Appendix G: LEA Application for Each Priority School

School Improvement Grant (1003g)
2013-2014

The LEA must complete this form for each Priority school
applying for a school improvement grant.

School Corporation Evansville Vanderburgh School Corporation Number 7995

School Name Caze Elementary School

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to the school
intervention (improvement) model to be used and place a checkmark below:

O Turnaround O Restart

M Transformation O Closure




Assurances
Evansville Vanderburgh School Corporation assures that it will

X_ (I) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier | and Tier Il school
that the LEA commits to serve consistent with the final requirements;

_X_  (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and
measure progress on the leading indicators in section Ill of the final requirements in order to monitor each Priority or Tier | and
Tier Il school that it serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable its Tier llI
schools that receive school improvement funds;

__ (3) Ifitimplements a restart model in a Priority, Tier | or Tier Il school, include in its contract or agreement terms and provisions to
hold the charter operator, charter management organization, or education management organization accountable for complying with
the final requirements;

(4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide
oversight to external providers to ensure their quality;

(5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the

funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG
funding; and

_X_ (6) Report to the SEA the school-level data required under section Ill of the final requirements.

Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each
applicable school, the LEA must indicate for which schools it will implement the waiver.

O “Starting over” in the school improvement timeline for Priority Title | participating schools implementing a turnaround or restart model.

O Implementing a school wide program in a Priority Title | participating school that does meet the 40 percent poverty eligibility threshold.
A. LEA Analysis of School Needs

> Instructions:




2)
3)
4)

With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages “Analysis of
Student and School Data” and “Self-Assessment of High-poverty, High-performing Schools.”

Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data.
Complete a root cause analysis of the findings - the underlying reason for the finding.

Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, and the principal and school
needs.




Appendix B:
Worksheet #l A: Analysis of Student and School Data
Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013
Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools

Worksheet #1: Analysis of Student and School Data

> Instructions:
* Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited
English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for 2011-2012.

¢ For LEA data, see the IDOE web site: hitp://compass.doe.in.gov/dashboard/overview.aspx.

English/Language Arts

Student % of this # of students How severe is this How unique are the learning needs of this group?
groups (list group not in this group group’s failure in (high, medium, low)
groups passing not passing comparison to the

below) school’s rate?

Black 48% 45 high High - disproportionality of behavior referrals; higher
percentage of IEPs in this subgroup; poverty; non-traditional
families; attendance; family engagement

Multiracial 17% 16 low Low-poverty ; nontraditional families; attendance; family
engagement
White 29% 27 Medium Medium-Poverty; non-traditional families; attendance;

family engagement

5




Male 62% 58 high High-poverty, attendance; family engagement

Female 38% 36 medium Medium-poverty, attendance; family engagement

IEP Yes 30% 28 medium Medium-identified disability; motivation; lack of
ownership(all of them)

IEP No 70% 66 high High-poverty; attendance; family engagement, non-
traditional family structure; motivation

Free 93% 87 high High-poverty; family engagement; motivation; personal
responsibility; ownership of learning

Reduced 3% 3 low Low-poverty; family engagement; motivation

Paid 4% 4 low Low-poverty; family engagement;

Mathematics

Student % of this # of students | How severe is this How unique are the learning needs of this group?
groups (list [ &roupnot | inthisgroup | group’sfailurein (high, medium, low)

groups passing not passing | comparison to the
below) school’s rate?

Overall: 49% 101

High - disproportionality of behavior referrals; higher
percentage of [EPs in this subgroup; poverty; non-traditional

Black 48% 48




families; attendance; family engagement

Multiracial 19% 19 low Low-poverty ; nontraditional families; attendance; family
engagement

White 28% 28 medium Medium-poverty, attendance; family engagement

Female 43% 43 high High-poverty, attendance; family engagement

Male 57% 58 high High - disproportionality of behavior referrals; higher
percentage of IEPs in this subgroup; poverty; non-traditional
families; attendance; family engagement

IEP Yes 28% 28 medium Medium-poverty, attendance; family engagement

IEP No 72% 73 high High-poverty, attendance; family engagement

Free 92% 93 high High-poverty, attendance; family engagement

Reduced 4% 4 low Low-High poverty

Paid 4% 4 low Low-High poverty

What are the key findings from the student achievement data
that correspond to changes needed in curriculum, instruction,
assessment, professional development and school leadership?

Inappropriate example: Students from Mexico aren’t doing well in

school. “

Appropriate example: “75% of our Mexican students who have been

What is at the “root” of the findings? What is the underlying
cause?

Inappropriate example: “Hispanic students watch Spanish television
shows and their parents speak Spanish to them at home all the time
so they aren’t learning English.”




in the U.S. for three years or more are not passing E/LA ISTEP+”

Appropriate example: “65% of our students with free and reduced
lunch did not pass ISTEP+ in the E /LA strand of ‘vocabulary’.”

Appropriate example: “Our ELL program provides only one-hour of
support per week for students who have been in the U.S. for three or
more years.”

e The black subgroup did not pass ELA at a rate of 48% and math
at a rate of 48%, which was the highest severity for both
subjects of any subgroup.

e 62% of our male students did not pass ELA and 57% of our
male students P did not pass Math.

e 939% of our students with free lunch did not pass ELA and 97%
of our students with free lunch did not pass Math.

® 70% of students without an IEP did not pass ELA and 72% of
students without an IEP did not pass Math.

e Our instructional staff lacks culturally competent materials and
knowledge for diverse learners. Additionally, current resources
and instruction lack relevance and real-life connections.

e Male students constitute our highest number of discipline
referrals and spend the most time in discipline situations.
Leadership and teachers lack sufficient capacity to manage
student behavior.

e General education students need to be afforded the opportunity
for differentiated instruction within core instruction and be
provided accommodations as needed. Additionally, there is a
need for true interventions to address the need of students that
have not mastered the content.

e Students need access to quality interventions that can address
discipline problems and keep student in classrooms for
instruction.

e Black subgroup
o Lack of prior knowledge (early childhood programming)
o Teachers do not necessarily represent population served
o Distrust of school system and protocols
o Teachers don't necessarily understand the cultural needs of
students
o Strong, positive adult-student relationships (parent - child;
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guardian - child; community member -child; teacher -child;
admin - child)

12@:“"‘ o Lack of understanding of cultural norms (student
BC; perspective)
20 o Geographic isolation based on home address
50% - o Parents lack resources to properly assist students
50%
cnor . .
A:;CG"' . e  Hispanic
oo - o Language barriers {ELL learners)
3% = o Parents lack resources to properly assist
: o N
0% — S

Diid Mot Pass

BEER Amecican Indizn isvppressed)  EEEE Hispznic  BEE Multiracial
R Black BEEE wihite

| Asian {suporessed)




Worksheet #1 B: Student Leading Indicators for 2011-2012 and 2012-2013

Student Leading Indicators

> Instructions:

1) Using school, student and teacher data, complete the table below

2) If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the column.

3) Review the data and develop several key findings on the next page.

I. Number of minutes within the
school year that students are
required to attend school

381 minutes per day x 180 school days =
68,580 minutes per school year.

381 minutes per day x 180 school days =
68,580 minutes per school year.

2. Dropout rate* N/A N/A
3. Student attendance rate (must be | 97.0% 97.2%
a percentage between 0.00 and (asof May 13, 2013)
100.00)
4. Number and percentage of N/A N/A
students completing advanced
coursework* (e.g., AP/IB), or
advanced math coursework
5. Number of students completing N/A N/A

dual enrollment classes
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6. Types of increased learning time

offered
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/ After School
SS- Summer School
WES-Weekend School
OTH-Other

BAS
SS

BAS
SS

7. Discipline incidents*

Lare Elnentary Biscinline Incidents

IEP Yeg

Jras iR Toriea vy
Students plis

Incidents
o778

{EP Mo

Arnerican inddian

Black B& 319
Hispanic % 2z

Moltiraciat 5 137
White o 12%
Fres 4% S08
Beduced 5 i

Paich i 57

e Elorvantory Diecipiing incidonts

Z012-2013%
Studerts sEIplins

Ineidenty

Armecican dian

2 3
Black 38 Fice]
Hispanic % T
Pultiracist 30 122
5ty

of W

ay Sth, 2023
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8. Truants
(# of unduplicated students,
enter as a whole number)

Lazs Elomentary Trua

20132012

. Number of Students
i Missing 11 or more days

5 EP Yirg 2 36
%P o ‘

Tt

Fémat@
Tale

Astsn | 4

American indiar : o
Black ; 42
Hawaitan Other Facific islador ! &
Hispanic i S
Multhracial f 36
Whire : 52

Frog

128
Reuced &
Paid 1%

20E2-2013*

pamnber of Students Missing
1Y ormore days

Lo

Fermale

Mate

Astar

Arerican indian i)
Black &7
Hawatian/Other Pacific lander 9
Hispanic 10
Muitirgrial 3G
White 70

Froe

136
Redired [3
Paitd 23
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9. Distribution of teachers by
performance level on LEA’s
teacher evaluation system

1.00-1.50 o

1.51 —-2.00 Q

201 - 2.50 ]

2.51 =300 1 5.9%
3.0% ~3.50 34 B2.4%
3.51 ~4.00 2 11.8%

*omly fuli-time Instroctioosd stafl

*4 = highest; 1 = lowesy

1.00 - 1.5

1.51 ~2.00

203 - 2.50 1 3.2%

2.5 —3.00 2z 6.5%

3.01 ~-3.50 26 83.9%5
351 -4.00 P £.5%

*onty full-tisne instractional staff

*4 = highest; 1 = lowest

10. Teacher attendance rate

95.6%

92.6%
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What are key findings or summaries from the student leading
indicator data?

Inappropriate example: "“Teachers are absentalot.”

Appropriate example: “Teachers on average are out of the classroom 32

days of the school year.”

What is at the “root” of the findings? What is the underlying
cause?

Inappropriate example:” Teachers don’t feel like coming to
school”

Appropriate example: “Teachers’ working conditions are poor -
limited heat in the classrooms; teachers attend three weeks of
professional development during the year and the school has
difficulty finding substitutes so students are placed in other
teachers’ classrooms”

Teacher attendance is critically low at 92.6%, which is even lower than

student attendance (97.2%).

Teacher Attendance Decline:
Root Cause: Teacher morale is impacted by excessive student
behavior management.

Number of minutes attending:

Symptom: Teachers do not have enough time with students.
Root Cause: There is not enough time in the school day for full
instruction and needed interventions.

Student attendance issues:
Root Cause: Families often in crisis due to economical issues move
to another location seeking relief.

Discipline Incidents:
Root Cause: Discipline is not handled through consistent means
due to limited administrative capacity.

Student Growth:
Root Cause: Excessive behaviors and limited administrative
capacity limited the learning time.
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StientTeachor Ratio 201011
15+1

Teacher Count 201043

IR O-Eyears  EES 1-15years IBOH 20+vests
% 610 years BN 15-X0yemrs

32 tsachers

Topchny Roster

ERES Dlack  BE White

Root Cause: Limited learning time restrict ability of teachers to
provide needed interventions.

Result: Student growth has been limited due to the inability of
teachers to instruct their students and the need to focus on
classroom behavior.
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T Edboiiment 2014012 by Ethnicity

B American Indian B8 Hispanic EEE Mullrscisl
Black B White e Mative Hawailzn or Cther
Ssian Pacific Islander

Y Special Education
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Englishilanguage Arts

orrmiran

e tug.

Eonus Tasget- 3455%

Sorus Target- 425%

Bones Target- 292% Tongs Tasged- 382%
Percent of Stugente Showing Low Growth {Fenalty Possibifiies)
Lhwnoms

Slede by,

Penalty Threstoid - 426%
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Worksheet #2: Self-Assessment of Practices High-Performing Schools

> Instructions:

* The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. These
practices are embedded in the school improvement models as well.

* Using a team that knows the school well, critically consider the practices of the school and determine a score of -4 with four being the
highest.

* As with the other previous data sources, use the scores to develop a set of key findings.

I.  Spends most of the time managing the school. X I. Spends great deal of time in classrooms.

2. lIsrarely in the classrooms. X 2. Conducts frequent walk-throughs.

3. Is not knowledgeable about English/ language X 3. Knows E/LA and mathematics instruction well
arts or mathematics instruction. and is able to assist teachers.

4. Serves as lone leader of the school X 4. Utilizes various forms of leadership teams and

fosters teachers’ development as leaders.

5. Must accept teachers based on seniority or X 5. Is not bound by seniority rules in hiring and
other union agreements rather than on their placement of teachers.
effectiveness in the classroom.




Is primarily lecture-style and teacher-centered.

Includes a variety of methods that are student-
centered.

2. Places the same cognitive demands on all
learners (no differentiation).

2.

(differentiation; Response to Instruction - RTI).

Provides various levels of cognitive demands

3. s primarily textbook-oriented. 3. Uses multiple sources beyond textbooks.
4. Does not include technology. 4. Includes frequent use of technology.
5. Works in teams, discussing student [earning and

5. Works alone, rarely meeting in or across
grade-level teams to discuss and improve.

in

structional ideas.

6. Instruction is rarely evaluated and connections 6. Instruction is evaluated through rigorous,
to student learning growth or increased transparent, and equitable processes that take into
graduation rates are not made. account student growth and increased graduation
rates.
7. Instruction is not increased to allow for more 7. Schedules and strategies provide for increased

student [earning time.

student learning time.

Leadership does not observe or evaluate

teachers for use of the curriculum.

I

Is observed by school leadership that it is being
taught

2. Is considered to be the textbook or the state

2.

Is developed by the district/teachers based on
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standards.

unpacking the state standards.

3. Is not aligned within or across grade levels.

3. Is aligned within and across grade levels.

4. Is not rigorous or cognitively demanding.

4. Is rigorous and cognitively demanding.

5. Is not available to all students, e.g., English
language learners or students with disabilities as
they are not present in the regular classroom
during core instruction time.

5.Is accessible to all students through placement in
regular classroom during instruction of the core
curriculum.

6. Is not differentiated for struggling students.

6. Is differentiated for struggling students.

I. Are not regularly used by teachers.

I. Are used to implement an aligned instructional
program.

2. Are not routinely disaggregated by teachers.

2. Are used to provide differentiated instruction.

3. Are not used to determine appropriate
instructional strategies.

3. Are discussed regularly in teacher groups to discuss
student work

I. lIs individually selected by each teacher;
includes conferences and conventions.

I. Is of high quality and job-embedded.

2. lIs not related to curriculum, instruction, or
assessment.

2. s aligned to the curriculum and instructional
program.

3. lIs short, i.e., one-shot sessions.

3. Includes increasing staff's knowledge and skills in
instructing English language learners and students with
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disabilities.

4. Does not include follow-up assistance,
mentoring, or monitoring of classroom
implementation.

4. Is developed long-term; focuses on improving
curriculum, instruction, and formative assessments.

I. Does not provide extended supports.

I. Provides social and emotional supports from
school and community organizations.

2. Does not ensure a safe school and community
environment for children.

2. Creates a safe learning environment within the
school and within the community.

3. Includes use of advisory periods to build student-
adult relationships.

I. Holds the belief that all students learn the
same way.

I. Holds the belief that students learn differently and
provides for by using various instructional
practices.

2. Uses the textbook to determine the focus of
study.

2. Combines what learners need to know from the
standards and curriculum with the needs in their lives.

3. “Cultural instruction” is limited to study of
flags, festivals, and foods of countries/people.

3. Provides culturally proficient instruction, allows
learners to explore cultural contexts of selves and
others.

4. Does not investigate students’ level of
education prior to coming to the United States;
home languages; the political/economic history;

4. Investigates students’ education prior to coming to
the United States; home languages; political/economic
history; conditions of countries or groups.
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conditions of countries or groups.

5. Does not connect curriculum and learning to X
students’ own life experiences as related to race,
ethnicity, or social class.

5. Connects curriculum and learning to students’
own life experiences as related to race, ethnicity or
class.

What are the key findings from the self-assessment of high-
performing schools?

Appropriate example: “We don’t have a curriculum aligned across grade
levels.”

Appropriate example: “We only teach flags, festivals and foods with our
students. “

What is at the “root” of the findings? What is the underlying

cause?

Appropriate example” We don’t know how to align our curriculum
across grade levels.”

Appropriate example: “Connecting curriculum to students’ lives takes
longer to prepare lessons.”

Principal spends most of the time managing the school.

Principal is rarely in the classrooms.

Spends time on discipline (~ 3 hours per day) because students are
referred to the office. Behaviors are such that the referral is
warranted when students have deep emotional issues that require
behavior management staff to talk through issues.

Symptom: The Principal is overwhelmed by the discipline
matters in the school.

Root Cause: Student behavioral needs outweigh the capacity
and behavior systems of the school/leadership.

The principal is too busy with behavior management and meetings to
enter classrooms on a regular basis.

-An inordinate amount of time is spent counseling students on
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Must accept teachers based on seniority or other union agreements

behavior and life circumstances (basic home/health needs).

- Meetings (Principal, parent-leaving the building usually once per
week). There is only building leader to attend
conferences/meetings.

- Student behaviors have the sole principal tethered to the office with
discipline facilitation and conferencing.

- Principal is often forced to answer district related requests with
that are marked urgent throughout the day. This includes
meetings for Principal and Staff that average 4 hours per week.

Solutions: The schoolwould benefit from Professional Development
subs, a Professional Development Specialist and Professional
Collaboration/Development Days.

Discipline could be shifted to another administrator to address
behaviors along with a behavior specialist and therapist through
Lampion partnership.

A Behaviorist is needed to assist with family and personal counseling.

Counselor and Social worker should work with classes and continue
community support.

Nurse and Resource Officer to deal with health, hygiene and
classroom issues.

Symptom: Principal not available to do basic walk-through or
provide visibility.

Root Cause: Limited capacity with only one building leader to
handle both school culture and instructional needs.




rather than on their effectiveness in the classroom.

Instruction does not include technology to the extent necessary.

District placement mandates and the mandate or to accept teachers
into the school based on district needs and excess staff. Union
agreement dictate staffing.
-The creation of a system of hiring and supporting teachers is
needed
-The district mandates on hiring and acceptance of teachers are
overpowering.
-Teachers desire to have teachers that are focused on effectiveness.

Symptom: Teachers are placed that do not want to be in the
building.

Root Cause: The district needs to work with the school to develop a
process for placing teachers that works with the needs of the
school
The school is not currently able to include technology in the classroom
because of limited access points, equipment and technical support
(person). 25% of the school can access technology at one time.

- There is no E-Learning Coach to assist with training (professional
development) of staff or to handle increased need to incorporate
technology.

- Students do not have a Technology teacher which would instruct
students on the basic introduction to technology and advanced uses
(Project Lead the Way, Blended Learning).

- Structural Access Points are needed to accommodate new
technology.

Symptom: Technology is not integrated into the instructional
setting.

Root Cause: The school possesses limited technological resources
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Instruction is rarely evaluated and connections to student learning
growth or increased graduation rates are not made.

6. Instruction is not increased to allow for more student learning
time.

and building capacity to support them.

Instruction, evaluation and PLC implementation suffers from alack of
leadership, guidance, feedback and oversight. The follow-up from
Administration is not there and there is no teacher and student
accountability. The focus is on Readers Workshop (a program) and
not on approving Acuity scores or student achievement outcomes.
Teacher need evaluation, PD coverage (substitutes) and specific
scientifically based strategies.

Symptoms: Instruction not resulting in the academic student gains
that are expected.

Root Cause: The instructional leadership, evaluation and feedback
can not be supported in the current administrative capacity.

Teachers need more time with their students. Core subject instruction
is rushed in the current day schedule. The school day needs to be
extended to accommodate interventions and increased learning time.
The goal is to increase student achievement, so it would have to be
used for quality instruction and intentional teaching, tutoring or
intervention. PBIS or Life skills, cultural piece can be housed within
the extension. The year could be extended with scheduled teacher
data/collaboration days. After school programming could be used as
a build to a longer school day. Expanded after school programs that
will improve behavior: social, relationships, behaviors and academic
support

Symptom: Teachers do not have enough time to provide full
instruction.
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Is individually selected by each teacher; includes conferences and
conventions.

School does not provide the wrap around services/supports
necessary.

Root Cause: The student day is not long enough to encompass
needed interventions and supported student instruction of all
subjects.

Teachers need a voice in selecting their own professional
Development. The district mandates much of the professional
development and it is not always continuous or aligned to the needs of
the school. Substitute teachers that already know the students and
their needs would help keep discipline to a minimum. Many district
programs.

Symptom: Professional development is often and supporting many

programs.

Root Cause: Professional development is unalighed and supporting
an arrqy of district inspired programs.

We need training on how to work with the emotional and behavioral
issues that some of our students have. Caze needs to be more visible
in the student community and provide supports to our struggling
families. There has to be a working PTA. Students need assistance
with basic needs and student accountability to have ownership in
their education. Parents need tutoring workshops with an academic
focus so they know how to help students academically. Unmet
physical and social needs result in school behavior.

Symptom: Behaviors and the resulting time away from instruction
for 229% of students in Tier(s) 2 and 3 RTI hierarchy.

Root Cause: Leadership and staff are overwhelmed by behaviors
that distract from the learning culture within the building.
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Does not ensure a safe school and community environment for
children.

“Cultural instruction” is limited to study of flags, festivals, and foods
of countries/people.

Does not investigate students’ level of education prior to coming to
the United States; home languages; the political/economic history;

Student behavior includes altercations between students as well as
teacher disrespect (student to student aggression). Universal key
system would help for emergency situations. Students need
additional adult supervision during non-class times (recess, lunch,
morning and after school). PBIS not implemented with fidelity.

Symptom: Teachers and students don’t feel as safe as necessary to
have a productive, safe learning environment.

Root Cause: Lack of adequate instructional and support staffing to
support the student behavioral and academic needs.

The Caze faculty and staff could benefit from more professional
development on their students’ cultures and more of an
understanding of the community. Staff need a better understanding of
the student community and lifestyle to make learning relevant to the
students and their needs. It would be helpful to engage community
partners that represent the student diversity; Students and teachers
would benefit from diverse core experiences.

Symptom: Teachers and staff feel they do not know how to
empathize with student perspectives.

Root Cause: There is a deficit in administration and staff

understanding and knowledge of diverse cultures.

Caze faculty and staff do not know where to begin with the
investigation of student education levels. The current student based
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conditions of countries or groups.

Does not connect curriculum and learning to students’ own life
experiences as related to race, ethnicity, or social class.

has not challenged them to seek out knowledge on foreign cultures.
Skype and Facetime with classrooms in other countries could support
this goal through distance learning partnerships. After school
language programs could be supported through technology.

Symptom: Limited knowledge and inquiry into foreign cultures.

Root Cause: Limited foreign students interaction and training
opportunities.

The Caze faculty desire PD to address limited understanding of
students diverse student perspectives.

PD Coach/Community and Family Coord.

Root Cause: Lack of cultural training.
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B. Selection of School Improvement Model

> Instructions: Read and discuss with the team the elements of the four school intervention models below.

kequ:réd Elements_

Develop Teacher and Leader Effectiveness
I. Replace the principal who led the school prior to implementing the model.

2. Use rigorous, transparent, and equitable evaluation systems for teachers
and principals that take into account data on student growth, multiple
assessments, and increased graduation rates. Evaluations are developed
with teacher and principal

3. Reward school leaders, teachers, and other staff who, in implementing this
model, have increased student achievement and H.S. graduation rates.
Remove those who, after opportunities have been provided to improve,
have not.

4. Provide staff ongoing, high quality, job-embedded professional development
that is aligned with the instructional program and designed with school
staff.

5. Implement strategies such as financial incentives, promotion, career growth,
and flexible work conditions that are designed to recruit, place and retain
staff.

Increasing Learning Time and Creating Community-Oriented Schools
I, Establish schedules and implement strategies that provide increased
learning time.
2. Provide ongoing mechanisms for family and community engagement.

Comprehensive Instructional Reform Strategies
I. Use data to identify and implement an instructional program that is
research-based and vertically aligned from one grade to the next as well as
aligned with State academic standards.
2. Promote the continuous use of student data to inform and differentiate
instruction.

Provide Operational Flexibility and Sustained Support
1. Give the school sufficient operational flexibility (staffing, calendars/time and
budgeting).
2. Ensure school receives ongoing, intensive technical assistance and support
from the LEA, SEA, or designated external lead partner organization.

Permissible Elements

2.

3.

4.

Develop Teacher and Leader Effectiveness
1.

Provide additional compensation to attract and retain staff with skills necessary to
meet the needs of students in a transformation model.

Institute a system for measuring changes in instructional practices resulting from
professional development.

Ensure that the school is not required to accept a teacher without the mutual
consent of the teacher and principal, regardless of the teacher’s seniority.

LEAs have flexibility to develop and implement their own strategies to increase
the effectiveness of teachers and school leaders. Strategies must be in addition to
those that are required as part of this model.

Comprehensive Instructional Reform

I

2.
3.

»

Conduct periodic reviews to ensure that the curriculum is being implemented
with fidelity.

Implement a school wide “response~to—intervention” model.

Provide additional supports to teachers and principals to implement strategies to
support students with disabilities and limited English proficient students.

Using technology-based supports.

In secondary schools —

a) increase rigor

b)  summer transition programs; freshman academies

¢) increasing graduation rates establishing early warning systems

2.

3.
4,

Increasing Learning Time and Creating Community-Oriented Schools
I

Partner with parents, faith and community-based organizations, health clinics,
State or local agencies to create safe environments.

Extend or restructure the school day to add time for such strategies as advisory
periods that build relationships.

Implement approaches to improve school climate and discipline.

Expand the school program to offer full-day kindergarten or pre-kindergarten.

2.

Operational Flexibility and Sustained Support
I

Allow school to be run under a new governance arrangement, e.g., turnaround
division in the LEA.

Implement a per-pupil school-based budget formula that is weighted based on
student needs.

A
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1. Selection of Improvement Model

Based on our findings of the three data sources, the LEA is selecting this model for this school:
O Turnaround 0 Restart
M Transformation O Closure

> Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement models. As a team,
reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal
leadership, teacher instruction, and student learning.

Intervention model selected: TRANSFORMATION

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to the selected
model.

Upon the grant’s release, Caze Elementary invited district and school personnel, students, family members, and
community partners to participate in a series of stakeholder feedback meetings. The purpose of these meetings
was to inform the school communities about the School Improvement Grant (SIG) process and to begin
conversations about our shared vision for transformation and student success. The purpose of the planning

process was:

To diagnose school strengths and areas for improvement;
To generate ideas and strategies as to how we can accelerate student achievement aligned to the school’s areas
for improvement.

During the first few meetings, Caze leadership team engaged in a needs assessment using available tools such as its
School Readiness Assessment Report[ 1], analysis of available school and student data, student leading indicators
for 2011-2012 and 2012-2013, and a self-assessment of practices aligned to high performing, high poverty

schools. After thoroughly analyzing its data, the team developed three key school priorities which eventually
translated to annual goals that were strategic, measurable, attainable, result-oriented, and time-bound

(SMART). Caze leadership will continue to refine and expand these goals at a more granular level in August 2013
with the Office of Transformational Support.
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Increase math and ELA achievement for all students, particularly those receiving free lunch given more than 80%
of this subgroup is not passing on statewide assessment.

Improve the school climate and culture

Increase parent and community engagement by developing stronger home-school connections

ELA achievement at Caze Elementary School has consistently been significantly lower than state and district averages and
dipped close to 4 percentage points in 2011-2012 ISTEP results. Recently, Caze Elementary saw double digit gains in the
lower elementary grades — iREAD scores improved from 60% passing rate in Spring 2012 to 72% passing in Spring 2013,
signifying a 12% double digit gain. The school’s intentional incorporation of a readers’ workshop in SY 2012-2013 has been
identified as the reason for the lower elementary improvement (but still lags more than 10 percentage points below the
school corporation’s passage rate on iREAD-3). Despite the incorporation of this strategy in all other grades, the school
continues to lag in ELA achievement across all grade levels. The school planning team has identified the following reasons
for the persistently low achievement in ELA: (1) The student day is not long enough to encompass needed interventions
and supported student instruction of all subjects; (2) Professional development is unaligned and supporting an array of
district inspired programs; (3) Current principal is not able to enter classrooms for evaluation and feedback due to an
overwhelming amount of chronic student behaviors; and (4) the high transient student population.

Mathematics achievement saw small increases from 2009 through 2011, but in 2011-2012, there was a drop in mathematics
achievement across all grade levels according to state assessment data — close to 4%. Fifth grade teachers attributed work
completed on curriculum alignment and professional development regarding backwards mapping to their team’s higher
levels of achievement. Despite the lagging mathematics achievement across all grade levels, Caze Elementary has not
focused targeted efforts in this area for the past school year, focusing instead on literacy and reader’s workshop. The
school planning team and leadership identified similar reasons for persistently low achievement in math as ELA in addition
to: (1) Insufficient math interventions; and (2) Lack of school-wide focus on mathematics achievement.

Discipline has remained a challenge at Caze Elementary. In the 2012-2013 School Improvement Plan, Caze identified the
number of referrals as an area for improvement. Despite the focus on student behavior, the number of referrals has gone
up from 3.6 discipline incidents per student in 201 [-2012 to 4.07 discipline incidents per student in 2012-2013 to

date. Furthermore, a look at the discipline incidents by sub-groups reveals an unusual high number of incidents among
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male and black students. The school planning team and leadership attributed this to many reasons: (1) Late infusion of the
PBIS approach and training; (2) Non-traditional families; (3) ineffective or non-existent adult-student connections; and (4)
weak home-school connections.

Caze Elementary reflected during the reflective needs assessment of the grant writing process that parents often attended
family events hosted by the school but lacked involvement related to the academics. Furthermore, staff feel a strong
committee to ensuring that families remain connected to the school. In a recent survey given to 33 staff members by the
current Family and Community Engagement Partner Committee, 33% of staff volunteered at more than 7 events hosted by
the school (total events hosted = 12). The remaining staff members participated in at least 2 events. The planning group
self-reflected that engagement of parents and families lack academic focus and the school struggles to make home-school
connections individually. The group explained the root causes of this to be the following: (1) Parent and family time
capacity to focus on child’s academic progress; (2) Parents and families lacked the adequate skills to understand academic
content; (3) Parents and family may lack the financial resources to actively participate in the school community. Teachers
also self-reflected that they may lack the appropriate professional development in understanding cultural differences to
adequately and effectively communicate with students’ parents and families.

As the team began reflecting upon strategies that they would like to incorporate into their school for the upcoming year to
address these surfaced root causes, it became clear that several areas aligned to the transformation intervention model
aligned to the school’s needs. Specifically:

* Principal self-reflected that her intense experience in counseling had helped to improve the climate and culture in the
building. Specifically, she reflected that it helped to build strong relationships with the current staff in the building — a building
that had struggled with teacher retention in the past. Therefore, she knew that instructionally — which is what the planning
team concluded was the school’s top priority — needed to be addressed directly in the form of additional leadership capacity in
this area.

» Staff reflected that much of their attention throughout the school day focused on redirecting student behaviors. They also
understood the amount of time this one aspect monopolized the time of the leadership in the building — therefore, creating the
right school community — one that fostered positivity, respect, and heightened expectations needed to be built.

* Staff also reflected that they needed their parents and families as academic partners to create a two-way communication
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channel.

(2) Describe how the model will create teacher, principal, and student change.

Caze’s Transformation Plan has been included and demonstrates how the implementation of the Transformational Model will
create teacher, principal, and student changed in alignment with the required (and some permissible) elements of this model.
See the following pages for the Transformation Plan:
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Caze Transformation Plan

Introduction

School Context

Caze Elementary School is located in southeast Evansville in the Harrison Attendance District within the
Evansville Vanderburgh School Corporation. With a population of approximately 457 students, Caze is one of
the larger elementary schools in Evansville, Indiana serving students in grades pre-kindergarten through fifth
grade. It draws its culturally diverse student body from various neighborhoods in Evansville. From
information ascertained from focus groups and interviews’, many of the students arrive with multiple
poverty-related needs and complex issues, including high rates of mobility, incarceration of a relative, and
community violence.

With regard to student performance, Caze has
been in the lowest category of the PL221
e accountability system for three consecutive

Duato 3 ¢hangs ko spriey ostng, PL 224 was not cslculated for the 2006-09 schoot vear ye ars

Hot Assessad

Mission Statement

The mission of Caze Elementary School is to develop students who are life-long learners, responsible citizens,
and problem solvers. Through a strong literacy and mathematics focus, we will build a strong academic
foundation which will support and develop in each child a lifelong commitment to learning. Itis the intent of
the faculty to lead students towards being disciplined, productive, informed, and fulfilled individuals. To
achieve these ideals, Caze has five core values: (1) Be Ready; (2) Be Respectful; (3) Be Responsible; (4) Be

Honest; and (5) Be Safe.

Students ‘ Faculty and Staff

| Grades: PreK — 5

# of Administrators: 1 Principal
| Enrollment: 476 # of General Education 21
’ Teachers:
- | Black: 31.9% # of Special Education Teachers: | 4
Hispanic: 6.9% # of Itinerant Faculty: 0
| Multiracial: 19.1% # of Coaches: 0
39.9% # of Teacher Assistants: 3
0.6% # of Specialized Teaching Staff: 1 literacy coach
Native American: 0.2% # of Resource Staff: 3 Title | interventionists
| Free/Reduced Lunch: 87.8% Other Faculty Support: 1 counselor, 1 social worker
~ | Limited English Proficiency:
| Individualized Education Plan:

! Mass Insight Education’s School Readiness Assessment, Caze Elementary.
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Reguired Element: Provide Operational Flexibility and Sustained Support

About the Transformation Zone (Intensive Technical Assistance and Support)

Evansville Vanderburgh School Corporation (EVSC) faces a strong imperative to address chronic
underperformance in too many of the city’s schools, creating systemic solutions to priority concerns. In
2011-2012, nine of EVSC’s schools were identified by the Indiana Department of Education as Priority/Tier |
persistently-low achieving (PLA} schools, with four additional schools scoring in the second lowest category of
PL221. The district now has the unprecedented opportunity to reverse the status quo in these schools, and
EVSC recognizes the need for bold and swift interventions in these schools. With this comes a commitment
to provide the most struggling schools with the additional resources and operational flexibility needed to
implement innovative reform strategies.

In September 2012, the Evansville Vanderburgh School Corporation (EVSC) embarked on a partnership with
Mass Insight Education (MIE) to create an internal partner to manage a portfolio of the district’s most poorly
performing schools. The partnership has led to the creation of an internal office responsible for the oversight
and management—the Office of Transformational Support (OTS). This office oversees, directs, and manages
five schools in EVSC: Glenwood Leadership Academy, Lincoln Community School, McGary Middle School,
Caze Elementary, and Evans Elementary. Collectively known as the Transformation Zone, these schools
represent EVSC’s most chronically poor performing schools. The principals at each of these schools report
directly to the Director of School Transformation who in turn reports directly to the Superintendent of the
Corporation. The OTS is staffed by two Transformation Strategists—each focused upon the improvement of
processes and structures for a different functional area: instruction, data, family/community engagement,
communications, human
resources/staffing, finance,

and operations. OTS Organizational Structure

This initiative aligns with
and reinforces the district’s
overarching mission to [ I » gy NN
prepare all students for e Ui 2 Futan, MeDowes Fiey e nigs
success in their chosen CRetRzenTi Ofier || Daputy Saparintantint et
colleges and careers. This -

carve-out model draws
heavily upon the success of
similar initiatives in Chicago,
Philadelphia, Charlotte- o
Mecklenburg, Baltimore,
Los Angeles, Washington,
D.C., and New York City, and
is informed by the research
presented in Mass Insight
Education’s 2007 report,
The Turnaround Challenge.

£VIZ Somonia
Fr
&5
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B e R Ry

Inclusion in the Transformation Zone is not a punitive measure; rather, it is an exciting opportunity to
produce dramatic and lasting improvement in the district’s most struggling schools. Transformation Zone
schools will benefit from additional discretion and support in exchange for heightened accountability.

The district is prepared to make investments in each of the following areas:
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1. Capacity —Increasing capacity internally by investing in school and district staff, and externally by
collaborating with partners with a track record of success to provide targeted assistance to schools;

2. Conditions — Increasing flexibility and changing the operating conditions that have hindered past
reform efforts; and

3. Clustering — organizing schools into clusters where partners provide comprehensive services
individualized based upon the needs of the cluster — similar to how teachers differentiated support
in their classrooms

School Transformation Planning Process

The following school transformation plan is the result of collaborative planning efforts of Caze Elementary
School combined with best practice research for school transformation. The quick pace required to meet the
demands of this grant submission required the quick, thoughtful collaboration of all school partners —in
August 2013, the Office of Transformational Support plans to more deeply plan with school leadership teams
to formulate a very detailed, action-oriented strategic plan for each school that encompasses each of the
required elements posed by the SIG planning process along with a direct plan to streamline district and OTS
support for each school.

Upon the grant’s release, Caze Elementary invited district and school personnel, students, family members,
and community partners to participate in a series of stakeholder feedback meetings. The purpose of these
meetings was to inform the school communities about the School Improvement Grant (SIG) process and to
begin conversations about our shared vision for transformation and student success. The purpose of the
planning process was:

* To diagnose school strengths and areas for improvement;
* Togenerate ideas and strategies as to how we can accelerate student achievement aligned to the
school’s areas for improvement.

During the first few meetings, Caze leadership team engaged in a needs assessment using available tools such
as its School Readiness Assessment Report’, analysis of available school and student data, student leading
indicators for 2011-2012 and 2012-2013, and a self-assessment of practices aligned to high performing, high
poverty schools. After thoroughly analyzing its data, the team developed three key school priorities which
eventually translated to annual goals that were strategic, measurable, attainable, result-oriented, and time-
bound (SMART). Caze leadership will continue to refine and expand these goals at a more granular level in
August 2013 with the Office of Transformational Support.

Once the priority areas were identified, the Caze leadership team then generated strategies, solutions, and
activities in the identified priority and SiG-required improvement areas: {1} teacher and leader effectiveness;
(2) instructional and curricular reform; (3) increased iearning time; (4) family and community oriented
schools. During this process, an acute focus upon the sustainability of chosen reform strategies was sought
by the team — what additional resources can supplement to stabilize instruction and climate in our school?
What current resources do we already have and could build upon instead of investing in new strategies,
solutions, or activities?

During the final stages of submission of this plan to IDOE, the team continued to share drafts and get
feedback from stakeholders. School staff and teacher meetings were held to share out the latest drafts and
gather input. Evansville’s Teachers’ Association was also consulted to ensure that strategies and activities
identified were ones that historically aligned to best practices from previous SiG implementation processes.

> Mass Insight Education’s School Readiness Assessment, Caze Elementary.
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Vision for Transformation

The district’s Transformation Zone is driven by the central belief that all students, regardless of race or
socioeconomic status, when provided with access to an excellent education, can and will succeed. For too
long, we have failed to meet the needs of students in our city’s most struggling schools. This model, similar
to EVSC’s Transformation Zone, reinforces its commitment to dramatically improve student outcomes
citywide by being creative and thinking outside of the box on how to motivate and create the present culture
and climate to one of change and more focused investment on the staff and leadership that can make it
happen.

The model represents complete alignment to how EVSC’s Office of Transformational Support and Caze
Elementary were seeking change for their school. The following shared principles for reform embody the
required elements of the transformation model while simultaneously capturing the district’s passion for
school transformation:

¢ All students enrolled in Evansville Vanderburgh School Corporation deserve equal access to high
quality education.

¢ Our lowest-performing schools represent our best opportunity to produce dramatic gains in student
achievement.

* Rapid and sustainable school transformation requires innovative and comprehensive improvement
strategies.

*  Community collaboration, communications, and partner engagement are fundamental to achieving
and sustaining excellence.

*  Ahigh-performing school and district is based on shared accountability and placing the interests of
students above all others.

¢ Strong leadership, quality instruction, effective support structures, and efficient operations directly
impact student performance.

*  The school community must establish high expectations and strive for continuous improvement in
order to achieve educational excellence.

* Teachers and leaders play an integral role in our schools, and we must ensure that all schools are
staffed with highly effective teachers and leaders.

This school transformation plan is developed in accordance with the requirements set forth by IDOE.
Specifically, this plan is divided into the four required improvement areas: (1) teacher and leader
effectiveness; (2) Increasing learning time and creating community-oriented schools; (3) Comprehensive
instructional reform strategies; and (4) Provide operational flexibility and sustained support. The plan also
addresses the elements required therein:

* New mechanism for school leadership and governance;

¢ Meaningful use of student and school level data;

* Increased learning time

¢ Use evaluation systems for teachers and principals that consider student growth and assessments;
develop with teacher/principal involvement;

* Reward school leaders, teachers, staff who, in implementing this model, increased student
achievement or high school graduation rates; remove those who, after professional development,
have not;

*  Provide high quality, job-embedded professional development;

* Implement strategies to recruit, place, and retain staff (financial incentives, promotion, career
growth, flexible work time);

* Use data to implement an aligned instructional program;

*  Provide mechanisms for family and community engagement;

* Give the school sufficient operational flexibility (staffing, calendars/time, and budgeting);
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Sustainability of efforts after the conclusion of the SIG grant period.
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Needs Assessment

This section provides an overview of the most critical needs facing Caze Elementary School. Through an
analysis of student data and achievement outcomes, the school community recognizes the most significant
needs facing the school and will prioritize those needs in the School Transformation Plan.

Literacy/English Language Arts

ELA achievement at Caze Elementary School has consistently been

significantly lower than state and district averages and dipped close . . .
to 4 percentage points in 2011-2012 ISTEP results. Recently, Caze theracy/EnghSh Language Arts:
Elementary saw double digit gains in the lower elementary grades — 2011- 2012 ISTEP
iREAD scores improved from 60% passing rate in Spring 2012 to 72% 90%
passing in Spring 2013, signifying a 12% double digit gain. The e

. . . . . 80% R
school’s intentional incorporation of a readers’ workshop in SY 2012- %E@w .
2013 has been identified as the reason for the lower elementary 70% % Pass at
improvement (but still lags more than 10 percentage points below 60% Caze
the school corporation’s passage rate on iREAD-3). Despite the 50% &QMM%‘“%;¢W
incorporation of this strategy in all other grades, the school cemmsn=0f Pass
continues to lag in ELA achievement across all grade levels. 40% within

30% District
The school planning team has identified the following reasons for the 20% a9 Pass
persistently low achievement in ELA: (1) The student day is not long e
. . 10% within State

enough to encompass needed interventions and supported student
instruction of all subjects; (2) Professional development is unaligned 0% g l ¢
and supporting an array of district inspired programs; (3) Current Grade Grade Grade
principal is not able to enter classrooms for evaluation and feedback 3 4 5
due to an overwhelming amount of chronic student behaviors; and
(4) the high transient student population.

Mathematics: 2011-2012 ISTEP Mathematics

Grade Grade Grade
3 4 5

100%
90%
80% % Pass at

Caze
70%
60%
50% % Pass
40% within
30% District
20% w0f Pass
10% within State
0% T 7 i

Mathematics achievement saw small increases from
2009 through 2011, but in 2011-2012, there was a
drop in mathematics achievement across all grade
levels according to state assessment data — close to
4%. Fifth grade teachers attributed work completed
on curriculum alignment and professional
development regarding backwards mapping to their
team’s higher levels of achievement. Despite the
lagging mathematics achievement across all grade
levels, Caze Elementary has not focused targeted
efforts in this area for the past schoo! year, focusing
instead on literacy and reader’s workshop.

The school planning team and leadership identified
similar reasons for persistently low achievement in

math as ELA in addition to: (1) Insufficient math interventions; and (2) Lack of school-wide focus on
mathematics achievement.
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School Climate and Safety

Caze Elementary Discipline Incidents

2010-2011 2011-2012 2012-2013*
Number Number Number Number Number Number
of of of
of Discipline Discipline of Discipline
Students . P Students X p Students . p
Incidents Incidents Incidents

Discipline has remained a challenge at
Caze Elementary. Inthe 2012-2013
School Improvement Plan, Caze
identified the number of referrals as an
area for improvement. Despite the

OTA 0 4 b 84 00

focus on student behavior, the number
of referrals has gone up from 3.6
discipline incidents per student in
2011-2012 to 4.07 discipline incidents
per studentin 2012-2013 to date.
Furthermore, a look at the discipline
incidents by sub-groups reveals an

IEP Yes 143 41 194 58 313

IEP No

81
337

42
120

123
461

44
156

141
674

Female
Mal

American

indian 2 3 unusual high number of incidents
Black 59 213 86 319 98 488 among male and black students.
Hispanic 1 1 1 2 4 7

Multiracial 38 131 35 137 30 122

31.5% of students in 2011-2012 missed
more than 11 days of school.
Therefore, although attendance rates
at Caze Elementary are aligned to
district averages; chronic absenteeism
remains a significant issue.

73 40 126

White

382 141
22 5
14 16

508
19
57

161
12
27

Free
Reduced 6
Paid 9

The school planning team and leadership attributed this to many reasons: (1) Late infusion of the PBIS
approach and training; (2) Non-traditional families; (3) ineffective or non-existent adult-student connections;
and (4) weak home-school connections.

Family and Community Engagement

Caze Elementary reflected during the reflective needs assessment of the grant writing process that parents
often attended family events hosted by the school but lacked involvement related to the academics.
Furthermore, staff feel a strong committee to ensuring that families remain connected to the school. Ina
recent survey given to 33 staff members by the current Family and Community Engagement Partner
Committee, 33% of staff volunteered at more than 7 events hosted by the school (total events hosted = 12).
The remaining staff members participated in at least 2 events.

The planning group self-reflected that engagement of parents and families lack academic focus and the
school struggles to make home-school connections individually. The group explained the root causes of this
to be the following: (1) Parent and family time capacity to focus on child’s academic progress; (2) Parents and
families lacked the adequate skills to understand academic content; (3) Parents and family may lack the
financial resources to actively participate in the school community. Teachers also self-refiected that they
may lack the appropriate professional development in understanding cultural differences to adequately and
effectively communicate with students’ parents and families. In the 2013 School Culture and Climate Survey,
some key areas of growth determined were:

*  Only 66% of Caze families reported having ownership in their child’s education, while 48.5% of staff
members reported families take ownership in their child’s education.

*  71.3% of Caze families reported playing an active role in decision-making at school, while 31.4% of
staff members reported families play an active role in school-based decision-making.
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These results also point to some varying perception data between Caze staff and families.

Finally, although the school enjoys the title of the full-service community school; there are many elements of
the approach that the school has not intentionally focused upon such as a strong Site Council, active
management of community stakeholder priorities, and connecting families to the appropriate resources
quickly and effectively in order to move a students’ academic progress forward.
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Goals and School Priorities

As the school planning and leadership team at Caze Elementary took a deep dive into their data, several
areas for improvement arose. The group tried to identify trends within those data sets to arrive at several
school priorities. These priorities will be the focus of this school transformation plan and guide the direction
of Caze Elementary for at least the next three years.

Given Caze’s identification in Fall 2011 as part of the district’s Transformation Zone, the school community
felt it important to continue its emphasis in transformation as opposed to any other available improvement
models. Therefore, the following sections capture how the required elements feed into the achievement of
each school priority.

Priority Area #1: Increase math and ELA achievement for all students

Data discussed in the needs assessment clearly illustrates Caze’s urgency to focus on ELA and math
achievement for all students. Since 2010, ELA proficiency has been below 60% for all grades with 2011-2012
signaling the lowest passage rate since 2008 — only 53.9%. The trend remains similar for math although much
more urgent. Mathematics passage rates for ISTEP+ is only 51% for 2011-2012 — representing the same
levels as in 2008. Staff and leadership at Caze Elementary understand that this is not the level of
achievement that they would like to see from their students and identified a series of specific root causes
related to this declining performance in math and ELA achievement of its students:

* Limited capacity and time to provide needed academic interventions

* Unaligned professional development

* Dedicated staff and leadership who has been preoccupied with climate instead of instruction
* Intentionality in literacy instead of both ELA and math

* Professional development driven by the district instead of school-based needs

* Increased enrollment with no change in leadership capacity

*  High transient student population

A renewed focus on student achievement and a focus on the root causes that hinder achievement will allow
Caze to see the gains that are necessary for students to move toward proficiency. The solutions presented
below (and discussed in detailed within each of the required and permissibie elements in following sections)
allow the school to move past the root causes identified above to focus its academic efforts on this priority
area.

Improve teacher and leader effectiveness

*  Re-organization of school leadership governance (instructional leader)

* Strengthen professional development (PDS specialist who will provide job-embedded PD; first year
mentoring program)

* Increase common planning time {PLCs + planning time + monthly vertical planning sessions after
school)
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Electively increase the number of teacher observations per year and tie this to student growth (and
teacher incentive)
Provide mentoring, training, and support for teachers and leadership

Curricular and instructional reforms

Adaptive programming to supplement ELA and math — needs support staff in order to provide skills
based

Align curriculum resources

Create shared formative and interim assessment system

Re-organize support staff to strengthen intervention services (flex person)

Strengthen the transition of students from pre-kindergarten to kindergarten

Increase learning time for students

Strengthen after-school tutoring in conjunction with community partnerships and intentional
alignment of academic objectives (increase 0.5 FTE in afterschool to 1 FTE)

Staggered scheduling for instructional support staff

Hiring of support staff to run adaptive learning sessions

Priority Area #2: Improve the school climate and culture

In its 2012-2013 School Improvement Plan, Caze identified the number of referrals as an area for
improvement. Despite the focus on student behavior, the number of referrals has gone up from 3.6
discipline incidents per student in 2011-2012 to 4.07 discipline incidents per student in 2012-2013 to date.
Furthermore, a look at the discipline incidents by sub-groups reveals an unusual high number of incidents
among male and black students. Chronic absenteeism remains an issue as well with more than a quarter of
its students missing more than 11 days of school. Finally, although the staff and faculty are very close and
remain positive despite the school’s climate, focus lacks among leadership to build a positive school climate
and culture in the building. [n discussing this during the grant planning process, the Caze team determined
the following root causes:

Inadequate school leadership capacity

Lack of focus on positive school climate and culture
Late infusion of the PBIS approach and training
Access to Tier 2 Rtl Behavioral interventions
Non-traditional families

Ineffective or non-existent adult-student connections
Weak home-schoo! connections

The solutions presented below (and discussed in detailed within each of the required and permissible
elements in following sections) allow the school to move past the root causes identified above to focus on
developing a positive and welcoming climate and culture to achieve movement in this priority area.

Instructional and Curricular Reform

Adoption of explicit behavior supports to increase instructional focus of students

o Adoption of Rtl intervention programs related to behavior (check and connect; why try?)

o Implementation of Check and Connect and other intervention programs to improve student
engagement and behavior (professional development of staff, key person trained — probably
Samatha)

o Implementation of PBIS Approach (fidelity implementation checks; will be done by OTS)
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Increase learning time for students
* Decrease chronic student absenteeism (provide personalized early outreach; reward good and
improved attendance; reward families; monitor attendance data and reports)

Creating Community-Oriented Schools

*  Alignment to school environment and classroom environment best practices (such as AUSL's
checklist for positive school environment; monitored by OTS)

* Strengthening adult-student relationships and connections

Priority Avea #3: Increase parent and community engagement by developing
stronger home-school connections

This plan envisions a close bond between Caze Elementary and the families it serves, one of mutual
interdependence and mutual benefit. Research has demonstrated that strong home-school connections can
facilitate children's adaptation to school and improve their success in the classroom (Allen 2005). However,
in recent years, Caze Elementary has struggled to establish meaningful relationships with families and
community members. Inadequate staffing for this endeavor, language barriers, student mobility, lack of
parental capacity to assist student/engage in school activities, and inconsistent opportunities for community
involvement have all been contributing factors, resulting in a sense of disconnect between home and school.
A shared sense of responsibility amongst all stakeholders that impact Caze Elementary is important in its
transformational process. For that reason, several strategies related to this school priority will be described
in subsequent sections and elements.

Creating community-oriented schools

* Strengthening the school’s Full-Service Community Schools approach

¢ Hire a Family and Community Outreach Coordinator

* Re-organize support staff to strengthen wrap-around services (Lampion, YouthFirst)

* Strengthen parent communication (utilize all forms of social media)

*  Provide transportation and childcare services for school academic functions

*  Parent education (Parent information and self-help classes)

*  Establish a community presence through participation and visibility

*  Form partnerships with community partners that will provide wraparound health, mental, and
physical services to our students and their families

* Increase the number of events hosted at the school
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Governance

Overview

The transformation process at Caze Elementary School, Lincoln Community School, Glenwood Leadership
Academy, Evans Elementary, and McGary Middle School will be managed by an internal unit called the Office
of Transformational Support. In the fall of 2012, Caze will identify a co-principal for this building whose
primary role and responsibilities will focus upon instruction in order to deal with the urgent needs of the
school to address persistently-low ELA and math achievement. He/She will be supported by an Instructional
Leadership Team and four other faculty leadership committees. The distributed-leadership governance
model is detailed in this section and showcases the reciprocal obligations between district and

school personnel and other members of the school community.

District-level Governance

Office of Transformational Support

In September of 2012, EVSC launched the Office of Transformational Support (OTS) and the Transformation
Zone. This new unit is designed to oversee and coordinate the district's school! transformational efforts and
provide targeted, flexible assistance to schools with the greatest need. The OTS’s mission is to dramatically
improve student outcomes in Providence’s lowest performing schools and inspire district-wide innovation
and reform. The OTS achieves its mission by performing three

core functions:

1. School Support: Supporting schools OTs Drganizatinrxa! Structure

as they pursue innovation and
sustainable reform strategies.
2. Performance Monitoring:

Monitoring progress made and I (
outcomes achieved in the Frseizn S
Transformation Zone schools. O Aszaaeniz Ojfese Beputy Suparintencant

3. Community Engagement: Engaging e e e -

Cerrie Wirpard
Diragvor of Sehan

have had limited capacity to address
the needs of their lowest-performing
schools, and most districts are not
structured in a way that is conducive
to this type of work. District systems
and school interactions typically
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multiple offices instead of creating additional bureaucracy. The OTS’s support structure will create a “club
you want to join” with tangible benefits for low-performing schools, rather than a punitive framework.

As part of the district’s broader transformation strategy, EVSC has created an internal unit to hold “itself”
accountable to results for these schools. This sustainable model not only allows for the district to pilot
innovative approaches and frameworks, but allows one unit to directly focus upon the transformation of
EVSC's persistently lowest performing schools. The OTS is defined by four overarching responsibilities:

1. Accountability. The OTS is held accountable for rapid gains in student achievement.

2. Authority. The OTS assumes decision-making authority on school staffing, time, budgets, and
programs.

3. Comprehensive services. The OTS provides core academic and student support services directly or
by aligning the services of other programs and supporting partners, who are on subcontracts with
the OTS or TZ schools, and builds internal capacity within the schools and by extension, the district.

4. Embedded, consistent school presence. The OTS maintains an embedded, consistent, and intense
relationship with the school(s), requiring a presence in each school three days per week during the
transformation period.

The OTS will provide targeted support in key functional areas, including offering services that the district does
not have the time or expertise to provide.

School Governance

Based on the findings in the Comprehensive Needs Assessment, it was determined Caze Elementary will
benefit from the addition of a co-principal. In this approach, Caze Elementary will supplement the
development of two key school priorities — student achievement and climate. On transformational leader will
lead instruction while the second will focus on stabilizing and creating a positive school climate and culture.
Caze is currently recruiting for a new building co-principal. Please reference the Appendix Section for the
transformation principal job description. It is important to note that the requirements and competencies of a
transformation principal are unique. He/She must exhibit achievement, commitment, leadership,
communication, confidence, persistence, creativity, and strong problem-solving ability.

The principles of collaboration and partnership undergird OTS's staffing and management model. Central to
this is the idea of distributed leadership. This concept is perhaps most pronounced at the school level. TZ
schools will employ a distributed leadership model to help govern school activities and frame the decision-
making process. OTS staff members will be available to support and guide school leaders and faculty
members in this effort. This approach to school leadership and governance acknowledges that schools cannot
rely on a single, heroic leader; rather, all members of the school community are, in part, responsible for the
success of the school. As Alma Harris and James Spillane explain in a Management in Education article,
“Distributed leadership is not a panacea or a blueprint or a recipe. It is a way of getting under the skin of
leadership practice, of seeing leadership practice differently, and illuminating the possibilities for
organizational transformation.”

TZ schools will explore and implement a distributed leadership model. Caze has chosen to continue this
practice at the school. The committees are made up of school administrators, faculty members, staff,
parents, community partners, and students (if/when appropriate). The purpose of these committees will be
to create a structure and process that is conducive to community involvement and shared accountability. All
faculty members will be asked to participate on at least one committee. Individual committees may choose
to create subcommittees, as needed. Below, please find a summary of this committee structure. As a school
administrator will sit on each committee, each committee will hold decision making authority for specific
programs and projects.
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Academic Leadership Team (ALT). The ALT will serve as the school’s main governing committee and
will be chaired by the co-principal responsible for instruction and data. The ALT will have five
supporting committees (detailed below); team leaders for each grade level or content area will also
serve on the ALT. The ALT will support and drive all components of the school improvement plan and
monitor its progress. Overall school level data will be analyzed on a rotating basis by this group to
ensure that adequate actions are being taken by all other instructional and climate committees such
as Rtl and PBIS. All major school decisions such as changes to calendar, scheduling, and staffing will
be made with the input of this committee.

Data Committee. The Data Commitiee will be co-chaired by the co-principal of instruction and the
Professional Development Specialist. The team will be responsible for looking at grade level and
school level trends related to TRC, DIBELS, Acuity, ISTEP+, and iREAD3. In addition, team will also
look at behavior data sets from time to time or at the recommendation of the PBIS committee. Data
will be synthesized to identify the specific topics needed for grade level or content area professional
development. The PD Specialist will be responsible for addressing PD needs arising from this
committee for individual teachers, grade levels, or content areas as needed and required.

Positive Behavior Intervention Systems Committee. The PBIS Committee, chaired by the co-
principal of climate and culture, will help to create and maintain a safe and orderly environment.
Initially, this team will play an integral role in building a sense of community and establishing high
expectations for all community members. This committee will support the implementation of the
school’s behavior management system. This committee will also foster a harmonious culture and
climate among staff members.

Family and Community Engagement Committee. The Family and Community Engagement
Committee, chaired by the Family and Community Qutreach Coordinator, will develop opportunities
for meaningful family and community involvement. This committee will promote transparency and
ongoing communication with stakeholders. This committee will work with community partners and
volunteers to provide for students’ and families’ social-emotional needs. The Family and Community
Engagement Committee will work closely with the school’s Parent-Teacher Organization.
Additionally, this committee will work to address needs for parent education in an effort to ensure
parents and family members are given the adequate education and skills to assist their children with
their academic experiences.
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Required Element: Develop Teacher and Leader Effectiveness

Overview

Caze Elementary will be led by a co-principal team beginning in Fall of 2013. One co-principal will focus upon
establishing a positive and collaborative professional tone while the other will work to ensure instructional
excellence and staff development. Strategies designed to improve teacher and leader effectiveness will focus
on improving instruction and personalizing professional practice. A significant number of Caze’s faculty and
staff participated in the planning process and have already committed to improving their professional
practice in order to increase student achievement.

Staffing and Recruitment Strategy

EVSC, the Evansville Teachers’ Association, and OTS understand the immediate and different needs that
Transformation Zone schools such as Caze Elementary have in regards to recruit, selection, assignment,
development, evaluation, and retention. OTS launched a robust and aggressive recruitment and selection
campaign for the Zone schools in partnership with EVSC’s Department of Human Resources.

Based upon research from The New Teacher Project and Public Impact, OTS identified the key competencies
that staff successful in transformation environments possessed to create a customized job description for key
staff positions. Simultaneously, in the spring of 2013, OTS in collaboration with ETA, launched a campaign to
inform existing staff in TZ schools about these identified competencies and possible changes to schools for SY
2013-2014. Based upon these presentations, current staffs in TZ schools were given the option to remain in
their current position or transfer to other open positions within the district. All staff that opted into
remaining in their positions was required to complete and pass the TZ Team Training Academy (see rubric for
passage, agenda for two day training). The Training brought together all TZ teachers for an opportunity for
professional development based upon Doug Lemov’s Teach Like A Champion. Teachers shared overwhelming
positive response to the professional development opportunity itself.

After the Training Academy, all vacancies for TZ schools were identified. In March, TZ principals then began a
process of mutual consent to hire recruits into their respective schools. TZ principals received training from
OTS on school-based competency-based hiring tools created. Candidates were screened first by OTS based
upon these competencies before being referred to individual schools for final review, OTS continues to work
into Summer 2013 to ensure all vacancies are filled by the start of the school year 2013-2014.

Timeline District-Wide HR Process Benchmarks

January 2013 Phase I: Identification of vacancies and displaced
teachers
Special consideration to not always eliminate staff for
enrollment purposes.

February 2013 Phase Il: Tenured/Probationary teacher match process
Match process did not apply to TZ schools.

February 2013 Phase lll: New Hire Posting

Only done this early for TZ schools. All other schools
were posted in March-April 2013.

March 2013 — June 2013 Phase IV: Competency Based Hiring
Competency based selection process is only being used
in TZ schools.
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Educator Evaluation and Support

All Transformation Zone Schools understand the need for ongoing formal and informal educator
observations. The purpose of these observations are to ensure that the schools maintain a high caliber of
instruction, monitor fidelity in implementation of the schools’ academic programming, and provide target
supports to staff based on individual and aggregate observation data. TZ schools including Caze Elementary
will implement in its first year the EVSC Observation and Evaluation Tool and Process.

In the Fall of 2014, EVSC will adopt a new teacher evaluation and development process that will include new
rubrics, a refined observation process, and a comprehensive compensation structure tied to teacher
performance and goals. The model is currently being developed by a team of master teachers, ETA staff, and
district central office staff. ETA nominated no less than two teachers to be placed upon each sub-committee
during this process to ensure that there is significant teacher, union, and district collaboration. There are
three core principles that will underlie this model: 1) Educators must

demonstrate on-going growth and improvement; 2) Educator evaluations must be based on multiple
measures;

and 3) Educators must receive meaningful feedback and support in order to improve their practice.
Additionally, beginning in the 2014-2015 school year, the district will implement the full evaluation model to
scale across the district to align with state statute and develop a more effective too! to use as a catalyst for
staff growth and development. The new model in development is based upon Indiana’s RISE evaluation
system, Charlotte Danielson’s Framework for Teaching, and other best practices within Indiana such as
Washington Township.

Educators will be evaluated and observed according to the following five domains in Year 1 (the domains will
most likely shift for Y2 and Y3 but have not been determined to date):

' Domains Related Competencies for Observations |
Instructional planning preparation and * Lessons are data driven
content * Lesson plans reflect standards

* Llesson plan varied based on students’ learning styles
* Lesson plan appropriate planning

* Lesson plan incorporate technology

¢ Assignments completed in a timely manner

Student assessment and evaluation * Variety of assessments
*  Maintains accurate records
* Feedback provided to students and parents

Instructional strategies * Communicates objectives

* Models effective language

*  Sets high expectations

* Instructional strategies varied

*  Pacing allows for critical thinking
* Differentiates instruction

Classroom management and climate *  Positive teacher-student rapport

*  Monitors students’ behavior communicates with parents
*  Establishes classroom expectations

* Engaging physical environment

Personal and professional attributes *  Professional development

* Contractual obligations

* Abides by law

* Maintains cooperative relationship
*  Professional appearance
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The building leadership will use the resuits from observations and evaluations to make recommendations for
professional development along with specific next steps for teacher development following each observation.
This will allow the teacher to connect with other resources in the building such as coaches and PD specialists
to get the needed professional development.

Administrator Evaluation

Administrators will also be evaluated on an on-going basis. EVSC has a current administrator evaluation tool.
Prior to the start of the school year, every administrator will establish a Professional Growth Plan and
establish school-wide Student Learning Objectives. During the first semester, administrators will participate
in two evaluator visits and receive feedback on those evaluations. In January, administrators will participate
in a mid-year conference to review and discuss progress. During the spring semester, administrators will
participate in two additional evaluation visits. In June, they will participate in an

end-of-year conference to reflect on the year and establish goais for the following year. Building
administrators will be evaluated by the Director of School Transformation.

Professional Development

Overview

Currently, professional development at Caze Elementary is not tailored to the specific needs of the school
community. To address this, Caze Elementary is slated to hire a Professional Development Specialist through
" jts Title | funding allocation for SY 2013-2014 to address the differing instructional development needs of
teaching staff. Ideally, this person will lead and support the development of teachers within the Professional
Learning Communities happening in the school already along with the school’s Title | Coach. With the
stronger focus on teacher observation at Caze Elementary, the leadership team will be able to collect school-
wide trends regarding professional development. The PDS specialist will be responsible to create
customized, differentiated PD offerings for all staff. Finally, OTS has chosen to partner with The New Teacher
Project to provide much needed leadership and instructional support staff coaching. This supporting partner
will provide intensive one-on-one support to building administration regarding observation and coaching.

Teacher Developiment and Support

Teachers will be supported by a variety of leadership team members — their grade level team leaders, co-
principals, and PD Specialist. These individuals will lead school-based PD who will focus on both job-
embedded and stand-alone delivery of professional development.

Strengthened in their own skill sets by development support by the New Teacher Project, each of these
leadership team members will support the development of teachers in different ways. The co-principais will
use current EVSC teacher observation rubrics to conduct frequent informal and formal observations of staff.
The process will acutely focus on the development part of teacher practice — in other words, these
observations and debrief will focus upon the action steps that a teacher can take immediately to improve
practice in the classroom. (Leadership will be coached individually in this area — explained in the following
section under Leadership Coaching and Development.)

The PD Specialist will lead the professional development of teachers. This individual will focus upon job-
embedded professional development for teachers based upon feedback from co-principals. This individual
will also provide school-wide professional development to teachers and manage the New Teacher Mentoring
program described below.

The Title | Coach will be responsible for leading individual teacher Professional Learning Communities. This
individual along with PLC leaders will assist teachers in maximizing this time to analyze student data,
developing individual plans as needed, and follow up on data synthesized and analyzed by the Rtl committee.
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In addition, this individual will lead strategies related to curriculum mapping and assessment development
within the building that is discussed in more detail in the following section: Curricular and Instructional
Reform. Finally, this individual will work in collaboration with the PD Specialist to deliver any school-wide
professional development if additional capacity is needed.

Topics identified by the school planning team as needed areas for professional development include:

* Rtl Tier I intervention implementation (differentiated instruction)

*  Using data to drive instruction

* Varied instructional strategies

* Incorporation of blended instruction into the classroom through adaptive programming

* Reader’s workshop

* Adopted behavior intervention programs such as Why Try? and Check & Connect

*  Home-school connection (which will be also provided by the Family and Community Outreach
Coordinator — explained the section highlighting “Creating Community-Oriented Schools”

* Effective Professional Learning Communities

*  Managing student behavior

*  Strong classroom routines and procedures

Finally, the OTS will provide Zone-wide professional development opportunities for teachers. The OTS will
aggregate teacher evaluation data across all 5 TZ schools to ascertain Zone wide PD needs in order to provide
Train-the-Trainer professional development for key PD staff (such as the Title | Coach, PD Specialist, and Co-
principal of instruction at Caze Elementary). The professionals described below will make up the team
providing professional development and services to Caze Elementary in the Fall of 2013:

s Carrie Hillyard. Carrie Hillyard serves as Director of School Transformation for EVSC’s
Transformation Zone. Prior to this position, Carrie had previously worked in positions of Director
of Title I, Elementary and Middle School Principal, Curriculum Facilitator, and Classroom Teacher
and has supported successful implementation of Transformational School Improvement Models
at the district level. Carrie’s work and higher education focus has been dedicated to serving
students low SES schools. Carrie is a Ph D Candidate in the Transformational Urban Leadership
program at Indiana State University. She also has a Master’s Degree in Curriculum Studies and
Administration License from Indiana University, where she focused studies around the areas
teacher efficacy, leadership, and culturally-relevant instructional practices. While at Indiana
University, Carrie also worked as an advisor to pre-service teachers, a consultant leading
integrated curriculum design with middle and high school teacher teams throughout Indiana,
and taught master’s level coursework in IU’s Transition to Teaching program.

* Shannon Strieter. Shannon Strieter serves as Senior Transformation Strategist for Instruction
and Data Management with the Office of Transformational Support within the Evansville-
Vanderburgh School Corporation. Prior to this position, Shannon was a seventh and eighth
grade English teacher, consistently producing positive student growth. Shannon then worked as
an Achievement Coach then Professional Development Specialist at a high-need school that
demonstrated significant climate and academic growth during her time there. Additionally, she
performed the duties of a TAP Master Teacher during the initial year of TAP in the school and in
the entire state of Indiana.

* Dawn Greene. Dawn Greene serves as Senior Transformation Strategist for Human Resources,
Finance and Operations with the Office of Transformational Support within the Evansville-
Vanderburgh School Corporation. Prior to this position, Dawn was Principal for a high school
that served emotionally challenged, high poverty residential students, and consistently produced
positive student growth and successful transitions into least restrictive settings. Dawn then
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worked as a district leader supporting school improvement and achievement through providing
alternative educational settings. Additionally, Dawn has served on district and regional boards
supporting financial literacy and human capital empowerment within schools.

*  AmiMagunia. Amiserves as the district’s engagement manager from Mass Insight Education.
Prior to joining Mass Insight, Ami has served in a variety of roles related to teacher and
leadership development in both consulting and district roles. The majority of Ami’s experience
stems from Baltimore City Public Schools were she enjoyed years as a classroom teacher in a
high poverty school (resulting in student growth of more than 1.5 years for the majority of her
students every year); a training and resource manager directly training and supporting close to
400 of the district’s new recruits every year. Her most recently involvement as a leadership
coach in Indianapolis Public Schools resulted in the development of multiple building
administrators and the school’s eventual dramatic increase in the state’s A-F accountability
system (school progressed from F to B status).

*  Michael Contompasis. Michael recently retired after two years as Superintendent of the Boston
Public Schools. Previously he served as the district's Chief Operating Officer from 1998 through
2005, Before moving to a district leadership role, Mr. Contompasis was the Head Master of
Boston Latin School, the state's top performing 7-12 secondary school, where he was honored as
d Milken Educator in 1997. From 1996 to 1998, he also served as a cluster leader overseeing and
mentoring the principals of ten K-12 schools in the district. He began his career in education as a
Biology teacher in 1966. He was presented with a Distinguished Service Award by the Council of
Great City Schools in 2006. Mr. Contompasis currently serves as an unpaid advisor to the Mayor
of the City of Boston in addition to his role as Senior Field Consultant for the School Turnaround
Group.

e Chris Maher. Chris is the Vice President of Field Engagements for the School Turnaround Group
at Mass Insight Education. In addition to experience as a nonprofit and school district executive,
Chris has served as a principal, teacher and public school advocate. Prior to joining the STG, Chris
was the Deputy Chief Academic Officer of Friendship Schools in Baltimore, Maryland. Chris has a
M.P.A from New York University, and a Graduate Certificate in Supervision and Administration
from the Johns Hopkins University School of Education. He received his B.A. from the College of
Wooster.

New Teacher Mentor Progratm

Caze Elementary plans to identify a mentor teacher for each first year teacher hired to the building. The
mentor must be an experienced teacher of more than three years with proficient or exemplary performance
ratings (along with solid student growth evidence for the past 2-3 years) who will receive a stipend for their
time. Mentors will be released at least once per month to work directly with the new teacher which may
include coaching sessions, observation and debrief, or individual one-on-one mentoring. The new teacher
must agree to 4 observations for the school year — 2 formal observations and 2 informal observations for
feedback. The final evaluation will be completed by one of the co-principals and will mark the end of the
teacher’s mentoring year.

Leadership Coaching and Development
OTS, in collaboration with Caze Elementary, has chosen to partner with the New Teacher Project to ensure
that the co-principals, PD Specialist, and Title | coach are capable of executing the teacher development and
coaching pieces outlined above. Leadership coaching will encompass the following activities:
¢ Implement school-based coaching for administrators focused on generating accurate teacher
performance ratings and high quality, actionable feedback for teachers that gives them concrete
guidance on how to improve.
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¢ Support school leaders in ensuring critical data exists to demonstrate teacher perception regarding
the instructional culture in their schools and direction for how to act on that data to strengthen
culture,

¢ Increase school leaders’ proficiency in giving clear, actionable, and timely feedback to teachers on
their performance.

¢ Conduct school-based performance management trainings for school leaders to norm on the
district’s evaluation rubric, and train them in best practices such as utilizing critical teacher
performance and student outcomes data to drive teacher development.

Instructional leadership coaching is an attempt to build sustaining capacity in the building and will include the
following activities:

¢ Co-facilitate teacher development sessions that leverage best practices.

* Implement on-site development for instructional leaders to practice in-class coaching strategies with
teachers, prepare for debrief conversations, and use performance data to identify key levers that are
most likely to increase teachers’ overall performance ratings.

*  Provide practice-based curriculum and coaching for school leaders to use with teachers aligned to
development areas identified using real-time teacher performance data.

In the first year, it will focus on the co-principals, PD Specialist, and Title | coach. In subsequent years, the
supporting partner will develop at least 2 mentor teachers within the building to ensure sustained capacity in
the building after the grant period and provide a natural school-based pathway for effective teaching
practice.

Teacher Retention and Rewards

To reward effective instruction in the classroom and promote retention, Caze Elementary aims to provide
two strategies through this grant. At the end of the first year of the grant cycle, all teachers who plan to
remain at Caze Flementary will be provided $1000 for classroom kits — teachers will be able to use these
monies to purchase resource items for their individual classrooms. In addition, any teacher retained in its
first year will be distributed a retention bonus of $500 (payable in September in the subsequent year).

Finally, starting in SY 2014-2015, the district will move to a new evaluation system with an accompanying
compensation model that will incorporate pay for performance metrics related to student growth on state
wide assessments and other district level tests. Therefore, for the first year of this grant, Caze Elementary
has chosen to disburse reward based on student growth in the form of additional classroom kit monies — an
additional $10,000 in classroom kit monies will be distributed to teachers based upon their student growth
indicators. It is important to note — similar to the compensation model currently that all teachers will receive
the $1000 described above with the growth reward resulting in additional monies for classroom expenditure
for SY 2013-2014.
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Required Element: Comprehensive Instructional (and Curricular)
Reform

Overview

Caze’s instructional and curricular reform centers around the intention alignment of existing (and newly
created) EVSC curriculum resources, blended instruction, and specific behavior and academic supports. Caze
Elementary understands the urgency to address the 46% of its student population that has been identified as
needing Tier 2 or Tier 3 academic interventions. The school planning team also found that, in order to do
this, teacher leaders and teams will need to spend significant time thinking about the alignment of
curriculum and assessment with student data and the effective integration of intervention periods into the
school schedule.

Curriculum Alignment and Implementation

Recently, EVSC has created a series of new curriculum maps related to core content areas to ensure a
guaranteed and viable curriculum for students. These maps include pacing recommendations, connections
to digital content, and sample formative and summative assessments. The district built this with teacher and
school leadership input — aligning outdated curriculum from prior years to Indiana state standards and the
Common Core State Standards (where applicable)., Due to the fact that the OTS supports the use of a
centralized curriculum and the high mobility of students throughout the school corporation, all TZ schools will
adopt full implementation of the district’s new curriculum maps and accompanying resources. This ensures
the learning experience for students remains consistent across the school corporation and protects mobile
students from gaps in content.

In the school planning process, teachers revealed that their initial review of the maps did not address the
unique needs of the student population at Caze Elementary. Therefore, a first step will be for a teacher team
at each grade level to meet prior to the start of SY 2013-2014 to develop a Caze specific curriculum map for
each grade level in English/Language Arts and mathematics. The teams also plan to develop assessments
during that time described in detail below.

Teachers will use their common planning time to share best practices for instruction to further develop unit
and lesson plans. That way, Caze Elementary, will build a library of rich instructional materials that can be
shared across classrooms, Zone schools, and even the district. The resources and tools aligned to EVSC’s
curriculum maps are living documents editable by all teachers within EVSC. The resources and tools
developed by Caze teams will be included as part of those documents. This aligns to the district’s, OTS, and
Caze's spirit of collaboration — across the Zone and with the district.

Finally, one co-principal will perform regular classroom observations to ensure that the curriculum is being
implemented with fidelity. These walkthroughs will also inform areas where the school needs to develop
additional curricular materials and tools for teachers or the creation of specific professional development
modules by the Title | Coach or PD Specialist.

Transition info Blended Instruction

As new instructional tools (curriculum maps, lesson plans, etc) are developed and adopted by grade level
teams, Caze Elementary teachers plan to focus their attention on blended instruction. The school planning
team intends to incorporate existing licenses from digital content providers such as Compass Learning to
increase student learning time, provide additional remediation, and assist teachers in developing a blended
instructional model in their classroom.

The e-learning coach will supplement these efforts to ensure that push-in support is availabie to teachers
during common planning times and also within classrooms to support these efforts. This person will also be
responsible to identify digital content aligned to teacher needs, student needs, and the re-aligned curriculum,
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Finally, this person will lead an adaptive learning module for students to increase learning time (more
information in subsequent section — Increase Learning Time).

Using Data to Drive Instruction and Assessment Alignmeunt/Development

EVSC is a data rich environment — teachers have access to data dashboards that provide data on DIBELS, TRC,
Acuity, ISTEP, and other assessment information. Additionally, EVSC is currently developing accompanying
summative assessments to align to the newly finalized ELA and math curriculum maps. These assessments
will be available to all EVSC schools by Fall of 2013. However, the district currently lacks more granular
formative assessment that ensure student is making progress to specific check-points such as Acuity, ISTEP+,
and iREAD3.

Caze Elementary teachers intend to collaborate this summer to develop more formative assessments to use
throughout the year to monitor student progress. This ensures that robust data will be available on a
granular level to better understand root cause when students aren’t mastering objectives and standards in
accordance to aligned curriculum. Furthermore, the school planning team wanted to ensure that additional
teacher days were built in at various points within the school year to ensure that adequate time was spent
discussing data to drive instruction. Currently, Caze Elementary teachers use PLC time to discuss these
trends, and they plan to continue that practice. The newly created formative assessment will only provide
more information to diagnhose specific student needs to drive needed Rtl interventions as needed or
afterschool programming.

In subsequent years, EVSC plans to move to digital assessment systems; therefore, Caze does not want to
expend the funds to incorporate blended learning adaptive assessment modules at this time.

Academic and Behavioral Supports

Academic Supports

In order to implement a rigorous academic program, teachers and students require additional supports —
currently, Caze Elementary has identified that approximately 46% of its student population requires Tier 2
and 3 academic interventions. Teaching staff does believe that after 2 years of intensive intervention support
through this grant funding, this will be addressed and efforts could be scaled back. With dollars provided in
years one and two, the school planning team intended to purchase 1-2 more Rtl academic intervention
programs.

However, for the immediate future in Y1 and Y2, Caze Elementary needs 3 full-time intervention specialist
personnel. These persons are currently funded through Title | dollars — and — their work this year has been
one of the factors to the double digit gains the school experienced in lower elementary reading. In addition
to that needed resource, the Caze school team felt it equally important that 1 additional interventionist be
hired to ensure that revolving groups could be pulled and/or substitute coverage could be provided to
interventionist for professional development activities to ensure continuity of services.

The following summary provides a brief overview of the role and responsibilities of the interventionist
coordinator and the interventionist:

* Interventionist. The interventionist will support classroom teaching and work collaboratively to
implement math and ELA instructional strategies and data-driven interventions to improve student
achievement. The interventionist will review data to assess the strengths and needs of students and
communicate these to classroom teachers, parents, and specialized personnel such as psychologist,
special educators, or speech teachers. The interventionist will provide student support and
professional development as identified by the school community. He/she will work closely with the
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co-principals to providing update on student progress and teacher training needs based on student
outcomes.

* Interventionist Coordinator. The Coordinator encompasses all of the roles and responsibilities of the
interventionist above but will not be responsible for scheduled interventions. Instead, this person
will pull additional groups as needed to supplement all of these efforts. The person hired will
coordinate scheduling, ensure coverage for all interventions on a daily basis, and work with teachers
to identify any additional needs such as professional development or push-in intervention support
during normal classroom intervention.

The school planning team has also elected to create a staggered schedule for this group of support staff to
ensure that intervention groups can start as soon as children first arrive at school which will add increased
learning time for the students who need it most by 30-40 minutes multiple days a week.

Behaviorai and Climate Supports

The learning environment and culture is equally important as the strength of the instructional program.
Therefore, Caze aims to address its priorities related to climate and culture through the integrated approach
on the classroom level. Specifically, the following behavioral supports:

*  Continued implementation of PBIS
o Caze must ensure an equitable and supportive behavior management system in order to
create a positive school climate and culture —in each classroom and the entire building.
Caze has already begun the implementation of Tier | PBIS supports in SY 2012-2013, but the
initiative requires greater fidelity in its implementation and the incorporate of various Tier 2
intervention support programs. The co-principal responsible for climate and culture will
work closely with teachers to provide in classroom coaching to develop the teacher’s use of
management strategies and positive reinforcements for student behaviors.
*  Adoption of Rtl intervention programs related to behavior
o Why Try?. WhyTry? provides tools to help students change patterns of failure and
indifference and develop motivation to reach goals. It will be used to assist Caze’s
elementary population to deal with increasing challenges at home, at school, or with peers.
o Checkand Connect. Check & Connect is a comprehensive intervention designed to enhance
student engagement at school and with learning for marginalized, disengaged students in
grades K-12, through relationship building, problem solving and capacity building, and
persistence. A goal of Check & Connect is to foster school completion with academic and
social competence, :

Strengthening Grade Level Alignment and Data-Driven Instruction

Caze teachers also see a need to align planning not only across grade levels but vertically. Teachers would
like time after the work day to vertically plan content together. Vertical planning will allow teachers to
understand how standards in previous grade levels connect to other grade levels in order to make more
meaningful connections in their classroom. This will also ensure that there is more effective integration of
Caze’s early childhood program into student transition to kindergarten,

The school planning team also wanted to ensure to include funding to allow for 3 additional professional
development days to {ook at data. These focused, data-drive days would allow teachers to deeply
understand where they students are in order to more effectively begin the process of unit planning
customized for their classrooms needs.

57




Required Element: Increased Learning Time and Community-Oriented
Schools

A growing body of research suggests that schools must increase instructional time for students and
collaborative time for teachers. The needs assessment reveals significant gaps in students ELA and math
proficiency that can only be addressed through additional time on task. Caze Elementary will modify the
existing daily schedule, leverage partnerships with community organizations, and provide enrichment
opportunities for students. Additionally, Caze will create opportunities for teachers to engage in common
planning time.

Staggered Scheduling of Support Staff

Caze understands from lesson learned from other schools participating in the SIG grant process that it is
imperative to think about increased learning time in a sustainable manner. It is for that reason that the
school opted to incorporate staggered scheduled instead of accommodating increased learning times
through a modification of the daily schedule.

7:30-8:10 Intervention Intervention Intervention Intervention Intervention Intervention
7:55-8:10 Community Community Community Community Community Community
8:10-8:50 Reading Reading Reading/Writing Reading Writing/Intervention Intervention
8:50-9:30 Reading Reading Reading Reading Writing Plan
9:30-10:10 Read/Dr.Cupp Read/Writing Read/Math Read/Writ Plan PLC
10:10-10:50 Intervention Writing Math Plan PLC Reading
10:50-11:30 Lunch/Recess/Lunch/Rec Math PLC Reading Reading
11:30-12:10 Writing Math Lunch/Recess/Lunch/Rec Reading Math
12:10-12:50 Math Math Plan Intervention Lunch/Recess/Lunch/Recess

12:50-1:30 Math Plan PLC Math Math Math
1:30-2:15 PLC PLC/Intervention | Intervention Math Math Writing

As is evidenced by the schedule above, each grade level receives targeted interventions every period.
Furthermore, the following staff members will report on a staggered schedule with some starting at 7:30am
(when students are dropped off by transportation and parents). This will assist with increasing the learning
time for groups of students and maximize the students school day.

*  E-learning coach — will pull adaptive learning groups both before and after school (identified by the
Rtl committee or upon teachers request)

* Differentiated Instruction Coach — Will model and provide coaching and PD for interventionists and
other staff to ensure successful Tier Il and Tier lll Interventions; Will model and provide embedded
PD for classroom teachers to ensure successful core differentiated instruction happens in Tier I; Will
be responsible for the management of interventions and ensure impact on student learning; Will
also pull three different groups throughout the week (before school) and utilize these groups as a lab
setting to model successful intervention strategies.

* Interventionists —report on a staggered basis to start school a little later in order to pull intervention
groups after school to supplement the afterschool program
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Afterschool programming

Caze hopes to increase funding for its Afterschool coordinator to ensure that the individual can support the
following academic programs after school in addition to the additional support that will be offered with the
staggered scheduling of support intervention staff described above:

*  After school academic enrichment — 5 days a week, 40 weeks per year after-school programming led
by community partners and teacher targeting contextualized learning and serving 20-30% of the
student population (approximately 100 students)

*  After School Academic Interventions — 3 days a week, 30 weeks a year of teacher-delivered literacy
and math small-group intervention programs serving 30% of students struggling with proficiency in
reading, writing and math (approximately 90 students).

The increase of the afterschool coordinator to a full-time position also affords this individual to participate in
common planning time with teachers in order to ensure the full alignment of afterschool programming with
needs identified by teachers and staff. Furthermore, it ensures that this person could also add capacity to
pull additional intervention groups as needed and directed by the intervention coordinator.
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Creating Community-Oriented Schools

Overview

Caze serves a large population of students coming from diverse backgrounds with a wide variety of social
emotional needs. Many of the students’ families would benefit from wraparound services that would
enhance their ability to be active participants in their child’s education. The launch of the TZ this upcoming
school year affords Caze to rethink how it is addressing the needs of the whole child by providing academic
and non-academic supports. Caze will achieve this goal by fostering a positive school culture and climate that
ensures every student is in school and ready to learn (discussed in the previous section — instructional and
curricular support. The school will also meaningfully engage parents and community members,

To that end, this plan includes opportunities for increased parent involvement to help strengthen Caze’s
existing full-service community services model approach. Currently, the school is not adhering to best
practices related to the approach, and this upcoming school year, the school intends to shift it’s focus on the
intentional alignhment of academic and non-academic services. Caze will take a strategic approach to
reaching all stakeholders to ensure that the school is on track to meeting its reform goals. Efforts to improve
communications and community engagement will be spearheaded by Caze’s Family and Community
Outreach Coordinator (person to be hired for SY 2013-2013 if grant is awarded). He/she will design and
execute a robust and on-going community engagement strategy.

Strengthening the Full-Service Community School

To date, the full-service community schools model has not been implemented with fidelity and intentionality.
First, the Family and Community Outreach Coordinator will re-invest its existing Site Council. The specific
roles and responsibilities of this Council will be communicated to the group and yearly goals will be
established that align to specific school priority areas. In addition to that, the school would like to see the
following as added components of the full-service community school model at Caze:

*  Given the social emotional needs that impact student learning, Caze aims to partner with a local
community mental health agency to provide family/individual therapy on-site; possible agencies to
partner with include Southwestern Behavioral Healthcare or the Lampion Center. Itis imperative
that the chosen community mental health agency be able to provide additional programs/resources
associated with a Community Mental Health Center —support groups, specialized treatment for
specific mental illnesses (addiction, etc.), access to child psychiatrist on staff, 24 hour emergency
hotline for crisis, etc. Partnering with these agencies will create a seamless transition to additional
services that the agency provides.

* To address the personal and healthcare needs of students, Caze also intends to hire a full-time nurse.
This individual would provide all morning/lunch/afternoon medicines, provide guidance and
assistance to families in treating common illnesses, partner with local agencies to provide
health/wellness outreach services on-site, provide Medicaid/Medicare application assistance,
coordinate dental services through St. Mary’s Medical Center, keep immunization/school physical
information.

* Caze intends to customize the position of social worker to entail the roles and responsibilities of a
Family and Community Outreach Coordinator. The Family and Community Outreach Coordinator
would oversee all school-wide family engagement initiatives, including managing all monthly family
fun nights (school wide and grade level specific), and family education/resource programs on topics
identified through comprehensive needs assessments. The coordinator would also foster
relationships with community agencies to provide specialized programming for students/families, i.e.
YMCA, Boys and Girls Club, Big Brothers Big Sisters Holly’s House, etc. The Family and Community
Outreach Coordinator would also be responsible for guiding families to needed community
resources, including financial/food/rental/clothing/Christmas/Holiday assistance.
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* Caze would also like to increase its community presence. Just as the school should be a hub to its
surrounding community; a place where parents, families, and community partners feel welcomed
and important — Caze seeks to serve the Evansville community through student volunteerism and
participation in service projects, becoming visible leaders in the EVSC.

strengthening Parental Communication and Attendance to Hosted Events

One area of development for parental communication, as demonstrated in the culture and climate survey
data above, is to find more effective methodologies to engage in two-way communication with families and
other key stakeholders so stakeholders are engaged in meaningful ways toward Caze’s school improvement
priorities.

Caze would also like to incorporate a communication budget for copy paper/postage to allow for frequent
and intentional communication home — advertisements for family engagement activities and special
programming, positive notes home, parent/teacher conference information, PTA, etc. Caze also intends to
use social media for dissemination of information as well as stakeholder input and will post advertisements
for parents/families at local apartment complex common areas. Asin past practice, Caze will continue to
utilize ConnectEd telephone messages and its marquee at the front of the school.

Parent Education

Caze intends to utilize community agencies (through its Site Council) to provide parent support and
information on a variety of topics, including Bank on Evansville Financial Literacy, Strengthening Families,
GED/Workforce information, etc. Caze Elementary will also provide programming to help parents support
their children’s educational endeavors, including homework help, RDS Parent Access, PBIS initiatives, and |-
READ and ISTEP Preparation.
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Implementation Plan, Budget, and Evaluation

Evaluation

Ongoing progress and performance monitoring will be critical to the school transformation process and the
success of this plan. All Transformation Zone Schools will participate in frequent monitoring processes
facilitated by the OTS. Evaluation of the reform process will focus (1) on the implementation of strategies and
fidelity to the school reform plan, and (2) their impact on student achievement. Caze school administrators
and leadership team members will be asked to regularly track and assess school progress relative to the
priorities, goals, and benchmarks articulated in this plan.

The notion of shared accountability is central to this plan. All Caze faculty, staff, students, family, and
community members will be made aware of performance targets embedded in school goals. The entire
school community will be working towards the achievement of these goals.

The OTS and Caze will commit to the “Success Cycle” shown below. Caze will be encouraged to design
innovative reform strategies, implement those strategies with fidelity, monitor their impact, and identify
opportunities for ongoing improvement. The OTS will facilitate, at a minimum, monthly performance
monitoring sessions for the Transformation Zone Schools with participation by the EVSC Chief Academic
Officer, Deputy Superintendent, and Superintendent. In addition, the Transformation Zone Schools will
continue fo participate in district-wide, bi-annual performance monitoring sessions also facilitated by the
EVSC Superintendent, Deputy Superintendent, and Chief Academic Officer where TZ principals will share
amongst their peers in their respective attendance district. During the monthly OTS-facilitated monitoring
sessions, school leadership teams will discuss school progress, student data, successes, and challenges. The
purpose of these sessions will be not only to build a culture of accountability, but also to pinpoint challenges.
The OTS will work with Caze to design and implement necessary midcourse corrections, and the OTS will
structure its school supports based on the data discussed during these monitoring sessions. Monthly
monitoring sessions will be divided into two parts: (1) implementation and progress monitoring, and (2)
performance monitoring.

Implementation and Progress Monitoring

The school has prepared an action plan as part of the SIG
application, which provides an implementation timeline for the
reform strategies outlined in this plan. The school-level
leadership team will expand upon and further refine the
school’s action plan after obtaining approval from IDOE.

Ultimately, the action plan will provide a step-by-step
delineation explaining how the reform plan will be 4
operationalized in the school setting. This action plan will A Planand . 2. Implement
become the roadmap for the transformation process and ’ Do o
progress will be monitored relative to this plan and the
milestones outlined therein. Over the summer, building
administrators and leadership team members will expand upon
the SIG action plan by adding a much more granular list of
activities, resulting in a detailed work plan. The OTS will hold
schools accountable for the fidelity with which they implement o :
their action plans and will encourage schools to build in ' hnpmve
midcourse corrections, if and when needed. The action plan

Innovate || Strategies

“3. Monitor and




presented in the next section elaborates on the following critical variables:

* Action Steps: What key activities, programs, and initiatives will the school undertake in order to
achieve its goals? These are the activities that will be employed to achieve the desired outcome of
improved student achievement.

* Resources Available and Needed: What resources are needed to carry out these strategies (human,
financial, political)? What resources are currently availabie? What additional resources are needed in
order to successfully implement the school reform plan?

*  Potential Barriers: What policies and/or conditions might impede or limit the successful
implementation of the reform plan? What individuals and/or organizations might resist the
transformation process? How can the school overcome these anticipated barriers and obstacles?

* Responsibilities: Who is responsible for completing each action step? This will be used to hold each
party accountable to his/her responsibilities.

*  Communication Plan: How will the school communicate its transformation strategies to the school
community? What stakeholders should be provided with information about school progress? Who
will communicate with these stakeholders? What methods will be used to communicate with
stakeholders? How often?

*  Key Metrics: How will we measure the implementation and effectiveness of each strategy?

*  Timeline: When will we initiate this strategy? When will it be completed or accomplished?

Performance Monitoring

Ultimately, all of the school’s reform strategies are designed to move the needle on student achievement.
Therefore, students’ academic performance will be a critical metric for school performance monitoring. That
said, school turnaround research shows that there is a lag time before schools start to observe dramatic gains
in

student achievement. Therefore, the OTS will work with schools to track a comprehensive set of leading and
lagging indicators (see below and appendix section).

Leading Indicators (gains expected in Year 1) Lagging Indicators (gains expected in Year 2+)
* Attendance and truancy rates * Math achievement
¢ Tardiness * ELA achievement
* Discipline *  Writing achievement
*  Culture and climate (stakeholder surveys) *  Science achievement

Data Protocol

The Caze leadership team is charged with ensuring that the school implements this reform plan with a high
degree of fidelity and that this produces dramatic gains in student achievement. This will require ongoing
progress and performance monitoring. The leadership team will play a critical role in evaluating data and
determining the extent to which current strategies are successful; the leadership team will also be charged
with devising mid-course corrections, if necessary. The leadership team will use a standard protocol to review
progress tied to the SRP action plan and to review data, including leading and lagging indicators of
improvement, The Office of Transformational Support (OTS) will be available to help facilitate these data
conversations and to prepare data displays prior to leadership team meetings.
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Phase I:

Predictions

Phase H:

Observations

Phase III:

Actions




Implementation Timeline

Caze has prepared an action plan as part of the SIG application, which provides an implementation timeline
for the reform strategies outlined in this plan. During summer 2013, the school LT will expand upon and
further refine the school’s action plan after obtaining approval from IDOE. School leaders will expand upon
this implementation plan by adding a much more granular list of activities, resources and owners resulting in
a detailed work plan. The OTS will hold schools accountable for the fidelity with which they implement their
action plans and will encourage schools to build in mid-course corrections and changes as needed.
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Budget Narrative

Successful school turnaround requires a significant resource investment, particularly during the first few
years of the turnaround process. PPSD is prepared to make a targeted investment in its most struggling
schools. National benchmarking research conducted by Mass Insight Education indicates that school
turnaround costs approximately $750,000 to $1 million per year, per school. Given the financial constraints,
school planning teams were advised to prioritize and select activities that would directly impact student
achievement in the areas with the highest demonstrated need. The school reform plan includes initiatives
and activities prioritized by the planning team, validated by best practice research, and selected based on
projected impact and cost effectiveness.

EVSC has taken steps to ensure that the strategies outlined in the school reform plan will have a high return
on investment and can be sustained beyond the grant period. The district hopes to use SIG money to
jumpstart the reform process and will seek alternate funding sources to sustain the work long-term. The OTS
will work with building principals and leadership team members to assess schools’ current budgeting
practices; this budget analysis will be used to determine if/how the school can repurpose local and federal
funds to support the long-term reform process. The district plans to use the Innovation Schools to pilot bold
and innovative reform strategies that can be expanded upon district-wide; therefore, it will be imperative for
district and school leaders to focus on impact and costs effectiveness. OTS will work with schools leaders to
promote sustainability and scalability of reform efforts.

The budget for Caze reflects a comprehensive summary of program expenses and staff to help increase
student performance over the next three years. The budget will provide resources to serve approximately
500 elementary school students in grades K—5 as well as parent engagement. Student achievement will be
monitored and data will be collected to determine their efficacy. New strategies and programs will be
implemented as needed on an ongoing basis dependent on student need.

By providing Caze Elementary with the much needed additional resources and staff in year one and
monitoring the effectiveness of the programs, it is expected that student achievement and parent
engagement will increase. Once a positive climate and culture is established and student achievement begins
to increase in year one, staff and programs will be reevaluated.
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C. LEA Capacity to Implement the Intervention Model

» Instructions: Consider each topic under the column “Capacity Task” and determine if the district has or will have the ability to

complete this task. Select “yes” or “no.” List the evidence available and attach to the application for each task. (See Attachment A for

scoring rubric).

. The budget includes attention to each element
of the selected intervention.

All models

Transformation School Required Elements

Develop *  Transformation Strategist (Curriculum,
Teacher and Instruction, and Data)
Leader *  External provider with a focus on developing
Effectiveness teacher effectiveness and leadership capacity
¢  Salary for Building Level Administrator
¢ Mentor Teacher Salary
*  Professional Development Opportunities
Increasing ¢ Extended Learning Programs/Salaries

Learning Time
and Creating
Community-
Oriented
Schools

External provider for wrap-around student
services

Transformation Strategist (HR, Finance, and
Operations)

Health and Community Nurse (Health and
Wellness Education).

Family Coordinator and Family workshops
Community partner for wrap-around
services

Comprehensive
Instructional
Reform
Strategies

PD Specialist

Transformation Strategist (Curriculum,
Instruction, and Data)

Classroom technology

External provider with a focus on developing
teacher effectiveness and leadership capacity
E Learning Coach

Retention Bonus Support
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Provide
Operational
Flexibility and
Sustained
Support

Transformation Strategist (HR, Finance, and
Operations)

Grant Management and Clerical

Why Try?

PBIS Behavioral Support

Overarching
supports:

Director of School Transformation

Mass Insight Education (External Provider)
Diehl and Associates for evaluation and
assessment

Family Support Coordinator

Equipment and Supplies

Technology for Instructional Support
Classroom Mini-Grants

School Leadership Teams and their data-driven strategic
improvement planning following a Comprehensive
Needs Assessment (CNA) was the driving force of the
budget recommendations. These teams were supported
by the “Office of Transformational Support” (OTS), who
worked closely with EVSC’s Federal Bookkeeper and
Business Affairs.

See budget, which will be reviewed by EVSC and IDOE
fiscal officers and is aligned to each element of the
Transformational Model.

2. The budget is sufficient and appropriate to
support the full and effective implementation
of the intervention for three years.

All models

See proposed budget, which is aligned for effective
implementation of the Transformational Model for the
duration of the grant.

3. Projected budgets meet the requirements
of reasonable, allocable, and allowable.

The budget was reviewed by the federal bookkeeper
prior to submission and is based on the needs of the
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All models

school as determined in the CNA and School
Improvement Plan.

4. The budget is planned at a minimum of
$50,000 and does not exceed two million
per year per school.

All models

* See proposed budget, which meets the requirements of
being [1 $50,000 and [J $2,000,000 per year.

5. The district has the resources to serve the
number of Priority schools that are
indicated.

All models

* A unique office in EVSC (The Office of Transformational
Support) focuses specifically school transformational
efforts and support. This team has targeted areas of
expertise, including specialists in curriculum and
instruction, student data-analysis and interventions,
human resources, finance/sustainability, research-based
best practices, transformational leadership, community
partnerships, and teacher evaluation practices.

6. A clear alignment exists between the goals and
interventions model and the funding request
(budget).

All models

* Funding requests for identified
interventions are proportionately balanced
and demonstrate an equitable distribution
as identified in the SIG application

* Funding should directly impact the schools
improvement processes for supporting
prescriptive and intentional designed
interventions

* Funding of programs, models, professional
development, and staff should be directly
linked to a School Improvement Goal
identified in the SIG application

Transformation School Required Elements

Develop *  Transformation Strategist (Curriculum,
Teacher and Instruction, and Data)
Leader *  External provider with a focus on developing
Effectiveness teacher effectiveness and leadership capacity
*  Salary for Building Level Administrator
*  Mentor Teacher Salary
* _ Professional Development Opportunities
Increasing *  Extended Learning Programs/Salaries

Learning Time
and Creating
Community-
Oriented
Schools

External provider for wrap-around student
services

Transformation Strategist (HR, Finance, and
Operations)

Health and Community Nurse (Health and
Wellness Education).

Family Coordinator and Family workshops
Community partner for wrap-around
services

Comprehensive

PD Specialist
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Funding supports the schools current capacity to
improve student achievement

Instructional *  Transformation Strategist (Curriculum,
Reform Instruction, and Data)
Strategies ¢ Classroom technology

*  External provider with a focus on developing
teacher effectiveness and leadership capacity

* E Learning Coach
* _Retention Bonus Support

Provide *  Transformation Strategist (HR, Finance, and
Operational Operations)

Flexibility and ¢ Grant Management and Clerical

Sustained s Why Try?

Support »  PBIS Behavioral Support

Overarching * Director of School Transformation
supports: *  Mass Insight Education (External Provider)

* Diehl and Associates for evaluation and
assessment

*  Family Support Coordinator

*  Equipment and Supplies

¢  Technology for Instructional Support

*  Classroom Mini-Grants

7. The LEA and school staff has the
credentials and a demonstrated track
record to implement the selected model.

All models

Data portfolios of incoming stafflleaders

Highly Qudlified in content of contractual
agreement

Samples of implemented school improvement
plans with documented outcomes using data

The LEA and school staff have a demonstrated track record and
credentials to implement the Transformational Model.

Carrie Hillyard. Carrie Hillyard serves as Director of
School Transformation for EVSC’s Transformation
Zone. Prior to this position, Carrie had previously
worked in positions of Director of Title |, Elementary
and Middle School Principal, Curriculum Facilitator, and
Classroom Teacher and has supported successful
implementation of Transformational School
Improvement Models from the district support level.
Carrie’s work and higher education focus has been
dedicated to serving students low SES schools. Carrie is
a Ph D Candidate in the Transformational Urban
Leadership program at Indiana State University. She also
has a Master’s Degree in Curriculum Studies and
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Administration License from Indiana University, where
she focused studies around the areas teacher efficacy,
leadership, and culturally-relevant instructional practices.
While at Indiana University, Carrie also worked as an
advisor to pre-service teachers, a consultant leading
integrated curriculum design with middle and high
school teacher teams throughout Indiana, and taught
master’s level coursework in IU’s Transition to Teaching
program.

Shannon Strieter. Shannon Strieter serves as Senior
Transformation Strategist for Instruction and Data
Management with the Office of Transformational
Support within the Evansville Vanderburgh School
Corporation. Prior to this position, Shannon was a
seventh and eighth grade English teacher, consistently
producing positive student growth. Shannon then
worked as an Achievement Coach then Professional
Development Specialist at a high-need school that
demonstrated significant climate and academic growth
during her time there. Additionally, she performed the
duties of a TAP Master Teacher during the initial year of
TAP in the school and in the entire state of Indiana.
Dawn Greene. Dawn Greene serves as Senior
Transformation Strategist for Human Resources, Finance
and Operations with the Office of Transformational
Support within the Evansville Vanderburgh School
Corporation. Prior to this position, Dawn was Principal
for a high school that served emotionally challenged,
high poverty residential students, and consistently
produced positive student growth and successful
transitions into least restrictive settings. Dawn then
worked as a district leader supporting school
improvement and achievement through providing
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alternative educational settings. Additionally, Dawn has
served on district and regional boards supporting
financial literacy and human capital empowerment within
schools.

Ami Magunia. Ami serves as the district’'s engagement
manager from Mass Insight Education. Prior to joining
Mass Insight, Ami has served in a variety of roles related
to teacher and leadership development in both
consulting and district roles. The majority of Ami’s
experience stems from Baltimore City Public Schools
were she enjoyed years as a classroom teacher in a high
poverty school (resulting in student growth of more
than 1.5 years for the majority of her students every
year); a training and resource manager directly training
and supporting close to 400 of the district’s new
recruits every year. Her most recently involvement as a
leadership coach in Indianapolis Public Schools resulted
in the development of multiple building administrators
and the school’s eventual dramatic increase in the state’s
A-F accountability system (school progressed from F to
B status).

Michael Contompasis. Michael recently retired after two
years as Superintendent of the Boston Public Schools.
Previously he served as the district's Chief Operating
Officer from 1998 through 2005. Before moving to a
district leadership role, Mr. Contompasis was the Head
Master of Boston Latin School, the state's top
performing 7-12 secondary school, where he was
honored as a Milken Educator in 1997. From 1996 to
1998, he also served as a cluster leader overseeing and
mentoring the principals of ten K-12 schools in the
district. He began his career in education as a Biology
teacher in 1966. He was presented with a Distinguished
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Service Award by the Council of Great City Schools in
2006. Mr. Contompasis currently serves as an unpaid
advisor to the Mayor of the City of Boston in addition
to his role as Senior Field Consultant for the School
Turnaround Group.

Chris Maher. Chris is the Vice President of Field
Engagements for the School Turnaround Group at Mass
Insight Education. In addition to experience as a
nonprofit and school district executive, Chris has served
as a principal, teacher and public school advocate. Prior
to joining the STG, Chris was the Deputy Chief
Academic Officer of Friendship Schools in Baltimore,
Maryland. Chris has a M.P.A from New York University,
and a Graduate Certificate in Supervision and
Administration from the Johns Hopkins University
School of Education. He received his B.A. from the
College of Wooster.

8. The district has received the support of
the staff to fully implement the
intervention model.

All models
*  Staff Assurances
*  Staff Surveys
s Staff Needs Assessments

The Office of Transformational Support and School
Leadership conducted a staff vote to gauge the support
and interest in implementing the Transformational
Model once the school’s transformation plan was
established collaboratively based on a thorough needs
assessment.

The results of the vote were collected and the model/
SIG application was strongly supported by the Lincoln
school staff as indicated by the results from the vote.

9. The district has received the support of
parents to fully implement the intervention
model.

All models

*  Parent Meeting Agendas

Site council meetings were held to discuss with families.
Both parents and school partners were in attendance.
Schools officials also explained the opportunity for the
grant at spring events. Parent feedback was very positive
at these events.
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*  Parent Surveys
Parent Focus Groups

The EVSC conducted a Stakeholder Survey in 2012,
which included parent survey information. Results are
available upon request.

10. The school board is fully committed to
eliminating barriers to allow for the full
implementation of the selected model.

All models
*  School Board Assurances

*  School Board Meeting Minutes from proposal
and or discussion

*  Support the creation of a new turnaround
office (or reorganization if additional schools
are being added within a district) with an
appointed turnaround leader having significant
and successful experience in changing schools

EVSC’s Board of School Trustees has strongly supported
the implementation of three SIG Transformational
Models in the past.

The current SIG Application has been approved by the
school board, with documentation in the minutes
available upon request or is available online through
boarddocs.

See School Board Assurances in LEA Application pages.

I 1. The superintendent is fully committed to
eliminating barriers to allow for the full
implementation of the selected model.

All models
*  Superintendent Assurance

*  School Board Meeting Minutes from proposal
and or discussion

*  Superintendent SIG Presentation

*  Creation of a new turnaround office (or
reorganization if additional schools are being
added within a district) with an appointed
turnaround leader having significant and
successful experience in changing schools

EVSC’s Superintendent Dr. David Smith has fully
supported the implementation of Transformational
Models and systemic transformational efforts in the
EVSC, including the development of EVSC'’s
Transformation Zone, which includes Caze.

Dr. Smith has signed Lincoln’s SIG application in support
of the application and model after presenting to EVSC’s
school board.

See Assurances and Superintendent Signature of
approval in LEA Application pages.
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[2. The teacher’s union is fully committed to
eliminating barriers to allow for the full
implementation of the model, including but
not limited to teacher evaluations, hiring
and dismissal procedures and length of the
school day.

Turnaround, Transformation Models
¢ Teacher Union Assurance

* An outline of amendments to SIG Teacher
contracts that will allow for full
implementation of the identified model

* Evansville Vanderburgh School Corporation (EVSC) has
a very collaborative relationship with the teacher’s
union, who is fully supportive of the full implementation
of the Transformational Model and has actively engaged
with and supported the current implementation of this
model in three additional EVSC schools. See letter of
support/assurance from the Evansville Teachers’
Association in the appendices.

[3. The district has the ability to recruit new
principals.
Turnaround, Transformation Models

* Partnerships with outside educational
organizations (TFA, New Teachers for
New Leaders) and or universities

» Statewide and national postings

* External networking

A critical first step in the school improvement process is the
identification of a transformational leader. School leaders play
an integral in the district’s schools, particularly in its most
struggling schools. The Office of Transformational Support
(OTS) will spearhead the hiring process for the district’s
Innovation Schools; this will require collaboration and
coordination with the Human Resources Office, the
Superintendent, and the Office of Academic Affairs. The
recruitment and hiring process conducted is outlined below and
documented in this guide.

Process Overview:

I. Recruitment. During the recruitment phase, EVSC
attracted a diverse pool of prospective turnaround
principal candidates. EVSC will recruit candidates
internally (e.g., successful administrators within the
district) and externally (e.g., successful turnaround
leaders from other districts nationwide). The job
description (Appendix |) developed for the building
administrator position was unique, complex, and generic
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2.

3.

in some regards. Once the candidates complete the
selection process, members of the OTS in partnership
with the Office of Academic Affairs will screen
applicants to determine their alignment to the unique
and complex requirements of the turnaround leader.

Initial eligibility screen. Members of the Office of
Human Resources will screen applicants to determine
their basic eligibility for the principal position (e.g,
academic requirements, experience, and certification).
The purpose of this phase will be to determine which of
the applicants to invite for a EVSC’s interview day.

Interview Day. Candidates were invited to a day-
long event to determine eligibility and selection into
EVSC’s recommended for hire pool for this position.

a. Data analysis exercise (Appendix II).
Candidates were given a data analysis scenario
along with a data set. In 60 minutes, candidates
were asked to produce no more than 12 slides
that articulated their vision for school
improvement. All work will be assessed using a
rubric.

b. Interview panel (Appendix HI). A team
comprised of EVSC employees, OTS staff, and
ETA representatives will conduct 45-minute
interview panels with candidates selected after
the candidate’s completion of the data analysis
exercise. Each candidate will be given 7 minutes
to present their vision for school improvement
and the panel will keep 3 minutes to ask any
clarifying questions. The panel will then move
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into competency-based questioning. The
interview committee will use the same interview
protocol when conducting each interview; the
interview questions will assess candidates in each
of the competency areas identified for
transformational leaders (discussed in
subsequent sections).

c. Teaching observation (Appendix IV).
The candidate will then complete their day by
watching a |2 minute teaching segment. At the
completion of the “observation,” the candidate
will assess the teacher’s strengths, areas of
development, and specific next steps. All work
will be assessed using a rubric.

4. Reference check and recommendation. The
Office of Human Resourced will review each candidate’s
letters of recommendation and follow up with
candidates’ references. Final recommendations will be
shared with the Superintendent for final Board
recommendation(s).

[4. The district has a robust process in place
to select the principal and staff.

Turnaround, Transformation Models
*  Principal and staff hiring practices

*  Principal and staff transfer
policies/procedures

*  principal and staff recruitment, placement and
retention procedures

A critical first step in the school improvement process is the
identification of a transformational leader. School leaders play
an integral in the district’s schools, particularly in its most
struggling schools. The Office of Transformational Support
(OTYS) will spearhead the hiring process for the district’s
Innovation Schools; this will require collaboration and
coordination with the Human Resources Office, the
Superintendent, and the Office of Academic Affairs. The
recruitment and hiring process conducted is outlined below and
documented in this guide.
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Process Overview:

5.

6.

7.

Recruitment. During the recruitment phase, EVSC
attracted a diverse pool of prospective turnaround
principal candidates. EVSC will recruit candidates
internally (e.g., successful administrators within the
district) and externally (e.g., successful turnaround
leaders from other districts nationwide). The job
description (Appendix |) developed for the building
administrator position was unique, complex, and generic
in some regards. Once the candidates complete the
selection process, members of the OTS in partnership
with the Office of Academic Affairs will screen
applicants to determine their alignment to the unique
and complex requirements of the turnaround leader.

Initial eligibility screen. Members of the Office of
Human Resources will screen applicants to determine
their basic eligibility for the principal position (e.g.,
academic requirements, experience, and certification).
The purpose of this phase will be to determine which of
the applicants to invite for a EVSC’s interview day.

Interview Day. Candidates were invited to a day-
long event to determine eligibility and selection into
EVSC's recommended for hire pool for this position.

a. Data analysis exercise (Appendix II).
Candidates were given a data analysis scenario
along with a data set. In 60 minutes, candidates
were asked to produce no more than |2 slides
that articulated their vision for school
improvement. All work will be assessed using a
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rubric.

b. Interview panel (Appendix III). A team
comprised of EVSC employees, OTS staff, and
ETA representatives will conduct 45-minute
interview panels with candidates selected after
the candidate’s completion of the data analysis
exercise. Each candidate will be given 7 minutes
to present their vision for school improvement
and the panel will keep 3 minutes to ask any
clarifying questions. The panel will then move
into competency-based questioning. The
interview committee will use the same interview
protocol when conducting each interview; the
interview questions will assess candidates in each
of the competency areas identified for
transformational leaders (discussed in
subsequent sections).

c. Teaching observation (Appendix IV).
The candidate will then complete their day by
watching a 12 minute teaching segment. At the
completion of the “observation,” the candidate
will assess the teacher’s strengths, areas of
development, and specific next steps. All work
will be assessed using a rubric.

8. Reference check and recommendation. The
Office of Human Resourced will review each candidate’s
letters of recommendation and follow up with
candidates’ references. Final recommendations will be
shared with the Superintendent for final Board
recommendation(s).
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|5. The timeline is detailed and realistic,
demonstrating the district’s ability to fully
implement the intervention during the
2013-2014 school year.

All models
*  Monthly focus with identified objectives
*  Smart Goals

*  Measurable Outcomes (consisting of
transformative, formative, and summative
data)

» Streamline and scaffold focus aligned to
key findings and root causes in SIG
application

16. District staff has high levels of expertise and
successful experience in researching, and
implementing the selected intervention model.

Turnaround, Transformation, Restart Models

* Professional Development sign in sheets
aligned to SIG funded PD

» Support framework of district staff aligned
to areas of need as identified in the SIG
application (Staff member, area of
expertise, support provided to the school,

frequency)

* See implementation timeline, which will be fully
supported by OTS and the performance monitoring
process.

* Diehl Consulting will build the capacity of OTS and the
schools to ensure consistent, valid, and reliable data is
collected in an ongoing manner.

* Data Coach will provide embedded supports to schools.

LEA Expertise/Support to

Position/Intensive schools

Support

Director of School School

Transformation Improvement/Strategic
Planning

Transformational
Leadership/Leadership
Development

Federal
Grants/Management

School Administration

Teacher Evaluation and
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Development

Curriculum and Instruction

Senior Data-Driven Instruction
Transformation
Strategist Curriculum

Technology Integration

Teacher Evaluation and
Development

Assessment
(Formative/Summative)

Senior Fiscal Planning and
Transformation Allocations
Strategist

Human Resources
Federal Grants

Operations

Data Coach Data-Driven Instructional
Support

Queries and Data System

17. The school community has been purposefully
engaged multiple times to inform them of
progress and seek their input.

All models
* Town Hall Meetings

* Town Hall Meeting Postings (news paper,
district website, parent newsletters, public

* The LEA supported schools in conducting a phone blast
to contact every family in potential SIG schools to
inform regarding the grant process and seek input.

* A Stakeholder Survey is conducted yearly to seek input
from parents, students, and staff.

* Social Media was utilized as a tool to seek input from
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flyers)
Town Hall sign in sheets
Community Partner Assurances

Documentation of mailings

families, as well as the EVSC website (See appendices).

* Meetings were held in schools to seek stakeholder input,
which is captured in the LEA application pages.

I8. The district demonstrates the ability to align
federal, state, and local funding sources with
grant activities.

All models

Title |
Title Il
Title 11
IDEA
E-Rate
TAP

Element of the
Intervention

Intervention

Resource

Federal Resources

Use of research-
based instructional
practices that are
vertically aligned
across grade levels
and the state

Transformation

Title | Part A, IDEA,
Title Il

standards

Assistance with Transformation Title I, Part A,
design and Title I, School
implementation of Improvement

improvement plan
including high-
quality job-
embedded
professional
development
designed to assist
schools in
implementing the
intervention model
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Recruitment of
teaching staff with
skills and
experience to
effectively
implement the
selected
intervention model

Transformation

Title Il, Part A

Job-embedded staff
development aligned
to grant goals to
assist English
language learners

Transformation

Title Ill, Part A -
LEP (when
applicable)

Provide extended
learning
opportunities for
students

Transformation

Full Service School
Community
Grant, 21*
Century Learning
Communities
Grant, Title I,
IDEA

Provide
community and
family supports

Transformation

Full Service school
community grant

State Resources

Provide extended | Transformation Full Day
time learning Kindergarten
opportunities for Grant
students

Local Resources
Provide extended | Transformation Evansville

time learning

Department of
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opportunities for

Parks and

students Recreation, YMCA,
Boys and Girls
Club, Boy Scouts,
Girl Scouts, EVPL

Provide Transformation HOLA, Ascension

community and
family supports

Health, St. Mark’s
Lutheran, Green
River Kiwanis,
AmeriCorps, Tri
State Food Bank,
Big Brother Big
Sister, Evansville
Christian Life
Center,
AmeriCorps, Tri
State Food Bank

19. The district demonstrates the ability and
commitment to increased instructional time.

Turnaround, Transformation Models

* Increased instructional time is structured
and embedded into the schools’ daily
schedule and or school calendar

* Increased learning time for students is
tiered and supported by licensed and/or
highly qualified educators

* A needs assessment has been completed
to identify areas where extended time can
be most effectively used

* Increased learning time is structured as a
vehicle to support differentiated learning

* Originally through the Equity Process, the district (in
collaboration with the local teachers’ union) showed a
commitment to increased instructional time beginning in
the 2010-201 | school year.

* EVSC has made it a priority seek opportunities for
students to have before and after school programming,
as well as summer programming to offer students a safe
place to continue to engage in learning.
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(ex:...)
o An additional block of time
embedded into the school day

Summer enrichment/remediation
Saturday intervention

Before or after school
enrichmentlremediation

o School vacation weeks

Compensation for extended day is
identified by the LEA

&5
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models

> Instructions:
[) All districts, regardless of the school improvement model that will be implemented, are to complete the table below.
2) There are five required LEA commitments or actions that districts have already taken or plan to take in school year 2013-2014.

3) In the second column, provide a short description of how the commitment was completed or the district’s plan to complete
it.

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B.

Design and implement school EVSC’s Office of Transformational Support (OTS) facilitated and participated with
intervention model consistent with | school leadership teams throughout the process of conducting the SIG School Needs

federal application requirements. Assessment targeting priority areas of concern, engaging in a thorough root cause
analysis, and strategic planning aligned to the determined needs. The district provided
The IDOE will assess the LEA’s a data overview for each school community to review and provide feedback.

commitment to design and implement an
appropriate intervention model and
school improvement activities by requiring | Lincoln and Caze were identified for EVSC’s Transformation Zone in the 12-13 school
the LEA to document a process that may | year in addition to three other priority schools. The Transformation Zone is a cluster
include, but will not be limited to: of five Priority Schools with increased discretion and additional district-level support

. from the Office of Transformational Support, with an external partnership with Mass
(a) Assessing the completed SIG School Needs Insight Education (MIE).

Assessment to identify the greatest needs;

(b) Assessing the LEA and school’s capacity The Office of Transformational Support will implement a robust performance
(staff, resources, etc.) to implement specific | monitoring system for all TZ schools beginning in the 13-14 school year through
intervgntions and school improvement biweekly checkpoint meetings to ensure alignment, support, and successful
activities; implementation of school improvement processes to ensure reciprocal

accountability between school personnel, district personnel, and other
stakeholders and external providers. . The OTS team will wrap services and supports
around all schools in the Transformation Zone for school improvement planning,

(c) Assessing the alignment of the LEA and
school improvement processes for
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supporting the designed interventions;

Assessing other resources that will support
the design and implementation efforts of
selected interventions;

Assessing the engagement of stakeholders
(staff, parents, community, etc.) to provide
input into the design and implementation
process;

Assessing the scheduling of regular (at least
biweekly) data meetings to identify school/
teacher/ student weaknesses and to adjust
plans for supports to address those
weaknesses;

Assessing the communication with selected
provider(s) to plan Professional
Development and support based on assessed
needs (at least biweekly),

Maintaining accurate documentation of
meetings and communications,

Following and/or revising schedules, goals,
and timeline as needed, and

Submitting all data/forms to the IDOE and/or
USDE in accordance to timeline.

establishing and monitoring implementation metrics, and alignment of resources to
priority areas of need and focus of school improvement efforts. Diehl Consulting, Inc.
would work with The Office of Transformational Support’s performance monitoring
team and would serve as an outside evaluator remove bias when determining the
success of the school and LEA’s work with external partners and impact on student
leading indicators. This will include implementation metrics, as well, and partners must
align to each school’s improvement plan priority areas. All records and processes will
be accessed within an online portal built by the Office of Transformational Support,
which will also serve as the online meeting/collaboration space and maintain scheduling,
records, data-driven processes, and monitoring support. The EVSC will continue to
work very collaboratively with IDOE/outreach coordinator through the respective
educational service center as a critical support and partner in the improvement efforts
and will submit all necessary/requested records to the SEA within the timeline per
request.

Strategic Planning and Implementation Process

| The strategic planning
process is not a
- compliance exercise.
: The OTS s committed -
: tosupporiing and
monitoring the
implementation of -
: strategies designed to
improve student
achievement.
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(2) The LEA has or will recruit, ¢ The Office of Transformational Support (OTS) is committed to recruiting,
screen, selects and support screening, anq selecting ex.ternal providers with an intensiye process t.o assess
appropriate external providers. external provider quality (i.e. any external partner must align to a minimum of
The IDOE will assess the LEA’s two required elements of the Transformational Model and assure this
alignment to the school priority areas and demonstrate the ability to meet the
school’s needs in a timely and effective manner). Additionally, OTS would
work with Diehl Consulting to develop and implement a comprehensive

commitment to recruit, screen, and select
external providers by requiring the LEA to
document a process for assessing external

provider quality which may include, but performance monitoring system for external SIG partners programs and
will not be limited to: services.
() Identifying external providers based on * Diehl Consulting would serve as a continuous liaison between external partners
each school’s SIG needs; and the school/LEA in identifying and monitoring progress toward partnership
expectations, including alignment with school improvement goals. Quantitative
(b) Interviewing and analyzing external and qualitative methodology includes partner interviews, performance monitoring
providers to determine evidence-based tools, and program/service fidelity instruments. System to be integrated within the
effectiveness, experience, expertise, and Office of Transformation and Support.
documentation to assure quality and
efficiency of each external provider based on * In order to draw accurate conclusions about the consistent impacts of a given
each schools identified SIG needs; program, it is important to know that the program is implemented with fidelity. At
a minimum, the proposed fidelity measures will assess dosage/exposure to the
(c) Selecting an external provider based program (e.g, program attendance, participant demographics), participant
upon the provider’s commitment of timely responsiveness (i.e, participant feedback related to the program), and quality of
and effective implementation and the ability program delivery. As applicable, Diehl Consulting would support the measurement
to meet school needs; of the extent to which program delivery adheres to any available program
curricula.
(d) Aligning the selection with existing
efficiency and capacity of LEA and school * OTS will be the lead on recording and communicating progress regarding
resources, specifically time and personnel; external providers to IDOE as well as ensuring the proper reporting is

established internally.
(e) Assessing the regular (at least biweekly)

communication with the selected service
provider(s) to ensure that supports are
taking place and are adjusted according to
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the school’s identified needs,

(f) Assessing the utilization of multiple
sources of data to evaluate the effectiveness
of the supports provided (at least biweekly)
and reporting the results to the IDOE.

(g) Assessing the monitoring of records for
quality and frequency of supports provided
by the selected service provider(s),

(h) Assessing the in-school presence (at least
one day a week) to monitor the interactions
of the school administration, faculty, and staff
with the selected service provider(s) to
ensure the full implementation of supports;
and

(i) Assessing the recording and reporting of
progress to school, LEA, IDOE, and USDE.
Intervention and school improvement
activity providers will be held to the same
criteria as external providers.
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3. Align other resources with the school improvement model. (For examples of resources and how they might align, see

Attachment C).

The IDOE will assess the LEA’s
commitment to align other resources with
the interventions by requiring the LEA to
document a process which may include,
but will not be limited to:

(2) ldentifying resources currently being
utilized in an academic support capacity;

(b) Identifying additional and/or potential
resources that may be utilized in an
academic support capacity;

(c) Assessing the alignment of other federal,
state, and local resources based on
evidence-based effectiveness and impact
with the design of interventions;

(d) Assessing the alignment of other federal,
state, and local resources with the goals and
timeline of the grant (e.g., fiscal, personnel,
time allotments/scheduling, curriculum,
instruction, technology
resources/equipment);

(e) Conducting regularly scheduled reviews
of the resource alignment to ensure all areas
are operating fully and effectively to meet
the intended outcomes or making

The Office of Transformational Support will implement a robust performance
monitoring system for all TZ schools beginning in the 13-14 school year
through biweekly checkpoint meetings to ensure alignment, support, and
successful implementation of school improvement strategies and

processes. The OTS team will wrap services and supports around all schools in
the Transformation Zone for school improvement planning, establishing and
monitoring implementation metrics, and alignment of resources to priority
areas of need and focus of school improvement efforts. This will continuously
support the identification of resources currently being utilized in an academic
support capacity, conducting a gap analysis of resources necessary but not
present, alignment of all resources. As part of the performance monitoring
process, regularly scheduled reviews will occur to ensure all areas are
operating fully and effectively to meet the intended outcomes. Adjustments
will be continuously made, as necessary. OTS will support schools in
redirecting resources not being used to support the school improvement
process and will be fully present in the schools to ensure effective
implementation of supports.
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adjustments as necessary;

(f) Redirecting resources that are not being
used to support the school improvement
process; and

(g) Assessing the presence (minimum of one
day per week the first year) in the school to
monitor the implementation of the
interventions by school administration,
faculty, and staff as well as interactions with
the selected service provider(s) to ensure
the full implementation of supports.
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4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively.

The IDOE will assess the LEA’s commitment
to modify its practices or policies, if
necessary, to enable it to implement the
interventions fully and effectively by
requiring the LEA to document a process
which may include, but will not be limited
to:

(a) Identifying IDOE and/or LEA challenges that
may slow or halt the school improvement
implementation process;

(b) Assessing, designing, and implementing a
policy modification protocol that includes
input that may include state and local
education agency administrators, board
members, and personnel; and

(c) Developing an ongoing process to assess
areas that may be considered for policy and
process modification that include, but will
not be limited to:

(i) school administrator and staff hiring practices;

(i) school administrator and staff transfer
procedures;

(i) school administrator and staff dismissal
procedures;

OTS will take the lead on identifying challenges at all levels that may slow or
halt the school improvement implementation process as well considerations
for policy modifications, with support of Mass Insight Education (refer to
Scope of Work for MIE). OTS will maintain a strong presence in its schools
as well as embedding a performance monitoring process to maintain
awareness of pressing needs, barriers to improvement, fidelity of
implementation, and success of strategies.

The EVSC will follow protocol in supporting the modification of practices
and policy.

(See selection guide in appendices).
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(iv) school administrator and staff evaluation
procedures [predominately based (at least
51%) on school and student performance
data]

(v) school administrator and staff rewards for
increased student achievement and/or
graduation rate;

(vi) school administrator and staff recruitment,
placement and retention procedures ; and

(vii) altering the traditional school day and/or
calendar to include additional instructional
and planning time.

Sustain the model after the funding period ends.
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The IDOE will assess the LEA’s
commitment to sustain the reforms after
the funding period ends by requiring the
LEA to document a process that may
include, but will not be limited to:

(@) Developing school improvement planning
processes that support sustainability of
education reform protocol;

(b) Developing processes to assure effective
training of school leadership staff to
ensure the understanding and efficient
implementation of interventions into
operating flexibility of the school;

(c) Developing processes to assure effective
training of school staff to ensure the
understanding and efficient
implementation of interventions into the
classroom curriculum and activities;

(d) Identifying alternative funding sources to
sustain operational protocol that may
require financial support;

(e) ldentifying meaningful professional
development for school leadership and
staff that support short-term and long-
term initiatives of educational
improvement;

(f) Demonstrating a commitment to the
continuous development of teacher
knowledge and skills to incorporate
changes into their instruction as

Mass Insight Education will support the Office of Transformational Support in
the development and implementation of a robust planning and performance
monitoring system for all TZ schools beginning in the 13-14 school year
through biweekly checkpoint meetings to ensure alighment, support, and
successful planning and implementation of school improvement processes to
ensure reciprocal accountability between school personnel, district
personnel, and other stakeholders and external providers. The OTS team will
wrap services and supports around all schools in the Transformation Zone for
school improvement planning, establishing and monitoring implementation
metrics, and alignment of resources to priority areas of need and focus of
school improvement efforts. This will include a focus on sustainability of those
strategies that are having an impact on school improvement trends and revision
of those strategies that are not proven as successful.

o The Planning and Performance Monitoring process will include training of
school leadership and ongoing support from OTS with an ongoing feedback
cycle where data is used to inform strategies. These supports will be
individualized and customized for each supported school. Based on
guidance from the school principal, staff, and district, Diehl Consulting will
provide additional/aligned third-party evaluation support to further
examine data. This support may involve further analyses of indicators and
subgroups, or short-term evaluation of specific school strategies to provide
feedback related to implementation in order to fully understand root
causes to use data in the most formative manner. A data coach will work
with the Professional Development Specialist to embed school-based
supports for staff to turn formative data into highly effective instruction.

o Additionally, a Transformation Strategist (TS) will support the school with
a focus on curriculum, instruction, and data-driven interventions and
differentiating of instruction. This TS will provide embedded supports to
school-based leadership and coaching and support school leaders and staff
in identifying those needs for growth. Additionally, OTS will engage in the
selection of an external provider who can provide even more robust
supports to develop LEA and school leadership capacity to support
teachers in highly effective implementation of classroom instruction—
serving in a mentor capacity to school leaders. This external provider
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evidenced by an extensive action plan;

(g) Developing an evaluation system that
measures short-term and long-term,
multi-level implementation of
interventions, as well as the
measurement of effectiveness of
supporting initiatives and policy;

(h) Development of a process to embed
interventions and school improvement
activities in an extensive strategic long-
term plan to sustain gains in student
achievement;

(i) Developing an evaluation system to
monitor strategic checkpoints and end of
the year results and outcomes to inform
and assist practitioners with problem-
solving and decision-making that
supports short-term and long-term
educational fidelity;

(j) Developing a process to sustain alignment
of resources with the school’s mission,
goals, and needs;

(k) Planning a growth model for both the
fiscal and human capital within the LEA
for implementation and sustainability of
interventions and school improvement
activities;

(1) Establishing and implementing
accountability processes that provide
effective oversight of the interventions,

would also be selected on their ability and commitment to effectively
engage with and provide direct feedback to teachers within the classroom
setting in lieu of providing professional development outside of the context
of the school, classroom, and teachers’ individualized strengths and
development needs. As part of the Planning and Performance Monitoring
process, OTS will support schools in the alignment of resources to school
priorities, monitoring of effectiveness, and sustainability of financial
support. This will take place in an online forum with live, interactive tools
that connect all stakeholders through with an extensive action planning
process and tools.

Diehl Consulting will work with OTS and school teams to ensure the
reliability and validity of information reported as part of grant
requirements. Based on prior experience, two areas of support are
described below. However, if new requirements are identified, Diehl
Consulting will align processes to address required reporting.

Diehl Consulting would support by monthly updating each school’s data
dashboard (embedded within the performance monitoring tool) related to
student attendance and out-of-school suspensions. While these indicators
(to be defined) will also be included in the quarterly and year-end
reporting, this monthly evaluation will be critical as it will allow interested
parties from the schools, district, and state to review formative evaluation
results from a common source more frequently. Following each academic
quarter, Diehl Consulting will prepare scorecards outlining each school’s
progress toward SIG targets and other relevant indicators related to
student attendance and discipline. Scorecards will include an overall
presentation of current performance relative to the established targets as
well as graphic breakdowns of each indicator by grade level and
demographic variables. As appropriate, comparison data from the
corresponding time periods from previous years will also be included.
Each quarter, therefore, the performance monitoring process will engage
stakeholders in a deeper dive to determine progress toward all leading
and lagging indicators of school improvement. Diehl Consulting
would also lead a larger evaluation design yielding process- and outcome-
level data designed to measure goals and objectives. To accomplish this, a
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school improvement activities, financial
management, and operations of the
school.

logic model will be further aligned with school improvement plans. Specific
elements include: (a) gaps or needs to be addressed; (b) goals to be
accomplished; (c) short- and long-term objectives; (d) activities/program
inputs; (e) process measures; and (f) outcome measures. An evaluation
plan will be developed based on the objectives and indicators outlined
within the logic model. The plan will include the evaluation design and
methods (e.g., participants, procedures, instruments), along with proposed
data analysis procedures. Methodology will include school-level climate and
student/family engagement surveys, staff instructional practice assessments,
and collaborative practice and use of data inventories. Methods will be
aligned to meet the school’s unique needs. While it is expected that
program evaluation will be ongoing, the formal report will represent the
capstone of the annual evaluation. The report(s) is expected to include a
comprehensive review of all evaluation findings. Included with the formal
reporting deliverable will be meetings during which evaluation results will
be discussed and used in the formulation of action plans.

97




4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure

> Instructions:

[) Scroll down to the intervention model that the school will be using. Complete the information for that model only.

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second
column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead
person and when the task will occur (names of months are sufficient).

3) Complete the table for only the model that the school will implement.
4) If the improvement model will not be implemented, check “VWe will not implement this model.”
5) For how the descriptions will be scored, see the Intervention Models scoring rubric (Attachment F).
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4 We will implement this model.

If implementing the transformation model, complete the table below.

O We will not implement this model — move to next model.

I

Replace the principal who led the
school prior to implementing the
model.

PLEASE REFERENCE THE COMPLETE SCHOOL

TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation

Consult the EVSC administrator pool for available
and viable candidates (July 2013)

Revise the EVSC principal selection tool to include
school-based interviewing panel (July 2013)
Coordinate additional administrator interviews as
needed (July 2013-Aug 2013)

Implementation

Recommend a new co-principal to take over key
roles and responsibilities in a co-principal situation
for EVSC board approval (Aug 2013)

Secure EVSC board approval for the recommended
candidate (Aug 2013)

Associated budget
No associated costs

Superintendent

Carrie Hillyard,
Director of
School
Transformation

Caze school-
based staff as
needed

onth
Dr. David Noted within
Smith, tasks column

Use evaluation systems for
teachers and principals that
consider student growth and
assessments; develop with

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I

Carrie Hillyard,
Director of
School
Transformation

Noted within
tasks column
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teacher/principal involvement.

Pre-implementation

Professional development for administrators on
EVSC evaluation and observation tool to increase
inter-rater reliability across the TZ Schools (August
2013)

Communication to all teaching staff regarding
observation and evaluation expectations for SY
2013-2014 (August 2013)

Conduct baseline teacher evaluations of all teaching
staff (Aug 2013 — June 2014)

Professional development for administrators on
new adopted EVSC evaluation and development
tool (June-July 2014)

Professional development for teachers on new
EVSC evaluation and development system (June-July
2014)

Communication to all teaching staff regarding
evaluation and observation expectations for SY
2014-2015 (August 2014)

Implementation

Conduct frequent formal and informal teacher
evaluations and classroom observations (ongoing;
starting Aug 201 3)

Conduct principal evaluations with ongoing
checkpoints throughout the year (Aug 2013 — May
2014)

Associated budget
$110,000

Debbie Debaillie,
Chief HR Officer

Velinda Stubbs,
Chief Academic
Officer

Emily
McCormick-
Smith, Director
of Professional
Development

Shannon

Strieter,
Transformational
Strategist
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3. Reward school leaders, teachers,
staff who, in implementing this
model, increased student
achievement or high school
graduation rates; remove those
who, dfter professional
development, have not.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX L

Pre-implementation

*  Determine rate of additional monies to spend on
instructional classroom kits based upon student
growth indicators. (by January 2014 — Note: All staff
will receive $1000 towards the purchase of
instructional materials, resources, and tools for their
classroom.)

* Communication to all teachers regarding new
compensation model (June-July 2014; will most likely
be done in conjunction with professional
development during the pre-implementation of the
new EVSC eval and development system)

Implementation
* Disburse additional monies for instructional
classroom kits in accordance with rates identified
during pre-implementation (September 2014)
* Disburse adjusted compensation based upon the new
compensation model adopted by EVSC for SY 2014-
2015 (SY 2014-2016)

Associated budget
$145,00

Carrie Hillyard,
Director of
School

Transformation

Debbie
Debaillie, Chief
Human

Resources
Officer

Carl
Underwood,
Chief Financial
Officer

Noted within
task column

4. Provide high quality, job-
embedded professional
development.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX 1.

Pre-implementation

Carrie Hillyard,
Director of
School
Transformation

Noted within
task column
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*  Clarify roles and responsibilities with Title | coach
and PD Specialist

* Create structures and systems to collect
observational data from TZ schools (Aug 2013)

* Finalize supporting partner role in providing
professional development coaching to leadership
and instructional support staff (by Aug 2013)

* Secure two recurring professional development
substitutes (October 201 3)

* Conduct first round of teacher observations to
identify individual teaching coaching needs
(December 2013)

* Determine school-wide PD needs based upon first
round of teacher observations (October 201 3)

¢ Determine TZ Zone PD needs based upon first
round of teacher observations (November 2013)

* ldentify protocol for the selection of Peer Support
Teachers (June 2014)

* Create selection materials for Peer Support
Teachers based upon the protocol identified and
agreed upon by the school leadership team (June
2014)

* Determine components of the New Teacher
Mentoring program (July 2013)

* Select mentor teacher for New Teacher Mentoring
program (July 2013 — Aug 2013)

Implementation

¢ Provide mentoring and coaching to needs as
identified by a co-principal (beginning by Sept 201 3)

* Provide leadership mentoring and coaching to needs
identified by OTS staff and supporting partner —
TNTP (beginning by Oct 201 3)

* Provide school-wide professional development
during all faculty meetings based upon observational

Shannon

Strieter,
Transformational
Specialist

Dawn Green,
Transformational
Specialist

Cyndie Carneal,
co-principal
Caze Elementary

To Be Hired,
Co-principal of
Caze Elementary

Kim Kuban,
Caze Elementary
Title | Coach

To Be Hired, PD
Specialist
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data from teachers (beginning in Sept 2013)

* Provide school-wide voluntary school-wide
professional development for teachers based upon
observational data from teachers (beginning in
October 201 3; ongoing)

* Provide TZ-wide voluntary professional
development for teachers and staff based upon
observational data from TZ teachers and staff
(beginning in Nov 201 3; ongoing)

* Provide in-classroom coaching customized based
upon needs identified by principal (Sept 2013 — June
2016; as needed)

* Provide professional development release time to
observe Peer Support Teachers or other teachers
identified by PD Specialist or principal (Sept 2013 -
June 201 6; as needed)

* Implement Peer Support Teacher coaching model
(explained in the School Transformation Plan;
August 2014)

* Maintain common planning time and PLCs for
teachers and ensure time is being used effectively
(August 2013 = Y'I; August 2014 —Y2; Aug 2015 —
Y3)

* Implement the New Teacher Mentoring Program
(Aug 2013; ongoing)

Associated budget
$570,600

Implement strategies to recruit,
place, retain staff (financial
incentives, promotion, career
growth, flexible work time).

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation
¢ Finalize schedule for the disbursement of retention

Carrie Hillyard,
Director of
School

Transformation

Debbie Debaillie,

Noted within
task column
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awards (Aug 2013)

Communicate retention awards to staff (Aug 2013)
Determine process and parameters for the
purchase of instructional classroom kits (Oct 201 3)
Identify protocol for the selection of Peer Support
Teachers (June 2014)

Create selection materials for Peer Support
Teachers based upon the protocol identified and
agreed upon by the school leadership team (June
2014)

Revisit new staffing and selection process
implemented in the TZ schools (Sept 201 3)

Launch a new recruitment campaign (Oct-Nov
2013)

Revise competency based selection process and

model for teachers based upon TZ principal input
(Jan 2014)

Implementation

Disburse retention awards in accordance with
determined schedule and process (Sept 2013 -
ongoing)

Secure additional instructional classroom kits for
teachers based upon their specific needs (Sept 2014,
Sept 2015, Sept 2016)

Implement Peer Support Teacher coaching model
(explained in the School Transformation Plan;
August 2014)

Recruit new candidates for TZ positions (ongoing;
by Sept 2013)

Select new candidate for TZ position based upon
mutual consent and revised competency based
model (ongoing; by June 2014)

Associated Budget

Chief Human
Resources
Officer

Dawn Green,
Transformational
Strategist

To be hired,
Caze Co-
principal

Cyndie Carneal,
Caze Co-
principal
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| $195,000

6.

Provide increased learning time
for students and staff.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation

* Determine dates for summer programming (Jan
2014)

* Determine enrollment process for summer
programming (Jan 2014)

*  Determine academic programming for summer
programming (May 2014)

* Align afterschool program to academic priorities
(initial alignment Nov 2013 — ongoing)

* Incorporate afterschool coordinator into PLC or
common planning time (by Nov 201 3)

* Determine dates for additional professional
development days in regards to curriculum
alignment and data deep dive (upon grant reward,
no later than july 15, 2013)

* Determine optimal master school schedule (by Aug
2013; one month prior to the start of school)

*  Determine staggered scheduling for support staff to
increase the number of interventions offered for
students (by end of July 2013)

Implementation

*  Ensure students attend 2 minimum of 10 summer
programming days (Jun 2014 — June 2016)

* Implement two additional teacher professional
development days prior to SY 2013-2014 (Aug
2013)

* Implement additional professional development days
in regards to curriculum/assessment alignment (Sept

Carrie Hillyard,
Director of
School

Transformation

Shannon
Strieter,
Transformational
Strategist

Dawn Green,
Transformational
Strategist

To Be Hired,
Caze Co-
principal

Cyndie Carneal,
Caze Co-
principal

Other Caze
school-based
staff

Noted within
task column
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2013 —June 2016)

Provide professional development stipends to
teachers who attend voluntary professional
development offered by the district and OTS
throughout the school year (ongoing)

Align afterschool academic programming for both
remediation and enrichment of students (ongoing)
Implement staggered scheduling for support staff to
increase learning time for students through
interventions {(Aug 201 3)

Associated budget
$448,600

7. Use data to implement an aligned
instructional program.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation

Determine dates for data-deep dives by teaching
staff (by Sept 2013)

Determine DataWise training dates provided by the
district (by Aug 2013; ongoing every year)

Review performance management expectations for
OTS (Aug 2013)

Prepare for monthly OTS performance management
sessions (monthly basis starting in Sept 2013)
Prepare for bi-annual district performance
management sessions {Bi-annual starting in Oct
2013)

Finalize participation of the Rtl team and meeting
schedule (by Sept 2013)

Implementation

Begin creating individual student plans for students

Carrie Hillyard,
Director of
School
Transformation

Shannon

Strieter,
Transformational
Strategist

Dawn Green,
Transformational
Strategist

Caze co-
principals and
various other
school-based
staff

Noted within
task column
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identified by Rtl team for interventions (ongoing;
starting no later than Sept 201 3)

Implement data deep dives by teaching staff (by Sept
2013)

Conduct ongoing Rtl team meetings to ensure at-
risk students are placed on an aligned instructional
program (ongoing; starting in Sept 2013)

Implement PLCs focused upon differentiated
instruction based upon student data (ongoing;
starting in Sept 2013)

Create common formative assessments to drive
data-driven instruction (upon grant’s award; no later
than Dec 201 3)

Implement universal screenings for all students
(ongoing; no later than Oct 2013)

Align interventions for students determined as Tier
Il and Il from universal screenings (ongoing; no later
than Oct 2013)

Associated budget
$164,600
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8. Promote the use of data to inform
and differentiate instruction.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation

Determine dates for data-deep dives by teaching
staff (by Sept 2013)

Determine DataWise training dates provided by the
district (by Aug 2013; ongoing every year)

Review performance management expectations for
OTS (Aug 201 3)

Prepare for monthly OTS performance management
sessions (monthly basis starting in Sept 201 3)
Prepare for bi-annual district performance
management sessions (Bi-annual starting in Oct
2013)

Finalize participation of the Rtl team and meeting
schedule (by Sept 2013)

Implementation

Begin creating individual student plans for students
identified by Rtl team for interventions (ongoing;
starting no later than Sept 2013)

Implement data deep dives by teaching staff (by Sept
2013)

Conduct ongoing Rtl team meetings to ensure at-
risk students are placed on an aligned instructional
program (ongoing; starting in Sept 2013)
Implement PLCs focused upon differentiated
instruction based upon student data (ongoing;
starting in Sept 2013)

Create common formative assessments to drive

Carfie /yl;iilyimyqard,
Director of

School
Transformation

Shannon

Strieter,
Transformational
Strategist

Dawn Green,
Transformational
Strategist

Caze co-
principals and
various other
school-based
staff

Noted within
task column
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data-driven instruction (upon grant’s award; no later
than Dec 2013)

* Implement universal screenings for all students
(ongoing; no later than Oct 2013)

*  Align interventions for students determined as Tier
Il and Il from universal screenings (ongoing; no later
than Oct 2013)

Associated budget
$164,600

9. Provide mechanisms for family
and community engagement.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation

¢ Community asset mapping (Jan 2014)

* Research community partnerships for mental health
services and counseling (Dec 2014)

* Recruit and select for Family and Community
Outreach Coordinator (by Oct 2013)

* Recruit and select for full-time nurse and health
clinic staff (by Jan 2014)

* |dentify parent engagement calendar (within one
month of hiring Family and Community Outreach
Coordinator)

* Research best practices in parent academy efforts
(within one month of hiring Family and Community
Outreach Coordinator)

Implementation
* Continue/initiate partnerships with community
organizations (as needed)
* Host parent and community events (ongoing
starting in Sept 2013)

Carrie Hillyard,
Director of
School
Transformation

Cathlin Gray,
Associate
Superintendent
of Student,
Family, and
Community
Partnerships

Shannon

Strieter,
Transformational
Strategist

Dawn Green,
Transformational
Strategist

Caze Co-

Noted within
task column
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* launch Parent Academy (contingent upon plans
established by Family and Community Qutreach
Coordinator)

* Integrate communication structures based upon
best practices

* Implement parent and family engagement calendar

Associated budget
$232,500

principals and
various other
school-based
staff

10. Give the school sufficient
operational flexibility (staffing,
calendarsftime, and budgeting).

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation
N/A - see note below

Implementation
N/A - see note below

OTS’s design represents a unique case management
approach whereby the OTS will maintain a regular presence
in the Transformation Zone schools. OTS staff will ensure
that the TZ Schools are prioritized not only in talk, but also
in action. The OTS will serve as schools’ main point of
contact with EVSC and will coordinate all central office
services for these schools by streamlining supports from
multiple offices instead of creating additional bureaucracy.
The OTS’s support structure will create a “club you want to
join” with tangible benefits for low-performing schools, rather
than a punitive framework.

As part of the district’s broader transformation strategy,
EVSC has created an internal unit to hold “itself”

Dr. David
Smith,
Superintendent

Carrie Hillyard,
Director of
School
Transformation

(Continued —
Already
established)
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accountable to results for these schools. This sustainable
model not only allows for the district to pilot innovative
approaches and frameworks, but allows one unit to directly
focus upon the transformation of EVSC’s persistently lowest
performing schools. The OTS is defined by four overarching
responsibilities:

*  Accountability. The OTS is held accountable for rapid
gains in student achievement.

*  Authority. The OTS assumes decision-making authority
on school staffing, time, budgets, and programs.

* Comprehensive services. The OTS provides core
academic and student support services directly or by
aligning the services of other programs and supporting
bartners, who are on subcontracts with the OTS or TZ
schools, and builds internal capacity within the schools
and by extension, the district.

* Embedded, consistent school presence. The OTS
maintains an embedded, consistent, and intense
relationship with the school(s), requiring a presence in
each school three days per week during the
transformation period.

The OTS will provide targeted support in key functional
areas, including offering services that the district does not
have the time or expertise to provide.

Associated Budget
$490,000

I'l. LEA and, SEA supports school with
ongoing, intensive technical
assistance and support.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Dr. David
Smith,
Superintendent

Noted within
task column
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Pre-implementation
N/A - see note below

Implementation
N/A — see note below

OTS’s design represents a unique case management
approach whereby the OTS will maintain a regular presence
in the Transformation Zone schools. OTS staff will ensure
that the TZ Schools are prioritized not only in talk, but also
in action. The OTS will serve as schools’ main point of
contact with EVSC and will coordinate all central office
services for these schools by streamlining supports from
multiple offices instead of creating additional bureaucracy.
The OTS’s support structure will create a “club you want to
join” with tangible benefits for low-performing schools, rather
than a punitive framework.

As part of the district’s broader transformation strategy,
EVSC has created an internal unit to hold “itself”
accountable to results for these schools. This sustainable
model not only allows for the district to pilot innovative
approaches and frameworks, but allows one unit to directly
focus upon the transformation of EVSC’s persistently lowest
performing schools. The OTS is defined by four overarching
responsibilities:

*  Accountability. The OTS is held accountable for rapid
gains in student achievement.

* Authority. The OTS assumes decision-making authority
on school stdffing, time, budgets, and programs.

* Comprehensive services. The OTS provides core
academic and student support services directly or by

Carrie Hillyard,
Director of

School
Transformation
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dligning the services of other programs and supporting
partners, who are on subcontracts with the OTS or TZ
schools, and builds internal capacity within the schools
and by extension, the district.

* Embedded, consistent school presence. The OTS
maintains an embedded, consistent, and intense
relationship with the school(s), requiring a presence in
each school three days per week during the
transformation period.

The OTS will provide targeted support in key functional
areas, including offering services that the district does not
have the time or expertise to provide.

Associated Budget
. $490,000

> If implementing the transformation model, explain how the recruitment and selection of a new principal will take place.

In SY 2012-2013, EVSC conducted a search for building administrators. In partnership with Mass Insight Education, a new competency based
selection process was created based upon Public Impact’s Turnaround Leader competencies. (See index for overview of the selection
process which included a panel interview, data analysis exercise and presentation, and teacher observation rubric completion.) The selection
process yielded a pool of candidates for the Superintendent to consider for recommendation for EVSC open administrative positions.
Although new candidates have been identified for other principal and administrative openings through the EVSC, several candidates remain.
OTS will work to screen the available candidates for the co-principal vacancy and create a final step in the selection process to ensure the
candidate is the right fit to lead Caze Elementary School in its implementation of the transformation model.
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Pre-Implementation

Describe proposed activities to be carried out during the pre-implementation period, including a proposed budget.

Action: All pre-implementation activities, timelines, and budget were noted with the relevant intervention
model required elements.

Timeline: All pre-implementation activities, timelines, and budget were noted with the relevant intervention
model required elements.

Budget: All pre-implementation activities, timelines, and budget were noted with the relevant intervention
model required elements.

Check Your Work - Additional Requirements for All Models

. All the elements of the selected intervention model are included.

2. The descriptions of how all of the elements will be or have been implemented are specific, logical v
and comprehensive.

3. The timeline demonstrates that all of the model’s elements will be implemented during the 2013- v
2014 school year.
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0 We will implement this model. &1 We will not implement this model — move to next model.

O We will implement this model. 4 We will not implement this model — do not complete.

O We will implement this model. 1 We will not implement this model - move to next model.

* The forms for each model listed above were deleted after the LEA reviewed and determined to implement the
Transformational Model.
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5. Annual Goals for Priority Schools for Accountability

Instructions:

I) Review the results of the two worksheets “Analysis of Student and School Data” and “Self-Assessment of High-poverty, High-
performing School,” the findings, and the root cause analysis.

2) Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop:

o One English/language arts goal for “all students.”

o One mathematics goal for “all students.”

3) Schools serving students in grade 12 must also include a goal related to graduation.

4) Include goals for the three-year duration of the grant.

Note: Goals must be measureable and aggressive, yet attainable.

Example: 50% of all students are
proficient on ISTEP+ mathematics

75% of all students are proficient
on ISTEP+ mathematics

85% of all students are proficient
on ISTEP+ mathematics

95% of all students are proficient
on ISTEP+ mathematics

53.20% of all students are
proficient on ELA ISTEP+.

55.03% of all students will be
proficient on ELA ISTEP+.

57.03% of all students will be
proficient on ELA ISTEP+.

62.37% of all students will be
proficient on ELA ISTEP+.

49.80% of all students are
proficient on Math ISTEP+.

52.17% of all students will be
proficient on Math ISTEP+.

54.17% of all students will be
proficient on Math ISTEP+.

59.17% of all students will be
proficient on Math ISTEP+.
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lI: Budget (See attached Excel file)

Instructions:

I) Complete the budget pages provided in the attached Excel file for the three years (see copies in Attachment C). Electronically
select each “tab” for years 2013-2014, 2014-2015, and 2015-2016.

2) Indicate the amount of school improvement funds the school will use for each year of the grant period to implement the

selected model in the school it commits to serve.

3) The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year.

Note: The LEA’s budget must cover the period of availability, including any extension wanted through a waiver, and be of sufficient
size and scope to implement the selected school improvement model in the school(s) the LEA commits to serve. It would be
permissible to include LEA-level activities designed to support implementation of the selected school improvement model in

the LEA’s school.

4) Describe how the LEA will align federal, state, and local funding sources with grant activities. (See Attachment D for suggestions)

Element of the Intervention

Intervention

Resource

Federal Resources

Use of research-based instructional
practices that are vertically aligned
across grade levels and the state
standards

Transformation

Title | Part A, IDEA, Title lI

Assistance with design and
implementation of improvement plan
including high-quality job-embedded
professional development designed to
assist schools in implementing the
intervention model

Transformation

Title I, Part A,
Title I, School Improvement
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Recruitment of teaching staff with skills
and experience to effectively implement
the selected intervention model

Transformation

Title ll, Part A

Job-embedded staff development aligned
to grant goals to assist English language
learners

Transformation

Title Ill, Part A - LEP (when applicable)

Provide extended learning opportunities | Transformation Full Service School Community Grant, 2[*

for students Century Learning Communities Grant, Title
l, IDEA

Provide community and family supports | Transformation Full Service Community School Grant

State Resources

Provide extended time learning
opportunities for students

Transformation

Full Day Kindergarten Grant

Local Resources

Provide extended time learning
opportunities for students

Transformation

Evansville Department of Parks and
Recreation, YMCA, Boys and Girls Club, Boy
Scouts, Girl Scouts, EVPL

Provide community and family supports

Transformation

HOLA, Ascension Health, St. Mark’s
Lutheran, Green River Kiwanis, AmeriCorps,
Tri State Food Bank, Big Brother Big Sister,
Evansville Christian Life Center, AmeriCorps,
Tri State Food Bank
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Submit all materials in this document,
including the two worksheets in this application to IDOE
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Appendices

Sample Agenda/Sign In Sheet from Collaborative CNA Process
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( Evansville Teachers Association
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Juge 6, 2013

To Whom It May Concern

The Bvansville Teachers Assotiation (BTA) 15 pleased to partner with the Bvangville
Vanderburgh School Corporation {(EVSC) fu support of the application 1o the Indiana
Department of Bducation for the Title 1 10133(g} School Improvement Grant (SIG}) for Caze
Elementary (R-5), Fairloan Blementary (K-8} and Lineoln School (K-8). The ETA ¢ _upports
continuation of the work of the Transformation Zone (TZ), The 1003(g) praut will erhance thi)
work snd provide the means for continued snesess and build on this work,

The ETA supports at the highest lovel the efforts of Caze Elementary (K-5), Faivlawn
Blementacy (K-5) and Lincoln Schook (K-8) and their parsuit of fhe Titte 1 1003(g) School

Imgrovement Grant,
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Applications approved by EVSC School Board on June 3, 2013

Meeating

] ] i Categary Consent Ttems (Dr, Smith)
2,08 Rell Tall
Subject Consideration to submit five grant proposals
Z.0% fledge of Aloglance Type Action {Consanty
2,43 Public Conronnt Cords
Board Policy 0122

| 2,04 Good Huws {¥ics Presigant fisfer)

i 3.4t Congidaration of minuies of the
HMay 20, 2013 board mawting

L ,62 Consideration of Allowance of 1%
{ Payments

§ [ grant proposals

|30 Comsiaaration o aubmit fve 4

Board Policy # 0122

Jun 03, 2013 - Reqular Beard Meeting 5:30 P.M.

School Grant Name

Source

Amount

Teacher

Walanat Grant

Wialdart

$50.00

Dialar Geneval
Liter

$2,800.60
ant

i

acy Gr

S

Carrie Hillyard 1003G School

Caze IDOE 3yr. grant up to
Improvement Grant $2,000,000.00
per year
Carrie Hillyard Lincoln 1003G School IDOE 3yr. grant up to
Improvement Grant $2,000,000.00
per year
Lisa Hale Fairlawn 1003G School IDOE 3yr. grant up to

Improvement Grant

$2,000,000.00
per year

EVSC aims to provide outstanding educational opportunities for all students. This grant opportunity allows the
district to secure additional funding to put interventions, additional personnel, and other necessary community
partnerships in place to support the continued transformation of these priority schools.

The Indiana Department of Education is conducting a fourth round of 1003g competitive School Improvement
Grant (SIG) opportunities. SIG, authorized under section 1003g of the Title | of the elementary and Secondary
Education Act of 1965 (Title | or ESEA), are grants to State Education Agencies (SEAs) that SEAs use to
make competitive sub-grants to Local Education Agencies (LEAs) that demonstrate the greatest need for
funds and the strongest commitment to use the funds to provide adequate resources in order to raise

substantially the achievement of the students in the lowest-performing schools.
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Unbound 'Iliinking,
Transformation Zone Team Training

Evaluation Rubric

Unlacking' Possibilities.

‘The folfowing rubric will be used to assess participant performance at the Transforniation Zone Team Trafning Specific guidancs will be
provided to patticipants to ensure understanding of the following pages. It is impartant to note the following:

» "
T Z T e am Tral n 1 n g - * *denotes arequired eloment. Every participant MUST aviain 2 s¢ore in each,

A score ot 2 or ¢ may be carmed,
*  Descriptors ave not a comprehansive checklist but holistic in nature.

» »
Evaluatl O n Rub I"l C farticipants MUST earn a score of 3, 4, or 5§ WITHOUT ding in each of the following {05 to pass the trainlng: Actve
participation, Lesson planning, end 2 technigues {n demonsuation (Fverage score}.

.

+  Panticipant will chopse two inigue tech 1o ¢ Lesson planoed for demonsiration must adequotely allet the proper
Tima ta demonstrate the chosen techriqus s, 1 lesson plaimned does not adequately allot Sme, partictpant will not scate abave Z for
the technlque.

Score Sheet:

*Section #1: Active Participation

*Section #2: Lesson Planning {Begin with the End)

’Sccﬁon #3: Additional Techniques in Instructional Delivery
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The School Turnaround Groug
18 Tesrvond Street  Sudte 1036

TURNAROUND GROUP phones 51 781500

s Faw {637} 778505
MAASS INSIGHT EDUCATION | | o i TsEEnlEh TSt

EXTERMAL PARTNERSHIP —~ ETATEMENT OF ASSURANCE

o Bvans o Parawn X Lincols n McGamry X Caze
Bchoot Blementary School - Middle Flementary
. Schoot . Scheol  Sechoot

X Institute & system for measuring changes kn Instructional practices cesultng from professional
davelopment,

X Provide seaff ongoing, high quality, job-embedded professional development that Is sligned with
the Instructional program and designed with schonl staff.

X Establish schedules and implement stravegies that provide increased learming tma.
Frovide engeing rmechanisras for famlly and community engagement.

Use data to Identity snd implement an instructionsl program that is researeh-based and
verteally aligned from one grade to the next as well xs aligned with State academic standards,

e

K Conduct periodic reviews to ensure that the curriculom is being implemented with fidelity,

X Provide addivional supports to teachers and principals to implement strategies to support
students with disabilities and limived English proficient students.

X Using technology-hased suppores.

Partnar with parents, falth and community-based organizations, health elinics, State or local
agencies o oreate safe environmants,

o

¥ Provide soclal-emotional and community-oriented services/suppores

X Provide Entgnsgi_;ée rechajcal as‘i)mn:a and support.
“:x . ;ﬁr‘_ ;"‘Iﬁ j e o

June 7, 2013
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Diehl Evaluation
«.and Consulting Servicess

Scope of Work and Deliverables

Diehl Consulting proposes a performance monitoring system for external partners and an evaluation
design yielding process- and outcome-level data designed to measure the goals and objectives of the
school improvement grant. Specific deliverables are provided below.

Deliverable 1: Develop and implement a comprehensive performance monitoring system for
external SIG partners programs and services.

Serve as a liaison between external partners and the school in identifying and monitoring progress
toward partnership expectations, including alignment with school improvement goals.
Quantitative and qualitative methodology includes partner interviews, performance monitoring
tools, and program/service fidelity instruments. System to be integrated within the Office of
Transformation and Support.

In order to draw accurate conclusions about the consistent impacts of a given program, it is
important to know that the program is implemented with fidelity. At a minimum, the proposed
fidelity measures will assess dosage/exposure to the program (e.g., program attendance,
participant demographics), participant responsiveness (i.e., participant feedback related to the
program), and quality of program delivery. As applicable, Diehl Consulting also proposes to
measure the extent to which program delivery adheres to any available program curricula.

Deliverable 2: Support all SIG required performance reporting

Diehl Consulting will work with EVSC to ensure the reliability and validity of information reported
as part of grant requirements. Based on prior experience, two areas of support are described
below. However, if new requirements are identified, Diehl Consulting will align processes to
address required reporting.

o Diehl Consulting proposes to complete selected sections of the SIG monthly data dashboard
related to student attendance and out-of-school suspensions. While these indicators (to be
defined) will also be included in the quarterly and year-end reporting, this monthly
evaluation will be critical as it will allow interested parties from the schools, district, and
state to review formative evaluation results from a common source more frequently.

o Additional SIG requirements include the Staff Culture Survey, which will be administered
two to three times within an academic year. These surveys will assess staff perceptions of
school culture by ability and commitment levels. While results of these surveys will be
summarized in the monthly data dashboard as available, detailed results will also be
shared with individual schools in formal reports.

Deliverable 3: Provide quarterly benchmark reports and facilitate data discussions related to
recommended core SIG indicators (e.g., suspensions, attendance)

Following each academic quarter, Diehl Consulting proposes to prepare scorecards outlining each
school’s progress toward SIG targets and other relevant indicators related to student attendance
and discipline. Scorecards will include an overall presentation of current performance relative to
the established targets as well as graphic breakdowns of each indicator by grade level and




demographic variables. As appropriate, comparison data from the corresponding time periods
from previous years will also be included.

A key component of the quarterly benchmarking will be to facilitate discussion around the
scorecards. Diehl Consulting proposes to meet with each school quarterly to ensure understanding
of the data presented.

Deliverable 4: Develop and implement a comprehensive logic model and evaluation plan linked to
SIG goals, and prepare formative and summative evaluation reports.

Diehl Consulting proposes an evaluation design yielding process- and outcome-level data designed
to measure goals and objectives. To accomplish this, a logic model will be further aligned with
school improvement plans. Specific elements include: (a) gaps or needs to be addressed; (b) goals
to be accomplished; (c) short- and long-term objectives; (d) activities/program inputs; (e) process
measures; and (f) outcome measures. An evaluation plan will be developed based on the
objectives and indicators outlined within the logic model. The plan will include the evaluation
design and methods (e.g., participants, procedures, instruments), along with proposed data
analysis procedures. Methodology will include school-level climate and student/family
engagement surveys, staff instructional practice assessments, and collaborative practice and use
of data inventories. Methods will be aligned to meet the school’s unique needs.

While it is expected that program evaluation will be ongoing, the formal report will represent the
capstone of the annual evaluation. The report(s) is expected to include a comprehensive review of
all evaluation findings. Included with the formal reporting deliverable will be meetings during
which evaluation results will be discussed and used in the formulation of action plans.

Deliverable 5: Provide further evaluation of specific programs and services offered by schools as
part of SIG efforts.

Based on guidance from the school principal, staff, and district, Diehl Consulting will provide
ongoing evaluation support to further examine data. This support may involve further analyses of
indicators and subgroups, or short-term evaluation of specific school strategies to provide
feedback related to implementation.




iehl Evaluation
-and Consulting Servicess

123 NW 4th Street, Suite 3
Evansville, IN 47708
www.diehlconsulting.org

Capacity and Experience

Diehl Consulting provides objective and supportive evaluation and consultation to individuals,
businesses, schools, and community organizations working to make an impact. With extensive experience
in conducting research and evaluation projects in the areas of youth and community development,
education, and needs assessments related to overall community services, Diehl Consulting is highly
qualified to provide evaluation services associated with the Evansville Vanderburgh School Corporation’s
School Improvement Grant.

Diehl Consulting offers a package of coordinated evaluation solutions. Components of the solutions
package include: (a) assessment of organizational needs, development of action plans, goals, and
objectives, and creation of evaluation designs/protocols; (b) ongoing technical assistance to monitor
progress and the use of quantitative and qualitative data to drive decision-making, along with
development of data tracking systems and database management; (c) consultation in community
education and program development; (d) staff development and training; and (e) statistical analyses and
communication of results to a variety of audiences (formal reports, evaluation briefs, presentations, etc.).

Core areas of competence supporting achievement of specific deliverables associated with the proposed
services include: (a) experience in developing and implementing performance monitoring systems for
external partners, (b) experience in conducting large-scale evaluations, and (c) specific experience in
evaluating school improvement grants. Examples of this work include:

A. Experience in developing and Implementing Performance Monitoring Systems

* Core Competence Process for Say Yes Buffalo, NY. Partnering with the American Institutes for
Research in developing a Core Competence process for community-school partners. Diehl
Consulting led the development of the process and is currently facilitating collection of data from
community stakeholders to identify organizations that are providing high quality services for
schools.

* Evaluation of Chicago Public Schools Community School Initiative. Partnering with the
American institutes for Research in the evaluation of the Chicago Public Schools Community
School Initiative. Diehl Consulting led the development of a community school implementation
rubric, which includes assessment of aspects of school-community partnership functioning.

» Evansville Vanderburgh School Corporation Full Service Schools: Served as the lead evaluator
of the EVSC’s comprehensive full-service community school model. Methods include development
of implementation tools associated with school-community partnerships and assessment of
collaborative functioning.




B. Experience in Conducting Large-scale Evaluations

Math and Science Partnership Statewide Evaluation. Diehl Consulting served as statewide
evaluators for the Math and Science Partnership Grants. This work involved collecting and
organizing various local evaluations and creating a consistent reporting framework to inform
statewide evaluation.

Safe Schools/Healthy Students Evaluations. The Safe Schools/Healthy Students (SS/HS)
Initiative is a competitive discretionary grant program supported by the U.S. Departments of
Education, Health and Human Services, and Juvenile Justice. Diehl Consulting served as an
Evaluation Specialist to the National Center for Mental Health Promotion and Youth Violence
Prevention: Safe Schools/Healthy Students Initiative Technical Assistance providers on behalf of the
U.S. Departments of Education, Health and Human Services, and Juvenile Justice. In this capacity,
Diehl assisted six school districts in the development of comprehensive logic models and
evaluation planning (e.g., Los Angeles Unified School District, California; Albuquerque Public
Schools, New Mexico). Also, Diehl has been invited to speak on several occasions to new SS/HS
grantees. In addition, Diehl Consulting has evaluated SS/HS grants for three school and
community collaborations: (a) the Evansville Vanderburgh School Corporation (EVSC), (b) the
Metropolitan School District of Mount Vernon (MSD of Mount Vernon) and partnering school
districts of North Posey, New Harmony, North Gibson, South Gibson, East Gibson, Warrick County,
and the Catholic Diocese of Evansville, and (c) Perry Central School Corporation.

Various Federal grant evaluations. Over the last ten years, Diehl Consulting has evaluated
various large-scale state and federal grant programs offered through the Indiana and US Dept. of
Education, including 215t Century Community Learning Centers, Carol White Physical Education
and Health, Safe Schools/Healthy Students, Full Service Community Schools Grant, and 1003g
Grants.

C. Specific Experience in Evaluating School Improvement Grants

Evaluator for EVSC 1003g School Improvement Grants (2010-2013): Collaborated with school
and district administration to develop a comprehensive logic model and evaluation plan linked to
SIG goals for Evans School, McGary Middle School, and Glenwood Leadership Academy.
Implementation of the evaluation plan involved assembling process- and outcome-level data
aligned with the objectives and indicators outlined within the logic model, as well as production
and discussion of formative and summative evaluation reports. Mid-course (monthly, quarterly)
analysis and facilitated discussion around key data points helped to ensure progress toward grant
targets.

Diehl Consulting projects are managed by one of the team'’s consultants. In doing so, we emphasize the
importance of collaboration both within our own organization and with client organizations. Currently,
Diehl Consulting is comprised of four full-time consultants, two research coordinators, and support staff.
In addition, a number of contracted field consultants with varying expertise (e.g., psychometrics,
advanced data analysis, and software development) are included on projects as necessary. Background
information for the Diehl Consulting team members associated with this proposal is provided below.

Doug Berry, Senior Consultant, will assume the role of co-project manager for the work outlined in this
proposal. He has a background in psychology with concentrations in the areas of survey design,




psychometrics, statistical analysis, test validation, training and performance appraisal. With seven years
of experience in various analytical capacities and specific experience in evaluating school improvement
initiatives, he works closely with clients to clarify goals and objectives, plan and implement evaluation
strategies, analyze data from various sources and report findings to mixed audiences. Doug is especially
involved with projects requiring the use of complex statistical software, electronic surveying processes,
and advanced data analyses. Doug has professional experience in human resources, advertising research,
and marketing analytics. He has a bachelor’s degree in psychology from Wabash College where he
received the Distinguished Senior in Psychology Award and was named a George Lewes Mackintosh
Fellow, and a master’s degree in industrial/organizational psychology from Western Kentucky
University. Prior to joining Diehl Consulting, Doug worked as a marketing analyst.

Dan Diehl, President, will serve as co-project manager for the work outlined in this proposal. Diehl has
over 16 years experience in providing evaluation, consulting, and professional development services to
individuals, businesses, schools and community organizations. Before starting Diehl Consulting, Dan
worked as a school administrator where he oversaw the development, evaluation and sustainability of
community education initiatives promoting school and community partnerships. Dan has a Ph.D. in social
work from the University of Louisville and University of Kentucky, along with master’s degrees in applied
experimental psychology from Western Kentucky University and social work from the University of
Southern Indiana. He is also Licensed Clinical Social Worker (LCSW).

Jason Chadwell, Senior Consultant, will oversee development of the external partner performance
management system. He has expertise in a variety of evaluation and human resources subjects, including
performance management, compensation, learning and organization development, and selection. He has
received extensive training in research and data analysis techniques, and leads the firm's quality
assurance processes. Jason has prior experience in developing and implementing monitoring processes
and working with community partners in addressing required performance goals. With over 16 years of
experience, Jason has provided consultation services to government, manufacturing, and healthcare
organizations and has managed many large-scale projects that involved collaboration with executive and
management-level employees. Jason has a bachelor’s degree in psychology from Berea College and a
master’s degree in industrial /organizational psychology from Western Kentucky University.

Sam Crecelius, Consultant, will assist in conducting on-site observation of extended learning
opportunities and mining data from the EVSC warehouse. He has over ten years of experience in the field
of afterschool programming, both as a direct service provider and an evaluator. He coordinates the
delivery of services to clients and manages the data entry team, in addition to analyzing data, conducting
site visits and focus groups, and preparing evaluation reports. Sam develops and delivers much of the
training for the company, particularly as it relates to EZEval afterschool evaluation software and Diehl
Consulting’s School Social Work Data System. He has a bachelor’s degree in communication studies from
Indiana University Southeast. He was named Outstanding Communication Student for his graduating
class and received the Best Presentation Award at the IU Southeast Undergraduate Research Conference
for his investigation of public opinion. Currently, he is completing his master’s degree in communication
at Indiana State University (June 2013).

Brent Sigler, Research Coordinator, will assist in coordinating survey administration, data entry, and
quality assurance processes. He has a background in the areas of social psychology, cognitive science,
philosophy, and behavioral neuroscience. With multidisciplinary research experience, he supports
evaluation projects by coordinating data collection and entry processes, assisting with report
development, and conducting research. Specifically, Brent is involved with data collection, entry, and




management, as well as the generation of literature reviews and technical reports. Prior to joining Diehl
Consulting, he worked as a research assistant at the University of Evansville where he gained experience
writing grants, conducting cross-curricular research projects, managing a professional research lab, and
coauthoring presentations for international conferences. In addition, Brent was a teaching assistant for
three collegiate courses and has experience tutoring elementary through college students in the areas of
math, philosophy, psychology, and the cognitive and neural sciences. He has a bachelor’s degree in
cognitive science, philosophy, and psychology from the University of Evansville.




Diehl Evaluation
_..and Consulting Servicesz

Dan Diehl, Ph.D., LCSW

123 N.W. Fourth Street, Suite 3, Evansville, IN 47708
Cell: (812) 431-2159; Office: (812) 434-6745

Email: dan@diehiconsulting.org
www.diehlconsulting.org

Education

Ph.D. degree received in May of 2003, in Social Work from the University of Louisville and University of Kentucky Ph.D.
Program in Social Work.

M.S.W. degree received in August 1998, in Social Work from University of Southern Indiana, Evansville, IN.

M.A. degree received in August 1996, in Applied Experimental Psychology from Western Kentucky University, Bowling
Green, KY.

B.A. degree received in May 1994, in Psychology from Western Kentucky University, Bowling Green, KY.

Certificate in Business Management (expected November 2013), through the Executive Leadership Program at the
University of Notre Dame.

Licensure

Licensed Clinical Social Worker (LCSW), #34004082A, Indiana, September 1999 to present.
Licensed School Social Worker, Indiana, May 2004 to present.

Professional Experience

President, Diehl Evaluation and Consulting Services, Inc, from May of 1995 to present (incorporated May, 2004).
= Diehl Consulting provides evaluation and consulting services to schools, businesses, and community

organizations, including: (a) assessment of organizational needs, development of action plans, development of
goals and objectives, along with creation of an evaluation design/protocol; (b) ongoing technical assistance to
monitor progress toward goals and objectives and use of quantitative and qualitative data to drive decision-
making; (c) grant writing (federal, state, and local funding sources); (d) consultation in community education and
development of youth programs (after-school, summer, specialized services, etc.); (e) trainingin a variety of
areas, such as evaluation design, data analysis, school-community partnerships, community organization,
community education, facilitative leadership, motivating change, behavior management with children and
adolescents, youth development, and staff team building/communication; and (f) varied data analyses, along
with development of data tracking systems and database management.

Director/Evaluator: 21° Century Community Learning Centers, Evansville-Vanderburgh School Corporation, from August
2000 to November, 2005.
= Responsibilities included administration of extended day and summer programs, including program
development, implementation, evaluation, grant writing, along with the supervision of school social workers.
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Adjunct Faculty member, University of Southern Indiana, Department of Social Work, from January 2001 to 2004.

Responsibilities include part-time teaching opportunities in graduate research, social work practice evaluation,
and child and adolescent social work practice courses.

Outpatient Child/Adolescent Therapist, Mulberry Psychological and Counseling Associates, St. Mary’s Medical Center:
Welborn Campus, from July 1999 to January 2002.

Responsibilities included outpatient individual, group, and family therapy with children and adolescents ranging
in age from 2 to 18. Therapy and education focused on a variety of issues including, but not limited to:
depression, anxiety disorders, crisis intervention, anger management, conflict resolution, communication skills,
trauma, grief, and problem-solving. Further responsibilities include program development and evaluation,
school and community consultations, as well as facilitating challenge therapy initiatives. Developed and
facilitated PRIDE, an intensive outpatient therapy program for children ages 5 to 12 years old.

Therapist Il, Child and Adolescent Services, St. Mary’s Medical Center: Welborn Campus, Mulberry Center’s Child and
Adolescent unit, from November of 1997 to June, 1999.

Responsibilities included individual, group, and family therapy with children and adolescents ranging in age from
3 to 18. Therapy and education focused on a variety of issues including, but not limited to: play therapy, crisis
intervention, anger management, conflict resolution, communication skills, trauma, grief, and problem-solving.
Also, case management and discharge planning with caseworkers, parents, and schools were among these
responsibilities. Further responsibilities included supervision of interns, program development, evaluation, staff
education through in-services, conducting MIT’s (Multi Impact Therapy) with families, as well as facilitating

challenge therapy initiatives.




Selected Research Experiencef/Contractual Work

Principal Investigator, 21** Century Community Learning Centers Programs (21° CCLC grants in Indiana and past federal
grants), 2002 to present.

Principal Investigator, Full Service Community Schools Grant (federal grant), Evansville Vanderburgh School Corporation,
2010 to present.

Analytic Support for Monitoring and Evaluation for the 21°° Century Community Learning Centers Profile and
Performance Information Collection System (PPICS), subcontract with Learning Point Associates, 2007 to present

Evaluation Specialist, National Center for Mental Health Promotion and Youth Violence Prevention: Safe Schools/healthy
Students Initiative, October, 2008 to 2010.

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Perry Central Community School
Corporation, 2009 to present. ’

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Metropolitan School District of Mount
Vernon, 2008 to present.

Principal Investigator, 2009 Community Mental Health and Addiction Needs Assessment, Southwestern Healthcare, Inc.
Principal Investigator, 2009 Vanderburgh County Epidemiological Study, Substance Abuse Council.

Principal Investigator, 2008 United Way Comprehensive Community Needs Assessment, United Way of Southwestern
Indiana.

Technical Assistance Provider, Indiana Department of Education 21° CCLC. Partnership with McREL to provide statewide
technical assistance to 21°° CCLC grantees, 2007 to 2010.

State Evaluators, Mathematics and Science Partnership Grant (state/federal grant), Indiana Department of Education,
2006 to 2009.

Principal Investigator, Health Marriage Demonstration Grant (federal grant), Community Marriage Builders, 2006 to
present.

Principal Investigator, Early Childhood Development Coalition, United Way of Southwestern Indiana, 2007 to present.

Principal Investigator, Carol White Physical Education Grant (federal grants), Evansville-Vanderburgh School Corporation
and St. Mary’s Medical Center, 2005 to present.

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Evansville-Vanderburgh School Corporation,
2005 to 2009.

Principal Investigator, Grant to Reduce Alcohol Abuse (two federal grants), Youth First, Inc./Evansville-Vanderburgh
School Corporation (2005-2009) and Greene County, Indiana (2008 to present).

Program Evaluations: Life Skills Program, Strengthening Families, Reconnecting Youth, TEENPOWER, School Social Work,
Project Success, Adventure Based Challenge, Social Norming Campaign, Youth First, 2000 to present.




Evaluation of the School Community Council. Report submitted to the Evansville-Vanderburgh School Corporation, June
2003.

Evaluation of a Community School Model of Social Work, In partial fulfillment of a Ph.D. The purpose of the dissertation
was to evaluate an innovative model of social work services in the schools, 2003.

Factors Influencing the Effectiveness of a Full-Service School, In fulfillment of a Research Practicum under the direction of
Dr. Andy Frey, Spring 2002 to Fall 2002,

Effects of After-School Programming on School Adjustment, In fulfillment of an Independent Study under the direction of
Dr. Ruth Huber, Fall 2002.

Statewide study designed to develop a model of Comprehensive School Reform, from August 1999 to 2003.

Independent research project regarding children's occupational aspirations under the direction of Dr. Elizabeth Lemerise
from September of 1993 to 1995.

Research Assistant, Child Development Laboratory, Western Kentucky University, under supervision of Dr. Elizabeth
Lemerise from January of 1993 to May of 1994. Responsibilities included participation in the development of

videotaped stimuli depicting provocation situations, conducting individual and group peer assessment
interviews, and administration of an information processing interview.

Teaching Experience

Paradigms in Clinical Social Work Practice (MSW program), University of Southern Indiana, Fall 2003.

Child & Adolescent Social Work Practice (MSW program), University of Southern Indiana, Spring 2001.

Social Work Practice Evaluation (MSW program), University of Southern Indiana, Fall 2001.

Peer Reviewed Publications

Diehl, D., & Frey, A. (2008). Evaluation of a community schoo! social work model. School Social Work Journal, 32(2), 1-20.

Diehl, D., McCandless, B. and Watson, C. (in press). A district approach to developing full-service schools. Community
Education Journal.

Diehl, D., Gray, C., & O’Connor, G. (2005; fall). The school community council: Creating an environment for student
success, New Directions for Youth Development, 107, 65-72.

Diehl, D. (2003). A look at social capital within a developing model of school community collaboration. Community
Education Journal, 29(3/4), 17-18.

Herda-Hipps, P. A., Westhuis, D. J., & Diehl, D. (2001). Student responses to human diversity. New Global Development:
Journal of International and Comparative Social Welfare, 1, 25-36.

Diehl, D., Lemerise, E., Caverly, S., Ramsey, S., & Roberts, J. (1998). Peer relations and school adjustment in ungraded

primary children. Journal of Educational Psychology, 90(3), 506-515.




Other Writing

Diehl, D. (Spring, 2003). Evaluation of a Model of School Community Social Work Services. Dissertation presented to the
University of Louisville and University of Kentucky, Louisville, KY.

Diehl, D. (Fall, 1998). Behavior management: An effective treatment modality for children and adolescents. Welborn’s
Mulberry Center Journal: Innerview, 22-23.

Diehl, D. S. (August, 1998). Evaluation of a Behavior Management Program being Implemented on an Inpatient Child
and Adolescent Psychiatric Unit. Master’s thesis in the Library of University of Southern Indiana, Evansville,

IN.

Diehl, D. S. (August, 1996). The Contribution of Children’s Peer Relations to Adjustment in an Ungraded Primary
Program. Master’s thesis in the Library of Western Kentucky University, Bowling Green, KY.

Selected Peer Reviewed Presentations

Diehl, D. (2011). 21* CCLC evaluation panel. Presentation at the Indiana 21 CCLC statewide training sponsored by the
Indiana Afterschool Network.

Diehl, D. (2010). Afterschool! The heart of community schools. Presentation at the 21* CCLC Summer Institute.

Diehl, D., & McDowell-Riley, S. (2010). Evaluation for Success. Presentation at the Coalition for Communities and Schools
National Conference, Philadelphia, PN.

Diehl, D., & Dorfman, D. (2008). Evaluating community schools: Examples from the field. Presentation at the Coalition for
Communities and Schools National Conference, Portland, OR.

Alvarez, M. & Diehl, D. (2007). Best practices in evaluation and grant management. Invited presentation at the US
Department of Education New Grantee meeting for Safe Schools Healthy Students, Washington, DC.

Diehl, D. (2006). Logic model development: Key issues to consider. Panel Presentation at the US Department of Education
New Grantee meeting for Safe Schools Healthy Students, Washington, DC.

Diehl, D. & Gray, C. (2005). A successful model of school community collaboration. Presentation at the National
Community Education Association, St. Louis, MO.

O’Connor, G. & Diehl, D. (2005). Grant writing. Presentation at the Indiana School Nurse Association, Indianapolis, IN.

Chapman, D., & Diehl, D. (2005). Packing your backpack for afterschool. Presentation at the 21°* Century Community
Learning Center Summer Institute, Chicago, IL.

Braden-Clarke, C., Diehl, D., Gray, C., & O’Connor (2005). A collaboration between schools and communities to improve
success for students and families. Presentation at the Coalition for Communities in Schools, Chicago, IL.




Braden-Clarke, C., Diehl, D., Gray, C., McCandless, B., & O’Connor, G. {2004). The School Community Council:
Developing Model of School Community Partnerships. Presentation at the Indiana Urban Schools Conference,
Indianapolis, IN.

Diehl, D., Higgins, H., Kizor, B., Neat, T., Remmo, C., Schroeder, V., & Usher, P. (2002). Indiana 21° Century Community
Learning Centers. Presentation at the Indiana Urban Schools Conference, Indianapolis, IN.

Westhuis, D., Diehl, D., & Hipps, P. (1999, January). Diversity Issues for Prospective Therapists. Poster session presented
at the Society for Social Work Research, Austin, TX.

Diehl, D. (1998, August). Evaluation of a Behavior Management Program being Implemented on an Inpatient Child and
Adolescent Psychiatric Unit. In-service presented to Mulberry Center’s Child/Adolescent Services, Welborn's
Mulberry Center, Evansville, IN.

Lemerise, E., Caverly, S., Harper, B., Diehl, D., Ramsey, S., & Roberts, J. (1997, April}. Patterns of Peer Acceptance,
Friendship, and School Adjustment in Mixed-Age Primary Classes. Poster session presented at the Biennial
Meeting of the Society for Research in Child Development, Washington, DC.

Diehl, D., Lemerise, E., Ramsey, S. & Roberts, J. (1996, March). Predictors of School Adjustment in Mixed-Age
Classrooms: The Roles of Peer Acceptance, Social Behavior, and Age Relative to Classmates. Poster session
presented at the Fourteenth Biennial Conference on Human Development, University of Alabama at
Birmingham, Birmingham, AL.

Lemerise, E., Harper, B., McGlothlin, H., Caverly, S., & Diehl, D. (1996, March). Longitudinal Predictors of Peer
Acceptance and Social Behavior in Ungraded Primary Classrooms. Poster session presented at the Fourteenth
Biennial Conference on Human Development, University of Alabama at Birmingham, Birmingham, AL.

Selected lnvited Presentations

Diehl, D. (2012). Engaging students in afterschool through relationships. Invited presentation for the Crawford County
PACK afterschool program, Crawford County, IN.

Diehl, D. and Bostick, V. (2010). Role of Project Director and Evaluator. Invited presentation for the Safe Schools Healthy
Students Conference, Washington, DC.

Diehl, D. (2006). Relationship to Engagement: Soaring to Success! Invited presentation for the PEAK Afterschool
Conference, Denver, CO.

Diehl, D, & Norford, J. (2006). Using a Strategic Development Plan to realize Your Vision: Preparing for Funding. Invited
presentation for the PEAK Afterschool Conference, Denver, CO.

Norford, J. & Diehl, D. (2006). Using a Strategic Development Plan to realize Your Vision: Writing the Grant. Invited
presentation for the PEAK Afterschool Conference, Denver, CO.

Diehl, D. (2005). Relationships are key to afterschool success! \nvited presentation for the PEAK Afterschool Conference,
Denver, CO.

Diehl, D. & Gray, C. (2005). The School Community Council: Developing Model of School Community Partnerships.
Presentation at the lllinois Community Education Association, Chicago, IL.




Diehl, D. (2005). Like Group Discussion: Keeping the Light on After-School for Kids! Invited presentation for the
Coalition for Communities in Schools, Chicago, IL.

Diehl, D. (August, 2004). Data Driven Decision-Making: A Focus on Student Engagement. Invited presentation by USDOE
for the 21°" Century Community Learning Center’s Summer Institute, Los Angeles, CA

Diehl, D. (July, 2004). Data Driven Decision-Making: A Focus on Student Engagement. invited presentation by USDOE for
the 21* Century Community Learning Center’s Summer Institute, Washington, D.C.

Diehl, D. & Parsley, D. (May, 2004). Data driven decision-making. Invited presentation at the Reality of After-School
Conference, Kansas City, MO.

Diehl, D. (2004). A Model of After-School Programs. Invited presentation for the Indiana Cities and Towns Conference,
Evansville, IN.

Diehl, D. (2004). Ideas that work! Invited presentation by the Indiana Department of Education at the Indiana Statewide
Training Seminar, Indianapolis, IN.

Diehl, D. (2002). Practical and Innovative Ideas for your After-School Tool Box. Conference facilitator, Evansville, IN.

Diehl, D. (2002). Marketing Strategies for your 21°* Century Community Learning Center Program. Training workshop
presented at the Regional 21°* CCLC Training Conference, Chicago, IL.

Diehl, D., & Gray, C. (2001). Evansville-Vanderburgh School Corporation: 21** Century Community Learning Centers:
Program Development and Implementation. Invited presentation at the 21°° Century Community Learning
Center’s Bidder’s Conference, Indianapolis, IN.

Diehl, D., Gray, C., & Fritz, S. (2001). Policies and procedures associated with school social work services. Invited
presentation at the University of Southern Indiana’s School Social Work Summer Institute, Brown County,
Indiana.

Diehl, D. (2001). Practical Tips for Completing the Annual Performance Report. Invited presentation at the 21°° Century
Community Learning Center’s Summer Institute, Washington, D.C.

Diehl, D. & Rhinehart, J. (2001, November). Evaluating your 21°* Century Community Learning Center Program. Invited
presentation at the Transitioning 21°° CCLC from Federal to State Conference sponsored by Chief State School
Officers, Tampa, FL.

Couture, E. J.,, Diehl, D., Gray, C., Finch, J. Fritz, S., & Stubbs, V. (2000, January). Full Service Model of School Reform.
Paper presented at the 2000 National Title | Conference: A Voice for Children in the New Millennium, San
Antonio, TX.

Diehl, D. (1999, February). Borderline Personality Disorder in Adolescents. In-service presented to Mulberry Center’s
Child/Adolescent Services, Welborn’s Mulberry Center, Evansville, IN.

Activities/Honors
*  Guy Stephens Award Nominee (outstanding University graduate student), University of Louisville, Spring 2003.
= Qutstanding Graduate, Kent School of Social Work, University of Louisville, Spring 2003.
» Graduate Dean’s Citation, University of Louisville, Spring 2003.




= |ndividual Award in Education, Leadership Evansville, 2003

= Award of Merit for Research in Play Therapy, June 2006

= 21% CCLC National Evaluation Task Force, 2002 to present (subcontract through AIR)
= Koch Family Children’s Museum of Evansville (cMOE) Board, present

» YMCA Outreach Board of Managers, past

=  School Community Council: After-school Committee, present

=  21% CCLC Indiana Advisory Board Member, past

» Board, Indiana Afterschool Network, present

= School Community Council: Steering Committee member, present

= Chair of School Community Council evaluation committee, present

»  National Center for Community Education Advisory Council member, past
»  Youth First: Research and Prevention Committee Member, past

= Speaker’s Bureau: Mulberry Center Institute, January 1997 to 2002,

Active Professional Organizations
Member of American Evaluation Association, 2005 to present

Member of Indiana Association of Play Therapy, 2006 to present
Member of Association of Play Therapy, 2006 to present




Doug Berry

123 N.W., Fourth Street, Suite 3, Evansville, IN 47708
Cell: (812) 306-8617; Office: (812) 434-4864
www.diehlconsulting.org

Education
M.A. Industrial/Organizational Psychology
Western Kentucky University, Bowling Green, KY

B.A. Psychology, English minor
Wabash College, Crawfordsville, IN

Selected Professional Experience

Senior Consultant, Diehl Evaluation and Consulting Services, Inc, 2012 to present.

Ll Accomplishments include: (a) managing large-scale evaluation projects for school districts, non-profits, and
private organizations; (b) strategic planning around school and other organizational improvement; and (c) leading
data-driven progress monitoring initiatives; and (d) ensuring compliance with federal, state, and local grant
requirements.

Consultant, Diehl Evaluation and Consulting Services, Inc, 2008 to 2012.

. Accomplishments include: (a) conducting site evaluations at key 21st Century Community Learning Centers; (b)
presenting complex information to mixed audiences; (c) generating technical reports and communications
materials; (d) developing survey scales, interview protocols, and other evaluation tools; (e) facilitating
interviews/focus groups; (f) analyzing qualitative and quantitative data; (g) developing logic models and planning
long-term evaluation strategies; and (h) data queries and database management.

Marketing Analyst, American General Financial Services, 2008.

" Accomplishments include: (a) conducting statistical analyses related to new customer advertising campaigns,
including the ongoing validation of marketing decisions through back-end customer tracking; and (b) monitoring
and minimizing customer acquisition costs through the analysis of campaign characteristics and demographic
attributes of target audiences.

Human Resources Intern, George Koch Sons, LLC, 2007.

" Accomplishments include: (a) creating and implementing a new performance management system focusing on
employee coaching and measurable results; (b) conducting job analyses for 43 exempt-level positions, revising
job descriptions, and recommending status changes; (c) analyzing market compensation data, adjusting pay
grades, and benchmarking compensation for all positions; (d) recruiting applicants and administering and scoring
the Wonderlic Mental Ability Test; and (e) developing succession plans for 25 key employees and identifying
probable replacements for upcoming retirees and transfers.

Graduate Assistant, Western Kentucky University, 2006 to 2008.

= Accomplishments include: (a) developing an innovative performance appraisal measure for Lyons Service
Company, Bowling Green, KY; (b) analyzing adverse impact risk for FedEx Corporation, Memphis, TN; (c)
developing a performance appraisal system for Kentucky Conference of the United Methodist Church; (d)
conducting a task analysis for Kentucky State Office of Employment and Training and creating a Best Practices
Model; and (e) assessing approximately 25 candidates for leadership certification through the Western Kentucky
University Leadership Assessment Center.
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ConnectEd Phone Call and Email sent to Caze, Lincoln, and Fairlawn Parents

Hello, ______ families!

Do you have ideas for improvements at .. scheol?

The EVSC has an opportunity to opply for a school transformationel grant through the United States Depertment of Education on behalf of School. The grant
reward is for up to $2 million per year for up to three yeors to provide rescurces in addition to what the school normally receives in on effort to quickly impact student
uchievement.

The money would help pay for additionol resotirces to enhonce student feorning, provide incentives for staff, und extend learning time for students os well as increose
commisnity partnerships supporting our students and families. While it is not quoranteed ________ Sthoolwill receive the grant, the EVSC would fike to recelve input from
parents in orter to best determine the school's needs.

Please share you ideas requrding progromming, curriculum, und fearning opportunitiesat _______ School. Anything you think would be beneficiof to have In pluce for your
student Is something we would like to know about. Coll Kate Langford at (812} 435-8473 or email your ideus or suggestions to kate Jungford@eysc bl 2. 4n.us,

Thank you for your supportf

Caze ConnectEd Results

DELIVERY S8UMMARY

Title Cazs lo recisve a Grant
Message Type Outreash
Site CAZE ELEMENTARY BCHOOL
Scheduled By Stephanie Tenparge
Band Time {5/20/2013 0418 PM(CT}
Yolga Gompleted (15/20i2013 04:44 PR {CT}
Sslected Contacts 577

Suscessiully reachad 465 (81%)
fanguages English®

DEVICE DELIVERIES



mailto:fgte.lQ[!!l[Qfsb.'@~Yfic.ld:?..in.us

DETAILED DELIVERY RESULTS

{ ] Volza

Successful Deliveries 85% (384}
Live Dalivery 208
Answering Machine 176

Unsuccessiul Deliverles 15% (68)
Hangup 1
FaxMndem 1
Busy ]

No Answear 56
Bad Phone Number 8

EVSC Website

(Zhonie A schonizatendir ).




M Heinging Learning Yo Life

Erenth Nedupagh Mol Qupatdin

Pyt o Faln

News

d s EVEE woutd fike o receive stiggestons from parents of students st Caze Elernentary, Falilawn Elemantary, and
May 2013 {45) Lincoln sthooly, about any ideas they may hava regavding programming, cordeulum and learning opporiunites that
e 2093 (29) thay faet should be oflered atihese schaols.

Karch 201X (40 The EVSC has an opporunity 1o apply for schoo! ransformational grants farough the United States Deparvnent of
Fobruary 203 (33} Education on behall of Caze, Falavin, and Lincoln Hehools, The grant award is for up fo 52 mllfion pev year, rop tn
 January 2615 (55) hree years, to provide resouress in additicn 1o what the school nirmally reosives tn an effort (o quinkly impact student

achiavement,
Decomber 2612 (35

HNovember 2012 {36) The roney would help pay for additionat vesources to enhance student learning, provids incemives for staf, and
Dctoher 2012 {26} extend iwaming tme for stugdants as wall as increass eotimunity parnsrships suppering our siudents and famities,

Wiille Itis not guaraniesd Caze, Falilawn, of Lingoln will tecsive e grant, wa would e 10 know what you think,
Beptembot 2012 (20) Anything you think would be beneficlal 1o have In place for your sfudent Is something we would Iike 1o kriow about,
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Baok to Mows

EVSC Facebook

We Nead Your Ideas!

The BEVSC has an opportunity to receive additivnal funding

from the U5, Dept. of Fducation to help Caze, Fairlawn and
Lincoln schools. But, we need your help! Up to $2 million a
year for three years is available. The money would help pay

for additional resources to enhance student learning,
provide incentives for staff, and extend learning time for
students as well as increase community partnerships
supporting our students and families, While it is not
guaranteed, the EVSC would lke to raceive input from
parents in order to best determine the schools' needs.

Please share you ldeas regarding programming, curriculum,
and learning opportunities at Caze, Fairdawn, or Lincoln,
Anything you think would be beneficial to have in place for
your student is somathing we would Jke to know about.
Call Kate Langford at (812} 4358473 or email your ideas
or suggestions to kate.langford@evsc.k12.in.us,
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Recruitment and Hiring Process

A critical first step in the school improvement process is the identification of a transformational leader.
School leaders play an integral in the district’s schools, particularly in its most struggling schools. The
Office of Transformational Support (OTS) will spearhead the hiring process for the district’s Innovation
Schools; this will require collaboration and coordination with the Human Resources Office, the
Superintendent, and the Office of Academic Affairs. The recruitment and hiring process conducted is
outlined below and documented in this guide.

Process Overview:

1. Recruitment. During the recruitment phase, EVSC attracted a diverse pool of prospective
turnaround principal candidates. EVSC will recruit candidates internally (e.g., successful
administrators within the district) and externally (e.g., successful turnaround leaders from
other districts nationwide). The job description (Appendix |) developed for the building
administrator position was unique, complex, and generic in some regards. Once the candidates
complete the selection process, members of the OTS in partnership with the Office of Academic
Affairs will screen applicants to determine their alignment to the unique and complex
requirements of the turnaround leader.

2. Initial eligibility screen. Members of the Office of Human Resources will screen applicants to
determine their basic eligibility for the principal position (e.g., academic requirements,
experience, and certification). The purpose of this phase will be to determine which of the
applicants to invite for a EVSC’s interview day.

3. Interview Day. Candidates were invited to a day-long event to determine eligibility and
selection into EVSC's recommended for hire pool for this position.
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a. Data analysis exercise (Appendix II). Candidates were given a data analysis scenario
along with a data set. In 60 minutes, candidates were asked to produce no more than
12 slides that articulated their vision for school improvement. All work will be assessed
using a rubric.

b. Interview panel {Appendix lll). A team comprised of EVSC employees, OTS staff, and
ETA representatives will conduct 45-minute interview panels with candidates selected
after the candidate’s completion of the data analysis exercise. Each candidate will be
given 7 minutes to present their vision for school improvement and the panel will keep
3 minutes to ask any clarifying questions. The panel will then move into competency-
based questioning. The interview committee will use the same interview protocol when
conducting each interview; the interview questions will assess candidates in each of the
competency areas identified for transformational leaders (discussed in subsequent
sections).

c. Teaching observation (Appendix V). The candidate will then complete their day by
watching a 12 minute teaching segment. At the completion of the “observation,” the
candidate will assess the teacher’s strengths, areas of development, and specific next
steps. All work will be assessed using a rubric.

4. Reference check and recommendation. The Office of Human Resourced will review each
candidate’s letters of recommendation and follow up with candidates’ references. Final
recommendations will be shared with the Superintendent for final Board recommendation(s).

Recruitment and Hiring Timeline:

Phase:

1. Recruitment

2. [Initial eligibility
screen

3. Interview Day

4. Reference check
and
recommendation
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Turnaround Leader Competencies

Although EVSC lacked the time to incorporate elements of the competencies below into its job
description, all candidates were assessed against the competencies identified below. After carefully
reviewing research from Public Impact and other organizations, EVSC decided that the following
competencies were ones that they wanted to screen all of their principal candidates to possess —
therefore, inclusion into the recommended hiring pool only occurred if a candidate possessed all of the
following competencies and received a specific threshold score from interview day events.

Comp ency |

Plannmg Ahead A bias towards planmng in order to denve future beneflts or to av01d problems.
- Self-Confidence LA personal belief in one’s ablhty to accomphsh tasks and the actions that reflect
' - that bellef ;
Impact and Influence Actmg with the purpose of affectmg the perceptions, thlnkmg and actions of |
' others

Team Leadership Assummg authoritative leadershlp of a group for the benefit of the

' ; orgamzatlon

. Developing Others " Influence with the spec1f1c intent to increase the short and long -term

effectlveness of another person
 Critical Thinking The ablhty to break thlngs down in a logical way, recognize cause and effect,
,' and lmks among seemin gly unrelated thmgs

Monitoring and . The ability to set clear expectations and to hold others accountable for

1 Dlrectlveness perfm mance. ;
. Initiative and The drive and actions to do more than is expected or requlred in order to
§ Persnstence f accompllsh a challengmg task.
'; Achievement + The drive and actions to set challengmg goals and reach a hlgh standard of !

. performance despite barriers.

Candidate Scoring and Ranking

Every candidate is rated against a rating profile (Appendix V) at the end of the interview panel. This score
is used (in conjunction with the score achieved for the data analysis exercise and the teaching observation
exercise) to formulate a final summative score for each candidate. Based upon this summative score, those
candidate scoring above a threshold score are permitted into the EVSC recommended for hire pool for this
position. Final determination and recommendation are made by the Superintendent based upon school
location, expertise, strengths, and school needs.

Office of Transformational Support | OTS@evsc.k12.in..us 35



mailto:OTS@evsc.k12.in

Appendix I: Job Description - Principal

School District Position Description
Position Title: Principal
Reports To: Director of School Transformation
SUMMARY: Provides instructional leadership in curriculum planning and implementation, staff development, and
technology advancement. Manages the day-to-day activities of the students and staff.
ESSENTIAL DUTIES AND RESPONSIBILITIES:
Assumes instructional leadership of the total school program and manages building personnel.
Interacts with students to encourage each individual to perform at his or her highest level of ability and creates an
atmosphere conducive to learning.
Ensures that teachers follow corporation-approved curriculum.
Stays abreast of current research in education.
Assigns teachers to classrooms and students to classes.
Resolves problems and provides support to staff members.
Ensures supervision of students at all school events before, during, and after the school day.
Ensures a safe, pleasant, and effective educational climate.
Evaluates performance of teachers, other staff, and programs.
Encourages staff attendance at corporation-sponsored in-services.
Develops and implements, in collaboration with curriculum area supervisors, realistic plans and programs to
ensure professional growth of the instructional staff.
Prepares the school budget, works with the budget manager on budgeting and purchasing, and establishes
priorities for the purchase of educational materials to meet the needs of students and teachers.
Establishes and maintains positive, collaborative relations with parents, parent groups, school volunteers, outside
agencies, and local businesses.
Implements corporation policies and procedural changes as well as state and federal guidelines and regulations
and adheres to corporation contracts with various groups.
Utilizes the corporation-approved process to interview and hire staff.
Works with central office personnel to coordinate processes for the effective functioning of the school.
Assesses needs of the school community and plans and implement strategies to meet those needs.
Works cooperatively with universities to increase student and staff learning opportunities.
Maintains a cooperative liaison with all attendance district schools and serves as a member of the attendance
district principals and supervisor team.
Analyzes data from standardized testing (e.g., CTBS, ISTEP+) and facilitates instruction, as needed, to improve the
rate of student success in the school and the attendance district.
Serves as case conference coordinator.
Completes other duties as assigned.
Maintains regular attendance.
SUPERVISORY RESPONSIBILITIES:
Supervises staff, including the teaching faculty as well as certified personnel and employees in early childhood
centers. Ensures the supervision of students at all times.

QUALIFICATION REQUIREMENTS: To perform this job successfully, an individual must be able to perform each essential
duty satisfactorily. The requirements listed below are representative of the knowledge, skill, and/or ability required.
Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions.
EDUCATION AND /OR EXPERIENCE:

Master’s degree; public-school teaching experience; administrative experience

CERTIFICATES, LICENSES, REGISTRATIONS:

Valid Indiana school administrator’s license

LANGUAGE SKILLS:

Ability to read, analyze, and interpret general business periodicals, professional journals, technical procedures, and
government regulations. Ability to write reports, business correspondence, and manuals, Ability to write proposals
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effectively to secure funds for the corporation. Ability to present information and respond to questions effectively
from groups of administrators, teachers, school board members, parents, students, and the general public. Ability to
communicate using correct grammar, Ability to communicate clearly and concisely in both oral and written form.

MATHEMATICAL SKILLS:

Ability to work with mathematical concepts such as probability and statistical inference. Ability to apply concepts
such as fractions, percentages, ratios, and proportions to practical situations. Ability to prepare, project, monitor, and
revise multiple budgets.

REASONING ABILITY:

Ability to define problems, collect and analyze data, establish facts, and draw valid conclusions. Ability to interpret an
extensive variety of instructions in mathematical or diagram form and deal with several abstract and concrete
variables. Ability to use available information and develop realistic long-term and short-term plans for curricular
goals.

OTHER SKILLS AND ABILITIES:

Ability to apply knowledge of current research and theory in education. Ability to establish and maintain effective
working relationships with students, staff, and the school community. Ability to perform duties with awareness of all
corporation, state, and federal requirements.

PHYSICAL DEMANDS: The physical demands described here are representative of those that must be met by an employee
to successfully perform the essential functions of this job. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

While performing the duties of this job, the employee is regularly required to stand, walk, sit, talk, hear, and drive
from one building to others. The employee is required to reach with hands and arms and frequently to stoop, kneel,
crouch, or crawl. The employee must occasionally lift and/or move objects which weigh fifty pounds or more. Specific
vision abilities required by this job include close vision, distance vision, peripheral vision, and ability to read small
print. The employee is regularly required to perform the same hand, arm, and/or finger motion many times.

WORK ENVIRONMENT: The work environment characteristics described here are representative of those an employee
encounters while performing the essential functions of this job. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

The noise level in this environment ranges from very quiet to very loud, depending upon the activity involved. The
employee must often meet deadlines and must report to activities on time. Frequently, the employee must work
irregular and/or extended hours. The work environment includes inside and outside areas. The work environment
includes exposure to sunlight; risk of being bitten by animals or insects; exposure to environmental allergens (grass,
weeds, pollen, and trees) and occasional exposure to solvents, degreasers, pesticides, and/or herbicides. The
employee may be exposed to CRT's.

The information contained in this job description is for compliance with the Americans with Disabilities Act (ADA)
and is not an exhaustive list of the duties performed for this position. Additional duties are performed by the
individuals currently holding this position and additional duties may be assigned.

Approved by board agenda
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APPENDIX II: Data Analysis Exercise
Principal Data Analysis Exercise

Use the data spreadsheet and informational data points below to ascertain the key issues and challenges facing
this school. Develop a presentation (not to exceed 12 slides) that communicates your vision for school
improvement. Please be prepared to share your presentation to your interview panel.

* Although students can articulate the school values and behavioral expectations, they do not consistently
follow them, particularly rules about transitioning in the hallways during passing periods. The first two
days of the school year are focused strictly on explaining, modeling, and practicing rules and procedures
with students.

* Al classes use the PAWS behavior system, whereby students accrue points for good behavior and lose
points for misbehavior. Every three weeks, there is a celebration for students have who earned a pre-
specified minimum number of points. There is inconsistent investment in the PAWS system from
teachers and students alike.

* Teachers reported that they were constantly dealing with chronic behavioral issues from the same
students. On average, teachers estimated that 50% of instructional time was wasted directing
misbehavior from 25% of their students. School administrators estimated that between 50%-75% of
their typical day was focused on student discipline.

* In order to better differentiate instruction, the school tiered students into classes with A/B groupings
based upon students’ instructional strengths and areas of development.

* All staff members report feeling a sense of urgency around student achievement.

* Leadership flagged certain teachers based on classroom observations/lesson plans, and required that
these teachers submit each week's lessons the Friday prior.

* During the last school year, the student mobility rate was 30.9%. Staff members described their
frustration with the delays in obtaining complete student records from the schools the children
previously attended. When a student transfers to the school, the counselor assigns the student to
class(es) and gives the new student a tour of the school before taking the student to class.

At the end of your time, please email your completed task to Carrie Hillyard.
(Carrie.Hillyard@evsc.k12.in.us)
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APPENDIX III: Interview Panel (Questions/Note-Taking Form)

1

X Thmk about a tlmwen yo fIt very sccessful or pud of something you
accomplished at work, and tell me the story.

What has been a particularly demanding goal for you to achieve? Why?
Do you think you were effective in your last job? How do you know that?
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In your current/last position, how did you define success? On what basis was your
definition determined?

Think abou‘t'a time when you aécomp ished something satisfying at work despite one or
more obstacles.

Tell me about a failure you have experienced and what you learned from it.

Describe a time when you were asked to do something you weren't trained to do. How
did you handle it?

Tell me about a time when you found yourself in a position where you had more work to
do than you had time for and you felt did not have enough resources. Did you
accomplish your goals? What did you do to make sure you accomplished your goals?

X Think about a time when you set a standard for someone else's work and held that
person accountable for adhering to that standard, and tell me the story.

Tell me about a time you helped someone improve their performance. VWhat did you do?
What do you do when someone is not meeting your expectations?

Think about a time when you had to think ahead to accomplish something satisfying at
work.

Describe the steps you took the last time you completed a project. How did you monitor
and communicate progress? How did you plan/prepare/evaluate?

Tell me about a situation where you did not plan your time or prioritize as efficiently as
possible. What was the outcome? What would you have done differently? What did you
learn from it?

X Think about a time when you influenced another person or people in a way that was
satisfying to you and tell me the story.

Tell me about a situation where you had to make an unpopular decision. What did you do
to achieve support and backing for this decision?

Describe a situation in which you needed to influence different stakeholders with differing
perspectives.

Describe a situation where you inspired others to meet a common goal.

X Think about a time when you led a group or team of people to accomplish work that was
satisfying to you, and tell me the story.

How do you ensure high quality work from those you manage?
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Tell me about a project you organized and led where multiple people had a hand in
getting it done. Were things done to your satisfaction? If you were to run the project
again, would you change anything in how you organized it?

Describe a situation where you were successful in getting people to work together
effectively.

Thmk’about a tlme>\wher“1 you H\elpéd“soniébhe else become more successful in carrying
out their job or in their career. Tell me the story.

Reflect upon a teacher whose perfomance was not meeting your expectations at first but
later improved based upon your feedback. Tell me the story.

Tell me about a time when you coached someone to help them improve their skills or job
performance. What did you do?

Describe a time when you provided feedback to someone about their performance.

Give me an example of a time when you recognized that a member of your team had a
performance difficulty/deficiency. What did you do?

“Tﬁln‘k about a time wheﬁug/'\du“ héd to sblvé”a préblem 6r ﬁgﬁre ‘som‘et'hing out that )
involved a lot of information, data, or steps. Tell me the story.

Tell me about a problem that you've solved in a unique or unusual way. What
was the outcome? Were you happy/ satisfied with it?

Tell me about a time when you had to make a decision without all the
information you needed. How did you handle it?

Tell me about a work situation or problem you encountered where the old
solutions did not work and you had to come up with new solutions.

“Tell me about a tirﬁé when another pérson or pebple stood in your way to get something B
done and you addressed the situation to your satisfaction. Tell me that story.

Tell me about a situation or situations that might demonstrate your confidence to do this
job.

Do you think there is a difference between confidence and arrogance?

Tell me about a time when you exercised your own discretion or autonomy to achieve a
goal.
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APPENDIX IV: Teaching Observation Exercise

Teacher Observation Exercise

As part of this exercise, you will observe a teacher’s instruction (middle school ELA teacher). We ask that you
watch the following two videos using your laptop computer ONLY ONE TIME. During that time, you may use
scrap paper provided to take notes. Then, complete the short graphic organizer below. The videos take
approximately 13 minutes to watch; you will have a total of 35 minutes to complete the graphic organizer below.
As this will be scored, we ask that you use your neatest writing to ensure evaluators can read your thoughts
below.

http://tinyurl.com/moodie01
http://tinyurl.com/moodie02

TEACHER STRENGTHS

TEACHER AREAS OF DEVELOPMENT

3 NEXT STEPS YOU WOULD SHARE WITH THE TEACHER DURING YOUR FEEDBACK CONVERSATION
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APPENDIX V: Candidate Ratings Profile

Achievement

Takes significant personal or
career risk or commits significant
resources to launch a new
venture or attempt an unlikely
change/improvement

Takes multiple actions to
minimize risk and ensure success
Acts to engage the efforts of
others for success

Sustains pursuit of goals over
time to ensure all goals are met

Sets challenging work goals for self
{and/or team) and intentionally acts to
meet them or tracks and touts progress
Carefully chooses challenging goals and
actions (for self and others} based on cost-
benefits analysis such as time, money, and
other resources needed versus likely
speed and magnitude of results.

improves own work or work of team in
pursuit of a specific goal

Shows little concern for quality of
work or expresses concern but not
able to describe specific actions
taken to do good work.

Works to meet explicit standards
required by others or sets own

Initiative and
Persistence

Acting without formal or explicit
authority, takes personal or
career risks and bends
organization norms and rules to
accomplish a work objective (not
a personal agenda) despite
significant obstacles or early
failure

Involves others including people
over whom the person has no
formal control

Voluntarily initiates and follows through
on new work project {not just a discrete
task) that is not assigned by others, and
tackles significant barriers as they arise
Completes assigned work as requirét
without extra supervision
Works extra hours to comple
when not required

Takes on voluntary \R/"q/ tasks
Routinely tackies modérate obstacles a

jpervision to get
existing employees)

simple next steps when a simple
tacle arises

Monitoring and

Sets high standards explicitly up

they arise in routine wor

Gives in to others, even if conflicts

address current problems and crises as
they arise

Voluntarily identifies future needs,
problems, and opportunities and plans to
address these within 3-12 months of
identification but may not completely
understand how needs, problems, and
opportunities work together to form a
strategic plan for the school

Directiveness front by doing more than one of with work goals

the following: May give direction about routine
Giving initial orders work or that is not explicit or
Repeating expectations of high detailed
performance Does not give directions or may give
Insisting in a demanding way that minimal directions or communicate
others comply expectations (may justify by
Publicly monitors and expressing concern with others liking
communicates performance them, hurting people’s feelings or
against standards ms or threatens consequences for making others feel bad)
Without regret, rids orgar penforrﬁance shortfalls Does not directly address
of low performers (fol i performance problems

Planning Ahead Acts quickly, decisively and completely to Focuses thinking on the past

Fails to see current needs and
opportunities

Focuses on immediate needs, tasks
and problems only

Impactand
Influence

+ maneuvers with many people—

Engages in a complex set of

personal communications, use of
third parties, promotion
decisions, sharing of power or
information, working through
chains of people for a domino
influence effect to obtain desired
impact

Thinks ahead about the likely reason of
audience and adapts communication to
obtain desired results/impact

Shows influence tenacity by taking at least
two steps to influence

Personal gain tactics, limited
persuasion

Uses negative behaviors for personal
gain or does not act to influence
others

Prepares and presents data and
logical arguments but does not tailor
to make them appealing or
influential to the specific audience
Thinks ahead about the likely
reaction of audience but does not
adequately adapt communication to




obtain desired impact

Team Leadership

* Manages effectively and
motivates the team—and the
stakeholders who affect the
team’s work—with charismatic
communications of the vision for
the organization, resulting in
excitement and large contribution
of people’s discretionary effort

* Protects the group from outside
influences that might prevent
performance

* Leads team to results

“Sells” the team mission, goals, and .
actions to its members and then follows
up to ensure that the team’s work is done
well .
Obtains resources and people that the
group needs to perform

Protects the group from outside .
influences that might prevent
performance

Promotes team morale and enhances
performance by taking actions that affect
how people feel about the team and how
well they perform on it

Communicates how work is assigned, who
is hired and fired on the team and
expressions of how these action affect
rernaining team members performance
and morale

Provides no direction, goals, roles, or
meeting clarity when needed or
asked

Has not engaged in any roles, in
work or volunteering, that require
leadership of a team

Manages logistics by communicating
agendas, time constraints and work
tasks

Developing Others * Gives full responsibility for very Focuses upon the development of es'others with negative
challenging work to others as that need assistance by providing specifi atements of potential and
stretch experiences feedback and coaching that inc ectations
* Promotes others as a reward for concrete and actionable next st . Takes no action to develop others
development or as a even if expresses belief in others’
developmental opportunity ability
¢ Ensures that others obtain the Tells others how to do their work
experiences and training they when needed and may make helpful
need to develop new skills and suggestions
levels of capability
Critical Thinking * Crystallizes the meaning and Notes similarities, differences, gaps,
importance of a lot of complex and trends in technical dataorina
data in a few, simple findings current situation versus past
and/or sees the most important Attempts to analyze relationship
issue in a complicated situation among a few items but may miss
* |dentifies issues and problems not vital important connections and/or
previously learned or identified relationships among items
others
* Breaks apart a comple
or process into categori
subcategories:down t )
or parts
* Analyzes
several di
using differe
arriving’
Self Confidence Stands up for self and positions in conflicts * Publically expresses lack of
Follows statements with actions that confidence in self
isions and confident justify confident claims * Defers to others inappropriately
\:;q,espite disagreement Views self a key actor or originator in * Avoids challenges because of fear of

with those in power
es positive feelings about
ging assignments

important situation
Acts outside explicitly grant authority (but
without breaking rules)

failure
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Part 1: School Readiness Assessment Overview

The purpose of administering the School Readiness Assessment (SRA) is to diagnose the strengths of, and
challenges facing, a school. Based on this information, the SRA team makes recommendations of priorities for
school turnaround.

This report includes 1) a brief explanation of the SRA process; 2) a detailed description of findings from documents
collected and focus groups/interviews; and 3) suggestions of key focus areas for Caze Elementary School and
Evansville Vanderburgh School Corporation to begin implementing changes. The findings assess the presence of
each of the nine elements of the High-Poverty, High-Performing (HPHP)* school readiness model, which are

Teachers of all grade-levels

* Specials teachers
* Instructionalists
e 2™ 3 4™ and 5™ grade students
* Principal

* Social worker

* Academic coach

Site coordinator

! See Caulkins, Guenther, Belfiore, Lash, The Turnaround Challenge, Mass Insight Education (2007).
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Part 2: Caze Elementary School Background Information

Caze Elementary School is a part of the Evansville Vanderburgh School Corporation {(EVSC), located in Evansville,
Indiana. The school services students in grades pre-kindergarten through five and has received a Title [ grant. In
addition, there have been multiple changes in school leadership in the past five years.

Student Demographics

During the 2011-2012 school year, 476 students were enrolled at Caze Elementary School. 87.8% of students were
eligible to receive free or reduced price lunches. The ethnic breakdown of the school was as follows: American
Indian (1.3%), Asian (0.63%), Native Hawaiian/Pacific Islander (0.2%), Black (31.93 %), Hispanic (6.93%),
Multiracial (18. 91%) and White (40 12%). 22.06% of students were enrolled in spec1al educat]on A1% of

incarceration of a relative, and community violence.

School and Safety Discipline

addltlon, 18.75% were female and 81.2 5% were male. Seven studen‘
matters that were weapon-related.

Student Performance
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On the ELA ISTEP+ exam, the percentage of students who experienced low growth rose by 8% in grade 5 and 24%
in grade 4. On the mathematics ISTEP+ exam, the percentage of students who experienced low growth rose 11% in
grade 4, and the percentage of students who experienced low growth dropped by 8% in grade 5.2

Teachers in the lower grades, particularly kindergarten and first grade teachers, explained their high-level of
differentiation and data-driven instructional decisions. These teachers described how they work together
incessantly and naturally to help each other improve their practice.

Other Background Information
During the 2011-2012 school year, Caze Elementary School students had a 95.7% attendance rate. 14.29% of
students had more than 10 days of unexcused absences. The average class size was 19 studénts:

Caze Elementary School has four teachers at every grade level with the exception of fifth grade ;Fhere réthree
fifth grade teachers There is one special educatlon for klndergarten through second grad students, and one

academic coach.

2From §Y 2009-2010to §Y 2010-2011
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Part 3: Summary of Main Findings

To provide detailed school level information, the SRA team has set urgent, high, lesser and low priorities for Caze
Elementary School according to the nine elements of the HPHP school readiness model. The rating system is

explained below.

Highest priority; school provides no evidence of meeting indicator and should be the
primary focus of school goals, programs, and resource allocation

Strong priority; school provides little evidence of meeting indicator and should be
addressed throughout strategies that support urgent priority aréas v
Lesser priority; school provides some evidence of meeting indica '
evaluate effectiveness of current programs for ways to make i :
Low priority; school exhibits some evidence of meeting the in
| focus additional time or resources in this area "

Each element is assigned a priority rating. Furthermore, urgent and high p lofitle e specifically outlined that
nce collected during the SRA process

7 747|P7a gc‘




Part 3: Summary of Readiness to Learn Findings

Safety, Discipline & Engagement
Action against Adversity
Close Student-Adult Relationships

Urgent Priorities:
* Enforcing consistent, defined school rules
* Establishing effective structures to proactively address student misbehavior
* Celebrating increased student achievement and positive student behavior
* Communicating with parents/guardians about instructional programs, opportunities to Upport student
learning within the home, and students’ progress and family and community partl' ’
activities

High Priorities:
¢ Limiting incidences of builying
Promoting good attendance and eliminating truancy and tardiness

Caze Elementary School has adopted some componen
during the past three years. There are school-wid :
the core values. However, these rules, routines;ar
although students articulated how they were

reported postlng ‘good c1tlzen pictures of well-behaved students, and
rdlng 'students with “Fun Friday” time. Furthermore, Caze Elementary School
ohthly Celebration Assemblies to reinforce positive behaviors, celebrate

de leadership opportunities for students. Each homeroom teacher selects a

As aresult of the lack of consistency in the implementation of school-wide behavior systems, staff members
reported that there have not been noticeable improvements in student behavior since the implementation of
PBIS. Teachers reported that they were constantly dealing with chronic student misbehavior, and students
described the resulting loss of instructional time. The principal is responsible for dealing with students who
have been referred to the office. The principal echoed the sentiment expressed by the teachers, estimating
that 50% of her time is spent dealing with behavioral issues. Staff members stated that behavioral issues were
inconsistently addressed by the office and students were often sent back to the classrooms with no action by
office staff. In the upper grades, students reported instances of bullying in a variety of settings throughout the
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school. However, the majority of students in all grade levels stated that they felt safe at school overall. There is
no explicit instruction given on social-emotional skills.

Most students described their strengths and weaknesses as a learner, their preferred working styles, and the
curricular areas in which they exceled and struggled. All students interviewed generally felt that what they
were learning in their classes was interesting to them, particularly in science class. There was a consensus that
ELA class was not engaging, and most students felt that math class “is sometimes fun.” Students explained
their teachers’ expectations of them and their work. A few students could articulate specific academic or
behavior goals in the form of “I Can” statements that they were working to achieve. A number of students in
the lower-grades listed a letter corresponding to their reading level.

omes to discuss their
ted home visits. At the

mouth communication. One staff member estimatedi,,
worker and counselor have primary responsibility'

bonus PTA membership. Furthermo
supply needy students with food to €

jon teachers and Instructionalists provide a mix of push-in and pull-out servicing. In
general, they.push:in for the lower-grades and pull-out for the upper-grades. The ESL teacher primarily pulls
students out of'their general education classrooms. Paraprofessionals are instructional and support those
students who the special education teachers cannot assist. Special education teachers remarked that general
education teacher training hinders full inclusion. Despite attempts to reduce transition times, instructional
time is lost when students are pulled out of classrooms and pulled into other classrooms down the hall or
across the school building. Staff members mentioned that they plan to pull students out of their general
education classrooms once they begin to implement Rtl interventions. The addition of the intervention block
allows such staff members to avoid being pulled during core instructional classes such as reading or math.

As previously discussed, the attendance rate at Caze Elementary School was 95.7% during the 2011-2012
~ school year. There were 68 students who had more than 10 days of unexcused absences. When a studenthas
6 | Page




10 unexcused absences, the counselor asks teachers to contact parents about the matter via a phone call or a
note in the student’s agenda book. Chronic absenteeism may also lead to legal notice being served and
subsequently a pre-court hearing. The school does not actively promote good attendance or seek to eliminate
truancy and tardiness. Furthermore, as absenteeism is handled at the school level, there are periods of where
students remain on the roster and not attending school despite having been served legal notice and a pre-court
hearing date.

The student mobility rate was 30.9% during the 2011-2012 school year. Staff members expressed that student
mobility is a huge issue at Caze Elementary School. One staff member described student mobility as a
“revolving door.” In order to ease the transition of an incoming student, a peer “student ambassador” is
assigned to the student to show him or her around and to model the school’s core values;’ [hiaddition, students
who are new to Caze Elementary School are welcomed on the loudspeaker during morni nouncements.
Staff members who process administrative paperwork for students transferring to Caze Elementary.School
described their frustrations with the timeliness of obtaining complete student record m the schools the
children previously attended.

T|Page




Part 3: Summary of Readiness to Teach Findings

Sred Responsibility for Achievement
Personalization of Instruction
Professional Teaching Culture

Urgent Priorities:
* Setting goals at the school, grade, classroom, and individual levels that are con51stent w1th school
improvement efforts
Communicating clear expectations for the planning and delivery of instruction

time allocated to teach it
Leadership regularly observing the quality of 1nstruct10n and pI'OVldl

School leaders have not conveyed
members in either academics or b

entlflcatlon of a story’s main idea. As one staff member putit, “I
me: page in terms of wanting (the school) to head in the same dlrectlon

id:whether there was a sense of urgency around school priorities, staff members stated that they
felt both internal and external pressure to increase student achievement. Some teachers described having
classroom-level goals. However, students were unable to articulate these goals. Several teachers voiced
that while they felt a strong sense of accountability for student achievement, students did not feel a similar
accountability. Teachers commented that they struggled to get students to be invested in their academic
success and behavior, and expressed frustration that students seemed to lack motivation. Some connected
this to the high student mobility rate and absence rate for students. Students reported that their teachers
believed in their potential.

8|Pa g'e
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Faculty meetings are mandated for all staff members, and are held twice a month. School committees
include the PBIS team, the academic Rtl team, the leadership/data team, and the family and community
outreach team. These committees meet once a month. The principal picked individuals to serve on the
leadership team. School staff members volunteer their time to serve on different school committees. The
principal reported making a concerted effort to attend all committee meetings. Last year, there was a
separate family outreach team and a community outreach team. School leaders realized that the teams
discussed the same issues and were working towards a common end, and combined the teams.

Teachers participate in Professional Learning Communities (PLCs) for two blocks per week. Teachers in
kindergarten through second grade meet in grade-level teams, while teachers in grades thlrd through fifth
grade meet 1n content-based teams Title Instructlonallsts part1c1pate in one PLC. Topl T PLCs vary by

Acuity exams are administered every nine weeks to students in third through fifth grade. The exams are
intended to predict ISTEP+ proficiency. Moreover, teachers give additional interim assessments
throughout the year as part of the Data Wise process. According to instructional staff members, these
assessments are meant to help identify student needs and to develop plans to accelerate student progress.
Teachers throughout all of the grade-levels stated that they gave unit pre- and post-tests to students to
inform their instruction and to assess whether their students had mastered course material. All grade-
levels are mapping these common assessments to state and Common Core standards during PLCs. While
there is an expectation that teachers will give formative assessments to students, there are no school-wide
‘expectations on the use of formative or other assessmentdata. B -
9iPage




Teachers stated that they differentiated instruction after using assessment data to analyze student needs.
As previously mentioned, the academic coach works with teachers to develop instructional strategies to be
used when students are not meeting lesson objectives. Six Caze Elementary School teachers voluntarily
attended Universal Design for Differentiated Instruction (UDDI) professional development sessions.




Part 3: Summary of Readiness to Act Findings

Resource Authority
Resource Ingenuity
Agility in the Face of Turbulence

Urgent Priorities:

*  Working consistently to find the right balance of people, skills, funds, time, or equipment needed to
accomplish school priorities

behavioral challenges
* Systematically monitoring interventions to measure students’ progr SS towa
behavioral goals :

| academic and/or

High Priorities:

* Evaluating all staff members in a way that includes student

+ Staff members collaborating to identify students in need of
and to plan interventions

* Attracting and retaining outstanding teachers, and dis
and expectations

* Assigning teachers to appropriate classes ba

rfo¥mance data
gete ‘fa':cademic and/or behavioral supports

who do not meet professional standards

Summary of Readiness to Act Finding

there is a limited applican
of mandatory steps in order: ‘candidate. For example the principal is still looking to hire a special
education teacher becaul. es not feel that there is a qualified applicant for the position. There is
currently a long-term ubstitute téacher in the role. As previously discussed, the principal has not created any
r role except for adding an assistant Title Instructionalist. She stated that she has
redefined job exp or some positions within the Title I budget, but it is unclear whether those
decisions'matched school-wide priorities.

The principal explained that she deems a teacher to be ineffective if there is a downward trend in their
students’ i roughout the year. The principal stated that she believes that approximately 35% of her
teaching staff are above-average, and that it takes a skilled teacher to work in such a challenging school
environment. She estimated that 2% of her teaching staff are below-average. She acknowledged that there are
many new teachers in the building, and new teachers have a learning curve to climb. As required by EVSC
protocols, underperforming teachers are flagged and the appropriate documentation is subsequently collected
to follow the required steps of the removal process. Caze Elementary School does not have systems to recruit
and retain effective teachers. Furthermore, there are some teachers at the school who are notlicensed for their
role.
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Also related to the principal’s resource authority is the fact that her control over the school budget is relatively
flexible. With some of the Title funding the school has received, the principal has purchased a class set of
Netbooks, classroom Promethean Boards, and reading and writing curriculum materials. The impact of
budgetary decisions is not monitored.

The principal said that at the top of her wish-list for the school is an assistant principal and/or behavioral
specialist. The principal’s desire to have an individual who deals primarily with student misbehavior was
echoed by many other staff members. A few teachers expressed that teachers lack training in social skills, and
therefore felt unqualified to teach social skills to students. In the absence of such an individual to be
responsible for student discipline, the school counselor handles behavioral issues. The school counselor also
serves as the special education coordinator and deals with some paperwork related to special:education
services. Additional hats worn by the school counselor include coordinating services fot mg students as
well as co-leading Rtl efforts in conjunction with the school psychologist, and serving as a neip
the principal ls not in the bulldmg Smce she has so many roles and respon51b111t1es th

different school became available. As part of the Emergency SUb
planning periods during which they are asked to substitute teach i

did not feel exceptionally limited by space, equipmeﬁ i
teacher has a Promethean Board In addltlon teach 1y

was not used regularly. In addition, t
Furthermore, the principal stated tha
was delayed several mont‘h!,slféceus

! m‘plementmg interventions of thelr own, and said that they were told that tiered
limited to district-suggested interventions. Three Title Instructionalists and a Title

least three weeks into the school year job expectatlons for this group of support staff were unclear at the
beginning of the year.
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Part 4: Recommendations

Based upon a thorough review of documents, survey results, observations, and focus groups/interviews,
SRA team members have developed a set of recommendations and respective next steps for
implementation to assist Caze Elementary School and Evansville Vanderburgh School Corporation with
planning for school transformation. There are actionable steps listed after each recommendation, along
with a suggested timeline.

Readiness to Learn
Safety, Discipline & Engagement; Action against Adversity; Close Student-Adult Relationships

School leaders should improve the efficacy of the school-wide positive behavnor
system. «

Identify a specific and measurable goal related to school-wide behavic’g‘r
a certain percent decrease in the number of office referrals).

Consider additional behavior and crisis management trammgs offere
school district

Revisit key elements of the PBIS system in which students are hotinvested w1th XX
PBIS commlttee members

XX
XX
) fare) ey
XX
XX
XX
XX
XX
Identify: students who are repeatedly referred to the office. XX
Develop an alternate plan to address the 15-20 students who are repeatedly XX
referred to the office. Alternate plans may include the assignment of the
student to a teacher mentor, switching tracks, and/or possibly classroom re-
assignment.
Create a behavior monitoring system and/or consistently use RDS to input XX
student referral data
Create a recurring task for support personnel to compile and analyze office XX
referral data for arising trends and patterns.
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School leaders should coordinate efforts of individuals who support family
engagement/needs and ensure an additional emphasis is placed upon
connecting families to instructional priorities.

Set expectations about the roles and responsibilities of staff members around XX
engaging families. These expectations should relate to academic and

behavioral school-wide goals.

Encourage individuals who support family engagement/needs to develop XX
specific, measurable and ambitious goals.

Assign the development of specific ways to engage families in instructional XX
priorities/school-wide to a member of the support staff.

Engage the Site Council to brainstorm strategies to connect families and XX

community stakeholders to school-wide priorities and goals.

Develop a system to monitor family engagement initiatives.

Hold a professional development session to provide tools and resources
developed by support staff on how to connect families to instructional
priorities.

%)%

1|Page




HReadiness to Teach

Shared Responsibility for Achievement; Personalization of Instruction; Professional Teaching Culture

School leaders should set school-level academic goals that have related grade-
level, classroom-level and individual-level sub-goals.

Set school-wide goals for each sub-group of students (low, medium, and high XX
performing students) based on ISTEP+ data from SY 2011-2012,

Set grade-level goals for each sub-group of students (low, medium, and high XX
performing students) based on school-wide goals.

Send school-level and grade-level goals to the Office of Transformational XX

Support for review.

Share school-wide and grade-level goals with all teacher teams.

Ask teachers to develop classroom-level goals using grade-level goals.

=fl>

Ask teachers to devise individual student goals after considering classroom-
level goals.

XX

Establish a performance monitoring system for school-level and grade-level
goals to ensure progressive attainment of school-wide goals. Have teachers do
the same for classroom-level and individual-level goals.

XX

Revisit school-wide goals at every faculty meeting and in all conversations with
staff to build a high expectation and goals-based culture.

XX | XX

School leaders should create a system to identify and address the personal needs
of students and families.

Determine who will be the point person to lead these efforts.

Communicate to school staff members who this point person is and the process
by which issues should be brought to the individual’s attention.

%%

Assign the responsibility of creating a system to track the types of personal XX
needs of students and families that are addressed and how the personal need

met impacted student achievement.

Meet with the individual to discuss the strategy for addressing needs, record- XX

keeping and progress monitoring.

i|Page




School leaders should develop a system/strategy to escalate truancy and repeated
attendance issues while also developing how lost instructional time can be
addressed for individual students,

Consider all options for escalating repeated truancy and attendance issues by
engaging with the Center for Family, Student, and Community Partnerships.

Brainstorm specific ways that teachers can address the missed instructional XX
content with students (may also apply to those transferring into the school).

Brainstorm specific ways in which the afterschool component may address the XX
gaps in instructional content of those students repeatedly absent (or

transferring into the school).

Consider Incentivizing school-wide attendance rates for students and families. XX

The curriculum should articulate essential content and skills for all students to
learn at each grade level. The content/skills should be challenging for all
students, and mapped across the school year at a reasonable pace of instruction.

Select a point person to lead the curriculum mapping process.

Assign the point person the responsibility of developing a plan to differentiate XX
support for various teacher teams to support the curriculum mapping process.

Set a deadline for the creation of curricular items. XX
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Readiness to Act
Resource Authority; Resource Ingenuity; Agility in the Face of Turbulence

Principal should revisit school budget and school staffing structure to align all
personnel, systems, and structures to school priorities.

Identify all areas of the Title 1 budget that are flexible.

Match budget decisions made (such as staffing) to school-wide priorities.

Realign resources (including personnel) to school-wide priorities. If personnel XX XX
changes cannot be made at this time, consider the realignment of job
expectations to ensure all school-wide priorities are met.

Review and informally compile job expectations for all staff within the school. XX

Realign staff and job expectations, incorporating new job requirements for XX XX
some staff and decreasing job requirements for others based upon equity,
effectiveness, and collective bargaining agreements.

Ensure job expectations are aligned to school-wide priorities. XX

School leaders should create a schedule for classroom visits. This may invelve
reallocating leadership responsibilities to ensure sufficient time for observations.

Create an observation schedule of the lowest performing teachers to ensure 2
classrooms observations take place before the December 1st deadline.

Schedule an observation norming session with Office of Transformational XX
Support to ensure expectations are normed against best practices,

Create an observation schedule for informal observations in all classrooms to
maintain an instructional leadership presence.

5

*

Provide timely feedback and develop actionable steps for each teacher XX XX | XX

observed.

School leaders should revisit the expectations the intervention block.

Develop specific expectations for how intervention block should be used. XX

Consider how Rtl aligns to the intervention block. XX

Engage district personnel to lead Rti reinforcement training. XX

Communicate to school staff members the specific expectations. XX

Require that staff members track interventions for identified study as part of an XX
overall classroom performance monitoring strategy (i.e.: including it in data
folders).

Create an informal observation process where teachers are observed during the XX
intervention block and provided timely feedback.
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{Frofessional Develogrment Consultent) 8/02-8/04
* Crewrats BAOANA Heenhower Higher Educe f?iaw Hroaat
* Capaalbantfproieet suppact B eddie el By ’ b wred pdminstentoes thasugh grant profeen
Shonsing Tegehing and Leaening through ZWL{J}J :;'sfm? Fechnplogy)
 Preweheped wnd Blliveted seorkshops and cprehing sessloss for pariisipating edusaton slang with provding sendemidded
pr«:&&‘“-sf wnal devplopmenisup oot

Indlar Urivarsty, Centae for Research on Learning and Techiaology
{rrofessions] Developraent Consultent) B/02-870%
¢ Focused on dngelrp-hased lenendng ond poatessional deeetnpmant, backwond deslye process Tn planieg carsingdar
ity {Underdianaling by Besignl Integroticg Yechoology o5 o teol for byrning, sl soacwiogfopending contemnt
hnowlndgs
* Ceewrsde el resehaed Inpnoving Yeucher Gueallty TGS Federad Ghant

Cistver Elsmuntary Sehoal {Evanseille, indiun)
[Classroorm Teacher] BA9G-5/02
A& 8% grade classroom teacher in an wrhes sohand
% Baeefocuy anostudent eopogement and student arblevensont a1 o schood with Smited ceanurnss
¥ Created o dradefriendly wisoe! carrkoulum that motteated sed inspirmd studonss o dewrn white pogerly leandng
wlonpeide thie viudests
= Agperyising teavher b pesaerele Seachers andd teocher mentr e now colfesgaes
* Gplectedan g maﬁ&é!&achw o st sl fiest vour sl teaching wiily creating and facifitating produssinng
drvdnpment ppparianios for deackers corparationowide sndwith salfee tommonity

Expegimnes Hghlights:

Lembaighipy

o Edugittion {hetr Yoy Gl &u:é Lufmm.mif ;mwiugmmyg itiein

sheigr gl

sobabine i Sracisies.
s L Pagae Dol Bl Pesasdtefion fepreseatsrie

Spaciyl Skills and Lnteresta:

Edwnation gedioy, schoul pranafoarmsnion, equity i educstion, reletinnshis, teaches nadueshilp, crontbee sppraanhes b tesching and
Ivening, sackal nptworks, conmunity sngagement, sereant wadership, orllabomstion, integrating and deslining curticdlem,
uBuraibprelevart nstructlon, datedrives practions, grant writhg, qualitatie and quaniZative rasvanch methodoiogies, teaches
wlfivaey, school reforey, strategie plannling, tochnology intepratios, 21 Century adoptive sidly
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SHANNON R. STRIETER

3733 Kennesaw Drive « Evansville Indtana 47735 » (812)483-6611 » sishieferffigmail com

Fdueation
TAETAND CTTY UNTVERSITY Oakland City, T
Mlaster of Sris in Teaching; Tune 2001 ; Swrowms Corn Lade Distinetion

UNTVERSITY OF SOUTHERN INDI4NA EBvansiile, I
Bachelor of Axts in Boglish; May 1897, Com Lande Distinction

Ticenses
ADMINISTRATION  Bwlding Adwmimstrator, Grades E-17 (Tndizua)
TEACHING English, Grades 5-12 (Todiana)

Experience
Evansvills Vanderbugh School Corporation Office of Transformational Support Branswille, IN
Sexior Travgformation Srategist - Iustruotion & Dara Movagerent Jormzary 2013 - present
= Cyrexte, plan, and exseule franing avound Taaeh Like o Champion for 260+ teachers,
»  Coach school leadership teams in stratemie planning,
Bvatuate teachers a3 needed.
Monitor sehool progress,
Support School Improvement Grant writing process.
Comdinate dizhict supports for Transformation Zone sehoals,
Co-lead conmutters for new distiiet $eacher evaluation tool.

MOGARY MIDDLE SCHOUOL Byansville, T4
Professional Development Specialist Fume 3010 ~ Tanmary 2013
Performed duties of TAP Master Teacher in additton to FDS responsibibies

Lead and developed vaniady of professional development.

Supported teachen wifh job-embedded professicnal developorent,

Lead feams Soough DataWise process.

Lead tearm thvough PBIS refinement,

Sepported district inibatives.

Conducted TAP teacher evaluations.

Maintzined TAP certification,

Participated in EVEC Learning Laadership Cadre.

Scheduled sehool-wades events.

® B ¥ B B O % B K B

MUGARY MIDDLE SCHQOL Bvansville, BN

Svnmer School Adnivistrator Swmaver 2030, 2011, 2013
Lead surawer schonl,

«  Supervized all ampects of day-to-day operatons.

»  Rewvigwed all lessons prior fo beginving of sumemey school for oy, relevance, and eugagsment.

»  SBupervised implereentation of engagement shrategies,

MOGARY MIDDLE SCHOOL Pransville, Y
Principal Designwe Augwst 2005 - Ray 2010
= Supported adovnistrative teawm by leading budlding as needed.

= Bubstituted for prineipal & assistant prinsipal a5 needed.

»  Handled student discipline refeeraly, inclndmg parent contact, comforences, and docomentation,
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Experience continned

HCGARY MIDDLE SCHOGL Bransville, BN
Tiels I Achisvemant Coark Amgust 2009 ~ May 2010
+  Led team huough Positive Beharior Supports frainisng, plaoning, nuplementation, and review phases.
+  Led staff fhirough professional development, including engagement strategies snd resding

compreherion sirateries.

Modeled trategies in classrooms.

Co-tmaght in classromms with the clasroom teacher,

Developed relafonships among staff members o buaild fust,

Facilitated tearn activities for Dats Wise training and plan developoent.

Asistad with cveation of School Inmproverent Plan.

Momitored sehoolwides stadent engagement fhrough Six Sipma tainng and Green Belt carfification

in cooperation with commusity pariners fiom SABIC.

Trained with distingnished pineipal and other Jeadexs from the IDOE.

Halped to secnre conmmamity puriners,

Scheduled 2l feacher sehediles for and-ofdbe-vear avents,

Graduated BQUITY Academny.

MCGART MIDDLE SCHOOL Evanmalle, IN
Surmmer Experience Principal Intern May ~ hune 2005
*  Asnisted the puncipal as needed.

Supervised svplementation of enpapament sirategies.

Handled student discipline mefonals, including parent contact, confrences, and documentation.

Scheduled coverage for teacher abamnces,

HAsmisted with professional development for smnmer exparience plamming,

PILAZA PARK MIDDLE SCHOOL Framsville, I
Privwipal Designes Syt 2000 — May 2009
*  Acted 35 avsistent principal for four contineons weeks w J01-2002 and 2007-2008.

+  Substituted for prmcipal & assistant privcipal as needed.

»  Handled shedont discipline vaferrals, melnding pavent contart, confersuces, and dosumentation.

«  Scheduled coverage for feacher abzences,

PLAZA PARE MIDDLE SCHOOL Evansville, T
TeacherTamn Leader Augast 1997 - biay 2005
Tanght Lenguage Sods, Litersturs, and Fapo,

Served on Public Law 221 computiee and co-authored tmtial plan.

Coacked dance team and cosched volleyball fem For fen veazs.

Trained w Appliad Control Theosy (ACT/PCT).

Supervized five, full-time stadent teachers.

Famed outstanding teacher evaluations.

Served as eighth-grada teacher tean leader for two vears, Including manpural year.

Servad on Faculty Cabinet sy Chatrperson and Secrstary.

Attended SMART gouals workshop conducted by Learning Points o develop PL 221 goals, shategies,
and sefions.

Mapped carricuhus for Baglich department.

Scheduled a1l teacher sehadules for end-ofdhe-year events.

Taught Sunmner Expenence various mununers.

F W % & & % K W ¥
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Ami Magunia

ST B Do Stroed § Baltisnore, Marsland | $428318031 § amingae mws*um‘.tLuau

}:ﬁ{:AGE&iEﬁT MARAGER
Mags Insighy Bdueation, May 30132
Froject Mansgement | Client Management | Edurstion and Distriet Lesdership

irguniesd, dxisdriven profect monsger and detailed arininied ;;mmmcml Highly mytiontad besder, proddem solves,
et somnnndcator whe builds oems and poxsiases e Indtiative fo meet demmuly within o Selopacsd orgaviastion,
lrcppdional olivng menngenent mipecenes as i vomsuiton b urhan sohond districtsto Smpoe tescher efflpdcy,

ERUCATION

Muxters b Art of Teaching {584 184

Johas Hpking Unbversite, Ballinre, 52

Bachpebors of Belense i Businese Adminisbration (163 (IPA}Y
Univessily of Fhtshurgh, Btishargh, Py

ﬁ%‘ J ‘&fﬁs"ﬂi‘”i Wi)?&& i Z‘ii‘?ﬂﬂl\(‘l’

T iw P T eachﬂ Pr &Ee{‘!& Bmuklm. ®HY 1202011 82012
Congraetor {Talent Manggewent, Sefoction, Tralningd
* fyalimbing leagher perfimmines udng the THTP developsd Samework for now tencher effoctiveness
s malyzing current eheervational dats snd evaluation Sal i sevelup ond worlie meaningfiol Performunos
Erovelaprsrnd Plass fur promtossry lacker performats
*  Seroening sppbicants for ditrets pnd TNTP sitox asing the TNTP vompetonay based phone sereen masdel
# Prigviding aining and Soveloprrersd sypport foe TRTR Acadomy fueilitators
* Prevelop wark plzes for individus presarviog tnining imtibstes i Indiannpolis
 Beywhoping and conduciing wainings for privedpabs, sssisont prineipels, and ather soboot bmlar o fmprove use
of evabuntdon teols wnd wyeforng
* Tragking and providing 3{3\grsm,—zﬂ suppott & engers fled sehesd Tsaders follosy abmervation nnd weuiuation

PROOGNES
Crfftee of the State Superintendent of Education, Waghington, BC W01~ 1272081
Canvetor fPerfnmance Managewent, Selectiog)
¢ Diesipued and corstavtinl as evatuntion of the effectivmesys ot performne aeanspEment sysoons uni praslices

within: e Blersniary sod Becondary Bducativm (BLEBC) division

% Becormmonded insprovernonds fo exsting parforraumce. wisssgeoneod sivteres and praciices

+ Sivalpated current sebestion provesses In arder fo malke recomtendaifzs e align ourment procese o e
eompeirneyriver madel

«  Pavelopsd compeiency-besed sebection ooy and materials fhe use aoruss the BLARD division

Balthosre City Pablie Schoels (Oty Schonls), Baltimore, NID 1202040 - 62011
Mauager of Sohook-Based Staffing and Regradtment
v Stannped T o persornel and 3 sepsonet and perbdima stadd
& Teesipmed end feglomanted seoruitnsent strstegies that witraot ghoquabity sppficante from diverse baghgroonds to
apply o the sebaot disirich
*  finbuened the currset online spplicem svatem Lo alipn vash sopralionent aosivity to stoplayse eifectiveress and
pibver sprnitment targety
¢ Devsloped wysiems iez trck and mgniter the ma serpent o a8 w0 relatnd to job ades, drmsdlr actindty, avd udher
hiringineifing gvents
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Dasigned mod dmplorseded 5 stoiiegic snfing phan thek wined te inersese the setention, stisfaction, and

efaetbveneay ol enployees

Kev Acromplishments

Dhonhlosd the sambae of apphivants fie leagher-dovel pogitions by implementing s revnaiiment sirategles

v Develped g rigooeay, competenoy based veleotivn prosems for ol fowchordowed slaff On comfumetion widh the Fund
: g & ‘ 3 ‘ 1

T Blueational Exeellonced

Battimore Oty Tulille Schaols (Clty Bchools), Baltimere, MD FFHG - L2010

¥

L

Special dzsiviant ta the Chief Hhowsy Caplial Officer

Aozied mexeoutive depastments) Halson for coordinating on-gobing opeetions, sporinl fnltlatives, and
somnpaications witl all

Manged soveral strtugle Toman capiiad profects nclading bt et lmited o developing v ooty drives
nssssmiend provess for prinvipsd seleoticn, devedoping 5 teacher seleiion provess, nplementution o e growmids
bresking teacher parinct

Sedvisesd the Uhief Phonsn Cagitnl Ofdeer con oo going bsuss e projects beomake siralegle decisions regunding
bamman capritad poticies sl procedures

Ciprdinated the praject swoek of o} depictrmonts wiifin the Offive of Baronr Capitad 90 ensure thoelnes aod
depdiimy were met

Performed researol, ariting, ved Babson work or baard orities! mutter, providing stroegis ongeing support
Conrdinated with corstiduents and regpeciive deparimnents within the sohoal disirbed to address and permonently
sadivn s pasted Tates

Koy Accomplishments

Creited sl plamented the operativeal fplommaiing of o compaleneydriven rscrsrment prososy for sehus?
Jeadership »
Tuplemented ey reorptiest und saleetion stralegios 4o snsurs 31 schoo! leadorship vaonneieos fpdineipal oyl

A3

sistant principeilins) wore addressed

Thewshpped Indermal processes W implement growed-breaking fsarber contrect it alipned performams with
sernpeanaiion 7

Dizsigned, in conjunctian with the {hied Bumn Capitsl O8cer, ke rearguniantion of e human cupils] depariment
0 bring mppor cles b schoals ibreagh CED s vision of the Scheof Sepport Netwerk Tewm

The Kew Tescher Project, Balthmore, MD 373007 - 37201
Sire Mangger

ﬁ)k,

"

#

L 3

Mazsged 3 felldicne siafl pemsornel andover 75 sosorasl snd partdipre st
Presigned snd Iaplenamied reordtmend and selertion proveyses that witeasd high-guatity altermmleasute teachers
frm divierse bashgrounds G apply i ok s Ralifnore City Tublic Schools that yiesd over 3000 upplicands per
Fear

Daaeigmed and implemented offootive seategies lo mated 200229 Individusly with sebeals s the distfiet wher
Uhagy will 5 Bighoneed vacinaies and recetve ofasibe suppert

Bunnged & hiph quality twice wearly pre-servive sndiing dssitiate by which 2002358 progrum participenis were
traded sk yeer

Bruill ard sustoined offcctive consulting refationships with distriot lesders, school adeinistrators, and othes hey
stwkehodders within the pommunity

Created manazerrent fanls {o weandior pradect propress und repot offertivenesy

Kev Accomplishments

Bvopeded prefoct sonsabing goabs relued to quuntity, progeae guality, paricipant sadsfction, and ciend mutisfiation
yiarly

Oroatent, werpubsd, sl pasaged s T day new beschir velientutivon T el new tencivr Bires In 200 dog fo superiss
resutiy fn fraindeg onad sirong olient manageoeet relasiaratips

Kitd
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The Wew Teacher Profect, Baltinore, MD GIZA06 -~ 32007
Trafning and Baowrce Monager

* Lt biving, bmining, and manaping oF 12 BUTE treining staf) personnsl cech sumnoer
¢ prplemnted TRTP curtioalbar framevenrk and sepberials bused on Sistricy initintives, culluze, and srpanization
¢ Beveloped and implewented an aperstivrs snd sommmuniostions plan far all fnaindag nstituses
s Rugruited, hired, and Geatned over 1004 Conpersiing Teachers to sk with mew douchers during samemer schaod
* Ensured 180 pow techers med the ot eotives of the Training Insthiobs carrionhy
+  Beveloped sod roxintzined redutfonships witl Ddstrice stafl
* Magewned drafning feenliy porformanon e orller to cantinually vprove Tralning Tostitute quality Sy develaping
srdd fmplermentiog variows perfiearcs svalustion ool
¢ Aiannged and wopaled o imnovaive wper sregrsn fr ME teachees to sosare oll fanchers fabfilled (e
progrimts misston of nersaging st akievvment
Balthaore Uity Public Schools, Balilmore, MD 82002 ~ GAI006
Etemertaey Schoot Deacker (Oroee Cosoniey Slzmentarys
v Pagiolpaied 2y s member of Teack far Amerivs, sutipeal corpy of owisfanding revent coflege pradestes swhe
ernmit beo vears fo deued 1 public sehonly b Jow dngime comorasittios seross e TSA
¢ Sesiruoted and managed o sbasrssen of 254 shadents ek year whose pearly pripress exovndsd pruda fovad
pnpestationy by 50759
* Partbolpmted un vasious sebaol comesitfors o bnprove the sehenl®s performunce mostrics In wttenifames, olimuke,

et sebiovemnt to glign with standards sot by the No Chitd Lefd Beliad Act
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Bduration and Centdiicaien:

JOHMS HOPKING UNIVERSITY Balthrmor

% Civaduste Cerifieate {n School Administeating and St}pﬁﬁfﬁﬁ%m

HEW YORK UNIVERSITY WNew York, NY
s Wlagrer ooF Public Sdminiztertion Degres

COLLBEGE OP WOOSTER Winster, (3

' Brchebor af Avts Dugrer - Poliviond Sciencs, Bpanish

MARYLAWD STATE DEPARTMENT OF EDUCATION
] Sutvanosd Prafossioms] Corgfioase « Administrrenr T8 Adminiseratns 18

Frofessipnal BExperionos:

FICE PREBIDENT, HIBLD ENGAGEMENTS Bosion, MA
Masg Insight Edacativn Schaal Temaround Group,; F12-prespnt
iepear parteeships with public sehol wrstomy focussd on

& Manaps el
grndong aroey & !n‘t ﬁe*f senivig polimobs and dmproving disteier voreamus

* ,,.ilmww‘,ﬁ desdpn featares zod monitacng brocess for sucossfil intrrvertiony
¥ Lol ehve wenadion nf sualyiie tanls 1o depness dsodor pfosthness

&
zigd Ak ;‘:eﬂ%‘:{rm AP

* Colefats refadonybips with supertasendont, Sttt leadnrship, and
philanthropis oagenizninns t suppne sngapements

s Etevebyp sod axsvute lndernad procasses far recroitment and retentiosn of
high-peclirming team mambers

DEPUTY CHIBF AQCADEMIC QORPICER Baltimiare, MDD
Erigndship Publle Charter Schosls, 2009:2011
s Crversew ol invtroctnel and J?"”YMNWE sesivides s famr Babtdmons

pbdie STEM schonds sepving gwes 200 w‘md'z:m;: e poredl B umnarand
sehnpt and pare 612 Traoformadion sohoels
* E‘!mﬁ:%a}h&z“‘ worte campacants of the Frivndshin mads, ‘1, fadingr epmmon
instrovtons] steategier, clasnroum sr;z%iai;mg%z fonls, and sohoal sestasting nibeie

* Ereveloped | &m wene msfh;’:ﬁ; mindsl and demeling Yur tomaround apamatong

fade, bovmal, a :5 private fands
wale nod hedeeship teams

- Resnnesible for weer $ 18 milling per i i Federsl, x4

: Swpervised, evelusted and supported sohined prined)

* Managed melt-malion dedlar facilitdes renoeatioms a2 four carmpuses
COORDINCTOR P CHARTER SCHOQOLE Baftimcre, MO
Baltimere Ty Schoola, 200833
’ Bansged aod supported 28 seeundary publis sehoals, inchading charo,
tracsfomation, nngwstion smd soninee sohaals

fiy

¥ Krreed as 7 lindsaa beswaen the 2ohonds snd ventwd ffice
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® Drversaw and monitorsd charter sphool wperstinns and complisogs eith
sprraments Gl LAty

* Participeied In foraed derementation peicedures, manBiring, snd psresumnts
of ehareer sobiond progreems

DBIRBOTOR Baltiradre, MR
Bupporting Publc Schauls v Gholes, 2006395
* Vowaded snd desdgned srgandeadon vy provile cochnied asalitenre and
yap g tm Baltm ore gmbi&t charter sebnnds and Ineoration [igh Schonds
* Hrpanded the Coalidos of Baldenoee Charter Sohigoly 1w Inshude ail

speratingg charier sehsoly

} biat proretioes gndd condured sie vivits 1o vhareer gl

« Besorrshe
innorative erhodl suppat onsaisations b nomeorn stites

v Adwnated for equiteble per pupil fanding For pablic sharter sehaols
BOLINDING PRINGIPAL Balhoore, B

Academy for College anid Cwreer K x}s&mmi’nu, 22006
s Dipened new, peblio Bigh sehond i 2

; sin pansersh iy adth
Wbayor's OHfice of Bmplopmnt i}:w: spEEn A

s Popking Unbressity
* Cultiented sulorgand schoot cliwste that sosaited In abavearergye walf
§ sisbunt atendeney aad retuntion

* st that enrseted AV and aatperiormed most of it poers
* ped and managed sofnol budget in pesmership with ity geney
sroid prieste nniversity paniners
BOUCATION BIREBOTOR Balrierore, M

Advocstea for Children apd Yooy, 20412084

¢ Lot statewide advovsey soslition 2 pass tandmerk eduaation funding Sepistation

4 Recrsitod nomenyas Dartaer snanietions, u%i:&zﬂzzzp usises znd schioad boands

% Ss cransibily sdvoeated for specific seborems vach &5 resndiscbused badgeting,
oramunily fnvebvsent ad sudent p‘*x:immim\ prﬂzx:ﬁt:s

» £ mm;mf’x,d anat published yeseardh conovening ineguities withls teacher

mm}v whoeation, mudedle schoat zelurm and PIUgTaT wvalagtive

DIRBOTOR e York, WY
The Aftee-Behool Carparation AxrmriCorps }i’mggmm 2000.a1
¥ Tmplamensed stareop of $3.0 mildon Hedeeal convnuniy servios pragren

Socusiog v pnriehing after-achent programein po sehools
* w{ anmged m.k,fsrr wf awer 180 paretiong 2T membirs s 34 winey
* i mmmmg programs in shuet toe frome, and st up parimarships

profit seganizetions ad public schond

# Frealonte r,? pr :g;mm theong® site visity, panmmraizutian with sopoed
THEACHER Breane, MY
AR Hablvows Institue, 948
4 Paditival Goiesce socl Spanich
Green Ooks Familty x‘imdcmy; jii s 13, Paler A, £
¥ Haglish and Spanish a3 2 Secand Languzpe

% MNamed Frrsuedinaey Teschir fors Disiopnisked Yoo of Sarvice
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CYNTHIA J. CARNEAL

8124 Royalwood Ct.
Evansville, IN 47715
812-459-0595 cyndie.carneal@evsc.k12.in.us

Experience:
Present-2010 Evansville Vanderburgh School Corp., Evansville, IN
Principal - Caze Elementary School
Instructional Leader
Disciplinarian
PBIS Training/Co-Leader
Reader’s Workshop Implementation
Data Wise Leader
Implementation of the RTI Model
Family Engagement and Community Partners Team
2010-2009 Evansville Vanderburgh School Corp., Evansville, IN
Assistant Principal - Highland Elementary School
C.L.A.S.S. Implementation
Disciplinarian
Data Wise Team
2009-1997 Evansville Vanderburgh School Corp., Evansville, IN
Counselor - Hebron Elementary School
Principal Designee PL 221 Committee/Scribe
PBA Co-Chairman School/ PTA Treasurer
Case Conference Coord. E.LT. and 504 Coordinator
Site-Based Council After School Coordinator
1997-1994 Evansville Vanderburgh School Corp., Evansville, IN

Counselor — Fairlawn Elementary School
Principal Designee
PBA Co-Chairman
School Treasurer

1994-1982 Evansville Vanderburgh School Corp., Evansville, IN
Second and Third Grade Teacher - Howard Roosa Elementary, Washington Elementary, and
Fairlawn Elementary

PTA President
Evansville Area Reading Council President
School Treasurer
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Cynthia J. Carneal - Page 2

1982-1980 Evansville Vanderburgh School Corp., Evansville, IN
Substitute Teacher
Education:
2010-Present Indiana State University, Terre Haute, IN
Doctoral Program
1998 Indiana State University, Terre Haute, IN

Elementary Administration and Supervision Licensure

1994 Western Kentucky University, Bowling Green, KY
School Counselor Certification

1983 University of Evansville, Evansville, IN
Master of Science — Elementary Education

1980 Ball State University, Muncie, IN

Bachelor of Science ~ Elementary Education

Organizational Affiliations:

Albion Fellow Bacon Center - Board Member, Co-Chairman of Volleyball, Fall Festival
Crossroads Christian Church

Evansville Area Reading Council - Past President

Evansville Teachers Association

Girl Scouts of America - Committee member for Golf Fundraiser

Indiana Association of School Principals

Indiana Counselors Association

Indiana State Teachers Association

Parent Teacher Association - Hebron (Past Treasurer), Plaza Park, Fairlawn (Past President)
Southwest Indiana School Counselor Association — Past President




School mprovement Grant {1003g)

Section Il ~ BUDGET

Schoo! Year 2013 - 2014

Nate:The total amount of funding per year must total pofess than $50,000 and no greater than $2,000,000 per year.

The orginal approved allocation amount cannot be increased through an amendment.

Corporation Name:

h School C

Corporation Number:

7995

Schoo! Name: Caze Elementary Schoo!
ACCOUNT NO. [ e | cen Noncert. | EXPENDITURE DESCRIPTION | susrorat | unememroraL
1. PERSONNEL (include positions and names)
1.00 ¥ Satary for Building level Adminéstrator to support teacher quality (Principal S 8500000} S 85,000.00
100 Y Professional Development Specialist $ 74000001 S 74,000.00
100 Y Famity Engagement Coordinator $ 30,153.90 | $ 30,153.90
2.00 Y 1 Develop 4 (2) 5 35,000.00 | $ 70,000.00
0.50 Y School Transformation Personnel $ 37,500.00 | $ 37,500.00
0.35 Y Director of School Transformation $ 27,000.00 | S 27,000.00
100 Y E-Learning Coach $ 50,000.00 | $ 50,600.00
100 Y Differentiated tnstruction Coach 56,000.00 50,600.00
Y 3 additional Staff days for collaboration (Certified Staff) 25,000.00 25,000.00
Y 3 additional Staff days for collaboration {Office coverage] 3,000.00 3,000.00
100 Y Nurse {Community Health Liaison Health and Wellness Trainin, 30,000.00 30,000.00
025 Y |After School Coordinator (Quarter Time! 15,546.00 15,546.00
Professional Development/Mentor Stipends 42,000.00 42,000.00
0.20 Y Data Coach 10,000.00 10,000.00
Transportation for all extended learning programs 20,000.00 20,000.00
Y Summer Extended Leaming Programs 5,000.00 5,000.00
Y Summer Extended Leaming Programs 20,000.00 20,000.00
0.25 Y Grant - Data Specialist 12,000.00 12,000.00
Y Retention Bonuses ($500 Eneacherannualy) 50,000.00 122:50,000.00
0.25 Y Grant Manager 20,000.00 20,000.00
Y Afterschool Programming Costs 15,006.00 EET15,000.00
Y Afterschool Programming Costs 3,000.00 3,000.00
9.80|TOTAL SALARIES 694,199.90
2. Benefits: Benefits should be bused on octual known costs or an estoblished formulu, Fixed charges/benefits below ore for the personnel listed under PERSONNEL obove aid only for the percentage of time devoted to this project.
[TOTAL FIXED CHARGES / FRINGE BENEFITS 167,832.35
3. TRAVEL: (differentiate in-state and out-of-state)
in and out of state Professional Development refated to school improvement strategies $ 30,000.00 $30,000.00
in and out-of-state| Core Experiences Travel| § 10,000.00 510,000.00]
in and out-of-state| Training for Family and CommunityEngagement} $ 5,000.00 $5,000.00)
in-state] Follow-Up Training/Support/PD $ 3,000.00 $3,000.00
TOTAL TRAVEL $48,000.00|
|4. CONTRACTED SERVICES: (List the type of contracted sesvices to be provided, including the vendor's name, if applicable.)
Mass Insight Education School Transformation - Embedded Technical Assistance $ 150,000.00 | $ 150,000.00
External Provider (Per Selection Process) Wrap-Around Services $ 40,000.00 | $ 40,000.00
External Provider (Per Selection Process) Teacher & Leadership Development $ 150,000.00 { $ 150,000.00
Diehl Consulting Evaluation of modet and suppott of performance monitoring and strategic phnning 5 62,600.00 { $ 62,600.00
TOTAL CONTRACTED SERVICES s 402,600.00
5. SUPPLIES: Enter the total amount of materldls and supples. Provide a st of supplies on aseparote sheet.(Include the total amount to be used to purchase testing, p and/or office supplies.)
TOTAL SUPPLIES $ 87,000.00 | $ 87,000.00
6. EQUIPMENT AND TECHNOLOGY: Enter the totdl omount of and technal h Provide alist of and technology on sheet. Is defined as "tangible, non-expendoble/non—consumable personal property

having a usefd Bfespan of more than one year®,

[rorat equiPMENT AND TECHNOLOGY [s 75,398.00] $ 79,398.00
7. OTHERSERVICES: (Include a specific description of services.)

Check and Connect P of Student and Behavior 3 16,000.00 $10,000.00
Why Try? Behavior Modification s 29,000.00 $29,000.00
Inditect Costs 2.28% indirect Costs S 32,880.62 $32,880.62
[Technology Repair [Technology Repair and Maintenance S 1,000.00 $1,000.00
Parent Training Parent Training Events 3 2,500.00 $2,500.00
TOTAL OTHER SERVICES $75,380.62
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $1,554,410.87

wving list represents the {s aond supplies purch

QUANTITY DESCRIPTION ] UNIT PRICE TOTAL PRICE
45 Classroom Mini Grants/Recruit, Attract, Retain Tool [s 1,00000 S 45,000.00
1 PD Supplies S 6,000.00 { S 6,000.00
1 Parent event preparations supplies $ 2,00000{S 2,000.00
500 [Transportation Passes ($2.00 Each) $ 1,000.00 | $ 1,000.08
100 Ped Cases 3 3000 | $ 3,000.00
1 PBIS Incentives {Student Behavior) 3 15,000.00 | $ 15,000.00
1 RTI Materiak (Scientifically Research Based Interventions) 515,000 | $ 15,000.00
TOTAL SUPPLIES COSTS $ 87,000.00
The folfowing fist rep the and technology purch
QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE

1 ac Book Carts $ 34,000.00 | § 34,000.00
2 Pad Cart $ 2,599.00( $ 5,198.00
100 IPad's for students s 40200} 3 40,200.00
TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 79,398.00




School Improvement Grant (1003g)
Section 1l --BUDGET

3 5 i
School Year 2014-2015

NatesThe tota amount of funding per year must total o less than $50,000 snd no greater than $2.000,000 peryear.
The crginal spproved allocation amount cannct be increased through an amendment.

Cotporation Name:

Evanglle Vanderburgh Schodl Corporaticn

Corporation Number:

7995

School Name: Caze Elementary Schoo!
ACCOUNTNO. T e 1 et | mHomcert DESCRIPTION I suBTOTAL I UNEITEM TOTAL
L PERSONNEL (include positions and names)
1.00 Y Salary for Bullding level Administrator to support teacher 8500000 ] 85,000.00
1.00 Y Professiond Development Specialist 7400000 |8 74,000.00
1.00 Y Family Engas Coordinator 3545390 | 35,153.90
035 Y Directer of Title/Transformation Suppert 27,0000 |5 27,000.00
1.00 Y Professiondl Development Substituts (2) $ 35,000.00 [ $ 70,000.00
1.00 M Mentor Teacher $ 40,000.00 | $ 40,000.00
050 Y school Transformation Personnel $ 37,500.00 | $ 37,500.00
1.00 Y E-Leaming Coach $ 50,000.00 [ 50,000.00
1.00 Y Diffzrentiated Instructicn Coach $ 500000018 50,000.00
Y 3 additicaal Staff days for colleboration {Certified Staff) | S 25000.00 | $ 25,000.00
Y 3 additicnal Staff days for collaboration {Office coversge) | $ 3,000.00 | $ 3,000.00
1.00 Y RNursz (G Haalth and Wellnass) 30,000.00 18 30,000.00
0.25 Y After School Covdl {Quarter Time) 1554500 kS 15,546.00
0.25 Y Grant - Data Specialist 12,000.00 § $ 12,000.00
025 Y Grant Manager 20000.00§S
Professiond Development/Mentor Sipends 42,000.00$
Q.20 Y Eata Coath 10,000.00 18
Transportation for all extended leaming programs 20,000.00 | 8
Y summer Extended Leaming Programs 5000.00 18
Y summer Extendad Leaming Programs 20,000,00 | §
Y Aftarsthocl Programming Costs $ 3,000.00 18]
[Teacher Peer Suppert Sipend s 10,000,00
Y Afterschocl ing Costs $ 10,000.00
Y jon Bonuses (8500 per teacher annuzlly) $ 25,000.00
9.20|TOTAL SALARIES i 715,199.90

devoted to this project.

|2 Benefits: Benefits should be bosed on actud known costs or an estoblished formule. Fixed charges/benefits below ore for the persennd listad under PERSONNEL above and only for the percentuge of time

[rorat fixeo aiarces/ erince senents I 3 170,064.35
(3. TRAVEL: {d}fferentiate In-state and out-of stote]
in and out of state Prefessiendl Develgpment refatad to sthool improvement strategies > 30,000.00 $30,000.00)
in and out-of-state] Core Experiences Travel| § 20,000.00 $20,000.00
in and cut-of-state] Training for Family and C i $ 5,000.00 $5,000.00
in-state} Foltowe-Up Trainirg/Support/PL{ § 3,000.00 $3,000.00
TOTAL TRAVEL $58,000.00
4. CONTRACTED SERVICES: [Ust the type of cantracted servicesto be provided, induding the vendor's name, if applieable.)
Mass insight Educaticn schoot Transformation $ 100,000.00 | $ 100,000.00
Extemal Provider {Per Selection Frocess) [Wrap Around Services $ 40,000.00 | $ 40,000.00
Extemal Frovider {Per Salection Frocess} [Teacher & Leadzrship Davelopment s 100,000.00 | $ 100,000.00
Dichl Consutting Evatuation of madal $ 55,000.00 | $ 55,000.00
TOTAL CONTRACTED SERVICES $ 295,000.00

5. SUPPLIES: Enter the tatal anount of materidls and supples. Provide alist of supplies on a separate sheet{include the total amount to be used to purchase testing. programmatic andfor office supplies.)

ITOTAL SUPPLIES $ 96,200.00 I $ 96,200.00
TELR TARDTEL, LT BT 10107 GOTAT of =74 7 Frowde aTnt o CLl THEEE TFnET 63 IO GIBIE, HoR~
) - . L S .
{rorat equiptaenT Anp TECHNOLOGY [s 76759.00] s 76,795.00
7. OTHER SERVICES: (Include 3 spedfic description of services.)
check and Connect (mprovement of Student Engagemant and Behavior Is 10,000.00 | $10,000.00)
why Try? ehavior Nodification Is 29,000.00 | $29,000.00
indirect Costs indirect Costs {figured at 2.28%-2013-14 ratas) s 31,485.98 $33,416.29
[Technology Repair [Technolcgy Repair and Maintenance ) 1,000.00 $1,000.00
Parent Warkshaps Parent tralning events to be hosted by Caze Elemetnary $ 2,500.00 $2,500.00
TOYTAL OTHER SERVICES $75,916.28)
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). $ 1,491,179.54
glitrepresents the antidpated moterd's and supplies purchoses.
QUANTITY DESCRIPTION UNITPRICE TOTALPRICE
50 |Gassroom Mini Grants/Recruit, Attract, Retain Tocl $ 1,000.00 | $ 50,000.00
1 PD supplies $ 5,200.00 { $ 5,200.00
1 [Parent event preparations supplies {coples, paper, hosting tems} $ 2,000.00 | § 2,000.00
500 fTransportation Passes [$2.00 Each) B 1,000.00 | $ 1,000.00
100 iPad Cases 3 s0.00] s 3,000.00
1 PBIS Incentives [Student Behavlor) $ 20,000.00 | $ 20,000.00
1 RTI Materids {Scientifically Research Based Interventions} $15,000 | $ 15,000.00
TOTAL SUPPUES COSTS < B
4 Iist. the and ch
QuaNTITY DESCRIPTION. UNITPRICE TOTALPRICE
x Mac Book Carts 3 34,000.00 | & 34,000.00
1 iPad Cort 3 2599.00 ¢ 2,592.60
109 iPads for students 3 402.00] 3 40,200.00
e e E

Yetdalu el

TOTAL EQUIPMENT AN D TECHI{OLOGY COSTS
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School Improvement Grant (1003g)
Section I --BUDGET

7. Gt
Schoo] Year 2015-2016

Note:Tha total amaunt of funding per year must total no less than $50,000 and no greater then $2,000,000 peryear.

The crginal approved allocation amaunt cannctbe increasad threugh an amendment.

Corporation Name:

Evangdlle Vanderburgh Schoo! Corporaticn

Corporation Rumber: 7995
School Name: Caze Elementary School
ACCOUNT 1. [ /e Cot | Noncert | DXPENDITUREDESCRIPTION | SUBTOTAL [ uneirera To1AL
1. PERsONNEL (Indude positions and names
Sy for Boiding leva
1.00 v Inmiisascor tossmpertteacher | 85,000.00 |$ 85,000.00
700 [2 Professona D Specidist [$ 7400000 1§ 75,500.00
0.35 Y Directee of Tide/T i S 3700000 [$ 37,000.00
3.00 Y Family emant Coordinator $ 20153.9015 20,153.90
2.00 v iondl Develcpment ) 35,000.00 [ $ 70,000.00
0.20 Y Dsta Coath g 10000.00 |8 10,000.00
1.00 Y Mentor Teathar $ 40,000.00 {$ 40,000.00
0.50 v school Transformation Persannal | $ 37,500.00 | 37,500.00
1.00 Y E-Leaming Cosch s 50,000.00 |$ 50,000.00
1.00 Y Differentiated Instruction Caadh 50,000.00 |$ 50,000.00
0.25 Y after School Gocedinater 105450018 10,505.00
Trersportation for off extanded 2000000 |$ 20,000.00
3 Summer Extendzd Learvng 500000 ¢ 5,000.00
Y summer Extendad Leamog 20000.0013 20,000.00
T.00 [ sz (G ity Hedlth end 3000000 ¢ 30,000.00
0.25 Y Gront - Dota Spevialist 12,00000 | 12,000.00
0.25 ¥ [Grant Manager 20000008 20,000.00
Frofessonal Develcpment/tantar 42,000.00
T80 3 eocher Peer Suppart Stipend 10,000.00
Y Aftershool Programring Costs 10,000.00
Y Aftersthoel Programering Costs 3,000.00
Y Retention Bonusss [§500 per teacher] 50,000.00
11.80| TOTAL SALARIES ; $
2. Benefits: Benefits shoutd be based on actual known costs or an Fixed chorgeshenct for the personnd listed under PERSONNEL above and only for the pescentage

of time devoted to this project.

[rotat axeo cances / minGe senents 171,024.35
3. TRAVEL: {differentiote in-stote ond out-of-state)
insnd cutofstate 1o oo Dove PNt Y G TRV SRS 30,000.00 $30,000.00
in and cutof-state} Core Experiences Travelf s 20,000.00 $20,000.00|
inand cut-of-state] Training for Family and ¢ $ 5,000.00 $5,000.00
in-state] Fellow-Up Tralning/Support/Pr{ § 3,000.00 $3,000.00
TOTAL TRAVEL $58,000.00
4. CONTRACTED SERVICES: (List the type of contracted services to be provided, including the vendor's name, Ifapplleable.)
Mass Insght Education [Transfrmaticn Schod Suppert $ 50,000.00 [ 50,000.00
Extamal Frovider {Per Salection Process) \Wrep-Around Services $ 40,000.00 [ 5 40,000.00
Extamal Frovidar {Per Selection Process) Teacher & Leadership Devalopment $ 50,000.00 | § 50,000.00
Dich Consdting Evaiuation of model s 55,000.00 [ $ 55,000.00
TOTAL CONTRACTED SERVICES 3 185,000.00
5. SOPPUEST Enter Ohe (ot Grount & TRGTEHEN 6 SUpPIes. PIode Gt of SUpplies om e STt 16 BE TRea 1o pur =ayor ot
munnlianl
IrorAL SUPPLIES ‘ $ 114,500.00 l 114,500.00
6. EQUIPMENT AND TECHNOLOGY: Enter the totdd amount of equipment and technology purdares. Provide olist of ad onasep h 7 defined oy
*tanglble, non-expendable/non-consumable persondl property having o usefd lifespan of more than ae year™.
[roraL rquipsenT Ao TEGHNOLOGY |8 50,719.00] 60,719.00
7. OTHER SERVICES: (tnclude a specific description of services,)
Connect Ed improvement of Student Engagement and Behavior $ 10,000.00 $10,000.00
Wy Try? Behador Modificaticn $ 29,000.00 $29,000.00
Technclogy Repa'r Technclogy Repair and Mantenance $ 1,000.00 $1,000.00
ndirect Costs ind'rect Costs (figured 2.28%- 2013-14 ratas} s 29,576.71 $29,576.71
Parent Workshops Parent Training Events to be hosted by Caze Blementary l s 2,500.00 $2,500.00
TOTAL OTHER SERVICES | $72,076.71
TOTAL AN TICIPATED EXPENDITURES (SUM OF SECTIONS 17 OF THIS FORM). $ 1,387,519.96
Ing list represents the antidpated materids and supplies purchases.
QUANTITY DESCRIPTION UNITPRICE TOTAL PRICE
50 Qassrcom Mini Grants/Rearuit, Attract, Rataln Toa! s 1,000.00 { $ 50,000.00
1 PO Supplies $ 5,200.00 |$ 5,200.00
1 Parent event preparations supplles {coples, paper, hosting Rems) 5 2,00000 {5 2,000.00
500 Transportation Passes {$2.00 Each) $ 1,00000 1§ 1,000.00
50 Pad Cases $ 3000 | $ 1,800.00
1 PBIS Incentives {Student Behavlor) $ 25,000.00 | $ 25,000.00
1 Cuture and Climate Motivation items $ 4,500.00 | $ 4,500.00
1 RTi Materials {Sdentifically Research Based Interventicns) $25,000 | $ 25,000.00
Tt S St 2 TOTALSUPPLIES COSTS . . $ 114,500.00
LI the L] d ch,
QUANTITY DESCRIPTION UNITPRICE. TOTAL PRICE
1 Mac Book Carts 3 34,000.60
H Pad Cart $ 2,559.00
iPads for students 3 24,120.00

A A
BT R

TOTAL EQUIPM ENT AN D TECHNOLOGY COS TS
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LEA SIG APPLICATION

LEA SIG APPLICATION FORM
STAKEHOLDER ENGAGEMENT

LINCOLN COMMUNITY SCHOOL

SIG APPLICATION FORM

SCHOOL TRANSFORMATION PLAN
SIG BUDGET

APPENDICES

CAZE ELEMENTARY SCHOOL

SIG APPLICATION FORM

SCHOOL TRANSFORMATION PLAN
SIG BUDGET

APPENDICES

FAIRLAWN ELEMENTARY SCHOOL

SIG APPLICATION FORM
SIG BUDGET
APPENDICES




Appendix F: LEA Application of General Information
2013-2014

School Improvement Grant (1003g)
Application due June 3, 2013
Email application to 1063g@

Corporation Name: Corporation
Number;
Evansville Vanderburgh School Corporation o LT995
Contact for the Schoel Improvement Grant:
Carrie Hillyard ,
Position and Office: Contact’s Malling Address:
Dirvector of School Transformation 951 Walnut Street
Office of Transformational Support Evansville, Indiana 47713
 Telephone: (812) 435-8459 Fax: (B1?) 435-8358
Email Address:
Carrie Hillyard@evsclel 2inus B
Superintendent (Printed name) Telephone:
{812) 325-8460 or
Dr. David B. Smith, Ed. D {B12) 435-8477
Signature of Supm mtendeht Date:
ﬁ e SR0 LS
.‘_g, =

=¥ Complete and submit this form one time only.

2 Complete a second form, “Priovity Application™ for each school applying for a
school improvement grant,




I. Schools to be Served by LEA

Instructions:

[) Using the list of Priority schools provided by the IDOE, complete the information below, for all priority schools in the
LEA typing in the school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.).

2) Place an “X” indicating priority and the school improvement model (intervention) selected, based on the “School Needs
Assessment” conducted by the LEA. (Add cells to the table as needed to add more schools.)

Academy for Innovative Studies 6-12 X X
Caze Elementary School K-5 X X
Cedar Hall Community School PreK-8 X X
Evans School PreK-6 X X (Year2)
. X X
Fairlawn Elementary School K-5
K-8 X GLA has
implemented the
Transformational
Glenwood Leadership Academy Medel for 3 years.
Lincoln School K-8 X X
. X X
Lodge Community School K-8
McGary Middle School 6-8 X X (Year 1)

2. Explanation if LEA is Not Applying to Serve Each Priority School




O We will serve all of our Priority schools.

M We believe we do not have the capacity to serve all Priority schools. Our explanation for why is provided
below.

While EVSC has increased supports for those priority schools designated to be part of EVSC’s Transformation Zone, the
district lacks the capacity to support more than one additional school’s transformational improvement efforts outside of this
increased system of support.

The district does feel it has the capacity to serve and support the Transformational model to be successfully implemented in all
of its schools in the Transformation Zone (TZ), which includes Caze and Lincoln (in addition to three schools already
successfully implementing this model—all of which have received very positive feedback from IDOE onsite monitoring visits at
both the school level and LEA level).

Outside of the TZ, the district only has the capacity to effectively support one additional school, which is Fairlawn Elementary
School. Fairlawn recently wrote and received a competitive 1003a grant, which was only a one-year grant. The LEA was very
satisfied with the implementation of this school’s transformational efforts and is eager to support the continuation of strategies
that began with [003a as well as even more robust strategies planned within their 1003g SIG application.




* Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the
date occurred. (Individual names are not needed*).

School Name:

Lincoin Communit

v School

School Number: A825 I

School staff Email — notification of grant opportunity 5/10/2013

School staff Voluntary meeting — overview of SIG application process and intervention models | 5/15/2013

School staff Voluntary meeting — overview of leadership-team selected strategies organized by | 5/29/2013
required elements

School staff Voluntary meeting — overview of final leadership-team selected strategies 6/4/2013
organized by required elements

School leadership team Afterschool meeting — needs assessment/root cause analysis 5/13/2013

School leadership team Afterschool meeting — needs assessment/root cause analysis 5/20/2013

School leadership team All-day planning meeting — school priority areas, selection of transformation 5/22/2013
strategies (aligned to required elements)

School leadership team Meeting (during planning/PLC time) — review of chosen and finalized school 5/31/2013
transformation strategies (aligned to required elements)

Parents and Families Individual phone calls — phone calls from OTS staff 5/20/2013 -

6/7/2013

Parents and Families Individual phone calls — ConnectED message 5/17/2013

Students Site Council meeting — overview of application process and intervention 5/17/2013
model/rationale

Students Solicit input during Do Now activity 5/21/2013

Community Partners Site Council meeting — overview of application process and intervention 5/17/2013
model/rationale

Evansville Teachers Association Email — notification of grant applications 5/10/2013
Request for letter of support 5/17/2013
Sharing of plan for feedback 5/31/2013

Evansville Community Facebook posting 5/21/2013

School Name: Caze Elementary School

School Number: 8261




‘MSchooI staff

Voluntary meeting — overview of SIG application process and intervention models | 5/15/2013
(led by Office of Transformational Support)

School staff Voluntary meeting — overview of leadership-team selected strategies organized by | 5/29/2013
required elements

School staff Voluntary meeting — overview of final leadership-team selected strategies 6/4/2013
organized by required elements

School leadership team Afterschool meeting — needs assessment/root cause analysis 5/13/2013

School leadership team Afterschool meeting — needs assessment/root cause analysis 5/20/2013

School leadership team All-day planning meeting — school priority areas, selection of transformation 5/22/2013
strategies (aligned to required elements)

School leadership team Meeting (during planning/PLC time) — review of chosen and finalized school 5/31/2013
transformation strategies (aligned to required elements)

Parents and Families Individual phone calls — phone calls from OTS staff 5/20/2013 -

6/7/2013

Parents and Families Individual phone calls — ConnectED message 5/17/2013

Students Site Council meeting — overview of application process and intervention 5/17/2013
model/rationale

Students Solicit input during Do Now activity 5/21/2013

Community Partners Site Council meeting — overview of application process and intervention 5/17/2013
model/rationale

Evansville Teachers Association Email — notification of grant applications 5/10/2013
Request for letter of support 5/17/2013
Sharing of plan for feedback 5/31/2013

Evansville Community Facebook posting 5/21/2013

School Name: Fairlawn Elementary School School Number: 8293

Evansville Teachers
Association

Email
Email-Update on 1003g: Revised deadline, input, vote

5-28-13




Meeting-Discussion regarding ETA member vote 5-23-13
Email-Grant update 5-24-13

Parents & Families Connect Ed Phone Message 5-15-13
PTA Meeting 5-14-13
Connect Ed Phone Message 5-13-13

Students in Grades 3-5 Morning Meeting

Faculty and Staff Email grant update 5-30-13
Email 5-28-13
Meeting 5-28-13
Email — grant update 5-24-13
Meeting — Discuss ETA vote 5-23-13
Survey monkey 5-21-13
Meeting 5-21-13
Survey monkey 5-20-13
Email — grant update 5-17-13

Data Team and CAB Meeting 5-20-13

Academic coach and principal | Meeting 5-13-13

Community Partners (No Emails 5/24 — 6/8

Excuses University, YouthFirst,

etc.)

Evansville Community Facebook posting 5/21/2013

*IDOE may request that the LEA produce documentation that lists the names of the stakeholders above.




D. Collaboration with Teachers’ Unions

Several of the school improvement models require the agreement of the teachers’ unions to ensure that all of the models’
components are fully implemented. For example, one component of the transformation model is an alighment of teacher
evaluations to student achievement growth.

The LEA must submit letters from the teachers’ unions with its application indicating its agreement to fully participate in all
components of the school improvement model selected.

E. Assurances
Evansville Vanderburgh School Corporation assures that it will:

X_ (I) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier | and
Tier Il school that the LEA commits to serve consistent with the final requirements; ’
X_ (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and

mathematics and measure progress on the leading indicators in section lll of the final requirements in order to
monitor each Priority or Tier | and Tier |l school that it serves with school improvement funds, and establish goals
(approved by the SEA) to hold accountable its Tier lll schools that receive school improvement funds;

__ (3) Kfitimplements a restart model in a Priority, Tier | or Tier Il school, include in its contract or agreement terms
and provisions to hold the charter operator, charter management organization, or education management
organization accountable for complying with the final requirements;

X_  (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select
and provide oversight to external providers to ensure their quality;
X_ (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the

reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain
progress in the absence of SIG funding; and
_X_ (6) Report to the SEA the school-level data required under section Ill of the final requirements.




F. Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect
to each applicable school, the LEA must indicate for which schools it will implement the waiver.

[0 “Starting over” in the school improvement timeline for Priority Title | participating schools implementing a turnaround or
restart model.

O Implementing a school wide program in a Priority Title | participating school that does meet the 40 percent poverty eligibility
threshold.
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