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Title I – 1003(g) School Improvement Grant
2014-2015 School Year Grant Application

LEAs must submit an application for EACH school applying for 1003(g).  
Part 1: Grantee Information

Applicant Information
	School Corporation/
Eligible Entity
	MSD of Lawrence Township   
	Corp #
	5330   

	School 

	Brook Park Elementary   
	School #
	5281   

	Superintendent Name
	Dr. Shawn Smith   
	Email
	shawnsmith@msdlt.k12.in.us   

	Title I Administrator Name
	Ms. Patricia Gerber   
	Email
	patriciagerber@msdlt.k12.in.us   

	Principal
	Mr. Patrick Horan   
	Email
	patrickhoran@msdlt.k12.in.us   

	Mailing Address
	5259 N. David Street   
	City
	Indianapolis
	Zip Code
	46226

	Telephone 
	317-964-4100   
	Fax
	317-423-8314   

	Total Funding Authorization
	$1,791,157.81   


Application Type
	Select one of the following options:
|_| Turnaround
|X| Transformation
|_| Restart
|_| Closure



Important Dates
	Application Release
	Release application and guidance to LEAs
	March 1, 2014

	Technical Assistance Training
	Offer technical assistance training to eligible Priority schools 
	March 20, 2014

	Application Due
	LEA application must be submitted to IDOE
	April 1, 2014

	Notification
	SEA awards will be published and LEAs notified of 3-Year Awards
	April 30, 2014

	Funds Available
	Funds will be available to grantees
	July 1, 2014


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 

|X|  Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
[bookmark: Check13][bookmark: Check14]|X|  Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
|X|  If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements
|X|  Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
|X|  Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
|X|  Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
|X|  Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected
|X|  Report to the SEA the school-level data required under leading indicators for the final requirements 
|X|  The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.

|X|  This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members
The LEA must check each waiver that the LEA will implement. 
|_|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  
|_| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
Superintendent Signature: _______________________________________ Date: _____________________
Title I Administrator Signature: ___________________________________Date: _____________________
Principal Signature: __________________________________________________ Date: ______________________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Dr. Shawn Smith
	Superintendent

	Dr. Jan Combs
	Deputy Superintendent

	Dr. Denna Renbarger
	Assistant Superintendent

	Ms. Patricia Gerber
	Title I Program Administrator

	Mrs. Stephanie LaPlante
	Title I Coach / Curriculum Leader

	Mrs. Natalie Schneider
	Title I Coach / Math

	Mrs. Gail Sembach
	5th Grade Teacher/ Union Representative

	Mrs. Daviana James
	3rd Grade Teacher

	Mrs. Shawn Bush
	Equity Coach / Cultural Competency Expert

	Mrs. Daisy Lovelace
	Professor, IU Bloomington

	     
	     

	     
	     












Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Example: Student and Parent Forum
	3/15/14
	25
	5
	1
	1
	0
	200
	Principal discussed elements of SIG and Turnaround Model with group – opened up for public question/comment

	Parent Forum
	2/19/14
8 a.m.
	15
	5
	0
	0
	8
	0
	Parents reported not feeling welcome; indicated that they fully supported the teachers.

	Parent Forum
	2/19/14
1:30 p.m.
	20
	2
	0
	0
	6
	0
	Parents reported not feeling welcome at school; that they were unclear of the happenings at the school due to a lack of communication; and that they loved the teachers but felt the leadership did not support the teachers.

	Parent Forum
	2/19/14
5:30 p.m.
	30
	3
	0
	0
	5
	0
	Parents indicated that there were not family events / parent nights at the school and that their children did not see the “joy” in learning; they fully support their teachers but don’t feel that the school is a welcoming place for them or their students.

	BP Town Hall Meeting
	3/6/2014
6:30 p.m.
	25
	4
	0
	0
	10
	0
	Parents repeated many of the same issues from the other forums; lack of communication, no family events, teachers being unsupported, not having high expectations, a building that does not look very nice, an unfriendly front office staff.

	BP Principal Advisory Board
	3/6/2014
3 p.m.
	5
	3
	2
	0
	2
	0
	Advisory Board members brought to the meeting some new strategies being used by teachers to track data and target interventions; parent and community members however felt that the culture / climate of the building was still the issue.

	Central Office Meeting with BP Teachers
	2/25/14
7:30 a.m. – 4:00 p.m.
	0
	30
	0
	0
	3
	0
	Teachers brought many of the same issues to the meetings; lack of communication, feeling unsupported, feeling that there were favorites among the staff, not having supplies, not being trusted, not being informed.

	Central Office Meeting with BP Administration
	
	0
	0
	2
	0
	3
	0
	BP administration challenged some of the findings, felt they had been very clear, felt that this was just the feeling of a few disgruntled employees and families, unsure of next steps.

	Superintendent Meeting with BP Administration
	
	0
	0
	1
	0
	2
	0
	Supt. Reviewed all of the data from the forums, audit, and meetings with the BP principal.  He then outlined his expectations for the future.  Deadlines and expectations were set.

	Parent Survey  - online and hardcopy / English and Spanish
	
	50
	0
	0
	0
	0
	0
	Not a high response, but the same trends rose to the top.

	Student Forums with Central Office Leaders
	
	0
	10
	0
	0
	3
	100
	Students want fair guidelines for discipline; want opportunities for motivation and celebrations of their accomplishments; they love their teachers.





	









Part 3: Schools to be Served by LEA	

	Schools to be Served by LEA

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority School       Y/N
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Brook Park Elementary
	1-6
	Y
	Transformation
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	










Part 4: Needs Assessment and Goals
Complete the table below for your overall student population, as well as available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education) that did not pass in English/language Arts and/or mathematics
	Student Groups - ELA
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	Black
	59%
	129
	High – Culturally Responsive Instruction
	60%
	70%
	80%

	Hispanic
	51%
	32
	High – Culturally Responsive Instruction
	60%
	66%
	72%

	White
	26%
	22
	Low
	80%
	85%
	90%

	F/R Lunch
	46%
	156
	Moderate
	65%
	70%
	75%

	LEP
	67%
	26
	High – Second Language Learners - Spanish
	45%
	52%
	60%

	SPED
	68%
	22
	High – Alternate techniques for showing their learning
	45%
	52%
	60%




	Student Groups - Math
	% of this group not passing
	# of students in this group not passing
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2014-2015 Goal
	SY 2015-2016 Goal 
	SY 2016-2017 Goal 

	Example: LEP
	75%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing

	Black
	46%
	89
	Moderate
	65%
	72%
	80%

	Hispanic
	46%
	25
	Moderate
	65%
	72%
	80%

	White
	22%
	17
	Low
	80%
	85%
	90%

	F/R Lunch
	42%
	127
	Moderate
	65%
	72%
	78%

	LEP
	70%
	23
	High – Second Language Learners – Spanish
	45%
	52%
	60%

	SPED
	77%
	20
	High – Alternate techniques to demonstrate learning
	45%
	50%
	55%










Complete the table below regarding key areas of student learning indicators.  Include your 2012-2013 data, your goals for 2014-2015, as well as key findings related to this data.
	Student Leading Indicators
	2013-2014
	2014-2015
	Key Findings

	1. 	Number of minutes within the school year that students are required to attend school
		
	54,000
	64,800
	A high percentage of BP students go home to empty houses, teenage caregivers, or the students are caregivers themselves. The longer they can be at school, the more quality care they receive.

	2. 	Dropout rate*


	NA
	NA
	     

	3. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)

	96.53%
	97%
	Some students are missing a large number of days; a social worker is needed to work with families on better attendance.

	4. 	Number and percentage of students completing advanced coursework* (e.g., AP/IB), or advanced math coursework 

	NA
	NA
	     

	5.  Number of students completing dual enrollment classes
	NA
	NA
	     

	6.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.)
	NA
	NA
	     

	7.  Types of increased learning time offered 
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/After School
SS- Summer School
WES-Weekend School
OTH-Other	

	SS, BAS
	LSY, BAS, SS
	MSDLT is on a modified school calendar which means there are breaks after each grading term. This time needs to be used to support students who are struggling in reading and math; additional salary / stipends are added to the grant to pay for this extra support from teachers.

	8. 	Discipline incidents*


	0 Out of School Suspensions as of March 1, 2014
	0
	MSDLT has an alternative instructional setting placement for students so that when their behaviors are not conducive to the learning environment in their classroom they can be moved to a different setting to continue their learning and work on their social / behavioral skills. Students who are sent home do not get the re-training needed to change behaviors.

	9. 	Truants
     (# of unduplicated students, enter as a whole number)

	NA
	NA
	     

	10. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)

	IN = 1
IMP = 2
EF = 21
HEF = 17
	IN = 0
IMP = 0
EF = 15
HEF = 33
	Teachers who were ineffective and needing improvement were placed on 45 day improvement plans; teachers who do not improve must be let go from the district so that the students are only taught by effective and highly effective teachers; money has been added to this grant to offer incentives for teachers.

	11. 	Teacher attendance rate


	94.93%
	96%
	Climate issues can impact teacher attendance rates; students need their teachers at school teaching them each day they are healthy.




For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. 
	Instructional Programs

	LEA analysis 
	Instructional effectiveness is analyzed weekly in grade level PLC meetings.  Teachers bring their students’ data on common assessments, standardized measures, and other qualitative information to determine if Tier One is effectively working for 80% of students in general education class. If a student is not reaching mastery (75%) then the student is provided Tier 2 interventions.  Students who still continue to struggle are referred to RTI for Tier 3 interventions. All of this results in analysis of the instructional practices and effectiveness of interventions.  “The impact of monitoring on student learning is nearly linear.  More monitoring, more achievement. And effective monitoring will focus not just on test scores but on the adult practices that lead to the test scores.”  Doug Reeves
There is a definite digital divide with our students from poverty and our paid students. The sooner students can have consistent access to a device to use as a tool in their learning and to connect to the world outside their current reality, the better it will be for them in the future.  Brook Park students are going to be competing with students who have had access to technology and personal devices since they were old enough to hold them so it is imperative that they be given the technological tools they need as early in their school careers’ as possible.  

	Justification for Selected Interventions
	The interventions are flexible and change with student need.  Interventions used at Tiers 2 and 3 are different than the Tier 1 practices and may include changing the mode of learning, as well as, the size of the learning environment.  Interventions chosen to address student needs are vetted through the district intervention review committee.  “What distinguishes professional learning communities from support groups where teachers mainly share ideas and offer encouragement is their critical stance and commitment to inquiry….Teachers ask probing questions, invite colleagues to observe and review their teaching and their students’ learning, and hold out ideas for discussion and debate.”  Jonathan Saphier
There are racial / socio-economic / language achievement gaps at Brook Park.  It is imperative that high expectations are set for all students and that the required supports are in place to achieve excellence.  Relationships are at the core of all learning.  Students must feel cared for and supported by their teachers. Teachers must feel respected and cared for by their leaders. The support staff must be clear in their roles and how they assist teachers in the delivery of instruction to students.  An improved sense of direction and climate at Brook Park will help to increase achievement for all students. Subgroups that are farther behind will need more time / supports/ intention to allow for accelerated growth. This will include PD for the teaching staff in more culturally competent practices, having after-school and summer academic supports, and helping teachers find ways to be more targeted in their instructional approaches.  The SIOP approach will be integrated into the teachers’ daily instruction to ensure that second language learners are getting  research-based support to meet their needs.
The MSDLT middle school educators have reported that there is a definite digital divide among the students they are getting in grade 7. The students who come from certain schools (and most likely homes of poverty) have very few skills in how to use a device to look for information, find needed tools, or even have as strong of typing skills as compared to those students who attend middle school and are not from schools of high poverty.  Even though all of the MSDLT elementary schools have laptops, desktops, and other technological tools, none of them have individual devices that students can use consistently and with all subjects all day at school and home.






	School Leadership

	LEA analysis 
	A concentrated and targeted analysis of the school leadership and culture has been conducted at Brook Park since the beginning of February, 2014.  Multiple family forums have been held to hear from parents / guardians of current students; teacher input sessions with central office administrators have been held, and an advisory board made up of parents, teachers, community members, and other district administrators was held to review the goals and progress of the school.   The Superintendent also scheduled a central office audit of the instructional practices. Every subgroup of students at Brook Park had adult representation at the various forums, meetings, and town hall sessions. This includes all racial groups (Black, White, Hispanic, and Multiracial), all academic groups (SPED – Lifeskills, learning disabled, ED; gifted and talented, general education, struggling learners), all socio-economic groups (families on free lunch, families on reduced lunch, families on paid lunch), and second language families (Spanish speaking families with students receiving ENL services). The information received from the families was consistent across races, financial strata, academics, and languages.   All of this information has and is being reviewed and categorized to set goals and plans for the next three years.  

	Justification for Selected Interventions
	It was imperative that a comprehensive review of the school occur. All stakeholders needed to feel safe in sharing their opinions and observations.  An outside evaluator was required to lend an objective lens to the information, and the details of the leadership and school structure needed a close look at BP since similar MSDLT Title I schools are seeing great success.  The greatest challenges for Brook Park need to be identified so that an accelerated plan for improvement can be developed.  “Principals arguably are the most important players affecting the character and consequence of teachers’ school-site professional communities.  Principals are culture-makers, intentionally, or not.”  Milbrey McLaughlin and Joan Talbert   Given that the input received from all groups was similar gives more justification for a need for an improved leadership structure.  






	School Infrastructure

	LEA analysis 
	School data including common assessments, Acuity, STAR, and ISTEP data has been disaggregated and analyzed.  Audit observations have led to analysis of the fidelity of the MSDLT curricular frameworks and unified system of support.  Staff meetings were held to inform the teachers about how a school grade is assigned, what the differences are between achievement and growth, and how the PLC’s are an integral part of improving scores for all students.  The role of the administrative team was also carefully reviewed and compared to the input from stakeholders. The principal must be the instructional leader of the school and therefore his daily actions should support that role.  “Viewing leadership as a group activity linked to practice rather than just an individual activity linked to a person helps match the expertise we have in a school with the problems and situations we face.”  Thomas Sergiovanni

	Justication for Selected Interventions
	Although MSDLT has been a data-driven, decision-making district for the past few years, it became apparent through the audits that the Brook Park staff did not have the knowledge to truly understand their student data and provide the correct supports when needed.  Although this should be the focus of all meetings between the school administration and staff, it was necessary for the central office and Title I support staff to step in and present information to the Brook Park teachers so that they could begin targeting their supports which would lead to more effectiveness in the short term.  A new administrative team will be very direct in the changes they make to ensure that they meet all deliverables, timelines, and goals established in this grant.




Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|_|   Turnaround	|X| Transformation		|_| Restart 	|_|   Closure 

Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.

	Describe how the model corresponds to the data, findings, analysis and self-assessment and led to the selected model.

	Brook Park is one of nine Title I schools in the MSD of Lawrence Township.  Four of these schools all have F/R percentages that are above 75%; Crestview, Winding Ridge, Brook Park, and Harrison Hill.  In the past year, three of these schools saw tremendous growth in their student achievement and IDOE grading.  Each of the Title I schools should be implementing the same curricular framework, supplemental support staff, and intervention protocol.  This MSDLT system led to Crestview improving from an F to a B, Winding Ridge improving from an F to a B, and Harrison Hill improving from a D to a C.  Brook Park, during that same time period and using the same intervention plan for school improvement fell from a D to an F.  Once a comprehensive analysis was conducted of the school leadership, culture and climate, instructional practices, infrastructure, and stakeholder satisfaction, evidence arose that there were systemic issues related to the leadership system and team currently in place at Brook Park.  
A large majority of the Brook Park teaching staff has worked at the school three years or less.  So changing 50% of the staff was not a reasonable solution.  In addition, the MSD of Lawrence Township has very full elementary schools, so closing a school (especially one that has over 600 students) was also not a viable option.  Knowing that the support and achievement models and systems in place at the other, similar Title I schools were showing great gains, it became apparent to all SIG team members that the transformation model was the appropriate one for Brook Park to use as its framework for change.  
Whoever the principal and assistant principal are (leadership team) at Brook Park for the 2014-2015 school year, there are expectations for those leaders.  The expectations will be directly connected to the components that were addressed while gathering input, as well as, the ones that are connected to implementing the MSDLT instructional frameworks with fidelity.  The leaders will be expected to create a caring, welcoming, and safe environment. All stakeholders must feel valued and respected. The educators must be clearly communicated with on a regular basis and be held to a high level of expectations. Resources and materials must be available as needed.  This “deliverables” document will be created in the coming months after all of the stakeholder input is reviewed and analyzed.




	Describe how the model will create teacher, principal, and student change.

	The transformation model will impact Brook Park in many ways.  McLaughlin and Talbert (2006) concluded, “Principals are in a key strategic position to promote or inhibit the development of a teacher learning community in their school…School administrators set the stage and conditions for starting and sustaining the community development process.”  “The transformation from a culture of isolation to a culture of collaboration will not occur in a school without the effective leadership of the principal.” (Leaders of Learning; Richard Dufour & Robert Marzano)  Strong leaders build strength and confidence in their teaching staffs by empowering them with the ability to analyze their own data and collaborate with others to become more effective.  This is evident at the other, similar MSDLT Title I schools when observing the PLC and RTI processes in the building. The teachers “own” their students and their data and are accepting of supports and ideas from colleagues.  They also are willing to ask challenging questions and be willing to admit when plans have not accomplished what was originally expected.  
Having an administrative “team” at Brook Park is a necessity for many reasons. One is the sheer size of the school with well over 600 students – 90% who live in poverty.  Leading this school must be a collaborative effort and having two full-time administrators is a good beginning. None of the other ten elementary schools have two administrators leading their buildings. Second, one of the strategies for the transformation is to provide “school” beyond the 180 day calendar.  So when students and staff are in the buildings during intersessions, breaks, and summer it will be necessary to have two administrators available to work extended hours and days.  A third reason for the administrative team is so that the staff and families always feel there is someone of authority available to meet their needs.  In addition to the two administrators, Brook Park also has a Dean and a Behavior Mentor funded from other sources. This grant would also fund a full-time social worker, a full-time instructional/ data coach, and additional support staff for technology integration and building relationships with families where Spanish is the primary language.  This wrap-around approach will provide what is needed to transform this school from one that has been rated an “F” to one that is soaring to the top!





Part 6: Improvement Model 

Complete the appropriate intervention model of choice and attach with LEA and School Data. 
Part 7: LEA Capacity to Implement the Improvement Model

	Capacity Task
	Yes
	No
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for three years, while meeting all fiscal requirements and being reasonable, allocable, and necessary.  
	X
	     
	Title I Grant Application Pages for 2013, 2014, 2015; budget review notes from bi-weekly Title I Program Administrator and Business Office personnel; copies of approved expenses

	2.   The LEA and administrative staff has the credentials, demonstrated track record, and has made a three-year commitment to the implementation of the selected model.
Turnaround and Transformation models
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	X
	     
	Resumes and credentials of MSDLT Superintendent, Deputy Superintendent, Assistant Superintendent, Title I Program Administrator, report card information from IDOE on other Title I schools, ISTEP scores, Acuity data

Documentation of principal and assistant principal search, qualifications for position, resume, interview team and process

	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
 All models
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	X
	     
	School Board Meeting minutes (April 2014), new organization chart for Brook Park administration

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
All models
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	X
	     
	Assurance documents, school board minutes, BP SIG presentation to school board and public, announcement of new organizational chart

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	X
	     
	Teacher Union assurance documentation, contract additions and/or memorandums of understanding

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
Turnaround, Transformation Models
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	X
	     
	Documentation that supports principal decision making in hiring, qualifications for BP staff / teachers, 

	7.    District staff has a process for monitoring and supporting the implementation of the selected improvement model.
All Models
· Professional Development Calendar
· Curriculum and Assessment Calendar
· Parent Requirements
· Monitoring and Evaluation System 
· Support Process
· Data Review 
· Special Population Review 
· Fiscal Monitoring 
	X
	     
	PD calendar documentation, curriculum and testing calendars, parent communications, RISE, instructional coach calendars, PLC process documentation, RTI process documentation, Advisory team minutes, Budget Review documents from Title I program administrator




Part 8: Selection of External Providers

	Capacity Task
	Yes
	No
	District Evidence

	The LEA has or will recruit, screen, selects and support appropriate external providers. 
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	     
	     
	     

	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	     
	     
	     

	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	     
	     
	     

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	     
	     
	     



Part 9: Budget 

Complete the budget worksheets (1) including other funding areas and alignment to SIG, and (2) for each of the three years of the SIG.  Attach with LEA and School Data.
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