
Appendix G: LEA Application for Each Priority School 

School Improvement Grant (I 003g) 
2013-2014 

·.·.:··.:.·.·:.:.. :...... ·· ··::·:·:::.·::;.­:: ......:: ...:··.:.. 

.>L~A~c;~p6lAppli¢(l~ipn:f)tiority 

The LEA must complete this form for each Priority school 
applying for a school improvement grant. 

School Corporation Evansville Vanderburgh School Corporation Number 7995 

School Name Caze Elementary School 

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to the school 
intervention (improvement) model to be used and place a checkmark below: 

D Turnaround D Restart 

li'.I" Transformation D Closure 
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Assurances 
Evansville Vanderburgh School Corporation assures that it will 

_lL (I) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and Tier II school 
that the LEA commits to serve consistent with the final requirements; 

_lL (2) Establish annual goals for student achievement on the State's assessments in both reading/language arts and mathematics and 

measure progress on the leading indicators in section Ill of the final requirements in order to monitor each Priority or Tier I and 

Tier II school that it serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable its Tier Ill 

schools that receive school improvement funds; 

(3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms and provisions to 
hold the charter operator, charter management organization, or education management organization accountable for complying with 

the final requirements; 
_lL (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide 

oversight to external providers to ensure their quality; 

_lL (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the 

funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG 

funding; and 
_lL (6) Report to the SEA the school-level data required under section Ill of the final requirements. 

Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each 
applicable school, the LEA must indicate for which schools it will implement the waiver. 

D "Starting over" in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model. 

D Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 

A. LEA Analysis of School Needs 

>Instructions: 
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I) With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages "Analysis of 
Student and School Data" and "Self-Assessment of High-poverty, High-performing Schools." 

2) Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data. 

3) Complete a root cause analysis of the findings - the underlying reason for the finding. 

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, and the principal and school 
needs. 

4 




Appendix B: 
Worksheet #I A: Analysis of Student and School Data 

Worksheet# IB: Student Leading Indicators for 2011-2012 and 2012-2013 
Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools 

Worksheet #I: Analysis of Student and School Data 

>Instructions: 
• 	 Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited 

English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for 20 I 1-2012. 

• 	 For LEA data, see the IDOE web site: bJJJ:l)_Lco111J?£.SS"'--do~.itLfil>_y/d11s41:Jo§..rdlov~rviyw-=--asp,-s. 

English/Language Arts 

Student % of this 
groups (list group not 
groups passing 
below) 

# of students 
in this group 
not passing 

How severe is this How unique are the learning needs of this group? 
group's failure in (high, medium, low) 
comparison to the 
school's rate? 

OVERALL: 46% I 94 

Black 48% I 45 I high 

Multiracial 17% 16 low 

White I 29% I 27 IMedium 

I	High - disproportionality of behavior referrals; higher 
percentage of IEPs in this subgroup; poverty; non-traditional 
families; attendance; family engagement 

Low-poverty; nontraditional families; attendance; family 

engagement 


I	Medium-Poverty; non-traditional families; attendance; 
family engagement 
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Male 62% 58 high High-poverty, attendance; family engagement 

Female 38% 36 medium Medium-poverty, attendance; family engagement 

IEP Yes 30% 28 medium Medium-identified disability; motivation; lack of 
ownership(all of them) 

IEP No 70% 66 high High-poverty; attendance; family engagement, non­
traditional family structure; motivation 

Free 93% 87 high High-poverty; family engagement; motivation; personal 
responsibility; ownership of learning 

Reduced 3% 3 low Low-poverty; family engagement; motivation 

Paid 4% 4 low Low-poverty; family engagement; 

Mathematics 

% of thisStudent 
group not groups (list 

passinggroups 

below) 

# of students 
in this group 
not passing 

How severe is this How unique are the learning needs of this group? 
group's failure in (high, medium, low) 
comparison to the 
school's rate? 

Overall: 49% 101 

Black 48% 48 high High - disproportionality of behavior referrals; higher 
percentage ofIEPs in this subgroup; poverty; non-traditional 
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Multiracial 19% 

White 28% 

Female 43% 

Male 57% 

IEP Yes 28% 

IEP No 72% 

Free 92% 

Reduced 4% 

Paid 4% 

19 

28 

43 

58 

28 

73 

93 

4 

4 

low 

medium 

high 

high 

medium 

high 

high 

low 

low 

families; attendance; family engagement 

Low-poverty; nontraditional families; attendance; family 
engagement 

Medium-poverty, attendance; family engagement 

High-poverty, attendance; family engagement 

High - disproportionality of behavior referrals; higher 
percentage ofIEPs in this subgroup; poverty; non-traditional 
families; attendance; family engagement 

Medium-poverty, attendance; family engagement 

High-poverty, attendance; family engagement 

High-poverty, attendance; family engagement 

Low-High poverty 

Low-High poverty 

What are the key findings from the student achievement data I What is at the "root" of the findings? What is the underlying 
that correspond to changes needed in curriculum, instruction, cause? 
assessment, professional development and school leadership? 

Inappropriate example: Students from Mexico aren't doing well in IInappropriate example: "Hispanic students watch Spanish television 
school. " shows and their parents speak Spanish to them at home all the time 

so they aren't learning English." 
Appropriate example: "75% of our Mexican students who have been 
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in the U.S. for three years or more are not passing E/LA ISTEP+." Appropriate example: "Our ELL program provides only one-hour of 
support per week for students who have been in the U.S. for three or 

Appropriate example: "65% of our students with free and reduced more years." 

lunch did not pass ISTEP+ in the E/LA strand of 'vocabulary'." 

• The black subgroup did not pass ELA at a rate of 48% and math 
at a rate of 48%, which was the highest severity for both 
subjects of any subgroup. 

• 62% of our male students did not pass ELA and 57% of our 
male students P did not pass Math. 

• 93% of our students with free lunch did not pass ELA and 97% 
of our students with free lunch did not pass Math. 

• Our instructional staff lacks culturally competent materials and 
knowledge for diverse learners. Additionally, current resources 
and instruction lack relevance and real-life connections. 

• Male students constitute our highest number of discipline 
referrals and spend the most time in discipline situations. 
Leadership and teachers lack sufficient capacity to manage 
student behavior. 

• General education students need to be afforded the opportunity 
for differentiated instruction within core instruction and be 
provided accommodations as needed. Additionally, there is a 
need for true interventions to address the need of students that 
have not mastered the content. 

• 70% of students without an IEP did not pass ELA and 72% of 
students without an IEP did not pass Math. 

• Students need access to quality interventions that can address 
discipline problems and keep student in classrooms for 
instruction. 

• Black subgroup 
o Lack of prior knowledge (early childhood programming) 
o Teachers do not necessarily represent population served 
o Distrust of school system and protocols 
o Teachers don't necessarily understand the cultural needs of 

students 
o Strong, positive adult-student relationships (parent - child; 
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100% 

90% 
8017~ 

70% 

60% 
50':}~ 

4Q~f.. 

30"",.,, 

20% 
10'%, 

"'"" Wlf-·-·"-'"''•'%•-1---.§·v/'o 

guardian - child; community member -child; teacher -child;[=_::~~:=.:~~~=-~~~::=!:~!§~:.:r~~-1-!~i~_:f§!~-~!1¥:~~:-~~,~~~ifl_:~-==-:~-==~~=~~~:~~ 
admin - child) 

o 	 Lack of understanding of cultural norms (student 
perspective) 

o 	 Geographic isolation based on home address 
o 	 Parents lack resources to properly assist students 

Hispanic• 
o Language barriers (ELL learners) 
o Parents lack resources to properly assist 

Pass Did Not Pass 

~ .tlirne:rican lrnfom {s-uppressetl) i1.ll!l!!I Hispanjc ~ h'h.tltiraci-=i:l 

Eli Bl:ack ~ V>'hite 

S'.~~~ .Asian t:su.ppressed} 
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Worksheet #I B: Student Leading Indicators for 2011-2012 and 2012-2013 

Student Leading Indicators 

>Instructions: 
I) Using school, student and teacher data, complete the table below 


2) If the indicator is not applicable, such as "dropout rate" for an elementary school, write "NA" - not applicable - in the column. 


3) Review the data and develop several key findings on the next page. 


I. 

2. 

Number of minutes within the 
school year that students are 

required to attend school 

Dropout rate* 

381 minutes per day x 180 school days = 
68,580 minutes per school year. 

N/A 

381 minutes per day x 180 school days= 
68,580 minutes per school year. 

N/A 

3. 

4. 

Student attendance rate (must be 
a percentage between 0.00 and 

I 00.00) 

Number and percentage of 
students completing advanced 
coursework* (e.g., AP/IB), or 

advanced math coursework 

197.0% 

IN/A 

197.2% 
(as of May 13, 2013) 

IN/A 

5. Number of students completing N/A N/A 
dual enrollment classes 
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6. Types of increased learning time I BAS IBAS 
SS 

LSY- Longer School Year 

LSD- Longer School Day 

BAS-Before/After School 

SS- Summer School 

WES-Weekend School 
OTH-Other 

SSoffered 

7. Discipline incidents* 

lEPNo 121 3SO llEPNo 142 

"" 
,Fema~c 123 [Fe~!;,f! ·~l 141 

tMal'et ! t•Jl:at!! 

lt~~~;;ii~li~;; 
15'6 674 

'Am:eric-a:n !ndi:an 1Am~n~an lndi:an 2 3 

,B.1ack 86 .319 islack 98 4'38 

Hispa:t1k 1 2 !Hl~pa:r:tk 4 7 

Multiraciaf "'"' H7 !Multlrada~ 30 122_..-..,x. 

White 40 12£ ~'l.'Vl4frte 66 195 

~~;$~;¥;~i~[i.'f~ 
Free 141 sos 

'Red:u'1:etl 5 19 
,Paid 16 51 

161 711!Fl'ee 
!Reduced 12 26 

27 78[Paik~ 

'i*As olf May 9th, 20:13 

! 
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8. Truants 

(# of unduplicated students, 

enter as a whole number) 

CaMEl~TNand§ 

.~... 

iEPY~ 

i:EP No 

Fllrt'•ate 
Mate 

Asian 
Ameriain lnd<an 
Black 
H.awcalfan/Othe( l'adflc 'sla~d1!r 
Hilipa!'lk: 
Multlr<Jdat 
'h1'1ite 

~ 

~du~d 

Paid 

2.Clll·Wll 

Num~r of Students 
Missing ll t1'I' nlore days 

36 
114 

63 
87 

.; 
(; 

.¢2 
0 
G 

36 
!i2 

128 

" 18 

..tr::J~t· 

!E?Y~ 

!Ef'Nt> 

Female 
Male 

Asian 
Amllrl<:lln indfan 
Slack 
Hawaiian/Ott.er f>aeilk :Siaodct 
rt!spank 
Multiracial 

Whrte 

Free: 
Redured 
Paid 

2012·2:-013• 

Numtreretstl.ldents Mlss&lg 
11 or more d;;ys 

~4 

123 

n 
94 

.() 

47 
() 

10 
39 
70 

136 
!,; 

2$ 
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9. Distribution of teachers by 

performance level on LEA's 
teacher evaluation system 

1.00-1~50 I 0 

1»51-2~00 I a 
2.01·-2..50 0 

2..51-3~00 1 5.:9% 

3 ..01-3,.SO 14 82...4% 

3.51-4.00 2 11.8% 

3'only fnn-tl.i:ne En:stritction~i :!>taff 
*4=highest; 1 ':;:; i1:Y~vest: 

1 . .:00-1..50 

1.S1-2"'00 

2.01-2..so 1 3&2% 

2 . .Sl-3;00 2 6.5% 

3.01-3~.50 2.6 83.9;% 

3.Sl-tl..00 2: 6..5% 

:+ :Otlfjt fwl~·till:r.1!e irtStl:'Ui::tfa:)nteil Staff 

"'4 ::::: high'!:st.; 1 .;:: fowl.~t 

I0. Teacher attendance rate 95.6% 92.6% 
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What are key findings or summaries from the student leading 
indicator data? 

Inappropriate example: "Teachers are absent a lot" 

Appropriate example: "Teachers on average are out of the classroom 3 2 

days of the school year." 

Teacher attendance is critically low at 92.6%, which is even lower than 
student attendance (97.2%). 

What is at the "root" of the findings? What is the underlying 
cause? 

Inappropriate example:"Teachers don't feel like coming to 
school" 

Appropriate example: 'Teachers' working conditions are poor ­
limited heat in the classrooms; teachers attend three weeks of 
professional development during the year and the school has 
difficulty finding substitutes so students are placed in other 
teachers' classrooms" 

Teacher Attendance Decline: 

Root Cause: Teacher morale is impacted by excessive student 

behavior management. 


Number of minutes attending: 

Symptom: Teachers do not have enough time with students. 

Root Cause: There is not enough time in the school day for full 

instruction and needed interventions. 


Student attendance issues: 

Root Cause: Families often in crisis due to economical issues move 

to another location seeking relief. 


Discipline Incidents: 

Root Cause: Discipline is not handled through consistent means 

due to limited administrative capacity. 


Student Growth: 

Root Cause: Excessive behaviors and limited administrative 


capacity limited the learning time. 
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Root Cause: Limited learning time restrict ability of teachers toc:,-sT==:s:~~~~Cil!••·)~•1~~2§1~'.1"1:·_'.y;:c-:r;:;'.1 '-~~-~:.·.-~:-~·-··:·:.~~.::r~h~-~~n_tiO.iO:tt 
15·1 32 teachers provide needed interventions. 

:r~~~~ 

Result: Student growth has been limited due to the inability of '.:=.:~.r.i•~h_"!:f"'1~fy1_il:i1byje•r~~-~ri!~<:e-;_:~;-1 =::,~~~L.'.~~~~~e<~?ii~riso_:(a:1!§~Jt!i~i~!Y:~~:z::~: 
teachers to instruct their students and the need to focus on 
classroom behavior. 

fm 0.5years ~ 11-1Syears !S 2D+ye:ars 

ism.£w10yt~~ Bi !~20)'f:"5'J'!• 


am: 2hck ~ \lihite 
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·--~~~--~~~~:-~=~---~~~~1~~~!9JI§~~~3~I~;g;~t~!~~i_c!:~~~~~~=~:-~~-~~-:-«=~·:·_, 


ma American ln<lian Em Hispanic ~ Multiracial 
~Black ~ 1./tfnite ~ Native Hav.iaiian or 10ther 
fili!i1%%{ .Asia.n Paciiic lslan<f~ 

l.:.:.·",••---~-~::.. ~:~~?~1f~~~~~~:i~?!~_j)_i~E~!~,~~§~?~~°"~-~~:.::·~-~:..~-~;J 

~ Sped.;;1 Education ~ Generaf Educ2non 
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·$fu'(i~fttfGr0:Wtq,'"f~A}'}EU {<;?.::•<'. );c ,.·, ..••.• '.: <"<.'. .......... ,•·,· • ; ,>:x·.L 

Mathama!lcs EngllshlLanguage Arts 
Perr:cr~ of Students: Ai;irJs·.r!n9 Hlgh Growti11.\E:Q!1l!s Qp~~Tol!'les} 

-~.r-t>:~::-·:;. :;;-:-~': ;:i-: lf.c•;:L~,;7,; 3,:,:~';-~ c:!i-";::_, :;~ 5.!_~::._;:;•-,1!.-

SL'tt-C;.;J'.:~-s~;'A,,. I•.·:., .·,.

~~~'@kf<~'~"~· - '1 :/:::,:• :''•, ~ l f<;+>,:

;cc.~-~ ~-"' ~ __, l - - ___ ii:i._:2:i/·:~.:·.:' 


8om!:s Tti~e-t-.::4.o/,i, $3.)r,•.r!> T;,.rg~t- 425% 


<f'":~;.1 '!'';:~~,~-~ "'?;',;.J(!l::',~~-~ 

;1,'f >,?;·~ ~ .... ~;;,; ;;;..·,. 
Bc-rwsitrlQ'!:t-:.S.?i; ~<nt:>!.- T~e:r~ 1S2!>b 

Pe.rcer.f of Studente Sho"M11-g Lew Growth {Pen£1Jtv Possibilities) 

{\~:t..;'.i•I "·-:iy•.;•::;J 


.::ttrl.t!J..'r;. 5't'1l>:},·t·] 
I 

PenaltyTh~sr.c!d ~ 42..?o/.i Pnns.l~Tnrnsndll~ZS.~~ 
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Worksheet #2: Self-Assessment of Practices High-Performing Schools 


> Instructions: 
• 	 The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. These 

practices are embedded in the school improvement models as well. 
• 	 Using a team that knows the school well, critically consider the practices of the school and determine a score of 1-4 with four being the 

highest. 
• 	 As with the other previous data sources, use the scores to develop a set of key findings. 

x I. Spends great deal of time in classrooms.I. 	 Spends most of the time managing the school. 

2. Conducts frequent walk-throughs.2. 	 Is rarely in the classrooms. x 

3. Knows E/LA and mathematics instruction well 

arts or mathematics instruction. 

3. 	 Is not knowledgeable about English/ language x 
and is able to assist teachers. 

4. Utilizes various forms of leadership teams and 

fosters teachers' development as leaders. 

x4. 	 Serves as lone leader of the school 

5. Must accept teachers based on seniority or 5. Is not bound by seniority rules in hiring and 

other union agreements rather than on their 

x 
placement of teachers. 

effectiveness in the classroom. 
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I. Is primarily lecture-style and teacher-centered. x I. Includes a variety of methods that are student-

centered. 

2. Places the same cognitive demands on all 

learners (no differentiation). 

x 2. Provides various levels of cognitive demands 

(differentiation; Response to Instruction - RTI). 

3. Is primarily textbook-oriented. x 3. Uses multiple sources beyond textbooks. 

4. Does not include technology. x 4. Includes frequent use of technology. 

5. Works alone, rarely meeting in or across 

grade-level teams to discuss and improve. 

x 5. Works in teams, discussing student learning and 

instructional ideas. 

6. Instruction is rarely evaluated and connections 

to student learning growth or increased 

graduation rates are not made. 

x 6. Instruction is evaluated through rigorous, 

transparent, and equitable processes that take into 

account student growth and increased graduation 

rates. 

7. Instruction is not increased to allow for more 

student learning time. 

x 7. Schedules and strategies provide for increased 

student learning time. 

I. Leadership does not observe or evaluate 

teachers for use of the curriculum. 

2. Is considered to be the textbook or the state 

x 

x 

I. Is observed by school leadership that it is being 

taught 

2. Is developed by the district/teachers based on 
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standards. unpacking the state standards. 

3. Is not aligned within or across grade levels. x 3. Is aligned within and across grade levels. 

4. Is not rigorous or cognitively demanding. x 4. Is rigorous and cognitively demanding. 

5. Is not available to all students, e.g., English 

language learners or students with disabilities as 

they are not present in the regular classroom 

during core instruction time. 

x 5.ls accessible to all students through placement in 

regular classroom during instruction of the core 

curriculum. 

6. Is not differentiated for struggling students. 

I. Are not regularly used by teachers. x 

x 6. Is differentiated for struggling students. 

I. Are used to implement an aligned instructional 

program. 

2. Are not routinely disaggregated by teachers. x 2. Are used to provide differentiated instruction. 

3. Are not used to determine appropriate 

instructional strategies. 

I. Is individually selected by each teacher; 

includes conferences and conventions. 

2. Is not related to curriculum, instruction, or 

assessment. 

3. Is short, i.e., one-shot sessions. 

x 

x 

x 

x 

3. Are discussed regularly in teacher groups to discuss 

student work 

I. Is of high quality and job-embedded. 

2. Is aligned to the curriculum and instructional 

program. 

3. Includes increasing staff's knowledge and skills in 

instructing English language learners and students with 
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4. Does not include follow-up assistance, 

mentoring, or monitoring of classroom 

implementation. 

x 

disabilities. 

4. Is developed long-term; focuses on improving 

curriculum, instruction, and formative assessments. 

I. Does not provide extended supports. x I. Provides social and emotional supports from 

school and community organizations. 

2. Does not ensure a safe school and community x 2. Creates a safe learning environment within the 

environment for children. school and within the community. 

x 3. Includes use of advisory periods to build student­

adult relationships. 

I. Holds the belief that all students learn the 

same way. 

2. Uses the textbook to determine the focus of 

study. 

3. "Cultural instruction" is limited to study of 

flags, festivals, and foods of countries/people. 

4. Does not investigate students' level of 

education prior to coming to the United States; 

home languages; the political/economic history; 

x 

x 

x 

x 

I. Holds the belief that students learn differently and 

provides for by using various instructional 

practices. 

2. Combines what learners need to know from the 

standards and curriculum with the needs in their lives. 

3. Provides culturally proficient instruction, allows 

learners to explore cultural contexts of selves and 

others. 

4. Investigates students' education prior to coming to 

the United States; home languages; political/economic 

history; conditions of countries or groups. 
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conditions of countries or groups. 

5. Does not connect curriculum and learning to 

students' own life experiences as related to race, 
ethnicity, or social class. 

x 5. Connects curriculum and learning to students' 

own life experiences as related to race, ethnicity or 

class. 

What are the key findings from the self-assessment of high- I What is at the "root" of the findings? What is the underlying 
performing schools? cause? 

Appropriate example: "We don't have a curriculum aligned across grade I Appropriate example" We don't know how to align our curriculum 
levels." across grade levels." 

Appropriate example: 'We only teach flags, festivals and foods with our I Appropriate example: "Connecting curriculum to students' lives takes 
students. " longer to prepare lessons." 

Principal spends most of the time managing the school. 

Principal is rarely in the classrooms. 

ISpends time on discipline ( ~ 3 hours per day) because students are 
referred to the office. Behaviors are such that the referral is 
warranted when students have deep emotional issues that require 
behavior management staff to talk through issues. 

Symptom: The Principal is overwhelmed by the discipline 
matters in the school. 

Root Cause: Student behavioral needs outweigh the capacity 
and behavior systems of the schooljleadership. 

The principal is too busy with behavior management and meetings to 
enter classrooms on a regular basis. 

-An inordinate amount oftime is spent counseling students on 
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Must accept teachers based on seniority or other union agreements 

behavior and life circumstances (basic home/health needs). 
- Meetings (Principal, parent-leaving the building usually once per 

week). There is only building leader to attend 
conferences/meetings. 

- Student behaviors have the sole principal tethered to the office with 
discipline facilitation and conferencing. 

- Principal is often forced to answer district related requests with 
that are marked urgent throughout the day. This includes 
meetings for Principal and Staff that average 4 hours per week. 

Solutions: The schoolwould benefit from Professional Development 
subs, a Professional Development Specialist and Professional 
Collaboration/Development Days. 

Discipline could be shifted to another administrator to address 
behaviors along with a behavior specialist and therapist through 
Lampion partnership. 

A Behaviorist is needed to assist with family and personal counseling. 

Counselor and Social worker should work with classes and continue 
community support. 

Nurse and Resource Officer to deal with health, hygiene and 
classroom issues. 

Symptom: Principal not available to do basic walk-through or 
provide visibility. 

Root Cause: Limited capacity with only one building leader to 
handle both school culture and instructional needs. 
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District placement mandates and the mandate or to accept teachers 
into the school based on district needs and excess staff. Union 
agreement dictate staffing. 

-The creation of a system of hiring and supporting teachers is 
needed 

-The district mandates on hiring and acceptance of teachers are 
overpowering. 

-Teachers desire to have teachers that are focused on effectiveness. 

rather than on their effectiveness in the classroom. 

Symptom: Teachers are placed that do not want to be in the 
building. 

Root Cause: The district needs to work with the school to develop a 
process for placing teachers that works with the needs ofthe 

school. 
Instruction does not include technology to the extent necessary. The school is not currently able to include technology in the classroom 

because oflimited access points, equipment and technical support 
(person). 25% of the school can access technology at one time. 

- There is no E-Learning Coach to assist with training (professional 
development) of staff or to handle increased need to incorporate 
technology. 

- Students do not have a Technology teacher which would instruct 
students on the basic introduction to technology and advanced uses 
(Project Lead the Way, Blended Learning). 

- Structural Access Points are needed to accommodate new 
technology. 

Symptom: Technology is not integrated into the instructional 
setting. 

Root Cause: The school possesses limited technological resources 
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Instruction is rarely evaluated and connections to student learning 
growth or increased graduation rates are not made. 

6. Instruction is not increased to allow for more student learning 

time. 

and building capacity to support them. 

Instruction, evaluation and PLC implementation suffers from a lack of 
leadership, guidance, feedback and oversight The follow-up from 
Administration is not there and there is no teacher and student 
accountability. The focus is on Readers Workshop (a program) and 
not on approving Acuity scores or student achievement outcomes. 
Teacher need evaluation, PD coverage (substitutes) and specific 
scientifically based strategies. 

Symptoms: Instruction not resulting in the academic student gains 
that are expected. 

Root Cause: The instructional leadership, evaluation and feedback 
can not be supported in the current administrative capacity. 

Teachers need more time with their students. Core subject instruction 
is rushed in the current day schedule. The school day needs to be 
extended to accommodate interventions and increased learning time. 
The goal is to increase student achievement, so it would have to be 
used for quality instruction and intentional teaching, tutoring or 
intervention. PBIS or Life skills, cultural piece can be housed within 
the extension. The year could be extended with scheduled teacher 
data/collaboration days. After school programming could be used as 
a build to a longer school day. Expanded after school programs that 
will improve behavior: social, relationships, behaviors and academic 
support 

Symptom: Teachers do not have enough time to provide full 

instruction. 
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Is individually selected by each teacher; includes conferences and 
conventions. 

School does not provide the wrap around services/supports 
necessary. 

Root Cause: The student day is not long enough to encompass 
needed interventions and supported student instruction ofall 
subjects. 

Teachers need a voice in selecting their own professional 
Development. The district mandates much of the professional 
development and it is not always continuous or aligned to the needs of 
the school. Substitute teachers that already know the students and 
their needs would help keep discipline to a minimum. Many district 
programs. 

Symptom: Professional development is often and supporting many 
programs. 

Root Cause: Professional development is unaligned and supporting 
an array ofdistrict inspired programs. 

We need training on how to work with the emotional and behavioral 
issues that some of our students have. Caze needs to be more visible 
in the student community and provide supports to our struggling 
families. There has to be a working PTA. Students need assistance 
with basic needs and student accountability to have ownership in 
their education. Parents need tutoring workshops with an academic 
focus so they know how to help students academically. Unmet 
physical and social needs result in school behavior. 

Symptom: Behaviors and the resulting time away from instruction 
for 22% ofstudents in Tier(s) 2 and 3 RT! hierarchy. 

Root Cause: Leadership and staffare overwhelmed by behaviors 
that distract from the learning culture within the building. 
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Does not ensure a safe school and community environment for 
children. 

"Cultural instruction" is limited to study of flags, festivals, and foods 
of countries/people. 

Does not investigate students' level of education prior to coming to 
the United States; home languages; the political/economic history; 

Student behavior includes altercations between students as well as 
teacher disrespect (student to student aggression). Universal key 
system would help for emergency situations. Students need 
additional adult supervision during non-class times (recess, lunch, 
morning and after school). PBIS not implemented with fidelity. 

Symptom: Teachers and students don'tfeel as safe as necessary to 
have a productive, safe learning environment. 

Root Cause: Lack ofadequate instructional and support staffing to 
support the student behavioral and academic needs. 

The Caze faculty and staff could benefit from more professional 
development on their students' cultures and more of an 
understanding of the community. Staff need a better understanding of 
the student community and lifestyle to make learning relevant to the 
students and their needs. It would be helpful to engage community 
partners that represent the student diversity; Students and teachers 
would benefit from diverse core experiences. 

Symptom: Teachers and stafffeel they do not know how to 
empathize with student perspectives. 

Root Cause: There is a deficit in administration and staff 
understanding and knowledge ofdiverse cultures. 

Caze faculty and staff do not know where to begin with the 
investigation of student education levels. The current student based 
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conditions of countries or groups. 

Does not connect curriculum and learning to students' own life 
experiences as related to race, ethnicity, or social class. 

has not challenged them to seek out knowledge on foreign cultures. 
Skype and Facetime with classrooms in other countries could support 
this goal through distance learning partnerships. After school 
language programs could be supported through technology. 

Symptom: Limited knowledge and inquiry into foreign cultures. 

Root Cause: Limited foreign students interaction and training 

opportunities. 

The Caze faculty desire PD to address limited understanding of 

students diverse student perspectives. 

PD Coach/Community and Family Coard. 


Root Cause: Lack ofcultural training. 
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B. Selection of School Improvement Model 


)- Instructions: Read and discuss with the team the elements of the four school intervention models below. 


Develop Teacher and Leader Effectiveness 
I. Replace the principal who led the school prior to implementing the model. 
2. Use rigorous, transparent, and equitable evaluation systems for teachers 

and principals that take into account data on student growth, multiple 
assessments, and increased graduation rates. Evaluations are developed 
with teacher and principal 

3. Reward school leaders, teachers, and other staff who, in implementing this 
model, have increased student achievement and H.S. graduation rates. 
Remove those who, after opportunities have been provided to improve, 
have not. 

4. Provide staff ongoing, high quality, job-embedded professional development 
that is aligned with the instructional program and designed with school 
staff. 

5. Implement strategies such as financial incentives, promotion, career growth, 
and flexible work conditions that are designed to recruit, place and retain 
staff. 

Increasing Learning Time and Creating Community-Oriented Schools 
I. Establish schedules and implement strategies that provide increased 

learning time. 
2. Provide ongoing mechanisms for family and community engagement. 

Comprehensive Instructional Reform Strategies 
I. Use data to identify and implement an instructional program that is 

research-based and vertically aligned from one grade to the next as well as 
aligned with State academic standards. 

2. Promote the continuous use of student data to inform and differentiate 
instruction. 

Provide Operational Flexibility and Sustained Support 
I. Give the school sufficient operational flexibility (staffing, calendars/time and 

budgeting). 
2. Ensure school receives ongoing, intensive technical assistance and support 

from the LEA SEA or designated external lead partner organization. 

Develop Teacher and Leader Effectiveness 
I. Provide additional compensation to attract and retain staff with skills necessary to 

meet the needs of students in a transformation model. 
2. Institute a system for measuring changes in instructional practices resulting from 

professional development. 
3. Ensure that the school is not required to accept a teacher without the mutual 

consent of the teacher and principal, regardless of the teacher's seniority. 
4. LEAs have flexibility to develop and implement their own strategies to increase 

the effectiveness of teachers and school leaders. Strategies must be in addition to 
those that are required as part of this model. 

Comprehensive Instructional Reform 
I. Conduct periodic reviews to ensure that the curriculum is being implemented 

with fidelity. 
2. Implement a school wide "response-to-intervention" model. 
3. Provide additional supports to teachers and principals to implement strategies to 

support students with disabilities and limited English proficient students. 
4. Using technology-based supports. 
5. In secondary schools ­

a) increase rigor 
b) summer transition programs; freshman academies 
c) increasing graduation rates establishing early warning systems 

Increasing Learning Time and Creating Community-Oriented Schools 
I. Partner with parents, faith and community-based organizations, health clinics, 

State or local agencies to create safe environments. 
2. Extend or restructure the school day to add time for such strategies as advisory 

periods that build relationships. 
3. Implement approaches to improve school climate and discipline. 
4. Expand the school program to offer full-day kindergarten or pre-kindergarten. 

Operational Flexibility and Sustained Support 
I. Allow school to be run under a new governance arrangement, e.g., turnaround 

division in the LEA. 
2. Implement a per-pupil school-based budget formula that is weighted based on 

student needs. 
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II. Selection of Improvement Model 

Based on our findings of the three data sources, the LEA is selecting this model for this school: 

D Turnaround D Restart 

~ Transformation D Closure 


>Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement models. As a team, 
reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal 
leadership, teacher instruction, and student learning. 

Intervention model selected: TRANSFORMATION 

(I) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to the selected 
model. 

Upon the grant's release, Caze Elementary invited district and school personnel, students, family members, and 
community partners to participate in a series of stakeholder feedback meetings. The purpose of these meetings 
was to inform the school communities about the School Improvement Grant (SIG) process and to begin 
conversations about our shared vision for transformation and student success. The purpose of the planning 
process was: 

To diagnose school strengths and areas for improvement; 

To generate ideas and strategies as to how we can accelerate student achievement aligned to the school's areas 

for improvement. 


During the first few meetings, Caze leadership team engaged in a needs assessment using available tools such as its 
School Readiness Assessment Report[ I], analysis of available school and student data, student leading indicators 
for 20 I 1-2012 and 2012-2013, and a self-assessment of practices aligned to high performing, high poverty 
schools. After thoroughly analyzing its data, the team developed three key school priorities which eventually 
translated to annual goals that were strategic, measurable, attainable, result-oriented, and time-bound 
(SMART). Caze leadership will continue to refine and expand these goals at a more granular level in August 2013 
with the Office of Transformational Support. 
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Increase math and El.A achievement for all students, particularly those receiving free lunch given more than 80% 

of this subgroup is not passing on statewide assessment. 

Improve the school climate and culture 

Increase parent and community engagement by developing stronger home-school connections 


ELA achievement at Caze Elementary School has consistently been significantly lower than state and district averages and 
dipped close to 4 percentage points in 2011-2012 ISTEP results. Recently, Caze Elementary saw double digit gains in the 
lower elementary grades - iREAD scores improved from 60% passing rate in Spring 2012 to 72% passing in Spring 2013, 
signifying a 12% double digit gain. The school's intentional incorporation of a readers' workshop in SY 2012-2013 has been 
identified as the reason for the lower elementary improvement (but still lags more than I 0 percentage points below the 
school corporation's passage rate on iREAD-3). Despite the incorporation of this strategy in all other grades, the school 
continues to lag in ELA achievement across all grade levels. The school planning team has identified the following reasons 
for the persistently low achievement in ELA: (I) The student day is not long enough to encompass needed interventions 
and supported student instruction of all subjects; (2) Professional development is unaligned and supporting an array of 
district inspired programs; (3) Current principal is not able to enter classrooms for evaluation and feedback due to an 
overwhelming amount of chronic student behaviors; and (4) the high transient student population. 

Mathematics achievement saw small increases from 2009 through 2011, but in 20 I 1-2012, there was a drop in mathematics 
achievement across all grade levels according to state assessment data - close to 4%. Fifth grade teachers attributed work 
completed on curriculum alignment and professional development regarding backwards mapping to their team's higher 
levels of achievement. Despite the lagging mathematics achievement across all grade levels, Caze Elementary has not 
focused targeted efforts in this area for the past school year, focusing instead on literacy and reader's workshop. The 
school planning team and leadership identified similar reasons for persistently low achievement in math as ELA in addition 
to: (I) Insufficient math interventions; and (2) Lack of school-wide focus on mathematics achievement. 

Discipline has remained a challenge at Caze Elementary. In the 2012-2013 School Improvement Plan, Caze identified the 
number of referrals as an area for improvement. Despite the focus on student behavior, the number of referrals has gone 
up from 3.6 discipline incidents per student in 20 I 1-2012 to 4.07 discipline incidents per student in 2012-2013 to 
date. Furthermore, a look at the discipline incidents by sub-groups reveals an unusual high number of incidents among 
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male and black students. The school planning team and leadership attributed this to many reasons: (I) Late infusion of the 
PBIS approach and training; (2) Non-traditional families; (3) ineffective or non-existent adult-student connections; and (4) 
weak home-school connections. 

Caze Elementary reflected during the reflective needs assessment of the grant writing process that parents often attended 
family events hosted by the school but lacked involvement related to the academics. Furthermore, staff feel a strong 
committee to ensuring that families remain connected to the school. In a recent survey given to 33 staff members by the 
current Family and Community Engagement Partner Committee, 33% of staff volunteered at more than 7 events hosted by 
the school (total events hosted =12). The remaining staff members participated in at least 2 events. The planning group 
self-reflected that engagement of parents and families lack academic focus and the school struggles to make home-school 
connections individually. The group explained the root causes of this to be the following: (I) Parent and family time 
capacity to focus on child's academic progress; (2) Parents and families lacked the adequate skills to understand academic 
content; (3) Parents and family may lack the financial resources to actively participate in the school community. Teachers 
also self-reflected that they may lack the appropriate professional development in understanding cultural differences to 
adequately and effectively communicate with students' parents and families. 

As the team began reflecting upon strategies that they would like to incorporate into their school for the upcoming year to 
address these surfaced root causes, it became clear that several areas aligned to the transformation intervention model 
aligned to the school's needs. Specifically: 

• 	 Principal self-re'fleaed that her intense experience in counseling had helped to improve the climate and culture in the 
building. Specifically, she re'flected that it helped to build strong relationships with the current staff in the building - a building 
that had struggled with teacher retention in the past. Therefore, she knew that instructionally - which is what the planning 
team concluded was the school's top priority- needed to be addressed directly in the form ofadditional leadership capacity in 
this area. 

• 	 Staff reffeaed that much oftheir attention throughout the school day focused on redirecting student behaviors. They also 
understood the amount oftime this one aspect monopolized the time ofthe leadership in the building - therefore, creating the 
right school community- one that fostered positivity, respect, and heightened expectations needed to be built. 

• 	 Staff also re'flected that they needed their parents and families as academic partners to create a two-way communication 
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channel. 

(2) Describe how the model will create teacher, principal, and student change. 

Caze's Transformation Plan has been included and demonstrates how the implementation of the Transformational Model will 
create teacher, principal, and student changed in alignment with the required (and some permissible) elements of this model. 
See the following pages for the Transformation Plan: 
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Caze Transformation Plan 

Introduction 

School Context 
Caze Elementary School is located in southeast Evansville in the Harrison Attendance District within the 

Evansville Vanderburgh School Corporation. With a population of approximately 457 students, Caze is one of 
the larger elementary schools in Evansville, Indiana serving students in grades pre-kindergarten through fifth 

grade. It draws its culturally diverse student body from various neighborhoods in Evansville. From 
information ascertained from focus groups and interviews1, many of the students arrive with multiple 
poverty-related needs and complex issues, including high rates of mobility, incarceration of a relative, and 

community violence. 

With regard to student performance, Caze has 
been in the lowest category of the PL 221 
accountability system for three consecutive 
years. 

Mission Statement 
The mission of Caze Elementary School is to develop students who are life-long learners, responsible citizens, 
and problem solvers. Through a strong literacy and mathematics focus, we will build a strong academic 

foundation which will support and develop in each child a lifelong commitment to learning. It is the intent of 
the faculty to lead students towards being disciplined, productive, informed, and fulfilled individuals. To 
achieve these ideals, Caze has five core values: (1) Be Ready; (2) Be Respectful; (3) Be Responsible; (4) Be 

Honest; and (5) Be Safe. 

Enrollment: 

31.9% 
6.9% 
19.1% 
39.9% 
0.6% 

Native American: 0.2% 

Free/Reduced Lunch: 87.8% 

#of General Education 
Teachers: 
#of Special Education Teachers: 4 

#of Itinerant Faculty: 0 


0 
#of Teacher Assistants: 3 
#of Specialized Teaching Staff: 1 literacy coach 
# of Resource Staff: 3 Title I interventionists 
Other Faculty Support: 1 counselor, 1 social worker 

1 Mass Insight Education's School Readiness Assessment, Caze Elementary. 
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Required Element: Provide Operational Flexib:ility and Sustained Support 

About the Transformation Zone (Intensive Technical Assistance and Support) 
Evansville Vanderburgh School Corporation (EVSC) faces a strong imperative to address chronic 
underperformance in too many of the city's schools, creating systemic solutions to priority concerns. In 
2011-2012, nine of EVSC's schools were identified by the Indiana Department of Education as Priority/Tier I 
persistently-low achieving (PLA) schools, with four additional schools scoring in the second lowest category of 
PL 221. The district now has the unprecedented opportunity to reverse the status quo in these schools, and 
EVSC recognizes the need for bold and swift interventions in these schools. With this comes a commitment 
to provide the most struggling schools with the additional resources and operational flexibility needed to 
implement innovative reform strategies. 

In September 2012, the Evansville Vanderburgh School Corporation (EVSC) embarked on a partnership with 
Mass Insight Education (MIE) to create an internal partner to manage a portfolio of the district's most poorly 
performing schools. The partnership has led to the creation of an internal office responsible for the oversight 
and management-the Office of Transformational Support (OTS). This office oversees, directs, and manages 
five schools in EVSC: Glenwood Leadership Academy, Lincoln Community School, McGary Middle School, 
Caze Elementary, and Evans Elementary. Collectively known as the Transformation Zone, these schools 
represent EVSC's most chronically poor performing schools. The principals at each of these schools report 
directly to the Director of School Transformation who in turn reports directly to the Superintendent of the 
Corporation. The OTS is staffed by two Transformation Strategists-each focused upon the improvement of 
processes and structures for a different functional area: instruction, data, family/community engagement, 
communications, human 
resources/staffing, finance, 

OTS Organizational Structure and operations. 

This initiative aligns with 
and reinforces the district's 
overarching mission to 
prepare all students for 
success in their chosen 
colleges and careers. This 
carve-out model draws 
heavily upon the success of 
similar initiatives in Chicago, 
Philadelphia, Charlotte­
Mecklenburg, Baltimore, 
Los Angeles, Washington, 
D.C., and New York City, and 
is informed by the research 
presented in Mass Insight 
Education's 2007 report, 
The Turnaround Challenge. 

Inclusion in the Transformation Zone is not a punitive measure; rather, it is an exciting opportunity to 
produce dramatic and lasting improvement in the district's most struggling schools. Transformation Zone 
schools will benefit from additional discretion and support in exchange for heightened accountability. 

The district is prepared to make investments in each of the following areas: 
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1. 	 Capacity - Increasing capacity internally by investing in school and district staff, and externally by 
collaborating with partners with a track record of success to provide targeted assistance to schools; 

2. 	 Conditions - Increasing flexibility and changing the operating conditions that have hindered past 
reform efforts; and 

3. 	 Clustering- organizing schools into clusters where partners provide comprehensive services 
individualized based upon the needs of the cluster - similar to how teachers differentiated support 
in their classrooms 

School Transformation Planning Process 
The following school transformation plan is the result of collaborative planning efforts of Caze Elementary 
School combined with best practice research for school transformation. The quick pace required to meet the 
demands of this grant submission required the quick, thoughtful collaboration of all school partners - in 
August 2013, the Office of Transformational Support plans to more deeply plan with school leadership teams 
to formulate a very detailed, action-oriented strategic plan for each school that encompasses each of the 
required elements posed by the SIG planning process along with a direct plan to streamline district and OTS 
support for each school. 

Upon the grant's release, Caze Elementary invited district and school personnel, students, family members, 
and community partners to participate in a series of stakeholder feedback meetings. The purpose of these 
meetings was to inform the school communities about the School Improvement Grant (SIG) process and to 
begin conversations about our shared vision for transformation and student success. The purpose of the 
planning process was: 

• 	 To diagnose school strengths and areas for improvement; 

• 	 To generate ideas and strategies as to how we can accelerate student achievement aligned to the 
school's areas for improvement. 

During the first few meetings, Caze leadership team engaged in a needs assessment using available tools such 
as its School Readiness Assessment Report2

, analysis of available school and student data, student leading 
indicators for 2011-2012 and 2012-2013, and a self-assessment of practices aligned to high performing, high 
poverty schools. After thoroughly analyzing its data, the team developed three key school priorities which 

eventually translated to annual goals that were strategic, measurable, attainable, result-oriented, and time­
bound (SMART). Caze leadership will continue to refine and expand these goals at a more granular level in 
August 2013 with the Office ofTransformational Support. 

Once the priority areas were identified, the Caze leadership team then generated strategies, solutions, and 
activities in the identified priority and SIG-required improvement areas: (1) teacher and leader effectiveness; 
(2) instructional and curricular reform; (3) increased learning time; (4) family and community oriented 
schools. During this process, an acute focus upon the sustainability of chosen reform strategies was sought 
by the team -what additional resources can supplement to stabilize instruction and climate in our school? 
What current resources do we already have and could build upon instead of investing in new strategies, 
solutions, or activities? 

During the final stages of submission of this plan to IDOE, the team continued to share drafts and get 
feedback from stakeholders. School staff and teacher meetings were held to share out the latest drafts and 
gather input. Evansville's Teachers' Association was also consulted to ensure that strategies and activities 
identified were ones that historically aligned to best practices from previous SIG implementation processes. 

2 Mass Insight Education's School Readiness Assessment, Caze Elementaty. 
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Vision for Transformation 
The district's Transformation Zone is driven by the central belief that all students, regardless of race or 
socioeconomic status, when provided with access to an excellent education, can and will succeed. For too 
long, we have failed to meet the needs of students in our city's most struggling schools. This model, similar 
to EVSC's Transformation Zone, reinforces its commitment to dramatically improve student outcomes 
citywide by being creative and thinking outside of the box on how to motivate and create the present culture 
and climate to one of change and more focused investment on the staff and leadership that can make it 
happen. 

The model represents complete alignment to how EVSC1s Office of Transformational Support and Caze 
Elementary were seeking change for their school. The following shared principles for reform embody the 
required elements of the transformation model while simultaneously capturing the district's passion for 
school transformation: 

• 	 All students enrolled in Evansville Vanderburgh School Corporation deserve equal access to high 
quality education. 

• 	 Our lowest-performing schools represent our best opportunity to produce dramatic gains in student 

achievement. 

Rapid and sustainable school transformation requires innovative and comprehensive improvement 
strategies. 

• 	 Community collaboration, communications, and partner engagement are fundamental to achieving 
and sustaining excellence. 

• 	 A high-performing school and district is based on shared accountability and placing the interests of 
students above all others. 

• 	 Strong leadership, quality instruction, effective support structures, and efficient operations directly 
impact student performance. 

The school community must establish high expectations and strive for continuous improvement in 
order to achieve educational excellence. 

• 	 Teachers and leaders play an integral role in our schools, and we must ensure that all schools are 
staffed with highly effective teachers and leaders. 

This school transformation plan is developed in accordance with the requirements set forth by IDOE. 
Specifically, this plan is divided into the four required improvement areas: (1) teacher and leader 
effectiveness; (2) Increasing learning time and creating community-oriented schools; (3) Comprehensive 
instructional reform strategies; and (4) Provide operational flexibility and sustained support. The plan also 
addresses the elements required therein: 

New mechanism for school leadership and governance; 


Meaningful use of student and school level data; 


• 	 Increased learning time 

• 	 Use evaluation systems for teachers and principals that consider student growth and assessments; 
develop with teacher/principal involvement; 

• 	 Reward school leaders, teachers, staff who, in implementing this model, increased student 
achievement or high school graduation rates; remove those who, after professional development, 

have not; 
Provide high quality, job-embedded professional development; 

Implement strategies to recruit, place, and retain staff (financial incentives, promotion, career 
growth, flexible work time); 

• 	 Use data to implement an aligned instructional program; 

• 	 Provide mechanisms for family and community engagement; 


Give the school sufficient operational flexibility (staffing, calendars/time, and budgeting); 
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Sustainability of efforts after the conclusion of the SIG grant period. 
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Needs Assessment 
This section provides an overview of the most critical needs facing Caze Elementary School. Through an 
analysis of student data and achievement outcomes, the school community recognizes the most significant 
needs facing the school and will prioritize those needs in the School Transformation Plan. 

Literacy/English Language Arts 
ELA achievement at Caze Elementary School has consistently been 
significantly lower than state and district averages and dipped close 
to 4 percentage points in 2011-2012 !STEP results. Recently, Caze 
Elementary saw double digit gains in the lower elementary grades ­
iREAD scores improved from 60% passing rate in Spring 2012 to 72% 
passing in Spring 2013, signifying a 12% double digit gain. The 
school's intentional incorporation of a readers' workshop in SY 2012­
2013 has been identified as the reason for the lower elementary 
improvement (but still lags more than 10 percentage points below 
the school corporation's passage rate on iREAD-3). Despite the 
incorporation of this strategy in all other grades, the school 
continues to lag in ELA achievement across all grade levels. 

The school planning team has identified the following reasons for the 
persistently low achievement in ELA: (1) The student day is not long 
enough to encompass needed interventions and supported student 
instruction of all subjects; (2) Professional development is unaligned 
and supporting an array of district inspired programs; (3) Current 
principal is not able to enter classrooms for evaluation and feedback 
due to an overwhelming amount of chronic student behaviors; and 
(4) the high transient student population. 

90% 

80% "·'""'""·'% Pass at 
Caze70% 

60% 

50% -%Pass 

40% within 
District 

~~: l=··=-=~=-~== w•o··"'"% Pass 
10% 1 'th' st t 

Literacy/English Language Arts: 
2011-20121STEP 
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20% i--~-·-·-·-·-~·-·~~---~-~ .,q."'"'% Pass 
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Mathe:matics 
Mathematics achievement saw small increases from 
2009 through 2011, but in 2011-2012, there was a 
drop in mathematics achievement across all grade 
levels according to state assessment data - close to 
4%. Fifth grade teachers attributed work completed 
on curriculum alignment and professional 
development regarding backwards mapping to their 
team's higher levels of achievement. Despite the 
lagging mathematics achievement across all grade 

levels, Caze Elementary has not focused targeted 
efforts in this area for the past school year, focusing 

-~-~~5~:E' ---~··"_ ~eJ ~~~~;;~[:;;;;;~~;;;,~:;~~::;;;;;ii;:~:~~:~

math as ELA in addition to: (1) Insufficient math interventions; and (2) Lack of school-wide focus on 
mathematics achievement. 
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School Climate and Safety 
I Caze Elementary Discipline Incidents I 

2010-2011 2011-2012 2012-2013* 

Number 
Number 

Number 
Number 

Number 
Number 

of of of
of 

Discipline 
of 

Discipline 
of 

Discipline
Students 

Incidents 
Students 

Incidents 
Students 

Incidents 

American 
Indian 2 3 
Black 59 213 86 319 98 488 
Hispanic 1 1 1 2 4 7 
Multiracial 38 131 35 137 30 122 
White 21 73 40 126 66 195 

Free 104 382 141 508 161 711 
Reduced 6 22 5 19 12 26 
Paid 9 14 16 57 27 78 

Discipline has remained a challenge at 
Caze Elementary. In the 2012-2013 
School Improvement Plan, Caze 
identified the number of referrals as an 
area for improvement. Despite the 
focus on student behavior, the number 
of referrals has gone up from 3.6 
discipline incidents per student in 
2011-2012 to 4.07 discipline incidents 
per student in 2012-2013 to date. 
Furthermore, a look at the discipline 
incidents by sub-groups reveals an 
unusual high number of incidents 
among male and black students. 

31.5% of students in 2011-2012 missed 
more than 11 days of school. 
Therefore, although attendance rates 
at Caze Elementary are aligned to 
district averages; chronic absenteeism 
remains a significant issue. 

The school planning team and leadership attributed this to many reasons: (1) Late infusion of the PBIS 
approach and training; (2) Non-traditional families; (3) ineffective or non-existent adult-student connections; 
and (4) weak home-school connections. 

Fa.rnily and Com.munity Engagement 
Caze Elementary reflected during the reflective needs assessment of the grant writing process that parents 
often attended family events hosted by the school but lacked involvement related to the academics. 
Furthermore, staff feel a strong committee to ensuring that families remain connected to the school. In a 
recent survey given to 33 staff members by the current Family and Community Engagement Partner 
Committee, 33% of staff volunteered at more than 7 events hosted by the school (total events hosted = 12). 
The remaining staff members participated in at least 2 events. 

The planning group self-reflected that engagement of parents and families lack academic focus and the 
school struggles to make home-school connections individually. The group explained the root causes of this 
to be the following: (1) Parent and family time capacity to focus on child's academic progress; (2) Parents and 
families lacked the adequate skills to understand academic content; (3) Parents and family may lack the 
financial resources to actively participate in the school community. Teachers also self-reflected that they 
may lack the appropriate professional development in understanding cultural differences to adequately and 
effectively communicate with students' parents and families. In the 2013 School Culture and Climate Survey, 
some key areas of growth determined were: 

• 	 Only 66% of Caze families reported having ownership in their child's education, while 48.5% of staff 
members reported families take ownership in their child's education. 

71.3% of Caze families reported playing an active role in decision-making at school, while 31.4% of 
staff members reported families play an active role in school-based decision-making. 
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These results also point to some varying perception data between Caze staff and families. 

Finally, although the school enjoys the title of the full-service community school; there are many elements of 
the approach that the school has not intentionally focused upon such as a strong Site Council, active 
management of community stakeholder priorities, and connecting families to the appropriate resources 
quickly and effectively in order to move a students' academic progress forward. 
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Goals and School Priorities 
As the school planning and leadership team at Caze Elementary took a deep dive into their data, several 
areas for improvement arose. The group tried to identify trends within those data sets to arrive at several 
school priorities. These priorities will be the focus of this school transformation plan and guide the direction 
of Caze Elementary for at least the next three years. 

Given Caze's identification in Fall 2011 as part of the district's Transformation Zone, the school community 
felt it important to continue its emphasis in transformation as opposed to any other available improvement 
models. Therefore, the following sections capture how the required elements feed into the achievement of 
each school priority. 

Prio:rity Area #1: Increase rn.ath and ELA acbieve1nent for all students 

Data discussed in the needs assessment clearly illustrates Caze's urgency to focus on ELA and math 
achievement for all students. Since 2010, ELA proficiency has been below 60% for all grades with 2011-2012 
signaling the lowest passage rate since 2008 - only 53.9%. The trend remains similar for math although much 
more urgent. Mathematics passage rates for !STEP+ is only 51% for 2011-2012 - representing the same 
levels as in 2008. Staff and leadership at Caze Elementary understand that this is not the level of 
achievement that they would like to see from their students and identified a series of specific root causes 
related to this declining performance in math and ELA achievement of its students: 

• 	 Limited capacity and time to provide needed academic interventions 

Unaligned professional development 

Dedicated staff and leadership who has been preoccupied with climate instead of instruction 

• 	 Intentionality in literacy instead of both ELA and math 

• 	 Professional development driven by the district instead of school-based needs 

• 	 Increased enrollment with no change in leadership capacity 

• 	 High transient student population 

A renewed focus on student achievement and a focus on the root causes that hinder achievement will allow 
Caze to see the gains that are necessary for students to move toward proficiency. The solutions presented 
below (and discussed in detailed within each of the required and permissible elements in following sections) 
allow the school to move past the root causes identified above to focus its academic efforts on this priority 

area. 

Improve teacher and leader effectiveness 
• 	 Re-organization of school leadership governance (instructional leader) 

Strengthen professional development (PDS specialist who will provide job-embedded PD; first year 

mentoring program) 
• 	 Increase common planning time (PLCs +planning time+ monthly vertical planning sessions after 

school) 
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Electively increase the number of teacher observations per year and tie this to student growth (and 
teacher incentive) 

• 	 Provide mentoring, training, and support for teachers and leadership 

Curricular and instructional reforms 

• 	 Adaptive programming to supplement ELA and math - needs support staff in order to provide skills 
based 

• 	 Align curriculum resources 

• 	 Create shared formative and interim assessment system 

• 	 Re-organize support staff to strengthen intervention services (flex person) 


Strengthen the transition of students from pre-kindergarten to kindergarten 


Increase learning time for students 

Strengthen after-school tutoring in conjunction with community partnerships and intentional 
alignment of academic objectives (increase 0.5 FTE in afterschool to 1 FTE) 

• 	 Staggered scheduling for instructional support staff 


Hiring of support staff to run adaptive learning sessions 


Prio:rity Area #2: Improve tbe sd:wol dim.ate and culture 

In its 2012-2013 School Improvement Plan, Caze identified the number of referrals as an area for 
improvement. Despite the focus on student behavior, the number of referrals has gone up from 3.6 
discipline incidents per student in 2011-2012 to 4.07 discipline incidents per student in 2012-2013 to date. 
Furthermore, a look at the discipline incidents by sub-groups reveals an unusual high number of incidents 
among male and black students. Chronic absenteeism remains an issue as well with more than a quarter of 
its students missing more than 11 days of school. Finally, although the staff and faculty are very close and 
remain positive despite the school's climate, focus lacks among leadership to build a positive school climate 
and culture in the building. In discussing this during the grant planning process, the Caze team determined 
the following root causes: 

• 	 Inadequate school leadership capacity 

• 	 Lack of focus on positive school climate and culture 

• 	 Late infusion of the PBIS approach and training 


Access to Tier 2 Rtl Behavioral interventions 


Non-traditional families 


• 	 Ineffective or non-existent adult-student connections 

• 	 Weak home-school connections 

The solutions presented below (and discussed in detailed within each of the required and permissible 
elements in following sections) allow the school to move past the root causes identified above to focus on 
developing a positive and welcoming climate and culture to achieve movement in this priority area. 

Instructional and Curricular Reform 
• 	 Adoption of explicit behavior supports to increase instructional focus of students 

o 	 Adoption of Rtl intervention programs related to behavior (check and connect; why try?) 
o 	 Implementation of Check and Connect and other intervention programs to improve student 

engagement and behavior (professional development of staff, key person trained - probably 
Samatha) 

o 	 Implementation of PBIS Approach (fidelity implementation checks; will be done by OTS) 
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Increase learning time for students 

• 	 Decrease chronic student absenteeism (provide personalized early outreach; reward good and 

improved attendance; reward families; monitor attendance data and reports) 

Creating Community-Oriented Schools 

Alignment to school environment and classroom environment best practices (such as AUSL's 
checklist for positive school environment; monitored by OTS) 

Strengthening adult-student relationships and connections 

Priority Area #3: Increase parent and cm:nrnu:nity engagement by developing 
.stronger ho:me··sch.ool connecUons 

This plan envisions a close bond between Caze Elementary and the families it serves, one of mutual 
interdependence and mutual benefit. Research has demonstrated that strong home-school connections can 
facilitate children's adaptation to school and improve their success in the classroom (Allen 2005). However, 
in recent years, Caze Elementary has struggled to establish meaningful relationships with families and 
community members. Inadequate staffing for this endeavor, language barriers, student mobility, lack of 
parental capacity to assist student/engage in school activities, and inconsistent opportunities for community 
involvement have all been contributing factors, resulting in a sense of disconnect between home and school. 
A shared sense of responsibility amongst all stakeholders that impact Caze Elementary is important in its 
transformational process. For that reason, several strategies related to this school priority will be described 
in subsequent sections and elements. 

Creating community-oriented schools 

• 	 Strengthening the school's Full-Service Community Schools approach 

• 	 Hire a Family and Community Outreach Coordinator 

• 	 Re-organize support staff to strengthen wrap-around services (Lamp ion, Youth First) 

• 	 Strengthen parent communication (utilize all forms of social media) 

• 	 Provide transportation and childcare services for school academic functions 


Parent education (Parent information and self-help classes) 


Establish a community presence through participation and visibility 


• 	 Form partnerships with community partners that will provide wraparound health, mental, and 
physical services to our students and their families 

• 	 Increase the number of events hosted at the school 
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Governance 

Overview 
The transformation process at Caze Elementary School, Lincoln Community School, Glenwood Leadership 
Academy, Evans Elementary, and McGary Middle School will be managed by an internal unit called the Office 
of Transformational Support. In the fall of 2012, Caze will identify a co-principal for this building whose 
primary role and responsibilities will focus upon instruction in order to deal with the urgent needs of the 
school to address persistently-low ELA and math achievement. He/She will be supported by an Instructional 
Leadership Team and four other faculty leadership committees. The distributed-leadership governance 
model is detailed in this section and showcases the reciprocal obligations between district and 
school personnel and other members of the school community. 

DistrictQlevel Governance 

Office of Transformational Support 
In September of 2012, EVSC launched the Office of Transformational Support (OTS) and the Transformation 
Zone. This new unit is designed to oversee and coordinate the district's school transformational efforts and 
provide targeted, flexible assistance to schools with the greatest need. The OTS's mission is to dramatically 
improve student outcomes in Providence's lowest performing schools and inspire district-wide innovation 
and reform. The OTS achieves its mission by performing three 
core functions: 

1. School Support: Supporting schools OTS Organizational Structure 
as they pursue innovation and 
sustainable reform strategies. 
2. Performance Monitoring: 
Monitoring progress made and 
outcomes achieved in the 
Transformation Zone schools. 
3. Community Engagement: Engaging 
partners and community members in 
the school transformation process. 

Traditionally, district central offices 
have had limited capacity to address 
the needs of their lowest-performing 
schools, and most districts are not 
structured in a way that is conducive 
to this type of work. District systems 
and school interactions typically 

emphasize standardization, service '""':'":':'.''"'::':"':-::..::·:·~·::::''"::':':":'":':'..................-................. ,..,,............................................__............- ....~llllziiifii
1


______ ill 
delivery, and compliance monitoring. ~""""'"''"""'......,....,_. ...,_ 

This light-touch and homogeneous support structure will not transform struggling schools. Therefore, the 
OTS's design represents a unique case management approach whereby the OTS will maintain a regular 
presence in the Transformation Zone schools. OTS staff will ensure that the TZ 
Schools are prioritized not only in talk, but also in action. The OTS will serve as schools' main point of contact 
with EVSC and will coordinate all central office services for these schools by streamlining supports from 
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multiple offices instead of creating additional bureaucracy. The OTS's support structure will create a "club 
you want to join" with tangible benefits for low-performing schools, rather than a punitive framework. 

As part of the district's broader transformation strategy, EVSC has created an internal unit to hold "itself' 
accountable to results for these schools. This sustainable model not only allows for the district to pilot 
innovative approaches and frameworks, but allows one unit to directly focus upon the transformation of 
EVSC's persistently lowest performing schools. The OTS is defined by four overarching responsibilities: 

1. 	 Accountability. The OTS is held accountable for rapid gains in student achievement. 
2. 	 Authority. The OTS assumes decision-making authority on school staffing, time, budgets, and 

programs. 
3. 	 Comprehensive services. The OTS provides core academic and student support services directly or 

by aligning the services of other programs and supporting partners, who are on subcontracts with 
the OTS or TZ schools, and builds internal capacity within the schools and by extension, the district. 

4. 	 Embedded, consistent school presence. The OTS maintains an embedded, consistent, and intense 
relationship with the school(s), requiring a presence in each school three days per week during the 
transformation period. 

The OTS will provide targeted support in key functional areas, including offering services that the district does 
not have the time or expertise to provide. 

School Governance 
Based on the findings in the Comprehensive Needs Assessment, it was determined Caze Elementary will 
benefit from the addition of a co-principal. In this approach, Caze Elementary will supplement the 
development of two key school priorities - student achievement and climate. On transformational leader will 
lead instruction while the second will focus on stabilizing and creating a positive school climate and culture. 
Caze is currently recruiting for a new building co-principal. Please reference the Appendix Section for the 
transformation principal job description. It is important to note that the requirements and competencies of a 
transformation principal are unique. He/She must exhibit achievement, commitment, leadership, 
communication, confidence, persistence, creativity, and strong problem-solving ability. 

The principles of collaboration and partnership undergird OTS's staffing and management model. Central to 
this is the idea of distributed leadership. This concept is perhaps most pronounced at the school level. TZ 
schools will employ a distributed leadership model to help govern school activities and frame the decision­
making process. OTS staff members will be available to support and guide school leaders and faculty 
members in this effort. This approach to school leadership and governance acknowledges that schools cannot 
rely on a single, heroic leader; rather, all members of the school community are, in part, responsible for the 
success of the school. As Alma Harris and James Spillane explain in a Management in Education article, 
"Distributed leadership is not a panacea or a blueprint or a recipe. It is a way of getting under the skin of 
leadership practice, of seeing leadership practice differently, and illuminating the possibilities for 
organizational transformation." 

TZ schools will explore and implement a distributed leadership model. Caze has chosen to continue this 
practice at the school. The committees are made up of school administrators, faculty members, staff, 
parents, community partners, and students (if/when appropriate). The purpose of these committees will be 
to create a structure and process that is conducive to community involvement and shared accountability. All 
faculty members will be asked to participate on at least one committee. Individual committees may choose 
to create subcommittees, as needed. Below, please find a summary of this committee structure. As a school 
administrator will sit on each committee, each committee will hold decision making authority for specific 
programs and projects. 
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Academic Leadership Team (ALT). The ALTwill serve as the school's main governing committee and 
will be chaired by the co-principal responsible for instruction and data. The ALTwill have five 
supporting committees (detailed below); team leaders for each grade level or content area will also 
serve on the ALT. The ALT will support and drive all components of the school improvement plan and 
monitor its progress. Overall school level data will be analyzed on a rotating basis by this group to 
ensure that adequate actions are being taken by all other instructional and climate committees such 
as Rtl and PBIS. All major school decisions such as changes to calendar, scheduling, and staffing will 

be made with the input of this committee. 

Data Committee. The Data Committee will be co-chaired by the co-principal of instruction and the 
Professional Development Specialist. The team will be responsible for looking at grade level and 
school level trends related to TRC, DIBELS, Acuity, ISTEP+, and iREAD3. In addition, team will also 
look at behavior data sets from time to time or at the recommendation of the PBIS committee. Data 
will be synthesized to identify the specific topics needed for grade level or content area professional 
development. The PD Specialist will be responsible for addressing PD needs arising from this 
committee for individual teachers, grade levels, or content areas as needed and required. 

Positive Behavior Intervention Systems Committee. The PBIS Committee, chaired by the co­
principal of climate and culture, will help to create and maintain a safe and orderly environment. 
Initially, this team will play an integral role in building a sense of community and establishing high 
expectations for all community members. This committee will support the implementation of the 
school's behavior management system. This committee will also foster a harmonious culture and 
climate among staff members. 

Family and Community Engagement Committee. The Family and Community Engagement 
Committee, chaired by the Family and Community Outreach Coordinator, will develop opportunities 
for meaningful family and community involvement. This committee will promote transparency and 
ongoing communication with stakeholders. This committee will work with community partners and 
volunteers to provide for students' and families' social-emotional needs. The Family and Community 
Engagement Committee will work closely with the school's Parent-Teacher Organization. 
Additionally, this committee will work to address needs for parent education in an effort to ensure 
parents and family members are given the adequate education and skills to assist their children with 
their academic experiences. 
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Required Element: Develop Teacher and Leader Effectiveness 

Overview 
Caze Elementary will be led by a co-principal team beginning in Fall of 2013. One co-principal will focus upon 
establishing a positive and collaborative professional tone while the other will work to ensure instructional 
excellence and staff development. Strategies designed to improve teacher and leader effectiveness will focus 
on improving instruction and personalizing professional practice. A significant number of Caze's faculty and 
staff participated in the planning process and have already committed to improving their professional 
practice in order to increase student achievement. 

Staffing and Recruitm.ent Strategy 
EVSC, the Evansville Teachers' Association, and OTS understand the immediate and different needs that 
Transformation Zone schools such as Caze Elementary have in regards to recruit, selection, assignment, 
development, evaluation, and retention. OTS launched a robust and aggressive recruitment and selection 
campaign for the Zone schools in partnership with EVSC's Department of Human Resources. 

Based upon research from The New Teacher Project and Public Impact, OTS identified the key competencies 

that staff successful in transformation environments possessed to create a customized job description for key 
staff positions. Simultaneously, in the spring of 2013, OTS in collaboration with ETA, launched a campaign to 
inform existing staff in TZ schools about these identified competencies and possible changes to schools for SY 
2013-2014. Based upon these presentations, current staffs in TZ schools were given the option to remain in 
their current position or transfer to other open positions within the district. All staff that opted into 
remaining in their positions was required to complete and pass the TZ Team Training Academy (see rubric for 
passage, agenda for two day training). The Training brought together all TZ teachers for an opportunity for 
professional development based upon Doug Lemov's Teach Like A Champion. Teachers shared overwhelming 
positive response to the professional development opportunity itself. 

After the Training Academy, all vacancies for TZ schools were identified. In March, TZ principals then began a 
process of mutual consent to hire recruits into their respective schools. TZ principals received training from 
OTS on school-based competency-based hiring tools created. Candidates were screened first by OTS based 
upon these competencies before being referred to individual schools for final review. OTS continues to work 
into Summer 2013 to ensure all vacancies are filled by the start of the school year 2013-2014. 

Timeline District-Wide HR Process Benchmarks 
I 
I 

January 2013 Phase I: Identification of vacancies and displaced 
teachers 
Special consideration to not always eliminate stafffor 
enrollment purposes. 

February 2013 Phase II: Tenured/Probationary teacher match process 
Match process did not apply to TZ schools. 

February 2013 Phase Ill: New Hire Posting 
Only done this early for TZ schools. All other schools 
were posted in March-April 2013. 

March 2013 - June 2013 Phase IV: Competency Based Hiring 
Competency based selection process is only being used 
in TZ schools. 
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Educator Evaluation and Support 
All Transformation Zone Schools understand the need for ongoing formal and informal educator 
observations. The purpose of these observations are to ensure that the schools maintain a high caliber of 
instruction, monitor fidelity in implementation of the schools' academic programming, and provide target 
supports to staff based on individual and aggregate observation data. TZ schools including Caze Elementary 
will implement in its first year the EVSC Observation and Evaluation Tool and Process. 

In the Fall of 2014, EVSC will adopt a new teacher evaluation and development process that will include new 
rubrics, a refined observation process, and a comprehensive compensation structure tied to teacher 
performance and goals. The model is currently being developed by a team of master teachers, ETA staff, and 
district central office staff. ETA nominated no less than two teachers to be placed upon each sub-committee 
during this process to ensure that there is significant teacher, union, and district collaboration. There are 
three core principles that will underlie this model: 1) Educators must 
demonstrate on-going growth and improvement; 2) Educator evaluations must be based on multiple 
measures; 
and 3) Educators must receive meaningful feedback and support in order to improve their practice. 
Additionally, beginning in the 2014-2015 school year, the district will implement the full evaluation model to 
scale across the district to align with state statute and develop a more effective tool to use as a catalyst for 
staff growth and development. The new model in development is based upon Indiana's RISE evaluation 
system, Charlotte Danielson's Framework for Teaching, and other best practices within Indiana such as 
Washington Township. 

Educators will be evaluated and observed according to the following five domains in Vear 1 (the domains will 
most likely shift for Y2 and V3 but have not been determined to date): 

Domains Related Competencies for Observations 
' 

Instructional planning preparation and 

content 
• Lessons are data driven 

• Lesson plans reflect standards 

• Lesson plan varied based on students' learning styles 

• Lesson plan appropriate planning 

• Lesson plan incorporate technology 

• Assignments completed in a timely manner 

Student assessment and evaluation • Variety of assessments 

• Maintains accurate records 

• Feedback provided to students and parents 

Instructional strategies • Communicates objectives 

• Models effective language 

• Sets high expectations 

• Instructional strategies varied 

• Pacing allows for critical thinking 

• Differentiates instruction 

Classroom management and climate • Positive teacher-student rapport 

• Monitors students' behavior communicates with parents 

• Establishes classroom expectations 

• Engaging physical environment 

Personal and professional attributes • Professional development 

• Contractual obligations 

• Abides by law 

• Maintains cooperative relationship 

• Professional appearance 
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The building leadership will use the results from observations and evaluations to make recommendations for 
professional development along with specific next steps for teacher development following each observation. 
This will allow the teacher to connect with other resources in the building such as coaches and PD specialists 
to get the needed professional development. 

Administrator Evaluation 
Administrators will also be evaluated on an on-going basis. EVSC has a current administrator evaluation tool. 
Prior to the start of the school year, every administrator will establish a Professional Growth Plan and 
establish school-wide Student Learning Objectives. During the first semester, administrators will participate 
in two evaluator visits and receive feedback on those evaluations. In January, administrators will participate 
in a mid-year conference to review and discuss progress. During the spring semester, administrators will 
participate in two additional evaluation visits. In June, they will participate in an 
end-of-year conference to reflect on the year and establish goals for the following year. Building 
administrators will be evaluated by the Director of School Transformation. 

Professional Developnrnnt 

Overvievv 
Currently, professional development at Caze Elementary is not tailored to the specific needs of the school 
community. To address this, Caze Elementary is slated to hire a Professional Development Specialist through 
its Title I funding allocation for SY 2013-2014 to address the differing instructional development needs of 
teaching staff. Ideally, this person will lead and support the development of teachers within the Professional 
Learning Communities happening in the school already along with the school's Title I Coach. With the 
stronger focus on teacher observation at Caze Elementary, the leadership team will be able to collect school­
wide trends regarding professional development. The PDS specialist will be responsible to create 
customized, differentiated PD offerings for all staff. Finally, OTS has chosen to partner with The New Teacher 
Project to provide much needed leadership and instructional support staff coaching. This supporting partner 
will provide intensive one-on-one support to building administration regarding observation and coaching. 

Teacher Development and Support 
Teachers will be supported by a variety of leadership team members - their grade level team leaders, co­
principals, and PD Specialist. These individuals will lead school-based PD who will focus on both job­

embedded and stand-alone delivery of professional development. 

Strengthened in their own skill sets by development support by the New Teacher Project, each of these 
leadership team members will support the development of teachers in different ways. The co-principals will 
use current EVSC teacher observation rubrics to conduct frequent informal and formal observations of staff. 
The process will acutely focus on the development part of teacher practice - in other words, these 
observations and debrief will focus upon the action steps that a teacher can take immediately to improve 
practice in the classroom. (Leadership will be coached individually in this area - explained in the following 
section under Leadership Coaching and Development.) 

The PD Specialist will lead the professional development of teachers. This individual will focus upon job­
embedded professional development for teachers based upon feedback from co-principals. This individual 
will also provide school-wide professional development to teachers and manage the New Teacher Mentoring 
program described below. 

The Title I Coach will be responsible for leading individual teacher Professional Learning Communities. This 
individual along with PLC leaders will assist teachers in maximizing this time to analyze student data, 
developing individual plans as needed, and follow up on data synthesized and analyzed by the Rtl committee. 
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In addition, this individual will lead strategies related to curriculum mapping and assessment development 

within the building that is discussed in more detail in the following section: Curricular and Instructional 

Reform. Finally, this individual will work in collaboration with the PD Specialist to deliver any school-wide 
professional development if additional capacity is needed. 

Topics identified by the school planning team as needed areas for professional development include: 

• 	 Rtl Tier I intervention implementation (differentiated instruction) 

Using data to drive instruction 

Varied instructional strategies 

Incorporation of blended instruction into the classroom through adaptive programming 

Reader's workshop 

Adopted behavior intervention programs such as Why Try? and Check & Connect 

Home-school connection (which will be also provided by the Family and Community Outreach 

Coordinator - explained the section highlighting "Creating Community-Oriented Schools" 

Effective Professional Learning Communities 

• 	 Managing student behavior 

• 	 Strong classroom routines and procedures 

Finally, the OTS will provide Zone-wide professional development opportunities for teachers. The OTS will 

aggregate teacher evaluation data across all 5 TZ schools to ascertain Zone wide PD needs in order to provide 

Train-the-Trainer professional development for key PD staff (such as the Title I Coach, PD Specialist, and Co­
principal of instruction at Caze Elementary). The professionals described below will make up the team 

providing professional development and services to Caze Elementary in the Fall of 2013: 

• 	 Carrie Hillyard. Carrie Hillyard serves as Director ofSchool Transformation for EVSC's 
Transformation Zone. Prior to this position, Carrie had previously worked in positions of Director 
of Title I, Elementary and Middle Schoof Principal, Curriculum Facilitator, and Classroom Teacher 
and has supported successful implementation of Transformational Schoof Improvement Models 
at the district level. Carrie's work and higher education focus has been dedicated to serving 
students low SES schools. Carrie is a Ph D Candidate in the Transformational Urban Leadership 
program at Indiana State University. She also has a Master's Degree in Curriculum Studies and 
Administration License from Indiana University, where she focused studies around the areas 
teacher efficacy, leadership, and culturally-relevant instructional practices. While at Indiana 
University, Carrie also worked as an advisor to pre-service teachers, a consultant leading 
integrated curriculum design with middle and high school teacher teams throughout Indiana, 
and taught master's level coursework in IU's Transition to Teaching program. 

• 	 Shannon Strieter. Shannon Strieter serves as Senior Transformation Strategist for Instruction 
and Data Management with the Office of Transformational Support within the Evansvil/e­
Vanderburgh School Corporation. Prior to this position, Shannon was a seventh and eighth 
grade English teacher, consistently producing positive student growth. Shannon then worked as 
an Achievement Coach then Professional Development Specialist at a high-need school that 
demonstrated significant climate and academic growth during her time there. Additionally, she 
performed the duties of a TAP Master Teacher during the initial year of TAP in the school and in 
the entire state of Indiana. 

• 	 Dawn Greene. Dawn Greene serves as Senior Transformation Strategist for Human Resources, 
Finance and Operations with the Office of Transformational Support within the Evansvi/le­
Vanderburgh School Corporation. Prior to this position, Dawn was Principal for a high school 
that served emotionally challenged, high poverty residential students, and consistently produced 
positive student growth and successful transitions into least restrictive settings. Dawn then 
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worked as a district leader supporting school improvement and achievement through providing 
alternative educational settings. Additionally, Dawn has served on district and regional boards 
supporting financial literacy and human capital empowerment within schools. 

• 	 Ami Magunia. Ami serves as the district's engagement manager from Mass Insight Education. 
Prior to joining Mass Insight, Ami has served in a variety of roles related to teacher and 
leadership development in both consulting and district roles. The majority ofAmi's experience 
stems from Baltimore City Public Schools were she enjoyed years as a classroom teacher in a 
high poverty school (resulting in student growth of more than 1.5 years for the majority of her 
students every year); a training and resource manager directly training and supporting close to 
400 of the district's new recruits every year. Her most recently involvement as a leadership 
coach in Indianapolis Public Schools resulted in the development of multiple building 
administrators and the school's eventual dramatic increase in the state's A-F accountability 
system (school progressed from F to B status). 

• 	 Michael Contompasis. Michael recently retired after two years as Superintendent of the Boston 
Public Schools. Previously he served as the district's Chief Operating Officer from 1998 through 
2005. Before moving to a district leadership role, Mr. Contompasis was the Head Master of 
Boston Latin Schoof, the state's top performing 7-12 secondary school, where he was honored as 
a Milken Educator in 1997. From 1996 to 1998, he also served as a cluster leader overseeing and 
mentoring the principals of ten K-12 schools in the district. He began his career in education as a 
Biology teacher in 1966. He was presented with a Distinguished Service Award by the Council of 
Great City Schools in 2006. Mr. Contompasis currently serves as an unpaid advisor to the Mayor 
of the City of Boston in addition to his role as Senior Field Consultant for the School Turnaround 
Group. 

• 	 Chris Maher. Chris is the Vice President of Field Engagements for the School Turnaround Group 
at Mass Insight Education. In addition to experience as a nonprofit and school district executive, 
Chris has served as a principal, teacher and public school advocate. Prior to joining the STG, Chris 
was the Deputy Chief Academic Officer of Friendship Schools in Baltimore, Maryland. Chris has a 
M.P.A from New York University, and a Graduate Certificate in Supervision and Administration 
from the Johns Hopkins University School of Education. He received his B.A. from the College of 
Wooster. 

New Teacher Mentor Program 
Caze Elementary plans to identify a mentor teacher for each first year teacher hired to the building. The 

mentor must be an experienced teacher of more than three years with proficient or exemplary performance 
ratings (along with solid student growth evidence for the past 2-3 years} who will receive a stipend for their 
time. Mentors will be released at least once per month to work directly with the new teacher which may 
include coaching sessions, observation and debrief, or individual one-on-one mentoring. The new teacher 
must agree to 4 observations for the school year - 2 formal observations and 2 informal observations for 
feedback. The final evaluation will be completed by one of the co-principals and will mark the end of the 
teacher's mentoring year. 

Leadership Coaching and Development 
OTS, in collaboration with Caze Elementary, has chosen to partner with the New Teacher Project to ensure 
that the co-principals, PD Specialist, and Title I coach are capable of executing the teacher development and 
coaching pieces outlined above. Leadership coaching will encompass the following activities: 

Implement school-based coaching for administrators focused on generating accurate teacher 
performance ratings and high quality, actionable feedback for teachers that gives them concrete 
guidance on how to improve. 
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• 	 Support school leaders in ensuring critical data exists to demonstrate teacher perception regarding 
the instructional culture in their schools and direction for how to act on that data to strengthen 
culture. 

• 	 Increase school leaders' proficiency in giving clear, actionable, and timely feedback to teachers on 
their performance. 

• 	 Conduct school-based performance management trainings for school leaders to norm on the 
district's evaluation rubric, and train them in best practices such as utilizing critical teacher 
performance and student outcomes data to drive teacher development. 

Instructional leadership coaching is an attempt to build sustaining capacity in the building and will include the 
following activities: 

• 	 Co-facilitate teacher development sessions that leverage best practices. 

• 	 Implement on-site development for instructional leaders to practice in-class coaching strategies with 

teachers, prepare for debrief conversations, and use performance data to identify key levers that are 
most likely to increase teachers' overall performance ratings. 

Provide practice-based curriculum and coaching for school leaders to use with teachers aligned to 
development areas identified using real-time teacher performance data. 

In the first year, it will focus on the co-principals, PD Specialist, and Title I coach. In subsequent years, the 
supporting partner will develop at least 2 mentor teachers within the building to ensure sustained capacity in 
the building after the grant period and provide a natural school-based pathway for effective teaching 
practice. 

Teacher Retention and Rewards 
To reward effective instruction in the classroom and promote retention, Caze Elementary aims to provide 
two strategies through this grant. At the end of the first year of the grant cycle, all teachers who plan to 
remain at Caze Elementary will be provided $1000 for classroom kits - teachers will be able to use these 
monies to purchase resource items for their individual classrooms. In addition, any teacher retained in its 
first year will be distributed a retention bonus of $500 (payable in September in the subsequent year). 

Finally, starting in SY 2014-2015, the district will move to a new evaluation system with an accompanying 
compensation model that will incorporate pay for performance metrics related to student growth on state 
wide assessments and other district level tests. Therefore, for the first year of this grant, Caze Elementary 
has chosen to disburse reward based on student growth in the form of additional classroom kit monies - an 
additional $10,000 in classroom kit monies will be distributed to teachers based upon their student growth 
indicators. It is important to note - similar to the compensation model currently that all teachers will receive 
the $1000 described above with the growth reward resulting in additional monies for classroom expenditure 

for SY 2013-2014. 
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Required Element: Comprehensive Instructional (and Cur.rkula:r} 
Reforn1 

Overview 
Caze's instructional and curricular reform centers around the intention alignment of existing (and newly 
created) EVSC curriculum resources, blended instruction, and specific behavior and academic supports. Caze 
Elementary understands the urgency to address the 46% of its student population that has been identified as 
needing Tier 2 or Tier 3 academic interventions. The school planning team also found that, in order to do 
this, teacher leaders and teams will need to spend significant time thinking about the alignment of 
curriculum and assessment with student data and the effective integration of intervention periods into the 
school schedule. 

Curriculum Alignment and Implementation 
Recently, EVSC has created a series of new curriculum maps related to core content areas to ensure a 
guaranteed and viable curriculum for students. These maps include pacing recommendations, connections 
to digital content, and sample formative and summative assessments. The district built this with teacher and 
school leadership input - aligning outdated curriculum from prior years to Indiana state standards and the 
Common Core State Standards (where applicable). Due to the fact that the OTS supports the use of a 
centralized curriculum and the high mobility of students throughout the school corporation, all TZ schools will 
adopt full implementation of the district's new curriculum maps and accompanying resources. This ensures 
the learning experience for students remains consistent across the school corporation and protects mobile 
students from gaps in content. 

In the school planning process, teachers revealed that their initial review of the maps did not address the 
unique needs of the student population at Caze Elementary. Therefore, a first step will be for a teacher team 
at each grade level to meet prior to the start of SY 2013-2014 to develop a Caze specific curriculum map for 

each grade level in English/Language Arts and mathematics. The teams also plan to develop assessments 
during that time described in detail below. 

Teachers will use their common planning time to share best practices for instruction to further develop unit 
and lesson plans. That way, Caze Elementary, will build a library of rich instructional materials that can be 
shared across classrooms, Zone schools, and even the district. The resources and tools aligned to EVSC's 
curriculum maps are living documents editable by all teachers within EVSC. The resources and tools 
developed by Caze teams will be included as part of those documents. This aligns to the district's, OTS, and 
Caze's spirit of collaboration - across the Zone and with the district. 

Finally, one co-principal will perform regular classroom observations to ensure that the curriculum is being 
implemented with fidelity. These walkthroughs will also inform areas where the school needs to develop 
additional curricular materials and tools for teachers or the creation of specific professional development 
modules by the Title I Coach or PD Specialist. 

Transition into Blended Instruction 
As new instructional tools (curriculum maps, lesson plans, etc) are developed and adopted by grade level 
teams, Caze Elementary teachers plan to focus their attention on blended instruction. The school planning 
team intends to incorporate existing licenses from digital content providers such as Compass Learning to 
increase student learning time, provide additional remediation, and assist teachers in developing a blended 
instructional model in their classroom. 

Thee-learning coach will supplement these efforts to ensure that push-in support is available to teachers 
during common planning times and also within classrooms to support these efforts. This person will also be 
responsible to identify digital content aligned to teacher needs, student needs, and the re-aligned curriculum. 

55 



Finally, this person will lead an adaptive learning module for students to increase learning time (more 
information in subsequent section - Increase Learning Time). 

Using Data to Drive Instruction and Assessrnen.t Alignment/Development 
EVSC is a data rich environment - teachers have access to data dashboards that provide data on DIBELS, TRC, 
Acuity, ISTEP, and other assessment information. Additionally, EVSC is currently developing accompanying 
summative assessments to align to the newly finalized ELA and math curriculum maps. These assessments 
will be available to all EVSC schools by Fall of 2013. However, the district currently lacks more granular 
formative assessment that ensure student is making progress to specific check-points such as Acuity, ISTEP+, 
and iREAD3. 

Caze Elementary teachers intend to collaborate this summer to develop more formative assessments to use 
throughout the year to monitor student progress. This ensures that robust data will be available on a 
granular level to better understand root cause when students aren't mastering objectives and standards in 
accordance to aligned curriculum. Furthermore, the school planning team wanted to ensure that additional 
teacher days were built in at various points within the school year to ensure that adequate time was spent 
discussing data to drive instruction. Currently, Caze Elementary teachers use PLC time to discuss these 
trends, and they plan to continue that practice. The newly created formative assessment will only provide 
more information to diagnose specific student needs to drive needed Rtl interventions as needed or 
afterschool programming. 
In subsequent years, EVSC plans to move to digital assessment systems; therefore, Caze does not want to 
expend the funds to incorporate blended learning adaptive assessment modules at this time. 

Acaden1k and Behavioral Supports 

Academic Supports 
In order to implement a rigorous academic program, teachers and students require additional supports ­
currently, Caze Elementary has identified that approximately 46% of its student population requires Tier 2 
and 3 academic interventions. Teaching staff does believe that after 2 years of intensive intervention support 
through this grant funding, this will be addressed and efforts could be scaled back. With dollars provided in 
years one and two, the school planning team intended to purchase 1-2 more Rtl academic intervention 
programs. 

However, for the immediate future in Yl and Y2, Caze Elementary needs 3 full-time intervention specialist 
personnel. These persons are currently funded through Title I dollars - and - their work this year has been 
one of the factors to the double digit gains the school experienced in lower elementary reading. In addition 
to that needed resource, the Caze school team felt it equally important that 1 additional interventionist be 
hired to ensure that revolving groups could be pulled and/or substitute coverage could be provided to 
interventionist for professional development activities to ensure continuity of services. 

The following summary provides a brief overview of the role and responsibilities of the interventionist 
coordinator and the interventionist: 

• 	 Interventionist. The interventionist will support classroom teaching and work collaboratively to 
implement math and ELA instructional strategies and data-driven interventions to improve student 
achievement. The interventionist will review data to assess the strengths and needs of students and 
communicate these to classroom teachers, parents, and specialized personnel such as psychologist, 
special educators, or speech teachers. The interventionist will provide student support and 
professional development as identified by the school community. He/she will work closely with the 

56 



co-principals to providing update on student progress and teacher training needs based on student 
outcomes. 

• 	 Interventionist Coordinator. The Coordinator encompasses all of the roles and responsibilities of the 
interventionist above but will not be responsible for scheduled interventions. Instead, this person 
will pull additional groups as needed to supplement all of these efforts. The person hired will 
coordinate scheduling, ensure coverage for all interventions on a daily basis, and work with teachers 
to identify any additional needs such as professional development or push-in intervention support 
during normal classroom intervention. 

The school planning team has also elected to create a staggered schedule for this group of support staff to 

ensure that intervention groups can start as soon as children first arrive at school which will add increased 

learning time for the students who need it most by 30-40 minutes multiple days a week. 


Behavioral and Climate Supports 

The learning environment and culture is equally important as the strength of the instructional program. 

Therefore, Caze aims to address its priorities related to climate and culture through the integrated approach 

on the classroom level. Specifically, the following behavioral supports: 


Continued implementation of PBIS 
o 	 Caze must ensure an equitable and supportive behavior management system in order to 

create a positive school climate and culture - in each classroom and the entire building. 
Caze has already begun the implementation of Tier I PBIS supports in SY 2012-2013, but the 
initiative requires greater fidelity in its implementation and the incorporate of various Tier 2 
intervention support programs. The co-principal responsible for climate and culture will 
work closely with teachers to provide in classroom coaching to develop the teacher's use of 
management strategies and positive reinforcements for student behaviors. 

• 	 Adoption of Rtl intervention programs related to behavior 
o 	 Why Try?. WhyTry? provides tools to help students change patterns of failure and 

indifference and develop motivation to reach goals. It will be used to assist Caze's 
elementary population to deal with increasing challenges at home, at school, or with peers. 

o 	 Check and Connect. Check & Connect is a comprehensive intervention designed to enhance 
student engagement at school and with learning for marginalized, disengaged students in 
grades K-12, through relationship building, problem solving and capacity building, and 
persistence. A goal of Check & Connect is to foster school completion with academic and 
social competence. 

Strengthening Grade tevel AUg:nn1ent and Dat.a=Driven Instruction 
Caze teachers also see a need to align planning not only across grade levels but vertically. Teachers would 
like time after the work day to vertically plan content together. Vertical planning will allow teachers to 
understand how standards in previous grade levels connect to other grade levels in order to make more 
meaningful connections in their classroom. This will also ensure that there is more effective integration of 
Caze's early childhood program into student transition to kindergarten. 

The school planning team also wanted to ensure to include funding to allow for 3 additional professional 
development days to look at data. These focused, data-drive days would allow teachers to deeply 
understand where they students are in order to more effectively begin the process of unit planning 
customized for their classrooms needs. 
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Required Element: Increased Learning Time and Comm.unity-Oriented 
Schools 
A growing body of research suggests that schools must increase instructional time for students and 
collaborative time for teachers. The needs assessment reveals significant gaps in students ELA and math 
proficiency that can only be addressed through additional time on task. Caze Elementary will modify the 
existing daily schedule, leverage partnerships with community organizations, and provide enrichment 
opportunities for students. Additionally, Caze will create opportunities for teachers to engage in common 
planning time. 

Staggered Scheduling of Support Staff 
Caze understands from lesson learned from other schools participating in the SIG grant process that it is 
imperative to think about increased learning time in a sustainable manner. It is for that reason that the 
school opted to incorporate staggered scheduled instead of accommodating increased learning times 
through a modification of the daily schedule. 
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Intervention7:30-8:10 
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Intervention 

7:55-8:10 Community Community Community Community Community Community 

8:10-8:50 Reading Reading Reading/Writing Reading Writing/Intervention Intervention 

8:50-9:30 Reading Reading Reading Reading Writing Plan 

9:30-10:10 Read/Dr.Cupp Read/Writing Read/Math Read/Writ Plan PLC 

10:10-10:50 Intervention Writing Math Plan PLC Reading 

10:50-11:30 Lunch/Recess/Lunch/Rec Math PLC Reading Reading 

11:30-12:10 Writing Math Lunch/Recess/Lunch/Rec Reading Math 

12:10-12:50 Math Math Plan Intervention Lunch/Recess/Lunch/Recess 

12:50-1:30 Math Plan PLC Math Math Math 

1:30-2:15 PLC PLC/Intervention Intervention Math Math Writing 

As is evidenced by the schedule above, each grade level receives targeted interventions every period. 
Furthermore, the following staff members will report on a staggered schedule with some starting at 7:30am 
(when students are dropped off by transportation and parents). This will assist with increasing the learning 
time for groups of students and maximize the students school day. 

E-learning coach -will pull adaptive learning groups both before and after school (identified by the 
Rtl committee or upon teachers request) 

• 	 Differentiated Instruction Coach -Will model and provide coaching and PD for interventionists and 
other staff to ensure successful Tier II and Tier Ill Interventions; Will model and provide embedded 
PD for classroom teachers to ensure successful core differentiated instruction happens in Tier I; Will 
be responsible for the management of interventions and ensure impact on student learning; Will 
also pull three different groups throughout the week (before school) and utilize these groups as a lab 
setting to model successful intervention strategies. 
Interventionists - report on a staggered basis to start school a little later in order to pull intervention 
groups after school to supplement the afterschool program 
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Afterschool programming 
Caze hopes to increase funding for its Afterschool coordinator to ensure that the individual can support the 
following academic programs after school in addition to the additional support that will be offered with the 
staggered scheduling of support intervention staff described above: 

• 	 After school academic enrichment - 5 days a week, 40 weeks per year after-school programming led 
by community partners and teacher targeting contextualized learning and serving 20-30% of the 
student population (approximately 100 students) 

After School Academic Interventions - 3 days a week, 30 weeks a year of teacher-delivered literacy 
and math small-group intervention programs serving 30% of students struggling with proficiency in 
reading, writing and math (approximately 90 students). 

The increase of the afterschool coordinator to a full-time position also affords this individual to participate in 
common planning time with teachers in order to ensure the full alignment of afterschool programming with 
needs identified by teachers and staff. Furthermore, it ensures that this person could also add capacity to 
pull additional intervention groups as needed and directed by the Intervention coordinator. 
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Creating Community-Oriented Schools 

Overview 
Caze serves a large population of students coming from diverse backgrounds with a wide variety of social 

emotional needs. Many of the students' families would benefit from wraparound services that would 

enhance their ability to be active participants in their child's education. The launch of the TZ this upcoming 

school year affords Caze to rethink how it is addressing the needs of the whole child by providing academic 

and non-academic supports. Caze will achieve this goal by fostering a positive school culture and climate that 
ensures every student is in school and ready to learn (discussed in the previous section - instructional and 

curricular support. The school will also meaningfully engage parents and community members. 

To that end, this plan includes opportunities for increased parent involvement to help strengthen Caze's 

existing full-service community services model approach. Currently, the school is not adhering to best 

practices related to the approach, and this upcoming school year, the school intends to shift it's focus on the 

intentional alignment of academic and non-academic services. Caze will take a strategic approach to 

reaching all stakeholders to ensure that the school is on track to meeting its reform goals. Efforts to improve 

communications and community engagement will be spearheaded by Caze's Family and Community 

Outreach Coordinator (person to be hired for SY 2013-2013 if grant is awarded). He/she will design and 
execute a robust and on-going community engagement strategy. 

Strengthening the Full··Se:rvice Community School 
To date, the full-service community schools model has not been implemented with fidelity and intentionality. 

First, the Family and Community Outreach Coordinator will re-invest its existing Site Council. The specific 

roles and responsibilities of this Council will be communicated to the group and yearly goals will be 

established that align to specific school priority areas. In addition to that, the school would like to see the 

following as added components of the full-service community school model at Caze: 

Given the social emotional needs that impact student learning, Caze aims to partner with a local 

community mental health agency to provide family/individual therapy on-site; possible agencies to 

partner with include Southwestern Behavioral Healthcare or the Lamp ion Center. It is imperative 

that the chosen community mental health agency be able to provide additional programs/resources 

associated with a Community Mental Health Center - support groups, specialized treatment for 

specific mental illnesses (addiction, etc.), access to child psychiatrist on staff, 24 hour emergency 

hotline for crisis, etc. Partnering with these agencies will create a seamless transition to additional 

services that the agency provides. 

To address the personal and healthcare needs of students, Caze also intends to hire a full-time nurse. 

This individual would provide all morning/lunch/afternoon medicines, provide guidance and 

assistance to families in treating common illnesses, partner with local agencies to provide 

health/wellness outreach services on-site, provide Medicaid/Medicare application assistance, 

coordinate dental services through St. Mary's Medical Center, keep immunization/school physical 

information. 

Caze intends to customize the position of social worker to entail the roles and responsibilities of a 

Family and Community Outreach Coordinator. The Family and Community Outreach Coordinator 

would oversee all school-wide family engagement initiatives, including managing all monthly family 

fun nights (school wide and grade level specific), and family education/resource programs on topics 

identified through comprehensive needs assessments. The coordinator would also foster 

relationships with community agencies to provide specialized programming for students/families, i.e. 

YMCA, Boys and Girls Club, Big Brothers Big Sisters Holly's House, etc. The Family and Community 

Outreach Coordinator would also be responsible for guiding families to needed community 

resources, including financial/food/rental/clothing/Christmas/Holiday assistance. 
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Caze would also like to increase its community presence. Just as the school should be a hub to its 
surrounding community; a place where parents, families, and community partners feel welcomed 
and important - Caze seeks to serve the Evansville community through student volunteerism and 
participation in service projects, becoming visible leaders in the EVSC. 

Strengthening Parental Communication and Attendance to Hosted Events 
One area of development for parental communication, as demonstrated in the culture and climate survey 
data above, is to find more effective methodologies to engage in two-way communication with families and 
other key stakeholders so stakeholders are engaged in meaningful ways toward Caze's school improvement 

priorities. 
Caze would also like to incorporate a communication budget for copy paper/postage to allow for frequent 
and intentional communication home - advertisements for family engagement activities and special 
programming, positive notes home, parent/teacher conference information, PTA, etc. Caze also intends to 
use social media for dissemination of information as well as stakeholder input and will post advertisements 
for parents/families at local apartment complex common areas. As in past practice, Caze will continue to 
utilize ConnectEd telephone messages and its marquee at the front of the school. 

Parent Education 
Caze intends to utilize community agencies (through its Site Council) to provide parent support and 
information on a variety of topics, including Bank on Evansville Financial Literacy, Strengthening Families, 
GED/Workforce information, etc. Caze Elementary will also provide programming to help parents support 

their children's educational endeavors, including homework help, RDS Parent Access, PBIS initiatives, and 1­
READ and ISTEP Preparation. 
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Implementation Plan, Budget, and Evaluation 

Evaluation 
Ongoing progress and performance monitoring will be critical to the school transformation process and the 
success of this plan. All Transformation Zone Schools will participate in frequent monitoring processes 
facilitated by the OTS. Evaluation of the reform process will focus (1) on the implementation of strategies and 
fidelity to the school reform plan, and (2) their impact on student achievement. Caze school administrators 
and leadership team members will be asked to regularly track and assess school progress relative to the 
priorities, goals, and benchmarks articulated in this plan. 

The notion of shared accountability is central to this plan. All Caze faculty, staff, students, family, and 
community members will be made aware of performance targets embedded in school goals. The entire 
school community will be working towards the achievement of these goals. 

The OTS and Caze will commit to the "Success Cycle" shown below. Caze will be encouraged to design 
innovative reform strategies, implement those strategies with fidelity, monitor their impact, and identify 
opportunities for ongoing improvement. The OTS will facilitate, at a minimum, monthly performance 
monitoring sessions for the Transformation Zone Schools with participation by the EVSC Chief Academic 
Officer, Deputy Superintendent, and Superintendent. In addition, the Transformation Zone Schools will 
continue to participate in district-wide, bi-annual performance monitoring sessions also facilitated by the 
EVSC Superintendent, Deputy Superintendent, and Chief Academic Officer where TZ principals will share 
amongst their peers in their respective attendance district. During the monthly OTS-facilitated monitoring 
sessions, school leadership teams will discuss school progress, student data, successes, and challenges. The 
purpose of these sessions will be not only to build a culture of accountability, but also to pinpoint challenges. 
The OTS will work with Caze to design and implement necessary mid course corrections, and the OTS will 
structure its school supports based on the data discussed during these monitoring sessions. Monthly 
monitoring sessions will be divided into two parts: (1) implementation and progress monitoring, and (2) 
performance monitoring. 

lmplem.entation and Progress Monitoring 
The school has prepared an action plan as part of the SIG 
application, which provides an implementation timeline for the 

reform strategies outlined in this plan. The school-level 
leadership team will expand upon and further refine the 
school's action plan after obtaining approval from IDOE. 

i 
i 

Ultimately, the action plan will provide a step-by-step vi 
delineation explaining how the reform plan will be r,

L 
operationalized in the school setting. This action plan will 1.Plan and tr2. 
become the roadmap for the transformation process and 

lru1ovate f:J Strategiesprogress will be monitored relative to this plan and the 
milestones outlined therein. Over the summer, building 
administrators and leadership team members will expand upon 
the SIG action plan by adding a much more granular list of (/#'~>
activities, resulting in a detailed work plan. The OTS will hold 3, Monitor and 
schools accountable for the fidelity with which they implement 
their action plans and will encourage schools to build in lrnprove 
mid course corrections, if and when needed. The action plan 
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presented in the next section elaborates on the following critical variables: 

• 	 Action Steps: What key activities, programs, and initiatives will the school undertake in order to 
achieve its goals? These are the activities that will be employed to achieve the desired outcome of 
improved student achievement. 

• 	 Resources Available and Needed: What resources are needed to carry out these strategies (human, 
financial, political)? What resources are currently available? What additional resources are needed in 
order to successfully implement the school reform plan? 

• 	 Potential Barriers: What policies and/or conditions might impede or limit the successful 
implementation of the reform plan? What individuals and/or organizations might resist the 
transformation process? How can the school overcome these anticipated barriers and obstacles? 

• 	 Responsibilities: Who is responsible for completing each action step? This will be used to hold each 
party accountable to his/her responsibilities. 

Communication Plan: How will the school communicate its transformation strategies to the school 
community? What stakeholders should be provided with information about school progress? Who 
will communicate with these stakeholders? What methods will be used to communicate with 
stakeholders? How often? 

Key Metrics: How will we measure the implementation and effectiveness of each strategy? 
• 	 Timeline: When will we initiate this strategy? When will it be completed or accomplished? 

Perfonnance Monitoring 
Ultimately, all of the school's reform strategies are designed to move the needle on student achievement. 
Therefore, students' academic performance will be a critical metric for school performance monitoring. That 
said, school turnaround research shows that there is a lag time before schools start to observe dramatic gains 
in 
student achievement. Therefore, the OTS will work with schools to track a comprehensive set of leading and 
lagging indicators (see below and appendix section). 

Le_ading lEdicat~,:~.lga~~~ected i12_~!:..!)___,,._~ing In~~ato~~.Jgain_~ expectec!JE. Ye~.3,::)___ 
• 	 Attendance and truancy rates • Math achievement 
• 	 Tardiness • ELA achievement 

Discipline • Writing achievement 

-----~ylture_anc!, clipattl~tak_~de!'~~v~s)_ • Science achievement 

Data Protocol 
The Caze leadership team is charged with ensuring that the school implements this reform plan with a high 
degree offidelity and that this produces dramatic gains in student achievement. This will require ongoing 
progress and performance monitoring. The leadership team will play a critical role in evaluating data and 
determining the extent to which current strategies are successful; the leadership team will also be charged 
with devising mid-course corrections, if necessary. The leadership team will use a standard protocol to review 
progress tied to the SRP action plan and to review data, including leading and lagging indicators of 
improvement. The Office of Transformational Support (OTS) will be available to help facilitate these data 
conversations and to prepare data displays prior to leadership team meetings. 
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ImplenientaUon TimeUne 
Caze has prepared an action plan as part of the SIG application, which provides an implementation time line 
for the reform strategies outlined in this plan. During summer 2013, the school LT will expand upon and 
further refine the school's action plan after obtaining approval from IDOE. School leaders will expand upon 
this implementation plan by adding a much more granular list of activities, resources and owners resulting in 
a detailed work plan. The OTS will hold schools accountable for the fidelity with which they implement their 
action plans and will encourage schools to build in mid-course corrections and changes as needed. 
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Budget Narrative 
Successful school turnaround requires a significant resource investment, particularly during the first few 
years of the turnaround process. PPSD is prepared to make a targeted investment in its most struggling 
schools. National benchmarking research conducted by Mass Insight Education indicates that school 
turnaround costs approximately $750,000 to $1 million per year, per school. Given the financial constraints, 
school planning teams were advised to prioritize and select activities that would directly impact student 
achievement in the areas with the highest demonstrated need. The school reform plan includes initiatives 
and activities prioritized by the planning team, validated by best practice research, and selected based on 
projected impact and cost effectiveness. 

EVSC has taken steps to ensure that the strategies outlined in the school reform plan will have a high return 
on investment and can be sustained beyond the grant period. The district hopes to use SIG money to 
jumpstart the reform process and will seek alternate funding sources to sustain the work long-term. The OTS 
will work with building principals and leadership team members to assess schools' current budgeting 
practices; this budget analysis will be used to determine if/how the school can repurpose local and federal 
funds to support the long-term reform process. The district plans to use the Innovation Schools to pilot bold 
and innovative reform strategies that can be expanded upon district-wide; therefore, it will be imperative for 
district and school leaders to focus on impact and costs effectiveness. OTS will work with schools leaders to 
promote sustainability and scalability of reform efforts. 

The budget for Caze reflects a comprehensive summary of program expenses and staff to help increase 
student performance over the next three years. The budget will provide resources to serve approximately 
500 elementary school students in grades K - 5 as well as parent engagement. Student achievement will be 
monitored and data will be collected to determine their efficacy. New strategies and programs will be 
implemented as needed on an ongoing basis dependent on student need. 

By providing Caze Elementary with the much needed additional resources and staff in year one and 
monitoring the effectiveness of the programs, it is expected that student achievement and parent 
engagement will increase. Once a positive climate and culture is established and student achievement begins 
to increase in year one, staff and programs will be reevaluated. 
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C. LEA Capacity to Implement the Intervention Model 

'>Instructions: Consider each topic under the column "Capacity Task" and determine if the district has or will have the ability to 
complete this task. Select "yes" or "no." List the evidence available and attach to the application for each task. (See Attachment A for 
scoring rubric). 

The budget includes attention to each element 
of the selected intervention. 

All models 

Develop 
Teacher and 
Leader 
Effectiveness 

Increasing 
Learning Time 
and Creating 
Community­
Oriented 
Schools 

Comprehensive 
Instructional 
Reform 
Strategies 

• 

• 

• 
• 
• 
• 

• 

• 

• 
• 

• 

• 
• 

Transformation Strategist (Curriculum, 
Instruction, and Data) 
External provider with a focus on developing 
teacher effectiveness and leadership capacity 
Salary for Building Level Administrator 
Mentor Teacher Salary 
Professional Develooment Oooortunities 
Extended Learning Programs/Salaries 
External provider for wrap-around student 
services 
Transformation Strategist (HR, Finance, and 
Operations) 
Health and Community Nurse (Health and 
Wellness Education). 
Family Coordinator and Family workshops 
Community partner for wrap-around 
services 

PD Specialist 
Transformation Strategist (Curriculum, 
Instruction, and Data) 
Classroom technology 
External provider with a focus on developing 
teacher effectiveness and leadership capacity 
E Learning Coach 
Retention Bonus Suooort 
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2. The budget is sufficient and appropriate to 
support the full and effective implementation 
of the intervention for three years. 

All models 

./ 

3. Projected budgets meet the requirements 
of reasonable, allocable, and allowable. 

./ 

Provide • Transformation Strategist (HR, Finance, and 
Operational Operations) 
Flexibility and • Grant Management and Clerical 
Sustained • Why Try? 
Support • PBIS Behavioral Support 
Overarching . Director of School Transformation 
supports: • 	 Mass Insight Education (External Provider) 

• 	 Diehl and Associates for evaluation and 
assessment 

• 	 Family Support Coordinator 
• 	 Equipment and Supplies 

. • Technology for Instructional Support 
Classroom Mini-Grants 

• School Leadership T earns and their data-driven strategic 
improvement planning following a Comprehensive 
Needs Assessment (CNA) was the driving force of the 
budget recommendations. These teams were supported 

by the "Office of Transformational Support" (OTS), who 
worked closely with EVSC's Federal Bookkeeper and 
Business Affairs. 

• See budget, which will be reviewed by EVSC and IDOE 
fiscal officers and is aligned to each element of the 

Transformational Model. 

• 	 See proposed budget, which is aligned for effective 
implementation of the Transformational Model for the 
duration of the grant. 

• The budget was reviewed by the federal bookkeeper 
prior to submission and is based on the needs of the 
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school as determined in the CNA and SchoolAll models 
Improvement Plan . 

./ • See proposed budget, which meets the requirements of 

$50,000 and does not exceed two million 
4. 	 The budget is planned at a minimum of 

being D $50,000 and D $2,000,000 per year. 


per year per school. 

• 

All models 

./ • 	 A unique office in EVSC (The Office of Transformational5. 	 The district has the resources to serve the 
number of Priority schools that are Support) focuses specifically school transformational 

efforts and support. This team has targeted areas ofindicated. 
expertise, including specialists in curriculum andAll models 
instruction, student data-analysis and interventions, 
human resources, finance/sustainability, research-based 
best practices, transformational leadership, community 
partnerships, and teacher evaluation practices. 

./ Transformation School Required Elements6. 	 A clear alignment exists between the goals and 
Develop . Transformation Strategist (Curriculum, interventions model and the funding request 
Teacher and Instruction, and Data) (budget). 
Leader • 	 External provider with a focus on developing 

All models Effectiveness teacher effectiveness and leadership capacity . Salary for Building Level Administrator 
interventions are proportionately balanced 

• 	 Funding requests for identified 
• Mentor Teacher Salary 


and demonstrate an equitable distribution 
 • 	 Professional Development Opportunities 
Increasing • 	 Extended Learning Programs/Salariesas identified in the SIG application 
Learning Time • 	 External provider for wrap-around student • 	 Funding should directly impact the schools and Creating services 

improvement processes for supporting Community­ • 	 Transformation Strategist (HR, Finance, and 
prescriptive and intentional designed Oriented Operations)
interventions Schools • 	 Health and Community Nurse (Health and 

Wellness Education). • 	 Funding of programs, models, professional 
• 	 Family Coordinator and Family workshopsdevelopment, and staff should be directly 
• 	 Community partner for wrap-around linked to a School Improvement Goal 

servicesidentified in the SIG application 
Comprehensive • 	 PD Specialist 
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Funding supports the schools current capacity to 
improve student achievement 

7. 	 The LEA and school staff has the 
credentials and a demonstrated track 
record to implement the selected model. 

All models 

• 	 Data portfolios of incoming staff/leaders 

• 	 Highly Qualified in content of contractual 
agreement 

• 	 Samples of implemented school improvement 
plans with documented outcomes using data 

./ 


Instructional 
Reform 
Strategies 

Provide 
Operational 
Flexibility and 
Sustained 
Support 

Overarching 
supports: 

• 	 Transformation Strategist (Curriculum, 
Instruction, and Data) 

• 	 Classroom technology 
• 	 External provider with a focus on developing 

. . 
teacher effectiveness and leadership capacity 
E Learning Coach 
Retention Bonus Support 

• 	 Transformation Strategist (HR, Finance, and 
Operations) 

• 	 Grant Management and Clerical 
• 	 Why Try? 
• 	 PBIS Behavioral Support 
• 	 Director of School Transformation 
• 	 Mass Insight Education (External Provider) 
• 	 Diehl and Associates for evaluation and 

assessment 
• 	 Family Support Coordinator 
• 	 Equipment and Supplies 
• 	 Technology for Instructional Support . Classroom Mini-Grants 

The LEA and school staff have a demonstrated track record and 
credentials to implement the Transformational Model. 

• 	 Carrie Hillyard. Carrie Hillyard serves as Director of 
School Transformation for EVSC's Transformation 
Zone. Prior to this position, Carrie had previously 
worked in positions of Director of Title I, Elementary 
and Middle School Principal, Curriculum Facilitator, and 
Classroom Teacher and has supported successful 
implementation of Transformational School 
Improvement Models from the district support level. 
Carrie's work and higher education focus has been 
dedicated to serving students low SES schools. Carrie is 
a Ph D Candidate in the Transformational Urban 
Leadership program at Indiana State University. She also 
has a Master's De,gree in Curriculum Studies and 

70 




Administration License from Indiana University, where 
she focused studies around the areas teacher efficacy, 
leadership, and culturally-relevant instructional practices. 
While at Indiana University, Carrie also worked as an 
advisor to pre-service teachers, a consultant leading 
integrated curriculum design with middle and high 
school teacher teams throughout Indiana, and taught 
master's level coursework in IU's Transition to Teaching 
program. 

• Shannon Strieter. Shannon Strieter serves as Senior 
Transformation Strategist for Instruction and Data 
Management with the Office of Transformational 
Support within the Evansville Vanderburgh School 
Corporation. Prior to this position, Shannon was a 
seventh and eighth grade English teacher, consistently 
producing positive student growth. Shannon then 
worked as an Achievement Coach then Professional 
Development Specialist at a high-need school that 
demonstrated significant climate and academic growth 
during her time there. Additionally, she performed the 
duties of a TAP Master Teacher during the initial year of 
TAP in the school and in the entire state of Indiana. 

• Dawn Greene. Dawn Greene serves as Senior 
Transformation Strategist for Human Resources, Finance 
and Operations with the Office of Transformational 
Support within the Evansville Vanderburgh School 
Corporation. Prior to this position, Dawn was Principal 
for a high school that served emotionally challenged, 
high poverty residential students, and consistently 
produced positive student growth and successful 
transitions into least restrictive settings. Dawn then 
worked as a district leader supporting school 
improvement and achievement through providing 
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• 

• 

alternative educational settings. Additionally, Dawn has 
served on district and regional boards supporting 
financial literacy and human capital empowerment within 
schools. 
Ami Magunia. Ami serves as the district's engagement 
manager from Mass Insight Education. Prior to joining 
Mass Insight, Ami has served in a variety of roles related 
to teacher and leadership development in both 
consulting and district roles. The majority of Ami's 
experience stems from Baltimore City Public Schools 
were she enjoyed years as a classroom teacher in a high 
poverty school (resulting in student growth of more 
than 1.5 years for the majority of her students every 
year); a training and resource manager directly training 
and supporting close to 400 of the district's new 
recruits every year. Her most recently involvement as a 
leadership coach in Indianapolis Public Schools resulted 
in the development of multiple building administrators 
and the school's eventual dramatic increase in the state's 
A-F accountability system (school progressed from F to 
B status). 
Michael Contompasis. Michael recently retired after two 
years as Superintendent of the Boston Public Schools. 
Previously he served as the district's Chief Operating 
Officer from 1998 through 2005. Before moving to a 
district leadership role, Mr. Contompasis was the Head 
Master of Boston Latin School, the state's top 
performing 7-12 secondary school, where he was 
honored as a Milken Educator in 1997. From 1996 to 
1998, he also served as a cluster leader overseeing and 
mentoring the principals of ten K-12 schools in the 
district. He began his career in education as a Biology 
teacher in 1966. He was presented with a Distin,guished 
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8. The district has received the support of 
the staff to fully implement the 
intervention model. 

All models 

• StaffAssurances 

• Staff Surveys 

• Staff Needs Assessments 

9. The district has received the support of 
parents to fully implement the intervention 
model. 

All models 

• Parent Meeting Agendas 

.., 

.., 

Service Award by the Council of Great City Schools in 
2006. Mr. Contompasis currently serves as an unpaid 
advisor to the Mayor of the City of Boston in addition 
to his role as Senior Field Consultant for the School 
Turnaround Group. 

• Chris Maher. Chris is the Vice President of Field 
Engagements for the School Turnaround Group at Mass 
Insight Education. In addition to experience as a 
nonprofit and school district executive, Chris has served 
as a principal, teacher and public school advocate. Prior 
to joining the STG, Chris was the Deputy Chief 
Academic Officer of Friendship Schools in Baltimore, 
Maryland. Chris has a M.P.A from New York University, 
and a Graduate Certificate in Supervision and 
Administration from the Johns Hopkins University 
School of Education. He received his B.A. from the 
Colle~e of Wooster. 

• The Office of Transformational Support and School 
Leadership conducted a staff vote to gauge the support 
and interest in implementing the Transformational 
Model once the school's transformation plan was 
established collaboratively based on a thorough needs 
assessment. 

• The results of the vote were collected and the model/ 
SIG application was strongly supported by the Lincoln 
school staff as indicated by the results from the vote. 

• Site council meetings were held to discuss with families . 
Both parents and school partners were in attendance. 
Schools officials also explained the opportunity for the 
grant at spring events. Parent feedback was very positive 
at these events. 
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• Parent Surveys 

Parent Focus Groups 

I0. The school board is fully committed to 
eliminating barriers to allow for the full 
implementation of the selected model. 

All models 

• 	 School Boord Assurances 

• 	 School Boord Meeting Minutes from proposal 
and or discussion 

• 	 Support the creation of a new turnaround 
office (or reorganization if additional schools 
ore being added within a distria) with on 
appointed turnaround leader having significant 
and successful experience in changing schools 

I I. The superintendent is fully committed to 
eliminating barriers to allow for the full 
implementation of the selected model. 

All models 

• 	 Superintendent Assurance 

• 	 School Boord Meeting Minutes from proposal 
and or discussion 

• 	 Superintendent SIG Presentation 
• 	 Creation of a new turnaround office (or 

reorganization if additional schools ore being 
added within a distria) with on appointed 
turnaround leader having significant and 
successful experience in changing schools 

../ 


../ 


The EVSC conducted a Stakeholder Survey in 2012,• 
which included parent survey information. Results are 
available upon request. 

• 	 EVSC's Board of School Trustees has strongly supported 
the implementation of three SIG Transformational 
Models in the past. 

• 	 The current SIG Application has been approved by the 
school board, with documentation in the minutes 
available upon request or is available online through 
board docs. 

• 	 See School Board Assurances in LEA Application pages . 

• 	 EVSC's Superintendent Dr. David Smith has fully 
supported the implementation of Transformational 
Models and systemic transformational efforts in the 
EVSC, including the development of EVSC's 
Transformation Zone, which includes Caze. 

• 	 Dr. Smith has signed Lincoln's SIG application in support 
of the application and model after presenting to EVSC's 
school board. 

• 	 See Assurances and Superintendent Signature of 
approval in LEA Application pages. 
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12. The teacher's union is fully committed to 
eliminating barriers to allow for the full 
implementation of the model, including but 
not limited to teacher evaluations, hiring 
and dismissal procedures and length of the 
school day. 

Turnaround, Transformation Models 

• Teacher Union Assurance 

• An outline of amendments to SIG Teacher 
contracts that will allow for full 
implementation of the identified model 

./ • Evansville Vanderburgh School Corporation (EVSC) has 
a very collaborative relationship with the teacher's 
union, who is fully supportive of the full implementation 
of the Transformational Model and has actively engaged 
with and supported the current implementation of this 
model in three additional EVSC schools. See letter of 
support/assurance from the Evansville Teachers' 
Association in the appendices. 

13. The district has the ability to recruit new 
principals. 

Turnaround, Transformation Models 

• Partnerships with outside educational 
organizations (TFA, New Teachers for 
New Leaders) and or universities 

• Statewide and national postings 

• External networking 

./ A critical first step in the school improvement process is the 
identification of a transformational leader. School leaders play 
an integral in the district's schools, particularly in its most 
struggling schools. The Office of Transformational Support 
(OTS) will spearhead the hiring process for the district's 
Innovation Schools; this will require collaboration and 
coordination with the Human Resources Office, the 
Superintendent, and the Office of Academic Affairs. The 
recruitment and hiring process conducted is outlined below and 
documented in this guide. 

Process Overview: 

I. Recruitment. During the recruitment phase, EVSC 
attracted a diverse pool of prospective turnaround 
principal candidates. EVSC will recruit candidates 
internally (e.g., successful administrators within the 
district) and externally (e.g., successful turnaround 
leaders from other districts nationwide). The job 
description (Appendix I) developed for the building 
administrator position was unique, complex, and ~eneric 
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in some regards. Once the candidates complete the 
selection process, members of the OTS in partnership 
with the Office of Academic Affairs will screen 
applicants to determine their alignment to the unique 
and complex requirements of the turnaround leader. 

2. Initial eligibility screen. Members of the Office of 
Human Resources will screen applicants to determine 
their basic eligibility for the principal position (e.g., 
academic requirements, experience, and certification). 
The purpose of this phase will be to determine which of 
the applicants to invite for a EVSC's interview day. 

3. Interview Day. Candidates were invited to a day­
long event to determine eligibility and selection into 
EVSC's recommended for hire pool for this position. 

a. Data analysis exercise (Appendix II). 
Candidates were given a data analysis scenario 
along with a data set. In 60 minutes, candidates 
were asked to produce no more than 12 slides 
that articulated their vision for school 
improvement. All work will be assessed using a 
rubric. 

b. Interview panel (Appendix Ill). A team 
comprised of EVSC employees, OTS staff, and 
ETA representatives will conduct 45-minute 
interview panels with candidates selected after 
the candidate's completion of the data analysis 
exercise. Each candidate will be given 7 minutes 
to present their vision for school improvement 
and the panel will keep 3 minutes to ask any 
clarifying questions. The panel will then move 
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into competency-based questioning. The 
interview committee will use the same interview 
protocol when conducting each interview; the 
interview questions will assess candidates in each 
of the competency areas identified for 
transformational leaders (discussed in 
subsequent sections). 

c. Teaching observation (Appendix IV). 
The candidate will then complete their day by 
watching a 12 minute teaching segment. At the 
completion of the "observation," the candidate 
will assess the teacher's strengths, areas of 
development, and specific next steps. All work 
will be assessed using a rubric. 

4. Reference check and recommendation. The 
Office of Human Resourced will review each candidate's 
letters of recommendation and follow up with 
candidates' references. Final recommendations will be 
shared with the Superintendent for final Board 
recommendation( s ). 

14. The district has a robust process in place ~ A critical first step in the school improvement process is the 

to select the principal and staff. identification of a transformational leader. School leaders play 

Turnaround, Transformation Models an integral in the district's schools, particularly in its most 
struggling schools. The Office of Transformational Support 

• Principal and staff hiring practices (OTS) will spearhead the hiring process for the district's 

• Principal and staff transfer 
policies/procedures 

Innovation Schools; this will require collaboration and 
coordination with the Human Resources Office, the 
Superintendent, and the Office of Academic Affairs. The 

• principal and staff recruitment, placement and recruitment and hiring process conducted is outlined below and 

retention procedures documented in this guide. 
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Process Overview: 

5. Recruitment. During the recruitment phase, EVSC 
attracted a diverse pool of prospective turnaround 
principal candidates. EVSC will recruit candidates 
internally (e.g., successful administrators within the 
district) and externally (e.g., successful turnaround 
leaders from other districts nationwide). The job 
description (Appendix I) developed for the building 
administrator position was unique, complex, and generic 
in some regards. Once the candidates complete the 
selection process, members of the OTS in partnership 
with the Office of Academic Affairs will screen 
applicants to determine their alignment to the unique 
and complex requirements of the turnaround leader. 

6. Initial eligibility screen. Members of the Office of 
Human Resources will screen applicants to determine 
their basic eligibility for the principal position (e.g., 
academic requirements, experience, and certification). 
The purpose of this phase will be to determine which of 
the applicants to invite for a EVSC's interview day. 

7. Interview Day. Candidates were invited to a day­
long event to determine eligibility and selection into 
EVSC's recommended for hire pool for this position. 

a. Data analysis exercise (Appendix II). 
Candidates were given a data analysis scenario 
along with a data set. In 60 minutes, candidates 
were asked to produce no more than 12 slides 
that articulated their vision for school 
improvement. All work will be assessed usin,g a 
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rubric. 

b. Interview panel (Appendix Ill). A team 
comprised of EVSC employees, OTS staff, and 
ETA representatives will conduct 45-minute 
interview panels with candidates selected after 
the candidate's completion of the data analysis 
exercise. Each candidate will be given 7 minutes 
to present their vision for school improvement 
and the panel will keep 3 minutes to ask any 
clarifying questions. The panel will then move 
into competency-based questioning. The 
interview committee will use the same interview 
protocol when conducting each interview; the 
interview questions will assess candidates in each 
of the competency areas identified for 
transformational leaders (discussed in 
subsequent sections). 

c. Teaching observation (Appendix IV). 
The candidate will then complete their day by 
watching a 12 minute teaching segment At the 
completion of the "observation," the candidate 
will assess the teacher's strengths, areas of 
development, and specific next steps. All work 
will be assessed using a rubric. 

8. Reference check and recommendation. The 
Office of Human Resourced will review each candidate's 
letters of recommendation and follow up with 
candidates' references. Final recommendations will be 
shared with the Superintendent for final Board 
recommendation( s ). 
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15. The timeline is detailed and realistic, 
demonstrating the district's ability to fully 
implement the intervention during the 
2013-2014 school year. 

All models 

• 	 Monthly focus with identified objectives 

• 	 Smart Goals 

• 	 Measurable Outcomes (consisting of 
transformative, formative, and summative 
data) 

• 	 Streamline and scaffold focus aligned to 
key findings and root causes in SIG 
application 

16. 	 District staff has high levels of expertise and 
successful experience in researching, and 

implementing the selected intervention model. 

Turnaround, Transformation, Restart Models 

• 	 Professional Development sign in sheets 
aligned to SIG funded PD 

• 	 Support framework of district staff aligned 
to areas ofneed as identified in the SIG 
application (Staff member, area of 
expertise, support provided to the school, 
frequency) 

./ 


./ 


• See implementation timeline, which will be fully 
supported by OTS and the performance monitoring 
process. 

• Diehl Consulting will build the capacity of OTS and the 
schools to ensure consistent, valid, and reliable data is 
collected in an ongoing manner. 

• Data Coach will provide embedded supports to schools. 

LEA 
Position/Intensive 
Support 

Director of School 
Transformation 

Expertise/Support to 
schools 

School 
Improvement/Strategic 
Planning 

Transformational 
Leadership/Leadership 
Development 

Federal 
Grants/Management 

School Administration 

Teacher Evaluation and 
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17. 	The school community has been purposefully 
engaged multiple times to inform them of 
progress and seek their input. 

All models 

• 	 Town Hall Meetings 

• 	 Town Hall Meeting Postings (news paper, 
district website, parent newsletters, public 

./ 


Senior 
Transformation 
Strategist 

Senior 
Transformation 
Strategist 

Data Coach 

Development 

Curriculum and Instruction 

Data-Driven Instruction 

Curriculum 

Technology Integration 

Teacher Evaluation and 
Development 

Assessment 
(Formative/Summative) 

Fiscal Planning and 
Allocations 

Human Resources 

Federal Grants 

Operations 

Data-Driven Instructional 
Support 

Queries and Data System 

• 	 The LEA supported schools in conducting a phone blast 
to contact every family in potential SIG schools to 
inform regarding the grant process and seek input. 

• 	 A Stakeholder Survey is conducted yearly to seek input 
from parents, students, and staff. 

• 	 Social Media was utilized as a tool to seek input from 
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families, as well as the EVSC website (See appendices). flyers) 

• Town Hall sign in sheets • Meetings were held in schools to seek stakeholder input, 
• Community Partner Assurances which is captured in the LEA application pages . 

• Documentation ofmailings 

./ Element of the Intervention Resource18. The district demonstrates the ability to align 
Interventionfederal, state, and local funding sources with 

grant activities. 

All models 
Federal Resources • Title I 

• Title II 
TransformationUse of research- Title I Part A, IDEA,

• Title Ill based instructional Title 11 
• IDEA practices that are 

vertically aligned 
across grade levels 

• E-Rate 

• TAP 
and the state 
standards 
Assistance with Transformation Title I, Part A, 
design and Title I, School 
implementation of Improvement 
improvement plan 
including high-
quality job-
embedded 
professional 
development 
designed to assist 
schools in 
implementing the 
intervention model 
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Recruitment of 
teaching staff with 
skills and 
experience to 
effectively 
implement the 
selected 
intervention model 

Transformation Title 11, Part A 

Job-embedded staff 
development aligned 
to grant goals to 
assist English 
language learners 

Transformation Title Ill, Part A -
LEP (when 
applicable) 

Provide extended 
learning 
opportunities for 
students 

Transformation Full Service School 
Community 
Grant, 21st 
Century Learning 
Communities 
Grant, Title I, 
IDEA 

Provide 
community and 
family supports 

Transformation Full Service school 
community grant 

State Resources 

Provide extended 
time learning 
opportunities for 
students 

Transformation Full Day 
Kindergarten 
Grant 

Local Resources 

Provide extended 
time learning 

Transformation Evansville 
Department of 
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19. 	 The district demonstrates the ability and 
commitment to increased instructional time. 

Turnaround, Transformation Models 

• 	 Increased instructional time is structured 
and embedded into the schools' daily 
schedule and or school calendar 

• 	 Increased learning time for students is 
tiered and supported by licensed and/or 
highly qualified educators 

• 	 A needs assessment has been completed 
to identify areas where extended time can 
be most effectively used 

• 	 Increased learning time is structured as a 
vehicle to support differentiated learning 

./ 


opportunities for 
students 

Provide Transformation 
community and 
family supports 

Parks and 
Recreation, YMCA, 
Boys and Girls 
Club, Boy Scouts, 
Girl Scouts, EVPL 

HOLA, Ascension 
Health, St. Mark's 
Lutheran, Green 
River Kiwanis, 
AmeriCorps, Tri 
State Food Bank, 
Big Brother Big 
Sister, Evansville 
Christian Life 
Center, 
AmeriCorps, Tri 
State Food Bank 

• 	 Originally through the Equity Process, the district (in 
collaboration with the local teachers' union) showed a 
commitment to increased instructional time beginning in 
the 20 I 0-20 I I school year. 

• 	 EVSC has made it a priority seek opportunities for 
students to have before and after school programming, 
as well as summer programming to offer students a safe 
place to continue to engage in learning. 
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(ex: .. .) 

An additional block of time 
embedded into the school day 

0 

Summer enrichment/remediation0 

Saturday intervention 

0 Before or a~er school 
enrichment/remediation 

0 School vacation weeks 

0 

• 	 Compensation for extended day is 
identified by the LEA 
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models 

)>Instructions: 

I) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 

2) There are five required LEA commitments or actions that districts have already taken or plan to take in school year 2013-2014. 

3) In the second column, provide a short description of how the commitment was completed or the district's plan to complete 
it. 


4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B. 


I. Design and implement school 
intervention model consistent with 
federal application requirements. 

The /DOE will assess the LEA's 
commitment to design and implement an 
appropriate intervention model and 
school improvement activities by requiring 
the LEA to document a process that may 
include, but will not be limited to: 

(a) 	 Assessing the completed SIG School Needs 
Assessment to identify the greatest needs; 

(b) 	 Assessing the LEA and school's capacity 
(staff, resources, etc.) to implement specific 
interventions and school improvement 
activities; 

(c) 	 Assessing the alignment of the LEA and 
school improvement processes for 

EVSC's Office of Transformational Support (OTS) facilitated and participated with 
school leadership teams throughout the process of conducting the SIG School Needs 
Assessment targeting priority areas of concern, engaging in a thorough root cause 
analysis, and strategic planning aligned to the determined needs. The district provided 
a data overview for each school community to review and provide feedback. 

Lincoln and Caze were identified for EVSC's Transformation Zone in the 12-13 school 
year in addition to three other priority schools. The Transformation Zone is a cluster 
of five Priority Schools with increased discretion and additional district-level support 
from the Office of Transformational Support, with an external partnership with Mass 
Insight Education (MIE). 

The Office of Transformational Support will implement a robust performance 
monitoring system for all TZ schools beginning in the 13-14 school year through 
biweekly checkpoint meetings to ensure alignment, support, and successful 
implementation of school improvement processes to ensure reciprocal 
accountability between school personnel, district personnel, and other 
stakeholders and external providers. . The OTS team will wrap services and supports 
around all schools in the Transformation Zone for school improvement planning, 
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supporting the designed interventions; establishing and monitoring implementation metrics, and alignment of resources to 
priority areas of need and focus of school improvement efforts. Diehl Consulting, Inc. 

(d) 	 Assessing other resources that will support would work with The Office of Transformational Support's performance monitoring 
the design and implementation efforts of team and would serve as an outside evaluator remove bias when determining the 
selected interventions; success of the school and LEA's work with external partners and impact on student 

leading indicators. This will include implementation metrics, as well, and partners must 
(e) Assessing the engagement of stakeholders align to each school's improvement plan priority areas. All records and processes will 

(staff, parents, community, etc.) to provide be accessed within an online portal built by the Office of Transformational Support, 
input into the design and implementation which will also serve as the online meeting/collaboration space and maintain scheduling, 
process; records, data-driven processes, and monitoring support. The EVSC will continue to 

work very collaboratively with I DOE/outreach coordinator through the respective
(f) 	 Assessing the scheduling of regular (at least educational service center as a critical support and partner in the improvement efforts

biweekly) data meetings to identify school/ and will submit all necessary/requested records to the SEA within the timeline per
teacher/ student weaknesses and to adjust 

request.
plans for supports to address those 

weaknesses; 


Strategic Planning and Implementation Process 
(g) 	 Assessing the communication with selected 

provider(s) to plan Professional 
Development and support based on assessed 
needs (at least biweekly), 

·The strategic planning ·• 
process ls not a (h) 	 Maintaining accurate documentation of compllance exercise. 


meetings and communications, 
 ~,iB~ij· The OTS ls committed 
to supporting and 

monitoring the
(i) 	 Following and/or revising schedules, goals, implementation of 


and timeline as needed, and 
 strategies designed to . 
improve student 

achievement.
(j) 	 Submitting all data/forms to the IDOE and/or 

USDE in accordance to timeline. 
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• 	 The Office of Transformational Support (OTS) is committed to recruiting, 
screening, and selecting external providers with an intensive process to assess 
external provider quality (i.e. any external partner must align to a minimum of 
two required elements of the Transformational Model and assure this 
alignment to the school priority areas and demonstrate the ability to meet the 
school's needs in a timely and effective manner). Additionally, OTS would 
work with Diehl Consulting to develop and implement a comprehensive 
performance monitoring system for external SIG partners programs and 
services. 

• 	 Diehl Consulting would serve as a continuous liaison between external partners 
and the school/LEA in identifying and monitoring progress toward partnership 
expectations, including alignment with school improvement goals. Quantitative 
and qualitative methodology includes partner interviews, performance monitoring 
tools, and program/service fidelity instruments. System to be integrated within the 
Office of Transformation and Support. 

• 	 In order to draw accurate conclusions about the consistent impacts of a given 
program, it is important to know that the program is implemented with fidelity. At 
a minimum, the proposed fidelity measures will assess dosage/exposure to the 
program (e.g., program attendance, participant demographics), participant 
responsiveness (i.e., participant feedback related to the program), and quality of 
program delivery. As applicable, Diehl Consulting would support the measurement 
of the extent to which program delivery adheres to any available program 
curricula. 

• 	 OTS will be the lead on recording and communicating progress regarding 

external providers to !DOE as well as ensuring the proper reporting is 

established internally. 


(2) The LEA has or will recruit, 
screen, selects and support 
appropriate external providers. 

The /DOE. will assess the LE.A's 
commitment to recruit, screen, and select 
external providers by requiring the LE.A to 
document a process for assessing external 
provider quality which may include, but 
will not be limited to: 

(a) Identifying external providers based on 
each school's SIG needs; 

(b) Interviewing and analyzing external 
providers to determine evidence-based 
effectiveness, experience, expertise, and 
documentation to assure quality and 
efficiency of each external provider based on 
each schools identified SIG needs; 

(c) Selecting an external provider based 
upon the provider's commitment of timely 
and effective implementation and the ability 
to meet school needs; 

(d) Aligning the selection with existing 
efficiency and capacity of LEA and school 
resources, specifically time and personnel; 

(e) Assessing the regular (at least biweekly) 
communication with the selected service 
provider(s) to ensure that supports are 
taking place and are adjusted according to 
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the school's identified needs, 

(f) Assessing the utilization of multiple 
sources of data to evaluate the effectiveness 
of the supports provided (at least biweekly) 
and reporting the results to the IDOE. 

(g) Assessing the monitoring of records for 
quality and frequency of supports provided 
by the selected service provider(s), 

(h) Assessing the in-school presence (at least 
one day a week) to monitor the interactions 
of the school administration, faculty, and staff 
with the selected service provider(s) to 
ensure the full implementation of supports; 
and 

(i) Assessing the recording and reporting of 
progress to school, LEA, IDOE, and USDE. 
Intervention and school improvement 
activity providers will be held to the same 
criteria as external providers. 
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3. Align other resources with the school improvement model. (For examples of resources and how they might align, see 
Attachment C). 

The IDOE will assess the LEA's 
commitment to align other resources with 
the interventions by requiring the LEA to 
document a process which may include, 
but will not be limited to: 

(a) Identifying resources currently being 
utilized in an academic support capacity; 

(b) Identifying additional and/or potential 
resources that may be utilized in an 
academic support capacity; 

(c) Assessing the alignment of other federal, 
state, and local resources based on 
evidence-based effectiveness and impact 
with the design of interventions; 

• The Office of Transformational Support will implement a robust performance 
monitoring system for all TZ schools beginning in the 13-14 school year 
through biweekly checkpoint meetings to ensure alignment, support, and 
successful implementation of school improvement strategies and 
processes. The OTS team will wrap services and supports around all schools in 
the Transformation Zone for school improvement planning, establishing and 
monitoring implementation metrics, and alignment of resources to priority 
areas of need and focus of school improvement efforts. This will continuously 
support the identification of resources currently being utilized in an academic 
support capacity, conducting a gap analysis of resources necessary but not 
present, alignment of all resources. As part of the performance monitoring 
process, regularly scheduled reviews will occur to ensure all areas are 
operating fully and effectively to meet the intended outcomes. Adjustments 
will be continuously made, as necessary. OTS will support schools in 
redirecting resources not being used to support the school improvement 
process and will be fully present in the schools to ensure effective 
implementation of supports. 

(d) Assessing the alignment of other federal, 
state, and local resources with the goals and 
timeline of the grant (e.g., fiscal, personnel, 
time allotments/scheduling, curriculum, 
instruction, technology 
resources/equipment); 

(e) Conducting regularly scheduled reviews 
of the resource alignment to ensure all areas 
are operating fully and effectively to meet 
the intended outcomes or making 

91 




adjustments as necessary; 

(f) Redirecting resources that are not being 
used to support the school improvement 
process; and 

(g) Assessing the presence (minimum of one 
day per week the first year) in the school to 
monitor the implementation of the 
interventions by school administration, 
faculty, and staff as well as interactions with 
the selected service provider(s) to ensure 
the full implementation of supports. 
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4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively. 

The /DOE will assess the LEA's commitment 
to modify its practices or policies, if 
necessary, to enable it to implement the 
interventions fully and effectively by 
requiring the LEA to document a process 
which may include, but will not be limited 
to: 

(a) Identifying !DOE and/or LEA challenges that 
may slow or halt the school improvement 
implementation process; 

(b) Assessing, designing, and implementing a 
policy modification protocol that includes 
input that may include state and local 
education agency administrators, board 
members, and personnel; and 

(c) 	Developing an ongoing process to assess 
areas that may be considered for policy and 
process modification that include, but will 
not be limited to: 

(i) school administrator and staff hiring practices; 

(ii) school administrator and staff transfer 
procedures; 

(iii) school administrator and staff dismissal 
procedures; 

• 	 OTS will take the lead on identifying challenges at all levels that may slow or 

halt the school improvement implementation process as well considerations 

for policy modifications, with support of Mass Insight Education (refer to 

Scope of Work for MIE). OTS will maintain a strong presence in its schools 

as well as embedding a performance monitoring process to maintain 

awareness of pressing needs, barriers to improvement, fidelity of 

implementation, and success of strategies. 

• 	 The EVSC will follow protocol in supporting the modification of practices 

and policy. 

• 	 (See selection guide in appendices). 
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(iv) school administrator and staff evaluation 
procedures [predominately based (at least 
51 %) on school and student performance 
data] 

(v) school administrator and staff rewards for 
increased student achievement and/or 
graduation rate; 

(vi) school administrator and staff recruitment, 
placement and retention procedures ; and 

(vii) altering the traditional school day and/or 
calendar to include additional instructional 
and planning time. 

5. Sustain the model a~er the funding period ends. 
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The IDOE will assess the LEA's 
commitment to sustain the reforms after 
the funding period ends by requiring the 
LEA to document a process that may 
include, but will not be limited to: 

(a) 	Developing school improvement planning 
processes that support sustainability of 
education reform protocol; 

(b) Developing processes to assure effective 
training of school leadership staff to 
ensure the understanding and efficient 
implementation of interventions into 
operating flexibility of the school; 

(c) 	Developing processes to assure effective 
training of school staff to ensure the 
understanding and efficient 
implementation of interventions into the 
classroom curriculum and activities; 

(d) Identifying alternative funding sources to 
sustain operational protocol that may 
require financial support; 

(e) Identifying meaningful professional 
development for school leadership and 
staff that support short-term and long­
term initiatives of educational 
improvement; 

(f) 	Demonstrating a commitment to the 
continuous development of teacher 
knowledge and skills to incorporate 
changes into their instruction as 

• 	 Mass Insight Education will support the Office of Transformational Support in 
the development and implementation of a robust planning and performance 
monitoring system for all TZ schools beginning in the 13-14 school year 
through biweekly checkpoint meetings to ensure alignment, support, and 
successful planning and implementation of school improvement processes to 
ensure reciprocal accountability between school personnel, district 
personnel, and other stakeholders and external providers. The OTS team will 
wrap services and supports around all schools in the Transformation Zone for 
school improvement planning, establishing and monitoring implementation 
metrics, and alignment of resources to priority areas of need and focus of 
school improvement efforts. This will include a focus on sustainability of those 
strategies that are having an impact on school improvement trends and revision 
of those strategies that are not proven as successful. 

o 	 The Planning and Performance Monitoring process will include training of 
school leadership and ongoing support from OTS with an ongoing feedback 
cycle where data is used to inform strategies. These supports will be 
individualized and customized for each supported school. Based on 
guidance from the school principal, staff, and district, Diehl Consulting will 
provide additional/aligned third-party evaluation support to further 
examine data. This support may involve further analyses of indicators and 
subgroups, or short-term evaluation of specific school strategies to provide 
feedback related to implementation in order to fully understand root 
causes to use data in the most formative manner. A data coach will work 
with the Professional Development Specialist to embed school-based 
supports for staff to turn formative data into highly effective instruction. 

o 	 Additionally, a Transformation Strategist (TS) will support the school with 
a focus on curriculum, instruction, and data-driven interventions and 
differentiating of instruction. This TS will provide embedded supports to 
school-based leadership and coaching and support school leaders and staff 
in identifying those needs for growth. Additionally, OTS will engage in the 
selection of an external provider who can provide even more robust 
supports to develop LEA and school leadership capacity to support 
teachers in highly effective implementation of classroom instruction­
serving in a mentor capacity to school leaders. This external provider 
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evidenced by an extensive action plan; 

(g) 	Developing an evaluation system that 
measures short-term and long-term, 
multi-level implementation of 
interventions, as well as the 
measurement of effectiveness of 
supporting initiatives and policy; 

(h) 	Development of a process to embed 
interventions and school improvement 
activities in an extensive strategic long­
term plan to sustain gains in student 
achievement; 

(i) 	Developing an evaluation system to 
monitor strategic checkpoints and end of 
the year results and outcomes to inform 
and assist practitioners with problem­
solving and decision-making that 
supports short-term and long-term 
educational fidelity; 

(j) 	Developing a process to sustain alignment 
of resources with the school's mission, 
goals, and needs; 

(k) 	Planning a growth model for both the 
fiscal and human capital within the LEA 
for implementation and sustainability of 
interventions and school improvement 
activities; 

(I) 	Establishing and implementing 
accountability processes that provide 
effective oversight of the interventions, 

would also be selected on their ability and commitment to effectively 
engage with and provide direct feedback to teachers within the classroom 
setting in lieu of providing professional development outside of the context 
of the school, classroom, and teachers' individualized strengths and 
development needs. As part of the Planning and Performance Monitoring 
process, OTS will support schools in the alignment of resources to school 
priorities, monitoring of effectiveness, and sustainability of financial 
support. This will take place in an online forum with live, interactive tools 
that connect all stakeholders through with an extensive action planning 
process and tools. 

o 	 Diehl Consulting will work with OTS and school teams to ensure the 
reliability and validity of information reported as part of grant 
requirements. Based on prior experience, two areas of support are 
described below. However, if new requirements are identified, Diehl 
Consulting will align processes to address required reporting. 

o 	 Diehl Consulting would support by monthly updating each school's data 
dashboard (embedded within the performance monitoring tool) related to 
student attendance and out-of-school suspensions. While these indicators 
(to be defined) will also be included in the quarterly and year-end 
reporting, this monthly evaluation will be critical as it will allow interested 
parties from the schools, district, and state to review formative evaluation 
results from a common source more frequently. Following each academic 
quarter, Diehl Consulting will prepare scorecards outlining each school's 
progress toward SIG targets and other relevant indicators related to 
student attendance and discipline. Scorecards will include an overall 
presentation of current performance relative to the established targets as 
well as graphic breakdowns of each indicator by grade level and 
demographic variables. As appropriate, comparison data from the 
corresponding time periods from previous years will also be included. 
Each quarter, therefore, the performance monitoring process will engage 
stakeholders in a deeper dive to determine progress toward all leading 
and lagging indicators of school improvement. Diehl Consulting 
would also lead a larger evaluation design yielding process- and outcome­
level data designed to measure goals and objectives. To accomplish this, a 
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school improvement activities, financial 
management, and operations of the 
school. 

logic model will be further aligned with school improvement plans. Specific 
elements include: (a) gaps or needs to be addressed; (b) goals to be 
accomplished; ( c) short- and long-term objectives; ( d) activities/program 
inputs; ( e) process measures; and (f) outcome measures. An evaluation 
plan will be developed based on the objectives and indicators outlined 
within the logic model. The plan will include the evaluation design and 
methods (e.g., participants, procedures, instruments), along with proposed 
data analysis procedures. Methodology will include school-level climate and 
student/family engagement surveys, staff instructional practice assessments, 
and collaborative practice and use of data inventories. Methods will be 
aligned to meet the school's unique needs. While it is expected that 
program evaluation will be ongoing, the formal report will represent the 
capstone of the annual evaluation. The report(s) is expected to include a 
comprehensive review of all evaluation findings. Included with the formal 
reporting deliverable will be meetings during which evaluation results will 
be discussed and used in the formulation of action plans. 

97 




4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure 

>Instructions: 
I) Scroll down to the intervention model that the school will be using. Complete the information for that model only. 
2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second 

column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead 
person and when the task will occur (names of months are sufficient). 

3) Complete the table for only the model that the school will implement. 
4) If the improvement model will not be implemented, check "We will not implement this model." 

5) For how the descriptions will be scored, see the Intervention Models scoring rubric (Attachment F). 
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0 We will implement this model. D We will not implement this model - move to next model. 

If implementing the transformation model, complete the table below. 

PLEASE REFERENCE THE COMPLETE SCHOOLI. 	 Replace the principal who led the Dr. David I Noted within 
TRANSFORMATION PLAN AVAILABLE ASschool prior to implementing the Smith, tasks column 
APPENDIX I.model. Superintendent 

Pre-implementation Carrie Hillyard, 
• Consult the EVSC administrator pool for available Director of 

and viable candidates Uuly 2013) School 
• Revise the EVSC principal selection tool to include Transformation 

school-based interviewing panel U uly 2013) 
• Coordinate additional administrator interviews as 

Caze school­
needed Uuly 2013-Aug 2013) 

based staff as 
neededImplementation 

• 	 Recommend a new co-principal to take over key 
roles and responsibilities in a co-principal situation 
for EVSC board approval (Aug 2013) 

• 	 Secure EVSC board approval for the recommended 
candidate (Aug 2013) 

Associated budget 
No associated costs 

2. Use evaluation systems for 
teachers and principals that 
consider student growth and 
assessments; develop with 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Carrie Hillyard, 
Director of 
School 
Transformation 

Noted within 
tasks column 
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Pre-implementationteacher/principal involvement. 
• 	 Professional development for administrators on Debbie Debaillie, 

EVSC evaluation and observation tool to increase Chief HR Officer 
inter-rater reliability across the TZ Schools (August 
2013) Velinda Stubbs,

• Communication to all teaching staff regarding Chief Academic 
observation and evaluation expectations for SY Officer 
2013-2014 (August 20 I 3) 

• 	 Conduct baseline teacher evaluations of all teaching 
Emily

staff (Aug 2013 - June 2014) 
McCormick­• 	 Professional development for administrators on 
Smith, Directornew adopted EVSC evaluation and development 
of Professionaltool Uune-July 2014) 
Development• 	 Professional development for teachers on new 

EVSC evaluation and development system Uune-July 
2014) Shannon 

Strieter, 
evaluation and observation expectations for SY 

• Communication to all teaching staff regarding 
Transformational 

2014-2015 (August 2014) Strategist 

Implementation 
• 	 Conduct frequent formal and informal teacher 

evaluations and classroom observations (ongoing; 
starting Aug 2013) 

• 	 Conduct principal evaluations with ongoing 
checkpoints throughout the year (Aug 20 I 3 - May 
2014) 

Associated budget 
$110,000 
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3. 	 Reward school leaders, teachers, 
staff who, in implementing this 
model, increased student 
achievement or high school 
graduation rates; remove those 
who, after professional 
development, have not. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Pre-implementation 
• 	 Determine rate of additional monies to spend on 

instructional classroom kits based upon student 
growth indicators. (by January 2014 - Note: All staff 
will receive $1000 towards the purchase of 
instructional materials, resources, and tools for their 
classroom.) 

• 	 Communication to all teachers regarding new 
compensation model Uune-july 2014; will most likely 
be done in conjunction with professional 
development during the pre-implementation of the 
new EVSC eval and development system) 

Implementation 
• 	 Disburse additional monies for instructional 

classroom kits in accordance with rates identified 
during pre-implementation (September 20 14) 

• 	 Disburse adjusted compensation based upon the new 
compensation model adopted by EVSC for SY 2014­
20 15 (SY 20 14-20 I 6) 

Associated budget 
$145,00 

Carrie Hillyard, 
Director of 
School 
Transformation 

Debbie 
Debaillie, Chief 
Human 
Resources 
Officer 

Carl 
Underwood, 
Chief Financial 
Officer 

Noted within 
task column 

.·~',!;·······it/t'!·~i~~t~~~~~'.~{(:.:;tj~i;;~;1W'.fl~t~~~~~/(·!s1 
PLEASE REFERENCE THE COMPLETE SCHOOL 

•1 ·~,, ... ·-!·-••:::,, ...•.•.•. _.•.-.•••••, 

Carrie Hillyard, Noted within 
TRANSFORMATION PLAN AVAILABLE AS Director of task column 
APPENDIX I. School 

Transformation 
Pre-imolementation 

4. 	 Provide high quality, job­
embedded professional 
development. 
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• 	 Clarify roles and responsibilities with Title I coach 

and PD Specialist 
 Shannon 

• 	 Create structures and systems to collect Strieter, 
observational data from TZ schools (Aug 20 I 3) Transformational 

• 	 Finalize supporting partner role in providing Specialist 
professional development coaching to leadership 

and instructional support staff (by Aug 20 I 3) 
 Dawn Green,

• 	 Secure two recurring professional development Transformational 
substitutes (October 2013) 

Specialist• 	 Conduct first round of teacher observations to 

identify individual teaching coaching needs 


Cyndie Carneal,(December 20 I 3) 
co-principal• 	 Determine school-wide PD needs based upon first 
Caze Elementaryround of teacher observations (October 2013) 

• 	 Determine TZ Zone PD needs based upon first 

round of teacher observations (November 2013) 
 To Be Hired, 

Co-principal of 

Teachers Uune 2014) 
• 	 Identify protocol for the selection of Peer Support 

Caze Elementary 
• 	 Create selection materials for Peer Support 


Teachers based upon the protocol identified and 
 Kim Kuban, 
agreed upon by the school leadership team Uune Caze Elementary 
2014) Title I Coach 

• 	 Determine components of the New Teacher 

Mentoring program Uuly 2013) 
 To Be Hired, PD 

• 	 Select mentor teacher for New Teacher Mentoring Specialist 
program Uuly 2013 -Aug 2013) 

Implementation 
• 	 Provide mentoring and coaching to needs as 


identified by a co-principal (beginning by Sept 2013) 

• 	 Provide leadership mentoring and coaching to needs 


identified by OTS staff and supporting partner ­
TNTP (beginning by Oct 2013) 


• 	 Provide school-wide professional development 

during all faculty meetings based upon observational 
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data from teachers (beginning in Sept 2013) 
• 	 Provide school-wide voluntary school-wide 

professional development for teachers based upon 
observational data from teachers (beginning in 
October 2013; ongoing) 

• 	 Provide TZ-wide voluntary professional 
development for teachers and staff based upon 
observational data from TZ teachers and staff 
(beginning in Nov 2013; ongoing) 

• 	 Provide in-classroom coaching customized based 
upon needs identified by principal (Sept 2013 - June 
2016; as needed) 

• 	 Provide professional development release time to 
observe Peer Support Teachers or other teachers 
identified by PD Specialist or principal (Sept 2013 ­
June 2016; as needed) 

• 	 Implement Peer Support Teacher coaching model 
(explained in the School Transformation Plan; 
August 2014) 

• 	 Maintain common planning time and PLCs for 
teachers and ensure time is being used effectively 
(August 20 I 3 - YI ; August 20 14 - Y2; Aug 20 15 ­
Y3) 

• 	 Implement the New Teacher Mentoring Program 
(Aug 2013; ongoing) 

Associated budget 
$570,600 

5. Implement strategies to recruit, 
place, retain staff (financial 
incentives, promotion, career 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Carrie Hillyard, 
Director of 
School 

Noted within 
task column 

growth, flexible work time). 
Pre-implementation 

Transformation 

• Finalize schedule for the disbursement of retention Debbie Debaillie, 
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awards (Aug 2013) 
• 	 Communicate retention awards to staff (Aug 20 I 3) 
• 	 Determine process and parameters for the 

purchase of instructional classroom kits (Oct 20 I 3) 
• 	 Identify protocol for the selection of Peer Support 

Teachers Uune 2014) 
• 	 Create selection materials for Peer Support 

Teachers based upon the protocol identified and 
agreed upon by the school leadership team Uune 
2014) 

• 	 Revisit new staffing and selection process 

implemented in the TZ schools (Sept 20 I 3) 


• 	 Launch a new recruitment campaign (Oct-Nov 
2013) 

• 	 Revise competency based selection process and 
model for teachers based upon TZ principal input 
Uan 2014) 

Implementation 
• 	 Disburse retention awards in accordance with 

determined schedule and process (Sept 2013 ­
ongoing) 

• 	 Secure additional instructional classroom kits for 
teachers based upon their specific needs (Sept 2014, 
Sept 2015, Sept 2016) 

• 	 Implement Peer Support Teacher coaching model 
(explained in the School Transformation Plan; 
August 2014) 

• 	 Recruit new candidates for TZ positions (ongoing; 
by Sept 2013) 

• 	 Select new candidate for TZ position based upon 
mutual consent and revised competency based 
model (ongoing; by June 2014) 

Associated Budget 

Chief Human 
Resources 
Officer 

Dawn Green, 
Transformational 
Strategist 

To be hired, 
Caze Co-
principal 

Cyndie Carneal, 
Caze Co-
principal 
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-]$195,000- ---­

6. Provide increased learning time PLEASE REFERENCE THE COMPLETE SCHOOL Carrie Hillyard, Noted within 
for students and staff. TRANSFORMATION PLAN AVAILABLE AS 

APPENDIX I. 

Pre-implementation 
• Determine dates for summer programming Uan 

2014) 
• Determine enrollment process for summer 

programming Uan 2014) 

Director of 
School 
Transformation 

Shannon 
Strieter, 
Transformational 

task column 

• Determine academic programming for summer 
programming (May 2014) 

• Align afterschool program to academic priorities 
(initial alignment Nov 2013 - ongoing) 

• Incorporate afterschool coordinator into PLC or 
common planning time (by Nov 20 I 3) 

• Determine dates for additional professional 
development days in regards to curriculum 
alignment and data deep dive (upon grant reward, 
no later than July 15, 2013) 

• Determine optimal master school schedule (by Aug 
2013; one month prior to the start of school) 

• Determine staggered scheduling for support staff to 
increase the number of interventions offered for 
students (by end of July 2013) 

Implementation 
• Ensure students attend a minimum of I 0 summer 

programming days Uun 2014 - June 2016) 
• Implement two additional teacher professional 

development days prior to SY 2013-2014 (Aug 
2013) 

• Implement additional professional development days 
in regards to curriculum/assessment alignment (Sept 

Strategist 

Dawn Green, 
Transformational 
Strategist 

To Be Hired, 
Caze Co-
principal 

Cyndie Carneal, 
Caze Co-

principal 

Other Caze 
school-based 
staff 
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2013 -June 2016) 
• Provide professional development stipends to 

teachers who attend voluntary professional 
development offered by the district and OTS 
throughout the school year (ongoing) 

• Align afterschool academic programming for both 
remediation and enrichment of students (ongoing) 

• Implement staggered scheduling for support staff to 
increase learning time for students through 
interventions (Aug 2013) 

Associated budget 
$448,600 

7. Use data to implement an aligned 
instructional program. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Pre-implementation 
• 	 · Determine dates for data-deep dives by teaching 

staff (by Sept 2013) 
• 	 Determine DataWise training dates provided by the 

district (by Aug 2013; ongoing every year) 
• 	 Review performance management expectations for 

OTS (Aug 20 I 3) 
• 	 Prepare for monthly OTS performance management 

sessions (monthly basis starting in Sept 2013) 
• 	 Prepare for bi-annual district performance 

management sessions (Bi-annual starting in Oct 
2013) 

• 	 Finalize participation of the Rtl team and meeting 
schedule (by Sept 2013) 

Implementation 
• Begin creating individual student plans for students 

Carrie Hillyard, 
Director of 
School 
Transformation 

Shannon 
Strieter, 
Transformational 
Strategist 

Dawn Green, 
Transformational 
Strategist 

Caze co-
principals and 
various other 
school-based 
staff 

Noted within 
task column 
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identified by Rtl team for interventions (ongoing; 
starting no later than Sept 2013) 

• 	 Implement data deep dives by teaching staff (by Sept 
2013) 

• 	 Conduct ongoing Rtl team meetings to ensure at-
risk students are placed on an aligned instructional 
program (ongoing; starting in Sept 2013) 

• 	 Implement PLCs focused upon differentiated 
instruction based upon student data (ongoing; 
starting in Sept 2013) 

• 	 Create common formative assessments to drive 
data-driven instruction (upon grant's award; no later 
than Dec 2013) 

• 	 Implement universal screenings for all students 
(ongoing; no later than Oct 2013) 

• 	 Align interventions for students determined as Tier 
II and 111 from universal screenings (ongoing; no later 
than Oct 2013) 

Associated budget 
$164,600 
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8. Promote the use of data to inform 
and differentiate instruction. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Pre-implementation 
• 	 Determine dates for data-deep dives by teaching 

staff (by Sept 2013) 
• 	 Determine DataWise training dates provided by the 

district (by Aug 20 I 3; ongoing every year) 
• 	 Review performance management expectations for 

OTS (Aug 20 I 3) 
• 	 Prepare for monthly OTS performance management 

sessions (monthly basis starting in Sept 2013) 
• 	 Prepare for bi-annual district performance 

management sessions (Bi-annual starting in Oct 
2013) 

• 	 Finalize participation of the Rtl team and meeting 
schedule (by Sept 2013) 

Implementation 
• 	 Begin creating individual student plans for students 

identified by Rtl team for interventions (ongoing; 
starting no later than Sept 2013) 

• 	 Implement data deep dives by teaching staff (by Sept 
2013) 

• 	 Conduct ongoing Rtl team meetings to ensure at­
risk students are placed on an aligned instructional 
program (ongoing; starting in Sept 2013) 

• 	 Implement PLCs focused upon differentiated 
instruction based upon student data (ongoing; 
starting in Sept 2013) 

• 	 Create common formative assessments to drive 

L~adPersoru'J mim'ee·· -·· · ~eriodc ..····· 
·········•~6s~tii,ri< H>l'··· (tri61'l'tf1x)·····.·< 

Carrie Hillyard, Noted within 
Director of task column 
School 
Transformation 

Shannon 
Strieter, 
Transformational 
Strategist 

Dawn Green, 
Transformational 
Strategist 

Caze co­
principals and 
various other 
school-based 
staff 
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• 

• 

data-driven instruction (upon grant's award; no later 
than Dec 2013) 
Implement universal screenings for all students 
(ongoing; no later than Oct 2013) 
Align interventions for students determined as Tier 
II and Ill from universal screenings (ongoing; no later 
than Oct 2013) 

Associated budget 
$164,600 

9. Provide mechanisms for family 
and community engagement. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Pre-implementation 
• 	 Community asset mapping Uan 2014) 
• 	 Research community partnerships for mental health 

services and counseling (Dec 2014) 
• 	 Recruit and select for Family and Community 

Outreach Coordinator (by Oct 2013) 
• 	 Recruit and select for full-time nurse and health 

clinic staff (by Jan 2014) 
• 	 Identify parent engagement calendar (within one 

month of hiring Family and Community Outreach 
Coordinator) 

• 	 Research best practices in parent academy efforts 
(within one month of hiring Family and Community 
Outreach Coordinator) 

Implementation 
• 	 Continue/initiate partnerships with community 

organizations (as needed) 
• 	 Host parent and community events (ongoing 

starting in Sept 20 I 3) 

Carrie Hillyard, 
Director of 
School 
Transformation 

Cathlin Gray, 
Associate 
Superintendent 
of Student, 
Family, and 
Community 
Partnerships 

Shannon 
Strieter, 
Transformational 
Strategist 

Dawn Green, 
Transformational 
Strategist 

Caze Co-

Noted within 
task column 
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I0. Give the school sufficient PLEASE REFERENCE THE COMPLETE SCHOOL Dr. David (Continued -
operational flexibility (staffing, TRANSFORMATION PLAN AVAILABLE AS Smith, Already 
calendars/time, and budgeting). APPENDIX I. Superintendent established) 

Pre-implementation 
N/A - see note below 

Implementation 
N/A ­ see note below 

Carrie Hillyard, 
Director of 
School 
Transformation 

OTS's design represents a unique case management 
approach whereby the ors will maintain a regular presence 
in the Transformation Zone schools. OTS staff will ensure 
that the TZ Schools are prioritized not only in talk, but also 
in action. The OTS will serve as schools' main point of 
contact with EVSC and will coordinate all central office 
services for these schools by streamlining supports from 
multiple offices instead of creating additional bureaucracy. 
The OTS's support structure will create a "club you want to 
join" with tangible benefits for low-performing schools, rather 
than a punitive framework. 

As part of the district's broader transformation strategy, 
EVSC has created an internal unit to hold "itself' 
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• Launch Parent Academy (contingent upon plans 
established by Family and Community Outreach 
Coordinator) 

• Integrate communication structures based upon 
best practices 

• Implement parent and family engagement calendar 

principals and 
various other 
school-based 
staff 

Associated budget 
$232,500 



accountable to results for these schools. This sustainable 
model not only allows for the district to pilot innovative 
approaches and frameworks, but allows one unit to directly 
focus upon the transformation of EVSC's persistently lowest 
performing schools. The OTS is defined by four overarching 
responsibilities: 

• Accountability. The OTS is held accountable for rapid 
gains in student achievement. 

• Authority. The OTS assumes decision-making authority 
on school staffing, time, budgets, and programs. 

• Comprehensive services. The OTS provides core 
academic and student support services directly or by 
aligning the services of other programs and supporting 
partners, who are on subcontracts with the OTS or TZ 
schools, and builds internal capacity within the schools 
and by extension, the district. 

• Embedded, consistent school presence. The OTS 
maintains an embedded, consistent, and intense 
relationship with the school(s), requiring a presence in 
each school three days per week during the 
transformation period. 

The OTS will provide targeted support in key functional 
areas, including offering services that the district does not 
have the time or expertise to provide. 

Associated Budget 
$490,000 

11. LEA and, SEA supports school with 
ongoing, intensive technical 
assistance and support. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I. 

Dr. David 
Smith, 
Superintendent 

Noted within 
task column 
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Pre-implementation Carrie Hillyard, 
N/ A ­ see note below Director of 

School 
Implementation Transformation 
N/ A ­ see note below 

OTS's design represents a unique case management 
approach whereby the ors will maintain a regular presence 
in the Transformation Zone schools. OTS staff will ensure 
that the TZ Schools are prioritized not only in talk, but also 
in action. The OTS will serve as schools' main point of 
contact with EVSC and will coordinate all central office 
services for these schools by streamlining supports from 
multiple offices instead ofcreating additional bureaucracy. 
The OTS's support structure will create a "club you want to 
join" with tangible benefits for low-performing schools, rather 
than a punitive framework. 

As part of the district's broader transformation strategy, 
EVSC has created an internal unit to hold "itself' 
accountable to results for these schools. This sustainable 
model not only allows for the district to pilot innovative 
approaches and frameworks, but allows one unit to directly 
focus upon the transformation of EVSC's persistently lowest 
performing schools. The OTS is defined by four overarching 
responsibilities: 

• Accountability. The OTS is held accountable for rapid 
gains in student achievement. 

• Authority. The OTS assumes decision-making authority 
on school staffing, time, budgets, and programs. 

• Comprehensive services. The OTS provides core 
academic and student subbort services directly or by 
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aligning the services of other programs and supporting 
partners, who ore on subcontracts with the OTS or TZ 
schools, and builds internal capacity within the schools 
and by extension, the district. 

• Embedded, consistent school presence. The OTS 
maintains on embedded, consistent, and intense 
relationship with the school(s), requiring a presence in 
each school three days per week during the 
transformation period. 

The OTS will provide targeted support in key functional 
areas, including offering services that the district does not 
have the time or expertise to provide. 

Associated Budget 
$490,000 

~ If implementing the transformation model, explain how the recruitment and selection of a new principal will take place. 

In SY 2012-2013, EVSC conducted a search for building administrators. In partnership with Mass Insight Education, a new competency based 
selection process was created based upon Public Impact's Turnaround Leader competencies. (See index for overview of the selection 
process which included a panel interview, data analysis exercise and presentation, and teacher observation rubric completion.) The selection 
process yielded a pool of candidates for the Superintendent to consider for recommendation for EVSC open administrative positions. 
Although new candidates have been identified for other principal and administrative openings through the EVSC, several candidates remain. 
OTS will work to screen the available candidates for the co-principal vacancy and create a final step in the selection process to ensure the 
candidate is the right fit to lead Caze Elementary School in its implementation of the transformation model. 
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Pre-Implementation 

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget. 

Action: All pre-implementation activities, timelines, and budget were noted with the relevant intervention 
model required elements. 

Timeline: All pre-implementation activities, timelines, and budget were noted with the relevant intervention 
model required elements. 

Budget: All pre-implementation activities, timelines, and budget were noted with the relevant intervention 
model required elements. 

Check Your Work - Additional Requirements for All Models 

I. All the elements of the selected intervention model are included. 

2. The descriptions of how all of the elements will be or have been implemented are specific, logical ./' 
and comprehensive. 

3. The timeline demonstrates that a// of the model's elements will be implemented during the 2013­ ./' 
2014 school vear. 
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D We will implement this model. 0 We will not implement this model - move to next model. 

D We will implement this model. 0 We will not implement this model - do not complete. 

D We will implement this model. 0 We will not implement this model - move to next model. 

*The forms for each model listed above were deleted after the LEA reviewed and determined to implement the 
Transformational Model. 
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s. Annual Goals for Priority Schools for Accountability 

Instructions: 

I) Review the results of the two worksheets "Analysis of Student and School Data" and "Self-Assessment of High-poverty, High­
performing School," the findings, and the root cause analysis. 

2) Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop: 

o One English/language arts goal for "all students." 

o One mathematics goal for "all students." 


3) Schools serving students in grade 12 must also include a goal related to graduation. 


4) Include goals for the three-year duration of the grant. 


Note: Goals must be measureable and aggressive, yet attainable. 

85% of all students are proficient75% of all students are proficient 95% of all students are proficientExample: 50% of all students are 
on ISTEP+ mathematics on ISTEP+ mathematics on ISTEP+ mathematicsproficient on ISTEP+ mathematics 

55.03% of all students will be 57.03% of all students will be 62.37% of all students will be53.20% of all students are 
proficient on ELA ISTEP+. proficient on ELA ISTEP+.proficient on ELA ISTEP+. proficient on ELA ISTEP+. 

54.17% of all students will be49.80% of all students are 52.17% of all students will be 59.17% of all students will be 
proficient on Math !STEP+. proficient on Math ISTEP+.proficient on Math ISTEP+. proficient on Math ISTEP+. 
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II: Budget (See attached Excel file) 

Instructions: 
I) Complete the budget pages provided in the attached Excel file for the three years (see copies in Attachment C). Electronically 

select each "tab" for years 2013-2014, 2014-2015, and 2015-2016. 

2) Indicate the amount of school improvement funds the school will use for each year of the grant period to implement the 
selected model in the school it commits to serve. 

3) The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 

Note: The LEA's budget must cover the period of availability, including any extension wanted through a waiver, and be of sufficient 
size and scope to implement the selected school improvement model in the school(s) the LEA commits to serve. It would be 
permissible to include LEA-level activities designed to support implementation of the selected school improvement model in 
the LEA's school. 

4) Describe how the LEA will align federal, state, and local funding sources with grant activities. (See Attachment D for suggestions) 

Element of the Intervention 

Use of research-based instructional 
practices that are vertically aligned 
across grade levels and the state 
standards 
Assistance with design and 
implementation of improvement plan 
including high-quality job-embedded 
professional development designed to 
assist schools in implementing the 
intervention model 

Intervention 

Federal Resources 
Transformation 

Transformation 

Resource 

Title I Part A, IDEA, Title II 

Title I, Part A, 
Title I, School Improvement 
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Recruitment of teaching staffwith skills 
and experience to effectively implement 
the selected intervention model 

Transformation Title 11, Part A 

Job-embedded staff development aligned 
to grant goals to assist English language 
learners 

Transformation Title Ill, Part A - LEP (when applicable) 

Provide extended learning opportunities 
for students 

Transformation Full Service School Community Grant, 21st 
Century Learning Communities Grant, Title 
I, IDEA 

Provide community and family supports Transformation Full Service Community School Grant 
State Resources 

Provide extended time learning 
opportunities for students 

Transformation Full Day Kindergarten Grant 

Local Resources 

Provide extended time learning 
opportunities for students 

Transformation Evansville Department of Parks and 
Recreation, YMCA, Boys and Girls Club, Boy 
Scouts, Girl Scouts, EVPL 

Provide community and family supports Transformation HOLA, Ascension Health, St. Mark's 
Lutheran, Green River Kiwanis, AmeriCorps, 
Tri State Food Bank, Big Brother Big Sister, 
Evansville Christian Life Center, AmeriCorps, 
Tri State Food Bank 
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Appendices 

Sample Agenda/Sign In Sheet from Collaborative CNA Process 


Agenda/Tasks: 
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'ft) Whon1 lt !vfoy Concern: 

The Evansville T~achers As.wt:iatfon (ETA) is ple~sed to patt11et· ·with rhe BvansvlHe 
Vandedturgh School C:Otpor'<ltion (E\lSC) in support of the applicatlQn io the Indiana 
Department of Edocf~tion for the 'fitle I l 003(g) School lmpi:ovement Grant (SIG) for Caw 
Blementmy {K-5), Pa.lrl.~wn Hlementary {K~5) and Lincoln School (K~8). The ETA. snppot!s a 
condmiation ofthe WOl'k of the Tnm.s:formation Z.one (TZ). 'the 1003(g) grru1t wm ¢t1lit1n(lti) thi1 
work and provide the means for coutinued sw::1;;ess and build on thls work. 

Tll;z: ETA :supports at the. hlgh(:st Ievef the efibrts Clf Caze B1ementat·y (K·.5), Frurlavm 
Hfoment~fY O<.-S) and Uncoln School (K~8) and their pursuit ofthe Title I l 003(g) School 
li:npmvement Grant. 



Applications approved by EVSC School Board on June 3, 2013 
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Board Polic # 0122 

M¢etio9 Jun 03,. 2013 ·Regular Doa1d Meeti1>9 S:JO P.M. 

C'ategoty Coni>cnt Jtem_s {Df, Smith) 

Subject C-0naideratlon to submit flve grant propo~ls 

Type Adkm {Con:rent) 

Board Policy 0122 

Teacher School Grant Name Source Amount 

Carrie Hillyard Caze 1003G School IDOE 3yr. grant up to 
Improvement Grant $2,000,000.00 

per year 
Carrie Hillyard Lincoln 1003G School IDOE 3yr. grant up to 

Improvement Grant $2,000,000.00 
per year 

Lisa Hale Fairlawn 1003G School IDOE 3yr. grant up to 
Improvement Grant $2,000,000.00 

per year 
EVSC aims to provide outstanding educational opportunities for all students. This grant opportunity allows the 
district to secure additional funding to put interventions, additional personnel, and other necessary community 
partnerships in place to support the continued transformation of these priority schools. 

The Indiana Department of Education is conducting a fourth round of 1003g competitive School Improvement 
Grant (SIG) opportunities. SIG, authorized under section 1003g of the Title I of the elementary and Secondary 
Education Act of 1965 (Title I or ESEA), are grants to State Education Agencies (SEAs) that SEAs use to 
make competitive sub-grants to Local Education Agencies (LEAs) that demonstrate the greatest need for 
funds and the strongest commitment to use the funds to provide adequate resources in order to raise 
substantially the achievement of the students in the lowest-performing schools. 
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Diehl E luation 
\,,and Consulting Services~· 

Scope of Work and Deliverables 

Diehl Consulting proposes a performance monitoring system for external partners and an evaluation 
design yielding process- and outcome-level data designed to measure the goals and objectives of the 
school improvement grant. Specific deliverables are provided below. 

Deliverable 1: Develop and implement a comprehensive performance monitoring system for 
external SIG partners programs and services. 

• 	 Serve as a liaison between external partners and the school in identifying and monitoring progress 
toward partnership expectations, including alignment with school improvement goals. 
Quantitative and qualitative methodology includes partner interviews, performance monitoring 
tools, and program/service fidelity instruments. System to be integrated within the Office of 
Transformation and Support. 

• 	 In order to draw accurate conclusions about the consistent impacts of a given program, it is 
important to know that the program is implemented with fidelity. At a minimum, the proposed 
fidelity measures will assess dosage/exposure to the program (e.g., program attendance, 
participant demographics), participant responsiveness (i.e., participant feedback related to the 
program), and quality of program delivery. As applicable, Diehl Consulting also proposes to 
measure the extent to which program delivery adheres to any available program curricula. 

Deliverable 2: Support all SIG required performance reporting 
• 	 Diehl Consulting will work with EVSC to ensure the reliability and validity of information reported 

as part of grant requirements. Based on prior experience, two areas of support are described 
below. However, if new requirements are identified, Diehl Consulting will align processes to 
address required reporting. 

o 	 Diehl Consulting proposes to complete selected sections of the SIG monthly data dashboard 
related to student attendance and out-of-school suspensions. While these indicators (to be 
defined) will also be included in the quarterly and year-end reporting, this monthly 
evaluation will be critical as it will allow interested parties from the schools, district, and 
state to review formative evaluation results from a common source more frequently. 

o 	 Additional SIG requirements include the Staff Culture Survey, which will be administered 
two to three times within an academic year. These surveys will assess staff perceptions of 
school culture by ability and commitment levels. While results of these surveys will be 
summarized in the monthly data dashboard as available, detailed results will also be 
shared with individual schools in formal reports. 

Deliverable 3: Provide quarterly benchmark reports and facilitate data discussions related to 
recommended core SIG indicators (e.g., suspensions, attendance) 

• 	 Following each academic quarter, Diehl Consulting proposes to prepare scorecards outlining each 
school's progress toward SIG targets and other relevant indicators related to student attendance 
and discipline. Scorecards will include an overall presentation of current performance relative to 
the established targets as well as graphic breakdowns of each indicator by grade level and 



demographic variables. As appropriate, comparison data from the corresponding time periods 
from previous years will also be included. 

• 	 A key component of the quarterly benchmarking will be to facilitate discussion around the 
scorecards. Diehl Consulting proposes to meet with each school quarterly to ensure understanding 
of the data presented. 

Deliverable 4: Develop and implement a comprehensive logic model and evaluation plan linked to 
SIG goals, and prepare formative and summative evaluation reports. 

• 	 Diehl Consulting proposes an evaluation design yielding process- and outcome-level data designed 
to measure goals and objectives. To accomplish this, a logic model will be further aligned with 
school improvement plans. Specific elements include: (a) gaps or needs to be addressed; (b) goals 
to be accomplished; ( c) short- and long-term objectives; ( d) activities/program inputs; ( e) process 
measures; and (f) outcome measures. An evaluation plan will be developed based on the 
objectives and indicators outlined within the logic model. The plan will include the evaluation 
design and methods (e.g., participants, procedures, instruments), along with proposed data 
analysis procedures. Methodology will include school-level climate and student/family 
engagement surveys, staff instructional practice assessments, and collaborative practice and use 
of data inventories. Methods will be aligned to meet the school's unique needs. 

• 	 While it is expected that program evaluation will be ongoing, the formal report will represent the 
capstone of the annual evaluation. The report(s) is expected to include a comprehensive review of 
all evaluation findings. Included with the formal reporting deliverable will be meetings during 
which evaluation results will be discussed and used in the formulation of action plans. 

Deliverable 5: Provide further evaluation of specific programs and services offered by schools as 
part of SIG efforts. 

• 	 Based on guidance from the school principal, staff, and district, Diehl Consulting will provide 
ongoing evaluation support to further examine data. This support may involve further analyses of 
indicators and subgroups, or short-term evaluation of specific school strategies to provide 
feedback related to implementation. 



Diehl aluation 
~ ...and Consulting Services~ 

123 NW 4th Street, Suite 3 
Evansville, IN 47708 

www.diehlconsulting.org 
Capacity and Experience 

Diehl Consulting provides objective and supportive evaluation and consultation to individuals, 
businesses, schools, and community organizations working to make an impact. With extensive experience 
in conducting research and evaluation projects in the areas of youth and community development, 
education, and needs assessments related to overall community services, Diehl Consulting is highly 
qualified to provide evaluation services associated with the Evansville Vanderburgh School Corporation's 
School Improvement Grant. 

Diehl Consulting offers a package of coordinated evaluation solutions. Components of the solutions 
package include: (a) assessment of organizational needs, development of action plans, goals, and 
objectives, and creation of evaluation designs/protocols; (b) ongoing technical assistance to monitor 
progress and the use of quantitative and qualitative data to drive decision-making, along with 
development of data tracking systems and database management; ( c) consultation in community 
education and program development; ( d) staff development and training; and ( e) statistical analyses and 
communication of results to a variety of audiences (formal reports, evaluation briefs, presentations, etc.). 

Core areas of competence supporting achievement of specific deliverables associated with the proposed 
services include: (a) experience in developing and implementing performance monitoring systems for 
external partners, (b) experience in conducting large-scale evaluations, and (c) specific experience in 
evaluating school improvement grants. Examples of this work include: 

A. Experience in developing and Implementing Performance Monitoring Systems 

• 	 Core Competence Process for Say Yes Buffalo, NY. Partnering with the American Institutes for 
Research in developing a Core Competence process for community-school partners. Diehl 
Consulting led the development of the process and is currently facilitating collection of data from 
community stakeholders to identify organizations that are providing high quality services for 
schools. 

• 	 Evaluation ofChicago Public Schools Community School Initiative. Partnering with the 
American institutes for Research in the evaluation of the Chicago Public Schools Community 
School Initiative. Diehl Consulting led the development of a community school implementation 
rubric, which includes assessment of aspects of school-community partnership functioning. 

• 	 Evansville Vanderburgh School Corporation Full Service Schools: Served as the lead evaluator 
of the EVSC's comprehensive full-service community school model. Methods include development 
of implementation tools associated with school-community partnerships and assessment of 
collaborative functioning. 



B. Experience in Conducting Large-scale Evaluations 

• 	 Math and Science Partnership Statewide Evaluation. Diehl Consulting served as statewide 
evaluators for the Math and Science Partnership Grants. This work involved collecting and 
organizing various local evaluations and creating a consistent reporting framework to inform 
statewide evaluation. 

• 	 Safe Schools/Healthy Students Evaluations. The Safe Schools/Healthy Students (SS/HS) 
Initiative is a competitive discretionary grant program supported by the U.S. Departments of 
Education, Health and Human Services, and Juvenile Justice. Diehl Consulting served as an 
Evaluation Specialist to the National Center for Mental Health Promotion and Youth Violence 
Prevention: Safe Schools/Healthy Students Initiative Technical Assistance providers on behalf of the 
U.S. Departments of Education, Health and Human Services, and Juvenile Justice. In this capacity, 
Diehl assisted six school districts in the development of comprehensive logic models and 
evaluation planning (e.g., Los Angeles Unified School District, California; Albuquerque Public 
Schools, New Mexico). Also, Diehl has been invited to speak on several occasions to new SS/HS 
grantees. In addition, Diehl Consulting has evaluated SS/HS grants for three school and 
community collaborations: (a) the Evansville Vanderburgh School Corporation (EVSC), (b) the 
Metropolitan School District of Mount Vernon (MSD of Mount Vernon) and partnering school 
districts of North Posey, New Harmony, North Gibson, South Gibson, East Gibson, Warrick County, 
and the Catholic Diocese of Evansville, and (c) Perry Central School Corporation. 

• 	 Various Federal grant evaluations. Over the last ten years, Diehl Consulting has evaluated 
various large-scale state and federal grant programs offered through the Indiana and US Dept. of 
Education, including 21st Century Community Learning Centers, Carol White Physical Education 
and Health, Safe Schools/Healthy Students, Full Service Community Schools Grant, and 1003g 
Grants. 

C. Specific Experience in Evaluating School Improvement Grants 

• 	 Evaluatorfor EVSC 1003g School Improvement Grants (2010-2013): Collaborated with school 
and district administration to develop a comprehensive logic model and evaluation plan linked to 
SIG goals for Evans School, McGary Middle School, and Glenwood Leadership Academy. 
Implementation of the evaluation plan involved assembling process- and outcome-level data 
aligned with the objectives and indicators outlined within the logic model, as well as production 
and discussion of formative and summative evaluation reports. Mid-course (monthly, quarterly) 
analysis and facilitated discussion around key data points helped to ensure progress toward grant 
targets. 

Diehl Consulting projects are managed by one of the team's consultants. In doing so, we emphasize the 
importance of collaboration both within our own organization and with client organizations. Currently, 
Diehl Consulting is comprised of four full-time consultants, two research coordinators, and support staff. 
In addition, a number of contracted field consultants with varying expertise (e.g., psychometrics, 
advanced data analysis, and software development) are included on projects as necessary. Background 
information for the Diehl Consulting team members associated with this proposal is provided below. 

Doug Berry, Senior Consultant, will assume the role of co-project manager for the work outlined in this 
proposal. He has a background in psychology with concentrations in the areas of survey design, 



psychometrics, statistical analysis, test validation, training and performance appraisal. With seven years 
of experience in various analytical capacities and specific experience in evaluating school improvement 
initiatives, he works closely with clients to clarify goals and objectives, plan and implement evaluation 
strategies, analyze data from various sources and report findings to mixed audiences. Doug is especially 
involved with projects requiring the use of complex statistical software, electronic surveying processes, 
and advanced data analyses. Doug has professional experience in human resources, advertising research, 
and marketing analytics. He has a bachelor's degree in psychology from Wabash College where he 
received the Distinguished Senior in Psychology Award and was named a George Lewes Mackintosh 
Fellow, and a master's degree in industrial/organizational psychology from Western Kentucky 
University. Prior to joining Diehl Consulting, Doug worked as a marketing analyst. 

Dan Diehl, President, will serve as co-project manager for the work outlined in this proposal. Diehl has 
over 16 years experience in providing evaluation, consulting, and professional development services to 
individuals, businesses, schools and community organizations. Before starting Diehl Consulting, Dan 
worked as a school administrator where he oversaw the development, evaluation and sustainability of 
community education initiatives promoting school and community partnerships. Dan has a Ph.D. in social 
work from the University of Louisville and University of Kentucky, along with master's degrees in applied 
experimental psychology from Western Kentucky University and social work from the University of 
Southern Indiana. He is also Licensed Clinical Social Worker (LCSW). 

Jason Chadwell, Senior Consultant, will oversee development of the external partner performance 
management system. He has expertise in a variety of evaluation and human resources subjects, including 
performance management, compensation, learning and organization development, and selection. He has 
received extensive training in research and data analysis techniques, and leads the firm's quality 
assurance processes. Jason has prior experience in developing and implementing monitoring processes 
and working with community partners in addressing required performance goals. With over 16 years of 
experience, Jason has provided consultation services to government, manufacturing, and healthcare 
organizations and has managed many large-scale projects that involved collaboration with executive and 
management-level employees. Jason has a bachelor's degree in psychology from Berea College and a 
master's degree in industrial/organizational psychology from Western Kentucky University. 

Sam Crecelius, Consultant, will assist in conducting on-site observation of extended learning 
opportunities and mining data from the EVSC warehouse. He has over ten years of experience in the field 
of afterschool programming, both as a direct service provider and an evaluator. He coordinates the 
delivery of services to clients and manages the data entry team, in addition to analyzing data, conducting 
site visits and focus groups, and preparing evaluation reports. Sam develops and delivers much of the 
training for the company, particularly as it relates to EZEval afterschool evaluation software and Diehl 
Consulting's School Social Work Data System. He has a bachelor's degree in communication studies from 
Indiana University Southeast. He was named Outstanding Communication Student for his graduating 
class and received the Best Presentation Award at the IU Southeast Undergraduate Research Conference 
for his investigation of public opinion. Currently, he is completing his master's degree in communication 
at Indiana State University (June 2013). 

Brent Sigler, Research Coordinator, will assist in coordinating survey administration, data entry, and 
quality assurance processes. He has a background in the areas of social psychology, cognitive science, 
philosophy, and behavioral neuroscience. With multidisciplinary research experience, he supports 
evaluation projects by coordinating data collection and entry processes, assisting with report 
development, and conducting research. Specifically, Brent is involved with data collection, entry, and 



management, as well as the generation of literature reviews and technical reports. Prior to joining Diehl 
Consulting, he worked as a research assistant at the University of Evansville where he gained experience 
writing grants, conducting cross-curricular research projects, managing a professional research lab, and 
coauthoring presentations for international conferences. In addition, Brent was a teaching assistant for 
three collegiate courses and has experience tutoring elementary through college students in the areas of 
math, philosophy, psychology, and the cognitive and neural sciences. He has a bachelor's degree in 
cognitive science, philosophy, and psychology from the University of Evansville. 



Diehl Evaluation 
,.and Consulting Services~ 

Dan Diehl, Ph.D., LCSW 
123 N.W. Fourth Street, Suite 3, Evansville, IN 47708 

Cell: (812) 431-2159; Office: (812) 434-6745 
Email: dan@diehlconsulting.org 

www.diehlconsulting.org 

Education 

Ph.D. degree received in May of 2003, in Social Work from the University of Louisville and University of Kentucky Ph.D. 
Program in Social Work. 

M.S.W. degree received in August 1998, in Social Work from University of Southern Indiana, Evansville, IN. 

M.A. degree received in August 1996, in Applied Experimental Psychology from Western Kentucky University, Bowling 
Green, KY. 

B.A. degree received in May 1994, in Psychology from Western Kentucky University, Bowling Green, KY. 

Certificate in Business Management (expected November 2013), through the Executive Leadership Program at the 

University of Notre Dame. 

Ucensure 

Licensed Clinical Social Worker (LCSW), #34004082A, Indiana, September 1999 to present. 
Licensed School Social Worker, Indiana, May 2004 to present. 

Professional Experience 

President, Diehl Evaluation and Consulting Services, Inc, from May of 1995 to present (incorporated May, 2004). 
• 	 Diehl Consulting provides evaluation and consulting services to schools, businesses, and community 

organizations, including: (a) assessment of organizational needs, development of action plans, development of 
goals and objectives, along with creation of an evaluation design/protocol; (b) ongoing technical assistance to 
monitor progress toward goals and objectives and use of quantitative and qualitative data to drive decision­
making; (c) grant writing (federal, state, and local funding sources); (d) consultation in community education and 
development of youth programs (after-school, summer, specialized services, etc.); (e) training in a variety of 
areas, such as evaluation design, data analysis, school-community partnerships, community organization, 
community education, facilitative leadership, motivating change, behavior management with children and 
adolescents, youth development, and staff team building/communication; and (f) varied data analyses, along 
with development of data tracking systems and database management. 

Director/Evaluator: 21st Century Community Learning Centers, Evansville-Vanderburgh School Corporation, from August 

2000 to November, 2005. 
• 	 Responsibilities included administration of extended day and summer programs, including program 

development, implementation, evaluation, grant writing, along with the supervision of school social workers. 

http:www.diehlconsulting.org
mailto:dan@diehlconsulting.org


Adjunct Faculty member, University of Southern Indiana, Department of Social Work, from January 2001 to 2004. 
• 	 Responsibilities include part-time teaching opportunities in graduate research, social work practice evaluation, 

and child and adolescent social work practice courses. 

Outpatient Child/Adolescent Therapist, Mulberry Psychological and Counseling Associates, St. Mary's Medical Center: 
Welborn Campus, from July 1999 to January 2002. 

• 	 Responsibilities included outpatient individual, group, and family therapy with children and adolescents ranging 
in age from 2 to 18. Therapy and education focused on a variety of issues including, but not limited to: 
depression, anxiety disorders, crisis intervention, anger management, conflict resolution, communication skills, 
trauma, grief, and problem-solving. Further responsibilities include program development and evaluation, 
school and community consultations, as well as facilitating challenge therapy initiatives. Developed and 
facilitated PRIDE, an intensive outpatient therapy program for children ages 5 to 12 years old. 

Therapist II, Child and Adolescent Services, St. Mary's Medical Center: Welborn Campus, Mulberry Center's Child and 
Adolescent unit, from November of 1997 to June, 1999. 

• 	 Responsibilities included individual, group, and family therapy with children and adolescents ranging in age from 
3 to 18. Therapy and education focused on a variety of issues including, but not limited to: play therapy, crisis 
intervention, anger management, conflict resolution, communication skills, trauma, grief, and problem-solving. 
Also, case management and discharge planning with caseworkers, parents, and schools were among these 
responsibilities. Further responsibilities included supervision of interns, program development, evaluation, staff 
education through in-services, conducting MIT's (Multi Impact Therapy) with families, as well as facilitating 
challenge therapy initiatives. 



Selec:ted Research Experience/Contractual Work 

Principal Investigator, 21st Century Community Learning Centers Programs {21st CCLC grants in Indiana and past federal 
grants), 2002 to present. 

Principal Investigator, Full Service Community Schools Grant (federal grant}, Evansville Vanderburgh School Corporation, 
2010 to present. 

Analytic Support for Monitoring and Evaluation for the 21st Century Community Learning Centers Profile and 
Performance Information Collection System (PPICS), subcontract with Learning Point Associates, 2007 to present 

Evaluation Specialist, National Center for Mental Health Promotion and Youth Violence Prevention: Safe Schools/healthy 
Students Initiative, October, 2008 to 2010. 

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant}, Perry Central Community School 

Corporation, 2009 to present. 

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Metropolitan School District of Mount 

Vernon, 2008 to present. 

Principal Investigator, 2009 Community Mental Health and Addiction Needs Assessment, Southwestern Healthcare, Inc. 

Principal Investigator, 2009 Vanderburgh County Epidemiological Study, Substance Abuse Council. 

Principal Investigator, 2008 United Way Comprehensive Community Needs Assessment, United Way of Southwestern 

Indiana. 

Technical Assistance Provider, Indiana Department of Education 21st CCLC. Partnership with McREL to provide statewide 
technical assistance to 21st CCLC grantees, 2007 to 2010. 

State Evaluators, Mathematics and Science Partnership Grant (state/federal grant), Indiana Department of Education, 

2006 to 2009. 

Principal Investigator, Health Marriage Demonstration Grant (federal grant), Community Marriage Builders, 2006 to 
present. 

Principal Investigator, Early Childhood Development Coalition, United Way of Southwestern Indiana, 2007 to present. 

Principal Investigator, Carol White Physical Education Grant (federal grants), Evansville-Vanderburgh School Corporation 
and St. Mary's Medical Center, 2005 to present. 

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Evansville-Vanderburgh School Corporation, 
2005 to 2009. 

Principal Investigator, Grant to Reduce Alcohol Abuse (two federal grants), Youth First, lnc./Evansville-Vanderburgh 
School Corporation (2005-2009) and Greene County, Indiana (2008 to present). 

Program Evaluations: Life Skills Program, Strengthening Families, Reconnecting Youth, TEENPOWER, Schoof Social Work, 
Project Success, Adventure Based Challenge, Social Norming Campaign, Youth First, 2000 to present. 



Evaluation of the Schoof Community Council. Report submitted to the Evansville-Vanderburgh School Corporation, June 
2003. 

Evaluation of a Community Schoof Model ofSocial Work, In partial fulfillment of a Ph.D. The purpose of the dissertation 
was to evaluate an innovative model of social work services in the schools, 2003. 

Factors Influencing the Effectiveness of a Fuff-Service Schoof, In fulfillment of a Research Practicum under the direction of 
Dr. Andy Frey, Spring 2002 to Fall 2002. 

Effects ofAfter-Schoof Programming on Schoof Adjustment, In fulfillment of an Independent Study under the direction of 
Dr. Ruth Huber, Fall 2002. 

Statewide study designed to develop a model of Comprehensive School Reform, from August 1999 to 2003. 

Independent research project regarding children's occupational aspirations under the direction of Dr. Elizabeth Lemerise 
from September of 1993 to 1995. 

Research Assistant, Child Development Laboratory, Western Kentucky University, under supervision of Dr. Elizabeth 
Lemerise from January of 1993 to May of 1994. Responsibilities included participation in the development of 
videotaped stimuli depicting provocation situations, conducting individual and group peer assessment 
interviews, and administration of an information processing interview. 

Teaching Experience 

Paradigms in Clinical Social Work Practice (MSW program), University of Southern Indiana, Fall 2003. 

Child & Adolescent Social Work Practice (MSW program), University of Southern Indiana, Spring 2001. 

Social Work Practice Evaluation (MSW program), University of Southern Indiana, Fall 2001. 

Peer Reviewed Publications 

Diehl, D., & Frey, A. (2008). Evaluation of a community school social work model. School Social Work Journal, 32(2), 1-20. 

Diehl, D., McCandless, B. and Watson, C. (in press). A district approach to developing full-service schools. Community 
Education Journal. 

Diehl, D., Gray, C., & 0 1Connor, G. (2005; fall). The school community council: Creating an environment for student 
success, New Directions for Youth Development, 107, 65-72. 

Diehl, D. (2003). A look at social capital within a developing model of school community collaboration. Community 
Education Journal, 29(3/4), 17-18. 

Herda-Hipps, P.A., Westhuis, D. J., & Diehl, D. (2001). Student responses to human diversity. New Global Development: 
Journal of International and Comparative Social Welfare, 1, 25-36. 

Diehl, D., Lemerise, E., Caverly, S., Ramsey, S., & Roberts, J. (1998). Peer relations and school adjustment in ungraded 

primary children. Journal of Educational Psychology, 90(3), 506-515. 



Other Writing 

Diehl, D. (Spring, 2003). Evaluation of a Model ofSchoof Community Social Work Services. Dissertation presented to the 
University of Louisville and University of Kentucky, Louisville, KY. 

Diehl, D. (Fall, 1998). Behavior management: An effective treatment modality for children and adolescents. We/horn's 
Mulberry Center Journal: lnnerview, 22-23. 

Diehl, D. S. (August, 1998). Evaluation of a Behavior Management Program being Implemented on an Inpatient Child 

and Adolescent Psychiatric Unit. Master's thesis in the Library of University of Southern Indiana, Evansville, 

IN. 

Diehl, D.S. (August, 1996). The Contribution of Children's Peer Relations to Adjustment in an Ungraded Primary 
Program. Master's thesis in the Library of Western Kentucky University, Bowling Green, KY. 

Selected Peer Reviewed Presentations 

Diehl, D. (2011). 21st CCLC evaluation panel. Presentation at the Indiana 21st CCLC statewide training sponsored by the 

Indiana Afterschool Network. 

Diehl, D. (2010). Afterschool! The heart of community schools. Presentation at the 21st CCLC Summer Institute. 

Diehl, D., & McDowell-Riley, S. (2010). Evaluation for Success. Presentation at the Coalition for Communities and Schools 

National Conference, Philadelphia, PN. 

Diehl, D., & Dorfman, D. (2008). Evaluating community schools: Examples from the field. Presentation at the Coalition for 

Communities and Schools National Conference, Portland, OR. 

Alvarez, M. & Diehl, D. (2007). Best practices in evaluation and grant management. Invited presentation at the US 
Department of Education New Grantee meeting for Safe Schools Healthy Students, Washington, DC. 

Diehl, D. (2006). Logic model development: Key issues to consider. Panel Presentation at the US Department of Education 
New Grantee meeting for Safe Schools Healthy Students, Washington, DC. 

Diehl, D. & Gray, C. (2005 ). A successful model of school community collaboration. Presentation at the National 
Community Education Association, St. Louis, MO. 

O'Connor, G. & Diehl, D. (2005). Grant writing. Presentation at the Indiana School Nurse Association, Indianapolis, IN. 

Chapman, D., & Diehl, D. (2005). Packing your backpack for afterschool. Presentation at the 21st Century Community 

Learning Center Summer Institute, Chicago, IL. 

Braden-Clarke, C., Diehl, D., Gray, C., & O'Connor (2005). A collaboration between schools and communities to improve 
success for students and families. Presentation at the Coalition for Communities in Schools, Chicago, IL. 



Braden-Clarke, C., Diehl, D., Gray, C., McCandless, B., & O'Connor, G. (2004). The School Community Council: 
Developing Model ofSchoof Community Partnerships. Presentation at the Indiana Urban Schools Conference, 

Indianapolis, IN. 

Diehl, D., Higgins, H., Kizor, B., Neat, T., Remmo, C., Schroeder, V., & Usher, P. (2002). Indiana 2151 Century Community 
Learning Centers. Presentation at the Indiana Urban Schools Conference, Indianapolis, IN. 

Westhuis, D., Diehl, D., & Hipps, P. (1999, January). Diversity Issues for Prospective Therapists. Poster session presented 

at the Society for Social Work Research, Austin, TX. 

Diehl, D. (1998, August). Evaluation of a Behavior Management Program being Implemented on an Inpatient Child and 
Adolescent Psychiatric Unit. In-service presented to Mulberry Center's Child/Adolescent Services, Welborn's 

Mulberry Center, Evansville, IN. 

Lemerise, E., Caverly, S., Harper, B., Diehl, D., Ramsey, S., & Roberts, J. (1997, April). Patterns of Peer Acceptance, 
Friendship, and School Adjustment in Mixed-Age Primary Classes. Poster session presented at the Biennial 
Meeting of the Society for Research in Child Development, Washington, DC. 

Diehl, D., Lemerise, E., Ramsey, S. & Roberts, J. (1996, March). Predictors ofSchoof Adjustmentin Mixed-Age 
Classrooms: The Roles of Peer Acceptance, Social Behavior, and Age Relative to Classmates. Poster session 

presented at the Fourteenth Biennial Conference on Human Development, University of Alabama at 

Birmingham, Birmingham, AL. 

Lemerise, E., Harper, B., McGlothlin, H., Caverly, S., & Diehl, D. (1996, March). Longitudinal Predictors of Peer 
Acceptance and Social Behavior in Ungraded Primary Classrooms. Poster session presented at the Fourteenth 
Biennial Conference on Human Development, University of Alabama at Birmingham, Birmingham, AL. 

Selected Invited Presentations 

Diehl, D. (2012). Engaging students in afterschool through relationships. Invited presentation for the Crawford County 

PACK afterschool program, Crawford County, IN. 

Diehl, D. and Bostick, V. (2010). Role of Project Director and Evaluator. Invited presentation for the Safe Schools Healthy 

Students Conference, Washington, DC. 

Diehl, D. (2006). Relationship to Engagement: Soaring to Success! Invited presentation for the PEAK Afterschool 

Conference, Denver, CO. 

Diehl, D, & Norford, J. (2006). Using a Strategic Development Plan to realize Your Vision: Preparing for Funding. Invited 
presentation for the PEAK Afterschool Conference, Denver, CO. 

Norford, J. & Diehl, D. (2006). Using a Strategic Development Plan to realize Your Vision: Writing the Grant. Invited 

presentation for the PEAK Afterschool Conference, Denver, CO. 

Diehl, D. (2005). Relationships are key to afterschool success! Invited presentation for the PEAK Afterschool Conference, 
Denver, CO. 

Diehl, D. & Gray, C. (2005). The School Community Council: Developing Model ofSchool Community Partnerships. 
Presentation at the Illinois Community Education Association, Chicago, IL. 



Diehl, D. (2005). Like Group Discussion: Keeping the Light on After-School for Kids! Invited presentation for the 
Coalition for Communities in Schools, Chicago, IL. 

Diehl, D. (August, 2004). Data Driven Decision-Making: A Focus on Student Engagement. Invited presentation by USDOE 
for the 21st Century Community Learning Center's Summer Institute, Los Angeles, CA 

Diehl, D. (July, 2004). Data Driven Decision-Making: A Focus on Student Engagement. Invited presentation by USDOE for 
the 21st Century Community Learning Center's Summer Institute, Washington, D.C. 

Diehl, D. & Parsley, D. (May, 2004). Data driven decision-making. Invited presentation at the Reality of After-School 
Conference, Kansas City, MO. 

Diehl, D. (2004). A Model ofAfter-Schoof Programs. Invited presentation for the Indiana Cities and Towns Conference, 
Evansville, IN. 

Diehl, D. (2004). Ideas that work! Invited presentation by the Indiana Department of Education at the Indiana Statewide 
Training Seminar, Indianapolis, IN. 

Diehl, D. (2002). Practical and Innovative Ideas for your After-Schoof Tool Box. Conference facilitator, Evansville, IN. 

Diehl, D. (2002). Marketing Strategies for your 21st Century Community Learning Center Program. Training workshop 
presented at the Regional 21st CCLC Training Conference, Chicago, IL. 

Diehl, D., & Gray, C. (2001). Evansville-Vanderburgh Schoof Corporation: 21st Century Community Learning Centers: 
Program Development and Implementation. Invited presentation at the 21st Century Community Learning 
Center's Bidder's Conference, Indianapolis, IN. 

Diehl, D., Gray, C., & Fritz, S. (2001). Policies and procedures associated with school social work services. Invited 
presentation at the University of Southern Indiana's School Social Work Summer Institute, Brown County, 
Indiana. 

Diehl, D. (2001). Practical Tips for Completing the Annual Performance Report. Invited presentation at the 21st Century 
Community Learning Center's Summer Institute, Washington, D.C. 

Diehl, D. & Rhinehart, J. (2001, November). Evaluating your 21st Century Community Learning Center Program. Invited 
presentation at the Transitioning 21st CCLC from Federal to State Conference sponsored by Chief State School 
Officers, Tampa, FL. 

Couture, E. J., Diehl, D., Gray, C., Finch, J. Fritz, S., & Stubbs, V. (2000, January). Full Service Model ofSchoof Reform. 
Paper presented at the 2000 National Title I Conference: A Voice for Children in the New Millennium, San 
Antonio, TX. 

Diehl, D. (1999, February). Borderline Personality Disorder in Adolescents. In-service presented to Mulberry Center's 
Child/Adolescent Services, Welborn's Mulberry Center, Evansville, IN. 

Activities/Honors 
• Guy Stephens Award Nominee (outstanding University graduate student), University of Louisville, Spring 2003. 
• Outstanding Graduate, Kent School of Social Work, University of Louisville, Spring 2003. 
• Graduate Dean's Citation, University of Louisville, Spring 2003. 



• Individual Award in Education, Leadership Evansville, 2003 

• Award of Merit for Research in Play Therapy, June 2006 
• 21st CCLC National Evaluation Task Force, 2002 to present (subcontract through AIR) 

• Koch Family Children's Museum of Evansville (cMOE) Board, present 
• YMCA Outreach Board of Managers, past 
• School Community Council: After-school Committee, present 
• 21st CCLC Indiana Advisory Board Member, past 
• Board, Indiana Afterschool Network, present 
• School Community Council: Steering Committee member, present 
• Chair of School Community Council evaluation committee, present 
• National Center for Community Education Advisory Council member, past 
• Youth First: Research and Prevention Committee Member, past 
• Speaker's Bureau: Mulberry Center Institute, January 1997 to 2002. 

Active Professional Organizations 

Member of American Evaluation Association, 2005 to present 
Member of Indiana Association of Play Therapy, 2006 to present 
Member of Association of Play Therapy, 2006 to present 



Doug Berry 
123 N.W. Fourth Street, Suite 3, Evansville, IN 47708 

Cell: {812) 306-8617; Office: (812) 434-4864 
www.diehlconsulting.org 

Education 
M.A. Industrial/Organizational Psychology 
Western Kentucky University, Bowling Green, KY 

B.A. Psychology, English minor 
Wabash College, Crawfordsville, IN 

Selected Professional Experience 

Senior Consultant, Diehl Evaluation and Consulting Services, Inc, 2012 to present. 
• 	 Accomplishments include: (a) managing large-scale evaluation projects for school districts, non-profits, and 

private organizations; (b) strategic planning around school and other organizational improvement; and (c) leading 
data-driven progress monitoring initiatives; and (d) ensuring compliance with federal, state, and local grant 
requirements. 

Consultant, Diehl Evaluation and Consulting Services, Inc, 2008 to 2012. 
• 	 Accomplishments include: (a) conducting site evaluations at key 21st Century Community Learning Centers; (b) 

presenting complex information to mixed audiences; (c) generating technical reports and communications 
materials; (d) developing survey scales, interview protocols, and other evaluation tools; (e) facilitating 
interviews/focus groups; (f) analyzing qualitative and quantitative data; (g) developing logic models and planning 
long-term evaluation strategies; and (h) data queries and database management. 

Marketing Analyst, American General Financial Services, 2008. 
• 	 Accomplishments include: (a) conducting statistical analyses related to new customer advertising campaigns, 

including the ongoing validation of marketing decisions through back-end customer tracking; and (b) monitoring 
and minimizing customer acquisition costs through the analysis of campaign characteristics and demographic 
attributes of target audiences. 

Human Resources Intern, George Koch Sons, LLC, 2007. 
• 	 Accomplishments include: (a) creating and implementing a new performance management system focusing on 

employee coaching and measurable results; (b) conducting job analyses for 43 exempt-level positions, revising 
job descriptions, and recommending status changes; (c) analyzing market compensation data, adjusting pay 
grades, and benchmarking compensation for all positions; (d) recruiting applicants and administering and scoring 
the Wonderlic Mental Ability Test; and (e) developing succession plans for 25 key employees and identifying 
probable replacements for upcoming retirees and transfers. 

Graduate Assistant, Western Kentucky University, 2006 to 2008. 
• 	 Accomplishments include: (a) developing an innovative performance appraisal measure for Lyons Service 

Company, Bowling Green, KY; (b) analyzing adverse impact risk for FedEx Corporation, Memphis, TN; (c) 
developing a performance appraisal system for Kentucky Conference of the United Methodist Church; (d) 
conducting a task analysis for Kentucky State Office of Employment and Training and creating a Best Practices 
Model; and (e) assessing approximately 25 candidates for leadership certification through the Western Kentucky 
University Leadership Assessment Center. 

http:www.diehlconsulting.org


ConnectEd Phone Call and Email sent to Caze, Lincoln, and Fairlawn Parents 

Hello, ____ families! 

Do you have Ideas for improvements at ___~ school? 

The EVSC has an opportunity to opplyfor a sehool tronsformatlonal grant through the United States Department ofEducation on behalf of ___ School. The grant 
reward is for up to $2 mi/lion per year for up to three years to provide resources in addition to what the school normally receives in 011 effort to quickly impact student 
achievem11nt. 

The money would help pay for additional resources to enhance student learning, provide incentives for staff, and extend learning time far students as well as increase 
community partnerships supporting our students and frimilies. While it is not gUCJranteed School will receive the grant, the EVSC would like to receive Input from 
parents in order to be.i;t determine the school's needs. 

Please share you fdeas regarding programming, curriculum, and learning opportunities at~-~· School. Anything you think would be beneficial to have In place for your 
student is something we would like to know about. call Kate Langford at (812) 435"8473 or email your ideas or suggestions to }fgte.lQ[!!l[Qfsb.'@~Yfic.ld:?..in.us. 

Thank you for your support! 

Caze ConnectEd Results 
DELIVERY SUMMARY 

Tltle Caze to reeieve a Gran! 

Message Type Outreach 

Sito CAZE ELEMENTARY SCHOOL 

Sclmdul~d By Stephanie Tennarge 

Send Time 05120l201~~ 04:15 PM (CT} 

Volce Completed 0512012013 04:44 PM (CT) 

Selected Contacts 677 
Successfully reached 466 (81%} 

Languages English• 

DEVlCE DrtLIVRR!liS 
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DETAILED DELIVl~R\' RESULTS 

Volte 
~~~~~~~~ 

Successful Deliveries 

Live Delivery 

Answering Machine 

Unsuccessful Deliveries 

Hangup 

Fax.IModmn 
Busy 

No Answer 

Bad Phone Number 

85% {384} 

208 

176 

i5% (66) 

'l 

56 
9 

EVSC Website 
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Pate~tiS tton·1 ~friiiWf!, ~~ncoiri~-~~ 
Cam'"' WoNoadYout Help! 
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Aµdl M13 (24) 

Merch 201<' (~~l 

February 2013 {3'.)) 

0('C:>:.11nt>er 201~ (i.:i} 

Novombo-r 2Ql2 {all) 

Oct<>lier 2012 (26) 

Tn0 EVSO would Hke to receive Sll{lgestlons fr{Jm pamn!s of students at Ca~o Eler;mntary, ralrlawn Elementary,. and 
Lincoln schools, about any Ideas tho\' may have rogarding prograrr1mlng. a;rricutum and learnll\{) opporlunitlos ll1at 
the)' tee! should be (lllernrJ at r:ieoo schnols. 

Tl>c< 10.VSC hGs an opportunity !£J apply for school tranMorrr.i:~onal granls through tho llniwcl States Departm(<nt of 
Eduwtion oo bel1alf nf Gaze, f>illlawn, and Uncoln S<:twoli. Tue grant awanl rs for up !a $2 mllfion per year, for up to 
three yeMs~ t(J provide re.sources !rt addHicn to what tile iKJ'100! nttrma!ly r~oelves In tLn ~ffort tu qulckty Impact !-:tuden1 
ar;hJavement 

The monw would help pay for sddillOM! resources to eni1anc11 sludem learni~g. proVlda in<'.entiv«s for statr, en<i 
exlend ff,atning lim<> for $ltcdBnl.$ a\l well as ifmeaw community parmerslllps $Upportl;;g 011r studen\!l l!n<1 f!lmllles. 
Willie ll is not!J1m1ant~.(!tl Caie, Fal!lawn, or U11;x.1n will wcoive ti1e giant, we would Hke to Know v1hat you think. 
Anyt~ing you thl,1k wouf(J \Jf; ti~neftcial to have In place f1;r yuur GTIJdMt !s something we would Hte !1) tnow at>out. 

Cali Kate L&n(Jford al\ll\2) 435-8473 or en1ail yourideasot su9gestiona lo kat~.tangfo1d®!inc.k1Z.tn.us. 

Back to New!; 

EVSC Facebook 

We Need Your Ideas! 

The EVSC has an opportunity to receive additional funding 
from th<! U.S. Dept. of £du cation to help Caze, Fairlawn and 
Lincoln schools, But, we need your help! Up to $2 mllllon a 
year for three years Is available. The money would help pay 
for additlonal resources to enhance student !earning, 
provide incentives for staff, and extend !earning tlmi: for 
students as welt as increase community partnerships 
supporting our students and families, While it is not 
guaranteed, the EVSC would like to re.:eive input from 
parents in order to best determine the schools' needs. 

Please share you Ideas regarding programming, rnrriculum, 
and learning opportunities at Caze, Fairlawn, or Lincoln, 
Anything you think would be beneficial to have in place for 
your student is something we would like to know about. 
Cal! Kate Langford at (812) 435-8473 or email your ideas 
or suggestions to kate.langford@evs.c.k12.in.us. 
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Recruitrnent and Hiring Process 

A critical first step in the school improvement process is the identification of a transformational leader. 
School leaders play an integral in the district's schools, particularly in its most struggling schools. The 
Office of Transformational Support (OTS} will spearhead the hiring process for the district's Innovation 
Schools; this will require collaboration and coordination with the Human Resources Office, the 
Superintendent, and the Office of Academic Affairs. The recruitment and hiring process conducted is 
outlined below and documented in this guide. 

Process Overview: 

1. 	 Recruitment. During the recruitment phase, EVSC attracted a diverse pool of prospective 
turnaround principal candidates. EVSC will recruit candidates internally (e.g., successful 
administrators within the district) and externally (e.g., successful turnaround leaders from 
other districts nationwide). The job description (Appendix I} developed for the building 
administrator position was unique, complex, and generic in some regards. Once the candidates 
complete the selection process, members of the OTS in partnership with the Office of Academic 
Affairs will screen applicants to determine their alignment to the unique and complex 

requirements of the turnaround leader. 

2. 	 Initial eligibility screen. Members of the Office of Human Resources will screen applicants to 
determine their basic eligibility for the principal position (e.g., academic requirements, 
experience, and certification). The purpose of this phase will be to determine which of the 
applicants to invite for a EVSC's interview day. 

3. 	 Interview Day. Candidates were invited to a day-long event to determine eligibility and 
selection into EVSC's recommended for hire pool for this position. 
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a. 	 Data analysis exercise (Appendix II). Candidates were given a data analysis scenario 
along with a data set. In 60 minutes, candidates were asked to produce no more than 
12 slides that articulated their vision for school improvement. All work will be assessed 
using a rubric. 

b. 	 Interview panel (Appendix Ill). A team comprised of EVSC employees, OTS staff, and 
ETA representatives will conduct 45-minute interview panels with candidates selected 
after the candidate's completion of the data analysis exercise. Each candidate will be 
given 7 minutes to present their vision for school improvement and the panel will keep 
3 minutes to ask any clarifying questions. The panel will then move into competency­
based questioning. The interview committee will use the same interview protocol when 
conducting each interview; the interview questions will assess candidates in each of the 
competency areas identified for transformational leaders (discussed in subsequent 
sections). 

c. 	 Teaching observation (Appendix IV). The candidate will then complete their day by 
watching a 12 minute teaching segment. At the completion of the "observation," the 
candidate will assess the teacher's strengths, areas of development, and specific next 
steps. All work will be assessed using a rubric. 

4. 	 Reference check and recommendation. The Office of Human Resourced will review each 
candidate's letters of recommendation and follow up with candidates' references. Final 
recommendations will be shared with the Superintendent for final Board recommendation(s). 

Recruitment and Hiring Timeline: 

Phase: 

1. 	 Recruitment 

2. 	 Initial eligibility 

screen 


3. 	 Interview Day 

4. 	 Reference check 

and 

recommendation 


Mar '13 Apr '14 
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Turnaround Leader Competencies 

Although EVSC lacked the time to incorporate elements of the competencies below into its job 
description, all candidates were assessed against the competencies identified below. After carefully 
reviewing research from Public Impact and other organizations, EVSC decided that the following 
competencies were ones that they wanted to screen all of their principal candidates to possess­
therefore, inclusion into the recommended hiring pool only occurred if a candidate possessed all of the 
following competencies and received a specific threshold score from interview day events. 

Planning Ahead A bias towards planning in order to derive future benefits or to avoid problems. 

Self-Confidence A personal belief in one's ability to accomplish tasks and the actions that reflect 
that belief. 

Impact and Influence Acting with the purpose of affecting the perceptions, thinking and actions of 
others. 

Team Leadership Assuming authoritative leadership of a group for the benefit of the 
organization. 

Developing Others Influence with the specific intent to increase the short and long-term 
effectiveness of another person. 

Critical Thinking The ability to break things down in a logical way, recognize cause and effect, 
and links among seemingly unrelated things. 

Monitoring and 
Directiveness 

The ability to set clear expectations and to hold others accountable for 
performance. 

Initiative and 
Persistence 

The drive and actions to do more than is expected or required in order to 
accomplish a challenging task 

Achievement The drive and actions to set challenging goals and reach a high standard of 
performance despite barriers. 

Candidate Scoring and Ranking 
Every candidate is rated against a rating profile (Appendix V) at the end of the interview panel. This score 
is used (in conjunction with the score achieved for the data analysis exercise and the teaching observation 
exercise) to formulate a final summative score for each candidate. Based upon this summative score, those 
candidate scoring above a threshold score are permitted into the EVSC recommended for hire pool for this 
position. Final determination and recommendation are made by the Superintendent based upon school 
location, expertise, strengths, and school needs. 
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Appendix I: Job Description - Principal 

School District Position Description 
Position Title: Principal 
Reports To: Director of School Transformation 
SUMMARY: Provides instructional leadership in curriculum planning and implementation, staff development, and 
technology advancement Manages the day-to-day activities of the students and staff. 
ESSENTIAL DUTIES AND RESPONSIBILITIES: 

Assumes instructional leadership of the total school program and manages building personnel. 

Interacts with students to encourage each individual to perform at his or her highest level of ability and creates an 


atmosphere conducive to learning. 
Ensures that teachers follow corporation-approved curriculum. 
Stays abreast of current research in education. 
Assigns teachers to classrooms and students to classes. 
Resolves problems and provides support to staff members. 
Ensures supervision of students at all school events before, during, and after the school day. 
Ensures a safe, pleasant, and effective educational climate. 
Evaluates performance of teachers, other staff, and programs. 
Encourages staff attendance at corporation-sponsored in-services. 
Develops and implements, in collaboration with curriculum area supervisors, realistic plans and programs to 

ensure professional growth of the instructional staff. 
Prepares the school budget, works with the budget manager on budgeting and purchasing, and establishes 

priorities for the purchase of educational materials to meet the needs of students and teachers. 
Establishes and maintains positive, collaborative relations with parents, parent groups, school volunteers, outside 

agencies, and local businesses. 
Implements corporation policies and procedural changes as well as state and federal guidelines and regulations 

and adheres to corporation contracts with various groups. 
Utilizes the corporation-approved process to interview and hire staff. 
Works with central office personnel to coordinate processes for the effective functioning of the school. 
Assesses needs of the school community and plans and implement strategies to meet those needs. 
Works cooperatively with universities to increase student and staff learning opportunities. 
Maintains a cooperative liaison with all attendance district schools and serves as a member of the attendance 

district principals and supervisor team. 
Analyzes data from standardized testing (e.g., CTBS, ISTEP+) and facilitates instruction, as needed, to improve the 

rate of student success in the school and the attendance district. 

Serves as case conference coordinator. 

Completes other duties as assigned. 

Maintains regular attendance. 


SUPERVISORY RESPONSIBILITIES: 
Supervises staff, including the teaching faculty as well as certified personnel and employees in early childhood 
centers. Ensures the supervision of students at all times. 

QUALIFJCA TJON REQUIREMENTS: To perform this job successfully, an individual must be able to perform each essential 
duty satisfactorily. The requirements listed below are representative ofthe knowledge, skill, and/or ability required. 
Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions. 
EDUCATION AND /OR EXPERIENCE: 
Master's degree; public-school teaching experience; administrative experience 
CERTIFICATES, LICENSES, REGISTRATIONS: 
Valid Indiana school administrator's license 
LANGUAGE SKILLS: 
Ability to read, analyze, and interpret general business periodicals, professional journals, technical procedures, and 
government regulations. Ability to write reports, business correspondence, and manuals. Ability to write proposals 
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effectively to secure funds for the corporation. Ability to present information and respond to questions effectively 
from groups of administrators, teachers, school board members, parents, students, and the general public. Ability to 
communicate using correct grammar. Ability to communicate clearly and concisely in both oral and written form. 

MATHEMATICAL SKILLS: 
Ability to work with mathematical concepts such as probability and statistical inference. Ability to apply concepts 
such as fractions, percentages, ratios, and proportions to practical situations. Ability to prepare, project, monitor, and 
revise multiple budgets. 

REASONING ABILITY: 
Ability to define problems, collect and analyze data, establish facts, and draw valid conclusions. Ability to interpret an 

extensive variety of instructions in mathematical or diagram form and deal with several abstract and concrete 

variables. Ability to use available information and develop realistic long-term and short-term plans for curricular 

goals. 


OTHER SKILLS AND ABILITIES: 

Ability to apply knowledge of current research and theory in education. Ability to establish and maintain effective 

working relationships with students, staff, and the school community. Ability to perform duties with awareness of all 

corporation, state, and federal requirements. 


PHYSICAL DEMANDS: The physical demands described here are representative ofthose that must be met by an employee 
to successfully perform the essential junctions ofthis job. Reasonable accommodations may be made to enable 
individuals with disabilities to perform the essential functions. 
While performing the duties of this job, the employee is regularly required to stand, walk, sit, talk, hear, and drive 
from one building to others. The employee is required to reach with hands and arms and frequently to stoop, kneel, 
crouch, or crawl. The employee must occasionally lift and/or move objects which weigh fifty pounds or more. Specific 
vision abilities required by this job include close vision, distance vision, peripheral vision, and ability to read small 
print. The employee is regularly required to perform the same hand, arm, and/or finger motion many times. 

WORK ENVIRONMENT: The work environment characteristics described here are representative ofthose an employee 
encounters while performing the essential functions ofthis job. Reasonable accommodations may be made to enable 
individuals with disabilities to perform the essential functions. 
The noise level in this environment ranges from very quiet to very loud, depending upon the activity involved. The 
employee must often meet deadlines and must report to activities on time. Frequently, the employee must work 
irregular and/or extended hours. The work environment includes inside and outside areas. The work environment 
includes exposure to sunlight; risk of being bitten by animals or insects; exposure to environmental allergens (grass, 
weeds, pollen, and trees) and occasional exposure to solvents, degreasers, pesticides, and/or herbicides. The 
employee may be exposed to CRT's. 
The information contained in this job description is for compliance with the Americans with Disabilities Act (ADA) 
and is not an exhaustive list of the duties performed for this position. Additional duties are performed by the 
individuals currently holding this position and additional duties may be assigned. 
Approved by board agenda 
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APPENDIX II: Data Analysis Exercise 
Principal Data Analysis Exercise 

Use the data spreadsheet and informational data points below to ascertain the key issues and challenges facing 
this school. Develop a presentation (not to exceed 12 slides) that communicates your vision for school 
improvement. Please be prepared to share your presentation to your interview panel. 

• 	 Although students can articulate the school values and behavioral expectations, they do not consistently 
follow them, particularly rules about transitioning in the hallways during passing periods. The first two 
days ofthe school year are focused strictly on explaining, modeling, and practicing rules and procedures 
with students. 

• 	 All classes use the PAWS behavior system, whereby students accrue points for good behavior and lose 
points for misbehavior. Every three weeks, there is a celebration for students have who earned a pre­
specified minimum number of points. There is inconsistent investment in the PAWS system from 
teachers and students alike. 

• 	 Teachers reported that they were constantly dealing with chronic behavioral issues from the same 
students. On average, teachers estimated that 50% of instructional time was wasted directing 
misbehavior from 25% oftheir students. School administrators estimated that between 50%-75% of 
their typical day was focused on student discipline. 

• 	 In order to better differentiate instruction, the school tiered students into classes with A/B groupings 
based upon students' instructional strengths and areas of development. 

• 	 All staff members report feeling a sense of urgency around student achievement. 

• 	 Leadership flagged certain teachers based on classroom observations/lesson plans, and required that 
these teachers submit each week's lessons the Friday prior. 

• 	 During the last school year, the student mobility rate was 30.9%. Staff members described their 
frustration with the delays in obtaining complete student records from the schools the children 
previously attended. When a student transfers to the school, the counselor assigns the student to 
class( es) and gives the new student a tour of the school before taking the student to class. 

At the end of your time, please email your completed task to Carrie Hillyard. 
(Carrie.Hillyard@evsc.k12.in.us) 
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APPENDIX III: Interview Panel (Questions/Note-Taking Form) 

Indicate which questions you will ask the candidate regarding his/her resume or cover letter: 

1 
2 
3 
4 

1 
2 
3 
4 

x Think about a time when you felt very successful or proud of something you 
accomplished at work, and tell me the story. 

What has been a particularly demanding goal for you to achieve? Why? 
Do you think you were effective in your last job? How do you know that? 
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In your current/last position, how did you define success? On what basis was your 
definition determined? 


,,, 

"' 


"''·" 

Think about a time when you accomplished something satisfying at work despite one or 

more obstacles. 


Tell me about a failure you have experienced and what you learned from it. 

Describe a time when you were asked to do something you weren't trained to do. How 
did vou handle it? 
Tell me about a time when you found yourself in a position where you had more work to 
do than you had time for and you felt did not have enough resources. Did you 
accomplish your goals? What did you do to make sure you accomplished your goals? 

·,,,.,,.,,.,,, 

x 
,,, 

Think about a time when you set a standard for someone else's work and held that 
person accountable for adhering to that standard, and tell me the story. 

Tell me about a time you helped someone improve their performance. What did you do? 

What do you do when someone is not meeting your expectations? 

Think about a time when you had to think ahead to accomplish something satisfying at 
work. 

Describe the steps you took the last time you completed a project. How did you monitor 
and communicate progress? How did you plan/prepare/evaluate? 

Tell me about a situation where you did not plan your time or prioritize as efficiently as 
possible. What was the outcome? What would you have done differently? What did you 
learn from it? 

.,,.. ,,.,•. ,,.''·'" ,,,,, 

x 
·"' 


Think about a time when you influenced another person or people in a way that was 

satisfying to you and tell me the story. 


Tell me about a situation where you had to make an unpopular decision. What did you do 
to achieve support and backing for this decision? 

Describe a situation in which you needed to influence different stakeholders with differing 
perspectives. 

Describe a situation where you inspired others to meet a common goal. 

x 
,., 

Think about a time when you led a group or team of people to accomplish work that was 
satisfying to you, and tell me the story. ­
How do you ensure high quality work from those you manage? 
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x 

~~IE~~JI(~~~J!r~~,.. 


Tell me about a project you organized and led where multiple people had a hand in 
getting it done. Were things done to your satisfaction? If you were to run the project 
again, would you change anything in how you organized it? 

Describe a situation where you were successful in getting people to work together 
effectively. 

Think about a time when you helped someone else become more successful in carrying 
out their job or in their career. Tell me the story. 

Reflect upon a teacher whose perfomance was not meeting your expectations at first but 
later improved based upon your feedback. Tell me the story. 

Tell me about a time when you coached someone to help them improve their skills or job 
performance. What did you do? 

Describe a time when you provided feedback to someone about their performance. 

Give me an example of a time when you recognized that a member of your team had a 
performance difficulty/deficiency. What did you do? 

Think about a time when you had to solve a problem or figure something out that 
involved a Jot of information, data, or steps. Tell me the story. 

Tell me about a problem that you've solved in a unique or unusual way. What 
was the outcome? Were you happy/ satisfied with it? 

Tell me about a time when you had to make a decision without all the 
information you needed. How did you handle it? 

Tell me about a work situation or problem you encountered where the old 
solutions did not work and you had to come up with new solutions. 

Tell me about a time when another person or people stood in your way to get something 
done and you addressed the situation to your satisfaction. Tell me that story. 

Tell me about a situation or situations that might demonstrate your confidence to do this 
job. 

Do you think there is a difference between confidence and arrogance? 
Tell me about a time when you exercised your own discretion or autonomy to achieve a 
goal. 
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TEACHER STRENGTHS 


TEACHER AREAS OF DEVELOPMENT 


APPENDIX IV: Teaching Observation Exercise 

Teacher Observation Exercise 
As part of this exercise, you will observe a teacher's instruction (middle school ELA teacher). We ask that you 
watch the following two videos using your laptop computer ONLY ONE TIME. During that time, you may use 
scrap paper provided to take notes. Then, complete the short graphic organizer below. The videos take 
approximately 13 minutes to watch; you will have a total of 35 minutes to complete the graphic organizer below. 
As this will be scored, we ask that you use your neatest writing to ensure evaluators can read your thoughts 
below. 

htJQJftinyurl,_~!!llrrioodie01 

ht!Q :/Lti nyu rl co_rn_Lr1109_d ie_92 

3 NEXT STEPS YOU WOULD SHARE WITH THE TEACHER DURING YOUR FEEDBACK CONVERSATION 
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APPENDIX V: Candidate Ratings Profile 

Achievement 

Initiative and 
Persistence 

Monitoring and 
Directiveness 

Planning Ahead 

Impact and <t:; ,, 
Influence " .,·_-."~~:~x;-;::~; 

• 	 Takes significant personal or 
career risk or commits significant 
resources to launch a new 
venture or attempt an unlikely 
change/improvement 

• 	 Takes multiple actions to 
minimize risk and ensure success 

• 	 Acts to engage the efforts of 
others for success 

• 	 Sustains pursuit of goals over 
time to ensure all goals are met 

• 	 Acting without formal or explicit 
authority, takes personal or 
career risks and bends 
organization norms and rules to 
accomplish a work objective (not 
a personal agenda) despite 

significant obstacles or early 
failure 

• 	 Involves others including people 
over whom the person has no 
formal control 

• 	 Sets high standards explicitly up 
front by doing more than one of 
the following: 

o 	 Giving initial orders 
o 	 Repeating expectations of high 

performance 

o 	 Insisting in a demanding way that 
others comply 

• 	 Publicly monitors and 

communicates performance ·(F' 
against standards ·::· . · , 

• 	 Without regret, rids org~/H~~tio~'· 
of low performers (foll_p~-jD,t··-b -~~\-~~,c 

appropriate efforts to:ifi\prove:\ 
perform,a'~c~ ~h~i!U 1~~~1. ·. t> 
procedur~~) n :~: \ ' 

VoluntariiY,:JC!efitifie's tuiure ·.'• :r: ·-· 
needs, pot~hfial probl~rTi~; pr 
poten~i!'ilppport~·f\Jtjes ahd plans 
or acr# in acivance tciAtrategically 
acici~~~~ thes~ wm1 a multi-year 

-o;!'-: 'lenses·;:' \;~ ~., ', ··'1'-";·;?~\ ,' ! J 

~;:':Engages in a complex set of 
'::'maneuvers with many people­

personal communications, use of 
third parties, promotion 
decisions, sharing of power or 
information, working through 
chains of people for a domino 
influence effect to obtain desired 
impact 

• Sets challenging work goals for self 
(and/or team) and intentionally acts to 
meet them or tracks and touts progress 

• Carefully chooses challenging goals and 
actions (for self and others) based on cost­
benefits analysis such as time, money, and 
other resources needed versus likely 
speed and magnitude of results. 

• Improves own work or work of team in 
pursuit of a specific goal 

• Voluntarily initiates and follows through 
on new work project (not just a discrete 
task) that is not assigned by others, and 
tackles significant barriers as they arise 

• Completes assigned work as require(!'amJ,. 
without extra supervision .:':·'" : :;:; . 

• Works extra hours to complefi?wi;irk even 
when not required , "'X;:, 

• Takes on voluntary wbr~.tasks ·•.•. "•·•:.,. 
• Routinely tackles modifr~t.e obstacles as 

they arise in routine work':·:+ 

• Shows little concern for quality of 
work or expresses concern but not 
able to describe specific actions 
taken to do good work. 

• Works to meet explicit standards 
required by others or sets own 
standard for work quality, but not a 
very difflcufr):ird.ear standard 

• lmprbli_Els ow(i,i.\19rk or work of team 
but m'ay 116tbe iii kursuit of a 
specifid~C>~i :;·i· ... ;:;" 

• Does n<;it shoW,up for work reliably 
~i+~q~iriis extr~supervision to get 
Work 1.16iie'(~>1isting employees) 
May gi~e up'after trying one or two 

'i:'; simpl~ ~ekt:'tteps when a simple 
•/:!obstacle arises 

• 	 Sets high standar1.:~k~i!~itly up''.fr.~nt by 
doing on'~:~r mor~ of th~.fol,lowing;, 

o 	 Giving initial orders .', •',·::.., 
o 	 Repeatinge~~~ctatiort!b.fhigti " 

perfrir'fu~ri'ce ~'.;;:, ·••·.<'." 

0 lnsistii\~111\demandlhg way that other 


-- .\:'-;5p.·fuP:h. '•:;;», J;: 
• :(';ommu(licates•performance against 

?Handardr:·. 

::~. tdhf(onts ~·~ople with performance 
/>'probl~ms or threatens consequences for 

' perfor;,:;ance shortfalls 
?:\~'.~' 

-; '} ~-;,:·,·, 

• 	 Acts quickly, decisively and completely to 
address current problems and crises as 
they arise 

• 	 Voluntarily identifies future needs, 
problems, and opportunities and plans to 
address these within 3-12 months of 
identification but may not completely 
understand how needs, problems, and 
opportunities work together to form a 
strategic plan for the school 

• 	 Thinks ahead about the likely reason of 
audience and adapts communication to 
obtain desired results/impact 

• 	 Shows influence tenacity by taking at least 
two steps to influence 

• 	 Gives in to others, even if conflicts 
with work goals 

• 	 May give direction about routine 
work or that is not explicit or 
detailed 

• 	 Does not give directions or may give 
minimal directions or communicate 
expectations (may justify by 
expressing concern with others liking 
them, hurting people's feelings or 
making others feel bad) 

• 	 Does not directly address 
performance problems 

• 	 Focuses thinking on the past 

• 	 Fails to see current needs and 
opportunities 

• 	 Focuses on immediate needs, tasks 
and problems only 

• 	 Personal gain tactics, limited 
persuasion 

• 	 Uses negative behaviors for personal 
gain or does not act to influence 
others 

• 	 Prepares and presents data and 
logical arguments but does not tailor 
to make them appealing or 
influential to the specific audience 

• 	 Thinks ahead about the likely 
reaction of audience but does not 
adequately adapt communication to 



> 

Team Leadership 

Developing Others 

Critical Thinking 

Self Confidence 

• 	 Manages effectively and 
motivates the team-and the 
stakeholders who affect the 
team's work-with charismatic 
communications of the vision for 
the organization, resulting in 
excitement and large contribution 
of people's discretionary effort 

• 	 Protects the group from outside 
influences that might prevent 
performance 

• 	 Leads team to resu Its 

• 	 Gives full responsibility for very 
challenging work to others as 
stretch experiences 

• 	 Promotes others as a reward for 
development or as a 
developmental opportunity 

• 	 Ensures that others obtain the 
experiences and training they 
need to develop new skills and 
levels of capability 

• 	 Crystallizes the meaning and 
importance of a lot of complex 
data in a few, simple findings 
and/or sees the most important 
issue in a complicated situation 

• 	 Identifies issues and problems not 
previously learned or identified llvi:c· 
others 1 

1.~ 
.::.

• 
·' 

1 
'" 

-

• 	 Breaks apart a complex'prqblem·: 
or process into categor~!~-~,~~ti~-L. '~,::.\ 
subcategories·down tqha;ic steps 
or parts J.',., '.::1\. 

1"'·'·>,., 
• 	 Analyzes adifficult'proble.rn.from ? I 

several diff~'r~ht p~~~~ecti~~n;;c· 
using diffeF~iit·cr,jteria

1

b$fore 
arriving a.ta detad~g.solution 

• 	 Conft-Ontsbthgrs in
1
pqwer bluntly 

wh~l{1heeded'::· .. 

:•: Make~:·decisions '~nd confident 
~tai~merii~ despite disagreement 
with~~?se i'~ power 

· ; :Expresses positive feelings about 
"i~ii'@~ging assignments 

• 	 "Sells" the team mission, goals, and 
actions to its members and then follows 
up to ensure that the team's work is done 
well 

• 	 Obtains resources and people that the 
group needs to perform 

• 	 Protects the group from outside 
influences that might prevent 
performance 

• 	 Promotes team morale and enhances 
performance by taking actions that affect 
how people feel about the team and how 
well they perform on it 

• 	 Communicates how work is assigned, who 
is hired and fired on the team and 
expressions of how these action affect 
remaining team members performance 
and morale 

• 	 Focuses upon the development ()ft,hi:is~? 
that need assistance by proviljifo6peclfic : 
feedback and coaching that irfflijges 
concrete and actionable next st~ps\:. 

• 	 Gets others to fix proble,ms and fig~r~.olJt 
solutions themselves <· 'i,::., ·· · 

• 	 Creates a new program or'rfi.~.~.erials to 

• 	 Analy:z;es and hc)tes th~:rela,t)pnship 
amo~g5~v~ral it~rn~ : < ·;> 

• 	 Orgar';i{;;'k'a ~ompl~k:a~tivity into steps in 

ilJosiF~I wW~·~ . /: · 
• A~tidpates ml!ltipl~ next steps and likely 
· 11:t\'arriers d. 

• 	 Stands up for self and positions in conflicts 
• 	 Follows statements with actions that 

justify confident claims 
• 	 Views self a key actor or originator in 

important situation 
• 	 Acts outside explicitly grant authority (but 

without breaking rules) 

obtain desired impact 

• 	 Provides no direction, goals, roles, or 
meeting clarity when needed or 
asked 

• 	 Has not engaged in any roles, in 
work or volunteering, that require 
leadership of a team 

• 	 Manages logistics by communicating 
agendas, time constraints and work 
tasks 

~st9tements of potential and 

e~p~ctations 

Takes no action to develop others 

,:;;· even if expresses belief in others' 
ability 

• 	 Tells others how to do their work 
when needed and may make helpful 
suggestions 

• 	 Notes similarities, differences, gaps, 
and trends in technical data or in a 
current situation versus past 

• 	 Attempts to analyze relationship 
among a few items but may miss 
vital important connections and/or 
relationships among items 

• 	 Publically expresses lack of 
confidence in self 

• 	 Defers to others inappropriately 
• 	 Avoids challenges because of fear of 

failure 
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Part 1: School Readiness Assessment. Overview 

The purpose of administering the School Readiness Assessment (SRA) is to diagnose the strengths of, and 
challenges facing, a school. Based on this information, the SRA team makes recommendations of priorities for 
school turnaround. 

This report includes 1) a brief explanation of the SRA process; 2) a detailed description of findings from documents 
collected and focus groups/interviews; and 3) suggestions of key focus areas for Caze Elementary School and 
Evansville Vanderburgh School Corporation to begin implementing changes. The findings assess the presence of 
each of the nine elements of the High-Poverty, High-Performing (HPHP)1 school readiness m,qdel, wpich are 
described below. The subsequent recommendations are also aligned to the HPHP readines{fraii)~'iivork. 

Process 

The SRA is a two-step process that involves a document review and a site visit. First,JJl;eSR,~t~~l]l it'sks district 
and school staff to submit materials containing information on current programs, pr~Gesses~n~"plans at Caze 
Elementary School. The SRA team uses this information to prepare for the§ft~"viMt,li1'c:~µdin~-drafting a schedule 
and generating questions for follow-up. The site visit occurs over a periocl'of two clay~. During the site visit, the 
SRA team facilitates focus groups and holds additional one-on-one iµterviews:yyith s~~~ct staff members and other 
stakeholders. The focus groups and interviews consisted of the follo'.yKing pari'ibiJl~Jl~~: 

• Teachers of all grade-levels 

• Specials teachers 

• lnstructionalists 

• 2nd, 3rd, 4th and 5th grade students 

• Principal 

• Social worker 

• Academic coach 

• Site coordinator 

1 SeeCau!kins, Guenther, Belfiore~ Las_h, The Turnaround Challenge, Mass Insight Education (2007}. 

I IP age 



Part 2: Caze Elementary School Background lnfonnation 

Caze Elementary School is a part of the Evansville Vanderburgh School Corporation (EVSC), located in Evansville, 
Indiana. The school services students in grades pre-kindergarten through five and has received a Title I grant. In 
addition, there have been multiple changes in school leadership in the past five years. 

Student Demographics 
During the 2011-2012 school year, 476 students were enrolled at Caze Elementary School. 87.8% of students were 
eligible to receive free or reduced price lunches. The ethnic breakdown of the school was as follows: American 
Indian (1.3%), Asian (0.63%), Native Hawaiian/Pacific Islander (0.2%), Black (31. 93%), Hispani~ (q,93%), 
Multiracial (18.91 %), and White (40.12%). 22.06% of students were enrolled in special ed~l~~ticip;:4.41% of 
students were identified as English language learners, and 2.54% of students were identified·.~s'.High't\)JHity. 
Although statistics were not available, from information ascertained from focus groups and iriteryiew~;·m~ny of the 
students arrive with multiple poverty-related needs and complex issues, including high r~tes:i::itrri6l:>Jlity, 
incarceration of a relative, and community violence. .{·· ··.· :;: >'t:c · · 

. " ' ,/ 

School and Safety Discipline ·'··< •;.,, >:.. · • ' 
During the 2011-2012 school year, a total of 64 students received out-of-s6}19ol susp'ensicrris. Of these students, 
56.25% of students were Black, 20.31 % were multiracial, 1.56% we.re Hispanic, and .21.88% were White. In 
addition, 18.75% were female and 81.25% were male. Seven studeht? receivedqµt1o:f~school suspensions for 
matters that were weapon-related. ·:;.'.(··· . , ·• 

Student Performance 
Based on 2011-2012 ISTEP+ data, Caze students are performihg well;;below state and district averages. The 
percentages of students who are meeting state standard~'~qf prbfic_ietfo:y;·~re listed below. 

74% 82% 
72.8% 78% 

47% 67.4% 76% 
62% 77.1% 86% 
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On the ELA ISTEP+ exam, the percentage of students who experienced low growth rose by 8% in grade 5 and 24% 
in grade 4. On the mathematics ISTEP+ exam, the percentage of students who experienced low growth rose 11 % in 
grade 4, and the percentage of students who experienced low growth dropped by 8% in grade s.z 

Teachers in the lower grades, particularly kindergarten and first grade teachers, explained their high-level of 
differentiation and data-driven instructional decisions. These teachers described how they work together 
incessantly and naturally to help each other improve their practice. 

Other Background Information 
During the 2011-2012 school year, Caze Elementary School students had a 95.7% attendance rate. 14.29% of 
students had more than 10 days of unexcused absences. The average class size was 19 stud~nts.~j 

Caze Elementary School has four teachers at every grade level with the exception of fifth gr~d~5,,;~~;~'a,i;¢three 
fifth grade teachers. There is one special education for kindergarten through second graqe;stµ.d~ht~ and one1 
special education teacher for third through fifth grade students. In addition, the school n:*s i,our,.Title' 
Instructionalists. Non-instructional staff members include a site coordinator, a social:Workef, at6unselor, and an

'.,.. ,., ·,,;::-, -.-., 

"'. ~!''), 

; -\~_;,:.-.:.,1, 
academic coach. 

2 From SY 2009-2010 to SY 2010-2011 
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Part 3: Summary of Main Findings 

To provide detailed school level information, the SRA team has set urgent, high, lesser and low priorities for Caze 
Elementary School according to the nine elements of the HPHP school readiness model. The rating system is 
explained below. 

Highest priority; school provides no evidence of meeting indicator and should be the 
primary focus of school goals, programs, and resource allocation 

Strong priority; school provides little evidence of meeting indicator a.nd should be 
addressed throughout strategies that support urgent priority areas •••·•·· §' 

Lesser priority; school provides some evidence of meeting indicatbr.and·should 
evaluate effectiveness of current programs for ways to make irppfbVeri:iend :.: 

Low priority; school exhibits some evidence of meeting the iridicifor affq should not 
,,,; ,,c---\'•'• 

focus additional time or resources in this area 

Each element is assigned a priority rating. Furthermore, urgent and high pf~~riti~~~r,e~R~cifically outlined that 
directly align to the each HPHP element. Finally, a complete summary of evid~pce coll~cted during the SRA process 
is defined to specifically understand what observations, actions, an'Cl•J:;i.ehaviors')~.P tgi~'ur priorities. 

~2~. -.~··t,.1·J 

-.-<·-: 
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Part 3: Summary of Readiness to learn Findings 

Action a ainst Adversi 
Close Student-Adult Relationshi s 

Urgent Priorities: 

• 	 Enforcing consistent, defined school rules 
• 	 Establishing effective structures to proactively address student misbehavior 
• 	 Celebrating increased student achievement and positive student behavior '' '' <:,: .'... , 

• 	 Communicating with parents/guardians about instructional programs, opportunitjestci·supp~rtfsthdent 
learning within the home, and students' progress and family and community partidp3:tion>iitschool 

' ·-~ ,-:',', ' ,·.\ . ', - ·,: 

actl·v1't1'es 	 ·" :.t;~, 

High Priorities: 
• 	 Limiting incidences of bullying 
• 	 Promoting good attendance and eliminating truancy and tarqiness 
• 	 Systematically addressing the personal needs of families so tha;t they support student learning 
• 	 Fostering relationship-building among students and staff m~mbkts 

·<'~/-->-:·-, -~·~:\, 

Summary of Readin~~s.to 'ie~"fji:t:ldings:
;.:. '.'';l ,'-,''! 

~:1::-\ ·<:.,_, ,·~,·;;, 

Caze Elementary School has adopted some component~',~f th~:PBIS framework to encourage positive behavior 
during the past three years. There are school-wide:~tule~ih~ ro'il'i:ines, and students are expected to adhere to 
the core values. However, these rules, routines,ahd ~~p~d~tibns are not consistently enforced. For example, 
although students articulated how they wer.e:.Epcp'et~:d tci\valk in the hallways and when they were expected to 
go to their lockers, many students s,t;ited tnaltheir pe~rs do not follow the stated rules. Students reported that 
only some of their peers are investedi'(l,th~·~qh~ol'.s, "Cougar Paws" system, whereby students earn Paws for 
good behavior, and can redeerri the ,gaw~J9~P'rJ.~¢~'. Students in the upper-grades believed that they received 
fewer Cougar Paws than di~"iffuqen'tSJn tii'~Jqwer-grades. Several teachers have incentive systems in their 
classrooms, but these tea2herii.J~~.dfffer~nt7systems. For example, many teachers reported using the "Class 
Dojo" behavior system, otherteach~'rs r~p6rted posting "good citizen" pictures of well-behaved students, and 
still other teachers repor~~cl reWardirl

1

g•students with "Fun Friday" time. Furthermore, Caze Elementary School 
has established event~$i.iclfa§,,monthly Celebration Assemblies to reinforce positive behaviors, celebrate 
student achievement, aliq,provfrl,e leadership opportunities for students. Each homeroom teacher selects a 
student who has ,b~~ll'.f1JOI¢ I,TIOdel for his or her peers to represent the class at the event During the 
assembly{gtadei1~vel t~·~\=h~ts commemorate the number of Cougar Paws collectively received during the 
month, f~visit attel\~<;lµefEipolicies, and announce a grade-level student of the month. Teachers estimated that 
the PBIS;~ystem, a!l.jtiibeing implemented at Caze Elementary School, is effective for 55% of the students. 

'7- ,:} -:,~ 
,· . ,~, -:-~:; -1'; ~:' 1 

As a result ofth'~T<lck of consistency in the implementation of school-wide behavior systems, staff members 
reported that there have not been noticeable improvements in student behavior since the implementation of 
PBIS. Teachers reported that they were constantly dealing with chronic student misbehavior, and students 
described the resulting loss of instructional time. The principal is responsible for dealing with students who 
have been referred to the office. The principal echoed the sentiment expressed by the teachers, estimating 
that 50% of her time is spent dealing with behavioral issues. Staff members stated that behavioral issues were 
inconsistently addressed by the office and students were often sent back to the classrooms with no action by 
office staff. In the upper grades, students reported instances of bullying in a variety of settings throughout the 
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school. However, the majority of students in all grade levels stated that they felt safe at school overall. There is 
no explicit instruction given on social-emotional skills. 

Most students described their strengths and weaknesses as a learner, their preferred working styles, and the 
curricular areas in which they exceled and struggled. All students interviewed generally felt that what they 
were learning in their classes was interesting to them, particularly in science class. There was a consensus that 
ELA class was not engaging, and most students felt that math class "is sometimes fun." Students explained 
their teachers' expectations of them and their work A few students could articulate specific academic or 
behavior goals in the form of "I Can" statements that they were working to achieve. A number of students in 
the lower-grades listed a letter corresponding to their reading level. 

Most staff members applauded recent successful family engagement efforts, which havi{~s,ylt~~Jn impressive 
parent turnouts. For example, Caze Elementary School held family game and movie nights)fu;;ith-tell:J;Y!d events, 
a chili cook-off, and financial awareness programs. The school also hosted a trip to tl}e QhJldren's Museum, and 
staff members secured transportation to the museum for families. Many staff mernb~ts ~Xp\p.in~Cl that phone 
calls and agenda book notes were their primary mode of communication with p;;i,rints. ~fod~hts echoed this 
fact, and stated that the majority of phone calls that their parents receiv;gd. frppi t~j11==her~iWefe related to 
attendance and behavior. A handful of students said that teachers called the stUdertts'. homes to discuss their 
academic progress with their parents. A few staff members stated thattheY had iqndGcted home visits. At the 
school level, the ConnectED system is used and flyers are used to)nform pit.tents ~bout events such as family 
nights. :'. :, ·•',:,. '::' 

Caze Elementary School does not have a systematic way of as~¢'ssipg shl:dents' poverty-related challenges. 
There is not a formalized system used to identify, track, an,q aCldr.~'$s{l:H:) p'ersonal needs of students and 
families. Rather, school personnel informally learn a1Jc:wt th'e.pet§2n~fneeds of students through word-of­
mouth communication. One staff member estimated th~t85%'q[ret'errals are from teachers. The school social 
worker and counselor have primary responsibilit,yJor.as:Si$ting families, and they do so by pooling relevant 
resources. These staff members self-reflected th~t a ~ysteiha:Hc approach was necessary to monitor the 
effectiveness of their efforts. They have de.Yel?P~:d.multiple programs to target families' needs. For example, 
at the beginning of the school year, m1Ten11S;:t:an~:p,ay $$ to purchase a backpack filled with school supplies and a 
bonus PTA membership. Furthermot~,iJhe!sqcial "o/,orlcer has organized a program with a local food bank to 
supply needy students with fqod to .~at%lqriilg.tl:l¢'.Mreekends. 

;.~>:- ', /·-·~: 

There are not any school-~}µ~Hiiti.atlves td:~11courage relationship building between staff and students. Staff 
members' efforts to establishi§uch'reJ;;itidAships are uneven. According to the principal, some staff members 
do not have close relatio~~l:lips.\~rith students because doing so is not part of their teaching style. Most students 
surveyed said that they'ctidhqt haV'e a close relationship with at least one staff member, and that there was not 
a trusted adult they wdUlq app"rpach if something troubling was happening to them outside of school. With 
some notable exc~~tfon.::;>.fo1den'ts did not feel as though staff members made an effort to get to know them. 
Every mgtn:lng, t~<flchefS:gr~~·t students entering the school building. 

~'r~i ,·;-\~'-- ~,;·: 

I-~ - " ,', J 


The spe6t~l educatigh,ti{achers and Instructionalists provide a mix of push-in and pull-out servicing. In 
general, th~y.pu~l)i}n for the lower-grades and pull-out for the upper-grades. The ESL teacher primarily pulls 
students out"Of:'.thelr general education classrooms. Paraprofessionals are instructional and support those 
students who the special education teachers cannot assist Special education teachers remarked that general 
education teacher training hinders full inclusion. Despite attempts to reduce transition times, instructional 
time is lost when students are pulled out of classrooms and pulled into other classrooms down the hall or 
across the school building. Staff members mentioned that they plan to pull students out of their general 
education classrooms once they begin to implement Rtl interventions. The addition of the intervention block 
allows such staff members to avoid being pulled during core instructional classes such as reading or math. 

As previously discussed, the attendance rate at Caze Elementary School was 95.7% during the 2011-2012 
... sch()ol year. There were68 stlldents who had more than 10 days ()f un~xcllsed absences.. When a s~udent has 
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10 unexcused absences, the counselor asks teachers to contact parents about the matter via a phone call or a 
note in the student's agenda book. Chronic absenteeism may also lead to legal notice being served and 
subsequently a pre-court hearing. The school does not actively promote good attendance or seek to eliminate 
truancy and tardiness. Furthermore, as absenteeism is handled at the school level, there are periods of where 
students remain on the roster and not attending school despite having been served legal notice and a pre-court 
hearing date. 

The student mobility rate was 30.9% during the 2011-2012 school year. Staff members expressed that student 
mobility is a huge issue at Caze Elementary School. One staff member described student mobility as a 
"revolving door." In order to ease the transition of an incoming student, a peer "student ambassador" is 
assigned to the student to show him or her around and to model the school's core values1 , 1TI:>addition, students 
who are new to Caze Elementary School are welcomed on the loudspeaker during morrlitg <!Ifn'oµpcements. 
Staff members who process administrative paperwork for students transferring to Caze Elementciiy,Sqhool 
described their frustrations with the timeliness of obtaining complete student recordsfroni 'the scho~ls the 
children previously attended. ~:' ),;: ' 

,,.;, 
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Part 3: Summary of Readiness to Teach Findings 

Shared Responsibility for Achievement 
Personalization of Instruction 
Professional Teaching Culture 

Urgent Priorities: 
• 	 Setting goals at the school, grade, classroom, and individual levels that are consistent with school 

improvement efforts •.<· } ' 

• 	 Communicating clear expectations for the planning and delivery of instruction .;;S,. "'"• :,v 

• 	 Systematically monitoring initiatives implemented across the building, and adjustin'g,accdfcljl)gly 
• 	 Establishing a challenging curriculum for all students that articulates essentiaLcQnterl{@pd sl~ills for all 

students to learn at each grade level, and is mapped across the school year wlth ad~'quaf~'instructional 
time allocated to teach it >:· ,, \'i)\ 

• 	 Leadership regularly observing the quality of instruction and proyidi.ng tlhl~ly artd'fueaningful 
feedbacl< to help staff members improve their instructional pr~~~-ice ,,,":-\ ~"_\::;,) .. 

<,>·,,, .. : 
High Prioriti~~~i •:·, ;;'." 

• 	 Clarifying roles and responsibilities of all individuals at the'sc,,~ool 1 
> 

• 	 Having all staff members be intensely committed to higl:rI~:veisqf student achievement 
• 	 Leadership providing guidance to teacher teamS'· <· 1 .V · . 
• 	 Educators feeling as though students' learning is th~ir co,ll~cdye responsibility 
• 	 Differentiating professional development th~~j$"fofoFmec:l''by•'student performance, instructional data, 

and educators' learning needs . . :.,, '';
<<;-;/. -, .:' 

il'.' '••;;,· -,, 

Summal')'. ofi~c~ad.ihe~s t~ Teach Findings: 
- ,,_ ..,; 

/:,:~·~_=.:,·} ~'-\'», - \:<;:., 
School leaders have not convey~d.c;lea'i}me'isurable, ambitious and attainable school-wide goals to staff 
members in either academics orJJ,~lt\:);~lbf §t<J.ff;members identified vague school priorities in improving 
student behavior, increasip.g st1.fc;{ents'.':t7adtng levels, teaching standards, having students pass ISTEP, 
executing data-driven·tl.ifferen.ti~f~.4 in~~tuction, planning collaboratively, instilling in students a sense of 
intrinsic motivation and.;t~§chiligth~';Jd~ntification of a story's main idea. As one staff member put it, "I 
think all teachers are cmth~§ame'p,p.ge in terms of wanting (the school) to head in the same direction." 
According to some tl}diV,ictualS,:there are specific, school goals around a "problem of practice" in the 221 
plan and Title plari:~:f1anyfQpn~fhstructional staff members were unable to explain how school priorities fit 
with their obj~CtiY,~s.;M~reover, a few teachers explained that partly because of the laser-like focus on 
readi~g·Clnd math, 'aji;itiirg, social studies, and science instruction were sacrificed. As a result of the lack of 
com~on goais;\tpe si:;pool's structures, processes, and programs are misaligned. School leaders reported 
that't~achers aF~;g8hlg to begin to use individual student data folders to set goals with students. 

,_,.-, \'-l 

When ~~i(eq,~~~ther there was a sense of urgency around school priorities, staff members stated that they 
felt both internal and external pressure to increase student achievement. Some teachers described having 
classroom-level goals. However, students were unable to articulate these goals. Several teachers voiced 
that while they felt a strong sense of accountability for student achievement, students did not feel a similar 
accountability. Teachers commented that they struggled to get students to be invested in their academic 
success and behavior, and expressed frustration that students seemed to lack motivation. Some connected 
this to the high student mobility rate and absence rate for students. Students reported that their teachers 
believed in their potential. 

http:cmth~�ame'p,p.ge
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Faculty meetings are mandated for all staff members, and are held twice a month. School committees 
include the PBIS team, the academic Rtl team, the leadership/data team, and the family and community 
outreach team. These committees meet once a month. The principal picked individuals to serve on the 
leadership team. School staff members volunteer their time to serve on different school committees. The 
principal reported making a concerted effort to attend all committee meetings. Last year, there was a 
separate family outreach team and a community outreach team. School leaders realized that the teams 
discussed the same issues and were working towards a common end, and combined the teams. 

Teachers participate in Professional Learning Communities (PLCs) for two blocks per week Teachers in 
kindergarten through second grade meet in grade-level teams, while teachers in grades third through fifth 
grade meet in content-based teams. Title Instructionalists participate in one PLC. TppiesJo:TPLCs vary by 
session and include lesson planning, sharing instructional strategies, planning grad~~J~y~lf~II),ilY 
engagement nights, curriculum mapping and drafting common assessments. Some te~c"h~r tekw,sJiave 
established protocols that they use to track and share student data. At times, tea~herabs~nces {resulting 
from professional development and personal reasons) and other school events tf~m~)PLf:s:''Teachers 
reported attending many professional development opportunities outside oJtlie sch@ol l),uilding. Last year, 
teachers voted on whether they should meet daily for PLCs. The vot~Nf,a~c:rJ~pt,urn~d,"aheachers 
overwhelmingly felt that they would prefer to have additional timetb indivi9:µally,plan rather than to plan 
with a team. Several teachers reflected that there is an unhealthy cb'mpetitiviffulture among teaching staff. 
School leadership provides very little guidance to PLCs, and,!l!tends oiiiy)t h<J:Kdful of PLC meetings. 

·--~',' 

The academic coach explained her role as primarily being l!1()d~J1hg instructional strategies during PLCs, 
finding materials and resources for teachers, adminii;teringAcµjty'~n(i other make-up tests, working with 
new teachers, and assisting the principal with decislbn~P1·akilfffil;!l v~riety of areas. She stated that when 
she leads PL Cs, she focuses on teachers' universahn~ed~'ci,roupg}\eading instruction. However, due to 
scheduling constraints, the academic coach atten~s'l:i,.maxill;i,um of one to two PLCs each week Almost 
every Friday, she attends all-day district-based,pf()f~§'~icmafdevelopment.

rj, ' . \, I ' { " . ' -~ - ' "" 

·~\ .·,.:t '. >;.. 

Instructional staff members reported beiugfdtn;ianY>~valuated per EVSC guidelines. Non-instructional staff 
reported not being formally ob~erved.tAn'(lmb~hof instructional staff members said that they were often 
informally observed. However,'t'B'e~e i~fc)r~al;pbservations are not teacher-focused in nature but instead 
a quick check on student ll,l:isbeQ.,avfot;:, :": , ,, :, , 

Topics for professiona'f~e~efop~
1

e'n,t~e~~lons are decided during leadership team meetings. To inform 
session offerings, leadershfo teaipmE!fubers review school-wide data as well as successful strategies 
adopted by Delaware,;~l~n1~µ~ary'sthool. Teachers reported that some professional development sessions 
are more helpful ~11:.efn others'. 'A11 example of a professional development session that teachers agreed was 
helpful was fou~ da'.§~9f affeI,~school training about readers' and writers' workshop. An example of a 
professional deV~lqpill'ent session that teachers felt was not helpful was a professional development 
sessiqllwhet~,staffri:\.errlbers examined butterfly habitats and how to incorporate the topic in their 
instfQ:ction. N81}~il}~tructional staff members stated that they do not often attend professional 
deveigpment se~si'ons that are tailored to their positions, although there are some such sessions offered 
throu.gh;~}le dj$)xict. 

.t;:'{:)·V· 

Acuity exams are administered every nine weeks to students in third through fifth grade. The exams are 
intended to predict ISTEP+ proficiency. Moreover, teachers give additional interim assessments 
throughout the year as part of the Data Wise process. According to instructional staff members, these 
assessments are meant to help identify student needs and to develop plans to accelerate student progress. 
Teachers throughout all of the grade-levels stated that they gave unit pre- and post-tests to students to 
inform their instruction and to assess whether their students had mastered course material. All grade­
levels are mapping these common assessments to state and Common Core standards during PLCs. While 
there is an expectation that teachers will give formative assessments to students, there are no school-wide 
expe~tatio11s on the use. of fon11a~iye_ or other assess111ent data. 
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Teachers stated that they differentiated instruction after using assessment data to analyze student needs. 
As previously mentioned, the academic coach works with teachers to develop instructional strategies to be 
used when students are not meeting lesson objectives. Six Caze Elementary School teachers voluntarily 
attended Universal Design for Differentiated Instruction (UDDI) professional development sessions. 
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Part 3: Summary of Readiness to Act Findings 

Urgent Priorities: 
• Working consistently to find the right balance of people, skills, funds, time, or equipm~n~.J}EJ,~ded to 

accomplish school priorities ..\ . ;_) 
• Identifying consistently and effectively hidden and untapped resources in order to seHV,~'st~cfept needs 
• Maximizing control over budgetary decisions within an allotted school budget inclqdi~g1)11t n~t~lfhiited to 

staffing structure, technology, and curricular supplements ,;''°' ';,, ', 
• Providing additional time and support for individualized instruction through ~~er'ed,1nst~U,<;tion, a data­

driven approach to prevention, early detection, and support for studE!n~9.wliq~xperi~'19~· academic or 
behavioral challenges ,.;• ··· ·':;. ''.: 

• Systematically monitoring interventions to measure students' pro.gfe~s to~~'[cl ~2kdemic and/or 
behavioral goals ' ·" ' .:\ 

High Priorities:' :'t;., . 'v"'>· , 
• Evaluating all staff members in a way that includes student performance d<ita 
• Staff members collaborating to identify students in p.eed Qft£rge,t~·d.~cademic and/or behavioral supports 

and to plan interventions ,;-, )/ ).> 
• Attracting and retaining outstanding teachers, an_q gjsmi:>~es -~Jlq~~ who do not meet professional standards 

• 
and expectations 
Assigning teachers to appropriate classes ;:tH~ir ce:iification, experience and expertise 

Summary of Readiness to Act Fin:P,ings::i{ .x 
'~~'y' 

School leaders demonstrate li.qiited't~'S'otip:e a'uthdrity and ingenuity. Although the school principal has 
control over hiring decisions "~tic:l, seek$ to flfr~ teachers who are certified to teach in the assigned subject area, 
there is a limited applicantppoJ f6rc~ftainp'ositions. In addition, the principal stated that there are a number 
of mandatory steps in ordedfb.)Jire'a·c;ai1ctic:late. For example, the principal is still looking to hire a special 
education teacher becau,s.~,shed()~s not feel that there is a qualified applicant for the position. There is 
currently a long-term.~l!bstitute t~~cher in the role. As previously discussed, the principal has not created any 
positions since she,p~gah)1er tO.le except for adding an assistant Title Instructionalist. She stated that she has 
redefined jqb exp~ct:·af~pp'sfe>r some positions within the Title I budget, but it is unclear whether those 
decision~;lrt;itch~d, school, wl8.e priorities. 

,-.~ ' 1· -, 
' . ·'' 'I l '~ ::-: 

The priri~~pal explai~'~athat she deems a teacher to be ineffective if there is a downward trend in their 
students' Hegay,qrJhroughout the year. The principal stated that she believes that approximately 35 % of her 
teaching staffah:fabove-average, and that it takes a skilled teacher to work in such a challenging school 
environment. She estimated that 2% of her teaching staff are below-average. She acknowledged that there are 
many new teachers in the building, and new teachers have a learning curve to climb. As required by EVSC 
protocols, underperforming teachers are flagged and the appropriate documentation is subsequently collected 
to follow the required steps of the removal process. Caze Elementary School does not have systems to recruit 
and retain effective teachers. Furthermore, there are some teachers at the school who are not licensed for their 
role. 
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Also related to the principal's resource authority is the fact that her control over the school budget is relatively 
flexible. With some of the Title funding the school has received, the principal has purchased a class set of 
Netbooks, classroom Promethean Boards, and reading and writing curriculum materials. The impact of 
budgetary decisions is not monitored. 

The principal said that at the top of her wish-list for the school is an assistant principal and/or behavioral 
specialist. The principal's desire to have an individual who deals primarily with student misbehavior was 
echoed by many other staff members. A few teachers expressed that teachers lack training in social skills, and 
therefore felt unqualified to teach social skills to students. In the absence of such an individual to be 
responsible for student discipline, the school counselor handles behavioral issues. The school counselor also 
serves as the special education coordinator and deals with some paperwork related to specialeducation 
services. Additional hats worn by the school counselor include coordinating services fo'r.}p,10oih'fog students as 
well as co-leading RtI efforts in conjunction with the school psychologist, and serving as acthrn prihq~p,al when 
the principal is not in the building. Since she has so many roles and responsibilities, t}'ie,sc;:hobl c;:ouris'elor 
reported feeling as though the "quantity of her work overrides the quality." She stat@d tl:l'cile~ atesult of being 
overburdened, her efforts were reactive rather than proactive. Ironically, she hfl§:Httle timei{,O.counsel 

students. .,,, ">:,, ·;\ 
Many teachers felt that it was unfair to substitute teach during their pl

0

<fonjng p~~ipdd.'They explained that 
substitute teachers would often take a job at the school and sub~E,)quently'&g1cel t~e job if another job at a 
different school became available. As part of the Emergency Sub~titµte Plan;'"t~c1.d1ers have designated 
planning periods during which they are asked to substitute tea<:;l;1iri'th~ event that a substitute teacher in 
unavailable. The Emergency Substitute Plan is often use?· ;:;, < ' "::<,

"''\?:;:.'., 
All teachers interviewed indicated that they had som~ i,g1f~lhJJ~d'.~;;1J~;ial/equipment needs, but said that they 
did not feel exceptionally limited by space, equipment/bf, mate1;jals. 'As previously mentioned, each classroom 
teacher has a Promethean Board. In addition, teachers h£ve acc~'ss to school-wide class sets of iPads and 
Netbooks. The district provides teachers with opp~rttll}iti~:St6 participate in optional after-school or summer 
training sessions to learn how to fully empl()y,.th~te.~hndfogy that is available to them. Some students reported 
that Netbooks were frequently useq.,duringless'qns;wl}ile other students reported that available technology 
was not used regularly. In addition,'lh@stagedbu[J)es as a space for the "Minds in Motion" program. 
Furthermore, the principal st~~ed tl),~fth~~1m~l§:111-:~fitation of a new readers' and writers' workshop program 
was delayed several mont,hsJ)ecause every',teacher needed instructional materials, such as easels and paper, in 
order to begin. Some teachkrs.a'Sl~.ed toJmpltifuent the program sooner, and were granted permission to do so. 

,;~.,~:-,- <•,;; ·;,_',: ;­

As part of the adoption 9f,th~·~~~po~ie to Intervention (Rtl) framework, school staff members are beginning to 
plan targeted academ~c:;'a'l1doehavioral interventions for identified at-risk students. Teachers explained that a 
referral for special ~du'd~tion €v;;J]uation is seen as "the last resort" in the Rtl framework. The principal has 
embedded an int~tveij~Jori'l:>.Iocl~ within the master schedule. Classroom teachers expressed feeling as though 
they wer~frefrafo~d fro'rl).,implementing interventions of their own, and said that they were told that tiered 
supportfpr studehts~r(limited to district-suggested interventions. Three Title Instructionalists and a Title 
Instructi$n,alist ass~sbrit provide the majority of interventions. These staff members explained thatthe 
students i::H~.tJhey.ffeork with are fluid. However, these individuals did not begin working with students until at 
least three we~J{s\nto the school year. Job expectations for this group of support staff were unclear at the 
beginning of the year. 
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Part 4: Recommendations 

Based upon a thorough review of documents, survey results, observations, and focus groups/interviews, 
SRA team members have developed a set of recommendations and respective next steps for 
implementation to assist Caze Elementary School and Evansville Vanderburgh School Corporation with 
planning for school transformation. There are actionable steps listed after each recommendation, along 
with a suggested timeline. 

Headiness to learn 

Safety, Discipline & Engagement; Action against Adversity; Close Student-Adult Relatioh~bJps 
,, :-:.. \ 

School leaders should improve the efficacy of the school-wide positive behavior 
system. 

Identify a specific and measurable goal related to school-wide behaviqr (sUcb as 
C'(-.'.' '< 1:1,, 

a certain ercent decrease in the number of office referrals . · 
Consider additional behavior and crisis management trainings c\ff~r~dby the 
school district , ;,.. ·· ,;:., 

Revisit key elements of the PBIS system in which students are ho,~.tnvested ,With 
PBIS committee members. · ·· '... '') 

Create an implementation timeline for staff training for retta.inlfig}·i;lQgJhe 
resetting of behavior expectations for students. ,_ 0~ ('?! ',-~:·i·~;·.. '<f:~,· 

Refine the monitoring strategy for PBIS implemerlt~tiqn,'.tlt both1spbool-wide 
and classroom levels in conjunction with P,J;HSrnmn1ittee mempers. 

xx 

xx 

xx 

School leaders should strengthen th~<ia'.padtygftea~llers"to manage student 
behavior. '<;;· .·, >> 

Create an observation sch~c;lul~tqJ.(equentIYqbserve how teachers address 

student misbehavior in cla~~t;porris.\ 

Determine which interventiort~are s\frcessful and which interventions are not 

successful based updli;bb~~fv;itidlls, 

Develop a ladcl,er:·&tc;onseq1,1enC:es for teachers to use in their classrooms prior 

to sending ~~studenFtc\the 6.ff,ife. Set clear expectations for behaviors that 

should result.Jn office referralS; 

Comn].'uhi'cate',ai;id modef]10w teachers should administer consequences. 


Crea~e an inform'a:l,9J:is~rvation process where teachers who repeatedly send 

offic~"r,eferrals are observed to give immediate and timely feedback about how 

consequg11ces af~administered and how behaviors can be avoided. 

Identify stlfq~rtti who are repeatedly referred to the office. 

Develop an alternate plan to address the 15-20 students who are repeatedly 

referred to the office. Alternate plans may include the assignment of the 

student to a teacher mentor, switching tracks, and/or possibly classroom re­

assignment. 

Create a behavior monitoring system and/or consistently use RDS to input 

student referral data 

Create a recurring task for support personnel to compile and analyze office 

referral data for arising trends and patterns. 


XX 

xx 

xx 

xx 
xx 

xx 
xx 

xx 

xx 

http:result.Jn


School leaders should coordinate efforts of individuals who support family 
engagement/needs and ensure an additional emphasis is placed upon 
connectin families to instructional riorities. 

Set expectations about the roles and responsibilities of staff members around xx 
engaging families. These expectations should relate to academic and 

behavioral school-wide goals. 

Encourage individuals who support family engagement/needs to develop 
 xx 
specific, measurable and ambitious goals. 

Assign the development of specific ways to engage families in instructional 
 xx 
priorities/school-wide to a member of the support staff. 

Engage the Site Council to brainstorm strategies to connect families and 
 xx 
community stakeholders to school-wide priorities and goals. 

Develop a system to monitor family engagement initiatives. 
 xx 
Hold a professional development session to provide tools and resources xx 
developed by support staff on how to connect families to instructional 

priorities. 
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Readiness to Teach 

Shared Responsibility for Achievement; Personalization ofInstruction; Professional Teaching Culture 

School leaders should set school-level academic goals that have related grade­
Ievel, classroom-level and individual-level sub- oals. 

Set school-wide goals for each sub-group of students (low, medium, and high xx 
performing students) based on ISTEP+ data from SY 2011-2012. 
Set grade-level goals for each sub-group of students (low, medium, and high xx 
performing students) based on school-wide goals. 

Send school-level and grade-level goals to the Office of Transformational 
 xx 
Support for review. 

Share school-wide and grade-level goals with all teacher teams. 


Ask teachers to develop classroom-level goals using grade-level goals. 


Ask teachers to devise individual student goals after considering classroom­

level goals. 

Establish a performance monitoring system for school-level and grade-level 

goals to ensure progressive attainment of school-wide goals. Have teachers do 

the same for classroom-level and individual-level oals. 

Revisit school-wide goals at every faculty meeting and in all conversations with 

staff to build a high ex ectation and oals-based culture. 


xx 
xx 

xx 

xx 

xx xx 

School leaders should create a system to identify and address the personal needs 
of students and families. 

Determine who will be the point person to lead these efforts. xx xx 
Communicate to school staff members who this point person is and the process xx 
by which issues should be brought to the individual's attention. 

Assign the responsibility of creating a system to track the types of personal 
 xx 
needs of students and families that are addressed and how the personal need 

met im acted student achievement. 

Meet with the individual to discuss the strategy for addressing needs, record­
 xx 
keeping and progress monitoring. 

xx 



School leaders should develop a system/strategy to escalate truancy and repeated 
attendance issues while also developing how lost instructional time can be 
addressed for individual students. 

Consider all options for escalating repeated truancy and attendance issues by 

engaging with the Center for Family, Student, and Community Partnerships. 

Brainstorm specific ways that teachers can address the missed instructional 

content with students (may also apply to those transferring into the school). 

Brainstorm specific ways in which the afterschool component may address the 

gaps in instructional content of those students repeatedly absent (or 

transferring into the school). 

Consider Incentivizing school-wide attendance rates for students and families. 


xx 


xx 

xx 

xx 

The curriculum should articulate essential content and skills for all students to 
learn at each grade level. The content/skills should be challenging for all 
students, and mapped across the school year at a reasonable pace of instruction. 

Select a point person to lead the curriculum mapping process. XX 
Assign the point person the responsibility of developing a plan to differentiate XX 
support for various teacher teams to support the curriculum mapping process. 
Set a deadline for the creation of curricular items. XX 
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Headiness to Act 

Resource Authority; Resource Ingenuity; Agility in the Face ofTurbulence 

Principal should revisit school budget and school staffing structure to align all 
personnel, systems, and structures to school priorities. 

Identify all areas of the Title I budget that are flexible. XX 
Match budget decisions made (such as staffing) to school-wide priorities. xx 
Realign resources (including personnel) to school-wide priorities. If personnel xx xx 
changes cannot be made at this time, consider the realignment of job 

expectations to ensure all school-wide priorities are met. 

Review and informally compile job expectations for all staff within the school. 
 xx 
Realign staff and job expectations, incorporating new job requirements for xx xx 
some staff and decreasing job requirements for others based upon equity, 

effectiveness, and collective bargaining agreements. 

Ensure job expectations are aligned to school-wide priorities. 
 xx 

School leaders should create a schedule for classroom visits. This may involve 
reallocating leadership responsibilities to ensure sufficient time for observations. 

Create an observation schedule of the lowest performing teachers to ensure 2 xx 
classrooms observations take place before the December 1st deadline. 

Schedule an observation norming session with Office of Transformational 
 xx 
Support to ensure expectations are normed against best practices. 

Create an observation schedule for informal observations in all classrooms to xx 
maintain an instructional leadership presence. 

Provide timely feedback and develop actionable steps for each teacher 
 xx xx xx 
observed. 

School leaders should revisit the expectations the intervention block. 
Develop specific expectations for how intervention block should be used. xx 
Consider how Rt! aligns to the intervention block. xx 
Engage district personnel to lead Rt! reinforcement training. xx 
Communicate to school staff members the specific expectations. xx 
Require that staff members track interventions for identified study as part of an xx 
overall classroom performance monitoring strategy (i.e.: including it in data 
folders). 
Create an informal observation process where teachers are observed during the xx 
intervention block and provided timely feedback. 
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SHANNON R. STRIETER 
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OM:LANDCnYllNlllERSir'!l Oakland City, IN 
Mast.a- .ofJu'fu; mT~aclring; June 2001; S'illllma Cmn Lamle-Dbtini::tion 

'f.llv"IPERSIIY OF SOT)'Tl:JER,.'AlINDIANA 
B:ar...hefor of..4.rls in EoE)ish; ti.>fay 1997; Cum Laude Distinction 

Lk~use.s 

.ADMDllSI1lA110.N Building Acbninistrator, Grades K-12 (hidfam) 

TEACHING &gliab, Grade:;; 5-12 (fud,iaJ;Ja) 


f'.3.pe'l'ieure 
Evarrsvil1$ Tlanderburgh School Cmporafion Q{fictJ efTranefom1o"ficrtral Sup,pon &r;aru;<tillle, m 
Senim· Tra~watiouStr~ttigast-bt:.rtruatfon & Data Mmiagenrent Jmuru.y 2013 - piiresent 
·• Caste, plan, and ~e training aro0urul T&TCh Like. a Champi<Yn f~r200+ teaclla-s.. 
• Coach school le~de:iliip ~ ui ~gi~ plTUming. 
• Ei;.-aluate teachers as n'*.ded.. 
• Monitor school progre.ss. 

'" Support School Improi,"li:~ Gram wn'ling~s. 

• Coor~ dlsllici support> fm- Trmsfonnation @ne ~hooh. 


" Co-lead £c~e fer ne.w district teacher evaluation tool. 


MCGAlffMIDDLE SCHOOL ~e, rn 
Pnifi,;ssicrw.l Jfin.¥Ilopm.mt Spedalist Juoo 2010 -Jannuy 20!3 
• Petfu~ duties o:f'TAP 1\1.astet Teacher inaddition to IDS llh-poMibilitie 

" ~a.d and developed \>allety .ofprofasional deire.l~pmeu.t. 


• Supported tear:ham mthjoh-embeddedprofesl>iooal oo~nt. 
• Lead teams &rough Data\Vise proi:ess. 
• J..e.ad team. through PBIS rclm£ment 
• Snppm~ district in:itiati1."f!S. 
• COnducted TAP te.acbi::x·a'ahudions. 
• MaintamedTAP c.erl:iffoatiou. 
• Pm-.icip."lied in E\''SC uaming: Leadernbip Cadre. 
• Scheduled school,.wide e"-enh. 

MCGARYlt!!DDLESCHOOL Evan;>villei IN 
Sun1m,g- School Administrator s~2010~2011,1012 
• Lead s'l.Imma· sehoot 
• Supen.-'fu~ all aspects ofday-to-day opaa~. 
• R.e\iewed all 15sons prim' tn be~ of~1· school fur rigor, rele'\'4lllce, .and eugagenent 
• Stipervisedimp~ of~ement~~. 

MCG..t.R.Y!llDDLE ,SCHOOL Evans\ille, IN 
Principal Iksfgtwtf Augu::.t 2009 - May2010 
• Snppmted admmfatrative team by lr!a~g building as neadal 
• Substituted for principal& assis:tmt principal as~. 


" Handl.e:d student (k~ipliw:~' in.clndin,g parent coofatl, «l!lfa~ and d~. 


http:Jfin.�Ilopm.mt
http:progre.ss
http:Mast.a-.of


Expe..rie.ut:.e continued 
MCGSRYJ.l!DDLE SCHOOL E1.rans'l;ille, 1N 
R'tls l .Aclri~mrtCoaclr An.gust 2009 - :Ma.y 2010 
• Led team through. Pooitive &ha-.ior :Supports t.raimng, :planning, implementation, and ra\1lew p~. 
" L-Ed staffthrough profe:ssiooal development, including eng;agement sfrategie:o ;md :reading 

eomprEhension strate~. 

., I\Weled drat~ in dass:rm:ims. 

• C~taught in cb&sroolllS v.~~. clasm:;om te.acller. 
• De\\1:loped rebtforuhips amoog: staffmembers to build flust. 

" Facilitated team activities for Data Wis'£' tiaiuing and plan devehpme.nt. 

• As.guted 'W"iih creation o.fScllool Impru.r•m1eut Plan. 

• Ivfutritorei W"..hool-·wi.de .sfudent eugagp..m:ent furoogh Six Sigma training ;ind G:een Befr certifie:.ation 
in cooperation. 'With co~ partners Imm SABIC 


" Ttained 1\tith di'Sfinguished paincipal and other leadeJs from the IDOB. 

• Helped ro secar:e cOll:llllunity pin1nern. 
• SchedulOO. all teach.e' 1icllednl~s for end-otilie.-year ~v£'.llts, 
* Graduated EQUITY Ac~. 

MCGJ.RY MIDDLE SCHOOL Ec:-"'·am'!.ille, Ul 
S.umr-mr.r'Experieuce Frin{l'tpal lntsni May-Tune: 2000 
• Assisted. thepincipal 3$ ~ 
• Supeni"ised ll:np~fion ofen~m~gies. 
• Hanilled student disc.iplme rafun:als, includingpaa:ent ccnt2Jct, oo.nferences., and documentarioo. 
• Scli.eduled coveage fm t-e~a- alr...ences. 
• Assisted t\<ithpt-ofussional de;,~lopment fur swnmer e..~ru:u::epl~ 

PL,fl,~ PARKMIDDLE SCHOOL faian!>l.itle, IN 
.P1incipal DesigJWS Augwrt 2000-hh::;r 20(19 
.. Act:OO. ~~principal for fma: continumis week!> in 2001-2002 .and 2007·200Et 
• Substituted. for principal & as~p~ip;al as nee:ded. 

.. Ha:nilled s.tudent tfulcip~ rafmab, :inclndiog parent rom;;.v.:t, ~es•.and da....~ti°'n. 


"' Sclleduled C.Ov"a'.Zge for te<leher alr-~. 


PL4ZA PARKMIDDLE SCHOOL Evansville, 1N 
August 199'1-:May 2009 

• Tau~tLanguage Arts, Literatum, and PS.aw. 
• Senred cu Public Law 221 em:umi~ and c<Hm.thm-ai initial plm. 
• Coaclte:d <law.."e ±emand coached volle)•ball team fol· teen yearz. 
• T:t";ained in App~Coobnl Theory (ACT/PCI). 
• SupetY-Eed five, full-timia ~tea~. 


.. ~dmttsfa.nd.in:g b~acli.er~valuations. 


• Served as eg}:dh-gra® teacher teamleader for h\"!1' years, including .i:n.a.ugural }'ear. 

,. Senred on Faculty Cabinet a~ Challpersoo and ~:ir:ebr'IJ. 


• AftE!llded SMART goals. woaks:hop eonduct>l!.d by L:aming Poinfu t.o develop PL 221 gools, sh:ate~, 
and actioru;. 


.. Led faculty meetings. 

• Mapped cunieWum fo1· English department. 
• Scl:iedu!ed .;ill teacher scli.~ for md,--0f-the-..year e\"i'llt!l. 

• Taught Sl.Ullml:r &~....nc:e 1.rarious sunl.lll&s. 

http:b~acli.er
http:devehpme.nt
http:Expe..rie.ut


,A.mi Magunia 
i¥!!7 S. Dt:'>'ln Stn!d I Halt.ir.w;m~, Maq,-land I r11.'.tB:H .~W!H 

l3NCAGE:MENT MANAGER 

Mass lns~ght Educatkm.1 May W l 2 


Pnnj~d Mana~~mtnt f, CU!l'nt Ma11ag1!cmtnt j l:ducatl.~n -and mstrld i..f:!ad~rsfuip 


.thE11rd:.-~<1."<l, ,iJ;xti,ddvlffi pm}\!ct mu:nugcr unr! 6111!.!<llt!tl .i1.rfot;bt.:d profoMi1:.nal Hlghly tn.<itbnll~ii k,;ukr, pmllkrn ?1Qt:-vr:~, 


~cl l:'.'-lffitlbll:,k,ator wh;; 'btt\Jd~ lt..~ltl!\ 111~1t fwli<~tol~t:~ fol.\ ir;itl~i'iv~ f.::i n~c.J."l C:~.mtU'I<h wilhtn a: :i1i';l•JlilC\!'d otgt>ntL1t:l1ni. 

H~{'!Zpfo>naldi'C'nt ll!:Z-rlll,!;CfTl'l:'tl~ ~;i;;pcr~C'!' ;\!; il !;Y.:lt'i!<Ull>.rn~ tq urhim r.;:;r.;0of, ~lji,i.th:h k• :impHWC 4!.;i.:i.:•het l.!f:lll.'llC~.;', 


v~~~~~~~.ir-x,,~..,.-~~~~~~"""'°"''~~-W9;t-.~~~~~~..~~~·~<1<:v~~~~~,~.Y.o/~""-' 

tDUCA'fION 

Jtb~forr. In Art o.t'f<!'.m::htnr; {1U96 (WA) 
.foh;rn Hi!f•kln!<. Unh~r~icy, Hullim~1n:,. ii.ff~ 

U1ldJd:.::tn1 .,( Sdt111~<1.' in Uu$tM!!.~ Admitih.frailun (l.6) nt~A) 
Uroi·1•cn1i1y 1:1f Pitti1H1q;:l1, P'itti;btitgli, PA 

1: · 	 · f. ' " .r. :'1 - '!'I~._, r. · '1:· 1­1 ~ .. j' ·c · · r. · i: · 

The Nit'.W~fracber Prnjett~ Brooklyn~ NY l2tlOU -~t;m12 
Co:11tr.:,wta1' (Tafom "~kuwgr?fJH"IU, Sdectia11, f.'t•a'fn~ng} 

" Bvalu:itill1\S 1endhe,- .Jl<t'J"ti:an't;Ilo..:;t~ 1c:wing the TNT!' J.e1.·dqJA!'d f'rm'.ilcwork :l'N new l~l1J:<hi;r efl~ct+.·imi:·:l!i 
• 	 A:ria1yi;hig cummt n·b~l!rv~Hmuil duta tmd i:•«.iihnl~ion t5l'lht LQ .;l»:;vd1ip iml!l wrik ~1;'!:'.udll:lsful 1i~rfo<rtm1m:e. 


~}tivd·~!'mc>n1 Plm:i:. ~hr rxn;:11;itkn:rnr1 t1.111cher perJ\71rm1u11,:;;. 

• Scrc~'.ir.,g iip~H.:u:nl~ fr..t illi;tdct::; t1>n<l ThTfi' ~de11!.'I 1.t'i:ini~ 1h!l TNTP i:omJl'1·ti,;r,py,.hJ.~ud pht}:ffl! ;;;;,,.ec;on n;r.<l>!l 

" Pr.;i\•ldir.115 trl'lin~ng ant~ i:~v1:ik1p:n:.l:'ril li'1fl'Il<1ft t1)!' 1'N'fP· A..:.1'31;.n'.i)" tr.dlil.1.10,rn 

• ~»vllikifl• worlt p~~m; ior ir1tlh·i4u.,:1;i Jllil!'•llen•i;t# tru.ln..in.)!. lmtllti~~i;. 'iiri lr;cli1L·n1p1~l~:t 
" f~·.7~1011·.lrw fit1~lcm1cuc'lrng ~rnhilr:g_>; for prindp;i~~, ll!i.i:l~~av,,t 11dndp111~., uru~ >.:<·1hur r.d'.-0•:it klall;:rt to irn~tO\'<J um.i 

c•f fJ'lnh1~tH0~1 l"i.ta.1fff ;ind ~.f.&~!!rn~~ 
« Tr:iii:kimp. 'llMl t*"m:id~t1$ tit!,Jh~k.;i1 ~~1pJ~tt to ¢'1\$1Ht! .~1141 ~•chcF!!1 ¥~ai!tfrn ;fo!1u.w .o\:l~rwdfo·:n n:nd .1;-.·ufo<tlia.n 

ps:.11.;ie~ltl.!li 

Qfficu .nftht Sfafa Sttµ"1rint~mfont ofEdtu:atfont \'\''ad1lngfon; D.C 	 9l2011- 1:2/WH 
Cmimwto.r (PfNjcrrmance ,\.fa;i,ag.emiYl1t, Seh;ctir:m) 

~· 	 1\k's.lE,ll!!cl ,1:n~1 t(1t·1foiltl:!J.l 1m !lV£ifua~h1r, t)f lihe cffi!.:t~v;:,11~;i. pfp~rft.mmmc n:,iuvt:f'.);"11•Z'nt .s:w·i.ti;;mll :mrl: prm:lii.:c;; 
wit.frir, tn•-" Hl!.lnv:mtl'u'.}' 11nd Si:cor.-;;lury J:;clu:.:,it~1m (HLMIC} dh"il:,ltm 

"'· 	 l':b:o;m1m'i:'11clucli irnprn'l.'cm;;.nt~ to &'Xkd11;:; pmfom1tm1Cl! mim11g'!!l:c.~111 ~y,~wro.> !l:.TI(l pnu:~k~t 


Ew.Lliµ.k<l i:Jlltt..,nt !il!lf~;;;lit:in _fr.OJ:<!llM:';S In mdrr ~l'l· milk~ te•::i)i!I)Jllel:,dztifot1;. tn a.Hj!,11 •::US'l'<l.•:llt rrr..;:l!l;:!i;!i ~t~ I!! 


r:i:m.1peil!n1.;)' ·tfrh•cl'.1 m.;uSt:I 

• 	 lL'-~··t.:ilofl"~ 1.;·1~'mJIC1cncr1:...,sl!d ;;d"°~tfon toc,lr< Mcl matt!d;i.t11 fa!; u~e ;t-;::rn:.;; the Et.Si\!'.:; dki:;h:m 

l'htlttmor~ City Publfo Sd1m~l5J (Ctt)' M'boot-s)~ BalthM1'l?'1 'MD 12f2fi10 - 612<H t 
1tf>twager 1Y}Sdwof-Ea~edSta.ft1r1g amt Ri?i':n~itment 

f) Mill'lnged ?' ~inffp~~>.ml\e:l u.nt.l ·~. i;e;1!\i',t1Uf um! Jl",utttmi.l i.t:~ff 

" E'"J:oi'l~t!»U Mid iw;pkw.enlacl ~<X'.l'U.itn~cl'.'I ,,1;;,.t~F,fo~ !.'hat iutrnot higlH}'1'11ity l>f'Jllk.:i:.r.t,; from divcT!a! l:tn1:1J.;grmur1d-.1n 
api}ly ll.l tht1 ~i:hno~ il.l11;tni::~ 

;o lE.nhur.;;;ed tbe .uurr.rmi odirx; apfl'lkar.t ~;yHem w a.li~m !!Mh :tt!Cmitmeot ai:dvHy ~t• 1m1pl>Q)'r:c .:ff~:;th'i!r.;:f!'i a.n~ 
otber ir,,;J;?mltmi;1~l turg!!t;~ 

"' E}'<')\'o'lo~"'1<11')>*1crrc~ ia t.r•lllk cir,d n1i:iJdtoi; 1be movem~nt 1;f al! ~nffrd'-1.11.;(l to job ziririY, tt-,m11J~r µc4ivity, nucl mh:r 

hfrl1t;H/~11ffi1:.g ..,\'IZ·nt~ 

http:l:tn1:1J.;grmur1d-.1n
http:irnprn'l.'cm;;.nt
http:tru.ln..in
http:Y.:lt'i!<Ull>.rn


" 	 E>e~5gricJ ~ncl impk-mi:ettfod n .l'.<trnt·t:g.ic .1~i>mns p~>tn 1hat .11im!!d t>lb h1i;~;i.1t! 1hc 1tcl1Zntfo1t, Milil<fm::Htm., 1.mrl 

t;!ffuc'.H:•ie.rt:e!:t~~ .irf cn.1r,t<~yec~ 


Ke;v A«ompUsbments 

..!' Do1t'hlud thc ntimbtir (d.<1ipptii.:Mil~ foe- k.~i:h~r,J;;-Y¢l p1J5ifo:111~• hy impJ1m1i:nuing f'.tiW rcl.:!<1'Jt1r11,~t1f !i.lt~ietiie> 

./ Devd:,,,,..jlcd a tTi!;N<YUW, ''1mpcrnl:i.=·)'··D<i~•·aci 1;e.<le~fom prnr:c~;i; for nH tcit>C'ft>J!f• Jc.,,·d ~·taff (i'.n CJmnJunctkm '"''hh the Funcl 


t~;if l'.ldc;l.mtfort>!.1 E~ct:!knc.;:} 

.8:1dtlmort Ctty f~t!bUi! Scn.of}b (City Sd1ff¥Gl~)t B11tfimf}1'£1 MD 
Speciai Assisttmt w lfl.e Ch!tfHuman Capital Ofjkt!.t' 

" 	 .i\.;:;lc<l JPi <!'~<!.:;'!Id>·•~ <ilc_j1ustmai;it:i.l lfal~r1n fm· ~C•!lT{Hl1;:itlng 1~1~"S'-lltl$ opt!ruti.:lr.,,.;, ~pudn~ l·1l'itfodvcr,, .;I.lid 

<.omrm.J1daa~imM w'idt ~~nfr 


" 	 i'>.•forHil):e~\ ~.z;•1·,;<ml 1itnttl:\!!;i1:1 lmm11~1 <:npi:ta1 pmj...::cts fo;:;ki.iHng. lwt 1'ctt U.miteu t<;'I: dcv!lt<ipiillt; n .c11>:m11ctf.!r><:''.\'' tlirivc~ 
fti\>~-;i;n\cr:rt pt.,;c~;~ fbr pdJ1ClJM-I '>i!lt.!ct.km, clcv!!kiph1g a 1,z;.i,;rw".: >de.;1i•nn pr'1P~M, implm1.;nlitlie>n 1-1Jt'hl.: :g:rmind., 
br.c~klt.i!t t•ll:2.1"h~ tWNitlli;»I 

.. 	 A<lv1'~1:::d tho Chk~f ~liut~lm C11plinl ()ff!.ci!r tm rn1,~oing i;;;M1*'~ .ind projer.-1~! t11 make m.raJ.;,gkl);ilcbfo-:rw rng11roii1g 
huM12n c<ipirnl JKitidc~; 1m1l r.-r(lc<M(urci.; 

• 	 G1:-md1nai~d eit<C pn:1j~.:~ w1;.rk i;f"iil'J dcp1rrtmi;r,t:• ~~·i1hin lh Oflli:·c o!Bumnr; C1:iJ1~!:tl 11:. cr~rnr<:· t1ml!ll:ttcc<1 umt 
tf;.;-ndltJ!f.,, \ve.rc· ind 

~· f?i:m1!1'111.Nl t1"Yl!"il.Wh, •,1;rHi1\13, 11r,;l lit1b;o1t v.'<<rk on b:1:w:l nitfG,;d Tt:iuHu:<, pmviiilr.;s Jotm~egk 'ilrl'lbu117',!! ttur.pmt 
~ ('.i:"";d'in~11.':d wWh c.:m~tillll<~n~~ <md rt!!if.C•~il't'"1. ~;;·p>irirnent1<c w.lthi1~ t'hc w:lll>n·I dt1(rk;1 to ndC:re~"i i!.nd pt'mtuw.mtly 

!'!:d\lil'.' U.ll~l·'J~ctl!:Ji bHll!~ 

Key A1.'.comuUshmcnt5 

"£ Cn?1ll•Ni .llttd inrpkrrn;mk'-~l ibe ;;-11;.1rr;;itiunal inipkri:1cr<!;itlrn:1 ot J. cmnp-:ct.~~:111:;.·"dtivcn ;i,<"1''i!>f'.l1c.nt p:rn.i:es;> ihr :ich.,:1~ 


kil.dcrnldp 

·rl' fmp1cmw11t;,ic k>.::y rm:rnhntt!·nt mml ,efo~1foim :otn.wwe$- fo C'lli'Ul'\'.' l l >,;hr,·1;l foaifornldp vat'mH:ie> (p:!'indpt1l 1mcl 


a.1r.htn1H ptim::ir:·ii!~Hpi.) '•"'tlh: a,1.kJrc:m:.-J 

·,/ Det•'i.'~lilpcd 1rii~n'<11~ pl'fKe?;;;i.;1; ti,1 tmpii'.mllr1t gm,~ml·breu!dn~ tl:ll:ll!hr.<.r c"''nt.r~t. l~m.~ 11ligne1I. p<..'U'f.i~tmm1,.,.;e wi1b 


>;tfffiJ!C<".'IW:ifori 

•/ 	 D.::ili).!ill!!d, in conju:ncfanJ '•Vi'lh the• Chid'Uurn;i;n Capi~nt Offlc~r, ibe rc·>llrgimfa:wiir•n '1i"lht1 bumi.n t:«EtHiti &tip,trlr-i1~nt 
t;:, brL">g 1mpp:irt do~l!J' kl :1cfox1h; lhtl)fl!lh cm:>'~, ~+..fon of lhc Schnot SuppNl N!'.!'lWC<Tk 1\~'\';IJ,'j 

The !\trw Tcii~bt•r Prnjed~ lhdtl.more) MD 3lWlll7 ·- 312-0I l ll 
Silt: Mart.""ger 

Mm:rn~t;1:1cl 3 tnJJ..1.imc :>.1affJNs:1;;1r.l1el !l.mS IWl!oT 1S '$i!il.~l"ll'3.l >'!ill.cl !f!llti>tim~ ~11d'f 
• 	 D<-J1.'.igni!d and ~mpk1r1l.'11kd n:·:~u'iimc1:;t ruicl i;.d~:dk·n pir.;ic;.:,;;i;M lbttl utlr,i-;;t bglH::iwullly akctmili!• n:mf(; toll:u:herr. 

fru;m di>•i:tJt~l.' bueksrmn:aJ'i 'lo apply f.{J< li,.<,aoh in Jl<£!tinm1r..: Ci.t•>' F-uhifo Sdiapl,; ~1tzt yi!:lxt ">ver J,>!IOD tcFf!lk&ttt.s tNo'r 
ye£ir 
Jl).;;~ig:nc.J ~il~J fa1pkmt:n~1.1i! t!ffi:'i;tiv<: lil.ri1.l~$~e!> lo tn;d~h ,21){):,;225 irtci·tdd111<&1 w;\fu m:l;:11:<:1h. izi tlR1 chlric~ Whii:'rl.! 

tl1eJ' .,..,m t:m hi,g~Mt>i:;.:.i Hat<ar,,:ii1:ft ;i:n.3 r.e,:dvc «r,,..i.it11 ;;u:pp~.rt 
.. Mn.nllt\ticl u high qu;ihty t•.1-·k.;i y'car!::r P•~-lltJrv£t~ !rufofo!l' hn,ti1\ill'il· by w!-irdi 1/JCL,2;'.!$ ptl)>gmm. pi.rtidp;1'11.i'!i W¢fC 

lit.h"Jed ~m.:h :!fl!U'.r 

• 	 Built tm<l ~:,1~t11i1tt:<I i!ffodivc >:PA"i~uJtlns r~~tlc.1rn1iip~ wllh d~~fritt kol.1UH'"• •;.d1.:iol !l;1!mini:;trnt(ln;, 'l.ll\i ~;Ill~ b~y 
idu~l!h.ir1li'1.'r:;. witltfrt Ui>:: Ntmmmity 
Crc•>iccl m;inagcmi::nt tiillh 1r1 wull<hor pmjcc~ ftnW"'"'~' mrir~ rcpm1 cffei;:th·1:mc!<.~ 

K~vAC'co111p1Mrments 
11:.:~f;!Cd!!d rrn111c~ C>;:II'<~i:ll:Hng i!JC<l'lis rd~c<l [~ 'J.'iltir;lity. p:rr.1grnrn q:uulitf', parl:kipnn1 i;a~i;;fuo;:tk!r1, ill!d cfam:t mith;fui;~kim 
y1m!'l:t• 

·tl'' 	 {~:r~ute:tt e~·~"cuiY.X1, :ttr.~ti ti~at~~~t a. 7 i!j:j;r' n.~'W lcil/::-hl!~r i:s.ri~nttatic•n fnr 4ttl :t).f!t\• ~cuc-Ciez hfrc~t h120!O d~ tp ttilpcrfa-~r 


l"«1'.\>.JH11 ht lr!l.foirig un.1 ~1!011,s ditm.! mun~g~n:.i:11t .N·lutfol."ediiJt-> 


l 

http:e~�~"cuiY.X1
http:u:pp~.rt
http:fa1pkmt:n~1.1i
http:i,<"1''i!>f'.l1c.nt
http:t1"Yl!"il.Wh
http:f?i:m1!1'111.Nl
http:i!lt.!ct.km
http:h1i;~;i.1t


'fhe New 1'c~C:hi'!r Prnject. BaitinH;trt~ lID M2006 -J/2GG7 
'frai~iing and Rau1m'C~ Afana get 

* t<iit birir.;J:J, t.r~inbg, a.mi m<t1m;glng ~if12 m:::Tll tr;:,inhig !,1;itrpt\rw11m.el ~llth r,,•1rtnn!!r 

" ~m~1tl!):ri;tmtd TN''fP'$ il'unfoufor fr.w1ml.1wn-rl: and rmi;~.riah li·:i,:s;;it\ i:•n rlii~trk~ foiti11~~Y.r~;, ou.lblro., and 1}1£,il."lll<':l'lti.:-.n 

+ ne:'v"'foJl'..:-J atu.'! 1rnpkm:.enk~ ;:m .:.ipim1itio1:s 11!4 ~,xim.munkJ<tit:>tt'> pi.ii.It fll'r ail 1minil."li l:;i~11tu~~l; 


'" Rt:cruU.z,d,, ltin:d, ;a.1t.d frnine.d ~1vcr 1!)(H· Cot:.p<:li~1'i11s, T:ca.<:'h.:-rs r,,., wrct:k w11h t.>;?W t!!u~berii dui:ir.g ;1,t.iltint<ir ~h·tirii 


* 	 !i).ntiUTl.:!tl 11':0 r~w ~i:irh.Rs. me~ the ~!ijc-£'ti>'ci< pfthi! T"t~fadng ln~itiot'C curri,;;u1U;m 
+ 	 ~X..v~lo~-d ;ind nw;imt.aimec ~111tk11~o;hipi. wiH:. Oh;tri;;t. lli~n· 
• 	 A~s~~~<'d k11fo ir::g tlll'.!lfoy i;:.;;rtl~:rmim>:4~l in onkr ti1 <:<It«tinu.;i.Hy im:i1ti:1ve Trnillk4i Jru;titut1: >quality hy clc.,·U!-:ipiriB 
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CYNTHIA J. CARNEAL 

8124 Royalwood Ct. 

Evansville, IN 4 7715 


812-459-0595 cyndie.carneal@evsc.k12.in.us 


Experience: 

Present-2010 Evansville Vanderburgh School Corp., Evansville, IN 
Principal- Caze Elementary School 
Instructional Leader 
Disciplinarian 
PBIS Training/Co-Leader 
Reader's Workshop Implementation 
Data Wise Leader 
Implementation of the RTI Model 
Family Engagement and Community Partners Team 

2010-2009 Evansville Vanderburgh School Corp., Evansville, IN 
Assistant Principal ­ Highland Elementary School 
C.L.A.S.S. Implementation 
Disciplinarian 
Data Wise Team 

2009-1997 Evansville Vanderburgh School Corp., Evansville, IN 
Counselor - Hebron Elementary School 

Principal Designee PL 221 Committee/Scribe 
PBA Co-Chairman School/ PTA Treasurer 
Case Conference Coord. E.l.T. and 504 Coordinator 
Site-Based Council After School Coordinator 

1997-1994 Evansville Vanderburgh School Corp., Evansville, IN 
Counselor - Fairlawn Elementary School 

Principal Designee 
PBA Co-Chairman 
School Treasurer 

1994-1982 Evansville Vanderburgh School Corp., Evansville, IN 
Second and Third Grade Teacher - Howard Roosa Elementary, Washington Elementary, and 
Fairlawn Elementary 

PTA President 
Evansville Area Reading Council President 
School Treasurer 
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1982-1980 Evansville Vanderburgh School Corp., Evansville, IN 
Substitute Teacher 

Education: 

2010-Present Indiana State University, Terre Haute, IN 
Doctoral Program 

1998 Indiana State University, Terre Haute, IN 
Elementary Administration and Supervision Licensure 

1994 Western Kentucky University, Bowling Green, KY 
School Counselor Certification 

1983 University of Evansville, Evansville, IN 
Master of Science -Elementary Education 

1980 Ball State University, Muncie, IN 

Bachelor of Science-· Elen1entary Education 

Organizational Affiliations: 

Albion Fellow Bacon Center - Board Member, Co-Chairman of Volleyball, Fall Festival 
Crossroads Christian Church 
Evansville Area Reading Council - Past President 
Evansville Teachers Association 
Girl Scouts of America - Committee member for Golf Fundraiser 
Indiana Association of School Principals 
Indiana Counselors Association 
Indiana State Teachers Association 
Parent Teacher Association - Hebron (Past Treasurer), Plaza Park, Fairlawn (Past President) 
Southwest Indiana School Counselor Association - Past President 



School lmprovementGrant(1003g) 


Section II-BUDGET 


School Year 2013- 2014 

Note:The total amount of funding per year rrust total no/en thm $SOCXXJand no qreate- thm $2 CXXJ CXXJ per year. 

The or8inal approved allocation amount cannot be increased through an amendment. 

CorporationName:___________________Ew_,_w_;1_1e_v,_,_de_,bu_,'Bc...h_S<_hoo_IC_m_,_p...;o'c.c"-';oc."------------------
CorporationNumber:________________________7_99_S_______________________ 

SchoolName:_____________________;cc:.":c:•..:E;.;;le"-m"e".;.;';c'rf~Sc.;.;ho'-'o"-1--------------------

ACCOUNT NO. FTE Cert. Non cert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 

1. PERSONNEL Qncludepositionsandnames) 

1.00 Sa\arv for Buildina level Administratorto sunnort teachernualitv fPrindn;iJ 85 000.00 <; 85 000.00 
LOO Professional Develo ment Soecialist 74 000.00 s 74000.00 

LOO Family Enga8ement Coordinator 30,153.90 s 30,153.90 

2.00 Professional Development Substitutes (2) 35,000.00 70,000.00 

0.50 School Transformation Personnel 37,500.00 37,500.00 

0.35 Director of School Transformation 27,000.00 27,000.00 

LOO E-learningCoach s 50,000.00 s 50,000.00 

LOO Differentiated Instruction Coach s 50,000.00 s 50,000.00 
v 3 additional Staff davs for collaboration (Certified Staff\ s 25000.00 s 25,000.00 

3 additional Staff davs for collaboration (Office covera el s 3,000.00 s 3,000.00 
LOO Nurse Kommunitv Health Liaison Health and Wellness Trainin11\ s 30,000.00 s 30,000.00 
0.25 After School Coordinator(QuarterTimel s 15,546.00 s 15,546.00 

Professional Develonment/f'A:!ntorStioends s 42,000.00 s 42,000.00 
0.20 Data Coach s 10,000.00 s 10,000.00 

Transoortation for all extended le.arnin2 oro~rams s 20,000.00 s 20,000.00 
Summer fxtended leamin Pro rams s S,000.00 s S,000.00 
Summer fxtended leamin Pro rams s 20,000.00 s 20,000.00 

0.25 Grant - Data Soedalist s 12,000.00 s 11,000.00 
Retention Bonuses ($500 nf'rteacherannua!Jy) s 50,000.00 s ···. -50,000.00 

0.25 GrantManae:er s 20,000.00 s 20,000.00 
Afterschool Pro11rammin Costs s 15,000.00 $ ·. 15,000.0(} 
Afterschool Proarammin Costs s 3,000.00 s 3,000.00 

9.80 TOTALSAlARIES ·.· '..• $ 694,199.90 

2. Benefits: Benefits shouldbe based on actual known costs« oo estoblishet/formu/u. Ried rharges/bmefits be/cm arefor the personnel listed under PERSONNEL above md 0t1ly for the percentage of tlme devotee/ to this project. 

ITDTAl. FIXED CHARGES/ FRJNGE BENEFITS 161,832.35 

3. TRAVEL: {tlifferentlate In-state and out-of-state) 

inandoutofstate Professional Development related to school impmvement strategies $ 30,000.00 $30,000.0( 

in and out-of-state Core Experiences Travel S 10,000.00 $10,000.00 

in and out-of-state Training for Family and CommunityEngagement S S,000.00 $5,000.00 

in-state Follcm·Up Training/Support/PC S 3,000.00 $3,000.00 

TOTAL TRAVEI. 

14. CONTRACTED SERVICES: (List the type of contracted services to be provided, lncludlng thevendor'snam~ If applicable.) 

Mass Insight Education School Transformation - Embedded Technical Assistance 150,000.00 150,000.00 

External Provicler(Per Selection Process) Wrap-Around Servi::es 40,000.00 40,000.00 

External Provicler(Per Selecthn Process) eacher& leadership Development 150,000.00 150,000.00 

Diehl Consulting Evaluation of model and suppo1t of performance monitoring and strategic planning 62,600.00 62,600.00 

TOTAL CONTRACTED SERVICES 402,600,CJO 

5. SUPPLIES: fntu the total amount ofmaterlcJs andsup;Jes. PrcMde a Rst of$UppHes on a separate sheet.{lnclude the total amount to be used to purchase testing, programmatic and/or office supplies.) 

TOTAl.SUPPUES 81,CXXJ.OO $ 81,000.CJO 

6. Ecy.JJPMENTAND TECHNOLOGY: Enter the totcJ amount ofequipment one/ technology p.m:hoses, PravJc/e a /Irt of equipment me/ ttthnolog'J on a separate sheet. Equipment ls c/efinecl as •tangible, non·u.pmdoble/non-con$Umob/e personal property 

having a useful lifespan ofm«e than one yeu·. 

TOTAL Ecy.JIPMEIVTAND TECHNOLOGY 79,398.00 $ 79,398.00 

7. OIBERSERVICES: On dude a specific description of services.) 

Check and Connect Improvement of Student Engagement and Behavior 

Why Try? Behavior Modification 

tndirect(osts2.28'76 Indirect Costs 

!Technology Repair echnology Repair and Maintenance 

Parent Training ParentTraiolngE\~nts 

TOTAl. OTHERSERVfCES 

TOT AL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-1 OF IBIS FORM). 

10,000.00 

29,000.00 

32,880.62 

1,000.00 

2,500.00 

$10,000.00 

$29,000.00 

$32,880.62 

$1,000.00 

$2,500.00 

$75,380.62 

$1,554,410.81 

"IWlng list upresents the antldpateJmotetlds andsup;J'/tJ putchoses. 

cy.JANTITY DESCRtPnON UNIT PRICE TOTALPRJCE 

45 Classroom Mini Grants/Recruit, Attract, Retain Tool 1,000.00 45,000.00 

PO Supplies 6,000.00 6,000.00 

Parent event prepanrtlons Sllpplles 2,000.00 2,000.00 

500 ransportation Passes ($2.00 Each) 1,000.00 1,000.00 

100 PodCO$es 30.00 3,000.00 

PBIS Incentives (Student Behavior) 15,000.00 15,000.00 

RTl Materials (Scientifical~{ Research Based Interventions) $15,000 15,000.00 

TOTAL SUPPI.IES COSTS 87,000.00 

The fol/owing /ht tepresents the ontlclpoteJ equipment one/ teclinology purch0$es. 

cy.JANTITY DESCRfPT/ON UNIT PRICE TOTALPRJCE 

acBookCorts 34,CXXJ.CJO 

Pac/Cart 2,599.00 

100 Pacls f« students 402.00 40,200.00 

TOTAL EQUIFMENT AND TECHNOLOOY COSTS 79,398,00 



School lniprovement Grant (1003g) 

Scetfon II ··BUDGET 

~ 
School Yen2014·2015 

Nate:The to ta aiiount of fundi~ per yea- mus-t total no I~ th on $50 000 and no ouatu than $2 000 000 per yea-. 

The crginal approved allocation arnotmtcannotbe in-::reas-ed thr~h <11 arn'!ndment. 

Corporation Name: ______________E_v~_,,_n1e_v_~_,._,_bu~~-h'-'"°"--°'~<p_cr_,_rlw______________ 

CorpontlonNumber: __________________7~99'-'5------------------
Sehoo!Name: ________________c,_,._E_le_m_.,_i._oy~5<_ho_ol_______________ 

ACCOUNTNO. I m I EXPENDITUREDESCR/PTIQ'I I SUBTOTAL I UNEITEM TOTAL 

L PERSOfiNEL (fndudepos?tlonsandnamcs) 

1.00 

1.00 

1.00 

0.35 

1.00 

1.00 

0.50 

1.00 

1.00 

1.00 

0.25 

0.25 

0.25 

0.20 

9.eJ TOTAL SALARIES 

Sa/=v for &!~din.:> level Administrator tosunnorttea:her $ 85 000.00 
Professi"c·n<J D2velr.nffi"_nt c.nedalist $ 74 000.00 

35153.90Famn ~ ement Cocrcfoator $ 
Cirectc<"cfTitle/Traisforrnatioo&Jrmcf"t $ 27 000.00 

Professional Development 'Xlbstitute (2) $ 35,000.00 

M-entorTeach-er 40,000.00 $ 

5...:hool Transformation Personnel 37,500.00 $ 

E-{_eamifliCOa.:h 50,000.00 s 
i:AfforentiatedlnstructimCo.:.:h so 000.00 
3additimal Staffd"""'fcr cdl<boration Certified Staff\ 25 000.00 

3 additicnal Staffdaysfcr cdlc.boration{Office co1ercge) 3,000.00 $ 

r-.'1.JrS<? CommurJrv Health and Wellness $ 30000.00 
A.fter Schoel Coxdinator Quarter Time $ 15 546.00 
Grant· Data5flecialist $ 12 000.00 
&-antM;;n,,.,er $ 20000.00 
Prc.fes;ion<J Deve)r:.nment/MentorSti ends $ 42000.00 
DataCO<Kh $ 10000.00 
Trans Of"tation fof all extended leami,...,. nrcara-ns $ 20000.00 

SummerExtendedlearnin"Pr'""'raTls $ 5 000.00 

$ 20000.00 
$ 3 000.00 _.. 

TeadierPeerSiinnrrtStinend 

Aftersdiod Prc<>rammin" Costs $ 10 000.00 s 
Retentic.n Bonus.:!S $500 er teacher annua!Jvl s 25 000.00 .$·: ··:·:··. 

85000.00 
74 000.00 

35153.90 

27 000.00 

70,000.00 

40,000.00 

37,500.00 

50,000.00 

50 000.00 

25 000.00 

3,000.00 

30 000.00 

15 546.00 

12 000.00 

20 000.00 

42 000.00 

10 000.00 

20 000.00 

5 000.00 

20 000.00 

3000.00 

10 000.00 

.25000.00 

7l9,199.90 

lz. &nef/b: Benef/tsshOflldbt:bused on actuol known c~tsoran atabllshedformufa. RJted eharges/benefttsbdawarefartht:penMnd IJ:tedunderPERSONfiEL aboveanrionlyfor thepucentage cf time 
devoted to thh prcjt:ct. 

TOTAL FIXED CHARGES/ FRINGE Bf/IERTS 170,064.35 

13. JRAVEl:{dlfferentiateJn"1tateandOfJ~r:{-$tatt:) 

in and out of state Professicoa Develcpmentre!ated to s.:hcd improvement strategies S 30,000.00 $30,000.0< 

in and out-of-state Core Experiences Travel $ 20,000.00 I $20,000.00 

in and out-of-state Training for Family and CommunityEngagement $ 5,ooo.oo I $5,000.00 

in-state Follow.Up Trafrlir\?;/Support/PC $ 3,ooo.oo I $3,000.00 

TOTAL TRAVEL I $58,000.00 

4. CQ'tTRACTEDSERVICES: {lht the type of contracted servleC$lO bt:P'o...,de41ndudfngthe vendot'sname. lfappl!able.) 

Masslns'ghtfducaticn SdioolTr<nsfcrmation 100,000.00 100,000.00 

f>:t:mal Pr wider (Per Sele.: ti on Process} Wri;f>ArOU'ldServices 40,000.00 40,000.00 

E>:tema!Prcvider(PerSele.:tion Process} tTeadier & Leadeniip Development 100,000.00 100,000.00 

CTehlCc-rrsu\tifli! E\'aluationofmodel 55,000.00 55,000.00 

TOTAL CONTRACTED SER VICES 295,000.00 

5. SUPPUES: Enter the total omountofmaterials and supp/et. Ptovlde a/htofsupplies on aseporatesht:etlfneludethe total amount to be used to purehasetestfng, programmatic and/or office suppl!C$.) 

TOTAL SUPPUES 

: uirermt: ou» omounrDfeqllipmen ana l!.t:nnaogypurc. ~es. rro~uea n•q-eq111pmen on 

ITOTAt EQUIPMENT AND TECHNOLOGY 

7. omER SERVICES: (Include a spedfie description of servkes.) 

Improvement of Student Engcgementand BehaviOl" 

Why Try? Behaolio-W.odification 

Indirect Costs rrulire<:t Costs ffigure<l at 2.287'.-2013-14 rates) 

Technol~y Repair h"echnol~y Repair and Maintena•Ke 

P--arentWcrkshcps P--arent tr~nif\5: events to be hosted by Caze Elemetnary 

TOTAL OlliER SERVICES 

TOTAL ANTIQPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF mis FORM). 

96,200.00 $ 

16,199.oo I$ 

10,000.00 I 
29,000.00 I 
31,485.98 

1,000.00 I 
s 2,500.00 I 

I I 
I$ 

96,200.00 

on91-e:,non­

76,799.00 

$10,000.00 

$29,000.00 

$33,416.29 

$1,000.00 

$2,500.00 

$75,916.29 

1,491,179.54 

g fhtteprese:nU the antidpated matt:tlds and suppl/a pureh(JSe,. 

DESCRlPTIQ'I I UNIT PRICE 

aas:srcom Mini Grants/Re.:n.iit, Attra<:t, Ret<in Tod Is 1,000.00 

PDSupplft:s Is 5,200.00 

Parent event preparatfonssupp!les (eopfes,. paper, hosting Items) 2,000.00 

5DO lrransportatlon Puses ($2.00 Eaeh) s 1,000.00 

100 Pad Cases I$ S0.00 

PSISlneentlves(StudentBehaYior) Is 20,000.00 

RTI Materi<Js(S-dentili<:ally Res.earch E.:3;.ed lnterventicm} I $15,000 

TOTAl SUPPUES COSTS 

:fallo-M119 f&t represents the antidpoted equipment and tedinofaw pun:hase:r. 

TOTAL PRICE 

50,000.00 

5,200.00 

2,000.00 

1,000.00 

3,000.00 

20,000.00 

15,000.00 

96,200.00 

QUANTITY DESCRIPTION UNITPRICE TOTALPRICE 

!Mac Bock Carts 34,000.00 34,000.00 

Pad Curt 2,599.00 2,599.00 

100 Pad,forstuduib 

TOTAL EQUIPMBIT AND TECHUOLOGYCOSTS 

402.00 40,200.00 

76,799.00 

http:15,000.00
http:20,000.00
http:3,000.00
http:1,000.00
http:2,000.00
http:5,200.00
http:50,000.00
http:E.:3;.ed
http:20,000.00
http:1,000.00
http:2,000.00
http:5,200.00
http:1,000.00


School Improvement Geant (1003g) 

S«tlonll··BUDGET 

~ 
Sd\ool Ye:ar2015·2016 

Note:The total amoontoffundi~ peryearmus-ttotal noleu fhon $50 000 aid no greaterfhon$2 000 000perye1'. 

~ crgina! app<oved allocab'on a-nountcannotbe 1'na-eased thrcugh ai a-nendment. 

CorponltlonN:ame: ___________;Eo:.;~:..;'::;'1;;;:1•..:.V~=de<OO="'"'h'-'""=°"c.;°"P=o:;.'°:;;';:;.'"'-----------

c~~~~~::~-------------u:--,.~E~.m-7:-:-~-~~x7h-oo71-------------

ACCOUNT!iO. 

1. PERSONflEl (!ndudepositfons ond n:ames) 

1.00 

1.00 

0.35 
1.00 

2.00 

0.20 

1.00 

0.50 

1.00 

1.00 

0.25 

1.00 

0.25 
0.25 

1.00 

I Cat I Noneut I EXPEND11UREDESCRlPTION I 

11.0} 1UTALSAlARfES 

Sal<ry forBuildif'tl"level 
!Administrator- to ruc-0ort teadi-er 
FY-ofesional D=veloomentSoedalist 

D'rectc..-ofTitle/fra-isforrnatim 
Fam1v efll'!ntCo:xd"nator 

FY-ofesiooaJ[P-veJcpmentSubstitute $ 

W.'!ntorTea:her 

Scho:>I Tldllsformatioo Pers.:flnel 

E·leanireeoa.:h 

O:fferentiatedlnstructionCc.a.:h 
AfterS.Choo!Cocr&natcr 

1'tlro-! Ccrnmunitvtk<Jth aid 

Grant·DataSDedalist 

FY-oferiooal [)?1.'elooment/Mentor 
ea.:her Peer ~crt Stipend 

Aftersdiool FY-c.:ramming Costs 

Retentkn B:;rnJs.s $500 ff" tea:her $ 

SUBTOTAL I U/IEITEM TOTAL 

85,000.00 85,000.00 

74000.00 74 000.00 

37000.00 37 000.00 
30153.90 30153.90 

35,000.00 70,000.00 

10 000.00 s 10000.00 

40,000.00 s 40,000.00 

37,500.00 s 37,500.00 

50,000.00 s 50,000.00 

50000.00 50000.00 
10 '>4'i.OO 10 546.00 

20000.00 20000.00 
5 000.00 5 000.00 

20 000.00 20000.00 
30 000.00 30000.00 
.,~~ 12 000.00 
20 000.00 20000.00 

42 000.00 42000.00 
10000.00 s 10000.00 
10 000.00 : H>'000.00 

3 000.00 s 3 000.00 
~n n.vo nn $ .. 

50000.00 
•.•·..· ·.·: .. $ 716,199.90 

2. ikntfia: iknefltt,haufdbe baud on actual known co,a or an atohlhherlformJJiCI. R~ddir:rgajbentfitsbdawareforthe~rsonnd lbtec/1mrlerPERSONllEl ob we and onlyfor fhepereentage 

cftimedt:VCtedtothlsprcjeet 

lroTAl RXED CHARGES/ fRJllGE BENERTS 171,024.35 

~. TRAVEl: (Otfferenliate ln..,tate and o/Jt-of-,tate} 

in and cut of state :!0,000.00 $30,000.00 

in and cut.ct"-statd Core Experiences Travel $ 20,000.00 $20,000.00 

inandcut.ct"-stat;oJ Training for Family and CommunityEngagement $ 5,000.00 $5,000.00 

in'Statd Fdio.v·Up Tral'ninij&Jpport/PC $ 3,000.00 $3,000.00 

I JOTAL TRAVEL $58,000.00 

4. CONTRACTED SERMCES: (Ust the type of contracted services to be provided, Induding the vendor's name, Jfappflub!e.) 

Traisfcfmatic:n Sdiod Suppcrt 50,000.00 50,000.00 

Extem~F'rcvider(~rSelectimPrncess) Wl"qJ·Arcund Se-vices 40,000.00 40,000.00 

Extem~F'roA~r(PerSelectiooProcess) Tea<lier & Leadentiip D?velopment 50,000.00 50,000.00 

D'ehlcoorutinfi Evaluationofrnodd 55,000.00 55,000.00 

10TAL CON7RACTEDSER\fCES 195,000.00 
se.. opur.. ,ase,~1ng,P'ogr:amm:an:ill'lu1 oro111ce 

1UTALSUPPUES 114,500.00 $ 114,500.00 

6. EQIJfPME!iT AND TEOi/IOlOGY: Enter fhe totd e>mcuntof equipment andteehnolo111 purdiasa.. Pru.idea/ht cf equipment ond tedinolcgy on a $eparate 'heet. Equlpmentb def111ed as 

"tgngJble, non-opcidable/non~'umohfe~onal propa~ hu.fog auuful /ifa pan ofmore thon Me yeor9. 

lroTAL EQutPMENT AND TECHNOLOGY 

7. omER SER\KES; (!ndude :a specific de~mfptron of sct\'fccs.) 

Conne-:tEd 

WhyTry7 

Te.:hncic'S)'Rep<r'r 

'nd'rectCosts lncfrect Costs (figured 2.287'0· 2013·14 ratl!s) 

Pa-entTr<inl'rg Events to be hosted by Caze £lementay 

10TAL OJHER SERIACES 

TOTAL ANTICIPATED EXPE!IDITURES {SUM OFSECnONs 1·70F THIS FO«M). 

60,119.00 I$ 60,719.00 

10,000.00 $10,000.00 

29,000.00 $29,000.00 

1,000.00 $1,000.00 

29,576.71 $29,576.71 

2,500.00 $2,500.00 

$72,076.71 

1,387,519.96 

Ing lht represenU fhe antidpaterl matuldt and,upplle' purchases. 

DESCRIPnON U/ilTPRICE TOTAL PRICE 

50 Oassroom ~ini Grants/Reauit, Attr.v.t, Reta<'nTool 1,000.00 50,000.00 

POSupplfe$ 5,200.00 5,200.00 

Pilrent event prepar:atlons suppliet(eoples, p;ipu, hostfng Item') 2,000.00 2,000.00 

500 Tr:ansp~t;itfon Pilsses ($200 Each) 1,000.00 1,000.00 

60 IPadCaset 30.00 1,800.00 

PBISlneentlyes(StuclentBeh:avlor) 25,000.00 25,000.00 

Cutture :and Clim:ate Motrv:atton Items 4,500.00 4,500.00 

RT! Materials{Sdentitic<JlyResearch Based llltervaitioos) $25,000 25,000.00 

TOTAL SUPPLIES COSTS 114,500.00 

liefollo'Mnglht represena fhe antidpated equlpmentond technology purdiasa. 

QUMnTY DESCRIPTION U/ilTPRICE TOTAL PRICE 

MacBookCc:rU 34,000.00 34,000.00 

IPadCrzt. 2,599.00 2,599.00 

60 IPachforstudena 

70TAl EQUIPMEliTAND TECHNOLOGY COSTS 

402.00 24,120.00 

60,719.00 

http:114,500.00
http:25,000.00
http:4,500.00
http:4,500.00
http:25,000.00
http:25,000.00
http:1,800.00
http:1,000.00
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http:50,000.00
http:1,000.00


LEA SIG APPLICATION 

LEA SIG APPLICATION FORM 

STAKEHOLDER ENGAGEMENT 

LINCOLN COMMUNITY SCHOOL 

SIG APPLICATION FORM 

SCHOOL TRANSFORMATION PLAN 

SIG BUDGET 

APPENDICES 

CAZE ELEMENTARY SCHOOL 

SIG APPLICATION FORM 

SCHOOL TRANSFORMATION PLAN 

SIG BUDGET 

APPENDICES 

FAIRLAWN ELEMENTARY SCHOOL 

SIG APPLICATION FORM 

SIG BUDGET 

APPENDICES 



Appendix F: LEA Application of General Information 
20tJ..2014 

School Improvement Grant (I 003g) 

Application due June 3, 2013 


Email application to J.OQ~g@q9,~..Jn!g9y 


rcm~or~tioil'Nai)1'it~·-··"- .. ····- .. .," .............. -------~----------------------------r~~~:;~ton_________.. 

J 	 ' 

I 	 I
J-~y~ns!ill~ V!n~~t·~u~!:t~~_h?O~..C~!:£.0..!.'!~i<>!\."····""···"'"·····'""•··""···''"'"'""'~J.2~~...- ...- ....- ....____ 
! Corirnct for the School lmptovemettt GJ""'<ll'\t 

I 
l 

f.~a!rie_Hmt~d----------·----------~------ --·---------·:-----~..-------------- ­
f Position and O~fice: 	 Co11tact's Malling Addre~s: 

IDirector of School Transformation 	 95 rWalnut Street 
LQ!~ce_~Jr~nsf?~~!!~i~m!!~~J?.Q~~~--------·----- ~'-!~!'1J~Hl~J_l}~l~a_41!13___________ 
! Telephone: (812) 435~8459 NX~ (812) 435-8358 
l 
! 
~-----..---·-·,--------·-----·-- ----------~---
! Email Addre."S~ ~ . . . " 

L£~t:!:t'!.~H!!!x~:~!{~~YS~~~!.~•l!!•"~~''·'~"-"''"''"'''~'"'~~'""~""''~ .,.,,_""'·''''-"'~---~"'' -~~-•·-~=•··-·o•"~"o"''--~~-----•"'"''··~-----! St1p01·1ntendel\t (Prlnted name) 	 Telephone: 

~.D~t~~~J~?------------------- ~~~:~::_____ 
Ix .I J ~L----· ·-----~--- J~•'i'( ~:~....~/.16
L_____________ 

~ 	Complete and submit this foml one time only. 

~ 	Complete a second formt "Priodty .Application" for cad· school applying for a 
s<:hool improvement grant. 
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I . Schools to be Served by LEA 

Instructions: 
I) Using the list of Priority schools provided by the IDOE, complete the information below, for all priority schools in the 

LEA typing in the school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.). 

2) Place an "X" indicating priority and the school improvement model (intervention) selected, based on the "School Needs 
Assessment" conducted by the LEA. (Add cells to the table as needed to add more schools.) 

Academy for Innovative Studies 6-12 
x I I I I I x 

Caze Elementary School K-5 x I I x 

Cedar Hall Community School PreK-8 x 
I I I x 

Evans School PreK-6 
x X(Year2) 

Fairlawn Elementary School K-5 
x x 

K-8 x I I I GLA has 
implemented the 
Transformational 

Glenwood Leadership Academy I Model for 3 vears. 

Lincoln School K-8 
x x 

Lodge Community School K-8 
x x 

McGarv Middle School 6-8 
x X (Year I) 

2. Explanation if LEA is Not Applying to Serve Each Priority School 

2 



D We will serve all of our Priority schools. 

~ We believe we do not have the capacity to serve all Priority schools. Our explanation for why is provided 
below. 

While EVSC has increased supports for those priority schools designated to be part of EVSC's Transformation Zone, the 
district lacks the capacity to support more than one additional school's transformational improvement efforts outside of this 
increased system of support. 

The district does feel it has the capacity to serve and support the Transformational model to be successfully implemented in all 
of its schools in the Transformation Zone (TZ), which includes Caze and Lincoln (in addition to three schools already 
successfully implementing this model-all of which have received very positive feedback from IDOE onsite monitoring visits at 
both the school level and LEA level). 

Outside of the TZ, the district only has the capacity to effectively support one additional school, which is Fairlawn Elementary 
School. Fairlawn recently wrote and received a competitive I 003a grant, which was only a one-year grant. The LEA was very 
satisfied with the implementation of this school's transformational efforts and is eager to support the continuation of strategies 
that began with I 003a as well as even more robust strategies planned within their I 003g SIG application. 

3 




• 	 Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the 
date occurred. (Individual names are not needed*). 

School Name: Lincoln Community School 	 School Number:~ 
n~~"'J::. 

School staff I Email ­ notification of grant opportunity I 5/ I 0/20 I 3 
School staff I Voluntary meeting - overview of SIG application process and intervention models I 5/ 15/2013 
School staff I Voluntary meeting - overview of leadership-team selected strategies organized by 

required elements 
I 5/29/2013 

School staff Voluntary meeting - overview of final leadership-team selected strategies 
organized by required elements 

6/4/2013 

School leadership team Afterschool meeting - needs assessment/root cause analysis 5/13/2013 
School leadership team Afterschool meeting - needs assessment/root cause analysis 5/20/2013 
School leadership team All-day planning meeting - school priority areas, selection of transformation 

strategies (aligned to required elements) 
5/22/2013 

School leadership team Meeting (during planning/PLC time) - review of chosen and finalized school 
transformation strategies (aligned to required elements) 

5/31/2013 

Parents and Families Individual phone calls - phone calls from OTS staff 5/20/2013 ­
6/7/2013 

Parents and Families Individual phone calls - ConnectED message 5117/2013 
Students Site Council meeting - overview of application process and intervention 

model/rationale 
5/17/2013 

Students Solicit input during Do Now activity 5/21/2013 
Community Partners Site Council meeting - overview of application process and intervention 

model/rationale 
5117/2013 

Evansville Teachers Association Email ­ notification of grant applications 
Request for letter of support 
Sharing of plan for feedback 

5/10/2013 
5/17/2013 
5/31/2013 

Evansville Community Facebook posting 5/21/2013 

School Name: Caze Elementary School 	 School Number: 8261 

4 



School staff 

School staff 

School staff 

School leadershio team 
School leadership team 
School leadership team 

School leadership team 

Parents and Families 

Parents and Families 
Students 

Students 
Community Partners 

Evansville Teachers Association 

Evansville Communit 

Voluntary meeting - overview of SIG application process and intervention models 
led bv Office of Transformational Suooort 

Voluntary meeting - overview of leadership-team selected strategies organized by 
required elements 
Voluntary meeting - overview of final leadership-team selected strategies 
orn:anized bv required elements 
Afterschool meetin£ - needs assessment/root cause analvsis 
Afterschool meeting - needs assessment/root cause analysis 
All-day planning meeting - school priority areas, selection of transformation 
strate£ies fali£ned to required elements 
Meeting (during planning/PLC time) - review of chosen and finalized school 
transformation strate£ies (ali£ned to required elements 
Individual phone calls - phone calls from OTS staff 

Individual ohone calls - ConnectED messa£e 
Site Council meeting - overview of application process and intervention 
model/rationale 
Solicit input during Do Now activity 
Site Council meeting - overview of application process and intervention 
model/rationale 
Email ­ notification of grant applications 
Request for letter of support 
Sharin£ of olan for feedback 
Facebook oostin 

S/29/2013 

6/4/2013 

SI 13/2013 
S/20/2013 
S/22/2013 

S/31/2013 

S/20/2013 ­
6/7/2013 
SI 17/2013 
S/17/2013 

S/21/2013 
S/17/2013 

S/I 0/2013 
S/17/2013 
S/31/2013 
S/21/2013 

School Name: Fairlawn Elementary School School Number: 8293 

Evansville Teachers 
Association 

Email 
Email-Uodate on I 0032": Revised deadline, input, vote 

5-29-13 
5-28-13 
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Meeting-Discussion regarding ETA member vote 
Email-Grant update 

5-23-13 
5-24-13 

Parents & Families Connect Ed Phone Message 
PTA Meeting 
Connect Ed Phone Message 

5-15-13 
5-14-13 
5-13-13 

Students in Grades 3-5 Morning Meeting 

Faculty and Staff Email grant update 
Email 
Meeting 
Email - grant update 
Meeting - Discuss ETA vote 
Survey monkey 
Meeting 
Survey monkey 
Email ­ grant update 

5-30-13 
5-28-13 
5-28-13 
5-24-13 
5-23-13 
5-21-13 
5-21-13 
5-20-13 
5-17-13 

Data T earn and CAB Meeting 5-20-13 
Academic coach and principal Meeting 5-13-13 
Community Partners (No 
Excuses University, YouthFirst, 
etc.) 

Emails 5/24 - 6/8 

Evansville Community Facebook posting 5/21/2013 

*IDOE may request that the LEA produce documentation that lists the names of the stakeholders above. 
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D. Collaboration with Teachers' Unions 

Several of the school improvement models require the agreement of the teachers' unions to ensure that all of the models' 
components are fully implemented. For example, one component of the transformation model is an alignment of teacher 
evaluations to student achievement growth. 

The LEA must submit letters from the teachers' unions with its application indicating its agreement to fully participate in all 
components of the school improvement model selected. 

E. Assurances 
Evansville Vanderburgh School Corporation assures that it will: 

-6_ (I) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and 
Tier II school that the LEA commits to serve consistent with the final requirements; 

_6_ (2) Establish annual goals for student achievement on the State's assessments in both reading/language arts and 

mathematics and measure progress on the leading indicators in section Ill of the final requirements in order to 
monitor each Priority or Tier I and Tier II school that it serves with school improvement funds, and establish goals 

(approved by the SEA) to hold accountable its Tier Ill schools that receive school improvement funds; 

(3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms 

and provisions to hold the charter operator, charter management organization, or education management 

organization accountable for complying with the final requirements; 

-6_ (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select 

and provide oversight to external providers to ensure their quality; 

_6_ (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 

reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 
progress in the absence of SIG funding; and 

_6_ (6) Report to the SEA the school-level data required under section Ill of the final requirements. 

7 



F. 	 Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect 
to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

D 	 "Starting over" in the school improvement timeline for Priority Title I participating schools implementing a turnaround or 
restart model. 

D 	 Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility 
threshold. 
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	I. Leadership does not observe or evaluate teachers for use of the curriculum. 2. Is considered to be the textbook or the state x x I. Is observed by school leadership that it is being taught 2. Is developed by the district/teachers based on 
	4. Does not include follow-up assistance, mentoring, or monitoring of classroom implementation. x disabilities. 4. Is developed long-term; focuses on improving curriculum, instruction, and formative assessments. 
	I. Holds the belief that all students learn the same way. 2. Uses the textbook to determine the focus of study. 3. "Cultural instruction" is limited to study of flags, festivals, and foods of countries/people. 4. Does not investigate students' level of education prior to coming to the United States; home languages; the political/economic history; x x x x I. Holds the belief that students learn differently and provides for by using various instructional practices. 2. Combines what learners need to know from 
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	I Caze Elementary Discipline Incidents I 2010-2011 2011-2012 2012-2013* Number Number Number Number Number Number of of ofof Discipline of Discipline of DisciplineStudents Incidents Students Incidents Students Incidents American Indian 2 3 Black 59 213 86 319 98 488 Hispanic 1 1 1 2 4 7 Multiracial 38 131 35 137 30 122 White 21 73 40 126 66 195 Free 104 382 141 508 161 711 Reduced 6 22 5 19 12 26 Paid 9 14 16 57 27 78 
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	The budget includes attention to each element of the selected intervention. All models Develop Teacher and Leader Effectiveness Increasing Learning Time and Creating Community­Oriented Schools Comprehensive Instructional Reform Strategies • • • • • • • • • • • • • Transformation Strategist (Curriculum, Instruction, and Data) External provider with a focus on developing teacher effectiveness and leadership capacity Salary for Building Level Administrator Mentor Teacher Salary Professional Develooment Oooortu
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	I. All the elements of the selected intervention model are included. 
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	Indicate which questions you will ask the candidate regarding his/her resume or cover letter: 1 2 3 4 1 2 3 4 
	x Think about a time when you felt very successful or proud of something you accomplished at work, and tell me the story. What has been a particularly demanding goal for you to achieve? Why? Do you think you were effective in your last job? How do you know that? 
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	• Sets challenging work goals for self (and/or team) and intentionally acts to meet them or tracks and touts progress • Carefully chooses challenging goals and actions (for self and others) based on cost­benefits analysis such as time, money, and other resources needed versus likely speed and magnitude of results. • Improves own work or work of team in pursuit of a specific goal • Voluntarily initiates and follows through on new work project (not just a discrete task) that is not assigned by others, and tac
	> 
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	74% 82% 72.8% 78% 47% 67.4% 76% 62% 77.1% 86% 
	Instructionalists. Non-instructional staff members include a site coordinator, a social:Workef, at6unselor, and an'.,.. ,., ·,,;::-, -.-., "'. ~!''), ; -\~_;,:.-.:.,1, academic coach. 
	Highest priority; school provides no evidence of meeting indicator and should be the primary focus of school goals, programs, and resource allocation Strong priority; school provides little evidence of meeting indicator a.nd should be addressed throughout strategies that support urgent priority areas •••·•·· §' Lesser priority; school provides some evidence of meeting indicatbr.and·should evaluate effectiveness of current programs for ways to make irppfbVeri:iend :.: Low priority; school exhibits some evide
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	School leaders should improve the efficacy ofthe school-wide positive behavior system. Identify a specific and measurable goal related to school-wide behaviqr (sUcb as C'(-.'.' '< 1:1,, a certain ercent decrease in the number of office referrals . · Consider additional behavior and crisis management trainings c\ff~r~dby the school district ,;,.. ·· ,;:., Revisit key elements of the PBIS system in which students are ho,~.tnvested,With PBIS committee members. ··· '... '') Create an implementation timeline for
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	ACCOUNT NO. FTE Cert. Non cert. EXPENDITURE DESCRIPTION SUBTOTAL LINE ITEM TOTAL 1. PERSONNEL Qncludepositionsandnames) 1.00 Sa\arv for Buildina level Administratorto sunnort teachernualitv fPrindn;iJ 85 000.00 <; 85 000.00 LOO Professional Develo ment Soecialist 74 000.00 s 74000.00 LOO Family Enga8ement Coordinator 30,153.90 s 30,153.90 2.00 Professional Development Substitutes (2) 35,000.00 70,000.00 0.50 School Transformation Personnel 37,500.00 37,500.00 0.35 Director of School Transformation 27,000.00
	ACCOUNTNO. I m I EXPENDITUREDESCR/PTIQ'I I SUBTOTAL I UNEITEM TOTAL L PERSOfiNEL (fndudepos?tlonsandnamcs) 1.00 1.00 1.00 0.35 1.00 1.00 0.50 1.00 1.00 1.00 0.25 0.25 0.25 0.20 9.eJ TOTAL SALARIES Sa/=v for &!~din.:> level Administrator tosunnorttea:her $ 85 000.00 Professi"c·n<J D2velr.nffi"_nt c.nedalist $ 74 000.00 35153.90Famn ~ ement Cocrcfoator $ Cirectc<"cfTitle/Traisforrnatioo&Jrmcf"t $ 27 000.00 Professional Development 'Xlbstitute (2) $ 35,000.00 M-entorTeach-er 40,000.00 $ 5...:hool Transformatio
	96,200.00 
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	Academy for Innovative Studies 6-12 x I I I I I x Caze Elementary School K-5 x I I x Cedar Hall Community School PreK-8 x I I I x Evans School PreK-6 x X(Year2) Fairlawn Elementary School K-5 x x K-8 x I I I GLA has implemented the Transformational Glenwood Leadership Academy I Model for 3 vears. Lincoln School K-8 x x Lodge Community School K-8 x x McGarv Middle School 6-8 x X (Year I) 
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