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Chapter 1: Acknowledgements and Purpose

The Indiana Department of Education (IDOE) would like to thank:

The Arkansas Department of Education for permission to use the Arkansas Rapid Naming
Screener

The Virginia Department of Education for permission to use parts of the definition and
characteristics sections of this presentation, adapted from the Dyslexia Awareness Training
Module © 2017 by the Commonwealth of Virginia Department of Education. All rights
reserved. Reproduced by permission.

The Indiana Department of Education would like to thank all all of the teachers, adminstrators,
psychologist, diagnosticians, speech-language pathologist, parents, and advocates who provided
feedback and were collaborated with throughout the implementation of this new law. All of your
hard work has been greatly appreciated and helps us do what is best for Indiana students!

This resource guide was authored and compiled by Joe Risch, authorized reading specialist
trained in dyslexia at the Indiana Department of Education

Please note: Senate Enrolled Act 217 became Indiana Code 20-35.5, et seq. On July first,
2018, when the law went into effect. Throughout this document, the law may be referred to as
Senate Enrolled Act (SEA) 217, IC 20-35.5, et seq., IC 20-35.5-X-X when sections and
subsections are referenced, or IC 20-35.5, et seq., as created by SEA 217 (2018).

The purpose of this resource guide, as required by IC 20-35.5, ef seq., as created by SEA 217
(2018), is to serve as a conpendium and provide educators and families with all information as it
relates to this Indiana Code.
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Chapter 2: Dyslexia Prevalence

According to Federal and State statistics, approximately 42 percent of students identified with a
disability have a Specific Learning Disability (SLD), and the majority of those students
experience reading difficulty. Further, according to the National Institute of Health (NIH) and
Yale Center for Dyslexia and Creativity, dyslexia affects, to some degree, nearly 20 percent of
the population.

While current practice often requires a child to demonstrate a significant struggle to read over a
prolonged period of time, intensive interventions are most effective in kindergarten or first grade.
This is known as the Dyslexia Paradox. IC 20-35.5, et seq., as created by Senate Enrolled Act
(SEA) 217 (2018). 217 was passed to equip teachers to address this paradox.

4 115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204
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Chapter 3: Senate Enrolled Act 217

Second Regular Session 120th General Assembly (2018)

SENATE ENROLLED ACT No. 217
Indiana Code 20-35.5, et seq.

AN ACT to amend the Indiana Code concerning education.

Be it enacted by the General Assembly of the State of Indiana:

SECTION 1. IC 20-35-4-13 IS ADDED TO THE INDIANA CODE
AS ANEW SECTION TO READ AS FOLLOWS [EFFECTIVE
JULY 1, 2018]: Sec. 13. (a) Unless provided otherwise under federal
law, if a school's multidisciplinary team determines that a student:

(1) iseligible toreceive special education and related services; and
(2) has or has characteristics of the specific learning disability of
dyslexia;
the multi-disciplinary team shall include information aboutdyslexia in
the educational evaluation of the student.
(b) If information about dyslexia is included in a student's
educational evaluation, information about dyslexia mustbe:
(1) discussed by the student's case conference committee; and
(2) included in the student'sindividualized education program if
the case conference committee determines that the information
should be included.
SECTION 2. 1C 20-35.5 IS ADDED TO THE INDIANA CODE AS
A NEW ARTICLE TO READ AS FOLLOWS [EFFECTIVE JULY 1,

2018]:
ARTICLE 35.5. DYSLEXIA SCREENING AND
INTERVENTION

Chapter 1. Definitions
Sec. 1. The definitions used in this chapter apply throughout this

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 5
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article.

Sec. 2. (a) "Authorized reading specialist trained in dyslexia"
means an employee of a school corporation or public school,
includingacharter school, who hassuccessfullycompleted training in
a dyslexia program approved by the department.

(b) The term includes a:

(1) reading specialist trained in dyslexia;

(2) teacher who has successfully completed the training
described in subsection (a); and

(3) tutor or paraprofessional working under the supervision of a
teacher described in subdivision(2).

Sec. 3. "Dyslexia program" means explicit, direct instruction that
is:

(1) systematic, sequential, and cumulative and follows a logical
plan ofpresenting the alphabetic principle that targets the specific
needs of a student without presuming prior skills or knowledge of
the student;
(2) research based; and
(3) offered in a setting to teach a student the components of
reading instruction, including:
(A) phonemic awareness to enable a student to detect,
segment, blend, and manipulate sounds in spoken language;
(B) graphophonemic knowledge for teaching the letter sound
plan of English;
(C) the structure of the English language that includes
morphology, semantics, syntax, and pragmatics;
(D) linguistic instruction directed toward proficiency and
fluency with the patterns of language so that words and
sentences are carriers of meaning; and
(E) strategies that a student uses for decoding, encoding, word
recognition, fluency, and comprehension.

Sec. 4. "Level I dyslexia screening" means a process, as
determined by the school corporation or charter school, for gathering
additional information to determine if characteristics of dyslexia are
present.

Sec. 5. "Level II dyslexia screening" means a detailed process, as
determined by the school corporation or charter school, for
identifying a pattern of strengths and weaknesses documenting the
characteristics of dyslexia and includes the administration of
diagnostic tools designed to measure the underlying -cause,
characteristics, and outcomes to identify the characteristics of

6 115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204
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dyslexia.

Sec. 6. "Reading specialist trained in dyslexia" means a
professional who:

(1) has expertise in and either has or is working toward an
endorsement or certification, as determined by the department,
in providing training for:

(A) phonological and phonemic awareness;

(B) sound and symbol relationships;

(O) alphabet knowledge;

(D) decoding skills;

(E) rapid naming skills; and

(F) encoding skills;
(2) is fluent in the response to intervention process; and
(3) has been trained in the identification of and intervention for
dyslexia.

Sec. 7. "Universal screener” means a diagnostic assessment used to
aid educators in understanding the causes for student performance,
learning strengths, and the needs that underlie student performance.
The diagnostic assessment is conducted to identify or predict students
who may be at risk for poorlearning outcomes and is typically brief
and conducted with all students at a particular grade level.

Chapter 2. Required Screening and Intervention

Sec. 1. (a) Subject to section 8 of this chapter, a school
corporation's and charter school's reading plan developed under 511
IAC 6.2-3.1 shall include indicators to screen for risk factors of
dyslexia, using a screening tool approved by the department that
screens for characteristics of dyslexia.

(b) Subject to 511 IAC 6.2-3.1, the mandatory universal screener
approved by the department under subsection (a) shall include
indicators for dyslexia and must be reported in the kindergarten
through grade 2 reading plan.

Sec. 2. The screening of students shall include, as
developmentally appropriate, the following:

(1) Phonological and phonemic awareness.
(2) Sound symbol recognition.
(3) Alphabet knowledge.
(4) Decoding skills.
(5) Rapid naming skills.
(6) Encoding skills.
Sec. 3. Subject to section 8 of this chapter, if a student is

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 7
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determined to be at risk, or at some risk, for dyslexia after

screening under section 1 of this chapter, the school corporation or
charter school shall administer a level I dyslexia screening of the
student.

Sec. 4. (a) Subject to section 8 of this chapter, if a school
corporation or charter school determines that a level II dyslexia
screening should be administered, the school corporation or charter
school may administer a level II dyslexia screening to the student.

(b) A level II dyslexia screening shall be completed consistent with
the Indiana dyslexia resource guide described in IC 20-35.5-
7-2.

Sec. 5. The level I dyslexia screening and the level II dyslexia
screening of a student mustinclude the components listed in section 2
of this chapter.

Sec. 6. The state board shall adopt rules to ensure that students will
be screened as provided under this article for risk factors of dyslexia
using a screening tool described in section 1 of this chapter:

(1) in kindergarten, grade 1, and grade2;
(2) when a student in kindergarten through grade?2:

(A) transfers to a new school; and

(B) has not been screened previously during the school year;
(3) when a student in grade 3 or higher has difficulty, as noted by
a classroom teacher, in:

(A) phonological and phonemic awareness;

(B) sound symbol recognition;

(O) alphabet knowledge;

(D) decoding skills;

(E) rapid naming skills; and

(F) encoding skills; and
(4) when a student from another state enrolls for the first time in
kindergarten through grade 2 in Indiana unless the student presents
documentation that the student:

(A) had the dyslexia screening or a similar screening during

the school year; or

(B) is exempt from screening.

Sec. 7. If a universal screener, level I dyslexia screening, or level 11
dyslexia screening indicates that a student has characteristics of
dyslexia, the school corporation or charter school shall use the
response to intervention process to address the needs of the student.

8 115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204
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Sec. 8. (a) A school corporation or charter school is not required to
administer a universal screener under section 1 of this chapter to a
student if the:

(1) parent of the student objects to the screening; or
(2) student is receiving intervention services for dyslexia.

(b) Before a school corporation or charter school administers a level
I dyslexia screening or level Il dyslexia screening to a student, the
parent of the student must consent to the screening.

(c) If a parent objects to an initial dyslexia screening or does not
consenttoalevel I dyslexiascreening or level Il dyslexia screening, the
school corporation or charter school may not administer the initial
dyslexia screening, level I dyslexia screening, or level II dyslexia
screening, whichever is applicable, to the student.

Chapter 3. Notification and Services

Sec. 1. If a student's performance on an initial dyslexia screening,
level I dyslexia screening, or level II dyslexia screening under IC 20-
35.5-2 indicates a need for dyslexia intervention services, the school
corporation or the charter school shall do the following:

(1) Notify the student's parent of the results of the dyslexia
screening.
(2) Provide the student's parent with information and resource
material that includes the following:
(A) Characteristics of dyslexia.
(B) Appropriate classroom interventions and
accommodations for students with dyslexia.
(O) A statement that the parent may elect to have the student
receive an educational evaluation by theschool.

Chapter 4. Instructional Approaches

Sec. 1. If a student's level I dyslexia screening or level II dyslexia
screening indicates the need for dyslexia intervention services for the
student, the dyslexia intervention may include:

(1) explicit, direct instruction that is systematic, sequential, and
cumulative and follows a logical plan of presenting the
alphabetic principle that targets the specific needs of the student
without presuming prior skills or knowledge of the student;

(2) individualized instruction to meet the specific needs of the
student in a setting that uses intensive, highly concentrated
instruction methods and materials that maximize student
engagement;

(3) meaning based instruction directed at purposeful reading

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 9
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and writing with an emphasis on comprehension and
composition;

(4) instruction that incorporates the simultaneous use of two

(2) or more sensory pathways during teacher presentations and
student practice; and

(5) other instructional approaches as determined appropriate by
the school corporation or charterschool.

Chapter 5. Reporting by School Corporations and Charter
Schools

Sec. 1. The superintendent of a school corporation and an
organizer of a charter school shall annually report, in accordance with
the reading plan developed under 511 TAC 6.2-3.1, to the department
the number of students who were:

(1) administered an initial dyslexia screening under IC 20-
35.5-2-1 during the school year; and
(2) determined to be at risk, or at some risk, for dyslexia.

Sec. 2. Before July 15, 2019, and before July 15 of each year
thereafter, each school corporation and charter school shall report on
the school corporation's or charter school's Internet web site the
following information:

(1) The dyslexiaintervention programs that were used during the
previous school year to assist students with dyslexia.

(2) The number of students during the previous school year who
received dyslexia intervention under this article.

(3) The total number of students identified with dyslexia during
the previous school year.

Chapter 6. Reading Specialists Trained in Dyslexia

Sec. 1. (a) Not later than July 1, 2019, the department shall employ
at least one (1) reading specialist trained in dyslexia with a minimum
of three (3) years of field experience in screening, identifying, and
treating dyslexia and related disorders to provide the following:

(1) Technical assistance for dyslexia and related disorders to:

(A) the department; and

(B) school corporations and charter schools in Indiana.
(2) Training to school corporation and charter school
employees in:

(A) administering screenings;

(B) analyzing and interpreting screening data;

(C) determining appropriate interventions that are

systematic, multisensory, and evidence based; and

10 115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204
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(D) dyslexia programs.

(b) A reading specialist trained indyslexia shall:
(1) be trained in dyslexia and related disorders, including best
practice interventions and treatment models for dyslexia;
(2) be responsible for:
(A) the accountability of screening results; and
(B) ensuring that all teachers working for the school
corporations and charter schools receive the professional
awareness information as required under IC 20-35.5-7-1; and
(3) serve as the primary source of information and support for
school corporations and charter schools in addressing the needs of
students with dyslexia and related disorders.

Sec. 2. (a) Not later than the 2019-2020 school year, each school
corporation and charter school shall employ at least one (1) individual
to serve as a authorized reading specialist trained in dyslexia for the
school corporation or charter school.

(b) A school corporation or a charter school may enter into an
agreement with:

(1) a service provider; or

(2) another school corporation or charter school;
to obtain or share services provided by an authorized reading
specialist trained in dyslexia.

Sec. 3. (a) A school corporation or charter school may petition the
state superintendent of public instruction, or the superintendent's
designee, for a waiver necessary to hire an individual that does not
meet the training requirements established by the department to be an
authorized reading specialist trained in dyslexia. The written petition
must be submitted to the department on a form and in a manner
prescribed by the department and must specify the reasons the school
corporation or charter school is seeking the waiver.

(b) The department may grant a petition submitted under
subsection (a) if:

(1) the individual is unable to meet the training requirements to
become an authorized reading specialist trained in dyslexia within
the required time period; or

(2) an authorized reading specialist trained in dyslexia leaves the
specialist's position with the school corporation or charter school
and the school corporation or charter school is not able to timely
employ or designate another authorized reading specialist trained
in dyslexia.

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 11
317.232.6610 = www.doe.ingov



A Indiana ey it
‘ Superintendent of Public Instruction

DEPARTMENT OF EDUCATION WMMF ?@eﬁiﬂ forr Student Succedd

(c) Waivers granted under subsection (b) may be granted for a period not to
exceed one (1) year.
Chapter 7. Dyslexia Professional Awareness and Resource Guide
Sec. 1. (a) Not later than the 2019-2020 school year, the
department shall ensure that each teacher receives professional
awareness information on the following:
(1) The characteristics of dyslexia.
(2) Theevidence based interventions and accommodations for
dyslexia.
(b) The department may provide the information described in
subsection (a) in a presentation online or in person.
Sec. 2. The department shall:
(1) develop and update an Indiana dyslexia resource guide; and
(2) post the guide on the department's Internet web site.
Sec. 3. The state board shall, in collaboration with the department,
adopt rules under IC 4-22-2 to implement this article

12 115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204
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Chapter 4: Background of Law

When: IC 20-35.5, ef seq., as created by SEA 217 (2018) was passed in the 2018 legislative
session. IDOE was required to hire a reading specialist trained in dyslexia by July of 2019. This
person was brought on to plan and help schools prepare to meet the specification of the law that
goes into effect at the start of the 2019-2020 school year.

Why: The law was passed because elected officials saw a need in Indiana schools to identify, as
early as possible, our readers who show risk factors for dyslexia and then provide them with
systematic, explicit, sequential, and multi-sensory instruction to meet their needs.

Law Applies to Public and Charter Schools: This law applies to all public and charter schools.
Private schools may choose to comply with some or all of the law, but they are not required to do
so. We encourage private schools to have conversations with their local education agency (LEA)
to see how and if they can work together as they implement the law.

SEA 217 and SPED: It is important to note that this law does NOT alter any part of Article 7 or
IDEA. IC 20-35.5, et seq., as created by SEA 217 (2018) is not a special education law but is
intended to identify general education students who have risk factors for dyslexia. Additional
information on IC 20-35.5, ef seq., as created by SEA 217 (2018) and special education can be
found in chapter 18 of this resource guide.

IDOE role: Please note IDOE’s role is to facilitate the implementation of this law and regulation
as they are written.

Additionally, IDOE has four significant responsibilities as it relates to IC 20-35.5, et seq.:

e Creating a list of approved universal screeners, Level I, and Level II screeners.

e C(Creating a list of approved dyslexia training programs.

e C(Creating and disseminating awareness and professional development information for all
educators.

¢ In addition to this professional development and awareness IDOE is creating a resource
guide as required in IC 20-35.5, et seq.. This resource guide as follows is a compendium
of all resources at it relates to the law.

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 13
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Chapter 5: Definition of Dyslexia

In 2015 IC 20-18-2-3.5, et seq. as created by HEA 1108 (2015). This put in place an official
definition for dyslexia. This is the definition IDOE is using when referring to dyslexia. It is based
on the definition from the International Dyslexia Association.

The definition for dyslexia in Indiana law is: “’Dyslexia’ means a specific learning disability
that: is neurological in origin and characterized by difficulties with accurate fluent word
recognition; and poor spelling and decoding abilities; typically results from a deficit in the
phonological component of language that is often unexpected in relation to other cognitive
abilities and the provision of effective classroom instruction; may include problems in reading
comprehension and reduced reading experience that can impede the growth of vocabulary and
background knowledge; and may require the provision of special education services after an
eligibility determination is made in accordance with 511 IAC 7-40.”

A breakdown of the definition in five parts:

Part One: Dyslexia is distinguished from other learning disabilities due to weaknesses occurring
at the phonological level. A student who has a weakness at the phonological level has difficulty
manipulating units of oral language such as words, syllables, or individual sounds. One of the
more complex skills at the phonological level is the ability to blend and segment individual
sounds. This is called phonemic awareness. An example of a phonemic awareness task is giving
a student three sounds to blend together such as /c/-/a/-/t/, the student produces the word cat. A
student with dyslexia may struggle with this task and produce the word cap instead of cat.
Students with dyslexia who have a significant weakness at the phonological level will have
difficulty acquiring basic foundational reading skills.

Part Two: Dyslexia is a Specific Learning Disability. This means the student struggles with
basic early reading and language problems. Dyslexia is neurobiological in nature and not due to
educational or environmental factors. Family history is one of the strongest risk factors for
struggling readers and developing the characteristics of dyslexia. Today, we have scientific
evidence supporting our understanding that dyslexia is caused by a difference in how the brain
processes phonological information.

Part Three: Dyslexia is characterized by difficulties with accurate and/or fluent word
recognition and by poor spelling and decoding abilities. In the classroom, students with dyslexia
may struggle with decoding or sounding out words, reading words accurately and fluently, and
developing basic spelling skills. These basic literacy skills typically develop in kindergarten
through second grade, but may remain a challenge for a student with dyslexia as they progress
through school.
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Part Four: These struggles typically result from a deficit in the phonological component of
language that is often unexpected in relation to other cognitive abilities, and the provision of
effective classroom instruction. Typically, the reading difficulties a student with the
characteristics of dyslexia experiences are not expected in relation to the strengths the student
demonstrates in other academic areas. For example, a student with dyslexia struggles with basic
reading skills, but may demonstrate average or above average academic ability in other subjects.
Additionally, the difficulties a student with dyslexia experiences are not expected given the
student has been provided the same effective classroom instruction as peers who are making
adequate grade level progress.

Part Five: Secondary consequences may include problems in reading comprehension and
reduced reading experience that can impede growth of vocabulary and background knowledge.
For the student with the characteristics of dyslexia, the inability to decode fluently and accurately
may impair the ability to comprehend text. Because of this challenge, the student with
characteristics of dyslexia who has not received appropriate intervention may read less, and
therefore have less opportunity to develop vocabulary, background knowledge, and less practice
at reading to comprehend.
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Chapter 6: Characteristics of Dyslexia

According to most experts, the characteristics of dyslexia manifest differently from childhood to
adulthood. The progressions of dyslexia from childhood into adulthood explored below are taken
from the book, Basic Facts about Dyslexia and Other Reading Problems by Louisa Moats and
Karen Dakin.

It is important to note that students “at risk” and “at some risk” for the characteristics of dyslexia
are not the same. While they share common characteristics, not all children will exhibit all of
these characteristics and they will vary in the severity of the disability.

Preschool
In preschool, children with dyslexia may exhibit some common characteristics, which include,
but are not limited to:

e Delayed speech

¢ Slow vocabulary growth

¢ Inconsistent memory for words

e Difficulty with lists or directions

e Mispronunciation of words and names

e Poor letter-sound recall

e Difficulty learning the alphabet letter names, forms, and sounds

Kindergarten and First Grade
Children with dyslexia in kindergarten and first grade may demonstrate difficulty with
developing basic foundational reading skills, which may include, but are not limited to:

e Producing rhyming words

¢ Identifying and manipulating the individual speech sounds in spoken words (phonemic
awareness)

e Remembering the names of letters and recalling them quickly

e Recalling the sounds the letters represent

e Recognizing common words by sight

e Using the sounds of letters to spell so words can be recognized by the teacher

As “typically developing readers” in the classroom context, students with dyslexia may progress
more slowly and continue to struggle. It is not uncommon for students who struggle at this age to
recognize their weaknesses with reading and begin to develop anxiety or try to avoid reading
altogether.
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Second and Third Grade
During second and third grade, students with characteristics of dyslexia may have learned some
skills, but they typically continue to demonstrate difficulties with reading, writing, and spelling.

e These students may still struggle with the skills listed above

¢ Identifying sight words automatically continues to be problematic as well as sounding out
or decoding words.

e Spelling may be affected with sounds omitted, letters used incorrectly for sounds, and
misspellings of sight words such as said, that, and why

Upper Elementary

In upper elementary grades, students with dyslexia may continue to demonstrate some of the
core characteristics of dyslexia listed in the previous grade bands.

These students may also experience difficulty with timed oral reading fluency tests that require a
student to read aloud for one minute and dysfluent reading may persist, even after or while
receiving appropriate instruction and intervention.

Middle and High School

Middle and high school students with dyslexia may experience a slower reading rate, which may
result in an increased time needed to complete literacy tasks when compared to their peers
without dyslexia. For many students, note-taking, time management, and organization are often
an issue at this stage.

College
College students with dyslexia typically need accommodations for slow reading rate, note-taking
difficulties, and problems with written expression.
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Chapter 7: Six Subset Areas

The screeners gather information on the six subset areas. They are:

1) Phonological Awareness assesses one’s ability to identify and change the different small
segments of spoken sounds, while phonemic awareness is the knowledge of sounds
(phonemes) in our spoken language and one’s ability to change the sounds in a word.

2) Alphabet Knowledge is one’s ability to name, distinguish shapes, write, and identify the
sounds of the alphabet.

3) Sound Symbol Recognition is also known as phonics. It is the process of learning that letters
are linked to sounds (phonemes) to form letter-sound correspondences and spelling patterns.

4) Decoding Skills are used in reading. It’s one’s ability to apply your knowledge of letter-
sound relationships and letter patterns to correctly pronounce written words. In other words,
translating written words into sounds and meaning of spoken words

5) Rapid Naming is one’s ability to quickly name aloud familiar items. This skill requires
executive function skills and rapid recall skills. This has been identified as a key component
to a dyslexia screening battery.

6) Encoding Skills-Encoding is for spelling. This looks at one’s ability to translate their
knowledge of letter/sounds into written words.

Six Subsets Explained Further

Phonological Awareness is the ability to segment speech sounds into words, syllables, and
phonemes. Phonemic awareness is the ability to manipulate speech sounds of phonemes in
spoken words. Phonemic awareness may be assessed through a variety of oral activities requiring
students to isolate, identify, segment, or blend phonemes at various stages of difficulty.

Alphabet Knowledge is one’s ability to name, distinguish similar letters, recognize upper and
lowercase forms, write, and identify the sounds of the alphabet.

Sound Symbol Relationship, also called phonics, is the foundation for accurate reading and
spelling development. This can be measured a number of ways but is most often assessed method
is through wordlist reading (of real and nonsense words). This requires a student to truly decode
the words and not use visual memory and context clues.
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Decoding measures the ability to apply the knowledge of letter-sound relationships and letter
patterns to correctly pronounce written words. In other words, it is translating written words into
sounds and the meaning of spoken words.

Rapid Automatic Naming measures how quickly the student can name items such as colors,
objects, letters, and numbers. Difficulty retrieving the labels quickly and easily is likely to have
significant consequences on the ability to decode words.

Encoding measures the ability to translate their knowledge of letter/sounds into written sounds of
words, also known as spelling. It assesses one’s ability to hear a sound and write a symbol that
represents that sound.
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Chapter 8: Universal Screener

Research has established that the cause of reading and spelling problems is a deficit in the
phonological components of language. For this reason, the International Dyslexia Association
suggests the screening of specific early literacy skills. In addition to decoding, encoding, and
alphabet knowledge, these areas are: phonological and phonemic awareness, sound symbol
relationship, and rapid automatized naming.

Indiana law established a universal screening process. Under this law, all students in
kindergarten through grade two shall be universally screened for characteristics of dyslexia
annually in all six subset areas discussed in chapter eight using a screener approved by IDOE.

Universal screeners must include measures in all of the following subsets: phonological and
phonemic awareness, sound symbol recognition, alphabet knowledge, decoding, rapid naming,
and encoding.

Who Is Screened:

Students in kindergarten, first, and second grade will be screened annually in all six subset areas.
This includes students that transfer schools and have not been screened previously during that
school year at a different school.

Students will be screened each year regardless of the previous year’s performance on the
screener.

When a student from another state enrolls for the first time in kindergarten, grade one, and
grade two in Indiana unless the students presents documentation that the student

1) Had the dyslexia screening or a similar screening during the school year; or

2) Is exempt from the screening (see below)

It is NOT required that all students in grades 3-12 be screened. If a teacher observes a student
who has a deficit in one of the six subset areas, the teacher may refer the student to be given the
universal screener to gather further information on the student.
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Exemptions from being screened:
A school corporation or charter school is not required to administer a universal screener to a
student if the:

1) Parent of the student objects to the screening; or

2) Student is receiving intervention services for dyslexia.*
*Intervention services for dyslexia are defined as 1:1 outside dyslexia tutoring delivered
multiple times a week with the data collected at these sessions provided to the school

3) For information on giving the universal screener to special education and English
language learners, please consult the guidance documents available on IDOE dyslexia
website and chapter 18 of the resource guide.

Universal screeners must be completed with all students, but please see guidance documents for
giving the universal screener to special education and ELL students in Chapter 18 of this
resource guide for additional information.

When Are They Screened:

There is no specific screening window so schools may use their professional judgement and
knowledge of what is developmentally appropriate to decide when they will screen students in
each grade.

Benchmark Scores:

Schools have the local control to decide what is considered “at risk” and “at some risk”. This will
vary based on the benchmark set by the test makers and will vary based on which approved
screeners schools choose. Schools may choose to use a triangulation of all six subsets, or if a
student scores below the cut score on a number of subsets. We encourages schools to consider
the screener results data in addition to existing data and student’s current classroom performance
when planning the appropriate next steps.

Screener Performance:

The performance criteria (i.e. cut-points, benchmarks) from the Universal Screener will
determine if the student is unlikely to achieve reading goals without additional targeted intensive
support, those who are considered “at risk” and “at some risk™. Universal screeners are a
predictive assessment that measures risk factors for characteristics of dyslexia through a
“snapshot” of the student’s reading.

The results may not provide the details needed to develop an instructional plan of appropriate
interventions.

To gain more detailed information the student is given a Level I Dyslexia Screener as explained
in “Level I Screener Information” found in chapter 9. If additional diagnostic information is
needed, a Level II screener may be administered as described in Level II Screener Information in
Chapter 10
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Universal Screeners

Choosing a Screener:
The screener is designed to be brief and give a snapshot of the student’s present level of
performance.

IDOE releases the lists of approved screeners. Schools must use approved screeners from
IDOE’s approved list. An extensive review determined that there is not a single screener that
assesses all six required subsets. A combination of several screeners will address all subsets.

IDOE provides two tools to assist in this process:

1) The Arkansas Rapid Automized Naming Screener to schools at low cost; schools must pay for
the cost of copies, some in color.

2) “Universal Screener Planning Checklist” in the appendices and IDOE Dyslexia website.

IDOE created a crosswalk for schools to plan which screeners they will use to cover each of the
different subsets. IDOE also created a document that shows screeners that cover more than one
area, and a breakdown of each screener in its respective subsection. This document does NOT
need to be submitted to the state, but is used for planning purposes at the school.

List of approved universal screeners may be found in the appendices and IDOE Dyslexia
website

Administering Screeners:

Anyone trained on the screener protocol may give any of the three levels of screeners. Please
consult the protocols for each screener as some screeners require specialized training or
advanced degrees to administer. Work with your school personnel to find out who is trained to
administer the specific screeners in a valid and reliable manner. Also, the screeners may require
communicating with the publisher of the screener to receive training and may require setting
aside time and money for attending screening training. School resources and student enrollment
will influence individual corporation’s decisions about who should give and score the screening
tools. Because the data will be used to help guide instruction, it may be useful for those that work
directly with students during literacy instruction participates in screening, scoring, and progress
monitoring.

List of approved universal screeners may be found in the appendices and IDOE Dyslexia
website
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Arkansas Rapid Naming Screener:

IDOE secured the use of Arkansas Rapid Naming Screener (AR-RAN) for Indiana Schools. This
screener may be used to screen the rapid naming subset on the universal screener. This is
provided to Indiana schools for low cost; the cost of copies, some color, and copy paper. Please
see IDOE’s Dyslexia website for an instructional video on how to give the AR-RAN and copies
of the screener.

IDOE has released two videos to enhance schools’” knowledge and usability of the AR-RAN.One
video is a tutorial video on how to give the AR-RAN, For additional clarity IDOE created a
video showing how to calculate AR-RAN cut scores in excel. Please visit IDOE’s Dyslexia
website to access all of these resources under the “Dyslexia Screeners” tab.

Arkansas Rapid Naming Screener is available to viewed and printed in the appendices and
IDOE Dyslexia website

The Arkansas Rapid Automized Naming Screener (AR-RAN) FAQ in the appendices and
IDOE Dyslexia website

The Criteria for Vetting and Approving:

If there is a screener that is reliable and valid, and screens at least one of the six subset areas
please complete the Criteria for Vetting and Approving document along with additional
information on the screener. Once this information is compiled please email it to
jrisch@doe.in.gov. IDOE will review these screeners on a yearly basis after the 2018-2019
school year.

The Criteria for Vetting and Approving document available in the appendices

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 23
317.232.6610 = www.doe.ingov


https://www.doe.in.gov/literacy/dyslexia
https://www.doe.in.gov/literacy/dyslexia
mailto:jrisch@doe.in.gov

Indiana et e
Superintendent of Public Instruction

DEPARTMENT OF EDUCATION Wﬂéﬂff @eﬁim forr Student Succedd

Chapter 9: Level | Screener

It is important to note that not all students found to be “at risk” or “at some risk™ for the
characteristics of dyslexia will meet the educational criteria of a student with a Specific Learning
Disability. Therefore, not all students within these categories will be eligible for special
education services.

Level I Dyslexia Screener provides additional information about a student that receives an “at
some risk” or “at risk” result from the Universal Screener. The Level I Dyslexia Screening of a
student shall perform with fidelity and include the components listed under IC 20-35.5-2-2. The
level I Dyslexia Screening process shall include documentation of the components of literacy to
include but not limited to the following:

1. Phonological and phonemic awareness;
2. Sound symbol recognition;

3. Alphabet knowledge;

4. Decoding skills;

5. Rapid naming; and

6. Encoding skills

Process of Using the Level I Dyslexia Screener

The Level I Dyslexia Screening means a process, as determined by the school corporation or
charter school, for gathering additional information to determine if characteristics of dyslexia are
present.

This process shall include data from the Level 1 Screener. Schools may find it helpful to gather
additional information that includes other progress monitoring data, work samples, formative
literacy assessment data, and additional age and developmentally appropriate dyslexia screening
tools for the six areas. The determination of existing characteristics of dyslexia should be based
on multiple sources of data.

The Level I Dyslexia Screener shall be used to gather additional information that will help the
school team discriminate areas that need intervention and starts the process of gathering more
data. The level I screeners are considered an informal diagnostic assessment that can also be used
as part of progress monitoring.

Data from the universal screener and/or classroom work samples may be used in the decision
process for the subset areas of: alphabet knowledge, rapid naming, and encoding.

Students found to be “at risk™ or “at some risk” must receive a Level I Screener in all of the six
subset areas.
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Process of Gaining Information from a Level I Screener

A school-based decision making team will review the student records and progress, looking for
patterns, indicators, if specific areas for assistance and areas of strength to build on. Prior to
implementing the Level I or Level II Screener, the team informs the parents and obtains
consents. See below and in Chapter 11 and Chapter 21 of this resource guide for more
information on parent notifications.

This team may be comprised of the authorized reading specialist with training in dyslexia, the EL
teacher or program administrator, the special education teacher, special education director, the
classroom teacher, and other staff that may be helpful in the decision the making process
including school psychologists, diagnosticians, and speech-pathologist.

If a student’s performance on a Level I Dyslexia Screening indicates a need for dyslexia
intervention services, the student’s parent or legal guardian shall be:

(1) Notified of the results of the dyslexia evaluation; and

(2) Provided with information and resource material, that cover the following topics:

(A) The characteristics of dyslexia;

(B) Appropriate classroom interventions and accommodations for students with dyslexia; and

(C) States that the parent may elect to have the student receive an educational evaluation by the
school
Additional information on notification and services are presented in Chapter 11 and Chapter 21
of this resource guide.

The List Of Approved Level I Screeners May Be Found In The Appendices and IDOE
Dyslexia Website.
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Chapter 10: Level Il Screeners

It is important to note that not all students found to be “at risk” or “at some risk” for the
characteristics of dyslexia will meet the educational criteria of a student with a Specific Learning
Disability. Therefore, not all students within these categories will be eligible for special
education services.

The Level II Dyslexia Screening provides additional information for identifying a pattern of
strengths and weakness in some or all of the six subset areas associated with the characteristics
of dyslexia. Level II screeners also further help school staff determine to what degree a student
is “at risk” and “at some risk™ for characteristics of dyslexia using norm-referenced, diagnostic
assessment. Specific skills tested include phonological and phonemic awareness, rapid naming,
word reading, decoding, fluency, and spelling.

When reporting results of norm-referenced tests, standard scores should be used. The data
from these assessments can be used as a baseline for intervention and used to show
student growth. For all assessments, individual subset scores should be used rather than
composite or cluster scores. For example, consider the Elison and Blending subtest scores
on the CTOPP-2 rather than the phonological composite score.

In addition to the Level II screener data, schools may find it helpful to gather additional
information that includes other progress monitoring data, work samples, formative
literacy assessment data, and additional age and grade appropriate dyslexia screening
tools in the six subset areas. The determination of the characteristics of dyslexia should
be based on multiple sources of data.
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Process of Gaining Information from a Level II Screener

A school-based team will review the student records and progress monitoring data. The
team will look for patterns, indicators, of specific areas of strength and need. This team
may be comprised of the authorized reading specialist with training in dyslexia, the EL
teacher or program administrator, the special education teacher, special education
director, the classroom teacher, and other staff that may be helpful in the decision the
making process including school psychologists, diagnosticians, and speech pathologist.
Prior to implementing a Level I or Level II Screener, the team informs the parents and
obtains consents.

If a student’s performance on a Level II Dyslexia Screening indicates a need for dyslexia
intervention services, the student’s parent or legal guardian shall be:

(3) Notified of the results of the dyslexia evaluation; and
(4) Provided with information and resource material, that cover the following topics:
(A) The characteristics of dyslexia;
(B) Appropriate classroom interventions and accommodations for students with
dyslexia; and
(C) States that the parent may elect to have the student receive an educational
evaluation by the school.

Additional information on notification and services are presented in Chapter 11 and Chapter 21
of this resource guide.

The list of approved Level 11 Screeners may be found in the appendices and IDOE Dyslexia
website
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First, all school corporations or charter schools will have an employee who is the “authorized
reading specialist trained in dyslexia.” This employee must successfully complete or enrolled an
IDOE approved training program. More information on this will be shared later in this
presentation.

Again, please note that IC 20-35.5, et seq., as created by SEA 217 (2018) does NOT alter article
7 and IDEA. So at any time a parent or teacher can request an educational evaluation of the
student.

Universal screener:

Every student in kindergarten, first, and second grade will receive the universal screener in all
six subsets: phonemic/phonological awareness, alphabet knowledge, sound/symbol relationship
(phonics), decoding, rapid naming, and encoding) annually. Students are screened annually
regardless of their previous year performance. Because this is a universal screener given to all
students, schools ARE NOT required to get permission from parents to give this screener.
Schools are not required to administer the universal screener to students already receiving a
dyslexia intervention (this is defined as 1:1 outside dyslexia tutoring multiple times a week with
the data collected at these sessions provided to the school) or if parents object to the universal
screener.

Please refer to the guidance documents on IDOE dyslexia website or in Chapter 24 of this
resource guide about giving the universal screener to special education and English language
learner students.

If a student passes:
Continue providing high level evidence-base practices for learning.

If a student does not pass the universal screener:

If a student falls below benchmark on the universal screener they will be considered “at risk” or
“at some risk.”

Schools have the local control to decide what is considered “at risk” and “at some risk”. This will
vary based on the benchmark set by the test makers and will vary based on which approved
screeners schools choose. Schools may choose to use a triangulation of all six subsets, or if a
student scores below the cut score on a number of subsets. We encourage schools to consider the
screener results data in addition to existing data and student’s current classroom performance
when planning the appropriate next steps.

After the students are found to be “at risk” or “at some risk” for dyslexia, schools will notify
parents of the student’s universal screener results, information on dyslexia, and gain parent
permission to move forward. This notification includes:
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Screener Results:

The school shall tell the parents the underperforming subset areas and request parent consent to
give a Level Screener I to gather information on the area or areas of deficit. This information will
be used to provide appropriate interventions. This requires parent permission.

Parent Permission:

Schools shall obtain parent permission to conduct the Level I Screening process. IDOE
recommends that schools get written parent permission to move forward. Schools districts can
create their own consent form to meet the needs of their local districts.

Parent Notification:

In addition to the screener results, the school will:

provide information to parents on the characteristics of dyslexia, appropriate interventions, and
classroom accommodations. This information will be available in IDOE’s resource guide.

A school will tell parents that they may elect to have the student receive an educational
evaluation by the school. It is important for schools to explain the difference between a full
educational evaluation and the need for a Level I Screener.

If parents do NOT consent to additional screening then schools will use the information that they
have from the universal screener to inform the necessary intervention. It is important for schools
to explain this process to parents and that these screeners do NOT automatically lead to special
education.

Also note that after the universal screener, schools may go directly to a level II screener based on
the individual needs of the student. This is because the Level II Screeners provide data on a
student’s strengths and weaknesses and may be help in determining special education eligibility.

Screening Process and Levels

Level I:

Students who are found to be “at risk” or “at some risk” via the universal screener will receive
the level I screener. The Level I Dyslexia Screening is a process, which includes a screener and
the gathering of additional information to determine if the characteristics of dyslexia are present.
What additional information is gathered is determined by the school corporation or charter
school. For more information please see Chapter 10.

Examples of helpful information may include: progress monitoring data, work samples,
formative literacy assessment data, and additional age and developmentally appropriate dyslexia
screening tools for the six subset areas. The determination of existing characteristics of dyslexia
should be based on multiple sources of data.

Anyone who has knowledge of the proper testing protocol may give the Level I Screener.
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Level II:

Schools MAY conduct Level II Screeners. The Level II dyslexia screening provides additional
information for identifying a pattern of strengths and weaknesses documenting the characteristics
of dyslexia.

Anyone who has the knowledge of the screener protocol may give the Level II Screener, but
many of these screeners may require an advanced degree held by a psychologist or speech
language pathologist.

It is imperative that schools continue to update parents on student’s progress, including after a
Level I or Level II Screener.

Response to Intervention and Recommended Approaches

After you have completed the screening process and you are ready to start the response to
intervention process to meet the student’s needs, IC 20-35.5, et seq., as created by SEA 217
(2018) lists recommend approaches that you use in your intervention. They are:

1) Explicit, direct instruct that is systematic, sequential, and cumulative. The program will
follow a logical path of presenting alphabetic principles and targeting specific needs of
the student without presuming prior skills or knowledge.

2) Instruction is individualized to meet the specific needs of the student in a setting that
maximizes student engagement.

3) Instruction is meaning based and has purposeful reading and writing with emphasis on
comprehension and composition.

4) Instruction incorporates the simultaneous use of TWO or more sensory pathways during
teacher’s presentation and student practices.

5) And may use other instructional approaches as needed.

When planning the intervention it is important to consider: the length, frequency and intensity of
sessions, scope of study areas of need, and group size. This will help aide in deciding which tier
of the Response to Intervention (RTI) intervention to place the student in.

Additional information on recommended instructional approaches is listed in Chapter 15.
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Chapter 12: Authorized Reading Specialist Trained in Dyslexia

Indiana Code 20-35.5-6-3 3 states that no later than the 2019-2020 school year, each school
corporation and charter school shall employ at least one (1) individual to serve as an authorized
reading specialist trained in dyslexia. For a person to serve in this role, they must successfully
complete, or currently be enrolled in, an IDOE approved dyslexia training program. This
individual does NOT need to have a reading specialist license or any other licensure or
endorsement to fill this role. Each school corporation or charter school, regardless of size, is
required to have one employee who meets these requirements and serves in this role.

The IDOE approved training program will: give this person information on the six subset areas
screened, provide training to become fluent in the RTI process, and have been trained on the
identification, characteristics, and intervention of dyslexia.

This person may be a current employee. It is the choice of the school corporation or charter
school who they choose to receive the training. Schools may look to have a district or classroom
educator complete this training. If schools find they do not have an employee that meets their
criteria for the positon, they may hire a new employee. Again, it is the choice of the school
corporation or charter school.

This individual may work for an educational co-op that serves multiple school corporations and
charter schools. Additionally, a school corporation and/or charter school may enter into an
agreement with a service provider or another school corporation or charter school to obtain or
share services provided by an authorized reading specialist trained in dyslexia.

School corporations and charter schools may choose an individual that is a current employee to
complete the IDOE approved dyslexia program. For example, this employee may be a current
teacher or hold a district level position. If the school corporation or charter does not have a
current employee that will meet these requirements or are creating a new position to fulfill the
requirements of IC 20-35.5, et seq., as created by SEA 217 (2018), this school may hire a new
employee.

The school corporation or charter school is only required to have one “authorized reading
specialist trained in dyslexia” regardless of the size of the corporation or charter school.

If the school corporation or charter school is part of a co-op model they may enter into an
agreement to share the services of an “authorized reading specialist trained in dyslexia”
throughout the co-op.

This role may be the person’s only job responsibility or it may be an additional role they take on.
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Each school corporation and charter school has the local control to decide the authorized reading
specialist trained in dyslexia’s role. IDOE, as a general rule, sees the role of this position as
providing guidance and leadership to educators and students in all grade levels. More narrowly,
this person will lead dyslexia work in their school corporation or charter school. This person may
also work with teachers as a resource to provide information on dyslexia and guidance and
training on interventions, identification, and screening of students. This person should also be
fluent in the response to intervention (RTI) model. Ultimately, it is up to the discretion of the
school corporation or charter school on how this person will serve. It is also at the discretion of
the school corporation and charter school to determine if there are different roles and
responsibilities this employee will handle in addition to the authorized reading specialist trained
in dyslexia.

Currently, there are many educators in the State of Indiana that have successfully completed an
approved training program prior to the signing of this legislation. If an individual has
successfully completed an approved training program between June 2010-November 2018, your
successful completion of an approved training program WILL count towards being considered
an “authorized reading specialist trained in dyslexia.” It is the responsibility of the individual
who has previously successfully completed an approved program to provide evidence to the
school corporation or charter school.
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Chapter 13: IDOE Approved Dyslexia Training Program

IDOE worked to ensure training programs would include quality instruction to educators by
experts in dyslexia with experience and knowledge in identification, intervention, and best
practices.

Proposals were gathered through a request for information. The proposals were scored using a
rubric.

e The rubric scored the proposals on:

e Trainers’ qualifications-How much training and expertise did the trainers have?

e Trainers’ knowledge on the identification and characteristics of dyslexia

e The use evidence based instruction and interventions-How were these used to teach
educators.

e All six subsets of reading/dyslexia instruction included in their training

e Times allotted to practice and understand the RTI process.

e Adult education practices used in the training

e Cost?

e Total number of hours for the training and practicum

List of IDOE approved training program may be found in the appendices and IDOE
Dyvslexia website
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Waivers:

One waiver is available for educators who have training that is from an approved training
program, but occurred prior to the June 2010-November 2018 training window and has been in
continual use of the training since. For example, people received training from an approved
training program in July 2005, and have been using the training with students since then. This
would be a reason to apply for a waiver. If you received your training between June 2010-
November 2018 you DO NOT NEED TO APPLY FOR A WAIVER. Please provide our School
Corporation, charter, or Co-op with evidence of this training.

IDOE does NOT have access to information on who has successfully completed approved
training programs in the past. For information this, please contact the approved training program
for this documentation.

The other waiver portion of the law was designed for schools struggling to find an employee
who has successfully met the requirements of an authorized reading specialist trained in dyslexia
by the beginning of the school year.

Or

An authorized reading specialist trained in dyslexia leaves a school corporation or charter school
and a qualified replacement cannot be found immediately.

We are encouraging schools to look to the waiver as a last resort should work with the training
programs to have an employee trained or in training if and when a vacancy arises.

Both waivers may be found in the appendices and on IDOE’s Dyslexia Website.
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Chapter 14: Professional Awareness

The professional awareness training will be offered to all educators in the State of Indiana. It will
provide a common understanding of dyslexia and cover the following areas:

o The characteristics of dyslexia
e Dyslexia interventions and
e Dyslexia accommodations

We will offer this professional development online in person around the state. Please check the
dyslexia website and Dr. McCormick’s Friday weekly updates in the coming months for
additional information on locations and times of these trainings.

The department is creating a resource guide. It will be a collection of all the information released
throughout the year and includes new information for a complete guide to all things that relate to
IC 20-35.5, et seq., as created by SEA 217 (2018). This resource guide will include the parent
documents translated into other languages that share information on the characteristics of
dyslexia, different intervention approaches, and accommodations. These are available in the
appendices and on IDOE’s Dyslexia Website.

Please access the professional course via https://moodle.doe.in.gov. When looking for the course
look for “dyslexia Professional Awareness” under “Office of School Improvement” on the main
page. The professional awareness course may also be found by searching “dyslexia” on the main
moodle page.

The password for the course is dyslexia2018 .

Please see the appendices of this document or visit IDOE’s Dyslexia Website under the
“Dyslexia Professional Awareness” tab for instruction on how to set up and log in to the IDOE
Moodle course.
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Chapter 15: Instructional Approaches

In addition to scientifically-based core instruction in the general education classroom, students
identified “at risk” or “at some risk,” need evidence-based, specially designed instruction to
address identified basic reading, writing, and spelling weaknesses.

The instructional principles, or the "how" a dyslexia intervention is being taught, serve as the
foundation of this approach and guides the instructor in the delivery of content. In the following
section, a brief explanation of the principles will be presented.

The intervention that schools use is a local control decision. The Indiana Department of
Education will NOT be releasing a list of approved interventions.

While there is not a specific intervention program schools must use, IC 20-35.5, ef seq., as
created by SEA 217 (2018) does have recommended instructional approaches the intervention
may contain. These include:

» Itis explicit, direction instruction that is systematic, sequential, and cumulative.
* Follow a logical path of presenting alphabetic principles

» Target specific needs of the student without presuming prior skills or knowledge.
* Instruction is individualized to meet the specific needs of the student.

* Complete in a setting that maximizes student engagement.

* Instruction that is meaning based

* Instruction has purposeful reading and writing with emphasis on comprehension and
composition

* Instruction incorporates the simultaneous use of TWO or more sensory pathways during
teacher’s presentation and student practices

* Other instructional approaches as needed.
Recommended Approaches Explained

Explicit and direct means instruction and practice of all concepts is thoughtful and clear. This
instruction also provides a constant teacher-student interaction. For example, teachers provide
explicit and direct instruction when they explain to students that when a one syllable word with a
short vowel ends in f, 1, s, or sometimes z, we double the consonant. This is why we spell the
word “pass” with two s’s.
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Systematic and sequential means instruction during the lesson and its content are presented in a
logical order. Teachers use a predictable lesson plan structure that students become familiar with
and the concepts taught progress from simple to complex. For example, students are taught to
read and spell simple three letter words that contain a short vowel sound like in the word bug,
before they are taught to read and spell longer words that contain more difficult vowel sounds
and patterns like in the word oyster.

Cumulative interventions offer a review of previously taught skills to give additional practice
and reinforcement necessary to ensure mastery. An example of this principle is a teacher who
provides time each day to review all or many of the letter sounds that students have been
previously taught.

Diagnostic means instruction with continuous assessment. For example, if a student misreads the
word dig for dug, the teacher should record the miscue and plan to provide additional practice
with short u and short i.

Multisensory approach of teaching and learning is a major emphasis of the recommended
approaches. Simultaneous visual, auditory, kinesthetic, and tactile modalities are used in the
learning process to increase the likelihood of the content being learned. For example, when
students are learning their letters, they say the name of the letter, the sound the letter makes, see
the letter, and trace the letter at the same time.

When deciding on the intervention you may use, consider the following aspects:

* Does the intervention work within the RTI model of tiered instruction for targeted and
individualized instruction for students?

* Does the intervention use as many of the recommended instructional approaches as
possible?

* What is the source of instructional materials?

*  What is the cost for your school?

* What material is covered?

* How will progress be tracked?

*  Who will lead the intervention?

* Does the master schedule have time available for the intervention through RTI?

» Is additional training needed?
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Guidance Documents

A one page document entitles “Recommended Approaches for Effective Dyslexia Invention”
lists the approaches and as a favor to the field example approaches that meets many of the
recommended approaches. This is NOT an endorsement of these programs and this is NOT an
exhaustive list.

A second document entitled “Dyslexia Intervention Program Check” provides a checklist for
schools as they implement their intervention for struggling readers or may use this checklist to
vet different intervention programs.
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Chapter 16: Response to Intervention

RTI VS MTSS VS Tiered System of Support as it relates to SEA 217

IC 20-35.5, et seq., as created by SEA 217 (2018) references Response to Intervention (RTI)
several times throughout the legislation. Of note, the legislation references RTI in the following
areas:

IC 20-35.1-6-2: Reading specialist trained in dyslexia shall be fluent in the response to
intervention process.

IC 20-35.5-2-7 Schools shall use the RTI process to address the needs of the student whose
universal, level 1, or level II screener indicates that a student has characteristics of dyslexia.

The IDOE has two documents that reference RTI as it pertains to IC 20-35.5, et seq., as created
by SEA 217 (2018). The first document is the “Dyslexia Screener Flowchart.” At the bottom of
the flowchart it shows that in IC 20-35.5-2-7 schools shall use the RTI process to address
students’ needs. The box also lists the recommended instructional approaches for systematic,
explicit, sequential, cumulative, multisensory instruction for struggling readers that may be used
during the tiered support of RTIL. The flowchart also lists possible ways to reach students through
tiered support (e.g. number of students in the intervention, length and number of interventions,
and scope of study.)

The second document that references RTI is the “Senate Enrolled Act 217 and Article 7 and
IDEA”. This document was created in collaboration with IDOE Special Education Attorney
Dana Long to help schools understand the parallels between IC 20-35.5, ef seq., as created by
SEA 217 (2018), a general education law, and Article 7 and IDEA, special education laws. The
documents also details how these laws could potentially intersect when a student eventually
qualifies for special education. The following section references RTI:

“It is important to note that the dyslexia screening under this law cannot be used to delay or
deny evaluation under article 7. Similar to previous intervention processes in the past (whether
general education interventions or RTI), this process is not a substitute nor a required
prerequisite before evaluation under Article 7.”

Additionally RTI is referenced later in the document as.

“School corporations and charter schools will use the RTI process for general education
students that are considered “at risk” or “at some risk” for characteristics of dyslexia. If during
the RTI process schools do not see a student making adequate academic gains with intense tier 3

intervention, progress monitoring data shows no growth, and a clear pattern of strengths and
weakness are present for characteristics of dyslexia, then schools should make a referral and
request parental consent to conduct an educational evaluation.”
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When I am presenting to educators I do mention that while the legislation does name RTI, the
IDOE knows that schools are using MTSS. I then state that the goal of this legislation is the same
goal of both RTI and MTSS, which is to support students’ needs through tiered support.

One option is for the Office of School Improvement to create a document that states the IDOE
understands the law states RTI and we understand that many schools are currently using MTSS.
We then delineate how these two systems are similar and both address students’ needs. We could
also include the following graphic that our Social-Emotional Learning team uses to describe the
similarities between RTI and MTSS.

E D PARTRENT OF EDUCATION

*

SOCIAL-
EHIMI[H A[ADEMI[ [MOTIONAL

ENVIRONMENT -
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RTI

It is important to note that at any point in the RTI process, parents may request an education
evaluation to determine eligibility in special education. Under Federal guidance, the RTI process
cannot be used to deny or delay an evaluation or special education services.

The goal of RTI is to provide high-quality instruction to all students in the general education
classroom, while providing struggling learners with additional targeted interventions at a high
intensity to increase their learning.

The instruction and intervention services may be provided by general education, special
education, specialist, or other trained school staff depending on their level of training and
expertise.

Student progress is closely monitored to track the student’s learning rate and skills acquired
through general education and, if needed, additional interventions. Data collected from progress
monitoring drives decisions about the student’s level, academic needs, and intensity of
intervention. These decisions are individualized to the student.

e High-quality instruction- All students must receive high-quality, research-based instruction in
the general education classroom.

¢ Ongoing student assessment- This includes universal screening and progress monitoring of
student performance. This data is used to make decisions on whether adjustments are needed
to the student’s monitoring or intervention. Data also informs teachers on the student’s
achievements and the effectiveness of the intervention being used.

e Tiered instruction-this differentiated instruction is critical to provide different level of
targeted and intense instruction to students.

Parent involvement-Parents must be given information on the student’s progress, interventions
being used, student goals, and staff delivering the information.

The structure of RTI is a pyramid made up of multiple, traditionally three, tiers. The bottom tier
is classroom instruction with tier two and tier three being different types and intensities of
intervention. The three tiers of the RTI process are defined below.
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Tier 1

Tier 1 is for all students. At this tier students receive evidence-based, scientifically researched
core reading and math instruction. This tier of instruction will provide approximately 80 percent
of students with effective instruction. Students at this level are given a universal screener to
establish a baseline and identify those who need extra support. These students who are struggling
are labeled “at risk” or “at some risk™ and a data driven decision will be made on the targeted
instruction in tier 2.

Tier 2

Tier 2 is for students that fall below benchmark and are at some risk of academic failure, 1.e. at
risk or at some risk for characteristics of dyslexia, and are not making adequate progress in tier 1
instruction. This tier 2 instruction is provided IN ADDITION to tier 1 instruction.

Approximately 10-15 percent of students will need this level of targeted intervention. Intensity of
this targeted instruction varies based on group size, duration of intervention, and staff available
to provide the intervention. Data is collected at this level to inform decision on student success or
if more intense interventions in tier 3 are needed.

Tier 3

Tier 3 is for students receiving individualized and intense intervention that specifically targets
the student’s skill deficits. Approximately 5 percent or less of students will need this level of
intense individualize intervention. Students at this level will receive tier 1, tier 2, AND tier 3
instructional approaches and time. Data is collected and closely monitored. Students who do not
show progress to these individualized and targeted interventions are referred for a
comprehension educational evaluation for possible eligibility in special education. During this
evaluation, all data collected during tiers 1, 2, and 3 shall be used to inform decisions.

In summation the most common form of RTI uses a screener, research-based classroom
instruction, data-based decisions that support research-based intervention for all students.
Students not making progress at their current tier, or level, will be given more targeted or intense
intervention to address their area(s) of need. If students continue to not make progress, then an
educational evaluation may be done to address the distinct skill deficits.
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Chapter 17: Accommodations

An accommodation is a change in timing, scheduling, setting, response, presentation regarding
instruction, and assessment. This ensures access to the general education grade level curriculum
for students with disabilities. An accommodation does not change learning expectations.

Accommodations should enable students to participate more fully in instruction and assessments
to better demonstrate their knowledge and skills. Accommodations should foster and facilitate
independence for students, not create dependence. Accommodations should be aligned with and
part of daily instruction. Accommodations do not give an advantage to a student but rather level
the playing field. An accommodation should not alter, in any significant way, what the test or
assignment measures.

The case conference committee, which includes the parent, must base an accommodation on the
individual needs of the student and not the category of the disability, level of instruction, or
program setting. Accommodations are documented in the student’s IEP.

Accommodations should be used regularly and not be introduced for the first time during the
administration of a state assessment. Some accommodations provided for classroom instruction
or assessment may not be allowed on statewide or national assessments. Information on the use
of special test accommodations for students with disabilities can be found in the Indiana
Department of Education’s special education website. The link for this document is listed on the
resource page.

Below are some accommodations that may be appropriate for a student with a Specific Learning
Disability that is exhibiting the characteristics definitive of dyslexia. Examples of timing and
scheduling, presentation, setting, and response accommodations are provided below.

Timing and Scheduling

Examples of accommodations within the timing and scheduling category include:

extending time and segmenting or chunking time. Providing extended time on assignments is
often appropriate for students due to slow processing. Students may experience fatigue and loss
of interest during tasks requiring a lot of decoding skills. By breaking down the duration of the
task into shorter segments of time, students are more likely to successfully complete the
assignment.
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Reading Instruction
Examples of accommodations for reading instruction may include:

The use of audio books for read aloud of books

The use of video for read aloud of books

Preview story through pictures prior to reading

Read story or passages with partner

Teacher read aloud. Additionally

Preview story before reading, introduce specific vocabulary words used in passage before
reading

Do not insist that students read aloud in class but allow the student to volunteer for oral
reading

Classroom Environment
Examples of accommodations within the classroom environment may include:

Teacher cleans up and puts away unnecessary materials in learning environment,

Student has preferred seating to reduce distractions

Teacher maintains classroom routines for predictability

The classroom uses visual labels, visual instructions, and visual directions for procedures
and materials in the classroom.

Writing Instruction
Examples of accommodations within the writing instruction may include:

Teacher grades for content and not spelling on writing assignments, except on spelling
assignments

Use speech to text software on longer assignments

Accept oral answers on writing assignments

Use of scribe or allow adult to write oral answer

Use fill-in-the-blank questions with word bank on tests and assignments

Minimize need of copying

Provide a copy of teacher’s notes

Student use of spelling and grammar software on computer/tablet for writing assignment
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Classroom Instruction
There are many options for supporting students in classroom instruction. The following
accommodations may include:

Breaking long assignments into smaller or manageable parts

Providing frequent and specific teacher feedback on assignments throughout the process
Creating hands-on learning experiences when possible

Developing rhymes and mnemonic devices to increase retention of information
Frequent practice and checks for understanding of new material

Continued practice of previously taught skills

Access to recorded lessons to allow for repeated review

Extra time for oral responses in classroom discussions

Use video self-modeling to learn content

Accompany written instruction with oral instructions and follow-up to check for
understanding

Homework
Examples of homework accommodations include:

Breaking down large assignments into smaller chunks

Breaking multi-step directions into small parts

Using visuals for prompts and directions instead of text

Using voice recorder for longer answers

Using speech to text software

Providing fewer questions on a page, but still have same number of total questions
Accepting drafts of work and providing feedback

Accepting corrected draft work for a grade

Before completing homework, review directions with student and highlight key words

Organization
Examples of organizational accommodations include:

46

Providing syllabus or project pacing guide ahead of time

Announcing tests and projects in advance

Using a timer to track time

Using an organizer to track assignments worked on over multiple days,

Color coding assignments worked on over multiple days (e.g. Math goes in a green folder
or binder, reading goes in an orange folder or binder),

Using of daily planner with adult check.
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Testing
Some testing accommodations may include:

e Students are allowed extended test time to complete test

e Students are allowed flexible test time (e.g., same amount of test time, but broken up into
smaller testing sessions vs. One long test session)

e Allow additional breaks during the testing period

e Teacher works to reduce or remove distraction is testing area

e Student tests in a small group

e Student tests individually

e Student uses sound blocking headphones to reduce distractions in testing environment

e Teacher reads aloud test content

e Especially when testing comprehension skills

e Give test questions one at a time or in smaller chunks

e Allows the student to take test in a different order, or change the order of tests or subtests
(when allowed)

Other
Other accommodations to support students in classroom instruction involve teachers’ delivery of
content. Some examples include:

e Teachers providing examples of what is expected (such as mentor text and completed
work samples)

e Visual and graphic organizers to explain new concepts to students

e Clarifying statements and simplified written directions

e Highlighting important information in text

¢ Slow and deliberate language when explaining new material or directions
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Chapter 18: Special Education and English Language Learners

As previously stated, IC 20-35.5, ef seq., as created by SEA 217 (2018) is NOT a special
education law

Dyslexia will NOT to be a new special education eligibility category. The definition of dyslexia
shared earlier states that dyslexia is a specific learning disability.

Additionally, schools are NOT diagnosing dyslexia. Schools will discuss the characteristics that
are definitive of the disorder.

The requirements under the dyslexia law are separate from Article 7 requirements. IC 20-35.5, et
seq., as created by SEA 217 (2018) is not a special education law, although either the parent or
the school may make a referral for evaluation under Article 7 at any time, even before
completing a Level I and Level II screening.

The universal screener, because it is administered to all students in the applicable grades, can be
administered to all students without requiring written parental consent. The Level I and Level 11
screenings, however, are not administered to all students. Because of that, written parental
consent is required before administering these additional tests. This is consistent with the
requirements of Article 7.

Under the dyslexia legislation, intervention and instructional services are provided to the student
as needed, regardless of whether the parent provides consent for further screenings. The school
may base this on the information or data it has from all data points, including the universal
screening. The school should continue to have conversations with the parent about the student’s
progress and potentially the need for further screenings. This doesn’t negate the school’s child
find obligations under the Individuals with Disabilities Act (IDEA) and Article 7. If the school
suspects the student may have a disability under Article 7, it should make the referral for
evaluation and follow the procedures under Article. 7.

Parents may opt out of level I and level II screeners, but it is important for schools to have a
conversation with parents about what it means to get more information about student’s present
level of performance. It is NOT a gateway to special education services, and it MAY not even a
track to special education services. It should to be explained that the level I screener will identify
with more specificity where the student is struggling and how the school will plan its
intervention.

This new law does NOT negate the school’s child find obligations under the IDEA and Article
7. If the school suspects the student may have a disability under Article 7, it should make the
referral for evaluation and follow the procedures under Article. 7.

During the data collection process schools need to have an ongoing conversation with parents
about their student’s progress and need for additional screeners.
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It is important to note that the dyslexia screening under this law cannot be used to delay or deny
evaluation under Article. 7. This process is not a substitute nor a required prerequisite before
evaluation under Article 7, and cannot be used to delay or deny a parent’s request for

evaluation. Similarly, if a school suspects a disability under Article 7, it should not delay its
child find responsibilities and should move forward with a referral immediately. Any delay could
result in a finding of denial of a free appropriate public education (FAPE).

School corporations and charter schools will use the RTI process for general education students
that are considered “at risk” or “at some risk” for characteristics of dyslexia. If during the RTI
process schools do not see a student making adequate academic gains with intense tier 3
intervention, progress monitoring data shows no growth, and a clear pattern of strengths and
weaknesses are present for characteristics of dyslexia, then schools should make a referral and
request parental consent to conduct an educational evaluation.

When administering the universal screener to students who receive special education services, it
is important to consider if the screener will deliver any new information or data that will inform
instruction beyond the student’s special education category.

A possible scenario is when a family comes to the school with an outside diagnosis of dyslexia
from a doctor or psychologist. Note: parents and families DO NOT have to have to visit an
outside provider to get a diagnosis to receive any general education or special education services
at school.

Remember, we are not diagnosing, but discussing the characteristics that are definitive of
dyslexia.

This means that the term dyslexia may be used and referenced within the IEP.

If the student is going to be found to qualify for special education the data should show a lack of
appropriate progress given research-based interventions, the public agency representative may
determine that there is evidence to support completing a comprehensive education evaluation.
This evaluation should include components that address distinct skill deficits associated with
dyslexia. This includes phonological and phonemic awareness, alphabet knowledge, phonics,
decoding, rapid naming, and encoding.

Again, the term dyslexia may be referenced in a report or IEP if the assessment data indicates the
presence of the specific skill deficits that are definitive of that disorder. Students with dyslexia
may be found eligible for special education and related services under the category of Specific
Learning Disability if the student’s case conference committee determines the disability or
impairment adversely affects the student’s educational performance and therefore needs special
education and related services.
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So an IEP could state, “A4 doctor’s note states that the student has dyslexia. The school data
indicates the presence of a specific learning disability that is definitive of the disorder. The
student has deficits in... ” and then share which of the six areas the student has deficits in. This
information will help inform your IEP goals.
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Special Education Universal Screener Exemptions

The definition of dyslexia states that deficits in the components of language are often unexpected
in relation to other cognitive abilities of the student. Senate Enrolled Act 217, also known as
“The Dyslexia Law,” is intended to address general education students who are not keeping up,
or are predicted to not keep up, with grade level content.

Members of the case conference committee will use their professional integrity and judgement
when determining whether administering universal screener is developmentally appropriate for
the student and will deliver new data or information that would otherwise not be attained by
existing data or the student’s current IEP eligibility.

This population may include students with IEP’s in the following eligibility areas; blind or low
vision, deaf and hard of hearing, deaf/blind, multiple disabilities, and/or students with cognitive
disabilities. Each student’s situation and IEP should be evaluated individually and the decision as
whether the universal screener shall be administered to the student will be made by members of
the case conference committee.

Regardless of the case conference committee’s decision of administering the universal screener,
it is the recommendation of the Indiana Department of Education that school corporations or
charter schools receive a parent’s signature as to whether they would like their student screened.

If this case conference committee decision is not listed in the IEP, this documentation should be
added under additional documents.
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English Language Learners Universal Screener Exemptions

Students who have been formally identified as English Learners (ELs) are those with an overall
composite proficiency level of 1.0-4.9 on their most recent administration of WIDA ACCESS,
WIDA Screener, or kindergarten WIDA ACCESS Placement Test (W-APT). Because English
Learners have not yet developed proficiency in English, their performance on the universal
screener for dyslexia may be significantly lower than their native-English speaking grade-level
peers.

Students who have an overall composite WIDA proficiency level between 1.0-1.9 may be
exempted from the universal screener at the discretion of the authorized reading specialist with
training in dyslexia, the EL teacher or program administrator, and the classroom teacher. Schools
may choose to give these students the universal screener if they feel additional data and
knowledge will be gained from administering the universal screener and if the school feels the
scores may be used as a reference when comparing student progress to other students at similar
English proficiency levels. Note that schools should still assess all English Learners with any
formative assessments given to all students, even if exempted from the specific requirements of
the universal screener for dyslexia.

Students who have an overall composite WIDA proficiency level between 2.0-4.9 will be given
the universal screener. In cases where an English Learner is identified as “at risk™ or “at some
risk” based on school corporation universal screening procedures, school corporations and
charter schools shall establish a Level 1 screening process for English Learners that gathers
information from the authorized reading specialist with training in dyslexia, the EL teacher or
program administrator, and the classroom teacher to determine whether moving forward with a
Level 2 screener is appropriate for the child.

If family members or staff familiar with the student’s academic progress and language
development express a concern that the student’s difficulties in reading are not primarily rooted
in the students’ English language development, the school should move forward with additional
screening processes. For example, a Level 2 Screener should be considered if an English Learner
has shown very little to no growth in the reading and/or writing domains on WIDA ACCESS 2.0
over at least two consecutive administrations of the assessment and if the student is found to be
performing significantly lower in reading when compared to other non-English speaking peers of
similar age and English proficiency (when utilizing a triangulation of data).

If the team of educators determines that additional useful information will be gained by
completing the Level 1 or Level 2 screening process for an English Learner, the school
corporation must determine the most appropriate language of assessment for the child in
compliance with federal civil rights obligations and ensure that the student’s English proficiency
is taken into consideration in all subsequent determinations. Although this screening process is
not considered an evaluation for special education, considerations for language development and
academic learning needs should be followed in compliance with expectations for native language
evaluation, as outlined here: https://www.doe.in.gov/sites/default/files/elme/els-and-evaluation-
special-education-jan-2014.pdf
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Federal law requires that schools communicate with families in a language and mode they
understand, regardless of their child’s proficiency in English. All communication related to
dyslexia screening must be provided to parents in a manner they can understand, whether
through written translation or interpretation.
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Chapter 19: Title Funding for SEA 217

It is important to note that not all students found to be “at risk” or “at some risk” for the
characteristics of dyslexia will meet the educational criteria of a student with a Specific Learning
Disability. Therefore, not all students within these categories will be eligible for special
education services.

Due to the passage of IC 20-35.5, et seq., as created by SEA 217 (2018), which require plans,
screenings, and interventions beginning in the 2019-2020 school year to address the needs of
students with dyslexia, several questions have been raised regarding how these new state
requirements interact with Federal programs, such as Title I. The following FAQs are provided
to facilitate the intersection between the state and federal requirements for serving students with
dyslexia through the Title I program.

Additional questions regarding federal grants can be sent to the assigned specialist for your LEA,
found at www.doe.in.gov/grants. Additional questions regarding dyslexia can be sent to Joe
Risch, IDOE’s Reading Specialist with Training in Dyslexia, at jrischl(@doe.in.gov.

FAQ #1: Since state law now requires services for students with “at risk” or “at some risk” for
the characteristics of dyslexia, can Title I schools still use Title I funding, staff, and supports to
provide these services?

Answer: Yes. Title I is required to provide services for eligible children who are most at risk of
failing Indiana’s academic standards. In Title I schoolwide schools, the Title I funds must also
focus upon upgrading the entire educational program of the school. Since Title I services
frequently include literacy and numeracy interventions for students who need additional support,
students with characteristics of dyslexia in Title I schools should have already been receiving
Title I services to support their literacy needs. Moving forward, Title I school staff and teachers
may provide interventions to struggling readers, including those “at risk™ and “at some risk™ for
the characteristics of dyslexia. This should not change because of the newly enacted state law
requirements. Due to the new supplement not supplant rules under Title I that requires LEAs to
have a methodology to allocate state and local funds, rather than analyzing each individual
activity to determine its supplemental nature, using Title I funds to provide state-required
interventions to students with dyslexia is not considered supplanting. [Section 1114, 1115, and
1118(b) of Every Student Succeeds Act].

However, not all students with characteristics of dyslexia are enrolled in Title I schools. Title I
funding must be used only at Title I schools. Students who are in need of dyslexia services who
are enrolled at non-Title I schools must be provided these services with state and local funds
only. The above guidance applies to both schoolwide and targeted assistance schools.
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FAQ #2: Can the LEA use Title I or other federal funds to pay for training needed to have a
reading specialist trained in dyslexia?

Answer: Yes. If the one (1) individual required to be trained (the authorized reading specialist
trained in dyslexia) in each school corporation or charter works in a Title I school and carries out
literacy activities approved in the Title I grant, then Title I funds can pay for the training needed
to complete the training in a dyslexia program approved by the department. If the LEA wishes to
train additional individuals, such as one (1) individual per elementary school, Title II or Title IV
funds may support the training of these additional individuals. Title I could support the training
of additional staff members at Title I schools. The supplement not supplant requirements of Title
IT and IV are different than Title I, and they do prohibit the funding being utilized for activities
required by state law. If Title I is used to train the one (1) individual required by state law, then
additional individuals beyond the minimum state requirements would be considered
supplemental, and therefore able to be carried out through Title I and IV funding.

Title III funds must be supplemental to local, State and Federal law. Since an English Learner
must be provided equal access to interventions for students with characteristics of dyslexia like
any other student, then Title III funds must not pay for the IC 20-35.5, ef seq., as created by SEA
217 (2018) dyslexia requirements.

FAQ #3: Can the dyslexia services address the Title I service requirements at the same time, or
do we have to run separate intervention groups?

Answer: If the Title I program and grant includes literacy services for students who are most at-
risk of achieving Indiana’s academic standards, and the services also are provided by a trained
individual who is carrying out an approved program for students with dyslexia, then the Title I
services and state-required dyslexia services can be accomplished at the same time. The school
would not need to run two separate groups to demonstrate both state and federal requirements are
being met.

FAQ #4: Can Title I or other Federal funds be used to pay for the costs of the universal screener,
including the administration of the screener.

Answer: No. The expectation is that all LEAs, whether or not they have federal funds, are
carrying out progress monitoring and determining whether specific students are in need of
additional academic support. The U.S. Department of Education’s nonregulatory guidance states
that universal screening, including the costs of the screener, as well as the time and effort to
administer the screening, must not be paid for by Federal funds.
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Chapter 20: Reporting by Schools

In a schools reading plan, the following information must be reported annually to IDOE:

* Number of students who were administered an initial dyslexia screening during the
school year.

* Number of students determined to be “at risk” or “at some risk™ for dyslexia.

Again this is reported annually in the school reading plan by the administrators.

Every school corporation or charter school website must have a webpage that contains the
following information:

* The dyslexia intervention program used during the previous school year

* The number of students who received dyslexia intervention during the previous school
year.

* The total number of students identified with dyslexia during the previous school year.

The numbers are reported before July 15 and then prior to July 15 of each year after that.

Please note that you are reporting whatever data your school corporation or charter school has
collected in these areas on your school corporation or charter school website before July 15.
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Chapter 21: Parent Notification

In IC 20-35.5-3-1 a schools responsibilities for notifications are outlined”

After the students are found to be “at risk” or “at some risk” for dyslexia, schools will notify
parents of the student’s universal screener results, information on dyslexia, and gain parent
permission to move forward. This notification includes:

Screener Results:

The school shall tell the parents the underperforming subset areas and request parent consent to
give a level screener I to gather information on the area or areas of deficit. This information will
be used to provide appropriate interventions. This requires parent permission.

Parent Permission:

Schools shall obtain parent permission to conduct the level I screening process. The department
recommends that schools get written parent permission to move forward. Schools districts can
create their own consent form to meet the needs of their local districts.

Parent Notification:

In addition to the screener results, the school will:

provide information to parents on the characteristics of dyslexia, appropriate interventions, and
classroom accommodations. This information will be available in the department’s resource
guide.

A school will tell parents that they may elect to have the student receive an educational
evaluation by the school. It is important for schools to explain the difference between a full
educational evaluation and the need for a level I screener.

If parents do NOT consent to additional screening then schools will use the information that they
have from the universal screener to inform the necessary intervention. It is important for schools
to explain this process to parents and that these screeners do NOT automatically lead to special
education.

Also note that after the universal screener, schools may go directly to a level II screener based on
the individual needs of the student. This is because the level II screeners provide data on a
student’s strengths and weaknesses and may be beneficial in determining special education
eligibility.

The parent documents are available in multiple other languages in appendices and on
IDOE’s Dyslexia Website.
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Chapter 22: SEA 217 Webinar

The Indiana Department of Education has created a video presentation that gives information on
IC 20-35.5, et seq., as created by SEA 217 (2018). This video outlines a school corporation or
charter schools’ responsibilities as it relate to universal screenings, authorized reading specialist
trained in dyslexia, instructional approaches, notifications and services, data reporting, and how
this law works in conjunction with special educations laws like Article 7 and the Individuals with
Disabilities Education Act.

Please follow the link to a recording of the webinar https://tinyurl.com/y2h72d2u
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Chapter 24: Planning Document

IDOE has created a crosswalk document to support schools as they plan for the implementation
of IC 20-35.5, et seq., as created by SEA 217 (2018), or the new dyslexia law. The document has
three columns. One column lists the task, a second column for assigning potential leaders who
will be responsible for completing the requirements, and a third column for resources that will
help schools in making decisions. The far left column is for a check mark when the task is
complete. Please note that some schools may encounter additional steps to meet all the
requirements.

This document is available in the appendices and on IDOE’s Dyslexia Website.
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Appendices

Universal Screener Planning Worksheet
Screener Breakdown Document

Universal Screener FAQ

Approved Universal Screeners

Arkansas Rapid Naming Screener

Arkansas Rapid Naming FAQ

Criteria for Vetting and Approving Screeners
Approved Level I and Level II Screeners
List of IDOE Approved Training Program

Waiver for Authorized Reading Specialist Trained In Dyslexia Based On Training and Work
Experience

Waiver for Authorized Reading Specialist Trained In Dyslexia Who Cannot Complete Training
or Leaves Position

IDOE Moodle Course Set Up and Log in Instructions
Recommended Approaches for Effective Dyslexia Intervention
Dyslexia Intervention Program Check

Parent Letters in Multiple Languages

Arabic

Burmese

English

Falam-Coming Soon

French- Coming Soon

Hakha-Coming Soon

Mandarin

Punjabi-Coming Soon

Spanish

Vietnamese

Yoruba-coming Soon

SEA 217 Planning Document

Glossary of Terms

Additional Resources

References
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Dyslexia Universal Screener Planning Worksheet

Use either of the charts below to plan which IDOE-approved universal screeners for dyslexia, required by Senate Enrolled Act 217,
your school corporation or charter school will use for the measurement of each subset.

Phonological Sound and
and Alphabet . Rapid Encoding
Screener Used . Symbol Decoding .
Phonemic | Knowledge oo Naming
Recognition
Awareness
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Screener Subset

Screener Used

Phonological and Phonemic Awareness

Alphabet Knowledge

Sound and Symbol Recognition

Decoding

Rapid Naming

Encoding
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Example Worksheet

Screener/ Used

Phonological
and
Phonemic
Awareness

Alphabet
Knowledge

Sound and
Symbol
Recognition

Decoding

Rapid
Naming

Encoding

DIBELS Next: Phoneme Segmentation Fluency
(K-2)

X

AIMSweb: Letter Naming Fluency (K-1)
NWEA Skills Checklist: Letter Identification
(K-2)

AIMSweb: Letter Sound Fluency (K-1)
NWEA Skills Checklist: Phonics: Matching
Letters to Sound (K-2)

DIBELS 6% Edition: Oral Reading Fluency
(K-2)

Arkansas Rapid Automized Naming Screener

Words Their Way: Primary Spelling Inventory
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Example Worksheet

Screener Subset

Screener Used

Phonological and Phonemic Awareness

DIBELS Next: Phoneme Segmentation Fluency (K-2)

Alphabet Knowledge

AIMSweb: Letter Naming Fluency (K-1)
NWEA Skills Checklist: Letter Identification (K-2)

Sound and Symbol Recognition

AIMSweb: Letter Sound Fluency (K-1)
NWEA Skills Checklist: Phonics: Matching Letters to Sound (K-2)

DIBELS Next: Oral Reading Fluency (DORF) (1-6)

Decoding DIBELS 6" Edition: Oral Reading Fluency  (K-2)
Rapid Naming Arkansas Rapid Automized Naming Screener
Encoding Words Their Way: Primary Spelling Inventory
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Universal Screener Subset Breakdown Revised 6.19 updates in RED
Skills Assessed Other Information
; q Aprrox. Total Time

Screener Name :xz:;r:;zs KAnIc?vClbde;e Phonics | Decoding Nz;:rrl)ilrc:g Encoding | Grades |to Adn:]:ir:]suttig) (in
Aimsweb and AimswebPlus K-1 12-15
Aimsweb and AimswebPlus (Oral Reading Fluency) 1-3 2-5
Classworks: Universal Screener K-6 30
CORE Literacy Libray (CORE Assessing Reading Multiple Measures) K-12 10-30
DIBELS 6th Edition K-2 10-20
DIBELS Next (May also be referred to as Acadience Reading Survey) K-2 10-20
DIBEL 8th Edition K-1 10-20
EL Education Reading Foundation Skills Block K-2 50-60
Exact Path K-8 20
FastBridge Learning: Early Learning K-3 Varies
Fastbridge Learning: earlyReading K-2 15-20
Fountas and Pinnell Benchmark Assessment System K-1 15-20
Fountas and Pinnell Benchmark Assessment System- Fluency K-8 5-10
Houghton Mifflin Harcourt Foundational Reading Assessment K-3 5-20
i-Ready K-3 20
Istation ISIP K-1 13-21
iSTEEP K-1 varies
mClass with DIBELS Next, RAN and Encoding K-3 20-30
mClass with DIBELS 8th Edition, RAN and Encoding K-3 20-30
MindPlay K-12 Varies
NWEA MAP Reading Fluency: Foundational Skills K-3 20-30
NWEA MAP Reading Fluency: Oral Reading Fluency K-2 10-20
NWEA Skills Checklist K-12 40
PALS-K K 23-43
PALS Plus 1-8 23-43
Preditictive Assess of Reading K-3 12-15
Scholastic Next Steps in Guided Reading Assessment (NSGRA) K-3 20-50
STAR- A Computer Adaptive Assessment K-2 5-20
Arkansas Rapid Naming Automized Name Screener K-12 Varies
Rapid Automatic Naming and Rapid Alternating Stimulus Test K-12 2-5
DIAL-4: Concept Area Rapid Naming PreK-K Varies
Lexplore 1-3 2-5
Istation Indicators of Early Progress (ISIP): Spelling K-3 13-21
Istation Advanced Reading (AR) Spelling Computer-adapted 4-8 13-21
Decoding-Encoding Screener for Dyslexia (DESD™) 1-8 5-10
Word Study Inventory: Developmental Word Knowledge Inventory K-2 Varies
Word Journey: Kindergarten Inventory of Spelling K 5-20
Word Journeys: Developmental Spelling Analysis 1-6 5-20
Words Their Way: Primary Spelling Inventory (PSI) K-3 5-20
Words Their Way: Elementary Spelling Inventory (ESI) 1-6 5-20
Words Their Way: Upper-Level Spelling Inventory (upper

- . 4-12 + 5-20
elementary, middle, high school, postsecondary)

See "IDOE Approved Universal Screener" document for updated information on Phonics screening in Kindergarten with DIBELS. Schools may use the nonsense word decoding for phonics AND
Decoding in Kindergarten ONLY.
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Question 1: What screeners can we use to screen for characteristics of dyslexia?

Answer: The Indiana Department of Education (IDOE) has provided lists of approved screeners for
universal, level I, and level II. IDOE vetted the screeners using a number of factors (for more information
please refer to the Criteria Used for Vetting and Approving Dyslexia Screener and question seven of this
FAQ for more information).

Question 2: What if my student passed all areas in kindergarten, are they required to be screened in
first and second grade?

Answer: All students must be screened in kindergarten, first, and second grade annually regardless of
previous year’s performance.

Question 3: When should | screen my kindergarten, first, and second-grade students?

Answer: It is up to the school corporation or charter school when students are screened in each grade
annually. It is recommended to screen students in each grade when the screener will give the schools
quality data and it is developmentally appropriate.

Question 4: What universal screener results make a student “at some risk” or “at risk”?

Answer: Schools have the local control and discretion when addressing which students are considered
“at some risk” or “at risk”. Schools may choose to use a triangulation of all six (6) subsets, or if a student
scores below the cut score on a number of subsets. IDOE encourages schools to consider the screener
results data in addition to existing data and student’s current classroom performance when planning the
appropriate next steps.

Question 5: Do any of the universal screeners evaluate all six subsets required by Senate Enrolled Act
217 or will the schools need to use more than one screener?

Answer: There is no one single universal screener available that evaluates all six subset areas of SEA 217.
A school will need to select at least two or more screeners. The Universal Screener Skills Breakdown
spreadsheet contains a list of universal screeners and which subset areas they screen.

Question 6: Our school wants to use a screener that is not on the list. Is that allowed?

Answer: Schools are to only use screeners from IDOE’s approved list. IDOE will be updating the list of
approved screeners based on feedback from the field. If a screener is not on the IDOE approved list, a
school corporation or charter school may ask IDOE to review the screener. The school must describe
how the proposed screener meets the criteria listed on to the Criteria Used for Vetting and Approving
Dyslexia Screener document. IDOE will then use the criteria and supplied evidence to decide if the
screener is on the approved list. During the 2018-2019 school year, this list will be updated quarterly.
The list of approved screeners will be updated annually after the start of the 2019-2020 school year.

Question 7: What criteria were used in selecting the approved screeners?

Answer: Each screener on the approved list was evaluated for it is developmental appropriateness for
students, its measurement of literacy subset (e.g., letter knowledge, sound-symbol recognition, etc), and
scientific reliability and validity.
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Question 8: What is the Dyslexia Universal Screener Planning Worksheet and how can schools use it to
organize their selected screeners?

Answer: The Dyslexia Universal Screener Planning Worksheet provides a place for schools to lay out
their plans for which screeners it will use to screen each of the six subset areas. In addition to the
planning pages, examples of the complete tool are included.

Questions 9: Are any of the universal screeners offered at no cost?

Answer: The Arkansas Rapid Naming Screener is supplied by IDOE at no cost to schools. Schools are
responsible for printing color copies of the screener from the available portable document format (.pdf)
link. You will need a copy of the answer sheet for each student in your class, but only one copy of
directions, practice page, and form A and B. The screener must be printed in color to ensure the red and
blue colors do not bleed and appear orange and purple on the page.

In addition, schools should explore all IDOE approved screeners, as some are offered at a very low cost.

Question 10: What are some tips for choosing the most appropriate screeners for our school?

Answer: Choosing the right screener for your school corporation or charter school is a decision made at
the local level. Factors to consider in the selection of screeners include the demographic make-up of
your students, available staff, number of students to be screened, cost of the screeners, and training for
staff. All screeners must come from IDOE’s list of approved screeners.

Question 11: Are schools required to give the universal screeners to English language learners and
special education students?

Answer: All students in grades kindergarten, grade one, and grade two will be given the approved
universal screener. IDOE has issued draft guidance documents that provide information about the
universal screening process for English language Learners and special education students.

Question 12: What is the process used for implementing the dyslexia screening?
Answer: Please see the updated Dyslexia Screener Flowchart available on the screener page of the
dyslexia website.
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Universal Screener Information:
Who is screened, who is exempt, choosing a screener, administration of
the screener, screener performance, and universal screener list

All students in grades kindergarten through second grade are required to be screened for dyslexia
(IC 20-35.5, et seq., as created by SEA 217 (2018) beginning in the 2019-2020 school year. The
Indiana Department of Education’s (IDOE) role is to provide the list of approved screeners.
Early identification of students “at some risk” or “at risk” for dyslexia is critical for the
development of early and appropriate interventions to support the student before they begin to
fall behind their peers.
The universal screener is an assessment for understanding students’ literacy
performance, both strengths and areas of concern. Universal screeners focus on specific areas
and are typically brief, but determine those students who are “at some risk” or “at risk”.
Universal screeners are used for the initial screening of students shall include the following, as

determined to be developmentally appropriate, for each student:

Phonological and phonemic awareness
Sound symbol recognition

Alphabet knowledge

Decoding skills

Rapid naming, and

o gk~ wnE

Encoding skills

Who should be screened?

IC 20-35.5-2-6 states the universal screener will be given to the following students:
1) In kindergarten, grade one and two
2) When a student in kindergarten, grade one, and grade two:
a. Transfers to a new school; and
b. Has not been screened previously during the school year;
3) When a student in grade three or higher has difficulty, as noted by a classroom
teacher, in:

a. Phonological and phonemic awareness
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b. Sound symbol recognition

c. Alphabet knowledge

d. Decoding skills

e. Rapid naming skills and

f. Encoding skills

4) When a student from another state enrolls for the first time in kindergarten,

grade one, and grade two in Indiana unless the students presents documentation
that the student

a. Had the dyslexia screening or a similar screening during the school year;

or

b. Is exempt from the screening

Exemptions from being screened:

A school corporation or charter school is not required to administer a universal screener
Chapter 2 Section 8 to a student if the:
1) Parent of the student objects to the screening; or
2) Student is receiving intervention services for dyslexia.
3) For information on giving the universal screener to special education and
English language learners, please consult the guidance documents available on
IDOE dyslexia website.

Choosing a Screener

In the law, IDOE approves the dyslexia screening tools. An extensive review determined that
there is not a single screener that assesses all six required subsets. A combination of several
screeners will address all subsets. Instead, districts will need to select several screeners to
address all subsets. IDOE provides two tools to assist in this process: 1) the Arkansas Rapid
Automized Naming Screener to schools at no cost and 2) “Universal Screener Planning
Checklist” with an example. These are located on the dyslexia website and in the Indiana

Dyslexia Resource Guide.
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Administering Screeners

Personnel administering the screener must be trained to implement the specific tools in
a valid and reliable manner. This requires communicating with the publisher of the screener to
receive training and may require setting aside time and money for attending screening training.
School resources and student enrollment will influence individual corporation’s decisions
about who should give and score the screening tools. Because the data will be used to help
guide instruction, it may be useful for those that work directly with students during literacy

instruction participates in screening, scoring, and progress monitoring.

Screener Performance

The performance criteria (i.e. cut-points, benchmarks) from the Universal Screener
will determine if the student is unlikely to achieve reading goals without additional
targeted intensive support, those who are considered “at risk” and “at some risk”.
Universal screeners are predictive assessment that measure risk factors for dyslexia
through a “snapshot” of the student’s reading. The results may not provide the details
needed to develop an instructional plan of appropriate interventions. To gain more detailed
information the student is given a Level I Dyslexia Screener as explained in “Level |
Screener Information” found in the dyslexia website and in the Indiana Dyslexia Resource
Guide. If additional diagnostic information is needed, a Level 11 screener is administered

as described in Level Il Screener Information.
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Table 1: Universal Screeners: IDOE Vetted and Approved
Updated 6.19

IDOE reviewed these screeners and found them to be acceptable in terms of reliability and
validity, ease of use for those conducting the screening, brief, screen the required component,
and developmentally appropriate for the grade.

Universal screeners are considered a predictive assessment to measure dyslexia risk factors that
provide a snapshot of the student. It does NOT give specifics on what to work on or where to

begin an intervention.

Information Updated on 3.19:
Due to some reorganization in the ownership and distribution of DIBELS, the word use fluency
screener is no longer available. As a result, the nonsense word fluency (NWF) screener may
be used to screen both the phonics AND decoding subset in KINDERGARTEN ONLY!

Please continue to use the nonsense word fluency (NWF) to screen the sound symbol
relationship (phonics) subset and the oral reading (ORF) passage to screen the decoding subset in

1st grade and above.

Many of the universal screeners, including DIBELS and Acadeience Reading, do not explicitly
screen letter naming (alphabet knowledge) in second grade or have a phonological/phonemic
awareness screener option for first and second grade.

IC 20-35.5, et seq., requires that all students in grades kindergarten, first, and second grade be

screened in all six subset areas (phonological/phonemic awareness, alphabet knowledge, sound

symbol relationship, decoding, rapid naming, and encoding) every academic year regardless of

prior vears’ performance.

The test publisher may not have cut scores for these subset areas in these grades, but schools
have the local control to the create benchmarks and set what is considered "at risk™ and "at some
risk”. This means that schools have the local control to decide what is below benchmark and "at
risk and "at some risk" in these specific subsets for these grades when the test publisher does

not issue benchmarks.
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Acadience Reading Survey is published as DIBELS Next Survey. If using Acadience Reading
Survey, please reference DIBELS Next Survey for what subset areas are covered with this

screener.

Aimsweb 1.0 is scheduled to be retired on July 31%. Aimsweb 1.0 AND aimswebPlus are both
approved. Please contact the test publisher about the transition from aimsweb 1.0 to

aimswebPlus.

mCLASS with DIBELS Next and MCLASS with DIBELS 8™ Edition follows the same

screeners in each subset areas as DIBELS Next and DIBELS 8™ Edition listed below.
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Universal Screeners

Required Component

Possible Screening Tools

Phonological and
Phonemic Awareness- the
ability to recognize and
manipulate the sound
system in spoken language

Note: May use a
Phonological and Phonemic
Awareness from any
screener for a student in
grades 3-12 as needed and
available.

Aimsweb: Phoneme Segmentation Fluency (K-1)
AimswebPlus: Phoneme Segmentation (K-1)
AimswebPlus: Initial Sounds (K)

Note: Required to give initial sounds AND phoneme segmentation in K

Classworks Universal Screener: Phonemic Awareness (K-6)

CORE Assessing Reading: Multiple Measures: Phoneme Segmentation
Test (K-12)

DIBELS 6" Edition: Phoneme Segmentation Fluency (K-2)

DIBELS 6" Edition: Initial Sound Fluency (K)

Note: Initial Sound Fluency is optional, but recommended for K

DIBELS NEXT: Phoneme Segmentation Fluency (K-2)
DIBELS NEXT: First Sound Fluency (K)

Note: First Sound Fluency is optional, but recommended for K
DIBELS 8" Edition: Phoneme Segmentation Fluency (K-1)

EL Education Benchmark Assessment: All Phonological and Phonemic
Awareness (K-2)

Exact Path: Phonological Awareness ( K-8)

FastBridge Learning: Early Learning: Phonological and Phonemic
Awareness (K-3)

Fastbridge Learning: earlyReading: Onset Sounds, Word Rhyming
(PreK-3)

Fountas and Pinnell Benchmark Assessment System (BAS)
All phonological and phonemic awareness subtests (K-1)

Houghton Mifflin Harcourt Foundational Reading Assessment:
Phonological Awareness (K-3)

i-Ready: Phonological/Phonemic Awareness (K-12)
(Set developmental level to assess this skill in K-2)

Istation ISIP: Phonemic Awareness (K-1)

ISTEEP: Initial Sound Fluency (K-1)
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Predictive Assessment of Reading (PAR):
Phonemic Awareness (K-3)

MindPlay: Phoneme Segmentation (K-12)
Scholastic Next Steps in Guided Reading Assessment: Phonological
and Phonemic Awareness (K-2)

PALS-K: Rhyme, Beginning Sound Awareness (K)

PALS Plus: Blending, Sound To Letter (1-8) Full Diagnostic
Requirement

NWEA Skills checklist: Phonological Awareness & Phoneme
Identification (K-12) (Must give both in K-2)

NWEA MAP Reading Fluency Foundational Skills: Phonemic
Awareness (K-3)

STAR: A Computer Adaptive Assessment- Rhyming, blending,
segmenting, initial, final, and medial phonemes, adding/substituting
phonemes (K-2)

Alphabet Knowledge-the | Aimsweb: Letter Naming Fluency (LNF) (K-1)

ability to automatically
recognize and name the 26 | AimswebPlus: Letter Naming Fluency (K-1)

lowercase and 26 uppercase . . )
letters with ease and CORE Assessing Reading: Multiple Measures: Letter Names Upper

accuracy. and Lowercase (K-12)

DIBELS 6" Edition: Letter Naming Fluency (LNF) (K-2)

Note: May use letter
naming from any screener

for a student in grades 3-12 | py|gE) 5 gt Edition: Letter Naming Fluency (K-1)
as needed and available.

DIBELS NEXT: Letter Naming Fluency (LNF) (K-2)

EL Education Benchmark Assessment: Letter Name (K-2)
Fastbridge Learning: earlyReading: Letter Names (PreK-3)

Fountas and Pinnell Benchmark Assessment System (BAS)
Letter Recognition (K-2)

Houghton Mifflin Harcourt Foundational Reading Assessment:
Letter-Word Recognition (K-3)

i-Ready: Alphabet Knowledge (K-12)
(Set developmental level to assess this skill in K-2)
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ISTEEP: Letter Naming (K)
MindPlay: Letter Discrimination (K-12)

Scholastic Next Steps in Guided Reading Assessment: Upper and
Lowercase Letter Recognition (K-2)

NWEA Skills Checklist: Letter Identification (K-12)
(Must give in K-2)

PALS-K: Alphabet Knowledge (K)
PALS Plus: Alphabet Knowledge (1-8) Full Diagnostic Requirement

STAR: A Computer Adaptive Assessment-Letters, alphabetic sequence
(K-2)

Sound Symbol
Recognition-to
automatically produce
sound(s) or

grapheme names (grade
level letters or letter
clusters) during recognition,
production, and/or writing
tasks.

Note: May use phonics
portion from any screener
for a student in grades 3-12
as needed and available.

Aimsweb: Letter Sound Fluency (K-1)
AimswebPlus: Letter Word Sound Fluency (K-1)
Classworks Universal Screener: Phonics (K-6)

CORE Assessing Reading: Multiple Measures: Letter Sounds:
Consonant, long Vowels, and Short Vowels (K-12)

DIBELS 6" Edition: Nonsense Word Fluency (K-2)

DIBELS NEXT: Nonsense Word Fluency (K-2)

DIBELS 8" Edition: Nonsense Word Fluency (K-3)

EL Education Benchmark Assessment: Sound Identification (K-2)
Exact Path: Phonics ( K-8)

FastBridge Learning Early Learning: Phonics (K-3)

Fastbridge Learning: earlyReading: Letter Sounds (PreK-3

Fountas and Pinnell Benchmark Assessment System (BAS)
All Phonics subtests (K-2)

Houghton Mifflin Harcourt Foundational Reading Assessment:
Phonics (Word Attack) Skills (K-3)

i-Ready: Sound Symbol Recognition (K-12)
(Set developmental level to assess this skill in K-2)
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ISTEEP: Letter Sounds (K-1)

Istation: ISIP: Letter Knowledge (K-1)

MindPlay: Phonics Screener (K-12)

Next Steps in Guided Reading Assessment: Sound Knowledge (K-2)

NWEA Skills Checklist: Phonics: Matching Letters to Sound (K-8)
(Must give in K-2)

NWEA MAP Reading Fluency Reading Foundational Skills: Phonics
(K-3)

PALS-K: Letter Sounds, Spelling (K)
PALS Plus: Letter Sounds, Spelling (1-8) Full Diagnostic Requirement

Predictive Assessment of Reading (PAR):
Letter-Word Calling (K-3)

STAR: A Computer Adaptive Assessment- Sound/Symbol
correspondence (K-2)

Decoding Skills- to Aimsweb: Nonsense Word Fluency (K-1)

translate words, word parts, | Aimsweb: Oral Reading Fluency (1-3)

or nonwords into their (Choose either nonsense word or oral reading fluency in grade 1)
corresponding )

pronunciation. AIMSWebPlus: Word Reading Fluency (K-1)

Classworks Universal Screener: Decoding (K-6)

CORE Literacy Library: Multiple Measures Assessing Reading:

Note: May use decoding Reading and Decoding ALL Parts (K-12)

portion from any screener

for a student in grades 3-12 | p|gE| 5 6 Edition: Nonsense Word Fluency (K)
as needed and available. | p|gELS 6™ Edition: Oral Reading Fluency (DORF) (1-6) (No Retell)

DIBELS NEXT: Nonsense Word Fluency (K)
DIBELS NEXT: Oral Reading Fluency (DORF) (1-6) (No Retell)

DIBELS 8™ Edition: Nonsense Word Fluency (K)
DIBELS 8" Edition: Oral Reading Fluency (1-8) (No Retell)

Decoding-Encoding Screener for Dyslexia (DESD) (1-8)

EL Education Benchmark Assessment: Decoding Skills (K-2)

Fastbridge Learning: earlyReading: Decodable Word Reading (PreK-3)
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Fountas and Pinnell Benchmark Assessment System (BAS)
Use suggested on grade level reading passage read orally (K-8)

i-Ready: Decoding (K-12)
(Set developmental level to assess this skill in K-2)

ISTEEP: Word Identification (K)

ISTEEP: Nonsense Word Fluency (NWF) (1)
ISTEEP: Oral Reading Fluency (ORF) (1-8)
Choose either NWF or ORF for iSTEEP 1 grade

MindPlay: Natural Fluency (K-12)

Scholastic Next Steps in Guided Reading Assessment: Grade level
Reading Record: No Comprehension (K-2)

NWEA Skills Checklist: Consonant Blends and Diagraphs (K-12)
(Must give in K-2)

NWEA MAP Reading Fluency: Oral Reading Fluency (K-3)
STAR: A Computer Adaptive Assessment Decoding Skills (K-2)
PALS-K Concept of Word (K)

PALS Plus: Oral Reading in Context (1-8) Full Diagnostic
Requirement

Rapid Naming- the ability | Arkansas Rapid Automized Naming Screener

to quickly name aloud a (K-2 based on time, 3-12 observed behavior)
series of familiar items

Lexplore: Rapid Naming skills (1-3)

MCLASS with DIBELS Next: Rapid Automized Naming (K-3)
mCLASS with DIBELS 8" Edition: Rapid Automized Naming (K-3)

Predictive Assessment of Reading (PAR):
Rapid Naming Fluency (K-3)

Rapid Automatic Naming and Rapid Alternating Stimulus Test
(RAN & RAS) (Choose different trial per grade) (K-12)

DIAL-4: Concept Area Rapid Naming (PreK-K)

Encoding- to translate Classworks Universal Screener: Encoding (K-6)

spoken language into print.
Istation Indicators of Early Progress (ISIP): Spelling (K-3)

Istation Advanced Reading (AR) Spelling Computer-adapted (4-8)
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Note: May use encoding
portion from any screener Decoding-Encoding Screener for Dyslexia (DESD™) (1-8)

for a student in grades 3-12
as needed and available. EL Education Benchmark Assessment: Spelling Skills (K-2)
Exact Path: Encoding ( K-8)

MCLASS with DIBELS Next: Encoding (K-3)
mCLASS with DIBELS 8" Edition: Encoding (K-3)

Next Steps in Guided Reading Assessment: Developmental Word
Knowledge, by Grade (K-2)

PALS K: Spelling (K)

PALS Plus: Spelling Inventory (1-8) Full Diagnostic Requirement
Word Journey: Kindergarten Inventory of Spelling (K)

Word Journeys: Developmental Spelling Analysis (1-6)

Words Their Way: Primary Spelling Inventory (PSI) (K-3)

Words Their Way: Elementary Spelling Inventory (ESI) (1-6)

Words Their Way: Upper-Level Spelling Inventory (upper elementary,
middle, high school, postsecondary)

Word Study Inventory: Developmental Word Knowledge Inventory
(K-2) (See testing protocol for words to assess)
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Arkansas Rapid Naming Screener
Information Updated 7.19

The Arkansas Rapid Automatized Naming Screener (AR-RAN) is provided to Indiana schools with permission from the Arkansas
Department of Education.

The Arkansas Rapid Automatized Naming Screener (AR-RAN) is an informal measure created by the Arkansas
Department of Education, which gave the Indiana Department of Education (IDOE) permission to use in Indiana
schools. This screener will fulfill the rapid naming subset of the universal screener. This screener is based on
guidelines for informal screening of rapid naming skills provided by Nancy Mather and Barbara J. Wendling in
“Essentials of Dyslexia Assessment and Intervention.”

The AR-RAN Practice Page, Form A, and Form B should be printed on a quality color printer. Before
administering the screener, the examiner should check the quality of the colors. If red looks like orange, or blue
appears purple, the scores may be skewed because 1) students will unintentionally give the incorrect answer 2) the
words orange and purple have more than one syllable and it takes more time to say them; and 3) students will
spend extra time contemplating which color to say.

Items needed to complete the screener are: a separate score sheet for each student, the rapid naming color sheet
(practice, Form A, and Form B) and a stop watch/timer.

Follow the directions on the scoring sheet. Items said to the student are in italics and quotes. Do NOT show any of
the forms to the student prior to the timed screening. You will start the timer once you reveal the colors to the
student.

This is a timed screener. You will need a stopwatch/timer for this screener. You will start the timer once you reveal
the colors and tell the student to begin and stop the timer when the student reads the final color.

To get a score administer Form A and Form B* then combine the times to calculate a score. To identify a student
struggling with rapid naming, student data for each grade level within a school should be compiled and ranked in
order for shortest to longest time to determine the students performing at the "at risk" and "at some risk" level.**
The suggested cut-score for "at risk" students, is those scoring in the bottom 20 percent and for "at some risk" in the
bottom 30 percent. Please see the AR-RAN FAQ document for instructions on how to put students’ scores in rank
order.

*Discontinue rule: If a student makes more than four errors on Form A, discontinue the screener. The student
would automatically filter to the bottom of the ranking and be "at risk" in this category.

** If a student is colorblind DO NOT administer the screener. Consider using an alternative IDOE approved rapid
naming screener or omit this score when evaluating the student if they "at risk" or "at some risk" for characteristics
of dyslexia.
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Rapid Automatized Naming (RAN)

Practice

Read Colors Left to Right
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Form A
Read Colors Left to Right and Top to Bottom
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Form B

Read Colors Left to Right and Top to Bottom
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Day Month Year

Name Date Tested
School Date of Birth
Grade Age
Year Month
Teacher

Practice items: Show the practice page and say, “Tell me the names of the colors on the
page. Read them left to right." (model for the student as needed)

black red yellow blue green

Form A: Once the student has completed the practice items, turn to Form A. Conceal the
colors and say,“ Now, you will name all the colors on this page (continue to conceal the
colors from the student). Start at the top left cornerand name each color in the rows as

quickly as you can. Read from left to right and top to bottom. (reveal the colors) You may
begin.“ start the timer. Stop the timer after the last color is read.

Circle incorrect answers

red green blue yellow black blue yellow red black green

black red yellow blue green red black blue green yellow

green black blue red yellow green blue yellow red black

blue red yellow black green red black green blue yellow
Time: Errors:

Form B: If the student makes no more than four errors, turn to Form B. Conceal the colors
and say, “ Now, you will name all the colors on this page. (Continue to conceal the colors
from the student). Start at the top left corner and name each color in the rows as quickly as

you can. Read from left to right and top to bottom". (reveal the colors) "You may begin.” start
the timer. Stop the timer after the last color is read.

Circle incorrect answers

green black red yellow blue black yellow blue green red
yellow blue green black red green blue yellow red black
green red yellow blue black yellow red blue black green
blue yellow green black red blue black green red yellow
Time: Errors:
Score: (Combined time for Form A and Form B)
115 W. Washington Street m South Tower, Suite 600 ® Indianapelis, Indiana 46204 83
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The Arkansas Rapid Automized Naming Screener (AR-RAN) FAQ

Question: What is the Arkansas Rapid Automized Naming Screener (AR-RAN)?

Answer: The AR-RAN is an informal measure created by the Arkansas Department of
Education, which gave the Indiana Department of Education (IDOE) permission to use in
Indiana schools. This screener will fulfill the rapid naming subset of the universal screener. This
screener is based on guidelines for informal screening of rapid naming skills provided by Nancy
Mather and Barbara J. Wendling in “Essentials of Dyslexia Assessment and Intervention.”
Remember, this screener is part of a comprehensive reading evaluation and the results are
analyzed with the results of other screeners to identify students “at some risk” or “at risk”.

Question: What is a student is colorblind?

Answer: If a student is colorblind DO NOT administer the screener. Consider using an
alternative IDOE approved rapid naming screener or omit this score when evaluating the student
if they "at risk" or "at some risk" for characteristics of dyslexia.

Question: Why must the AR-RAN be printed on a quality color printer?

Answer: The AR-RAN uses a true red and a true blue color for part of the screening process. If
the red appears orange and the blue appears purple the test results will not be valid. When
reproducing the AR-RAN, ensure that all reds and blues are printed in their true color.

Question: What is the discontinuation rule?
Answer: If a student makes more than four errors on Form A, discontinue the screener. The
student would automatically filter to the bottom of the ranking and be "at risk" in this category.

Questions: What materials are needed for the screener?
Answer: Items needed to complete this screener are: a separate score sheet for each student, the
rapid naming color sheet (practice, Form A, and Form B) and a stop watch/timer.

Question: What are the norms for this screener?

Answer: Schools have the local control to set the benchmark and what is considered “at risk” and
“at some risk” for this screener. IDOE offers possible cut scores for this screener, but school
corporations and charter schools have the local control to set these numbers.

The data for the screener is based on the performance of the students in each grade within a
school; the performance will vary from grade-to-grade and school-to-school. The school will
then compile and rank, in order, the student’s score (combined time from Form A and Form B).
A school may also include total number of errors as a secondary factor when looking at students
A possible cut score for the student’s score (combined time from Form A and Form B) is any
score that falls at or below the 20 percentile is considered “at risk™.

A suggested cut score for the student’s score (combined time from Form A and Form B) is
any score that falls at or below the 30 percentile is considered “at some risk”.
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Question: How do I calculate the 20™ percentile?
Answer:

1) Calculate 10 percent of your students. (For example 10 percent of 25 = 2.5). You can find
this by multiplying by .1 or moving the decimal one place to the left.

2) Double this number to find the number of students in the bottom 20%. Round to the
nearest whole number if it is a decimal. (for example: 20 percent of 25 = 2.5x2 =5).

3) With your scores in order from slowest to fastest, count down the number of students you
calculated in step 2. These are your “at risk” students.

4) Using the number from step one, count that number of students (rounding as necessary)
to get your ““at some risk” students.

Example 1: I have 25 students listed in order from slowest to fastest. 10 percent is 2.5, so 20
percent is the first five students and 30% is the next three students.

Example 2: I have 150 students listed in order from slowest to fastest. 10 percent is 15, so 20
percent is 30. The first 30 students on my list are “at risk” and the next 15 are “at some risk”.

Example 3: I have 46 students listed in order from slowest to fastest. 10 percent is 4.6, so 20
percent is 9.2. In this case I would round down, and consider the first nine students “at risk” and
the next five (rounding up from 4.6) as my ‘““at some risk” group.

Student Score (total Total Errors from
Time in seconds Form A and B

Name Percentile Counting

Student F 93 2 1
Student G 29 3 30 percentile 2
Student H a8 1 3
| Siudent I 87 2
Student J a3 ]
Student K 79 |
Student L 78 5
Student M 17 5
Student N 72 2
Student O ! |
Student P 70 |
Student () 69 |
Student B 69 2
Student § 68 1
Student T 66 0
Student U 62 ]
Student V 61 ]
Student W 56 0
Student X 54 ]
|Student ¥ 43 ]
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Walkthrough of the Arkansas Rapid Automized Naming Screener
Also see the AR-RAN video on IDOE’s dyslexia website.

Practice Form:

When you are ready to administer the screener, place the practice form in front of the student.
DO NOT show the colors to the student. You may use an extra sheet of paper to cover the colors.
Read the directions aloud to the student once you have finished reading the directions aloud
reveal the colors to the students. Have the student read the colors. If the student has any
questions during the practice portion, you may answer the questions and/or model how to
respond for the students. Once the student has finished the practice test and does not have any
further questions, move on to Form A of the screener.

Form A:

Place Form A in front of the student. DO NOT show the student the color portion of the form.
You may use an extra sheet of paper to cover the colors. Read the written directions aloud to the
student. When you are ready to start administering the screener reveal the colors and prompt the
student to begin. Start the stopwatch when you tell the student to begin. Remember time is how
you will rank the students.

-Circle any INCORRECTLY named colors on the student score sheet.

- In order to eliminate guessing self-corrections are capped at one.

-Stop the timer when the student has finished naming the final color

-Record the time and number of errors in the area for Form A on the student scoring sheet.

-Discontinuation rule: If a student makes more than four (4) errors on Form A discontinue the
screener, this may be an indication that the student is “at risk” for the characteristics of dyslexia
on this screener.

-Students that make more than four errors on Form A move to the bottom of the list of ranked
student scores for this screener.

Form B:

-Place Form B in front of the student. DO NOT show the student the color portion of the form.
You may use an extra sheet of paper to cover the colors. Read the written directions aloud to the
student. When you are ready to start administering the screener reveal the colors and prompt the
student to begin. Start the stopwatch when you tell the student to begin. Remember time is how
you will rank the students.

-Circle any INCORRECTLY named colors on the student score sheet.

-In order to eliminate guessing self-corrections are capped at one.

-Stop the timer when the student has finished naming the final color

-Record the time and number of errors in the area for Form B on the student scoring sheet.
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Finally, combine times and total number of errors from both forms and record these numbers at
the bottom of the scoring sheet in the area indicated.
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Criteria for Dyslexia Screeners

The IDOE-approved screeners for dyslexia require adherence to the Senate Enrolled Act No. 217 criteria as well as scientific
standards for assessments. The list below describes the criteria used by IDOE in approving screeners. Should a corporation or charter
school wish to use a screener that is not approved by IDOE, it must describe how the screener meets the criteria listed below prior to
approval by the IDOE. These will be reviewed on a yearly basis.

Scientific Standards

Senate Enrolled Act No. 217
for Assessments

Universal Screener

Includes (and is utilized as is developmentally appropriate for the student) measurement of:

o Phonological and phonemic awareness

o Sound symbol recognition

o Alphabet knowledge

o Decoding skills

o Rapid naming skills o Validity

o Encoding skills [Chapter 2, Sec. 2.]. o Reliability

Level I Screener o Appropriate

For students determined at-risk or at some risk for dyslexia after completing universal screener length of time

Must include same components as Universal Screener [Chapter 2, Sec. 3.]. to administer

Level II Screener

Must include same components as Universal Screener
Must be assessed consistent with the Indiana dyslexia resource guide described in IC 20-35.5-7-2
[Chapter 2, Sec. 4. (a)(b)].
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Level I Dyslexia Screening
REVISED 6.19

A Level I Dyslexia Screener provides additional information about a student that receives
an “at some risk” or “at risk” result from the Universal Screener. The Level | Dyslexia Screening
of a student shall perform with fidelity and include the components listed under 1C 20-35.5-1 (b)
The level | Dyslexia Screening process shall include documentation of the components of
literacy to include but not limited to the following:

1. Phonological and phonemic awareness;

Sound symbol recognition;

. Alphabet knowledge;

2
3
4. Decoding skills;
5. Rapid naming; and
6

Encoding skills

Process of Using the Level I Dyslexia Screener

The Level | Dyslexia Screening means a process, as determined by the school
corporation or charter school, for gathering additional information to determine if characteristics
of dyslexia are present.

This process may include data from the Level 1 Screener. Schools may find it helpful to
gather additional information that includes other progress monitoring data, work samples,
formative literacy assessment data, and additional age and developmentally appropriate dyslexia
screening tools for the six areas. The determination of existing characteristics of dyslexia should
be based on multiple sources of data.

The Level | Dyslexia Screener shall be used to gather additional information that will
help the school team discriminate areas that need intervention and starts the process of gathering
more data. The level | screeners are considered an informal diagnostic assessment that can also
be used as part of progress monitoring.

Data from the universal screener and/or classroom work samples may be used in the

decision process for the subset areas of: alphabet knowledge, rapid naming, and encoding.

115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204 89
317.232.6610 = www.doe.ingov



Indiana et e
Superintendent of Public Instruction

DEPARTMENT OF EDUCATION Wﬂéﬂff @eﬁim forr Student Succedd

Process of Gaining Information from a Level | Screener

A school-based decision making team will review the student records and progress,
looking for patterns, indicators, if specific areas for assistance and areas of strength to build on.
Prior to implementing any screener, the team informs the parents and obtains consents.

This team may be comprised of the authorized reading specialist with training in
dyslexia, the EL teacher or program administrator, the special education teacher, special
education director, the classroom teacher, and other staff that may be helpful in the decision the
making process including school psychologists and/or diagnosticians.

If a student’s performance on a Level | Dyslexia Screening indicates a need for dyslexia
intervention services, the student’s parent or legal guardian shall be:

(1) Notified of the results of the dyslexia evaluation; and

(2) Provided with information and resource material, that cover the following topics:

(A) The characteristics of dyslexia;

(B) Appropriate classroom interventions and accommodations for students with dyslexia; and

(C) States that the parent may elect to have the student receive an educational evaluation by the
school (Chapter 3 Section 1).
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Table 2: List of Approved Level | Screeners
REVISED 6.19
This list of Level | Dyslexia Screening tools is to be used as a resource for school corporations

and charter schools to determine which screener or screeners provide the most beneficial data for
each subcomponent of literacy at each grade level. The Indiana Department of Education (IDOE)
vetted and approved the list of screeners. IDOE is not endorsing any of the screeners. This is the
list of approved screeners, and is not an all-inclusive list of screeners that IDOE received. Should
a corporation or charter school wish to use a screener that is not approved by IDOE, it must
describe how the screener meets the criteria listed below prior to approval by IDOE. These will
be reviewed on a quarterly basis during the 2018-2019 school year, and on a yearly basis after
that.

Level | Screeners

Required Component Possible Screener Tools

Phonological and Phonemic 95% Group Phonological Awareness Screener for Intervention (PASI)
Awareness (K-6)

DIBELS DeeP: Phonemic Awareness (K-5)

CORE Literacy Library: Multiple Measures: Assessing Reading:
Phonological Segmentation, Phoneme Segmentation, AND Phoneme
Deletion Tests (K-12)

Houghton Mifflin Harcourt iRead-Phonemic Awareness (K-8)
Phonological Awareness Screening Test (PAST) (Prek-Adult)

Phonological Awareness Skills Screener (PASS)
(K-2 + struggling learners)

Next Steps in Guided Reading Assessment: Phonological and
Phonemic Awareness (K-2)

MA Rooney Quick Phonics Screener (QPS): Phonemic Awareness
(K-12)

MindPlay-Phonemic Awareness Screener (K-12)

NWEA Skills Checklist: Phonemic Awareness Manipulation of Sounds
(K-12) (Assigned based on need, not grade)

PALS: K-Rhyme, Beginning Sound Awareness (K)
PALS Plus: Blending, Sound to Letter (1-8)
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Alphabet Knowledge

Alphabet knowledge is component with mastery level

Use errors from initial screener

May use:

Houghton Mifflin Harcourt iRead-Letter-Word Identification (K-8)
MA Rooney Quick Phonics Screener (QPS): Alphabet subset (K-12)
PALS K: Alphabet Knowledge (K)

PALS Plus: Alphabet Knowledge (1-8)

Sound Symbol Recognition

95% Group Phonics Screener for Intervention (PSI) (1-12)
DIBELS DeeP: Phonics (K-5)

CORE Literacy Library: Multiple Measures Assessing Reading: Letter
Sounds: Consonant, long VVowels, and Short Vowels (K-12)

College Station TX, Texas A&M: Quick Phonics Screener (K-6)
Scholastic: CORE Phonics Survey (K-8)

Gallistel-Ellis Test of Coding Skills (K-12)

Houghton Mifflin Harcourt iRead-Word Attack (K-8)

Houghton Mifflin-Phonics/Decoding Screening Test (1-6)

MA Rooney Quick Phonics Screener (QPS): Auditory Drill, Writing
Portion (K-12)

MindPlay: Phonemic Awareness Screener (K-12)
Next Steps in Guided Reading Assessment: Sound Knowledge (K-2)

NWEA Skills Checklist-Phonics: Both Syllable Types Checklists
(Vowel, digraphs/Dipthongs, CVC, CVCe, R-controlled) (K-12) (Assigned
based on need, not grade)

PALS K: Letter Sounds, Spelling (K)
PALS Plus: Letter Sounds, Spelling (1-8)
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Decoding Skills DIBELS Deep: Fluency (K-5)

CORE Literacy Library: Multiple Measures Assessing Reading:
Reading and Decoding ALL Parts (K-12)

Gallistel-Ellis Test of Coding Skills (K-12)

Houghton Mifflin Harcourt iRead-Word Attack (K-8)

MA Rooney Quick Phonics Screener (QPS): Word List (K-12)
MindPlay: Fluency Screener (K-8)

Next Steps in Guided Reading Assessment: Grade level Reading
Record: No Comprehension (K-2)

NWEA Skills Checklist: Other Decoding Checklists (Spelling
Patterns/Word Families, Multi-Syllable Words, Affixes, Open/C+le)
(K-12) (Assigned based on need, not grade)

Reading Good Reading Diagnostic Survey (4-12)

Really Great Reading: Diagnostic Decoding Surveys (1-12)
PALS K: Concept of Word (K)

PALS Plus: Passage Reading (1-8)

Rapid Naming Use errors from initial screener
May Use:
Rapid Automatic Naming (RAN) and Rapid Alternating Stimulus
(RAS) (Use different trial from universal screener) (K-12)
mClass with DIBELS Next AND 8™ Edition: Rapid Automized
Naming (K-3)

Encoding Use unedited writing samples or dictated spelling
May Use:
MA Rooney Quick Phonics Screener (QPS): Spelling Pattern-Based
Words (K-12)
mClass with DIBELS Next AND 8" Edition: Encoding (K-3)
Next Steps in Guided Reading Assessment: Developmental Word
Knowledge, by Grade (K-2)
PALS K: Spelling (K)
PALS Plus: Spelling Inventory (1-8)
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Level Il Dyslexia Screening
REVISED 6.19
The Level Il Dyslexia Screening provides additional information for identifying a
pattern of strengths and weakness in some or all of the six subset areas associated with the
characteristics of dyslexia. Level 11 screeners also further help school staff determine to what
degree a student is “at risk” and “at some risk” for characteristics of dyslexia using norm-
referenced, diagnostic assessment. Specific skills tested include phonological and phonemic
awareness, rapid naming, word reading, decoding, fluency, and spelling.
When reporting results of norm-referenced tests, standard scores should be used. The data
from these assessments can be used as a baseline for intervention and used to show
student growth. For all assessments, individual subset scores should be used rather than
composite or cluster scores. For example, consider the Elison and Blending subtest scores
on the CTOPP-2 rather than the phonological composite score.
In addition to the Level Il screener data, schools may find it helpful to gather additional
information that includes other progress monitoring data, work samples, formative
literacy assessment data, and additional age and grade appropriate dyslexia screening
tools in the six subset areas. The determination of the characteristics of dyslexia should

be based on multiple sources of data.

Process of Gaining Information from a Level Il Screener

A school-based team will review the student records and progress monitoring
data. The team will look for patterns, indicators, of specific areas of strength and need.
This team may be comprised of the authorized reading specialist with training in
dyslexia, the EL teacher or program administrator, the special education teacher, special
education director, the classroom teacher, and other staff that may be helpful in the
decision the making process including school psychologists and/or diagnosticians. Prior

to implementing any screener, the team informs the parents and obtains consents.
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If a student’s performance on a Level Il Dyslexia Screening indicates a need for
dyslexia intervention services, the student’s parent or legal guardian shall be:
(3) Notified of the results of the dyslexia evaluation; and
(4) Provided with information and resource material, that cover the following topics:
(A) The characteristics of dyslexia;
(B) Appropriate classroom interventions and accommodations for students with
dyslexia; and
(C) States that the parent may elect to have the student receive an educational
evaluation by the school (Chapter 3 Section 1).
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Table 3: List of Approved Level Il Screeners

Level Il Screeners
REVISED 6.19

Phonological and Phonemic Awareness

o Feifer Assessment of Reading (FAR)- All Phonological Subsets (Completed and
Scored Individually)

e Test of Phonemic Awareness-2 (TOPA-2)

e Comprehensive Test of Phonological Processing, 2nd Edition (CTOPP-2)-
Phonological Awareness Composite-Elision, Blending Words and Phoneme Isolation
or Sound Matching subtests make up this composite

e Developmental Reading Assessment 2" Edition (DRA-2)-Word Analysis

e Phonological Awareness Test (PAT-2)-Phonics-First six subsets

e Phonological Awareness Test (PAT-3)-Phonics-First six subsets

e Brigance CIBS II-Word Analysis

e Wechsler Individual Achievement Test-3rd edition (WIAT-I11) -Early Reading Skills

e Kaufman Test of Educational Achievement (KTEA-3)-Phonological Processing

e A Language Processing Skills Assessment (TAPS-4)-Phonological Processing
Composite

e Test of Integrated Language and Literacy Skills (TILLS)-Phonological and
Phonemic Awareness

e Woodcock Reading Mastery Test I1l (WRMT-I111)-Phonological Awareness

e Woodcock-Johnson Test of Oral Language-4" Edition (WJ-1V)-Segmentation and
Sound Blending

« Differential Ability Scales-2" Edition (DAS-2) Phonological Processing
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Rapid Naming

e Comprehensive Test of Phonological Processing, 2nd Edition (CTOPP-2)-Rapid Naming
Composite

o Feifer Assessment of Reading (FAR)-Object Naming and Letter Naming

e Kaufman Test of Educational Achievement (KTEA-3)-Rapid Automatized Naming, Letter
Naming Facility, Object Naming Facility (Scored Individually)

e Woodcock Johnson Mastery Test (WRMT-I11)-Rapid Automatic Naming

e Woodcock Johnson (WJ-1V)-Tests of Oral Language-Rapid Picture Naming

e Rapid Automatic Naming (RAN) and Rapid Alternating Stimulus (RAS)
(Use different trial from universal and level I)

e Wechsler Intelligence Scale for Children-Fifth Edition (WISC-V) Naming Speed/Naming
Speed Literacy

e Differential Ability Scales-2" Edition (DAS-2) Rapid Naming

Letter Knowledge
e Phonological Awareness Test (PAT-2)-Graphemes
e Woodcock Johnson Mastery Test (WRMT-I11)-Letter Identification
e Woodcock-Johnson Tests of Achievement-4th edition (WJ-1V Ach)-Spelling of Sounds
(Phoneme knowledge)
e Word Identification and Spelling (WIST)-Sound-Symbol Knowledge
e Test of Integrated Language and Literacy Skills (TILLS)-Phonics
e Kaufman Test of Educational Achievement (KTEA-3) Letter Naming Facility
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Decoding

o Feifer Assessment of Reading (FAR)- Nonsense Word Decoding and Isolated Word
Reading Fluency (Completed and Scored Individually)

e Kaufman Test of Educational Achievement (KTEA-3)-Nonsense Word Decoding

e Kaufman Test of Educational Achievement (KTEA-3)-Decoding Fluency

e Phonological Awareness Test (PAT-2)-Decoding

e Phonological Awareness Test (PAT-3)-Decoding

e Wechsler Individual Achievement Test-3rd edition (WIAT-111)-Pseudoword
Decoding

e Woodcock Johnson (WJ-1V Ach)-Word Attack

e Woodcock Johnson Mastery Test Revised (WRMT-R)-Word Attack

e Woodcock Johnson Mastery Test three (WRMT-111)-Word Attack

Word Recognition
e Kaufman Test of Educational Achievement (KTEA-3)-Letter-Word Recognition
e Welsher Individual Achievement Test (WIAT-III)-Word Reading
e Wide Range Achievement Test (WRAT-4)-Reading
e Word Identification and Spelling (WIST)-Word Identification
e Woodcock Johnson Mastery Test (WRMT-111)-Word Identification
e Woodcock Johnson Mastery Test Revised (WRMT-R)-Word Identification

e Brigance CIBS I1-Word Recognition
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Fluency

e Grey Oral Reading Fluency (GORT-5)-Accuracy Score and or Rate Score

e Developmental Reading Assessment (DRA 2)-Reading Fluency

e Feifer Assessment of Reading (FAR)-Oral Reading Fluency and Verbal Fluency
(Completed and Scored Individually)

e Kaufman Test of Educational Achievement (KTEA-3)- Word Recognition Fluency

e Woodcock Johnson Mastery Test (WRMT-I111)-Word Attack

e Woodcock Johnson (WJ-1V Ach)-Oral Reading Fluency, Sentence Reading Fluency

e Woodcock Johnson Mastery Test Revised (WRMT-I11)-Oral Reading Fluency

e Woodcock Johnson Mastery Test Revised (WRMT-R)-Oral Reading Fluency

e Brigance CIBS 11-Oral Reading

e Test of Integrated Language and Literacy Skills (TILLS)-Written Discourse

e Test of Word Reading Efficiency-2" Edition (TOWRE-2)-Sight Word Efficiency,
Phonemic Decoding Efficiency, and Total Word Reading Efficiency

e Wechsler Individual Achievement Test (WIAT-I111) Oral Reading Fluency

Spelling
e Kaufman Test of Educational Achievement (KTEA-3)-Spelling, Orthographic,
Processing Cluster - Spelling, Letter Naming Facility, and Word Recognition Fluency
e Test of Written Spelling-5th edition (TWS-5)-Spelling
e Welsher Individual Achievement Test (WIAT-111)-Spelling-
e Woodcock Johnson (WJ-1V Ach)-Spelling and Spelling of Sounds
(spelling nonsense words)
e Wide Range Achievement Test (WRAT-4)-Spelling
e Word Identification and Spelling (WIST)-Spelling
e Brigance CIBS I11-Spelling
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Written Expression
e Kaufman Test of Educational Achievement (KTEA-3)-Written Expression
e Test of Written Language (TOWL-3)-Overall Writing Quotient
e Test of Early Written Language (TEWL)- Overall Writing Quotient
e Welsher Individual Achievement Test (WIAT-111)-Written Expression
e Woodcock Johnson (WJ-1V Ach)-Writing Samples

This list of Level Il Dyslexia Screening Tools is to be used as a resource for school
corporations and charter schools to determine which screener or screeners will provide
the most beneficial data for each subcomponent of literacy at each grade level. The
Indiana Department of Education (IDOE) is in no way endorsing any of the screeners.

This is the list of approved screeners. It is not all-inclusive.
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Dr. Jennifer McCormick
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REVISED 1/2019

Certifying Cost
.. Online or In Hours of Hours of .
Organization ! urs ur Body IR Contact Information Notes
Person Training Practicum | (notrequired | unlessotherwise
for SEA 217) noted)
Part of
15 coll undergrad.
L In Person: On crecdoitfif pmgramngiEc;”g; Dr. Katy Sample Training designed
Anderson Unlver5|t.y campus in 60 NA c.onté.Ct or kjsample@anderson.edu primarily for
www.anderson.edu/education 225 contact info; in service .
Anderson, IN h teacher 765-617-8508 preservice teachers
ours
program not yet
available
In Person: 100, observed Kim Haughee Must have a
B.E.A.R Rgading Center South Bend, IN 50 10.time§. IMSLEC $3.800 kimh@bearreadingcenter. bachelor's degree to
Bearreadingcenter.org Wil travel Working with 2 org be trained at the
students 574-288-0067 center
IMSLEC In Person:
IDA; $1,295* Certification
inspri ot Graduate , Cara Martin available: Requires
WWWBt:I'aaIiT’ISSprrI;g com " Zi:?r?g > 30 ?c?:gnha;ul:f Credits O]_n(ljlg5e* partnerships@brainspring.com Level Il and
' PrIng. available f’ln’dudes 1-844-680-7094 Supervised
(additional | teacher/student Practicum
fee) materials
Mix: One class is
580
. . online and in . . > .per Deborah Corpus, Ed.D
Butler University Nine credit credit, 9
! person, 2 classes 30-40 NA L dcorpus@butler.edu
Butler.edu/education . hours credits is
on campus in 5 317-940-8442
person $5,220
Children’s Dyslexia np ' 100 total Julie Bohannon
Center n Ferson: 50 lecture includes IMSLEC $1,200 directorcdcoi@gmail.com
. Indianapolis, IN working with 2
Cdcoi.org students 317-262-3115
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Certifying Cost
- Online or In Hours of Hours of .
Organization .. . Body (per person Contact Information Notes
Person Training Practicum | (notrequired | unlessotherwise
for SEA 217) noted)
Dyslexia Institute of In Person: Bill Herman
Indiana Indianapolis, IN 40 10 NA $1,800 bherman@diin.org
https://www.diin.org or on site 317-222-6635
In Person: At
Fortune Academy Fortune s 100_ g Janet George 2 options for course
https://www.thefort Acad i 60 upervise AOGPE $2,500 317-377-0544 work. Contact for
ps://www.thefortune cademy orin Over 8
academy.org requested months jgeorge@fortuneacademy.org more information
School district
Intro course: 60 $3,200
. (60 lessons ,
Geller Educational Depends on 25hr/4 days : Marsha A. Geller, M.Ed
PLUS 8 over 9 months) (multiple corps Call for more detailed
Resources, Inc. number of monthly plus 5 online NA may shareto | marsha@slantsystem.com formation
www.slantsystem.com participants seminars: 3 coaching reach 25 person 847-821-9609
h -h sessions) discount)
our eac
Optional 12
month
30 online upon Contact IMSE,
Institute for Multi- In Person: Any Upon completion of varies based on Teresa Garretson
Sensory Education Region of completion of ;c;:;ij;d NA travel, month of teresa@orton-
https://www.orton- Indiana training, the use | - uoo o ould training, and gillingham.com
gillingham.com/ of IMSE be certified to nurr.1t.>er of 800-646-9788 x 210
methodology | taach the IMSE participants
with students Orton-Gillingham
methodology
with students
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Certifying Cost
- Online or In Hours of Hours of .
Organization .. . Body (per person Contact Information Notes
Person Training Practicum | (notrequired | unlessotherwise
for SEA 217) noted)
51700 e
Joellyn Hartley Dyslexia Southeast.ern - 25-30 15 dvslexia person PLUS Joellyn Hartley
Consulting region of F')Rt;ulcst'?:r s'imuTation NA $800 for joellyn@joellynhartley.com
JoellynHartley.com Indiana, but can | Barton Reading materials PLUS 765-969-3669
travel training travel costs
Option for Kendore 1,050 .
) 24 video Teacher > . Jennifer Hasser M.Ed : .
K . In Person: . ) atTE! optional . Provides ongoing
endore Learning across the (in person4 | observation Certification video Jennifer.Hasser@Kendore sUbDOrt via bhone
KendorelLearning.com state or online days, on line | and feedback with observation Learning.com eFr)npaiI and F\)/ideo !
7-10 days) (15 sessions) addlltlfmal 770-752-1724 ,
$350 training S350
Kindergarten Kindergarten:
$56
In Person: O.nl.y Ann C. Puckett-Harpold -
Primarily serve Training: Reading AnnP- Additional resources
| ! sl g | HOWsanytowtonory | 1 O1on S
but may travel tol There is no All (I')]ther 317-571-2960 P need to be Y
MA Rooney Foundation other areas if Readin practicum, but Teachers in
g . . ) ) urchased.
http://www.marooneyfounda | there are sufficient Specialist performance NA first grade and As a ph}lanthroplc non-profit P
tion.org/professional- participants pecialiss assessments are Higher: $73 organization, we are able to offer
.Iearnin 250x There are sonlﬂe and All Other required. ’ this training in-kind because of the These resources are
g-asp . Teachers in generosity of the M. A. Rooney embedded in the free
online . PLUS Travel Family Foundation.
components to first grade costs may lesson plans that the
fulfill the state and Higher: incur. discuss We have provided high quality M. A. Rooney
Reading Specialist 30 Hours / 'tf'1 M. A training throughout the state to Foundation provides
requirements (5 days) wi A hundreds of teachers.
Rooney
Foundation
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Certifying o
. Online or In Hours of Hours of B .
Organization . . BOdV_ (per person unless Contact Information Notes
Person Training Practicum | (notrequired | i viice noted)
for SEA 217)
Two phases
In Person: re uireZ' Sprin
Marian University Indianapolis, IN 20 required, | Marian will ind g +oPring,
) . Cindy Farren Summer
https://marian.edu/educators- campus PLUS 40 optional 40 | offer online $2,500 . i .
college in own sc_hool vailable CEU cfarren@marian.edu Fall is practicum, but
district 317-955-6796 optional
. . Practicum must be able
Online and in- Practicum 1: In Person: Caren Karlage to tutor a student at
Mayerson Academy person: serves 45 48 IMSLEC $1,849 Karlage.caren@mayerson least 4x a week for 25
Mayersonacademy.org greater Practicum 2: Online: academy.org minUt.es or 2x a week for
Cincinnati area 105 $2,400 513-475-4145 45 minutes to complete
16 lessons
Karen Nasseri
Online and n-
Oakland City University person:‘ 40 No practicum, or 1-812-749-1232 Training Off'ered t?
https://www.oak.edu/academics/ | Oakland City Online:20 but performance NA $2.400 or educators with valid
school-education/dyslexia- Campus or In Person: 20 assess_med”t ’ Administrative In Indiana teaching
training-ocu Plainfield, IN ' reaste istant: license
Assistant:
Campus hhumpherys@oak.edu
Online: $595
Optional: 108 aiznrreiillsvt:rz In-Person:
. In-Person: ho.ur Graduate $895 Marisa Bernard Practicum extension
Ortc?n Gillingham Online or 30 e)if::;g:?or Professional (30 person | ogonlineacademy@gmail. | requires successful
Online Academy in-person Online: Development | minimum) com completion of the
Ortongillinghamonlineacademy.com . Orton Credit Hours
ongoing -~ 765-635-9820 level 1 course.
Gillingham ($55 per
certification credit hour) $1,495
Practicum
extension
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Certifying
e Online or In Hours of Hours of Body Cost .
Organization L . i (per person unless Contact Information Notes
Person Training Practicum (not required | i, orvise noted)
for SEA 217)
Graduate | Basic: $750 8 hour advanced
In-Person level credit | Groups of 4 course is available
o Any region of hours or more cost Elenn Steinberg upon s.uccessful.
Orton-Gllll'ngham Indiana 20 available is $720 ElennSteinberg@OrtonGill | completion of basic
.Ir)ternatlona.l (classes no larger through Advanced: inghamlinternational.org course
OrtonGillinghaminternational.org
than 30 people) Adams $275 Groups 720-937-8242
State of 4 or more Contact for school
- . district cost (no outside
University $255 participants)
Online and in-
person 40 face-to- NO.rTTOre thar.1 20
.. participants will be
(HTarranlrr]r:r(;id ofSCT 51600, q enrolled in each training
. . 10 Online i Rita Brusca-Vega, Ed.D
Purdue University Campus) 5 $300 d'lscount g group
Northwest Districts may Part 1: 19.5 Supervised NA for five or vegar@pnw.edu
request onsite Part 2: 5 p more teachers 218_989_2568 Part 1 of 3 scheduled for
training for Part 3: 13 from 1 district Su.mmer.. Part 4,
additional travel Part 4: 12.5 practicum, is schedule
fees for early fall
S420 PLUS
$50 for
manual
Teaching Basics $6,000 per Dr. Roxie Sporleder
g Online 30 - NA school  (15- | teachingbasics@mcn.net

www.roxiereading.com

25 participants)

$6,00 plus
$200 over 25
(26-50
participants)
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on I y ] Y . Certifying Cost
Organization niine orin ours o ours o Body AB=IEREEY Contact Information Notes
Person Training Practicum | (notrequired | unlessotherwise
for SEA 217) noted)
Wilson Contact Wilson
Language Language Training
Traini £  orici
Wilson Language 105 Minimum of raining $2 949 plus Paul Tortolani o\rNe”xsaocn E(ralacl:lr:ﬁ on
Training Online and In For WRS 65 hours for y P 508-368-6637 8
k Graduate $738 for . System Level |
https://www.wilsonlanguage. Person level | WRS Level | . . ptortolani@wilson P
P e credits materials Certification-
com Certification | Certification . language.com .
available Cost varies based on
(additional individual and
fee) cohort pricing.

Note: School Corporations and charter schools are NOT required to submit a waiver to the Indiana State Superintendent of Public Instruction if their
candidate is enrolled in an approved training program at the start of the 2019-2020 school year.

Per Chapter 6 Section 3 of Senate Enrolled Act 217 School Corporations or charter schools may petition the state superintendent of public instruction
for a waiver necessary to hire an individual that does not meet the training requirements of successfully completing an authorized dyslexia training
program. These waivers may be granted if: 1) the individual is unable to successfully complete an authorized dyslexia training program or 2) an
authorized reading specialist trained in dyslexia leave the specialist’s position with the school corporation or charter school and the school
corporation or charter school is not able to timely employ or designated another authorized reading specialist trained in dyslexia.

These waivers may be granted for a period to exceed one (1) year.
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Training Program FAQ’s

Question: What might the job “authorized reading specialist trained in dyslexia” look like?

Answer: As a general guide, the authorized reading specialist trained in dyslexia may work with all students in all grade levels. More narrowly this
person will lead dyslexia work in their school corporation or charter school. This person may also work with teachers as a resource to provide
information on dyslexia and guidance on interventions, identification, and screening of students. Ultimately, it is up to the discretion of the school
corporation or charter school as how this person will serve their school corporation and charter school

Question: Does each school corporation or charter school need more than one “authorized reading specialist trained in dyslexia”?
Answer: Each school corporation, regardless of size, is required to have one employee who has successfully completed an IDOE approved dyslexia
training course.

Question: Do I need to hire a new employee for this position?

Answer: School corporations or charter schools may choose to have a current employee complete the IDOE approved dyslexia program. If the
school corporation or charter schools do not feel that a current employee will meet the requirements or are creating this as a new position, school
may hire a new employee. This decision is left up to the school.

Question: Is the employee who is the “authorized reading specialist trained in dyslexia” able to have multiple roles?
Answer: Yes. It is up to the school corporation as to the different roles and responsibilities this employee will handle. This employee may be a
current teacher or district level position.

Question: What certification or licensure does the “authorized reading specialist trained in dyslexia” need?
Answer: Any employee who will be the “authorized reading specialist trained in dyslexia” is NOT required to have any previous licensure or
endorsements. This employee must successfully complete an IDOE approved dyslexia training program.

Question: What if [ have already completed an approved training program?

Answer: If you have successfully completed an approved training program between June 20T0-November 2018 your successful completion of an
approved training program WILL count towards being considered an “authorized reading specialist trained in dyslexia”. It is the responsibility of
the person who has successfully completed an approved program to provide evidence to the school corporation or charter school.

Question: My school is part of a co-op. Can my co-op share an authorized reading specialist trained in dyslexia”?

Answer: Yes! Schools part of a co-op can share this person. Senate Enrolled Act 217 states “A school corporation or a charter school may enter into
an agreement with a service provider or another school corporation to obtain or share services provided by an authorized reading specialist trained
in dyslexia.”
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Question: I am a trainer for an IDOE approved training program. Do I have to take my own training to be considered” an authorized reading
specialist trained in dyslexia” so I can work with a school corporation or charter school?

Answer: If you are a trainer for an IDOE approved dyslexia training program, you DO NOT have to successfully complete an IDOE approved
training program. School corporations and charter schools may enter into an agreement with approved training program group to serve as a service
provider and provide the services of an “authorized reading specialist trained in dyslexia” to the school corporation or charter school.
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Application for Authorized Reading Specialist Trained in Dyslexia

Waiver Based On Previous Training and Work Experience

Directions: Please send completed applications and supporting documents to jrisch1@doe.in.gov.

Applications will be review and decisions returned within 40 business of receiving the documents.

Contact Information

Name of applicant:

Contact email:

Contact phone number:

School Corporation, charter school, educational co-op, or service provider for whom you are

employed:

Current job title:

Training Information

Group who provided your initial training:

Date of initial systematic, explicit, multi-sensory dyslexia training: (month/year)
(Note: this approval form is for those who received training outside the 6/2010-11/2018 approval window and does
NOT include those who are currently enrolled in or scheduled to attend an upcoming IDOE approved dyslexia
training program)

Total length of training (in hours including practicum)
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Is the training group an IDOE approved training group for SEA 217?  Yes / No
(Please see the list of approved training programs on the IDOE dyslexia websitd)

Are you seeking approval of your prior experience to serve as the school corporation or charter

school’s “authorized reading specialist trained in dyslexia?” Yes / No

Do you currently provide systematic, explicit, multi-sensory instruction to student?

Yes / No

Work Experience

How long have you provided this type of instruction?

List the grade(s) to whom you provided this instruction:

Provide descriptions and examples of your work providing systematic explicit multi-sensory
instruction.
(500 word max in attached word document or resume)

Signature of Superintendent or designated person verifying the attached information is true.
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Authorized Reading Specialist Trained In Dyslexia Waiver

Chapter 6 Section 1 of Senate Enrolled Act 217 states that a school corporation or charter school
may petition to hire an individual that does not meet the training requirements established by the
Indiana Department of Education (IDOE) for the authorized reading specialist trained in
dyslexia.

Upon approval by IDOE, waivers may be granted for up to, but will not exceed, one academic
year.

Directions: Please send completed applications and supporting documents to
jrischl@doe.in.gov. Applications will be reviewed and decisions returned within 20 business
days of receiving the document.

Contact Information

Name of applicant:

Contact email:

Contact phone number:

School corporation, charter school, educational co-op, or service provider for whom you are

employed:
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Choose Reason for Seeking a Waiver:

[ ] The individual chosen by the school corporation or charter schools was unable to meet
the training requirements to become an authorized reading specialist trained in dyslexia
within the required time period. The time period denotes prior to or during the 2019-2020
academic year.

Name the training program that the authorized reading specialist trained in dyslexia was
unable to meet the requirements for:

Justify this reasoning (500 word max in attached word document):

[ | The authorized reading specialist trained in dyslexia left the position with the school
corporation or charter school and the school corporation or charter school is NOT able to
employ or designate another authorized reading specialist trained in dyslexia in a timely
manner.

Justify this reasoning (500 word max in attached word document):

|| other: justify this reasoning (500 word max in attached word document):

Time length of waiver requested:
(Length of waiver CANNOT exceed one year)

Signature of superintendent or designated person verifying the attached information is true.
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Accessing IDOE Moodle Using an
Enrolilment Key

Some Moodle sites used for training and collaboration allow self-enrollment with a one-time
enrollment key. If the site you want to access requires an enrollment key, you must get one from
the instructor in advance. If you know the enrollment key for your moodl|e you can go to
https://moodle.doe.in.gov, create a new account (if you don’t have one) and self-enroll.

1. You will be greeted with this screen. Note the box inthe | -
upper, right corner of the screen reading Login.

LLLLL

2. If you already have a Moodle account on our server,
please enter your username and password and skip to step
#8. Vi e i 0 epes s

Courses

3. If you do not have a Moodle account, please click the link
just below the Login button reading "Create new account"

Other

4. Fill in all the information requested. You are allowed to
create your own personal username and password. If the
username is already taken, you will be prompted by the
system to choose another username. A valid email address :
is required to create a new account on Moodle because many of the features (lost password
messages from the administrator) rely on an email address. You'll also be asked to confirm your
account via email.

April 2019 ‘

When you have filled in all the blanks and completed the security question click the "Create my
new account" button.

5. Read this screen carefully. You are being asked to go check your email to continue the
registration process. We do this for security reasons. This helps prevent people from signing-up
other people without their permission. Clicking the Continue button on this screen is not
necessary. If you do not receive a confirmation email, contact moodle support@doe.in.gov for
assistance within 24 hours of registering.

6. Read the email thoroughly and click the link within the email. If the link is not "clickable" copy it,
paste it into the location field of your web browser and hit "Enter" or “Return” on your keyboard.

7. When you click the link in the email, you should be sent back to our Moodle server. Click the link
that reads Courses or Home in the breadcrumb.

8.You'll see alist of Moodles offered by IDOE. You can scroll down to find your Moodle or you can
search for it using the box at the top of the page. Click the link for your Moodle.

115 W. Washington Street m South Tower, Suite 00 = Indianapelis, Indiana 46204 113
317.232.6610 = www.doe.ingov


https://moodle.doe.in.gov/
mailto:moodle_support@doe.in.gov

9. In order to control access to this Moodle, we have locked it with an enrollment key. You should
receive this from an IDOE staff member. Type the enrollment key in the box labeled “Enrollment
Key” then click “Enroll me”.

10. Next you should be enrolled in the specific Moodle and see it’s main page.
Congratulations!

You have created a new account on our server and you have successfully enrolled yourself in an
IDOE Moodle.
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Recommended Approaches for Effective Dyslexia Interventions

Indiana Senate Enrolled (SEA) 217 does not specifically name a type or brand of intervention. Chapter 4 section 1 of SEA 217 states that
if the findings from a student’s level 1 and/or level II screener indicate the need for dyslexia intervention services for the student, the
dyslexia intervention services may include the following items:

1) Explicit direction and instruction that is systematic, sequential, and cumulative.

2) Instruction that follows a logical plan of presenting the alphabetic principle that targets the specific needs of the student without
presuming prior skills or knowledge of the student.

3) Individualized instruction to meet the specific needs of the student.

4) The individualized instruction should be delivered in a setting that uses intensive, highly concentrated instruction methods and
materials that maximize student engagement.

5) Uses meaning based instruction that is directed at purposeful reading and writing.

6) Instruction that has an emphasis on comprehension and composition.

7) Instruction that incorporates the simultaneous use of two (2) or more sensory pathways during the presentation of instruction
student practice.

8) Other instructional methods as determined appropriate by the charter school or school corporation may be used.

It is also important to keep in mind that the dyslexia program should be research based and be offered in a setting that also teaches the five
(5) components of literacy.

Indiana Department of Education (IDOE) recommends that the intervention chosen by the school corporation or charter school include as
many of these items as possible. SEA 217 states that the Response to Intervention (RTI) model of tiered support and intervention be used.
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Example Intervention/ Instructional Programs

Orton-Gillingham Slant Reading Wilson Reading spell Links Barton Rea-dmg and
Program Name: System Program Spelling
Grades: K-12th 1st-12th 2nd-12th K-12th 1st-12th

Individual and Individual and Individual and Small Individual and

small group, and Small grou Small group (up to 6) Grou Small grou
Group size: large group group group tup P group
Explicit X X X X X
Systematic X X X X X
Sequent.lal and X X X X X
cumulative
Logical plan X X X X X
No presuming prior skill X X X X X
Individualized X X X X X
Purposeful rgadlng and X X X X X
writing practice
Emphasis on
comprehension and X X X X X
composition
Multisensory X X X X X

Y .
Other methods es; vary by - - - -
training
Additional Training Yes, training to Yes, large online .
Yes . . Yes, online Yes, contact program

Needed implement community

As a service to the field the IDOE is providing a chart with some of the intervention it is approaches. This is not an exhausted list. The
Indiana Department of Education does not endorse any program over another and it is the choice of the Local Education Agency.
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Dyslexia Intervention Program Check
There is no specific intervention or program school corporations or charter schools are expected
to use as part of their dyslexia intervention. This checklist is designed to help schools investigate
the fidelity of a dyslexia intervention program they are considering. Schools are not required to
purchase a program, and may create their own curriculum. This Program Check may serve as a
checklist to ensure skills are being taught.

Note: This document is adapted from the Arkansas Department of Education Dyslexia Resource
Guide published in December of 2017. The original document is entitled “Dyslexia Program

Review Form”.

Program: Author(s):
Date of Publication: Intended Age/Grade Range:
Length of Program: Group Size: Frequency/Duration of Sessions:

Information Sources:

School: Reviewer: Date:

Training Requirements: Training Cost:

Cost of Materials:

Principles of Instruction (How)

Checkmark each item included in the dyslexia intervention program

Explicit, Direct Instruction
'] Nothing assumed, everything is directly taught
Skill or strategy is made clear
Instruction may individualized to meet specific needs of a student
Instruction is given without presuming prior skills or knowledge of the student

(I I R O B I

Modeling, Guided practice, Corrective feedback, Independent Practice

Systematic, Sequential, Cumulative
"1 Lessons follow a logical order of the language
'] Program begins with easiest lessons, and progresses to more difficult lessons
71 New concept based on previously learned concept
71 Systematic review of previously taught skills to strengthen memory

ci’nn Street m Snuth Tnwer Suite AN B Indianannlic
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Multisensory
[l Teaching incorporates the simultaneous use of two (2) or more sensory pathways

during teacher presentation and student practice

Research-Based

"1 Instructional techniques are grounded in research

Instruction Size

1 Recommended size of small group

'] Intervention can be taught: 1:1  small group (size ) whole group (size )

Content (What)

Look for lessons that explicitly teach:
Checkmark each item included in the dyslexia intervention program

Phonological and Phonemic Awareness
(] Detect
Create

Identify

Segment
Blend

Manipulate sounds

O OoOgoOo o

Alphabetic Knowledge
71 Identify all lower and upper case letters

[1  Produce letter sounds

Graphophonemic Knowledge

'] Specific sequence of letter-sound introductions
Consonants
Vowels
Consonant digraphs, trigraphs
Vowel digraphs, trigraphs, quadrigraphs
Diphthongs

O Oo0O-d OO

Combinations

ai’nn Street m Snuth Tnwer Suite AN B Indianannlic i
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Structure of the English Language

"1 Syllable types
Closed

Open
Vowel-Consonant-¢
Vowel teams
Vowel r

Final Stable Syllables (Consonant__le)

[ O I O R O R O

Syllable Division Patterns
1 VCCV
1 VCV
1 VCCCV
A%

Morphology
(] Base words
0 Prefixes
[ Suffixes
[J Latin Roots
]

Greek Combining Forms

Linguistic Instruction

'] Language Form:
o Phonology (sounds)
o Morphology (meaning)

o Syntax (grammar)
"1 Language Content: Semantics (vocabulary)

"1 Language Use: Pragmatics (conversational rules)

Strategies for:

"1 Decoding

Word recognition
Comprehension
Encoding (spelling)

Fluency

O O OoQgfd

Rapid Naming

otnn Street B Sniith Tawer Sihite AN m  Indianannlic
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Other Information:

This document is adapted from the Arkansas Department of Education Dyslexia Resource Guide
published in December of 2017. The original document is entitled “Dyslexia Program Review
Form”.
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Parent documents in all languages are ordered as:

SEA 217 Overview and Process

Definition of Dyslexia

Characteristics of Dyslexia

Interventions and Instructional Approaches
Accommodations Explained

Example Accommodations

N N e
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317.232.64610 m www.doein,gov



Indiana imptdoe
‘ Superintendent of Public Instruction

DEPARTMENT OF EDUCATION Wonking Together for Student Success

Arabic
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Overview of Senate Enrolled Act 217 for Parents and Families

Beginning with the 2019-2020 school year, Indiana’s public and charter schools must meet
added requirements to identify, as early as possible, struggling readers who show risk factors for
dyslexia and then provide systematic, sequential, and multisensory instruction to meet their
needs.

All students in grades kindergarten through second grade will undergo universal screener to
check their skills in six different areas. These areas are: phonological and phonemic awareness
(ability to separate and change sounds in words), alphabet knowledge (name different letters),
sound symbol relationship (phonics), decoding (reading), rapid naming (quickly name common
objects), and encoding (spelling).

Students who fall below a set score, or benchmark on the universal screener will be found “at
risk” and “at some risk” for the characteristics of dyslexia and get extra help to learn these skills.

Schools will meet with families of the students who scored below benchmark to share the child’s
screener scores and seek parent permission to give another screener, a Level | Screener, which
will acquire information on the student’s skills and where to start the intervention.

Schools will also share information on the characteristics, interventions, and accommodations for
students at risk or at some risk for the characteristics of dyslexia. Schools will also share a
statement that parents may request a full educational evaluation. The Level 1 Screener is NOT a
special education screener and your child taking the Level | Screener DOES NOT mean your
child will be in special education. The Level | Screener will help the teacher figure out how to
better help your child learn to read. A full educational evaluation is what is used to see if a child
would be part of a special education program.

After the teacher gives your child a Level | Screener, the teacher and school will use the results
of the screener to give your child extra lessons in their area of need. These lessons will show new
and different ways of learning the skills needed to be a successful reader.

Throughout the year, schools will give parents updates on how your child is doing. The school
may also ask your permissions to give an additional screener, a Level Il Screener, so they can get
more information on the student’s progress and continue to track the student’s skills.

None of this extra help or instruction means your child is receiving special education support.

At any point during this process, parents or the school may request a full special education
evaluation to see if their child may qualify with a specific learning disability that is definitive of
dyslexia.
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Breakdown of the Definition of Dyslexia

The definition for dyslexia in Indiana law is as follows: “ ’Dyslexia’ means a specific learning
disability that: is neurological in origin and characterized by difficulties with accurate fluent
word recognition; and poor spelling and decoding abilities; typically results from a deficit in the
phonological component of language that is often unexpected in relation to other cognitive
abilities and the provision of effective classroom instruction; may include problems in reading
comprehension and reduced reading experience that can impede the growth of vocabulary and
background knowledge; and may require the provision of special education services after an
eligibility determination is made in accordance with 511 IAC 7-40.”

Part One: Dyslexia is distinguished from other learning disabilities due to weaknesses occurring
at the phonological level. A student who has a weakness at the phonological level has difficulty
manipulating units of oral language such as words, syllables, or individual sounds. One of the
more complex skills at the phonological level is being able to blend and segment individual
sounds. This is called phonemic awareness. An example of a phonemic awareness task is giving
a student three sounds to blend together such as c-a-t, the student produces the word cat. A
student with dyslexia may struggle with this task and produce the word cap instead of cat.
Students with dyslexia who have a significant weakness at the phonological level will have
difficulty acquiring basic foundational reading skills.

Part Two: Dyslexia is a Specific Learning Disability. This means the student struggles with
basic early reading and language problems. Dyslexia is neurobiological in nature and not due to
educational or environmental factors. Family history is one of the strongest risk factors for
struggling readers and developing the characteristics of dyslexia. Today, we have scientific
evidence supporting our understanding that dyslexia is caused by a difference in how the brain
processes phonological information.

Part Three: Dyslexia is characterized by difficulties with accurate and/or fluent word
recognition and by poor spelling and decoding abilities. In the classroom, students with dyslexia
may struggle with decoding or sounding out words, reading words accurately and fluently, and
developing basic spelling skills. These basic literacy skills typically develop in kindergarten
through second grade, but may remain a challenge for a student with dyslexia as they progress
through school.
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Part Four: These struggles typically result from a deficit in the phonological component of
language that is often unexpected in relation to other cognitive abilities, and the provision of
effective classroom instruction. Typically, the reading difficulties a student with the
characteristics of dyslexia experiences are not expected in relation to the strengths the student
demonstrates in other academic areas. For example, a student with dyslexia struggles with basic
reading skills, but may demonstrate average or above average academic ability in other subjects.
Additionally, the difficulties a student with dyslexia experiences are not expected given the
student has been provided the same effective classroom instruction as peers who are making
adequate grade level progress.

Part Five: Secondary consequences may include problems in reading comprehension and
reduced reading experience that can impede growth of vocabulary and background knowledge.
For the student with the characteristics of dyslexia, the inability to decode fluently and accurately
may impair the ability to comprehend text. Because of this challenge, the student with
characteristics of dyslexia who has not received appropriate intervention may read less, and
therefore have less opportunity to develop vocabulary, background knowledge, and less practice
at reading to comprehend.
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Indicators of Struggling Readers or “At Risk” or “At Some Risk” for the
Characteristics of Dyslexia

It is important to note that students with characteristics of dyslexia are not the same. While
students often share common characteristics, the severity of the characteristics of the disability
will vary greatly among individuals.

According to most experts, the characteristics of dyslexia manifest differently from childhood to
adulthood. Someone does NOT need to exhibit all the characteristics listed below to be
considered a struggling reader or “at risk” or “at some risk” for the characteristics for dyslexia.

Indicators and Characteristics of Dyslexia in Preschool

In preschool, children with dyslexia may exhibit some common characteristics, which include,
but are not limited to: delayed speech, slow vocabulary growth, inconsistent memory for words,
lists or directions, mispronunciation of words and names, poor letter-sound recall, and difficulty
learning the alphabet letter names, forms, and sounds.

Indicators and Characteristics of Dyslexia in Kindergarten and First Grade

Children with dyslexia in kindergarten and first grade may demonstrate difficulty with
developing basic foundational reading skills which may include, but are not limited to:
producing rhyming words, identifying and manipulating the individual speech sounds in spoken
words (phonemic awareness), remembering the names of letters and recalling them quickly,
recalling the sounds the letters represent, recognizing common words by sight, and using the
sounds of letters to spell so words can be recognized by the teacher.

As “typically developing readers” in the classroom context, students with dyslexia may progress
more slowly and continue to struggle. It is not uncommon for students who struggle at this age
to recognize their weaknesses with reading and begin to develop anxiety or try to avoid reading
altogether.

Indicators and Characteristics of Dyslexia in Second and Third Grade

During second and third grade, students with characteristics of dyslexia may have learned some
skills, but they typically continue to demonstrate difficulties with reading, writing, and spelling.
These students may still struggle with the skills listed above. Additionally, identifying sight
words automatically continues to be problematic as well as sounding out or decoding words.
Spelling may be affected with sounds omitted, letters used incorrectly for sounds, and
misspellings of sight words such as said, that, and why.
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Indicators and Characteristics of Dyslexia in Upper Elementary Grades

In upper elementary grades, students with dyslexia may continue to demonstrate some of the
core characteristics of dyslexia listed in the previous grade bands.

These students may also experience difficulty with timed oral reading fluency tests that require a
student to read aloud for one minute and dysfluent reading may persist, even after or while
receiving appropriate instruction and intervention.

Indicators and Characteristics of Dyslexia in Middle and High School

Middle and high school students with dyslexia may experience a slower reading rate, which may
result in an increased time needed to complete literacy tasks when compared to their peers
without dyslexia. For many students, note-taking, time management, and organization are often
an issue at this stage.

Indicators and Characteristics of Dyslexia in College and Adults
College students with dyslexia typically need accommodations for slow reading rate, note-taking
difficulties, and problems with written expression.
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Recommended Instructional Approaches

In addition to scientifically-based core instruction in the general education classroom, students
identified “at risk” or “at some risk,” need evidence-based instruction to address the students’
area(s) of deficit.

Senate Enrolled Act 217 gives recommended instructional approaches on to how to address these
deficits. Schools are encouraged to choose or create interventions that include all of the
recommended approaches listed below.

The recommended instructional approaches are:

e Explicit, direct instruction that is systematic, sequential, cumulative, and follows a logical
plan of presenting the alphabetic principle that targets the specific needs of the student
without presuming prior skills of knowledge;

e Individualized instruction to meet the specific needs of the student in a setting that uses
intensive, highly concentrated instruction methods and materials that maximize
engagement;

e Meaning based instruction directed at purposeful reading and writing;

e Instruction that incorporates the use of two of more sensory pathways; and

e Other instructional approaches as determined appropriate by the school corporation or
charter school.

Explicit and direct means instruction and practice of all concepts is thoughtful and clear. This
instruction also provides a constant teacher-student interaction. For example, teachers provide
explicit and direct instruction when they explain to students that when a one syllable word with a
short vowel ends in f, |, s, or sometimes z, we double the consonant. This is why we spell the
word “pass” with two s’s.

Systematic and sequential means instruction during the lesson and its content are presented in a
logical order. Teachers use a predictable lesson plan structure that students become familiar with
and the concepts taught progress from simple to complex. For example, students are taught to
read and spell simple three letter words that contain a short vowel sound like in the word bug,
before they are taught to read and spell longer words that contain more difficult vowel sounds
and patterns like in the word oyster.

Cumulative interventions provide a review of previously taught skills to provide the additional
practice and reinforcement necessary to ensure mastery. An example of this principle is a
teacher who provides time each day to review all or many of the letter sounds that students have
been previously taught.
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Diagnostic means instruction includes continuous assessment. For example, if a student
misreads the word dig for dug, the teacher should record the miscue and plan to provide
additional practice with short u and short i.

Multisensory approach of teaching and learning is a major emphasis of the recommended
approaches. Simultaneous visual, auditory, kinesthetic, and tactile modalities are used in the
learning process to increase the likelihood of the content being learned. For example, when
students are learning their letters, they say the name of the letter, the sound the letter makes, see
the letter, and trace the letter at the same time.
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Accommodations Explained

Accommodations are an important component of a student’s Individualized Education Program
(IEP).

An accommodation is a change in timing and scheduling, setting, response, and presentation
regarding instruction and assessment. This ensures access to the general education grade level
curriculum for students with disabilities. An accommodation does not change learning
expectations.

Accommodations should enable students to participate more fully in instruction and assessments
to better demonstrate their knowledge and skills. Accommodations should foster and facilitate
independence for students, not create dependence. Accommaodations should be aligned with and
part of daily instruction. Accommaodations do not give an advantage to a student but rather level
the playing field. An accommodation should not alter, in any significant way, what the test or
assignment measures.

The case conference committee, which includes the parent, must base an accommodation on the
individual needs of the student and not the category of the disability, level of instruction, or
program setting. Accommodations are documented in the student’s IEP.

Accommodations should be used regularly and not be introduced for the first time during the
administration of a state assessment. Some accommodations provided for classroom instruction
or assessment may not be allowed on statewide or national assessments. Information on the use
of test accommodations for students with disabilities can be found in the Indiana Department of
Education’s special education website.
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Examples of Accommodations

The following accommodations may be appropriate for a student with a Specific Learning Disability that is
exhibiting the characteristics definitive of dyslexia. Each category contains examples that MAY be included.
This is not an exhaustive list. IDOE is not endorsing any one accommodation over another. Students DO NOT
need every accommodations listed on this resource page. Accommodations should be individualized to the
student.

Timing and Scheduling Accommodations
e Extending time
e Segmenting or chunking work time
e Providing extended time on assignments
Reading Accommodations:
Use of audio books for read aloud of books
Use of video for read aloud of books preview story through pictures prior to reading
Read story or passages with partner
Teacher read aloud
Preview story before reading
Introduce specific vocabulary words used in passage before reading
e Do not insist that students read aloud in class but allow the student to volunteer for oral reading
Classroom Environment Accommodations
Cleaned up and put away unnecessary materials in learning environment
Preferred seating to reduce distractions
Teacher maintains classroom routines for predictability
Uses visual labels in classroom
e Use visual instructions and visual directions for procedures and materials in the classroom
Writing Instruction Accommodations
e Student word graded for content and not spelling on writing assignments except on spelling
assignments
Use speech to text software on longer assignments
Accept oral answers on writing assignments use of scribe or allow adult to write oral answer
Use fill-in-the-blank questions with word bank on tests and assignments
Minimize need of copying
Provide a copy of teacher’s notes
e Use of spelling and grammar software on computer/tablet for writing assignment
Instructional Accommodations
e Break long assignments into smaller or manageable parts
Provide frequent and specific teacher feedback on assignments throughout the process
Create hands-on learning experiences when possible
Develop rhymes and mnemonic devices to increase retention of information
Give frequent practice and checks for understanding of new material
Continual practice of previously taught skills
Access to recorded lessons to allow for repeated review
Extra time for oral responses in classroom discussions
Use video self-modeling to learn content
Accompany written instruction with oral instructions and follow-up to check for understanding
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Homework Accommodations

Break down large assignments into smaller chunks

Break multi-step directions into small parts

Use visuals for prompts and directions instead of text

Use of voice recorder for longer answers

Use of speech to text software

Providing fewer questions on a page but same amount of assignments

Accept drafts of work and providing feedback, Accept corrected draft work for a grade
Before completing homework, review directions with student and highlight key words

Organizational Accommodations

Providing syllabus or project pacing guide ahead of time

Announce tests and projects in advance

Use a countdown timer to track time

Use an organizer to track assignments worked on over multiple days

Color coding assignments worked on over multiple day (e.g. math goes in a green folder or binder,
reading goes in an orange folder or binder), using of daily planner with adult check

Testing Accommodations

Extended test time

Flexible test time (E.g., same amount of test time, but broken up into smaller testing sessions vs.
one long test session)

Allow additional breaks during the testing period

Reduce or remove distraction is testing area

Tests in a small group or individually

Uses sound blocking headphones

Reads aloud test content, especially when testing comprehension skills

Give test questions one at a time or in smaller chunks

Allow the student to take test in a different order or change the order of tests or subtests (when
allowed)

Other Accommodations

Provide examples of what is expected (such as mentor text and completed work samples)
Use of visual and graphic organizers to explain new concepts to students

Provide clarifying statements and simplified written directions

Highlight important information in text

Use slow and deliberate language when explaining new material or directions
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Mandarin
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Overview of Senate Enrolled Act 217 for Parents and Families

Comenzando con el afio escolar 2019-2020, las escuelas publicas y charter de Indiana deben
cumplir con los requisitos adicionales para identificar, tan pronto como sea posible, a los lectores
con dificultades que muestran factores de riesgo para la dislexia y luego proporcionar
sistematica, secuencial y multisensorial instrucciones para satisfacer sus necesidades.

Todos los estudiantes en los grados de kindergarten a segundo grado seran sometidos a Screener
universal para comprobar sus habilidades en seis areas diferentes. Estas areas son: conciencia
fonolodgica y fonémica (capacidad para separar y cambiar sonidos en palabras), conocimiento del
alfabeto (nombrar diferentes letras), relacion de simbolo de sonido (fonética), decodificacion
(lectura), denominacién rapida (nombre rapido de objetos comunes), y codificacion (ortografia).

Los estudiantes que caen por debajo de una puntuacion fija, o punto de referencia en el Screener
universal se encuentran "en riesgo" y "en algin riesgo" para las caracteristicas de la dislexia y
obtener ayuda adicional para aprender estas habilidades.

Las escuelas se reuniran con las familias de los estudiantes que anotaron por debajo del punto de
referencia para compartir las puntuaciones de Screener del nifio y buscar el permiso de los padres
para dar otro Screener, un Screener de nivel I, que adquirird informacion sobre las habilidades
del estudiante y donde comenzar la intervencion.

Las escuelas también compartirdn informacion sobre las caracteristicas, intervenciones y
adaptaciones para los estudiantes en riesgo o en algun riesgo de las caracteristicas de la dislexia.
Las escuelas también compartiran una declaracion de que los padres pueden solicitar una
evaluacion educativa completa. El evaluador de nivel 1 no es un Screener de educacion especial
y su hijo que toma el nivel I Screener no significa que su hijo estara en educacion especial. El
Screener de nivel I ayudara al maestro a averiguar coémo ayudar a su hijo a aprender a leer mejor.
Una evaluacién educativa completa es lo que se utiliza para ver si un nifio seria parte de un
programa de educacion especial.

Después de que el maestro le dé a su hijo un Screener de nivel I, el maestro y la escuela
utilizardn los resultados del Screener para darle a su hijo lecciones adicionales en su area de
necesidad. Estas lecciones mostraran nuevas y diferentes maneras de aprender las habilidades
necesarias para ser un lector exitoso.

A lo largo del afio, las escuelas daran a los padres actualizaciones sobre como lo estd haciendo su
hijo. La escuela también puede pedir sus permisos para dar un Screener adicional, un Screener de
nivel II, para que puedan obtener mas informacion sobre el progreso del estudiante y seguir
haciendo un seguimiento de las habilidades del estudiante.
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Nada de esta ayuda o instruccion adicional significa que su hijo esté recibiendo apoyo de
educacion especial.

En cualquier momento durante este proceso, los padres o la escuela pueden solicitar una
evaluacion completa de educacion especial para ver si su hijo puede calificar con una
discapacidad de aprendizaje especifica que es definitiva de la dislexia.

180 115 W. Washington Street m South Tower, Suite 600 = Indianapelis, Indiana 46204
317.232.6610 m www.doe.in.gov



Indiana o
Superintendent of Public Instruction

DEPARTMENT OF EDUCATION Wﬂéﬂ‘ff 7@9&5&% forr Student Succedd

Desglose de la Definicion de Dislexia

La definicion para la dislexia en la ley de Indiana es la siguiente: ““ ‘Dislexia’ significa una
discapacidad especifica del aprendizaje que: es de origen neuroldgico y se caracteriza por
dificultades con un reconocimiento de palabras fluido y preciso; y las malas habilidades de
ortografia y decodificacion; normalmente resulta de un déficit en el componente fonologico del
lenguaje que a menudo es inesperado en relacidon con otras capacidades cognitivas y la provision
de instruccion efectiva en el aula; puede incluir problemas en la comprension lectora y una
experiencia de lectura reducida que pueda obstaculizar el crecimiento del vocabulario y el
conocimiento de fondo; y puede requerir la provision de servicios de educacion especial después
de una determinacion de elegibilidad se hace de acuerdo con 511 IAC 7-40.”

Parte Uno: La dislexia se distingue de otras discapacidades del aprendizaje debido a las
debilidades que ocurren a nivel fonologico. Un estudiante que tiene una debilidad a nivel
fonologico tiene dificultad para manipular unidades de lenguaje oral como palabras, silabas, o
sonidos individuales. Esto se llama conciencia fonética. Un ejemplo de una tarea de conciencia
fonética es dar a un estudiante tres sonidos para mezclarse como c-a-t, el estudiante produce la
palabra gato. Un estudiante con dislexia puede tener problemas con esta tarea y producir la
palabra cap en lugar de cat. Los estudiantes con dislexia que tengan una debilidad significativa a
nivel fonoldgico tendran dificultades para adquirir habilidades bésicas de lectura fundacional.

Parte Dos: La Dislexia es una Discapacidad Especifica del Aprendizaje que es de origen
neurobioldgico. Esto significa que el estudiante tiene dificultades con la lectura temprana basica
y los problemas de lenguaje. Una persona que se presenta con las caracteristicas de las
experiencias de la dislexia es a menudo hereditario y nervios en el cerebro y no se debe a
factores educativos o ambientales. El historial familiar es una de los factores de riesgo mas
fuertes para ser un lector con dificultades y desarrollar en las caracteristicas de la dislexia Hoy en
dia, tenemos evidencias cientifica que respalda nuestro entendimiento de que la dislexia es
causada por una diferencia en como el cerebro procesa la informacion fonoldgica.

Parte Tres: La dislexia es caracterizada por las dificultades con la precision y/o fluidez y por las
habilidades de ortografia y decodificacion deficientes. En la clase, estudiantes con dislexia
pueden tener dificultad con decodificacion o sonando las palabras, leer las palabras con precision
y con fluidez y desarrollar habilidades basicas de ortografia. Estas habilidades bésicas de
alfabetizacion tipicamente se desarrollan en Kinder a segundo grado, pero pueden seguir siendo
un desafio para un estudiante con dislexia a medida que avanzan a través de la escuela.
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Parte Cuatro: Estas dificultades tipicamente son resultado de un déficit en un componente
fonologico del lenguaje que es frecuentemente inesperado en relacion con otras habilidades
cognitivas y su provision en una clase de instruccion efectiva. Tipicamente, las dificultades de
lectura que un estudiante con las caracteristicas de las experiencias de la dislexia no se esperan
en relacion con las fortalezas que el estudiante demuestra en otras areas académicas. Por
ejemplo, un estudiante con dislexia tiene dificultades con las destrezas basicas de lectura, pero
puede demostrar una capacidad académica o superior a al promedio o superior en otros temas.
Ademas, las dificultades que experimenta un estudiante con dislexia no se esperan dado que el
estudiante ha recibido la misma instruccion efectiva en la clase los compafieros que estan
haciendo un progreso de nivel de grado adecuado.

Parte Cinco: Las consecuencias secundarias pueden incluir problemas en la comprension lectora
y una experiencia de lectura reducida que puede obstaculizar el crecimiento del vocabulario y el
conocimiento de fondo. Para el estudiante con las caracteristicas de la dislexia, la incapacidad
para decodificar con fluidez y precision puede perjudicar la capacidad de comprender el texto.
Debido a este desafio, el estudiante con caracteristicas de dislexia que no ha recibido una
intervencion apropiada puede leer menos, y por lo tanto tienen menos oportunidades de
desarrollar vocabulario, conocimiento de antecedentes, y menos practica en la lectura para
comprender.
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Indicadores de Lectores con Dificultades o0 “En Riesgo” “En Algun Riesgo”
para las Caracteristicas de la Dislexia

Es importante tener en cuenta que los estudiantes con caracteristicas de la dislexia no son las
mismas. Mientras que los estudiantes a menudo comparten caracteristicas comunes, la severidad
de las caracteristicas de la discapacidad variara grandemente entre los individuos.

De acuerdo a la mayoria de los expertos, las caracteristicas de la dislexia se manifiestan de
manera diferente desde la nifiez hasta la edad adulta. Alguien NO necesita exhibir todas las
caracteristicas enumeradas a continuacion para ser considerado un lector con dificultades o “en
riesgo” o “algin riesgo” para las caracteristicas de la dislexia.

Indicadores y Caracteristicas de la Dislexia en Preescolar

En el preescolar, los nifios con dislexia pueden exhibir algunas caracteristicas, que incluyen, pero
no se limitan a: retraso del habla, crecimiento lento de vocabulario, memoria inconsistente para
las palabras, listas o direcciones, mala pronunciacion de palabras y nombres, deficiencia en
recordar los sonidos de las letra y dificultad para aprender nombres, formas y sonidos de las
letras del alfabeto.

Indicadores y Caracteristicas de la Dislexia en Kinder y Primer Grado

Los nifios con dislexia en Kinder y primer grado pueden demostrar dificultad con el desarrollo de
habilidades basicas de lectura fundamental que pueden incluir, pero no se limitan a: produciendo
palabras que rimen, identificando y manipulando los sonidos de voz individuales en palabras
habladas (conciencia fonemica), recordando los nombres de las letras y recordandolas
rapidamente, recordando los sonidos que representen las letras, reconociendo las palabras
comunes por la vista, y usando los sonidos de las letras para deletrear asi las palabras pueden ser
reconocidas por el maestro.

Como “tipicamente lectores en desarrollo” en el contexto del salon, los estudiantes con dislexia
pueden progresar mas lentamente y continuar con dificultad. Es bastante comun para estudiantes
que se esfuerzan en esta edad por reconocer sus debilidades con la lectura y comenzar a
desarrollar la ansiedad o tratar de evitar leer por completo.

Indicadores y Caracteristicas de la Dislexia en Segundo y Tercer Grado

Durante el segundo y tercer grado, los estudiantes con caracteristicas de la dislexia pueden haber
aprendido algunas habilidades, pero por lo general contintian demostrando dificultades con la
lectura, la escritura y la ortografia. Estos estudiantes todavia pueden tener problemas con las
habilidades mencionadas anteriormente. Ademas, la identificacién de palabras de vista
automaticamente sigue siendo problematica, asi como el sonido o la decodificacion de palabras.
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La ortografia puede verse afectada por los sonidos omitidos, las letras usadas incorrectamente
para los sonidos, y las faltas de ortografia de palabras de vista como dicho, eso, y por qué.

Indicadores y Caracteristicas de la Dislexia en Grados Elementales Superiores

En los grados elementales superiores, los estudiantes con dislexia pueden seguir demostrando
algunas de las caracteristicas principales de la dislexia enumeradas en las bandas de grado
anteriores.

Estos estudiantes también pueden experimentar dificultades con las pruebas de fluidez de lectura
oral cronometradas que requieren que un alumno lea en voz alta durante un minuto y la lectura
de los difluidos puede persistir, incluso después de recibir instruccion e intervencion apropiadas.

Indicadores y Caracteristicas de la Dislexia en la Escuela Secundaria

Los estudiantes de escuela secundaria con dislexia pueden experimentar una tasa de lectura mas
lenta, lo que puede resultar en un mayor tiempo necesario para completar las tareas de
alfabetizacion en comparacion con sus compaiieros sin dislexia. Para muchos estudiantes, la
toma de notas, la gestion del tiempo y la organizacion son a menudo un problema en esta etapa.

Indicadores y caracteristicas de la dislexia en la Universidad y los adultos
Los estudiantes universitarios con dislexia tipicamente necesitan adaptaciones para la tasa de
lectura lenta, dificultades para tomar notas y problemas con la expresion escrita.
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Enfoques Instructivos Recomendados

Ademas de la ensefianza basica basada cientificamente en la clase de educacion general, los

b
estudiantes identificados “en riesgo” o “en algun riesgo” necesitan instruccion basada evidencia
para abordar en area(s) de déficit de los estudiantes.

La Ley de Inscripcion del Senado 217 ofrece enfoques instructivos recomendados sobre como
tratar estos déficits. Se motivan a las escuelas a elegir o crear intervenciones que incluyan todos
los enfoques recomendados listados abajo.

Los enfoques instructivos recomendados son:

e Instruccion explicita, directa, sistematica, secuencial, acumulativa, y sigue un plan logico
de presentar el principio alfabético que se dirige a las necesidades especificas del
estudiante sin presumir de habilidades previas del conocimiento;

¢ Instruccion individualizada para satisfacer las necesidades especificas del estudiante en
un entorno que utiliza métodos de instruccion y materiales intensivos y altamente
concentrados que maximizan el compromiso;

e Lainstruccion basada en el significado dirigida a la lectura y escritura intencional;

e Instruccion que incorpora el uso de dos o mas caminos sensoriales; y

e Otros enfoques instructivos segiin lo determine apropiado la corporacion escolar o la
escuela charter.

Explicita y directa significa instruccion y practica de todos los conceptos es reflexivo y claro.
Esta instruccion también proporciona una interaccion constante entre el maestro y alumno. Por
ejemplo, los maestros proporcionaron instrucciones explicita y directa cuando una palabra de una
palabra de una sola silaba con una vocal corta termine en f, 1, s, 0, a veces z, duplicamos la
consonante. Esta es la razon por la que se deletrea la palabra “pass” con dos s.

Sistematica y secuencial significa instruccion durante la leccion y su contenido se presentan en
un orden logico. Los maestros usan una estructura de plan de lecciones predecibles con la que los
estudiantes se familiarizan y los conceptos ensefiados progresan de simple a complejo. Por
ejemplo, a los estudiantes se les ensefia a leer y deletrear palabras simples de tres letras que
contienen un sonido vocal corto como en la palabra “bug”, antes de que se les ensefie a leer y
deletrear palabras mas largas que contengan sonidos vocales mas dificiles y patrones como en la
palabra “oyster”.

Las intervenciones acumulativas proporcionan una revision de las habilidades previamente
ensefiadas para proporcionar la practica adicional y el refuerzo necesarios para asegurar la
maestria. Un ejemplo de este principio es un maestro que proporciona tiempo cada dia para
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repasar todos o muchos de los sonidos de las letras que los alumnos han ensefiado anteriormente.

Diagnostico significa instruccion incluye evaluacion continua. Por ejemplo, si un estudiante lee
mal la palabra “dig” en lugar de “dug”, el maestro debe anotar el error y planear para
proporcionar practica adicional con corto u y corto i.

El enfoque multisensorial de la ensefianza y el aprendizaje es un énfasis importante en los
enfoques recomendados. En el proceso de aprendizaje se utilizan modalidades simultaneas
visuales, auditivas, kinestésicas, y tactiles para aumentar la probabilidad de que el contenido se
aprende. Por ejemplo, cuando los alumnos aprenden sus letras, dicen el nombre de la letra, el
sonido que hace la letra, ven la letra, y delinean la letra al mismo tiempo.
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Acomodaciones Explicadas

Las acomodaciones son un componente importante del programa de Educacion Individualizado
(IEP) de un estudiante. Las adaptaciones deben permitir a los estudiantes participar mas
plenamente en la instruccién y las evaluaciones para demostrar mejor sus conocimientos y
habilidades. Las acomodaciones deben promover y facilitar la independencia de los estudiantes,
no crear dependencia.

Las acomodaciones deben estar alineadas y formar parte de la instruccion diaria. Las
acomodaciones no dan una ventaja a un estudiante, sino mas bien nivelan el campo de juego.
Una acomodacién no debe alterar, de manera significativa, lo que la prueba o medidas de
asignacion.

El Comité de la Conferencia de casos, que incluye a los padres, debe basar una acomodacion en
las necesidades individuales del estudiante y no en la categoria de la discapacidad, el nivel de
instruccion o la configuracion del programa. Las acomodaciones estdn documentadas en el IEP
del estudiante.

Las acomodaciones deben ser utilizadas regularmente y no ser introducidas por primera vez
durante la administracion de una evaluacion estatal. Algunas adaptaciones proporcionadas para
la instruccion o evaluacion en el aula pueden no estar permitidas en evaluaciones estatales o
nacionales. La informacidn sobre el uso de adaptaciones de pruebas para estudiantes con
discapacidades se puede encontrar en el sitio web de educacion especial del Departamento de
Educacion de Indiana.
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Ejemplos de Acomodaciones

Las siguientes acomodaciones pueden ser apropiadas para un estudiante con una discapacidad especifica del
aprendizaje que este exhibiendo las caracteristicas definitivas de la dislexia. Cada categoria contiene ejemplos
que PUEDEN incluirse. Esta no es una lista exhaustiva. El Departamento de Educacion de Indiana no esta
endorsando ningun tipo de acomodacion por encima de otro. Los estudiantes NO necesitan todas las
acomodaciones listadas en esta pagina de recursos. Las acomodaciones deben ser individualizadas para el
estudiante.

Tiempos y Horarios Programados para Acomodaciones
e Tiempo extendido
e Segmentar o fragmentar el tiempo de trabajo
e Proporcionar tiempo prolongado en las tareas
Acomodaciones en Lectura:
e Uso de audiolibros para leer en voz alta los libros
Uso de video para leer en voz alta previo la historia en imagines antes de leer
Leer historias o pasajes con pareja.
Maestro leer en voz alta
Anticipar historia antes de leer
Introducir palabras de vocabulario especificas utilizadas en el pasaje antes de leer
No insista en que los alumnos lean en voz alta en clase, sino ofrezca voluntariamente para la lectura
oral.
Acomodaciones en el Ambiente del Salon:
e Limpiar y colocar materiales innecesarios en el entorno del ambiente de aprendizaje
e Asientos preferentes para reducir las distracciones
¢ El maestro mantiene rutinas en la clase para predecir lo siguiente
e Utilizar etiquetas visuales en la clase
e Utilizar instrucciones y direcciones visuales para los procedimientos y materiales en la clase
Acomodaciones para Instrucciones Escritas
o El estudiante sera evaluado por el contenido de su trabajo/area no por el deletreo de las palabras,
excepto cuando sea un trabajo/tarea de deletreo
e Utilizar el software de voz a texto en tareas mas largas
Aceptar respuestas orales sobre las asignaciones de escritura el uso de delinear o permitir adulto
para escribir la respuesta oral
Utilizar preguntas de relleno en blanco con el banco de palabras en las pruebas y asignaciones
Minimizar la necesidad de copiar
Proporcionar una copia de las notas del maestro
Uso del software de ortografia y gramatica en la computadora/ tableta para la asignacion de
escritura
Acomodaciones durante Ensefianza
e Dividir las asignaciones largas en partes mas pequefias o manejables
e Proporcionar comentarios frecuentes y especificos de los maestros sobre las tareas durante el
proceso
e Crear experiencias de aprendizaje activas cuando sea posible
e Desarrollar rimas y dispositivos nemotécnicos para aumentar la retencion de experiencias de
informacion cuando sea posible
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Dar practicas y chequeos frecuentes para entender el nuevo material

Practicas continuas de las habilidades previamente ensefiadas

Acceso a las lecciones grabadas para permitir una revision repetida

Tiempo extra para respuestas orales en las discusiones en la clase

Utilizar el auto-modelo de video para aprender el contenido

Acompaifiar la instruccion escrita con instrucciones orales y seguimiento para comprobar la
comprension

Acomodaciones en Tareas

Desglosar grandes asignaciones en trozos mas pequefios

Desglosar direcciones de multiples pasos en partes pequefias

Utilizar objetos visuales para indicaciones y direcciones en lugar de texto

Uso de grabadora de voz para respuestas mas largas

El uso de software de voz a texto

Proporcionar menos preguntas en una pagina, pero la misma cantidad de tareas

Aceptar trabajos iniciales de trabajo, y proporcionar comentarios, aceptar el trabajo preliminar
corregido para una calificacion

Antes de completar la tarea, revisar la tarea con estudiante y resaltar las palabras clave

Acomodaciones en Organizar

Proporcionar un plan de estudios o una guia anticipada para el proyecto

Anunciar pruebas y proyectos por adelantado

Utilizar un temporizador de cuenta regresiva para monitorear el tiempo

Utilizar un organizador para realizar un seguimiento de las asignaciones trabajadas durante varios
dias

Las asignaciones codificadas por color trabajadas durante varios dias (por ejemplo, las matematicas
van en una carpeta verde, la lectura va en una carpeta naranja), el uso de una agenda diaria con la
revision de un adulto

Acomodaciones en Pruebas

Tiempo extendido en pruebas

Tiempo flexible en pruebas (por ejemplo, la misma cantidad de tiempo de prueba, pero dividido en
sesiones de pruebas mas pequenas frente a una sesion de prueba larga)

Permitir pausas adicionales durante el periodo de prueba

Reducir o eliminar las distracciones en el area de prueba

Dar pruebas en grupo pequefio o individualmente

Utilizar audifonos de bloqueo de sonido

Leer en voz alta el contenido de la prueba, especialmente cuando se prueba habilidades de
comprension

Dar preguntas de prueba una a la vez o en pequenios fragmentos

Permitir que el estudiante tome la prueba en un orden diferente o cambie el orden de las pruebas o
subpruebas (cuando se permita)

Otras Acomodaciones

Proporcionar ejemplos de lo que se espera (como texto de mentor y muestras de trabajo
completadas)

El uso de organizadores visuales y graficos para explicar nuevos conceptos a los estudiantes
Proporcionar declaraciones aclaratorias e instrucciones escritas simplificadas
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Resaltar informacion importante en el texto
Usar lenguaje lento y deliberado cuando explique nuevos materiales o direcciones
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Vietnamese
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Téng Quan danh cho Phu Huynh va Gia Dinh vé Pao Luat Do Thwong
Nghi Vién Théng Qua 217

B&t dau t ndm hoc 2019-2020, cac truwéng céng 1ap va ban céng cla Indiana phai dap
(ng cac yéu cau bd sung dé xac dinh, s&ém nhat cé thé, nhirng hoc sinh g&p khé khan
trong viéc doc cho thay cac yéu tb nguy co clia viéc mac chirng khoé doc va sau doé
cung cap chwong trinh gidng day c6 hé théng, tuan tw va da giac quan dé dap (rng nhu
cau clia cac em.

T4t ca hoc sinh tlr mau gido dén I&p hai s& tham gia chwong trinh sang loc phé quat dé
kiém tra k§ nang ctia cac em trong sau linh vic khac nhau. Nhivng linh viee d6 la: nhan
thirc Am vi hoc va ngl® am (kha nang phan tach va thay déi am thanh trong tt), kién
thirc vé bang chiv cai (goi tén cac chiy cai khac nhau), mbi quan hé gitra biéu twong va
am thanh (nglr am), gidi ma (doc), goi tén nhanh (goi tén nhanh cac dbi twong phd
bién) va ma héa (danh van).

Nhirng hoc sinh dat diém thap hon diém san, hoac diém chuan trong chwong trinh
sang loc phd quat sé duoc coi la “co nguy co” va “cd mét chit nguy co” mac cac dac
diém cta chirng kho doc va sé dwoc nhan thém tro giup dé hoc cac kj nang nay.

Céc trwong sé hop véi gia dinh ctia nhivng hoc sinh cé diém dwéi diém chuan dé chia
sé vé diém trong chwong trinh sang loc cua tré va xin phép phu huynh cho thyc hién
mot chwong trinh sang loc khac, Chwong Trinh Sang Loc Cép |, dé thu thap théng tin
vé céac k§ nang cla hoc sinh va nén bét dau can thiép tir dau.

Céc trudng ciing sé chia sé thdng tin vé cac dac diém, bién phap can thiép va diéu
chinh danh cho hoc sinh ¢6 nguy co hodc c6 mét chut nguy co méc cac dac diém cla
chirng khé doc. Cac trwdng cling sé chia sé v&i phu huynh rang phu huynh cé thé yéu
cau danh gia gido duc day dd. Chwong Trinh Sang Loc Cap | KHONG phai la chuong
trinh sang loc giao duc dac biét va viéc con em quy vi tham gia Chwong Trinh Sang Loc
Cép | KHONG c6 nghia la con em quy vi sé theo hoc chwong trinh gido duc dac biét.
Chwong Trinh Sang Loc Cép | sé gilp gido vién tim ra cach giip con em quy vi hoc doc
t6t hon. Danh gia gido duc day du la nhirng gi dwoc str dung dé xac dinh liéu tré cé
thuéc chuwong trinh gido duc dac biét hay khéng.

Sau khi gido vién cho con em quy vi thwe hién Chwong Trinh Sang Loc Cép |, gido vién
va nha trwong sé st dung két qua tir chwong trinh sang loc dé& cho con quy vi hoc phu
dao thém trong linh viec ma con can. Nhirng bai hoc phu dao nay sé cho thay cac cach
m&i va khac nhau dé hoc nhirng ki nang can thiét cho viéc tré thanh mét ngudi doc
thanh cong.
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Trong sudt nam hoc, cac trwdng sé cung cap cho phu huynh théng tin cap nhat vé sy
tién bd chia con em ho. Nha truéng ciing cé thé xin quy vi cho phép thuc hién chwong
trinh sang loc bd sung, Chwong Trinh Sang Loc Cép II, d& ho cé thé biét thém théng tin
vé sy tién bd ctia hoc sinh va tiép tuc theo déi cac k§ nang cla hoc sinh.

Viéc nhan trg giup thém hoac chwong trinh giang day nay khéng cé nghia la con em
quy vi dang nhan hé tro' gido duc dac biét.

Bét cr lic ndo trong quy trinh nay, phu huynh hodc nha trwéng cé thé yéu cau danh gia
gido duc dic biét day di dé biét liéu con em ho c6 di tiéu chuan bj khuyét tat cu thé 13
chirng khé doc khéng thé cai thién hay khéng.
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Phan Tich Dinh Nghia vé Chirng Khé Poc

Dinh nghia vé chirng khé doc trong luat ctia Indiana nhw sau: “ ‘Chirng khé doc’ cé
nghia 1a mét khuyét tat hoc tap cu thé: cé ngudn gbc than kinh va cé dac diém la gap
khé khan trong viéc nhan dang tr mét cach tréi chay chinh xac; va kha nang danh van
va gidi ma kém; thwong 1a két qua cla sw thiéu hut trong thanh phan am vi hoc cta
ngdn ngir, thuwdng bat ngd lién quan dén cac kha nang nhan thire khac va viéc cung
cap chuong trinh gidng day hiéu qua trong 1&p hoc; c6 thé bao gébm céac van dé vé doc
hiéu va kinh nghiém doc it cé thé can tr& sw phat trién von tlr vieng va kién thirc nén; va
c6 thé yéu cau cung cép cac dich vy gido duc d&c biét sau khi xac dinh da diéu kién
theo 511 IAC 7-40.

Phan Mot: Charng khé doc dwge phan biét véi cac khuyét tat hoc tap khac do nhirng
diém yéu xay ra & cip do am vi hoc. Mét hoc sinh cé diém yéu & cap dd am vi hoc gap
kho khan khi xt ly cac don vi ngdn nglr ndi nhw tlr, am tiét hodc am thanh riéng 1é. M6t
trong nhi*ng ky ndng phtrc tap hon & cap dd am vi hoc 1a co thé két hop va phan doan
cac am thanh riéng 1&. Diéu nay dwoc goi 1a nhan thirc am vi. Mét vi du vé nhiém vu
nhan thirc Am vi la cho hoc sinh ba am thanh dé két hop v&i nhau nhw c-a-t, hoc sinh
tao ra tir cat. M&t hoc sinh mac chirng kho doc cé thé gap kho khan véi nhiém vu nay
va tao ra tir cap thay vi cat. Hoc sinh mac chirng khé doc c6 diém yéu dang ké & cép
dd am vi hoc sé gap kho khan trong viéc dat dwoc cac ky ndng doc nén tang co ban.

Phan Hai: Chirng khé doc 1a mét Khuyét Tat Hoc Tap Cu Thé c6 ngudn gbc than kinh.
Diéu nay c6 nghia la hoc sinh gdp khé khan véi viéc doc co ban ban dau va cac van dé
vé ngdn ngir. Chirng khé doc cé ban chét than kinh va khéng phai do yéu t gido duc
hay méi trwdng. Tién s gia dinh la mét trong nhirng yéu t6 nguy co cao nhét cla viéc
tr& thanh mot ngwdi gép khoé khan trong viéc doc va phat trién cac ddc diém cta chirng
khé doc. Ngay nay, ching ta ¢ cac bang chirng khoa hoc hé tro' sw hiéu biét cia
chung ta rang ching kho doc la do sy khac biét trong cach nao x( ly théng tin am vi
hoc.

Phan Ba: Chirng kho doc ¢ dac trung 1a nhirng khé khan véi viéc nhan dang t chinh
xac va/hoéc tréi chay va kha nang danh van va gidi ma kém. Trong 16p hoc, hoc sinh
mac chirng kho doc cé thé gdp kho khan véi viéc gidi ma hoac phat am cac tr, doc cac
tr chinh x&c va tréi chay va phat trién cac kj nang viét chinh t& co ban. Nhirng kj ndng
doc viét co ban nay thuwong phat trién tr mau gido dén 1&p hai, nhwng co thé van la mot
thach thirc dbi véi hoc sinh méc chirng khé doc khi cac em 1én céac 16p trén.
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Phan Bén: Nhirtng khé khan nay thudng xuéat phat tir sw thiéu hut trong thanh phan am
vi hoc clia ngdn ngilr thuwerng bat nge lién quan dén cac kha ndng nhan thirc khac va
viéc cung cap chuong trinh gidng day hiéu qua trong 1&p hoc. Théng thuwdng, nhirng
kho khan trong viéc doc cia mét hoc sinh cé cac dac diém cla chung khé doc khéng
lién quan dén nhirng diém manh ma hoc sinh thé hién trong céc linh vwc hoc thuat khac.
Vi du, mdt hoc sinh mac chirng kho doc gap khé khan véi cac ky nang doc co ban,
nhung cé thé cho thay kha nang hoc tap trung binh hoéc trén trung binh & cac mén hoc
khac. Ngoai ra, do hoc sinh méc chirng khé doc dwoc cung cép cung chuong trinh
gidng day hiéu qua trong I&p hoc nhw cac ban cung trang Itra c6 tién bd phu hop voi
cép l&p, cac em duoc ky vong sé khong gap phai khoé khan nao.

Phan Nam: Hé qua th& cip co thé bao gdbm cac van dé vé doc hiéu va kinh nghiém doc
it dAn dén can tré sy phat trién von tir veng va kién thire nén. D6i véi hoc sinh ¢ déc
diém cla chirng kho doc, viéc khdng thé gidi ma tréi chay va chinh xac cé thé lam gidm
kha n&ng hiéu van ban. Do thir thach nay, hoc sinh cé cac dac diém cla chirng kho doc
chwa nhan dwoc bién phap can thiép thich hop cé thé doc it hon va vi vay it cé co hdi
phat trién vén tr vieng, kién thirc nén va it thwe hanh doc dé hiéu nodi dung hon.
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Cac Biéu Hién cua Ngwoi Gap Khé Khin Trong Viéc Poc hay “Cé
Nguy Co” hoic “C6 Mot S6 Nguy Co” c6 Cac Pic Piém cta Chirng
Khé Doc

Diéu quan trong can lwu y la hoc sinh cé cac dac diém cla chirng kho doc khéng gidng
nhau. Mac du hoc sinh thwéng cé cac dac diém chung, mirc d6 nghiém trong clia cac
d&c diém trong tinh trang khuyét tat sé rat khac nhau gitra cac ca nhan.

Theo hau hét cac chuyén gia, cac dédc diém cla chirng khé doc biéu hién khac nhau tir
thi tho 4u dén tudi trwdng thanh. Mot nguwdi KHONG can phai thé hién tat ca cac dac
diém duwoc liét ké dwdi day dé dwoc coi 1a ngudi gap khd khan trong viéc doc hay “cod
nguy co” hodc “cd mét chat nguy co” cé cac dac diém cta chirng kho doc.

Cac Biéu Hién va Pac Piém cua Chirng Khé Poc & Trwong Mam Non

O trwérng mam non, tré mac chirng kho doc c6 thé biéu hién mét sé dac diém chung,
bao gém, nhuwng khéng chi gém: cham ndi, phat trién vén tr vwng cham, khéng ghi nhé
nhat quan céc tir, danh sach hoéac chi dan, phat am sai tir va tén, kha nang nhé lai am
thanh kém, va gap khé khan trong viéc hoc tén cac chir cai, hinh thiec va am thanh.

Cac Biéu Hién va Pac Diém cua Chirng Khé Poc & Mau Giao va Lép Mét

Tré mac chirng khé doc & mau gido va I&6p mot co thé gap khé khan trong viéc phat
trién cac ky nang doc co ban bao gém, nhwng khéng chi gébm: tao ra cac tor c6 van
diéu, xac dinh va xtr ly cac am thanh I&i ndi riéng Ié trong cac tir dwoc noi (nhan thic
nglr am), ghi nh& tén cla cac chir cai va nhé lai chung mét cach nhanh chéng, nhé lai
cac am thanh ma cac chir cai thé hién, nhan ra cac tlr phd bién bang cach nhin va st
dung cac am thanh cta chir cai d& danh van dé gido vién cé thé nhan ra twr do.

La “ngwdi doc dang phat trién binh thuwéng” trong bdi canh I6p hoc, nhivng hoc sinh
mac chirng kho doc c6 thé tién trién cham hon va tiép tuc gap khoé khan. Khéng cé gi
la khi nhixng hoc sinh gap khé khan & do tudi nay nhan ra diém yéu cia minh khi doc
va bat dau phat trién sy lo I&ng hodc cb gang tranh doc hoan toan.

Cac Biéu Hién va Pac Diém cua Chirng Khé Poc & L&p Hai va Lép Ba

Trong nam I&p hai va |&p ba, hoc sinh cé cac dac diém cta chirng kho doc co thé da
hoc dwoc mét sé ki nang, nhwng cac em thuwéng tiép tuc thé hién nhirvng khé khan
trong viéc doc, viét va danh van. Nhirng hoc sinh nay co thé van gap khé khan véi cac
ky nang dworc liét ké phia trén. Ngoai ra, viéc nhan ra cac tr quen thuéc mot cach tw
déng cling nhu phat ra am thanh hodc gidi ma cac tir tiép tuc la van dé. Viéc viét chinh
ta c6 thé bj anh huwéng do am thanh bj bd qua, s&r dung cac chir cai khdng dung véi am
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thanh va sai chinh ta cta cac tir quen thudc nhwv said, that, va why.

Cac Biéu Hién va Pic Diém cua Chirng Khé Poc & Cac Lép Cao Hon Trong Cap
Tiéu Hoc

O cac lép cao hon trong cép tiéu hoc, hoc sinh mac chirng khé doc c6 thé tiép tuc thé
hién mét sb déc diém cbt 16i chia chirng khé doc duorc liét ké trong cac nhém 16p truéc.
Nhirng hoc sinh nay cling cé thé gép khé khan véi cac bai kiém tra doc troi chay theo
thoi gian yéu cau hoc sinh doc to trong moét phut va viéc doc khong tréi chay cé thé van
tiép tuc, ngay ca sau khi hoac trong khi nhan dwoc chwong trinh gidng day va can thiép
thich hop.

Cac Biéu Hién va Pic Diém cua Chirng Khé Poc & Cap Trung Hoc Co S& va
Trung Hoc Phé Théng

Hoc sinh trung hoc co s& va trung hoc phd théng mac chirng kho doc c6 thé cé tbc do
doc cham hon, va diéu nay dan dén viéc can thém thdi gian dé hoan thanh cac nhiém
vu doc viét khi so sanh véi cac ban cung trang Itva khdng méac chivng kho doc. Déi voi
nhiéu hoc sinh, viéc ghi chu, quan ly thoi gian va sap xép thwdng 1a mot van dé & giai
doan nay.

Cac Biéu Hién va Pac Diém cua Chirng Khé Poc & Cap Pai Hoc/Cao Pang va
Ngweoi Lén

Sinh vién dai hoc/cao ddng méac chirng kho doc thuéng can céac diéu chinh cho toéc do
doc cham, khé khan trong viéc ghi chu va cac van dé véi viéc dién dat bang van ban.
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Cac Phwong Phap Giang Day Pwoc Bé Xuat

Ngoai chwong trinh gidng day cét 16i dwa trén co s& khoa hoc trong I&p hoc gido duc
phd théng, hoc sinh dwoc xac dinh 1a “cé nguy co” hoac “cé mét chat nguy co” can
chwong trinh gidng day dwa trén bang chirng dé giai quyét (cac) linh vuc yéu kém cla
hoc sinh.

Pao Luat Do Thugng Nghi Vién Thong Qua 217 dwa ra cac phwong phap giang day
duwoc dé xuat dé giai quyét nhivng yéu kém nay. Khuyén khich cac trwdng lwa chon
hodc tao ra cac bién phap can thiép bao gdm tat ca nhirtng phwong phap duoc dé xuét
duwéi day.

Céc phuong phap gidng day duoc dé xuét la:

e Chuong trinh gidng day rd rang, truc tiép, cé hé théng, tudn ty, tich Ity va tuan
theo mot ké hoach hop ly trinh bay nguyén tc vé bang chi cai, trong d6 tap
trung vao nhu cau cu thé clia hoc sinh ma khéng can s dung cac kj nang kién
thire trede do;

e Chuong trinh gido duc ca nhan héa dé dap (rng cac nhu cau cu thé cia hoc sinh
trong mét moi trwdng, trong dé st dung cac phwong phap va tai liéu giang day
chuyén sau, tap trung cao dé nham tbi da hoa sw tham gia;

e Chuong trinh gidng day dwa trén y nghia hwéng dén doc va viét cé muc dich;

e Chuong trinh gidng day két hop hai hoac nhiéu cach thirc giac quan; va

e Cac phuwong phap giang day khac ma nha trwd'ng hoac trwd'ng ban céng xac
dinh la phu hgp.

R6 rang va trwe tiép nghia 1a gidng day va thuc hanh tat ca cac khai niém sau séc va
ré rang. Chwong trinh giang day nay cling cho phép sw twong tac lién tuc gitra giao
vién-hoc sinh. Vi dy, gido vién giang ré rang va truc tiép khi ho giai thich cho hoc sinh
rang khi mét tr c6 mot am tiét cé nguyén am ngén két thuc bang f, |, s hoac déi khi z,
thi chung ta s& nhan d6i phu am. D6 1a ly do tai sao ching ta danh van tir “pass” véi hai
chir s.

C6 hé théng va tuan tw nghia 1a chwong trinh gidng day trong 16p hoc va néi dung clia
bai hoc dwoc trinh bay theo thir tw hop ly. Gido vién st dung cau tric gido an cé thé dw
doan dwgc ma hoc sinh quen thudc va day cac khai niém theo trinh tw ttr don gian dén
phirc tap. Vi du, hoc sinh dwoc day doc va danh van cac tir ba chiv cai don gian cé
chra nguyén am ngan nhu trong tir bug, truéc khi dwoc day doc va danh van cac tiy
dai hon c6 chtra cac am va nguyén am kho hon nhu trong tlr oyster.

Céc bién phap can thiép tich liy giip danh gia vé nhirng kj nang duwoc day truéc dé
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dé cung cap thwe hanh bd sung va cling cb can thiét d& dam bao kha nang thanh thao.
Mét vi du vé nguyén tac nay la gido vién danh thoi gian mbi ngay dé on lai tat ca hoac
nhiéu am thanh chir cai ma hoc sinh da dwoc day trwédc dé.

Mang tinh chan doan nghia & chwong trinh gidng day bao gém danh gia lién tuc. Vi
du, néu mét hoc sinh doc sai tir dug thanh dig, giao vién nén ghi lai 16i sai va lén ké
hoach cho hoc sinh thwe hanh bd sung v&i u ngan va i ngan.

Phwong phap giang day va hoc tap da giac quan la diém nhan chinh clia cac phwong
phap duoc dé xut. Cac phwong thirc trwc quan, lién quan dén thinh giac, déng hoc va
xuc giac ddng thoi dwoc st dung trong qua trinh hoc tap dé tang kha nang tiép thu noi
dung dwoc hoc. Vi du, khi hoc sinh hoc chir cai, cac em nai tén ctia chir cai, am thanh
ma chi cai tao ra, nhin chi¥ cai va viét theo chi cai cing mét luc.
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CacacGiai Thich vé Cac Piéu Chinh

Céc diéu chinh la mét thanh phan quan trong trong Chuong Trinh Gido Duc Ca Nhan
(IEP) cta hoc sinh.

Diéu chinh Ia sy thay dbi vé thoi gian va lich trinh, mdi trwéng, phan hdi va trinh bay vé
chwong trinh gidng day va danh gia. Diéu nay dam bao quyén tiép can chwong trinh
gido duc phd thdng theo cép I&p cho hoc sinh khuyét tat. Piéu chinh khéng lam thay dbi
cac ky vong trong hoc tap.

Céc diéu chinh sé& cho phép hoc sinh tham gia day di hon vao chuong trinh gidng day
va danh gia dé thé hién tét hon kién thirc va ky ndng ctia minh. Cac diéu chinh sé bbi
dwéng va tao diéu kién cho sw doc 1ap clia hoc sinh ma khéng tao ra sw phu thuéc.
Céc diéu chinh can phu hop véi va 1a mét phan trong chwong trinh gidng day hang
ngdy. Cac diéu chinh khédng mang lai lgi thé cho hoc sinh ma thay vao dé 1a tao ra méi
trwdng céng bang. Diéu chinh khéng duwoc thay ddi, theo bat ky cach quan trong nao,
nhirng diéu ma bai kiém tra ho&c bai tap danh gia.

Uy ban héi nghi vé truéng hop, bao gém phu huynh, phai can cr vao cac nhu cau cé

nhan cla hoc sinh ch& khéng phai vao loai khuyét tat, cap I&p clia chwong trinh gidng
day hodc méi trwéng ctia chwong trinh dé thwe hién diéu chinh. Cac diéu chinh dwoc
ghi chép trong IEP cla hoc sinh.

Cac diéu chinh can duoc sir dung thwdng xuyén nhwng khdng dugc dung trong 1an
dau tién thwe hién danh gia cda tiéu bang. Khéng dugc phép sir dung mot s diéu
chinh dung trong chwong trinh giang day hay danh gia tai [&p hoc cho cac danh gia
toan tiéu bang hoéac toan quéc. Co6 thé tim thay théng tin vé viéc st dung cac diéu
chinh trong khi kiém tra danh cho hoc sinh khuyét tat trén trang web gido duc dac biét
cla S& Gido Duc Indiana.
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Vi Du vé Cac Diéu Chinh

Nhirng diéu chinh sau day c6 thé phu hop véi mét hoc sinh bi Khuyét Tat Hoc Tap Cu Thé thé hién
nhirng ddc diém cla chirng kho doc khdng thé cai thién. Trong méi loai diéu chinh cé cac vi du CO
THE dwoc sir dung. Day khoéng phai la danh sach day da. IDOE khéng xac nhan rang bét ky diéu
chinh nao 1a vwot trdi hon so vai diéu chinh khac. Hoc sinh KHONG céan tat ca cac diéu chinh dwoc
liét ké trong trang ngudn lwc nay. Cac diéu chinh can phu hop véi ca nhan hoc sinh.

Cac Piéu Chinh vé Th&i Gian va Lich Trinh
e Kéo dai thoi gian
e Chia nhd hoac phan chia thi gian lam bai
e Cho thém th&i gian lam bai tap

Cac Piéu Chinh ve Poc:
e Sir dung sach am thanh dé doc to cac cudn séach
e Sir dung video dé doc to cac cudn sach, xem trwéc cau chuyén théng qua tranh truéc khi
doc
Doc truyén hoac doan van vo&i ban
Giao vién doc to
Xem trwdc cau chuyén trwde khi doc
Gioi thiéu cac tr veng cu thé duoc sir dung trong doan van trwde khi doc
Khong bat hoc sinh doc to trong I&p nhuwng cho phép hoc sinh tw nguyén doc thanh tiéng

Cac Dieu Chinh vé Méi Trwong Lép Hoc
Don dep va cét cac tai liéu khdng can thiét trong méi trwong 16p hoc
Sap xép chd ngdi wa thich d& gidm sw phan tam
Giao vién duy tri lich trinh |&p hoc quen thubc
St dung cac nhan tric quan trong I&p hoc
St dung chwong trinh gidng day trwc quan va chi dan trwc quan cho cac quy trinh va tai
liéu trong I&6p hoc

o 0o 0 06 0 Oleo o o0 o o

Cac Dieu Chinh vé Chwong Trinh Giang Day Viét

e ChAm diém bai lam cla hoc sinh dua trén ndi dung chir khéng phai dwa trén chinh ta
trong cac bai tap viét trir cac bai tap chinh ta

e S dung phan mém chuyén tr I&i néi thanh van ban trong cac bai tap dai hon

e ChA4p nhan cau tra I&i bang I&i n6i trong cac bai tap viét st dung té chir hoac cho phép
nguwoi Ién viét lai cau tra 10 bang 16 noi

e Sir dung cac cau hai dién vao ché tréng vé&i ngan hang tlr vung trong cac bai kiém tra va
bai tap

e Giam thiéu nhu ciu sao chép

e Cung cap ban sao ghi chu cla gido vién

e St dung phan mém kiém tra chinh ta va nglr phap trén may tinh/may tinh bang cho bai
tap viét

Cac Dieu Chinh trong Chwong Trinh Giang Day
e Chia céc bai tap dai thanh nhirng phan nhé hon hoac cé thé quan ly dwoc.
e Cung cip nhan xét thwdng xuyén va cu thé cia gido vién vé cac bai tap trong subt quy
trinh
e Tao trai nghiém hoc tap thiwc hanh khi co thé
o Phat trién thiét bi van diéu va ghi nh¢ dé tang kha nang Iwu tri thdng tin
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Thwe hanh va kiém tra thuwéng xuyén vé kha nang hiéu tai liéu moi

Thwc hanh lién tuc cac ky nang da dwoc day tredc doé

Quyén truy cap cac bai hoc dwoc ghi lai dé 6n lai bai

Thém th&i gian cho cac cau tra 10 béng |&i n6i trong khi thao luén tai [&6p hoc

St dung video tw lam mau dé hoc ndi dung

Két hop chuwong trinh gidng day bang van ban véi chwong trinh gidng day bang |1&i néi va
theo ddi dé kiém tra kha ndng hiéu

Cac biéu Chinh vé Bai Tap Ve Nha

Chia cac bai tap I&n thanh nhirng phan nhé hon

Chia céc chi dan nhiéu bwéc thanh nhivng phan nhé

S dung trwc quan dé goi y va chi dan thay vi dung van ban

St dung may ghi am cho cac cau tra 1&i dai hon

S dung phan mém chuyén t I&i ndi thanh van ban

Cho it cau héi hon trong mét trang nhwng van cung sé bai tap

Chép nhan ban nhap lam bai va cung cip nhan xét, Ch4p nhan ban nhap lam bai da stra
dé chdm diém

Trwdc khi hoan thanh bai tap vé nha, xem lai cac chi dan véi hoc sinh va lam ndi bat cac
tr khda

Cac Pieu Chinh vé Té Chuc

Cung cap hwéng dan truwdc vé gido trinh hodc tién dd ctia dy an

Théng béo trwdc vé cac bai kiém tra va dy an

S dung déng hé dém nguoc dé theo déi thoi gian

S dung céng cu quan ly dé theo ddi cac bai tap lam trong nhiéu ngay

Phan mau cho cac bai tap l1am trong nhiéu ngay (vi du: toan trong thw muc hoédc bia mau
xanh |4, doc trong thu muc hoac bia mau cam), str dung c6ng cu 1ap ké& hoach hang ngay
va c6 nguoi Ion kiém tra

Cac Piéu Chinh vé Kiém Tra

Kéo dai thoi gian kiém tra

Thoi gian kiém tra linh hoat (vi du: cung th&i gian kiém tra, nhwng chia thanh céac tiét kiém
tra nhé hon véi mot tiét kiém tra dai)

Cho phép nghi gidi lao thém trong tiét kiém tra

Giadm thiéu hoé&c loai bd cac yéu t6 gay phan tam trong khu vuc kiém tra

Kiém tra trong nhém nho hoac ca nhan

S dung tai nghe chéng én

Doc to ndi dung kiém tra, dic biét Ia khi kiém tra cac ky nang hiéu

Puwa cac cau hdi kiém tra mot 1an hoac thanh nhiéu phan nhd hon

Cho phép hoc sinh 1am bai kiém tra theo thir ty khac hoac thay doi thir tw clia cac bai kiém tra
hoac bai kiém tra phu (khi dwg'c cho phép)

Cac Piéu Chinh Khac

Cho vi du vé& nhirng diéu sé dién ra (nhw van ban hwdng dan hoéc vi du bai tap hoan
chinh)

S dung cac cong cu sap xép trwc quan va bang hinh anh dé giai thich nhirng khai niém
m&i cho hoc sinh

Giai thich lam rd va chi dan bang van ban don gian
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Lam ndi bat cac théng tin quan trong trong van ban
St dung ngdn nglr cham rai va ky lwéng khi giai thich tai liéu hoac chi dan maoi
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This document was created to help schools ensure they are planning for all aspects of Senate Enrolled Act 217. This checklist is
complete as possible, but please note that your school may encounter additional steps to meet all the requirements.

Planning for the Implementation SEA 217

Screeners Potential Leaders Reference Documents
Example: Authorized reading
Choose Universal Screener(s) that covers all six subset areas specialist training in
from the list of approved screeners dyslexia, curriculum Universal Screeners
phonological awareness and phonemic awareness, alphabet directors, district level

administrators, school
psychologist, diagnosticians

knowledge, sound symbol relationship-phonics, decoding, rapid
naming, encoding.

Universal Screener FAQ

Use the Indiana Department of Education (IDOE) planning

) lanning Checkli
sheet to ensure that all six subset areas are screened IP annng nee 1SI|

Create a timeline for when you will give the universal
screeners in each grade.

Note: There is no specific testing window.

Schools may give the screener anytime during the academic year SEA 217 Information

based on what is best for your school corporation or charter - - -
school AND what is developmentally appropriate. @ at the 4:30 time mark

Also note that students must be screened in all six subset areas
each academic year in grades K-2 regardless of the previous
year’s results.

Decide what your corporation or charter school will consider
“at risk” and “at risk” when a student scores below your
locally established benchmark on the universal screeners.
Both of these are a local control decision.

evel [ and Level 11
Approved Screeners

Choose Level I screeners from the list of approved screeners
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https://www.doe.in.gov/sites/default/files/literacy/revised-idoe-approved-universal-screeners-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/universal-screener-faq-revised-12-18.pdf
https://www.doe.in.gov/sites/default/files/literacy/universal-screener-planning-checklist.pdf
https://www.youtube.com/watch?v=zMR1wLn4xmY&feature=youtu.be
https://www.doe.in.gov/sites/default/files/literacy/revised-idoe-approved-level-i-and-level-ii-screeners-319.pdf

Vindiana

DEPARTMENT OF EDUCATION

Review the Level I screening process outlined in the IDOE
Level I and Level II screener document.

Dr. Jennifer McCormick
Superintendent of Public Instruction

Wm&?tg. Engf!w fort Studlent Suecesd

evel [ and Level 11
Approved Screeners

Establish a Level I screening process for English Language
learners.

LL Guidance

Choose Level II screeners from the list of approved
screeners. Collaborate with your school psychologist, speech-
language pathologist, and diagnosticians when choosing from
the list of approved screeners.

Level I and Level II
Approved Screeners

Review the Dyslexia Screener Flowchart on IDOE’s dyslexia
website for clarification on the screening and intervention
process.

Screener Flowcharf

SEA 217 Information

X 7.1 +—1 1090 1
VIACTO dl UIC TU ZU IIIdIK

Review guidance documents on screening special education
and English Language learner populations.

Special Education Guidance

ELL Guidance

Authorized Reading Specialist Trained in Dyslexia

Who is Responsible

Documents

Choose who will serve as the “authorized reading specialist
trained in dyslexia” school corporation, charter school, or
working within your co-op.

Note: schools may choose to train a current employee or hire a
new employee if needed.

Example: Authorized reading
specialist training in
dyslexia, curriculum
directors, district level
administrators, teacher(s),
school psychologists,
diagnosticians

uthorized Readin
Specialist Job Description
{Guidance Document

SEA 217 Information
Video at the19:50 mark

Check to see if partnering with another school corporation,
charter school, or working within your co-op is possible to
share an authorized reading specialist trained in dyslexia.

|IDOE Approved Training
Program
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https://www.doe.in.gov/sites/default/files/literacy/revised-idoe-approved-level-i-and-level-ii-screeners-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/english-language-learner-universal-dyslexia-screener-guidance-document-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/universal-screener-flow-chart-119.pdf
https://www.doe.in.gov/sites/default/files/literacy/sped-universal-dyslexia-screener-guidance-document-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/authorized-reading-specialist-trained-dyslexia-and-training-program-guidance-document-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/approved-training-program-list-revised-119.pdf

Vindiana

DEPARTMENT OF EDUCATION

Dr. Jennifer McCormick
Superintendent of Public Instruction
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Check if a current employee has successfully completed an |ID OF Aporoved Trainin ‘
IDOE approved dyslexia training program between June P roorame g
2010 and November 2018. If so, this training WILL count. £

Choose an IDOE approved dyslexia training program for —
your current employee that fits your corporation or charter |IDOE A&;ﬁf rammg‘
schools’ needs. £ !

Create a job outline/responsibilities/description for this |Authorlzed Readlngl

position in your school corporation, charter school, or co-op.

Specialist Job
Description Guidance

Decide if your school corporation or charter school will
require the school staff to review IDOE’s created
professional awareness on dyslexia.

I 4
IZUL UTIICTTIT

SEA 217 Information Vided

Intervention

Who is Responsible

Documents

Vet and choose an intervention program(s) that will be used
to address the needs of your “at risk and ““at some risk”
students.

Example: Authorized reading
specialist training in
dyslexia, curriculum
directors, district level
administrators, teacher(s),
school psychologists,
diagnosticians

hntewention Program ChecH

IRecommended Approaches |
for Effective Dyslexia
[nterventions

SEA 217 Information‘
Yideo_ at the 26:55 mark

Ensure that the intervention utilizes as many of the
recommended approaches as possible.

Intervention Program Check

IRecommended Approaches
for Effective Dyslexia
[nterventions
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https://www.doe.in.gov/sites/default/files/literacy/approved-training-program-list-revised-119.pdf
https://www.doe.in.gov/sites/default/files/literacy/approved-training-program-list-revised-119.pdf
https://www.doe.in.gov/sites/default/files/literacy/authorized-reading-specialist-trained-dyslexia-and-training-program-guidance-document-revised-319.pdf
https://www.youtube.com/watch?v=zMR1wLn4xmY&feature=youtu.be
https://www.doe.in.gov/sites/default/files/literacy/dyslexia-intervention-program-check.pdf
https://www.doe.in.gov/sites/default/files/literacy/recommeded-approaches-effective-dysleixa-interventions-revised-319.pdf
https://www.youtube.com/watch?v=zMR1wLn4xmY&feature=youtu.be
https://www.doe.in.gov/sites/default/files/literacy/recommeded-approaches-effective-dysleixa-interventions-revised-319.pdf

Vindiana

DEPARTMENT OF EDUCATION

Review how your school is accurately implementing a tiered
system of academic support with fidelity for your students.
(SEA 217 uses the term Response to Intervention (RTI) while

Dr. Jennifer McCormick
Superintendent of Public Instruction

Wm&?tg. Engf!w fort Studlent Suecesd

rlntervention Program ChecH

IRecommended Approaches |
for Effective Dyslexia

schools have moved to Multi-tiered Systems of Support or (MTSS). = =
We encourage schools to embrace MTSS to meet the needs of the nicTventiony
whole child)
SEA 217 RTI and MTSS
Intervention Cont. Who is Responsible Documents
Ensure you have scheduled time for educators to use tiered Example: Authorized reading
support address students’ needs. specialist training in
dyslexia, curriculum
directors, district level SEA 217 RTI and MTSS
This includes dedicated time for tier I, tier 11, and tier 111 aZ,i(;n?;ﬂfmt;sr:lieaec‘;leer(s ) | an
instruction school psychologists,
diagnosticians
Create criteria for how tier II and tier III will differ in their
support. SEA 217 RTI and MTSS
Create a plan to progress monitor students and track their data. |SEA 217 RTI and MTSS‘

Choose and train staff to implement the intervention.

Intervention Program Check

IRecommended Approaches |
for Effective Dyslexia
[Interventions
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https://www.doe.in.gov/sites/default/files/literacy/recommeded-approaches-effective-dysleixa-interventions-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/dyslexia-intervention-program-check.pdf
https://www.doe.in.gov/sites/default/files/literacy/senate-enrolled-act-217-and-article-7-and-idea-guidance-document-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/senate-enrolled-act-217-and-article-7-and-idea-guidance-document-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/senate-enrolled-act-217-and-article-7-and-idea-guidance-document-revised-319.pdf
https://www.doe.in.gov/sites/default/files/literacy/dyslexia-intervention-program-check.pdf
https://www.doe.in.gov/sites/default/files/literacy/recommeded-approaches-effective-dysleixa-interventions-revised-319.pdf
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Notifications

Dr. Jennifer McCormick
Superintendent of Public Instruction

Working Togethen for Student Success
Who is Responsible

Documents

Create a parent permission that collects written consent for
the school to give a Level I or Level II screener.

Example: Authorized reading
specialist training in
dyslexia, curriculum
directors, district level
administrators, teacher(s)

|SEA 217 Information ‘

!idegl at the13:24 mark

[[ndiana’s Definition of ‘
Dyslexia

Create a statement notifying parents that they elect to have
their child received an education evaluation by the school.
Note that these documents may outline that the child fell below a
locally set benchmark and the school would like to collect

[[ndiana's Definition of

additional data on how to help their child improve their skills in Dyslexia
one or multiple subset areas screened.
Also note that the IDOE is creating resource materials for schools
to share with parents.
Reporting Who is Responsible Documents

Create a process for collecting data on how many students
received the initial (universal) screener during the previous
school year. This information will be needed for your reading
plan.

Example: Authorized reading
specialist training in
dyslexia, curriculum
directors, district level
administrators, teacher(s),
school psychologists,
diagnosticians

|SEA 217 Information Video‘

at the 29:00 mark

Create a process for collecting data on how many students
were found to be “at risk” or “at some risk” during the
previous school year. This information will be needed for
your reading plan.

|SEA 217 Information Video‘

at the 29:00 mark

Create a process for collecting data on which dyslexia
intervention program(s) were used during the previous school
year. This information will be reported on your school
corporation or charter school website.

SEA 217 Information Video‘

at the 29:00 mark
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Create a process for collecting data on the number of students
who received dyslexia intervention during the previous
school year. This information will be reported on your school
corporation or charter school website.
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SEA 217 Information Video
at the 29:00 mark

Create a process for collecting data on the total number of
students identified with dyslexia during the previous school
year. This information will be reported on your school
corporation or charter school website.

SEA 217 Information Vided
at the 29:00 mark

Special Education Who is Responsible Documents
Example: Authorized reading |SEA 217 and Article 7 and|
. . . specialist training in g
Review the SEA 217 presentation on IDOE’s dyslexia dyslexia, curriculum IDEA

website and guidance documents on how SEA 217 parallels
and may intersect with special education law Article 7 and
IDEA.

directors, district level
administrators, teacher(s),
Special Education Director,
school psychologists,
diagnosticians

|SEA 217 Information Video‘
at the 30:15 mark

Collaborate with your special education team to determine if
any additional information or protocols are needed for
students who may qualify for special education.

|Special Education Guidancd

SEA 217 and Article 7 and|
[DEA

|SEA 217 Information Videol
at the 30:15 mark

Optional

Who is Responsible

Data tracking form for students and year-to-year progress
Review information on screening special education and
English Language learners

Review documents on IDOE’s dyslexia website

Dyslexia Website

SEA 217 Information Video
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Glossary

Accommodations- supports and services provided to help a student access the general education

curriculum and validly demonstrate learning.

Alphabet Knowledge- one’s ability to name, distinguish similar letters, recognize upper and
lowercase forms, write, and identify the sounds of the alphabet
Decoding- the ability to apply the knowledge of letter-sound relationships and letter patterns to

correctly pronounce written words. In other words, it is translating written words into sounds and
meaning of spoken words.

Dyslexia- a specific learning disability that: is neurological in origin and characterized by
difficulties with accurate fluent word recognition; and poor spelling and decoding abilities;
typically results from a deficit in the phonological component of language that is often
unexpected in relation to other cognitive abilities and the provision of effective classroom
instruction; may include problems in reading comprehension and reduced reading experience
that can impede the growth of vocabulary and background knowledge; and may require the
provision of special education services after an eligibility determination is made in accordance
with 511 IAC 7-40.”

Educational Evaluation- Special Education Evaluation- a process used for making decisions
about a child's eligibility for special education. A special education evaluation is done to decide
whether your child has a disability and whether your child requires special education and related
services

Encoding- ability to translate their knowledge of letter/sounds into written sounds of words, also

known as spelling. It assesses one’s ability to hear a sound and write a symbol that represents
that sound.

IDOE- Indiana Department of Education the government organization that is implementing this

legislation.

IEP-Individualized Education Plan- a legal document written to provide direction on the
special education instruction, supports, and services that will help students make progress and

succeed at school. These plans are written to the meet the specific needs of the individual student

MTSS- Multi-tiered System of Supports- a systemic, continuous improvement framework in
which data-based problem-solving and decision making is practiced across all levels of the

educational system for supporting students
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Neurobiological- a science that studies the structure, function, activity, and abnormalities of the

nervous system
Phonemic Awareness- the ability to manipulate speech sounds of phonemes in spoken words

Phonological Awareness- the ability to segment speech sounds into words, syllables, and
phonemes
Rapid Naming- how quickly the student can name items such as colors, objects, letters, and

numbers. Difficulty retrieving the labels quickly and easily is likely to have significant
consequences on the ability to decode words.

Reading Comprehension- understanding and interpretation of what is read
RTI Process- a process to address the needs academic needs of students with area(s) of deficits

Senate Enrolled Act 217- the legislation signed into effect in 2018 that is the reason for
universal screening of all K-2, systematic sequential multi-sensory instruction of students, and
each school corporation and charter school hiring an authorized reading specialist trained in

dyslexia.

Sound Symbol Relationship- also called phonics, is the foundation for accurate reading and
spelling development. This can be measured a number of ways but is most often assessed method

is through wordlist reading (of real and nonsense words).

Specific Learning Disability- a disorder in one or more of the basic psychological processes
involved in understanding or in using language, spoken or written, that may manifest itself in the

imperfect ability to listen, think, speak, read, write, spell or do mathematical calculations

Universal Screener- the systematic assessment of all children within a given class, grade, school
building, or school district
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Resources —General
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and-interpretations

IDOE Dyslexia Screeners. https://www.doe.in.gov/literacy/dyslexia-screeners

IDOE Universal Screener Information and Approved Screener.
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A resource guide from the Office of Special Education Programs (OSEP) on the RTI process.
https://osepideasthatwork.org/responsiveness-intervention-sld-determination-process

https://www2.ed.gov/policy/speced/quid/idea/memosdcltrs/osep11-07rtimemo.pdf

RTI and Special Education. https://wwwz2.ed.gov/policy/speced/quid/idea/memosdcltrs/osepl1-
07rtimemo.pdf

IDOE MTSS Resources https://www.doe.in.gov/school-improvement/multi-tiered-system-supports

Resources—Accommodations and Assistive Technology

International Dyslexia Association (2018). Accommodations for Students with Dyslexia.
https://dyslexiaida.org/accommodations-for-students-with-dyslexia/

Patins Project. https://www.patinsproject.org/

Classroom Accommodations Checklist
https://osepideasthatwork.org/sites/default/files/AccommodationsManual.pdf

Learning Ally. https://learningally.org

Bookshare. https://www.bookshare.org
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