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LEAs must submit an application for EACH school applying for 1003(g)

Part |: Grantee Information

Applicant Information

School Corporation/Eligible Entity Evansville Vanderburgh School Corparation Corp # 7995

School

Superintendent Name

Title | Administrator Name

Principal

Caze Elementary School School # B261

Dr. David B. Smith, EdD Email David Smith@evsc.kl12.in.us

Velinda Stubbs@evsc.k12.in.us
Carrie Hillyard @evsc.k12.in.us
Jared.Turney@evsc k12 in.us

Velinda Stubbs / Carrie Hillyard

lared Turney

Mailing Address 8951 Walnut Street Evansville
Telephone (812) 435-8453 {812) 435-8894
Total Funding Request 52,081,038.30
Application Type
B4 Transformation DTurnamund D Early Learning  [_] whole School Reform D Restart D Closure
_
Important Dates
Application Release Release application and guidance to LEAs May 1, 2015
Technical Assistance Training Cifer technical assistance training to eligible schools May 13, 2015 AND May 27, 2015
Application Due LEA application must be submitted to IDOE June 30, 2018
Application Review Applications reviewed by IDOE; Interviews conducted with chosen LEAs Month of luly 2015
Notification SEA awards will ba published and LEAs notified of Awards luly 31, 2015
Funds Avallable Funds will be availlable to grantees Aupust 17, 2015
Required PD Required PD for awardees August 12, 2015
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Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.

The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance.
Use its School Impravement Grant to implement fully and effectively an intervention in each Prictity school that the LEA commits to serve consistent with the final
requirements
Establish annual goals far student achievement on the State’s assessments in both readingflanguage arts and mathematics and measure progress on the leading indicators
and key school categories. Monitor each Priority schoal that an LEA serves with schocl improvement funds, and establish geals [approved By the 584} to hold accountable
Priority schaois that receive schoal impravement funds
If an LEA implements a restart maodel in a Priority schoof, inclede in its contract or agreement terms and provisions to hold the charter operator, charter management
organization, or education management organization accountable for complying with the final requirements {only need to check if school is cheosing BEESTART model)
Wonitor and evaluate the actions a school has taken, as cutlined in the approved 531G application, 1o recruit, select and provide gversight to external providars to ensure
their quality
Ensiure that each Prigrity schoal that an LEA cormmits to serve receives all of the State and local fends it waould receive in the absence of the school improvement funds and
that those resaurces are aligned with the interventions
hManitor and evaluate the actions schoaols have taken, as outlined in the approved 516G application, to sustain the refarms after the funding period ends and that it will
provide technical assistance to schools on how they can sustain progress in the absence of 51G funding
Caollaboration with the Teacher's Union, include letters from the teachers’ union with each schaol application indicating its agreement to fully participate in 2l compaonents
of the school improvement mode] selected (n/a for charter schools)
Report to the SEA the school-level data required under leading indicatars for the final reguirerments
The LEA and Schoal have consulted with ali stakeholders regarding the LEA's intent to implement a new sehool improvemeant maodel.
Thiz application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members,
Estalbiish and rmaintain fiscal contrel and fund accounting procaduras, as set forth in 34 CFR Part 7 and in applicalle federal and state laws and regulations.
The Title | School Impravement funds will be used only to supplement and not supplant federal, state and local funds a school would ntherwise recelve.
Prior written approval must ke received from the indiana Department of Education before implementing any project changes with respect to the purposes for which the
propaosed funds are awarded,
Retain all records of the financial transactions and accounis relating to the proposed project for a periad of three years after termination of the grant agreement and shall
make such records available for inspection and audit as necessary,
Provide ongoing technical assistance to schoods identified for Title | Schoal Improvemant as they develop or revise their schoal improverment plan, and throughout the
implementation of that plan.
Coordinate the technical assistance that is provided to schools tn Title | School improvement. Assistance ta schools may be provided by district staff or external consultants
with expertence and expertise in helping schools improve academic achievement.
Expendiiures contained in this Title | School Improverment Application accurately reflect the school improvement plan(s).
Assist the school in analyzing results from the state assessment systern and ather relevant examples of student work. Technical assistance will be provided ta school staff to
enable therm to use data to identify and salve prablems in curriculum and instruction, to strengthen parental invalvement and professional development, and to fulfill other
responsibilities that are defined in the school impravement plan.




U

Assist the school in analyzing results from the state assessment system and other relevant examples of student work. Technical assistance will be provided to schoal staff to
enable them to use data to identify and solve problems in curriculum and instruction, to strengthen parental invelvemant and professional development, and to fulfill other
respansibilities that are defined in the school improvement plan.

The district will help the school choose and sustain effective instructional strategies and methods and ensure that the school staff receives high quality professional
developrment relevant to the implementation of instructional strategies. The chosen strategies must be grounded in sclentifically based research and address the specific
instruction or other issues, such as attendance or graduation rate, that caused the school to be identified for school improvement.

The Indiana Department of Education may, as they deem necessary, supervise, evaluate, and provide guidance and direction to the district and school in the managemeant of
the activities performed under this plan.

The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely and accurate manner.

The LEA must check each waiver that the LEA will implement

“Starting over” in the school improvement timeline for Priority Title | participating schools implementing a turnaround or restart model. (only need to check if

school is choosing RESTART model)

[] implementing a school-wide program in a Priority Title | participating school that does meet the 40 percent poverty eligibility threshold,

By signing below, the LEA agrees to all assurances above and certifies the following:

The information in this application is, to the best of my knowledge, true. The agency named here has authorized me, as its representative, to file this application and all
amendments, and &5 such action is recorded in the minutes of the agency's meeting date.

| have reviswed the assurances and the LEA understands and will comply with alt applicable assurances for federal funds.

I'will participate in all Title | data reporting, monitoring, and evaluation activities as requested or required by the United States Department of Education, the Indiana
Departtnent of Education (IDOE), and Indiana Code, including an-site and deskiop manitoring conducted by the IDOE, required audits by the state board of areounts, annual
reports, and final expenditure reporting for the use of subgrant funds.

By submitting this application the LEA certifies that neither it nor its principals nor any of its subcontractors are presently debarred, suspended, proposed for debarmant,
declared ineligible or valuntarily excluded by any federal agency or by any department, agency or political subdivision of the State of Indians. The term "principal” for
purposes of this application means an officer, director, owner, partner, key employee or other person with primary management or supervisory responsibilities, or a person
wheo has a critical influence on or substantive control over the operations of the LEA.

The LEA has verified the state and federal suspension and debarment status for all subcontractors receiving funds under the fund associated with this application and shall
be solely responsible for any recoupment, penalties or costs that might arise from use of a suspended or debarred subcontractar. The LEA shall immediately notify the State
if any subcontractor bacomes debarred or suspended, and shall, at the State’s request, take all steps required by the State to terminate its contractual relationship with the

subcontractor for work to hbﬁ:‘furmed and suppur‘wg from the zpplication.
- 2 3-'? ; it /
Superintendent Signature: T / J - Date: Glzshis

Title | Administrator Sighature:

Principal Signature: ;}M Z ﬁd/f’ ¥z

Date: &M{fr
Date: 6’{2'&7‘1’5-




Staff Members Consulted and Part of the Application Process:

Workgroup Members

HMame Title
Jared Turney Frincipal
Tasha lourdan Professional Development Specialist — Climate and Culture
Shannon Strigter Directar of Teacher Effectiveness
Carrie Hillyard Chief of Transformation
Kelsey Wright Director of School Transformation
Tammy Dexter Directar of School Support — Bosse Attendance District
Bryan Perry Director of School Support — Harrison Attendance District
lulie Lauver Teacher
! lennifer Rupprecht Teacher
Becky DeBaillie Teacher _
Ryan Furkey - | Teacher
Joey Haug Teacher
Eric Carsan Teacher
Chelsea Brown Teacher
Joanie Hollis-Smith Teacher




Consultation with Stalkeholders: List each meeting or other activity held to consult with stakeholders regarding the LEA's application and the

implementation of the models in the Tier 1 and Tier || schools. Indicate the number of members present from each stakeholder group, and the general
discussion or feedback at the meeting.

Meeting Topic

School District
Board | Staff

School Students

Administrators

Teachers
[staff

Parents/
Community

General Discussion or Feedback Received

Family and 9/9/14 , _ General discussion forum of upcoming Caze
Community Partner 10/6/14 | 9 8 1 o 0 0 events, needs of our school/families, ways
meeting 11/3/14 4 10 1 0 0 0 to improve attendance, as well as how to
12/1/15 | 0 1 0 0 0 0 effectively incorporate educational
1/5/15 4 6 4 0 0 0 components to our grade-level and whole
2/2/15 7y 5 1 0 0 0 | school events.
3/2/15 6 8 1 a 0 v]

Family and 5/4/15 & 7 1 0 0 | O Principal discussed elements of 51G and

Community Partner Turnaround Mode! with group - Family and

Meeting Community Partner Survey passed out
(data discussed at next meeting)

Staff Meeting 5/13/15 | 0 40 2 8] ] 0 Presented information on the grant process
to the staff. Gathered staff input on grant
funded needs for Caze.

Family and 5/20/15 | 9 10 1 0 0 o Recognition Ceremony, reception, and data

Community Partner presentation. Family and Community

Meeting members not In attendance at previous
meeting glven a chance to complete
survey.

Student Survey /19415 [ O B 1 0 0 45 Students who attended Caze summer
school were given the opportunity to
provide input for Caze. Students were
asked to provide any suggestions they had
to improve Caze for the future as well as
their current level of happiness with Caze

_ instruction.
ConnectEd phone 6/16/15 | 431 0 o 0 L} o Invitation and information to share

blast to families

additional inpul.




ConnectEd email blast | 6/16/15 | 637 ] i) 0 ] 0 0 Invitation and information to share

families additional input.
News Media 6/16/15 | Not Not Not available Mot Mot Not OTS staif completed an interview with
available available availab | available available | EyeWitness News (Local ABC affiliate] to
le alert the public to this application process.

Individuals were encouraged to reach out
to Marsha lackson (EVSC Chief
Communications Officer) with suggestions.

Facebook Post 6/16/15 | 126 0 1] 0 0 0 ' Invitation 2nd information to share
additional input.
Updated school sign 5/4/15 Mot Mot Not available Not Not Not Invitation and information to share
to provide suggestions | — available avzilable availab | available avzilable ' additional input.
5/15/15 le
Post on Twitter 6/16/15 | Not Mot Mot available Mot Mot | Not Invitation and information to share
available available availab | available available | additional input.
| e

Describe process and comments from Family and Community Input:

* How and when was information shared?
* What were the pieces of key input used from Family and Community?
* How was input incorporated into your grant?

* How was your grant changed as a result of input?

Family Caze families were provided information and opportunities for input in the following ways: Newsletters {monthly), the school Facebook
page, the school website, connect-ed messages, flyers sent home, the school sign on Green River Road, emails, monthly PTA/Site Council
meetings, class dojo and their child’s agenda book.

Families indicated that they would like to see more classroom resources for their children such as educational programs and/or games, as
well as more technology such as iPads, iPods, promethean clickers. Field trips {core experiences) were mentioned frequently as well as more
individualized and/or small group help for students who are struggling.

Farent input aligned with data needs and is incorporated into the grant through the addition of an interventionist, additional technology for
¢lassroom use, and access to a Coordinator of Family and Community Engagement.




"-E:ommunity

The Caze community was provided information in much the same way as families incloding: Family and Community Partner meetings

{manthly), newsletters [monthly), school Facebook page, school wehsite, Connect-ad, flyers, schaok sign on Green River Road, email, monthly
Community Partner meetings, as wel as the EVSC Facebook page and Twitter.

Community input reflected the need for increased technology in the building and a focus on struggling students. Community partners
discussed the need for increased family engagement as well as intentional focus on culture and climate. Again, this aligned with data needs

! and is reflected in the grant with the interventionist, Coordinatar of Family and Community Engagement, PBIS Coach and increased
technology, :




Part 3: Schools to be Served by LEA

Based on the "School Needs Assessment” tool, the LEA has determined this model for the school

School Name Grade Priority (P) | Selected Mo model will be implemented — Explain why the LEA believes they do not
Span | Focus (F) Model have the capacity to serve this Priority School
Academy for Innovative K-12 P Until completed district realignment, the LEA does not have the capacity to support with
Studies fidelity more than 3 schools.
Caze K-5 P Trans-
Elementary School formation
Cedar Hall Prek-8 P Until completed district realignment, the LEA does not have the capacity to support with
Community School fidelity more than 3 schools,
Dexter K-5 P Until completed district realignment, the LEA does not have the capacity to support with
Elementary School fidelity more than 3 schools,
Glenwood Leadership K-8 F Glenwood Leadership Academy was in a previous 1003g cohort
Academy
Lincoln Community School | K-8 P Trans-
formation
Lodge K-8 P Until completed district realignment, the LEA does not have the capacity to support with
Community School fidelity more than 3 schools.
North Jr. High 7-8 F Until completed district realignment, the LEA does not have the capacity to support with
fidelity more than 3 schools.
Stringtown K-5 F Lintil completed district realignment, the LEA does not have the capacity to support with
Elementary School fidelity more than 3 schools.
Washington &-8 P Trans-
Middle School formation




Complete the table below for each available subgroup that did not pass in English/language Arts and/or mathematics.
This section identifies the school’s needs assessment and goals — there is not o “required” number of subgroups which shauld be designated as “High, Med, Low™ Rizk.

Part 4: Needs Assessment and Goals

Subgroup Achievement Indicators

Review Subgroup Data via the NCLB drop-down under the Accountability tab:

| ar

% ofthis group  # of students How severe s this group’s failure in comparisan S¥ 2015-2016 5Y 2016-2017  5¥ 2017-201%8 5Y 2018-2019 5Y 2018-202

Student Groups - passing passihg in to the school's rate? In what ways are the Goal Goal Goal Goal Goal
this group learning needs of this group unigue?
Exomple; LEP 3% 52 RIGH - Mg priar formal schoaling; from nan- 25 possing 4538 passing A% passing 55% possing &025 passing
! Westeqr_@ﬁ‘_l{{;'_. -
All Students 53.3% 104 [ HIGH {compared to the district) — limited BE% | G0 65 FO% 75k

access to early childhood education; high
transiency/mability; unigue social-emotional
needs represented in FRL population, Need
higher levels of instructional rigor and
differentiation in Tier | instructian

African American 41.7% 30 HIGH = limited access to early childhood 42% 45% 505 60% 75%
education; high transigncy/mokility; unigue
social-emotional needs. Need higher levels
of instructional rigor and differentiation in
Tier | instruction.

Asian/Pacific Islander M A M A NSA [ MiA [ EES M A M/ A A
Hispanic 50.08% 7 LW — limited access to early childhood 50% 5% B0% B5% 75%
education; high transiency/mobility; unigue
soclal-emotional needs. MNeed higher levels
of instructional rigor and differentiation in
Tier | instruction. Meed higher levels of
instructional rigor and differentiation in Tier
| instruction.

White 57.3% 43 LOW = highest perfarming sub-group of 55% 0% 5% 70% 75%
students; need higher levels of instructional
ripor and differentiation in Tier 1 instructian.

Students with 11.0% 25 HIGH — Need far individualized instructian. 155 204% 259 35% 0%
Disabilities Lack suitable interventians and
differentiation in Tier | instruction.
LEP 44.4% 4 MID = Need higher levels of instructional 45% 50% 55% | B0% 65%
rigor and differentiation in Tieg | instruction.




From a nan-Western culture.

Free/Reduced Lunch

C1.7% 93 WID = Need higher levels of instructional 55% G5 650 0% 75%
{ rigor and differentiatian in Tier [instruction,
HS required - % af nor- M A NSA M/ A& M/ A M/ N8 N/A N/A

passers of ECA who pass by
™ grade

Student Groups

Exomple: LEP

% of

passing

his group

# of students

passing in

this group

52

How severe is this group’s failure in comparison
2? In what ways are the
learning needs of this group unigue?
HIGH - N prior formal schoeling; from non-
Western cuffure.

5Y 2015-2016

Goal

40% passing

5Y 20016-2017

Goal

A5% pessing

5Y 2017-2018

50% passing

5Y 2018-2019

Gaal

55% possing

SY 2019-202
Goal

0% possing

All Students

51.8%

101

HIGH {compared to the district) — limited
access to early childhood education; high
transiency/mobility; unigue social-emotional
needs represented in FRL population. Need
higher levels of instructionz| rigor and
differentiation in Tier | instruction.

55%

&0%

65%

5%

African American

34.2%

25

HIGH = limited access toearly childhood
education: high transiency/mobility; uniqua
social-emaotional needs. Meed higher levels
of instructional rigar and differentiation in
Tier | instruction.

35%

405

45%

50%

55%

Asian/Pacific Islander

N/A

N/A

N/A

N/A

/A

N/A

N/A

N/A

Hispanic

Tl4%

10

LOW - limited access to early childhood
education; high transiency/mobility: unigue
social-emotional needs. Need higher levels
of instructional rigor and differentiation in
Tier | instruction. Meed higher levels of
instructional rigor and differentiation in Tler
| instruction.

5%

85%

50%

5%

White

54.7%

41

LOW = highest performing sub-graup of
students; nead higher levels of instructional
rigor and differentiation in Tier | instruction,

55%

B0%

B5%

70%

2%

Students with
Disabilities

247.3%

12

HIGH = Need for individualized instruction.
Lack suitable interventions and
differentiation in Tier | instruction.

30%

35%

405

45%

50%

LEP

66.7%

MID — Need higher levels of instructional
rigor and differentiation in Tier | instruction.
From a non-Western culture,

70%

5%

BO%

a5%

S0

Free/Reduced Lunch

50.6%

91

MID = Need higher levels of instructional

55%

B65%

70%

| 75%

10



rigor and differentiation in Tier linstruction, | |

HS required - % of naa-
passers of BECA who pess by
12" grade

N/A N/A /A NfA MNfA NfA N/A N/A

Complete the table below for your overall student pepulation.

. BASELINE SY 20152016 SY2016-2017 Sy 2Di7a09E Sy 201B-20 5V 201%3-2020
Overall Achievement st Goal
Percent of students proficient on ISTEP 53.7% 58.7% 5O.0% 75% 80%
(Both ELA and Math) (3-8) 1
Percent of students proficient on ISTEP 53.4% 58.4% 54.0% 69.0% 75% 20%
(ELA] (3-B)
Percent of students proficient on ISTEP 51.8% 56.8% 61.0% 66.0% 75% BO%
{Math) (3-8)
Percent of students proficient on IREAD 57% 63% 70% 78% 85% 80%
[SIE”’"E Test Only) {3}
10" grade ECA pass rate N/A N/A N/A N/A N/A N/A
[English 10}
10" grade ECA pass rate N/A N/A N/A N/A N/A N/A
{Algebra )
Non-Waiver Graduation Rate — HS only /A N/A N/A N/A N/A N/A
College enraliment rates — HS anly MN/A N/A M/ A M/A N/A N/A




Complete the table below regarding key areas of student learning indicators. Include your 2014-2015 data as baseline data, as well as upcoming goals.

Leading Indicators

Number of minutes within the school year that students are
required to attend school

BASELINE

SY 2014-2015
425 minutes/day x
180 =
76,500/ annual

2. Number of daily minutes of math instruction ED 80 60 60 &0 &0
3. Number of daily minutes of ELfA instruction o0 20 1zZ0 120 120 120
4, Dropout rate — HS only N/A N/A N/A N/A NSA /A
5. Student attendance rate 95.46% g97.1% 97.6% 98% 98% 98%
(must be a percentage between 0.00 and 100.00)
6. Mumber of students completing advanced coursework (e.q., ML NSA MSA M A MSA M/
APAB), or advanced math coursework — HS onfy |
7. Number of students completing duo! enrollment classes = NSA MR MSA N/A NiA N/
HS only
8. Number of individua! students who completed BOTH an odvanced NfA N/A NfA NSA N/A N/A
coursewark class AND a dual enrollment closs. {This number
should not exceed the either cotegory total.)— HS only
9, Types of increased learning time offerad SS 55 55 55 55 55
*  LS¥- Longer School Year BAS BAS BAS BAS BAS BAS
*  |SD- Longer School Day LSD — implemented
*  BAS-Before/After Schoal in S¥ 2014, will
* 55 Summer School cantinue for all
* WES-Weekend Schoal years of the gront
*  OTH-Other period
10. Discipline incidents — number of suspensions and/or expulsions 109 100 a0 81 72 65
11. Truants — number of unduplicated students who have received 401 390 3380 370 360 350
truancy letters or action, enter as a whole number
12. Distribution of teachers by performance jevel on LEA's teacher HE 1 HE 3 HE 4 HE 5 HE®& HE 7
evaluation system. {Please indicate individual number of EF 29 EF 25 EF 25 EF 24 EF 24 EF 23
Ineffective [IN], Improvement Mecessary [IMP], Effective [EF], IMP D IMP 2 P 1 InMP 1 IMP 0 IMP O
and Highly Effective [HEF].) _]N 0 INQ M0 IO N0 N0
13, Teacher attendance rate 03.5% 84.0% 94.5% 95.0% 95.5% 96.0%

(must be a percentage between 0.00 and 100.00)
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For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school

infrastructure and {2) justification for the selected interventions for these areas, Each area should be tied back to data above and addrass the subgroup needs
identified.

Instructional Programs

LEA analysis | A recent analysis of student performance indicators, IDOE feedback, Mass Insight Education School Readiness Audit and instructional

walkthrough data indicates an urgent need for improvement in instruction at Caze Elementary School, especially for subgroups identifiad as
high need in the above tables.

Based on 2013-2014 preliminary ISTEP+ data, Caze students are performing well below state and district averages. The percentages of
students who are meeting state standards for proficiency are listed below.

Academic Indicators
ISTEP+ ELA by grade
[ Percentag
e of Percentage
Percentage | Percentage | Percentage — Percentage | studentsin | of studentsin
of students | of students | of students | of students = peer EVSC peer IN
at Caze who | at Caze who district- state-wide Priority Priority
Grade received received wide who wha schoals schools who
passing passing received received who received
scores (SY scores {SY passing passing received passing
2012-2013) | 2013-2014) SCOres scores passing scores [SY
scores [SY | 2013-2014)
2013-14)
53% 58% T |
63% 555
58% 45%

ISTEP Math, by Grade
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' [ Percentag
gof Percentage

Percentage | Percentage  Percentage | Percentage | studentsin | of studentsin
of students | of students | of students | of students | peer EVSC peeriN
at Cazewho | at Caze who district- state-wide Priority Priority
Grade received received wide wha wha schaols schoaols who
passing passing received received whao received
scores (SY scores {5Y passing passing received passing
2012-2013) | 2013-2014) scores SCOres passing scores [SY

scores [SY 2013-2014)

3 48% 49%
S8 L
5 BA% 41%

In ELA, students in grades 4 and 5 did not perform as well as students the previous year. However, scores in grade 3 rose by 5%, Studentsin
all grades are performing significantly lower than students state —and district-wide. Students at Caze perform on average 25% or more
below district and state students, Caze 5" grade performance is 38% lower than the state student performance and 29% lower than the

district. Caze students in all grades also performed significantly below their peers in EVSC and Indiana Priority schools, averaging at least 5-
10% lower.

In math, 5" grade students performed significantly lower this school year than the previous year, decreasing by 23%. However, students in
grades 3 and 4 improved this year, increasing their scores by 1% and &% respectively. 4" grade students are now performing better than
their peers in EV5C and state Priority schools by 7-8%. However, students in all grades are still performing well below students district- and

state-wide. 5" grade student performance should be closely monitored with only 41% of students passing, which is 48% |ower than the
state and 43% lower than the district.

Instruction is lacking the rigor and engagement that is needed to prepare all students for mastery (regardless of sub-group). The low-level
of rigor and engagement in Tier | instruction Impacts students across all grade levels and is a root cause for 46.7% of students in 357
grades not passing ELA and 48.2% not passing math on the 2013-2014 ISTEP+.

Justification With all data, feedback, and teacher effectiveness indicating a high need for instructional support at Caze Elementary School, there isa

for Selected | primary need for a strong instructional leader to assist in the implementation of efforts. EVSC replaced the principal leading the school

Interventions | during the 2014-2015 school year as it is evident that the school must move past the stabilization of climate and culture and engage in
{include

alignment to
meodel chosen)

developing the instructional leadership of all teachers within the school. To that end, the Professional Development Specialist (who was
hired last year to coach teachers and improve instructional rigor and engagement at the school) has been promoted to the position of
Principal at Caze Elementary. The newly appointed principal has spent the last year bullding relationships and developing the school’s
instructional vision and comes with a track record of proven results in both coaching teachers and improving student academic
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| performance. In fact, he was a part of the leadership team at Evans School (serving as a Master Teacher) which saw its IN School
Accountability grade jump from an Fto an A in 2014. His appointment ensures that Caze will continue to build its instructional vision to
ensure that engage and rigor are constantly a focus in the upcoming school year. However, in arder for him to focus on instruction, the
school will need to ensure that climate and culture continue to be a focus; therefore, a Professional Development Specialist will be hired
(through Title funds) to focus on building the school climate and culture to ensure adequate family, staff, and student engagement. The
hiring of this person ensures that the newly appointed principal will be able to focus upon instruction as intended by the EVSC and OTS.

The newly appointed principal will be able to access additional expertise in Instructional programs through the mentoring by the Director of
Leadership Development.

School Leadership

LEA analysis

In an independent audit completed by Mass Insight Education at the beginning of 5¥Y 2014-2015, interviews revealed that, in conjunction
with their OTS point of contact, the principal had attempted to thoughtfully develop an 5-5IP, place great value on the school goals, and
attempt to use the action planner to hold herself and the PDS accountable to tasks. These three individuals met on a weekly basis for an 5-
5IP and school needs checkpoint, which started shortly before the start of the 5RA visit. At September faculty meetings, they presented
school-wide goals and a vision for how the 5-5|P, PLCs, teacher evaluation, PBIS, Rtl, Data Wise, and performance management all worked
together to address school progress. Focus groups responses indicated staff members had not yet internalized school goals or developed
ownership over the school improvement process (2 trend that was documented |ater in the year by the QTS staff).

The principal {that is being replaced for SY 2015-201&, which is noted in the section - Instructional Programs) conducted formal evaluations
of all teaching staff. In 2014-2015, 29 teachers were rated effective and only 1 teacher was ratad highly effective.

The hiring of the Professional Development Specialist for 5Y 2014-2015 was to supplement the limited instructional expertise of the 5Y
2014-2015 principal. The PDS focused upon bringing more data-driven instructional practices to Caze Elementary through the guiding of
Professional Learning Communities. Given the challenges with engagement and instructional rigor discussed above, the efforts of the PDS
were targetad in two areas: (1) Developing teacher-led professional learning communities, and (2} providing competency-based professional
development to teachers based upon iDbservation walkthroughs and observations. The focus within the PLC was primarily based upon
backwards design and the first DuFour question — “What will we expect our students to learn/understand ?”

PLC cbservations by both the MIE and OTS team also shed light on Caze teachers’ use of data to discuss student needs and mastery, which is
currently at various levels of proficiency. For example, the Rtl team in SY 2014-2015 (led by the PDS) commands a deep knowledge of
students, both in terms of their data and as individuals. At the same time, however, classroom observations freguently uncovered that
students were not grouped, they were not given different work dependent upon ability and skill, and early finishers who most likely
warranted enrichment activities were instead told to independently read. Caze teachers have easy access to AIMSweb and Acuity data,

depending on grade level, but do not appear to have a formal structure available to facilitate the sharing of best practices from high-
achieving teachers.
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Justification
for Selected
Interventions
{include
alignment to
model chosen)

| with all data, feedback, and teacher effectiveness indicating a high need for instructional suppart at Caze Elementary S5choal, there isa

primary need for a strong instructional leader to assist in the implementation of efforts, EVSC replaced the principal leading the school
during the 2014-2015 school year as it is evident that the school must move past the stabilization of climate and culture and engage In
developing the instructional leadership of all teachers within the school. To that end, the Professional Development Specialist {who was
hired |ast year to coach teacher and improve instructional rigor and engagement at the school) has been promoted to the position of
Principal at Caze Elementary. The newly appointed principal has spent the last vear building relationships and developing the schoel's
instructional vision and comes with a track record of proven results in both coaching teachers and improving student academic
performance. In fact, he was a part of the leadership team at Evans School (serving as a Master Teacher) which saw its [N Schaool
Accountability grade jump from an F to an A in 2014, His appointment ensures that Caze will continue to build its instructional vision to
ensure that engage and rigor are constantly & focus in the upcoming school year. However, in order for him to focus on instruction, the
school will need to ensure that climate and culture continue to be a focus; therefore, a Professional Development Specialist will be hired
(through Title funds) to focus on building the school climate and culture to ensure adequate family, staff, and student engzgement. This
wok will be supported by the AD of Student Support as well as the Coordinator of Family and Community Engagement. The hiring of this
person ensures that the newly appointed principal will be able to focus upon instruction as intended by the EVSC and 075 in order to
collaboratively develop grade-level improvement plans that incorporate strategies and goals that directly align to the school's improvement
plan and school-wide SMART zoals.

In order to ensure that the newly appointment principal is given adeguate support, the Director of Leadership Development will be utilized
by the OTS Director of School Transformation. This person will provide mentoring (as the candidate will need to demonstrate 5+ years of
school turnaround experience to be hired) and support ta the school in alignment with the support being provided by the Director of School
Transformation and the OTS's Strategists for Leadership Development and Data/Systems. The support of the OTS team will be directly
based upon the established SIF/SAP to provide both support and accountability to the school through the internal lead partner model
developed in partnership with Mass Insight Education. Finally, the school will also have significant access to the Director of Teacher
Effectiveness to ensure that walkthroughs and observations completed with the EVSC Teacher Evaluation System are normed and
effectively capture the true level of instruction occurring within the classes at Caze Elementary.

School Infrastructure

LEA analysis

A5 evidenced with Section 4 (Needs Assessment and Goals), the low percentage of students passing in both ELA and Math is high for all sub-
groups and requires a different approach. All sub-groups are underperforming compared to district averages. Furthermore, data provided
by Mass Insight Education (MIE) reveals that students ingrades 3-5 at Caze Elementary performed below peer EVSC priority schools (as
defined by grade configuration and focus/priority status), state averages, and even peer state priority schools. (A longer analysis was done
as part of Needs Assessment and Goals — Instructional Programs.) To date the following approaches have been taken:

= Strengthening of care Tier | instruction based upon the alignment of lessan plans to a commoen curriculum aligned to the 2014
Indiana CCRS and developed by master teachers within the EVSC
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*  Universal screeners to examine student skill needs in the areas of literacy and math

* Rapid response to student data to determine interventions needed (through the monitoring of Rtl cormmittees)
*  Freguent progress monitoring of targeted skills

On the climate and culture side this year, the attendance rate for Caze Elementary maintaingd at 365 while suspensions went from 250
suspensions/expulsions to 109 suspensionsfexpulsions {2.63 ODRs to 2.00 ODRs}. During 5Y 2014-2015, a behavior interventionist was
hired to improve student behavior within the school with limited success. However, as a district, the EVY5C, and the internal lead partner,

OTS attempted to supplement the support of this individual with the following approaches:

= Providing research-based curriculum to all huilding focusing on Tier 1 or primary prevention of social emotional and behavioral
difficulties, Tier Il interventions and Tier [l interventions

= Supporting schools in the implementation of Tier | strategies in both school-wide and tlassroom settings

+ Monitoring discipline reports to review the efficacy of primary prevention strategies in their building

= Monitoring gquarterly disproportionality reports to ensure students of all ethnic groups are responding to PEIS

*  Having schools with Tier 1in place with fidelity using a universal screener to identify at-risk internalizing and externalizing students

*+ |denttfied at-risk students are placed into research-based intervention groups that meet the function of their behaviors

* Students in interventions are progress monitared to assess their response to the intervention to ensure that alt intervention
medifications are data driven

i However, given the plateau of instructional and climate/culture data, it is no surprise that most grade levels continue to see a decling in test

scares. This means that a different instructional vision for ELA and math iz needed and professional development must be provided to
teachers in order to adjust instruction accordingly.

Justification | interventionist will be hired and materials will be purchased to provide strategic ELA and math interventions at all grade levels. Technology

for Selected | will also he utilized to support the interventions and provide increased engagement for students. Thorough research will be conducted on

Interventions | the effectiveness of materials before being purchased. Any interventionist hired will possess the skillset necessary to positively impact
(include student performance within an intervention setting.

alignment to

model chosen) !

Furthermore, in order to impact climate/culture indicators, the school will have a PBIS Coach that will support the efforts and direction set

_ by the Professional Development Specialist hired by the school for SY 2015-2016 and whose focus will be climate/culture. This person and

the PDS will be supported by the Transformation Strategist — Leadership Development who will access the suppaort of hiass Insight Education
as needed to develop resources and materials needed by the PDS and PBIS Coach as well as by the AD for Student Support and the
Coordinator for Family and Community Engagement.

The principat will alse revisit the school schedule to ensure that the time aliotted for reading, writing, and mathematics fits natfonal best
practices for literacy and mathematics. This may mean revisiting the school schedule to allet for mare time or selecting different
interventions for Tier 11 and Tier Il interventions as needed for sub-grouns.
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Part 5: Selection of Improvement Model

Based on our findings of the data sources, the LEA is selecting this model far this school:

Transformation  [_] Turnaround

[] Early Learning

E] Whole Schoal Reform [ Restart [ Closure

fnstructions: Reflect on the data, findings, root cause analysis, sell-assessment and the elements of the four improvement models. As a team, reach consensus as ta the model
that is the best fit for the school and that has the greatest likellhood, when implemented, to affect principal leadership, teacher instruction, and student learning,

Describe how the model corresponds to the dato, findings, analysis and self-assessment.

Rationale for selected model

Connection to and addressing of
Subgroup Data

Connection to and addressing of
Dverall Achievement Data

Connection to and addressing of Leading
Indicators

The Transformation model was
selected for Caze Elementary for
the following reasons:

In 8Y 2012-2014, all staff that
remained at Caze Elementary
recommitted to the school
through a recommitment process
because of the EVSC's decision to
include the school in the
Transformation Zone (further
explained below — creating
student, teacher, and leader
change). Since SY 2013-2014, all
staff that has been hired at Caze
Elementary has been interviewed
using a competency-based
selection process and has to pass
TZ Team Training. The selection
process and the team training
focus upon ensuring that staff
understand and have the capacity
to complete their job duties, job
assignments, and understand

Since its inclusion in the
Transformation Zone, we have seen
some encouraging |eading Indicators
from Caze Elementary. Suspensions
went down from 250 to 109 {a 56.4%
decrease). ODRs went down from
2.60 to 2.0 this year as well.
Academically, ELA Acuity C scores for
Caze showed encouraging results as
they are the 4™ highest performing
school in the district with an 85% or
maore free and reduced lunch
population (2" among the TZ schools).
Math Acuity C scores for Caze also
showed encouraging results as they
were the 2" highest performing school
in the district with similar student
population demographics.

Mow that the climate and culture has
been stabilized (although significant
progress still needs to be made}) -
meaning the behaviors that are
observed at Caze Elementary are

It is important that the work that has
been completed in the last twa years
is not lost as the school has made

progress in each of the specific areas;

* Highly effective systems and
execution

*  Quality instructional
environment

= Conditions for excellence

* Strategic allocation of
resources

For exarmple, despite adding
structured time for collaboration,
teachers still need additional
professional development to now
understand how that team should be
maximized and their attention should
be paid using the elements of
backwards design {leading to
Instructional riger in planning and
delivery). Additional details are
contained in the Appendix: 2014-

As part of the Transformation Model,
Caze Elementary seeks to analyze its use
of time related to literacy, mathematics,
and increased intervention time. This will
require modifications to the school
schedule. However, if completed well,
the teachers will experience increased
collaboration time, students will
experience increased time for literacy
and mathematics, students will
experience increased time after school,
and leadership will be able to provide
more direction for instructional vision
through additional time to provide
professional development targeted
towards instruction and building
climate/culture in the classroom.
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Caze's definition of schoof hours.

The school has been working to
align people, time, money, and
programs since its inclusign in the
Transformation Zone, However,
additional monies are needed to
further develop and increase
teacher and school ieader
effectiveness, implement further
instructional reform programs,
increase learning time, further
expand the community-oriented
school approach, and ensure the
sustainment of its current
operational flexibiltty and support
through the OTS.

repetitive low-[leve] behaviors from
studenis — it is time to shift the focus
to instructional rigor. For this reason,
it was necessary to renlace the
principal far 5¥ 2015-2016 with ane

! who has significant instructional

leadership ability. The OTS, exercising
its operational flexibility over people,

. was able to replace the principal for

the upcoming 5Y. The replacement of
the principal with an instructional
leader ensures that the school will
now be positioned to increase rigor
and engagement of students through
targeted teacher professional
development, development and
exacution of a instructional reform

¢ strategy inclusive of corrective

instruction and specific intervention, a
stronger instructional delivery of
contant within Tier | instruction
(reaching all students in all sub-
groups, and ensuring the execution of
intervention programs aligned to ELA
and math neeads by grade level.

2015 Mass Insight Education SRA

i report.

The work completed must be further
built upon and requires additicnal
funding to translate some of the
leading indicaters Caze is
experiencing into sustainable change
for the school community and
permanent reversal of its current

" student achieverment trends.

, The Transformation Model affords
Caze Elementary the opportunity to

continue to work in conjunction with
the OTS in order to provide increased
lzarning time, increase the capacity
of teacher and (eader effectiveness,
reform its instructional strategies and
programs, ensure cperational
flexibility ower people, time, money,
and dotlars, and expand the

{ community-oriented school

approach. This additional infusion of
suppert will give the final push

. towards school transformation for

Caze Elementary: once that
transformation is reached, there /s no
doubt that, similar to the
transformation that occurred at
Delaware Elementary in 2011, the
EvSC will be able to sustain this
change.
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Describe how the model will create teacher, principal, and student change.

JUMPSTARTING CAZE'S TRANSFORMATION

Adequate infrastructure is needed to ensure that reform efforts that take place at Caze Elementary are sustained and provide operational flexibility to the
school. However, it is also impaortant that Caze Elementary’s transformation is jumpstarted in order for student achievement to dramatically improve at the
school. To that end, the school has identified several smart goals:

¢ 58% of students in grades 3-8 will pass the ELA section of ISTEP+ 2016. By the end of the grant period, 80% of students in grades 3-8 will pass the ELA
section of the ISTEP+ 2020.

* 56% of students in grades 3-8 will pass the Math section of ISTEP+ 2016. By the end of the grant period, 80% of students In grades 3-8 will pass the
MATH section of the ISTEP+ 2020.

*  Student out of school suspensions will be reduced to fewer than 100 by the end of 2015-16 and fewer than 65 by the end of the grant period in 2020, In
2016, Caze will reduce its ODR (Office Dally Referrals) to be < or = 1o 2.0,

Developing and increasing teacher and school leader effectiveness

Along with the required options for the transformation model (that are further explained and incorporated into both pre-implementation and implementation
plans for Caze in Section 5), Caze seeks to utilize the following options to develop its teachers and bulld the capacity of its new leadership team and their
respective effectiveness.

*  Redesign the current leadership structure to create a building-wide team to focus on developing teacher leadership (2nd opportunities for teacher
leadership), assist in school improvement planning, clearly define roles and responsibilities, and build leadership capacity within Caze Elementary

*  Provide the principal with a mentor from a high-performing school

* |dentify and reward teachers based upon student growth and teacher effectiveness

* Provide additional collaboration time for staff

¢ Offset the climate and culture responsibilities of the principal by the hiring of a Professional Development Specialist (Climate/Culture) along with a PBIS
Coach

* Strengthen the PLC structure through targeted professional development on backwards design

Comprehensive Instructional Reform Sirategles

The work conducted last year at Caze Elementary strengthened the data-driven instructional culture within the school, but much additional work needs to be
completed. It started with the appointment of an instructional leader for Caze Elementary beginning in SY 2015-2016, Jared Turney. He has identified several
instructional reform strategies that he will aggressively pursue to improve the academic program at Caze and ensure the academic needs of individual students
are met in addition to the reguired conditions needed for the transformation model (that are further explained and incorporated into both pre-implementation
and implementation plans for Caze in Section 5).
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*  Hire and implement a coaching model using a combination of master and mentor teachers

*  Hire additional building leveal interventionist focused on srades 1-5

+  Ensure fidelity to the newly developed EVSC curriculum maps aligned to the 145 and monitored through careful review of PLC work products {such as
proficiency plans] and adoption of targeted digital resources

= Incorporation of readers, writers, and math workshop model through adequate and effective professional development for teachers

+  Strengthen the school's elimate and culture through the hiring of 2 Professional Development Specialist [Climate/Culture} and a PBIS Coach

*  Develop comprehensive school scorecard with an external evaluation service

! Increasing Learning Time and Creating Community-Oriented Schoals
For 5Y 2013-2014, the EV5C lengthened the school day for all students in the EVSC. This ensured that every school in the district could have adeguate time for
teachers to participate in PLCs 3nd most schools could provide specific intervention time for all students.

» Redesign the Caze master schedule to support increased learning time for students in the core academic area of reading/language arts, provide
adequate time for differentiated instructional support (through the use of Success Periods), and continue to provide teachers adeguate collaboration
time in PLCs and possibly vertical teams

*  Redefine or alternate the existing afterschool program to provide more support in core academic subjects (FLA, math]

*  Sirengthen community partnerships through access to a Coordinatar of Family and Community Engagement to align not only afterschoof programming
opticns to academic needs of the school but alse alignment of community partner support to schoof needs and SMART goals

Operational Flexibility and Sustained Support

The sustainment of support and the aperational flexibility for Caze Elementary will primarily addressed through the continued participation of the school within
the Transformation Zone and supported by the Office of Transformational Support. {This infrastructure is explained in detail in the pages below — Suppotting

! the internal lead partner model and the importance of clustering). These infrastructural pieces ensure the following for Caze:

= Control over people, time, program, and doflars

+ External audit of school perfermance by Mass Insight Education aligned ta the identified needs of the school

*  Establishment of perfarmance contracts between the Chief Transformation Officer, Superintendent, and the Director of Scheol Transformation
* Contracting of turnaround and transformational support and technical assistance through Mass Insight Education

. SUSTAINABLE INFRASTRUCTURE TO SUPPORT CAZE ELEMENTARY

Supporting the Infrastructure of the Internal Lead Pariner Mode! — the Office of Transformational Support

In September 2012, the Evansvilie Vanderburgh School Corporation (EVSC) embarked on @ partnership with Mass insight Education (MIE} to create an internal
partner to manage a portfolio of the district’s most poorly performing schools, The partnership has led to the creation of an internal office responsible for the
oversight and management of the Transformation Zone—the Office of Transformational Support (OTS). The office currently oversess, directs and manages five
schools in EV5C: Glenwood Leadership Academy, Linceln Community School, MocGary Middls School, Caze Elementary and Evans Elementary. Collectively
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known as the Transformation Zone, these schools have represented EVSC's chronically lowest performing schooks in the first year of _ﬂﬂ,mimzﬂmﬁ_o: The
Principals at each of these schools report directly to the Director of Schocl Transfermation, who in tuen has reported directly to the Superintendent of the
Corporation. The 0TS is currently staffed by two {2) Transformation Strategists, each focused upon the improvement of processes and structures for the schools
they lead in the areas of instruction, data, family/community engagement, communication, human resources, finance, and operations.

The internal lead partner strategy 2nd organizational structure is very important for several key reasons:

= Provides core academic support and tailored operational support to TZ schools

= Establishes a structure that makes it easier for the EVSC central office to provide more focused attention and streamiined, customized, and responsive
services to each school

= Provides tailored cross-functional support through teams that are directly accountable for the performance of TZ schools through a performance
contract

*  Brings decision-making closer to the schools (support principals on setting student achievement goals, schaal planning and building schooi leadership
capacity)

* Creates the structures and processes for the TZ Principals to exert discretion over key elements: people, time, money, and programming

*  Aligns funding and resources to school-wide prigrities and goails

Eatly implementation af the OTS and planning for the TZ have led to some significant leaps in process improverment for EVSC and/for TZ schools that include:

;.-
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and arganize, in partnership with the principal, the school's staff and systems in order to diagnose, analyze, and serve
school goals. At ali of the TZ schools, OTS staff spent time developing each of the following systems:

= Performance monitering systems — guide all school actions and are based upon data.

= Talent management and development systems ~ professional development, support systems, and evaluations
systems work together to identify and Jdifferentiate support for staff performance needs.

«  Academic systems — uses systems and programs to effectively identify and differentiate support for student
academic needs.

*  School envirgnment systems - hold students to high behavioral expectations.

The graphics below depicts one part of the systerm of Caze Elementary that iooks at walkthrough data. This system is
built on the Google platform for shared access by everyone and was developed by the 0TS team in collaboration with
Caze Elementary leadership to target and moniter specific indicators related to instruction and culturefclimate on school
wallkthroughs.
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These systems help to keep the school focused upon data-driven decision making and also ensure that changes to the
school improvement plan are made in real time to correct missteps as they occur. This has helped to improve the
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I formative performance monitoring all TZ schools are conducting.

School Improvement Planning

OTS created tools and resources to strengthen the school planning process. These continuous improvement planning
documents clearly lay out the foundational elements for each TZ school in order to propel student achievement. These
tools and processes are aligned to IDOE's Student Achievement Planning process, but are intensified in expectation,
frequency, internal accountability, and support. They have allowed the school team to remain focused and accountable
on the strategies identified based upon needs.

Quarterly Performance
Monitoring

Fregquent checkpoint tools have been created in order to monitor each school’s performance towards outlined goals and
objectives {data and iImplementation milestones). Checkpoint sessions were designed in order to collectively hold TZ
school leadership team along with 8 member of the OTS team accountable for performance throughout the year.

Systems buik at the school level (shown in graphics above) are then summarized In portals that OTS staff access to hold
individual TZ schools accountable towards results. A portion of the OTS portal that monitors one school’s progress
towards this is depicted below:

Asulty Raadineis Progross Maonitoring

Maih Aguity Resdiness Progress Monitonng

I

Leadership Development
{School Principals and
Assistant Principals)

An OTS staff member sits as part of each TZ school's leadership team. This allows the OTS staff member to build an
embedded presence in the school and gain valuable insight. Along with serving as a leadership team member, 2 member
of the OTS team shadows each TZ principal, and a check-In occurs every week between the principal and an OTS staff
member to check in on school improvement planning, identify obstacles that could be addressed at central office, and/or
provide leadership caachlng as needed for either the principal or assistant principals.
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Academic Support — This year, all schools in the EVSC have had to implement the PLC structure. All TZ schools have both PLC time and
Maximizing the PLC collaborative/personal planning time every day. Since the PLC structure and time has existed in the TZ schools, this year,
collaborative structure the OTS spent significant time in TZ schools addressing what teachers should be using that time for by using the
backwards design framework to addressing each of DuFour's questions. The support provided to each school (and in
fact, even different grade |level teams and content areas) centered on something different or 2 combination of the
following elements: unpacking standards, creating formative and summative assessments, designing lessons, delivering

, instruction, reflecting and refining instruction through datz analysis.

The implementation of the pieces of work outlined below created principal (building capacity and effectiveness), teacher (building capacity and effectiveness)

and student change [changing climate and culture indicators) in the past two years within the Zone. This can be seen by the encouraging indicators of success
shown by the Transformation Zone.

TZ Historical ISTEP Data Annual TZ Average Daily Referral
M Spring 2012 #Spring 2013 ™ Spring 2014 Rate
e e — e __56% 25 —25d
60% | 29% 48% 52% “52%
50% i : T 20
- 15
0%
10 6.4
20% .7
10% - < B
0% - r 0 y v .
ELA MATH 2011-12 201213 2013-14 2014-15

This model and the implementation plans containad in the next several pages outline what how the support provided by the OTS will be expanded and/or
modified to fit the needs of teachers, leaders, and students at Caze Elementary school moving forward in order to create teacher, leader, and student change.
Highlights include:

Continue to provide operational flexibility to school leaders in order to align people, time, money, and dollars towards identified school needs despite
district landscape and environment

= Coach and mentor new principal and PDS towards results by the Director of Leadership Development
Holding principal and PDS accountable for results quarterly through the performance monitoring process by the Director of School Transformation

Provide leadership development support for principal, master teacher, mentor teachers, and PBIS coach by the Director of School Transformation and
the Transformation Strategists in the OTS

Refine and/or customize systems of support for the school to ensure adequate and effective performance monitoring at the school level for major
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initiatives chosen to transform Caze, including but not limited to:
o Creating systems to manitor PLC products and collecting products in order to hold teachers accountahble for results and improvement while alsa
identifying pockets where additional support for teachers will be necessary
o Refining existing behavior management systems to track more closely low-level behaviars and provide targeted PD to teachers to suppart their
development of classronm management sirategies
o Update the existing coaching system to ensure that instructional support provided to teachers is effective, streamlined, and immediately
impacting results i the classroom
= Create additional collaboration time for teacher leaders within each TZ school by creating a network managed by the OTS
= (Create a network portal for all teachers within the TZ by the OTS in order to share resources, materials, and strategies
*  Target academic support on backwards design by Mass Insight Education and members of the OTS staff
»  Provide human capital assistance in the identification of top talent for positions vacated throughout the year, new positions created based upon grant

funding acquired, and/or pesitions changed or medified through the refinement of competency-based selection tools and transactional suppart of HR
business practices

The Importance of Clustering in the EVEC

The E¥SC has been organized by geographic feeder patterns for decades. Forthat reason, EVSC has been organized into thoughtful attendance districts that
follow geagraphic boundaries, allewing parents to invest in a neighborhood of schools from grades PreK-12. 1n fact, it is not uncommon in Evansville for parents
and families to buy homes in the area that feeds into the high school that they want their children 1o attend. This further supports the crucial need far the
improvement of all schools within an attendance district. Caze Elementary is part of the Harrison Attendance District (and since 2013, the Transformation Zone}.
For the past 3 years, the OTS staff has worked with members of the Offices of Academic Affairs (OAA] and Performance, Assessment, and Research {PAR] to
ensure the alignment of district support for data coaches and instructional coaches with their own staff support for schools {te minimize overlap, streamline and
customize district initiatives, and flex operational flexibility as needed).

For the past three years, EVSC has partnered with Mass Insight Education to launch the district’s Transformation Zone. Since the onset of the partnership, EVsC
has prioritized two things with the external partner — sustainability and scalzbility. The Superintendent befieve strongly that hest gractices piloted in some
schoals that work well should be replicated and scaled as quickly as possible by LEA staff. This means that the partnership with MIE has focused an two things:

{1} Building capacity internally within EVSC; and {2} Intentionally creating practices that can be scaled (i.e., building schoel improvement planning materials
instead of contracting with external partners to lead the efforts).

To that end, while simultangously supporting the development of the internal lead partner model, Mass Insight Education has been working with the EVSC
Superintendent and his Executive Leadership Team to find the most effective way to scale the most promising practices and develop an infrastructure that
supports schools in the differentiated manner in which the OTS has accomplished. After an in-depth analysis of the current organizational infrastructure and the
culmination of research, the MIE team proposed a new organizational structure for the EVSC. This new model of support is built from the same framework as
the internal lead partner model currently in implementation [and yielding success as seen in the section above] and the Center for Reinventing Public
Education's {CRPE} portfolia model approach. The district will now have a dedicated Schoal Support Team for each Attendance District including a Director of
School Support (D55) that will overses and be held accountatie for the results and performance of that Attendance District. i
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The new model of school support throwgh the School Suppert Team was approved by the EVSC Board of School Trustees en May 5, 2015, as was the hiring of
five Directors of School Support — one for 2ach Atiendance District. [See Appendix: Board Presentation for EWSC District [nfrasttucture — Section 5, Reallocation
of Resources] At this time, the district has chosen to only hire for the Directors, aiming to hire the remaining positions for the School Support Teams to include
specific positions for coaching, data/systems, operations, and human resource support.

The Superintendent and Chief of Transfarmation decided that it was best to continue to (solate EVSC's persistently lowest performing schools in the

" Transformation Zone and ensure they are served by the OTS. This ensures that accountabifity far the lowest performing schools and the gains made in recent
i years do not decline while the district transitions inta this new madel. The district also believes that its lowest perfarming schools need to mare intenticnally

align all supports and resources (people, time, program, and dollars). However, it will be necessary for the OTS to work in collaboration with the DSS for
Harrison Attendance District to make sure any resources and/or practices are shared and to facllitate 5 seamless eventual transition of Caze back to its "natural®
attendance district and the support provided within it. Furthermore, this mode! will provide the OTS with access to even more district resources for its TZ
schoals. For example, the D85 — Harrisan District, Dr. Bryan Perry, is a 26-year veteran of the EVSC and led Thampking Middle School for six years prior to being
appointed D35, During his tenure at Thompkins, Dir. Perry led the school from an F status to an A for the 2013-14 school year. He was awarded 1A55F Principal
of the Year for District 11 in 2012 and the University of Evansville/Courier and Press Middle School Principal of the Year in 2005, Dr. Perry has experience as a
High School programmer and Social Studies teacher. He also serves as an Indiana Principal Leadership Institute Mentor principaland is an Adjunct Professor at
the University of Southern Indiana. The Birector of School Transformation will be able to draw upon his expertise to provids targeted coaching support a3
needed for Caze’s pew principal and PDS.

i Furthermaore, since tha Transformation Zone is in its third year of implementation, it is best practice to begin thinking about how building more capacity within

that team will strengthen the pool of available candidates that the district will eventually need to bujld for each Attendance District Support Team. Tothat end,
the OTS seaks to add one more Transformation Strategist to its team with the specific lens that this person will transition to an Attendance District Support
Team. liisthe OTS's hope that this will further allow for a smoother ant eventual transition of Caze Elementary back to its “natural” attendance district with a
staff member that will be very knowledgeable about the specific needs of Caze and its students, families, and staff,
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Part 5a: Selection of Improvement Model - SMART GOALS

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Grant Goals
*CLOSURE schools do not need to compiete SMART goals
Complete one overall SMART goal for culture and two to three overall SMART goals for academics {for ELA and math at minimum).

SMART Culture Goal
Student out of school suspensions will be reduced to fewer than 100 by the end of 2015-16 and fewer than 65 by the end of the grant period in 2020. In 2016,
Caze will reduce its ODR {Office Daily Referrals) to be <or=1to 2.0.

SMART Academic Goal

ELA Academic Goal Math Academic Goal Other Academic Goal (optional)
538% of students in grades 2-8 will pass the ELA 56% of students in grades 3-8 will pass the Math

section of ISTEP+ 2016. By the end of the grant section of ISTEP+ 2016, By the end of the grant

period, 80% of students in grades 3-8 will pass the period, 80% of students in grades 3-8 will pass the

| ELA section of the ISTEP+ 2020. | MATH saction of the ISTEP+ 2020. |

29



Part 5b: Selection of Improvement Model - Planning Year — 2015-2016

IN COMNDITIOM: ALL models MUST complete a planning year for 5Y 2015 and 2016. RESTART and CLOSURE have separate planning year information.
Please be sure you complete the APPROPRIATE model Planning Year.

TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Planning Year - Y 2015-2016

Action Steps and Person{s} Responsible

Timeline

Description and Details

Focus Areas
Leadership and
operational
flexibility

Replace S¥ 2014-2015 principal with | Superintendent, Chief Spring 2015
new principal for SY 2015-20156 Transfarmation Cfficer,

through the promotion of the Director of Schoagl

current Caze Professional Transformatian

Development Specialist.

Acclimate newly promated principal | Director of Schoal spring

with existing school systems and 3 Transformation 2015/Summer
deep dive of existing school data. 2015

Lead leadership team through deep Director of School Spring

dive of existing school data and Transformation 2015/Summer
revision of existing schoal systems as 2015
determined necessary to meet

school needs.

Write and sign Director of School Superintendent, Chief Surmmer 2015

Transformation performance
contract outlining granted
cperational flexibility in accordance
with increased accountability.

Transfarmation Officer,
Director of Schoal
Transformation

Replace PDS promoted with another
PDE candidate. This candidate must
be strang in climate and culture in
order for the principal to focus on
the instructional leadership.

Principal {new)
Director of Schoal
Transformation

Summer 2015

In order to position Caze to increase the
instructional rigor and student
engagement, the right instructional leader
must be placed in the schoal, given
adequate authority, provided support and
mentoring, and held accountable for results
and the facilitation of a strong school
improvement plan towards the
improvement of instructional rigor and
engagement at Caze Elementary,

In order for the school to maintain the
successes it has seen in climate and culture
(decrease of suspensions and ODR
referrals), a new PDS will be sought and
hired that will focus primarily on climate
and culture.

The |leadarship team at Caze will be further
supported by the district-endorsed Office of
Transformational Support, whose
operational flexibility will allow it to nimbly
sustain efforts at Caze and increase Caze's
own aperational flexibility.

Budgeted items
% salary of Director
of Leadership
Development

% salary of Directar
of School
Transformation
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district requirements and initiatives
to increase school autonarmy.

: Provide anboarding support to the Frincipal | summer 2015
principal for the newly hired PDS Diracter of Schook :
focused on elimate and culture, Transformation
Leverage internal fead partner Director of Schoal Summer 2015/Fall
mperationat flexibility to streamline  : Transformation 2015

Leverage internat lead partner
operational flexibility to streamiine
district requirements and initiatives
to increase schoot autanomy,

Cirector of School
Transformation

Summer 2015/Fall
25

exgcution of the comprehensive
instructional reform strategies n
subsequent years of the SIG grant.

¢ Although listed in the professional

Acclimate newly promoted principal | Cirector of School Fall 2015
with accauntahility and evaluation | Transformation
system to ensure principal :
effectiveness is reviewed prios to fuli
immplementation in year 2 and every
; year of the 5IG grant.
Develop leadership structure that Princigal Winter 2015
walues teacher leadership and Teachers
: distribution with clear redes and OTS staff
respensibilities far all membsers
. Effectiveness of | Develop leadership structure that Principal © Winter 2015 Caze will revisit its existing leadership % salary of Director
ctaff and values teacher leadership and Teachers structure te pramote more teacher of Schaal
recruitment/ret | distribution with clear roles and TS Staff i leadership within the building. Mot onby will | Transformation
ention of staff respansibilities for all members this create career pathways for teachers to
Patch newly defined school-hased Brincipal Winter 2015 remain at Caze Elementary, it will alse seek | % salary of
leadership opportunities with : OTS Staff - ta distribute the imprevemant of academic | Transformation
" incentives. achievement thraughout each grade level  ° Strategists
_ Develop a retention strategy to keep | Principal Winter 2045 team. TP:Iis also allows the "E”‘:h{r formed i
| the most highly effective staff at Teachars |EEIIC|F:'r5h1FI team at CazF to revisit how - PO materials and
Caze Elementary. OTS Staff existing staff can contribute to the rESOUrCEs
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development sectian of this planning year
table, Caze leadership knows that it will
want to establish master and mentar
teachers in the school. These pasitions will
nesd to be defined as part of the leadarship
structure during this stage as the team is
crafting clear rales and responsihifities for

all members.
Buikding culture - Create the job description for PEIS PDS Winter 2005 Additianal capacity will be added during the % salary of
caach. Principal planning year te ensure teachers can be . Transformation
i Hire the PBIS Coach. PC5 Spring 2016 provided adequate support in dealing with | Strategists
Principal low-level behaviers in the classroom by a
Dnbaard the PBIS Coach. PDS Spring/Summer PEIS coach {who will be managed by the % salary of AD
OT5 Staff . 2015 PD5 and work with the AD of Student Student Support
m Design a strategy to suppart the PEIS Coach Surrer 2016 Suppart and Cogrdinator of
implementation and fidelity of PBIS  * PDS Family/Community Engagement). % of PBIS Coach
at the classroam level, satary
Further professional development will be
provided to teachers by the PRIS coach | 8t of Conrdinator of
ance hired and a plan is created to support Family/Community
them. The PBIS coach will eefine the Engagament salary
: existing Caze behaviar management system
to track low-level bekaviors along with Tier | PR materials and
L and Il interventiaons for student behavior, | resources
AD of Student Support will work
collaboratively with the PBIS coach te Supplies
develop impementation and professional
develppment plan far PEIS wark, including
manitoring check-ins and feedback for both
coach and teachers.
Professional Develop a coaching strategy that Principal Winter 2015 A coaching strategy is necessary in arderta % Transfarmartion
Development  ; includes the use of one master Director of School provide targeted professtonal development  Stratagists salary
teacher and two mentor teachers. Transformmation suppart bath in classreams and within PLC
Transformation for teachers grades K-2 and grades 3-5. % salary of Director
Strategist Within the classrooms, teachers will be of Transformation
Create a job description for the Transfarmation Spring 2016 pravided professional development on
master and mentor teachers., Strategist _ instructional delivery {a key component of FD resources and
i Principal how instructional riger will be developed at | materials
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Caze — see Appendix: Cantinuum for the
development of instructional rigar).

| The other way Caze will be developirng and

impacting instructional rigor is through the
develapment of each of its PLC teams. In
the planning year, the principal will ke
pushing in to support PLCs as he has done
in SY 2014-201% and continuing to build a
data-driven culture st Caze by pushing the

teachears to cantinuously use the time o

reflect and refine hoth daily lesson plans
and lang-term proficienty plans. Once the
raster and mentar teachers are in place,
further work can be done and sepported by
Mass Insight Education around the entire
backwards design process to ensure that
while teachers are individually building
their skills for developing sirong lessons,

- they simultaneously are develaping their

cantent knowledee of the application of the
entire backwards design process to
proficiency plans, This work is necessary
part of increasing instructional rigar. This
directly connects to the need to increase
rigor for all sub-groups of students at Caze.

Supplies

Comprehensive

Instructional

Reform
Strategies

identified during the planning year
of 515 grant.

Post and hire far 1 master teacher Transfarmation . m_ul.m.m 2016
position and 2 mentor teacher Strategist
positions. Frincipal
Canduct a needs analysis for an Principal Winter 2015
approach to strengthen the literacy M1E Spring 2016
block including but not limited to the | Transformation

_consideration of a writer's Strategist
workshop., This will require looking CAG
at the master schedule for Caze and
making adjustments once
determined.
Fost, recruit, and hire for additional | Principal Spring 2016
Building level instructicnalist/ Transformatian
intervertionist based upon needs Strategist

In 8% 2014-2015, the former PDS {now the
principal) invested much time and enerpy

| Into starting to build a data-driven culture

at Caze elementary. This work will continue
into the planning year of the 51G grant
throwgh his push-in support of PLCs during
grade level planning times, MNextyear,
during the planning year, the principal plans
ta push-in support specifically around the
development of proficiency plans {lang-
term plans) wherehy he will he able to
monitar the use of the instructional and
curricular resources that EvSC staff has.

% salary for
Transformation

. strategists

PD resgurces and
materials

iPAD carts

Supplies
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Furthermerz, he plans to push his teachers
towards incoTporating mare technology
inte the classrooms by secering more digital
respurces and planning far them in their
daily lessans. The fidelity of the use of bath
the curriculum maps and the incarporation
of digital reseurces will first be monitored
through the review of proficiency plans
created by PLCs and individual lesson plan
subwnissions, Later, PLC obsarvations will
be condurted, with the final stage baing
classroom observatians,

3iven the need:z unpacked as part of this
SIG grant, it is obviows that there are many

~ students that need additional instructional

sipport at Caze (specifically, FRL students,
African American students, LEP lzarners,
and Hispanic sub-groups). If one looks at
grade-level data, one will see that there is
specific need for interventions in grades 3-
L. To that end, Caze will seek to hire an
additianal instructionalist finterventionist
in 5% 2015-16 t0 prepare them to farget
support to students within identified sub-
grouns guickly.

lncreasing
learning time
and creating
community-
oriented
schools

cammunity engagement sirategy

Social Warker

Manitor the fidelity of the use of ! Transfarmation Eall 2045
EVSC currieulum maps {which were  Strategist Winter 2015
develaped in alignment to 1A5) KIE i Spring 2016
through PLC obsetvation and review | Principal
of PLC work products.
Supplement EVEC curriculum Transformation Spring 2016
mmaterials with digital resources. Strategist
Principal
Teachers
Strengthen the daily lesson planning | Pringipal Fali 2015 -
skills of teachers by working on Transfarmation Winter 2015
building the knowledze of teachers Strategist Spring 2016
on the backwards design process :
[specifically the “reflect and refine®
portian in order to huild a data- :
driven instructional eaelture).
Audit the use of instructional time at WIE wWinter 2015
Caze Elementary including the length . Transformation i
of time for transitions, lunch, and i Strategist
hathroom kreaks. ]
Design a new master schedule for Director of Leadership | Spring 2016 _
fmplermentation in 3¥ 2016-2017that | Development
includes additianal student lzarning | Director of Schoal
i time in alignment to the nesded Transformation
instructional reform strategies for Principal
Care developed in SY 2015-2016. PD%
Reach out to Coordinator of Family Principal Spring 2016
and Community Engagement as part @ Transfarmation
of comprehensive family and Strategist

As Caze takes a closer look at increasing its
for core academic subjects {ELA and math
specifically], it will need to redesign its
master schedule. Additionally, it has been
noted in observations and walkthrough
data to date that transitions and routines
schaol-wide could be strengthened at Caze. |
Therefore, it will be necessary to revisit the
master schedule for Caze to ensure it adds
time for care academic subjects, includes
time for differentiated support {sech as a
Success period), and incorparates any
specifics related ta instructional programs
that the school may want to use such as

% of Coordinator of
Family and
Comrmunity
Engagement salary

PC materials

% MIE contract
Supplies

% of Director of

Leadership
Developrnent salary
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[

writers workshop.

% of salary for
The current social worker does an excellent | Transformatian
job of building the home-schoal Strategists
connection, but there is not a
camnprehensive and school goats-aligned
strategy for family and community
engagement at Caze. Accessing the district
Coardinator of Family and Community
Engagement will ensute that Caze can
further align its existing partnerships to
identified school needs.
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Part 5c: Selection of Improvement Model - Implementation Years — SY 2016-2017, SY 2017-2018, and SY 2018-2019

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM

Complete the table below detailing the 3-year implementation plan. EACH principle in the “guidance document” MUST have action steps, person(s) responsible,
implementation pieces for each year, and budgeted items — all REQUIRED FEDERAL PIECES and IN CONDITIONS must be included in this section. RURAL schools
{as defined under subpart 1 or 2 of part B of Title V| of the ESEA Rural Education Assistance Program) may elect to modify ONE principle for Turnaround or

Transformation.

Please see the “guidance document” for required federal pieces, IN conditions, samples, details, and more infarmation.

Implementation
Principles
Developing and
increasing teacher
and schoal leader
effectiveness:
replace principal
with ane who
have track record
of success and the
ability to lead
transformation
effort

Action Steps and Person(s)
Responsible
Required and IN Conditions

Replace current principal with |
ane that is strang in
instructional leadership using
EVSC's competency based
principal selection process
(designed in partnership with
Mass Insight Education and
based upon Public Impact’s
turnaround leader

competencies) —Director of
School Transformotion, Chief
Transformation Officer

Pair new principal with
mentor —Director of
Leadership Development,
Director af School Support

Support new leadership in the

creation and execution of a
school improvement plan. -
Director of School
Transformation

Evaluate principal based upon

5Y 2016-2017

Required and IN Conditions

Shadow new principal once
per week to monitor activities
and assess performance
during major school-based
activities {leadership team,
teacher ohservation/debrief,
ete.)

Check in with principal on a
weekly basis to understand
key priorities and current
challenges. Brainstorm with
principal for solutions.

Develop management tools
and systems to manitor key
issues and challenges and
track support, coaching, and
evaluation abservations far
both principal and Directar of
Schoel Transformation in
collaboration with Mass
Insight Education.

Provide consistent mentoring

5Y 2017-2018

Required and IN Conditicns

5Y 2018-2015

Shadow new principal once
per weelk to manitor
activities and assess
perfarmance during major
school-based activities
{leadership team, teacher
abservation/debrief, etc.)

Check in with principal on a
weekly basis to understand
key priorities and current
challenges. Brainstorm with
principal for solutions.

Implement and refine any
management taols and
systems created in order to
align support, coaching, and
evaluation into one place,

Provide consistent
mentoring support — once
per week — based upon need
identified by supervisor or
seli-reflection.

Shadow new principal once
per week to monitor
activities and assess
perfermance during major
schoal-based activities ag
nesded and determined
(leadership team, teacher
ohservation/debrief, etc.)

Check in with principal on a
weekly basis to understand
key priarities and current
challenges. Brainstorm
with principal for solutions.

Implement and refine any
rmanagement tools and
systems created in arder to
align suppart, coaching, and
evaluation into one place,

Provide consistent
mentoring support — ance
per week — based upon
need identified by

Budgeted Items

% salary of Director of
School Transformation

% salary of
Transformation
Strategists

% salary of Director of
Leadership Development

% salary of Director of
School Support
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IM"s ESEA flexibility waiver
requirements and EVSC
adminizstrator evaluation tacl
=Directar of School
Transformation

suppart — ance per week —

¢ hased upon need identified by

supervisor or self-reflection.

support schiaol leadership in
priaritization, goal
identification, and selecting
shart-term metrics aligned to
5-5IP/SAF Planning and

i Monitoring. In the first year,
" similar ta planning year, 0TS

will l2ad the principal through
the schoal improvement
planning process.

Redasign the current
leadership structure to
include a Professional
Development Specialist {an
EVSC administrative position)
and a distributed leadership
model that incarporates
opportunities for teacher
leadership, school
improvement planning, and

. chear rolfes and

responsibilities. A clear
pracess for nomination ar
identification for the team is
created and communicataed to
staff.

Principal is evaluated based
upan IDOE's Schoal
Leadership Effectivenass
rubric and the EWSC
administrator evaluation tool
{twice yearly). Results are

i cammurnicated to IDOE as

needed.

~ MNew leadership structure is
finplace. Communication
plan is enattezd at the
beginning of the year to
notify staff of the roles and
responsibilities of each
position an the leadership
team. Mew teachers and
staff are made aware of the
leadership structure.

* Feedhack is solicited from

staff about structure and
relevant feedback [as
| determined by the principal)
iz used to make adjustments
to the leadership structure.

Support school leadership in
priotitization, geal
identification, and selecting
frdelity and short-term
metrics aligned to S-SIPfSAP
Plannming and Menitaring.

! Initial school improvement

plan will be created
independently By the
- principal and his designated
| team first and then reviewed
by OTS. Feedback will be
incorparated by the team as
needed.

Princlpal is evaluated bazed
upan IDOE"s School
Leadership Effectiveness
rubric and the EVSC

administrator evaluation tool

(twice yearly), Results are
communicated to IDOE as

supervisar or self-reflection,

Mew leadership struciure is
i place. Communication
plan is enacted at the
Beginning of the year to
notify staff of the roles and
responsibilities of each

! position on the leadership

team. Mew teachers and
staff are made aware of the .

- |leadership structure,

Suppeort school leadership

in prioitization, goal
identification, and setecting
fidelity and short-term
metrics aligned to S-SIBfSAP
Flaniming and Menitaring,

Principal is evaluated based
upon IDDE's Sehoal

¢ Leadership Effectivenass

rubric and the EVSE
administratar evaluation

. tool {twice yearly}. Results

are communicated to |DOE
as needed,
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heeded,

Developing and

increasing teacher

and =choof leader
effertiveness:
rigoraus
evaluation and
support system;
reward
leadership,
teachers, and
staff; strategiss
far incentives

Required and IN Conditions

Reguired and IN Conditions

Reguired and IN Conditions

Evaluate 100% of teachers
utilizing EVSC teacher
evaluation system {approved
by IDOE] throwgh
iNkservation system. [Lee
appendix far complete EVSC
teacher evaluation system
compotents and process
puide.} Principal, Professiomnal

- Development Specialist,
Oirector of Scheol Support

Provide additional resources
in classroom via mini
classroom grants ingtiative,
Principal, Professional
Developrment Speciolist

Litilize the EVSC
compensation modef that
rewards teachers based upon

! student growth outcomes and
" effectiveness profile. [See

appendix for EV5C teacher

~eompensation model. 1t
D includes incentives far growth

and effectiveness.) Principal,
Chief Financie! Officer

Cptions

Provide PLC and eollaborative
planning time for all teachers
every week, Principal,
Professional Development

Create a schedule for formal

¢ and informal observationsin |
accordance To EVSC guidelines

{approved by IDOE). Execute

i formal and informal

abservations of all teachers.
Solicit additional evaluation
capacity frorm the Director of
School Support as needed,
Prowvide meaningful feedback
to all teachers following
formal and informal
observations in accordance 1o
EVSC puidelines. Explain to

" teachers every year the career

paths that exist within the

. schoal {opportunities on

lzadership team, PLC teams,
mentor, and master teacher
positichs) and district
opportunities as well
leadership cadre with 1L,
making the explicit
coenection to effectivensss in
the classraom and career
growth,

" Establish a process to provide

ckassroom mini-grants to

_teachers that should include
the identification of items that

a mini-grant can purchase
aligned to instructional needs
of the classroom.
Communicate the process ko

Create a schedule for farmal
and infarmal abservations in
accardance g EVSC
guidelines [approved by

IBOE). Ewecute formai and

informal observations of all
tearhers. Saolicit additional
evaluation capacity from the
Director of School Suppart as
needed, Provide meaningful
feedback to all teachers
fallowing farmal and
informal ohservatians in
accardance 1o EVSC
guidelines. Txplain to

" teachers every year the

carger paths that exist within

. the scheol (oppertunities on
leadership team, PLC teams,

mentar, and master teacher
positions] and district
apportunities as well
[leadership cadre with iU},
making the explicit
connectian to effectivensess
in the classroam and career
Erowth,

¢ Refine the process to provide

classroom mini-grants to
teachers that should include

i the identification of items

that & mini-grant can
purchase aligned to
instructional neads of the

Required and IN Conditions

 Create a schedule far
¢ formal and infarmal

gbservations in accardance
to EVSC guidelines
{approved by IDOE].
Execute formal and
informal observations of all
teachers, Solicit additianal
evaluation capacity from
the Directar of 3chaol
Support as needed.
Pravide meaningful

" feedback to all teachers

following formal and
infarmal abservations in

i accordance to EVSE

guidelines. Remind
teachers every year the
career paths that exist
within the schoql
{opportunities on
feadership team, PLC teams,
mentar, and master teacher
positions) and district
appartunities as wetl
{leadership cadre with U],

" making the explicit

connection to effectiveness

- in the classroom and career |

growth.

Further refine the process
to provide classrooem mini-
grants to teachers that
should nclude the

% salary of Director of

. Schog| Transfarmation

% salary of
Transformation
Strategists

"% salary of Director of
Sschool support

PO materials and supplies

; Teacher/classrogm mini-

granis
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Specighist, Transformation

Strafegists

Ensure that 100% of staff
participates in TZ Team
Training [a training and

selection process that ensures

that teachers selected have
the approprigte mindset and
nacessary skills for

. transfarmationfturnaround

warkl], Transformation
Strategist, Pringipal

Cevelop a plan & ensure
adequate support and
development following a
walkthrough or formal

obsetrvation [within the EV¥SC
_ teacher evaluation system) is
| in place for those teachers

identified as neads
improverment or neffeciive.
Frincipal, Professional
Develppment Specialist,
Directar af School
Transfarmetion,
Transformation Strategisis

_ Implement a competency

based hiring process built
Lsing national best practices
in partnership with Mass
Insight Education. Principal,
Directar of Schoo!
Transformation,
Transformation Strategist

provide mini-grants to
teachers, Collect feedback
from teachers gn the process
in crder to refine for the
fallowing year,

Utifize the EVSE
compensation meodel that
rewards teachers based upon
student growth outcames and
effectiveness profile. Provide
feedback to EVSC Business

. Affairs office on the

implementation of the model
and its components collected
fram teachers

Cptions

Provide PLC time and
coflaborative planning time
for all teachers every weelk,
Determine learming objectives
far each grade level team.
Desiges a PLE work product
sehedule based upon those
learning okjectives. Create g
schedule for the push-in
suppert of the principal and
cther coaching staff [mentor
and master teachars). Create
a schedule far the review of
PLC work products, Publish

PLE work products schedule In
i arder to clearly communicate

with teachers what kind of
weirk the group will be
tackling and explain rationale.

Ensure that 100% of new staff

classroom. Communicate
the process to provide mini-
grants to teachers. Callect
feadback from teachers on

" the process in arder to refing

for the following year.

. Consider soliciting input fram

all teachers about
differentiated the amount of
the mini-grant based upan
oiher critaria such as teacher
effectiveness, need, ete.

Utilize the EVSC
com pensation model that

~ rewards teachers based

upon student growth
autcormes and effectiveness
profile, Provide feedbacl to
EWS{ Business Affairs office
on the implementation of
the model and its
components collected from
teachers.

Dptions

Provide PLC time and
collabarative planning time
for all teachers every week
by grade fevel and vertical
teams. Determing learning
ohjectives for each grade
level team. Design @ PRC
work product schedule based

i upon these [Earning

objectives. Createa
schedule for the push-in
support of the pringipal and
pther coaching staff (mentor

tdentification of iterms that
a mini-grant can purchase
aligned to instructional
neads of the classroom,

. Lommunicate the process

to provide mini-grants to
teachers, Collect feedback
from teachers on the
process in order to refine if
relevant for the following
year. Consider soliciting
input from all teachers
abaut differentiating the
amaunt of the mini-grant
based upon other criteria
such as teacher
effectiveness, need, etc,

Utilize the EVSC
compensation model that
rewards teachers based
upon studant srowth
autcomes and effectivensess
profile. Provide feedback to
EWSC Business Affairs office
on the implementation of
the model and its
components collected from
teachers,

Dpticns

Provide PLC time and
callaborative planning time

i for alt teachers every week

by grade fevel and vertical
teams. Determine learning
ohjectives for each grade
fevel team. Design a PLC
woark product schedule
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participates in TZ Team
Training provided by the OTS
{a training and selection
process that ensures that
teachers selected have the
appropriate mindset and
necessary skills for
transformationSturnaround
work), Provide feedback an
the topics tackled during the

" training. Plan for site-based

onboarding of all new staff
members, Pair new staff
members with a returning
Caze staff member.

Identify struggling teachers
through the results of the first
round of formal observations
brased an EVSC teacher
evaluation system. Dewelop a
plan of support with the

. strugeling teacher. Execute

the plan. Schedule check-ins
with struggling teacher on the
plan’s execution. Pravide a
list and check-in with OTS
about all struggling teachers
placed on a Plan of
Improvement. 0TS provides
support as needed in this
area.

Determine the components
that teacher hiring team
would like to use as part of
tha Caze teacher selection
process [personal interview,
WG prampt,
demanstration fessan).

and master teachers).

Create a schedule for the
review of PLC work produets,
Publish PLC weork products

i schedule in arder to clearly

cammuiticate with teachers
what kind of work the group
will be tackling and explain
rationale.

Ensure that 100% of new
staff participates in TZ Team

! Training provided by the OTS

{a training and selection
pracess that ensures that
teachers selected have the
appropriate mindset and
necessary skills for
transformation/turnasound
wairk). Provide feedback on
the topics tackled during the
training. Plan for site-based
onbaarding of all new staff
members, Pair new staff
members with a returning

- Caze staff member.

Identify struggling teachers
through the results of tha
first round of formal
nbservations based an EVSC
teacher avaluation systent.
Bevelop a plan of support
with the straggling teacher.
Execuie the pian. Scheduls
check-ins with struggling
teacher on the plan's
execution. Provide a list and
check-in with OTS abaut all
struggling teachers placed an

based upon those leamning
objectives. Createa
schedule for the push-in
support of the pringipal and
other coaching staff
(mentor and master
teachers]. Create a
sehedule for the review of
PLC work producls, Publish
PLC work products schedule
in arder to clearly
cammunicate with teachers

. what kind of work the

group will be tackling and
explain raticnale.

Ensure that 100% of new
staff participates in TZ Team
Training provided by the
OTS [a training and
selection process that
ensures that teachers
selected hava the
appropriate mingdset and
necessary skills for
transfermationturnaround
work). Provide feedback on
the topics tackled during
the training. Plan for site-
based onhearding of all new
staff members. Pair new
staff members with a
returning Laze staff
member.

ldentify struggling teachers
through the results of the
first round of formal
ohservations based on EVSC
teacher evaluatian system.
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Provide training 1o all hiring_"h | a Plan of lmprovetnent. QTS

_team members on the

competentcy based model for
teacher selection. Execute
the selected companents for
teacher selection. {Goal—no
more than 3-4 teachers;
based upon |eading indicator

" data to retain excellent staff )

provides sepport as needed
in this area,

Determine the companents
that teacher hiring team
would like to use as part of
the Caze teacher selection
process (personal interview,
writing prompt,
demanstration lessan).

¢ Pravide training to ali hiring

team mernbers an the
competency based model for
teacher selection, Execute
the selected camponents for
teacher selection, [Geal—no

| more than 2 teachers; based

upeh goal established from

~leading indicators.)

" Develop a plan of support

with the struggling teacher.

i Execute the plan. Schedule

check-ins with strugeling
teacher an the plan's
execution, Provide a list
and Check-in with 0TS
about all strugeling teachers

| placed an a Plan of

Improvement. OTS

. Provides suppart as needed

in this area, (goal-0
teachers; based upon goal
estahlished fram leading
indicator)

Determine the compaonents
i thatteacher hiring team '

would like to use as part of

; tha Caze teacher selection

process [personal interview,
writing prompit,
demonstration lesson).
Frovide training to all hiring
team mermbers an the
competentcy based model

" for teacher selection.

Executa the selected
components for teacher
sefection.

Comprehensive
instructional

reform strategies:

use data to

I identify and
implement an
{instructional
[proEram

Rerujred and IN Conditions

Required and IN Conditions

Wi
Qpticns

Canduct an-going,
differentiated formative
assessment development and
training for Caze instructicnal

| /A

., Dptipns

Conduct a needs analysiz of
each grade level. Consider
where the need stems for
additional training {unpacking

Required and IN Conditions

P

| Conduct a needs analysis of

each grade level, Cansider
wheare the need stems for
additional training

" Options

Conduct a needs analysis of

each grade level, Consider
where the need stems for
additignal training

" Professional developrmant

% of salary for Director of
Schont Support i

and travel

P sub

Salary for interventionist
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lgadership. Director of Schoof
Suppart, Trarsformation
Strategist, Principal, Master
teacher, mentar teachers

Leverage capacity of district
[nztructional coaches to
canduct periodic reviews that
s instruction if implemented
with fidelity to seiected
curriculum. Principal, EVSC
Lead Cooches, Director of
Setoed Support

Hire building level
interventionist to further
gxpandg differentiated support
for all students. Primcipal,

i Trarsformaiion Strotegist, RE
cormittes

standards or farmative
assessments). Develop a plan
for training and development
of each grade level team
according ta need in
callabaration with EVSC and
OTS. Communicate the plan
with each grade level team.
Revisit the needs of aach
grade level at the and of the

* year in arder to plan for the
subsequent year.

Create shared expectations
for the use of curricular
resources privvided by the
district as they align to LAS for
teaching staff. Communicate
shared expectations with
staff. Devisa a strategy for
the periodic review of
instructional plans that will
include an expectation of
lang-term proficiency plans.
Collect feedback based upan
the periodic review in order to
tailor push-in support of PLCs
as needed and required.

Aszess the needs for
differentiated support for Tier
il and 1. KBonitor needs of

. gtudents reflected in Tier [,

Develop an intetvention
schedule for Tier || and (1]
supports. Pevelop an
interventicn strategy for the
push-in suppart far Tier |
instruction for all students by
interventionist. Bevelop a

mnpacking standards or
farmative assessments).
Develop & plan for training
and development of each
grade level team accarding
to need in coliaboration with
EVSE and OTS. Communicate
the plan with each grade
level tearn. Revisit the nesds
of gach grade level at the
end of the year in order to
plan for the subsequent
year, If turngwer remains
low and
capacityfunderstanding of
formative assessiment grows,
consider how specific grade
levels could provide peer
assistance and support to
other grade levels.

Create shared expectations
for the use of ctrricular
resources provided by the
district as they align to 1AS
for teaching staff.
Communigate shared
expectationg with staff.
Deyise 3 stratepy for the
periodic review of
instructional pians that will
include an expectation of
lang-term proficiency plans.

i Coltect feedback based upon

the periadic review in order
to tailor push-in sepport of
PLCs as neaded and
required.

Assess the needs for

[unpacking standards or
formative assessrnents).
Develop a plan for training
and development af each
grade level team according
to need in collaboeration
with EVSC and OT5,
Cormmunicate the plan with
each grade level team.
Rewvisit the needs of each
gratle level at the end of the
wear in order to plan far the
subsequent year. (Goal
would be that teachers
have masterad bath
unpacking standards and
assessments and are ready
to tackle further steps in
the hackwards design
process; reflect and refing,
instructionat design and

: delivery)

Create shared expeciations
for the use of curricular
resources provided by the
district as they align to [AS
far teaching staff.
Cammunicate shared
expectations with staff.
Cevise a strategy for the
periodic review of
instructional plans that will
include an expectation of
leng-term proficiency plans.
Callect feedback based
upot the periodic review in
order to tailor push-in
support of PLCs as needed
and required.

Salary far master teacher

Salary for mentor
teachers
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systemn to track the success of
intervention suppart for all
students that is accessible by
all staff. Rewview the success
of intervention perlod and
interventions by grade leval
and content area for all grade
levels (specifically K-2 and 3-
51 Adjust and make any
refinements ta the
intervention strategy as
needed.

differentiated suppart for
Tier Il and Ill. Manitoer needs
of students reflected in Tier
. Develop an intervention
schedula for Tiar 1l and 11
supnorts. Davelop an

. intervention strategy for the

push-in suppeort for Tier |
instruction for afl students by
interventionist. Develop a
system to track the success
of intervention support for
all students that is accessible
by all staff. Review the
success af intervention
periad and interventions by
grade level and content area
for all grade levels
{specifically K-2 and 3-5).
Adjust and make any
refinements to the
intervention strategy as
needed,

Assess the needs far
differentiated support for
Tier Il and . Monitor
nezds of students reflected
in Tier | Develop an
intervantion schedule for
Tier tl and IH supports.
Develop an intervention
strategy far the puzh-in
support for Tier | instruction
for all students by
interventionist. Develop a
system to track the succezs
of intervention support for
all students that is
aceassible by all staff.
Revigw the success of
intervention period and
interventions by grade level
and content area for all
grade levels [specifically K-2
and 3-5). Adjust and make
any refinements to the
intervention strategy as
needed.

Comprehensive
instructional
reform strategies:
promote the
continuous use of
student data

Required and IN conditigns

| Requirad and IN conditions

Access and provide
accountability data

" disageregated by need for

performance monitoring

i purposes for all relevant

stakeholders (including IDOE
monitaring purpases). Refine
schoal improvement plan
(SIPfS4P) based off of
perfarmance monitoring
indicators. Director of
Performanee Menogernent,

Develop a data dashbaard for
the specific use of each
stakeholder (principal,
Directar aof Schaok
Transformation, IDOE) that
includes relevant leading
indicatars far that stakeholder

. that align to the impact that

stakeholder group has an the
school's data set, Frain
stakeholders in how to access
that data, Provide

Adjust the data dashboard
for each identified
stakehelder from previous
wEar, Train or re-train new
stakeholders an kow ta
access data. Provide

opportunities for the sharing
of specific data and
reflections to relevant
stakeholder group [provide
all relevant data to IDOE

prior to first rmonitaring visit

. Reguired ang IN conditions

Adjust the data dashboard
for each identified
stakeholder from previous
year. Train or re-train new
stakeholders on how to
access data. Provide
opportunities for the

sharing of specific data and

reflecitions to relevant
stakeholder group {provide
all relevant data to IDOE
priar to first manitoring visit

% of salary for Director of |
Schoof Transformation

% of salary for
Transfarmation Strategist

o of salary for Director of
Schegl Support

% of PBIS coach salary

% of AD Student Support
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Director of Schoo!

Transfarmation, Director of
Schaal Support,

_ Tronsformotion Strotegist,

| Principuf

Develop, refing, and wutilize
systems to track the following
companents: schoal
impravement plan and its
exacution, talent

~management, academic data,

behavior data, and
family/fcommunity
engagement and impact in
ordet to monjtor individual
students and sub-group
petrfarmance Transformotion
Strotegist, Principal,
Professiono! Develapment

. Speciciist

Qptions

Cevelop a school-wide
approach ta monitaring
student data that includes
gaal-setting and monitoring
pragress towards that goal
Principal, Professione!
Development Specialist,
Teachers

Develop astrategy to

strengthen classroom use of
the PBIS frameweork
Professional development

: Specialist, PBIS Cogch, AD

Student Suppart

oppartunities for the sharing
of specific data and reflections
fo relevant stakehalder graup
{provide all relevant data to
IDOE prior to first monitaring
visit and subsequent ones g5
well],

Develop a process for
guarterly menitaring of schoal
improvernent plan, ieading
indicators, and other relevant
school data (both academic
and behavioral). Schedule
faur perfarmance checkpoints
with OTS staff to monitar
progress an school
improverent pian, academis
data available, and behavier
data available. Data will he
available by sub-groups and
discussion will e fed by 0TS

~staff. Participate in twice

yearly perfarmance
management sesstons for all
schoals within the Attendance
District. Refine school
improvement plan based
upon feedback and dialogue
during monitoring sessicns
nated above,

. Refine available systems in

collaboration with 0TS, Use
avatlable systems to inform
and drive data-driven analysis
mentioned in the
perfarmance monitoring
checkpaints above and EvsC
perfarmante management

and subsequent ones as
wall].

Develop a process for
gquarterly monitering of
school improverment plan,
leading indicaters, and other
relevant school data {hoth
academic and behaviaral),
Schedule four performance
checkpoints with OTS staff to
meaitar pepgress on school
impravement plan, academic
data available, and behavior
data available, Data will be
availabie by sub-groups and
discussion will ke led by 0TS
staff, Participate in twice
yearly performance
managemeant sessions for all
schaols within the
Attendance strict, Refine
school improvermnent plan
based upan feedback and
dialague during manitoring

i sessions nated above.

Refine available systems in
collaboration with OT5. Use
available systams to inform
and drive data-driven
analysis mentioned in the
perfarmance monitaring

_ checkpaints above and EVSC

performance management
systerns. Ensure that all
schaal committeses
(leadership, Rth, FEIS, ete)
include, as part of their
agenda, a regular time to

and subseguent ones as
wrell).

Develop a process far .
quarterly menitaring of )
schaol improvement plan,
leading indicatars, and
ether relevant schoo! data
{both academic and
behavioral]. Schedule four
perfarmance checkpaints
with OTS staff to monitor

pProgress an sthood
improvement plan,

agademic data avallable, i
. and behavior data available.

Data will be available by
sub-groups and discussion
will e led by OTS staff.
Participate in twice yearly
performance management

sessions for all schools
within the Attendance
District. Refine school

i Improvement plan based

upan feedhack and dialogue
during monitoring sessions
noted above.

Refine available systems in
collaberation with 0TS, Use

available systems o infoem
and drive data-driven
analysis mentioned in the
perfarmance maonitoring
checkpoints abave and
EVEC performance
management systems,
Ensure that all schoal

committess (leadership, Rtl, !

o External evaluation
seryice contract

Master teacher salary
Mentor teachers salaries
Supplies {ID cards for
stuclents for behavior

tracking)

haterials
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shared consequences for the
classroems. Develap shared
behavipral expectations,
Develop schoolwide
incentives for positive
behaviar, Establish
expectations for positive
behavior systerns for the
classromm. Support teachers

_in the development of
| individual elassroom positive

hehaviaral incantives and
systems. hMaonitor the fidelity
im which teachers utilize his or
het developed systems.
Provide angaing feedback and
coaching to teachers on Tier |

i and 11l students.

Provide PLC time and
callabarative planning time
for all teachers every week.
Determine learning objectives

© far sach grade level tearmn,

Design a PLC work product

| schedule based upon those

learning objectives. Create a
schedule for the push-in
support of the principal and
other ceaching staff [mentor
and master teachers), Create
a schedule far the review of
PLC work products. FPublish
PLC work products schedule in
arder to clearly communicate
with teachers what kind of
wirk the group will be
tackling and explain rationale,

behavioral expectations for
staff and students. Suppost
teachers in the development
af mdividual classroom
pesitive behaviaral
incentives and systems,
Kionitor the fidelity in which
teachers utilize his or her
developed systems. Provide
ongaing feedback and
coaching to teachers on Tier
It and |1l students,

Prowide PLC time and
coltaborative planning time
for all teachers every week.
Determine legrning
objectives for each grade
level team. Design a PLC
wark product schedule based
upan those leaming
nkjectives. Create a
schedule for the push-in
support of the principal and
other coaching staff (mentor
and master teachers).
| Create a schedule for the
review of PLC work progucts,
Fublish PLC work products
schedule in arder to clearly
communicate with teachers
what kind of work the group
will be tackling and explain
i ratianale.

hehavior incentives and
conseguences. Pevisit
behavioral expectations for
staff and students. Support
teachets in the
development of individual
classroom positive
behaviaral incentives and
systemns, Monitor the
fidelity in which teachers
utilize his or her developed
systems. Provide ongaing
feedback and coaching to
teachers on Tier [Eand I
students,

Pravide PLC time and
callabarative planning time
for all teachers every week.
Determine learning
objectives for each grade
ievel team. Design a PLE
wark preduct schedule
based upon those learning
objectives. Create 3
schedule for the push-in
support of the principal and
other coaching staff
fmentor and master
teachers). Create a
schedule for the review of
PLEC work produects. #ubiish
PLC work products sehedyle
in arder to clearly
torimunicate with teachers
what kind of wark the
group will be tackling and
explain rationale.

Comprehensive
instructional

Required and IN Conditians

Required and IMN Conditigns

| Required and IN Congditions

Required and IN Conditions

_ % salary of PBIS coach
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reform strategies:
provide staff on-

going, high-quality
job embedded PO

CHA

: Dptions

Restructure school leadership
team to dramatically inerease
time availahble far
instructional leadership,
Erincipal, Prafessiona!
Developrnent Specialist, PRIS

Coach

Jn-going professional
development targeting best
practices determined by
classroom walkthroughs,
iDbzervationg, and student
achievement data during

! collaborative planning times
" {and/or PLE push-in by

support team]. Prineige,
Transformation Strotegists,
PGS Coach, Professioral
Pevelopment Specialist, AD
Student Support

Provide joh-embedded PO
through the master and
mentar teaching model,

© Master feacher, mentor

teachers, principal,

M2

Dptions

Clarify the rales and

~ responsibilities of principal

varsus professional
development specialist. {The
addition of the PDS through
Title | funds allows for
instructional leadership to be
the primary focus af the
principal]. Clarify the roles

! and responsibilities of the

" PBIS Coach. Share the roles

. and respansibilities of

[ principal, PDS, and PBIS coach

with all staff. Re-calibrate
every twi-three weeks on the
types of issues being handlad
by each person [pringipal,
PD5, PBIS coach). Audit
calendar every weeak with

! Director of Transformation to

ensure principal is spending

_most of the time on

instructional leadership tasks,

Conduct s needs analysis
based upon first few weeks of
data fram classroam
walkthroughs, Conduct a
survey af teachers to gauge

©interest in classroom behavior

management assistance.
Monitor behavior data (where
are infractions occurring, any
frequent flyers, what isfic not
working with Tier 1l and 1|
students, recurring referrals

- PDE, PBIS coach). Audit

i Conduct a needs analysis

" frequent flyers, what is/i=

I students, recurring

~of data from classroom

/A

Options

© Adjust the yoles and

responsibilities of principal,
FO45, and FBIS Coach as
needed from |last year's
execution. Share the
modified rales and
responsibilities of principal,
PES, and PBIS caach with all

staff. Re-calibrate every
twao-three wesks an the
types of issues being handied
by each persan (principal,

calendar every week with
Director of Transformation
to ensure principal is
spending most of the time
on instructional leadership
tasks,

based upon first few weeks

walkthroughs. Conduct a
survey of teachers to gauge
interest in classranm
behavior management
assistance. Monitor
hehavior data (where are
infractions occurring, any

not warking with Tier Il and

referrals from the same
teachers, etc) to engage with

spectfic staff and/or

M/A

Qptions

Adpust the roles and

i responsibilities of principal,

PDS, attd PEIS Coach as
neaded from last year's
execution, Share the
rnodified ralas and
respensibilities of principal
and POS with all staff [PBIS
will ha longer be nesded

' hecause all classraom

expectations and positive

. suppert systems will be
| calibrated), Re-calibrate

every two-three weeks an
the types of issies being
handled by each person
(principal, PDS], Audit
calendar every week with
Director of Transformation

to ensure principal is

spending most of the time
an instructivnal leadership

i tasks.

Conduct & needs analysis
basad upan first few weeks
of data from classroom
walkthroughs. Conduct a
survey of teachers to gauge

Vinterest in classroom

behavior management

. assistance. Monitor

hehavior data (where are
infractions oecureing, any
frequent flyers, what isfis
nat warking with Tier |1 and

dalaries of mentar

teachers

Salary of master teacher
% salary of
Transformation

Strategists

% zalary of AD Student
Suppart

- % of salary for Director of

Schoal Transfarmation

PO materials and
resources

Supplies — 10 cards,
supplies for classroom
positive behavior systems
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from the same teachers, etg)
to ergage with specific staff
and/or students. Design and
update [as nezded) a PD
schedule to provide on-going
PDin targeted areas {and
aligned to the needs identified
as part of instruction],
Prowide teacher professional
develaptment on readers’
workshop to all teaghers.
Conduct walkthroughs to
manitor the fidelity of the
readers’ and math workshop
models, Provide targeted pO
| to teachers during PLC ar
other collabarative time
tawards readers” warkshop,

Onbaard master and mentor
teachers ta their respective
positions.

Design a coaching strategy
based upon the availability of
master and mentar teachers,
i Wlatch grade level teachers
with the appropriate master
ar mentor teachers based
upan area of expertize.
Provide support te teachers in
the classtogm {as requested
by the teacher and/or an
administratar) as needed,
Model lessons for teachers,
Pravide push-in support to
i PLCs as requested.

. to the needs identified as

_ fidelity of the readers’, math,
and writer's workshop

. with the appropriate master

- teachers. Pravide push-in

: requested.

students. Design and update
tas needed} a PO schedule to
provide an-going PO in
targeted areas {and allgned

part of instruction).

Refresh teachers an the
readars’ and math warkshop
models. Provide teacher
professional development an
writers” waorkshop to sl
teachers. Conduct
walkthroughs 1o manitor the

madel. Provide targeted PG
to teachers during PLT or
ather collaborative time
towards each of the
woarkshop medels.

Design a coaching strategy
based upan the availability of |
master and mentar teachers,
tateh grade leve] teachers

or mentor teachers hased
upon area of expertize.
Provide support to teachers
in the classroom (a3
requested by the teacher
and/or an administrator) as
rneeded, Maodel lessons for

suppart to PLLCS as

Il students, recurring
referrals from the same
teachers, ete) to engage

. with specific staff and/or

students. Design and
update (a5 needsd) a PD
schedule to provide on-
gaing PD in targeted areas
(and gligned to the needs
identified as part of
instruction),

Refresh teachers an the
readers’ and math
wirkshop models. Provide
teacher professional
development on writers’
wirkshop to all teachers.
Canduct walkthraughs to
rnanitor the fidelity of the
readers’, math, and
writer's workshop model
Provide targeted PD to
teachers during PLC ar
ather collabarative time

~towards each of the
i workshop models.

Match grade level teachers
with the appropriate
rnentar teachers fno fonger
nead for Master teacher).
Pravide suppost to teachers
in the classrocm [as
requested by the teacher
andfor an administrator] as
nesded. Model lessons far
teachers. Provide push-in
suppart to PLCs as
requested,
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Increasing Required and IN Conditions Required and IN Conditions Reguired and IN Conditions | Reguired and IN Conditions | Extended learning £ime
learning time and

creating Continue ta practice the Continue to practice the Continue to practice the Continue to practice the Transportation related ta
cotmmunity i extended day madel extended day medel extended day mode] " extended day model " extended learning time
priented schaols: | implemented by the EVSE implemented by the EVSE implemented by the EVSC implemented by the EVSC

Establizh which increased the school which increased the schopl which increased the schoal  j which increased the school % of salary for

schedules and
strategies that
provide increased
learning tirme

day by 34 minutes every day.
Superintendent, Principal

i day by 34 minutes every day,
Solicit input from staff about
make-up days to ensure
alignment to academic needs,
Solicit input from staff about
how to approach future

- day by 34 minutes every day.
Solicit input fram staff about
make-up days to ensure
alignment to academic
needs. Solicit input from
staff about how to approach

day By 34 minutes every
day. Solicit input frotm staff
about make-up days to
ensure alignment 1o
academic needs. Soficit
input fram staff about how

Coordinator of Family and
Community Engagement

Update the master schedule
_ toinclude time for horizontad
and vertical planning time for

%t of salary for
Transfermation

teachers. Pedesign the
master schedule to re-allocate
additional time ta lteracy
(120-150 minytes) by
incorporating readers’, math,
writers’ warkshop models,
and time for intervention ar
targeted differentiation.
Frincipol, Professional
Development Speciglist,
Transformation Sirategist

Dptions

Provide afterschool
enrichment and intarventian
Program accessible to all
students. Principal, Social
Weorker, Coordinator of Fomify
and Carmmmunity Engogerrent

increase student learning time
through adeguate and

_ effective coaching suppart to
decrease time spent off-tasks
ar redirecting student
behavior. Professiona!
fevelopment Specialist, PBIS

changes to the school day ar
year for district consideration,

Irmplement the new master

schedule that incraasas time
for literacy far
implementation of the
readers’ workshop {5Y 2016-
2017}, math workshap,
provide time for intervention

support for all tiers of Rtl, and

keep the existing time for
both PLC and collaborative
planning time for teachers.
Make adjustments to the
schedule based upoh
feedback from interventionist,
teachers, and other staff.
Update master schedule to

. reflect approved changes

fram staff and the inclusian of
a writers’ workshop model in
the subsequent year,

Dptions

Implement the revamped
afterschool program availahle

future changes to the school
day ar year for district
consideration.

Impiement the new master
schedule that increases time
for literacy for
implementation of the
readers’ workshop (added 5Y
2016-2017), math workshaop,
writers’ warkshop [added SY
2017-2018) provide time for
interventian support for all
tiers of ktl, and keap the
existing time far both PLC
and collaborative planaing
time for teachers. Make
adjusiments te the schedule
based upon feedback from
interventionist, teachers, and

: other staff. Update master

schedule to reflect approved
changes from staff,

Dptions

Implement the revamped

ta approach future changes

~ to the school day or year for

district consideration.

Implement the new master
schedule that increases
time far literacy for
implementation of the
readers” workshop (added
S 20 8-2017), math

. workshop, writers’

workshop [added §y 2017-
2{118} provide time for
ifntervention support for all
tiers of Rtl, and keep the
existing time for both PLC
and callabarative planning
time far teachers. Wake
adjustments to the

_schedule based upan

feedback from
interventianist, teachers,
and ather staff. Update
master schedule to reflect
approved changes from
staff. Incorporate vertical
planning time for teachers

- Into owice monthly staff

Strategisis
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Coach, Mentor feaehers

to all students, Create

C communication channels for

after school staff to
camrmunicate with teaching
staff and vice versa. Audif the
success of the afterschool
program by creating goals for
those involved, Adjust the
program based upon student,
family, and teacher feedback

¢ for the following year.

Increase student [earning time
by utilizing FBIS stratagies to
keep students in the
tlassraams and engaged in
learning. Connect feedback to
teachers to instructional time
loss or gained. Provide job-
embedded coaching to

i teachers on proximity, de-

escalation, and beilding
positive student relatianships.

afterschool program
. available to all students.

Create communication
channels for after schan
staff to communicate with
teaching staff and vice versa.
Audit the success of the
afterschool program by
creating goals for those
involved. Adjustthe
program based upan
studant, family, and teacher
feedhack far the following
YRar.

Increase student learning
time by utilizing PBIS
stratepies to keep students
! in the classroams and
" engaged in learning.
Cannect feedback to
¢ teachers to instructianal
time loss or gained. Provide
job-emhbedded coaching to
teachers an proximity, de-
gxcalation, and building
positive student
relationships.

- staff to communicate with

o that will not be needed for

EIEE TIree

meetings,

Options

Implement the revamped
afterschoal program
avaiiable ta all students.
Create communication
channels for after school

teaching staff and vice

versa, Audit the success of
the aftarschool program by
creating goals for those
involved. Adjust the

program based upan
student, family, and teacher
feedback for the following
wear. Consider the

elements from this year

subseguent year,

[ncreasa student learning
time by utilizing PBIS
strategies to keep students
in the classrooms and
engaged in bearning.

©connect feedhack o

teachers to instructional

time |oss or gained. Pravide m
job-embedded coaching to
teachers an proximity, de-
escalation, and building
positive student
relationships. Codify hest
practices related to building
great adult-student
relationships.

Increasing

Reguired and IN Conditions

. Reguired and IN Conditions

Beguired and IN Conditipns

Required and IN Conditions | % of salary for
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learning time and
creating

cammunity

prientad sehoals;
family and.
community
Engagemeant

/A

Options

Create and implement a
culturally competent and
effective family and
COMmEmuEnity engagement
strategy/program focused on
instruction, academic
perfarmance, and execution
of necessary wrap-araund
services for students and
families

: assessment to determine

. that gther partners do not ill

. toserve a direct school nead,

" far community partners.

. information to families

M/A
Dptions

Canduct 3 community
partnerzhips aliscnment

what each community partner
¢an caontribute towards the
schoal impravernent planning
goals of Caze. Explore
opportunities to expand
partnerships that may ffll gaps

or expand an existing program

Reassess the vatue of each
community partner at the end
of the year. Provide regular
carnmunications to partners
about school needs, major
milestones, accamplizhments,
and other topics of interest

Develop a school-wide
approach for two-way
cammunity with families and
Fuardians, Provide
opportunities for families and
cormmunity mermbers to meet
with staff and learning about
school expectations and
strategies. Provide

through various autlets ta
infarm school services,
&yenis, and community
events, Provide cpportunities

MSA

Options

Conduct a community
partnerships alignment
assessment to determing
what each community
partner can contribute
towards the schoal
improvament planning goals
of Caze. Explore
ppportunlties to expand
partnerships that may fill
gaps that ather partners do
not fill ar expand an existing
program to serve 3 direct

. schpgl need. Reassess the

value of cach community
parthier at the end of the
year. Provide regular
coMmmunications te partners
about school needs, magar
milestones,
accamplishments, and other
topics of interest for

 Community partners.

Develop a school-wide
approach for two-way
cammunity with families and
guardians. Provide
opportunitles for families
and community members to
meet with staff and learning

. about school expectations

and strategies. Provide
information to families
through various cutlets to

M A
Dptions

Conduct a cammunity
partnerships alignment

. assessiment ip determine

what each community
partner can contribute
towards the school
improvement planning
goals of Caze, Explore
opportunities to expand
partnerships that may fill
gaps that other partners do
not fill or expand an existing
program to serve a direct
school need. Reassess the
walue of gach community
partner at the end of the
year. Provide regular
communications to partners
about school needs, major
milestones,
aceoerplishrments, and

other topics of interest for

: Cormmunity partners.

Develop a school-wide
appreach for two-way
community with families
and guardians, Provide
appartunities for families
and community members
to meet with staff and
learning about schacl
expectations and strategies.
Provide information to
families through various

Coardinater of Family and
Carmmunity Engagement

% of salary for

Transformation

; Strategists

% of external evaluation
service contract
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for home visits ar parent-
teacher conferences. Adjust
strategies outlined here as
needs arlse ar as teachers or

| families identify additional
" needs. Audit the quality of

the horme-schegl cannection
every year thraugh surveys.

infarm schaol services,
events, and comuanity
evetits, Provide
coportunities for home visits
or parent-teacher
cenferences. Adjust
strategies outlined here as
needs arise or as teachers or

- families identify additional

needs. Audit the quality of
the home-schoal connection
avery year through surveys
and adjust accordingly.

outlets to inform schaol
services, events, and

community events. Provide

appartunities for home

" yisits or parent-teacher

conferences. Adjust
strategies outlined here as

i meeds arise or as teachers

ar families identify
additional needs, Auditthe
quality of the home-school
connection every year
through surveys and adjust
accardingly.

Providing
operational
flexibility and

sustained support

i Required and IW Conditions

Required and IN Conditions

$ustain the internal load
parther madel, and its
performance coniract in order
to keep the operational
flexibility needed for Caze
[people, time, program, and
dollars). Suppart the
expansion and scale of this
model to the entire Harrison

Attendance District.

Options

Conduct a yearly audit of
sehool readiness.

; Sustain the internal lead

partner model, and it
performance contract in order

: to keep the aperational

flexikility needed for Caze
{people, time, program, and
dollars). Support the
expansion and scale of this
model to the entire Harrison
Attendance District 1o ensure
that as achievement Zains are
made at Caze, staff in the

{Antendance Districtis famifiar

with the sehool, its staff, and
its process for school

i transformation.

Principal will make evidence-
suppeorted requests and Lift
and barriers to OT5 Director
of School Transfarmation for
cuppart. Chief of
Transformation will support
realignment of systems and

Requirzd and IN Conditions

Required and IN Conditions

Sustain the internal lead

i partner model, and its

performance contract in
arder to keep the

. aperational flexibility needed

for Care [people, time,
prograim, and dallars).
Support the expansion and
scale of thizs model 1o the
entire Harrison Attendance
District to ensyre that as
achievermett gains are made
at Caze, staff in the
Attendance DHstrict is
famniliar with the schoal, its

 staff, and its process for

schoal transfermation.

Principal will make evidence-
supported reguests and nft
and karriers to OT3 Director
of Schoal Transfarmation for
suppart. Chief of
Transformation will suppart

© Sustain the internal lead

partney madel, and its
perfermance contract in

: prder to keep the

operational flexibility
needed for Caze (people,
tirne, program, and dollars).
Suppart the expansion and
scale of this model to the
entire Harrizon Attendance
District to ensure that as
achievement gains are

! made at Caze, staff in the

Attendance District is
familiar with the schoot, its
staff, and its process for
school transformation,
Create a transition plan to
mowve Caze fram
Transfarmation Zone to
Harrison Attendance
District [which will be
atilizing the internal lead
partner model as welf).

% of salary for
Transfarmatian

© Strategists

o % of Directar of Schoaol

Transformation

% of Director of Schoal

Support
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structures at district levels to
efiminate systermnic barriars
experienced at the school
levels,

Options

Schedule a yearly andit of
Caze Elementary based upon
i3s3 Insight Education’s
HEHE Framewaork. Conduct
the yearly audit. Provide
feedback on audit to schogl
leadership, OTS, and other
stakeholders. Codify schopl
audit materials for use by
district staff in subsequent
years.

realignment of systems and

~structuras at district levels to

afiminate systemic harriers
experignced at the schoaol
levels,

Dptions

Schedule a yearly audit of
Caze Elementary based upen
Mass Insight Education’s
HPFHFP Framework. Conduct
the yaarly audit. Provide
feedback on audit ta scheal
leadership, OTS, and other
stakeholders. Adjust audit
materials as necessary,

Principal wilk make
evidence-supparted
requests and lift and
barriers to 0TS Director of
School Transformation for
support. Chief of
Transformation will support
realighment of systems and
structures at district levels

. ta eliminate systemic

barriers experienced at the
schoof levels,

Dptians

Schedule a yearly auwdit of
Caze Elementary based
upon Mass Insight
Education’s HFHF

_Framewaeork. Conduct the

yvearly sudit. Provide

i feedback on audit to school

leadership, OTS, and other
stakehalders. Adjust audit
materials as necessary.
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Part 5d: Selection of Improvement Model - Sustainability Year - SY 2019-2020

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM
Complete the table below detailing the last year of 51G funding — the Sustainability Year.

Action Steps and Person(s] Responsible

Timeline

Description and Details

Budgeted ltems

Focus Areas
Principal changes and

flexibility

| Sustain the internal lead partner

Superintendent, Chiaf
Transformation Officer,
Director of School
Transformation

madel (0TS} to ensure aperational
flexibility over people, time,
program, and dollars).

SY 2015-2020
(Throughout)

Evaluate and provide job-
embedded professional
development through the OTS.

Director of School
Transformation

SY 2019-2010
{Throughout)

Chief Transformation
Officer, Director of
Schoal Transformation,
Transformation
Strategists

Sustain the systems of
accountability and support built
through the grant process
{quarterly performance
checkpoints) and performance
management.

5 2019-2020
(Throughout)

The internal lead partner maodel needs
to be sustained for the Transformation
Zone, If Caze Elementary has
improved its school accountahility
grade by Y 20153-2020, it will mowve
into the Harrison Attendance District
support structure [which is another
internal lead partner unit created in 5Y
2015-2016). If not, Caze will stay a
part af the Transfarmation Zane until it
has improved beyand focus/priority
status. All developed systems will
remain in place along with the
evaluation and accountability piece for
both the OTS and the principal. MIE
will no longer be a necessary technical
support.

% salary for Director of
School Transformatian

% salary for Director of
School Support

Effectiveness of staff
and
recruitment/retention
of staff

Directar of School
Transformation,
Transformation
Strategists, Director of
Teacher Effectivenass

Continue to provide s:‘.aﬁ:ing
capacity to TZ schools 25 needed
related to recruitment, selection,
and evaluation.

S5Y 2019-2020
{Winter,
Spring)

Principal will continue to build
teacher leadership opportunities
within the schoal, sustaining
mentor teaching positions as
heeded (and if proven successful)
through other funding ingenuity.

Principal, Directar of
School Transformation

5Y 2015-2020
(Fall)

| teachers), OTS will actively thought-

% salary far Director of
School Transformation

OTS will continwe to support principals
in their pursuit of the maost highly
effective and effective staff mambers.
In additional to teacher leadership
opportunities that will be created and
manitared at the school level (to
ensure that there are career pathways
in all of the TZ schools for strong

% of salary for Director of
Teacher Effectivensss

Mentor teacher salary
partner with principals to ensure that

relevant and effective strategies such
as mentor teaching positions are
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[ Principal will have explicit | Principal [ 5v2019-2020 ! maintained at the school level thraugh |
conversations with hiphly effective ! [Winter, the use of resource Ingenuity. Finally,
and effective staff members ta Spring) as Caze 15 targeted to ke a community
ensure their retention. . oriented school, effort will be made to
Community partners will begin Coordinator of Family SY 20192020 | have community partners create
thinking about how they can and Carnrniemity (Fall, Winter) streng adult-te-adult relatianships in
contribute to staff motivation and | Engagement, Principal the building to ensure that they too
retentian. are inwvested in motivating the most
talented staff to stay [regardless of
fimaneial incentive),
Building culiure * Codify all behavior management Professianal Fall 2019 In the two years leading up ta this % of salary for Directar of
professional development and Develepment Specialist grant application, Caze has worked School Transformation

- systems developed by PBIS Coach,

Sustain systems to monitor
bhehavior both in and outside of
the slassroom.

. Professional SY 2019-2020
Development Spacialist 1 [Throughout)

Sustain PBIS system [school-wide
and ¢lassroom basead).

Professional

Development Specialist | {Throughout)

S¥ 2010.2020 |

Cansider exchanging POS position
far other instructional coaching
positians within the building.

Principal, Directar of
School Transformation

Winter 2013,
Spring 2024

hard on improving its culture and

~ climate. However, significant work stifl -

needed to be done at the glassroom

level as instructional rigor and ‘

engagement were not being achieved
because of the high volurne of low-
level behaviars exhibited by students
in classtooms. The team predicts that
with the infusion of additional suppert
in the implementation years by the
PB!S coach and FD3, classroom

practice will change and students’
learning time will be increased because

. of the effective redirection of student

behaviors. To that end, it will be
necessary in 5Y 2019-2020 that explicit
plans are made to identify those
cultere and climate things that must
remain ta keep staff and students
motivated and invested in the school’s
suceess while also re-allocating monies
spent an staffing for culture and
climate to other endeavors that align
to school needs that are present by 5Y
20419.2020.

Professional
Development

Merntar teacher will continue
codifving all professional
development delivered to

Principat Fall 2019

Mentor teachers

mMentor teachers will have been one of
the major levers available to the
principal to pravide targeted PD and

. Mentor teacher salary

535




teachers. job-embedded PD for teachers, As the
Mentor teacher will buiid a Mentar teachers Fall 2019, grant enters sustainability stage, Caze

Stronger pesr-to-peer obsarvation Winter 2019 will identify methods to continue thelr
culture amangst the teachers. rmajor sepport i pushing into PLCS as
Mentor teacher will provide joh- Mentar teachers 3 2019-2020 neads arise across grade levels and

. embedded PD through in- {Throughout} vertically across content areas. This

i classroam coaching support ensures that any new staff coming into
directly aligned to the EYSC the building will have dedicated,
evaluatian toaol. vateran staff who have proven resufts
Mentor teacher will identify ather | Principal Winter 2019, as mentors,
teachers who may suceeed Mentor teachers Spring 2020
himt/her in the position for
centinued teacher leadership
opportunities at Caze.
Comprehensive The schedule will be re-assessed Frincipal Spring 2020 The systems and practices that are Mentor teacher salary

instructional reform
strategies

on ayearly basis {as noted in the
implementation plans above).

Girector of Achool
Transformation

Teachers will be provided
guidance on differentiated
instruction by the continooes
fesdback process of PLCs,

Principal
tentor teachers

SY 2019-2020

. {Throughout}

built that feed the continuous
improvement culture will continue at
Caze inte the sustainakility year. This
gnsures that Caze cantinues to serve
all of its students according ta their
neads, With more students achieving
tas projected in the goals outlined in
section 4), teachers can take maore
respensikility for interventions stil
needed, reducing the need for a
separate interventionist. Furthermare,
as teachers will have recetved targeted
PO and workad as a PLC for several
years, they will be more adequately
and effectively prepared to take on the
warying achisvement levels of their
respective classes.

Increasing learning time
~and implementing
cammunity-oriented

schaools

Redesign school schedule ta
ensure adeguate time for the
following things: at least 120
minutes of literacy, remediation
time, collaborative planning time,
and FPLC time are accounted for.

Principal
Birector of Schoc!
" Transformation

Spring 2020

Learning time was increased through
the redesign of the schoaol schedules.
Given that some of that redesign was
based on available staff, as the grant
maves into sustainability, it will be
important that the school leadership

% of salary for Director of
Schoal Suppart

% of salary for Director of
Schaol Transformation
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raise flags early to the OTS internal
lead partner ta troubleshoot and

. secure additional funding and staffing

Re-assess staffing needs based Frincipal Winter 2019,
| upan sthedule designed and to i Director of Schog| Spring 2020

maintain most impactful Transformation

terventions {such as mentoer

teachers).

Engage with the OTS to ensure Director of Schaol Spring 2020

adequate staffing needs are met
according to gperatianal flexibility
guidelines/requirements.

Transfarmation

Chief HE, Officer

_ Chief Acadermic Officer

Redesign afterschool program in Frincipal Winter 2019,
alignment o needs of the school, [ Spring 2020
Engage with 0TS to fund

afterschoal extended learming

tirne with ather district dollars.

Transitian school-based family and | Director of Schaol Spring 2020

- COmmtmnity engagement support

ta School Support Teams under
the direction of the Director of
schaool Support.

Support
Transformatian
Strategist

as needed for impactful interventions
to continue. With little knowledge
ahout the specific impact different
[evers will have, it is difficult ta lay out
specifics about what the schasl will
seek to ensure through its operational
flexikility. However, the action steps

. autline the sustainability steps the

schaol will take to ensure that this is
thoushtfully executed and planned
well in advance of the complete
ahsence of additional funding.
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Part 5e: Selection of Improvement Model - DISTRICT Sustainability Year - SY 2020-2021

Complete the table below detailing the sustainability plan for AFTER S1G funding — indicote what areas and interventions the district plans to sustain AFTER gront
funding, and with what funds the district plans to sustain said interventions.

Focus Areas

Action Steps and Person(s) Responsible

Timeline

Description and Details

OTHER FUNDS and

Leadership

| Continue to provide monitaring
and technical assistance through
the School Support Model (based
off the best practices fram the
Transfarmation Zone).

Director of School
Support

Directar of Leadership
Development

SY 2020-2021

Provide accountability and an-

Director of School

5Y 2020-2021

going coaching support to school Support

leadership through School Support | Director of Leadership

Maodel for Harrison Attendance Development

District.

Transttion intensive TZ support Director of School Summer 2020,
from Director of School Transformation, Fall 2020

Transformation to Director of
School Suppart.

Director of School
Support

Principal accountability and support
will fully transition to the Director of
School Support [under the Schoal
Support Model currenthy starting
implementation by the EVSCin 2016 -
derived from the internal lead partner
framework and built in collaboration
with Mass Insight Education to ensure
that best practices from the Zone are
scaled and sustained throughout the

district). Coaching and mentoring
support will transition to the Director
of School Support. One of the current
Transformation Strategist that was
working as part of the OTS lead partner
may Lransition to the Harrison
Attendance District [or one of the
other Attendance Districts in which
there are TZ Schools — Central, Bosse).
This ensures that the intensive support
that was once provided by the TZ will
be fully transitioned to the School
Support Teams that will eventually be
created and managed by the five
Directors of School Support {one over

each of the Attendance Districts),

Budgeted ltems

EVEC General funds

Title | funds
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Effectiveness of staff

~[recruitment/retention

of staff}

School Support Team and the
Director of Teacher Effectiveness,

Director of School
Support

Rirector of Teacher
Effectiveness

" Codified competency based Birectar of Schood Spring 2021
selection tools are shared with i Support Sumimer 2021
Divectar of Schoal Suppart. Chief HR Officer

- Directar of Teacher

Effectivenecs

Best practices related to retention | Director of 5cheoal Fall 2020
derived from previous years of 51G | Support
implementation are codified for Cirector of School
use in subsequent years, 0TS Transformation
engages with Directors of Schoal Cirector of Teacher
Support In arder to infarm Effectivensss

. sistained change to teacher
retention strategies learned from
the duration of the grant period.  ;

Recruitment practices are Director of Schoal Winter 2020
transitioned from 075 team to Transformation ! Spring 2021

EVSC compensation maodel is

revisited every year to make
thanges as needed to consider
how to campensate the most
effective teachears such that they
stay at focus and priority schools.

Chief Financial Officer
Diractar of Schood
Support

Diractar of Teacher
Effectiveness

Y 2020-2021
(Throughout)

" As the EVAE ushers in its new

compensation system, focues and
priciity schools are & lkey distussion

| item for EVSC's leadership team,

Outside of creating leadership
pppertunities for teacher and district
leadership internally [such as the
partnership with U and EVSC for &
teadership cadre started in the Spring
of 2015}, EVSC is committed to
growing and retaining talent within the
carperation. To that end, the
leadership team and Chief Financial

. Officer will be ¢lozely looking at the

campenzation model to ensure
adequate and effective financial
incentives are built in and changed
based upon the results of practices
executed by Caze during the grant
period (e.g. if classroam mini grants
are found to be one of the primary
reazons for teachers ta want to teach
at Caze, EVSC will consider how it can
deploy this strategy district wide),
Furthermere, since the School Support

| Teams will be complete by this time,

activities previgusly supported by the
OTS will shift to the School Support
Team undsr the direction of the
Director of school Support. This
means that practices and capacity
farmerly conducted by the OTS will
transition to this team IF Caze has
demonstrated the advancement of its
achievement indicators as warranted
by the IM growth medel and
accountabiltty metrics.

EVEC general funds

! Title | funds

Professional
development

A needs analysis will be conducted
at the conclusion of the 5Y 201.3-
2020 to understand what the

Chief Arademic Officer
Principals

Spring 2021

It is itmportant that netwarks are
created as it refates to schoals within
the EVSC, especially focus and priority

EVSC general funds

Title | funds
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upcoming teacher needs are
related to professional

" development.

| schools such as Caze Efementary. To
" that end, PD practices and modules

- will be codified and howsed in ashared

« Mantor teachers and other

academic personnef an the School
Suppart teams will be surveyed to
understand what expertise they
hawe.

i Chief Academic Officer

Spring 2021

space accessible by all district
academic team members along with
the academic personnel on each
‘Schoo! Support Team managed by the
Directar of School Support. The online

Teacher neads will he crasswalked
with mentor and academic team

i expertise in order to identify gaps

that might need to be filled by

other PD opportunities or vendars,

Chief &cadermic Officer

Spring 2021

! warehouse will be supplemented in
the last two sustainability years with a
: netwark of professionals acress the
district to make sure teachers of
similar backgraunds and content

All professianal development
materials created as related to
PLCs and coaching models will be

shared with 3chool Support teams '
. In arder to ensure a smaoth

transition.

Director of Schopl
Support

5Y 2020-2021
{Thraughout)

knowledge can come together to share
practices, resources, and ideas. This
idea will be executed in a pilot phase in
the Zone [under the directian of the
275} but will be scaled by the
sustainability year of this grant i

Embedded staff support wil be
strategically aligned in integrating
technalogy for mastery of rigorous
instructianal practices, as well as

" to hone in on highly effective

callabaration and professional
deveiopiment of staff with a focus
on seif-sustaining systems and
practices,

el=arning Coach

5Y 2020-2021
[Throughout)

prowen to ba valughle in its pilot
stages.

~ Comprehensive
instructional reform
strategies

Frincipal will re-evaluate the
staffing needs of the building

| against the learning needs of

individual students.

Principal

Spring 2021

The instructional reform strategies that
have proven ta be valuabla will be
maintained within reasan. As most
interventions are accurring as a resuit

Principal will recommend a
staffing structure that allows for
adequate and effective
remediation and differentiatian
for student sub-graups.

Principal

Spring 2021

of staffing related to mentor teachers,
rmaster teacher, and interventionist,
alternate funding sources will be
sought in arder to maintain impactful
interventions that must be sustained at

Curricuium audits will be

i consistently conducted by the

Office of Academic Affairs to

Chief Academic Officer
Directar of Schoal
Support

S 2020-2021

: {Throughaut)

the school levad, If instructional riger
. and student engagement has been
campletely altered {positively),

EWSC peneral funds

Title | funds
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ensure alighment to |1AS and
relevance to EVSE student sub-
ETOLpS,

. Care Caontent Coaches

additional staff ray not be necessary
in arder to rmaintain the chasen
insiructional reform strategies needed
far Caze {instructional coaching
through master and mentar teachers,
readers” warkshop, writers" workshop,
math workshop, targeted PD far

~ effective PLCs, feedback on

observations and formal evaiuations).
Furthermore, as the district constantly
seeks 1o modify and update its
curricular respurces, an audit process
will cantinue through the Schocl
Support Teams under the management
of the Director of School Suppott.

Incressing leaming time
and creating
community-oriented
schools

EvSC will consider alternate and
craative ways to provide

i professional development to
teachers {i.e. by awarding FD
credits for completed warkshops,
extending the school year globally,
providing more online tutorials,
ete.} and increase collaboration
across the district.

Chief Academic Officer

Y 2040-2041
(Throughout)

An online portal will ke
established (and maintained if
proven effective} by staff in order

. to senrve 35 3 resopurce and create a
callabarative warkspace for
teachers to access at any Time,

Chief Academic Officer
Cirector of Schasl
Support

S 2020-2021
{Throughout)

Ensuring that teachers have a portal to
¢allaborate at all times ensures that
they will have the ability to collaborate

i an their own terms regardless of what

coourred with the school scheduke.
Furthermore, EVSC will explore
alternate ways to provide professianal
development to teachers and reward
teachars for this effort. Finally, any
community and family engagement
effarts that have been sustained
through the grant pericd and proven
succassful may be maintained by the

~Schoal Support teams under the

Schaopl and district will seek
alternate funding sources for the
maintenanee af school-based
intativas such as PBIS incentives
and other pieces through the
support of its family and
comrmunity partners. Best

i practices will be codified by the
Schoal Support Team and will be
further supplemented by this

Chief Financial Officar
Ascaciate
Superintendent of
Family, Community and
Student Partnerships
Director af Schaal
Support

SY 2020-2021
[Throssghout)

i manzgement of the Directar of School

Suppert.

mHm century grant
Title | andfor Title Nl

EVSC general funds

61




team as needs arise for Caze,

EWSC will previde individualized
suppart that will eguip the schoal
and its staff to monitor their
effectiveness as a "partnership
schoal” and ensure family and
community engagemeant is not
only authentic, butis a vital part of
the school's culture and
continuedfsustained

im provemeant.

Directar of Schoal
Support

Coordinator of Family
and Community
Enpagement

Y 2090-2021
(Throughout)
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Part 6: Outcome Artifact

Schoals will be required to praduce a tangible "outcome” piece to be shared with IDOE and published on IDOE website as resources for other schools for each
year of the grant. This “outcome” piece will serve as the culminating piece of the yearly grant, as well as a piece of monitoring. “Outcome Artifacts” will be due
summer of each year. Possible "Outcome Artifacts could include: mini-lesson video, recording of students working on an activity, WebEx, How-To One-Pager,
Blog, Podcast. "Outcome Artifacts” should be linked to goals of your 51G grant, aswell as one of the following areas: Leadership, Effective Instruction, or

Interventions/Data, *schaols may Rave the opportunity to change the cutcome artifoct after work with grant begins. IDOE will work with grantees to determine best artifact
after work begins. Exomples of promising practices: http.//www.doe.in.gov/titlel/promising-proctices-title-i-schools

Briefly describe what the school will plan to submit as an “Outcome Artifact” ot the end of 5Y 2015-16 and how this will be aligned to your grant

and the key area.

Common Formative Assessment Cycle
Caze will submit a graphic describing their Common Formative Assessment cycle. This will include, but is not limited to:

*  Determining Power Standards

= Unpacking Standards

= Creating Common Formative Assessments

= Analyzing Student Work

= Analyzing Data

= Using Data to Determine Instruction, including grouping in Reader's Workshop and Math Workshop
= Re-teaching

This cutcome will directly impact both SIG goals to increase Math and ELA performance school-wide. It also Impacts the key areas of Effective Instruction and
Interventions/Data.
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Part 7: LEA Capacity to Implement the Improvement Model and
LEA Risk Assessment

Provide district evidence for each capacity task below. Unless otherwise stated as required, evidence pieces listed below are recommended.

LEA Capacity Task

District Evidence

1. Projected budgets are sufficient and appropriate to support
the full and effective implementation of the intervention for
up to five years, while meeting all fiscal requirements, being
rezsonable, allocable, and necessary, and clearly planning for
sustainability after funding ends.

Each school’s administrative team undertook an extensive school improvemeant
planning process (aligned to each school’s Comprehensive Needs Assessment
{CAN)) that, in addition to the District’s continuous Improvement Plan. Became the
driving force for budgetary decisions and alignment, Teams were supported by
representatives of bath the Office of Transformational Support (OTS) and Office of
Academic Affairs (DAA),

OT5/0AA staff works closely with EVSC's Federal Bookkeeper and Business Affairs
to follow EDGAR policies, as well as adhere to IDOE Title | Guidance to ensure all
requests far funding were reasonable, allocable, and necessary to achieving school
turnaround.

Ongoing Technical Assistance provided by the Indiana Department of Education,
was attended by LEA staff, including 51G-specific Technical assistance.

The final budget will be reviewed by EVSC and 1DOE fiscal officers. It is aligned to
each element of the Transformation Model, and all requests are reasonable,
allocable, and necessary.

2. The LEA and administrative staff have the credentials,
demonstrated track record, and has made at least five-year
commitment to the implementation of the selected model.

= Ability to recruit new principals through partnerships with
outside educational organizations and/or universities

= Stotewide ond notionol postings for administrotive
openings

*  External networking
* Resumes provided

In September 2012, the Evansville Vanderburgh School Corporation (EVSC) began its
work with Mass Insight Education’s “The School Turnaround Group” in order to
create an Internal Lead Partner to manage a cluster of the district's chronically
underperforming schools. This cluster Is now known as the District’s
“Transformation Zone (TZ}", which is directly managed by EVSC's Internal Lead
Partner, the Office of Transformational Support {OTS). The OTS office currently
oversees, directs, and manages five currently five schools in EV5C: Glenwood
Leadership Academy, Lincoln Community School, McGary Middle Schoel, Caze
Elementary and Evans Elementary. Two of the TZ schools are currently under state
intervention with OTS identified as the approved intervention in supporting the
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s Drta evomined to ;J;ér.;{;:;f;étrate track record Transformation Zone schoaols, The OTS s staffed by a Director of Transformational
Support and two Transformation Strategists - with the addition of a third
Transformation Strategist in the 15-18 school year. Each team member is focused
upan specific facets of school improvement — deeply embedding supports in the
schools served — while working very coliaboratively as a tearn unit. This carve-out
model draws heavily upon the successes of similar initiatives in Chicago, ;
Philadelphia, Charlotte-Mecklenburg, Baltimare, Los Angeles, Washington £.C,, and |
Mew York City, and is infarmed by the research presented in Mass Insight
Education’s 2007 report The Turnoround Chaollange.

s Principal hiring process

*  Principol transfer procedures/policies

+  The current Internal Lead Partner (ILP) madel bas allowed EVSC ta narrow its focus
to re-align its resources and tier its supports to the schools that nead it the most.
This reinforces the District’s overarching mission to ensure every child is on track at
each stage of his or her EVSC career to graduate college and/or career ready.

= The EVSC Internal Lead Partner (OTS]) serves within the same constructs and
parameters as all external lzad partners as defined by the Indiana Department of
Education {IDOE). That definition remarks that a lead partner must provide the
following things:

= Implement instructional, programmatic, and/or structure supports that resuft in
improved student performonce

= Meet agreed ipon performance criteria ond occeptance of the consequences for
foiting to do so

*  Provide ongoing performance data, including both leeding and foaging
irdicators of success and failure

«  Esteblish a controct with the LEA — the specific outanomies provided to the fead
partner must be eareed upon by the LEA and described in the confract
devefoped by the LEA and legd pariner

*  Fpcus on one or more agreed Jpon target aredas

= Provide consistent and intense on-site support

*  Ensuring the support provided /s strotegicofly ofigned with school-wide _
initigtives and designed for fong-term vigbility ond sustainabifity i

= Participoting in data colfection, evolugtion, and reporting aclivities as specified
by the 5B0F and 1DOE.  Accourtability indicators may include dote such as
number of discipline incidents or teacher attendance rates
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* OTSis directly supported by Chief Transformation Officer, Carrie Hillyard, who is
part of EVSC's Office of Superintendent. Carrie's collaboration with OTS is
critical to sustain as her leadership of the ILP for the past two yearshasled to a
3% gain in ELA, 2 10% gain in math and more than a 75% decrease in referrals
across the Transformation Zone.

TZ Historical ISTEP Data
Sprirg 3011 < Spring 1610 @ Sprrg 2014
T a0 sqy SN

ELA MATH

Furthermore the Zone has been supported by two staff persons, Kelsey Wright and
Shannon Strieter, who have provided unigue skill sets related to (1) data
management, {2) project management, (3) school improvement, {4) professional
development, {5) teacher leadership, and [6) instructional leadership. Similar
criteria and credentials are being applied for the current OTS hiring process. Kelsey
Wright will serve as the new Director of School Transformation and directly manage
the OTS team.

The LEA has a long track record of engaging throughout the state and region in work
around school improvement, Extensive collaboration with IDOE, attendance at
conferences on best practices (PLC, etc.), and networking/best practice visits to
high-performing, high-poverty schools {sponsored visits to Chicago & Boston) show
2 strong LEA commitment to external networking.

The LEA and school staff have a demonstrated track record of achieving meaningful

school turnaround, and credentials to implement the Transformation Model. ltis

also in process of scaling out the clustering model district-wide to ensure all schools

have the additional supports that have effectively been provided by EVSC's ILP,

which will also include:

* Creating the conditions, capacity, ond clustering necessary to systemically
turnaround underperforming schools.

* Embedding support fully and strategically in the TZ schools to work closely with
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aff LEA functional areas; focusing on r:reatfng.gl}ﬁa}nabfe and syEEEmr;ﬁc reférm
Assuming autharity/monitaring aver ol external praviders within the cluster aof
schools

Serving in odministrative function; Evaluating and pravides continuous
feedback, development, and support to school leaders

* Individual resumes of EEA staff listed below can be found in the Appendix.

Suszan Phelps- EVSC Coordinatar of Behavior Support

Catherine Minikan- EV5C Chief Accountahility Officer

Victor Chamness-EVSC Director of Science, PE, Health

Christopher Maher- President of Mass Insight Educaticon

Ermily Smith-MMcCormick- Director of Professional Development
Carrie Hillyard- Chief Transformation Officer

Jared Turney — Principal of Caze Elementary Schoaol

Kelsey Wricht- Director of Schogl Transformation

Ami Magunia- Mass Insight Education Engagement Directar

Drr. Susan MeDowell-Riley- Director of Talent Development

Wary Schweizer- Director of Exceptional Learnears

Dr. Bryan Perry — Director of 5chool Support (Harrison District)
Shanhon Strieter- Director of Teacher Effectiveness

Dr. Velinda Stubbs- Deputy Superintendent of Teaching and Learning
Dr. Jane Bartley- Director of Educator Effectivensss

Tarmmy Dexter — Directar of School Support {Bosse Attendance District)

: 3. The School Board is fully committed to eliminating barriers,

such as aliowing for staffing, curriculum, calendar, and

operational flexibility, T allaw for the full implementation of

the selected model.

= Schoof Boord Assurances

*  Schoal Bogrd fdeeting Minutes fram proposal and or
tiscussion

*  Supporis the creation of o new turnaround office {or

Through the creation and strong support of the Office of Transformational Support,
EvsC and its Board of Schog! Trustees have shown a strong commitment to
efiminating barriers in the pursuit of school improvement. Transformation Zone
schools have the curricular, staffing, and operational flexibilities to do what's best for
their students, with the full support and guidance of the LEA. Going forward, this
support will provide conditions for a full implementation of the selected model,

EW5Cs Board of School Trustees has strongly supported the implementation of three
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reorganizotion if additional schools are being cdded
within o district] with an appointed turnground feader
having significant and successful experience in changing
schools

51G Transformational Models in the past. The most recent 51G Applications were
approved by the school board on March 17, 2014, with documentation of the
rminutes available online through boarddocs.com. The newest applications will
submitted through to the board for approval on July 16, 2015 with documentation
available through boarddocs.com.

The Evansville Wanderburgh School Corporation Board of School Trustees on Sept.
23, 2013, approved the vision for the future of the school district and a plan of
continuous improvement, based on months of development by Superintendent
David Smith and the leadership team. The Strategic Plan/Continuaus Improverent
Process is centered on three main priority areas of focus:

u Student Learning,
Whﬂt WE BE”E\’E . Effective Teachers and Leaders, and

= Infrastructure to Support Student Success, which
includes the creation of an Internal Lead Partnerto support a
cluster of schools making up EV5C's Transformation Zone.
(EVSC's Internal Lead Partner is the Office of Transfermational
support and includes a performance contract in exchange for
increased autonomy Tor Transformation Zone schools.)

® Priority 3: Infrastructure includes a focus on scaling and
sustaining systems of support for drastic school improvement efforts, including:
Strategy 2: Redesign and strotegically staff the central office, with a driving focus an
dramatically improving instruction and learning in schools, and

Strategy 3: Execute the Tronsformation Zone aligned to national best practices and
standords.

EVSC's Cantinuous Improvement Flan, "What We Believe,” is available at:
http://www.evscschools.com/sites/default/files/content/uploads/what-we-helieve-
cipl.pdf

4. The superintendent is fully committed to eliminating barriers,
such as allowing for staffing, curriculum, calendar, and
aperational flexibility, to allow for the full implementation of
the selected model.

EWSC's Superintendent Or. David Smith has fully supported the implementation of
Transformational Models and systemic transformational efforts in the EVSC,
including the development of EVSC's Transformation Zone.
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Superintendent Assurance

schoo! Bogrd Meeting Minutes from praposal and or
discussion

Superintendent 515 Presentotion

Creation of o new turnaround office {or recrgonization ff
additional scheols are being odded within a district} with
agn gopointed furnoround leader having sfgnificant and
successful experience in changing schools

The Evansville Vanderburgh School Corpaoration Board of School Trustess an Sent.
23, 2013, approved the vision for the future of the school district and a plan of
continuous improvement, based on months of development by Superintendent
David Smith and the leadership team. The Strategic Plan/Continuous Improvement
Process is centerad on three main priority areas of focus— Student Learning; Effective
Teachers and Leaders; and Infrastructure to Support Student Sucress.

See Assurances and Superintendent Signature of approval in LEA Application pages.

Dr. Smith has signed the SIG application In support of the each applying schoo!
implementing the model--following the presentation to and approval of EVSC's
sthaol hoard.

The most recent 51G Applications were approved by the school board on March 17,
2014, with documentation of the minutes available online through boarddecs.com.
The newest applications will submitted through to the board for approval on July 16,
2015, with docurmentation available throough boarddocs cam.

Superintendent David Smith has formally presented the SHS grants within Board
Executive Session as well as within a PowerPoint session (designated to Director of
school Transfarmation) to school board members on March 17, 2004,

The Evansville Vanderburgh School Corporation Board of School Trustees on Sept.
23, 2013, approved the wision for the future of the schood district and a plan of
continuous improvement, based on months of development by Superintendent
Eravid Smith and the leadership team. The Strategic Plan/Continuous Emprovement
Frocess is centered on three main priority areas of focus— Student Learning; Effective
Teachers and Leaders; and Infrastructure to Support Student Success,

The EWSC created the Office of Transformational Support, with the explicit purpose
of supporting the Districk schools with the greatest need. This turnarcund office has
an appointed leader, the Director of the Office of Transformational Support {a direct
report of the Superintendent), who has previous experience with turning around
underperforming schools at both the school and district level

Superirtendent David Smith requires the Internal Lead Partner to be on a
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performance contract that specifies goals and performance/ implementation metrics
in exchange for even further operational discretion detailed in the contract. EVSC
grants OTS additional discretion and flexibility with regard to People, Time, Money,
and Programs.

The Director of OTS has a weekly meeting in the Superintendent’s office to ensure
the coordination of efforts in the Transformation Zone schools with district
initiatives, eliminate barriers and discuss operational flexibility.

The Superintendent, whose contracted was renewed through June 2018) has
remained supportive of innovative school improvement interventions. His
leadership will continue to ensure that roadblocks towards school improvement are
eradicated. This shared commitment for performance is memorialized in a yearly
performance contract that the OTS signs with the Superintendent.

5. The teacher’s union Is fully committed to eliminating barriers
to allow for the full implementation of the model, including
but not limited to teacher evaluations, hiring and dismissal
procedures and length of the school day.

=  Teacher Union Assurance

*  An outline of amendmenis to 5iG Teacher contracts that
will ollow for full implementation of the identified mode!

Evansville Vanderburgh School Corporation (EVSC) has continuously demanstrated a
very collaborative relationship with the teacher’s union, who is fully supportive of
the full implementation of the SIG Program in EVSC schools,

The teacher's union has always remained supportive of school improvement
effarts. For the past 6 years, the teacher's union has submitted a letter of support
for all of EVSC's SIG 1003(g) submissions, and they have been very supportive of 2l
of the initiatives related to staffing in Transformation Zone schools to date. Keith
Gambill, prior president of the Evansville Teachers Association (ETA) at the time of
the inauguration of the TZ, issued public quotes in support of TZ efforts, and was
cited in an NEA article giving evidence that “these zones are not just about
acknowledging the struggles that exist within the school district. It's about giving
educators the power to do something about it.”* Prospective TZ teachers underwent
an opt-infopt-out process as part of recommitment to the TZ schools and were
further required to pass “TZ Team Training,” based on Doug Lemov's “Teach Like a
Champion” technigues and supporting a commaon foundation for success.

In a letter dated March 18, 2014: Prior ETA President Mark Lichtenberg assured the

* hitp:/ipriorityschools.org/professional-educators/education-reform-continues-as-federal-funds-dry-out

70




"ETA supports these 51G applications at the highest level, supporting all compenents
of the Transformation and Turnaround Models. ETA has worked collaboratively with
the EVSC to be a proactive leader when it comes to systemic school improvement
efforts and will continue to work with EVSC as we continue to serve collaboratively
on the leading edge of drastic school improvement efforts.”

The current collective bargaining agreement addresses those items reguired by state
law, which include salary, wages, salary and wage related benefits.

The strategies being proposed in this grant application will not require the
maodification of teacher contracts,

The district has a robust process in place to select the staff for
each 1003(g) building.

= Teacher Union Assurance

= Anoutline of amendments ta 51G Teacher contracts that
will altow for fulf implementation of the identified made!

*  Principafl ownership in staff hiring process

= Detofled and descriptive staff hiring process

o Staff transfer policies ond procedures
o Staff recruitment, plocement, end retention
procedures

See prior section,
TZ Building Leaders were trained/supported by OTS and Mass Insight Education Staffin
utilizing @ competency-based teacher selection madel, based on 10 empirically tested
competencies of highly effective transformational teachers. (These strategies are based |
around Doug Lemov's Tegch Like g Champion (TLAC).
= The process and aligned PD has been so successful that EVSC's HR department
will be scaling out the systems and processes district-wide during the 2015-16
school year., All EWSC schools are now benefiting from hiring practices and
systems that originated between EVSC's collaborative and innovative efforts
with the OTS on behalf of the TZ,
= EVSC's HR department has worked with OTS to differentiate hiring support for TZ
schools with a single point of contact in HR for all TZ-hiring needs.
*  TZ principals have been invited to sit in on panels with HR/Operations
administration in order to inform next steps to further improve the new district-

wide staff hiring process and to further inform needs for differentiating for
increased HR-related needs in priority schools.

District staff has a process for monitoring and supporting the
implementation of the selected improvement model. District
has included its monitaring process and it includes, at
minimurm, the following required pieces:

*  Monthly Monitoring of 51G Progremming and
Implementation

*  Fuealuotion System for Programming and Implementation
of 5i7

= EVS(C's Transformation Zone has robust supports in place for school improvement
planning as well as performance monitoring processes for the schools it manages
and supports. This included TZ-Wide Data Dashboards, OTS Checkpoints with
school leadership teams based on school improvement planning and performance
monitoring Tor implementation, short- and mid-term metrics, and also contracts
with third party evaluators for additional services and support (i.e. evaluation of
external providers). In Spring 2014 monitoring from IDQE, feedback was shared
with the Office of Transformational Support that its data dashboard is very
"inclusive and detailed" and "seems very effective." School-based monitoring
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Data Review Plan

Speciafl Populations Review Plan

Fiscal Manftaring Plan

Timefine and Respansibfe Parties for off abave plons

sessions, IDOE reported, "Evans feels very supported by TZ - elear progress is being
made and support is evident” and "Lead Partner in Place” at MeGary during Spring
2014 manitoring.

The EV5{ has well defined curriculum maps for all core content areas (ELA, Math,
science and Social Studies). These maps are “living” documents and are updatead
regutarly based on state standards, teacher input/support, and
reflective/collaborative practices across the district. The maps are organized in
quarters and quarters are then organized into shorter instructional units. When
appropriate and practical, efforts have been made to aligh content across curricular
areas. All ENSC schools participate in Acuity formative (Predictive) assessments
grades 3-8, Amplify DIBELS Next, TRC and mClass Math grades K-2 and Aimsweh
screening for reading and math grades 2-3, The Office of Performance Assessment
and Research provides each school with the calendar of appropriate assessments.
The EVSE has 2 Professional Development Website/Calendar for the entire district,
which organizes all Professional Development offerings, tracks attendance and
completion. In addition, iDbservation was inftiated district-wide in 2014-15. This
system offers teachers on demand digital professional development as well as a
means 1o track/document professional growth and development. The OTS keeps a
"TZ Calendar” within Microsaft Outlook of professional development cpportunities.
Additionally, TZ schoods provide teachers with extensive job-embedded professional
development to better address the specific needs of students at their schools.
These PD prigrities are periodically reviewed (using classroom, walkthrough, and
assessment data to ensure that teacher/student needs are being sufficiently met.
Each school's 5IP has strategies that align family engagement, and school climate
and culture supports. The Schoot Emprovement Planning team will meet regularly to
monitor implementation and monitor progress.

The EVSC Center for Family, School and Community Partnerships has developed a
multi-faceted tool, the EVSC Community Schaol Implementation Assessment. The
tool addresses 8 domains of school, family and community engagement and
assesses implementation status for each. Schools can utilize this too! to assess, ptan
for improvemant and monitor implermentation.

OT5 developed Progress Maonitoring tools and systems aligned to sach school's
Strategic-School Improvement Blan (5-51F] and (DOE's current Student Achievement
Flanning process. Each strategy has a detailed action plan to operationalize and
ensure fidelity of implementation.

Each schowol has Performance Management Sessions aligned to high school feeder
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district patterns are held bi-annually with the Superintendent and other district
staff, The goal of performance management |s the continuous improvement of the
EVSC educational environment as it addresses all aspects of student growth, The
EVSC performance management sessions provide a forum of open communication
for the distribution of information focusing on school issues. The setting is one that
promotes accountability and transparency as schools become active in sharing their
efforts to address student improvement. At forefront of the performance
management sessions is the use of data to support topic information and guide
decision-making. Specificaily, the use of data is present at every stage of the
session from preparation of the presentation, to session questions and discussion,
and finally in addressing action items. The success of the sessions has propelled a
new approach to student achievement by focusing on the vertical alignment of
schools within each high school attendance district and their unigue contributions
to factors that influence student growth,

* All TZ schools also have continuous OTS Checkpoint Sessions as part of Performance
Monitoring aligned to School Improvement Planning strategies. Implementation
metrics/action plans and short-term metrics are monitored. Quarterly deeper dives
will incorporate third party-evaluator scorecards,

= EVSC's fiscal support and monitoring will continue to be guided and reviewed by a
Federal Bookkeeper located in EVSC's Business Office.

In compliance with Uniform Grants Guidance §200.205 LEAs must complete a risk assessment,
Please provide district explanation and/or evidence for each yes/no response below.

LEA Risk Assessment Tasle ' District Explanation and/or Evidence
1. District has effective procedures and X = EVSC has Initiated an internal lead partner model (OTS) that ensures increased and
controls in relation to how the SIG strategic support for school improvement efforts (including the SIG program). All
program will be run. funding/SIG program requests must directly align to data-driven needs of the school

and its priorities/strategies detailed in the School Improvement Plan/Student
Achievement Plan,

= Continucus OTS checkpolnt/performance monitoring sessions will continue for all
Transformation Zone schools. Additional monitoring and support will be provided
aligned to the SIG program.

=  As part of the performance checkpoints held by OTS, the OTS Director reviews

| | progress of each school leadership team against both ecoedemic and culture goals.
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OTS Tronsformation Strategist wouwld serve as g single point of cantact and directly
manage afl 81 program Implementation and monitoring effores.

Principals and other administrators are evaluated annually on their effectiveness of
implementing/managing programs such as 513, Feedback is 3 continuous [oop
based on identified strengths and areas of impravement per huiiding [eader.

D 2. Specific District staff will be assigned to
the 51G program, and this staff has
experience working with federal
pProgrames.

EVSC will continue to ensure all 51G programs are assigned 1o a specific district staff
person with the appropriate experience working with federal programs. In the
past, this has been EVSC's Director of State and Federal Programs.
o Carrie Hiflyard, EVSC's Chief Transformation Officer, will serve as Program
Administrator for all 51G programs. Carrie has an extensive background in
Title l and 51G—including Director of Title I/$IG.
EVSC's Federal Bookkeeper and Business Affairs will also continue to ensute all
ERGAR policies are fallowed, a5 well a3 ensure adherence to IDOE Title | Guidance
to ensure all requests for funding were reasonable, allocable, and necessary to
achieving school turnaround.

2. School's 5iG plan addresses needs of all
students and subgroup populations.

OTS provides additional support/internal accountability in order to ensure each
school’s SIG planaing is embedded within the schoal impravement planning
Process.

o All stratesies in the school improvement plan are reguired 1o be data-
driven based on priority needs.

o School-wide strategies {as well as targeted strategies for subgroup
populations) are part of the continuwous improvement planning and
monitaring process.

o Team-level planning ensures data-driven practices are in place to identify
and monitor strategies for targeted student suberoup needs and for
individual student nesds,

4. School has a system in place for parent
notification and involvement of 5I1G
planning and implementation,

Ac an internal lead partner (ILP} with E¥SC and in aligning services and supports to

this turnaround principle, the Office of Transformational [OTS) anticipates the need

to:

= Support the turnaraound acodemy’s progetive planning and forecasting of
priarities and needs aligned to people, time, money, and progroamming,
including parental voice to inform and support improvement planning.

= Review and advise any changes necessary to student enroliment and placement
processes to increase farmily engggement and improve student outcomes.

*  Support the establishment of community partnership efignment, driven by the
needs of the turnaround goademy’s students and staff faligned to SIP/school
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goals),

= Serve as o point of contact to work cofloborotively with the Indione Deportment
of Education’s eccountabilfty and support end in arder to guide next steps of the
school's plon and support alignment, as needed,

District is new to the SIG program.
District has applied in the past for 581G and
has not been awarded.

EVSC has fully implemented three 51G programs in the past for:

= Glenwood Leadership Academy

= Bwans School

o MeGary Middle School
Feedback from IDOE with regard to past implementation has been positive and
SUpPartive.
All three 51E schools have experienced significant leading indicators reflective of
turnaround improvement, while two of three S1G schools have improved out of F
ctatus.

pistrict has had one or more findings in
ane or more of the last three years from
State Board of Accounts (SBEOA) or Onsite
Consolidated Federal Monitoring,

Any findings of the SBOA were corrected during the 3udit process.

o Though it was found that the district did not have a proper system of
internal controd in place to prevent, detect, or correct ervors on the
Schedule of Expenditures of Federal Awards {SEFA), there is now an internal
control practice in place with this report semi-annually reconciled by the
Director of Budget for accuracy.

o Though it was found that there were two reporting errors with federal
programs {ie identifying pass through numbers), adjustments resulted in g
presentation of the SEFA that was materially correct in refation to the
financial statemant,

District has not had a $BOA or Onsite
Consolidated Federal Monitoring visit in
the last three years,

SEOA's [ast audit was for time period July 1, 2011 to June 30, 2013,
EVSC's designated Onsite Manitoring Cyele will take place during the 2015-16
school year for Title |, Title 11 and Title 1.

District has been in excess carry-over
anytime in the last thres fiscal year
cycles,

EVSC was approved for excess carry over from 2012- 20113 for the 2013-2014 Titie |
program.
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Part 8: Selection of External Providers

Provide district evidence for the Selection of External Providers — this will show the LEAs capacity to recruit, screen, selects and support appropriate external
providers. Whole School Reform REQUIRES the selection of a third party —a strategy developer —as part of implementation. External providers are not required
of other models, but ALL models must exploin process of selecting, or show how schoo! will be supported in liew of External Provider. Please review guidance
provided in part 8 of the Application Directions and Guidance for specifics pertaining to external providers.

The IDOE wifl assess the LEA's commitment to recruft, screen, and select external providers by requiring the LEA to document a process for assessing external
provider quofity which may fnclude, but will not be fimited to;

Capacity Task District Evidence
{a) Interviewing and analyzing external providers to determine OTS understands that external service providers are essential to the improvement
evidence-based effectiveness, experience, expertise, and documentation of teaching and learning as these outside contractors offer their expertise inareas
to assure quality and efficiency of each external provider based on each from data analysis and synthesis to social emotional wraparound supports for
schools identified 5IG needs; students. There are several elements that are particularly important to OTS and
EVSC in approaching work with external providers:

* Sustainability. While providing capacity in areas is important, it is also important
to the OTS and schools to ensure there is a clear path to sustainability. This
ensures that as work from the provider comes to a close, capacity has been built
at both the district and school levels to ensure continued impact beyond the years
or months of partnership with an external provider.

Clarity. The partnership must be clear in what it entails, listing out specifics for
expectations on both sides — district/school along with the provider. Itis also
important to the OTS to understand how the partnership will evolve over time.

Communication. The ongoing communication and feedback loop is important.
This ensures that both parties are getting what they need and efforts can be
changed as the school's needs evolve, This ensures that the continued
improvernent cycle that is important to both OTS and the LEA is reflected in our
external partnerships as well.

To that end, OTS has adopted best practices and processes alighed to this and
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" summarized in Learning Point Associates” publication, Guide ro"ﬁforkfng with

Externa! Providers: Parinerships ta improve Tegching and Learning. The cycle that is
uzed by the OTS is reflected in the graphic below and lifted from the publication
cited above —~ this ensures that external providers are selected based upon their

. effectiveness, experience, and expeartise.

Creating a framewaork for salection

+ Wt does the scheel need based upan our feeds ossessment?
= Hiwar dees that tranclone fnbo servicas?

Vetting and salecting potential providers

= Whet are the gops from whaot the provider ces 0o versus what the schoal reeds?
* Mgt doet the provider alfan & our reeds ond twnarpund princiles?
 Ar they willing to ogdepe?

MNegotiating a cantract

*+ Whot is the shecific pockope of services ond moteriok that will be provided?
= What arc the measurable outcomes neadad?
= What is needed frovm the district or school?

Working in partnership

* Mmw doas the provider plon #o keap the schonlidistrict infvmed of propresze?
« Whor nappens witern there 5 @ ciallenge?
* |z there a2 filen to sustmie the work at the schaal level?

fb} Selecting an external provider based upon the provider's
commitment of timely and effective implementation and the ability to
meet sehoo! needs;

i The Office of Transformational Support (OTS) will continue to provide oversight in
" the selection and implementation of external provider services for Transformation

Zane schools. The selection process of externat providers begins AFTER a school's
needs are identified. This happens through a readiness assessment conducted for
the school and/for a result of the strategic school improvement planning process.

- {During this process, schools must identify root causes to gaps and negative trends

in academic and climate data.) This process captures the exact needs that must be
met by an external provider {aligned to the LEA's practice of creating Requests for
Proposals]. The vetting and selection process then managed by the OTS is
described below.

Initial vetting

* Determining the candidates. The OTS determines which external providers align
most effectively to the needs of the school by researching options anline,
conversing with 5EA Qutreach staff members, and seeking the consul of other LEA
representatives {such as other Title | Directors).
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* Initial conversations. The OTS then conducts initial conversations with providers
to ensure needs of the Transformation Zone schools can be met. This
communication ensures that expectations for services are clear to the vendor and
TS has the opportunity to share, not only its objective for the partnership but its
approach to external providers described in the previous section.

* Submission of a statement of assurances, At this time, if the external provider is
interested, they must complete a statement of assurances. This assurance altlows
the provider to self-determine how its services align to the Turnaround Principles.
The QTS reguires that all external service providers align to a minimum of TWO
turnaround principles to proceed in the selection process.

Selecting the Right Provider
* Rating each potential provider. if there are multiple providers found that match
the needs of one or more Transformation Zone schools, the OTS rates each
potential provider. Currently, the rating is based upon the costs of services
against the impact on the Turnaround Principles for the TZ school. A gap analysis
is alsa informally conducted to ensure that the OTS specifically addresses a plan
with the provider for any gaps identified during the vetting and rating process.
This again aligns to the OTS's foundational elements of approaching external
providers described in Part 8m Section A above.
*  OTS is currently revising its process to adapt tools found in the Guide to
Warking with Externa! Providers. Partnerships to Improve Teaching ond
Learning {Page 72-79).

ic) Aligning the selection with existing efficiency and capacity of LEA and
school resources, specifically time and personnel;

Once 3 provider is chosen, the 0TS negotiaies the final contract of services with
each external provider to ensure alignment ta OTS, district, and TZ school priorities
{estabiished in improvement plans for each entity). During this process, (again
guided by best practices laid out in Guide to Warking with External Providers:
Partnerships to Imprave Teaching and Leorning) the exact services that will be
provided by the external provider are catalogued. Measurable outcomes are
defined far the partnership and ongoing cycles of feedback are established. Maost
importantly, during this stage, the OTS and the external provider agree upan the
school and district level policies that must be in place for the success of the
contract. For example, most external providers reguire leadership commitment
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when working with a specific school. By establishing these conditions early, it
ensures that as challenges with these aspects occur {which happens often due to
the evelution of turnaround and transformation schools) that both OTS and the
provider can address them quickly. This also helps ensure that the contract with
the external provider is a partnership between the LEA, OTS, the schoal, and the
provider. It also again aligns to the OTS's commitment to the elements cited in
Section 2, Part A —sustainability, clarity, and communication.

internal accountahility for this process is created by the inclusion of specific
performance metrics in the OTS Director's performance contract with the
Superintendent.

This internal accountability structure ensures that the OTS provides the right [evel
of oversight to external providers and pushes them towards continuous alighment
towards the outcarnes negotiated in its contract with the LEA, the OTS, and the
specific TZ schools. As 2 result of this, 8 cyclical part of the OTS Director's check-n
with the EWSC's Superintendent is the regular review of the alignment and
effectiveness of external providers,

{d) Asseszing the services, including, but not limited to: communication,
sources of data used to evaluate effectiveness, monitoring of records, in-
school presence, recording and reporting of progress with the selected
service provider(s) to ensure that supports are taking place and are
adjusted according to the school's identified needs.

As part of the performance management sessions conducted by the LEA and the
performance checkpoints conducted by the 0TS for all TZ schools, there i3 built in
time to assess the progress of an external provider with a TZ school,

As part of the performance checkpoints held by 0TS, the OTS Director reviews
progress of each school leadership tearm against both academic and culture goals.
The strategies that align to these goals are also referenced during these
conversations, and external providers, 10 date, have aligned to the school's
strategies impacting ane or more of these areas. To that end, there is a continuous
process to ascertain whether a school team is feeling the services and materials
provided by an external provider,

Periadically, it is impartant to note that OTS revisits the scope of services defined by
each external provider. During this time, services are often adjusted to better meet
the needs of the TZ schools and/or the OTS. For example, last year, additional
capacity and capacity building was necessary from the Wass Insight Education team
related to the execution of the staffing process for TZ schools. In order to do this,
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other areas of the scope of work = aligning comrmunity resources to the schoaol
improvement plan — were redrafted to provide additional capacity around the
staffing process. This re-alignment of services by the OTS is essential to ensure that
the goals of the GTS and TZ schools are met.

(e} Scope of work is provided, or can be provided prior to start of grant. If
scope of work not available at time of submission, summary of school
expectations for External Provider must be provided. Prior to an external
provider work beginning, LEA musi receive approval from IDOE.

OTS would contract with an external evaluator to ensure third-
party/expert program evaluation is an integral and angoing part of the SIG
Program success.
o Quarterly scorecards will serve as a catalyst for comprehensive,
quarterly reviews of progress toward 531G program/SIF goals.
{These sessions would serve ag a deep-dive OTS chackpoint sassion
during months of quarterly scarecard reviews.)
075 would contract with the nation’s lzading expert on school turnaround
{Mass Insight Education) to ensure EVSC's systemic ILP approach is
successful, scalabie, and sustainable by:
= Providing expert guidance and suppaort to ensure the ILP is effective
and is positioned to sustain differentiated support to the school
leadership team.
Conducting school audits with attention to targeted, critical needs.
Providing feedback and recommendations directly to 0TS and
School Leadership Team [and EVSC feadership, as required)
All scopes of wark will be provided upon receipt of grant funds approved
by IDOE and school board approval.

[

{1
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Part 9: Budget

Complete the budget spreadsheet for each year of SIG (the yearly budget as would be completed in the application system) — COMPLETE ALL TABS in the
spreadsheet {total funding tab will popuiate on its own, You do not need to complete this tab).

Please also complete the DISTRICT Sustainability budget for SY 2020-2021, detailing the sustainability plan for AFTER 51G funding — indicating whot areas ond

interventions the district pfans to sustain AFTER gront funding. Additionally, complete the funding alignment for the DISTRICT sustainability year indicating what
funds will be used.

Budget spreadsheets should be completed and turned in with the full application.
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