowledge and skills that are important
for Indiana educators. The primary focus of the 46 content-area standards is the subject-
matter knowledge and skills needed to teach effectively in Indiana classrooms or to provide
effective leadership in Indiana schools. The primary focus of the five school setting
developmental standards is on the pedagogical knowledge and skills needed to teach in
various school settings.

Indiana has standards that specifically address the following areasin the pedagogy standards:

School Setting Standard Standard Standard
Addressing Addressing Addressing
English Students with Working wit|
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Learners Disabilities Low-Achieving
Students
Early 1.6, 3.4, 4.5 1.5, 3.4, 4.4, 4.6
Childhood 6.8
Elementary 1.6, 3.6, 4.3 1.5, 3.6, 4.3, 3.10, 4.5
School 6.10
Middle School 1.7, 3.6, 4.3 1.6, 3.6, 4.3, 3.10, 4.4, 7.2
6.8
Secondary 1.4, 1.6, 3.6, 1.5, 3.6, 4.3, 3.10, 4.4, 7.2
School 4.3 6.8

In addition, Indiana has licensure content areas for teachers to gain additional certification in
exceptional needs: mild intervention, exceptional needs: intense intervention, and teachers
of English Learners.

IDOE developed customized licensure assessments in collaboration with Evaluation Systems
to measure candidates’ mastery of the new teacher standards. Content tests for all licensure
areas will be developed and required for licensure. In addition, candidates will also comple te
a pedagogy assessment for licensure. Implementation of content and pedagogy tests
occurred on February 10, 2014. A basic skills test aligned to the Indiana’s Standards was
developed and was required for admission to any teacher preparation program in Indiana.
This test was implemented July 1, 2013.

IDOE worked with Evaluation Systemsin the design of the data systems for the new licensure
assessmentsystem. Aggregate data on candidate performance per domain (logical groupings
of individual standards) is provided to each teacher preparation program for review and
program feedback.

IDOE is beginningthe process of developing an accountability system for teacher preparation
programs. The end result will mirror the P-12 accountability system which provides an easily
understood A-F letter grade. A teacher preparation advisory group was established in the
Fall of 2011 and began to determine sources of evidence, benchmarks, and applicable
metrics recommendations.

Providing teacher preparation programs with a clear blueprint of state expectations through
the standards, providing quality assessments and data reporting on candidate competency
on these measurements, and reporting outcomes publically in a clearly communicated
accountability system will ensure teacher preparation programs will better prepare teachers

to teach all students.
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New principal and superintendent standards were adopted at the same time the new teacher
standards were developed.

The administrator standards begin with the following statement:

The School Building Leader standards reflect the most current research on effective
educational leadership and advance a new and powerful vision of principal
effectiveness. The standards define those skills and abilities that school leaders must
possess to produce greater levels of success for all students. Bringing significant
improvement to student achievement and teacher effectiveness requires an
unapologetic focus on the principal's role as driver of student growth and
achievement.

The standards provide a basis for professional preparation, growth, and
accountability. However, the standards should not be viewed as ends in themselves;
rather, they provide clarity for buildingleaders about the actions they are expected to
take in order to drive student achievement and teacher effectiveness outcomes.

This statementindicates the expectation that the building principal first serve as the driver of
student growth. All other roles and responsibilities should be in alignment with this primary
function. New licensure assessments were developed, with implementation of new tests
beginning February 10, 2014. Test development was customized to standards to ensure
candidates have met state expectations as outlined in the standards document.

Indiana’s plan to improve the preparation of incoming teachers and principals has three
steps.

Step 1 — Provide rigorous, high quality standards that clearly communicate state expectations
for teacher licensure programs.

Step 2 — Customize assessments that measure the standards to ensure candidates are well
prepared. Provide timely specific outcome data aligned to standards regularly to programs
to drive program improvement.

Step 3 — Design metrics for data collection on multiple measures to be applied to all teacher
preparation programs to ensure accountability.

Indiana completed Step 1 in 2010, and programs were required to fullyimplementthose
standards by 2013 in 515-IAC-9-1-2 Sec 2(d). Indiana aggressively worked on Step 2 with test
implementation beginning February 10, 2014. Initial conversationson Step 3 beganin Fall of
2011; withthe enactment of legislation around teacher preparation accountabilityin 2013
and 2014, the expectationisto have an accountability system ready to deploy for 2016-17.
More detail concerningteacher preparation accountabilityis found in Principle 3.
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Assessment

Indiana’s assessment system s robust and comprehensive to prepare students at each grade
level ontheir way to becoming college and career ready by the end of high school.
Assessments are standards-driven, student-centered, and learning-focused, and the
curricular aims prepare students for post-secondary success. The assessmentsystem
supports learning-based and data-driven instruction; performance evaluationand
improvement; and accountability for educators, schools and school corporations.

A resolution adopted by the Indiana Education Roundtable and Indiana State Board of
Education in the summer of 2014 included the following assessment components:

1. Summative Assessment (Grades 3-10)
* Grade 10 ISTEP+ becomes new Graduation Examination

2. IREAD-3 (grade 3 readingassessment)

3. Phase-outAlgebral, English 10 ECAs (current Graduation Examination)

4. Grade 11, 12 Post-Secondary Assessments (to determine readiness beyond
high school)

5. College-and Career-Readiness Exam (Grade 11; to determine remediation
needs during high school)

6. Formative Assessments (Grades K-10; English/Language Arts, Mathematics,
Science, and Social Studies)

7. Alternate Assessment (Grades 3-10)

A Request for Proposal (RFP) procurement process was initiated to seek vendors for
implementation of the assessment components, which include both federal - and state-
required assessments, as well as optional assessment programs. Asa result of the RFP
process, the Indiana Department of Administration hasidentified vendorsto deliverthe
assessmentcomponents. Indianawill determine which components best meetthe needs of
schools and students, and the Indiana Department of Education will seek funding fromthe
State Budget Agency for applicable assessment components.

Diagnostic Assessments

Indiana’s practice has been to include diagnostic/formative assessment tools for teachers to
assist in  monitoring student progress and informing instruction.  Presently, Indiana’s
assessment system begins with diagnostic assessments in grades K-2. Assessments at this
level are focused on literacy and numeracy as they assess the student’s ability to read,
comprehend, and use numbers Amplify’s tools, mCLASS: Reading and mCLASS: Math, are
used to measure student progress in K-2.

Diagnostic assessments in grades 3-8 are also part of Indiana’s assessment system. Student
learning in the content areas of E/LA, mathematics, science, and social studies is measured
using CTB/McGraw-Hill’s Acuity tools. Indiana also provides the Acuity Algebra | and English
10 programs for schools.
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Both mCLASS and Acuity provide immediate results, actionable reports, and instructional
activities, which enable teachers to address the individual learning needs of students. In
addition, professional development related to data analysis and using results to inform
instruction plays an important role in the use of these diagnostic programs.

Acuity testing is widely used across the state: 90% of school districts use this assessment.
Indiana implemented Acuity as a part of an updated assessment system that began in the
spring of 2009, and the state budget contains a grant that allows all (grades 3-8, and Algebra
1, and English 10) to use the Acuity assessments in either a diagnostic (4 times a year) or
predictive (3 times a year) format, at no cost. Beginning with the 2014-15 school year, a new
version of Acuity, focused on college- and career-readiness, was made available to all
schools. The grant requires that all students, except those with the most significant
disabilities, participate in the chosen format. Acuity also can be used “on demand” by
educators to assess student mastery of standards at any time. Acuity tools not only provide
detailed diagnostics but also deliver individualized links to instructional resources. IDOE also
provides training to schools, not only on how to administer the test but how to interpret the
data and use that to drive instruction.

Acuity isused as a tool that can be taken off-grade level, and teachers can identify what
material students have truly mastered. Teachers can do diagnosisany time they want. As
mentioned above, Acuity can be usedto determine if special education students are on track
to pass a standardized assessment

Each district must select one format to deliverfrom the following: diagnostic, predictive, or
readiness. Once they have the tests, they must be administeredto all students. Acuityis not
exclusive to a particular group and it does not exclude a group.

Accountability Assessments

Indiana’s assessment system includes summative assessments for students in grades 3-8 and
10. The Indiana Statewide Testing for Educational Progress-Plus (ISTEP+) measures student
progress in E/LA and mathematics at each grade level, in addition to science in grades 4 and 6
and social studies in grades 5 and 7. ISTEP+ is comprised of two assessment windows: the
first window includes open-ended items in the four content areas as well as a writing
prompt; the second window consists of multiple-choice items and technology-enhanced
items. ISTEP+ at the high school level is implemented as End-of-Course Assessments (ECASs)
in Algebra |, English 10, and Biology I. (page 56 update) Beginning with the 2015-16 school
year, ISTEP+ will be administered in grades 3 through 8 and 10. In addition, ISTEP+ at the
high school will include E/LA, mathematics, and science tests that are not considered end-of-
course assessments.

Special populations are also part of Indiana’s assessment system The Case Conference
Committee determines, based on the eligibility criteria adopted by the Indiana State Board of

Page 50
Indiana’s July 14, 2015 Submission




ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

Education and the student's individual and unique needs, whether a student with a disability
will be assessed based on alternate achievement standards. Indiana currently utilizes two
assessments utilized two assessments in 2014-15 to measure student achievement based on
alternate academic achievement standards: the National Center and State Collaborative
assessment and the Indiana Standards Tool for Alternate Reporting assessment.

The National Center and State Collaborative (NCSC) assessment measures student
achievement in the areas of E/LA and mathematics. NCSC is a student-centered assessment
that engages students with the assessment items.

The Indiana Standards Tool for Alternate Reporting (ISTAR) program measures student
achievement in the subject areas of science; and social studies based on alternate academic
achievement standards. ISTAR is a web-based system that utilizes teacher ratings.

Beginning with the 2015-16 school year, alternate assessment in grades 3 through 8 and 10
will be provided in the areas of English/language arts, mathematics, science, and social
studies by a new vendor. Aligned to Indiana’s Academic Standards, the assessment will be
student-centered, engaging students with the assessment items.

This alternate assessment will be called ISTAR (Indiana Standards Tool for Alternate
Reporting) and will be administered in 2015-16 and beyond. Standards setting will take place
for this assessment in the summer of 2016.The WIDA (World-Class Instructional Design and
Assessment) is used to determine a student's level of English proficiency. The placement test,
administered upon the student's arrival in the United States, is used to determine the EL
services appropriate for the student. The annual assessment, administered in January and

February, is used to determine the student's current level of English proficiency and is used
for accountability purposes.

Other Assessments

The Indiana Reading Evaluation and Determination (IREAD-3) assessment measures
foundational reading standards through grade 3. Based on the Indiana Academic Standards,
IREAD-3 isa summative assessment developed in accordance with 2010’s PublicLaw 109
which "requires the evaluation of reading skills for students who are in grade three beginning
in the Spring of 2012 to ensure that all students can read proficiently before movingonto
grade four."

The Indiana Standards Tool for Alternate Reporting of Kindergarten Readiness (ISTAR-KR) is a
web-based instrument rated by teachers to measure skills in children from infancy to
kindergarten. A derivative of Indiana's Early Learning Standards (which are part of the
Foundationsto Indiana Academic Standards), ISTAR-KRis aligned to the Indiana Standards for
Kindergarten in the areas of E/LA and mathematics and includes three functional areas:
physical, personal care and social-emotional skills. Data from ISTAR-KR assessments are used
for state reporting for PK students receiving special education, and the assessment can be
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used for local purposes for grades PK through 1.

The National Assessment of Educational Progress (NAEP), also known as "The Nation's Report
Card," is used to demonstrate performance over time for a selected sample within Indiana.
This assessment is administered annually to students in grades 4, 8, and 12 and can be used
to compare student performance across the United States. During selected assessment
cycles, Trends in International Mathematics and Science Study (TIMSS), Program for
International Student Assessment (PISA), and Progress in International Reading Study (PIRLS)
are administered in conjunction with the NAEP assessment.

Indiana currently pays for all sophomores in the state to take the Preliminary SAT/National
Merit Scholarship Qualifying Test (PSAT/NMSQT). Results of the PSAT/NMSQT are used in
determining remediation need for students to ensure college and career readiness.

In response to House Enrolled Act 1005 (2013), Indiana administers a college- and career-
readiness exam to students who meet eligibility criteria in grade 11 in order to determine
remediation needs during high school.

As a result of the assessment-related RFP, Indiana is currently considering the administration
of post-secondary assessments for students in grades 11 and 12 to determine readiness
beyond high school.

The variety of assessment tools encompassed within Indiana’s assessment system provide
vertical articulation through a student’s entire K-12 experience, enabling teachers, parents,
schools, and school corporations to anticipate, determine, and address learning as it occurs.
Indiana’s assessment system drives and measures each student’s annual academic progress
and overall preparation for post-secondary success.

Legislative Action Causing a Shiftin College- and Career-Ready Standards and Assessments

During the 2013 legislative session, the Indiana General Assembly passed HEA1427 (1B
Attachment 1) requiringthe implementation of college-and career-ready standards by July 1,
2014. In 2014, the Indiana General Assembly then passed SEA91 (1B Attachment 2), which
voided the previously adopted set of Common Core State Standards (CCSS) upon the
adoption of new college-and career-ready standards. The new standards for Mathematics
and E/LA were adopted by the SBOE on April 28th, 2014, upon the recommendation of the
Indiana Education Roundtable (1B Attachments 3, 4 and 5) The Education Roundtable
reviewed the standards that were developed by multiple panels of educators from across
Indiana (1B Attachment 6). Afterthe panels completed theirwork, a College and Career
Ready panel (panel of higher education institution and career experts) reviewed the
proposed standards and recommended them to the Education Roundtable for approval. This
panel’s task was to certify that students who meetthe standards will not need remedial
course work at the post-secondary level. (1B Attachment7 )On May 28" 2014 the
Commissioner forHigher Education and the Superintendent of PublicInstruction certified
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that Indianahad completedits work in adopting college-and career-ready standards. (1B
Attachment 8 )All newly adopted standards are available on IDOE’s website:
http://www.doe.in.gov/standards

HEA1427 (2013) also prohibited Indiana’s participationinany consortium concerning
standards or assessments. As such, Indiana’s planto utilize the Partnership for Assessment of
Readiness of College and Careers (PARCC) assessment was no longera viable option under
Indiana law. Consequently, the Governor and Superintendent of PublicInstruction sent
lettersto remove Indiana from the PARCC Governing Board, effective August 12, 2013. (1B
Attachment 9 and 10)

As Indiana was already implementing Common Core State Standards when the General
Assemblyacted in 2013 and 2014, educators had already transitioned to college- and career-
ready standards in theirclassrooms. The newly adopted standards are also college and career
ready, and as such Indianateachers and students will be able to continue to prepare for
college and careers.

Indiana was an earlieradopter of the Common Core State Standards and has been working
with educators since 2011 in transitioning classroom practice and standards to align to
college and career ready expectations. Therefore, there were many lessons learned during
that transition from Indiana AcademicStandards to Common Core, and IDOE has designed
strategies for supporting educators in this most recent adoptionin a very targeted approach.

Technical Assistance for the Transition and Implementation of the college- and career-
ready Indiana Academic Standards for English/Language Arts & Mathematics (2014)

Prior to the adoption of the new Indiana Academic Standards for E/LA & Mathematics (2014),
IDOE prepared to support LEAs, schools, administrators, and teachers as they planned forthe
2014-15 school year. IDOE’s vision forstandards transition and implementation was first
presentedto the State Board of Education (SBOE) on March 12, 2014. (1B Attachment 11))

IDOE outlined fourgoalsin regards to supporting LEAs, schools, and educators as they
transition to the new college- and career- ready standards:
e 100% Responsiveness

e 100% Awareness
e 100% Support
e 100% Engagement

To meet the goal of 100% Responsiveness, IDOE issued a needs assessmentsurveyin the
Spring of 2014, and soughtinput from educators as to the most important supports IDOE
could provide to assist with the transition to, and implementation of, the new Indiana
Academic Standards for E/LA & Mathematics (2014).
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College & Career

Needs
Assessment

Standards

Indicate which supports | |
will be most useful to
you:

| Standards Correlation documents
| Quarterly instructional guidance for instruction
"] Model content frameworks

|| Videos on instructional shifts, disciplinary literacy, new resources..
[ Curriculum maps

[~ Live PD offered by IDOE specialists/authorized partners

| Rubric for textbook/digital content alignment to standards

["] Rubric for lesson plan alignment to standards

| Submit |

The survey collected data from the field to help IDOE identify and prioritize the resourcesto
be developed anddistributed to educators. The survey closed on May 10", 2014 and IDOE
received feedback from 1,835 respondents —most of whom self-identified as teachers — that
the most highly needed supportsincluded:
e Rubrics for lesson plan alignmentto the standards;
http://www.doe.in.gov/standards/englishlanguage -arts
e http://www.doe.in.gov/standards/mathematics

e Model Content Frameworks; and

http://www.doe.in.gov/sites/default/files/standards/content-framework-
development-tool.pdf

e Resources for Special Populations (students with disabilities, English learners, and
High Ability Students). http://www.doe.in.gov/standards/special-populations-students

IDOE responded tothe feedback by prioritizing resources aligned to the most demanded
supports. IDOE published the most highly demanded supportson arollingbasis beginningin
July of 2014. (Seelinks above). Thereafter, IDOE will launch additional needs assessment
surveysto ensure the needs of educators are continuingto be met.

To meet the 100% Awareness goal, IDOE conducted an intentional strategic outreach and
dissemination campaign specificto the newly adopted college - and career-ready standards
during the Summerof 2014. IDOE leveraged our best opportunitiesto raise awareness of K-
12 educators and administrators as they planned for the 2014-2015 school year. IDOE
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created a new logo to create a fresh new visual for all resources published by IDOE so
education stakeholders canreadily identify the new resources as part of the new college-and
career- ready Indiana Academic Standards for E/LA & Mathematics (2014) portfolio.

To facilitate educatorawareness, IDOE used desktop delivery models to provide easy access
to information as well as social media. IDOE’s communication tools such as its website, the
Learning Connection, and DOE Dialogue conveyed all official resources to education
stakeholders. Anew Indiana AcademicStandards for E/LA & Mathematics (2014) web page
hub: www.doe.in.gov/standards was developed to consolidate all official IDOE standards
related guidance and documents into one user-friendly location. All postings were branded
and date stampedto indicate they are components of the new standards portfolio of
resources. Importantly, the new hub leads to specificresources dedicated to special
populations so high ability students, students with disabilities, and EL students were able to
access the new standards as fully and widely as their peers. Over the Summer of 2014,
teachers of special popuation students were able to access resources specificfortheir
classroom curriculum and instruction.

Finally, the new standards hub has served as a source of information for parents and
community members. IDOE staff worked to identify existingand emergingresources
specificallyintended for non-educators, such as parents and guardians, parent organizations,
and business/industry stakeholders. http://www.doe.in.gov/standards/indiana-academic-
standards-resource-hub

On a rollingbasis, IDOE specialists have posted a selection of existing resources specificto
those audiencesand have communicated in a way to promote access and understanding,
such as resourcesin other languages, resources that are non-technical in nature and written
in lay terms, or resources that relate standards as knowledge, skills, orabilities forthe
classroom or the workplace. One example for E/LA mightbe a resource making the case for
why medialiteracy — a newstrand in Indiana’s new standards - isimportant in the 21°
century classroom. In mathematics, a resource describinghow problemsolvingisa
commonly demanded skill fortoday’s workplace may be included.
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Additionally, IDOE leveraged key summer conferences to reach the 100% awareness goal.
Each year, IDOE partners with schools across the state to offer “Summer of eLearning”
conferencesfor educators. These highly anticipated and well-attended conferences provided
participants with the opportunityto learnabout the new Indiana Academic Standards for
E/LA & Mathematics (2014), to locate and explore support materials for the transition, and to
joinin new online communities of practice launched by IDOE. The communities of practice
can be found on IDOE's website: http://www.doe.in.gov/elearning/online-communities-
practice. In 2013, nearly ten percent of Indiana’s educators attended the “Summer of
elearning” regional conferences. In 2014, IDOE expanded the opportunity for more
educators, offering the 19 regional conferences. Crossfunctional teams of IDOE staff attended
each of these conferences toraise awareness and answer questionsabout the new college-
and career- ready Standards. In addition, these teams presented duringthe Summer of 2014
at seven World-Class Instructional Design and Assessment (WIDA) Conferences, aimed at
meetingthe needs of English learners. The office of Special Education’s Assistive
Technology/Accessible Instructional Materials Resource Center, PATINS, presented atas many

Summer of eLearning presentations as possible in 2014.

Summer of eLearning Conferences

Location

Date

Perry CentralJr./Sr. High School (Leopold)

June 2, 2014

Center Grove High School (Greenwood)

June 10, 2014

Yorktown High School (Yorktown)

June 11, 2014

Northfield High School of MSD of Wabash County (Wabash)

June 12, 2014

East Noble High School (Kendallville)

June 13, 2014

Lafayette Jefferson High School (Lafayette)

June 17, 2014

Lowell SeniorHigh School (Lowell)

June 18, 2014

Clinton Central Elementary (Michigantown)

June 19, 2014

Danville Community High School (Danville)

June 20, 2014

Batesville High School (Batesville)

June 24, 2014

South Vermillion Middle School)

June 25, 2014

Scottsburg Middle School (Scottsburg)

June 25, 2014

Clay Middle School (Carmel)

July 8, 2014

Evansville Central High School (Evansville)

July9, 2014

Richmond High School (Richmond)

July 15, 2014

Clark Middle School (Vincennes)

July 15, 2014

Jeffersonville High School (Jeffersonville)

July 21, 2014

Warsaw Community High School (Warsaw)

July 28, 2014

Chesterton High School (Chesterton)

August 5, 2014

WIDA/English Learner Development Standards Professional Development

Location

Date

Monroe County Education Resource Center (Bloomington)

June 10, 2014
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University of Saint Francis (Fort Wayne) June 12, 2014
North Central High School (Indianapolis) June 13, 2014
SCH Administration Center (Hammond) June 24, 2014
Perry Township Administration Building (Indianapolis) June 27, 2014
Forest Manor Professional Development Center (Indianapolis) July 16, 2014
Perry Township Administration Building (Indianapolis) July 17, 2014

Finally, IDOE staff were scheduled presentations about the standards during annual large -
scale Indianastatewide association meetings over the Summer and Fall of 2014. These
annual events drew thousands of teachers, administrators, and LEA staff, allowing IDOE to
Strategically target large audiences to disseminate information about the new standards and
assessments, resources, professional development opportunities, and future technical
assistance.

Annual Statewide Association meetings

Indiana Urban Schools Association June 18, 2014

Indiana State Teachers Association June 19, 2014 (2 sessions)

Indiana School Boards Association July 8, 2014 (2 sessions)

Indiana Black Expo July 17, 2014 (number of sessions TBD)
Indiana Non-public Education Association October 24, 2014 (2 sessions)

We have also respondedto the field throughout this school year as schools and districts seek
customized assistance inimplementation of the new college-and career-ready Indiana
Academic Standards (2014). Since the fall PD sessions, we have provided several more
opportunitiesforadministrators and educators to fully understand the standards and shifts
in instruction.

We are in the planning process for presentations at the Summer of eLearning 2015 sessions
and how we can collaborate with eLearning staff to provide informational sessions on
integratingtechnology in the classroom and facilitate learning objectives for E/LA and Math.

In additionto these key live events, educators can access guidance, FAQs, and post questions
and comments in professional communities and forum on the Learning Connection. The
Learning Connection hosts 81,943 active educator users, who have access to WebEx
recordings, training modules, legal guidance, and sample documents. Itis free and open to
teachers, administrators, students, and parents. IDOE specialists, including specialists serving
special populations, continue to publish official materials on the Learning Connection to
ensure all stakeholders have access to information aboutand resourcesaligned to the new
standards.

To meet the goal of 100% Support, IDOE staff created two documents that were provided to
educators on June 2, 2014, these documents included:
e standards correlation guides
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e standards vertical articulations

These resources constitute IDOE’s firsttier priority, based on experience intransitioning to
new standards. The standards correlation documents are available viaIDOFE’s standards E/LA

and Mathematics resources web page:
http://www.doe.in.gov/standards/englishlanguage -arts

http://www.doe.in.gov/standards/mathematics

The standards correlation documents offer a side-by-side layout of formerand new
standards, as well as comparative analysis of the various standards. The correlation
documents have proven to be invaluable forteachers as they plan theirclassroom
instruction, allowing teachersto readilyidentify whatresources, lesson plans, and content
may already be aligned to the adopted standards. The side-by-side layout also facilitates easy
understanding of how specificstandards from various sets are similaror dissimilarto one
another. An example of an E/LA standards correlation page for 6™ grade isfound in the table

immediately below.

Indiana Academic Standards 2014

6.RL.1: Read a variety of literature within 2
range of complexity appropriate for
grades 5-8. By the end of grade 6,

and independently at the low end of the
range and with scaffolding as neaded at
the high end of the range.

6.RL2.1: Crte textual evidence fo support
analysis of what a text says explicitly as
well as inferences drawn from the text.

8.RL.2.2: Determine how a theme or
central idea of 3 work of literature is
conveyed through particular details;
provide a detailed, objective summary of
the text,

| 6.RL.2.3: Explain how a plot unfolds in a

| series of episodes as well as how the

| characters respond or change as the
narrative advances and moves toward 2
resolution.

6.RL.2.4: Students are expactzd to build
upon and continue applying concepts
learned previously.

Indiana Academic Standards 2006

Indiana Common Core State
Standards 2010

READING: Literature

61.1- Read alovd grade-ievek-appropriai
pozms and [ferary and informationa! texis
Suently 2nd acturaiely and with approgrizie
Aming, cang=s in Ve, and expressicn

635 idenify and anahyze features of themes
conyeyed frough characters, achons, and
images

638 Write summaries that contzin ihe main
ideas of the reading sekection and the most
signiicant defais

6.32 Analyze the efiect of the qualiies of the
character on the ploi and the resokulion of ihe
confiict.

639 denify the main problem of condlict of
e pict and explain how 2 is resolved

RL10: By the end of the year, read and
compretend ierzhure, including stones,
gramas. and posms. in the grades 65 10
complexity aand proficiently. wih scafiolding
as needed at the high 2nd of the renge

RL 1: Cite fexdual evidence io support
analysis of what the text says explicitly 2s
weil s inferences drawn from the fed

RL 2 Detemine & theme or cenval 22 of 2
text and how it is conveyed through paricuiar
detaiks; provide 2 summary of the texd distingt

from personal opnions of judgments.

RL 3" Describe how a particuar story's o
grama's phot unioics in 3 seres of episodes
as well 2s how the characlers respond or
change as e plot moves ioward 3
resolution

Differences from Previous Standards

This 1AS 2014 Leaming Cutcome is an
umbredia siandard that ciariies the
expctation that students a2 able %o nleract
proficently and mdependaniy at the kow end
of the range of compiexty by the end of grade

c

°.

8S 2014 shifts e focus from identifying the
theme or central idea to determining how itis
M\W ower ihe course of e texd.

AS 2014 addresses both how e charackers
affect e piot 2nd how the plot aiacts the
characiers. The IAS 2014 also increases the
axpectation by requiring 2 more in-deph
expianation raher than a descripion

In reviewing and evaluating the new standards, IDOE intentionally designed an architecture
of transparent organization, so that teachers can view the progression on standards across

grade levels.
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Educator resource toolkits were presented to the members of the State Board of Education
and Indiana Education Roundtable during their respective meetings onJune 23, 2014. In
developingthe components of the toolkits, IDOE offered a variety of resources for Hoosier
educators.

The mathematics toolkit was published on the IDOE standards web pages specificto
mathematics on June 26, 2014. For teachers of mathematics, IDOE has developed standard—
specificexamples (http://www.doe.in.gov/standards/mathematics and
http://www.doe.in.gov/standards/englishlanguage-arts). The examples, presented nextto
standards, are intended to provide one graphic representation. Theyare not meant to limit
teachers, but to be a starting point. Additional web-based resource linksare alsoincludedin
the toolkitsto provide teachers with a jumping off point to identify additional resources. To
ensure clarity and common understanding of terms utilized in mathematics, IDOE staff
created a glossary of terms, which isdisplayedina graphicimmediately below.

{@'} Indiana Department of Education

i g g

Indiana Academic Standards for Mathematics — Adopted April 2014
Glossary and Vocabulary Words — Draft 5-29-14

Word or Symbol Definition
"=" gqual the Same value or the Same in number
= Less than Smaller value or less in number
> Greater than Greater value or more in number
2-D Two Dimensional
3-D Three Dimensional
A
AL Angle Angle Triangle Congruence
Absolute value The distance of a number from zero; the positive value of a number
Acute triangle A triangle that has all angles less than 907
Addend the numbers being added together.
Addition rule When two events, & and B, are mutually exclusive, the probability that A or B will occur is
the sum of the probability of each event.
P& or B) = P(A) + P|B)
Additive Inverse The additive inverse of any number x is the number that gives zero when added to x. The
additive inverse of 5 is -5.
Adjacent Angles Angles that share a commaon side.
Algorithmic A set of rules for sclving a problem with a specific number of steps
Algorithmic approach A step by step procedure is used in long division
Alternate Interior Angles Angles that are on oppasite sides of the transversal and on the inside of the given lines.
Analog clock A time piece that has moving hands and hours marked from 1 to 12 to show the time.
Analytically A limit can be calculated analytically by using algebra or calculus.
Analyze Examine in detail
Angle The opening that is formed when two lines, line segments, or rays intersect.
Angle Bisectors Aray in the interior of an angle that divides the angle into 2 congruent angles.

For teachers of E/LA, IDOE produced a toolkit, published onthe website-andit includes the
following components: a glossary of terms; a sample reading list organized by genre and
grade level; and the text complexity rubric, guidance and samples. The glossary of terms is
organizedin the same format as the mathematics glossary and includesterms highlighted
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through the review and evaluation of the standards as key terms teachers commonly needto
know. The sample reading listwas compiled with input from external stakeholders. Like the
mathematics examples, the sample readinglistis intended to provide a list of exemplartexts
as a starting point for schools, rather than a mandatory and comprehensive list.

IDOE created a robust text complexity rubric, guidance, and samples based on best practices
usedin other states. The rubric incorporated quantitative, qualitative, and task analysisto
ensure a comprehensive review of texts that resonate with unique local student populations.
Immediately below is a sample of the text complexity rubric that has allowed educators to
determine the accessibility forspecificgrade levels.

Measurement of Complexity for Literature
(TERMPLATE)

Text Title: Genre:

Quantitative Measure(s):

Qualitative Considerations:

How much backeround knowledge is necessary to understand the text?

{Consider cultural familionty and literary knowledge necessary to understand allusions to

other works)

Does the text have a single level of meaning or are there multiple ‘hidden levels of

meaning ?

—_—

{Consider the clarity of the theme(s})

How is the text structured?

{Considerif the structure is conventional or unconventional, if there is 0 single norrator or
multiple narrators, if events ore reloted in chronological order or if there are floshbocks

ond other manipulotions of time)

Two sample analyses based on the rubric —Charlotte’s Web and The Voice — were completed
by IDOE E/LA specialists to accompany the rubric and guidance inthe educator resource
toolkit.

The last resource includedin IDOE’s top tier priority resources is guidance for instruction and
assessment. This guidance, traditionally reviewed by IDOE’s Office of Assessment, was
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publishedin August so educators could plantheir locally-developed curriculum and
instruction scope, sequence, and pacing around the new standards.

The remainingelementsidentified viathe needs assessment survey were completed and
released on a rolling basis as quickly as possible throughout the start of the school year.
Additional needs assessment surveys will be launched to drill deeperinto what supports are
neededinthe field, and to identify what resources are beingcreated at the LEA and school
levels.

In early June 2014, the Superintendentsenta letterto textbook/curricular material vendors
doing businessinIndianato encourage them to work with LEAs to supply additional aligned
resources. The letterincludedthe newly adopted sets of standards as well as the correlation
guides, so that vendors could identify the alignment of theirresources to the new standards.
In July 2014, IDOE staff made follow up callsto vendorsto encourage collaboration with LEAs.
A list of textbook/curricular material vendors who supplied additional aligned resources was
shared inthe online communities of practices, as available. (1B Attachment 12)

To reach the goal of 100% Engagement, IDOE has launched online communities of practice
for all grade levels and contentareas. In fosteringthese virtual communities, we leveraged
local level expertise, innovation, and practitioner perspective in a free-marketvenue where
ideas are not moderated and badged, but encouraged to organically develop and flow. Since
launchingthese new online communitiesin early June 2014, there are 56 communitiesand
over 5,000 members. IDOE content area specialists are moderators of one or more
communities and have been workingtowards the goal of increasing utilization as we
continue to get new members.

The Communities of Practice has been an exciting way to share instructional and assessment
guidance as it’smade available and upcoming events sponsoredinternally by IDOE
departments or externally from our many partnerships. It has also fostered a wealth of
“virtual PD” by allowing participants to post resources and discussions around student
engagement, assessment preparation, parent resources, and more.

Below is a current snapshot of the Communities of Practice for Administrators:
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Followingthe example of an already establlshed successful online communlty of almost 200
elearning coaches, additional Online Communities of Practice were launched for all grade
levelsand content areas. These communities provide teachers and administrators
collaborative space to share ideas and resources. Professional development and resources are
provided around the digital contentthat IDOE has created. This lesson creation work has
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begun, with a consortium of educators from LEAs working collaboratively to provide ready-to-
implementlessons, atemplate, and teacher checklistto ensure high-quality content. Below,
a sample of these lesson bundle checklistsis found below.

Aspect of Lesson Qua]ity Standard

<

Design

Objective Under Information tab > Objective, include:

e Statements identifying what the students will learn and/or be able
to do as aresult of the lesson, e.g., “Students will...”

e Kid-friendly language

Summary Under Information tab = Summary, include:
e General summary of the bundle content

Standards Under Standards tab, include:
e All applicable standards

Anticipatory [Inder Content tab, include:
Set/Cunnection to ® A "hook" to new learning that helps students understand the focus
Prior Knowledge (i.e., Anticipation Guide, Quick Write)

& (Connections from new content to known content

Teach and Engage Under Content tab, include:

e Direct instruction at the beginning and gradually release
independence to students

o Formative assessment to check for understanding

Assessment Under Content tab, include:
s Formative and/or summative assessment

Easy to follow and in a reasonable order
Fonts, headings, and/oricons help organize content

Organization

Course Content Includes various media resources
Links, files, and videos function as expected
Rigorous content encourages higher-order thinking (i.e., Elooms)

Copyright protections are honored

Incorporates opportunities to teach
Allows students to practice good digital citizenship and information
literacy

Information Literacy

Student Interaction Bundle should include at least one of three forms:

s Student-Student Interaction (e.g., collaborative projects,
discussions, etc.)

e Student-Teacher Interaction (guality feedback)

e Student-Content Interaction [e.g, engaging content and resources
with which students must interact and not just read or watch)

0o o a ob|jgld

To implementall of these activities, a cross functional standards planningteam lead by the
Assistant SuperintendentforStudent Achievement & Improvement was established, drawing
selected staff from the offices of English Learners, Title |, eLearning, Special Education,
College and Career Readiness, and Assessment, to ensure a variety of perspectives were
includedinplanning IDOE’s comprehensive supports for all educators and students across
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the state. The work of the standards planningteam was managed through a project
management process, and facilitated by a project manager who orchestrateé all of the
moving parts associated with this body of work. This structure ensureddiscipline and focus
in our work, so that quality resources were producedin a timely mannerto empower
teachers for the 2014-2015 school year, and beyond. IDOE also continued cross division
planningto develop the Response to Instruction (RTl) model to ensure all students, including
students with disabilities and English learners, had full access to college - and career-ready
standards and specificinterventions. Planning meetings occurred on March 5 and April 29,
2014.

IDOE’s work continues, and collaboration among the steering committee as well as our
external partners ismoving forward. Our internal group meets bi-weekly with monthly
partner meetings to inform this new body of work. (1B Attachments 13, 14,) To facilitate this
work, a no-cost contract through June 2016 was finalized with the Great Lakes Equity Center
at IUPUL. (1B Attachment 15) During the 2013-2014 school year, IDOE worked with the Great
Lakes Comprehensive Centerto enhance the resourcesand provide training on English
learnersand the RTI framework. The training consisted of a three-part workshop with Dr.
Catherine Collieron separating the difference between disability and language. The three-
part seriesincluded diverse regional representation with well over 100 participants at each
session. (1B attachments 16, 17, 18) In additionto the workshops, six hours of webinars
were recorded by Dr. Catherine Collierand posted on IDOE’s website. Indianaeducators had
access to thisinformation at any point on IDOE’s website and had the opportunity to earn
Professional Growth Points (PGPs) for viewing. Information and resources can be found at
http://www.doe.in.gov/elme/english-learner-resources. In addition, IDOE has utilized the
WIDA RTI resources. (1B Attachment 19)

Transition to College and Career Ready Standards: Assistance and Strategies for Special
Populations- RTI/MTSS

The Director of College and Career Readiness has partnered with the Office of Outreach,
Office of Special Education, and Office of English Learners to continue to steerthe work
regarding RTI/MTSS processes and framework. Below isan outline of projects the steering
committee is currently working towards:

Action 1: Steering Committee

The Steering Committee will meet 1-2 times per month to discuss RTI work, align efforts to
the strategic plan and other offices’ work, and implement particular projects in order to

move the work forward in a systematicand efficient manner. The steeringcommittee will
include other IDOE staff experts when needed.

Steering Committee:

e Director of Early Learningand Intervention
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e Director of College and Career Readiness

e Director of Outreach

e Assistant Director of College and Career Readiness
e Special Education Specialist

e Special Education Specialist

Action 2: Develop RTlI Webpage Presence

Currently, the RTI documents are in numerous locations and RTI lacks its own identity. A

dedicated webpage for RTI will be established on the IDOE web site. The webpage will be the
hub of updated information, research, and professional learningfor Indiana.

Action 3: Partner with Great Lakes Comprehensive Center and Great Lakes Equity Center

GLCC has a history of working with the Indiana Department of Education on RTl and other
numerous projects throughout the agency. GLCC is prepared to assist Indianain furthering
developingand updating Indiana’s RTlI work. The work will focus on four efforts.

e RTI Resources — IDOE will work with GLCC and the Equity Center in refreshing,
updating, and expandingall RTI documents and resources. Clear scopes of work will
be developed with all partners.

e Special Populations - GLCC will assist IDOE in continuing RTI professional
developmentrelatedto English learners, Special Education, High ability students and
students who are economically disadvantaged or low achieving students. The
difference betweenlanguage and disability will be a particular focus. Dr. Catherine
Collier, a highly regarded expert, will continue her work throughout nextyear.

e Equity Summit - GLCC will assistIDOE in planningand executingan “Equity Summit”
in the Summer of 2015. Last year’s Title | Summitwas a success with 500 participants
in attendance and great feedback. However, the feedbackindicated the stakeholders
would prefera more comprehensive summitthat included special education, English
learning, RTl, and Title I. Several other states hold a similar summit and IDOE staff
members participated to learn and understand how to execute a world-class Equity
Summit. Staff members from multiple offices and divisions are prepared to assistin
executingthis event.

e Professional Development — GLCC will continue working with Outreach on the
leadership series work to establish state capacity with leadership. GLCC and the
Equity Centerwill work with IDOE to create an effective professional development
seriesfor RTI. This will be implemented duringthe 2015-2016 school year.

In addition to this work and through the RTI/MTSS lens, The Indiana Department of
Education aims to provide practical information and discussions that will enhance the
execution of "teaching or programming driven by students' needs" via culturally responsive
teaching, and often known as exercising cultural competency, this includes the teaching of
studentswho are economically disadvantaged or low achieving. While many supports are in
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place to support schools intheir efforts to provide equitable access to college and career
ready standards, we realize as the SEA that we also have the responsibility to ensure that
teachers understand and are cognizant of the make —up of theirstudents, whether they
teach in an urban publicschool in Indianapolis ora small rural school in Scott County. This
knowledge and understanding when applied to the new College and Career Ready Standards
in English/Language Arts and Mathematics is imperative to fostering student engagement.
Our RTI/MTSS work and initiatives do address thisand we will continue to provide educators
and families with the resources, professional development and technical assistance needed
to provide a high quality educationto ALL Hoosier students, regardless of theirlife
experience.

As a way to raise awareness around this issue, the Department of Education created a
documentary in February of 2015 entitled “State of the Classroom”. The documentary shares
the story of five individuals who were all dealing with enormous life situations-from poverty
to disability, and how they preserved. To find out more, please click here.

With the needs assessment survey completed, the development and publication of key high
quality resources, and the summerawareness campaign complete, IDOE focused resources
on strategic professional development opportunities targeted to meet the needs of all
education stakeholders, including teachers of various subjects and serving special
populations, administrators, and LEA staffin the Fall of 2014.

The pyramid graph represents IDOE’s holisticapproach to ensure all stakeholders are
prepared for the new standards at the outset of the 2014-2015 school year, from ongoing
support and raising awareness of the new standards, to professional developmentand
technical assistance.
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Standards Awareness and Implementation
(June - Aug. 2014)

IDOE hosted10 regional professional development conferences with role-based sessions
specificto the unique needs of the spectrum of education stakeholders, including the
following:

Elementary Teachers

Math Teachers

English/Language Arts Teachers
Humanities & Social Studies teachers
Science Teachers

CTE teachers

Teachers of English learners
Teachers of students with disabilities
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e Principals

e Superintendents

e School counselors

e Central office staff

e Parents and community members

e Higher education professors and administrators
e Businessand industry representatives

(1B Attachment 20)

The regions aligned to Indiana’s Education Service Centersand IDOE’s outreach regions, and
leveraged existing networks and physical and human resources to execute events of the
envisionedsize and complexity. Eventvenues were located on the campuses of
postsecondary institutions and businessesin order to maximize awareness and participation
by those stakeholders.

During these 10 sessions, the Indiana Department of Education traveled to each region with
teams of staff representativesfrom across departmental offices. Theyintroduced teachers,
administrators and other educational staff as well as family and community membersto the
Indiana AcademicStandards and related assessments effective with the 2014-15 school year.

Breakout sessions were developed foradministrators, elementary educators,
English/language arts educators, mathematics educators, content literacy educators, and
Parent/Community members. The breakouts focused on an overview of the new standards,
resources available to help with implementation, the shifts foundin both E/LA and
Mathematics as it relatesto instruction and curriculum, including: text complexity, academic
vocabulary, finding evidence, depth of knowledge, and the importance of informal
assessmentto check for understanding. Additionally, each educator group was paired at
some pointduring their breakout with an assessmentspecialist, who discussed and answered
questionsregardingthe new assessments.

The parent/community breakout was orchestrated around parent concerns, discussions, and
best practices in preparing students for college and career readiness. In some sessions, this
group was co-facilitated by local community organizations and/or after-school programs.

Overall, the demand for the regional PD sessions was high; all sessions were at capacity
within 48 hours of publishing registration. The sessions saw almost 2,000 attendees total
throughout the entire PD offerings.

These events-were captured on video to produce clips for web-based information hosted on
IDOFE’s dedicated standards web pages. Content used for professional developmentevents
and input gleaned from them were captured and utilized in web-based resources, such as
Frequently Asked Questions and guidance documents. To see these resources, click on the
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followinglink: http://www.doe.in.gov/standards/indiana-academic-standards-resource-hub.

Targeted technical assistance continuesto be provided on a case-by-case basis, as
determinedthrough collection of information and needsidentified by the desktop and onsite
cycle monitoring. The Director of College and Career Readiness prioritizes corporationsand
schools with the greatest needs, and develops atechnical assistance calendar for support by
appropriate college and career ready staff. Technical assistance is being providedto
individual corporations and schools on a rolling basis starting in the Fall of 2014 and
throughout the 2014-2015 school year and beyond. Content used for technical assistance
visitsand input gleaned from themis being captured and utilizedin web-based resources,
such as Frequently Asked Questions and guidance documents. The College and Career
Readinessteam has provided over 40 technical assistance visits to schools/districts and
continuesto collaborate with other IDOE officesto provide this support to the field. In many
instances, the Office of College and Career Readinessin collaboration with the Office of
Outreach have teamed up to provide targeted trainingand professional developmentto our
neediest schools and those identified as Focus and Priority. During these trainings, IDOE staff
has stressed the importance of ensuring access to the IAS standards for ALL students, and
have identified strategies that explicitly address students who are economically
disadvantaged or low achieving. These strategies include small group instruction, the use of
formative assessments to check for understanding, and developinginterventions based on
that data. Additionally, makingreal-world connectionsto students and theirfunds of
knowledge that celebrate all backgrounds and culturesis important inachieving student and
teacher engagement.

In Summer of 2015, the Office of College and Career Readiness and the Office of Outreach
are providingregional Summer Professional Developmentin 5 areas in Indiana: including the
Northwest, Northeast, Central, Southwest and Southeast regions. During these sessions,
teachers led by school leadership teams will attend morning breakout sessions to learn more
about strategiesin developing standard-based lessons forall students and special
populations. The afternoon session will focus on three rotating sessions: Using Data
Effectively, Effective Leadership and Effective Instruction. Additionally, there will be a
luncheon concurrently with a panel discussion. The panel will be made up of school leaders
in each regionthat have utilized school turnaround principlesto create positive change
withintheirschool. These leaders currently work in schools that were identified as Focus and
Priority and will share theirexperience and transformation to leading schools that are now
performing.

Monitoring of Implementation of Newly Adopted College- and Career-Ready Standards

Pursuant to Indiana Code (IC) 20-26-12-24, teachers, administrators, and school boards have
statutory authority to determine curricularand instructional materials fortheir schoolsand
school corporations at the local level. Asa matter of law and practice, curriculum and
instructionis left to local control.

To monitor implementation, IDOE launched a multi-tiered monitoring plan, using a blend of
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conventional and new monitoring approaches.

Traditionally, IDOE collects annual assurance through its accreditation process by school
principalsthat there is curriculum compliance with adopted statewide standards. This
process is authorized by Indiana Administrative Code (511 1AC 6.1-5). In additionto
assurances, IDOE added two new monitoring methods:
1) IDOE-embedded standards monitoring within existing monitoring systems across
federal education and grant programs (includingTitle |, Title Il, Title Ill, and Migrant
Education programs). Grants Management Monitoring and Reporting (GMMR)
Specialists who are already engaged in local monitoring at the onsite and desktop
levelsforTitle IA, Title l1A, and Title Il programs added questions and sought evidence
of local curriculum and instruction aligned to the new college- and career-ready
standards. Upon collection ofinformation and evidence, the College - and Career-
Readiness Directorin the Division of Student Achievement & Improvementisin the
process of consolidating thisinformation and will work with the Director of Special
Education and the Director of Early Learning and Intervention to ensure local level
access to the new standards by students with disabilitiesand English learners.
Professional developmentisalso beingidentified through this process to ensure IDOE
is offeringresources and supports needed by educators.
An example of the document used to obtain this information from schools is attached.
(1B Attachment 1 2015)

The monitoring checklist will be utilized to gauge how the Indiana AcademicStandards (2014)
have beenimplemented with fidelity and how information was shared with administrators,
teachers, and parentsregarding changes in the standards. Examples of evidence includes:

e Email communications;

e Papercommunications;

e Staff meetingagendas;

e PD registrations;and

e Sign-insheetsto district-led PD.

Additionally, evidence regarding the new changes to locally-controlled curriculumand
instructionis also beingcollected. Thisevidence includes:

e Curriculum mappingand/or pacing guides examples;

e Lesson planalignment;

e Text-complexity analysis; and

e Instructional shiftsexamples.

Evidence that resources are being utilized and shared is alsoindicated in the monitoring
checklist. Those examplesinclude:

e Correlationdocuments;

e Mathematics examples;

e Educator’s toolkit; and
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e Instructional and assessment guidance.

Other monitoring checklistareas concern the involvement of all parents, including parents of
childrenwith disabilities, English learners, and high ability. The evidence requested includes:
e Email communications;
e Paper communications; and
e Registrationsign-insheetsforinformational meetings/conferences.

As we receive the documentation from schools regarding theirevidence in each area, we will
be ableto determine if there was, in fact, 100% awareness of the Indiana Academic Standards
(2014) implementation.

Finally, the last iteminthe monitoring checklist asks schools to share what additional
resources from the IDOE would be helpful in assisting with the standards and/or assessment
transition. This will be very useful as we continue to plan PD and resources that are
responsive tothe field.

2) IDOE continues to monitor local implementation of the standards through the
online communities of practice, which is moderated by IDOE specialists. As
moderators, IDOE staff have a statewide vantage point of discussions, trends, and
peer-to-peerresource sharing, which can be communicated broadly with interested
stakeholders. Additionally, IDOE specialists are also-able to identify emerging needsin
the field sothe goal of 100% responsivenessis beingmet. Through the online
communities of practice, IDOE specialists have real time access to field demands and
needs— withoutimposinga new data collection on the field.

Continued College- and Career-Ready Standards Support 2015-2018: “Think Globally, Act
Locally”

Moving forward, the next steps for this year, and, subsequently the next three years will

involve across-departmental approach as we listen to feedback, needs, and wantsfrom the
field.

Initially, afterthe 2014-15 assessmentsare completed and cut-scoresare determined, the
IDOE will create an analysis of needs based on several metrics and indicators. While it will be
imperative tolook at the comprehensive skill gaps across sub-groups, and across all grade
levels, adeeperunderstanding of deficits foundin each skill area tested will also be necessary
to provide the most precise and targeted support possible.

As we drill down this data, itis essential to keep our Priority and Focus schools at the
forefront of the conversation and how we can best address theirareas of need, while
simultaneously working to ensure all schools and districts have the tools and resources they
need to customize theirown professional development strategies. This “Think Globally, Act
Locally” approach isintentional and will inform how we proceed during the nextthree years.
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Once the gap analysisis complete, ourteam will begin designing professional development
focused on strengtheningthe curriculum and instruction necessary in regards to the Indiana
Academic Standards (2014) and relevanttothe specificinstructional shifts.

Forinstance, if there isa large discrepancy in reading comprehension scores (within one
and/or all grade levels and/orsub-groups), systemicresources (such as webinars, workshops,
conferences, parentresources, etc.) will be developed to meet this critical need and skill,
Think Globally. Additionally, reading comprehension scores will be specifically analyzedin our
Priority and Focus schools, and another layer of support will be identified to best meet the
exact needs of these schools, Act Locally. Schools are the cornerstones of any community,
and it would be remissto not include the Office of Outreach, community leaders, afterschool
networks, and organizations that could also help with this effortin our Priority and Focus
schools. This effort will alsoinclude analyzing and providing strategies to schools that do
serve economically disadvantaged orlow achieving populations.

In collaboration with the Office of Outreach, the College and Career Readiness staff will also
analyze summative data regionally throughout the state. This will allow another phase of
targeted professional development activities in which outreach coordinators can take the lead
in providing logistical and physical support, such as a centralized locationand the
commonalities of possible topical areas that could be presented.

Work with our external partners will continue, including Great Lakes Comprehensive Center,
Great Lakes Equity Center, and our Education Service Centers. Through our ESC liaisons, we
will continue to work with professional development program coordinators throughout the
state and share ideas and resources as we service all schoolsand populations.

Thinking globally, we will continue to find ways to engage students and parents in the
learning process and the purpose and importance of beingcollege and career ready. Click
here for a linkto our most recent parent communication regarding assessment FAQs.

Once new CCR assessments are determined forimplementationinthe 2015-2016 school year,
our staff will work cross-departmentally to provide guidance to all stakeholder groups (i.e.
teachers, administrators, teachers, parents) on how they can support theirstudentsat home
and in everyday learning. Thisguidance will also be shared with schools and available onthe
IDOE website.

Acting locally, we will provide intensive, targeted supportand resources and work with all
stakeholderstoensure all students are workingtowards the promise of college and career.

Students with Disabilities

Transitioning to and Implementing College- and Career-Ready Standards: Technical
Assistance
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The IDOE is fully committed to ensuringthat students with disabilities have equal access to
the college and career ready Indiana Academic Standards for E/LA and Mathematics (2014)
and that teachers serving students with disabilities are prepared to effecta successful
transition to the new standards, utilizingavariety of resources.

Indiana has an existing network of technical assistance (TA) resource centers providing
support, technical assistance, and professional developmentto LEA personnel across the
state who work with students with disabilities. The Indiana Resource Network (IRN) currently
includes seven TA resource centers that focus on various areas designed to improve the
education of and services to students with disabilities. The centers work individually,
collaboratively, andin conjunction with IDOE’s Office of Special Education to support
activities designed forteachers and parents to ensure that they have the knowledge and
tools needed to ensure that students with disabilities receive an appropriate education,
based on the college and career ready Indiana Academic Standards for English/Language Arts
and Mathematics (2014).

Three of the TA resource centers provide professional developmentand support to LEA
personnelinareas related to Indiana’s Academic Standards for E/LA and Mathematics (2014):
= Indiana IEP Resource Center (http://indianaieprc.org) The IEPRC supports LEA
personnelinactivitiesaround developingIndividualized Education Programs (IEPs)
with a focus on writing, implementing, and measuring appropriate goals based on
Indiana’s Academic standards.
=  PATINS - Promoting Achievementthrough Technology and Instruction for All Students
(http://patinsproject.com) In addition to assistive/accessibletechnology, PATINS
providestrainingon Universal Design for Learning.
® |ndiana Secondary Transition Center
(http://www.iidc.indiana.edu/index.php?page 1d=3283)
The Center providestraining to Indiana educators to ensure that standards-based IEP
goals are written, implemented, and provide meaningful transition to postsecondary
education and/or careers.

Examples of professional development and resources made available by these TA resource
centers: (as of June 30, 2014)

TA Resource Center Professional Development Date
IEP Resource Center 1B Attachments 21, 22 Dates listed within
evidence
Secondary Transition 1B Attachments 23, 24 Dates listed within
Center evidence
PATINS 1B Attachments 25, 41 Dates listed within
evidence
TA Resource Center Resources Link
IEP Resource Center Filesincludingbut not limitedto: | http://www.indianaieprc.
compliance, inclusive practices org/index.php/remository
(access to general education /browse-downloads
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standards and curriculum),
measureable standards based
goals, and progress monitoring

Secondary Transition
Center

Various resources, including but
not limitedto: Tuesday’s
Transition Tips; Model for
Aligning Self-determination and
the General Curriculum
Standards, Co-teachingand
collaboration for diverse
learners, and Developing
Educationally Meaningful and
Legally Sound IEPs: Measurable
Annual Goals

http://www.iidc.indiana.qg

du/index.php?pageld=33

04&lang search=INSTRC

PATINS Educators: Over 700 linksto https://delicious.com/pat
internet based resources ns;
http://patinsproject.com
index.php?option=com c
ontent&view=article&id=
35&Itemid=8
PATINS Family Resources: parent http://patinsproject.com
trainings, summer programs, etc. | index.php?option=com ¢
ontent&view=article&id=
37&Itemid=7
PATINS General Services http://patinsproject.com

index.php?option=com c
ontent&view=article&id=
90&Itemid=23

The other TA resource center members of the IRN provide collateral support to teachers in
improving outcomes for students with disabilities, as well asto parents.
= IN*SOURCE - Indiana Resource Centerfor Families with Special Needs
(http://insource.org) As Indiana’s federally funded parent trainingand information
center, IN*SOURCE provides parents, families and service providers with the
information and training necessary to assure effective educational programs and

appropriate services for students with disabilities.

= PASS —Promoting AchievementforStudents with Sensory Loss
(http://www.indstate.edu/blumberg/pass/) This center provides statewide support,

technical assistance and professional development opportunities foreducators
designedto improve instructional quality, promote academic achievement, and foster
successful post-secondary transition outcomes for students with sensory loss.

= PBIS Indiana — Positive Behavioral Interventions and Supports Resource Center
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(http://www.indiana.edu/~pbisin/about) PBIS Indianasupports a statewide network
of culturally responsive schoolwide PBIS sites and provides technical assistance and
professional developmenttoincrease educators’ knowledge and understanding of
how PBIS impacts studentachievement, family engagement, dropout rate, and least
restrictive environment placement.

As part of itseffortto ensure students with disabilities have access and successfully transition
to the college and career ready Indiana Academic Standards for E/LA and Mathematics
(2014), IDOF’s Office of Special Education added a seventh TA resource center to its existing
network. Project SUCCESS was added to the IRN in April 2013.
(http://www.projectsuccessindiana.com) Project SUCCESS is a TA resource center developed
and managed by Public Consulting Group (PCG) in collaboration with the Office of Special
Education. To furtherits goal of supporting higheracademic achievement for students with
disabilities, Project SUCCESS helps LEAs build local capacity to ensure that students with
significant cognitive disabilities achieve increasingly higheracademicoutcomes and leave
high school ready for post-secondary options. Project SUCCESS supports teams of teachers
and administrators in Indianaas they work to implementacademicstandards into instruction
for students with disabilities, providing current, research-based resources related to content
standards, instructional design, and student outcomes specifically designed to meet the
needs of students with disabilities. Inaddition, the resource center will also provide
assistance inthe transitionto the new alternate assessment. Project SUCCESS maintainsa
resource center that provides support and technical assistance to teachers throughout the
state through on-site visits, webinars, and by the dissemination of useful informationvia
email and social media.

During the summer of 2014, Project SUCCESS provided regional trainings to LEA personnel on
instruction based on the new academic standard and assessments using National Centerand
State Collaborative (NCSC) resources. (1B Attachment 26, 27, 28). In addition Project
SUCCESS makes the following resources available to all LEA personnel:

Professional Development http://projectsuccessindiana.com/content/index.php?opti

Modules =com content&view=category&id=16&Itemid=434

NCSC Resources http://projectsuccessindiana.com/content/index.php?opti
=com content&view=category&id=17&Itemid=501

2014 Summer Training http://projectsuccessindiana.com/content/index.php?opti

Resources =com content&view=article&id=57:summer-training-june
decatur&catid=21:events&Itemid=504

PS Did you Know http://projectsuccessindiana.com/content/index.php?opti

(Tip of the Week) =com content&view=article&id=48:p-s-did-you-
know&catid=22&Itemid=507

Webinars http://projectsuccessindiana.com/content/index.php?opti
=com_content&view=featured&Itemid=435

Each year the Office of Special Education reevaluated the work of the IRNs to make sure they
were providing technical assistance and professional development to LEAs in an effective
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manner. This will be done by requiring End-of-the-Yearreports as well as communicating
through calls and emails to discuss progress on federal special education compliance
indicators as well as discuss the IRNs work that helps students with disabilities access the
College- and Career-Ready Indiana AcademicStandards for E/LA and Mathematics (2014).
Each year the IDOE Office of Special Education will review the specialty areas of the IRNs to
see if theircurrent areas of expertise ornew areas of assistance are needed to provide
support to LEAs. Surveysand conversations with stakeholdergroups will occur to determine
the needs. (added to explain what we will do for the next 3 years)

In additionto utilizingthe IRN to ensure that LEA personneland parentsare preparedto
successfully transition students with disabilities to the new academic standards, IDOE will
conduct the followingactivities:

Needs AssessmentSurvey

As mentioned previously, IDOEaims to be 100% responsive to field needs. As educators
implementthe new standards, we expectemerging needs for support to arise over time. The
1,835 respondentsto the needs assessment survey that closed on May 10" 2014 indicated
that resources forteachers of special populations are highly needed. IDOE specialists have
beenresearchingwhat resources other states provide to support standards implementation
for students with disabilities. Information collected from this research will inform a second
survey aimed at honing inon specificand meaningful resource options forspecial education
and general education teachers. This survey was launchedin late July 2014. Resultsinformed
(1) the identification and prioritization of IDOE developed resourcesin August and
September, (2) the identification and prioritization of resources to be developed overthe
longerterm by external partners hired by the IDOE, (3) role-based breakout sessions during
the tenregional professional development sessionsin the fall, and (4) targeted technical
assistance during the remainder of the 2014-2015 school year.

In response to the needs assessment survey, the Office of Special Education hosted a live
virtual professional development webinarin October 2014. Presentations were given by
various staff members from multiple IDOE departments as well as several IRNs. Some
presentations discussed the new E/LA and Mathematics standards, new assessments,
differentiation, universal design forlearning, and inclusive practices. The presentations were
recorded and are posted at:
http://www.doe.in.gov/specialed/virtual-professional-development. (added as an update as
what has taken place since July 2014 as it provides our response to what teachers
want/need.)

Regional Professional Development

The ten Regional Professional Development Sessions (described in the previous paragraph)
anticipatedin August and September offered aplenary sessionforall attendees, including
special education practitioners, as well as role-based opportunities to digdeeperinto the
standards and apply themto a classroom tool. These professional developmentsessions
were hosted and facilitated by IDOE staff, with the help of strategicpartners, included
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members of the highereducation and business and industry communities. The sessions
leveraged existing networks already established statewide, including the IDOE’s outreach
coordinators and the Educational Service Centers. Sessions specificto standards
implementation for students with disabilities included partner facilitators from the Office of
Special Education. Moving forward, the Office of Special Education and the Indiana Resource
Networkin order to will provide outreach support for standards implementation as requested
by LEAs.

Communities of Practice

Itis the expectationthatthe three Special Education Communities of Practice (organized as
grade levelsK-5,6-8, and 9-12) that have a combined total of 435 members as of February9,
2015 will serve as an engine for resources powered by practitioners who know their craft and
wish to share promising practices, tools, and resources they believe are effective inte aching
the new standards to their students. We expectthose membershipsto grow over time,
allowing real-time grassroots sharing that will be supported by an IDOE special education
specialist who will moderate the Communities.

Parents

The Office of Special Education will work with IN*SOURCE to develop and distribute
resources for parents to ensure their understanding of the new academic standards and what
that means for students with disabilities. In addition, parents will have access to standards
information via the IDOE’s parent pages on the new standards hub. Resourceswill be
updated as needed.

State SystemiclmprovementPlan

The Office of Special Education is currently transitioning to the second phase of the Indiana
State System Improvement Plan (SSIP). This isin response to the USED’s focus on results-
driven accountability which is defined by evidence-based instruction and interventions that
prepare students with disabilities for post-secondary opportunities. Indiana’s general focus
is on academic outcomes for students with disabilities. Followingthe USED Office of Special
Education Program’s framework, Indiana has identified a stakeholdergroup and is working
through the SSIP phasesincluding: data collection and analysisto identify gapsin student
performance, analyses of State Infrastructure, identification of the State Identified
Measurable Results (SIMR), and development of a theory of action. The stakeholdergroup is
comprised of special education and general education teachers, principal association
representative, administrators, arepresentative from IN*SOURCE (our Parent Training and
Information Center), and IDOE staff from multiple divisions. Indianahas developed the SMIR,
which is “Indiana will increase reading proficiency achievementfor3™ and 4" grade, male
studentseligible forfree/reduce lunch, identified with Specific Learning Disabilities.”
Collaboration and conversations with multiple divisions within the IDOE in the transition to
the Indiana Academic Standards in E/LA and Mathematics (2014) and new assessments will
continue as the SSIP is developed and implemented.
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Transitioning to College- and Career-Ready Standards: Preparation for Post-Secondary
Transition

Indiana is committed to ensuringthat students with disabilities are prepared to transition to
appropriate post-secondary college or career opportunities. The college and career ready
Indiana Academic Standards for E/LA and Mathematics (2014) are the foundation for
successful college and career preparation.

The Secondary Transition Center, Project SUCCESS, and the Indiana IEP Resource Centerwork
directly with LEAs to ensure that: (1) LEA personnel understand how to write appropriate
standards-based and transition goals and (2) LEAs develop appropriate and compliant
transition goals. Transition IEPs must contain both postsecondary transition goals, as well as
annual standards based academic and/or functional goals that support and align with the
postsecondary transition goals. These technical assistance efforts will continue as the new
academic standards are implementedinthe 2014-15 school year and beyond.

Transitioning to College- and Career-Ready Standards: Selecting and Administering
Instructional and Assessment Accommodations in the Context of the New Standards;
Transition from IMAST; Students Assessed against Alternate Achievement Standards

Selecting and administeringinstructional and assessment accommodations in the context of
the new standards

Through assistance from the TA resource centers and guidance on the selection of
accommodations and assessments developed by IDOE, students with disabilities will have the
opportunity to access and achieve under college- and career-ready standards. Additionally,
the assistance and guidance provide Indiana’s teachers with a better understanding of how
to incorporate the standards into daily curriculum to guide instruction of students with
disabilities who need more than the core instruction providedto all students. As a part of this
technical assistance, Indianais committed to the analysis of the learningand accommodation
factors necessary to ensure that students with disabilities have the opportunity for
achievementand growth through the college- and career-ready standards.

For students with disabilities who are assessed against grade level standards, IDOE’s Office of
Special Education and the Office of Student Assessment collaborated with a variety of
external stakeholdersto develop a guidance resource to assist LEA personnelin making
appropriate decisions aboutinstructional and assessmentaccommodations, as wellas in
selectingthe appropriate assessment. The resultingguidance resource - Statewide
Assessment Resource Guide and Toolkit - was developed and made available to LEAs in
January 2013. (1B Attachment 29) Changes were made to the documentin July 2014 to
reflectthe transition away from IMAST. Additionally, astakeholderwork group metin
February of 2015. The group decided to update the document further to reflectthe
transitionto College and Career Ready assessmentas well as create a parent companion
piece. Once documents have been completed webinars will be created to review and explain
both documents and release to the publicon Learning Connection as well as emailed to
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stakeholdergroups to be distributed. The documents will be reviewed at leastannually and
updated as needed (as part of 3 year plan).

Transition from IMAST

With the phasing out of the Indiana Modified Achievement Standards Test (IMAST) as a
statewide assessmentoptioninthe 2013-14 school year, the needfor and use of the
Statewide Assessment Resource Guide and Toolkit (described in the previous section)
became more critical. Studentsassessed on IMAST are at grade level and on a track to
graduate with a traditional diplomaand will transition to the college and career ready
Indiana AcademicStandards for E/LA and Mathematics (2014). The Statewide Assessment
Resource Guide and Toolkit (Resource Guide and Toolkit) provides necessary support to
educators, as instructional and assessmentaccommodations will be in higher demand for
these studentsin order to ensure appropriate access to the new standards and success on
the new statewide assessment.

Staff from the Office of Special Education and the Office of Student Assessmentreviewed the
current guidance in November 2013 to ensureits continued efficacy and will ensure its
availability to LEA personnel and parents during the Summer of 2014. The TA resource
centers will also utilize the Resource Guide and Toolkitin their work with individual LEAs and
parents as appropriate. The Resource Guide and Toolkit will assist LEAs in making
appropriate assessment decisions withinthe case conference committee process, and
encourage parents to be an integral part of the decision-making process. These supports will
ensure that case conference committees across the state consider consistentinformation
when making student accommodation and assessment decisions and that, with the phasing
out of IMAST, students have the appropriate accommodations to learnand be successful on
the appropriate assessment.

In additionto the Resource Guide and Toolkit, the Office of Special Education and Office of
Student Assessment collaborated on a series of five webinars to help inform LEA personnel
and parents of the transition from IMAST and the implications of that transition. The
webinartopics include: tips on the transition away from the modified assessment, online
resources, resources for parents, standards-based IEPs, and Universal Design for Learning.
Four All of the webinars have been completed and are posted for viewing. The fifthis
scheduled to be completed and postedin the Summer of 2014.
http://www.doe.in.gov/specialed

Students assessed against alternate achievement standards

For students who are assessed against alternate achievement standards, Indiana has
implemented the National Alternate Assessment Center’s (http://www.naacpartners.org/)
professional developmentand guidance on the assessmentand instruction of students with
the most significant cognitive disabilities. The objective of this guidanceis to: (a) assess and
align grade level content for students with the most significant cognitive disabilities, (b)
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identify instructional activities that relate to the college and career ready Indiana Academic
Standards for E/LA and Mathematics (2014) for this population of students, while embedding
communication, motor, and social skillsinto curriculum, and (c) identify appropriate supports
to ensure success.

Indiana participatesin the General Supervision Enhancement Grant (GSEG) through the
National Center and State Collaborative (NCSC) which focuses on creating a new alternate
assessmentto replace Indiana’s current alternate assessment (approved by State Board of
Education 6/23/14, http://www.in.gov/sboe/2550.htm). NCSC is dedicated to providing
substantive professional development on appropriately and effectively teaching students
with cognitive impairments. It centers on how to provide appropriate instructionin E/LA and
Math. The professional development will involve curriculum, the standards of which will be
the ‘core content connectors’ which are linked tothe Indiana AcademicStandards for E/LA
and Mathematics (2014).

Examples of some of the technical assistance that has and will continue to be provided by
Project SUCCESS are: regional content area trainings using NCSC materials, webinars, tip of
the week, and/or consultation at the school, LEA or special education administration level.
(http://projectsuccessindiana.com/content/) (1B Attachments 26, 27, 28 & website)

Indiana will continue to inform parents and the community of waiver commitments such as
the new alternate assessment. Inthe Summer and Fall of 2014 the Office of Special Education
will provided the NCSC Parent FAQ and other resources created by NCSC in whichto inform
parents of the change inassessmentsand standards. http://www.ncscpartners.org/resources
(1B Attachment 30) The Office of Special Education will has worked with IN*SOURCE to
develop and distribute resources for parents to ensure their understanding of the new
alternate assessmentand what that means for students with disabilities. Uponthe outcome
of the 2015 assessment procurement process, the Office of Special Education, in
collaboration with the Office of Student Assessment, will provide a Parent FAQ in which to
inform parents of the change in assessments. Each year the FAQ will be reviewed and
updated as needed. Inputfrom IN*SOURCE, Indiana’s Parent Training and Information
Center, will be sought (3 year plan).

Transitioning to College- and Career-Ready Standards: Monitoring Implementation
Monitoring for local alignment of curriculum and instruction to the new standards as
deliveredto students with disabilities was embeddedin existing desktop and onsite cycle
monitoring as previously described in Principle 1B — Monitoring of Implementation of Newly
Adopted College- and Career-Ready Standards. Monitoring questions and protocols for
collectingrelevantand meaningful evidence was developed by a Special Education Specialist
working with Grants Management Specialistsinthe Fall of 2014. Questionsand protocols
were differentiated to monitor the delivery of standards to students with disabilitiesin
general education classrooms and in less-inclusive educational settings (e.g., resource rooms,
self-contained classrooms, separate facilities).
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Family and Community Engagement and Outreach

For family and community engagementand outreach, many of the TA resource centers utilize
parents on their advisory boards, as well as offer trainings and workshops to parents on a
variety of topics. These boards include parents of students with disabilitiesina variety of
ways. Some boards encourage traditional participation, while the Indiana IEP Resource
Centerincorporates parent participation inits advisory work groups based on specifictopics.
All of the resource centers partner and collaborate with IN*SOURCE, ARC of Indiana, and/or
other parent information and advocacy groups in various ways.

Indiana’s Director of Special Education and staff from the Office of Special Education
regularly report out to groups on a variety of educational issues, including standards and
assessments. The various groups include parents of students with disabilities, community
members, general and special education personnel, and special education interest groups,
e.g., Indiana Council of Administrators of Special Education (ICASE), State Advisory Council on
the Education of Children with Disabilities (SAC), IN*SOURCE, and the State Systemic
Improvement Plan (SSIP) Stakeholder Group.

The Director of Special Education will request that all TA resource centers ensure that their
advisory boards and/or constituents are informed of the new standards and assessmentsand
include the informationin any newsletters or similarcommunications. Below s a chart
indicating communication activities as of June 2014.

Office of Special Activity Date
Education
TA Resource Center
Project SUCCESS Quarterly Advisory Board meetings Quarterly
Project SUCCESS Indiana Council of Administrators of Special | February 2014
Education (ICASE) conference presentation
IEP Resource Center IN*SOURCE (transition) September 2014
IEP Resource Center FIEP Advisory group-ARC and IN*SOURCE April 2014
Office of Special Meeting with IRN members June 2014
Education
Office of Special Indiana Council of Administrators of Special | Fall 2013
Education Education Spring 2014
Fall 2014
Office of Special Indiana Council of Administrators of Special | March 2014
Education Education Regional Roundtable meeting
(Special Education and Assessment
Specialists)
Office of Special Presentation at semi-annual training for Fall 2014
Education IN*SOURCE staff
Office of Special Includedin presentation to State Advisory | March 2014
Education Council on the Education of Children with June 2014
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Disabilities September 2014
Office of Special State SystemiclmprovementPlan (SSIP) April 2014
Education Stakeholders meeting Fall/Winter2014
Office of Special Training for new special education directors | July 2014
Education
Office of Special Indiana Association of School Psychologists | Fall 2014
Education presentation
Office of Special Presentation to Education Committee of to be scheduled
Education ARC of Indiana
Office of Special Monthly meeting with IN*SOURCE liaison Ongoing
Education
Secondary Transition 7 Transition Cadres include IN*SOURCE and | Ongoing
Center parents
Secondary Transition Trainings on the transition IEP and best Ongoing
Center practices in the transition planning process
trainings (includes parents)
Secondary Transition Statewide Transition Policy Workgroup 3-4 timesa year
Center (includes parent)
PATINS Family Resources: parent trainings, summer | Ongoing
programs, etc.
IN*SOURCE Quarterly newsletter Quarterly

(1B Attachments 31, 32, 33, 34, 35, 36, 37, 38, 39, 26, 40, 21, 27. 28, 41, 22, 24)

English Learners

In 2011, for English earners, IDOE leveraged the work of Great Lakes East Comprehensive
Center/American Institutes for Research to conduct an analysis of the correspondence
between IndianaKindergarten English Language Proficiency (ELP) standards and the linguistic
demands of the Common Core State Standards. The analysis was completed and shared with
educators across the state at the end of 2011.

Additionally, IDOE worked with GLE to develop a definitive timeline of activities to support
Indiana inthe developmentand dissemination of new ELP standards aligned to the CCSS.

The timeline was complete by the end of April, 2012. In additionto supporting teachers of EL
studentsin the transition to the new ELP standards, correlations were drawn to the CCSS for
E/LA so that both EL teachers and general classroom teachers understand the relationship
betweenthese standards, as well as theirinterdependence inthe success of EL students. In
2012, trainingfocused around how the teachers, especially classroomteachers, use the
standards to planinstruction for EL students. By effectively supportingteachersin knowing
how to plan meaningful instruction for their EL students related to the CCSS in E/LA, as a
result IDOE additionally supported teachersin preparingtheir EL students for the transition
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to the new assessment.

Indiana provided professional developmentand othersupports to prepare teachers to teach
all students, including English Learners, to the CCSS. The Great Lakes Comprehensive Center
and The Center for Applied Linguistics (CAL) served as a partner in thiswork. The initial focus
was to help teachers understand how teaching readingto English Learners is different than
teaching readingto native speakers. This support was provided to general classroom and EL
teachers as a means of supporting EL studentsin all educational settings. In 2013-2014, IDOE
continued the partnership with Great Lakes Comprehensive Centerand the Centerfor
Applied Linguistics to provide Train the Trainer Sheltered Instruction Observational Protocol
(SIOP) training for a cohort of LEAs across the state. The participating LEAs will conduct local
SIOP trainingand implementin 2014-2015. The participants of this first cohort were eligible
for an additional professional development grant that provided dollars to conduct SIOP
training at the local level. The SIOP Train the Trainer professional developmentwill continue
during the 2014-2015 school year with an additional cohort and continued support for
implementation forthe first cohort.

IDOE monitoredthe work of a consortium of 28 states participating in World-class
Instructional Design and Assessment (WIDA). In early November of 2011, WIDA released a
draft of the 2012 English Language Development standards.

IDOE received a white paper (1B Attachment 42) in the Fall of 2012 from the Indiana
Teachers of Englishto Speakers of Other Languages (INTESOL) indicating that IDOE should
jointhe WIDA consortium in order to use the WIDA English language developmentstandards
and the ACCESS assessment. IDOE leveraged the work of the Great Lakes Comprehensive
Center, the WIDA consortium, INTESOL Leadership Group, an internal key stakeholdergroup,
and external work groups to evaluate the 2003 Indiana English Language Proficie ncy
standards in order to make a recommendation on college and career ready English language
developmentstandards (1B Attachments 43, 44, 45). The consensus among all of the work
groups was to adopt the WIDA English Language Development Standards. After the
recommendation was made, the standards were posted for publiccomment. Information
was disseminated through the DOE Dialogue, INTESOL leadership listserv, and the Title
I11/NESP Learning Connection community. The comments spanned from all regions of the
state and came from educators, administrators, parents, and community members. The
overall approval score was 4.43 out of 5 possible points. The internal key stakeholdergroup
then met to review and discuss the publiccomments. The group made an official unanimous
recommendation for Indiana to adopt the WIDA English Language Development Standards.
(1B Attachments 46,47,48,49) The standards were officially launchedin October2013 for
implementationinthe 2014-2015 school year. Informationwas disseminated through formal
announcementsin the DOE Dialogue, Learning Connection listservs, IDOE website,
newsletters, conference presentations, and leadership meetings. (1B Attachment 50)

Afterthe adoption of the new standards, the Office of English Learningand Migrant
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Education began providing technical assistance and professional developmentto all
educators and administrators on the transition to the new standards. Throughout the 2013-
2014 school year, 25 professional learning events were held throughout the state focusingon
new standards and specifically discussing the ESEA flexibility and how it impacts English
learners. Additional training was held throughout the Summer of 2014. Feedback was
solicitedto offerinputon the additional trainings (1B Attachment 51, 52). After considerthe
feedbackit was determined the summer training would consist of 7 specific WIDA trainings
(1B Attachment 53) and 19 Indiana Academic Standards trainings where the WIDA standards
information will be embedded. Overthe course of the summer, 1,500 educators attended
the WIDA specifictrainings. Video resources from the trainings were developed and posted
to http://www.doe.in.gov/elme/wida-english-language-development-eld-standards-
framework. Materials and suppliesforall trainings are expected to be approximately
$60,000. Representationfromthe Office of English Learning and Migrant Education was
presentand inleadership position throughout the development of the professional learning
and will also be leading the efforts for the scheduled events.

During the 2014-2015 school year, professional developmentforthe implementation of the
standards is focusing on individual regional and district requests, a trainer of trainers model,
and leadership. This approach providesa tailored method with an increase inintensity.
Districts or regions may request standards trainingat any time. The requests are evaluated
on the number of participants and resources available. In order to achieve a broader reach,
districts were encouraged to invite neighboringdistricts to the trainings.

To continue the professional development forthe WIDA standards implementation, IDOE
developed-robust WIDA standards and an ACCESS assessment website onthe IDOE website
and the WIDA website. The website includes resources such as the WIDA implementation
guide (1B Attachment 54), a series of on-demand WIDA webinars on the overview of WIDA,
the support materialsand resources, transition expectations, and standards alignment. WIDA
implementation guide (1B Attachment 54). In addition, IDOE will develop aseries of on
demand WIDA webinars on the overview of WIDA, the support materials and resources,
transition expectations, and standards alignment. In addition, the summertraining
workshops were recorded and posted for viewingat any time. This allows for access for all
Indiana educators that were not able to make one of the summerworkshops. This provided
continued opportunities for professional learning at the local level ensured information and
clarity for a smoothimplementation.

IDOE has created a WIDA standards and assessmentimplementation guide. The
implementation guide has been completed withinput from the Office of Assessmentand the
INTESOL K-12 Leadership Group. The implementation guide includes an overview of the
standards framework, specificindianaand federal law and policies regardingthe
implementation, transition guidance, exemplary models, and tools for implementation and
planningat the local level. Thisis alivingdocument and is designed as a reference for LEA
and school personnel working with English learners. During the next three years of the ESEA
flexibility waiver, IDOE will continue to provide additional updates and resources on the
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WIDA standards and assessmentwebsite.

Train the Trainer professional development by WIDA will beginin the 2014-2015 school year.
This will develop acadre of regionally trained experts that can assist districtsin the local
training, professional development, and sustainability practices of the implementation.
Particular consideration was placed on the Indiana Educational Service Centers (ESCs), school
corporations, universities, and internal IDOE staff including the Outreach Division of School
Improvement. English learner population, expertise, geographiclocation, and content areas
were consideredin the selection of invitees. The trainingis designed so that a number of
individuals are trained to provide professional developmentto all types of stakeholders
including pre-service teachers. The firstcohort completedtrainingin December 2014. The
second cohort will complete in April, and the third cohort will complete inJune 2015. By the
end of this initiative, Indianawill have over90 educators that are trainers. This effortnot
only builds the capacity at the local LEAs but also the capacity of the IDOE. The trainers are
expectedto assistthe IDOE in leading upcoming professional development overthe next
three years.

Professional development by the official trainersand IDOE’s Office of English Learning and
Migrant Education staff will continue on an ongoing basis throughout the 2014-2015 school
year as needed and throughout the nextthree years of the ESEA Flexibility waiver. The
training will take the form of individual trainings, summerworkshops, and conference
presentations. The nextthree years of trainings will notonly include the basic WIDA
standards information, but will put a keenfocus on depth and breadth of implementation.
The trainings will include topics such as WIDA standards for content teachers, lesson planning
integrationinto all subjects, differentiation, collaboration, and leadership. To support these
efforts, IDOE will also provide additional Trainer of Trainers professional development each
of the nextthree years for new trainers and will also continue to develop the current trainers
in order to build capacity. This professional development will continue through the 2017-
2018 school year inorder to continue building capacity and ensuringimplementation.

In order to facilitate all WIDA training, IDOE has provided opportunities forinteraction and
feedback through an online interactive mechanism. This afforded participants the
opportunity to ask questions, receive answers, collaborate, and provide feedback during the
trainings. Thisfeedback was usedto inform technical assistance and improve future trainings
(1B Attachment 55, 56, 57). IDOE also solicited feedback from the INTESOL Leadership Group
at the summer and fall meetings. Thisfeedback provided qualitative data that will drive the
technical assistance and all future trainings. Due to the highlevel of participation and
valuable feedback, IDOE will continue utilizingan interactive mechanism and feedback from
the INTESOL Leadership Group through 2017-2018.

Additionally, the Office of English Learning and Migrant education has offereda
supplemental professional development grant (1B Attachment 58, 59) to all Title lll recipients
for WIDA standards implementation. The supplemental dollars are being utilized toensure
WIDA implementation through activities such as purchasing WIDA materials and conducting
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professional development. Indiana will continue to offer professional learning opportunities
that will puta particular focus on breadth and depth and will include elements such as data
analysis, leadership training, and a focus on content teachers.

Indianais fullyimplementing the WIDA standards in the 2014-2015 school year. In
preparation for the 2014-2015 school year, the Offices of English Learning and Migrant
Education and Assessment conducted an alignment study of the current Indiana Academic
Standards and the WIDA standards in the Fall semesterof 2014. This study evaluated the
relationship betweenthe WIDA English language proficiency standards and the state’s
academic content standards: linkingand alignment (U.S. Department of Education, Office of
English Language Acquisition, February 2003). The study produced a report that was made
available to all stakeholderson IDOE’s website.

In order to monitor the implementation of WIDA, the Office of English Learning has
collaborated with Office of Grants Management, the Office of Educator Effectivenessand
Leadership, and the Office of Data Collection and Reporting. To ensure implementationand
so that IDOE can provide additional technical assistance and monitoring, the following
actions occurred duringthe 2014-2015 school year and will be utilized forthe duration of the
ESEA flexibility waiver:

e The Titlelll and Non English Speaking Programs Grant (NESP state grant for
English learners) applicationsinclude an assurance for WIDA implementation that
is signed by the LEA’s superintendent. The vast majority of LEAs apply for at least
one of these supplemental grants. A copy of this grant can be found in (1B
Attachment 60).

e The Title lll and NESP applicationinclude a narrative requirementdescribing the
LEA’s implementation plan. Through the analysis of the implementation plans,
promising practices are identified. Particulardistricts with promisingare
highlighted through implementation briefs and be invited to presentand lead
professional development.

e The Language Minority collectionis designed toinclude a data field that indicates
the percentage of staff trained by individual school. The Language Minority
collectionisa required data collection for all Indianaschool districtsto report
enrolled English learners and immigrant students.

e Professional learningon WIDA occurs across multiple offices so that IDOE staff
membersare able to embed WIDA monitoringin varioussite visitsand through
desktop monitoring.

e IDOE conducts informal, formative surveys on implementation throughout the
school year.

e The Title lll and NESP Annual Performance Reports include WIDA implementation
data.

e The Office of Grants Management and the Office of English Learning and Migrant
Education monitor the implementation through onsite and desktop monitoring
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processes.

Family and Community Engagementand for Outreach for English Learners

The Office of Early Learning and Intervention consistently disseminates ESEA flexibility
information and provides outreach to LEAs, parents, and other stakeholders (1B Attachment
61). The foundationfor this outreach is the collaborative nature and cross-division training
with the offices of Outreach, Special Education, eLearning, Migrant, Early Learning, Title|,
non-publicand Choice schools, as well as the collaboration with Indiana’s nine Educational
Service Centers (1B Attachment 62). The Office of Early Learning and Interventionincludes
specificwaiverinformationin many monthly newsletters fromTitle |, Title Ill, Migrant, and
Early Learning (1B Attachments 63, 64, 65, 66). Waiver updatesand relevantinformationis
includedinall professional development activities thatare led by the Office of English
Learning and Migrant Education (1B Attachment 67, 68, 69,). Throughout the 2014-2015
school year, over 70 opportunities were held throughout Indianathat included vital ESEA
flexibility English learnerinformation. Inadditionto IDOE events, IDOE continued to
participate in the two largest English learner conferences - the INTESOL conference and the
Wabash Valley English Learning Conference - and presented relevant English learner
informationin the ESEA flexibility waiverto stakeholders, educators, and administrators.
Due to the success of the communication throughout the first several years of ESEA
implementation, IDOE plansto continue the convergentapproach described above to
communicate with the community and families through the 2017-2018 school year.

IDOE-established astreamlined approach to communicating with the educators and
administrators of English learners. Allinformationis posted online and sentthrough Learning
Connection updates. The Title I1I/NESP Learning Connection page is used daily as a means of
disseminatinginformation. All questionsare reviewed and answered on the day they are
received.

IDOE established the Online Communities of Practice for the newly adopted Indiana
Academic Standards. This online community includes specificspace for educators and
stakeholders of English learnersto share and collaborate. All Title lll staff members are
members of this community and contribute on a regular basis.

Itis the expectation that the English learners Communities of Practice (organized as grade
levels K-5, 6-8, and 9-12) will serves as an engine for resources powered by practitioners who
know theircraft and wish to share promising practices, tools, and resourcesthey believe are
effectiveinteachingthe new standards to theirstudents. IDOE expectsthose memberships
to grow overtime, allowingreal-time grassroots sharing that will be supported by an IDOE
English learner specialist who will moderate the Communities

The Office of English Learning and Migrant Education hosts an EL Leadership Group that is
sponsored by INTESOL. (1B Attachment 70, 71 ) The group consists of over 50 members and
includes representation of more than 60% of English learnersinthe state. This group meets
three to four times per semesterto discuss the implementation of ESEA flexibility waiver
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principlesforEnglish learners. This group is currently working collaboratively on effective
communication and training strategiesto provide information to local LEAs as well as provide
outreach to stakeholders, parents, and community members.

In order to reach diverse stakeholders, parents, and community members, IDOE’s Office of
English Learning and Migrant Education created model reader-friendly information guides
that are accessible for families that may speak a language other than English. These
materials are translated and made available to the publicon the website and are utilized in
local LEA outreach efforts. The purpose and design of these tools and resources has been
discussed withthe leaders from around the state to ensure effectiveness. The purpose of
this strategy isto empowerand partner with the local LEAs in effective outreach and
information dissemination so that all parts of the state of Indianacan be reached. IDOE will
continue to update the current resources with new information and build the number of
available resources for familiesand community members. Based upon feedback from
stakeholdersand LEAs, the IDOE will continuously improve the effectiveness of the
dissemination of information.

The Office of Early Learning and Migrant Education also reaches out to diverse stakeholders,
community members, and parents through the migrant PAC (parent advisory committee)
meetings and through potential parent outreach breakout sessions at the statewide
conferences.

Technical Assistance for English Learners

Technical assistance for the implementation of the ESEA Flexibility Waiverfor English
learners has a specificfour-method approach. The first method focuses on communication
with administrators, educators, community members, and other stakeholders through
regular updates, printable communication, and resources. The Office of Early Learningand
Intervention releases monthly newsletters forTitle Ill, Title |, Title | part C, and Early Learning.
The newslettersinclude vital updates and relevant ESEA flexibility waiverinformation (1B
Attachments 72, 73). The newslettersinclude a section called “The Waiver Corner.” This
section highlights relevant waiver componentsthat address English learners.

The second method is through digital content for all stakeholders. The Office of Early
Learning and Migrant utilizesthe IDOE webpage, online surveys, webinars, Learning
Connection communities, and the online communities of practice to regularly and effectively
communicate withthe field. The Learning Connection Title I1lI/NESP community has 2,433
members. This community provides stakeholders with the ability to pose questionsto a
forum. The forum is moderated by the IDOE Office of English Learning staff and all inquiries
are regularly responded to within the day that the inquiryis posted. These communitiesand
tools allow for specificand timely professional developmentand communication with all
stakeholders.

English Learning and Migrant Education Webpage: http://www.doe.in.gov/elme
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The third methodis workshops and resources aimed at equitable and effective core
instruction for English learners. IDOE launched the “Success with English Learners”
professional developmentseries. Thisinitiative includes statewide Sheltered Instruction
Observational Protocol (SIOP) trainings, RTI for English learners, and WIDA training. These
trainings ensure equity for all English learnersin the core content areas, and promote key
elements of ESEA flexibility waiver. ATrain-the-Trainer modelisa vital component to build
LEA and SEA capacity. As discussed earlier, IDOE will complete three cohorts of WIDA
standards trainers by June 2015. In additionto the WIDA trainers, 20 LEAs participatedin the
Train-the-Trainer model for SIOP in 2013-2014 and 12 of the LEAs received supplemental
professional development grantsto train local teachers. During the 2014-2015 school year,
an additional 20 LEAs participated in cohort 2 of the SIOP Train-the-Trainer. IDOE has also
conducted regional workshops on vital areas of English learner compliance and success
programs inthe fall of 2014 for district leaders.

The fourth methodis leadership development through collaborationin a network. IDOE has
worked with INTESOL for several years to implementaK-12 Leadership Group. This group
meets4-6 times per semesterin person or on a phone conference to discussimportant topics
including the ESEA flexibility waiver. Over50% of Indiana’s English learners are represented
in the group, whichincludesrepresentationfromlarge, medium, and small incidence
districts, rural and urban areas, teachers, administrators, Title IlI/EL coordinators,
universities, and educational service center staff.

During the 2014-2015 school year, the migrant centers continued to develop and grow. Due
to the positive growth in numbers of migrant studentsidentified and served, IDOE will
continue the regional center approach through further developmentand support.

Charged with the vision and mission of “100% identified, 100% served,” the Migrant Regional
Centers provide educational and supportive servicesto eligible migrant students (1B
Attachment 79). All migrant studentsreceive the servicesthey are entitled to regardless of
theirgeographiclocation. In order to facilitate high quality services, Migrant Regional Centers
support LEAs with the developmentandimplementation of professional development
related to the education of migrant children. Professional development opportunitiesare
extendedtoteachers, administrators, and other educational personnel that focus on the
unique educational needs of migrant children.

Migrant Regional Service Centers collaborate with stakeholdersto promote the Indiana
Migrant Education Program and identify ways that IMEP can work with stakeholdersto
bettersupport Indiana’s Migrant students. In addition, they disseminate and provide
technical assistance for federal and IDOE guidance related to Title | Part C regulations,
Indiana’s Comprehensive Needs Assessment, and Service Delivery Plan.

IDOE is committed to providing equitable educational and supportive servicesto all migrant
students.
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Indiana ESEA Flexibility High Quality Plan

1.B - Transition to College-and Career-Ready Standards

Key Components
1. Review, evaluation, and adoption of college- and career-ready standards Indiana Academic
Standards for E/LA and mathematics (2014).

2. Technical assistance for transition and implementation of college and career ready Indiana
Academic Standards for E/LA and mathematics (2014).

3. Monitoring of local implementation of college and career ready Indiana Academic Standards
for E/LA and mathematics (2014).

Key Component #1

Review, evaluation, and adoption of college and career ready Indiana Academic Stand ards for
E/LA and mathematics (2014).

Detailed Evidence Resources Significan

Key milestones

Party

and activities

timeline

responsible

t
obstacles

Multi-tiered Septemberof | K-16 Indiana Final set of Common Core | No
groups of K-16 | 2013-April of | educators standards Standards; current
Indiana 2014 facilitated by deemed Former obstacles
educators, IDOE staffin college and Indiana
parents, Completed earlierphases | careerready | Academic
businessand and IDOE and by College Standards;
industry SBOE staff for | and Career other states’
representative the standards Ready standards;
s and evaluation panelists NCTE
community phase standards;
partners and NCTM
developed standards;
Indiana’s own human and
college-and financial
career-ready resources
standards.
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Indiana April 21, 2014 | Roundtable Final set of Roundtable No
Education members standards Resolution current
Roundtable Completed that were recommendin | obstacles
reviewedthe reviewedand | gthe State
standards recommende | Board of

d for Education

adoption by adopt the new

the Indiana standards

Education

Roundtable
Indiana State April 28, 2014 | State Board of | Finalset of State Board of | No
Board of Education standards Education current
Education Completed members that were adoption of obstacles
adopted the publishedin the new
new standards the IDOE standards

website
The May 28, 2014 | Superintenden | Jointletterto | CCR No
Commissioner t Ritz and Secretary evaluators; current
for Higher Completed Commissioner | Arne Duncan | CCR Panel obstacles
Education and Lubbers
the
Superintenden
t of Public
Instruction
certified that
Indiana had
completedits
work in
adopting
college-and
career-ready
standards
Reviewand TA | 2015-16 SY CCR staffand Needs Student/scho | No
provided as cross Analysisfrom | ol datafrom current
neededto departmental | current2014- | 2014-15 obstacles
assist schools and division 15 statewide
with phase Il of team members | assessment assessment
implementatio (summer/earl
n (new y fall 2015)

assessment)
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Monitor 2016-17 SY CCR staffand Needsand Data from CCR | No
fidelity with cross gap analysis assessment current
standards and departmental | from new CCR obstacles
CCR aligned and division assessment
assessment; team members | (summer
provide TA as 2016)
needed
New CCR 2016-17 SY CCR Teamand | IDOE Education No
Science external standards Roundtable current
standards fully stakeholders review and obstacle
adopted process SBOE approval |s
Provide TAand | 2017-18 SY CCR staffand Currentand 3 | Data from No
best practices Cross- year analysis | currentand current
PD as needed departmental | of summative | previousyears | obstacles
team members | assessment summative
data/gap assessment
analysis

Key Component #2
Technical assistance for transition and implementation of college and career ready Indiana
Academic Standards for E/LA and mathematics (2014).

e 100% Responsiveness

e 100% Awareness

e 100% Support

e 100% Engagement

Indiana’s July 14, 2015 Submission

IDOE March 12, Superintenden | PowerPoint Human No
presentation 2014 t Ritz, Dep. presentation | resources current
to SBOE on Superintenden obstacles
statewide Completed t, Asst.
implementatio Superintenden
n plan for t, Director of
technical Assessment,
assistance to Director of
LEAs eLEarning
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IDOE March 2014 Asst. Project Staff drawn No
established a and ongoing Superintenden | management | from CCR, current
Cross t of Student tracking Assessment, obstacles
functional Completed Achievement sheet; Early Learning
standards and on-going | and institutional &
planningteam | with next Improvement | knowledge Intervention,
witha project | phase captured on Special
manager IDOE-wide Education
drive
100% Responsiveness
IDOE issueda | April 28 — May | Superintenden | Survey Office of No
needs 10, 2014 t Ritz, Dep. elearningand | current
assessment Superintenden | Analysis of IDOE obstacles
survey Completed t, Asst. top three technology
Superintenden | needs: (1) staff
t, Director of rubrics for
elearning lesson plan
alignment; (2)
model
content
frameworks;
(3) resources
for special
student
populations
IDOE created To be Division of Rubrics Office of No
E/LA and math | completedin | Student College and current
rubrics for July of 2014 Achievement Career obstacles
lesson plan and
alignmentand | Completed Improvement
released
rubrics
IDOE created To be Division of Model Office of No
model content | completedin Student Content College and current
frameworks July of 2014 Achievement Frameworks Career obstacles
and released and
frameworks Completed Improvement
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IDOE created To be Division of Special Office of No
resources for completedin Student population- Special current
studentswith | Julyand Achievement specific Education, obstacles
disabilities, August of and resources Office of Early
English 2014 Improvement Learning and
learners, and Completed Intervention,
High Ability Office of
students College and

Career

Readiness
IDOE will July of 2014 Division of Needs Office of No
launch and ongoing Student assessments | elLearningand | current
additional Achievement IDOE obstacles
needs Completed and technology
assessments Improvement staff
for teachers of
studentswith
disabilitiesand
local
implementatio
n
IDOE will Ongoing Division of Resources Office of No
developand Student developed College and current
launch Completed Achievement Career, Office | obstacles
additional and of Special
resources Improvement Education,
based upon and Office of
survey results Early Learning

and

Intervention

100% Awareness
IDOE created a | March 12, Superintenden | New logo Office of No
new logo for 2014 t Ritz, Dep. elearning current
the standards Superintenden obstacles
Completed t, Asst.

Superintenden
t, Director of
elearning
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IDOE updates | April 28, 2014 | Division of Updates All Offices No
Learning and ongoing Student within current
Connection Achievement Division obstacles
withrelevant Completed and
up to date and on-going | Improvement
standards
information
IDOE includes | Summer of Dep. Memos All Offices No
standards and | 2013 and Superintenden | publishedin within current
assessment ongoing t, Asst. DOE Dialogue | Division obstacles
updates in DOE | Completed Superintenden
Dialogues t, Director of

Assessment
Web page hub | Original page Division of New web All Offices No
created that launched April | Student pages within current
includes 2014, revised | Achievement Division, IDOE | obstacles
official June 26, 2014 | and technology
guidance, Improvement staff
resources,and | On-going
information revisionsand
and will be updates as
updatedon a needed
routine basis
19 Regional June-August, Division of Agenda, All Offices No
summer of 2014 Student PowerPoint within current
elearning Completed Achievement presentation | Division obstacles
conference and
presentations Improvement
on standards
7 regional June-July, Division of Agenda, All Offices No
WIDA 2014 Student PowerPoint within current
conferences Completed Achievement presentation | Division obstacles
aimed at and
meetingthe Improvement
needs of
English
learners with
the new
standards
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IDOE June-October, | Dep. Agendas, Select staff No
presentations | 2014 Superintenden | PowerPoint drawn from current
at the annual t Asst. presentation | CCR Office obstacles
large scale Completed Superintenden
Indiana t
statewide
association
meetings
Regional 8/2014- Division of Agenda, All Offices No
technical 6/2018 Student PowerPoint within current
assistance Achievement presentation | Division obstacles
surrounding and
the WIDA Improvement
standards
100% Support

IDOE created May 2014 Division of Standards CCR and No
and released Student Correlation Assessment current
standards Completed Achievement Guides staff obstacles
correlation and
guides Improvement
IDOE created May 2014 Division of Vertical CCR and No
vertical Student articulations | Assessment current
articulations Completed Achievement staff obstacles

and

Improvement
Educator June 23, 2014 | Division of Resource CCR and No
resource & June 26, Student toolkits Assessment current
toolkits were 2014, Achievement staff obstacles
presentedto respectively and
the SBOE & Improvement
releasedto the | Completed
public
Mathematics June 26, 2014 | Division of Mathematics | CCR and No
toolkitwas Student toolkit Assessment current
published on Completed Achievement staff obstacles
IDOE website and

Improvement
E/LA toolkit June 26, 2014 | Division of E/LA toolkit CCR and No
was published Student Assessment current
on IDOE Completed Achievement staff obstacles
website and

Improvement
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IDOE created To be Division of Guidance Assessment No

and published | completedin Student staff current
the guidance August of Achievement obstacles
forinstruction | 2014 and

and Completed Improvement

assessment

SPlsenta May 28, 2014 | Superintenden | Letter Staff No
letterto t Ritz, Dep. current
textbook Completed Superintenden obstacles
vendorsto t, Asst.

encourage Superintenden

them to work t,

with LEAs to

supply

additional

aligned

resources

IDOE staff will | To be Asst. Phone calls Staff No

make follow completedby | Superintenden current
up calls to mid-July of t obstacles
vendorsto 2014

encourage Completed

collaboration

with LEAs

List of September Division of List of Specialistsin No
textbook through Student vendors all offices of current
vendors who 6/2018and Achievement Division obstacles
will be ORgoHg and

supplying Improvement

additional Completed

aligned

resources will
be shared via
online
communities
of practice and
published as
available

100% Engagement
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IDOE Junel, 2014 Division of 52 elLearning No
established Student communities | office current
online Completed Achievement and 2001 obstacles
communities and members as
of practice Improvement | of June 26,
2014

10 regional August- Division of Draft agenda | Specialistsin No
professional Septemberof | Student all offices of current
development | 2014 Achievement Division obstacles
opportunities | Completed and

Improvement
Requested October of Division of Online Specialistsin No
targeted 2014 —ongoing | Student requestform | all officesof current
technical Achievement Division obstacles
assistance ona | Completed and
case-by-case Improvement
basis
IDOE will July of 2014 Division of Videos Specialistsin No
developvideos | and ongoing Student all offices of current
and additional Achievement Division obstacles
resources for Completed and
the web page Improvement
Key Component #3

Monitoring of local implementation of college- and career-ready Indiana Academic Standards

for E/LA and mathematics (2014).

e Accreditation
e Online Community of Practice Monitoring
e Embedded Standards Monitoring

Key Milestones

and activities

Detailed
Timeline

Party
Responsible

Evidence

Conventional Monitoring Methods

Resources

Significan
t
obstacles

IDOE collects
annual
assurances
through its
accreditation
process

Annual

Director of
Accreditation

Accreditation
dashboard;
5111AC 6.1-5

Staff

No
current
obstacles
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Desktop and Ongoing Office of Cycle Office of No
onsite cycle throughout Grants Monitoring Grants current
monitoring each school Management, | schedule, Management | obstacles
year Monitoring, monitoring Staff
On-going and Reporting | reports
IDOE provides | Ongoing after | Collegeand TA schedule CCR office No
technical monitoring Career to be created | Director and current
assistance reports and Readiness staff obstacles
based upon communicatio | Director
monitoring nis complete
findings On-going
Online Community of Practice Monitoring
IDOE Ongoing after | Division of Online Specialistsin No
specialists the start of Student communities | all officesof current
moderate the 2014-2015 | Achievement Division obstacles
online school year and
communities Improvement
of practice, On-going
allowingfor
monitoring of
statewide
trends
Analyze Ongoing after | Director of Analysis Specialistsin No
statewide the start of College and report to be all offices of current
trends to glean | the 2014-2015 | Career developed Division obstacles
information school year Readiness
about shared
resources On-going
between
peers,
emerging
needs, and
obstaclesin
the field
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Analysisreport | Ongoing after | Director of Report Specialistsin No
willleadto analysisreport | College and all offices of current
IDOE action completed Career Division obstacles
items, such as Readiness
the On-going
identification
& prioritization
of
development
of new
resources, PD,
and TA
Embedded Standards Monitoring
IDOE offices September— Division of Protocol, Specialistsin No
will design October of Student guestions, all offices of current
common 2014 Achievement evidenceto Division, obstacles
standards and be collected Office of
monitoring Completed Improvement, Grants
protocol, Office of Management
questions, and Grants Director and
evidence Management specialists
collectionfor
the embedded
onsite and
desktop
standards
monitoring
IDOE November of Division of Protocol, Grants No
specialists will | 2014 —endof | Student guestions, Management | current
conduct 2014-2015 SY | Achievement evidenceto Specialistsand | obstacles
embedded and be collected specialistsin
standards On-going Improvement, all offices of
monitoring Office of Division
Grants
Management
Collected December of Division of Monitoring Grants No
evidence and 2014 —endof | Student report Management | current
data will be 2014-2015 SY | Achievement Specialistsand | obstacles
reportedto and specialistsin
the Director of | On-going Improvement, all offices of
College and Office of Division
Career Grants
Readiness Management
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Director of
College and
Career
Readiness will
meetthe
Director of
Special
Education and
Director of
Early Learning
and
Interventionto
ensure local
level access of
studentswith
disabilitiesand
English
Learners to
new standards

December of
2014 — end of
2014-2015 SY

Monitoring
Document
created; data
collectionand
reviewison-

going

Division of
Student
Achievement
and
Improvement

Recurring
meetings

Three
Directors
listedin 1°*
column

No
current
obstacles

Director of
College and
Career
Readiness will
analyze
collected data
and report
back to the
Cross
functional
standards
planning team

December of
2014 — end of
2014-2015 SY

On-going

Division of
Student
Achievement
and
Improvement

Recurring
meetings

Standards
planningteam
and PM

No
current
obstacles

IDOE staff and
Cross
functional
standards
planningteam
will utilize
monitoring
data for action

December of
2014 — end of
2014-2015 SY

On-going

Division of
Student
Achievement
and
Improvement

Recurring
meetings

Standards
planningteam
and PM and
specialistsin
all offices of
the Division

No
current
obstacles
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Indiana ESEA Flexibility High Quality Plan-Special Education

1.B — Transition to College-and Career-Ready Standards: Technical Assistance to ensure

transition to new standards for students with disabilities

Key Components
1. Technical assistance and professional development forimplementation of new standards
for students with disabilities

2. Monitoring of implementation of new standards for students with disabilities

Key Component #1
Technical assistance and professional development forthe implementation of standards for
students with disabilities

Key Detailed Party Evidence Resources Significant

milestones timeline  responsible obstacles
and activities
Project Summer Project Training Project SUCCESS No
SUCCESS 2014 SUCCESS agendas, expertise current
regional Office of materials, Office of Student obstacles
trainingsto Completed | Special and Assessment
LEA Education attendance
personnelon sheets
instruction
based on
new
academic
standards
and
assessments
using
National
Centerand
State
Collaborative
resources
Launch July 2014 IDOE Policy | Survey Staff No
survey to and instrument current
identify Completed | Research and results obstacles
specificand staff with
meaningful assistance
resources for from Office
general and of Special
special Education
education
teachers
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Development | August and | Office of Notes from Staff No
of key September | Special planningand | Expertise from TA current
resource 2014 Education development | resource centers obstacles
documents staff lead meetings
for teachers | Completed | with Resource
based on assistance documents
needs from other
assessment IDOE offices
survey and TA

resource

centers
Development | 7/1/2014 Office of Notesfrom Staff No
of through Special planningand | Expertise from current
informational | 9/1/2014 Education development | IN*SOURCE obstacles
document staff lead meetings
for parents Completed | with Resource
of students assistance document(s)
with from
disabilities IN*SOURCE
explaining
new
academic
standards
and what it
means for
students
with
disabilities
Conduct August and | Office of Presentation | Staff No
presentation | September | Special agenda current
inthe ten 2014 Education Presentation obstacles
regional staff lead materials
professional | Completed | with
development assistance
sessions from TA

resource

centers
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Reviewand, | Summer Office of Revised/final | Staff No
if necessary, | 2014 Special Statewide current
revise Education Assessment obstacles
guidance Completed | and Office Resource
documents of Student Guide and
(Statewide Assessment | Toolkit)
Assessment lead staff
Resource
Guide and
Toolkit)
Complete July 2014 Office of Webinars Staff No
series of five Special available on current
webinarson | Completed | Education IDOE/Special | Expertise of IEP obstacles
Transitioning and Office Education Resource Centerand
from IMAST of Student website PATINS

Assessment

lead staff
Developand | September | Office of FAQ for Staff No
provide 2014 Special parents NCSC expertise current
informational Education regarding Project SUCCESS obstacles
materialsto | Completed | and Office NCSC expertise
parents on of Student alternate
NCSC Assessment | assessment
alternate lead staff
assessment
Key Component #2

Monitoring of implementation of new academic standards for students with disabilities

Key milestones and Detailed Party Evidence Resources  Significant
activities timeline responsible obstacles
Desktop and onsite September IDOE Monitoring | IDOE Grants | No
monitoring of 2014 - LEAs reports Management | current
implementation of May 2015 staff obstacles
new academic
standards for students | Completed
with disabilities
implementation
through Title
consolidated
monitoring
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Indiana ESEA Flexibility High Quality Plan

1.B - Transition to College-and Career-Ready Standards — State will adopt English
language proficiency standards that correspond to the State’s college-and-career
standards and that reflect the academic language skills necessary to access and
meet new college-and career-ready standards

Key Components
1. Analysis and adoption of college and career ready English language developme nt (ELD)
standards

2. Technical assistance and professional development forimplementation of the WIDA ELD
standards

3. Monitoring of implementation of WIDA ELD Standards
Key Component #1

Analysisand adoption of college and career ready English language development (ELD) standards

Key milestones Detailed Party Evidence Resources Significant
and activities timeline responsible obstacles
Partnershipwith | 8/2012- INTESOL EL | White Paper INTESOL No current
INTESOL EL 11/2012 Leadership; Leadership obstacles
Leadershipgroup | Completed | GLCC; IDOE members’
and Great Lakes expertise

Comprehensive
Centerto deliver
white paper
proposal to adopt
WIDA ELD
standards
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External Work 7/2013- Office of Work group Stipendsfor No current
Group, Internal 8/2013 English sign insheets participants obstacles
Work Groups, and | Completed | Learning and standards
External Advisory and Migrant | report
Group reviewed Education
WIDA standards
and alignment
from previous
Indiana English
language
proficiency
standards
Internal Work 8/2013 Office of Sign insheets, IDOE No current
Group metto Completed | English report, public technology obstacles
review the work Learning comment plan | team
done by the other and Migrant
groups and Education
provide opinion
on nextsteps; College and
Internal work Career
group agreed the Readiness
standards should
be postedfor Office of
publiccomment Student
in theircurrent Assessment
form
WIDA ELD 8/2013 Office of Public IDOE No current
Standards posted | Completed | English comment technology obstacles
for public Learning team
comment and Migrant

Education
Internal Work 9/2013 Office of Commentsand | No additional No current
Group and Completed | English notes from resources obstacles
Advisory Group Learning work group needed
analyze and and Migrant | meetingand
discuss public Education report
comment to
determine next
steps for
adoption
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Adopted WIDA 11/2013 Office of WIDA license IDOE legal team | HEA 1427
ELD Standards Completed | English agreement language
based upon Learning prohibited
alignmentstudy and Migrant Indiana
and work group Education from
recommendations joininga
consortium.
An official
Attorney
General
opinion
was
provided,
that
allowed
movement
forward.
Formal memo 12/2013 Office of Formal memo No additional No current
and Completed | English and resources obstacles
announcement Learning announcement | needed
was released to and Migrant
Superintendents, Education
Title Il Directors,
and other
stakeholders
concerning the
adoption via DOE
Dialogue,
Learning
Connection, and
the ELME
website.
LEAs will Fall 2014 — LEAs Monitoring WIDA website, | No current
implement WIDA | 6/2018 reports IDOE website, obstacles
standards and
implementation
materials
Standards Fall 2014 IDOE Alignment Alignment No current
alignmentstudy Completed study study obstacles
exemplars
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Key Component #2

Technical assistance and professional development forthe implementation of the WIDA ELD
standards

Key Milestones Timeframe Party Evidence Resources Significant
and activities Responsible obstacles
Solicitinputfrom | 10/30/13- IDOE Meeting INTESOL No current
INTESOL EL 6/2018 INTESOL EL | agendas member obstacles
Leadershipteam Leadership expertise
regarding WIDA Team
ELD, ACCESS, and
data analysis
professional
development
rollout
WIDA training for | 2/28/2014 WIDA Meeting $5,000 for 100 | No current
INTESOL EL Completed | Consortium- | agenda, signin | district leaders, | obstacles
Leadership Group Jesse sheet coaches,
Markow principals,
university
professionals
Technical 3/2014- IDOE Implementation | IDOE Standards | No current
assistance 6/2014 guide, resource | implementation | obstacles
documents Completed guide, and team
released: WIDA correlated
Implementation lessons
Guide, Resource
Guide, and
correlated lessons
with Indiana
Academic
Standards 2014
Review, revise, 6/2014- IDOE Resource IDOE Standards | No current
and supplement | 6/2018 guides, etc. implementation | obstacles
technical team
assistance
resources
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Summer 2014 6/2014- IDOE Training $55,000 for No current
WIDA Standards 7/2014 materials, sign WIDA Starter obstacles
Training Completed in sheets Packs for over
Workshops for 800 attendees
over 800
attendees
WIDA 6/2014- IDOE Supplemental $200,000 for No current
Supplemental 7/2014 grant release LEA obstacles
Professional Completed memo implementation
Development and planning
Grant for WIDA ELD
standards

In-depth WIDA 8/2014- WIDA Training Includedin No current
ELD trainings 6/2018 Consortium | materialsand WIDA contract | obstacles

signinsheets
Survey for LEAs 12/2014 - IDOE Surveyand IDOE No current
for further 6/2018 survey results technology obstacles
professional team

development
needs

Key Component #3

Monitoring of implementation of WIDA ELD Standards

Key Milestones

Detailed

Party

Evidence

Resources

No current

and activities
Request LEA plans
for WIDA
implementation
through Title Il
and state NESP
grants to analyze
and plan
additional
support

Timeline
8/2014-
6/2018

Responsible

IDOE
LEAs

Title Il
application
example

IDOE
technology
team

obstacles
No current
obstacles

Onsite monitoring
of WIDA
implementation
through Title
consolidated

onsite visits

9/2014-
6/2018

IDOE
LEAS

Onsite
monitoring
reports

IDOE Grants
Management
staff

No current
obstacles
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Analyze
percentage of LEA
staff trained on
WIDA ELD
standards
through data
collectionto
analyze and plan
additional
support

11/2014-
6/2018

IDOE
LEAs

Data collection
reports

IDOE Data staff

No current
obstacles

Survey LEAs and
alter technical
assistance,
further state or
WIDA led
professional
development

8/2014-
6/2018

IDOE

LEAs

WIDA
Consortium

Survey results

IDOE

technology
team

No current
obstacles
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Indiana ESEA Flexibility High Quality Plan-Special Education

1.B — Transition to College-and Career-Ready Standards: Technical Assistance to ensure
transition to new standards for students with disabilities

Key Components

3. Technical assistance and professional development forimplementation of new standards
for students with disabilities

4. Monitoring of implementation of new standards for students with disabilities

Key Component #1

Technical assistance and professional development forthe implementation of standards for

students with disabilities
Key milestones and
activities

DIETNE
d
timelin

Party
responsible

Evidence

Resourc
es

Significant
obstacles

Project SUCCESS regional Summe | Project Training Project No current
trainingsto LEA personnel r 2014 | SUCCESS agendas, SUCCESS | obstacles
on instruction based on Office of materials, expertis
new academic standards Comple | Special and e
and assessments using ted Education attendance | Office of
National Center and State sheets Student
Collaborative resources Assessm
ent
Launch surveyto identify July IDOE Policy | Survey Staff No current
specificand meaningful 2014 and Research | instrument obstacles
resources for general and staff with and results
special education teachers Comple | assistance
ted from Office
of Special
Education
Development of key August | Office of Notesfrom | Staff No current
resource documentsfor and Special planning Expertis | obstacles
teachers based on needs Septem | Education and e from
assessmentsurvey ber staff lead developmen | TA
2014 with t meetings resource
assistance Resource centers
Comple | from other documents
ted IDOE offices
and TA
resource
centers
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Development of 7/1/20 | Office of Notesfrom | Staff No current
informational documentfor | 14 Special planning Expertis | obstacles
parents of students with throug | Education and e from
disabilities explaining new h staff lead developmen | IN*SOU
academic standards and 9/1/20 | with t meetings RCE
what it means for students | 14 assistance Resource
with disabilities from document(s
Comple | IN*SOURCE )
ted
Conduct presentationin the | August | Office of Presentatio | Staff No current
ten regional professional and Special n agenda obstacles
developmentsessions Septem | Education Presentatio
ber staff lead n materials
2014 with
assistance TA
Comple | resource
ted centers
Review and, if necessary, Summe | Office of Revised/fina | Staff No current
revise guidance documents | r 2014 | Special | Statewide obstacles
(Statewide Assessment Education Assessment
Resource Guide and Toolkit) | Comple | and Office of | Resource
ted Student Guide and
Assessment | Toolkit)
lead staff
Complete series of five July Office of Webinars Staff No current
webinars on Transitioning 2014 Special available on obstacles
from IMAST Education IDOE/Specia | Expertis
Comple | and Office of | | Education | e of IEP
ted Student website Resourc
Assessment e Center
lead staff and
PATINS
Develop and provide Septem | Office of FAQ for Staff No current
informational materialsto ber Special parents NCSC obstacles
parents on NCSC alternate 2014 Education regarding expertis
assessment and Office of | NCSC e
Comple | Student alternate Project
ted Assessment | assessment | SUCCESS
lead staff expertis
e

Key Component #2

Monitoring of implementation of new academic standards for students with disabilities

Page 112

Indiana’s July 14, 2015 Submission




ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

Key milestones and Detaile Party Evidence Resourc Significant
activities d responsible es obstacles
timelin
Desktop and onsite Septem IDOE Monitoring | IDOE No current
monitoring of ber LEAs reports Grants obstacles
implementation of new 2014 - Manage
academic standards for May ment
students with disabilities 2015 staff
implementationthrough
Title consolidated Comple
monitoring ted
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Indiana ESEA Flexibility High Quality Plan

1.B - Transition to College-and Career-Ready Standards — Create a migrant
resource center

Key Components
1. Ensure 100% of all migrant students are identified and served while in Indiana through the

creation migrant resource centers and the employment of full-time Identification and

Recruitment Field Specialists

2. Collaborate with stakeholders, community members, and school districts to meetthe unique
needs of migrant students

3. Collectand analyze data through the MIDAS database

Key Component #1

Ensure 100% of all migrant students are identified and served while in Indiana through the

creation migrant resource centers and the employment of full-time Identification and

Recruitment Field Specialists

Key

milestones
and activities

Detailed
timeline

Party
responsible

Evidence

Resources

Significant
obstacles

Discuss non- | 6/2013- Office of Meeting notes 2.5 No
RFP model for | 7/2013 English million- current
migrant Completed | Learning Surplus obstacles
including and 5.5
status update Migrant million-
on Title|, Part Education Allocation
C funds and
surplus
Complete 7/2013- Office of Proposals No No
Migrant 8/2013 English additional | current
Regional Completed | Learning resources | obstacles
Center (MRC) and needed
proposal and Migrant
presentto 7 Education
potential
locations
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Meet with 7/2013- Office of ID&R job descriptions $750,000 No
IDOE HR to 8/2013 English and Knowledge Services current
discuss, post, | Completed | Learning documentation obstacles
and hire 8 and

full-time Migrant

Identification Education

and

Recruitment

Field

Specialist

(ID&R)

positions

Release and 8/2013- Office of Grants $3,000,000 | No
review MRC 10/2013 English current
grants to Completed | Learning obstacles
ensure and

alignment Migrant

with mission Education

and vision

and finalize

Regional

Center

participation
for 2013-2014

school year

Migrant 10/2013 Office of Meeting agenda and No current | No
Regional Completed | English materials resources | current
CenterKick- Learning needed obstacles
off eventto and

provide Migrant

professional Education

development

to newly

hired team

membersand

school

districts
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Create high
quality
materialsvia
Migrant
website to
raise
awareness of
the newly
restructured
program
(Recruiterbio,
Directory,
Regional map,
Assetmap,
Migrant
Guidebook)

11/2013-
1/2014
Completed

Office of
English
Learning
and
Migrant
Education

Material samples

$5,000

No
current
obstacles

Provide
technical
assistance
and support
to MRC
directors and
staff member
via
conference
calls,
monitoring
visits,
webinars, and
in person
events)

1/2014-
6/2018

Office of
English
Learning
and
Migrant
Education

Monitoring reports

No
additional
resources
needed

No
current
obstacles

Key Component #2

Collaborate with stakeholders, community members, and school districts to meet the unique
needs of migrant students

Key
milestones
and activities

Timeframe

Party
responsible
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Organize, 7/2013- Office of Meeting agendas $5,000 No
plan, and 6/2018 English current
execute PAC Learning obstacles
meetings and

around the Migrant

state to Education

ensure

parents have

the

opportunity

to provide

feedback

about the

program

(State has at

least 3 each

year, which

smaller

events held

regionally)

Collaborate 9/2013, Office of Materials and travel $10,000 No
with other 3/2014 English documentation current
SEAs to Completed | Learning obstacles
provide and

professional Migrant

development Education

and training
to recruiters
and migrant
education
staff
members
(Pennsylvania,
Tennessee)
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Collaborate 7/2013- Office of Meeting agendas $200,000 No
withmigrant | 6/2018 English current
specific Learning obstacles
experts and

through Migrant

consulting Education

with META

and attending

national

migrant

conferences

Provide 12/2013- Office of Monthly publications No No
monthly 6/2018 English additional | current
publicationto learning resources | obstacles
the fieldvia and needed

current Migrant

eventsand Education

initiativesin

the program

(Migrant

Musings

Newsletter,

Learning

Connection

Updates)

Provide, plan, | 10/2013- Office of Materials and agendas Fees No

and facilitate | 6/2018 English through current
professional Learning contracted | obstacles
development and consultant
meetingsand Migrant company
opportunities Education META

from the SEA

toa wide

range of

stakeholders

(contracted

services,

internal

experts)

Key Component #3

Collectand analyze data through the MIDAS database
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Key

Milestones
and activities

Detailed
Timeline

Party
Responsible

Evidence

Resources

U.S. DEPARTMENT OF EDUCATION

Significant
obstacles

Create new 1/2014 Office of https://midas.doe.in.gov/ | MIDAS No

state level Completed | English technology | current
migrant Learning team obstacles
database to and

ensure proper Migrant

data is Education

collectedand

reported

Analyzedata | 2/2014- Office of Data reports MIDAS No

on a weekly 6/2018 English technology | current
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and
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QUALITY ASSESSMENTS THAT MEASURE STUDENT GROWTH

‘ 1.C DEVELOPAND ADMINISTER ANNUAL, STATEWIDE, ALIGNED, HIGH-

Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.

of

tion A

The SEA is participating in
one of the two State
consortia that received a
grant under the Race to the
Top Assessment
competition.

i. Attach the State’s
Memorandum of
Understanding (MOU)
under that competition.
(Attachment 06)

of

tion B

The SEA is not
participating in either one
of the two State consortia
that received a grant under
the Race to the Top
Assessment competition,
and has not yet developed
or administered statewide
aligned, high-quality
assessments that measure
student growthin
reading/language arts and
in mathematics in at least
grades 3-8 and at least once
in high school in all LEAs.

1. Provide the SEA’s plan
to develop and
administer annually,

beginning no later than

the 2014—2015 school
year, statewide aligned,
high-quality assessments
that measutre student
growthin
reading/language arts
and in mathematics in at
least grades 3-8 and at
least once in high school
in all LEAs, as well as
set academic
achievement standards
for those assessments.

o

tion C

The SEA has developed
and begun annually
administering statewide
aligned, high-quality
assessments that measutre
student growthin
reading/language arts and
in mathematics in at least
grades 3-8 and at least once
in high school in all LEAs.

i. Attach evidence that the
SEA has submitted these
assessments and
academic achievement
standards to the
Department for peer
review ot attach a
timeline of when the
SEA will submit the
assessments and
academic achievement
standards to the
Department for peer
review. (Attachment 7)
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Background

Per the ESEA Flexibility Waiver, states must administerassessments based on standards
deemed college- and career-ready by the spring of 2015. To meet thisrequirement, Indiana
will administerfully operational Indiana Statewide Testing of Educational Progress-Plus (ISTEP+)
assessments based on the newly adopted Indiana Academic Standards in the spring of 2015.
Although ISTEP+ is administered to students in grades 3-8 and 10, the format of the grade 10
test (page 120 reflect current reality) duringthe spring of 2015 is End of Course Assessments.
Beginning with the 2015-2016 school year, the Grade 10 ISTEP+ assessmentwillinclude
domain-based E/LA, mathematics, and science assessments aligned to the Indiana Academic
Standards.

To maintain clarity within thisdocument, “ISTEP+” will referto the college- and career-ready
assessmentfor grades 3-8, and “ECAs” will referto the college- and career-ready assessment
for the Algebral and English 10 End of Course Assessments. Informationregardingthe Grade 10
ISTEP+ assessment will be included, as applicable.

Indiana’s plan to develop and administer high-quality assessments addresses the following
components:
e The process and timeline fordevelopment of test blueprints and item specifications;
e Thereview and selection ofitems for inclusioninthe assessment (including through
piloting);
e Scaling and scoring procedures to be used;
e Testadministration procedures, including selection and use of appropriate
accommodations;
e Data analysis proposedto document validity and reliability of the assessments;
e Anindependentevaluation of alignmentof the assessment with the State’s college - and
career-ready standards;
e The process and timeline forsetting college- and career-ready achievement standards
and the method and timeline to validate those achievement standards;
e Meaningful report formats to communicate results to students, parents and educators;
and
e Nextstepsinterms of assessmentin 2015-16 and beyond.

Implementation 2014-15

The table below providesan overview of the operational assessment milestones, and specific
details regarding each activity are delineated inthe paragraphs that follow.

Activity ISTEP+ Timeline ECAs Timeline
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Specification Review Meetings and

Test Blueprint Development May/June 2014 August 2014

Passage Review Meetings Early June 2014 September 2014

Item Development June/July 2014 September/October
2014

Con.tent Revu.aw and Bias/Sensitivity Early August 2014 November 2014

Review Meetings

Pilot New ECA Items During Early N/A December2014 —

Winter Testing Window January 2015

Form Selectionand Build Fall 2014 Late January/early

February 2015

Administer Assessment

March 2015 (open-ended)
May 2015 (machine-scored)

April/May 2015

Standard Setting (Cut Score Setting)

Summer 2015

Summer 2015

Indiana’s college- and career-ready assessments at the high school level in Spring 2015 were
End of Course Assessments (ECAs) in Algebra | and English 10. Items were pilotedinan earlier
window and used operationally duringthe Spring 2015 test administration. As ECAs are
phasing out as the graduation test, beginningin 2015-16 the college- and career-ready
assessments for high school will be administered inthe form of a Grade 10 Assessment.

Implementation 2015-16

The table below provides an overview of the operational assessment milestones needed to
designand develop the Grade 10 ISTEP+ test, and specificdetails regarding each activity are
delineatedin the paragraphs that follow. The Grade 10 ISTEP+ test representsindiana’s
college- and career-ready assessments at the high school level beginningin 2015-16.

Activity

Grade 10 ISTEP+ Timeline

Specification Review Meetings and
Test Blueprint Development

July 1-2, 2015

Passage Review Meetings

July 20-22, 2015

Item Development

July — September, 2015

Content Review and Bias/Sensitivity
Review Meetings

September 21-24, 2015
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Part 1: February 29 — March

Pilot New Items (Operational Field 11, 2016; Part 2: April 18 0

Test) May 6, 2016
. . December2015 —
Form Selection and Build February 2016
Part 1: February 29 — March
Administer Assessment 11, 2016; Part 2: April 18 0
May 6, 2016

Standard Setting (Cut Score Setting) | Summer 2016

(1C Attachment 1 through 15 2015 is the RFP and Technical Proposals for the 2016 and beyond
CCR Assessment Exams)

Developingthe Assessments (ISTEP+and ECAS)

The process outlined below will also be implemented forthe Grade 10 ISTEP+ assessments,
which will be administered duringthe spring of 2016.

Specification Review Meetings and Test Blueprint Development

The fully operational assessments based on college- and career-ready standards for
administration during the spring of 2015 has been designedin partnership with Indiana’s
vendors, CTB/McGraw-Hill (CTB) and Questar Assessment, Incorporated (QAI). During meetings
facilitated by CTB for ISTEP+ and QAI for ECAs, Assessment Content Specialists from Indiana
Department of Education (IDOE) work alongside Indiana educators to establishitem
specifications and clarifications. (1C Attachment 1) The vendorselectedto design, develop,
and deliverthe Grade 10 ISTEP+ assessments during the spring of 2016 will facilitate the
following process, as well.

Depth of Knowledge (DOK) is assigned to each standard, reflecting the complexity of the
standard, rather than the difficulty. Inaddition, each standard is assigned a “weight”in order
to determine prioritization. Anassignmentof “3” represents essential contentand skills that
students must know and be able to do in order to be successful at the next level of learning—
whetherthat isfor the next grade level or course, or for the next topic withinthe content
domain. An assignmentof “2” representsimportant content and skills that students must
learn; an assignmentof “1” representsintroductory content that students must be familiar
with; and an assignment of “0” represents contentand skills that are bestassessedin the
classroom.

Educators are also assigningitem formats to each standard. Item formats include the following:
multiple-choice, gridded-response, constructed-response, extended-response, awriting
prompt, and technology-enhanceditems. Inaddition, educators are developingspecifications
and limitsin order to clarify the intention of each standard, to describe appropriate ways in
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which to assess each standard, to identify appropriate language and vocabulary, to establish
any content limits, and to provide examples of appropriate content and contexts.

The work on item specifications and standards prioritizationis assisting IDOE in deriving the test
blueprints.

Passage Review Meetings

During meetings facilitated by CTB and QAI, Assessment Content Specialists from IDOE work
alongside Indianaeducators to analyze and identify appropriate college- and career-ready
reading passages. Both single- and paired-passages are selected forthe item development
phase of testdesign. The vendorselectedto design, develop, and deliverthe Grade 10 ISTEP+
assessments duringthe spring of 2016 will facilitate Passage Review meetings.

Item Development

Professional item writers will create items specifically aligned to Indiana’s college - and career-
ready standards based on the specifications and limitsidentified by Indiana educators. Items
will meetall interoperability requirements. The vendorselected to design, develop, and deliver
the Grade 10 ISTEP+ assessments duringthe spring of 2016 will conduct item development.

Content Review and Bias/Sensitivity Review Meetings

Educators and other stakeholders from across the state will attend Content Review Meetings
and Bias/Sensitivity Review Meetings. Participants will verify thateach itemis: 1) alignedto a
college- and career- ready Indiana Academic Standard; 2) accurate and appropriate for grade
level and difficulty range; 3) clearly stated and unambiguous; 4) appropriate for the assigned
DOK; and 5) free of bias or contentthat is sensitive toone or more population subgroups. (1C
Attachments 2, 10) The vendor selectedtodesign, develop, and deliverthe Grade 10 ISTEP+
assessments duringthe spring of 2016 will facilitate the Content Review and Bias/Sensitivity
Review meetings.

Form Selection and Build

CTB and IDOE Assessment Content Specialists will work to selectitems and build test forms.
Also, ancillary documents will be created and published, including Examiner’s Manuals, Practice
Tests, and reference sheets. The vendorselectedto design, develop, and deliverthe Grade 10
ISTEP+ assessments during the spring of 2016 will facilitate the form selection and build
process.

Administer the Assessments

Indiana schools will administer ISTEP+ and ECAs based on college- and career-ready standards.
Iltem types will include writing prompts, constructed-response, extended-response, multiple-
choice, gridded-response, and technology-enhanced. The Grade 10 ISTEP+ assessments
administered duringthe spring of 2016 willinclude these itemtypes, as well.

Standard Setting (Cut Score Setting)
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Standard settingon the college- and career-ready ISTEP+ assessmentand ECAs will be
conducted in the summer of 2015. Establishingcut scores isa critical componentin providing
data that informs teaching and learning. The vendorselectedto design, develop, and deliver
the Grade 10 ISTEP+ assessments duringthe spring of 2016 will facilitate the standard setting
process.
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Details specific to ISTEP+:

In terms of pilotingthe new testitems, the Spring 2015 ISTEP+ assessmentfollowed an
operationalized field test design. Other states, such as Maryland and Colorado, have adopted
this psychometricmethod of test design for which CTB has extensive experience. In Maryland,
for example, all operationalized field testitems have beenincludedin the Maryland School
Assessment (MSA), and in the Colorado Transitional Assessment Program (TCAP), about 25% of
the forms include operationalized items. Forthe ISTEP+ 2015 test design, IDOE and CTB
carefully considered students’ testing time, the number of test forms, and required number of
items per form for score reportingand standard setting.

The Spring 2015 ISTEP+ testforms-included field testitemsonly. IDOE Content experts, CTB
Content experts, and CTB Research will analyze students’ performance on these itemsto
carefully select the operational items in early summer by considering the statistical and
psychometric quality of the items and the 2015 test blueprints, based on the new college - and
career-ready Indiana Academic Standards, which were adopted in April 2014.

The Spring 2015 ISTEP+ field testitemsincluded new types of items that will be were
thoroughly reviewed and considered. Additional items of each type were included on the
Spring 2015 ISTEP+ assessmentto ensure plenty of qualityitems were available. Allfield test
items were meticulously checked by IDOE Contentexpertsand CTB Content expertsduringa
comprehensive item review process to ensure quality of new item types.

Beginning in late summer and extending throughout the fall, the IDOE provided professional
development designed to assist teachers in understanding how the new E/LA and Mathematics
standards would be assessed on ISTEP+. Teacher training focused on a variety of topics,
including how to use the Instructional and Assessment Guidance released in August to prioritize
content standards, as well as how to plan classroom assessment activities that encompass the
full Depth of Knowledge (DOK) range.

Providing assessment-related resources was essential to ensuring teacher and student
preparedness for the ISTEP+ assessment based on new E/LA and Mathematics college-and-
career ready Indiana Academic Standards.
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e |nSeptember, the IDOE shared sample applied skillsitems for classroom use. These
sample items and their accompanying rubrics provided an opportunity for teachers
and students to interact with more rigorous open-ended items.

e In October, the IDOE made available a set of technology-enhanced items also for
classroom use. These items are hosted by CTB in an Experience College-and-Career
Ready Assessment environment. Students engaged with each of the technology-
enhanced item types that were a part of the Spring 2015 ISTEP+ assessment. The
answer key enables teachers to help students make timely adjustments in their
learning.

e During the 2014-15 school vyear, the Acuity E/LA and Mathematics
diagnostic/formative assessments forstudents in grades 3-8 focused exclusively on
the new standards in order to monitor student progress and provide teachers with
meaningful feedback regarding student learning.

Details specific to ECAs:

As the ECAs serve as Indiana’s Graduation Qualifying Examination (GQE), the transition included
curricular and instructional alignment, with a focus on the legal and policy issues regarding a
diploma as a property right. The IDOE worked with QAI to supplement existing ECAs with one
or more additional sessions to expand the content of test items, enabling Indiana to assess the
full range of the college- and career-ready Indiana Academic Standards in the spring of 2015 as
required by Indiana’s ESEA Flexibility Waiver.

In additionto the operational assessment milestones outlined above, Indiana piloted new items
during the Early Winter ECA retest administration to obtain preliminary statistics that assisted
in item selection for administration of the Spring 2015 ECAs.

Beginning in late fall and extending through January, the IDOE provided professional
development designed to assist teachers in understanding how the new E/LA and Mathematics
standards would be assessed on the ECAs. Teacher training focused on providing Opportunity
to Learn for students and on ensuring that practitioners understood the need to update current
ECAs. Additionally, the professional development included specifics on how to plan classroom
assessment activities that encompass the full Depth of Knowledge (DOK) range.

Providing assessment-related resources was also essential to ensuring teacher and student
preparednessfor the ECA assessments based on new E/LA and Mathematics college-and-career
ready Indiana Academic Standards.

e In December, the IDOE shared sample applied skills items for classroom use. These
sample items and their accompanying rubrics provided an opportunity for teachers
and students to interact with more rigorous open-ended items.
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e In January, the IDOE made available a set of technology-enhanced items for
classroom use, as student engagement with these new item types is essential.

e In February, the Acuity vendor, CTB, added college- and career-ready content
experiences into the existing Acuity Algebra | and Acuity English 10 programs to
support teaching and learning.

Details specific to the Grade 10 ISTEP+:

New test items will be piloted via an matrix sampling methodology operational pilot during the
fall of 2015 to buildthe spring 2016 test administrationforms.

Beginning in late summer and extending throughout the fall, IDOE will provide professional
development designed to assist teachers in understanding how the college - and career-ready
Indiana Academic Standards in E/LA and Mathematics will be assessed on the Grade 10 ISTEP+
assessment. Teacher training will focus on a variety of topics, including how to use the
Instructional and Assessment Guidance released in August to prioritize content standards, as
well as how to plan classroom assessment activities that encompass the full Depth of
Knowledge (DOK) range.

Providing assessment-related resources is essential to ensuring teacher and student
preparedness for the Grade 10 ISTEP+ assessment.

e In September, the IDOE will share sample applied skills items for classroom use.
These sample items and their accompanying rubrics will provide an opportunity for
teachers and students to interact with more rigorous open-ended items.

e In October, the IDOE will make available a set of technology-enhanced items also
for classroom use. These items will be hosted by the Grade 10 ISTEP+ vendorin an
Experience College-and-Career Ready Assessment environment. Students will
engage with each of the technology-enhanced item types that will be part of the
Spring 2016 Grade 10 ISTEP+ assessment. The answer key will enable teachers to
help students make timely adjustments in their learning.

e During the 2015-2016 school year, diagnostic/formative assessments used at the
local level will assistin monitoring student progress and will provide teachers with

meaningful feedback regarding student learning.

Scaling and Scoring the Assessments (ISTEP+ and ECAS)

Item Response Theory (IRT) refersto the theory underlying a family of statistical models. The
statistical model analyzes the data obtained from test questions, or items. For the ISTEP+ test,
two modelswill be used. The three-parameterlogistic(3PL) and two-parameter partial-credit
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(2PPC) Item Response Theory (IRT) models will be applied to scaling ISTEP+ items. The 3PL
model will be used for multiple-choice (MC) items, and 2PPC model will be used for the open-
endeditems, such as constructed-response items, gridded-responseitems, and technology-
enhanceditems. The two models will be usedin combination with test data to characterize
itemsand generate studentscale scores. Both models use the data to determine how difficult
each item isand how well each item distinguishes students who do and do not have the skill
beingtested by the item. The 3PL model alsodescribesthe degree to which students can guess
the correct answerto each item. IRT will also be used withthe new Grade 10 ISTEP+
assessment.

The ISTEP+ assessment design will meettwo primary needs for scaling multiple forms of tests
across grades on a common scale via vertical linking. Vertical scaling, which is one type of
linking, is a process of placing scores from two or more testson the same score scale when
those tests differin difficulty and content but are similarin the constructs measured. Vertical
linking will be accomplished usingthe common item design across grades. Through vertical
linking, a common scale will be set up across grades 3 to 8. The scale will be extendedtothe
Grade 10 ISTEP+ assessment.

The 3PL model will be used to score the ECAs, and students’ scores on both ISTEP+ and ECAs
will be estimated usingthe pattern scoring method based on IRT. IRT pattern scoring
incorporates iteminformation, such as how difficultan itemis for studentsto formulate a
correct response. In contrast, raw scoring or number-correct scoring simply notes whetherthe
studentanswered the item correctly. With pattern scoring, students who have the same
number correct scores can have different scale scores.

Test Administration Procedures (ISTEP+, including Grade 10 ISTEP+, and ECAs)

In an effortto ensure fidelity of the administration and to build staff confidence, IDOE will
provide detailed directions forthe assessment. Policiesand procedures will be communicated
via WebEx presentations, question and answer sessions, and written materials. The Test
Coordinator’s Manual will provide guidance to district- and school-level staff responsible forthe
administration of the assessment. The Examiner’s Manual will contain session-specific
directions, as well as appropriate practices before, during, and after testing. Test Coordinators,
Examinersand Proctors will be required to attend assessment-related training.

The IDOE will clearly delineate roles of staff with regard to assessments, including the following:

Superintendent
¢ Overseeseducational program, including assessments
e Ensures development of a test security policy for the corporation and each individual
school
e Implementsethical testing practices and procedures
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Designates Corporation Test Coordinator (CTC) and School Test Coordinator(s) (STC)

Corporation Test Coordinator (District-level)

Provides direct oversight of assessment processes

Disseminates guidance related to assessment programs

Develops, communicates and implements procedures, protocolsand training relative to
test security, test access and accommodations, custody of secure materials, and ethical
testing practices

Serves as point-of-contact for the community (i.e., parentsand media) related to
assessment programs

Maintains documentation of all test-related training at the corporation level, including
training for School Test Coordinators

Communicates expectationsand procedures for reporting unethical behavior

Ensures accurate and timely reporting of results

Facilitates communication betweenthe corporation and IDOE

School Test Coordinator

Provides direct oversight of assessment processes and disseminates guidance related to
assessment programs

Communicatesand implements procedures, protocols and training relative to test
security, test access and accommodations, custody of secure materials, and ethical
testing practices

Serves as the point-of-contact and ensures appropriate communication with parents,
studentsand school community stakeholdersin all matters relevantto assessmentsin
which the school participates

Maintains documentation of all test-related trainingat the school, includingtraining for
Examinersand Proctors

Ensures implementation of appropriate assessmentaccommodations, per the student’s
I[EP, ILP, Section 504 Plan or Service Plan

Completesall school-level administrative duties required of each assessment
Communicates expectations and procedures for reporting unethical behavior

Ensures accurate and timely reporting, especially to parents

Facilitates communication between the school and the Corporation Test Coordinator

Examiner/Proctor

Attends required corporation and/or school assessment training

Reviews all examiner protocolsand materials and administers assessments per
examiner’s manual instructions

Communicatesto STC any testingirregularities or security concerns

Ensures implementation of ethical testing practices at all times

Monitors students throughout testsessions

Implements appropriately assessmentaccommodations, per the student’s |EP, ILP,
Section 504 Planor Service Plan
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e Reports any unethical practices or behaviorbefore, during, and after testing

Test security will be taken seriously, and as part of the Indiana Code of Ethical Practices, any
staff memberwho will be associated with test administration will be required to attend test
security training and sign the Testing Integrity and Security Agreement. Indianawill implement
a formal process for schools and districts to report testingissuesand irregularities.

The Office of Student Assessment will collaborate with the Office of Special Education and the
Office of English Learning and Migrant Education to identify, clarify, and disseminate guidance
regarding appropriate and acceptable accommodations for students with disabilities and
Englishlearners. An appendixinthe IndianaAssessment Program Manual will be dedicated to
providing guidance in order to maximize studentaccess to the assessment. Accommodations
policiesand procedures will be communicated via WebEx presentations, Questionand Answer
sessions, and written materials.

Data Analysis: Documenting Assessment Validity and Reliability (ISTEP+, including Grade 10
ISTEP+, and ECAs)

Reliability

The Standards for Educational and Psychological Testing (AERA, APA & NCME, 1999) referto
reliability asthe “consistency of [a measure] when the testing procedure is repeatedon a
population of individuals orgroups.” A reliable assessmentisone that would produce stable
scores if the same group of students were to take the same test repeatedly without any fatigue
or memory of the test. As detailed below, the reliability of the ISTEP+ assessmentwill be
estimatedin four ways:

e Internal consistencyis assessed using Cronbach’s alpha;

e Conditional standard error of measurement (CSEM), as the reciprocal of the square root
of the testinformationfunction, is assessed at each scale score point;

e C(lassification consistency and accuracy are estimated to assess the reliability of
achievementlevel classifications; and

e Item Information Function (IIF)is determined foreach item.

Cronbach’s alpha, CSEM, classification consistency/accuracy, and IIF provide multiple methods
to examine the reliability of the assessments. Cronbach’s alpha operates at the content level
and provides estimates of reliability for student scores on a test. CSEM and classification
consistency/accuracy provide important information related to the achievementlevel
classifications. |IF provides measurementerror information based on the IRT model at the item
level.
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Validity

The Standards for Educational and Psychological Testing define validity as “The degree to which
evidence andtheory support the interpretations of test scores entailed by proposed uses of
tests. Validityis, therefore, the most fundamental considerationin developingand evaluating
tests.” (AERA, APA, & NCME, 1999, p. 9)

The purpose of test score validationis not to validate the test itself but to validate
interpretations of the test scores for particular purposes or uses. Test score validationisnot a
quantifiable property but isan ongoing process, beginningat initial conceptualizationand
continuing throughout the entire assessment process. Every aspect of an assessment provides
evidence in support of (or as a challenge to) its validity, including design, content specifications,
item development, psychometricquality, and inferences made from the results. There are
multiple sources of validity evidence, which are summarized below.

Evidence Based on Test Content. Documentation of the content domain, how the content is
sampled and represented, and alignment of items to content standards will be articulated in
the Technical Reportin the Item and Test Developmentsection. This willillustrate how test
specification documents derived from earlier developmental activities, including the optimal
test assembly process, guide the final phases of test developmentto achieve the operational
tests. It will alsodocument the participation of Indiana educators inthe itemand test
development process to support the content and design of the ISTEP+ assessment. The
knowledge, expertise, and professional judgment offered by Indiana educators will support the
content validity of the ISTEP+ test.

Evidence Based on Response Processes. The Technical Report's ltemand Test Development
section will describe how itemsfor the ISTEP+ test are carefully developedto measure at
specificdepths of knowledge so that higherlevels of thinking are actually measured by items
making such claims.

Evidence based on internal structure. Differential item functioning (DIF) and unidimensionality
will be examined and documented. DIF analyses will be conducted for two grouping factors:
gender(male and female) and ethnicity (White and African American). The two kinds of DIF
statistics will be Mantel-Haenszel and standardized mean difference (SMD). The
unidimensionality (oressential unidimensionality) assumption, whichisimportantto apply the
IRT model, is a testable hypothesis thatis commonly evaluated through Principal Components
Analysis (PCA). This analysis, using the correlation matrix, seeks evidence that a single primary
factor, which is the first principal component that accounts for much of the relationship among
test items, exists.

Evaluating Assessment Alignment (ISTEP+and ECAs)
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Indiana will contract with independent evaluators to analyze the alignment of ISTEP+ and ECAs
with college- and career-ready 2014 Indiana AcademicStandards in E/LA and Mathematics. An
alignmentanalysis will also be conducted for the new Grade 10 ISTEP+ assessment.

Setting College- and Career-Ready Achievement Standards (ISTEP+ and ECAs)

Performance Level Descriptors (PLDs) provide information to describe student performance. To
helpvalidate college- and career-ready achievement standards, PLDs are developed to describe
levels of performance. Educator committees, partnering with IDOE Assessment Content
Specialists, work from the standards and define the skills that typify what students can do at
designatedlevels (e.g., Advanced, Proficient, Novice). PLDs provide additional
information/descriptions to show where students are along a continuum of achievinggoalsin
the college- and career- ready achievement standards.

A variety of assessmentitemtypes can be used to validate achievement standards as well.
From traditional multiple-choice to open-ended responsesto technology-enhanceditems (e.g.,
multiple-correctresponse, select text, drag-and-drop format, equation and expression entry),
inferences can be made about student performance based on the evidence received from the
test questions. Each itemtype extracts evidence in unique ways to get a fuller picture of
studentachievement (a picture of how students are progressingtoward mastering college - and
career-ready goals/standards).

In terms of setting cut scores, Indiana will use the Bookmark Standard Setting procedure inthe
summer of 2015. Facilitated by CTB and QAIl measurement experts, Indiana educators will play

an important role in establishing expected student performance at designated levels.

This process, including PLDs and standards setting, will also be conducted for the new Grade 10
ISTEP+ assessment.

Communicating Results to Students, Parents and Educators (ISTEP+ and ECASs)

Indiana will provide data from ISTEP+ and the ECAs in the summer of 2015 to districts, schools,
teachers, students and parents in order to document student performance and to inform
instruction. One copy of the Individual Student Report will be printed per studentand
deliveredtositesfor distribution to students/parents.

Online portals will provide individual student results and state, district and school summary
reports to educators. An option will be provided for school/district administrators to downl oad
a testresults file electronically, viathe online portal. Secure access to the online portal will be
providedto all appropriate stakeholders. Access to differentreporttypes will be driven by the
loginlevel privileges set, such as Administrator, User, and Teacher.
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IDOE will use the data from ISTEP+ and the ECAs to design specificstatewide technical support
and professional development foradministrators and teachers, and will provide resources for
parents based on information gained from the launch of the new college- and career-ready
assessments.

Communication of Grade 10 ISTEP+ results will include the above steps, as well. Inaddition,
communication of results for ISTEP+ ingrades 3 through 8 and 10 will focus on these key
components during 2015-16, 2016-17, and 2017-18.
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Details specific to ISTEP+ in Grades 3-8:

The ISTEP+ Group Performance Matrix report will be delivered to teachers, showing a year-to-
year growth of their students by subjectarea. The model for this report is based on a vertical
scaling approach and comparing Scale Score and Performance level across current and previous
year results.

Details specific to ECAs:

It is important to note that student performance on the ECAs will be measured in two ways
beginning in the spring of 2015:

1) Studentperformance on ECA itemsalignedto Indiana’s new college - and career-
ready standards will be used to calculate accountability.

2) Student performance on the “current ECA content” that comprises Indiana’s
Graduation Qualifying Examination (GQE) will determine whether the student
has met the graduation examination requirement.

The ECAs will continue to serve as the GQE until a new assessment is developed in 2015-16. A
phased-in approach will be utilized when Indiana implements a new GQE in order to provide
students with sufficient notice regarding their graduation examination requirement.

EEEE ISR EEESE R ESESES EEESESEEIELESLESELESESELESEESEEESESESESESEEEELTELSELESSES

Implementation 2015-16 and Beyond

Indiana is seekingone or more vendorsto provide high-quality assessments based on Indiana’s
college- and career-ready Academic Standards for 2015-16 and beyond. Indiana will require
assessments that match the depth, breadth, and rigor of Indiana’s standards; accurately
measure student progress toward college- and career-readiness; and provide valid data to
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informteaching and learning. Through the RFP process, Indianasought vendors to provide
high-quality assessments based on Indiana’s college- and career-ready AcademicStandards for
2015-16 and beyond. Indiana requires assessmentsthat match the depth, breadth, and rigor of
Indiana’s standards; accurately measure student progress toward college - and career-
readiness; and provide valid data to inform teachingand learning. Indianarequired new
vendor(s) to clearly delineate the way in which they proposed to build future high-quality
assessments for the purposes of informinginstruction and providing accountability measures.

Indiana utilized valuable resources from CCSSO in designing the requestfor proposal and in
analyzing responsesto the RFP, including States’ Commitment to High-Quality Assessments
Aligned to College- and Career-Readiness and Criteria for Procuring and Evaluating High-Quality
Assessments. Indiana will collaborate with CCSSO staff members throughout the procurement
and implementation phases to maximize the expertise available to states while transitioning to
new assessmentvendor(s) as current contracts expire inthe summer of 2015.

In early spring of 2014, SuperintendentRitzappointed members of the State Board of
Education to serve on the Assessment Subcommittee. Thisgroup is involved inthe process of
selectingvendor(s) todeliverIndiana’s assessments beginningin 2015-16 and beyond. (1C
Attachment 3) The table below providesan overview of Indiana’s plan moving forward
regarding assessments. The RFP includes Indiana’s new Grade 10 ISTEP+ assessment.

Activity

Details

Release Response forInformation
(RF1)in late May (1C Attachment 4)

Deadline forresponses:June 6, 2014, 3:00 p.m.
Eastern

Presentations from six vendorsto
further explain RFl responses

Assessment Subcommittee members attended
presentationsonJune 12, 2014.

Assessment-related resolution
presentedto Indiana’s Education
Roundtable for review and approval
(1C Attachment5)

Staff from the Indiana Department of Education
and State Board of Education collaborated on
decisionsthat needto be made as new
assessments are designed and developed.

Assessment-related resolution
presentedto State Board of
Education for review and approval

Approval occurred at meetingon July 9, 2014.

Release of Response for Proposals
(RFP)

Staff from the Indiana Department of Education
and State Board of Education collaborated on
the development of the RFP document, and
release occurred on August 27, 2014.

Page 134

Indiana’s July 14, 2015 Submission




ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

RFP responses were due on October 29, 2014. A
committee of educators reviewed the RFP
responses. A rubric based on CCSSQO’s Criteria
for Procuring and Evaluating High-Quality
Assessments was used to evaluate the

Review/evaluate RFP responses

responses.
Vendor presentations/ Presentations by vendor finalists occurred in
recommendationsto Indiana January of 2015. Recommended vendor(s) were
Department of Administration submitted to IDOA for the nextstep in Indiana’s
(IDOA) procurement process.

Additional review of proposals from
recommended vendor(s) will be conducted by
IDOA, applyingspecificcriteria, including Indiana
economicimpact, inlate February/early March.

IDOA continues procurement process

Vendorselection Negotiations with selected vendor(s) will occur.

One or more vendors are awarded a contract to
Contract award(s) deliverIndiana’s assessments for 2015-16 and
beyond, based on negotiated contract length.

Indiana educators play an important role in the development of assessments. From
specifications and test blueprint development, to passage review, to content and
bias/sensitivity review, to standard setting, Indiana educators are an integral part of the
process, and the way in which those closestto the studentsinform assessmentwork is highly
valued.

Indiana’s Testing Advisory Committee is comprised of practitioners, including test coordinators,
school and district leaders, and teachers. This group meetsfour timesa year to discuss various
aspects of Indiana’s assessment system. These dedicated professionals provide feedback
regarding implementation of current assessments, as well as input for the development of new
ones.

Stakeholdergroups, including representatives from the principals’ association, superintendents’
association, teachers’ associations, private schools’ association, and others, are called upon to
respond to current and future assessment practices. These groups provide constructive
comments regarding facets of the assessment system that directly impact their colleagues.

The Office of Student Assessment hostsan “Assessment Monthly Overview” WebEx for Test
Coordinators year-round. Prior to the WebEx each month, the Office of Student Assessment
distributes an updated set of important information, including dates, reminders, and other
pertinent details, regarding each assessment program coordinated by the Indiana Department
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of Education. During the WebEx, staff members from the Office of Student Assessmentdiscuss
updates, provide clarification, and respond to questions from the field regarding program
implementation.

Questions we received from participants inall of the above-mentioned activities serve to
informthe guidance created and disseminated by the Office of Student Assessment. All
comments, both inthe form of observations and critiques, help to identify areas that lack
clarity—as well as those that are most helpful —which, inturn, fosters the distribution of
improved communication and guidance regarding Indiana’s assessments.

Special Education Assessments

Implementation 2014-15: Grades 3-8 and 10

Indiana Department of Education started working with the National Center and State
Collaborative (NCSC) in 2011 (http://www.ncscpartners.org/project-timeline). OnJune 23,
2014, participationinthe NCSC English/Language Arts and Mathematics alternate assessments
were approved by the Indiana State Board of Education. NCSC is applying research on alternate
assessments based on alternate achievementstandards (AA-AAS) to develop a multi-state
comprehensive assessment system for students with significant cognitive disabilities. The
project draws on a strong research base to develop an AA-AAS that is builtfrom the ground up
on powerful validity argumentslinked to clear learning outcomes and defe nsible assessment
results, to complementthe work of the Race to the Top Common State Assessment Program
(RTTA) consortia.

Indiana and NCSC'’s long-term goal isto ensure that students with significant cognitive
disabilities achieve increasingly higheracademicoutcomes and leave high school ready for
post-secondary options. A well-designed summative assessmentalone isinsufficientto achieve
that goal. Thus, NCSC is developingafull systemintendedto support educators, which includes
formative assessment tools and strategies, professional development on appropriate interim
uses of data for progress monitoring, and management systems to ease the burdens of
administration and documentation. All partners share a commitmentto the research-to-
practice focus of the project and the development of a comprehensive model of curriculum,
instruction, assessment, and supportive professional development. These supports will improve
the alignment of the entire system and strengthen the validity of inferences of the system of
assessments (TA/PDinformation mentionedin Section 1.B). The Office of Special Education
initiated its own focus on supports for teachers of students with significant cognitive abilities by
fundinga resource center in 2013, Project SUCCESS. Project SUCCESS supports teachersand
administrators in the design and implementation of Indiana Academic Standards in curriculum
and instruction for students with the most significant cognitive disabilities. Thisincludes proving
critical background information and access to instructional and resource materials developed
by NCSC. (1C Attachments 6,7,8)
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As of Summer 2014, Indianais one of 24 partner states involved withthe NCSC Alternate

Assessment work (http://www.ncscpartners.org/about-states). The overall timeline consists of

four phases and the Operational Administration:

Year 1 (2011): Content Model Phase

Define model of domain learningin
math/ELA for these students, Identify
prioritized content for assessment,
establisha Community of Practice
(CoP) (1C Attachment 9)

Year 2 (2012): Principled Design Phase

Design patterns, Task templates,
Curriculum/Instruction/PD design and
pilot; Technology architecture design

Year 3 (2013): Item and Test Development
Phase

Task template tryouts, Item
specifications/item development/item
reviews, Student Interaction Studies
(SIS), Draft grade level Performance
Level Descriptors (PLDs), Finalize pilot
and field test design, Technology build

Year 4 (2014): Pilot Items, Field Test
Forms, and Research Phase

Winter/Spring 2014: PilotPhase 1:
National sample, generateitem
statistics

Finalize blueprints, revise items,
assemble forms

Fall 2014: Phase 2: Field Test Forms
Finalize administration trainingand
supports

Year 5 (2015): Operational Administration
of NCSC Assessments

Summer 2015: Standard setting
complete

Fall 2015: Technical reporting
complete

The table below providesa more detailed overview of the most recent operational assessment

milestones provided in the NCSC GSEG grant:

Activity

Timeline

e Finalized Reading Task Templates
[}
Specificationsand Items
Prioritized Writing CCCs
On-Site Passage Reviews

NCSC Graphics Style Guide

Task Template Tryouts: Reading

Draft PLDs

Developed Mathematics and Readingltem

January/May 2013
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3 Mathematics On-Site Iltem Reviews for Content/Bias
and Sensitivity and revisions

3 Reading On-Site Item Reviews for Content/Biasand
Sensitivity; and revisions

Writing Item Development

June/September 2013

Culminatingltem Reviews: Mathematics and Reading
Accommodations Manual Development

Test Administration Manual Development

Finalize Performance Level Descriptors

Task Template Tryouts: Writing

September 2013

On-Site Writing Item Review for Content/Bias and
Sensitivity

Culminating Iltem Reviews: Mathematics and Reading
Finalize Pilot Design: Phases 1 and 2

Pilot Phase 1: Sample Acquisition, Communication and
Recruitment

Schools Prepare for Pilot Phase 1: Item Tryouts;
National Sample

Test Administrator Professional Development Modules
StudentInteraction Studies

October/December 2013

Schools Prepare for Pilot Phase 1: Item Tryouts
Test Administrators Complete Professional Development

February/March 2014

Pilot All Mathematics and ELA Items (Phase 1)

March/May 2014

Technology requirements workshops with Breakthrough
and CTB

May/July, 2014

Generate Item Statistics
Item Data Review with SEAs
Finalize Blueprints, Revise Items, Assemble Forms

June/August, 2014

Pilot Test Forms for Operational Administration (Phase

2) October/November 2014
Training for Test Administrators

Alignment Study for Items Selected for Operational Winter 2015
Forms

Adm|n|ster0pe.zr.at|onal NCSCAssessment Spring 2015

Hand Score Writing Items

Conduct Standard Setting

Release Scores for Operational Assessments Summer 2015
Standard Setting Study

Complete Technical Manual Fall 2015

Complete NCSC Alternate Assessment Validity Argument
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Science, Social Studies, Functional Skills

Indiana will continue to use Indiana Standards Tool for Alternate Reporting (ISTAR) for Science
and Social Studies. In addition, teachers may choose to monitorstudent progress related to
functional skills utilizing ISTAR.

Indiana’s Alternate Assessment

Implementation 2015-16

Indiana administered the National Centerand State Collaborative (NCSC) assessmentduringthe
spring of 2015 as the first step toward college- and career-ready alternate assessments. An
assessment-related RFP was released in mid-2014 callingfor assessmentsalignedto Indiana’s
college- and career-ready standards (Indiana has withdrawn from the use of Common Core
Standards) to be designed and administered beginningin 2015-16.

Indiana utilized valuable resources from CCSSO in designing a request for proposal and whe n
analyzing responses to the assessment-related RFP, including States’ Commitment to High-
Quality Assessments Aligned to College- and Career-Readiness and Criteria for Procuring and
Evaluating High-Quality Assessments. Indianacollaborated with CCSSO staff members
throughout the procurement and implementation phases to maximize the expertise available
to states while transitioningtoa new alternate assessmentvendor, as current contracts expire
in the summer of 2015.

In the spring of 2015, Indiana contracted with an alternate assessmentvendor to provide a
high-quality alternate assessment based on Indiana’s college- and career-ready alternate
Academic Standards for 2015-16 and beyond. Indianarequiresassessmentsthat match the
depth, breadth, and rigor of Indiana’s standards; accurately measure student progress toward
college- and career-readiness; and provide valid data to inform teaching and learning. Indiana
requiresthe new vendor to clearly delineate the way in which they proposedto build future
high-quality assessments forthe purposes of informinginstruction and providing accountability
measures. (ltisimportant to note that the NCSC resources, as well as NCSC items aligned to
Indiana’s standards, are beingcarefully reviewed and considered for use in buildingIndiana’s
alternate assessments for 2015-16 and beyond.) The new Indiana alternate assessment name
is Indiana Standards Tool for Alternate Reporting (ISTAR).

The table below provides an overview of the operational assessment milestones needed to
designand develop the ISTAR alternate assessment, and specificdetails regarding each activity
are delineatedin the paragraphs that follow.

Activity

ISTA
R Timeline
Specification Review Meetings and Test Blueprint Development July
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14-16, 2015
Passage Review Meetings

Wee
k of August 10, 2015
Item Development July
— Early September, 2015
Content Review and Bias/Sensitivity Review Meetings

Wee
k of September21, 2015
Pilot New Items (Operational Field Test) Part
1: October 5 — November6, 2015; Part 2: January 11 — February 5, 2016; Part 3: April 11 — May
20, 2016
Form Selection and Build Part
1: Late September, 2015; Part 2: November— December 2015; Part 3: February — March, 2016
Administer Assessment Part

1: October 5 — November6, 2015; Part 2: January 11 — February 5, 2016; Part 3: April 11 — May
20, 2016
Standard Setting (Cut Score Setting)

Sum
mer 2016

Developing the ISTAR Assessment

The process outlined below will be implemented for the ISTAR assessments, which will be
administered duringthe winterand spring of 2016.

Specification Review Meetings and Test Blueprint Development

The fully operational assessments based on college- and career-ready alternate achievement
standards for administration during the winterand spring of 2016 are beingdesignedin
partnership with Indiana’s vendor, Questar Assessment Incorporated (“QAIl”). During meetings
facilitated by QAI, Assessment Content Specialists from Indiana Department of Education
(IDOE) work alongside Indiana educators to establish item specifications and clarifications.
Depth of Knowledge (DOK) is assigned to each standard, reflectingthe complexity of the
standard, rather than the difficulty. Inaddition, each standard is assigned a “weight”in order
to determine prioritization. Anassignmentof “3” represents essential contentand skills that
students must know and be able to do in order to be successful at the next level of learning —
whetherthat is for the nextgrade level orfor the nexttopic withinthe content domain. An
assignment of “2” representsimportant content and skills that students must learn; an
assignmentof “1” representsintroductory content that students must be familiar with; and an
assignment of “0” represents content and skills that are bestassessed in the classroom.

Educators are also assigningitem formats to each standard. Item formats include the following:
multiple-choice and technology-enhanceditems. Inaddition, educators are developing
specifications and limitsin order to clarify the intention of each standard, to describe
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appropriate ways in which to assess each standard, to identify appropriate language and
vocabulary, to establish any content limits, and to provide examples of appropriate content and
contexts.

The work on item specifications and standards prioritizationis assisting IDOE in deriving the test
blueprints.

Passage Review Meetings

During meetings facilitated by QAI, Assessment Content Specialists from IDOE work alongside
Indiana educators to analyze and identify appropriate college- and career-ready reading
passages.

Iltem Development

Professional item writers will create items specifically aligned to Indiana’s college - and career-
ready alternate achievement standards based on the specifications and limitsidentified by
Indiana educators. Itemswill meetall interoperability requirements. QAl will conduct item
development.

Content Review and Bias/Sensitivity Review Meetings

Educators and other stakeholders from across the state will attend Content Review Meetings
and Bias/Sensitivity Review Meetings. Participants will verify thateach itemis: 1) alignedto a
college- and career- ready alternate achievement standard; 2) accurate and appropriate for
grade level and difficulty range; 3) clearly stated and unambiguous; 4) appropriate for the
assigned DOK; and 5) free of bias or contentthat is sensitive to one or more population
subgroups. QAI will facilitate the Content Review and Bias/Sensitivity Review meetings.

Form Selection and Build

QAIl and IDOE Assessment Content Specialists will work to selectitems and build test forms.
Also, ancillary documents will be created and published, including Examiner’s Manuals, Practice
Tests, and any necessary reference sheets.

Administerthe Assessments
Indiana schools will administer ISTAR based on college- and career-ready alternate achievement
standards. Itemtypes may include multiple-choice and technology-enhanced.

Standard Setting (Cut Score Setting)

Standard settingon the college- and career-ready ISTAR assessment will be conducted inthe
summer of 2016. Establishingcut scores is a critical component in providing data that informs
teaching and learning. QAl will facilitate the standard setting process.
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Details specificto the ISTAR Alternate Assessment:
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Beginninginlate summer and extending throughout the fall, IDOE will provide professional
developmentdesignedtoassistteachers inunderstanding how the college-and career-ready
alternate achievementIndiana Academic Standards in English/Language Arts and Mathematics,
as well as the Indiana AcademicStandards in Science and Social Studies will be assessed on the
ISTAR assessment. Teacher training will focus on a variety of topics, includinghow to use the
Instructional and Assessment Guidance created for educators to prioritize content standards, as
wellas how to plan classroom assessmentactivities that encompass the full cognitive
complexity range.

Providing assessment-related resources is essential to ensuring teacher and student
preparedness for the ISTAR assessments.

o The
IDOE will share sample items for classroom use. These sampleitems will provide an
opportunity for teachers and studentsto interact with items aligned to the Indiana Academic
Standards.

. The
IDOE will make available a set of technology-enhanced items alsoforclassroom use. These
items will be hosted by QAl inan Experience College-and-Career Ready Alternate Assessment
environment. Students will engage with each of the technology-enhanced itemtypesthat will
be part of the 2015-2016 ISTAR assessment. The answer key will enable teachersto help
students make timely adjustmentsin their learning.

Scaling and Scoring the ISTAR assessments

Equating and Vertical Scaling

In order to have reliable and consistent results across years and grades, itis essential tohave a
consistent measurementscale. Equating will be used to put multiple testforms on the same
scale across years, and vertical scalingwill be used to put students’ ability onthe same scale in
order to measure students’ progress from grade to grade.

Equating

With a small population of alternate assessment students (approximately 800—-1,000 students
per grade level), equating based on item response theory (IRT) is not an adequate method since
it requiresa sample size of at least 500 or more responses for each item.

Two classical equating methods will be explored, mean equatingand linearequating with
random group design. A comparability study will be conducted between these two methods to
determine the measurement model that will provide the most accurate and stable results of
students’ yearly progress with a small sample size. In order to evaluate and compare the
performance of the two equating methods, the root-mean-squared deviation (RMSD) method
will be used.
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The comparability study and decision of the final classical equating method will be decided
after the initial data analysis.

Item Response Theory (IRT) refers to the theory underlying a family of statistical models. The
statistical model analyzes the data obtained from test questions, oritems. For the ISTAR
assessment, the Rasch Item Response Theory (IRT) model will be appliedto scaling ISTAR items.
Thisis a different model than used on Indiana’s other assessments due to the limited number
of students assessed using the ISTAR. The model uses the data to determine how difficult each
itemis and how well each item distinguishes students who do and do not have the skill being
tested by the item.

The ISTAR assessment design will meet two primary needs for scaling multiple forms of tests
across grades on a common scale via vertical linking. Vertical scaling, whichis one type of
linking, is a process of placing scores from two or more testson the same score scale when
those tests differin difficulty and content but are similarin the constructs measured. Vertical
linking will be accomplished usingthe common item design across grades. Through vertical
linking, a common scale will be set up across grades 3 to 8 and 10.

Test Administration Procedures (ISTAR)

In an effortto ensure fidelity of the administration and to build staff confidence, IDOE will
provide detailed directions forthe assessment. Policiesand procedures will be communicated
via WebEx presentations, question and answer sessions, and written materials. The Test
Coordinator’s Manual will provide guidance to district- and school-level staff responsibleforthe
administration of the assessment. The Examiner’s Manual will contain session-specific
directions, as well as appropriate practices before, during, and after testing. Test Coordinators,
Examinersand Proctors will be required to attend assessment-related training.

The IDOE will clearly delineate roles of staff with regard to assessments, including the following:

Superintendent

Over
sees educational program, including assessments
[ ]

Ensu
res development of a test security policy for the corporation and each individual school
[ ]

Impl
ements ethical testing practices and procedures
[ ]

Desig

nates Corporation Test Coordinator (CTC) and School Test Coordinator(s) (STC)
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Corporation Test Coordinator (District-level)

Provi
des direct oversight of assessment processes
[ ]

Disse
minates guidance related to assessment programs
[ ]

Deve

lops, communicates and implements procedures, protocols and training relative totest
security, test access and accommodations, custody of secure materials, and ethical testing
practices

[ ]

Serv
es as point-of-contact for the community (i.e., parents and media) related to assessment
programs
[ ]

Main
tains documentation of all test-related training at the corporation level, including training for
School Test Coordinators

Com
municates expectations and procedures for reporting unethical behavior
[ ]

Ensu
res accurate and timely reporting of results
[ ]

Facili
tates communication between the corporation and IDOE
Examiner/Proctor
[ ]

Atte
nds required corporation and/or school assessment training
[ ]

Revie

ws all examiner protocols and materials and administers assessments perexaminer’s manual
instructions
[ ]

Com
municatesto STC any testingirregularities orsecurity concerns

Ensu
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res implementation of ethical testing practices at all times

Moni
tors students throughout test sessions
[ ]

Impl
ements appropriately assessment accommodations, per the student’s |IEP or Service Plan
[ ]

Repo

rts any unethical practices or behavior before, during, and after testing

Test security will be taken seriously, and as part of the Indiana Code of Ethical Practices, any
staff memberwho will be associated with test administration will be required to attend test
security training and sign the Testing Integrity and Security Agreement. Indianawill implement
a formal process for schools and districts to report testingissues and irregularities.

The Office of Student Assessment will collaborate with the Office of Special Education and the
Office of English Learning and Migrant Education to identify, clarify, and disseminate guidance
regarding appropriate and acceptable accommodations for students with disabilities and those
students with disabilitieswho may also be English learners. An appendixinthe Indiana
Assessment Program Manual will be dedicated to providing guidance in order to maximize
studentaccess to the assessment. Accommodations policiesand procedures will be
communicated via WebEx presentations, Question and Answer sessions, and written materials.

Data Analysis: Documenting Assessment Validity and Reliability (ISTAR)
Reliability

The Standards for Educational and Psychological Testing (AERA, APA & NCME, 1999) referto
reliability as the “consistency of [a measure] when the testing procedure is repeatedon a
population of individuals orgroups.” A reliable assessmentisone that would produce stable
scores if the same group of students were to take the same test repeatedly without any fatigue
or memory of the test. As detailed below, the reliability of the ISTAR assessmentwill be
estimatedin four ways:

Inter
nal consistency is assessed using Cronbach’s alpha;

Cond
itional standard error of measurement (CSEM), as the reciprocal of the square root of the test
information function, is assessed at each scale score point;
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Class
ification consistency and accuracy are estimated to assess the reliability of achievementlevel
classifications; and

. Iltem
Information Function (lIF) is determined for each item.

Cronbach’s alpha, CSEM, classification consistency/accuracy, and IIF provide multiple methods
to examine the reliability of the assessments. Cronbach’s alpha operates at the content level
and provides estimates of reliability forstudentscores on a test. CSEM and classification
consistency/accuracy provide important information related to the achievementlevel
classifications. |IF provides measurementerror information based on the IRT model at the item
level.

Validity

The Standards for Educational and Psychological Testing define validity as “The degree to which
evidence and theory support the interpretations of test scores entailed by proposed uses of
tests. Validityis, therefore, the most fundamental considerationin developingand evaluating
tests.” (AERA, APA, & NCME, 1999, p. 9)

The purpose of test score validationis not to validate the test itself but to validate
interpretations of the test scores for particular purposes or uses. Test score validationisnota
quantifiable property but isan ongoing process, beginningat initial conceptualization and
continuingthroughout the entire assessment process. Every aspect of an assessment provides
evidence insupport of (or as a challenge to) its validity, including design, content specifications,
item development, psychometric quality, and inferences made from the results. There are
multiple sources of validity evidence, which are summarized below.

Evidence Based on Test Content. Documentation of the content domain, how the contentis
sampled and represented, and alignment of items to content standards will be articulated in
the Technical Report in the Item and Test Developmentsection. Thiswillillustrate how test
specification documents derived from earlier developmental activities, including the opti mal
test assembly process; guide the final phases of test developmentto achieve the operational
tests. It will also document the participation of Indiana educators in definingand prioritizing
content expectationsand inthe itemand test development processto support the content and
design of the ISTAR assessment. The knowledge, expertise, and professional judgment offered
by Indiana educators will supportthe content validity of the ISTAR test.

Evidence Based on Response Processes. The Technical Report's ltem and Test Development
section will describe how itemsfor the ISTAR test are carefully developedto measure at specific
depths of knowledge so that higherlevels of thinking are actually measured by items making
such claims.
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Evidence based on internal structure. Differential item functioning (DIF) and unidimensionality
will be examined and documented. DIF analyses will be conducted for two grouping factors:
gender(male and female) and ethnicity (White and African American). The two kinds of DIF
statistics will be Mantel-Haenszel and standardized mean difference (SMD). The
unidimensionality (oressential unidimensionality) assumption, whichisimportantto apply the
IRT model, is a testable hypothesis thatis commonly evaluated through Principal Components
Analysis (PCA). This analysis, using the correlation matrix, seeks evidence that a single primary
factor, which is the first principal component that accounts for much of the relationship among
test items, exists. Inaddition, the expertopinion of teachers will be relied uponto ensure that
the statistical results are not falsely positive.

Evaluating Assessment Alignment (ISTAR)

Indiana will contract with independent evaluators to analyze the alignment of ISTAR with
college- and career-ready alternate achievement 2014 Indiana Academic Standards in E/LA and
Mathematics in additionto the standards in Science and Social Studies.

Setting College- and Career-Ready Alternate Achievement Standards (ISTAR)

Performance Level Descriptors (PLDs) provide information to describe student performance. To
helpvalidate college- and career-ready alternate achievement standards, PLDs are developed
to describe levels of performance. Educator committees, partnering with IDOE Assessment
Content Specialists, work from the standards and define the skills that typify what students can
do at designated levels (e.g., Advanced, Proficient, Novice). PLDs provide additional
information/descriptions to show where students are along a continuum of achievinggoalsin
the college- and career- ready alternate achievement standards.

A variety of assessmentitemtypes can be used to validate achievement standards as well.

From traditional multiple-choice totechnology-enhanceditems (e.g., multiple-correct response,
drag-and-drop format), inferences can be made about student performance based on the
evidence received fromthe test questions. Each itemtype extracts evidence in unique ways to
get a fuller picture of student achievement (a picture of how students are progressing toward
mastering college- and career-ready alternate goals/standards).

In terms of setting cut scores, Indiana will conduct a Standards Setting procedure in the
summer of 2016. Facilitated by QAl measurementexperts, Indianaeducators will play an
important role in establishing expected student performance at designated levels.

Communicating Resultsto Students, Parents and Educators (ISTAR)

Indiana will provide data from ISTAR in the summer of 2016 to districts, schools, teachers,
studentsand parents inorder to documentstudent performance and to inform instruction.
One copy of the Individual Student Report will be printed per student and delivered tositesfor
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distribution to students/parents.

Online portals will provide individual student results and state, district and school summary
reports to educators. An option will be provided for school/district administrators to download
a testresults file electronically, viathe online portal. Secure access to the online portal will be
providedto all appropriate stakeholders. Access to differentreporttypes will be driven by the
login level privileges set, such as Administrator, User, and Teacher.

IDOE will use the data from ISTAR to design specificstatewide technical supportand
professional development foradministrators and teachers, and will provide resources for
parents based on information gained from the launch of the new college - and career-ready
ISTAR assessments. In addition, communication of results for ISTAR in grades 3-8 and 10 will
focus on these key components during 2016-17 and 2017-18.
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Implementation 2016-17 and Beyond

Indiana will continue to develop and administerthe alternate assessmentbased on Indiana’s
alternate Academic Standards for 2016-17 and beyond.

Indiana educators play an important role in the development of assessments. From
specifications and test blueprintdevelopment, to passage review, to content and
bias/sensitivity review, to standard setting, Indiana educators are an integral part of the
process, and the way in which those closestto the studentsinform assessment work is highly
valued.

Indiana’s Testing Advisory Committee is comprised of practitioners, including test coordinators,
school and district leaders, and teachers. This group meetsfour timesa year to discuss various
aspects of Indiana’s assessment system. These dedicated professionals provide feedback
regarding implementation of current assessments, as well as input for the development of new
ones.

Stakeholdergroups, including representatives fromthe principals’ association, superintendents’
association, teachers’ associations, private schools’ association, and others, are called upon to
respond to current and future assessment practices. These groups provide constructive
comments regarding facets of the assessment system that directly impact their colleagues.

The Office of Student Assessment hosts an “Assessment Monthly Overview” WebEx for Test
Coordinators year-round. Prior to the WebEx each month, the Office of Student Assessment
distributesan updated set of important information, including dates, reminders, and other
pertinent details, regarding each assessment program coordinated by the Indiana Department
of Education. During the WebEx, staff members from the Office of Student Assessment discuss
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updates, provide clarification, and respond to questions from the field regarding program
implementation.

Questions received from participantsin all of the above-mentioned activities serve to inform the
guidance created and disseminated by the Office of Student Assessment. All comments, both in the
form of observations and critiques, help to identify areasthat lack clarity—aswell as those that are most
helpful—which, in turn, fosters the distribution of improved communication and guidance regarding
Indiana’s assessments.

English Language Proficiency Assessment

At the time of the visitfor Part B monitoringin August 2013, IDOE had not joined the WIDA
consortium. Since then, IDOE has received an official Attorney General opinion that joiningthe
consortium will not violate HEA 1427 (1C Attachment 10). IDOE has also secured an approved
sole source to contract (1C Attachment 11) with the Wisconsin Centerfor Education Research.
Currently, IDOE is at the final stages of the contract work to jointhe WIDA consortium in order
to use the ACCESS test for English language proficiency. Thisis expectedto be completed
Summer of 2014.

In September of 2014, Indiana officially joined the World-Class Instructional Design and
Assessment (WIDA) consortium.

ACCESS and Alternate ACCESS was implemented in Spring of the 2014-2015 school year. The
Office of English Learning and Migrant Education and the Office of Student Assessment have
implemented a high quality plan for a smooth transition and implementation. IDOE has
reached out to various other states that have made the transition from LAS Links to ACCESS and
Alternate ACCESS. This has provided IDOE with particular insights and strategies for a smooth
transition. The Office of English Learning and Migrant Education has also beenin close contact
with the Title Il federal program officerto ensure compliance throughout the transition. The
offices will continue to work with WIDA, stakeholders, and English learnerleaders on the
transition. The planincludes webinars, workshops, technical assistance, updates, and timelines
to the field. IDOE will transitionto ACCESS 2.0 in the school year 2015-2016. IDOE will
coordinate with the WIDA Consortium to determine the implementation of the ACCESS 2.0
andand Alternate ACCESS, which will include training foradministrators, technology needs for
the online assessment, grade level specifications, and needed support. Technical assistance
and professional learning for the transition to ACCESS 2.0 and Alternate ACCESS will be based
upon stakeholderfeedbackand lessonslearned from the transition to ACCESS and Alternate
ACCESS.

Monitoring of the implementation of the assessments occurs through five methods. First,
testinginformationis collected through the Language Minority (LM) data collection. This
collection allows IDOE to analyze how many students have participatedin the new W-APT
placementtest and previous English language proficiency annual assessments. This collection
indicates how many students should be participating in the annual ACCESS and Alternate
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ACCESS assessments. Second, IDOE monitors through the Corporation Test Coordinator’s
registration and assessment management via the WIDA access system. This allows IDOE to
calculate who isand who is not accessing the system. Third, IDOE monitors through the Title
consolidated monitoringvisits, Title Il monitoring visits, Title Ill desktop monitoring, and the
state Non-English Speaking Program monitoring. Fourth, IDOE monitors through
implementation surveys. The surveys provide data on imple mentation and additional support
and technical assistance that may needto occur. Fifth, data will be analyzed after the
completion of the 2015 ACCESS assessment, Alternate ACCESS, and the ACCESS 2.0 in
subsequentyears. The expected analysis of ACCESS will be conducted in a similarformat so
that conclusions can be drawn that informs practice, policy, and procedures.

The Office of Student Assessmentand the Office of English Learning and Migrant Education
conducted a linking study during the Fall semesterof 2014 to analyze the WIDA standards in
comparison to Indiana’s new Academic Standards in E/LA, mathematics, and science. In
addition, a bridge study will be conducted inthe Spring 2015 through the fall of 2015 to
compare LAS Links assessment expectations with those of the WIDA ACCESS assessment. The
bridge study will provide information and guidance on transitioning to accountability measures
using the ACCESS assessment.

The IDOE will continue the administration of ACCESS 2.0 and Alternate ACCESS in Spring 2016
and Spring 2017. The IDOE will coordinate with the WIDA Consortium to determine the
implementation of the ACCESS 2.0 and Alternate ACCESS assessment which will include training
for administrators, technology needs for the online assessment, grade level specifications, and
needed support. Technical assistance and professional learning forthe continued
implementation of ACCESS 2.0 and Alternate ACCESS will be based upon stakeholderfeedback
and lessons learned from the transitionto ACCESS 2.0 and the continued use of Alternate
ACCESS.

Federal Flexibility for EL Students in Grades 3-8

While corporations are required to administer ISTEP+ math, science, and social studies
assessments to limited English proficient (LEP) students who have been enrolled in U.S. schools
for less than one year, the WIDA ACCESS for ELLs may be substituted for the E/LA portion of the
ISTEP+ assessment utilizing Federal Flexibility. Students that are considered newly enrolled are
those who enroll in schools within the United States after March 2, 2014 or less than 12
cumulative months. Federal Flexibility is a corporation-level decision for grades 3-8 and may not
be based on individual students or schools.

LEP students who first enrolled in a U.S. school prior to March 2, 2014 and have frequently
moved in and out of the U.S. might be eligible for this flexibility if their cumulative length of
enrollmentin U.S. schools has been less than 12 months. In order to be eligible, a student must
have never utilized the Federal Flexibility in the past. The school corporation needs to review
the student’s past educational record, including schooling in Indiana and other U.S. states, to
determine whether a student is eligible.

Page 150
Indiana’s July 14, 2015 Submission



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

IMPORTANT: For students that are provided this flexibility by their school corporation, data
submission is required in early May through the LEP/ISTEP+ collection. Information is available
through the STN community on Learning Connection. The chart below outlines how Federal
Flexibility may be utilized by school corporations over several test administration cycles.

Federal Flexibility for 10th Grade Cohort

While corporations are required to administer Algebra 1 and Biology 1 End of Course
Assessments (ECAs) to 10" grade limited English proficient (LEP) students who are enrolled in
those courses and who have been enrolled in U.S. schools for less than one year, the WIDA
ACCESS for ELLs may be substituted for the English 10 ECA utilizing Federal Flexibility. Students
that are considered newly enrolled are those who enroll in schools within the United States
after March 2, 2014 or have been enrolled for less than 12 cumulative months. School
corporations may choose from the scenarios provided on page 3 of this memorandum when
determining Federal Flexibility for their 10" grade cohort students.

LEP students who first enrolled in a U.S. school prior to March 2, 2014 and have frequently
moved in and out of the U.S. might be eligible for this flexibility if their cumulative length of
enrollmentin U.S. schools has been less than 12 months. In order to be eligible, a student must
have never utilized the Federal Flexibility in the past. The school corporation needs to review
the student’s past educational record, including schooling in Indiana and other U.S. states, to
determine whether a studentis eligible.

IMPORTANT: For students that are provided this flexibility by their school corporation, data
submission is required in early May through the LEP/ISTEP+ collection. Information is available
through the STN community on Learning Connection. The chart below outlines how Federal
Flexibility may be utilized by school corporations over several test administration cycles.

Federal Flexibility for 10th Grade Cohort

While corporations are required to administer Algebra 1 and Biology 1 End of Course
Assessments (ECAs) to 10" grade limited English proficient (LEP) students who are enrolledin
those coursesand who have been enrolledin U.S. schools for less than one year, the WIDA
ACCESS for ELLs may be substituted forthe English 10 ECA utilizing Federal Flexibility. Students
that are considered newly enrolled are those who enrollin schools withinthe United States
after March 2, 2014 or have been enrolled forlessthan 12 cumulative months. School
corporations may choose from the scenarios provided on page 3 of thismemorandum when
determining Federal Flexibility fortheir 10" grade cohort students.

Since the English 10 ECA is high stakes and associated with future graduation, careful
consideration must be given to determine the best option for these students as they work
towards fluency in English. In order to graduate, a student must pass the English 10 and Algebra
1 ECAs or fulfill the requirements of the GQE evidence-based waiver or work-readiness waiver.
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Both the GQE evidence-based and work-readiness waivers require a student to attempt to take
an ECA at every available opportunity after the completion of the second year of English credit
course.

Accountability:

For accountability purposes, recently arrived LEP students must take:
1) the ISTEP+ math, science and social studies assessments; AND
2) the E/LA ISTEP+/English 10 ECA OR the WIDA ACCESS for ELLs.

Important Notes

If Federal Flexibilityis utilized for students, ISTEP+ reports will indicate that the student’s score
is undetermined (UND), as these students would not have completed the E/LA portion of
ISTEP+. However, through the LEP/ISTEP+ data collection, accountability calculations will
account for corporations exercising Federal Flexibility.

Please note the Federal Flexibility does not apply to IREAD-3. IREAD-3 is a state-required
assessment and there is no flexibility regarding LEP students’ participation. However, these
students are still provided accommodations according to their Individual Learning Plans (ILP)
and qualify for the Good Cause Exemptionin accordance with the decision of an ILP committee.

What are the key provisions of this flexibility?
. Onlystudents who are foundto be limited English proficient (eitherviathe LAS links
placement, LAS Links annual exam, or W-APT) AND have beenenrolledin U.S. schools
after March 2, 2014, or for lessthan 12 months qualify for this flexibility.

The flexibility can only be used once in a student’s educational career in the U.S.

. Thetimein U.S. schoolis cumulative and does not have to be 12 consecutive months. If
an LEP student movesin and out of the country, the school must use the total amount
of timein U.S. schools to determine whetherthe student has been enrolled less than 12
months.

“U.S. schools” includes schoolsin the 50 states and the District of Columbia. It does NOT
include schoolsin Puerto Rico, the outlying areas, or the freely associated states.
Students who come to the United States from Puerto Rico, for example, where Spanish
is the primary language of instruction, would not be considered to have beenenrolledin
U.S. schools while in Puerto Rico. Thus, LEP studentsfrom Puerto Rico would be
includedinthe definition of recently arrived LEP studentsfor purposes of these
regulations. PLEASE note that this differs from the immigrant status of a student, as a
student from Puerto Rico is not considered an immigrant.

. Astudent must have first taken the LAS links placement test and considered limited
English proficientto be eligible. The student must take the next WIDA ACCESS for ELLs
administrationin order to qualify for this Federal Flexibility. Indiana may exempta
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studentfrom one annual administration of the E/LA portion only. The LEP student will
still participate in other state content area assessmentsincluding math, science, and
social studies, if applicable.

e Nothingabout the flexibility regarding assessment or accountability for LEP students
includedinthese regulations relieves the Indiana Department of Education, local
education agencies (such as school corporations or charter schools), or schoolsfrom
theirresponsibilitiesto serve LEP students. The regulationsin no way diminishthe
responsibility forschoolsto provide appropriate instruction to recently arrived LEP
students so that they can gain English language skills and master content knowledge in
reading/language arts, mathematics, and science.

Indiana ESEAFlexibility High-Quality Plan for Assessments: ISTEP+ for Grades 3-8 and End of Course Assessments
1.C Develop and Administer Annual, Statewide, Alighed, High-Quality Assessments that Measure Student Growth

Indiana will ensure implementation of a high-quality plan that details the steps IDOE will take to administer in the 2014-
2015 school year high-quality assessments, as defined in the USED ESEA Flexibility document.

Key Components

NoupkrwnN

1. The process and timeline for development of test blueprints and item specifications
The review and selection of items for inclusion in the assessments
Scaling and scoring procedures to be used
Test administration procedures, including selection and use of appropriate accommodations
Data analyses proposed to document validity and reliability of the assessments
An independent evaluation of alighnment of the assessments with the State’scollege- and career-ready standards
The process and timeline for setting college-and career-ready achievement standards and the method and
timeline to validate those achievement standards
8. Meaningful report formatsto communicate results tostudents, parents, and educators
9. Nextsteps interms of 2015-16 assessment

Key Component #1

The process and timeline for development of test blueprints and item specifications

Key milestones and Detailed Party Evidence Resources Significant
activities timeline responsible obstacles

The fully operational | ISTEP+: Office of Meeting invitations | Office of Student No current
assessments based May/June Student and secure Assessment Subject obstacles
on college-and 2014 Assessment; specification Matter Experts
career-ready ECAs: CTB/McGraw- | documents
standards are being | August 2014 Hill; Questar
designed in COMPLETE Assessment

partnership with

Indiana’svendors,
CTB/McGraw-Hill

(CTB) and Questar
Assessment,
Incorporated (QAl).
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During meetings
facilitated by CTB
for ISTEP+ and QAI
for ECAs,
Assessment Content
Specialists from the
Indiana Department
of Education (IDOE)
work alongside
Indiana educatorsto
establish item
specifications and
clarifications. The
work on item
specifications and
standards
prioritizationis
assisting the IDOE in
deriving the test
blueprints.

Depth of Knowledge
(DOK) is assigned to
each standard,
reflecting the
complexity of the
standard, rather
than the difficulty.
In addition, each
standard is assigned
a “weight” in order
to determine
prioritization. An
assignment of “3”
represents essential
content and skills
that students must
know and be able to
do in order to be
successful atthe
next level of
learning—whether
thatis for the next
grade level or
course, or for the
next topic within the
content domain. An
assignment of “2”
represents

ISTEP+:
May/June
2014

ECAs:
August 2014
COMPLETE

Office of
Student
Assessment;
CTB/McGraw-
Hill; Questar
Assessment

Meeting invitations and
secure specification
documents

Office of Student
Assessment
Subject Matter
Experts

No current
obstacles
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important content
and skills that
students must learn;
an assignment of
“1” represents
introductory
content that
students must be
familiar with; and an
assignment of “0”
represents content
and skills that are
best assessed in the
classroom.

Educators are also
assigning item
formats to each
standard. Item
formats include the
following: multiple-
choice, gridded-
response,
constructed-
response, extended-
response, a writing
prompt and
technology-
enhanced items. In
addition, educators
are developing
specifications and
limits in order to
clarify the intention
of eachstandard, to
describe
appropriate ways in
which to assess each
standard, to identify
appropriate
language and
vocabulary, to
establish any
content limits, and
to provide examples
of appropriate
content and
contexts.

ISTEP+:
May/June
2014

ECAs:
August 2014
COMPLETE

Office of
Student
Assessment;
CTB/McGraw-
Hill; Questar
Assessment

Meeting invitations and
secure specification
documents

Office of Student
Assessment
Subject Matter
Experts

No current
obstacles
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During meetings ISTEP+: Office of Meeting invitations and | Office of Student | No current
facilitated by CTB Early June Student secure passage selection | Assessment obstacles
and QAl, 2014 Assessment; documents Subject Matter

Assessment Content | ECAs: CTB/McGraw- Expert

Specialists from the | September Hill; Questar

IDOE work alongside | 2014 Assessment

Indiana educatorsto | COMPLETE

analyze and identify

appropriate college-

and career-ready

reading passages.

Both single- and

paired-passages are

selected for the

item development

phase of test design.

Professional item ISTEP+: CTB/McGraw- | Secure items provided Office of Student | No current
writers will create June/luly Hill; Questar | for IDOE review Assessment obstacles
items specifically 2014 Assessment Subject Matter

aligned to Indiana’s | ECAs: Experts

college- and career- | September/

ready 2014 Indiana October 2014

AcademicStandards | COMPLETE

based on the
specifications and
limits identified by
Indiana educators.
Items will meetall
interoperability
requirements.

Key Component #2

The review and selection of items for inclusion in the assessments (including through piloting)

Indiana’s July 14, 2015 Submission

Key milestones and Timeframe Party Evidence Resources Significant
activities responsible obstacles

Educators and other | ISTEP+: Office of Meeting invitations Office of Student No current
stakeholders from Early August Student and secure Assessment obstacles
across the statewill | 2014 Assessment; specification Subject Matter
attend Content ECAs: CTB/McGraw- | documents Experts

Review Meetings November Hill; Questar
and Bias/Sensitivity 2014 Assessment

Review Meetings. COMPLETE

Participants will
verify that eachitem

is: 1) alignedto a

college- and career-

ready Indiana
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Academic Standard;
2) accurateand
appropriate for
grade level and
difficulty range; 3)
clearly statedand
unambiguous; 4)
appropriate for the
assigned DOK; and
5) free of biasor
content that s
sensitive to one or
more population
subgroups.

Indiana will pilot ECAs: Office of Secure test forms Office of Student Technology
new items during December Student Assessment staff; availability in
the Early Winter 2014 - Assessment; Questar schools
ECA retest January 2015 | Questar Assessment staff
administration to COMPLETE Assessment
obtain preliminary
statistics that will
assist initem
selection for
administration of
the Spring 2015
ECAs.
CTB and IDOE ISTEP+: Office of Secure test maps and | Office of Student No current
Assessment Content | Fall 2014 Student forms Assessment obstacles
Specialists will work | ECAs: Assessment; Subject Matter
to select items and LateJanuary/ | CTB/McGraw- Experts
build test forms. early Hill; Questar
Also, ancillary February Assessment
documents will be 2015
createdand COMPLETE
published, including
Examiner’s Manuals,
Practice Tests, and
reference sheets.
Beginning in late ISTEP+: Office of Professional Office of Student No current
summer and Late Summer/ | Student development Assessment staff obstacles
extending Fall 2014 Assessment materials
throughout the fall, | COMPLETE
the IDOE will
provide professional
development
designed to assist
teachersin
understanding how
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the new E/LA and
Mathematics
standards will be
assessed on ISTEP+.
Teacher training will
focus on avariety of
topics, including
how to use the
Instructional and
Assessment
Guidance released
in August to
prioritize content
standards, as well as
how to plan
classroom
assessment
activities that
encompass the full
Depth of Knowledge
(DOK) range.

Providing
assessment-related
resources is
essential to ensuring
teacher and student
preparedness for
the ISTEP+
assessment based
on new E/LAand
Mathematics
college-and-career
ready Indiana
Academic
Standards.

e |In
September,
the IDOE
will share
sample
applied
skills items
for
classroom
use. These
sample
items and
their

ISTEP+:
September
2014 - June
2015
Ongoing

Office of
Student
Assessment;

CTB/McGraw-

Hill

Practice materials,
sample items,

formative
assessments

Office of Student
Assessment staff

No current
obstacles
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accompanyi
ng rubrics
will provide
an
opportunity
for teachers
and
students to
interact
with more
rigorous
open-ended
items.

In October,
the IDOE
will make
available a
set of
technology-
enhanced
items also
for
classroom
use. These
items will be
hosted by
CTBinan
Experience
College-and-
Career
Ready
Assessment
environmen
t. Students
will engage
with each of
the
technology-
enhanced
item types
that will be
part of the
Spring 2015
ISTEP+
assessment.
The answer
key will
enable
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teachersto
help
students
make timely
adjustments
in their
learning.

e Duringthe
2014-15
school year,
the Acuity
E/LA and
Mathematic
s
diagnostic/f
ormative
assessments
for students
in grades 3-
8 will focus
exclusively
on the new
standardsin
order to
monitor
student
progress
and provide
teachers
with
meaningful
feedback
regarding
student
learning.

In terms of piloting
the new test items,
the Spring 2015
ISTEP+ assessment
will follow an
operationalizedfield
test design. Other
states, such as
Maryland and
Colorado, have
adopted this
psychometric
method of test

ISTEP+:
Spring 2015
Ongoing

Office of
Student
Assessment;
CTB/McGraw-
Hill

Secure test forms

Office of Student
Assessment staff;
CTB/McGraw-Hill
staff

Technology
availability in
schools
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design for which
CTB has extensive
experience. In
Maryland, for
example, all
operationalized field
test items have
been included in the
Maryland School
Assessment (MSA),
and in the Colorado
Transitional
Assessment
Program (TCAP),
about 25% of the
forms include
operationalized
items. For the
ISTEP+ 2015 test
design, IDOE and
CTB will carefully
consider students’
testing time, the
number of test
forms, and required
number of items per
form for score
reporting and
standard setting.

The Spring 2015
ISTEP+test forms
will include field test
items only. IDOE
Content experts,
CTB Content
experts, and CTB
Research will
analyze students’
performance on
these items to
carefully select the
operational items by
considering the
statisticaland
psychometric
quality of the items
and the 2015 test
blueprints, based on

Spring 2015
Ongoing

Office of
Student
Assessment;
CTB/McGraw-
Hill

Secure test forms

Office of Student
Assessment staff;
CTB/McGraw-Hill
staff

Technology
availability in
schools
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the new college-
and career-ready
Indiana Academic
Standards which
were adopted in
April 2014.

The Spring 2015
ISTEP+field test
items include new
types of items that
will be thoroughly
reviewed and
considered. Additio
nal items of each
type will be included
on the Spring 2015
ISTEP+assessment
to ensure plenty of
quality items are
available. All field
test items will be
meticulously
checked by IDOE
Content experts and
CTB Content experts
during a
comprehensive item
review process to
ensure quality of
new item types.

Spring 2015
Ongoing

Office of
Student
Assessment;
CTB/McGraw-
Hill

Secure test forms

Office of Student
Assessment staff;
CTB/McGraw-Hill
staff

Technology
availability in
schools

Beginning in late fall
and extending
through January,
the IDOE will
provide professional
development
designed to assist
teachersin
understanding how
the new E/LA and
Mathematics
standards will be
assessed on the
ECAs. Teacher
training will focus
on providing
Opportunity to
Learn for students

ECAs:
November
2014 — March
2015
COMPLETE

Office of
Student
Assessment;
Questar
Assessment

Practice materials,
sample items,
formative
assessments

Office of Student
Assessment staff

No current
obstacles
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and on ensuring
that practitioners
understand the
need to update
current ECAs.
Additionally, the
professional
development will
include specifics on
how to plan
classroom
assessment
activities that
encompass the full
Depth of Knowledge
(DOK) range.

Providing
assessment-related
resources is also
essential to ensuring
teacher and student
preparedness for
the ECA
assessments based
on new E/LAand
Mathematics
college-and-career
ready Indiana
Academic
Standards.

e |In
December,
the IDOE
will share
sample
applied
skills items
for
classroom
use. These
sample
items and
their
accompanyi
ng rubrics
will provide
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an
opportunity
for teachers
and
students to
interact
with more
rigorous
open-ended
items.

In January,
the IDOE
will make
available a
set of
technology-
enhanced
items for
classroom
use, as
student
engagement
with these
new item
types is
essential.

The IDOE is
currently
working
with the
Acuity
vendor,
CTB,
regarding
the
potential to
add college-
and career-
ready
content
experiences
into the
existing
Acuity
Algebral
and Acuity
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English 10

programsto

support

teaching

and

learning.
As the ECAs serve as | ECAs: Office of Secure test forms Office of Student Technology
Indiana’s Early Winter | Student Assessment staff; availability in
Graduation 2014-15; Assessment; Questar schools;
Qualifying Spring 2015 Questar Assessment staff
Examination (GQE), | Ongoing Assessment Clear

the transition
includes curricular
and instructional
alignment, with a
focus on the legal
and policy issues
regarding a diploma
as a property right.
The IDOE is working
with QAI to
supplement existing
ECAs with one or
more sessions to
expand the content
of testitems,
enabling Indiana to
assess the full range
of the college- and
career-ready
Indiana Academic
Standards in the
spring of 2015 as
required by
Indiana’s ESEA
Flexibility Waiver.
Indiana will pilot
new items during
the Early Winter
ECA retest
administration to
obtain preliminary
statistics that will
assist in item
selection for
administration of
the Spring 2015
ECAs.

communication
regarding the
Algebral and
English 10 End of
Course
Assessments as
the graduation
examination and
as accountability
assessments
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Student
performance on the
ECAs will be
measured in two
ways beginning in
the spring of 2015:
1) Student
performance on
ECA items
aligned to
Indiana’snew
college- and
career-ready
standards will
be used to
calculate
accountability.
2) Student
performance on
the “current
ECA content”
that comprises
Indiana’s
Graduation
Qualifying
Examination
(GQE) will
determine
whether the
student has met
the graduation
examination
requirement.

The ECAs will
continue to serve as
the GQE until a new
assessment is
developed in 2015-
16. A phased-in
approach will be
utilized when
Indiana implements
a new GQE in order
to provide students
with sufficient
notice regarding
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their graduation
examination
requirement.

Key Component #3

Scaling and scoring procedures to be used

Key Milestones and Detailed Party Evidence Resources Significant
activities Timeline Responsible obstacles

Item Response Summer 2015 | CTB/McGraw- | Scaling and scoring Office of Student No current

Theory (IRT) refers Hill procedures in Assessment staff obstacles

to the theory Technical Report

underlying a family
of statistical models.
The statistical model
analyzes the data
obtained from test
questions, or items.
For the ISTEP+ test,
two models will be
used. The three-
parameter logistic
(3PL) and two-
parameter partial-
credit (2PPC) Item
Response Theory
(IRT) models will be
applied toscaling
ISTEP+items. The
3PL model will be
used for multiple-
choice (MC) items,
and 2PPC model will
be used for the
open-ended items,
such as constructed-
response items,
gridded-response
items, and
technology-
enhanced items.
The two models will
be used in
combination with
test datato
characterize items
and generate
student scale
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scores. Both models
use thedatato
determine how
difficult eachitemis
and how well each
item distinguishes
students who do
and do not have the
skill being tested by
the item. The 3PL
model also
describes the
degree to which
students canguess
the correct answer

to each item.
The ISTEP+ Summer 2015 | CTB/McGraw- | Scaling and scoring Office of Student No current
assessment design Hill procedures in Assessment staff obstacles

will meet two
primary needs for
scaling multiple
forms of tests across
gradeson a
common scale via
vertical linking.
Vertical scaling,
which is one type of
linking, is a process
of placing scores
from two or more
tests on the same
score scale when
those tests differ in
difficulty and
content but are
similar in the
constructs
measured. Vertical
linking will be
accomplished using
the common item
design across
grades. Through
vertical linking, a
common scale will
be set up across
grades3 to 8.

Technical Report
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The 3PL model will
be used to score the
ECAs, and students’
scores on both
ISTEP+and ECAs will
be estimated using
the patternscoring
method based on
IRT. IRT pattern
scoring incorporates
item information,
such as how difficult
anitem is for
students to
formulate a correct
response. In
contrast, raw
scoring or number-
correct scoring
simply notes
whether the student
answered the item
correctly. With
patternscoring,
students who have
the same number
correct scores can
have different scale
scores.

Summer 2015

CTB/McGraw-
Hill; Questar
Assessment

Scaling and scoring
procedures in
Technical Report

Office of Student
Assessment staff

No current
obstacles

Key Component #4

Test administration procedures, including selection and use of appropriate accommodations
Party

Indiana schools will
administer ISTEP+
and ECAs based on
college- and career-
ready standards.
Item types will
include writing
prompts,
constructed-
response, extended-
response, multiple-
choice, gridded-
response, and
technology-

Spring 2015
Ongoing

Responsible
Office of
Student
Assessment;
Office of
Special
Education;
CTB/McGraw-
Hill; Questar
Assessment

Evidence

Test materials, examiner’s

Resour
ces
Office

manuals, test coordinator manual, | of

WebEx trainings

Studen
t
Assess
ment
Staff;
Office
of
Special
Educati
on
Staff

Significant

obstacles
No current
obstacles
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enhanced.

In an effort to
ensure fidelity of
the administration
and to build staff
confidence, the
IDOE will provide
detailed directions
for the assessment.
Policies and
procedures will be
communicated via
WebEx
presentations,
Question and
Answer sessions,
and written
materials. The Test
Coordinator’s
Manual will provide
guidance to district-
and school-level
staff responsible for
the administration
of the assessment.
The Examiner’s
Manual will contain
session-specific
directions, as well as
appropriate
practices before,
during, and after
testing. Test
Coordinators,
Examiners and
Proctors will be
required to attend
assessment-related
training.

Spring 2015
Ongoing

Office of
Student
Assessment;
CTB/McGraw-
Hill; Questar
Assessment

Test materials, examiner’s
manuals, test coordinator manual

Office
of
Studen
t
Assess
ment
Staff

No current
obstacles

The Office of

Student Assessment
will collaborate with
the Office of Special

July 2014 -
February
2014
COMPLETE

Office of
Student

Assessment;
Office of

Test materials, examiner’s
manuals, test coordinator manual,
WebEx trainings

Office
of
Studen
t

No current
obstacles
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Education and the
Office of English
Learning and
Migrant Education
to identify, clarify,
and disseminate
guidance regarding
appropriate and
acceptable
accommodations for
Students with
Disabilities and
English Learners. An
appendix in the
Indiana Assessment
Program Manual
will be dedicatedto
providing guidance
in order to maximize
student access to
the assessment.
Accommodations
policies and
procedures will be
communicated via
WebEx
presentations,
Question and
Answer sessions,
and written
materials.

Special
Education

Assess
ment
Staff;
Office
of
Special
Educati
on
Staff

Test security will be
taken seriously, and
as part of the
Indiana Code of
Ethical Practices,
any staff member
who will be
associated with test
administration will
be required to
attendtest security
training and sign the
Testing Integrity and
Security Agreement.
Indiana will
implement a formal
process for schools

August 2014 -
June 2015
Ongoing

Office of
Student
Assessment

WebEx trainings, Indiana
Assessment Program Manual

Testing
issues
and
irregul
arities
report
forms

No current
obstacles
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and districts to
report testing issues
and irregularities.

The IDOE will clearly
delineate roles of
staff with regardto
assessments,
including the
following:
Superintendent
e Qversees
educational
program,
including
assessments
e Ensures
developmen
t of a test
security
policy for
the
corporation
and each
individual
school
e Implements
ethical
testing
practices
and
procedures
e Designates
Corporation
Test
Coordinator
(CTC) and
School Test
Coordinator
(s) (STC)

August 2014 -
June 2015
Ongoing

Office of
Student
Assessment

WebEx trainings, Indiana
Assessment Program Manual

Roles
and
respon
sibilitie
s
docum
ent

No current
obstacles

Corporation Test
Coordinator
(District-level)

e Provides
direct
oversight of
assessment
processes

August 2014 -
June 2015
Ongoing

Office of
Student
Assessment

WebEx trainings, Indiana
Assessment Program Manual

Roles
and
respon
sibilitie
3
docum
ent

No current
obstacles
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Disseminate
s guidance
relatedto
assessment
programs
Develops,
communicat
esand
implements
procedures,
protocols
and training
relative to
test
security,
test access
and
accommoda
tions,
custody of
secure
materials,
and ethical
testing
practices
Serves as
point-of-
contact for
the
community
(i.e., parents
and media)
relatedto
assessment
programs
Maintains
documentat
ion of all
test-related
training at
the
corporation
level,
including
training for
School Test
Coordinator
S
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Communica
tes
expectation
sand
procedures
for
reporting
unethical
behavior
Ensures
accurate
and timely
reporting of
results
Facilitates
communicat
ion between
the
corporation
and the
IDOE

Examiner/Proctor

Attends
required
corporation
and/or
school
assessment
training
Reviews all
examiner
protocols
and
materials
and
administers
assessments
per
examiner’s
manual
instructions
Communica
testo STC
any testing
irregularitie
s or security
concerns

August 2014 —
June 2015
Ongoing

Office of
Student
Assessment

WebEx trainings, Indiana
Assessment Program Manual

Roles
and
respon
sibilitie
s
docum
ent

No current
obstacles
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e Ensures
implementa
tion of
ethical
testing
practicesat
all times

e Monitors
students
throughout
test sessions

e |mplements
appropriatel
y
assessment
accommoda
tions, per
the
student’s
IEP, ILP,
Section 504
Plan or
Service Plan

e Reportsany
unethical
practices or
behavior
before,
during, and
after testing

Key Component #5

Data analyses proposed to document validity and reliability of the assessments

Key Milestones and Detailed Party Evidence Resources Significant
activities Timeline Responsible obstacles
Reliability Summer 2015 | CTB/McGraw- | Validity and Dffice of Student No current
The Standards for Hill; Questar | reliability Assessment staff (time | obstacles
Educational and Assessment components in to review validity and
Psychological Technical Report reliability statements/
Testing (AERA, APA arguments)

& NCME, 1999)
refer to reliability as
the “consistency of
[a measure] when
the testing
procedure is
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repeatedon a
population of
individuals or
groups.” Areliable
assessment is one
that would produce
stable scores if the
same group of
students were to
take the same test
repeatedly without
any fatigue or
memory of the test.
As detailed below,
the reliability of the
ISTEP+ assessment
will be estimatedin
four ways:

e |Internal
consistency
is assessed
using
Cronbach’s
alpha;

e Conditional
standard
error of
measureme
nt (CSEM),
asthe
reciprocal of
the square
root of the
test
information
function, is
assessed at
each scale
score point;

e (lassificatio
n
consistency
and
accuracyare
estimated
to assess
the
reliability of
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achievemen
t level
classificatio
ns; and
e |tem
Information
Function
(IF) is
determined
for each
item.
Cronbach’s alpha,
CSEM, classification
consistency/accurac
y, and IIF provide
multiple methods to
examine the
reliability of the
assessments.
Cronbach’s alpha
operates at the
content level and
provides estimates
of reliability for
student scores on a
test. CSEM and
classification
consistency/accurac
y provide important
information related
to the achievement
level classifications.
IIF provides
measurement error
information based
on the IRT model at
the item level.

Validity

The Standards for
Educational and
Psychological
Testing define
validity as “The
degree to which
evidence and theory
support the
interpretations of
test scores entailed

Summer 2015

CTB/McGraw-
Hill; Questar
Assessment

Validity and
reliability
components in

Technical Report

Office of Student
Assessment staff (time
to review validity and
reliability statements/
arguments)

No current
obstacles
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by proposed uses of
tests. Validity is,
therefore, the most
fundamental
consideration in
developing and
evaluating tests.”
(AERA, APA, &
NCME, 1999, p. 9)
The purpose of test
score validation is
not to validate the
test itself but to
validate
interpretations of
the test scores for
particular purposes
or uses. Testscore
validation is not a
guantifiable
property but is an
ongoing process,
beginning at initial
conceptualization
and continuing
throughout the
entire assessment
process. Every
aspect of an
assessment provides
evidence in support
of (or as a challenge
to) its validity,
including design,
content
specifications, item
development,
psychometric
quality, and
inferences made
from the results.
There are multiple
sources of validity
evidence, which are
summarized below.
Evidence Based on
Test Content.
Documentation of
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the content domain,
how the content is
sampled and
represented, and
alignment of items
to content
standards will be
articulatedin the
Technical Reportin
the Itemand Test
Development
section. This will
illustrate how test
specification
documents derived
from earlier
developmental
activities, including
the optimal test
assembly process,
guide the final
phases of test
development to
achieve the
operational tests. It
will also document
the participation of
Indiana educatorsin
the itemand test
development
process to support
the contentand
design of the ISTEP+
assessment. The
knowledge,
expertise, and
professional
judgment offered by
Indiana educators
will support the
content validity of
the ISTEP+test.

Evidence Based on
Response Processes.
The Technical
Report's ltemand
Test Development
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section will describe
how items for the
ISTEP+test are
carefully developed
to measure at
specific depths of
knowledge so that
higher levels of
thinking are actually
measured by items
making such claims.

Evidence based on
internal structure.
Differentialitem
functioning (DIF)
and
unidimensionality
will be examined
and documented.
DIF analyses will be
conducted for two
grouping factors:
gender (maleand
female) and
ethnicity (White and
African American).
The two kinds of DIF
statistics will be
Mantel-Haenszel
and standardized
mean difference
(SMD). The
unidimensionality
(or essential
unidimensionality)
assumption, which
is importantto
apply the IRT model,
is atestable
hypothesis that is
commonly
evaluatedthrough
Principal
Components
Analysis (PCA). This
analysis, using the
correlation matrix,
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seeks evidence that
a single primary
factor, which is the
first principal
component that
accounts for much
of the relationship
among test items,
exists.

Key Component #6

An independent evaluation of alignment of the assessments with the State’s college- and career-ready standards

Key Milestones and

Detailed

Party

Evidence

Resources

Significant

activities
Indiana will contract
with independent
evaluators to
analyze the
alignment of ISTEP+
and ECAs with
college- and career-
ready 2014 Indiana
Academic Standards
in E/LA and
Mathematics.

Timeline
Summer 2015

Responsible
Independent
third-party

Alignment Report

Indiana Academic
Standards

obstacles
No current
obstacles

Key Component #7

The process and timeline for setting college-and career-ready achievement standards and the method and timeline to

validate those achievement standards

Key Milestones and
activities

Detailed
Timeline

Party
Responsible

Evidence

Resources

Significant
obstacles

Performance Level
Descriptors (PLDs)
provide information
to describe student
performance. To
help validate
college- and career-
ready achievement
standards, PLDsare
developed to
describe levels of
performance.
Educator

Summer 2015

Office of
Student
Assessment;
CTB/McGraw-
Hill; Questar
Assessment

Meeting
invitations and
secure standard
setting materials

Office of Student
Assessment Subject
Matter Experts

No current
obstacles
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committees,
partnering with the
IDOE Assessment
Content Specialists,
work from the
standards and
define the skills that
typify what students
candoat
designated levels
(e.g., Advanced,
Proficient, Novice).
PLDs provide
additional
information/descrip
tions to show where
students arealong a
continuum of
achieving goalsin
the college- and
career-ready
achievement
standards.

A variety of
assessment item
types can be used to
validate
achievement
standards as well.
From traditional
multiple-choice to
open-ended
responses to
technology-
enhanced items
(e.g., multiple-
correct response,
select text, drag-
and-drop format,
equation and
expression entry),
inferences can be
made about student
performance based
on the evidence
received from the
test questions. Each
item type extracts

Page 182
Indiana’s July 14, 2015 Submission




U.S. DEPARTMENT OF EDUCATION

ESEA FLEXIBILITY — REQUEST

evidence in unique
ways to get a fuller
picture of student
achievement (a
picture of how
students are
progressing toward
mastering college-
and career-ready
goals/standards).

In terms of setting
cut scores, Indiana
will use the
Bookmark Standard
Setting procedure in
the summer of
2015. Facilitated by
CTB and QA
measurement
experts, Indiana
educators will play
an important role in
establishing
expected student
performance at
designated levels.

Students’ scores will
be tracked
longitudinally to
validate increasing
degree of college-
and career-
readiness over time.

Spring 2016
and beyond

Office of
Student
Assessment;
test
contractor

Longitudinal data
regarding college-
and career-
readiness of
students as
measured by
assessments in
subsequent grade
levels

N/A

No current
obstacles

Key Component #8

Meaningful report formats to communicate results to students, parents, and educators

Key Milestones and

activities

Detailed
Timeline

Party
Responsible

Evidence

Resources

Significant
obstacles

Indiana will provide
data from ISTEP+
and the ECAsin the
summer of 2015 to
districts, schools,
teachers, students
and parents in order

Summer 2015

Office of
Student
Assessment;
CTB/McGraw-
Hill; Questar
Assessment

Feedback
regarding utility of
assessment
results from
schools, districts,
and parents

Office of Student
Assessment staff

No current
obstacles
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to document
student
performance and to
inform instruction.
One copy of the
Individual Student
Report will be
printed per student
and delivered to
sites for distribution

to students/parents.

Online portals will
provide individual
student results and
state, district and
school summary
reports to
educators. An
option will be
provided for
school/district
administrators to
download a test
results file
electronically, via
the online portal.
Secure access to the
online portal will be
provided to all
appropriate
stakeholders.
Access to different
report types will be
driven by the login
level privileges set,
such as
Administrator, User,
and Teacher.

The IDOE will use
the data from
ISTEP+and the ECAs
to design specific
statewide technical
support and
professional
development for
administrators and

Fall 2015

Office of
Student
Assessment

Professional
development
materials; parent-
based resources

Office of Student
Assessment staff

No current
obstacles
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teachers, and will
provide resources
for parents based
on information
gained from the
launch of the new
college- and career-
ready assessments.

The ISTEP+ Group Spring 2015 Office of Report copies Data collection to No current
Performance Matrix Student matchteachers with obstacles
report will be Assessment; students

delivered to CTB/McGraw-

teachers, showing a Hill

year-to-year growth
of their students by
subject area. The
model for this
report is based on a
vertical scaling
approach and
comparing Scale
Score and
Performance level
across current and
previous year
results.

Key Component #9

Next steps in terms of 2015-16 assessment

Key Milestones and Detailed Party Evidence Resources Significant

activities Timeline Responsibl obstacles
e

Indiana will seek July 2014 - Office of Meeting agendas | Backgroundon No current
one or more December 2014 | Student Indiana’scurrent obstacles
vendors to provide COMPLETE Assessmen assessment system;

high-quality t information regarding

assessments based assessments moving

on Indiana’scollege- forward

and career-ready
Academic Standards
for 2015-16 and
beyond. Indiana will
require assessments
that matchthe
depth, breadth, and
rigor of Indiana’s
standards;
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accurately measure
student progress
toward college- and
career-readiness;
and provide valid
data to inform
teaching and
learning. Indiana
will require new
vendor(s) to clearly
delineate the way in
which they propose
to build future high-
quality assessments
for the purposes of
informing
instruction and
providing
accountability
measures.

Indiana will utilize
valuable resources
from CCSSO in
designing the
request for proposal
and in analyzing
responses to the
RFP, including
States’ Commitment
to High-Quality
Assessments Aligned
to College- and
Career-Readiness
and Criteria for
Procuring and
Evaluating High-
Quality
Assessments.
Indiana will
collaborate with
CCSSO staff
members
throughout the
procurement and
implementation
phases to maximize
the expertise
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available to states
while transitioning
to new assessment
vendor(s) as current
contractsexpire in
the summer of
2015.

In early spring of July 2014 - Office of Request for Rubric createdto use in | No current
2014, November 2014 | Student Proposals analyzing and obstacles
Superintendent Ritz | COMPLETE Assessmen | document evaluating responses
appointed members t
of the State Board
of Educationto
serve on the
Assessment
Subcommittee. This
group is involved in
the process of
selecting vendor(s)
to deliver Indiana’s
assessments
beginning in 2015-
16 and beyond. The
information below
provides details of
Indiana’splan
moving forward
regarding
assessments.
Release Response Deadline for Office of Indiana CCSSO publications, No current
for Information (RFI) | responses: June | Student Department of States’ Commitment to | obstacles
in late May 6, 2014, 3:00 Assessmen | Administration High-Quality
p.m. Eastern t documentation Assessments Aligned to
COMPLETE College- and Career-
Readiness and Criteria
for Procuring and
Evaluating High-Quality
Assessments
Presentations from Assessment Office of Secure RFI List of questions for No current
six vendors to Subcommittee Student responses Assessment obstacles
further explain RFI members Assessmen Subcommittee
responses attended t members to ask during
presentations presentations
on June 12,
2014.
COMPLETE
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Assessment-related
resolution
presented to
Indiana’s Education
Roundtable for
review and approval

Staff from the
Indiana
Department of
Education and
State Board of
Education
collaborated on
decisions that
need to be
made as new
assessments are
designed and
developed for
resolution
presented on
June 23, 2014.
COMPLETE

Office of
Student
Assessmen
t

Meeting minutes

Resolution

No current
obstacles

Assessment-related
resolution
presented to State
Board of Education
for review and
approval

Meeting
scheduled for
July 9, 2014
COMPLETE

Office of
Student
Assessmen
t

Meeting minutes

Resolution

No current
obstacles

Release of Response
for Proposals (RFP)

Staff from the
Indiana
Department of
Education and
State Board of
Education will
collaborate on
the
development of
this document,
and release is
expected by late
July/early
August.
COMPLETE

Office of
Student
Assessmen
t

Indiana

Department of
Administration
documentation

CCSSO publications,
States’ Commitment to
High-Quality
Assessments Aligned to
College- and Career-
Readiness and Criteria
for Procuring and
Evaluating High-Quality
Assessments

No current
obstacles

Review/evaluate
RFP responses

Itis anticipated
that RFP
responses will
be due late
summer/early
fall. A
committee of
educators will
review the RFP
responses. A

Office of
Student
Assessmen
t

Meeting agendas;
evaluation forms

Rubric createdto use in
analyzing and
evaluating responses

No current
obstacles
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rubric based on
CCSSQ'’s Criteria
for Procuring
and Evaluating
High-Quality
Assessments will
be used to
evaluate the
responses.
COMPLETE

Vendor
presentations /
recommendations
to Indiana
Department of
Administration
(IDOA)

Presentations
by vendor
finalists will
occur in the fall
of 2014.
Recommended
vendor(s) will be
submitted to
IDOAfor the
next step in
Indiana’s
procurement

process.
COMPLETE

Office of
Student
Assessmen
t

Meeting agendas;
evaluation forms

Rubric createdto use in
analyzing and
evaluating responses

No current
obstacles

IDOA continues
procurement
process

Additional
review of
proposals from
recommended
vendor(s) is
conducted by
IDOA, applying
specific criteria,
including
Indiana
economic
impact, in mid-
to late-fall.
Ongoing;
process was
delayed

Office of
Student
Assessmen
t

Indiana

Department of
Administration
documentation

RFP responses

No current
obstacles

Vendor selection

Negotiations
with selected
vendor(s) occurs
in late fall.
Ongoing;
process was
delayed

Office of
Student
Assessmen
t

Indiana

Department of
Administration
documentation

RFP responses and
Indiana Department of
Administration
forms/documents

No current
obstacles
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Contract award(s)

One or more
vendors are
awardeda
contract to
deliver Indiana’s
assessments for
2015-16 and
beyond, based
on negotiated
contract length.
Award(s) are
anticipatedin
late fall.
Ongoing;
process was
delayed

Office of
Student
Assessmen
t

Indiana

Department of
Administration
documentation

RFP responses and any
additional addendums
from vendor(s)

No current
obstacles

Indiana ESEA Flexibility High Quality Plan

1.C - Alternate Assessment

Key Components

1. Develop and administer no later than the 2014-15 school year, alternate assessments based on grade-level academic
achievement standards or alternate assessments based on alternate academic achievement standards for students
with the most significant cognitive disabilities that are consistent and aligned with State’s college- and career-ready

standards

Key milestones and
activities

Detailed
timeline

Party
responsible

Evidence

Resources

Community of 6/2011 - NCSC staff, NCSC-Newsletter- | Staff No
Practice (CoP) 4/2013 Office of Volume-1 current
Student (Alternate obstacle
Assessment Assessment 1) s
and Office of
Special
Education
Subject matter 9/2011 - NCSC staff The informationis | Staff No
experts worked with | 3/2014 and IDOE secure and is current
NCSC staff on state leads posted on the obstacle

Design patterns,
Task templates,
Curriculum/Instructi
on/PD design and
pilot; Technology
architecture design.

NCSC shared
drive.
http://www.ncscp
artners.org/resour

ces

S
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New Indiana
Resource Networkis
created- Project
SUCCESS. It
supports teachers
and administrators
in the design and
implementation of
Indiana Academic
Standards in
curriculum and
instruction for
students with
significant cognitive
disabilities. This
includes providing
critical background
information and
access to
instructional and
resource materials
developed by NCSC.

4/2013 - 6-
2018
ongoing

Office of
Special
Education

Project Success
website and
resources
(http://projectsuc
cessindiana.com/)

Staff and funding

No
current
obstacle
s

State leads worked
on item
specifications/item
development/item
reviews, Draft grade
level Performance
Level Descriptors
(PLDs).

2/2012-
8/2013

NCSC staff,
Office of
Student
Assessment
and Office of
Special
Education

The information is
secure and is
posted on the
NCSC shared
drive.
http://www.ncscp
artners.org/resour

ces

Staff

No
current
obstacle
S
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Project SUCCESS 6/2013 — Project A Staff and funding No
Summer Regional 8/2013 Success staff | e current
Trainings. and Office of | n obstacle
Student d S
Assessment a
and Office of
Special a
Education n
d
a
p
p
|
i
C
a
t
i
o
n
(
A
|
t
e
r
n
a
t
e
A
s
S
e
S
S
m
e
n
t
2
&
3
)
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Pilot Phase 4/2014 - NCSC and List (Alternate Staff No
1:221 5/2015 Office of Assessment 4) current
teachers Student obstacle
volunteered Assessment s
and
assessed
717
students.
Project 6/2014 — Project http://projectsucc | Staff and funding No
SUCCESS 7/2014 Success staff | essindiana.com/c current
Regional and Office of | ontent/index.php obstacle
Training Student Yoption=com con S
Sessions. Assessment tent&view=article
and Office of | &id=57:summer-
Special training-june-5-
Education decatur&catid=21:
events&ltemid=48
4
National 6/2014 — NSCS and The informationis | Staff No
sample, 10/2014 Office of secure and is current
generate Student posted on the obstacle
item Assessment NCSC shared s
statistics drive.
Finalize
blueprints,
revise items,
assemble
forms
Pilot Phase 10/2014 - NCSC and TBD Staff No
2: 11/2014 Office of current
Representat Student obstacle
ive Sample Assessment S
Online Fall 2014- NCSC staff, Online training Staff No
trainings for Winter 2015 | Office of (currently under current
operational Student development) obstacle
assessment Assessment s
Operational TBD NCSC staff, TBD Staff No
Alternate Office of current
Assessment for Student obstacle
Spring 2015 Assessment s
and Office of
Special
Education
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Indiana ESEA Flexibility High-Quality Plan for Assessments: Alternate Assessment
Indiana ESEA Flexibility High Quality Plan

1.C — Alternate Assessment

Key Components
10. The process and timeline for development of test blueprints and item specifications
11. The review and selection of items for inclusion in the assessments
12. Scaling and scoring procedures to be used
13. Test administration procedures, including selection and use of appropriate accommodations
14. Data analyses proposed to document validity and reliability of the assessments
15. An independent evaluation of alignment of the assessments with the State’s college- and career-ready standards
16. The process and timeline for setting college- and career-ready achievement standards and the method and
timeline to validate those achievement standards
17. Meaningful report formats to communicate results to students, parents, and educators

Key Component #1

The process and timeline for development of test blueprints and item specifications

Key milestones Detailed Party Evidence
and activities timeline responsible
The fully July 2015 Office of Meeting invitations and secure
operational Student specification documents
assessments based Assessment;
on college- and Questar
career- ready Assessment

alternate standards
are being designed
in partnership with
Indiana’s vendor,
Questar
Assessment,
Incorporated
(QAI). During
meetings
facilitated by QAI
for the alternate
assessments,
Assessment
Content Specialists
from the Indiana
Department of
Education (IDOE)
work alongside
Indiana educators
to establish item
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specifications and
clarifications. The
work on item
specifications and
standards
prioritization is
assisting the IDOE
in deriving the test

blueprints.

Depth of July 2015 Office of Meeting invitations and secure
Knowledge (DOK) Student specification documents

IS assigned to each Assessment;

standard, reflecting Questar

the complexity of Assessment

the standard, rather
than the difficulty.
In addition, each
standard is
assigned a
“weight” in order
to determine
prioritization. An
assignment of “3”
represents
essential content
and skills that
students must
know and be able
to do in order to be
successful at the
next level of
learning—whether
that is for the next
grade level or
course, or for the
next topic within
the content
domain. An
assignment of “2”
represents
important content
and skills that
students must
learn; an
assignment of “1”
represents
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introductory
content that
students must be
familiar with; and
an assignment of
“0” represents
content and skills
that are best
assessed in the
classroom.

Educators are
developing
specifications and
limits in order to
clarify the
intention of each
standard, to
describe
appropriate ways
in which to assess
each standard, to
identify
appropriate
language and
vocabulary, to
establish any
content limits, and
to provide
examples of
appropriate
content and
contexts.

July 2015

Office of
Student
Assessment;
Questar
Assessment

Meeting invitations and secure
specification documents

During meetings
facilitated by QAlI,
Assessment
Content Specialists
from the IDOE
work alongside
Indiana educators
to analyze and
identify
appropriate
college- and
career-ready
alternate
assessment reading

August-
September
2015 (and as
needed
through
2017-18)

Office of
Student
Assessment;
Questar
Assessment

Meeting invitations and secure
passage selection documents
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passages. Both
single- and paired-
passages are
selected for the
item development
phase of test
design.

Professional item
writers will create
items specifically
aligned to
Indiana’s college-
and career-ready
alternate standards,
as well as Indiana
science and social
studies standards,
based on the
specifications and
limits identified by
Indiana educators.
Items will meet all
interoperability
requirements.

August-
September
2015 (and as
needed
through
2017-18)

Questar
Assessment

Secure items provided for IDOE

review

Key Component #2

The review and selection of items for inclusion in the assessments
Party

Key milestones
and activities

Educators and
other stakeholders
from across the
state will attend
Content Review
Meetings and
Bias/Sensitivity
Review Meetings.
Participants will
verify that each
item is: 1) aligned
to the Indiana
Academic
Standards in ELA,
math, science or
social studies; 2)

Timeframe

August-
September
2015 (and as
needed
through
2017-18)

responsible

Office of
Student
Assessment;
Questar
Assessment

Evidence

secure specification
documents
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accurate and
appropriate for
grade level and
difficulty range; 3)
clearly stated and
unambiguous; 4)
appropriate for the
assigned DOK;
and 5) free of bias
or content that is
sensitive to one or
more population
subgroups.

Vendor staff and
IDOE Assessment
Content Specialists
will work to select
items and build
test forms to be
administered in
one of three testing
windows (fall,
winter, or spring).
Also ancillary
documents will be
created and
published,
including
Examiner’s
Manuals, Practice
Tests, and
reference sheets.

Ongoing
through
2017-18

Office of
Student
Assessment;
Questar
Assessment

The IDOE will
provide
professional
development
designed to assist
teachers in
understanding how
the standards will
be assessed on the
alternate
assessment.
Teacher training
will focus on a
variety of topics,

Ongoing
through
2017-18

Office of
Student
Assessment;
Indiana
Resource
Network-
Project
SUCCESS

Professional development
materials
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including how to
use the
Instructional and
Assessment
Guidance to
prioritize content
standards, as well
as how to plan
classroom
assessment
activities that
encompass the full
Depth of
Knowledge (DOK)
range.

Providing
assessment-related
resources is
essential to
ensuring teacher
and student
preparedness for
the alternate
assessment.

e The IDOE
will share
sample
items for
classroom
use. These
sample
items will
provide an
opportunity
for teachers
and
students to
interact
with more
rigorous
items.

e The IDOE
will make
available a
set of
technology

Ongoing
through
2017-18

Office of
Student
Assessment;
Questar
Assessment

Practice materials, sample
items, formative
assessments
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-enhanced
items also
for
classroom
use.
Students
will engage
with the
technology
-enhanced
item types
that will be
part of the
alternate
assessment.
The answer
key will
enable
teachers to
help
students
make
timely
adjustment
s in their
learning.

Key Component #3

Scaling and scoring procedures to be used

Key Milestones

and activities
Equating and
Vertical
Scaling

In order to have
reliable and
consistent results
across years and
grades, it is
essential to have a
consistent
measurement
scale. Equating
will be used to put

Detailed

Timeline
Ongoing
through
Spring 2018

Party
Responsible
Questar
Assessment

Evidence

Scaling and scoring
procedures in Technical
Report
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multiple test forms
on the same scale
across years, and
vertical scaling
will be used to put
students’ ability on
the same scale in
order to measure
students’ progress
from grade to
grade.

Equating

With a small
population of
alternate
assessment
students
(approximately
800-1,000
students per grade
level), equating
based on item
response theory
(IRT) is not an
adequate method
since it requires a
sample size of at
least 500 or more
responses for each
item.

Two classical
equating methods
will be explored,
mean equating and
linear equating
with random group
design. A
comparability
study will be
conducted between
these two methods
to determine the
measurement
model that will
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provide the most
accurate and stable
results of students’
yearly progress
with a small
sample size.! In
order to evaluate
and compare the
performance of the
two equating
methods, the root-
mean-squared
deviation (RMSD)
method will be
used.

The comparability
study and decision
of the final
classical equating
method will be
decided after the
initial data
analysis.

Item Response
Theory (IRT)
refers to the theory
underlying a
family of statistical
models. The
statistical model
analyzes the data
obtained from test
questions, or
items. For the
ISTAR
assessment, the
Rasch Item
Response Theory
(IRT) model will
be applied to
scaling alternate
assessment items.

! Skaggs, G. (2005). Accuracy of randomgroups equating with very small samples. Journal of Educational
Measurement, 42(4), 309-330.
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This is a different
model than used
on Indiana’s other
assessments due to
the limited number
of students
assessed using the
alternate test. The
model uses the
data to determine
how difficult each
item is and how
well eachitem
distinguishes
students who do
and do not have
the skill being
tested by the item.

The alternate
assessmentdesign
will meettwo
primary needsfor
scaling multiple
forms of tests
across grades on a
common scale via
vertical linking.
Vertical scaling,
which isone type
of linking, isa
process of placing
scores from two or
more tests on the
same score scale
whenthose tests
differindifficulty
and content but
are similarin the
constructs
measured.
Vertical linking will
be accomplished
using itemsacross
grades measuring
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similarskills.
Through vertical
linking, a common
scale will be set up
across grades 3 to
8 and 10.

Key Component #4

Key Milestones
and activities

In an effort to
ensure fidelity of
the administration
and to build staff
confidence, the
IDOE will provide
detailed directions
for the assessment.
Policies and
procedures will be
communicated via
WebEXx
presentations,
Question and
Answer sessions,
and written
materials. The
Test Coordinator’s
Manual will
provide guidance
to district- and
school-level staff
responsible for the
administration of
the assessment.
The Examiner’s
Manual will
contain session-
specific directions,
aswell as
appropriate
practices before,
during, and after
testing. Test
Coordinators,

Detailed

Timeline
Ongoing
through
Spring 2018

Test administration procedures, including selection and use of appropriate accommodations

Party
Responsible
Office of
Student
Assessment;
Questar
Assessment

Evidence

Test materials, examiner’s manuals,
test coordinator manual
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Examiners and
Proctors will be
required to attend
assessment-related
training.

The Office of
Student
Assessment will
collaborate with
the Office of
Special Education
to identify, clarify,
and disseminate
guidance regarding
appropriate and
acceptable
accommodations
for Students with
Disabilities. An
appendix in the
Indiana
Assessment
Program Manual
will be dedicated
to providing
guidance in order
to maximize
student access to
the assessment.
Accommodations
policies and
procedures will be
communicated via
WebEx
presentations,
Question and
Answer sessions,
and written
materials.

Ongoing
through
Spring 2018

Office of
Student
Assessment;
Office of
Special
Education

Test materials, examiner’s manuals,
test coordinator manual, WebEXx
trainings

Test security will
be taken seriously,
and as part of the
Indiana Code of
Ethical Practices,
any staff member
who will be

Ongoing
through
Spring 2018

Office of
Student
Assessment

WebEX trainings, Indiana Assessment
Program Manual
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associated with
test administration
will be required to
attend test security
training and sign
the Testing
Integrity and
Security
Agreement.
Indiana will
implement a
formal process for
schools and
districts to report
testing issues and

irregularities.

The IDOE will Ongoing Office of WebEX trainings, Indiana Assessment
clearly delineate through Student Program Manual

roles of staff with | Spring 2018 | Assessment

regard to
assessments,
including the
following:
Superintendent
e Oversees
educational
program,
including
assessment
S
e Ensures
developme
nt of a test
security
policy for
the
corporation
and each
individual
school
e Implements
ethical
testing
practices
and
procedures
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e Designates
Corporatio
n Test
Coordinato
r (CTC)
and School
Test
Coordinato
r(s) (STC)

Corporation Test | Ongoing Office of WebEX trainings, Indiana Assessment
Coordinator through Student Program Manual
(District-level) Spring 2018 | Assessment
e Provides
direct
oversight
of
assessment
processes
e Disseminat
es guidance
related to
assessment
programs
e Develops,
communica
tes and
implements
procedures,
protocols
and
training
relative to
test
security,
test access
and
accommod
ations,
custody of
secure
materials,
and ethical
testing
practices
e Servesas
point-of-
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contact for
the
community
(ie.,
parents and
media)
related to
assessment
programs

e Maintains
documentat
ion of all
test-related
training at
the
corporation
level,
including
training for
School
Test
Coordinato
rs

e Communic
ates
expectation
s and
procedures
for
reporting
unethical
behavior

e Ensures
accurate
and timely
reporting
of results

e Facilitates
communica
tion
between
the
corporation
and the
IDOE

Examiner/Proctor | Ongoing Office of WebEX trainings, Indiana Assessment
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Attends
required
corporation
and/or
school
assessment
training
Reviews all
examiner
protocols
and
materials
and
administers
assessment
S per
examiner’s
manual
instructions
Communic
atesto STC
any testing
irregularitie
sor
security
concerns
Ensures
implementa
tion of
ethical
testing
practices at
all times
Monitors
students
throughout
test
sessions
Implements
appropriate
ly
assessment
accommod
ations, per
the
student’s

through
Spring 2018

Student
Assessment

Program Manual
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IEP or
Service
Plan

e Reports
any
unethical
practices
or behavior
before,
during, and
after
testing

Key Component #5

Data analyses proposed to document validity and reliability of the assessments

Key Milestones Detailed Party Evidence

and activities Timeline Responsible

Reliability Ongoing Questar Validity and reliability
The Standards for | through Assessment | components in
Educational and Spring 2018 Technical Report

Psychological
Testing (AERA,
APA & NCME,
1999) referto
reliability as the
“consistency of [a
measure] when the
testing procedure
is repeatedon a
population of
individuals or
groups.” A
reliable assessment
is one that would
produce stable
scores if the same
group of students
were to take the
same test
repeatedly without
any fatigue or
memory of the
test. As detailed
below, the
reliability of the
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alternate
assessment will be
estimated in four
ways:

e Internal
consistency
is assessed
using
Cronbach’s
alpha;

e Conditional
standard
error of
measureme
nt (CSEM),
as the
reciprocal
of the
square root
of the test
information
function, is
assessed at
eachscale
score point;

e Classificati
on
consistency
and
accuracy
are
estimated
to assess
the
reliability
of
achieveme
nt level
classificati
ons; and

e ltem
Informatio
n Function
(1F) is
determined
for each
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item.
Cronbach’s alpha,
CSEM,
classification
consistency/accura
cy, and IIF provide
multiple methods
to examine the
reliability of the
assessments.
Cronbach’s alpha
operates at the
content level and
provides estimates
of reliability for
student scores on a
test. CSEM and
classification
consistency/accura
cy provide
important
information related
to the achievement
level
classifications. 1IF
provides
measurement error
information based
on the IRT model
at the item level.

Validity

The Standards for
Educational and
Psychological
Testing define
validity as “The
degree to which
evidence and
theory support the
interpretations of
test scores entailed
by proposed uses
of tests. Validity
is, therefore, the
most fundamental
consideration in

Ongoing
through
Spring 2018

Questar
Assessment

Validity and reliability
components in
Technical Report
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developing and
evaluating tests.”
(AERA, APA, &
NCME, 1999, p. 9)
The purpose of test
score validation is
not to validate the
test itself but to
validate
interpretations of
the test scores for
particular purposes
or uses. Test score
validation is not a
quantifiable
property but is an
ongoing process,
beginning at initial
conceptualization
and continuing
throughout the
entire assessment
process. Every
aspect of an
assessment
provides evidence
in support of (or as
a challenge to) its
validity, including
design, content
specifications,

item development,
psychometric
quality, and
inferences made
from the results.
There are multiple
sources of validity
evidence, which
are summarized
below.

Evidence Based
on Test Content.
Documentation of
the content
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domain, how the
content is sampled
and represented,
and alignment of
items to content
standards will be
articulated in the
Technical Report
in the Item and
Test Development
section. This will
illustrate how test
specification
documents derived
from earlier
developmental
activities,
including the
optimal test
assembly process,
guide the final
phases of test
development to
achieve the
operational tests.
It will also
document the
participation of
Indiana educators
in definingand
prioritizing
content
expectationsand
in the item and test
development
process to support
the content and
design of the
alternate
assessment. The
knowledge,
expertise, and
professional
judgment offered
by Indiana
educators will
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support the content
validity of the
alternate
assessment.

Evidence Based
on Response
Processes. The
Technical Report's
Item and Test
Development
section will
describe how items
for the alternate
assessment are
carefully
developed to
measure at specific
depths of
knowledge so that
higher levels of
thinking are
actually measured
by items making
such claims.

Evidence based on
internal structure.
Differential item
functioning (DIF)
and
unidimensionality
will be examined
and documented.
DIF analyses will
be conducted for
two grouping
factors: gender
(male and female)
and ethnicity
(White and
African
American). The
two kinds of DIF
statistics will be
Mantel-Haenszel
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and standardized
mean difference
(SMD). The
unidimensionality
(or essential
unidimensionality)
assumption, which
IS important to
apply the IRT
model, is a testable
hypothesis that is
commonly
evaluated through
Principal
Components
Analysis (PCA).
This analysis,
using the
correlation matrix,
seeks evidence that
asingle primary
factor, which is the
first principal
component that
accounts for much
of the relationship
among test items,
exists. In addition,
the expert opinion
of teachers will be
relied upon to
ensure that the
statistical results
are not falsely
positive.

Key Component #6

An independent evaluation of alignment of the assessments with the State’s college- and career-ready alternate
standards

Key Milestones Detailed Party Evidence
and activities Timeline Responsible
Indiana will Summer Independent | Alignment Report
contract with 2016 third-party
independent

evaluators to
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analyze the
alignment of the
alternate
assessment with
college- and
career-ready 2014
Indiana Academic
Standards in E/LA
and Mathematics,
in addition to
standards in
Science, and
Social Studies.

Key Component #7

The process and timeline for setting college- and career-ready alternate achievement standards and the method and
timeline to validate those alternate achievement standards

Key Milestones Detailed Party Evidence

and activities Timeline Responsible
Performance Level | Summer Office of Meeting invitations and
Descriptors 2016 Student secure standard setting
(PLDs) provide Assessment; | materials
information to Questar
describe student Assessment
performance. To
help validate
college- and
career-ready
achievement

standards, PLDs
are developed to
describe levels of
performance.
Educator
committees,
partnering with the
IDOE Assessment
Content
Specialists, work
from the standards
and define the
skills that typify
what students can
do at designated
levels (e.qg.,
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Advanced,
Proficient,
Novice). PLDs
provide additional
information/descri
ptions to show
where students are
along a continuum
of achieving goals
in the college- and
career- ready
achievement
standards.

A variety of
assessment item
types can be used
to validate
achievement
standards as well.
From traditional
multiple-choice to
technology-
enhanced items
(e.g., multiple-
correct response,
select text),
inferences can be
made about
student
performance based
on the evidence
received from the
test questions.
Each item type
extracts evidence
in unique ways to
get a fuller picture
of student
achievement (a
picture of how
students are
progressing toward
mastering college-
and career-ready
goals/standards).
In terms of setting
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cut scores, Indiana
will use the
Reasoned
Integrated
Judgment Standard
Setting procedure
in the summer of
2016. Facilitated
by QAI
measurement
experts, Indiana
educators will play
an important role
in establishing
expected student
performance at
designated levels.

Students’ scores Spring 2017 | Office of Longitudinal data

will be tracked and beyond | Student regarding college- and
longitudinally to Assessment; | career-readiness of
validate increasing test students as measured
degree of college- contractor by assessments in

and career- subsequent grade levels
readiness over

time.

Key Component #8

Meaningful report formats to communicate results to students, parents, and educators

Key Milestones

and activities

Detailed
Timeline

Party

Evidence

Indiana will
provide data from
the alternate
assessment to
districts, schools,
teachers, students
and parents in
order to document
student
performance and
to inform
instruction. One
copy of the
Individual Student
Report will be

Summer
2016, Spring
2017, Spring
2018

Responsible
Office of
Student
Assessment;
Questar
Assessment

Feedback regarding

utility of assessment
results from schools,
districts, and parents
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printed per student
and delivered to
sites for
distribution to
students/parents.

Online portals will
provide individual
student results and
state, district and
school summary
reports to
educators. An
option will be
provided for
school/district
administrators to
download a test
results file
electronically, via
the online portal.
Secure access to
the online portal
will be provided to
all appropriate
stakeholders.
Access to different
report types will

be driven by the
login level
privileges set, such
as Administrator,
User, and Teacher.

The IDOE will use
the data from the
alternate
assessment to
design specific
statewide technical
support and
professional
development for
administrators and
teachers, and will
provide resources
for parents based

Ongoing
through
2018

Office of
Student
Assessment

Professional
development materials;
parent-based resources
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on information
gained from the
launch of the new
college- and
career-ready
assessments.

Indiana ESEA Flexibility High Quality Plan

1.C-Develop and Administer Annual, Statewide, Aligned, High -Quality Assessments thatmeasure Student Growth -
State will develop and administer ELP assessments aligned with the State’s ELP standards

Key Components

1. Analysis and adoption of college and career ready English language
proficiency assessment

2. Technical assistance and professional development for
implementation of ACCESS and Alternate ACCESS for the 2014-2015
school year and ACCESS 2.0and Alternate ACCESS for subsequent
years

3. Monitoring of the implementation of ACCESS and Alternate ACCESS
for the 2014-2015 school year and ACCESS 2.0 and Alternate ACCESS
for subsequent years

Key Component #1

Analysis and adoption of college and career ready English language proficiency assessment

Key Milestones Detailed Party Evidence Resources Significant

and activities timeline responsible obstacles
Partnership with 8/2012- INTESOLEL White Paper | INTESOL Leadership members’ No current
INTESOL EL 11/2012 Leadership; expertise obstacles
Leadership group | Completed GLCC; IDOE
and Great Lakes
Comprehensive
Center to deliver
white paper
proposal to adopt
WIDAELD
standards
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Sole Source 7/2013 Office of English | Sole Source IDOE Legalteam No current
approved to Completed Learning and obstacles
contract with the Migrant
Wisconsin Center Education
for Education
Research
Contract 7/2013 Office of English | Contract IDOE Legalteam HEA 1427
submitted to join Completed Learning and documents language
WIDA consortium Migrant prohibited
and was denied Education Indiana from
due to HEA 1427 joining a
consortium.
An official
Attorney
General
opinion was
provided, that
allowed
movement
forward.
IDOE submitted 11/2013 IDOE Legal Official IDOE Legalteam No current
request to Completed Office of English | request obstacles
Attorney General Learning and
in regards to the Migrant
ability to join a Education
consortium
outside of PARCC
LAS Links Meeting | 2/28/2014 IDOE CTB No additional resources needed | No current
to discuss new Completed Assessment and | presented obstacles
changes to Office of English | and provided
assessments and Learning and materials
WIDA alignment Migrant
with CTB McGraw- Education
Hill
IDOE request for 2/18/2014 IDOE Office of CTB No additional resources needed | No current
further data Completed English Learning | Response obstacles
analysis from CTB and Migrant
McGraw-Hill Education
Attorney General | 4/2014 IDOE Legal IDOE No additional resources needed | No current
Final Approval Completed received obstacles
official notice
that joining
consortium
will not
violate 1427
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Contractand 5/2014 IDOE Office of IDOE office No additional resources needed | No current
consortium work Completed English Learning | of obstacles
is handed over to and Migrant assessment
IDOE office of Education and will take over
assessment the Office of to complete
Assessment the contract
Contact multiple 5/2014- IDOE Office of IDOE No additional resources needed | No current
states todiscuss 6/2014 English Learning | contacted obstacles
process and what | Completed and Migrant Nevada,
to include and do Education Wyoming,
—lessons learned and Virginia
on process
and lessons
learned
Contract Summer IDOE Office of Completed IDOE Office of Student No current
completed to join | 2014 English Learning | contract Assessment and IDOE Office of | obstacles
the WIDA Completed and Migrant Finance
consortium Education,
Office of
Assessment,
WIDA
LEAs will 8/1/2014 - IDOE Office of Training IDOE Office of Student No current
administer the W- | 6/2018 English Learning | participation | Assessment and Office of obstacles
APT placement and Migrant reports English Learning and Migrant
test Education, Education
Office of
Assessment,
LEAs
Alignment study Fall 2014 IDOE Office of Alignment IDOE Office of Student No current
Completed English Learning | report Assessment and Office of obstacles
and Migrant English Learning and Migrant
Education, Education
Office of
Assessment,
LEAs
LEAs will 1/2015- IDOE Office of ACCESS WIDA, other states’ lesson No current
administer ACCESS | 6/2015 English Learning | reports learned obstacles
and Alternate Completed and Migrant
ACCESS Education,
Office of
Assessment,
LEAs
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Bridge study Spring 2015- | IDOE Office of Completed WIDA, other state reports No current
Fall 2015 English Learning | Bridge Study obstacles
and Migrant
Education,
Office of
Assessment,
LEAs
LEAs will 1/2016- IDOE Office of ACCESS 2.0 WIDA No current
administer ACCESS | 3/2018 English Learning | reports obstacles
2.0 and Alternate and Migrant
ACCESS Education,
Office of
Assessment,
LEAs
Analyze Summer IDOE Office of ACCESS 2.0 WIDA No current
assessment data 2015 - English Learning | reports and obstacles
and provide 6/2018 and Migrant Alternate
targetedtechnical Education, ACCESS
assistance to LEAs Office of reports
Assessment,
LEAs
Key Component #2
Technical assistance and professional development for the implementation of the WIDA ACCESS, Alternate ACCESS, and
ACCESS 2.0

Key milestones Timeframe Party Evidence Resources Significant

and activities responsible obstacles

Launch timeline to | 6/2014- IDOE Offices of | IDOE ELME, No additional resources needed | No current
the W-APT and 8/2014 English Learning | Assessment, obstacles
ACCESS to LEAs Completed and Migrant and WIDA
through various Education and
communication Assessment
mechanisms
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ACCESS - WIDA Summer IDOE Offices of | Posted on Assessment is working on the No current
Assessment 2014 English Learning | Learning contract with WIDA for the obstacles
WebEX toinclude | Completed and Migrant Connection ACCESS assessment.
information on W- Education and and
APT, ACCESS, and Assessment announced
transition with a
memo.
Recorded
and posted
for later
review at
viewers
convenience.
ACCESS and 8/14-10/14 | IDOE Offices of | Karen IDOE technology staff No current
Alternate ACCESS | (multiple English Learning | currently obstacles
training Webinars | sessions and | and Migrant announces
dates during | Education and and
the month) Assessment completes
Completed Webinars for
EL
assessment
training. (See
attached
memo as
further
evidence of
how we will
proceed with
proper
training of EL
staff).
Provide regional Fall 2014 IDOE Offices of | Training 10 days are provided through No current
assessment Completed English Learning | materialsand | WIDA consortium. Additional obstacles
training for and Migrant signin sheets | days canbe considered.
ACCESS and Education and
Alternate ACCESS Assessment
On-going WIDA 8/14 — IDOE Offices of | Technical LEAs can use the jotform to No current
professional 6/2018 English Learning | assistance request a visit from our office obstacles

development
(assessment
training)

and Migrant
Education and
Assessment,
WIDA

materialsand
sign in sheets

http://www.doe.in.gov/elme/re
quest-idoe-expertise
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Key Milestones

and activities

Detailed
Timeline

Party
Responsible

Evidence

Monitoring of implementation of WIDA ACCESS, Alternate ACCESS, and ACCESS 2.0

Resources

IDOE technical 7/14 - IDOE Offices of | Technical IDOE technology team No current
assistance 6/2018 English Learning | assistance obstacles
and Migrant samples
Education and
Assessment,
WIDA
Key Component #3

Significant
obstacles

Monitor through 11/2014 - IDOE Offices of | LM data Office of Technology and Data No current
the LM collection 6/2018 English Learning | reports obstacles

and Migrant

Education and

Assessment
Monitor the Fall 2014 — Office of English | Monitoring WIDA No current
Corporation Test 6/2018 Learning and reports obstacles
Coordinator’s Migrant
registrationand Education
assessment
management via
the WIDA access
system
Consolidated Fall 2014 - IDOE Offices of | Monitoring Offices of Grants Management, | No current
monitoring visits, 6/2018 English Learning | reports Title Ill, and Title | obstacles
Title 11l monitoring and Migrant
visits, and desktop Education and
monitoring Assessment
Surveys of Fall 2014 - IDOE Offices of | Survey Jotform and IDOE technology No current
implementation of | 6/2018 English Learning | results team obstacles
the W-APT, and Migrant
ACCESS, Alternate Education and
ACCESS, ACCESS Assessment
2.0, and training
Data analysis of Spring 2015 | IDOE Offices of | Test dataand | Office of Accountability No current
ACCESS, Alternate | —6/2018 English Learning | analysis obstacles
ACCESS, and and Migrant
ACCESS 2.0 Education and

Assessment
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PRINCIPLE 2: STATE-DEVELOPED DIFFERENTIATED RECOGNITION,

ACCOUNTABILITY, AND SUPPORT

2.A DEVELOP AND IMPLEMENT A STATE-BASED SYSTEM OF DIFFERENTIATED
RECOGNITION, ACCOUNTABILITY, AND SUPPORT

2.A1  Provide a description of the SEA’s differentiated recognition, accountability, and support
system that includes all the components listed in Principle 2, the SEA’s plan for
implementation of the differentiated recognition, accountability, and support system no later
than the 2012—2013 school year, and an explanation of how the SEA’s differentiated
recognition, accountability, and support system is designed to improve student achievement
and school performance, close achievement gaps, and increase the quality of instruction for
students.

“To evaluate schools, it has to be wedded to a simple, clear measurement—A, B, C, D, F.”

— Indiana Governor Mitch Daniels
Description of A-F)
Indiana’s state accountability framework used traditional A to F lettergrades to give parents,
educators, and students an easy-to-understand system for understanding student performance.
At the same time, lettergrades provided a heightened awareness of school performance in
local communitiesthroughoutthe state.

Prior to the 2010-11 school year, Indiana’sframework used an inscrutable labeling system
illustratedinthe table below:

Current Labels Old Labels (Prior to 2010-11)
A Exemplary Progress
B Commendable Progress
C Academic Progress
D Academic Watch
F Academic Probation

When IDOE initially introduced letter grades, many schools and school districts that previously
gave no pause to beinglabeled underthe old system became vehemently vocal aboutthe new
one. As an example, a school could have beenin “Academic Progress” for years without
protestation, yet once that same school was labeled a “C,” the outcry was ferventand
immediate. A stunningripple effectoccurred in local communities throughout the state as
parents and civic groups began coalescingaround and taking a greater interestinthe quality of
theirschools. The amplified attentionto school and student performance would have never
happened without the shiftto letter grades. The impact was profound, prompting all
stakeholdersto ask difficult questions aboutincreasing academic achievement and raising
instructional quality within Indiana’s schools.
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Beginning with the 2011-12 school year, the A-F grading system utilized an enhanced
methodology that offered a more comprehensive analysis of school performance. This-analysis
lentitselfto a more meaningful accountability system that was better designed to differentiate,
recognize, and support schools across the state. The methodology reflected several core
principles:

» Allstudentscan and should learn at least a year’s worth of knowledge ina year’s time.

* Studentgrowth isa better measure of effectiveness thanisabsolute performance.

Growth isalso the best way to provide for the differentiated recognition of teachers and
schools.

* Studentachievementand school performance, including the closing of achievement
gaps, are strongly correlated to effective teachingand leadership.

» Effective teaching makes a difference in how much a studentlearns, and how much a
studentlearns is a measure of effective teaching.

* A heavy emphasison accountabilityis necessary to create a systemthat supports the
increase in the quality of instruction for students.

Indiana’s A-F system was comprised of an elementary/middle schools model and a high schools
model. Both modelslook at the performance and progress of students over time for all
studentsand all subgroups. A key component of the model was a newer and more efficient way
to track the proficiency and progress of traditionally underperforming subgroups and other low
performing students by creating a super subgroup that analyzed the bottom 25% of students
throughout the state. Focusing on thissuper subgroup coupled with utilizingIndiana’s
revolutionary Growth Model was far more effective atshininga light on exactly where the
achievementgaps were occurring and for whom than was the case for subgroups as
traditionally contemplated. Indianabelieved this bold approach to subgroup identification (i.e.
all schools have a bottom 25%) promisedto directly attack the intractable issue of achievement
gaps in a way many states were more hesitantto utilize. Thatsaid, Indiana’s proposed approach
did not abandon the value provided by traditional ESEA subgroups. In fact, the state intended
to leverage traditional subgroups as a transparent “check” to further ensure no studentsslip
through the cracks (thisnew check is described laterin this section).

Moreover, Indiana’s demographic outlayis such that hundreds of schools have significant
traditionally underperforming student populations but too often those same schools have
multiple subgroups that do not meetthe 30 student count threshold to allow for accountability
(e.g. 25 Hispanicstudents, 28 Black students, 18 Special Education students). As a result, too
many underperforming students were slipping through the cracks and falling off the
accountability grid. This oversight by the traditional, static definition of subgroups was simply
unacceptable. In fact, utilizingthe current AYP accountability system under NCLB has resulted
in a very modest narrowing of the achievementgaps inIndiana:
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Cumulative Percentage Change (Narrowing) of the Achievement Gap in the Past Five Years
Under Current NCLB Methodology
Change in E/LA Gap  Change in Math Gap

Top 75% Subgroup vs. Bottom 25% Subgroup -4% -3%
White Studentsvs. Minority Students -3% -2%
Paid Lunch vs. Free/reduced Lunch Students -2% -1%
General Education vs. Special Ed Students -4% -5%
Not ELL vs. ELL Students -4% -3%

Indiana’s accountability model was designed with greater ambition to demonstrably narrow the
achievement gaps of traditionally underrepresented students with more pronounced effect.
The backbone of the state’s solution coupled the benefits of both the bottom 25% super
subgroup and ESEA subgroups.

Working under the new AMOs, Indiana expected to have the following narrowing of
achievementgaps by 2020:

Cumulative Percentage Change (Narrowing) of the Achievement Gap over the Next Eight
Years Under Indiana’s New Accountability System
Change inE/LAGap  Change in Math Gap
Top 75% Subgroup vs. Bottom 25% Subgroup -24% -34%
White Studentsvs. Black Students -12% -13%
White Studentsvs. HispanicStudents -9% -10%
Paid Lunch vs. Free/reduced Lunch Students -13% -15%
General Education vs. Special Ed Students -14% -15%
Not ELL vs. ELL Students -12% -9%

The shift from a singularfocus on traditional ESEA subgroups to now include the bottom 25%
subgroup was necessary to achieve the goal of NCLB. The original intent of NCLB was to ensure
that all students, regardless of race, background, or any educational disadvantages were
performingat highlevelsandthat the persistentachievementgapsthat existed between
differentstudent populations were closed. Unfortunately, little progress has been made with
the sole emphasis on traditional ESEA subgroups. The time-had come for a more aggressive

approach.

Rather than solely focusing on traditional subgroups, Indiana proposedto use them as a
transparent safeguard to ensure Special Education students, English Language Learners, and
other subgroups that have historically been marginalized were not permittedto slip through
the cracks. To be clear, schoolsand LEAs were still held accountable for the performance and
improvement of their students that fall into traditional ESEA subgroups. Indiana continued to
report the progress these individual subgroups made towards meeting the state’s AMO and
required schoolsand LEAs to provide targeted interventions (outlinedinthe School
Improvement Plan) for any ESEA subgroup that was not meetingthe AMO and closing the
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achievementgap on each metric (E/LA, math, graduation rate, and college and career
readiness), ensuringno children are leftbehind.

Indiana’s new and dynamic super subgroup enables enabled the state to ensure every student
was now calculated in each school’s accountability because every school had a bottom 25%.
Data showed that traditionally underperforming studentsin Indiana comprised a majority of
that bottom 25% population. Indianaschools must have improved the proficiency levelsand
demonstratedsignificant growth for the new super subgroup, without ignoring ESEA
subgroups, to have received an acceptable mark on the state’snew A-F grading scale. Notably,
IDOE ran data, shown later in thissection, that illustrated the strong potential for a dramatic
narrowing of Indiana’s achievement gaps as a result of this focus on the bottom 25%.

More information about the details of the A-F modelsisincluded as Attachments 13 and 14.
Please note that someinformation located in Attachment 14 relatingto student exclusions has
beenupdated since Indiana’s original ESEA Flexibility request was submitted. That piece of the
attachment is no longer reflective of this request.

Creating incentives for a focus on the students who need the most support

A cursory glance at Indiana’s current-F model showed the system awards equal points for
significantly high student growth in eitherthe bottom 25% or top 75% studentsubgroups.
However, it was three times more difficult toreceive the grade pointbonus for exhibiting high
growth for the top 75% subgroup than it was to receive the bonus for the bottom 25%
subgroup. The model was intentionally builtto provide an incentive for schools and LEAs to
focus on the success of theirbottom 25% student population, including ESEA subgroups. This
incentive isdescribed below.

Initially, schools received preliminary E/LA and math scores (grades) based on the total number
of students scoring proficienton the annual mandatory assessments (ISTEP+, ISTAR and IMAST).
Next, the bottom 25% and top 75% subgroups are equally weighted as potential bonusesto
augment a school’s proficiency score (grade) on E/LA or math.

For example, if 40% of studentsin eithersubgroup (bottom 25% or top 75%) showed high
growth, the school received a 1.00 point (one grade level) increase onits preliminary E/LA or
math proficiency score. In a school of 100 students, it would have 25 studentsin the bottom
25% and 75 students inthe top 75%.

i. 40% of 25 =10
ii. 40% of 75 =30

This sample school must have ten of its bottom 25% students show high growth to receive the
1.00 pointincrease, or it must have thirty of its top 75% students show high growth to receive
the increase (or it may achieve high growth for both subgroups and receive 2.00 pointsin
increases). Which subgroup would a principal or superintendenttarget first?
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In Indiana’s Growth Model, every student’s state assessment result on ISTEP+-was compared to
everyother studentin the state that scored at the same scale score from the prior year, and
then each studentwas plottedin one of three norm-referenced categories (low, typical, or
high) based on relative growth to his/heracademic peers. Regardless of whethera student was
low performing (e.g. 200 scale score) or high performing(e.g. 780 scale score), it-was equally
challenging for students at every proficiency score to achieve high growth. It wasthree times
more difficult to earn the high growth bonus for the school’stop 75% population (inthe
example provided above, 30 students hitting the target) than it was to earn it for the bottom
25% population (inthe example provided above, 10 students hittingthe target). This3:1 ratio
existed at all schools with four or more students assessed for growth.

With this ratio in mind, an administrator would likely focus more attention and resourceson
the bottom 25% subgroup. The rational focus on the bottom 25% had the added bonus of
moving more students overthe proficiency bar, which improved the school’s overall grade.

Additionally, if thissample school neglectedits bottom 25% and enough of those students
showed low growth on the state assessments (compared to theiracademic peers) along with
some of the top 75% group showinglow growth, the school would have receiveda 1.00 point
reductionin its E/LA or math score.

In sum, Indiana’s new accountability model created an incentive forall schools and LEAs to
focus greater attentionand energy on the bottom 25% subgroup, withoutignoring ESEA
subgroups. This incentive was designed to engendera dramatic increase in proficiency rates
across all of Indiana’s traditionally and non-traditionally underperforming populations,
especially Special Education students and English Language Learners that may have been
overlooked underthe old AYP model.

Description of the Indiana Growth Model

Notably, the Elementary and Middle School model was built on the trailblazing Indiana Growth
Model, which the State Superintendent described as the “game-changer” with regard to school
accountability. Indiana has been at the nation’sforefrontin ensuringthat student progress, or
growth, over time provides the foundation for recognizing and supporting studentand school
performance.

Based on the innovative workinitiated in Colorado and developedin partnership with the
National Center for the Improvement of Educational Assessment (NCIEA), the Indiana Growth
Model was a statistical model used to calculate student progress, or growth, on state
assessments. The Indiana Growth Model fundamentally re--conceptualized the state’s
accountability system intwo key ways:

1. Growth shinesa spotlight on the closing of achievement gaps

2. Growth promotesa focus on all students and not just the “bubble kids”
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Moreover, the Indiana Growth Model allowed foran unprecedented level of publicdisclosure
of information about individual student, school, and district performance. IDOE iscommitted
to focusing educational reform and school improvement efforts around the Growth Model to
raise studentachievementforevery studentand close achievement gaps.

The Growth Model also enabled parents, teachersand administrators to understand how
individual students are progressing from year to year. This capability is not insignificant, as prior
to the implementation of the Growth Model, classroom teachers were the only ones who knew
anything about a student’s progress. Now, for the firsttime, student progress is being made
transparent to a broader array of education stakeholdersinan easy and readily accessible
format. Based on where each individual student begins, IDOE expects all students to achieve at
leastone grade level of growth in an academic year.

More information about the Indiana Growth Model is included as Attachment 15.

During the 2014-15 school year, Indiana transitioning to a new college and career ready
assessment. The transition will present challenges in the Accountability A-F system, specifically
concerning the Growth component. The Department of Education, in collaboration with the
Governor’s Center of Education and Career Innovation and national growth experts, has
reviewed a comprehensive list of potential growth measures to assess the availability and
challenges of each solution. After careful consideration, the Department recommends that the
Accountability A-F system continue to use a component of the Indiana Growth Model in 2015 to
establish the percent of students achieving Low growth and High growth in the defined sub-
group categories. Growth status designations will be achieved using the Indiana Growth Model
analyses in conjunction with an equi-percentile concordance to establish a link between the scale
on the old assessment and the scale on the new assessment. The resulting status aligns with both
Indiana Administrative Code and NCLB Flexibility. Utilizing a component of Indiana Growth
Model in 2015 Accountability A-F also provides a level of consistency to the system and
eliminates frequent substantive changes which could ultimately undermine confidence in the
accountability system.

Implementation Plan

Indianais on track to implementits accountability plan way ahead of the 2012-13 school year.
In fact, the A-F category labelswere implemented with the 2010-11 school year and will be
updated withthe following metrics for 2011-12:

Elementary and Middle Schools
» Studentachievement (English/Language Arts and Mathematics)

» Studentgrowth
= The growth of studentsin the bottom 25%
= The growth of the remaining 75% of students

High Schools
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» Student performance and improvement on the mandatory End-of-Course

Assessments
* English 10
= Algebral

» Graduation rate
=  Four-year
=  Five-year
» College and career readiness
= AdvancedPlacement(AP) exams
= International Baccalaureate (IB) exams
= Dual/Concurrent Enrollment college credits
» Industry Certifications

The targets, or cut scores, for each of these metrics is aligned with “90-25-90” goals,
established in 20009:

e 90% of students pass the Mathematics and English/Language Arts portion of the state’s
annual assessments (ISTEP+ and ECAs)

e 25% of graduates pass an AP or IB examor earn college credit during high school
e 90% of students graduate witha meaningful diploma
The pointsawarded for each of the targets (indicators of achievement) are as follows:

E/LA and Math Assessments

90.0 -100.0% = 4.00 points
85.0 — 89.9% = 3.50 points
80.0 — 84.9% = 3.00 points
75.0 — 79.9% = 2.50 points
70.0 — 74.9% = 2.00 points
65.0 — 69.9% = 1.50 points
60.0 — 64.9% = 1.00 points
0.00 — 59.9% = 0.00 points
College and Career Readiness
25.0 — 100% = 4.00 points
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18.4-24.9% = 3.00 points
11.7 -183% = 2.00 points

50-11.6% = 1.00 points

0.0 -4.9% = 0.00 points

Graduation Rates:

90.0 -100.0% = 4.00 points
85.0 — 89.9% = 3.50 points
80.0 — 84.9% = 3.00 points
75.0 = 79.9% = 2.50 points
70.0 - 74.9% = 2.00 points
65.0 — 69.9% = 1.50 points
60.0 — 64.9% = 1.00 points
0.00 — 59.9% = 0.00 points

As described earlierinthis application, the development of Indiana’s A-F accountability model
was an eighteen-month processthatincorporated input from numerous educational
stakeholders. The state’s rule-making process for A-F was initiated by the State Board of
Education on November7, 2011. The final rule was publishedinspring 2012, which provides
sufficienttime for 2011-12 implementation.

Accountability System Review

In order to inform accountability system revisions for the 2015-16 school year, Indiana has
engagedin an accountability systemreview lifecycle. Indiana has taken a comprehensive
approach to the review of the accountability system to ensure the following key components
are delivered:

1. Engage education policymakers and designated policymaker’s representativesto review
the existingaccountability system to identify strengths and possible opportunities for
improvement.

2. Coordinate resources, including best practice information from other states, nationally
recognized expertsin growth and accountability, state workforce and highereducation
subject matter experts, and data analysis to allow for informed consideration of
accountability systems and recommendations for systemrevisions.

3. Expand the implementation plantoinclude a statewide data pilot prior to final release.

Indiana policy leaders partnered to create a system for accountability review. An Accountability
System Review Panel (Panel) was created by a Memorandum of Understanding (MOU) entered
into by the Governor, the Speaker of the House, the President Pro Tempore of the Senate, and
the State Superintendent of PublicInstruction. The Panel was tasked with the following
objectives:

1. Make recommendationsregardingthe A-F accountability system, including
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recommendations regarding measurements based on individual academicperformance
and growth to proficiency and avoidingrecommendations based on measurement of
student performance or growth compared with peers.

Considera wide range of data in making its recommendations.

Examine other states' accountability systems to look for innovative solutions.

Ensure the fairness of any recommended accountability system.

Compose a final report with recommendations no laterthan November 1, 2013.

o vk wN

Exist until afterthe deadline forsuch report until December 31, 2013, for the purpose of
receivingand investigating any clarifying questions posed by the State Board of
Education, the Indiana Department of Education, the Governor, the House, or the
Senate, unless otherwise extended or disbanded by the terms of the MOU.

The Panel met thirteen times between September 19, 2013 and September22, 2014, first
definingthen refiningrecommendations foran accountability system revision. Departmentand
Board staff worked closely with the Panel to provide information and resources for the Panel to
consider. Subject matter experts at the state and national level were secured to provide insight,
best practices, and points for consideration.

The Panel started by reviewing accountability history at the state and federal level as well as
lessonslearned duringthe 2012 implementation of the A-F accountability system. Next the
Panel examined the parameters and values for an accountability system. The distinction was
made between a requirementforan accountability systemand a statewide value for a system.
While staff provided the requirement guidelines, the values were established by the Panel
through a series of exercises. This categorization allowed the Panel to ensure compliance ina
system while also identifying what was fundamentally important to education stakeholdersin
Indiana. Accountability and growth models from other states were considered for innovative
solutions. The Panel thenidentified the various data elements that were desirable foran
accountability system. In addition, accountability sections or domains were identified based on
the values of the Panel. Each data elementwasdeliberated and eitherrecommended for
inclusions, dismissed, or shelved forfurtherdiscussion. The elements were thenidentified as
indicators in accountability domains to determine an overall framework. Each framework
option was presented with multiple iterations of data analysis for consideration. The Panel
further considered the significance of each domain within the framework based upon the value
statements established earlierinthe process. The Panel voted on final recommendations for
the overall frameworkand each of the included domain areas.

The Panel presented the initial recommendation to the State Board of Education on November
8, 2013. A final refined recommendation was then presented to the Board by the Panel on
October 1, 2014. Between Panel presentations, the Department and Board staff provided
periodicupdates to the Board concerning progress, considerations, and overall status. Afterthe
Panel presented final recommendations, the Department and Board staff as well as subject
matter experts presented monthly to the Board between October2014 and January 2015 to
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seek additional guidance and clarification concerningthe accountability system. On January 7,
2015, the Board adopted initial rule language concerning a revised A-F Accountability system.
The final adoption of the revised ruleis to be determined. Publichearings and comments are
scheduled to allow additional feedback concerningrule language. Daily hearings occurred
February 25-27, 2015 and publiccomment submissions were open through March 13, 2015.
Throughout the rulemaking process, the Department will continue to prepare comprehensive
implementation plan, including professional development and pilot data calculations. Upon the
finalization of rulemaking, we will submitan amendment for USED approval

Timeline
1) Accountability System Review Panel

a. Initial meeting September 19, 2013.
b. ClosingmeetingSeptember22, 2014.
c. The panelmet 13 timesfirstdefiningthen refiningrecommendationsforan
accountability system.
2) Panelrecommendationsto the State Board of Education
a. Primary recommendation presented November8, 2013.
Final recommendation presented October 1, 2014.
The Panel members presented their recommendations on 2 occasions.

o o o

Between Panel presentations, the Departmentand Board staff provided periodic
updates to the Board concerning progress, considerations, and overall status.
3) State Board of Education further refined the Panel recommendation

a. Initial discussion October 1, 2014.

b. Adoptionofinitial rule language January 7, 2015.

c. The Department and Board staff, as well as subject matter experts, presented
monthly to the Board to seek additional guidance concerningthe accountability
system.

4) Additional stakeholderinputisbeingconsideredthrough the rulemaking process.

a. Adoption of initial rule language January 7, 2015.

b. Finaladoption of rule to be determined.

c. Publichearings and comments were scheduled to allow additional feedback
concerning rule language.

i. Dailyhearings were scheduled for February 25-27, 2015.
ii. Publiccomment submissionsare openthrough March 13, 2015.
5) Prepare comprehensive implementation, including professional developmentand pilot
data calculations.
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Review Expectations of Accountability System Review

Examine Accountability Background
Review Accountability History Examine Architecture of Accountability Establish Lessons Learned

Establish Parameters and Values
State and Federal Requirements Indiana Accountability Values

|‘ i‘

Define Accountability Options
Evaluate State Models Review Current Indiana Models Record Elements

|¢

Select Accountability Framework and Components
Outline Accountability Sections Select Models for Data Runs Establish Weights for Sections

|¢

Refine Criteria and Measures
Define Significance of Sections and Factors Complete Data Runs for Models Identify Accountability Conditions

|¢

Create Accountability System Deliverables

Form Administrative Rule Language Generate Implementation Guidelines
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Review Expectations of Accountability System Review

Examine Accountability Background
Review Accountability History Examine Architecture of Accountability Establish Lessons Learned

Establish Parameters and Values
State and Federal Requirements Indiana Accountability Values

|¢

~¢

Define Accountability Options
Evaluate State Models Review Current Indiana Models Record Elements

|¢

Select Accountability Framework and Components
Outline Accountability Sections Select Models for Data Runs Establish Weights for Sections

|¢

Refine Criteria and Measures
Define Significance of Sections and Factors Complete Data Runs for Models Identify Accountability Conditions

|¢

Create Accountability System Deliverables

Form Administrative Rule Language Generate Implementation Guidelines

Accountability review process

Indiana will use the results of college-and career-ready assessments administered during the
spring of 2015 in grades 3-8 and 10 to calculate 2014-15 accountability based on Indiana's
previous accountability system. As standards setting activities take place in late summer/early
fall, results of the assessments are expectedin late fall of 2015 and accountability for 2014-15
will be calculated as soon as possible following receipt of these data.

Indiana will implement anew accountability system beginningin 2015-16. At their May 2015
business meeting, Indiana's State Board of Education approvedthe new A-F accountability rule
and forwarded the language to the Attorney General's Office for review. Upon Attorney
General approval, the rule language will be sighed the Governor.

Indiana's new A-F accountability systemis comprised of performance, growth, and multiple
measures. A valuestable will be used as the basisto calculate growth, and the State Board of
Education is currently consideringfour (4) versions of a values table forimplementation. The
final valuestable will be approved during the fall of 2015 for implementation beginningin the
spring of 2016. To assist schoolsin understanding the new A-F accountability system, spring
2015 assessmentdata will be used to calculate accountability using the new model for
illustration purposes.
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Closing Achievement Gaps

Indiana is placing additional focus on closing achievement gaps. Schools that are not
demonstrating that gaps in subgroup performance and graduation are closing cannot be awarded
the highest accountability designation in the state. In order to provide a metric for measuring gap
closure, the Department has reviewed best practices in other states as well as engaged the
accountability stakeholder advisory group. A primary focus for selecting this metric was to
ensure that urban and low-income schools do not experience bias in the calculation. For this
reason, the Department has recommended the use of an Annual Measurable Objective in each
subgroup. A school that receives the highest category rating through the accountability
calculation must either meet the Annual Measurable Objectives for each subgroup or show that
the gap is closing through growth or achievement increases. Any school not meeting these
criteria will not be placed in the highest level category.

The bottom 25%: the new “Super Subgroup”

Indiana’s accountability system is designed to improve student achievementand school
performance, close achievement gaps, and increase the quality of instruction for students.
Based on research conducted by IDOE, Indianais confidentthat this bold new system
recognizestop performers, targets support to those who struggle, and providesa renewed
focus on addressing achievement gaps.

The accountability system’s attention to the bottom 25%, while incorporating the benefits of
ESEA subgroups, reflects the state’s commitment to bridging the gap betweenthe highestand
lowest performers. Addressingthese stubborn achievementgaps isa preconditionto
significantly raising student achievement and school performance across the state. IDOE has
been able to identify the traits of students that makeup the bottom 25% of student
achievementonthe state’s annual assessment (/ISTEP+) as defined by scale score at each grade
level. IDOE has examined a combination of one-yearand three-yearresults of both the lowest
performersin English/Language Arts (ELA) and mathematics to be sure our system directly
attacks this problem.

Key characteristics of the bottom 25% include the following:
e 40% minority, compared to 12% of the total student population
e 70% receive free or reduced priced meals, compared to 47% of the total student
population
e 28% receive Special Education services, compared to 15% of the total student
population
e 10% are Limited English Proficient (LEP), compared to 5% of the total student population

Additionally, nearly 60% of all Special Education and LEP studentsfall into this bottom 25%
subgroup. The remaining 40% of these students that fall into the top 75% subgroup are Special
Education students with high cognitive functionsand LEP studentswho are nearly classified as
English Proficient; these students have proficiency rates on the state assessments that are
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dramatically higherthan their traditional subgroup peers and exceed the state average.

It is important to note that every school in the state of Indianahas a bottom 25%.

The bottom 25% students historically passthe state assessmentat a rate 50% lowerthan the
top 75% population. Studentsin the traditional subgroups that are not includedinthe bottom
25% population, though still included as part of the state’s overarching accountability
framework, have a cumulative proficiency rate of 90%:

ESEA Subgroup Performance and Representation in the Bottom 25% Subgroup
% of Subgroup in  Proficiency | % of Subgroup in  Proficiency

Bottom 25% Rate Top 75% Rate

American Indian 34% 8% 66% 90%
Asian 19% 11% 81% 98%
Black 51% 11% 49% 91%
Hispanic 43% 13% 57% 93%
White 20% 14% 80% 94%
Free or Reduced Lunch 36% 12% 64% 92%
Special Education 59% 7% 41% 70%
English Language Learners 57% 13% 43% 83%

These data reaffirm Indiana’s assertion that subgroups should be targeted based on
performance rather than just demographics. The relentless focus on performance reflects how
serious Indianais about not just closing achievement gaps but eliminating them outright. It
would be accurate and compellingto observe that Indiana’s proposed system leverages the
bottom 25% super subgroup and the traditional ESEA subgroups to vigorously attack the gaps
for historically marginalized populations, especially Special Education students and English
Language Learners.

More information about the bottom 25% is included as Attachment 16.

Merging State (P.L. 221) and Federal (AYP) Accountability Systems

Since 2009, student performance on the statewide assessmenthas steadilyrisen each year. At
the same time, state and national expectations continue to rise for our schools and students.
Within the context of heightened accountability, Indiana has shifted to an A-F system as part of
an ongoing effortto align the state’s accountability measures with twenty-first century
demands and to ensure all Indiana students graduate from high school well-prepared for
college or career.

PublicLaw 221-1999 (P.L. 221) is Indiana’s comprehensive accountability system for K-12
education. Passed by the Indiana General Assemblyin 1999 — prior to the federal No Child Left
Behind Act of 2001 —the law aimed to establish major educational reform and accountability
statewide. To measure progress, P.L. 221 placesIndiana schools (both publicand accredited
non-public) into one of five categories (A, B, C, D or F) based upon student performance and
growth data from the state’s mandatory ISTEP+ and End-of-Course Assessments (ECAs),
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graduation rates, and college and career readiness indicators. Studentperformance and
improvementon Indiana’s alternative assessments, ISTARand IMAST, are also includedinthe
calculations of school and LEA results.

Schools inthe lowestP.L. 221 category (“F”) face a series of interventions designed to provide
the additional support needed to improve student achievement. IDOEis pushingan
amendmentto P.L. 221 this current legislative sessiontoinclude “D” schoolsas well. A chart
describingthese interventions (currentand proposed) is locatedin 2.D.iii. These interventions
become more serious the longer schools remain inthe bottom category. Moreover, Indiana’s
proposal contemplates a series of supports for struggling schools to be provided far ahead of
the more severe sanctions prescribed under state law. These supports are describedin greater
detail in 2.D.iii.

One of the key obstacles to student achievement and school performance in our state has been
the confusion between P.L. 221 and AYP (i.e. state versus federal accountability). While thereis
some overlapin the metrics utilized, the two systems are unique enough that it has become
customary for the State Superintendentto make “two announcements” each year with regard
to school performance —one about how schools fared underP.L. 221 and a separate
announcementabout AYP status.

Indiana is seeking approval of the state’s new accountability system — transparent letter grades
coupled with an aggressive timeline forstate support and intervention —to fulfill federal
accountability requirements. Thisflexibility would allow Indiana to make one annual
announcement about school performance, thereby providing clearerinformation to schools
and educational stakeholders while eliminating any conflicting messages about state or federal
expectationsforschools and educators.

2.Adl  Select the option that pertains to the SEA and provide the corresponding information, if

any.

Option A Option B

X The SEA only includes student achievement | [] If the SEA includes student achievement on
on reading/language arts and mathematics assessments in addition to reading/language
assessments in its differentiated recognition, arts and mathematics in its differentiated
accountability, and support system and to recognition, accountability, and support
identify reward, priority, and focus schools. system and to identify reward, priority, and

focus schools, it must:

a. provide the percentage of students in the “all
students” group that performed at the
proficient level on the State’s most recent
administration of each assessment for all
grades assessed; and

b. include an explanation of how the included
assessments will be weighted in a manner that
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will result in holding schools accountable for
ensuring all students achieve college- and
career-ready standards.

i Insert text for Option B here.

| 2B SET AMBITIOUS BUT ACHIEVABLE ANNUAL MEASURABLE OBJECTIVES

Select the method the SEA will use to set new ambitious but achievable annual measurable
objectives (AMOs) in at least reading/language arts and mathematics for the State and all LEAs,
schools, and subgroups that provide meaningful goals and are used to guide support and
improvement efforts. If the SEA sets AMOs that differ by LEA, school, or subgroup, the AMOs
for LEAs, schools, or subgroups that are further behind must require greater rates of annual
progress.

Option A
[] Set AMOs in annual equal

Option B
[ ] Set AMOs that increase in

Option C
X Use another method that is

increments toward a goal of
reducing by half the
percentage of students in
the “all students” group
and in each subgroup who
are not proficient within six
years. The SEA must use
current proficiency rates
based on assessments
administered in the 2010—
2011 school year as the
starting point for setting its
AMOs.

i. Provide the new AMOs
and an explanation of the

method used to set these
AMOs.

annual equal increments and
result in 100 percent of
students achieving
proficiency no later than the
end of the 2019-2020
school year. The SEA must
use the average statewide
proficiency based on
assessments administered in
the 2010-2011 school year
as the starting point for
setting its AMOs.

i. Provide the new AMOs
and an explanation of the
method used to set these
AMOs.

educationally sound and
results in ambitious but
achievable AMOs for all
LEAs, schools, and

subgroups.

1. Provide the new AMOs
and an explanation of the

method used to set these
AMOs.

ii. Provide an educationally

sound rationale for the
pattern of academic
progress reflected in the
new AM Os in the text box
below.

ili. Provide a link to the State’s

report card or attach a
copy of the average
statewide proficiency based
on assessments
administered in the
2010-2011 school year in
reading/language arts and
mathematics for the “all
students” group and all
subgroups. (Attachment 8)
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Indiana will resetthe annual measurable objectives (AMO) after receiving the results of the
2014-2015 CCR assessmentand establishingnew baselines. The plan for the AMOs will be
submittedin an amendment.

Explanation for Option C

Indiana elected option ‘C’ to create “ambitious but achievable AMOs for all LEAs, schools,
and subgroups.” Indiana’s proposed AMO would greatly increase proficiency rates across
the state while holding more schools accountable for more studentsin traditional subgroup
populationsthan option ‘A’ or ‘B’ would have allowed.

By selectingoption ‘C,’ Indiana will have a proficiency rate that is 10% higherthan under
option ‘B,” while also greatly increasing the state’s graduation and college and career
readinessrates, which would have otherwise been unaffected by the AMO under the
alternative options. Indiana’s AMO will alsolead to more accountability for traditional
subgroups while concentrating efforts on all historically underperforming students.

Indiana proposesa model that provides grades and targets for each of the following groups:
overall, bottom 25%, top 75%, and ESEA subgroups as describedin NCLB 1111(b)(2)(C)(v)(ll).
Each school and LEA will receive an overall grade for each of these subgroups and a
breakdown of the results on each of the variables measuredin the grade. Consequencesand
rewards will be associated with the outcomes of each of those subgroups meetingthe
annual measures of achievementbased on the lettergrade, improvementto proficiency on
the statewide targets (90-25-90) for each metric (E/LA, math, graduation rates, and college
and career readiness), and closure of achievement gaps.

With a concerted focus on a new supersubgroup, the bottom 25%, Indiana will see a greater
impact (20% increase in proficiency rates and 20% decline inthe achievementgap), touch
more students (see table below), and target additional resources to the students that need
them the most. Indiana’s proposed AMO is the only option that specifically addresses the
lowest achieving students and promotes high student growth and proficiency improvement
from this population. As a result, Indiana’s AMO will have a greater impact than any of the
alternatives.

Comparison of percentage of Indiana schools held accountable for
student performance by traditional subgroup: Option ‘A’ or ‘B’ vs.
Indiana’s New AMO
Traditional ESEA Under Option Ur_1der,
Subgroup ‘A’ and ‘B’ InelEmEre
AMO
American Indian 0% 16%
Black 23% 62%
Asian 3% 31%
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Hispanic 22% 71%
White 91% 97%
E:(;(z{]Reduced Priced 90% 99%
L|m|.te.d English 19% 59%
Proficient

Special Education 57% 99%

As an example, in 2011, 57% of all schools were assessedin AYP in the special education
subgroup. Under Indiana’s proposed AMO, 99% of all schoolsin 2011 would have had
special education students captured in the bottom 25% super-subgroup. This translatesinto
an additional 42% of schools that would have been held accountable for theirspecial
education students. Indiana’s proposed AMO represents a far more aggressive approach to
identifyingand eliminating achievement gapsfor all subgroups.

Indiana knows that focusing on the bottom 25% super subgroup will produce far
greater resultsthan the current AYP, previous state model, or Options ‘A’ or ‘B’ would
produce. However, to ensure no students slip through any cracks, Indiana will
continue to report the progress ESEA subgroups make towards meeting the state’s
AMO and require schools and LEAs to provide targeted interventionsforany
subgroup that is not meetingthe AMO and closingthe achievementgap.

AMO Methodology

Indiana’s accountability model encompasses not only state assessment proficiency levels but
also a number of other school and district level indicators to ascertain a clear and
comprehensive view of performance. As a result, Indiana has outlined the following AMO
that definesaproficient school:

Each Indiana school, LEA, and subgroup within each school must receive an ‘A’ or improve
by two letter grades by 2020 in each component of Indiana’s state accountability model and
hit the proficiency targets outlined below for each ESEA subgroup for each metric.
Additionally, each school and LEA must show dramatic progress inthe closure of the
achievementgap for each ESEA subgroup (see the chart in 2.D.iv titled, Indiana’s Proposed
School Accountability System: Synergy of State and Federal). Each school and LEA must meet
Indiana’s 90-25-90 goals or improve by two lettergrades in English, Math, College & Career
Readiness, and Graduation Rate for the overall group and each subgroup. This is an
ambitious and achievable goal that reflects the state’s commitment to ensuring more
studentsare on track for college and careers.

A school or LEA assigned a grade other than an ‘A’ for the 2011-12 school year must do the
following:
e Receive aschool grade of an ‘A’ orimprove at least one lettergrade in each area

over the nextthree ensuingyears; AND
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Timeline

Improve by two lettergrades by 2020

Every school and LEA must do the following:

Make adequate annual progress on each measureable objective foreach metric
for each subgroup as outlinedinthe state targets and demonstrate closure of

achievementgaps

2012 — A new baseline grade will be established foreach school and LEA, and the
subgroups within each school and LEA, based on the grade received for the 2011-
12 school year.

2015 — Each school isexpectedto receive an ‘A’ orimprove by one lettergrade
from the 2012 baseline grade for all students (overall) and each subgroup within
the school or LEA and meetor exceed the state proficiency targets for each
subgroup for each metric.

2020 — Each school and LEA isexpectedto receive an ‘A’ orimprove by two le tter
grades from the 2012 baseline grade for all students (overall) and each subgroup
withinthe school or LEA and meetor exceed the state proficiency targets for each
subgroup for each metric.

Annually—Each school and LEA is expected to meetor exceed the state targets
for each subgroup for each metric and demonstrate closure of achievement gaps.

The table below illustrates the expected distribution of school grades across the state based
on the new methodology.

Expected School Grades Statewide based on
AMO

2012 2015 2020
A 28% 58% 73%
B 19% 16% 16%
C 26% 16% 11%
D 16% 5% 0%
F 12% 5% 0%

Notably, Indiana has set a goal of significantly reducingthe number of ‘D’ and ‘F’ schools. If
the AMO is met by 2020, Indianacould expecta 20% decline in the achievementgap.
Additionally, Indianawould expectto have at least 90% of all students passing the state
assessment— consistent with the “90-25-90” goals Dr. Bennett has established.

Although Indiana has realized steady improvement on ISTEP+ scores since 2009, the passage
rate is currently at 71%. Through the proposed AMO, that rate will increase by 20% by 2020.
Indiana is switchingthe focus from static subgroup performance and the accompanying
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limitations tothe performance of each school’s bottom 25% student population while still
holdingeach school and LEA accountable for the performance of students belongingto
traditional ESEA subgroups (as outlined in Indiana’s AMO). Specifically, ESEA subgroups will
serve as a transparent check against the bottom 25% — and schools and LEAs will be required
to address any gaps intheir School Improvement Plans — to ensure subgroup performance is
not masked in instances where the bottom 25% as a whole may show solid growth.

Indiana believesthisshiftis essential to unleash the potential of schools and school districts
to close the gap betweenthe highestand lowest performers. Indiana’s bold and aggressive
approach providesincentive forschools not only to increase theirproficiency levels butalso
to reward individual student growth. Indiana’s AMO and state accountability model
encourages schoolsto continue to grow each studentin the school regardless of proficiency
level by rewarding schools for getting high achieversto achieve even higher, low achieversto
grow more quickly, and all studentsto grow at or above grade level. This differentiated
strategy allows Indiana students and schools to increase proficiency, graduation, and college
and career readiness rates at a fasterpace than in previous years. Moreover, Indiana

believes thisformulacould serve as a national model for increasing student performance and
tackling the persistentgaps in studentachievement.

According to the model, whenall Indianaschools achieve the stated AMO of earning an ‘A’
or improvingat leasttwo lettergrades by 2020, Indiana will see the following aggregate
studentachievementsstatewide:

e A proficiency rate of over 90% on the E/LA mandatory assessment

e A proficiency rate of over 90% on the math mandatory assessment

e 40% of all graduates receive postsecondary credit (through AP, IB, or dual credit
courses)

e A graduation rate of over 90%

In additionto earning an ‘A’ orimproving by two lettergrades by 2020, each school and LEA
must demonstrate adequate annual progress on each measurable objective foreach metric,

or meetthe state 2020 target of 90% proficiency, 25% college and career ready, and 90%
graduation goal, by each ESEA subgroup as outlined in the state targets in the tables below:

The table below represents Indiana’s new statewide AMO for the overall subgroup:

Annual Annual
State Pass Pass (Rt Annual Grad
School Benchmark % % Career CCR R
Benchmark Assessment N Graduation Rate
Year Goal . ELA Math Readiness %
Proficiency Rate Goal %
(CCR) Rate
Goal
Goal
2011-
12 Baseline 77% 78% 29% 84%
| |
rota. ncre;se by ncre:se by Increase by 2
79% 80% 31% percentage 86%
13 percentage percentage .
. . points
points points
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| b | b
rols. ncre;se y ncreise y Increase by 2
81% 82% 32% percentage 88%
14 percentage percentage .
. . points
points point
Achieve an
‘A' or
improve by Increase by Increase by Increase by 2
2014- Three-Yi 2 1
ree-rear one letter 83% 84% 33% percentage 90%
15 Benchmark percentage percentage .
grade from oints oint points
the 2012 2 2
baseline
Increase by Increase by Maintain
2015- 2 2 90% and
85% | 86% 35% oan 91%
16 percentage percentage continue to
points points improve
Increase by Increase by Maintain
2016- 2 2 90% and
87% | 88% 37% oan 92%
17 percentage percentage continue to
points points improve
Increase by Increase by Maintain
2017- 1 1 90% and
88% | 89% 38% oan 93%
18 percentage percentage continue to
point point improve
Increase by Increase by Maintain
2018- 1 1 90% and
89% | 90% 39% oan 93%
19 percentage percentage continue to
point point improve
Achieve an
‘A’ or
improve by | Increase by Increase by Maintain
2019- Eight-Year two letter 1 90% 91% 1 40% 90%and 93%
20 Benchmark grades percentage percentage continue to
from the point point improve
2012
baseline

The table below representsIndiana’s new statewide AMO for the new bottom 25%
subgroup:

Annual Annual
State Pass Pass (Gt Annual Grad
School Benchmark % % Career CCR R
Benchmark Assessment X o Graduation Rate
Year Goal X ELA Math Readiness %
Proficiency Rate Goal %
(CCR) Rate
Goal
Goal
2011-
12 Baseline 36% 40% 1% 63%
| |
rota. ncre;se by ncreise by Increase by 2
44% 47% 2% percentage 65%
13 percentage percentage .
. . . points
points in point
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ELAand 7
percentage
pointsin
Math
Increase by
8
52% 54% 3% t 67%
14 ELAand7 ? ’ percentage ’ perce.ntage ?
percentage point points
pointsin
Math
Achieve an
. Increase by
A' or
improve by 8 Increase by Increase by 3
LS| el || percentage | cno | 62% 2 5% percentage 70%
15 Benchmark points in percentage .
grade from ] points
ELA and points
the 2012
. Math
baseline
Increase by
2 |
2015 ¢ ncreise by Increase by 2
) Percentase 1 er% | 64% 6% percentage 72%
16 pointsin percentage oints
ELA and point P
Math
Increase by
2 |
2016 ¢ ncreise by Increase by 2
) PErcentage | ¢jo 66% 7% percentage 74%
17 pointsin percentage oints
ELA and point P
Math
Increase by
|
2017 3 ¢ ncre:se by Increase by 2
) PErcentage | g7 69% 9% percentage 76%
18 pointsin percentage oints
ELA and points P
Math
Increase by
3 | b
2018 ¢ ncreezlse v Increase by 2
) PErcentage | ;g 72% 11% | percentage 78%
19 pointsin percentage oints
ELA and points P
Math
Achieve an
‘A’ or Increase by
improve by 3 Increase by s s 2
2019- Eight-Y | 2
019 ight-Year two letter perc?entége 23% 75% 13% percentage 80%
20 Benchmark grades points in percentage -
from the ELA and points P
2012 Math
baseline
The table below represents Indiana’s new statewide AMO for the new top 75% subgroup
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Annual Annual
Pass Pass College &
A |
School Benchmark State % % Career CCR nnua. e
Benchmark Assessment . Graduation Rate
Year Goal ) ELA Math Readiness %
Proficiency Rate Goal %
Goal (CCR) Rate
Goal
2011-
12 Baseline 91% 92% 37% 91%
Maintain Maintain Maintain
2012- 90% and 25% and 90% and
oan 91% | 92% oan 38% oan 92%
13 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2013- 909 d 259 d 909 d
%an 91% | 92% %an 39% %an 93%
14 continue to continue to continue to
improve improve improve
Achieve an
"
improsg B Maintain Maintain Maintain
2014- Three-Year 90% and 25% and 90% and
one letter > 92% | 93% > 41% > 93%
15 Benchmark B Y - continue to continue to continue to
the 2012 improve improve improve
baseline
Maintain Maintain Maintain
2015- 90% and 25%and 90% and
oan 92% | 93% oan 42% oan 94%
16 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2016- 909 d 259 d 909 d
%an 92% | 93% %an 43% %an 94%
17 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2017- 90% and 25%and 90% and
> 93% | 94% "’ 44% > 95%
18 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
- 0, 0, 0,
2018 90éand 93% 94% ZS@and 46% 904)and 95%
19 continue to continue to continue to
improve improve improve
Achieve an
IAI
impro:t: by Maintain Maintain Maintain
2019- Eight-Y 90% and 25%and 90% and
'ENYEAT 1w letter oan 93% | 94% oan 48% oan 95%
20 Benchmark ey continue to continue to continue to
the 2012 improve improve improve
baseline
The table below represents Indiana’s new statewide AMO for the Asian subgroup:
A | Annual
Sr; 2:: Pass Pass College & Annual Grad
School Benchmark % % Career CCR .
Benchmark Assessment ) Graduation Rate
Year Goal . ELA Math Readiness %
Proficiency Rate Goal %
Goal (CCR) Rate
Goal
2011- Baseline 80% 86% 49% 89%

Page 249




ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

12
Increase by
3
percentage Maintain
Increase by 1
2012- points in o o 25%and
10 0,
13 ELA and 2 83% 88% continue to S1% per:sir;ttage 90%
percentage improve
pointsin
Math
Increase by
4
percentage Maintain Maintain
2013- points in 87% 91% ZS%and 53% QO%and 91%
14 ELAand3 continue to continue to
percentage improve improve
pointsin
Math
Achieve an Increjse 5
'‘A' or L L.
T percentage Maintain Maintain
2014- Three-Y i i 259 9
0 ree-Year S points in 91% 94% Séand 55% 90./oand 93%
15 Benchmark ELA and continue to continue to
e Maintain improve improve
the 2012 . 2 2
baseline 90%in
Math
Maintain Maintain Maintain
2015- [} 259 0,
015 90{>and 92% 95% Séand 56% 90./oand 93%
16 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
- 0, 0, 0,
2016 QOéand 93% 95% ZS@and 57% QOéand 94%
17 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2017- 90% and 25%and 90% and
oan 94% | 96% oan 58% oan 94%
18 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2018- 90% and 95% 96% 25% and 59% 90% and 95%
19 continue to continue to continue to
improve improve improve
Achieve an
‘A’ or
. Maintain Maintain Maintain
) NP improve by 0 0 o
2019 Eight-Year two letter 90@and 95% 97% ZS@and 599% 90{:and 95%
20 Benchmark continue to continue to continue to
grades from improve improve improve
the 2012 s o o
baseline
The table below represents Indiana’s new statewide AMO for the Black subgroup:
Annual Pass Pass CQIT::: I&
State Annual Grad
School Benchmark % % Career CCR " .
Benchmark Assessment X Graduation Rate
Year Goal . ELA Math Readiness %
Proficiency Rate Goal %
Goal (CCR) Rate
Goal
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2011-
12 Baseline 57% 56% 9% 72%
Increase by
Increase by
2012- 4percentage ) Increase by 2
points in 61% 60% 11% percentage 74%
13 percentage .
ELA and points points
Math
Increase by
5 Increase by
| by 2
2013- percentage 2 ncrease by
14 points in 66% 65% percentage 13% percentage 77%
int
ELA and points points
Math
Achieve an
N Increase by
A' or
improve by > Increase by Increase by 3
2014- Three-Y t 3
ree-year one letter perc.en z?ge 71% 70% 16% percentage 80%
15 Benchmark points in percentage .
grade from . points
ELA and points
the 2012 Math
baseline
Increase by
2 Increase by
| 2
2015- percentage 2 ncrease by
16 points in 73% 72% percentage 18% percentage 82%
ELA and points points
Math
Increase by
2 Increase by
| by 2
2016- percentage 2 nerease by
17 points in 75% 74% percentage 20% percentage 84%
ELA and points points
Math
Increase by
2 Increase by
| by 2
2017- percentage 2 nerease by
18 points in 77% 76% percentage 22% percentage 86%
ELA and points points
Math
Increase by
5 Increase by
| by 2
2018- percentage 2 nerease by
19 points in 79% 78% percentage 24% percentage 88%
ELA and points points
Math
Achieve an
‘A’ or Increase by
improve by 3 Increase by Increase by 2
2019- Eight-Year two letter percentage 2 y
. . 82% 81% 26% percentage 90%
20 Benchmark grades points in percentage -
from the ELA and points P
2012 Math
baseline
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The table below represents Indiana’s new statewide AMO for the Hispanic subgroup:
Annual Annual
Pass Pass College &
State Annual Grad
School Benchmark % % Career CCR u R
Benchmark Assessment . Graduation Rate
Year Goal X ELA Math Readiness %
Proficiency Rate Goal %
(CCR) Rate
Goal
Goal
2011-
12 Baseline 68% 70% 11% 76%
Increase by
2012- erce4nta e Incregse o Increase by 1
P ] _g 72% 74% 14% percentage 77%
13 pointsin percentage oint
ELA and points P
Math
Increase by
2013- perce4nta e Incregse o Increase by 2
. _g 76% 78% 17% percentage 79%
14 pointsin percentage oints
ELA and points P
Math
Achieve an
. Increase by
A' or
improve by © [ By Increase by 2
2014- Th -Yi t 3
ree-year one letter perc.en ?ge 80% 82% 20% percentage 81%
15 Benchmark points in percentage ]
grade from ] points
ELA and points
the 2012
. Math
baseline
Increase by
2 Increase by
2015- ercentage 1 Increase by 2
percentase | gr0 | 84% 21% | percentage | 82%
16 pointsin percentage oints
ELA and point P
Math
Increase by
2 Increase by
2016 ercentage 1 Increase by 2
percentage | ga0 | 86% 22% | percentage | 84%
17 pointsin percentage oints
ELA and point P
Math
Increase by
2 Increase by
2017 ercentage 2 Increase by 2
percentage | geu | 88% 24% | percentage | 86%
18 points in percentage oints
ELA and points P
Math
Increase by
2018 erceznta e |”Cre;59 o Increase by 2
percentage | ggu | 90% 26% | percentage | 88%
19 points in percentage oints
ELA and points P
Math
Achieve an Increase by Maintain Increase by 1
- i - ‘N’ [v)
2019 Eight-Year ) A’ or 2 90% 92% ZS@and 28% percentage 90%
20 Benchmark | improve by | percentage continue to oint
two letter points in improve B

Page 252



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

grades ELA and
from the Maintain
2012 90% and
baseline continue to
improve in
Math
The table below represents Indiana’s new statewide AMO for the White subgroup:
Annual UL
Pass Pass College &
State Annual Grad
School Benchmark % % Career CCR Y .
Benchmark Assessment ) Graduation Rate
Year Goal X ELA Math Readiness %
Proficiency Rate Goal %
Goal (CCR) Rate
oa Goal
2011-
22 Baseline 81% 83% 32% 86%
Increase by
3 Maintain
2012- percentage 25%and Increase by 1
. . 84% 86% . 33% percentage 87%
13 pointsin continue to oint
ELA and improve P
Math
Increase by
3 Maintain Increase by 1
2013- ercentage 25%and
P ] _g 87% 89% > 35% percentage 88%
14 pointsin continue to oint
ELA and improve P
Math
Achieve an Increase by
-~ 3
A' or s
improve by percentage Maintain Increase by 2
2014- Three-Year points in 25% and
lett 909 919 379 t 909
15 Benchmark orr;zeefr;n: ELA and 2 % % continue to % percoei:tjge %
gthe 2012 percentage improve P
. points in
basel
aseline Math
Maintain Maintain Maintain
2015- 90% and 25%and 90% and
oan 90% | 91% oan 38% oan 90%
16 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2016- 90% and 25%and 90% and
oan 91% | 92% oan 39% oan 91%
17 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2017- 90% and 259 d 909 d
%an 92% | 93% %an 40% %an 91%
18 continue to continue to continue to
improve improve improve
Maintain Maintain Maintain
2018- 90% and 25%and 90% and
oan 93% | 94% oan 41% oan 92%
19 continue to continue to continue to
improve improve improve
Achieve an Maintain Maintain Maintain
2019- Eight-Year ‘A’ or 90% and 94% 95% 25%and 43% 90% and 92%
20 Benchmark [ improve by | continue to continue to continue to
two letter improve improve improve
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grades from
the 2012
baseline
The table below represents Indiana’s new statewide AMO for the Free/Reduced Lunch
subgroup:
A |
Annual nnua
Pass Pass College &
State Annual Grad
School Benchmark % % Career CCR R
Benchmark Assessment X o Graduation Rate
Year Goal X ELA Math Readiness %
Proficiency Rate Goal %
Goal (CCR) Rate
Goal
2011-
12 Baseline 66% 68% 11% 75%
Increase by
3
percentage Increase by Increase by 2
2012- points in o 3
20 1 0, 0,
13 ELAand4 69% 72% percentage 4% percoei::jge 7%
percentage points P
points in
Math
Increase by
3
percentage Increase by
| by 2
2013- pointsin | o0 | 765 3 17% nz:rrecae;ia ye 79%
14 ELAand4 ’ ’ percentage ’ P int g ?
percentage points points
points in
Math
Achieve an
it Increase by
A' or
improve by 4 Increase by Increase by 2
2014- || ThreeYear | o pray percentage | .eo | 80% e 20% | percentage 81%
15 Benchmark points in percentage )
grade from ELA and points points
the 2012
. Math
baseline
Increase by
2 Increase by
Increase by 2
2015- percentage | g9 | 82% 1 21% | percentage | 83%
16 pointsin percentage oints
ELA and point P
Math
Increase by
2 Increase by
Increase by 2
2016- percentage | gno | 84% 1 22% | percentage | 85%
17 points in percentage oints
ELA and point P
Math
Increase by
2017- 2 Incre;se by Increase by 2
percentage 82% 86% 24% percentage 87%
18 o percentage .
pointsin R points
ELA and points
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Math
Increase by
2 Increase b
2018- percentage 2 ' Increase by 2
. . 84% 88% 26% percentage 89%
19 pointsin percentage ]
ELA and points points
Math
Achieve an
‘A’ or Increase by
improve by 2 Maintain lieicesaly
2019- Eight-Year two letter perc?entz_a\ge 86% 90% Zs%and 28% N 90%
20 Benchmark grades points in continue to .
from the ELA and improve point
2012 Math
baseline

The table below represents Indiana’s new statewide AMO for the Limited English Proficient

subgroup:
Annual Annual
S Pass Pass College & A | Grad
School Benchmark ate % % Career CCR nnua. ra
Benchmark Assessment X Graduation Rate
Year Goal . ELA Math Readiness %
Proficiency Rate Goal %
Goal (CCR) Rate
Goal
2011-
12 Baseline 50% 60% 8% 68%
Increase by
3 Increase by
Increase by 2
2012- percentage | gao 63% 1 9% percentage 70%
13 pointsin percentage oints
ELA and point P
Math
Increase by
4 Increase by
Increase by 2
2013- percentage | g 67% 2 11% | percentage 72%
14 pointsin percentage oints
ELA and points P
Math
Achieve an
o Increase by
A' or
improve by 4 [T Increase by 2
2014- Three-Yi t 2
ree-vear one letter per(;en ?ge 61% 71% 13% percentage 74%
15 Benchmark pointsin percentage .
grade from ELA and S points
the 2012 P
. Math
baseline
Increase by
2 Increase by Increase by 3
2015- percentage 1 4
L 63% 73% 14% percentage 77%
16 pointsin percentage oints
ELA and point P
Math
Increase b
4 Increase by
2016 2 1 Increase by 3
) percentage | 65% | 75% 15% | percentage 80%
17 . . percentage .
points in oint points
ELA and P
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Math
Increase by
2 Increase by
2017- percentage 1 Increase by 3
. . 67% 77% 16% percentage 83%
18 pointsin percentage ]
ELA and point points
Math
Increase by
3
percentage Increase by
2018- pointsin |50, | 799 ! 17% I;Ziiii:g: 86%
19 ELA and 2 perce.ntage points
percentage point
pointsin
Math
Achieve an Increase by
‘A’ or 3
2019 S imprcI)ve by | percentage Incre;se by IEreaEe d
- ight-Year two letter points in
20 Benchmark grades ELA and 2 73% 81% percentage 19% perce.ntage 90%
from the percentage points points
2012 points in
baseline Math
The table below represents Indiana’s new statewide AMO for the Special Education
subgroup:
Annual
Asr; ra‘::l Pass Pass College & Annual Grad
School Benchmark % % Career CCR R
Benchmark Assessment X Graduation Rate
Year Goal . ELA Math Readiness %
Proficiency (CCR) Rate Rate Goal %
Goal
Goal
22121' Baseline 44% | 54% 4% 61%
Increase by
5
percentage Increase by
2012- pointsin 1 Jaor | 57% ! 5% I;eriae;iabgyeg 64%
13 ELAand 3 percentage points
percentage point
pointin
Math
Increase by
5
percentage Increase by
2013- pointsin | cho | 61% 1 6% I;eriZ;iabges 67%
14 ELAand4 percentage points
percentage point
pointin
Math
Achieve an Increase by Increase by e
2014- | Three-Year | 'A’or 6 60% | 65% . 7% | percentage | 70%
15 Benchmark | improve by | percentage percentage ;
one letter points in point points
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grade from ELAand 4
the 2012 percentage
baseline pointin
Math
Increase by
2 Increase by
2015- percentage 1 Increase by 2
. . 62% 67% 8% percentage 72%
16 pointsin percentage .
ELA and point points
Math
Increase by
2 Increase by
2016- percentage 1 Increase by 2
. . 64% 69% 9% percentage 74%
17 pointsin percentage .
ELA and point points
Math
Increase by
2 Increase by
2017- percentage 1 Increase by 2
. . 66% 71% 10% percentage 76%
18 pointsin percentage .
ELA and point points
Math
Increase by
2 Increase by
2018- percentage 1 Increase by 2
L 68% 73% 11% percentage 78%
19 points in percentage .
ELA and point points
Math
Achieve an
‘A’ or Increase by
improve by 2 Increase by
2019- Eight-Year two letter percentage 1 SR
. . 70% 75% 12% percentage 80%
20 Benchmark grades points in percentage .
from the ELA and point points
2012 Math
baseline

Additionally, Indianawould also see the following:

e Athird of all graduates receive an honors diploma

e A50% declineinthe high school dropout rate, for an estimated 2020 dropout rate of
only 3%

The table below projects Indiana’simprovement trend along other key indicators:

Current 2015 2020
% Receiving Honors Diplomas 29% 30% 32%
Dropout Rate 6% 5% 3%

Page 257



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

The followingtableillustrates the number of expected Academic Honors Diplomas:

Students Earning Academic Honors Diplomas
# of % of Increase
Graduates Graduates
2010 19,452 29% ---
2015 20,840 30% 1,388
2020 22,987 32% 3,535

These goals are ambitious but achievable and must be met if Indianais going to ensure more
studentsare on track for college and careers for every subgroup.

Each school’sand LEA’s annually published report card will include letter grades and
proficiency results for each subgroup (overall, bottom 25%, top 75%, and ESEA subgroups).
This report card will enable all stakeholders to gain a thorough understanding of where the
successes and strugglesfor each group may lie. It will be impossible forsubgroup
performance to be masked as full disaggregationis part and parcel of Indiana’s proposal.
With this detailed level of information, schools and LEAs will be able to target appropriate
supports and interventions and celebrate successes for each group.

i. Provide an educationally sound rationale for the pattern of academic progress reflected in
the new AMOsin the text box below.

Indiana’s proposed AMO is based on the state’s robust accountability system. It provides an
accurate pattern of LEAs’ and schools’ academic progress by focusing not only on student
proficiency but also on individual student growth (i.e. Indiana’s Growth Model) and
improvement (i.e.improvementinan LEA’s or school’s percent of students passing state
tests from one year to the next), graduation rates, and college and career readiness
indicators. Using multiple student performance variables, Indiana provides more robust
accountability measures through a combination of key benchmarks and annual goals.

Key Benchmarks

Indiana’s plan sets both a three-yearbenchmark and an eight-yearbenchmark withinits
AMO. These benchmarks are illustratedinthe example below forthe overall school results
(each school and LEA will additionally have analogous tables for each subgroup) . After the
first benchmark (2014-15), the expectations forimprovement for the bottom 25% and each
ESEA subgroup appropriatelyincrease so as to continue a laserfocus on closing achievement
gaps (see the chart later inthis proposal titled, Indiana’s Proposed School Accountability
System: Synergy of State and Federal). For a school or LEA to meetIndiana’s AMO, a school
would have to demonstrate consistentimprovementacross all state measures. This
innovative design parallels the state’s A-F accountability system and reflects Indiana’s belief
that in order for accountability to be rigorous, student performance cannot be limited to
solely one measure. For Elementary/Middle Schools the tables will include the E/LA and
math indicators, whereas for High Schools (and combined Elementary/Middle and High
Schools) the table will include fourindicators - E/LA, math, college and career readiness, and
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graduation rate - as shownin the example below).
Example: Hoosier High School received a ‘D' in 2011-12 under Indiana’s state
accountability system. That 'D' grade translated into a 60% passage rate on the state
assessments (ISTEP+), 5% of graduates being college & career ready (CCR), and a 60%
graduation rate. Per Indiana's AMO, the school is required to improve by two letter
grades or receive an “A” by 2020. In order to reach this target, Hoosier High School

would need to demonstrate annual improvement as shown below.

Annual Annual
Pass Pass College &
State Annual Grad
School Benchmark % % Career CCR u R
Benchmark Assessment . Graduation Rate
Year Goal . ELA Math Readiness % *
(Proficiency Rate Goal %
Goal* (CCR) Rate
Goal*
2011-
12 Baseline 60.0 60.0 5.0 60.0
Increase by Increase by Increase by
2012- . 2. .
0 3.3 63.3 63.3 3 7.3 3.3 63.3
13 percentage percentage percentage
points points points
Increase by Increase by Increase by
2013- 3.3 2.3 3.3
66.6 66.6 9.6 66.6
14 percentage percentage percentage
points points points
Achieve an
'‘A' or
. Increase by Increase by Increase by
2014- Three-Year improve by 3.4 2.3 3.4
one letter ’ 70.0 70.0 ’ 11.9 ’ 70.0
15 Benchmark percentage percentage percentage
grade from oints oints oints
the 2012 P P p
baseline
Increase by Increase by Increase by
2015 4.0 74.0 | 74.0 2.6 14.5 4.0 74.0
16 percentage percentage percentage
points points points
Increase by Increase by Increase by
2016- 4.0 78.0 | 78.0 2.6 17.1 4.0 78.0
17 percentage percentage percentage
points points points
Increase by Increase by Increase by
2017- 4.0 2.6 4.0
82.0 82.0 19.7 82.0
18 percentage percentage percentage
points points points
Increase by Increase by Increase by
2018- 4.0 2.6 4.0
86.0 86.0 22.3 86.0
19 percentage percentage percentage
points points points
Achieve an
‘A’ or
improve by | Increase by Increase by Increase by
2019- Eight-Year two letter 4.0 2.7 4.0
U 90.0 | 90.0 25.0 90.0
20 Benchmark grades percentage percentage percentage
from the points points points
2012
baseline
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*This example is forillustrative purposes only. The annual goal will vary depending on what letter
grade the school receives in its baseline year and the grade levels served by the school. A school can
increase its grade from the 2012 baseline using any combination of increased proficiency and high
student growth/improvement over a sustained period of time. The powerof Indiana’s AMOis thatit
differentiates and is individualized to each LEA and school.

If Hoosier High School achieved the annual proficiency rate increases in the table
above, it would receive an “A” in 2020. This grade translates to a 90% passage rate on
the state assessments, 25% of graduates being college or career ready, and a 90%
graduation rate — consistent with Dr. Bennett’s “90-25-90” goals.

In additionto hitting these overall benchmarks (as illustrated above), each school must meet
the annual statewide targets for improvement for each subgroup for each metric and close
any achievement gaps.

The three-yearbenchmark calls for each LEA and school to eitherreceive an ‘A’ rating or to
improve by one lettergrade from its 2012 baseline rating. Each LEA and school will be
allowedthree years to show improvementdue to the rigorous progress that is necessary to
increase a school’s or LEA’s grade but will annually be required to implementinterventionsif
any of the subgroups (bottom 25% or ESEA subgroups) are not meeting expectations. The
three-yearbenchmark also requiresthat each subgroup in the LEA and school reach the
AMO by 2015 and meetthe state proficiency targets. This approach isunique in that it
requiresschoolsand LEAs to focus on each individual student within the school while placing
a special emphasis on the bottom 25% and specificESEA subgroup populations. Without
substantial improvement and growth among the bottom 25% and specific ESEA subgroups,
groups of students that have historically faced the most educational challenges, itwould be
impossible forall but a few schools to show the necessary progress withinthree years.
Allowingonly three years to reverse a decades-long trend of stagnant low performance
withinthe bottom 25% and specific ESEA subgroup populations, while simultaneously
improvingall other student proficiency levels, is not only daring but also achievable through
the measuresand focus Indiana’s AMO lays out.

The eight-yearbenchmark calls for each LEA and school to eitherreceive an ‘A’ rating or to
improve by two letter grades from its 2012 baseline rating. Each LEA and school will be
allowed eightyears to show the necessary improvement due to the rigorous process
required but will annually be required to implementinterventionsif any of the subgroups
(bottom 25% or ESEA subgroups) are not meeting expectations. Specifically, atwo letter
grade improvementtranslatesinto a twenty percentage point increase in proficiency. For
LEAs and schools, this figure would also representan unprecedented reductionin the
percentage of students showing low growth and improvement. The eight-year benchmark
also requiresthat each subgroup in the LEA and school reach the AMO by 2020 and meetthe
state proficiency targets for each metric. To accomplish both of these feats, students at each
school and LEA must consistently show substantial improvementand growth over a
sustained period of time, with the majority of that improvementand growth coming from
the bottom 25% and specific ESEA subgroups. Realizing the eight-yearbenchmark would
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resultin a 75% increase (from 40% proficientto 70% proficient) inthe proficiency level of
these students.

Both Indiana’s three-yearand eight-year benchmarks are extremely ambitious given historic
statewide proficiency trends. But by buildingina laser-like focus on each school’s lowest
achievers, the new AMO and accountability system incent a strategic allocation of resources
at the local level. Students will nolonger slip through the accountability cracks of the
traditional subgroup structure. Instead, everyschool across the state will, forthe first time,
be held accountable for the performance of all struggling students. This strengtheningand
streamlining of school and district accountability will allow Indiana to race ahead of other
states, put an end to a decades-longtrend of poor performance among its bottom 25%
subgroup and specificESEA subgroups, and bridge the gap between the state’s highestand
lowest performers.

AnnualGoals

Even though Indiana’s AMO provides three-yearand eight-year benchmarks, all schools and
LEAs will still be assessed annually for progress and performance under Indiana’s state
accountability system. Schools will be categorized as Focus, Priority, and Reward (and
possibly Focus-Targeted) schools on a yearly basis as well. As outlined previouslyinthisplan,
Indiana has developed arigorous state accountability system that holds schools and LEAs
accountable for low growth and for poor proficiency, graduation, and/or college and career
readinessrates.

How Indiana’s AMO will Reach Every Student and Increase Performance

Indiana’s state accountability model takes the bold approach of focusing on two new super
subgroups while still taking advantage of traditional ESEA subgroups as a safeguard to ensure
studentsdo not slip through the cracks. Utilizing ESEA subgroups will also ensure that the
performance of any individual student populationis not masked by the aggregate
performance of any subset of students.

By elevating the focus on the bottom 25%, Indiana will not only concentrate more effortand
resources to improving the proficiency of the lowestachieving studentsin each school and
LEA but it will also hold schools accountable for each individual student. Since the inception
of NCLB, numerous schoolsin Indiana have been able to avoid accountability for theirlowest
performing and most disadvantaged students due to small “n” counts. The inclusion of the
bottom 25% subgroup eliminatesthis much utilized loophole with 99% of schoolsand LEAs in
Indiana havingboth a bottom 25% and top 75% subgroup.

Indiana’s state accountability model requires that 95% of all students and students within
each subgroup participate on the elementary and middle school assessments (see
Attachment 13). At the high school level, the accountability model looks at the proficiency
level of all students, not justthose tested, in calculating the proficiency rates of each school
and LEA and subgroups withinthem (a cohort approach). These two factors ensure that
every student will be tested.
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Once everystudent is tested, growth for elementary and middle school students and
improvementfor all high school students can be calculated. This growth and improvement
of individual studentsisthenincorporated back into Indiana’s accountability modeland is
usedin conjunction with proficiency to determine a school’s or LEA’s grades in math and
English/Language Arts. This methodology ensuresthat the growth and improvementis
includedinIndiana’s accountability system.

Indiana’s model also incorporates a system of “checks” (i.e. against traditional ESEA
subgroups), described later inthis applicationin 2F. These checks are designedto ensure
that no student population, regardless of “n size,” is permitted to fall through the cracks.
Specifically, schools will be required to modify their School Improvement Plans for any ESEA
subgroup that failsto meetexpectations (as definedinthe chart in 2.D.iv titled, Indiana’s
Proposed School Accountability System: Synergy of State and Federal). Thisrequirement
means that the spotlight on students that have historically been marginalized will continue
to be shone brightly upon them — with the goal that theirneeds are directly addressed.

LEAs, schools, educators, and parents can alsoview the growth of an individual grade,
classroom, or student utilizingIndiana’s Learning Connection. The Learning Connection can
be used by schools and teachers to identify where each student struggles and how they stack
up against similarstudents, then used to turn each student’sindividual weaknessesinto
strengths. Schools also use this information when conducting state mandated teacher
evaluations, tying additional accountability to the performance of each individual student.

Indiana is unapologeticin the use of transparency as the leverfor rigorous accountability,
especiallyindrivingimprovement for studentsin underserved communities. Our state
accountability model looks at the overall performance of a school and LEA, the Learning
Connection providesfor student growth to be easily factoredinto teacher evaluations, and
Indiana’s AMO clearly states that each subgroup in a school or LEA must improve by two
lettergrades in 2020 in English, Math, College & Career Readiness, and Graduation Rates,
and meet the annual state targets for each metric. By design, accountabilityisintentionally
woven throughout a system builtto be airtight when it comes to reaching every student.

Indiana’s Proposed AMO within the Context of “Putting Students First”

Indiana is one of the country’s leadersin providinga diverse environment of quality
educational options. As part of “Putting Students First,” Indiana established the most
expansive school choice system inthe nation’s history. For the first time, all Indiana schools
— traditional public, publiccharter, and private or parochial — are competingfor the same
studentsand the accompanying funding. As a result, there are new pressures on the system
writ large to ensure every school and LEA continuesto improve both theirstudent
proficiency levels across all subgroups and theiroverall grade.

The Indiana State Board of Education will have the ability to increase the required
proficiency levels necessary toachieve each grade. IDOE is also inthe process of developing
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an “automatic trigger” to ensure that the proficiency bar remains rigorous for all schools.
Additionally, the growth and improvementtargets will be re-evaluated at least every three
years. In other words, schools will need to continue to improve just to maintain their current
grade.

ConsideringIndiana’s accountability system within the new landscape of school choice and
competition and the categorization of Title | schools, Indianaschools will be operatingina
climate that promotesimprovement at unprecedented levels. The pressuresand incentives
to increase student growth and achievementwill increase while the additional layer of
federal accountability standards will no longeract as a barrier to improvement.

To illustrate the potency of this new context, the followingare possible scenarios for schools
that failto improve or receive an ‘A’:
e The school could be subject to state intervention, including but not limited to state
takeover
e The school could lose state money as a result of students transferringto higher
performing publicand non-publicschools.
e Inaccordance with federal and state law, the school could have federal money
withheld due to beingclassified as a Focus or Priority School
(See the chart in2.D.iv titled, Indiana’s Proposed School Accountability System:
Synergy of State and Federal, for greater details).

On the flip side, high performing schools will be celebrated in new and innovative ways, from
preferred access to state grants that reward educator effectiveness to recognition
ceremonies heldinlocal communities throughout the state. Earlier this year, the Indiana
General Assembly approved a two-year budget that includes $15 millionin competitively
allocated state funding to drive educator effectiveness. State legislators have expressed
interest continuing to purpose state dollarsfor the improvement of human capital within
schools; those that consistently deliver with regard to raising student performance may
receive special consideration from IDOE in applying for these dollars. The expertise of high
performerswill also be leveraged by IDOE as the state acts to brokerbest practicesin
addressingachievementgaps and improving student outcomes.

For these reasons, Indiana schools and districts will be highly motivated to make annual
progress and hit both the 2015 and 2020 benchmarks. Indiana’s proposed AMO outlinesa
bold, new approach toward realizing significant student performance gains by 2020. Our
plan requireslow-performing LEAs and schools to improve at a rate nearly double the state
average while also beingrealisticabout each school’s individual starting point or baseline.

LEAs and schools may also use a combination of proficiency level improvementand growth
among their historically underperforming students toincrease their grade. With Indiana’s
proposal, rigorous measures are coupled with strong supports to ensure each school and
district continuesto progress on a yearly basis. This combination ensures that Indiana’s
proposed AMO is both ambitious and achievable for every school in the state.
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i. Provide a link to the State’s report card or attach a copy of the average statewide proficiency based
on assessments administered in the 2010-2011 school year in reading/Language Arts and
Mathematics for the “all students” group and all subgroups. (Attachment 8)

See Attachment 8 for a chart outlining average statewide proficiency forall subgroups in
2010-11.

Indiana’s AMO would exceed the intention of both Options A and B.

Indiana’s AMO wouldresult in41% of all non-proficient students becoming proficient by
2015 and 65% of all non-proficient students becoming proficient by 2020. It will alsorequire
the bottom 25% subgroup to double its proficiency rates while maintaining high growth
among the subgroup population.

The AMO calls for each LEA and school to receive an ‘A’ underthe state accountability
system or make great progress to that end by 2020 and meetannual state targets for each
metric. This target would translate into a state proficiency level of 90%. Moreover, each
subgroup below that threshold would have made substantial gains and/or shown
substantially high growth during that period, resultingin the greatest narrowing of the
achievementgap in Indiana’s history.

As outlinedin 2.A.ii, Indiana’s AMO is designed to be both ambitious and attainable. It isa
bold and considered approach that does not rely on static proficiency targets based on
arbitrary percentages. Rather, Indiana’s proposed systemis peggedto lettergrades —
embedded within whichisa simple yet sophisticated mechanism for examiningschool and
student performance. The improvementlevelslaid outinthe AMO require LEAs and schools
to improve proficiency levels at an achievable rate, while also rewarding them for making
substantially high growth among its subgroup populations.

By realizingIndiana’s AMO, the state could expect 12,000 additional studentsto be college
and career ready. Indianadefinesa studentas college or career ready if the student earns
an academic honors diploma, passesan AP or IB exam, earns transcripted college credit, or
earns an approved industry certification. Students who meetone or more of these
indicators are significantly less likely to require remediation than their counterparts.

Indiana’s AMO wouldresult in 20% more graduates beingcollege or career ready in 2020 —
an unprecedented accomplishment.

2.C REWARD SCHOOLS

2.Ci Describe the SEA’s methodology for identifying highest-performing and high-progress
schools as reward schools.
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Rationale

Within a new culture of accountabilityin the state, Indiana proposes a differentiated
recognition and reward system that engages schools and school districts in taking ownership
of theirresultsand drives them toward ongoingimprovement. This recognition system,
described below, was developed in consultation with multiple stakeholders and reflects the
state’s commitmentto settingand keepingthe bar high. Indiana’s definition of reward
schools satisfies all conditions outlinedinthe ESEA Flexibility guidance. As such, this system
will highlight and celebrate the schools to which communities across Indiana can look to find
exemplars of excellence.

Highest-performing schools

The highest-performingschool designation reflects afirm beliefin the importance of not only
recognizing schools that make significant progress within a year, but also celebratingthe
state’s highest achievers who have performed at a remarkably high level overa sustained
period of time.

AllTitle I schools with the highest proficiency rates in both English/language arts and
mathematics, receive an “A” under the state accountability model for at leasttwo
consecutive years, and meetor exceed the AMO for all subgroups, including the “all
students” subgroup, are identified as highest-performing schools. Additionally, high schools
with the highest graduation rates are identified as highest-performing schools unless they fail
to meet the AMO for all subgroups on each metric.

High-progress elementary and middle schools

The high-progress school recognition, for both elementary and middle schools, places a
premium on supporting all students while putting a particular focus on historically low
performing students.

Title I schools among the ten percent of Title | schools that are making the most progress in
improving the performance of the “all students” group on the statewide assessmentoverthe
previoustwo years in both English/language arts and mathematics, do not have significant
achievement gaps across all of its subgroups, and subgroup gaps are narrowing are identified
as high-progress schools.

High-progress high schools

The high-progress school recognition, for high schools, places a premium on supporting
historically low-performing students who would have otherwise been on track to drop out,
not receive a high school diploma, and not have been properly prepared for college or
career. This recognition seeks to highlightthe schools that are successful in proving what is
possible with some of the most challenging student populations.

Title | schools among the ten percent of Title | schoolsthat are making the most progress for
the previoustwo years inimprovingthe performance of the “all students” group on the
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statewide assessment for English/language arts, mathematics, graduation rate, do not have
significantachievement gaps across all of its subgroups, and subgroup gaps are narrowing are
identified as high-progress high schools.

HIGHEST PERFORMING
SCHOOLS

HIGH-PROGRESS ELEMENTARY, MIDDLE, AND

HIGH SCHOOLS

Highest-Performing Schools
Any Title | school that receives
an ‘A’ under the state
accountability model for at
least two consecutive years
shall be classified asa Highest-
Performing School

Meets or exceeds the AMO for
all subgroups includingthe “all
students” subgroup for
English/language arts and
mathematics. For high
schools, graduations rates will
be included

High-Progress Elementary

High-Progress High Schools

& Middle Schools

Any Title | elementary or
middle school that shows
high growth in its “all
students” subgroup in
both English/language arts
and mathematics

Does not have significant
achievement gaps across
all of its subgroups in
English/language arts and
mathematics

Annual assessment data
indicates subgroup gaps
are narrowing

Any Title | high school that
shows high growth inits “all
students” subgroup in both
English/language arts and
mathematics

Does not have significant
achievement gaps across all
of its subgroupsin
English/language arts,
mathematics, and
graduation rates

Annual assessmentdata
indicates subgroup gaps are
narrowingin
English/language arts,
mathematics, and
graduation rates

2.Cil

Provide the SEA’s list of reward schools in Table 2.

2.Citi  Describe how the SEA will publicly recognize and, if possible, reward highest-performing

and high-progress schools.

Reward schools will be recognizedin a number of ways:
e A certificate from IDOE acknowledging their high performance or high progress
e Opportunities to mentor, share, or participate in IDOE training for which the school excels
e Recognition by the Superintendent of Public Instruction
e Schools may be asked to present at meetings and conferences
e Schools will be highlighted on the IDOE website and through IDOE publications
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|2D  PRIORITY SCHOOLS

Theory of Action:

IF:

IDOE sets clear performance expectations, focuses the attention and resources of IDOE and
school and district leaders on providing Priority and Focus schools with the capacity, systems,
and conditions necessary for success in three areas:

J Ensuring effective turnaround school leadership

J Deliveringinstruction that meetsthe needs of all studentsand is aligned with state
standards

. Using assessment data to differentiate instruction and provide interventions

and monitors progress to hold leaders accountable for both implementingtheirimprovement
plans with fidelity and increasing studentachievement;

THEN
Studentachievementin Priority and Focus schools will increase, and all Priority and Focus
schools will exit Priority and Focus status within5 years.

2A. Describe process for continuous improvement (Cl) of systems and processes supporting
implementation of the state's system of differentiated recognition, accountability, and

support.

The Indiana Department of Education has developed processes supportingthe implementation
of the state’s system of differentiated recognition, accountability, and support for LEAs. The
IDOFE’s system of continuousimprovementis based upon plan, do, check, and act. The IDOE has
intentionally organized and redefined the agency to provide support and monitor LEA
implementation [2D Attachment 1 2015- New Org Chart]. The organizational structure is
instrumental in the SEA and the LEA operating as a critical unit of change by elevatingthe LEA’s
capacity, aligningresources, and ensuringthe right supports. This infrastructure creates clarity
for cross-functional groups, coordinates communication across officesto reduce redundancy,
assists officesin understandingthe limitations and possibilities of federal requirements, and
maximizes the use of resources for the academic achievement of all students and school
improvements. A system of support was developed to proactively address areas of need for
focus and priority schools based upon the evaluation of data.
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The graphic below illustrates the infrastructure of how multiple offices workin convergence for
a particular LEA.

Early
Learning
Special
Education

2B. In that description, consider the use of systematic strategies to analyze data and revise
approaches to address implementation challenges to ensure the SEA and its LEAs are meeting
needs of all students.

Indiana will coordinate its data efforts to support a more robust system of continuous
improvement. The IDOE utilizes avariety of systems to analyze data and revise approaches,
including but not limited to the following:

e DOE Compass: Indiana online data dashboard

o Represents A-Freports, student performance and growth, college and career
readiness, and subgroup data under ESEA

e State and federal data reporting and monitoring, such as SIG 1003g data dashboard

e Accountability rosters in Learning Connection

e Statewide RTI framework

During the nextthree years, IDOE and local districts will collaborate to create a framework for a
local early warning systemin Indiana that will incorporate a robust data systemto ensure that a
differentiated system of accountability and support is provided to schools to meetthe needs of
all students. The IDOE is collaborating with an external partner and gathering qualitative data
from school systems (what does this mean??? What are we collecting & doing and from
whom?) both within Indiana and other states to develop a comprehensive data systemto
ensure early-onthat students are on track to graduate.
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Multiple factors will be analyzed to ensure that students, including students with disabilities
and English learners, are on-track to graduate including:

Attendance
Behavior

Course and academic performance

The local early warning system will need appropriate supports in order for the data to become
actionable. The IDOE will provide toolsfor schoolsto continually analyze the data through
collaborative, local teams of diverse stakeholders. The IDOE will assistlocal districts in
identifying community assets, which will assistin providingthe appropriate intervention forat-
risk students.

Furthermore, the IDOE will require the use of the developed monitoring system framework, or
a local system already developed, forits priority schools of 2 or more years of Fin order to
significantly close the achievement gaps of theirstudents by addressing factors that are
preventingacademic and personal growth.

2.D.i Describethe SEA’s methodology for identifyinganumber of lowest-performingschools
equal to at least five percent of the State’s Title | schools as priority schools.

Any Title | school that receivesan ‘F’ oris a persistently low-achieving school shall be
classified asa Priority School. Schoolsthat meetthis definition are among the lowest
performingschools inthe state and typically have extremely high rates of low growth
(improvement) amongall student subgroups. In fact, between schools categorized as Priority
and Focus Schools, the entire 15% of schools with the lowest performance would be facing
some level of state intervention under proposed definitions. These schoolsalso encompass
all Title I schoolsin the state that have a graduation rate of lessthan 65%. In fact, these
schools have an average graduation rate of lessthan 50%.

It is essential that these schools get back on track and increase their performance across all
areas (state assessments, graduation, and college and career readiness rates). Notably,
studentsin Priority Schools are 63% less like to pass a state assessment, 55% less likely to
graduate, and six times more likely to drop out of school than are studentsin Indiana’s ‘A’
schools.

According to ESEA flexibility guidance documents, states are required to ensure that at least
the bottom 5% of the State’s Title | schools are identified as Priority Schools. Statewide,
approximately 26% (261 schools) of Title | schools would be identified as Priority Schools.
That Indiana’s school evaluation metrics have identified asignificantly larger percentage of
schools as Priority Schools reflects the state’s commitment to interveningand subsequently
improving all of its lowest-performing schools. Additionally, Tierl and Il schools that are
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under SIG to implement school intervention models are alsoidentified as Priority Schools.
See 2D Attachment 1, Table 2 for a list of Indiana’s Priority Schools. These schools were
identified fromthe 2011-12 and 2012-13 school accountability grades and Indianais
requestingto resetthe implementation timeline to 2014-15 for all non-SIG Priority Schools.
During the 2013-14 school year, IDOE implemented a processto ensure strong leadership for
Indiana’s Priority Schools. For the 2014-15 school year, IDOE has requiredintentional
leadership decisionsforall Priority Schools. School principals have been determined, based
on evaluationsaligned to the Turnaround Principlesand evidence submitted to IDOE, to have
the ability to lead the turnaround effortand have a past track record of student success
based on school data. IDOE notified school districts of the determination afterreviewing
evidence submitted.

The IDOE has chosen to update our list of Priority Schools annually. For 2014-15, the IDOE
identified 149 priority schools (15% of 991 Title | schools). We will update this listannually as
we move forward with results of 2015.

2D.i Provide the SEA’s list of priority schools in2D Attachment 1 Table 2.

2.Diii Describe the meaningful interventions aligned with the turnaround principles that an LEA
with priority schools will implement.

Background

The IDOE has been explicit with Priority Schools about conducting a root-cause analysis. After
utilizing data to identify the work, including the Turnaround Principlesand interventions
explicitlyin School Improvement Plans and Student Achievement Plans (SAPs), whichisa
supplementforall Priority schools, schools are required to submit the plans. The plans are then
reviewed by IDOE staff for quality and compliance. All Turnaround Principles must have an
intervention, timeline, action plan, driver, and more. Newly identified schools and districts are
invited each year to regional meetings where all of the requirements are shared and explained.
School improvement staff follow-up with principals and superintendents to ensure that
expectationsare communicated. The IDOE has also created a tool kit of resourcesthat includes
research, webinars, and documents to assist LEAs with implementation of interventions aligned
to the Turnaround Principles. Many of these resources are included on the Outreach page of
our IDOE website. A menu of some potential interventionsisalsoincludedinthisdocument. It
is beingexpandedto include more rigorous interventions for schools and districts that remain
in the lowest performance category repeatedly. The IDOE interventionincreasesinrigor for
support and accountability each year a school remains inthe lowest category. The intervention
requirementsare also expandingto require a LEA response to support and hold local schools
accountable when placed in the lowest category. Additionally, the IDOE school improvement
staff provides ongoingtechnical assistance and professional developmentto support the
implementation of interventions aligned to the Turnaround Principles. 2D Attachments 3, 4, 5
and 6 2015)
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School Improvement Interventions — Selection Criteria and Parameters

Under Indiana’s proposal, Priority and Focus Schools will be provided substantive flexibility to
implementscientifically-based, student-/school-based data-informed interventions. As
described below, these interventions will be tied to a framework utilized by IDOE during
monitoring and School Quality Reviews —and aligned with the Turnaround Principles. The LEA
may propose an intervention not listed below as long as it is anchored in the Turnaround
Principles.

As part of the ESEA flexibility extension, IDOEis accurately and explicitly describing the
Turnaround Principles withinrelated tools, documents, training materials and other supports.

Alignment of School Improvement Interventions with Turnaround Principles

Indiana’s Turnaround Principles Intervention Examples

Turnaround Principle 1: School Leadership e Replace the school principal with one
Provide strong leadership by: (1) reviewing who has a past track record of

the performance of the current principal; (2) student success and the ability tolead
eitherreplacingthe principal if such a change the turnaround effort

is necessary to ensure strong and effective e Provide the principal witha mentor
leadership, ordemonstrating to the SEA that from a high-performing school

the current principal has a track record in e Redesignschool leadership structure
improving achievementand has the ability to to provide appropriate operational
lead the turnaround effort; and (3) providing flexibility

the principal with operational flexibility in the
areas of scheduling, staff, curriculum and

budget

Turnaround Principle 2: School Climate and e Utilize a behaviorinterventionist

Culture e Establisha school-wide research

Establisha school environment thatimproves based positive behavioral

school safety and discipline and addressing interventions and support system

other non-academicfactors that impact e School-wide program to eliminate

studentachievement, such as students’ bullying or promote tolerance

social, emotional, and health needs e Create asystem of wrap-around
studentservices

Turnaround Principle 3: Effective Instruction e 8-Step Process

Strengtheningthe school’s instructional e Formative Assessment Development

program based on studentneedsand and Training (e.g., Acuity)

ensuring that the instructional program is e On-goingprofessional development

research-based, rigorous, and aligned with targeting bestinstructional practices

State academic content standards determined by classroom walk-thru

data, teacher observation data and
studentachievementdata
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Teachers intentionally communicate
learning objectivesto students which
are alignedto Indiana’s college and
career ready standards

Instructional Coaches

Turnaround Principle 4: Curriculum,
Assessment, and Intervention System
Ensuring teachers have the foundational
documents and instructional materials
needed to teach to the rigorous college-and
career- ready standards that have been
adopted

School leadersverify the curriculum
beingdeliveredisalignedtothe
Indiana college and career ready
standards by frequent classroom
walk-throughs and reflective feedback
to teachers

Conduct a Curriculum Audit
Interventionist

Instructional coach lesson modeling
Create an intervention planfor
studentswho are behind
academically Tier 2 and Tier 3
Intervention, specifically for students
two or more years behind
academically

Turnaround Principle 5: Effective Staffing
Practices

Ensure that teachers are effective andable to
improve instruction by: (1) reviewingthe
quality of all staff and retaining only those
who are determined to be effective and have
the ability to be successful in the turnaround
effort; (2) preventingineffective teachers
from transferring to these schools; and (3)
providing job-embedded, ongoing
professional developmentinformed by the
teacher evaluation and support systems and
tiedto teacher and student needs

Replace ineffective teachers and staff
Ensure the school leader has the
authority to hire his/herteachers and
staff

Revise the schedule to create time for
professional learning communities
Create hiringtimelines and processes
to effectively recruit highly qualified
teachers able to effectively conduct
turnaround work

Ensure ineffective teachers are not
assigned or reassignedto the Priority
School

Provide staff with appropriate
professional developmentto enable
them to reflect, revise, and evaluate
theirclassroom practices to improve
learning outcomes inboth a
collaborative and individual setting

Turnaround Principle 6: Enabling the
Effective Use of Data

Use data to inform instruction and for
continuousimprovement, including by

Utilize a data coach

Provide staff with collaborative
opportunitiesto analyze data and
respond to learning needs of students
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providingtime for collaboration on the use of (e.g., Professional Learning

data Communities)

e Create asystem-wide approach to
tracking school data and individual
studentdata

e Analyze formative and summative
assessments to respond to student
academic, behavioral, and social

needs
Turnaround Principle 7: Effective Use of e Restructure the academic schedule to
Time increase core content or remediation
Redesigningthe school day, week, or year to time
include additional time for studentlearning e Revise the schedule to create tutoring
and teacher collaboration or extended learningtime

e Ensure the scheduleisdesignedto
meet the professional development
needs of staff

Turnaround Principle 8: Effective Familyand e Utilize a community or family liaison
Community Engagement. e Create a process to involve family
Provide an ongoing mechanism for family membersin school decision-making
involvementin school decision makingand e Communicateintentionally with
understanding student progress families on a regularbasis to share

data, student progress, and areas
needingsupport

e Utilize a method of gathering stake-
holderfeedback that informs goals
and on-going progress monitoring

School Improvement Interventions — Expectations for Implementation

LEAs are expectedto implementinterventions foreach of the Turnaround Principles with
fidelity fora minimum of three consecutive years, after beingidentified as a Priority School.
Outreach Coordinators, during monitoringvisits, will review the Student AchievementPlan, a
supplementtothe School ImprovementPlan (SIP), (2D Attachment 2), which contains an
outline of interventions, data, priority areas of improvement, goals and an action plan.
Outreach Coordinators were provided a robust training process to understand the
requirements of monitoring Focus and Priority Schools and utilize a handbook to guide their
work. (2D Attachment 3). Coordinators will examine evidence of interventions and verify
implementation through classroom observations, staff interviews, document review, and
formative assessmentdata. Coordinators will provide LEAs with an intervention status update
based on the monitoring evidence, which provides LEAs with nextsteps. A summative
monitoringrubric (2D Attachment 4 , 5) will be givento LEAs followingasecond monitoring
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visit, which will clearly define progress with interventions. Adocument will be maintained at
IDOE which tracks the status of implementation of interventions foreach priority school to
ensure three years of successful implementation of interventions.(2D Attachment 6)

School Improvement Interventions — Timeline for Priority Schools

In Year 1, Priority Schools must do the following:

o Selectat leastthreeinterventionsalignedtoall Turnaround Principles.

e Submitinformationto IDOE outlining each proposedinterventionand justifyingthe
selections with evidence from studentand school data, alsoidentified from the root
cause analysis from the Student Achievement Plan. All Priority Schools must
complete a Student AchievementPlan, as a supplementto the SIP, and aligned with
the Turnaround Principles.

e Subjectto IDOE review and requests for revisions, LEAs implement the interventions
during Year 1. IDOE will monitor LEAs for progress toward successful
implementation and positive student performance change with a rubric alignedto
the indicatorsin the Student Achievement Plan and the monitoringtool.

e Priority Schools will be tracked for implementation of interventions until they have
successfullyimplemented with fidelity fora minimum of three years. (2D
Attachment 7)

In Year 2, Priority Schools must do the following:
e Analyze student-/school-level datato determine necessary modificationsto the
interventions, and fidelity of implementation
- The number of interventions can be adjusted based on demonstrated needs.
- Allimplementation plans for proposed interventions must be aligned with
the school/studentlevel dataand support the root cause analysis.

e Plan to make modificationsto proposed interventions, aligned to all Turnaround
Principles, based on mid-yearfindings from IDOE-provided Outreach Coordinator
monitoring.

e Submitinformationto DOE outlining each proposed intervention andjustifyingthe
selections with evidence from previous year’s findings as well as SIP and/or student-
/school-level data.

e Subjectto IDOE review and requests for revisions, implementthe interventions
during Year 2.

e Participate and comply with IDOE-provided on-site monitoring.

e Based on findings from the Outreach Coordinator monitoring and IDOE review
(subjectto requestsfor revisions), adjustinterventions accordingly.

In Year 3, Priority Schools must do the following:
e Implementinterventions, alignedtoall Turnaround Principles, as stipulated by I DOE,
based on findings from the on-site Outreach Coordinator monitoring.
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e Consistentwith 1003(g) School Improvement Grant funding, LEAs that choose not to
comply with this expectation will not continue to be provided with that funding.

e LEAs withthe same principalin his/herthird year or more in a Priority School must
also submitevidence to the SEA that the principal has the ability to lead the
turnaround effort. The evidence submission must correspond to each of the
Turnaround Principle requirements. The SEA respondsto the LEA after the evidence
has beenreviewed usinga rubric aligned to the Turnaround Principles.

School Improvement Interventions — Technical Assistance

To ensure successful implementation of these interventions, this more differentiated, locally-
driven approach must be paired with an IDOE-delivered, frequent, high-touch system of
technical assistance, monitoring and evaluation, both when LEAs are selectingand
implementing school improvementinterventionsalignedto all Turnaround Principles. To this
end, the Outreach Division of School Improvement (Outreach) at IDOE will be restructured to
ensure the necessary human capital are dedicated to working closely with LEAs and their
Priority and Focus Schools. Currently, Qutreach consists of 13 field staff, wholive inthe nine
regions of the state, and support and monitor the Focus and Priority Schoolsin theirregions.
Outreach also includes 3 Outreach Specialists who work internally at IDOE to support the
Coordinators in the field. Outreach is led by a Director of Outreach and the Assistant
Superintendent of School Improvement. (2D Attachment 8) A Director of Family and
Community Engagement and Director of District Improvement have been added to the
Outreach Division. The Outreach division has merged with otherdivisionsto produce a School
Improvement Team. The following divisions are now encompassed in school improvement and
meetweekly to support schoolsin the field: Title, Migrant, Early Learning, English Learners,
Special Education, College and Career Readiness, e-Learning, and Grants Management. By
workingas a comprehensive team, they are able to align resources, human capital and local
supports with a systematicapproach that provide schools with coordinated services.

Outreach will utilize atechnical assistance approach consisting of two phases and three total
elementsto ensure LEAs with Priority and/or Focus Schools select, monitor, and modify school
improvementinterventionsinamanner that improves studentachievementand closes
achievementgaps.

Phase I: Selection of School Improvement Intervention
e Root Cause Analysis
e Data-Driven Intervention(s) Selection
e Root Cause Analysis

LEAs with Priority and/or Focus Schools will be required to complete a “root cause analysis”
prior to selecting school improvementinterventions (2D Attachment 9). This analysis will be
reviewed, assessed, and returned to the LEA with comments and requests for modifications (if
needed) by an Outreach Specialist. Outreach will provide LEAs with technical assistance to
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complete this “root cause analysis” through (1) guidance documents with exemplars, (2)
webinars, and (3) on-site assistance. The objective of the “root cause analysis”is to ensure LEAs
have identified critical areas for improvement priorto selecting school improvement
interventionsthatare alignedto all Turnaround Principles.

e Data-Driven Intervention(s) Selection

Focus and Priority School leadership teams were provided guidance in completing a root cause
analysis, intervention selection, creating SMART goals, and developingaction steps aligned with
each of the Turnaround Principles duringregional training sessionsin December 2013. (2D
Attachment 10, 11, 12) Additionally, Outreach Coordinators reviewed the intervention selection
during the review of each Student Achievement Plan duringthe on-site monitoringvisits and
provided LEAs with technical assistance and feedback. The objective of the Student
Achievement Plan with data driveninterventionsistoensure selected school improvement
interventions are aligned to all Turnaround Principles and an analysis of multiple school-and
student-level datasources.

During the December 2013 regional meetings, inadditionto IDOE Outreach and Technology
staff, the MA Rooney Foundation partnered with IDOE to deliver professional development to
Focus and Priority School leadership teams. The MA Rooney Foundation trainer assisted LEAs
with understanding best practices for data use and how to intentionally use school-level datato
improve student achievement.
Phase 2: Monitoring and Modification of School ImprovementIntervention

I1l. Implementation Monitoring

Outreach Coordinators will conduct at least two on-site monitoringvisits to each Priority
School during the academic year. These monitoring visits will utilize a mixed-methods approach
to tracking the fidelity with which the intervention(s) is/are beingimplemented (e.g , interview
with staff and school leader using guiding questions aligned to the Turnaround Principles, (2D
Attachment 13 ) classroom observation, (2D Attachment 14) reviewing data analysisand
intervention selection, and reviewing evidence and the written Student Achievement Plan (2D
Attachment 15). Subsequentto these visits, Outreach Coordinators will provide schools with a
list of evidence needed to support implementation plans and respond to requests for guidance
in completing Student Achievement Plans. Progress toward planimplementation and positive
changes in studentachievementresults from leadingindicators will be provided to LEAs in
monitoring reports. The feedback that is provided after the final monitoringvisit andincluded
in the Summative monitoring rubric (2D Attachment 16) of the academic year will be expected
to be addressedin the LEA’s next Student Achievement Plan submission if the school does not
exit Priority or Focus status. All Priority Schools will continue to implementinterventions for
three years. IDOE will monitorimplementation with on-site visits and track progress until three
years of effective interventionimplementation with fidelity is met. Followingan Outreach
Coordinator visit, LEA principals are sentan electronicsurvey to assist IDOE with evaluating
servicesand support givento schools. (2D Attachment 17)

Page 276




ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

IDOE is working with partners, including AdvancED, to develop an electroniccomprehensive
school improvement plantemplate that includesthe requirementsforPL221, Student
AchievementPlan, and the Title | schoolimprovement plan. The comprehensive planallows
Indiana to make available a tailored Indiana continuous improvementsolution to every eligible
publicschool in the state. The Indianacomprehensive school improvement planincludes
standards, diagnostics, surveys, assurances, planning, and reporting tools necessary for schools
and districts to complete the internal review process, continuous improvement planning, as
well as accountability and compliance reporting.

Eligible Focus and Priority schools receive fundingto participate in school improvement
planningthrough AdvanckD. This grant requiresa partnership with AdvanckD in using the
ASSIST program, as well as possible professional developmentand site reviews. The intent of
the grant isto provide resources to streamline multiple plans, write an effective school
improvement plan, and build leadership capacity. The 1.0 version of this project took place in
the Spring through Fall of 2014 with 28 schools participating. For the 2014-2015 school year,
the 2.0 project expandedto include 125 Focus and Priority schools. For the nextthree years,
IDOE plansto expandthe comprehensive school improvement plan to additional schools
throughout the state so that clarity of goals, resources, and improvement activities can be
established.

BENEFITS
e Alloptionswill have access to AdvancED’s web-based school improvement platform,
ASSIST.

e ASSIST will allow schools to have a one-stop-shop forallimprovement needs.

e Opportunityto dig-deepintoschool data, needs, and evidence of successes.

e One planto meetall needsof reporting: PL221/SIP, SAP, and Title | SWP.

e ASSIST’sgoal builderis tailored to Indiana’s needs and allows for custom content and
drop-down menus so districts and schools can easily address planning. It providesa
living, breathingdocumentthat can be easily updated throughout the year and in years
to come.

e Partnership with AdvanckD for professional developmentinregardsto writing school
improvement plans, as well as focusing on individual school needs.

2.D.v Provide the timeline the SEA will use to ensure that its LEAs that have one or more priority
schools implement meaningful interventions aligned with the turnaround principles in each
priority school no later than the 2014—2015 school year and provide a justification for the
SEA’s choice of timeline.

Current State School Improvement System

PublicLaw 221(Indiana Code [IC] 20-31-8) is Indiana’s comprehensive accountability system
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for K-12 education. Originally passed by the Indiana General Assemblyin 1999 — prior to the
federal No Child Left Behind Act of 2001 —the law aimedto establish majoreducational
reform and accountability statewide. To measure progress, Indianaschools (publicand
accredited non-publicand charter) are placed into one of five categories (A, B, C, Dand F)
based upon student performance and growth data from the state’s ISTEP+ and End-of-Course
Assessments (ECAs).

Schools inthe lowest accountability category (“F”) face a series of interventions designed to
provide the additional support needed to improve student achievement. These
consequences become more serious the longerschools remainin the bottom category.

Public Law 221 Timeline for “F” Schools (IC 20-31-9)

Yearl

State Action

The local school board can request that the State Board of Education
(SBOE) appointan outside team to manage the school or assist in the
developmentof a newSIP. If the SBOE appointsan outside team, the
state will considerthe school to bein its 4th year of “F” status. (See
sectionon Years 4 and 5.)

Local Action

Local school board notifies publicand conducts hearing. School
improvement committee revises SIP accordingly.

Years 2 and 3

State Action

SBOE appoints an outside team; the state will considerthe school to be
inits 4th year of “F” status.

Local Action

School implements revised SIP, and makes furtherrevisions accordingly.

Years 4 and 5

State Action

SBOE appointsa School Quality Review Team (SQR Team)(2D
Attachment 18) to provide schools and their supporters with specific,
action-focused feedback on what is working well and clear targets for
improvementinorder to support the school in theireffortsto improve
the educational outcomes for all students. The SQR rubric and report is
alignedto the 8 Turnaround Principles. Based on publictestimony,
analysis of previous school evaluations and critiques of student-and
school-level performance data, IDOE will make an intervention
recommendation for state intervention to the SBOE. IDOE’s intervention
recommendation and subsequent SBOE action will be made withthe
understanding that the LEA has been afforded the appropriate time,
autonomy and technical assistance to improve its Priority School’s
quality. In short, while there isa menu of potential intervention options,
those which do not constitute a school restart (e.g., modificationstothe
SIP) are not viable.

Local Action

School considers and implements recommendations of SQR Team. LEAs
can petitionthe SBOE for authority to implement one or more of the
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“Year 6 Interventions” outlined in the “State Action” section belowin
eitheryear 4 or 5.

Year 6

State Action SBOE conducts a hearingto solicit testimony on options for the school,
including merging the school with another school; assigning a special
managementteam to operate all, or part of, the school; IDOE
recommendations; other options expressed at hearing; and revisingthe
improvement plan. If the SBOE determines that intervention will
improve the school, the school must implement theintervention
chosen by the State Board.

Local Action Implementintervention(s) as determined by the SBOE.

Demonstrated Commitment to Enforcing State School Accountability System

In the fall of 2011, for the first timesince P.L. 221 was signedintolaw, seven schoolsreached
theirsixth year of academic probation — the lowest performance category (now called “F”).
At the August 29, 2011 State Board of Education (SBOE) meeting, the SBOE approved IDOE’s
intervention recommendations and voted in favor of assigninga special managementteam
to operate five of the seven schools and implementingalead partner intervention at the
remainingtwo schools. In March 2014, an additional school was added to the SBOE
intervention schoolsand is utilizingan internal lead partner model, overseen by Mass Insight.
Four schools, with five years of consecutive F’s, will have hearings inJuly 2014 to determine
recommendations for potential interventions, if anotherF isreceived from the 2013-14
school data.

In December 2014, two additional schools met the criteria for SBOE intervention and were
added for more direct oversight. One school is being monitored as part of a district
Transformation Zone. The other school was ordered on March 12, 2014 by the SBOE to be
closed at the end of the 2014-2015 school year.

A clear message has beensentthat the state will notstand idly by whenschools continue to
fail and students are permitted to languish. Perhaps more importantly, the landscape has
permanently shifted to one where accountability s real.

The state’s process and strategy for interveninginthe lowest performingschools is
predicated upon the development of clear goals and measurable success indicators through
the lens of a seminal framework developed by Mass Insightand outlinedin The Turnaround
Challenge, which U.S. Education Secretary Arne Duncan has called “the Bible of school
turnaround.” Indiana is currently one of a few select states participatingin Mass Insight’s
School Development Network as part of a concerted effort to trailblaze cutting-edge, best-in-
class turnaround policies. Indiana has continued its work with Mass Insight and is
investigating the creation of networks designed to support schools with similarneedsin
various stages of school improvement. The attached report from Mass Insight outlines
Indiana’s progress in turnaround as of April 2014, with the new model of Outreach melded
with the work initiated by the former Office of School Improvementand Turnaround.
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Indiana will work to implement suggestions from the Mass Insight Diagnostic report during
the 2014-15 school year. (2D Attachment 19)

The special management team assigned by the SBOE is also referred to as a Turnaround
School Operator (TSO). TSOs run operationsfor all or part of a school, using the school’s per-
pupil fundingallocation. The TSO intervention isthe most severe of the options available
under state statute. Itis reservedexclusively forthe chronically lowest performingschools.
In schools not assigned TSOs, Lead Partners (LPs) work strategically with the leadership
appointed through the school districtto support and implement targeted improvements.
Each TSO enteredintoan initial one-year contract with the state, and the SBOE established
aggressive benchmarks that TSOs and LPs must hit to maintain theirgood standing.

TSOs spent the rest of the 2011-12 academic year evaluating and preparing to assume full
operational control in the 2012-13 school year. Consistent with Mass Insight’s
groundbreaking research, benchmarks for this transitional year included a strong focus on
community and parent outreach as well as a thorough evaluation of school programs, staff
and curriculum. TSOs and LPs continued theirwork with the identified state intervention
schools through the 2013-14 school year.

LPs will also engage key stakeholder groups to establish buy-into the support services
provided. They will be held responsible forintegrating theirwork with existing school
initiatives and ensuringthat the school is on track to dramatically improve. LPs will spend a
few months embeddingthemselvesintothe school and assessingits needs before initiating
servicesthisyear.

The TSO at Theodore Roosevelt College and Career Academy in Gary, Indiana, and LPs are
under the direct oversight of IDOE and are directly accountable to the SBOE. The four TSOs in
Indianapolis, Indiana, are directly supervised by the Indianapolis Mayor’s Office of Education
Innovation. IDOE’s Outreach will conduct constant and ongoing oversight of the TSOs and LPs
through quarterly meetings, attendance at key events and functions (e.g. community
forums), on-site monitoring, including monthly classroom observations, and review of all
deliverables, which are subject to IDOE approval. IDOE’s engagement with TSOs and LPs will
be “high touch,” to ensure datais frequently reviewed and adjustments are made to respond
to data, and progress is being made toward improved student achievement.

Limited or non-existent community engagementis one of the most frequently cited reasons
for the failure of school turnaround. Consequently, IDOE intentionally built-in atransitional
year that prioritizes community engagement (e.g. focus groups, community forums,
partnerships) in each of the four phases of work required of TSOs during the initial year. This
transition affords TSOs critical time to develop a bold and aggressive school transformation
plan while building meaningful community will and coalitions that can later be leveragedto
sustain ongoingimprovement. LPs will also be responsible forengaging theirrespective
communitiesto generate support for its school turnaround efforts.
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More information about the state’sturnaround process isincluded as Attachment 17 and
available at http://www.doe.in.gov/outreach/turnaround

Description and Rationale for Accelerated Timeline in State School Accountability System

Even though Indiana’s current school accountability law allows schools that make marginal
improvement (e.g.receivingan “F” in 2010 and receivingan “D” in 2011) to resettheirschool
accountability timeline, IDOE will require Priority Schools to maintaina C grade or betterfor
two consecutive years or earn the status of beinga Reward School for one year to exit
Priority status. Section 2.D.v describes how these standards for exiting Priority status will
require schools to demonstrate significantimprovements fortwo consecutive years, or
monumental improvementin one year, both interms of student performance and growth.
This significantly more rigorous accountability system will ensure that those schools exiting
Priority status have demonstrated sustained and substantive improvement.

Introduction to Proposed Synerqgy of State and Federal School Accountability Systems

In Indiana, Title I-served schools are currently subject to two different (and at times
dissonant) accountability systems— state and federal. The state accountability model, as
defined underIC 20-31-8, ensuresschools in the fourth and fifth year of “F” receive direct
support, includinga “quality review” (i.e. technical assistance and evaluation).

If a school receives an “F” for six consecutive years, SBOE has the authority to intervene
directly, including the assignment of a special managementteam to operate the school.

Giventhat the current state accountability law focuses on evaluations of, and state -
mandated interventionsin, persistently low-achieving schools, IDOE has leverageditsfederal
school accountability model, the “Differentiated Accountability model,” to ensure meaningful
district- and school-driveninterventions, aligned to the Turnaround Principles, are in place in
low-achievingTitle I-served schools priorto the application of state-mandated interventions.
Schools are assigned to the federal school improvementlist based on theirfailure to make
“adequate yearly progress” (“AYP”). The graphic below represents the model that was in
place prior to the ESEA flexibility waiver.

Indiana’s School Accountability System
State Federal
“F” schools

Title-1 served schools that fail to meet AYP are ranked
by an index rating and assigned to comprehensive-
intensive, comprehensive or focus status
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Years 1-3 Modificationsto Comprehensive schools are required to implementa
the school set of school improvement interventions initiatives
improvementplan | alignedto the Turnaround Principles and in year
three must. Schools will be required to use the
comprehensive School Improvement Planning
process aligned to the Turnaround Principles.
implement corrective action.

Focus Schools are required to set aside 10% of their
Title | allocation for targeted professional
development.

Years 4-5 Qualityreviewand | In additionto sustaininginitiativesrequiredinyears
technical assistance | one through three, comprehensive schools are also
provided by IDOE requiredto restructure. Focus Schools are required

to implement corrective action.

Year 6 State intervention | Comprehensive schools mustsustain or modify their

corrective action and restructuring plans. Focus
Schools must sustain or modify their corrective
action plan.

Through this flexibility request, IDOE will collapse Indiana’s two school accountability models
into one. Schools infederal school improvement (i.e. Priority and Focus Schools) will be
definedina way that aligns directly to the state’s accountability model (i.e. “D” and “F”
schools). In doing so, beginningin theirfirst year of Priority or Focus status, a low-performing
school will be required, as they once were under the “Differentiated Accountability Model,”
to implement meaningful school improvementinitiatives aligned to the Turnaround
Principles.

Notably, this allows Indianato proactively provide supports to struggling schools from the
outset with the goal of obviatingthe need for more severe interventions later. Nevertheless,
the state will not hesitate to impose more severe measuresif and whenthey become
necessary. The graphic below representsthe model.

Indiana’s School Accountability System — Synergy of State and Federal

Each Title I-served school earning an “F” will be defined as a Priority School;
each earning a “D” will be defined as a Focus School

2011-12 Baseline Established

2012-13 All Schools:

e Modify school improvement plan (SIP)

e May requestintervention from IDOE

Additions for Priority and Focus:
e Implementschoolimprovementinterventionsalignedtothe
Turnaround Principles
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2013-14

All Schools:

Hold a publichearingto notify community of lack of improvement
Modify SIP
May requestintervention from IDOE

Additions for Priority and Focus:

Implemented school improvementinterventionsaligned to the
Turnaround Principles

Completed a Student Achievement Plan supplementto the SIP

Priority schools received on-site monitoringfrom IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoringdocument

All Focus and Priority School leadership teams attended a regional
meeting where requirements forschools were presented and
expectations outlined

Superintendents completed anintentional evaluation of Priority School
principals, with 3 or more years of experience ina Priority School, and
submitted documentation and evidence to IDOE of a principal’s ability
to lead the turnaround effort and past track record of student success
(2D Attachment 20, 21, 22,)

Afterreviewingevidence submitted by LEAs, IDOE responded by April
15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort (2D Attachments 23, 24, 25,26)

Superintendents completed and submitted to IDOE a verification form
with supporting documentation that principals with less than 3 years of
experience were intentionally evaluated and determined to have the
ability to lead the turnaround effort and with a track record of student
success (2D Attachment 27)

Superintendents completed aReplace document for any Priority School
principal replaced after reviewing the ability to lead turnaround and
determininga differentleaderwas needed (2D Attachment 28)
Outreach Coordinators provided each Focus and Priority School with a
summative monitoring evaluation to respond to progress on
intervention selection and progress with implementation of Turnaround
Principles.

Focus Schools received an on-site monitoringvisit one time during
2013-14
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2013-14 Ensuring Leadership Responses
Priority School Principals removed and 34
replaced
Year 1 or 2 Principals with Assurance 161
forms
Year 3+ or more Principals reviewed for | 66
evidence of ability to do turnaround

work

Ineffective Round 1 (sent back April 15, | 16
2014)

Ineffective Round 2 (received 2" no 2

letter May 15, 2014)

2014-15 All Schools:
e Modify SIP
e May requestinterventionfrom IDOE

Additions for Priority and Focus:

e |IDOE will begin fullimplementation of interventionsin non-SIG Priority
Schools inthe 2014-15 school year, includinga high quality plan to
adjust school improvement planning and monitoring processes.
Priority Schools must modify the interventions and implementation
strategies based on findings fromthe 2013-14 summative monitoring
report

e Focus Schools must sustain or modify interventionsrequiredin 2013-
2014

e Implementedschool improvementinterventionsalignedtothe
Turnaround Principles

e Completeda StudentAchievementPlansupplementtothe SIP

e Priority Schools received an on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoringdocument

e AllFocus and Priority School leadership teams attended a regional
meetingwhere requirementsforschools were presented and
expectations outlined

e Superintendents completed anintentional evaluation of Priority School
principals with 3 or more years of experience in a Priority School, and
submitted documentation and evidence to IDOE of a principal’s ability
to lead the turnaround effortand past track record of student success
2D Attachment 20, 21, 22,)

e Afterreviewingevidence submitted by LEAs, IDOE responded by April
15 to LEAs with a determination regardingthe principal’s ability to lead
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the turnaround effort (2D Attachments 23, 24, 25,26)

Superintendents completed and submitted to IDOE a verification form
with supporting documentation that principals with less than 3 years of
experience were intentionally evaluated and determined to have the
ability to lead the turnaround effort and with a track record of student
success (2D Attachment 27)

Superintendents completed a Replace document for any Priority School
principal replaced after reviewingthe ability to lead turnaround and
determininga differentleaderwas needed ((2D Attachment 28)
Outreach Coordinators provided each Focus and Priority School with a
summative monitoringevaluation to respond to progress on
intervention selection and progress with implementation of Turnaround
Principles

Focus Schools received an on-site monitoringvisit one time during
2014-15

All Priority Schools will begin the school year with a principal
determinedtobe intentionally placed with the ability to lead the
turnaround effort and with a past track record of student success

2015-16

All Schools:

Hold a publichearingto notify community of lack of improvement
Modify SIP
May requestinterventionfrom IDOE

Additions for Priority and Focus:

Implementschool improvementinterventionsaligned to the
Turnaround Principles

Complete a Student Achievement Plan supplementtothe SIP

Priority Schools will receive on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoring document.

All Focus and Priority School leadership teams will attend a regional
meetingwhere requirementsforschools are presented and
expectations outlined

Superintendents will complete anintentional evaluation of Priority
School principalswith 3 or more years of experience inaPriority School,
and will submit documentation and evidence to IDOE of a principal’s
ability to lead the turnaround effort and past track record of student
success ((2D Attachment 20, 21, 22)

Afterreviewingevidence submitted by LEAs, IDOE will respond by April
15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort ((2D Attachment 23, 24, 25, 26) to IDOE a
verification form with supporting documentation that principals with
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lessthan 3 years of experience are intentionally evaluated and
determinedto have the ability to lead the turnaround effortand witha
track record of student success (2D Attachment 27

e Superintendentswill complete a Replace document for any Priority
School principal replaced, after reviewingthe ability to lead turnaround
and determininga differentleaderwas needed (2D Attachment
28)Outreach Coordinators will provide each Focus and Priority School
with a summative monitoringevaluation to respond to progress on
interventionselection and progress with implementation of Turnaround

Principles.
e Focus Schools will receive an on-site monitoringvisitone time during
2015-16
2016-18 All Schools:
. Hold a publichearingto notify community of lack of improvement
. Modify SIP
o May requestintervention from IDOE

Additionally for Priority and Focus Schools:

e Implementschoolimprovementinterventionsalignedtothe
Turnaround Principles

e Complete a Student Achievement Plan supplementtothe SIP

e Priority Schools will receive on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoring document.

e AllFocus and Priority School leadership teams will attend a regional
meeting where requirements forschools are presented and
expectationsoutlined

e Superintendentswill complete anintentional evaluation of Priority
School principals with 3 or more years of experience inaPriority School,
and will submitdocumentation and evidence to IDOE of a principal’s
ability to lead the turnaround effort and past track record of student
success (2D Attachment 20, 21,22)

e Afterreviewingevidence submitted by LEAs, IDOE will respond by April
15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort (2D Attachment 23, 24,25, 26)

e Superintendentswill complete and submitto IDOE a verification form
with supporting documentation that principals with lessthan 3 years of
experience are intentionally evaluated and determined to have the
ability to lead the turnaround effort and with a track record of student
success (2D Attachment 27)

e Superintendentswill complete a Replace document for any Priority
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School principal replaced, after reviewingthe ability to lead turnaround
and determininga differentleaderwas needed (2D Attachment 28)

e Qutreach Coordinators will provide each Focus and Priority School with
a summative monitoring evaluation to respond to progress on
interventionselection and progress with implementation of Turnaround
Principles.

e Focus Schools will receive an on-site monitoringvisitone time during
2016-18

Priority Schools must implementinterventions aligned to all Turnaround Principles; Focus
Schools must implementinterventions aligned to Turnaround Principles most relevant for
theirtargeted needs for improvement based on data analysis of sub-groups to ensure all
students have theirlearning needs met. For schoolswith special populations, including
English learners and students with disabilities, technical assistance for Focus and Priority
Schools is provided through collaboration Outreach and the Office of English Learning and
Migrant Education and the Office of Special Education.

The collaborative efforts take many forms based on the need of the school. For example,
if English learners are a particular sub-group that is identified as needingimprovement,
the Outreach Coordinator may work with the Office of English Learningand Migrant
Education staff on data analysis, technical assistance, and potential resources. The Office
of English Learning and Migrant Education often works with the school after the initial
monitoringto provide additional technical assistance, professional development, and
resources. A sample of a presentationthat was used during the 2013-2014 school year is
attached. (2D Attachment 29)

The Office of English Learning and Migrant Education has also partnered with Outreach
coordinators throughout the entire state on joint regional professional development,
monitoring, and in the development of resource documents for the subgroup of English
learners.

An approved menu of professional development topics has been created. This document
lists preapproved topics for schools to embedin the SIP. Although thislist representsa
resource of topics that address Englishlearners, it is not exhaustive. Ifthe LEA desiresto
provide research-based professional development thatis not listed, the school isto
contact the Office of English Learning and Migrant Education.
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2.D.v Provide the criteria the SEA will use to determine when a school that is making significant
progress in improving student achievement exits priority status and a justification for the
criteria selected.

To exit Priority status, a school must maintaina ‘C’ grade or betterfor at leasttwo
consecutive years or earn the status of beinga Reward School for one year.

Carrying this out would require a school to show a combination of significantimprovement
on proficiency rates (between 10% to 20%) and substantially high growth over that two-year
period (ranking inthe top 25% of all schools in student growth). This type of movement (i.e.
grade improvement) would demonstrate that the school has made major changes in the
quality of instruction provided, in how the school operates, and the methods usedto teach
its students. Indiana’s proposed criteria make it impossible to exit Priority status without
establishing meaningful and long-term strategies that promise to put the students and the
school on a path of future success.

Notably, a 10% improvementin proficiency rate and showing high student growth are
requiredto increase a school’s grade to the nextlevel. Aschool thatis able to raise its letter
grade by that amount for two or more consecutive yearsis unlikely to precipitously regress.
However, a school would not be able to exitthat criteriaafter two years if the reason they
were able to obtain two consecutive scores of “C” or earn Reward status was because of the
top 75% performance.

2D. vi Familyand Community Engagementand Outreach for Focus and Priority Schools; The
SEA will have a high quality planto ensure that all parents, including those of special
populations, teachers and other stakeholders understand flexibility implications.
Additionallyimplement a high quality planto engage teachers, theirreps and other
stakeholderson an ongoing basisand use their inputin flexibilityimplementation.

In November 2013, the Indiana Association of School Superintendents, Indiana State Teacher’s
Association, Indiana Federation of Teachers, Indiana Association of School Principals, and
Indiana School Board’s Association were invited to a meeting with the Superintendent of Public
Instruction and IDOE executive teamto discuss the ESEA waiverand the implicationsforFocus
and Priority Schools. IDOE shared the guidelines and expectationsinthe waiverand asked for
theirassistance with communicating the requirements with theirmemberships. The
professional organizationsin attendance were appreciative of IDOE providingthem with the
information and offered input on ways to communicate most effectively with the field. These
groups are contacted on an ongoingbasis and their inputis often used to facilitate
implementation and communication of key initiatives. (2D Attachment 30)

In December 2013, six regional meetings were conducted for teacher leaders, principalsand
superintendentsthroughout Indianato share the ESEA flexibility waiverrequirementsand
expectationsfor Focus and Priority Schools. Technical assistance and guidance were provided
to enable the schools to successfully meetthe requirements containedinthe waiver.
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2D. vii Describe process for identifying any schools that, after 3 years of interventions, have not
made sufficient progress to exit priority status.

Outreach School Improvement field staff monitor each Priority School a minimum of twice a
year. During the monitoringvisits, staff observe classrooms, conduct stakeholderinterviews,
review evidence from the Student Achievement Plan and the rubric requirements, and make a
determinationif the Priority Schoolis on track and implementinginterventions with fidelity.
The Outreach staff complete a rubric indicatingifinterventionsare beingimplemented, and this
data iscompiledinto a spreadsheetto enable school improvement staff to determine if
interventions are implemented with fidelity forthree years. Additionally, school grades are
updated each year, and if a school is not making sufficient progress to exit priority status, they
are targeted for on-going monitoringand more rigorous interventions are implemented.
Outreach staff provides Priority Schools with next steps during theiryear-end monitoring visit
and these are expectedtobe developedinthe nextSchool ImprovementPlan. If a school does
not exit Priority Status, Outreach staff continuesto monitorand provide a greater depth of
technical assistance.

2D. viii Describe how the SEA will ensure increased rigor of interventionsand supports in these
(non-exiting) schools by the start of the 2015-16 school year.

Non-exiting Priority Schools will have increased support and accountability under a revised SEA
process.

School Interventions and Systems of Support

Focus and ComPrehe Sl Anal.yze Early Requm?d School
. . nsive . . Possible Warning Interventions
Priority Achieve = Monito . External
School . Redirect of Data from . .
School ment ring Diagnostic
Improvem federal Framewor Turnaround .
Status Plan o Review
ent Plan funds k Principles Menu
Year1 X X X X
Year2 X )
ear X X X X LEA Choice
Year3 X X X X X X X
LEA Choice
X Use to update
+
Year4 X X X X X IDOE Choice plans
X
Network X X X X X LEA/IDOE Recommend
Choice
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Indiana ESEA Flexibility High Quality Plan

2.D - Priority Schools

Key Components

1. Accurately describing the ESEA flexibility turnaround principles within related tools,
documents, training materials, and other supports

2. Aligning planning and monitoring tools to facilitate the determination of whethereach school
is concurrently implementing all ESEA flexibility Turnaround Principles forthree years

3. Reviewingthe performance and qualifications of non-SIG priority school principals at the SEA
level and determiningwhetherthe current principal has demonstrated a past track record of
improving achievementand has the ability to lead the turnaround effort

Key Component #1
Accurately describingthe ESEA flexibility turnaround principles withinrelated tools, documents,
training materials, and other supports

Key milestones Detailed Party Evidence Resources Significant
and activities timeline responsible obstacles
Developed 9/2013- Outreach The SAP was | ESEA Flexibility no
Student 6/2018 Division of used by all FAQs and Dave current
Achievement Ongoing School Focus and English, USED obstacles
Plan (SAP) for annually Improvement | Priority
Priority Schools Schools
to use to
supplementthe
School
Improvement
Plan. The SAP

requiresthe use
of data, a root
cause analysis,
SMART goals, and
interventions
explicitly aligned
to all eight
Turnaround
Principles. This
will be used each
year.
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Developed 9/2013- Outreach Monitoring ESEA Flexibility no
planning, 11/2013 Division of handbook, FAQs and Dave current
monitoring, and Completed | School training English, USED obstacles
training toolsfor Improvement | materials

LEAs that from regional

accurately meetings

describe the

eight Turnaround

Principles

Provided 9/2013- Outreach Monitoring IDOE Outreach no
professional 6/2018 Division of handbook, team, current
developmentto School agendas from | MA Rooney obstacles
Outreach Improvement | coordinator Foundation,

Coordinators to leadership PD dates Mass Insight

ensure

understanding of

Turnaround

Principlesand

consistent

monitoring state-

wide

Provided 12/2013 Outreach Outreach IDOE technology | no
professional (regional Division of Division of team, current
developmentand | meetings)- | School School IDOE Qutreach obstacles
training to LEAs annually Improvement | Improvement | team,

to ensure to resource MA Rooney
understandingof | 6/2018 guide, Foundation
expectationsand PowerPoint

requirements of from

Turnaround meetings

Principles

Monitored and 1/2014- Outreach Summative Outreach no
conducted two 6/2018 Division of monitoring Division of current
on-site visits of ongoing School reports, School obstacles
Priority Schools Improvement | emailsto Improvement

using the eight LEAs with

Turnaround schedules,

Principlesand and surveys

completeda returned

summative rubric following

outlining visits

progress with
implementation
of interventions
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Provided a 2/2014- Outreach Returned Outreach no
follow-upsurvey | 6/2018 Division of surveys Division of current
for LEAs to School School obstacles
respond to Improvement Improvement
monitoringvisits

and provide

feedbackto the

SEA

Formal memo 12/2013- Outreach Formal memo | N/A no

and ongoing 6/2018 Division of and ongoing current
follow-up annually School emails obstacles
communication Improvement

to

superintendents
and principalsto
ensure materials,
tools, and
expectations
were clearly
communicated
and disseminated

Contracted with 2/2014- IDOE State Mass Insight no

Mass Insightto ongoing Diagnostic staff current
becomea Report from obstacles
member of the Mass Insight

State

Development
Networkto build
the capacity of
our Outreach
Division of School
Improvement
staff. IDOE will
utilize the State
Diagnostic Report
from Mass
Insightto inform
our next steps
and goals going
forward.
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Key Component #2

Aligning planningand monitoringtools to facilitate the determination of whethereach school is

concurrently implementingall ESEA flexibility Turnaround Principles forthree years

Key milestones

and activities

Timeframe

Party
responsible

Evidence

Resources

Significant
obstacles

Developeda 10/2013- Outreach Monitoring IDOE Outreach no
rubric and 12/2013 Division of handbook Division and current
priority areas of | Completed | School and Dave English, obstacles
improvement Improvement | documents USED

feedbackform to providedto

provide LEAs with LEAs

technical

assistance on

intervention

selectionand

implementation

Developeda 1/2014- Outreach Tracking IDOE Outreach no
tracking system 6/2018 Division of Sheet Divisionand current
internally to On-going | School Dave English, obstacles
ensure Priority Improvement USED

School LEAs are

concurrently

implementingall

ESEA flexibility

Turnaround

Principlesfor

three years

Technical 12/2013 — | Outreach Monitoring Outreach no
assistance 6/2018 Division of handbook Division of current
documents Regional School and School obstacles
releasedto LEAs meetings Improvement | documents Improvement,

during regional annually providedto MA Rooney

meetings LEAs Foundation
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Outreach 1/2014- Outreach Summative Outreach no
Coordinators 6/2018 Division of reports and Division of current
monitored ongoing School monitoring School obstacles
schools for Improvement | visitfeedback | Improvement

implementation
of interventions
and provided

LEAs with

feedback

Outreach 12/2013- Outreach Completed Outreach no
Coordinators 6/2018 Division of Student Division of current
provided schools | ongoing School Achievement | School obstacles
with support to Improvement | Plans and Improvement,

select notes from Mass Insight

appropriate monitoring

interventions visits

alignedto the
data and school
needsbased on a
root cause
analysis

Key Component #3

Reviewingthe performance and qualifications of non-SIG Priority School principals at the SEA
level and determining whetherthe current principal has demonstrated a past track record of
improving achievementand has the ability to lead the turnaround effort

Key Milestones Detailed ‘ Party Evidence Resources Significant

and activities Timeline Responsible obstacles
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Communication 11/2013- Outreach December Outreach no
with LEA 6/2018 Division of memo, Division of current
superintendents | annually School Meeting with | School obstacles
to ensure an Improvement | stakeholders, | Improvement,
understanding of Agendafrom | Indiana State
the requirements regional Teacher’s
for Priority meetings Association,
School principals Indiana
Association of
PublicSchool
Superintendents,
Indiana
Association of
School Principals,
Indiana
Federation of
Teachers,
Indiana School
Boards
Association
Provided 1/2014- Outreach Evaluating Outreach no
superintendents | 6/2018 Division of tool Division of current
withan ongoing School School obstacles
evaluation tool Improvement Improvement
aligned with the Dave English,
Turnaround USED
Principlesto
facilitate the
requirement of
ability to do the
turnaround work
Provided school 12/2013- Outreach Regional Outreach staff no
and district 6/2018 Division of meeting current
leadership teams School agenda and obstacles
with technical Improvement | training
assistance and materials

professional
developmentto
understand
Turnaround
Principle One:
Ensuring Strong
Leadership
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Provided 12/2013- Outreach Ensuring Outreach staff no
documents to 6/2018 Division of strong current
facilitate the annually School leadership obstacles
determination of Improvement | documents

a principal’s past

track record of

studentsuccess

and evidence

requirements

Provided 12/2013- Outreach Evidence Outreach staff no
superintendents | 6/2018 Division of documents current
with ensuring annually School and obstacles
strong leadership Improvement | verification

documents and forms

verification forms

requiring

signaturesand

submittal to IDOE

Utilized a rubric 3/2014- Outreach Rubric Outreach staff no
internally to 6/2018 Division of documents current
evaluate the annually School obstacles
evidence Improvement

submitted from

LEAs to IDOE

Providedinternal | 3/2014- Outreach Examples Outreach and no

IDOE staff 6/2018 Division of usedin Legal staff current
training to ongoing School training of obstacles
effectivelyand improvement | staff

consistently

evaluate LEA

leadership

documents

Respondedto 4/2014- Outreach Yes and No Outreach and no

LEAs by April 15, | 6/2018 Division of letters Legal staff current
regarding annually School obstacles
determinations Improvement

made by IDOE

after reviewing
evidence and
allowed LEAs two
weeksto
resubmit missing
evidence
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Provided LEAs Annually Outreach Yes and No Outreach and no

with a final through Division of letters Legal staff current
determination 6/2018 School obstacles
and ensured Improvement

strong leadership
for all Priority
Schools prior to
the 2015-16
school year

(2D Attachment 31)

Indiana ESEA Flexibility High Quality Plan Additions to 2015 Waiver

2.D —Priority Schools (***SPI — are there new things to add or does this whole
section need to be new?) Shoulditall beinred? Isthe infointhechart
describing the key components? SPlisn’t sure they are.

Key Components

1. Describe process for identifying any schools that, after 3 years of interventions, have not
made sufficient progress to exit Priority status.

2. Describe how the SEA will ensure increased rigor of interventions and supports in these (non -
exiting) schools by the start of the 2015-16 school year.

3. Describe statewide strategy to support and monitor LEA implementation of the system of
differentiated recognition, accountability, and support; include the process for holding LEAs
accountable forimprovingschool and student performance.

Key Component #1
Describe process for identifyingany schools that, after 3 years of interventions, have not made
sufficient progressto exit Priority status.

Key milestones Detailed Party Evidence Resources Significant

and activities timeline responsible obstacles
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Developedand 3/2014- Outreach The Tracking ESEA Flexibility | no
implementeda 6/2018 Division of Sheetisused | FAQs current
tracking sheetto | Ongoing School forall Focus obstacles
identify schools annually Improvement | and Priority

not making Schools

sufficient

progress.

Created a process | 2/2015- Outreach School ESEA Flexibility | no

with the School 6/2018 Division of Improvement | FAQs current
Improvement School excel tracking obstacles
Team to use an Improvement | sheetand

excelsheetto process

track

accountability

criteria.

Provided 4/2015- Outreach Monitoring IDOE Qutreach | no
professional 6/2018 Division of handbook, team, current
developmentto ongoing School agendas from | Mass Insight obstacles
Outreach Improvement | coordinator

Coordinators to leadership PD dates

ensure

understanding of

the rubricand

how to identifyif

a schoolison

track.

Provided 12/2013 Outreach Outreach IDOE no
professional (regional Division of Division of technology current
developmentand | meetings)- | School School team, obstacles
training to LEAs 6/2018 Improvement | Improvement | IDOE Outreach

to ensure annually resource team,

understanding of guide, MA Rooney
expectationsand PowerPoint Foundation

requirements of
Turnaround
Principles

from meetings
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Provided
professional
developmentand
training to LEAs
to assist with
understanding

ESEA exitcriteria.

11/2013-
6/2018
ongoing

Outreach
Division of
School
Improvement

Regional
training for
LEAs; emails
to LEAs

Outreach
Division of
School
Improvement

no
current
obstacles

Key Component #2

Describe how the SEA will ensure increased rigor of interventions and supports in these (non -
exiting) schools by the start of the 2015-16 school year.

Key milestones

and activities

Timeframe

Party
responsible

Evidence

Resources

Significant
obstacles

The IDOE 2/2015- Outreach Monitoring IDOE Qutreach | no
developeda 6/2018 Division of handbook and | Division current
tiered system of School documents obstacles
interventionsand Improvement | providedto

supports for LEAs

schools that

remaininthe

lowest category.

Developedand 1/2015- Outreach Tracking Sheet | IDOE no
implementeda 6/2018 Division of Outreach current
“District On-going School Division obstacles
Commitment” Improvement

response

requirementfrom

LEAs to

demonstrate

district support

for Priority

Schools.

Technical 12/2013 to | Outreach Monitoring Division of no
assistance 6/2018 Division of handbook and | School current
documents Regional School documents Improvement, | obstacles
releasedto LEAs meetings Improvement | providedto MA Rooney

during regional annually LEAs Foundation

meetings
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Key Component #3

Describe statewide strategy to support and monitor LEA implementation of the system of
differentiated recognition, accountability, and support; include the process for holding LEAs
accountable forimprovingschool and student performance.

Key Milestones Detailed Party Evidence Resources Significant
and activities Timeline Responsible obstacles
The IDOE has 2/2015- School Support chart | Division of no
created a tiered 6/2018 Improvement | includedin School current
level of supports | annually Division waiver Improvement, | obstacles
for LEAs which
provides more
accountability for
districts with
schools that have
multiple years of
remainingin the
lowest category.
Created a State 6/2015- School SDN regional | Outreach no
Development 6/2018 Improvement | meetings Division of current
Network to ongoing School obstacles
provide more Improvement
robust supports
for districts with
highernumbers
or percentages of
Focus and Priority
Schools.
Created and 6/2015- School Regional School no current
implementedan | 6/2018 Improvement | meeting Improvement | obstacles
Early Warning ongoing agenda and Staff, REL Early
System to assist training Warning
LEAs with sub materials Alliance
group gap and
data analysis.
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Providedlocal 12/2013- School Monitoring Outreach staff | no current
schools and LEAs | 6/2018 Improvement | Handbook obstacles
with technical annually

assistance to

understand how

to select

interventionsto

alignwith the

root cause

analysis.

Developedand 12/2013- Division of Evidence Outreach staff | no current
assisted local 6/2018 School documents obstacles
schools and LEAs | annually Improvement | RTI

with technical documents

assistance to RTI

respond to Committee

individual student

intervention

needs.

The IDOE is 3/2015- School Reward School no current
creating a system | 6/2018 Improvement | School Improvement | obstacles
to provide more annually guidance Title Team

recognitionfor documents

reward schools.

Developingand 3/2015- Outreach Examples Outreachand | nocurrent
implementingan | 6/2018 Division of usedin Legal staff obstacles
IDOE “Case ongoing School training of

Manager” to improvement | staff

assist with

providing districts

with wrap around

servicesto

address needs.

IDOE has 9/2014- School Organization Human no current
reorganized 6/2018 Improvement | Chart Resources obstacles
internally to Division

provide a system
of school
improvement
resources and
personnel to
LEAs.
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| 2E  Focus SCHOOLS

2.Ei  Describe the SEA’s methodology for identifying a number of low-performing schools equal
to at least 10 percent of the State’s Title I schools as “focus schools.”

Any Title | school that receivesa ‘D’ and is not identified asa Priority School, or has a
graduation rate under 60% for two consecutive years shall be classified as a Focus School.

Schools that receive ‘Ds’ underIndiana’s state accountability model also have the largest
achievementgaps inthe state (i.e.the 5% of schools with the largestachievementgaps). In
fact, 95% of the Title | schools with the largest achievement gap between their highest
performing students (top 75% subgroup) and their lowest performing students (the bottom
25% subgroup) received ‘Ds’ and would be captured under this definition. These schools
contribute to Indiana’s achievement gaps across traditional subgroups as well.

Indiana’s Focus Schools have both low proficiency rates and significantachievement gaps. It
is Indiana’s goal to reduce the number of focus schools by two-thirds (from 16% to 5%) by
2015 and to completely remove the needfor this designation by 2020.

According to ESEA flexibility guidance documents, states are required to ensure that at least
10% of the State’s Title | schools are identified as Focus Schools. Statewide, 15% (147
schools) of Title | schools would be identified as Focus Schools.

Focus and Priority School Inclusion

Through Indiana’s use of the Focus and Priority Schools, Title | schools with the lowest 20%
proficiency rate in English and Math; Title | schools withthe 12% worst achievement gaps;
and 100% of Title | schools with a graduation rate under 60 percentare identified for
improvement.

IDOE continuesto update our list of Focus Schools annually. For 2014-15, the IDOE identified

99 focus schools (10% of 991). We will update this listannually as we move forward with
results of 2015.

The IDOE has been explicit with Focus Schools about conducting a root-cause analysis. After
utilizing data to identify the work, including the Turnaround Principles and interventions
explicitly in School Improvement Plans and Student Achievement Plans (SAPs), (attachment
A) whichis a supplementforall Focus schools, schools are required to submit the plans. The
plans are then reviewed by IDOE staff for quality and compliance. Turnaround Principles,
which most closely align with the root cause analysisand identified subgroup needingto
improve, must have an intervention, timeline, action plan, driver, and more. Newly identified
schools and districtsare invited each year to regional meetings where all of the requirements
are shared and explained. School improvement staff follows up with principals and
superintendents to ensure expectations are communicated. The IDOE has also created a tool
kit of resources that includesresearch, webinars, and documents to assist LEAs with
implementation of interventions aligned to the Turnaround Principles. Many of these
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resources are included on the Outreach page of our IDOE website of some potential
interventionsisalsoincludedinthis document. Itis beingexpandedto include more rigorous
interventionsforschools and districts that remainin the lowest performance category
repeatedly. The IDOE interventionincreasesinrigor for support and accountability each year
a schoolremains inthe lowest category. The interventionrequirements are also expanding
to require a LEA response to support and hold local schools accountable when placed in the
lowest category. Additionally, the IDOE school improvement staff provides ongoingtechnical
assistance and professional developmentto support the implementation of interventions
alignedto the Turnaround Principles.

2.E.i Provide the SEA’s list of focus schools in Table 2.

2.Eiii Describe the process and timeline the SEA will use to ensure that its LEAs that have one or
more focus schools will identify the specific needs of the SEA’s focus schools and their
students and provide examples of and justifications for the interventions focus schools will
be required to implement to improve the performance of students who are the furthest

behind.

As part of the ESEA flexibility extension request, IDOEis submittinga high-quality plan
for adjustingand aligningits School Improvement Plan (SIP) and monitoring processes
to facilitate the determination of whetherits Focus Schools are implementingthose
interventions selected based on the performance of its lowest-performing ESEA
subgroup(s).
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See Attachment 9, Table 2 for a list of Indiana’s Focus Schools.

The chart below displays how Indianawill ensure its LEAs with one or more Focus Schools will
implementschool improvementinterventions startinginthe 2012-13 school year.

Indiana’s School Accountability System — Synergy of State and Federal

Each Title I-served school earning an “F” will be defined as a Priority School;
each earning a “D” will be defined as a Focus School

2011-12 Baseline Established
2012-13 All Schools:
e Modify SIP
e May requestinterventionfrom IDOE
Additions for Priority and Focus:
e Implementschoolimprovementinterventionsaligned tothe
Turnaround Principles. For Focus Schools, the interventions and
Turnaround Principlesidentified are directly aligned with the sub
population gaps identifiedin student data
2013-14 All Schools:
e Modify SIP

Additions for Priority and Focus:

e Implementedschool improvementinterventionsalignedtothe
Turnaround Principles

e Completeda StudentAchievementPlansupplementtothe SIP

e Priority Schools received on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoring document

e AllFocus and Priority School leadership teams attended a regional
meeting where requirements forschools were presented and
expectationsoutlined ((2E Attachments 1,2)

e Superintendentscompleted anintentional evaluation of Priority School
principals, with 3 or more years of experienceina Priority School, and
submitted documentation and evidence to IDOE of a principal’s ability
to lead the turnaround effort and past track record of student success

o Afterreviewingevidence submitted by LEAs, IDOE responded by April
15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort

e Superintendents completed and submittedto IDOE a verification form
with supporting documentation that principals with lessthan 3 years of
experience were intentionally evaluated and determined to have the
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ability to lead the turnaround effort and with a track record of student
success

Superintendents completed aReplace document for any Priority School
principal replaced after reviewingthe ability to lead turnaround and
determininga differentleaderwas needed

Outreach Coordinators provided each Focus and Priority School witha
summative monitoring evaluation to respond to progress on
interventionselection and progress with implementation of Turnaround
Principles

Focus Schools received an on-site monitoringvisit one time during
2013-14 and the Student AchievementPlan and interventions were
examinedto determine that data regarding gaps between sub groups of
students were correctly identified and aligned to the proper
Turnaround Principlesto positivelyimprove studentachievement

2014-15

All Schools:

Modify SIP
May requestintervention from IDOE

Additions for Priority and Focus:

Priority Schools must modify the interventionsand implementation
strategies based on findings fromthe 2013-14 summative monitoring
report

Focus Schools must sustain or modify interventions required in 2013-
2014

Implementschool improvementinterventionsalignedtothe
Turnaround Principles

Complete a Student AchievementPlan supplementtothe SIP

Priority Schools will receive on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoringdocument

All Focus and Priority School leadership teams will attend a regional
meeting where requirements forschools are presented and
expectations outlined 2E Attachments 1,2)

Superintendents will complete anintentional evaluation of Priority
School principals, with 3 or more years of experienceina Priority
School, and submit documentation and evidence to IDOE of a principal’s
ability to lead the turnaround effort and past track record of student
success

Afterreviewingevidence submitted by LEAs, IDOE will respond by April
15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort

Superintendents will complete and submitto IDOE a verification form
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with supporting documentation that principals with lessthan 3 years of
experience were intentionally evaluated and determined to have the
ability to lead the turnaround effort and with a track record of student
success

Superintendents will completed a Replace document for any Priority
School principal replaced, after reviewing the ability to lead turnaround
and determininga differentleaderwas needed

Outreach Coordinators will provide each Focus and Priority School with
a summative monitoring evaluation to respond to progress on
intervention selection and progress with implementation of Turnaround
Principles

Focus Schools will receive an on-site monitoringvisitone time during
2014-15 and the Student AchievementPlanand interventions were
examined to determine that data regarding gaps between sub-groups
of students were correctly identified and aligned to the proper
Turnaround Principlesto positively improve studentachievement

All Priority Schools will begin the school year with a principal
determinedtobe intentionally placed with the ability to lead the
turnaround effort and with a past track record of student success

2015-16

All Schools:

Hold a publichearingto notify community of lack of improvement

Modify SIP
May requestinterventionfrom IDOE

Additions for Priority and Focus:

Schools will be required to use the AdvancED School Improvement
Planning process that is aligned to the Turnaround Principles.
Implementschoolimprovementinterventionsalignedtothe
Turnaround Principles

Complete a Student Achievement Plan supplementtothe SIP

Priority Schools will receive on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventions and implementation strategies based on findings from
the summative monitoring document

All Focus and Priority School leadership teams will attend a regional
meeting where requirements forschools are presented and
expectations outlined (2E Attachments 1,2)

Superintendents will complete an intentional evaluation of Priority
School principals, with 3 or more years of experience ina Priority
School, and submit documentation and evidence to IDOE of a principal’s
ability to lead the turnaround effort and past track record of student
success

Afterreviewingevidence submitted by LEAs, IDOE will respond by April
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15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort

Superintendents will complete and submitto IDOE a verificationform
with supporting documentation that principals with less than 3 years of
experience were intentionally evaluated and determined to have the
ability to lead the turnaround effort and with a track record of student
success

Superintendents will completed a Replace document for any Priority
School principal replaced, after reviewingthe ability to lead turnaround
and determininga differentleaderwas needed

Outreach Coordinators will provide each Focus and Priority School with
a summative monitoring evaluation to respond to progress on
interventionselection and progress with implementation of Turnaround
Principles

Focus Schools will receive an on-site monitoringvisitone time during
2015-16 and the Student Achievement Planand interventions were
examinedto determine that data regarding gaps between sub-groups
of students were correctly identified and aligned to the proper
Turnaround Principlesto positivelyimprove studentachievement

2016-18

All Schools:

Hold a publichearingto notify community of lack of improvement
Modify SIP
May requestinterventionfrom IDOE

Additionally for Priority and Focus Schools:
Schools will be required to use the AdvancED School ImprovementPlanning
process that is aligned to the Turnaround Principles.

Implementschool improvementinterventionsalignedtothe
Turnaround Principles

Complete a Student AchievementPlan supplementtothe SIP

Priority Schools will receive on-site monitoring from IDOE Outreach
Coordinators two times during the school year and must plan to modify
the interventionsandimplementation strategies based on findings from
the summative monitoringdocument

All Focus and Priority School leadership teams will attend a regional
meeting where requirements forschools are presented and
expectationsoutlined (2E Attachments 1,2)

Superintendents will complete anintentional evaluation of Priority
School principals, with 3 or more years of experienceina Priority
School, and submit documentation and evidence to IDOE of a principal’s
ability to lead the turnaround effort and past track record of student
success
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o Afterreviewingevidence submitted by LEAs, IDOE will respond by April
15 to LEAs with a determinationregardingthe principal’s ability to lead
the turnaround effort

e Superintendentswill complete and submitto IDOE a verificationform
with supporting documentation that principals with less than 3 years of
experience were intentionally evaluated and determined to have the
ability to lead the turnaround effort and with a track record of student
success

e Superintendentswill completed a Replace documentfor any Priority
School principal replaced, after reviewing the ability to lead turnaround
and determininga differentleaderwas needed

e OQutreach Coordinators will provide each Focus and Priority School with
a summative monitoring evaluation to respond to progress on
intervention selection and progress with implementation of Turnaround
Principles

e Focus Schools will receive an on-site monitoringvisitone time during
each school year between 2016-18 and the Student AchievementPlan
and interventions were examined to determine that data regarding
gaps between sub-groups of students were correctly identified and
alignedto the proper Turnaround Principles to positively improve
studentachievement

Priority Schools must implement interventions aligned to all Turnaround Principles; Focus
Schools must implementinterventions aligned to Turnaround Principles most relevantfor
theirtargeted needs for improvement based on data analysis of sub-groups to ensure all
students have theirlearning needs met. For schools with special populations, including
Englishlearnersand students with disabilities, technical assistance for Focus and Priority
Schools is provided through collaboration between the Division of Outreach for School
Improvementand the Office of English Learning and Migrant Education and the Office of
Special Education.

The collaborative efforts take many forms based on the need of the school. For example, if
Englishlearnersare a particular subgroup that is identified as needingimprovement, the
Outreach Coordinator may work with the Office of English Learning and Migrant Education
staff on data analysis, technical assistance, and potential resources. The Office of English
Learning and Migrant Education often then continuesworking with the school after the initial
monitoringto provide additional technical assistance, professional development, and
resources. A sample of a presentation that was used during the 2013-2014 school year s
attached. (2E Attachment 3)

The Office of English Learning and Migrant Education has also partnered with Outreach
Coordinators throughout the entire state on jointregional professional development,
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monitoring, and in the development of resource documents for the sub-group of English
learners.

An approved menu of professional developmenttopics has been created. This document
lists preapproved topics for schools to embedin the SIP. Althoughthislist representsa
resource of topics that address English learners, it is not exhaustive. If the district desiresto
provide research-based professional development thatis not listed, the school is to contact
the Office of English Learning and Migrant Education.

IDOE will require LEAs with one or more Focus Schoolsto implement scientifically-based
interventions aligned with demonstrated needs supported by quantitative and qualitative

data. The process and timeline forthese efforts are as follows:

School Improvement Interventions — Selection Criteria and Parameters

Under Indiana’s proposal, Priority and Focus Schools will be provided substantive flexibility to
implement scientifically-based, student-/school-based data-informed interventions aligned
to the Turnaround Principles. As described below, these interventions will be tied to the
Turnaround Principlesand a framework utilized by IDOE during monitoringand School
Quality Reviews —and aligned with the Turnaround Principles. The LEA may propose an
intervention notlisted below as longas it isanchored inthe Turnaround Principles.

As part of the ESEA flexibility extension request, IDOE will submita high quality plan for
adjustingand aligningits SIP and monitoring processes to facilitate the determination of
whetherits Focus Schools are implementingthose interventions selected based on the
performance of its lowest-performing ESEA subgroups(s).

Alignment of School Improvement Interventions with Turnaround Principles

Indiana’s Turnaround Principles Intervention Examples
Turnaround Principle 1: School Leadership e Replace the school principal withone
Provide strong leadership by: (1) reviewing who has a past track record of
the performance of the current principal; student success and the ability to
(2) eitherreplacingthe principal if such a lead the turnaround effort
change is necessary to ensure strong and e Provide the principal witha mentor
effective leadership, ordemonstrating to from a high-performing school
the SEA that the current principal has a e Redesignschool leadership structure
track record in improving achievementand to provide appropriate operational
has the ability to lead the turnaround flexibility
effort; and (3) providingthe principal with
operational flexibility inthe areas of
scheduling, staff, curriculum and budget
Turnaround Principle 2: School Climate and e Utilize a behaviorinterventionist
Culture
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Establish a school environment that
improves school safety and discipline and
addressing other non-academic factors that
impact student achievement, such as
students’ social, emotional, and health
needs

Establish a school-wide research
based positive behavioral
interventions and support system
School-wide program to eliminate
bullying or promote tolerance
Create a system of wrap-around
studentservices

Turnaround Principle 3: Effective
Instruction

Strengtheningthe school’s instructional
program based on student needsand
ensuringthat the instructional program is
research-based, rigorous, and aligned with
State academic content standards

8-Step Process

Formative Assessment Development
and Training (e.g., Acuity)

On-going professional development
targeting bestinstructional practices
determined by classroom walk-thru
data, teacher observation data and
studentachievement data

Teachers intentionally communicate
learning objectivesto students which
are alignedto Indiana’s college and
career ready standards

Instructional Coaches

Turnaround Principle 4: Curriculum,
Assessment, and Intervention System
Ensuring teachers have the foundational
documents and instructional materials
needed to teach to the rigorous college and
career ready standards that have been
adopted

School leaders verify the curriculum
beingdeliveredisalignedtothe
Indiana college and career ready
standards by frequent classroom
walk-throughs and reflective
feedback to teachers

Conduct a Curriculum Audit
Interventionist

Instructional coach lesson modeling
Create an intervention planfor
studentswho are behind
academicallyTier 2 and Tier 3
Intervention, specifically for students
two or more years behind
academically

Turnaround Principle 5: Effective Staffing
Practices

Ensure that teachers are effective and able
to improve instruction by: (1) reviewingthe
quality of all staff and retaining only those
who are determinedto be effective and
have the ability to be successful in the
turnaround effort; (2) preventingineffective

Replaceineffective teachersand
staff

Ensure the school leader has the
authority to hire his/herteachers
and staff

Revise the schedule to create time
for professional learning
communities
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teachers from transferringto these schools;
and (3) providingjob-embedded, ongoing
professional developmentinformed by the
teacher evaluation and support systems
and tied to teacher and student needs

Create hiringtimelinesand processes
to effectivelyrecruit highly qualified
teachers able to effectively conduct
turnaround work

Ensure ineffective teachers are not
assigned or reassigned to the Priority
School

Provide staff with appropriate
professional developmentto enable
them to reflect, revise, and evaluate
theirclassroom practices to improve
learning outcomes inboth a
collaborative and individual setting

Turnaround Principle 6: Enabling the
Effective Use of Data

Use data to inform instruction and for
continuousimprovement, including by
providingtime for collaboration on the use
of data

Utilize a data coach

Provide staff with collaborative
opportunities to analyze data and
respond to learning needs of
students (e.g., Professional Learning
Communities)

Create a system-wide approach to
tracking school data and individual
studentdata

Analyze formative and summative
assessments to respond to student
academic, behavioral, and social
needs

Turnaround Principle 7: Effective Use of
Time

Redesigningthe school day, week, or year
to include additional time for student
learning and teacher collaboration

Restructure the academic schedule
to increase core content or
remediation time

Revise the schedule to create
tutoring or extended learning time.
Ensure the schedule isdesignedto
meet the professional development
needs of staff

Turnaround Principle 8: Effective Family
and Community Engagement.

Provide an ongoing mechanism for family
involvementin school decision makingand
understanding student progress

Utilize a community or family liaison
Create a process to involve family
membersin school decision-making
Communicate intentionally with
families on a regular basis to share
data, student progress, and areas
needingsupport

Utilize a method of gathering stake-
holderfeedback that informs goals
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| | e and on-going progress monitoring

School Improvement Interventions — Expectations for Implementation

LEAs of Focus Schools are expectedtoimplementinterventions forthe appropriate
Turnaround Principlesto address gaps between subgroups as identified duringa root cause
analysis using school and student data. Outreach Coordinators, during monitoringvisits, will
review the Student AchievementPlan, asupplementto the SIP, which contains an outline of
interventions, data, priority areas of improvement, goals and an action plan. Coordinators
will examine evidence of interventions and verify implementation through classroom
observations, staffinterviews, documentreview, and formative assessment data.
Coordinators will provide LEAs with an intervention status update based on the monitoring
evidence, which provides LEAs with next steps. A summative monitoring rubric will be given
to LEAs following the monitoringvisit, which will clearly define progress with interventions.

School Improvement Interventions — Timeline for Focus Schools

In Year 1, Focus Schools must do the following:

e Selectat leastthreeinterventionsalignedtothe appropriate Turnaround Principlesto
address the sub-group population academic gaps determined by school or student
data

e Submitinformationto IDOE outlining each proposedintervention and justifyingthe
selections with evidence from studentand school data, alsoidentified fromthe root
cause analysisfrom the Student Achievement Plan. All Focus Schools must complete a
Student AchievementPlan, as a supplementto the SIP Plan, and aligned with the
appropriate Turnaround Principlesto intentionally addressthe learning needs
identified for sub-groups as determined during the root cause analysis

e Subjectto IDOE review and requests for revisions, LEAs implementthe interventions
during Year 1. IDOE will monitor LEAs for progress toward successful implementation
and positive student performance change with a rubric aligned to the indicators inthe
Student Achievement Plan and the monitoringtool

e Focus Schools will be tracked for implementation of interventions until they exit
school improvement status

In Year 2, Focus Schools must do the following:
e Analyze student-/school-level datato determine necessary modificationsto the
interventions, and fidelity of implementation
o The number of interventions can be adjusted based on demonstrated needs
o Allimplementation plansforproposed interventions must be aligned with the
school/studentlevel dataand support the root cause analysis and selected
based on the performance of its lowest-performing ESEA sub-group(s)
e Plan to make modificationsto proposed interventions, aligned to all Turnaround
Principles, based on mid-yearfindings from IDOE-provided Outreach Coordinator
monitoring
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e Submitinformationto IDOE outlining each proposed intervention and justifyingthe
selections with evidence from previous year’s findings as well as School Improvement
Plans and/or student-/school-level data

e Subjectto IDOE review and requests for revisions, implement the interventions during
Year 2

e Participate and comply with IDOE- on-site monitoring

e Based on findings from the Outreach Coordinator monitoringand IDOE review
(subjectto requestsfor revisions), adjustinterventions accordingly

In Year 3, Focus Schools must do the following:
e Implementinterventions, aligned to Turnaround Principles, selected based on the
performance of its lowest-performing ESEA subgroup(s)as stipulated by IDOE, based
on findings from the on-site Outreach Coordinator monitoring

e Consistentwith 1003(g) School Improvement Grant funding, LEAs that choose not to
comply with this expectation will not continue to be provided with that funding

School Improvement Interventions — Technical Assistance

To ensure successfulimplementation of these interventions, this more differentiated, locally-
driven approach must be paired with an IDOE-delivered frequent, high-touch system of
technical assistance, monitoring and evaluation, both when LEAs are selecting and
implementing school improvementinterventionsalignedtothe Turnaround Principles. To
this end, the Outreach Division of School Improvement at IDOE was restructured to ensure
the necessary human capital are dedicated to working closely with LEAs and their Priority and
Focus Schools. Currently, Outreach consists of 13 field staff, who live in the nine regions of
the state, and support and monitor the Focus and Priority Schoolsin theirregions. Outreach
also includes 3 Outreach Specialists whowork internally at IDOE to support the Coordinators
in the field. Outreach is led by a Director of Outreach and the Assistant Superintendent of
School Improvement. (2D Attachment 8) A Director of Family and Community Engagement
and Director of District Improvement have been added to the Outreach Division. The
Outreach division has merged with other divisions to produce a School Improvement Team.
The followingdivisions are now encompassedin school improvementand meet weekly to
support schools inthe field: Title, Migrant, Early Learning, English Learners, Special
Education, College and Career Readiness, e-Learning, and Grants Management. By working
as a comprehensive team, they are able to align resources, human capital, and local supports
with a systematicapproach that provide schools with coordinated services.

Outreach will utilize atechnical assistance approach consisting of two phases and three total
elementstoensure LEAs with Priority and/or Focus Schools select, monitor, and modify
school improvementinterventionsinamanner that improves student achievementand
closes achievement gaps.

Phase I: Selection of School Improvement Intervention
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l. Root Cause Analysis
. Data-Driven Intervention(s) Selection
. Root Cause Analysis

LEAs with Priority and/or Focus Schools will be required to complete a “root cause analysis”
prior to selecting school improvementinterventions alignedtothe Turnaround Principles.
This analysis will be reviewed, assessed, and returned to the LEA with comments and
requests for modifications (if needed) by an Outreach School Improvement Specialist.
Outreach will provide LEAs with technical assistance to complete this “root cause analysis”
through (1) guidance documents with exemplars, (2) webinars, and (3) on-site assistance. The
objective of the “root cause analysis” is to ensure that LEAs have identified critical areasfor
improvement prior to selecting school improvementinterventions.

V. Data-Driven Intervention(s) Selection

Outreach currently consists of 13 field staff, who live in the nine regions of the state, and
support and monitor the Focus and Priority Schoolsin their regions. Outreach also includes 4
Outreach Specialists who work internally at IDOE to support the Coordinators in the field.
Outreach is led by a Director of Outreach and the Assistant Superintendent of the Outreach
Division of School Improvement. The objective of the Student AchievementPlan with data
driveninterventionsisto ensure selected schoolimprovementinterventions are aligned to
the Turnaround Principlesand an analysis of multiple school-and student-leveldatasources.

Phase 2: Monitoring and Modification of School ImprovementIntervention

V. Implementation Monitoring
Outreach Coordinators will conduct at least one on-site monitoring visitto each Focus School
during the academic year. These monitoring visits will utilize amixed-methods approach to
tracking the fidelity with which the intervention(s) is/are beingimplemented (e.g., focus
group with staff, interview with school leader, classroom observation, reviewing dataanalysis
and intervention selection, and reviewing evidence and the written Student Achievement
Plan). (2E Attachment 4) Provides an example of guidance givento LEAs concerning progress
towards interventionimplementation, identified gaps, and adjustments needed in Student
AchievementPlans. Subsequentto these visits, Outreach Coordinators will provide schools
with a list of evidence neededto support implementation plansandrespond to requestsfor
guidance in completing Student Achievement Plans. Progress toward planimplementation
and positive changes in student achievement results from leadingindicators will be provided
to LEAs in monitoringreports. The feedback that is provided after the final monitoring visit
and includedin the Summative monitoring rubric of the academic year will be expectedto be
addressedin the LEA’s next Student Achievement Plan submissionif the school does not exit
Priority or Focus status. All Focus Schools will continue to implementinterventions until they
exit Focus status. IDOE will monitorimplementation with on-site visits and track progress.
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IDOE is working with partners, including AdvancED, to develop acomprehensive school
improvement plan that includes the requirementsfor PL221, Student AchievementPlan, and
the Title | school improvement plan. The comprehensive plan allows Indiana to make
available a tailored Indiana Continuous Improve ment Solution to every eligible publicschool
in the state. The Indianacomprehensive school improvement planincludesstandards,
diagnostics, surveys, assurances, planning, and reporting tools necessary for schools and
districts to complete the internal review process, continuousimprovement planning, as well
as accountability and compliance reporting.

Eligible Focus and Priority schools receive fundingto participate in school improvement
planningthrough AdvanckD. This grant requiresa partnership with AdvancED in using the
ASSIST program, as well as possible professional developmentand site reviews. The intent of
the grant isto provide resources to streamline multiple plans, write an effective school
improvement plan, and build leadership capacity. The 1.0 version of this projecttook place in
the Spring through the Fall of 2014 with 28 schools participating. For the 2014-2015 school
year, the 2.0 project expandedto include 125 Focus and Priority schools. For the next three
years, IDOE plans to expand the comprehensive school improvement planto additional
schools throughout the state so that the clarity of goals, resources, and improvement
activities can be established.

BENEFITS
e Alloptionswill have access to AdvancED’s web-based school improvement platform,
ASSIST.

ASSIST will allow schools to have a one-stop-shop forall improvement needs.
Opportunityto digdeepinto school data, needs, and evidence of successes.

One planto meetall needs of reporting: PL221/SIP, SAP, Title | SWP.

ASSIST goal builderistailored to Indiana’s needs and allows for custom content and
drop-down menus so districts and schools can easily address planning. It providesa
living, breathingdocumentthat can be easily updated throughout the year and in
years to come.

Partnership with AdvanckD for professional developmentinregardsto writing school
improvement plans as well as focusing on individual school needs.

2.E...iv Provide the criteriathe SEA will use to determine when a school that is making
significant progressin improving student achievementand narrowing achievement gaps
exitsfocus status and a justification forthe criteriaselected.

To exit Focus status, a school must maintain a ‘C’ grade or betterfor at leasttwo years or
earn the status of beinga Reward School for one year and the grade improvement or Reward
status is derived by the improvement of the subgroup(s) that originally fostered the school
categorization as Focus. If a school moves from being a ‘D’ school up to at leasta ‘C’ fortwo
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years, this attainment means it has made significant gainsin student growth and
achievement. If a school can move one lettergrade and sustain that level of achievementfor
two years, it is likely that substantive changes were made to the instructional quality at the
school.

As describedin 2.D.v, carrying this out would require a school to show a combination of
significantimprovementon proficiency rates (between 10 to 20%) and substantially high
growth over that two-year period (rankingin the top 25% of all schoolsin student growth).

Once a school has exited Focus status, the school is no longer required to implement
interventions.

2.E.v. Familyand Community Engagementand Outreach for Focus and Priority Schools; The
SEA will have a high quality planto ensure that all parents, including those of special
populations, teachers and other stakeholders understand flexibility implications. Additionally
implementa high quality plan to engage teachers, their reps and other stakeholderson an
ongoing basisand use theirinputin flexibilityimplementation.

In November 2013, the Indiana Association of School Superintendents, Indiana State Teacher’s
Association, Indiana Federation of Teachers, Indiana Association of School Principals, and
Indiana School Boards’ Association were invited to a meeting with Superintendent of Public
Instruction and IDOE executive team to discuss the ESEA waiverand the implicationsfor Focus
and Priority Schools. IDOE shared the guidelinesand expectationsin the waiverand asked for
theirassistance with communicating the requirements with their memberships. The
professional organizationsin attendance were appreciative of IDOE providing them withthe
information and offered input on ways to communicate most effectively withthe field. These
groups are contacted on an ongoing basis and their inputis often used to facilitate
implementation and communication of key initiatives. (2D Attachment 30)

In December 2013, six regional meetings were conducted for teacher leaders, principals and
superintendents throughout Indianato share the ESEA flexibility waiver requirementsand
expectations for Focus and Priority Schools. Technical assistance and guidance were provided
to enable the schoolsto successfully meetthe requirements contained in the waiver.

2.E.vi Describe process for identifying any schools that, after 3 years of interventions, have not
made sufficient progress to exit Focus status.

Outreach School Improvement field staff monitor each Focus School a minimum of one time a
year. During the monitoringvisits, Outreach Coordinators observe classrooms, conduct
stakeholderinterviews, review evidence from the Student AchievementPlan and the rubric
requirements, and make a determinationif the Focus School is on track and implementing
interventions with fidelity. The Outreach staff complete a rubric indicatingifinterventionsare
beingimplementedandthis data is compiledintoa spreadsheetto enable school improvement
staff to determineifinterventionsare implemented with fidelity forthree years. Additionally,
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school grades are updated each year, and if a school is not making sufficient progressto exit
Focus status, they are targeted for on-going monitoringand more rigorousinterventions are
implemented. Outreach staff provides Focus Schools with next steps during their year-end
monitoringvisitand these are expectedto be developedinthe next School ImprovementPlan.
If a school does not exit Focus Status, Outreach staff continuesto monitor and provide a

greater depth of technical assistance.

2E. vii Describe how the SEA will ensure increased rigor of interventions and supports in these
(non-exiting) schools by the start of the 2015-16 school year.
Non-exiting Focus Schools will have increased support and accountability under a revised SEA

process.

School Interventions and Systems of Support

Focus and Conmspi)\jzhe Student
Priority Achieve = Monito
School .
School imorovemn = M€ nt ring
Status P Plan
ent Plan
Year1 X X X
Year 2 X X X
Year3 X X X
Year 4+ X X X
Network X X X

(2E Attachment 5)

Analyze
Possible
Redirect of
federal
funds
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Indiana ESEA Flexibility High Quality Plan

2.E-Focus Schools

Key Components

1. Adjustingand aligning IDOE School Improvement Plan to facilitate the determination of
whether Focus Schools are implementinginterventions selected based on the performance of
its lowest-performing ESEA subgroup(s).

2. Adjustingand aligning IDOE monitoring processes to facilitate the determination of whether
Focus Schools are implementinginterventions selected based onthe performance of its lowest-
performing ESEA subgroup(s).

Key Component #1

Adjustingand aligning IDOE’s School ImprovementPlan to facilitate the determination of
whether Focus Schools are implementinginterventions selected based on the performance of
its lowest-performing ESEA subgroup(s).
Key Milestones Detailed Party Evidence Resources Significant
and activities ‘ Timeline Responsible obstacles

Created a School | 9/2013- Outreach The SAP was ESEA no current
Improvement 6/2018 Division of used by all Flexibility obstacles
Plan supplement | Ongoing School Focus and FAQs and,

for Focus Schools, | annually Improvement | Priority USED

the Student Schools

Achievement Plan
(SAP), which
required schools
to use data and
perform a root
cause analysisto
determine
subgroup
performance
needs
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Developed 9/2013- Outreach Monitoring ESEA no current
planning, 6/2018 Division of handbook, Flexibility obstacles
monitoring, and School training FAQs and

training toolsfor Improvement | materials USED

LEAs which from regional

accurately meetings

describe the eight

Turnaround

Principlesand

SAP alignment

requirements,

including

intervention

selection

Provided 9/2013- Outreach Monitoring IDOE no current
professional ongoing Division of handbook, Outreach obstacles
developmentto School agendas from | team,

Outreach Improvement | coordinator MA Rooney

Coordinators to leadership PD dates Foundation,

ensure Mass Insight
understanding of

Focus School

requirements,

SAPs, Turnaround

Principlesand

consistent

monitoring state-

wide

Provided 12/2013 Outreach Outreach IDOE no current
professional to 6/2018 | Division of Division of technology obstacles
developmentand | (regional School School team,

training to LEAs meetings | Improvement | Improvement | IDOE

to ensure annually) resource Outreach

understanding of guide team,

expectationsand PowerPoint MA Rooney
requirements of from Foundation

Turnaround meetings

Principlesand

providing

intervention to

the lowest

performing

subgroup(s)
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Monitored and
conducted one
on-site visit of
Focus Schools
using the
identified
Turnaround
Principlesand
completeda
summative rubric
outlining progress
with
implementation
of interventions
and the SAP

1/2014-
6/2018
annually

Outreach
Division of
School
Improvement

Summative
monitoring
reports,
emailsto LEAs
with
schedules,
and surveys
returned
following
visits

Outreach
Division of
School
Improvement

no current
obstacles

Provideda
follow-up survey
for LEAs to
respond to
monitoringvisits
and provide
feedbackto the
SEA

2/2014-
6/2018
ongoing

Outreach
Division of
School
Improvement

Returned
surveys

Outreach
Division of
School
Improvement

no current
obstacles

Formal memo
and ongoing
follow-up
communication
to
superintendents
and principalsto
ensure materials,
tools, and
expectations
were clearly
communicated
and disseminated

12/2013-
6/2014
annually

Outreach
Division of
School
Improvement

Formal memo
and ongoing
emails

N/A

no current
obstacles

Key Component #2

Adjusting and aligning the IDOE monitoring processes to facilitate the determination of
whether Focus Schools are implementinginterventions selected based onthe performance of

Key Milestones
and activities

its lowest-performing ESEA sub-group(s).

Timeframe

Party
Responsible

Evidence
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Developeda 10/2013- Outreach Monitoring IDOE no current
rubric and 6/2018 Division of handbook and | Outreach obstacles
priority areas of School documents Divisionand

improvement Improvement | providedto Dave English,

feedback form to LEAs USED

provide LEAs with

technical

assistance on

intervention

selectionand

implementation

Technical 12/2013- Outreach Monitoring Outreach no current
assistance and 6/2018 Division of handbook and | Division of obstacles
monitoring ongoing School documents School

documents Improvement | providedto Improvement,

releasedto LEAs LEAs MA Rooney

during regional Foundation

meetings

Outreach 1/2014- Outreach Summative Outreach Travel and
Coordinators 6/2018 Division of reports and Division of timeframe
monitored Focus | ongoing School monitoring School for LEA
Schools for Improvement | visitfeedback | Improvement | monitoring;
implementation Some

of appropriate regions
interventions have more
aligned withthe Focus
data to meetthe Schools
needs of the than others
lowest and staff
performing capacity is
subgroup(s) and anissue
provided LEAs

with feedback
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Outreach
Coordinators
provided schools
with support to
select
appropriate
interventions
alignedto the
data and school
needsbased on a
root cause
analysisto
address the
lowest
performing
subgroup(s)

12/2013-
6/2018
annually

Outreach
Division of
School
Improvement

Completed
Student
Achievement
Plans and
notes from
monitoring
visits

Outreach
Division of
School
Improvement,
Mass Insight

Districts had
a short
timeframe
to make
changes;
going
forward this
isnotan
anticipated
obstacle
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TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOLS [RESMELRECNLCR R

reward, priority, and focus
schools using the Table 2 template. Use the key to indicate the criteria used to identify a school as a
reward, priority, or focus school. (2E Attachment 1 2015)

LEA Name | School School NCES | REWARD PRIORITY FOCUS
Name ID # SCHOOL SCHOOL SCHOOL
Ex. Oak HS 111111100001 C
Washington
Maple ES 1111117100002 H
Adams Willow MS | 222222200001 A
Cedar HS 222222200002 F
Elm HS 222222200003 G
TOTAL # of Schools:

TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOL

Total # of Title I schools in the State:
Total # of Title I-participating high schools in the State with graduation rates less than 60%:

— <

Key
Reward School Criteria: Focus School Criteria:
A. Highest-performing school F. Has the largest within-school gaps between the
B. High-progress school highest-achieving subgroup(s) and the lowest-
achieving subgroup(s) or, at the high school
Priority School Criteria: level, has the largest within-school gaps in the
C. Among the lowest five percent of Title I graduation rate
schools in the State based on the proficiency G. Has a subgroup or subgroups with low
and lack of progress of the “all students” group achievement or, at the high school level, a low
D. Title I-participating or Title I-eligible high graduation rate
school with graduation rate less than 60% over | H. A Title I-participating high school with
a number of years graduation rate less than 60% over a number of
E. Tier I or Tier II SIG school implementing a years that is not identified as a priority school
school intervention model
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Indiana ESEA Flexibility High Quality Plan Additions to 2015 Waiver

2.E-Focus Schools

Key Components

1. Describe the process for identifying schools that have not made sufficient progressto
exitfocus status.

2. Describe how the SEA will ensure increased rigor of interventions and supports in these
(non-exiting) schools by the start of
the 2015-16 school year.

Key Component #1

Describe the process for identifying schools that have not made sufficient progressto exitfocus
status.
Key Milestones
and activities

Detailed
Timeline

Party
Responsible

Significant
obstacles

‘ Evidence ‘ Resources

Developedand 3/2014- Outreach The Tracking ESEA Flexibility | no
implementeda 6/2018 Division of Sheetisused | FAQs current
tracking sheetto | Ongoing School forall Focus obstacles
identify schools annually Improvement | and Priority

not making Schools

sufficient

progress.

Created a 2/2015- Outreach School ESEA Flexibility | no
process with 6/2018 Division of Improvement | FAQs current
School School excel tracking obstacles
Improvement Improvement | sheetand

Team to use process

excel sheetto

track

accountability

criteria.
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Provided 4/2015- Outreach Monitoring IDOE Outreach | no
professional 6/2018 Division of handbook, team, current
developmentto | ongoing School agendas from | Mass Insight obstacles
Outreach Improvement | coordinator

Coordinators to leadership PD dates

ensure

understanding of

rubricand how to

identifyifa

school ison

track.

Provided 12/2013 Outreach Outreach IDOE no
professional (regional Division of Division of technology current
developmentand | meetings)- | School School team, obstacles
training to LEAs 6/2018 Improvement | Improvement | IDOE Outreach

to ensure annually resource team,

understanding of guide, MA Rooney
expectationsand PowerPoint Foundation

requirements of from meetings

Turnaround

Principles

Provided 11/2013- Outreach Regional Outreach no
professional 6/2018 Division of training for Division of current
developmentand | ongoing School LEAs; emails School obstacles
training to LEAs Improvement | to LEAs Improvement

to assist with

understanding

ESEA exitcriteria.

Key Component #2

Describe how the SEA will ensure increased rigor of interventions and supports in these (non-
exiting) schools by the start of the 2015-16 school year.
Key Milestones

and activities

Timeframe

Party
Responsible

Evidence

Resources

Significant
obstacles
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The IDOE 2/2015- Outreach Monitoring IDOE Outreach | no
developeda 6/2018 Division of handbook and | Division current
tiered system of School documents obstacles
interventionsand Improvement | providedto

supports for LEAs

schools that

remain inthe

lowest category.

Developedand 1/2015- Outreach Tracking Sheet | IDOE no
implementeda 6/2018 Division of Outreach current
“District On-going School Division obstacles
Commitment” Improvement

response

requirement

from LEAs to

demonstrate

district support

for Focus

Schools.

Technical 12/2013 to | Outreach Monitoring Outreach no
assistance 6/2018 Division of handbook and | Division of current
documents Regional School documents School obstacles
releasedto LEAs | meetings Improvement | providedto Improvement,

during regional annually LEAs MA Rooney

meetings Foundation
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|2F  PROVIDE INCENTIVES AND SUPPORTS FOR OTHER TITLE I SCHOOLS

2.F Describe how the SEA’s differentiated recognition, accountability, and support system will
provide incentives and supports to ensure continuous improvement in other Title I schools
that, based on the SEA’s new AMOs and other measures, are not making progress in
improving student achievement and narrowing achievement gaps, and an explanation of how
these incentives and supports are likely to improve student achievement and school
performance, close achievement gaps, and increase the quality of instruction for students.

Incentives and Supports

Title | schools that are not in priority or focus status will be provided with incentives and supports to ensure
continuousimprovement. Other Title | schools will have flexibility and autonomy to selectand monitorthe
implementation of theirselected school improvementinterventions and will also have the optionto receive
all elements of the technical assistance IDOE providesto priority and focus Title | schools. (as describedin
2.D.iii and 2.E.iii).

Other Title I schools will also be recognized through the Title | Distinguished school program and the Making
it Happen school designation.

I. Title I Distinguished Schools

Title | Distinguished Schoolsisan annual competition that recognizesTitle | schools that demonstrate high
student performance or high student growth. A winnerand select group of finalistsare selected forboth
high student performance and high studentgrowth. All award recipients will receive agrant award and
recognition from the State Superintendent.

Indiana’s process for identifying Title | Distinguished Schools is multi-layered.
= Aninitial listof schools is generated based on the followingcriteria:
o Earnedan “A” on Indiana’s Accountability System
o Have at least40% poverty and are operatinga Schoolwide Title | program
o Have at least 2 subgroups, includingat least one ESEA subgroup
o Meet the criteria outlined by the National Association of State Title | Directors (NASTID) for
participationin the program (currently the organizationidentifies schoolsinthe following
categories: Exceptional Student Performance or Significantly Closingthe Achievement Gap)
= |DOE conducts phone interviews with each school identified to learn more about the school,
instructional strategies, professional developmentand community and family engagement
= |DOE ranks schools based on the phone interview and do site visits to the top scoring schools
= |DOE selectstwo schoolsto represent each category at NASTID

Distinguished schools will be highlightedin several ways. They will be honored at the national Title |
Conference. RepresentativesfromIDOE, including the Superintendent of PublicInstruction, will participate
in a school ceremony to presentbanners and a monetary grant award in recognition of theirdistinction.
IDOE will also produce brief videos highlighting the schools.
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From the cohort of nomineesand winners, IDOE will create a Distinguished Principal network. This network
will support struggling schoolsin any of the following ways: through leadership meetings, professional
development, videos, documents, or other artifacts and principal/school mentorships.

Il. Making It Happen Schools

The IDOE’s vision, Imagining the Possibilities. Making them Happen, and the IDOE’s mission, To build an
education system of equity and high quality focused on student-centered accountability, will further be
realized through awarding particular schools witha Making It Happen school designation. The designation
will be based upon growth and/or performance and the closing of gaps for specificsubgroupsin literacy,
math, and graduation rate. Schools will be honored for the work that has occurred to ensure equity for
specificsubgroups that has resulted in the narrowing of achievementand opportunity gaps.

Making It Happen schools will be recognized for their high performance by being highlighted in monthly
Title | newslettersthat are shared with the field viaemail, Learning Connection, and through the IDOE
website. Schools will be identified by Outreach Coordinators, school improvement staff, Title | staff, and
other division staff with first-hand knowledge of working with and supporting schools.

Making It Happen schools may receive:
= A certificate from IDOE acknowledgingtheir high performance or high progress
= Opportunitiesto mentor, share, or participate in IDOE training for which the school excels
= Recognition by the Superintendent of PublicInstruction

Additionally, the Outreach Division of School Improvement will identify other strong lead ers and effective
practices beingsuccessfullyimplemented. Title land 1003(g) SIG schoolsare currently highlightedin
monthly newsletters that are shared with the field viaemail, Learning Connection, and through our website.
Schools are identified by Outreach Coordinators, school improvement staff, Title | staff, and other division
staff with first-hand knowledge of working with and supporting schools.

Monitoring and Accountability for Continuous Improvement

TARGETED SCHOOLS

Indiana will rename the school improvement category of Focus-Targeted to Targeted. This category
captures non Priority, Focus or Reward schools that earn lettergrades of A, B, or C and did not make
sufficientgrowthin order to meet the AMO targets in one or more subgroups of students. This
accountability check ensuresthat all schools are meeting high expectations forall groups of students.

Title I-served schools will be identified as Targeted if any of the following ESEA subgroups fails to meet its
AMO percentage:

e Allstudents

e African American

e Asian/Pacificlslander

e Hispanic

e White
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Students with Disabilities
Limited English Proficiency
Free/Reduced Price Meals
Low Socio-Economic Status
Graduation Rate

Indiana currently displays school information, such as demographic data, student performance, and
graduation rate through its Compass system. Subgroup informationis reported publicly and made available
for parents and community stakeholdersin the followingformaton Compass:

English/Language Arts Math

Participation ‘ Parformance Porformancs

Student G Participation Parformance Parformance
St b (Goal 95%) Goal Actual

Student Group (Goal 95%) Goal Actual

All Studants 90.29 % 81.00 % All Students 90.68 % 82.00 %

African Amarican 100 00 % 66 00 % African Amarican 100.00 % 65 00 %

Aslan/Pacific Astan/Pacific

Islander 100.00 % 87.00 % 9231 % Islander 10000 % 91.00 % 02 31 %
Hispanic 699.33 % 76.00 % Hispanic 90.69 % 78.00 %

White 99,20 % 87.00 % White 90 60 % 89.00 %

Student with Student with 2

Disabilities RA.O7 % 54.00 % Disabllities 99,62 % 61.00 %

Limited English ¢ Limited English 4

Proficient 090.68 % 57.00 % Proficient 99.83 % B87.00 % 70.85 %

Fraa/Raduced
price meals

Bottom 25% 10000 % 52.00 %
Top 75% 100.00 % 91.00 %

Frea/Raduced
price meals 00,67 % 76.00 %

Bottom 25% 100 00 % 54.00 %
Top 75% 100.00 % 92.00 %

09.14 % 7200 %

2013 Graduation Rate "™

Student Group Performance Goal | Performance Actual

All Sudents 86.00 %

Hispanic 7700% 150 %
Wnie B7.00% 8930 %
Student with Disabililies 64.00% 8750 %
Lim#tad Englsh Profcient 70.00 % 020%
FreaRedcucad pnos meals 77.00 % B4.50 %

Baselines and goals will reflect new standards, assessments, and student data from Indiana’s new
assessmentin spring 2015. Baselines will be submitted through an amendmentonce completed. Indiana
proposes the followingtimelineforidentification of schoolsin this school improvement category:

New AMOs will be developed, based on new assessment, new standards, Fall 2015/Winter 2016
and student data
Schools will be identified for Targeted status based on spring 2015 Fall 2015/Winter 2016
assessmentdata
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Schools will be identified for corrective action if AMOs missed for Title IlI (if Fall 2015/Winter 2016
applicable)

Schools will submit updated PL 221/SIP plans to IDOE Fall 2015/Winter 2016
LEA and SEA monitoring will commence Winter/Spring 2016

REQUIRED ACTIONS

Schools that are identified as Targeted will be required to implement specificactions. The school, LEA, and
SEA will also implement actions to provide technical assistance, support, and oversightfor im provement
activities.

School Required Actions LEA Required Actions SEA Required Actions
= Use data to conduct a e Providetechnical assistance e Provide guidance on updating
needsassessmentand and support to schoolsas and submitting/resubmitting
identify the specific neededinrevisingthe school school improvement plans
needsand concerns improvement plan, conducting
around low-performing the needs assessment, and e Provide technical assistance and
subgroups aligninglocal, state, and support to both schools and LEAs
federal resourcesto support as neededin revisingthe school
= Update/revise school strategies. improvement plan, conducting
improvement plansto the needsassessment, and
ensure that needsare e Monitor implementation of aligninglocal, state, and federal
beingaddressed through school improvement planand resources to support strategies.
instruction, curriculum, specificstrategiesidentified for
professional low-performing subgroups e Provide technical assistance on
development, effective use of federal funds to
community and family address needs of specificgroups
engagement, and
leadership e Monitor implementation of
school improvement plan and
" Update/revise federal LEA oversight of specific
Title grants to ensure strategiesidentified forlow-
that funds are used to performing subgroups through
implementstrategies consolidated monitoring protocol
that support the needs of
low-performing e Identify best practices from high-
subgroups performing schools and develop
resources to share best practices
with Targeted schools
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The subgroup checks are designedto trigger required school improvementinterventions and to provide
technical assistance aimed at a particular student population. As such, these interventions and technical
assistance will be tailored to the specificsubgroupin need of improvement. Asan illustration, the chart

below describes how interventions and technical assistance will be tailored for subgroups

Use data to modify
school improvement
plan

Modify school improvement plan (and other plans, as applicable) to
include:

= A complete needsassessmentfor all subgroups that identify
both strengths and areas of improvement
= Strategiesto address the needsin any of the followingareas:

Instruction

Curriculum

Professional Development
Staff Quality

Parent Involvement

0O O 0O O O

Impact on Federal
programs

Schools must align all resources, includinglocal, state, and federal
resources as needed to support strategies that will address needs of
low-performing subgroup(s)

Alignmentwith English
Learners and Special
Education

Ensure alignment of plansto Title Il AMAO plans or SSIP, if applicable

EXITING TARGETED STATUS

A Targeted school exits status whenall subgroups meet performance indicators. Schools that
remain in Targeted status for the same subgroup performance in consecutive years will
continue to implementall required actions. IDOE will annually identify those schools and
provide additional, focused support that may include technical assistance, professional
development, additional monitoring, orothersupport as needed.
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2.G  Describe the SEA’s process for building SEA, LEA, and school capacity to improve student
learning in all schools and, in particular, in low-performing schools and schools with the
largest achievement gaps, including through:

1. timely and comprehensive monitoring of, and technical assistance for, LEA
implementation of interventions in priority and focus schools;
ii.  holding LEAs accountable for improving school and student performance,
particularly for turning around their priority schools; and
.  ensuring sufficient support for implementation of interventions in priority schools,
focus schools, and other Title I schools identified under the SEA’s differentiated
recognition, accountability, and support system (including through leveraging funds
the LEA was previously required to reserve under ESEA section 1116(b)(10), SIG
funds, and other Federal funds, as permitted, along with State and local resources).
Explain how this process is likely to succeed in improving SEA, LEA, and school capacity.

i. timely and comprehensive monitoring of, and technical
assistance for, LEA implementation of interventions in priority
and focus schools;

To bolsterIDOE’s monitoring of and technical assistance for LEA implementation of
interventionsin priority and focus schools, additional structures and supports will be built
around the proposed interventions. For priority and focus schools, the LEA will be requiredto
submitan intervention plan each year, whichin turn will be reviewed by the IDOE and
subjectto necessary revisions. Thisadditional check will provide meaningful monitoringand
technical assistance to ensure the interventions selected from the menu of options are data-
driven and reflective of the school’s demonstrated needs. This review and potential revision
process persists for priority schools until year 3 and for focus schools until year 4, whenthe
LEA must alignits interventionstothe IDOE’s recommendations based on the findings of the
Technical Assistance Team Quality Review.

Rather than creating another compliance exercise, this processis designed to align federal
and state improvement effortsinto a singular, coherent strategy. IDOE is serious about
ensuringthat all plans, interventions and uses of funds (federal and state) are closely aligned.
More importantly, all plans and funds must directly address the needs of the students and be
firmly groundedin relevant performance data.

ii. holding LEAs accountable for improving school and student
performance, particularly for turning around priority schools; and

Indiana’s current school accountability law does not grant IDOE the authority to provide
meaningful technical assistance to an LEA until a school’s fourth consecutive year of “F”
status. It is not until a school’s sixth consecutive year of “F” status that the IDOE, in
conjunction with the SBOE, can substantively intervene toturnaround a priority school that
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an LEA has failed to improve.

The model proposed in this section and previouslyin 2.D.iii and 2.E.iii dramatically increases
the urgency and degree of LEA accountability for improving school and student performance
in priority and focus schools.

IDOE will also hold LEAs accountable for turning around priority schools by continuingto
enforce the interventions prescribedinP.L. 221, includingchanging the priority school’s
governance structure. Specifically, if an LEA fails to utilize the resources and authority at its
disposal across a six-yeartrajectory for turning around its priority schools, IDOE and SBOE will
take the appropriate actions to ensure a dramatic course correction is applied.

As describedin 2.D.iii., Indiana recently demonstrated this commitment by directly
interveninginseven of the state’s persistently lowest performing schools. Five of these
schools are no longera part of the LEA and are now designated “Turnaround Academies”
under the auspices of the SBOE. For a Turnaround Academy to rejointhe LEA, the SBOE will
needto see that the LEA has, inthe time that the Turnaround Academy has been operated by
a TSO, demonstrated significantimprovementinits other priority and focus schools as well as
made appropriate district-levelchangesin staffingand structure to better supportitslow-
performingschools. When determiningthe next steps for a Turnaround Academy at the end
of the TSO’s four-year operational contract, the SBOE will have a menu of options from which
to select, including renewing the TSO’s contract.

The assignment of TSOs constitutes a school restart, one of the four federal turnaround
models. A recent analysis of School Improvement Grant recipientsidentified thatless than
3% of all SIG interventions utilize the restart model. The fact that IDOE and SBOE selected the
restart model for overtwo-thirds of the schools withinits jurisdiction highlights the urgency
that both groups bring to the critical job of turning around Indiana’s lowest-performing
schools. Even the application of a lead partner intervention, certainly nota mildintervention
by any means, at the remainingtwo schools isdesignedto hold the LEA accountable for
improvingits priority schools.

Priority schools assigned a lead partner intervention by the SBOE remain under the LEA’s
jurisdiction. But if the priority school does not demonstrate measured and agreed upon gains
and/or if the LEA impedesuponthe LP’s work, the SBOE has the authority and convictionto
modify the intervention as soon as it deems necessary. As a result, the LEA iscompelled to
work collaboratively and support LPs to both retain LEA authority and ensure the marked
improvement of priority schools.

The IDOE believeslocal communities andleaders are bestsuited to address education
challenges at the local level. Individualsintertwined in the local culture, opportunitiesand
problems are best situated for maximum influence, and systemicchange is more sustainable
with the support of local leaders and community members. To this end, the IDOE will provide
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resources where necessary to help local communities get theirschools on the right track.

Pursuant to IC 20-31-9-3 and 20-31-9-4 (PublicLaw 221-1999), the governingbody of a
school corporation may petition the IndianaState Board of Education (SBOE) to immediately
restructure a school where, in the third year afterinitial placementin the lowest category or
designation, the school remainsin the lowest category or designation.

The governing body may petition the SBOE by presenting a written plan setting forth the
proposedintervention for the school. The petitioner may select one intervention method or
a combination of methods, subjectto the approval of the SBOE. Interventionsare defined by
IC 20-31-9-4 and include the following:

(a) Merging the school with a nearby school that is in a higher category of school
improvement under IC 20-31-8 and 511 IAC 6.2-6.
(b) Assigning a special management team to operate all or part of the school.
(c) Implementing the department's recommendations for improving the school.
(d) Implementing otheroptions for school improvement expressed at the public hearing,
including closing the school.
(e) Revising the school's plan in any of the following areas:
i.  School procedures or operations.
ii.  Professional development.
iii.  Intervention forindividual teachers or administrators.

As governed by IC 20-31-9-3, if the SBOE approvesthe petition, the school will operate under
the applicable sections of IC 20-31-9.5 and will remain in the same performance category or
designation where the school was placed at the time the SBOE accepted the plan.

1. ensuring sufficient support for implementation of interventions in
priority schools, focus schools, and other Title I schools identified
under IDOE’s differentiated recognition, accountability, and support
system (including through leveraging funds the LEA was previously
required to reserve under ESEA section 1116(b)(10), SIG funds, and
other Federal funds, as permitted, along with State and local
resources).

Explain how this process is likely to succeed in improving SEA, LEA, and school capacity.

Summary
IDOE has thoughtfully and carefully designed its new accountability system to differentiate

recognition, accountability, and support. The A-F lettergrades — builton top of a robust
growth model and a bottom 25% focus that targets the achievementgap — coupled witha
state accountability statute (P.L. 221) that providesfor an aggressive state support and
intervention mechanismfittogetheras part of a coherentand comprehensive system that
supports continuous school improvement.
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When it comes to the state’s chronically lowest performing schools, Indiana proposes a
tiered intervention systemaligned to the latest research and best practices in school
turnaround. Working alongside the SEA, successful schoolsand LEAs are provided greater
support, flexibility, and latitude. Conversely, those that persistently struggle will receive
interventions of increasing severity, proportional to the level of need at the school.

Describe statewide strategy to support and monitor LEA implementation of the system of
differentiated recognition, accountability, and support. In that description, include the process
for holding LEAs accountable for improving school and student performance.

The Indiana Department of Education has developed processes supportingthe implementation
of the state’s system of differentiated recognition, accountability, and support for LEAs. The
IDOE’s system of continuousimprovementis based upon plan, do, check, and act. The IDOE has
intentionally organized and redefined the agency to provide support and monitor LEA
implementation. The organizational structure is instrumental in the SEA and the LEA operating
as a critical unitof change by elevatingthe LEA’s capacity, aligning resources, and ensuringjust
right supports. This infrastructure creates clarity for cross-functional groups, coordinates
communication across offices to reduce redundancy, assists officesin understanding the
limitations and possibilities of federal requirements, and maximizes the use of resources for the
academic achievement of all studentsand school improvements. A system of support was
developedto proactively address areas of need for focus and priority schools based upon the
evaluation of data.

"The IDOE has beenintentionally organized in way that provides high quality and equitable
support and accountability to all schools. The foundation of this support and accountabilityis
the organization structure whichincludestwo centers: School Improvementand School Support
Services. Each center has an assistantsuperintendentthat oversees several divisionsand
offices. The centers have been organized by commonalitiesandin a way that allows divisions
to easily work in convergence while providing the best streamlined customerservice as
possible. The emphasisis to provide the support and accountability necessaryin all program
areas so LEAs and schools meetcompliance requirements and close achievementand
opportunity gaps.

Support and accountability for all schools is delivered through both centers through a
multifaceted approach. The first facet of supportisthe daily work and directinteraction with
the LEAs and schools. The School Support Services Center’s divisions of Nutrition, Accreditation,
Transportation, Safety, Student Services, Licensingand Educator Effectiveness, and Assessment
and Accountability provide support and accountability through activities such as timely
technical assistance, monitoring, and ensuringall schools have the toolsand informationthey
needto be successful and operate. The School Improvement Center’s divisions of Grants
Management, Early Learning and Intervention, Title |, lll, and Migrant, Special Education, and
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College and Career Readiness provide daily support to schools through activities such as
funding, application approval, program monitoring, instructional support, and by putting a
particular focus on equity for special populations. Individuals regularly work across and within
divisionsinboth centersto provide the necessary levels of support to LEAs and schools.
Student data and analysis of achievementand opportunity gaps are usedto drive the support.
The foundation of the data is Indiana’s A-F accountability system, growth data, and the AMOs.
On IDOE Compass, data including AMO subgroup datais clearly displayed in multiple easy to
access forms. Thisaccess and clarity is vital to ensuring high quality support and accountability.
In addition, abundant resources are available to LEAs through the IDOE website and
professional development opportunities.

The nextfacet includesthe developmentandimplementation of special projects that have a
wide impact on schools. Instead of working in insolation on special projects, experts from
across the divisions come togetherto do the work so that clarity, perspectives, and a united
ownership can be at the forefront. Recent projectsinclude a comprehensive school
improvement plan system, development of the SSIP, update of the RTI/MTSS framework, and
an implementation of a State Development Network (SDN). This more focused layer on special
projects allows staff, funding, and a common language to be utilized to support all schools in a
more purposeful way.

The final facet is where IDOE providesthe most intense support and accountability. LEAs and
schools may be identified toreceive a concentrated intervention based on a risk assessment
that includesa variety of studentand operational performance data including programmatic
and fiscal components. LEAs and schools that have beenidentified as at-risk receive the highest
level supportand accountability. This typicallyincludes a sustained effort with regular
meetings at the departmentand on location, communication with the local school board,
participation of key stakeholders, and increased accountability demands. Teams for this
support typicallyinclude key representatives from several divisions across both centers and the
executive team."
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The graphic below illustrates the infrastructure of how multiple offices workin convergence for

a particular LEA.

Early

Learning

Special

Education

IDOFE'’s efforts to support and monitor LEA implementation of the system of differentiated
recognition, accountability, and support is rooted in IDOE’s theory of action. The Theory of
Action to build SEA, LEA, and school capacity to improve outcomes is the following:

IF:

IDOE sets clear performance expectations, focuses the attention and resources of IDOE and
school and district leaders on providing Priority and Focus schools with the capacity, systems
and conditions necessary for success in three areas:

. Ensuring effective turnaround school leadership

. Deliveringinstruction that meetsthe needs of all studentsand is aligned with state
standards

. Using assessment data to differentiate instruction and provide interventions,

and monitors progress to holdleadersaccountable for both implementingtheirimprovement
plans with fidelity and increasing studentachievement;

THEN
Studentachievementin Priority and Focus schools will increase, and all Priority and Focus
schools will exit Priority and Focus status within5 years.
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The statewide system of differentiated recognition, accountability, and support realizes the

theory of action through a menu of interventions, supports, monitoring, and a state

development network to provide high touch support. Each year builds on subsequentyears.

For example, an LEA identified asa year three would do all required actions in years one and

two and additional actions for year three. An LEA is always welcome and supported to utilize

additional supports. The identification process for an LEA puts a particular focus on the district

grade, the years of priority and focus status, risk factors such as subgroup gaps, and the number

of priority and focus schools a district may have. This emphasis ensuresthat all students, no

matter if theyare ina small district or a large district, are focused on college and career

readiness outcomes. The chart below illustratesthe required actions and options for LEAs.

LEA/SEA Interventions and System of Supports

Ensuring effective turnaround school
leadership

Supt. 128 LEA
Representa
ensures X Improv
leadership UNOEL ement
. School
commitment L Team
Monitoring
X
Submit to X
IDOE
X X X
X
Meets
X X
Quarte
rly
X
X . Meets
Quarte
rly
X X X

LEA

Delivering instruction that meets the needs
of all students

Plan to District Analyze
address Diagnostic Possible
priority areas: and/or Redirect of
leadership, Equity federal
quality Audit funds up to
instruction, 15% fiscal
and datato analysis/SIG
inform grantee

interventions

X
Submit to
IDOE

X
Submit to X
IDOE

X
Submit to X
IDOE

X
Submit to X
IDOE
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X
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Quarterly
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X
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X X

IDOE Case Manager
assigned for
additional technical
assistance

X
IDOE wrap around
team assigned

SEA

IDOE
representation
at LEA
Improvement
Team

Director of
District
Improvement
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Year 1 in the lowest school improvement category
If the LEA has at least one school in Year 1, priority and/or focus status, the following must

occur:

Analyze Possible Redirect of federal funds up to 5% fiscal analysis/SIG grantee: The
IDOE may require the districtto set-aside up to 5% of federal dollars for the district to
focus on implementing strategies toimprove performance. The IDOE may alsorequire
the districtto complete a fiscal analysis of all federal, state, and local dollars being used
to improve performance and determine if the investmentsaligntothe data and
particular needs. Based on the analysis, the IDOE may require the LEA to realign
resources. The IDOE may also grant schools 1003a and/or 1003g school improvement
grants.

Superintendent ensures leadership commitment: The LEA superintendent mustensure

leadershipanda commitmentto assist focus and priority schools through the Ensuring
Leadership Process. This process includes (1) reviewingthe performance of the current
principal; (2) eitherreplacingthe principal if such a change is necessaryto ensure strong
and effective leadership, ordemonstrating to the IDOE that the current principal has a
track record in improvingachievementand has the ability to lead the turnaround effort;
and (3) providing the principal with operational flexibility in the areas of scheduling,
staff, curriculum, and budget. In additionto ensuringleadership forthe building
administrator, the IDOE is additionally requestingall Superintendents of priority schools
submita district response detailinghow he or she issupporting the school’s
improvement efforts.

LEA Representative at School Monitoring.: A LEA representative mustbe present and
fully participate in all aspects of the priority and focus school monitoringvisits with the
IDOE Outreach Coordinator.

Years 2 in the lowest category of placement:

If the LEA has at least one school in Year 2 status, all interventions and supports in Year 1 must
occur plus the following:

Analyze Possible Redirect of federal funds up to 10% fiscal analysis/SIG grantee: The
IDOE may require the district to set-aside up to 10% of federal dollars for the district to
focus on implementing strategies toimprove performance. The IDOE may also require
the districtto complete a fiscal analysis of all federal, state, and local dollars being used
to improve performance and determine if the investments aligntothe data and
particular needs. Based on the analysis, the IDOE may require the LEA to realign
resources. The IDOE may also grant schools 1003a and/or 1003g school improvement
grants.
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LEA Participation on School Improvement Team: The LEA must have a designated

central office staff person participate on the local school’s School Improvement Team.
The central office designee would serve as the district support person to ensure district
resources and services are made available to the most struggling schools. The School
Improvement Team must complete a root cause analysis of the school’s lack of
achievementand/or growth and determine action stepsaligned with the power
indicators of: leadership, high qualityinstruction, and data analysisand intervention
implementationand complete a plan. The progress updates of the plan must be
presentedto the local school board at least quarterly.

Power Indicator Plan: The plan mustinclude at least the followingelements: Ensuring

effective turnaround school leadership, deliveringinstruction that meetsthe needs of all
studentsand isaligned with state standards, usingassessment data to differentiate
instruction and provide intervention, andincreased monitoring.

Data Dashboard: The LEA must utilize a Data Dashboard to analyze data on a regular

basis with the priority and focus school administrators and staff and the LEA
Improvement Taskforce. The data dashboard must be usedto differentiate
interventions and/orimprove core instruction for specificsubgroups and/or
subpopulations. The Data Dashboard must at a minimum be aligned to the elements of
the PowerIndicator Plan. The Data Dashboard must display data that targets specific
subgroups and subpopulations within the subgroup. For example, the data may be
displayedto indicate all the differentlevels of English learners compared to students
that were neveran English learner, former English learner, and long-term English
learner. Another example is African American data could be displayedtoindicate
gender, grade levels, orschools.

Year 3 in the lowest category of placement:

If the LEA has one school identified in Year 3 status, all interventions and supportsin Years 1
and 2 must occur plusthe IDOE will provide additional supports and supports:

Analyze Possible Redirect of federal funds up to 15% fiscal analysis/SIG grantee: The

IDOE may require the districtto set-aside upto 15% of federal dollars for the district to
focus on implementing strategies toimprove performance. The IDOE may alsorequire
the districtto complete a fiscal analysis of all federal, state, and local dollars being used
to improve performance and determine if the investments aligntothe data and
particular needs. Based on the analysis, the IDOE may require the LEA to realign
resources. The IDOE may also grant schools 1003a and/or 1003g school improvement
grants.
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o |IDOE Case Manager assigned for additional technical assistance: The LEA will be

assigned an expert from the IDOE Division of School Improvementto provide support,
coach, and monitor the improvementinterventions. The IDOE Case manager will also
serve as the accountability check as he or she works directly with the LEA. The IDOE case
manager will also serve on the school improvementteam.

e District Diagnostic and/or equity audit: The districtdiagnostic and equity auditisa

deeperanalysis of the data, subgroups, achievement gaps, opportunity gaps, programs,
governance structure, human resources practicesand staffing, and the school board’s role in
the turnaround efforts and must be done at the district and school levels in conjunction with the
LEA Improvement Taskforce. The diagnostic must be used to update the district’s plan that is to
be submitted tothe IDOE.

e Early Warning System: The development of an early warning system must incorporate a robust
data system to ensure that a differentiated system of accountability and support is provided to
schools to meet the needs of all students, including students with disabilities and English

learners. The early warning system will track data to identify students early on who are at risk of
not graduating high school in order for the school to appropriately matcha targeted
intervention to address the students’ needs. The early warning system will focus upon at least
the following three areasin order to assess whether a student is on track to graduate:

o A:Attendance
o B: Behavior
o C: Course and Academic Performance

Year 4:
If the LEA has one school identified in Year 4 status, all interventionsand supportsin Years 1, 2,
and 3 must occur plusthe IDOE will provide additional supports:

e IDOE Wrap Around Team Assigned: The LEAs identified as Year 4 will have priority

access to IDOE experts, Director of District Improvement, staff, and supports.

State Development Network (SDN)
The SDN is group of LEAs that will partner with IDOE and one another to support each other

collaboratively on school and LEA improvement. The network will consist of regular network
meetings, leadership development, access to additional professional development, and
increased technical assistance. If the LEA has beenselected forthe (SDN) status, all
interventions and supports in Years 1, 2, and 3 must occur plus the IDOE will provide additional
supports. The SDN will be created for 6-8 LEAs with high needs based on size, numbers or
percentages of priority and focus schools, and/or subgroup gaps. This network will be created
by a mutual opt-in betweenthe IDOE and districtsinvited to participate.
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Director of District Improvement: The Director of District Improvementwill be the

support person for the SDN network and provide customized support for the
participating LEAs.

Transformation Zone (TZ) (optional): LEAs participatingin the SDN may choose to
implementa Transformation Zone—alocal network of selected schools that an LEA puts

additional supports and a particular emphasisto improve. The Transformation Zone is
currently recognized as a proactive state intervention modelinIndiana. To formalize
the Transformation Zone, the LEA would be requiredto do specificaction including:
submita TZ plan for improving student performance within X years; define operating
conditions and performance goals; include feederschools; develop aplan of how the
school corporation will support the work or how a managing partner willimplementTZ
plan; and provide funding sources and a sustainability plan.
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PRINCIPLE 3: SUPPORTING EFFECTIVE INSTRUCTION

AND LEADERSHIP

EVALUATION AND SUPPORT SYSTEMS

‘ 3.A DEVELOPAND ADOPT GUIDELINES FOR LOCAL TEACHER AND PRINCIPAL

Select the option that pertains to the SEA and provide the corresponding description and evidence,
as appropriate, for the option selected.

Option A

[ ] Ifthe SEA has not already
developed any guidelines
consistent with Principle 3,
provide:

i the SEA’s plan to
develop and adopt
guidelines for local
teacher and principal
evaluation and support
systems by the end of
the 2011-2012 school
year;

ii. adescription of the
process the SEA will use
to involve teachers and
principals in the
development of these

guidelines; and

ii. anassurance that the
SEA will submit to the
Department a copy of
the guidelines that it will
adoptby the end of the
2011-2012 school year
(see Assurance 14).

Option B

[ ] Ifthe SEA has already
developed and adopted one
ot mote, but not all,
guidelines consistent with
Principle 3, provide:

1. a copy of any guidelines
the SEA has adopted
(Attachment 10) and an
explanation of how these
guidelines are likely to
lead to the development
of evaluation and
support systems that
improve student
achievement and the
quality of instruction for
students;

ii. evidence of the adoption
of the guidelines
(Attachment 11);

ii. the SEA’s plan to
develop and adopt the
remaining guidelines for
local teacher and
principal evaluation and
support systems by the
end of the 2011-2012
school year;

iv. a description of the
process used to involve
teachers and principals in
the development of the

Option C

X 1f the SEA has developed
and adopted all of the
guidelines consistent with
Principle 3, provide:

1. acopy of the guidelines
the SEA has adopted
(Attachment 10) and an
explanation of how these
guidelines are likely to
lead to the development
of evaluation and
support systems that
improve student
achievement and the
quality of instruction for
students;

ii. evidence of the adoption
of the guidelines
(Attachment 11); and

iii. a description of the
process the SEA used to
involve teachers and
principals in the
development of these
guidelines.
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adopted guidelines and
the process to continue
their involvement in
developing any remaining
guidelines; and

v. anassurance that the
SEA will submit to the
Department a copy of
the remaining guidelines
that it will adopt by the
end of the 2011-2012
school year (see
Assurance 14).

Teacher Evaluation and Support Systems are carried out consistent with the principlesand
timelinesinthe ESEA Flexibility request. IDOFE’s priority with regard to improvingstudent
achievementand the quality of instruction for studentsis to recognize great teachingand
leadership. Few states are as well positioned as Indiana to lead the way in the important work
of improvingteacher and principal support systems. Indiana has fully embraced this challenge
and the opportunity to substantiallyimprove the quality of feedback provided to educators and
to promote evaluation systems that shine a spotlight on excellence.

Theory of Action

IF:

IDOE monitors LEAs for implementation of teacherand principal evaluationsand develops
resources and training based on data analysis:

e Ensuring effective teacherand principal evaluations systems;
e Providingongoingfeedback to teachersand principals through observations and
aligning professional developmenttothe needs of the students and teachers; and
e Usingteacher and principal evaluation data to differentiate instruction and provide
interventions forstudents
and monitors the progress and continuousimprovement through onsite visits and desktop
checks to hold leaders accountable for both implementingtheir evaluation systems with fidelity
and increasing student achievement;

THEN:
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Student achievement will increase, and all teachers and principals will be evaluated per the
requirements of Indiana Code. Therefore, LEAs will not only be in compliance, but more
importantly, improve instruction that will improve student outcomes.

As previously approved, beginning with legislationin 2011, IDOE established new guidelinesfor
holding principals and teachers accountable for their students’ performance and achievement
through meaningful evaluations. These guidelines are designed to assist schoolsand LEAs in
theireffortsto increase teacher and leader effectiveness, close the achievementgap and
promote the equitable distribution of effective teachers and leaders across the state.

Indiana’s evaluation system provides a transparent way to validate the quality of a school’s
human capital by coupling professional accountability with school accountability. Examining the
new evaluation data system relative to the new A-F accountability framework providesa
unique perspective as IDOE continuesto support the fieldinthis new and innovative approach
to transforming schools and developing more effective teachersand leaders. This check and
balance between school accountability and educator accountability is transparent to the public;
aggregate teacher evaluationresults by school are posted on IDOE’s website with each school’s
accountability grade at: www.doe.in.gov/evaluations.

Through legislation passed duringthe 2011 legislative session, all LEAs were required to
establish an annual evaluation system for all certificated employees (teachers and
administrators) by July 1, 2012, unlessthe district was operating underan unexpired contract
settled prior to the effective date of the statute, in which case an evaluation systemis required
to be adopted in conjunction with the next bargained contract. Indiana Code (IC) 20-28-11.5
detailed several clear and rigorous guardrails for evaluations that are outlined below.
Specifically, evaluations must reflect the following six prioritie s (3A Attachment 1)

(1) Performance evaluations for all certificated employees,
conducted at least annually.
(2) Objective measures of student achievement and growth to significantly inform the
evaluation. The objective measures must include:
(A) student assessment results from statewide assessments for certificated
employees whose responsibilities include instruction in subjects measured in
statewide assessments;
(B) methods for assessing student growth for certificated employees who do not
teach in areas measured by statewide assessments; and
(C) student assessment results from locally developed assessments and other test
measures for certificated employees whose responsibilities may or may not
include instruction in subjects and areas measured by statewide assessments.
(3) Rigorous measures of effectiveness, including observations and other performance
indicators.
(4) An annual designation of each certificated employee in one
(1) of the following rating categories:
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(A) Highly effective.

(B) Effective.

(C) Improvement necessary.

(D) Ineffective.
(5) An explanation of the evaluator's recommendations for improvement, and the time
in which improvement is expected.
(6) A provision that a teacher who negatively affects student achievement and growth
cannot receive a rating of highly effective or effective.

Recognizingthe importance of IC 20-28-11.5, the state legislature included fundinginthe state
budget to provide a monetary incentive for LEAs to embrace and promote educator
effectiveness startingin the 2011-2012 school year. Six million dollarsin pay for performance
grants were competitively available to LEAs in 2011-12 to reward teachers rated effective and
highly effective. Anadditional 10 million dollarsin performance-based compensation grants
were awarded for the 2012-13 school year. In 2013-14, two milliondollarsin grants were
awarded to effective and highly effective teachersin Focus and Priority Schools (3A Attachment
2). To assess the impact of these grants, recipient LEAs from the first two rounds of grants
were surveyedin May 2014 ((3A Attachment 3), and IDOE will require all 2013-2014 Excellence
in Performance Grant recipients to submit end-of-grant surveys. Results will inform IDOE
Educator Effectiveness staff as the application and criteria for the next round of competitive
grants are developed. Duringthe 2014-2015 school year, the IDOE awarded competitive grants
to LEAs that are developing highly effective teachersinleadershiprolesinTitle | Focus and
Priority Schools. This two million dollaraward also provided a one-time cash award to highly
effective teachersinTitle | Focus and Priority Schools. The Indiana General Assembly also
allocated 30 milliondollarsin School Performance Awards that were distributed byin
December of 2014 to effective and highly effective teachers through a formula that
incorporates school performance measures. These financial incentives reinforce the emphasis
Indiana has placed on identifyingand rewarding effective and highly effective teachers,
increasing student learning, closing the achievement gap and promotingutilization of highly
effective educators to enhance school improvement efforts. The IDOE will continue to work
with the state legislature toinclude funding to effective and highly effective teachers through
the 2017-2018 school year.

As part of IDOE’s commitmentto support LEAs as they adopt evaluation systemsto drive school
improvementand studentachievement, IDOE will continue to seek out grants and other
legislative funding opportunities for LEAs to reward high performingeducators. Currently, 95%
of LEAs have adopted an evaluation system per requirements of IC 20-28-11.5. The IDOE
reached out twice during the 2014-2015 school year to the remaining 19 school districts (3A
Attachments 4, 5) not yet statutorily required to have evaluations plansunder IC 20-28-11.5 —
because they are operating underunexpired collective bargaining agreements —and
encouraged themto execute MOUs with their teacher associationsto adopt and implement
evaluation systems prior to contract termination. This will allow those districts to be eligible for
future school performance awards and grant opportunities and will furtherthe IDOE’s
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commitmentto ESEA flexibility waiver compliance. The number of LEAs not yet implementing
an evaluation system decreases each year with Indiana having only four LEAs not in full
implementation by the 2016-2017 school year. This small number of LEAs includes only 3.23%
of allteachers in Indiana and only 3.30% of all students in Indiana. Continuing through the
2017-2018 school year, the IDOE will contact each LEA not implementingteacherand principal
evaluationsand encourage themto implement priorto theircollective bargainingagreement
expiration. (3A Attachment 1 2015)

Indiana’s evaluation statute also mandates that evaluations directly supportte achers by
identifying areas ofimprovementto be targeted via professional development. The goal is to
increase the frequency and quality of feedback to Indiana’s educators so that they can leverage
this informationto improve theirinstructional practice and raise student performance.

While the state views actionable feedback and measurement of student growth and
achievementas primary goals, IDOE understands the importance of usingthis informationto
help teachers improve theirinstructional practice. As previously approved through the waiver,
IDOE staff redesigned Indiana’s Title I1(a) application to help guide schools in leveraging their
federal dollarsin support of targeted professional development. Workshops and webinars
were conducted in the Fall of 2011 to communicate how to shiftfrom a highly qualified focus to
a teacher effectivenessfocus, and additional training to support this work was conducted inthe
Spring of 2012. IDOE believes professional developmentdecisions need to be made at the local
level to address needs determined by individual school corporations.

Local administrators were surveyed at the end of the 2013-14 school year regarding the highest
frequency professional development needs at the local level;sothat IDOE can be strategicin
providing support and targeted technical assistance in the future. The survey asked what
professional developmentteachers needto be able to be more effective in the classroom and
what professional development administrators need to assist their teachers to be highly
effective (3A Attachment 6). The results were analyzed and informed collaborative
development of updated guidance and responsive professional development through IDOE’s
partnerships with the IU Center for Education and Lifelong Learning, Great Lakes
Comprehensive Center, The Centerfor Great Teachers and Leaders, CCSSO and various
professional educator organizations in Indiana. Utilizingadministratorresponses, the Educator
Effectiveness staff is coordinating with Outreach to incorporate targeted tech