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Title I – 1003(g) School Improvement Grant
2014-2015 School Year Grant Application

LEAs must submit an application for EACH school applying for 1003(g).  
Part 1: Grantee Information

Applicant Information
	School Corporation/
Eligible Entity
	Anderson Preparatory Academy   
	Corp #
	9790

	School 

	Anderson Preparatory Academy
	School #
	5092

	Superintendent Name
	Robert Guillaume
	Email
	rguillaume@goapa.org

	Director of Academics/Title I
	Jill Barker
	Email
	jbarker@goapa.org

	Mailing Address
	101 W. 29th St.
	City
	Anderson
	Zip Code
	46016

	Telephone 
	765-649-8472
	Fax
	765-640-2550

	Total Funding Authorization
	   
Yes





Application Type
	Select one of the following options:
|_| Turnaround
|X| Transformation
|_| Restart
|_| Closure



Important Dates
	Application Release
	Release application and guidance to LEAs
	March 1, 2014

	Technical Assistance Training
	Offer technical assistance training to eligible Priority schools 
	March 20, 2014

	Application Due
	LEA application must be submitted to IDOE
	April 1, 2014

	Notification
	SEA awards will be published and LEAs notified of 3-Year Awards
	April 30, 2014

	Funds Available
	Funds will be available to grantees
	July 1, 2014


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 

|X|  Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
[bookmark: Check13][bookmark: Check14]|X|  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
N/A  If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements
|X|  Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
|X|  Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
|X|  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
N/A  Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected
|X|  Report to the SEA the school-level data required under leading indicators for the final requirements 
|X|  The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.

|X|  This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members
The LEA must check each waiver that the LEA will implement. 
[image: ]N/A  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  
|X| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
Superintendent Signature: _______________________________________ Date: _____________________
Director of Academics/Title I Signature: ___________________________________Date: _____________



Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Robert Guillaume
	CEO

	Jill Barker
	Director of Academics/Title I Director

	Farrah Cunningham
	Math Teacher

	Gen Phillips
	Title I Data Coordinator

	Jamie Harshman
	Elementary Teacher

	Patrick Anderson
	Social Studies Teacher

	Lacey Petry
	Special Education

	Chuck Muston
	AFJROTC Instructor

	Cliff Henderson
	Director of Aerospace Education

	Matt Dyer
	Elementary Administrator

	Brad Morgan
	Director of Guidance/CTC

	Casey Cecil
	Math Teacher

	Farrah Cunningham
	Math Teacher/Parent

	Zach Morrison
	Art Teacher







Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/
Comm.
	Teachers/
Staff
	School Admin
	School Board
	Dist. Staff
	Students
	General Discussion or Feedback Received

	Example: Student and Parent Forum
	3/15/14
	25
	5
	1
	1
	0
	200
	Principal discussed elements of SIG and Turnaround Model with group – opened up for public question/comment

	Cadet Council
	1/2014
	0
	0
	1
	0
	1
	20
	Student climate survey, school improvement identification.

	Financial Planning Meeting
	3/7/14
	2
	0
	0
	1
	2
	0
	CEO and CFO met with board member and Bookkeeping Plus to discuss budget for 2014-2015.  Need for SIG was identified.

	Teacher Survey
	3/4/14-3/20/14
	0
	65
	0
	0
	1
	0
	Teacher climate survey, school needs assessment delivered via email.

	Alumni Forum
	3/14/14
1:00-
4:00pm
	10
	1
	1
	0
	2
	55
	Alumni discussed strengths of APA with senior class.  Following discussion, Director of Academics (DOA) discussed SAP with alumni group and asked for feedback.

	School-Wide Email
	3/17/14
11:25am
	10
	85
	10
	0
	8
	0
	Feedback was requested for SIG.  SIG Work Session Schedule released.

	Student Forum
	3/19/14
1:45-2:30pm
	0
	0
	0
	0
	1
	11
	DOA discussed elements of SAP, SIG and A-F Accountability system.  Students provided feedback on programs and resources that they felt would improve achievement.

	Student, Teacher, and Parent Forum
	3/24/14
3:45-4:15pm
	8
	40
	8
	0
	5
	5
	DOA discussed elements of SIG, explained differences between “Turnaround” and “Transformation” and selection of Transformation model – opened up for public question/comment

	SIG Work Session
	3/20/14
3:30-5:00pm
	2
	5
	1
	0
	2
	0
	Work group reviewed past and current data. Identified strengths and weaknesses of current interventions.  Planned ways to improve interventions and identified needs.

	SIG Work Session
	3/24/14
4:15-5:30pm
	2
	7
	2
	0
	2
	0
	Work group discussed STP Forum.  Continued data analysis and needs assessment.  Compiled budget tasks.

	SIG Work Session
	3/25/14
3:30-5:00pm
	0
	1
	2
	0
	2
	0
	Work group discussed proposed items for budget.  Divided budget into categories and assigned sections to research.

	SIG Work Session
	3/26/14
6:30-7:30am
	0
	2
	1
	0
	2
	0
	Work group analyzed grant data and key findings.  Provided feedback relating to student leading indicators.

	SIG Work Session
	3/26/14
3:30-6:00pm
	1
	3
	1
	0
	1
	3
	Work group expanded upon work completed by morning session.  Finalized budget needs.

	SIG Work Session
	3/27/14
6:30-7:30am
	0
	4
	3
	0
	2
	0
	Work group made final adjustments to budget proposal and prepared to present proposal to CEO.

	Parent Communication
	3/27/14
	Public Forum
	Public Forum
	Public Forum
	Public Forum
	Public Forum
	Public Forum
	Electronic communication through blog explaining SIG and requesting parent feedback.

	School Board Meeting
	3/27/14
	4
	2
	1
	5
	2
	0
	CEO discussed status of SIG with school board.  Opened up for questions/feedback.


Part 3: Schools to be Served by LEA	
	Schools to be Served by LEA

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority School       Y/N
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Anderson Preparatory Academy
	K-12
	Y
	Transformation
	


Part 4: Needs Assessment and Goals
Complete the table below for your overall student population, as well as available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education) that did not pass in English/language Arts and/or mathematics
	Student Groups - ELA
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal
	SY 2016-2017 Goal

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40%
passing
	45% passing
	50% passing

	Overall – ISTEP+
	30.2%
	112
	Baseline/School Rate
	75.6% passing
	78.5% passing
	81.4% passing

	Black
	42.7%
	35
	HIGH – low parental involvement, low reading fundamental skills, first generation college, commitments to support family financially, economically disadvantaged
	66.7% passing
	71.4% passing
	76.1% passing

	Hispanic
	36.8%
	7
	AVERAGE – language barriers, few available resources and support, economically disadvantaged
	70.8% passing
	74.6% passing
	78.4% passing

	Multiracial
	53.6%
	15
	HIGH – low parental involvement, low reading fundamental skill, first generation college, economically disadvantaged
	66% 
passing
	72.2% passing
	78.4% passing

	White
	23.1%
	55
	LOW – low cultural expectations, economically disadvantaged
	80.7% passing
	82.6% passing
	84.5% passing

	Free/Reduced
	36.4%
	87
	AVERAGE – low parental involvement, low reading fundamental skills, commitments to support family financially, economically disadvantaged, low cultural expectations
	71.2% passing
	75% passing
	78.8% passing

	Special Education
	50.7%
	38
	HIGH – very diverse needs, multiple grade levels behind, low reading fundamentals, low cultural expectations
	60.9% passing
	66.7% passing
	72.5% passing

	
	
	
	
	

	Overall - ECA
	21.8%
	19
	Baseline/School Rate
	81.6% passing
	83.3% passing
	85% passing

	Black
	41.7%
	10
	HIGH – low parental involvement, low reading fundamental skills, first generation college, commitments to support family financially, economically disadvantaged 
	67.3% passing
	71.8% passing
	76.3% passing

	Hispanic
	Suppressed
	Suppressed
	N/A
	N/A
	N/A
	N/A

	Multiracial
	Suppressed
	Suppressed
	N/A
	N/A
	N/A
	N/A

	White
	13.7%
	7
	LOW – economically disadvantaged
	87.3% passing
	87.8% passing
	88.3% passing

	Free/Reduced
	31.8%
	14
	AVERAGE – low parental involvement, low reading fundamental skills, commitments to support family financially, economically disadvantaged, low cultural expectations
	74.4% passing
	77.5% passing
	80.6% passing

	Special Education
	40.0%
	4
	HIGH – very diverse needs, multiple grade levels behind, low reading fundamentals, low cultural expectations
	68.6% passing
	72.9% passing
	77.2% passing



	Student Groups - Math
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal
	SY 2016-2017 Goal

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	Overall – ISTEP+
	24.6%
	91
	Baseline/School Rate
	79.6% passing
	81.7% passing
	83.7% passing

	Black
	34.1%
	28
	AVERAGE – low parental involvement, low reading fundamental skills which is impacting math performance, first generation college, commitments to support family financially, economically disadvantaged
	72.8% passing
	76.2% passing
	79.7% passing

	Hispanic
	26.3%
	5
	AVERAGE – language barriers, few available resources and support, economically disadvantaged
	78.4% passing
	80.7% passing
	83.0% passing

	Multiracial
	42.9%
	12
	HIGH – low parental involvement, low reading fundamental skill which is impacting math performance, first generation college, economically disadvantaged
	66.5% passing
	71.2% passing
	75.9% passing

	White
	19%
	45
	LOW – low cultural expectations, economically disadvantaged
	83.6% passing
	84.9% passing
	86.1% passing

	Free/Reduced
	28.6%
	68
	AVERAGE – low parental involvement, low reading fundamental skills which is impacting math performance, commitments to support family financially, economically disadvantaged, low cultural expectations
	76.7% passing
	79.4% passing
	82.0% passing

	Special Education
	41.9%
	31
	HIGH – very diverse needs, multiple grade levels behind, low reading fundamentals which is impacting math performance, low cultural expectations
	67.2% passing
	71.8% passing
	76.3% passing

	

	Overall - ECA
	28.6%
	12
	Baseline/School Rate
	76.7% passing
	79.4% passing
	82.0% passing

	Black
	Suppressed
	Suppressed
	N/A
	N/A
	N/A
	N/A

	Hispanic
	Suppressed
	Suppressed
	N/A
	N/A
	N/A
	N/A

	Multiracial
	Suppressed
	Suppressed
	N/A
	N/A
	N/A
	N/A

	White
	21.4%
	6
	LOW – low cultural expectations, economically disadvantaged
	81.9% passing
	83.5% passing
	85.1% passing

	Free/Reduced
	24.1%
	7
	LOW – low parental involvement, low reading fundamental skills which is impacting math performance, commitments to support family financially, economically disadvantaged, low cultural expectations
	79.9% passing
	81.9% passing
	84.0% passing

	Special Education
	Suppressed
	Suppressed
	N/A
	N/A
	N/A
	N/A



Complete the table below regarding key areas of student learning indicators.  Include your 2013-2014 data to date, your goals for 2014-2015, as well as key findings related to this data.
	Student Leading Indicators
	2013-2014
	2014-2015
	Key Findings

	1. 	Number of minutes within the school year that students are required to attend school
		
	K-2 = 63,000
3-5 = 66,600
6-12 = 77,400
	K-2 = 75,000
3-5 = 78,600
6-12 = 95,400
	Although instructional time meets the state’s requirements, based on the severity of our students’ needs and how far behind they are, instructional time needs increased.  We also need to maximize instructional time and ensure that effective teaching practices are being implemented during instructional time.

	2. 	Dropout rate*


	1%
	0%
	Our low dropout rate is due to the preventive measures we have in place and our initiative to use data to identify and address concerns before they progress. It is also believed to be due in part to our small class sizes, open communication, school-parent relationship, level of commitment from educators, and our early graduation option.  
Current data trends show that we have several at-risk students which could potentially increase the dropout rate.  We feel that a mentorship program is needed in addition to our current interventions.  We have reached out to the community, but there are very few programs currently available.  We are looking to form partnerships with local colleges and universities to develop a mentorship and tutoring program.

	3. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)

	97.32%
	98%
	Our attendance rate has improved from the 2012-2013 school year.  We found that the majority of our absences came on days where students were required to wear their USAF blues.  For 2013-2014, we changed our uniform policy so that if students miss uniform day, they are required to wear their USAF blues on the day they return.  Student and staff feedback also indicates that our high attendance rate is due to our safe environment, strict attendance policy, parent reach out for attendance, and teacher involvement and ability to foster positive relationships with our students and families.  Our students enjoy being at school and participating in all of the programs we offer outside of the classroom which can also contribute to a higher attendance rate.

	4. 	Number and percentage of students completing advanced coursework* (e.g., AP/IB), or advanced math coursework 

	46 
(17% of 9-12)
	20%
	Our current percentage is due to our college preparatory curriculum and graduation requirements.  We currently have a lower AP enrollment vs. dual credit enrollment which is due to multiple factors.  Currently, all AP courses (except for Calculus) are offered as independent studies due to staffing and budget restrictions.  Additionally, due to the academic needs of our students and lack of college readiness, many students choose not to take AP classes because of the AP Exam requirement.

	5.  Number of students completing dual enrollment classes
	58
	70
	Our current figure is due to the fact that we offer several on-site dual credit opportunities through IPFW as well as the pilot of a partnership with Purdue University to implement an Organizational Leadership and Supervision course which is taught on our campus by a Purdue professor.  We also have students who are taking courses independently through Ball State University and at the Purdue Flagship.  The post-secondary schools that we have formed partnerships with all require a
3.0 or better cumulative GPA requirement and successful completion of both English 10 and Algebra I ECA in order to enroll in dual credit courses.  These requirements work to ensure that our students are prepared to be successful in these demanding classes.  If we can expand the number of courses we offer, we will be able to increase this number.  We have found that these requirements are inadvertently limiting some of our minority and economically disadvantaged students from being able to take advantage of these opportunities, and we feel that a mentorship program will help improve this inadvertent limitation.

	6.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.)
	36
	30
	Because of the current setup of our AP offerings as independent courses and the convenience of on-site dual credit courses, the number of students taking both AP and dual credit courses will continue to decrease as we continue to add more on-site dual credit offerings.  The availability of dual credit courses is a recruitment and retention tool as well as a guaranteed assurance that we are offering a college preparatory curriculum.  Students also prefer the fact that they are earning college credits without having to take the AP exam.  Because of ECA, NWEA, Acuity, ASVAB, PSAT, and SAT/ACT not to mention our own assessments and finals, our high school students have gotten to the point that they do not want to take any more high-stakes test if they can avoid it.  While the number of students taking independent AP courses will decrease, we anticipate the number of students taking advanced coursework to increase starting in the 2015-2016 school year due to an increase in students taking advanced math coursework including on-site AP Calculus.  If we receive the SIG and are able to fully implement our interventions, we will see an increase in student performance and confidence in math which we anticipate leading to a higher enrollment in advanced coursework and on-site AP Calculus. 

	7.  Types of increased learning time offered 
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/After School
SS- Summer School
WES-Weekend School
OTH-Other	

	BAS
	BAS, SS, LSD, OTH
	Since our inception, teachers have been required to offer optional tutoring, but few students have taken advantage of this.  We have seen an increase in tutoring attendance since we implemented an after-school peer tutoring program in 2012.  A contributing factor to this increase comes from our special education department. Students with an IEP who are failing or in danger of failing have been required by the SSC department to attend peer tutoring until their grades improve which has led to an increase in academic performance in both the classroom and on the ECA exams.  The problem that we have identified is that even though our tutoring offerings and attendance have both increased, our non-IEP, at-risk students who are currently failing classes and not passing the ECA are not taking advantage of these opportunities.  Beginning in February 2014, we implemented a pilot of mandatory tutoring for students who are currently failing math and ELA and are in extreme danger of failing ECA.  This program is showing positive results and we have seen a 30% decrease in students on the F list; however, we were limited to how many students we can offer this opportunity due to available funding, and we do not have the funding to continue this program after spring break since it was not in our budget for the 2013-2014 school year.  If we receive the SIG, we will begin implementing this program next year starting in August and we will be able to offer more students the opportunity K-12.  Additionally, our altered Pre-Academy schedule to include a targeted Title I success period has also been showing positive results on Acuity, NWEA, and classroom performance.  We will be piloting summer school for the first time Summer 2014 with the hopes that we can increase this offering in 2015 with the SIG funding.  We will also be lengthening our instructional time and including more eLearning opportunities which will be better implemented with SIG funding.

	8. 	Discipline incidents*


	333 total
K-2 = 10
3-5 = 19
6-8 = 135
9-12 = 169
	300 total K-12

	Given our enrollment numbers, our number of discipline incidents appears to be high; however, we feel that these numbers  are due to our culture of high expectations and respect.  Our school is based on military principles and we have a zero tolerance policy for severe behavior.  Because we have such high discipline expectations and we have to follow through with these expectations, we are going to have higher discipline rates as our current program is set up.  Our program is extremely rigid and consistent with clearly defined expectations, consequences, and rewards.  Our focus on small incidents and high expectations prevents incidences of violence and drugs that many other local schools face.  Our students respect and appreciate our follow-through and accountability and it creates a positive school culture and safe environment.  We consider our behavior process to be preventative and proactive.  That being said, we also feel that we could implement a more progressive form of discipline and reduce the number of discipline incidents that result in loss of learning time if we could implement an ISS program.  We are currently unable to do so because we do not have enough staffing to offer this type of discipline program in an effective way.  We currently use Saturday School at the secondary level as a way of offering progressive discipline, but due to transportation issues and staffing issues, this is not nearly as effective as it could be.  We have also found that our building administrators at the secondary level spend around 80-85% of their time dealing with discipline.  This restricts them from being able to be effectual instructional leaders and makes it difficult for them to provide academic support to our teachers.  It also has restricted the number of times our teachers are observed and how much time can be spent providing feedback and coaching after observations.  If we are able to implement an ISS program and hire both an ISS monitor and a Dean of Discipline, we will be able to reduce the amount of time our building administrators are spending on discipline and increase the amount of time they are in classrooms and working with the academic portion of our school.   

	9. 	Truants
     (# of unduplicated students, enter as a whole number)

	0
	0
	We credit our strict attendance policy, our proactive parent communication, and discipline for our lack of truancy.  Our attendance officer monitors attendance very closely and makes every effort possible to contact families before attendance issues progress to truancy efforts.  

	10. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)

	IN – 0
IMP – 0
EF – 41
HEF – 24 
	IN – 0
IMP – 0
EF – 30
HEF - 35
	We found that our teachers are highly qualified and effective.  With an increase in teacher coaching and the addition of designated mentor teachers through the SIG, we feel that our teachers will grow professionally and we will be able to move more of our effective teachers into the highly effective category using our modified RISE evaluation system.  

	11. 	Teacher attendance rate


	98%
	98%
	Teacher feedback indicates that our high teacher attendance rate is due to our culture of discipline, respect, and accountability. Teachers feel that there is a strong system of support and that our staff attendance policy also contributes to the attendance rate. They also feel safe and valued. Administrators feel that the attendance rate can also be contributed to our hiring process, expectations, and our clear mission and buy-in from teachers to support this mission as well as our attendance policy from our employee handbook.  In order to maintain or increase this rate, we would like to further develop our culture and support of teachers through teambuilding, incentives, acts of appreciation, and improved opportunities for professional development.




For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. 
	Instructional Programs

	LEA analysis 
	At the beginning of the 2013-2014 school year, APA began working on an Academic Strategic Plan which later developed into the Student Achievement Plan which is required by the state due to our Priority status.  School performance data, internal assessment data, and NWEA data were analyzed for the past three years, and data revealed that our students struggle with critical thinking, problem solving, reading comprehension, and real world application of learning.  Further analysis of both ELA and math data showed that a majority of our students are at least one grade level or more behind in reading which is impacting performance in both ELA and Math.  The areas of deficiency in math strongly correlate to reading processing errors and corrective reading interventions are needed in order to improve both ELA and math performance.  The Director of Academics met with all teacher groups to discuss this finding and K – 12 feedback strongly supported this finding as it relates to classroom performance.  Additionally, multiple teacher, student, and parent surveys, forums, and discussions were analyzed to identify areas of strength and weakness as it relates to school climate and culture, professional development, school performance, instructional design, and stakeholder buy-in.

As we analyzed our curriculum, we found that it was loosely aligned vertically and horizontally through our digital curriculum; however, 75% of our instructional time is off-computer and there was no alignment in off-computer instruction at the elementary and middle school level, and very little formal alignment at the high school level.  We also found that not all of our content areas had access to digital curriculum and did not have off-computer resources to guide their curriculum.  Teachers were doing the best they could with what they had and using their own personal resources; however, in the case of a vacancy in position, the new teacher had nothing to go off of when planning for the next year, especially in classes that did not have or use digital curriculum.  We also found that secondary teachers were not adequately trained in our digital curriculum and its implementation which leads to inconsistencies in instruction and limited the effective use of technology in the classroom as well as low student engagement and performance.  This also created fundamental academic gaps in instruction as students advanced to higher level courses.  Additionally, our students are lacking fundamental science and social studies skills, and we do not meet the state standards in these areas at the elementary level which is contributing to lower performance at the middle school and high school level.  This causes academic gaps in our rigorous college preparatory curriculum because students do not enter advanced science and math courses equipped with the prior knowledge needed to be successful.  

At the high school level, we found that our students are able to develop a basic, working theoretical knowledge of advanced concepts but significantly struggle with real world application due to the lack of project-based and lab-based learning.  We also found that while we offer a rigorous college preparatory curriculum with advanced coursework, a significant number of our students are not measured as college or career ready on NWEA, PSAT, SAT/ACT, and ASVAB, and we have a high percentage of failures and unmotivated students.  This has led to a decrease in school climate and academic performance and has detracted from our overall mission and vision.  We also found that we lack adequate course offerings in relation to career exploration and career skill development.  In addition, due to understaffing, we are also lacking a strong system of guidance to help students explore career options, set career and life goals, and develop the necessary skills needed to be successful after high school.  We also do not have interventions in place for students who are below grade level and not identified as special needs other than credit recovery which generally functions as an independent study, computer-based course with limited teacher guidance due to the large number of students who are in need of credit recovery and limited staffing.

Through our data analysis and communication with teachers, students, and parents, we found that we are not implementing data-driven instruction with fidelity K-12.  Our K-2 teachers and ISTEP/ECA level teachers have a general understanding of data as it relates to these tests, but they do not have an understanding of NWEA and how to use ISTEP/ECA and NWEA data to differentiate instruction and target instruction.  Our rotation learning system at the K-8 level and internal assessment through CompassLearning has had a positive impact on this area; however, many of our teachers feel that they were not provided with adequate training on our multitude of data points, and therefore do not know how to use external data to drive instruction with fidelity.  Many teachers implement their own assessments which is used to somewhat drive instruction, but this has led to inconsistencies in instruction, a lack of true differentiation, and poor academic performance.  We also found that many teachers do not understand our accountability data. how our school is rated, and how this directly impacts them.  This has led to an apathetic approach to testing from our non-ELA and math teachers which has negatively impacted our student performance on ISTEP, ECA, and NWEA as well as student motivation concerning performance on these tests.  Our teachers in 9-12 demonstrated the largest ineffective use and understanding of data, and in the majority of our core classes, little to no differentiation is evident.

We also found that a large number of students who enter our school from outside schools or school corporations are multiple grade levels behind in both reading and math, and our current curriculum and interventions are not equipped to adequately address these learning gaps prior to school performance data testing.  Students who have been in our school for multiple years have made gains as evidenced by performance on ISTEP/ECA and NWEA as well as classroom performance data and our graduation rate.  According to our graduation data from our first official graduating class (Class of 2013), 100% of students who were with us for all four years of high school graduated in four years.  100% of these students passed their English 10 ECA, and 94% passed their Algebra I ECA.  The 6% that did not pass their Algebra I ECA were eligible for the Core 40 wavier and all students who graduated in 2013 graduated with either a Core 40 diploma or Indiana Academic Honors diploma.  An alumni survey indicates that students that enrolled in college felt adequately prepared to be successful based on our school culture and rigorous college preparatory curriculum; however, the survey also indicated that they would have felt better prepared if our secondary curriculum offered more real world application and hands-on, project-based/lab-based learning especially in the areas of science and mathematics.


	Justification for Selected Interventions
	Based on the LEA analysis and our goals, we feel that we need to focus our interventions on reading instruction, data usage, professional development, curriculum development, and expand and improve our usage of technology in the classroom and as a corporation.

Reading and Math Instruction/Intervention
Because a majority of our students’ reading and math deficiencies are related to the same learning processing errors which have a significant impact on student performance, we have chosen to implement Lindamood Bell reading interventions and curriculum.  Lindamood Bell offers a scientific approach to reading instruction that focuses on cognitive processing: “It is our philosophy that everyone has the ability to reach their potential and that accurate diagnosis and relevant instruction enables that to happen.  Our reading paradigm is based on the knowledge that language and literacy skills are cognitive acts. Our instruction is based on a theory of cognition rather than reading methods or strategies that do not address the global needs of learners. The Lindamood-Bell® programs develop the five components outlined by the National Reading Panel Report of 2000: phonics, phonemic awareness, fluency, vocabulary, and comprehension.  These skills are critical for overall academic achievement.” (www.lindamoodbell.com) Additionally, Lindamood Bell is backed by extensive research and endorsed by CASE.

This will be implemented full-on at our elementary level, and it will be integrated into our 6-12 core classes with an extra emphasis in our ELA and math classes as well as offering targeted reading intervention at these levels.  Lindamood Bell is an intensive program which must be implemented with fidelity in order to be successful.  By becoming a school partner with Lindamood Bell, we will be able to maximize our reading program and assist students in making multiple years’ worth of gains in reading and math which will not only help us meet our academic goals, but also ensure that our students are prepared for our rigorous college preparatory curriculum and able to be measured as college and career ready.  A partnership ensures that our teachers are fully trained and given all necessary resources and data to implement the program with fidelity.  Additionally, we will be incorporating Lindamood Bell’s On Cloud Nine Math program to further strengthen the implementation of this intervention.  Research has indicated that a school partnership with Lindamood Bell results in tremendous gains.  Access to this research can be found at: http://www.lindamoodbell.com/research/school-partnership-results/. 

Professional Development and Data-Driven Instruction
Our Director of Academics is currently our only staff member who is fully trained in all of our programs and data points which limits us to how much professional development can be delivered.  Because of the diverse needs of our four entities within our K-12 program, professional development cannot be as extensive as it needs to be; therefore, we believe bringing in external providers to deliver high-quality professional development is essential to our success and to our ability to deliver data-driven instruction by utilizing our resources.  This will not only improve our instruction but also our school climate and culture.  It will also help us target professional development based on the diverse needs of each of our teachers and programs.  In order to do this, we need to be able to offer summer training stipends and professional development so that we can start the 2014-2015 school year with our programs in place and our staff trained on how to implement interventions with fidelity and to use data to drive instruction.  

Additionally, we need to add meaning to the testing that we are required to do.  We have implemented Acuity this year, and our teachers have been able to assign instructional resources to help target instruction, but we have found that in addition to the fact that Acuity is only designed for Grades 3-8 and ECA which leaves us without resources for K-2 and the majority of our high school students, Acuity does not have activities for all standards and that it is hard to manage various aspects of these learning paths such as requiring students to achieve mastery before moving on or forcing students to complete work in a certain sequence.  In addition to this, the activities show little to no evidence of scaffolding and they are generally not sequenced in a way that would easily lend itself to scaffolding.  Our teachers can design individual learning paths for each student, but this is extremely time-consuming and limits other interventions that they could be implementing with proven success.  

Our authorizer requires us to do NWEA testing twice a year.  While the NWEA data is extremely useful and meaningful to those who understand it, many of our teachers have a very basic understanding of this data and how to use it.  We will be bringing in professional development to address this issue, but we still need a resource to make the data user-friendly and meaningful as well as something that can be implemented as soon as we receive our NWEA data.  Our digital curriculum, CompassLearning, offers an add-on feature for NWEA which serves students in grades K-12.  Using the individual student’s RIT score, we can assign specific learning paths that are designed for just that student.  By combining this with the current delivery system and filling in holes with Acuity resources, we will be able to drill down data to its core and truly address each individual deficiency for each of our students.  We will also be able to triangulate the NWEA data with Acuity data and our internal assessments using Compass to paint a strong picture of each student’s current achievement level and academic needs which will, in turn, strengthen our instruction and ensure that it is truly data-driven, student-focused, and state-standard aligned without gaps.

Curriculum Development
A state-standard correlated and vertically and horizontally aligned curriculum for all grade levels and content areas is also essential to our success.  It is also imperative that we have the necessary curriculum resources in order to implement a stronger and needs-focused curriculum on and off-computer.  In order to implement all of our interventions with fidelity for the 2014-2015, our curriculum mapping needs to begin in April and carry over into the summer.  We will also need to revisit our curriculum map in the summer of 2015 to assess the effectiveness of our implementation as well as incorporate the new Indiana Standards.  We will continue assessing the effectiveness of our curriculum mapping each summer and make the necessary adjustments to ensure that our curriculum is rigorous, aligned, and state-standard correlated.  

Curriculum resource purchases in the areas of reading, math, science, and life skills will ensure that our teachers have access to high quality materials which will improve our instruction as well as create a stronger school climate of support.  We currently do not have the materials needed in order to build a project-based/lab-based curriculum in the sciences as well as implementing science education at the elementary level.  Until these resources are purchased, we will continue to have students who cannot apply their theoretical knowledge to real world scenarios and will continue to restrict achievement and college and career readiness. 

We also do not have sufficient reading materials available to meet the individual needs of our students.  If we are going to improve our reading instruction and overall academic performance, we must increase the availability of reading materials to our students.  While our community does have a library, many of our students do not have access to it due to transportation issues.  Additionally, our school currently does not offer library resources, and the Anderson community does not have any bookstores within a 20 mile radius.  Our teachers do the best they can with donated books and books purchased with their own money, but the quality of these books as well as the inability to offer books suitable for each child’s reading level severely limits the effectiveness of our reading program and current initiatives.  

In addition to the lack of reading materials available, we also are in need of a real-time assessment and progress monitoring system for reading.  We have piloted Reading A-Z at the elementary level and have been able to triangulate this data with NWEA and ISTEP to demonstrate a very accurate assessment of reading abilities and needs.  We would like to implement this full-on next year for all classrooms and add RAZ Kids, Writing A-Z, and Science A-Z to our curriculum.  This will strengthen our elementary curriculum significantly and ensure that we are benchmarking and assessing our students’ needs and then implementing effective, data-driven instruction.  In addition to purchasing the software, it is necessary for us to purchase a color printer, coloring printing supplies, a laminator, and laminating supplies for each elementary building for the A-Z programs.  The current set up only allows us to print black and white copies which can lead to students missing information due to an inability to see parts of the pictures or words.  Being able to print the resources in color and laminate them will allow us to implement this program with fidelity and reduce costs while improving student performance and understanding.  An increase in computer resources in the classroom will also allow us to better implement these programs as all students will have electronic access to most of the available resources as well.

One issue that we have found is that we do not have an assessment for students who are above a 5.99 reading level.  In order to meet this need and to strengthen our middle school and high school reading, we need to purchase STAR assessment and Accelerated Reader.  These two components will satisfy our reading instructional needs and allow us to target instruction in grades 6-12 as well as assist our upper elementary students who perform above grade level.

Additionally, at the high school level, we lack the curriculum resources to deliver high-quality career related courses.  In order to prepare our students for the technological careers that will meet them after graduation, we need to improve in this area.  By offering robotics classes and STEM or STEAM focused courses, we will better prepare our students.  In order to do this with fidelity, we must purchase new technology and supplies to support our developing curriculum.  We also need to be able to provide easily differentiated digital curriculum for all coursework that will satisfy the credit requirements established by the state AND meet the individual needs of our students while maintaining our rigorous standards.  Apex software will meet these needs and more while better enabling us to continue building a strong college preparatory curriculum while also being able to offer all of our teachers the resources they need.

Finally, research has shown that music and fine arts education is directly related to an improvement in academic performance.  Additionally, involvement in the fine arts has been proven to increase student motivation and school culture.  By implementing an instrumental program, we will be able to provide our at-risk students an opportunity to be involved and increase academic performance while also improving their social and emotional well-being.  Given the uniqueness of our school and the current limited availability of programs in the Anderson community, we feel that it is essential to develop our music and fine arts programs and provide the necessary instruments and tools to be successful.  Based on the limited financial resources of our students, we must provide our own instruments for their use to have an impact.  

Technology
Although we are a digital curriculum-based school, we lack the technology needed to implement this curriculum with fidelity and to develop our students’ technological skills.  At the K-8 level, our computers can only be used for Compass (our digital curriculum) because of the limited number of computers available in the classroom.  Additional student computers and tablets in the classroom will give our students access to a multitude of resources which will help prepare them for the future and enable them to compete with their peers from the surrounding areas who have access to resources like these.  Additionally, our teachers are not able to provide interactive and engaging lessons using technology because they do not have the resources needed.  Access to interactive projectors and ELMO document cameras will expand the instructional capabilities of our teachers as well as our students.  The technology that we do have also needs to be upgraded in order to be able to handle our new technological resources as it currently does not have the capabilities to support newer technology and our network cannot handle the network traffic that the new technology will create.

Additionally, with our current setup, our elementary buildings do not have computer labs available which creates an issue during testing sessions as well as restricts the teachers’ abilities to work with students on typing skills which they will need not only for life but also for ISTEP testing.  We currently have about 10 netbooks in each classroom, but during testing, we have to remove 2 netbooks from each room to create a testing lab.  This is currently done for 1-2 weeks at a time 7 times a year which further restricts the capabilities of our teachers and hinders student progress.  In addition to these issues, the size of the netbook screen also can impact students and prevent them from doing as well as they could on ISTEP.  Purchasing laptops for a lab setting will allow us to continue instruction during testing season without disruption and provide more classroom resources throughout the year.






	School Leadership

	LEA analysis 
	
Our building level administrators were found to be effective overall with improvement needed in areas mainly related to effective use of time.  A large percentage of their time is dedicated to discipline, and it is disproportionate to the amount of time focused on academic achievement, data, and teacher support.   All were found to be willing and qualified to lead the new interventions that we are implementing at their respective levels; however, guidance will be required in order to facilitate improvement for the entire K-12 program as well as to ensure consistency and cohesiveness vertically.  

In April of 2013, our Chief Academic Officer requested a change in position due to a new career opportunity which would serve as a transition to retirement. His request consisted of hiring a new CAO and enabling the exiting CAO to work at a part-time consultant level to train the new CAO and to provide administrative support as needed.  Due to the need of creating a more cohesive K-12 program and the need for increased teacher support and coaching, the COA position was transformed into the newly created position entitled Director of Academics and Curriculum.  While this would remain a corporate level position and the responsibilities would remain the same as the CAO; the purpose of this position would have more direct involvement at each building level than in the past.  This primarily would entail implementing/leading interventions based on past/current data trends and working with building level administrators to ensure cohesiveness K-12.  In the past, after the CAO had identified the needs, the building level administrator was responsible for leading and monitoring academic interventions which led to inconsistencies in the instructional design and to a disconnect between each level.  In addition to this shift in focus, the DOA would focus on teacher coaching and support.  

Following our outlined hiring procedures, APA sought both external and internal candidates for this position.  The decision was made to promote internally, and our English 10 teacher who had proven success on the English 10 ECA as well as ISTEP was selected as Director of Academics.  In addition to this candidate’s academic success, she was found to be highly qualified for this position based on the administrative and curricular program support that she has provided the CAO since 2009 and her eight years of experience in charter schools.  Additionally, she has completed her coursework for her MA in Educational Administration and Supervision through Ball State University and will graduate in May of 2014 with her MEA and principal licensure.  The new DOA has been in her position since June 1, 2014, and has been identified as an effective leader who is qualified and willing to lead all interventions under our Priority status.  During her first six months, she has conducted a climate and needs survey and analyzed data from the past five years.  Using this data, she has developed and Academic Strategic Plan and Student Achievement Plan.  In addition to these tasks, she has also spent time working with teachers in her coaching capacity.  Because of this focus, the DOA requested to be removed from the evaluation team in order to better foster a mentorship and coaching environment that encouraged open and reflective communication.  The DOA remains responsible for the oversight of the evaluation team and evaluation process in regards to data and reporting, but the DOA is responsible for directly evaluating teachers based on classroom observations.


	Justification for Selected Interventions
	Because our DOA is in her first year of leadership and we have found her to be qualified and willing to lead our school in our transformation initiative, we believe that it would be counterproductive and unnecessary to replace her.  We have submitted a letter of assurance as part of our Priority status Student Achievement Plan requirement which has also been included with this application.

In order to improve leadership at the building levels, we feel that it is necessary to improve the effectiveness of our administrators’ use of time and to prioritize instructional leadership and support.  In order to accomplish this, we need to create additional positions to manage our high rate of discipline while maintaining our high expectations and culture as well as provide professional development focused on our administrators.  We will use the SIG money to send our administrative team to a leadership conference in Indianapolis on June 3-5, 2014, which should help them find ways to improve in the areas of observation, effective instructional leadership, and time management.  Additionally, we will also implement the use of Standard for Success software and tablets to increase the efficiency of our observations while decreasing the amount of time that is spent doing paperwork afterwards which lead to more effective leadership and more efficient use of time focused on student achievement and teacher support.

The SIG will also enable us to grant them more flexibility in regards to the budget which will allow them to better support their teachers and to provide more opportunities for professional growth for both administrators and teachers.  It will also allow them the opportunity to increase positive behavior systems and improve instructional resources.






	School Infrastructure

	LEA analysis 
	Our current chain of command has been effective and impactful in creating a positive and effective environment.  Our school has strong leadership and a strong system of accountability in place to ensure this leadership remains effective; however, we have found that our administrators are in need of better support and reduced workloads.  Due to our school’s rapid growth of the last three years, our administrators have had to take on more responsibilities and roles which has led to a breakdown in communication, inconsistencies, and gaps in our infrastructure.  Although we currently do not see a negative impact on student performance, we have also not seen the amount of growth in student performance that we should be seeing given the quality of teachers and instructional programs that are currently in place.  We attribute this to a need for stronger administrative support which will improve instruction and provide more cohesiveness in our programs. 

Our Director of Guidance/high school guidance counselor currently doubles as our CTC.  Because he is responsible for scheduling, counseling, and administration of NWEA, ISTEP, IMAST, iREAD3, ECA, ASVAB, LAS Links, CORE Links, AP, and assisting students as they prepare for college, he is spread extremely too thin and is unable to help our at-risk students who would benefit greatly from counseling, career counseling, and life skills development.  In addition to the Director of Guidance’s role as CTC, the IT Director and Director of Academics are also serving as support for CTC with the DOA managing the implementation of Acuity and the IT Director managing reporting, scheduling, our data management system, and all of the technology requirements that come from the extensive amount of testing online.  This also limits these positions from being able to perform their primary responsibilities during peak times, which has a negative impact on student learning and teacher support. The elementary/Pre-Academy guidance counselor also assists with NWEA, ISTEP, and Acuity testing at the elementary level which prevents her from being able to implement much needed programs for our K-8 students.

Additionally, when we switched to a digital curriculum and doubled our enrollment, our technology needs also grew substantially.  In addition to growth, the age of our buildings and the restrictions created due to the structural features of our buildings have also increased our need for technological support.  While we added a part-time technology person and have outsourced some of our technology needs using N2N, we are severely understaffed in our IT Dept. and our IT Director is overworked and unable to efficiently perform all of the work he is responsible for.  If we continue to increase our technology without increasing staffing this will lead to burnout and a decline in performance which will have a serious and negative impact on student learning.

	Justication for Selected Interventions
	The creation of new support positions will increase productivity and efficiency while having a positive impact on student learning, academic support, and administrator morale.  Hiring a Dean of Discipline and ISS monitor at the secondary level will free up a large portion of time for our building level administrators which will allow them to prioritize student achievement, data, and effective instructional leadership.

Creating an additional full-time IT position will improve our current situation and also allow us to provide support for the increased technology that we are creating.  This will lead to improved student learning, teacher and administrator morale, and efficiency.

The inclusion of a CTC will have a significant impact on our ability to meet the needs of our at-risk students and to improve the quality of our school environment while reducing the workload on multiple administrators.




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|_|   Turnaround	|X| Transformation		|_| Restart 	|_|   Closure 

Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.

	Describe how the model corresponds to the data, findings, analysis and self-assessment and led to the selected model.

	Our data has indicated a positive upswing over the last few years although it has not been enough to remove us from focus or priority status.  Based on the implementations that were already in place, data analysis indicated that our overall model was research-based and rigorous, and our teachers were rated as effective or highly effective using the APA RISE model evaluation; however, our data also indicates that our students are lacking reading fundamental skills due to cognitive processing errors which is impacting both ELA and math scores.  Because of these issues and our identified need for a vertically and horizontally aligned program and due to the fact that our low performance is not due to ineffective instruction, we felt that the Transformation model best suited our current situation and Student Achievement Plan.  Using this model, we can proactively address identified issues, and progress monitor throughout the process to ensure that the model is being implemented effectively and with fidelity while having the desired impact.  As new data indicates growth or additional needs, the Transformation model will allow us the flexibility to address these needs and expand our programs while providing strong support and resources to our effective and highly effective teachers.  We also chose this model because of its heavy focus on data-driven instruction and our identified need for improved data analysis and data-driven decision making.







	Describe how the model will create teacher, principal, and student change.

	The Transformation will literally transform our school into the high-achieving school that we were designed to be at our inception.  In review of our charter and mission, the Transformation model embodies the basic principles on which we were founded and will enable us to prepare our students for college while addressing their severe needs.  Our teachers will be able to feel better supported and be better equipped to use data and technology-based resources to deliver individualized and challenging curriculum while meeting the needs of all of our students.  They will have access to very much needed resources which will improve morale and overall working conditions.  The Transformation model will also enable to celebrate our teachers’ achievements and reward them for their improved efforts and the improved academic performance we will see from the interventions that we are implementing.
The Transformation model will also allow us to fully address our students’ needs academically, socially, and emotionally and help better prepare them to overcome their socio-economic status.  Many of our students will be first-time high school graduates for their families, and with the opportunities afforded to them through SIG and the Transformation model, not only will they be first-time high school graduates, they will also be able to become first-time college graduates, many of who will leave high school having already earned college credits.  The Transformation model will enable us to unlock learning and create endless opportunities for our students.

[bookmark: _GoBack]Finally, the Transformation model will allow our administrative team the flexibility needed to ensure student growth while also providing us with financial resources and opportunities for professional development.  It will also provide the administrative team opportunities to prioritize student learning and teacher support without compromising the high standards for discipline that we have established through the creation of new positions.  Additionally, it will reduce the workload on our administrators which will allow them to be more effective all-around.





Part 6: Improvement Model 

Complete the appropriate intervention model of choice and attach with LEA and School Data. 
Part 7: LEA Capacity to Implement the Improvement Model

	Capacity Task
	Yes
	No
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for three years, while meeting all fiscal requirements and being reasonable, allocable, and necessary.  
	X
	
	See attached budget.  

	2.   The LEA and administrative staff has the credentials, demonstrated track record, and has made a three-year commitment to the implementation of the selected model.
Turnaround and Transformation models
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	X
	
	Our Director of Academics is in her first year as an administrator at APA.  We believe she is qualified to lead our efforts and has committed to all implementations included in our Student Achievement Plan and SIG application.  

Evidence of Qualifications: 
Director of Academics job posting
Resume


	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
 All models
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	X
	
	The school board fully supports the implementations outline in our Student Achievement Plan and our SIG application as evidenced by the Board Minutes from January 2014 and March 2014 and School Board Assurance letter included with this application.  The School Board is committed to ensuring our success as we pursue these implementations and will be working with us to build stronger community relations and bring in more funding which can be used to take our implementations further and fund much needed building updates.

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
All models
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	X
	
	The CEO is fully committed to our SIG application and Student Achievement Plan.  Additionally, the CEO supports the selection of Jill Barker as Director of Academics and School Leader for this grant and the SAP as evidenced by the Board Minutes from January 2014 and March 2014 and CEO Assurance Letter included with this application.

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	NA
	NA
	NA

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	X
	
	APA follows specific guidelines throughout the hiring process which ensures that we receive a pool of highly qualified candidates and are able to make a well-informed decision during the hiring process.  Administrators, teachers, and students are involved in the hiring process.  The hiring process includes an on-site demonstration of teaching ability through a mini-lesson.  Once staff have been selected, they are required to submit to and pass a national FBI background check before they are permitted to begin work or be around our students unsupervised.  Once hired, APA follows the APA RISE evaluation system to ensure high quality instruction is taking place.  

Possible Evidence: Employee Handbook, Hiring Procedures, APA Evaluation system

	7.    District staff has a process for monitoring and supporting the implementation of the selected improvement model.
All Models
· Professional Development Calendar
· Curriculum and Assessment Calendar
· Parent Requirements
· Monitoring and Evaluation System 
· Support Process
· Data Review 
· Special Population Review 
· Fiscal Monitoring 
	X
	
	Using the items below, we will monitor and support the implementation of the Transformation model.  Additionally, we will use multiple data points such as formative and normative assessments as well as parent, teacher, and student surveys to assess the overall impact of our implementation.  Additionally, we will conduct yearly audits in order to fiscally monitor the implementation of these programs using Bookkeeping+.

Possible Evidence:
Professional Development Calendar, Curriculum Assessment Calendar, Employee Handbook, APA Evaluation System




Part 8: Selection of External Providers

	Capacity Task
	Yes
	No
	District Evidence

	The LEA has or will recruit, screen, selects and support appropriate external providers.
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	X
	
	We are currently exploring professional development options from Lindamood Bell, Compass, Apex, and Renaissance Learning following the questions provided at our on-site technical assistance session. We will also review feedback from other schools who have implemented these programs. 

	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	X
	
	As we select our providers, we will ensure that they are able to provide professional development within the parameters established with oru PD Calendar.  If a provider is unable to meet our needs, we will pursue other options.  This requirement will be evidenced by Professional Development contracts once established following grant approval.

	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	X
	
	Providers are aligned with current interventions and new programs that will be in place upon grant approval.  Plan and resources have been aligned to ensure implementation of professional development prior to the beginning of the 2014-2015 in order to implement interventions with fidelity and urgency. 

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	X
	
	Feedback surveys will be completed following each training as well as follow-up surveys throughout the school year.  Additional training will be arranged based on this feedback.  Additionally, internal assessments and benchmarking will be used to analyze and evaluate the effectiveness of these programs.



Part 9: Budget 

Complete the budget worksheets (1) including other funding areas and alignment to SIG, and (2) for each of the three years of the SIG.  Attach with LEA and School Data.
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