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I. Schools to be Served by LEA 

Instructions: 

I) Using the list of Tier I and Tier II schools provided by the IDOE, complete the information below, for all Tier I and II schools in 
the LEA typing in the school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.). 

2) Place an "X" indicating the tier and the school improvement model (intervention) selected, based on the "School Needs 
Assessment" conducted by the LEA (Add cells to the table as needed to add more schools.) 

Note: An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of 
those schools. 

School Name 

I. McGary Middle School 

Grade 
Span 

6-9 

Tier 
I 

x 

Tier 
II 

Based on the "School Needs Assessment" tool, the LEA has 
determined this model for the school 

Turn- Transformation Restart Closure No model will 
around be 

implemented 
I 

x 

2. Evans Elementary (Currently Howard 
Roosa Elementary) 

K-6 x x 

3. The Learning Center K-12 x x 

4. Glenwood Leadership Academy K-8 x x 



2. Explanation if LEA is Not Applying to Serve Each Tier I School 

D We will serve all of our Tier I schools. 


0 We believe we do not have the capacity to serve all Tier I schools. Our explanation for why is provided below. 


The Learning Center is a school serving students who all have been identified as having severe emotional disabilities that 
impede their success in a traditional school setting. They are served in several environments that are least restrictive based 
on their TEP however the majority of the students are located on site of the Academy for Innovative Studies. They 
currently are served as Targeted Assisted. 



3. 	Consultation with Stakeholders 

Instructions: 
• 	 Consider the stakeholder groups that need to be consulted regarding the LEA's intent to implement a new school improvement 

model. 
• 	 Include the stakeholders (e.g., parents, community organizations) as early on as possible. 
• 	 Provide the name of the school and then the stakeholder group, type of communication (e.g., meeting, letter) and the date 

occurred. (Individual names are not needed*). 

School Name:- . Evans (Howard Roosa) School School Number: 8353 
Stakeholder Group Mode of 	 Datei

Communication 
' 
I Discussion May 5, 2011 

Evansville Teachers Association 
May 26, 2011Discussion 

Staff Meeting June 6, 2011 
Family Engagement Junel,2011 
CommitteeFamilies/Students 

' 
District Family Meeting with July 7, 2011 
Phone System Blast 
Staff Meeting April 8, 2011Teachers 
Staff Meeting June 6, 2011 

Site Visit/Meeting at Dream i April 19, 2011 

Teachers and staff 

CenterCo1n1nunity Partners I 
Meeting with Dream Center May 4, 2011 

Meeting with Leadership May 23, 2011 
Evansville I 



School Name: McGary Middle School School Number: 8339 

Stakeholder Group Mode of Date 
Communication 

Evansville Teachers Association Discussion May 5, 2011 

Discussion May 26, 2011 

Staff Meeting IJune 6, 2011 

Discussion , June 20, 2011 

Fa1nilies/Con1munity Partners 
Meeting with Vand. Sher. IApril 14, 2011 
Dept 

I 
Site Council Meetings April 29, 2011 

LEA Phone Blast with parent July 7, 2011 
surveys 

Teachers 

Meetings with T earns April 25, 20 I I 

Teachers and staff 

Staff Meeting [April 8, 2011 
i June 6, 2011 

*!DOE may request that the LEA produce documentation that lists the names of the stakeholders above. 



0 

D. 	 Collaboration with Teachers' Unions 
Several of the school improvement models require the agreement of the teachers' unions to ensure that all of the models' components are fully 
implemented. For example, one component of the transformation model is an alignment of teacher evaluations to student achievement growth. 

The LEA must submit letters from the teachers' unions with its application indicating its agreement to fully participate in all components of the 
school improvement mode! selected. 

E. 	 Assurances 
Evansville Vanderburgh School Coq;>oration assures that it will 

_):(,__ I. Use its School Improvement Grant to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits 
to serve consistent with the final requirements. 

_.6_ 2. Establish annual goals for student achievement on the State's assessments for both reading/language arts and mathematics and measure 
progress on the leading indicators in section 111 of the final requirements in order to monitor each Tier I and Tier 11 School that it serves 
with school improvement funds. 

__ 3. If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement terms and provisions to hold the charter 
operation, charter management organization, or education management organization accountable for complying with the final requirements. 

_):(,__ 4. Report to the SEA the school-level data required under section 111 of the final requ·irements. 

F. 	 Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each applicable 
school, the LEA must indicate for which schools it will implement the waiver. 

Extending the period of availability of school improvement funds. 

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt, that waiver automatically 
applies to all LEAs in the State. 

D 	 "Starting over" in the school improvement timeline for Tier I and Tier 11 Title I participating schools implementing a turnaround or restart 
model. 

D 	 Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does meet the 40 percent poverty eligibility threshold. 



LEA Application for Each Tier I and Tier II School 

School Improvement Grant I 003(g) 
2011-2012 

LEA School Application: Tier I and Tier II 

The LEA must complete this form for each Tier I or II school 
applying for a school improvement grant. 

School Corporation Evansville Vanderburgh School Corporation Number 7995 

School Name Evans School (Formerly Howard Roosa Elementary School) 

After completing the analysis of school needs and entering into the decision-making process in 
this application, reach consensus as to the school intervention (improvement) model to be used 
and place a checkmark below: 

D Turnaround D Restart 

0 Transformation D Closure 



Assurances 
Evansville Vanderburgh School Corporation assures that it will 

Corporation/Charter School Name 

L I. Use its School Improvement Grant to implement fully and effectively an 
intervention in each Tier I and Tier II school that the LEA commits to serve 
consistent with the final requirements. 

L 2. Establish annual goals for student achievement on the State's assessments for both 
reading/language arts and mathematics and measure progress on the leading 
indicators in section Ill of the final requirements in order to monitor each Tier I and 
Tier II School that it serves with school improvement funds. 

__ 3. If it implements a restart model in a Tier I or Tier II school, include in its contract 
or agreement terms and provisions to hold the charter operation, charter 
management organization, or education management organization accountable for 
complying with the final requirements. 

L 4. Report to the SEA the school-level data required under section Ill of the final 
requirements. 

Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to 
implement the waiver with respect to each applicable school, the LEA must indicate for 
which schools it will implement the waiver. 

0 	 Extending the period of availability of school improvement funds. 

Note: Indiana has requested a waiver of the period of availability of school improvement 
funds and upon receipt, that waiver automatically applies to all LEAs in the State. 

D 	 "Starting over" in the school improvement timeline for Tiet· I and Tier II Title I 
participating schools implementing a turnaround or restart model. 

D 	 Implementing a schoolwide program in a Tier I or Tier 11 Title I participating school that 
does meet the 40 percent poverty eligibility threshold. 



A. LEA Analysis of School Needs 

~ 	Instructions: 

I) 	 With an LEA improvement team that includes staff from the school, complete the two 
worksheets on the following pages "Analysis of Student and School Data" and "Self­
Assessment of High-poverty, High-performing Schools." 

2) Develop findings from the data - short phrases and sentences that indicate the facts 
revealed by the data. 

3) Complete a root cause analysis of the findings - the underlying reason for the finding. 

4) Consider overall the meaning of the data, the findings, and the root cause analysis in 
terms of student, teachers, the principal and school needs. 



Worksheet# I: Analysis of Student and School Data 

~ 	Instructions: 
• 	 Complete the table below for each student group that did not meet AYP for 

performance in English/language arts and/or mathematics for 20I0-2011. (Do not list 
those groups that did meet AYP). 

• 	 Student groups would include American Native, Asian, Black, Hispanic, White, 
Free/Reduced Lunch, Limited English Proficient and Special Education. 

• 	 For LEA data, see the IDOE web site: 

http://compass.doe.in.gov/Dashboard.aspx?view=ST A TE&val=O&desc=ST A TE 


Student groups not % of this #of How severe How unique are the learning needs 
meeting A YP (list group students is this of this group? (high, medium, low) 
groups below) not in this group's 

meeting group not failure? (high, 
AYP meeting medium, low) 

AYP 

English/Language Arts 
Example: LEP 75% 

.•. 

52 High - hove 
been in U.S. 3 
or more years 

High - no prior formal schooling; from 11011­

Western culture 

Black (Not of Hispanic 
Origin) 

48.1% 26 
High High: instruction needs to address 

cultural issues 

Hispanic 100.0% 2 Medium Medium: students new to country 

White (Not of Hispanic 
Origin) 

29.5% 13 
Medium 

Multiracial 16.7% 3 

Free/Reduced Lunch 37.7% 43 Medium 

SE 43.3% 13 

----­
High 

-
High: need for differentiated 
instruction 

Mathematics 
High: need for instruction thatHighBlack (Not of Hispanic 2444.4% 
add_t:_esses cultural competency ___,,_________Q~i!J,in) 

. - ------"­ ·····-·­

0.0% 0Hispanic 
White (Not of Hispanic High1943.2%Origin) 

-·-·--·~-

211.1%Multiracial 

45 Medium39.4%Free/Reduced Lunch 
~----·····-.,----~ --·-·--····- ·----··--­ -

SE High High: need for differentiation of 
IS50.0% 

instruction 
.. 

http://compass.doe.in.gov/Dashboard.aspx?view=ST


44% of our Black students did not pass ISTEP+ Students lack the necessary background experiences and 
ELA and 48% did not pass mathematics. prior knowledge to make connections between academic 

concepts and disciplines; We have a cultural disconnect 
between our staff and 1nany families. 

Our families have not regularly accessed quality Early 
Childhood Education due to barriers created by income 
and lack of programming. 

Based on Indiana Proficiency Index our students Behavior/higher referral rates, lack of necessary behavior 
struggle with vocabulary, comprehension, supports limits time on learning tasks in the classroom. 
computation and data analysis and probability. We do not have appropriate early interventions in place 

for our preschool students. 

Only 76.8% of students report that their teachers 
allow them to make choices about what they 
learn and 83.5% of ou1- students agree they feel 
challenged to do their best. _____________J_ 

Our instructional practices are not always engaging and 
relevant to students. While rigor has improved since 
adopting the Equity prncess, we do not always have the 
level of rigor in our instruction that is neede_d_.------" 



Student Leading Indicators 

~ 	Instructions: 

I) Using school, student and teacher data, complete the table below 

2) If the indicator is not applicable, such as "dropout rate" for an elementary school, 
write "NA" - not applicable - in the column. 

3) Review the data and develop several key findings on the next page. 

2009-2010 20I0-2011 

I. 	 Number of minutes within the school year 68,580 minutes 74,100 
that students are required to attend school (includes lunch) minutes (includes 

lunch) 
N/A N/A2. Dropout rate* 

3. 	 Student attendance rate 95.59% 94.5% 
(must be a percentage between 0.00 and 


I 00.00) 


. 4. Number and percentage .. (}( stu.dents·······- ­ N/A N/A 
completing advanced coursework* (e.g., 

AP/IB), or advanced math coursework 


N/A N/A5. Number of students completing dual 
enrollment classes 

6. Types of increased learning time offered BAS BAS 
LSY- Longer School Year SS SS 
LSD- Longer School Day LSY 
BAS-Before/After School 

SS- Summer School 

WES-Weekend School 

OTH-Other 

7. 	 Discipline incidents* 

[Tomi J.14S4.. ! 
r· Blk. : 46% j 207 ] 

i·-·~~1.ite ... ---l--?-5-g%·-j--{;-~--j 
I SE . 156% Tl56 i 
!---- - 1---~-- ---------- ' 

I I I 
8. 	 Truants 


(# of unduplicated students, enter as a 
 •Wl:12.Ytl!jfimlflm
i Tomi I . I IOS'I 
i Blk 1...~.9.~ ....J.. SJ __ I 

!"'White· 1 34% j 36 · 1 

whole number) 

l FIR r. ·.r.o_q_% -.! ..-.:_i_-~-s·__·_·j 

SE I 46% .J. 48 .i 



9. Distribution of teachers by performance Emlill Emllll 
level on LEA's teacher evaluation system Total 12 Total 

(one indicates Exemplary performance, 1-1.5 33% 4 1-1.5 50% 

four indicates Needs Improvement) 1.51­ 58% 7 1.51­ 50% 
2 2 
2.1­ 8% I 2.1­
2.5 2.5,_ 
2.51­ 2.51­
3 3 
3.1­ 3.1­
3.5 3.5 
3.51­ 3.51­
4 4 

I 0 Teacher attendance rate 96.0% 96.6% 

8 
4 
4 

~··--

*If this school is a high school, disaggregation of the data by student groups would be 
informative in your planning. 



What are l<ey findings or summaries from What is at the "root" of the findings? What is 
the student leading indicator data? the underlying cause? 

Our attendance rate for 20 I0-11 was below We do not have enough social/ support at the 
95% (94.5% ). school to help with prevention for students with 

truancy concerns. We have some students that are 
habitually truant. 

Regular attendance rate of teachers was above 96% We frequently do not have substitutes to fill all 
but many days were not covered by substitutes. classrooms. Title I teachers do not get subs and 

students miss interventions for Title I teachers who 
are absent. 

Teacher evaluation (past practices) 
We have had issues with consistency and inter"rater 
reliability evaluating staff. Our current evaluation 
tool does not take student pe1formance and growth 
into consideration. 

There were 454 documented discipline 
refe1-rals in 20 I0-1 I. 

We need consistent systems of school"wide 
discipline, particularly with data collection of 
referrals to the office and instructional tilne lost. 



Worksheet #2: Self-Assessment of Practices High-Performing Schools 

) 	 Instructions: 
• 	 The following table lists the research and best practices of effective schools, especially of 

high-poverty, high-performing schools. These practices are embedded in the school 
improvement models as well. 

• 	 Using a team that knows the school well, critically consider the practices of the school 
and determine a score of I -4 with four being the highest. 

• 	 As with the other previous data sources, use the scores to develop a set of key findings. 

The Principal and Leadership I 2 3 4 The Principal and Leadership 
I . Spends most of the time managing 

the school. 

2. Is rarely in the classrooms. 

3. Is not knowledgeable about English/ 
language arts or mathernatics 
instruction. 

4. Serves as lone leader of the school 

5. Must accept teachers based on 
seniority or other union agreements 
rather than on their effectiveness in 
the classroo1n. 

x 

x 

x 

x 

x 

I. Spends great deal of time in 
classroon1s. 

2. Conducts frequent walk-throughs. 

3. Knows E/LA and mathematics 
instruction well and is able to assist 
teachers. 

4. Utilizes various forms of leadership 
teams and fosters teachers' 
development as leaders. 

5. Is not bound by senirn·ity rules in 
hiring and placement of teachers. 

Instruction I 2 3 4 Instruction 
I. Is primarily lecture-style and teacher- x I. Includes a variety of methods that 

centered. are student-centered. 

2. Places the same cognitive demands on 2. Provides various levels of cognitive 
all learners (no differentiation). x demands (differentiation; Response 

3. Is pi-imarily textbook-oriented. x to Instruction - RTI). 

4. Does not include technology. x 3. Uses multiple sources beyond 
textbooks.5. Works alone, rarely meeting in or 

across grade-level teams to discuss x 4. Includes frequent use of 
technology.and irnprove. 

5. Works in tean1s, discussing student 6. Instruction is rarely evaluated and 
x learning and instructional ideas. connections to student learning 

growth or increased graduation rates 6. Instruction is evaluated through 
are not made. rigorous, transparent, and equitable 

7. Instruction is not increased to allow processes that take into account 

for niore student learning time. x student growth and increased 
graduation rates. 

7. Schedules and strategies provide 

8. for inci-eased student learning time. 
-­



Curriculum I 2 3 4 Curriculum 
I. Leadership does not observe or 

evaluate teachers for use of the 
curriculum. 

2. Is considered to be the textbook or 
the state standards. 

3. Is not aligned within or across grade 
levels. 

4. Is not rigorous or cognitively 
demanding. 

5. Is not available to all students, e.g., 
English language learners or 
students with disabilities as they are 
not present in the regular 
classroom during core instruction 
time. 

6. Is not differentiated for struggling 
students. 

7. Instruction is not increased to allow 
for more student learning time. 

x 

x 

x 

x 

x 

x 

x 

I. Is observed by school leadership that 
it is being taught. 

2. Is developed by the districtlteachers 
based on unpacking the state 
standards. 

3. Is aligned within and across grade 
levels. 

4. Is rigorous and cognitively demanding. 

5. Is accessible to all students through 
placement in regular classroom during 
instruction of the core curriculum. 

6. Is differentiated for struggling 
students. 

7. Schedules and strategies provide 

for increased student learning titne. 



Data - Formative Assessments 

I . Are not regularly used by teachers. 

2. 	Are not routinely disaggregated by 
teachers. 

3. 	Are not used to determine 
appropriate instructional strategies. 

Professional Development 

I. 	Is individually selected by each 

teacher; includes conferences and 

conventions. 

2. 	Is not related to curriculum, 
instruction, or assessment. 

3. 	Is short, i.e., one-shot sessions. 

4. 	Does not include follow-up 
assistance, mentoring, or 
monitoring of classroo1n 
implementation. 

Parents, Family, Community 

I. 	Does not provide extended 
supports. 

2. 	Does not ensure a safe school and 
community environrnent for 
children. 

I 

I 

I 

x 

x 

2 

x 

x 

2 

x 

x 

2 

x 

3 
x 

3 

x 

x 

3 

4 


4 

4 

Data - Formative Assessments 

I. Are used to implement an aligned 

instructional program. 


2. Are used to provide differentiated 
instruction. 

3. Are discussed regularly in teacher 

groups to discuss student work 


Professional Development 

I. 	Is of high quality and job-embedded. 

2. 	Is aligned to the curriculum and 
instructional program. 

3. 	 Includes ino·easing staffs knowledge 
and skills in instructing English 
language learners and students with 
disabilities. 

4 	 Is developed long-term; focuses on 
improving curriculum, instruction, and 
formative assessments. 

Parents, Family, Community 

I . Provides social and e1notional 
supports from school and community 
organizations. 

2. 	Creates a safe learning environment 
within the school and within the 
community. 

3. 	Includes use of advisory periods to 
build student-adult r·elationships. 

Cultural Competency 
·­

I. Holds the belief that all students 
learn the same way. 

2. Uses 	the textbook to determine 
the focus of study. 

3. "Cultural instruction" is limited to 
study of flags, festivals, and foods of 
countries/people. 

4. 	Does not investigate students' level 
of education prior to coming to the 
United States; home languages; the 
political/economic history; 
conditions of countries or groups. 

5. 	Does not connect curriculurn and 
learning to students' own life 
experiences as related to race, 
ethnicity, or social class. 

I 

x 

x 

x 

x 

2 

x 

3 
 4 
 Cultural Competency 
-

I. Holds 	the belief that students learn 
differently and provides for by using 
various instructional practices. 

2. Combines what learners need to 
know from the standards and 
curriculum with the needs in their 
lives. 

3. Provides culturally proficient 
instruction, allows learners to 
explore cultural contexts of selves 
and others. 

4. Investigates students' education 
prior to coming to the United 
States; home languages; 
political/economic history; 
conditions of countries or groups. 

5. 	Connects curriculurn and learning to 
students' own life experiences as 
related to race, ethnicity or class. 





What are the l<ey I What is at the "root" of the findings? What is the underlying cause? 

findings from the self· 

assessment of high· 

performing schools? 

Leadership must accept School administrators do not have the capacity to focus on teacher efficacy and 

teachers based on performance. No tools have been available to align student performance with 
seniority or other union teacher evaluation and retention. There were no means to align student growth 
agreements rather than on with teacher performance. 


their effectiveness in the 

classroom. 


Teams are meeting as a part of the 8 Step Process to analyze student data and 


cognitive demands on all 

We place all the same 

group for instruction. Students are being grouped based on data, but we do not 


learners (no differentiation). 
 have the diagnostic assessment knowledge and understanding regarding how to 
differentiate appropriately once we have individual levels. Tasks are focused on 
isolated skills and not individualized or reflect varying cognitive demands. 

>-------------·--+~------------------~~~~-----------' 

Teams have been working to unpack state standards, align instruction and createWe provide instruction that is 
some common formative assesstnents; however we continue to rely on our 
textbook provided materials for rnost instruction and assessment and our 

primarily textbook-oriented. 

approach to teaching and learning has been traditional. Sarne teachers have made 
efforts to utilize technology but this is often used to support acquisition of skills. 
We have not intentionally extended learning opportunities beyond the textbook. 
Students have litnited experiences outside their co1nmunity which impedes their 
success at school and their ability to see the relevance of education in their 
everyday life and offer a pathway to college and career readiness. 

------·--------+-~-~-----~--~--~~-----------------'
We have unpacked the state standards to determine the skills, content, and depth 

demanding. 
Is not rigorous or cognitively 

of knowledge required, however instruction and student tasks are not 
consistently aligned to the appropriate level of cognitive demand. 

We need 1nore consistent irnplementation of syste1natic gradual release of Professional development 
1·esponsibility in a model of supporting teachers through implementation and does not include follow-up 
refinement of new strategies within their classroo1ns. There has been no assistance, mentoring, or 
alignment of professional development based on student 01· teacher level data. rnonitoring of classroom 
Our PLCs and the 8-Step Process have started to create a foundation to build 
upon for substantial professional growth. 

implementation. 

Many of our families are high needs with multiple factors that impede their 


capacity we need, particularly 

We are not at the level of 

abilities to support their children's success in school. Students and farnilies need 
extended supports that align school and cornmunity resources. We do not focusat the school level, for 
on creating competent student leaders not only to support their success at Evansextended supports for 
but also to build for success in g1·ade 7 through post I 2<h grade. We do not have students, families, and the 
the support staff in place to support the high level of social and emotional needs 
of our students and families; teachers pick up much of this need for support. 

com1nunity. 

-·we stillhavea-curriculU.11-and -·We do not have efficacy with cultural competency 01· the level of undersranding­
instructional practices that needed to connect curriculutn and learning to student life experiences. 
lack individuality to our 

student population. We do 

not connect curriculun1 and 
learning to students' own life 
experiences as related to race, 


ethnicity, or social class. 




B. Selection of School Improvement Model 

~ Instructions: Read and discuss with the team the elements of the four school intervention 

models below. 

+11~na~a11ml-Mooel 

ReqlliFed l!lements 
Adopt a nev.· governance structure, 
'NAiEA lfH1y-ffielOOe,-but is A8t lirn i<e8 te, 
re~1:1iring d:ie scAeel to t=Cf!Ort to a 
t1;;u·nareuAd office, Aire a tufnaret.:trui 
leadet=, er enter into a eontraet to 
es<aiA a88e8 lle>Eisili<)' iA e>EeAaAge leF 
gfeater acceuntaBility. 

IJse 8a<a <e i8eA<ify aA8 irnrlerneAt aA 
iAst-Fttctional 13t=egra1tt tAat is t=esearcl:t 
eases aAS YerEieall)• aligAeS frem 8Ae 
gmse ts <he Ae><t as well as aligRe<i--with 
State acade1flic stan~ 

Prnrnete <he use-ekt-t1Eleffi-4!ta--te 
infet=ffl and Eli#ereAtiate instruction. 

I ~s<aslisl' sel,esules aAS irn~lemeA< 
strategies that provide increased 
learning tilflC. 

J2re 11"i8e af3prepfiate social emotional 
and comrnunit)' oriented services and 

5-tlf'f'ern-lef-St-tieeA& 

Transformation Model 

Required Elements 
Develo~ Teacher and Leader Effectiveness 

I. Replace the principal who led the school prior to 
implementing the model. 

2. Use rigorous, transparent, and equitable evaluation 
systems for teachers and principals that take into 
account data on student growth, n1ultiple assessments, 
and increased graduation rates. Evaluations are 
developed with teacher and principal 

3. Reward school leaders, teachers, and other staff who, 
in implementing this model, have increased student 
achievement and H.S. graduation rates. Re1nove those 
who, after opportunities have been provided to 
itnprove, have not. 

4. Provide staff ongoing, high quality, job-embedded 
professional development that is aligned with the 
instructional program and designed with school staff. 

5. Implement strategies such as financial incentives, 
protnotion, career growth, and flexible work 
conditions that are designed to recruit, place and 
retain staff. 

Increasing Learning Titne and Creating Co1n1nunity­
Oriented Schools 

I. Establish schedules and implement strategies that 
provide increased learning time. 

2. Provide ongoing mechanisrns for fa1nily and co1n1nunity 
engagement. 

Com(2rehensive Instructional Reform Strategies 

I . Use data to identify and implement an instructional 
program that is research-based and vertically aligned 
from one grade to the next as well as aligned with 
State academic standards. 

2. Protnote the continuous use of student data to infonn 
and differentiate instruction. 

Provide 0Rerational Flexibilitt and Sustained Su12RQ!1 
I. Give the school sufficient operational flexibility (staffing, 

calendars/time and budgeting). 
2. Ensure school receives ongoing, intensive technical 

assistance and suppo1-t from the LEA, SEA, or 
designated external lead partner organization. 



+urna1•eunEI Medel 

Pemiissiele E:lemems 
New sefleel meEiel (e.g., 

;flemeEi, El"al laAg"age aeaElemy 

AA)' el <ee Fe~"ireEI aAEI ~eFeeissisle 
activities under the transfon"flation 
ff!B<lel ;eese we"IEI se iA aEIEii<ieA 
to, net instead of, the actions that 
are required as part of a 
tuFnareunEI meelel. 

Transformation Model 

Permissible Elements 

Develop Teacher and Leader Effectiveness 

I. Provide additional compensation to attract and retain staff 
with skills necessary to meet the needs of students in a 
transfonnation rnodel. 

2. Institute a syste1n for measuring changes in instructional 
practices resulting from professional development. 

3. Ensure that the school is not required to accept a teacher 
without the mutual consent of the teacher and principal, 
regardless of the teacher-'s seniority. 

4. LEAs have flexibility to develop and implement their own 
strategies to increase the effectiveness of teachers and 
school leaders. Strategies must be in addition to those that 
are required as part of this model. 

Com~rehensive Instructional Reform 
I. Conduct periodic reviews to ensure that the curriculun1 is 

being implemented with fidelity. 
2. ln1plement a schoolwide ''response-to-intervention" 

model. 

3. Provide additional supports to teachers and principals to 
implement strategies to support students with disabilities 
and limited English proficient students. 

4. Using technology-based supports. 

5. In secondary schools ­

a) increase rigor 
b) surnmer transition progra1ns; freshrnan academies 

c) increasing graduation rates establishing early warning 
systems 

Increasing Learning Ti1ne and Creating Cornrnunitx-Oriented 
Schools 

I. Partner- with parents, faith and community-based 
organizations, health clinics, State or local agencies to 
create safe environ1nents. 

2. Extend or restructure the school day to add time for such 
strategies as advisory periods that build relationships. 

3. Implement approaches to improve school climate and 
discipline. 

4. Expand the school program to offer full-day kindergarten 
or pre-kindergarten. 

0Rerational Flexibilitt and Sustained SURROl't 

I. Allow school to be run under a new governance 
arrangement, e.g., turnaround division in the LEA. 

2. Implement a per-pupil school-based budget formula that is 
weighted based on student needs. 



SclIBel Cles,.re Meeel 

Required Elements 

Giese the scheel aAd eArell the studeAEs iA 
c>Eher schools iA the LEA thaE are higher 
achieviAg. 

Resta•t Medel 

Requieed Elements 

CoA¥ert a school or close aAd rnopeA it UAder a 
charter scheel-eperater,a-Ehar-teF-maAag<=meAt 
organization or an educational manage1¥1ent 
ei=gani:z:ation. 

Must eAroll withiA the grades it ser¥es, aAy 
ferFAer stueeAE-Wfle-wislies te aUeAEI. 

Peffflissible EJements 

Ma)' iFApleFAeAt aA)' el the re~uired er 
peHA issi ele-iiEEWities-ef-a-EuFf\ttffiUf\e-rneeeJ-era 
transformation rnodel. 



)- Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the 
elements of the four improvement models. As a team, reach consensus, as to the model 
that is the best fit for the school and that has the greatest likelihood, when 
implemented, to affect principal leadership, teache1· instruction, and student learning. 

Jntervenlion 1noclel selected Transformational 

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment 
and led to the selected model. 

Based on key findings, data, root cause analysis, self- assessment and numerous conversations between 
LEA and staff members, the Transformational Model was selected as the most appropriate fit for Evans 
School (Howard Roosa) School. Evans had recently undergone a local school reform effort and 
committed to the Equity model of school reform. The former Howard Roosa Elementary School staff 
already recognized the need for reform efforts to increase student achievement, the and has begun to be 
addressed through the EVSC Equity process. By choosing lo become an Equity School, the staff has 
already committed to the work it takes to reform the school through restructuring processes and 
practices. Elements of the Transformational Model have been introduced through the Equity School 
process and the groundwork for success is established. The Transformational Model will enhance and 
refine the efforts to improve teacher quality and efficacy, comprehensive instructional reform strategies, 
use of data and site based decision making. Howard Roosa students made AYP in 2009-10 as a result of 
focused and targeted interventions, processes, and practices. The Transformational Model will continue 
the intentional organizational reform while increasing the capacity for intentionally-aligned community 
partnerships and extend learning opportunities for all students. 



(2) Describe lto1v the ntodel 1vill create teacher. principal, and student 
change. 

The Transformational Model will afford the principal a marked increase of autonomy to make changes 
that will positively impact student success. Her leadership will be supported through additional 
distinguished-principal mentoring and professional development. She will also have access to call a 
meeting with the district's School Transformation Team at any tirne should problems arise. This 
diversified tean1 will be built on strengths and designed around needs of the schools in transfonnation. 

The Evans School Leadership Team will implement job embedded professional developrnent to change 
instructional practices. Those practices will be monitored regularly by the team through observations and 
cluster meetings with the use a rubric that is specific and is evidence-based . (All ratings will be 
evidenced with script and clarify the reasons for the ratings given per teacher.) This practice will 
eliminate subjectivity in the evaluation process. Four evaluations will take place throughout the school 
year by at least three different leadership team members. 

Evans teachers will attend weekly cluster meetings where they will learn research-based strategies to 
in1pact curricu!un1 and instruction. Ongoing data collection will support staff in detennining the 
effectiveness of those strategies. Teachers will also have an Individualized Professional Growth Plan in 
\Vhich they will set goals based on current student perfonnance, consistent observations, and feedback 
fron1 their leadership tean1. After each observation, v,1ithin three days a fo!lov·/ up conversation \vill 
include an area of refinen1ent and an area of reinforcen1ent. 

Students wil! have inore opportunities for extended !earning aligned to their individual instructional 
needs. Students and fan1i!ies \Vill be supported with social and en1otional \Vrap-around services to n1eet 
needs that in1peclcd acade111ic success. 

EVSC'S Transformational Efforts to Target Determined Needs: Overview of Required Elements 

A.Develop Teacher and Leader Effectiveness 

1a. Replace the principal who led the school prior to implementing the model. 
Principals in al! three proposed Transl'onnational Model schools ha\-'e been replaced \Vi thin a lv.ro-year \Vindo\v as 
part or school restructuring efforts. The selection or the nc\v principals \\'as very intentional as all three leaders 
\\"ere selected Cor their positions based on their possession of characteristics of successful school transfonna!ion 
leaders. 

School Name: . . ' Principal replacement timeline: 
Glenwood Leadership Academy (GLA) 

Mr.Gary Middle School 

Evans Elementary 

Current principal began in 10-11 as part of implementing the 
transformational model and will begin year 2 at GLA during 
restructuring efforts. 

Current principal began as building leader in 09-10 in implementing 
the Equity Model. 

Current principal began in 10-11 at Howard Roosa as part of 
restructuring efforts. School is moving to new location and opening 
up to grade 6 under new name "Evans School." 11-12 will technically 
be the principal's 2"d year as principal for this same school {in a new 
location). 

Two of the replacement principals (Glenwood Leadership Academy and McGary Middle School) are 
completing a Transformational Urban Leadership PhD program in partnership with Indiana State 
University. The principal at Evans and the principal at Glenwood Leadership Academy have completed 
the two-year Learning Leadership Cadre in partnership with Brown University. The principals were able 
to focus on successful school turnaround efforts in both programs. All three principals have reported 
and demonstrated greater efficacy and deeper levels of understanding with regard to transformational 



school leadership as a result of the programs. Additionally, the principals at McGary and Evans have 
completed the IDOE School Leadership Institute and worked with distinguished principals as identified 
by IDOE. 

2a. Use rigorous, tran~ymrent, and equitable evaluation systems for teachers 
and principals that take into account data on student growth, multiple 
assessments, and increased graduation rates. (Evaluations are developed with 
teacher and principal.) 

2011·2012 EVSC 1003g 
Plan to Reward, Evaluate, and Dismiss Teachers 

EVSC for TAP 

Transformational 

Schools 
minmw•n of two· one mirnmurnoffour: two 

annotrnced ii requested by announced, two 

trad1er. one unannou11Ced t1na1rnounced 
hi Tcad1crObscrvatior1 by Admm1strator by Nov. 1 by Nov. hi 

Dec 1 fortearhcr< By Urn end of lhc school \'Nf 

f-o1mal evaluaUon completed 

demonstrating need ba>cd 

on fiost obsc1vatoon; DN 

JSth for scm•·pcim<mcn1; 

Jon. l~th tor pc1mancnt 

'De<. JS rortCO(hNs 
dcmo11strath1g need; Dec 31 

fo1 se<n1·1wnnat"~"t Jan. 31 

for pcrmoncnl 

(4 obs~1vat1ons: one ('.1d1 by 

m<is\N, nwntor and 

,1drnirm1r••tion, one THJ\ bv 

le;idersl\111 tc;im) 

afte1 <1udent g1owlh da1~ is 
,wailablc (cxpNtcd July) 

Prog1am ol lrnprov<•nwnt If tead,e• 1a\<'S N (docs not If S(rni"g ~ 2 on Skills, 

mecl staudards) in ;my area K"owlcdge ond 

on \be cv<ilualwn form a POI Rcsponsib1htic1 or 'la>sroom 
' is to he inrntiated ath1<>vemcnt wrnpone11t of 

TAP, teacllcr will be placed 

immpdiotcly on POI to be 

;nitialcd ot TJ\P school at the 

bcgitu1ing of the following 

school year las per TJ\P 

[valuation and Cornpcnsotoon 

G1mlamc pg. JO) 

POI <lcw·lopnwnt 

Formal PIO conference lo assess pwr,ress 

Rcrnmmcndaloons 

The school staffs identified the TAP 
System for Teacher and Student 
Advancement as the model for teacher 
support, professional development, 
evaluation and compensation for 
student performance based on the 
ISTEP+ Indiana Growth model. The TAP 
and EVSC model will be used to evaluate 
teachers. 
The EVSC teachers in Transformation 
Schools will be evaluated by both the 
TAP evaluated on both the TAP and 
EVSC evaluation tool during the 2011­
2012 school year. Both evaluation 
systems have clear pathways for 
removal for those who have not 
improved after opportunities for 
improvement have been provided. 

Teachers who have not shown adequate 
performance through the TAP 
evaluation system or EVSC evaluation 
tool will work through a program of 
improvement with intensive support 
and feedback from school level 
leadership. 

After the program of improvement 
takes place, the administrator will re­
evaluate and recommend the teacher 
for retention, probation, or termination. 

lcad1c1 wlil subrrnt POI 

WJ\hm ~ .1t!end,1n'c dO\'S 

The principcil may «ac11t, 

reicct"' revise the plJn. The 

p1or,1am 1s to be cswbhshcd 

within 10attcnd1mcc dJys. 

Teacher w.tl .1Ubm1t POI 

w1thrn S ,1tknd;ir1tc d,1ys o! 

the f1r1l day of school. The 

pr1nnp,1I m:1y ••((Cpl, rcw<.t 

or rcvosc the pl Jn. The 

program is to he established 

within lllalteudartce davs 

J\dministrnlors will conchJl\ 

weekly 

obse rva\ions/f <'Cd ba(k \<> 

assess progress. 
Wilhm four weeks, the 

administrator will hold a 

wnfereri<.e lO asse11 

pror,ress to dale. 
l\'ilitlun two additioll.11 weeks, 

l"nal ronferenre 15 lwi<I. 

J\dmrnis1rat1on can Ire<onirnend lcadwr for 

reknt10", prob;itron or 

1crn1ination 

lldministratoos will '°"duct 

weekly 

obs<>tvatums/f"edba<k to 

Within four weds, lhe 

admiriistralor wtll hold a 

1.0,,fNence to assess progress 

lo date 
W1tlrn1 two additional week\, 

fmal wnlNcnce is held. 

Admmrslrat10t1 "'" 
1ernmrnend tea<her loo 

rctenloon, prob.1t1onor 

termin11t1001 

http:additioll.11


3a. Reward school leaders, teachers, and other staff who, in implementing this 
model, have increased student achievement and H.S. grad rates. 

The TAP model of compensation for student performance will be used. 

All three EVSC schools applying for 1003(g) school imrovement funds have voted to adopt the TAP 
System. This evaluation and pay for performance model will create structure and additional supports 
in each school as well as the LEA. Within these schools, the TAP System will most closely be 
supported by those LEA personnel who have also received TAP training and will be TAP Certified 
Evaluators. These TAP-trained and certified LEA personnel will also serve on the EVSC School 
Transformation Team. The TAP System: 

Adds a research-based compensation system based on roles, responsibilities, and student 

achievement. 

Provides opportunities to earn bonuses each year based on performance in the classroom 1 

student achievement gains, and the entire school's achievement growth. 

Incorporates master and mentor teachers, who can receive additional compensation for their 

added roles and responsibilities. 

Performance Award Weights: The performance award fund is broken down into three award pools, 
which designate the percent of each teacher's performance award that is allocated to: (1) skills, 
knowledge and responsibilities (50 percent of the award); (2) classroom achievement gains (30 
percent of the award); and (3) school-wide achievement gains (20 percent of the award). Teachers 
may receive up to $2500 per year based on their performance award. 

• Throutft TM, • ~M<el\' cf ro•ilion< for toochc" 1t11ll to ,_..,i•blo. 

• Compon<>l•M oO<IO>l<< with 1osp~r;,,~il1ly 
• Opf><>•!unitlt> fo, toaof"" 10 ~~1·~11(e witn~u• bo;ng pullod frcn> 1h.­

cl•"""'m. 
• ln<u,.o!~h<•!"Myfot 1<:i<l10rloo~t<>l1;p. 

Multiple Career 
Paths 

• StMoot·conwod, •Y•lomi< profN<•<>n>I eo·,.1opmon1 
• !<obeddod,oni:olnt. ><t<I toarn·olion\e(!. 

• Cfu>W voup•l<J b·1 <>POI!'. 

• Gointd~w0<>m·b~"d1opp"'1 with k"db.,J.:onn ''"'hit>£ 
• Hern uoturi<•g<>f !Ohe<>l d•Y tu bwo TM INd>rts lo i>a<!IC•P'l<>n 

w«<l~ctusw g<oupmoc1mz•
f'"'"' no <»m•n•ngst~<l«>l dm 1<>£•1h", cdl>bo1>1<Vc plMninf, and 

Ongoing 

Applied 


Professional 

Development 


Instructionally 

Focused 


Accountability 


Performance­

Based 


Compensation 
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4a. Remove those who, after opportunities have been provided to improve, have 
not. 

2011-2012 EVSC l003g 

Plan to Reward, Evaluate, and Dismiss Teachers 


EVSC for TAP 

Transformational 

Schools 
Classroom obsC1vations minimum o( two: one mini•rn•m of four: two 

announced if requested by annolmced, two 
teacher, one unannounced unannounced 

ht Teacher Obwrvation by fldminjstrotor by Nov. 1 by Nov. ht 
Observations completed By the end of the school year 

demom;tratinll need based 
Dec. 1 for1eochers 

(4 observations: one each by 

on first ob1e1vation; Dec master, mentor and 

lSth for scrni·permanf<nt; adminimation, one TBA by 

Jan. 15th for permanent leadershopteam) 

Dec lS for teachers attcr student e1owth data os 
demonstralmg need; Dec 31 ava1IJble lexpectcd July) 

for scm;·permancnt; Jan. 31 

for permanent 
Pror,ram of Improvement If teacher rates N (does not If scorine < 2 on Skills, 

rnccl stam!ards] tn any area Knowl~dee J1'd 

on \he evaluation form a POI Responsibilities or classroom 

achievement component of 

TAP, \cacher will be pbccd 

immediately on POI to be 

iuitiatcd at TAP "hool ;,t the 

beginning of the following 

"hool year (as pe1 TAP 

[valualw" and CompcnsJt10" 
Gt1id,1ncc pg. JO). 

POI dcvclupmcnt Tcacher will submit POI 
within S attendance days. within 5 attcnda11ce da1•s of 

lhc mincipal may accept, the fost day ol sd1ool. The 

rc)Nt or rcvis<· the plan. The p1incipal ma\' accept, re1crt 

prog1Mn is to be c1tablished or revi1c the plan. lhe 

wilhi" JO attendance days progrom 1s lo be estabhslrnd 

within to attendance days. 
POI 

Tcachci will rnbmit POI 

Administrators will conduct Administrators will conduct 

weekly weekly 

olJscrvations/foedbad to observations/feedback to 

assess proeress aswss progress 
formal PIO conference to a»es> pweress Within four weeks, the Within foL1r weeks, the 

admrn1.,tra1or will hold a a<lm11111trator will hold a 

COilfcrcnce to asscs1 conference to a11es; pror,ress 

pwer~s> to date to date. 
final con!crcn(e W1thrn two acldt\ional weeks, Within two add1t1m1al wee kl, 

fmal cot1fe1ence 11 held final conference" held 

Admu1istratiori can Administration can 

rewmmenrl teacher for recommend teacher for 

1cle1'tion, prolrntion OF retention, probation 01 

tcrm1nat1on termination 

The EVSC Teacher Evaluation system, as 
well as the TAP evaluation model, have 
clear pathways for removal for those 
who have not improved after 
opportunities to improve have been 
provided. 

The EVSC teachers in Transformation 
Schools will be evaluated by both the TAP 
and EVSC evaluation tool during the 
2011-2012 school year. This represents 
an opportunity to reward teachers who 
demonstrate adequate to superior skills, 
knowledge, and responsibilities as 
measured by the TAP observation rubric 
and/or those teachers who demonstrate 
a positive impact on student 
achievement (as demonstrated by 
student growth on ISTEP+.) Teachers 
who have not shown adequate 
performance on the EVSC teacher 
evaluation or TAP teacher evaluation 
system will be placed on a program to 
improve and removed if no improvement 
is made. 



5a. Provide staffongoing, high-quality, job-embedded professional 
development that is aligned with the instructional program and designed with 
school stf!/f 

11When school personnel routinely evaluate, invent, and implement new practices, when those 

changes are motivated by and consistent with reform, and when teachers' professional communities 
and development are supported by the schools, change can be sustained" (Carpenter et al., 2004). In 
response to this research, the Evansville Vanderburgh School Corporation will sustain reform in our 
targeted schools by providing ongoing and intensive professional development, fostering strong 
leadership from within school communities, encouraging collaboration both between teachers and 
between teachers and administrators, and committing adequate resources over the long-term. The 
EVSC will allow operational flexibility in allowing the extending of the school calendar to include 
teacher professional development days and will incorporate time for planning into the school day for 
collaboration. 

In addition to commitments of materials and time, NCISLA researchers found that "schools and 
districts enhance their capacity for change if they promote leadership for teachers" and "recast 
administrative roles as facilitators rather than as managers" (Carpenter et al., 2004.) The EVSC 
currently builds the capacity of teacher leadership in a number of ways, including the development of 
the Learning Leadership Cadre which a capacity-building two-year cohort of teacher leaders. 

Principal Training. In addition to participating in all district and site-level training alongside teachers, 
principals will also receive intensive support and training by a distinguished mentor principal. The 
School Transformational Team will provide additional technical support to principals of 
transformational schools. 

Teachers, staff and the school leadership team will participate in focused professional development 
opportunities with a clear focus on: 

Student-centered, systemic professional development. 

Embedded, ongoing, and team-oriented. 

Cluster groups led by experts. 

Going classroom-based support with feedback and coaching. 

Restructuring of school day to have TAP teachers to participate in weekly cluster group 


meetings. 

Focus on examining student data together, collaborative planning, and taking action on 

results of inquiry. 


6a. Implement strategies such as.financial incentives, promotion, career 
growth, and .flexible work conditions that are designed to recruit, place and 
retain staff· 

The TAP model offers career ladders for teachers who receive additional compensation and 
responsibility. Teachers were given flexibility to determine the schedule for the extended time for 
staff and students as an Equity School. 
Educational research consistently shows student achievement is most closely tied to teacher quality. 
Additional supports are necessary in chronically low-performing, high poverty schools to establish 
more equity targeting teacher quality, which is at the top of the list among other needs. 



EVSC has experienced data consistent with national trends in schools with a low socioeconomic status 
(SES), including: 

• 	 Increased teacher attrition 

• 	 Higher teacher absences 

• 	 Inflated levels of inexperienced teachers 

• 	 Decreased teacher self- and collective-efficacy 

• 	 Increased behavioral, social, and emotional needs in students 

• 	 Disproportionality of special education identification, student suspension, and achievement 

resu Its 

The time and effort EVSC district administration spends supporting transformational schools must be 
proportionate to the needs. Additionally, support from the LEA must always be in the best interest of 
increasing student achievement and include measuring practices that are in place in all schools to 
determine value-added factors to student success. 

Teachers at all three schools are either currently teaching (by vote and/or screening process) in an 
Equity School (Evans School and McGary Middle School) or are a year 2 Transformational Model SIG 
School (Glenwood Leadership Academy). By teaching at these three schools, teachers have 
committed to an increased level of professional development as there is a clear focus on teacher 
quality. 
Finally, the district has implemented a robust screening process including a screening interview phase 
and a final interview phase as well as classroom observations to place top talent in the positions of 
TAP Master and Mentor teachers. All applicants take on line screening exams through the Human 
Resources Department Job Fit (non-licensed) and Teacher Fit for all licensed positions. The EVSC 
Director of Recruitment works one-on-one with hiring and interviewing practices and matches directly 
with the departments. The Director of Recruitment will continue to focus on recruiting teachers and 
administrators, particularly for licensure areas that are currently difficult to fill and also to recruit 
underrepresented minorities. 1003g schools are offered staffing priority for new hires. 

B. Increasing Learning Time and Creating Community­
Oriented Schools 

Ib. Establish schedules and implement strategies that pro11ide increased learning 
time 

Targeted schools will have the freedom to revise teacher planning schedules, class schedules, and 
extended learning opportunities (e.g., summer transition programs for students transitioning from 
middle to high school) as necessary. To assist schools in making adjustments such as those discussed 
above, Evansville Vanderburgh School Corporation will provide ongoing and intensive technical and 
other support to all targeted schools through the support of the District School Leadership Team 
including members such as the Director and Assistant Directors ofTitle I, The Director of Cultural 
Competency, and the Director of Research and Assessment. This team will provide technical 
assistance to school leadership in the creating of flexible school schedules and other ways of 
increasing learning time, as needed. 



Evans K-6 Students August 4, 2011 
Evans Preschool August 10, 
Students 2011 
Evans Teachers August 2, 2011 

August 8, 2011 

Glenwood Teachers July 27, 2011 
McGary 6·8 Teachers July 21, 2011 

McGary 6·8 Students August 1, 2011 

Other EVSC School August 10, 201 
Students: 

June 5, 2012 
May 23, 
2012 
June 7, 2012 
May 31, 
2012 
June 1, 2012 
May 25, 
2012 -·­
May 25, 
2012 

190 
179 

(PreK) 
198 
190 

199 
200 

-· 
190 

LEA Operational Flexibility in 
Setting School Calendar: 

The chart to the left 
demonstrates the operational 
flexibility allowed by the EVSC 
LEA in determining school 

calendars that allow extended 

learning opportunities in 

Transformational Schools. The 

LEA fully supports schools 

differentiating operations 
based on the needs and 
requests of the school leaders. 

2b. Provide ongoing mechanisms for.family and community engagement. 

EVSC leaders will communicate the district's School Improvement Plan to the education 
community and larger community through a number of means, including the Education Roundtable 
which is made up of several community partners that are dedicated to supporting Evansville 

schools. 

In order to achieve this full community support, 
EVSC's Associate Superintendent of Family, School, 
and Community partnerships, school principals and 
members of the district's School Transformation 
Team (ST Team) will continue to work closely with all 
stakeholders, including area businesses, parents, 
teachers, staff1 and students to cast a vision for 
transforming teaching and learning in our targeted 
schools. As part of our efforts to carry out this 
vision, the EVSC transformation schools will 

partner with local organizations including the 
Evansville Vanderburgh Public Library, Dream 
Center, and Leadership Evansville in providing 
ongoing mechanisms for family and community 
engagement. 

The EVSC has created numerous opportunities for 
parents to share ideas on ways they would like to 
see the schools improve. Surveys are frequently 

utilized to provide instant feedback and ideas on 
how to improve. The district's website posts 
information specific to transformational schools in 
requesting input from parents as well as on the 
school district Facebook page. Phone blasts 
contacted parents of students at McGary and Evans 
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to provide information regarding school reform and 
the transformational models and to seek input. 

(•,,\..,,, i> 0 ,••'1>U!>' .;.' p'1\.i fl<!>>·J~>< '""'· C.•< '""" . ''-',,I.;,>' ,-.J·,'~"~'<'"' '"''"­
l>Y''''"""'o\:J<l<dRepresentatives of the LEA also made calls to 


parents to seek input in an interview format. 


Parents and guardians provided input that guided 

the decision-making of what was written into the 

new grants. Parent input included suggestions 

around more learning experiences outside the 

school, more hands-on learning opportunities and 

technology, and even rnore individualized support 

for students who are struggling. 


liiiNmnq;1e101r!*·t"lf"H1+ 
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C. Comprehensive Instructional Reform Strategies 

I c. Use data to identify and implement an instructional program that is 
research-based and J1ertical/y aligned ji·om one grade to the next as well as 
aligned with State academic standards 

The EVSC is moving to a structure of vertical alignment from Preschool through high school, into 
College and Career Readiness. This has grown out of many school feeder districts developing this 
process of both horizontal and vertical alignment. 

All three schools applying for school improvement grants are participating in feeder district aligned 
teams. Some of the teaching and administrative staff in these schools were those who originally 
started this work in the district and led the initiative. 

The EVSC will continue to support these schools in needs around alignment as well as providing 
supports in preparing for the implementation of the Indiana Common Core Standards. The district 
will take the approach of having schools own the process of initiating efforts around planning and 
preparing for the Common Core Standards and PARCC Assessments. 

The EVSC Equity School model has provided the schools the opportunity to thoroughly analyze the 
school's instructional program, align vertically including transition years and align with state 
standards. School staff utilized school and classroom level data, identified instructional strategies 
that met needs and created formative and summative assessments. The TAP System for Student and 
Teacher Advancement will refine the instructional program and help to further align the work as the 
schools begin the process of aligning to the Core Content Standards. 
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2c. Promote the continuous use ofstudent data to inform and differentiate 
instruction 

All three schools have special training in Data Wise, an 8-step ongoing process protocol for 
collaborating around data inquiry through preparation, inquiry, and action. 

The cyclical nature of the improvement process is visually 
represented in what is referred to as The Backwards 9. The cycle 
begins looking at the data and staying very low on the level of 
inference. This is followed by an inquiry process in which teams 
look for patterns in the data that may indicate problems with the 
teaching and learning in classrooms. This is followed by acting on 
what the staff has learned from the inquiry process. The cycle 
ends in assessing and returning to the point determined needed in 
the inquiry cycle. 

All three schools have aligned Data Wise with the 8-Step Process 
to also increase the power of interventions around data-based 

decisions. 
Data Wise in Ac!ian, edited by K~lh<yn Parker !loudetl and 
Je1rnifer I. Steelr (Comhridce. Mii' llorvMd fdma!1tm Pie><, 
?.007). 

Teachers will have a strong support system in place for ongoing collection and use of both formative 
and summative student data to inform and differentiate instruction. 

Student-centered, systemic professional development. 
Embedded, ongoing, and team-oriented. 
Cluster groups led by experts. 
Going classroom-based support with feedback and coaching. 
Restructuring of school day to have TAP teachers to participate in weekly cluster group 
meetings. 

Focus on examining student data together, collaborative planning, and 

D. Provide Operational Flexibility and Sustained Support 

Id. Give the school sufficient operational flexibility (staffing, calendars/time 

and budgeting) 

In order to enable our persistently lowest-achieving schools to carry out the Transformational Model, 

the Evansville Vanderburgh School Corporation will provide schools with adequate flexibility to carry 

out the identified solutions to achieve their goals in ways that will positively impact students. Areas of 

operational flexibility will include: 


• 	 Staffing. Schools will reward teachers who increase student achievement and remove 
those who, after ample professional development opportunities, do not. Schools will 
also be given flexibility in implementing recruiting and retention strategies including 
financial incentives, career growth opportunities, and flexible work conditions. 

• 	 Time allotment. Targeted schools will have the freedom to revise teacher planning 
schedules, class schedules, and extended learning opportunities (e.g., summer transition 
programs for students transitioning from middle to high school) as necessary. 

• 	 Budgeting. School leaders will be given flexibility in making final decisions about 

budget decisions regarding the Transformational Model. 




To assist schools in 
making adjustments such 
as those discussed 
above, the Evansville 
Vanderburgh School 
Corporation will provide 
ongoing and intensive 
technical and other 
support to all targeted 
schools. In an effort to 
provide ongoing support 
to schools as well as 
thinking innovatively 
about solutions to 
difficult problems that 
school leaders 
encounter, the district 
will create a School 
Transformation Team ( 

ST Team) that is intentionally designed with a strength-based team. The team will meet at least 
monthly, but the principal and/or school leadership team can call the district's ST Team together at any 
time. These special sessions can help transformational schools with brainstorming solutions to 
problems that schools encounter when going through radical change, or even taking the lead on 
solving problems when applicable, particularly when those problems are getting in the way of the 
school's focus on student achievement. All Transformational Model Schools will have increased 
operational flexibility. The school leadership teams will communicate with staff and families to create 
a school schedule that works for the individual schools. The chart in section bl above demonstrates 
flexibility the Evansville Vanderburgh School Corporation has with the school calendar. The EVSC is 
fully collaborative with schools in making sure their needs are met when creating a customized school 
schedule, including transportation, food services, support services, and other critical areas of need. 

2d. Ensure that the school receiPes ongoing, intensive technical assistance and 
support.fi·om the LEA, SEA, or designated external lead partner organization 

The Evansville Vanderburgh School Corporation conducted a thorough needs assessment for each 
school site, including an overview of five key areas: 1.) student achievement and risk factors, 2.) 
teacher effectiveness, 3.) leadership, 4.) current instruction, and .5) community and parent support. 
The district team looked at the following factors in detail: student achievement on state assessment 
in reading and math, risk factors that affect student achievement, student attendance rate, discipline 
referrals, teacher turnover rate and length of tenure, quality of professional development, 
instructional quality, community programs, and parental feedback. Additionally, all resources were 
assessed with which each school has operated and were taken into consideration, even in deciding 
whether to apply for the 1003(g) school improvement grant. The district committee evaluated all 
data in determining, along with stakeholders, which model would be appropriate and setting 
challenging yet achievable goals for student achievement at each school site. 



Overview of each participating school: 

Glenwood Leadership Academy: 
Glenwood Leadership Academy is a K-8 school with a focus on service learning and leadership 
development in o neighborhood community that is undergoing a major grassroots community 
revitalization effort. Year 1 af the school opening under the umbrella of a Transformational Model 
school, the facility was seeing the completion of$9 million in renovation and two staffs were 
experiencing the difficultings of becoming a unified staff. The school is the centerpiece of the 
community effort and is a full supporter of the Glenwood Community Development Initiative. School 
personnel and district personnel are active collaborators with the neighborhood community partners. 
Glenwood will begin its second year of the transformational model, which will include additions to 
year 2. Some of those changes include the implemenation of TAP and also beginning full 
implementation of EPGY software through Standford University, which proved to be successful in its 
pilot year, (Education Program for Gifted Youth) started as a gifted program but also has an 
intervention side to it and is self-paced to student need. Standford is in the process of aligning this 
software to Common Core Standards. 

Evans School: 
Evans is relocating to a new facility for the start of the 2011-2012 school year. The school hos had 
success in meeting AYP and the leadership team has grown through the /DOE School Leadership 
Institute. With the support of SIG, Evans will be able to extend its academic offerings to support two 
preschool classrooms as well as prepare students as leaders to have students grow in their confidence 
and efficacy before entering a new junior high school with a higher SES peer group. The 
transformation plan also includes the development of core curricular field experiences to take learning 
outside of the classroom and support the students' development ofschema and prior knowledge for 
engagement, making connections to the curriculum and learning processes, and 

McGary Middle School: 
McGary Middle School will further the implementation of the Equity model of school reform. The 
school staff had to successfully complete a rigorous 40 hours of professional development culminating 
in classroom observations in order to continue to teach at the school. Staff have begun to utlize 
technology to enhance learning and increase student engagement. The SIG grant will allow the school 
to address student social, emotional, behavioral and learning needs. 



C. LEA Capacity to Implement the Intervention Model 

>- Instructions: Consider each topic under the column "Capacity Task" and determine if 

the district has or will have the ability to complete this task. Select "yes" or "no." List the 
evidence available and attach to the application for each task. (See Attachment A for scoring 

rubric). 

-· Capacity Task Yes No District Evidence 

I. The budget includes attention to .;' The school leadership was the driving force in program 

each element of the selected development. Budget is included, which will be reviewed 
intervention. by EVSC and IDOE fiscal officers and is aligned to each 

All models element of the Transformational Model. 

·--· 
2. 	 The budget is sufficient and 

appropriate to support the full 
and effective implernentation of 
the intervention for three years. 

All models 

3. 	 Projected budgets meet the 
requirements of reasonable, 
allocable, and allowable. 

All models 

4. 	 _T_h_e_b_u_d_g_e_t_i_s_p-la_n_n_e_d-at_a___ 

minimum of $50,000 and does 

not exceed two million per 

year per school. 

All models 

5. 	 The district has the resources 
to serve the number of Tier I 

and II schools that are 
indicated. 

All models 

.;' 

.;' 

See proposed budget, which is aligned for effective 
implementation of the Transformational Model for the 
duration of the grant. 

The budget was reviewed by the federal bookkeeper prior 
to submission and is based on needs of the school as 
determined in the CNA and School Improvement Plan. 

·-·-··-·· .. 

·-.,-·---·~S_e_e_p_r·o--p~~-~db~-d-ge_t_,_w_h-ic_h_m_e_e-ts_t_h_e_r_e_q_u-ir_e_m_e_n-ts_o_f___ 

.7 ­

being~ $50,000 and 5 $2,000,000 per year. 

~-A-·n-in-te_n_t-io-n~iiy:;1ig~~-d-T-ra_n_s_fo_r_m_a_t-io_n_a.-IS_c_h_o_o-ls_S_u_p_p_o_rt......, 

Team will focus specifically on all SIG-rewarded schools. 
The team will be comprised of district-level support with 
targeted areas of expertise, including specialists in student 
data-analysis, human resources, research-based best 
practices, transfonnational leadership1 comrnunity 
partnerships, and teacher evaluation practices. See 

~----------·-----..L___L.__.i...:A.!'flendix for complete details. ---·-··------~ 



Capacity Tasl< 

6. 	 A clear alignment exists between 
the goals and interventions model 
and the funding request (budget). 

All models 

• 	 Funding r·equests for identified 
interventions are 
proportionately balanced and 
demonstrate an equitable 
distribution as identified in the 
SIG application 

• 	 Funding should directly impact 
the schools itnprovement 
processes for supporting 
prescriptive and intentional 
designed interventions 

• 	 Funding of programs, models, 
professional development, and 
staff should be directly linked 
to a School Improvement 
Goal identified in the SIG 
application 

• 	 Funding supports the schools 
current capacity to improve 
student achievement 

Yes No District Evidence 

Develop Teacher and 

Leader Effectiveness 


Increasing Learning Time 

and Creating Community-
Oriented Schools 

' .. . . 
• TAP mentor teachers, 

Data Coach, health 
specialist, E learning 
Coach, SE Department 
chair/ coordinator 

• Assistant Principal 

• Professional 
development 
conference (reading 
conference, TAP 
National conference) 

• ACT training 

• Additional reward 
based on meeting 
school goals 

• Reward for non-
certified staff 

• Technical assistance 
with Learning Worx 

• 	 Summer and after-

school salaries 

• 	 Family /Community 
Coordinator 

• 	 Student Support 
Counselor 

• 	 CAP Mentor 

• 	 Digital marquee for 
community and family 
communication 

• 	 Community 

Partnerships: Lampion 
Center, Coordinated 
Community Health 
Care, Youth First Social 



Work services 

Comprehensive 
Instructional Reform 
Strategies 

Provide Operational 
Flexibility and Sustained 
Support 

• 	 Achieve 3000 reading 
intervention program 

• 	 Technology enhanced 
instruction 

• 	 Technical assistance 
and professional 
development partners: 
Learning Worx 

• 	 Reading specialists 

• 	 Learning lab 

• 	 Learning Resource 
Coordinator 

• 	 District ST Team 
support 

• 	 Salary for extended 
time calendar, 
associated 
transportation 
expenses 

• 	 Technical assistance 
partners: Data Wise, 
Learning Worx1 

External evaluator: 
Diehl and Associates 



Capacity Yes No District Evidence 

7. The LEA and school staff has 
the credentials and a 
demonstrated track record to 

implement the selected model. 

All models 

Doto portfolios of incoming• 
staff/leaders 

• Highly Qualified in content of 
contractual agreement 

• Samples of implemented school 
improvement plans with 
documented outcomes using 
data 

./ The principal and key school leadership team members 
have participated in two years of the IDOE Leadership 
Academy. 

In addition, the principal worked with a distinguished 
mentor principal as identified by IDOE and was selected as 
a participant in the EVSC Learning Leadership Cadre and 
completed a rigorous action research project. 

The building principal and leadership team led the school 
staff in meeting AYP during Spring 2010 and continued 
showing school improvement in Spring 2011. The school 
staff is trained and is utilizing the 8-Step Process and Data 
Wise to disaggregate student-level data and align 
instruction and interventions. 

The LEA and School Leadership Team, including TAP master 
and mentor teachers, are participating in nine days of 
intensive training and professional development on the 
implementation of the TAP model of teacher evaluation, 
incentives, and support. 

Each staff member will develop an Individual Growth Plan 
alongside their master/mentor teachers that aligns student 
performance with professional development goals. 

Staff was required to successfully complete the Equity 
process of teacher performance. Teachers who didn't 
successfully complete the process were reassigned. Every 
teacher will be evaluated each year with an instrument 
that provides a clear pathway to removal if not found to be 
successful. In year two of the grant, the TAP instrument 
will be utilized as the evaluation tool. 

District School Transformation Team consists of district 
personnel having diverse experiences and expertise to 
inform the school change process through directional, 
problem-solving and research supports (See appendix.) 

See appendix for master and mentor teachers' HOT and 
leadership credentials. 



Capacity Task 

R 	 The district has received the 
support of the staff to fully 

implement the intervention 
model. 

All models 

• 	 Sta(( Assurances 

• 	 Staff Surveys 

• 	 Staff Needs Assessn1ents 

Yes No 

,, 
District Evidence 

· ­
The staff has been involved and has provided input for the 
grant. Full staff meetings and meetings with the leadership 
team were held to determine the focus for the SIG funds 
and how the SIG could bolster student achievement. Staff 
was given the opportunity to vote on the grant and the 
grant was supported by 96% percent of the staff. 

9. 	 The district has received the 

support of parents to fully 
implement the intervention 
model. 

All models 

• 	 Parent Meeting Agendas 

• 	 Parent Surveys 

• 	 Parent Focus Groups 

L 

,, 
 · ­
District survey results show Evans parents have a high 
level of trust in the school. 74.1% (n=54) of families feel 
ownership in this school. 

Survey results also show parents feel as though they are 
active in decision-making around the school. However, 
attendance at meetings and other means of seeking 
parent input has a low level of parent participation 

Parents (legal guardians) play an active role in 
decision-making in our school 83.6% (n=SS). 

In addition to school site council meetings and other 
information sessions offered by the principal, The LEA 
sent out phone blasts to all parents soliciting input. 

I 0. The school board is fully 

committed to eliminating 
barrie1·s to allow for the full 
implementation of the selected 

model. 

All models 

• 	 School Board Assurances 

• 	 School Board Meeting Minutes 
from proposal and or discussion 

• 	 Support the creation ofa new 
turnaround office (or 
reorganization if additional 
schools are being added within 
a district) with an appointed 
turnaround leader having 
significant and successful 
experience in changing schools 

,, 

·---·-· 

Application approved in the minutes from school board 
meeting on date of 07/11/11 available upon request. 

Superintendent commitment to support the organization 
of the EVSC School Transformation Team as soon as 
possible with the addition of additional SIG schools. 

The Collective Bargaining Agreement By and Between the 
Evansville Vanderburgh School Corporation and the 

Evansville Teachers Association (Section of the contract 

states Equity School Staff have autonomy to make 

decisions for the school.) 



Capacity Tasl< 

I I. The superintendent is fully 
committed to eliminating 

barriers to allow for the full 
implementation of the selected 
model. 

All models 

• 	 Superintendent Assurance 

• 	 School Board Meeting Minutes 
from proposal and or discussion 

• 	 Superintendent SIG Presentation 

• 	 Creation of a new turnaround 
office (or reorganization if 
additional schools are being 
added within a district) with an 
appointed turnaround leader 
having significant and successful 
experience in changing schools 

12. 	 The teacher's union is fully 

committed to eliminating 
barriers to allow for the full 
implementation of the model, 
including but not limited to 
teacher evaluations, hiring and 

dismissal procedures and 
length of the school day. 

Turnaround, Transformation Models 

• 	 Teacher Union Assurance 

• 	 An outline of amendments to 
SIG Teacher contracts that will 
allow for full implementation of 
the identified model 

Yes District Evidence No 

,,,. 
Meeting between Director of Title I and new 
Superintendent, Dr. David Smith, on July 6, 2011 to discuss 
the School Improvement Grant application and alignment 
with other grants and reorganization to support District 
Transformation School team. 

School Board Meeting Minutes from July 11, 2011. 

-,,,. 
Letter of Support from the Evansville Teach~rs Association 
outlines contractual flexibility afforded Equity Schools as 
stated in current contract and support of the 
Transformation Model. Union fully involved in the 
acceptance of the TAP model of evaluation/compensation 
as stated in the Letter of Support for the TAP model. 



Capacity Tasl< 

13. 	 The district has the ability to 
recruit new principals. 

Turnaround, Transformation Models 

• 	 Partnerships with outside 
educational organizations (TFA, 
New Teachers for New 
Leaders) and or universities 

• 	 Statewide and national postings 

• 	 External networking 

Yes 

,, 

No District Evidence 

-
The current principal was recently recruited from outside 
of the school district and has participated in the first 
Learning Leadership Cadre, an intensive leadership strand. 

EVSC is partnering with Indiana State University in a 
unique program offered to create the capacity for 
transformational urban school and district leadership. 
Twenty three current EVSC administrators are 
participating in this special training which balances bath 
theory and practice. 

EVSC is beginning the second Learning Leadership Cadre 
with both a teacher leadership strand and also an 
administrative licensure-track strand. This is a "develop 
your own" model for developing the capacity of 
transformational school leaders in which visits to 
turnaround schools helps leaders visualize what successful 
first-order change looks like in action. 

The principal was replaced at the beginning of the 2010-11 
school year. Howard Roosa was then one of the three 
lowest performing schools in the district based on the 
IDOE Differentiated Accountability Model. The principal 
was identified as having the capacity to change the culture 
and turn around the school. The grant will also increase 
the capacity of instructional leadership through continued 
mentoring from a principal identified as a distinguished 
principal by the IDOE and identifying an assistant principal 
who will increase capacity of instructional transformation. 



Yes No District Evidence Capacity Tasl< 

14. 	 The district has a robust 
process in place to select the 

principal and staff. 

Turnaround, Transformation Models 

• Principal and staff hiring 
practices 

• Principal and staff transfer 
policies/procedures 

• 	 principal and staff recruitment, 
placement and retention 
procedures 

I 5. The timeline is detailed and 
realistic, demonstrating the 
district's ability to fully 

implement the intervention 
during the 20 I 1-2012 school 

year. 

All models 

• Monthly focus with identified 
objectives 

• Smart Goals 

• Measurable Outcomes 
(consisting of transformative, 
formative, and summative 
data) 

• Streamline and scaffolded 
focus aligned to key findings 
and root causes in SIG 
application 

IDOE. 

./ The district implemented a robust screening process to 
place top talent in the positions of TAP Master and 
Mentor teachers including dual interviews with district 
and school level teams and classroom observations. 

All applicants take online screening exams through the 
Human Resources Department Job Fit (non-licensed) and 
Teacher Fit for all licensed positions. Administrator Fit 

Director of Recruitment works one-on-one with hiring 
and interviewing practices and matches directly with the 
departments. 

Director of Recruitment will continue to focus on 
recruiting teachers and administrators, particularly for 
licensure areas that are currently difficult to fill and also 
to recruit underrepresented minorities. 1003g schools 
are offered staffing priority for new hires. 

Staff at Equity schools must successfully complete a 
rigorous professional development strand including 
classroom observations of practice in order to remain at 
the school. 

The non-chronological implementation timeline for GLA is 
included in the Transformational Model Plan. A 
chronological timeline is available upon request of the 

New goals are reasonable but reflect improvement in 
student performance. 



Capacity Task 

16. 	 District staff has 
high levels of 
expertise and 
successful 
experience in 
researching, and 
irnple1nenting the 

selected 
intervention 
model. 

Turnaraund, 
Transformation, 
Restart Models 

• 	 Professional 
Development 
sign in sheets 
aligned to SIG 
funded PD 

• 	 Support 
framework of 
district staff 
aligned to 
areas of need 
as identified in 
the SIG 
application 
(Staff 
member, area 
of expertise, 
support 
provided to 
the school, 
frequency) 

Yes No District Evidence 

New EVSC School Transformation Team Structure: 

New alignment model of district administration with a School 
Transformation Team of specialists will serve to provide three main areas 
of support: 

• Directional Support: Support all transformational schools in 
staying on track with research-based interventions and 

• 	 Problem-Solving Support: Serve as a problem-solving committee 
for principals of turnaround schools that need multiple 
perspectives for solving difficult problems that are keeping the 
school from experiencing academic success. The principal can call 
the district's School Transformation to meet at any time, as 
needed. Otherwise, the team will meet monthly to review the 
progress of each school, calibrate based on new findings, and 
problem solve any issues principals bring to the team. 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~--~-~--~~~~~~~~~ 



-

• 	 Researching Support: Research successful 
turnaround/transformational schools and other school models in 
supporting local transformational principals and staff as well as 
look at overall school success with transformation model and to 
calibrate around areas where success is not being reached. 

District leaders involved with the transformational models are 
participating in an intense transformational urban leadership cohort. 

District team will integrate training from the Center on Innovation and 
Improvement regional comprehensive center centercii.org. Some 
members of the district team will also work with Mass Insight Education 
regarding their work with school transformation. 

See vitae document in appendix. 

Yes No District Evidence Capacity Task 
•. 

17. 	The school community has been 
purposefully engaged multiple 
ti1nes to inforrn them of progress 
and seek their input. 

All models 

• 	 Town Hall Meetings 

• 	 Town Hall Meeting Postings 
(news paper, district website, 
parent newsletters, public 
ryers) 

• 	 Town Half sign in sheets 

• 	 Community Partner 

Assurances 


• 	 Documentation of mailings 

,/ The district conducted a phone blast to contact every 
family in potential SIG schools to inform regarding the 
grant process and seek input. In addition, families were 
contacted with a randomized personal phone call to seek 
input. 

A Stakeholder Survey is conducted yearly to seek input 
from parents, students, and staff. 

http:centercii.org


Capacity Tasl< 

18. 	 The district demonstrates the 
ability to align federal, state, and 
local funding sources with grant 
activities. 

All models 

• 	 Title I 

• 	 Title II 

• 	 Title Ill 

• 	 IDEA 

• 	 £-Rate 

• 	 TAP 

Yes No District Evidence 

Funds from all funding sources are aligned to support the 
school's School-wide Improvement Plan and 1003g SIG 

grant. This includes school and district initiatives. 

Use of research~ 
based instructional 
practices that are 
vertically aligned 
across grade 
levels and the 
state standards 
Assistance with 
design and 
i1nplementation 
of improvement 
plan including 
high-quality job-
embedded 
professional 
development 
designed to assist 
schools in 
implementing the 
intervention 
model 
Recruitmentof___ 

teaching staffwith 
skills and 
experience to 
effectively 
implement the 
selected 
intervention 

model 

Job-embedded 
staff developme11t 
aligned to grant 
goals to assist 
English language 
learners 

Transforrnation 

Transfonnation 

Transformation 

Transformation 

Title I Part A 

Title I, Part A, 

Title I, School 

Improvement 


-----~· 

Title II, Part A 

Title Ill, Par·t A ­
LEP (when 
applicable) 



Full Service 
extended 
Provide Transformation 

School 

learning 
 Community 
opportunities for Grant, 2 I5t 

Century 
Learning 

students 

Communities 
Grant, Title I 

Provide Transfor·mation Full Service 
community and school 

family supports 
 community 

grant 

·s, 
Full Day 

extended time 
Provide Transformation 

Kindergarten 
learning Grant 

opportunities for 

students 


~-~· .. 

19. The district demonstrates the v' 

ability and co1nmit1nent to 
increased instructional tirne. 

Turnaround, Transformation Models 

• Increased instructional time is 
structured and embedded into 
the schools' daily schedule 
and or school calendar 

• Increased learning time for 
students is tiered and 
supported by licensed and/or 
highly qualified educators 

• A needs assessment has been 
completed to identifY areas 
where extended time can be 
most effectively used 

• Increased learning time is 
structured as a vehicle to 
support differentiated learning 
(ex: ... ) 

0 An additional block of 
time embedded into 
the school day 

0 Summer 
enrichment!rem ediati 
on 

0 Saturday intervention 

Through the Equity Process, the district showed a 
commitment to increased instructional time beginning in 

the 2010-2011 school year. Students attended an 
additional 15 days in 2010-11 and are scheduled to attend 
an additional 10 days in 2011-12. 

Evans has a robust after school /summer program with 
375 students attending 30 or more days. 

Summer programming will be offered to all students 
including incoming Kindergarten students for a minimum 
of 10 days. 

Both summer and after school programming will be 
structured to support differentiation, enrichment and 
remediation. 



0 	 Before or a~er school 
enrichmentlremediati 
on 

0 	 School vacation weeks 

• 	 Compensation for extended 
day is identified by the LEA 



D. LEA Commitments (Actions) for All School 
Intervention/Improvement Models 

)> Instructions: 

I) All districts, regardless of the school improvement model that will be implemented, 
are to complete the table below. 

2) There are five required LEA commitments or actions that districts have already 
taken or plan to take in school year 20 I 1-12. 

3) In the second column, provide a short description of how the commitment was 
completed or the district's plan to complete it. 

4) For how the descriptions of commitments will be scored, see the scoring rubric in 
Attachment B. 



Indicators of LEA 
Commitment 

I. Design and implement school 
intervention model consistent 
with federal application 
requirements. 

The /DOE will assess the LEA's 
commitment to design and implement 
an appropriate intervention model and 
school improvement activities by 
requiring the LEA to document a 
process that may include, but will not 
be limited to: 

(a) 	 Assessing the completed SIG School 
Needs Assessment to identify the greatest 
needs; 

(b) Assessing the LEA and school's 
capacity (staff, resources, etc) to 
irnple1nent specific interventions and 
school improvement activities; 

( c) Assessing the alignment of the LEA 
and school itnprovetnent processes for 
supporting the designed interventions; 

(d) Assessing other resources that will 
support the design and implementation 
efforts of selected interventions; 

(e) 	 Assessing the engagernent of 
stakeholders (staff, parents, community, 
etc.) to provide input into the design and 
irnple1nentation process; 

(f) Assessing the scheduling of regular 
(at least biweekly) data meetings to 
identify school/ teacher/ student 
weaknesses and to adjust plans for 
supports to address those weaknesses; 

(g) 	 Assessing the con1rnunication with 
selected pi-ovider(s) to plan Pr-ofessional 
Development and support based on 
assessed needs (at least biweekly), 

(h) Maintaining accurate documentation 

Description of how this commitment 
was or will be completed 

• 	 The EVSC/LEA has implemented a thorough process for 
completing the School Needs assessment, including 
creating a comprehensive assessment team and 
seeking input from current distinguished-principal 
mentors who have worked with the principals at 
Glenwood Leadership Academy, McGary Middle 
School, and Evans School. 

• 	 It was evident to EVSC that additional and very 
intentionally-aligned support was needed in order to 
not only support our current SIG School better, but also 
to be at the capacity to serve the potential of two 
additional schools. With the creation of the School 
Transformation Team, the district is well-prepared ta 
serve as support to SIG schools in implementing the 
TAP Model and the Transformational Model. 

• 	 The schools and LEA have a continuous and ongoing 

school improvement process that involves frequent 

calibrations based on data and student evidence of 

effectiveness. There are not separate processes as 
everything works closely together. 

• 	 The LEA has placed funding sources side-by-side in an 

effort to assess what implementation efforts would 

require additional financial support 

• 	 EVSC works with Diehl Consulting to do an EVSC 

Stakeholder Evaluation every year. This feedback 

provides important information to each school and the 

district as a whole including commentary on 

improvement suggestions. Additionally, extended 

learning opportunities are also evaluated separately 

through Diehl Consulting. School stakeholders provide 

information regarding extended learning opportunities 

that take place in the schools. 

• 	 Glenwood Leadership Academy, McGary Middle 

School, and Evans School all operate site councils and 

practice site-based decision making with parents, 

guardians, community partnerships, and school 

representatives. 

• 	 The EVSC hosts The Education Roundtable with several 

community partners and parent representatives as 



of meetings and communications, 

(i) Following and/or revising 
~ules, goals, and timeline as needed, and 

(j) Submitting all data/forms to the 
!DOE and/or USDE in accordance to 
timeline. 

part of the Center for Family, School, and Community 

Partnerships key focus on involving stakeholders as 

partners around learning. 

• 	 All transformational schools will follow the TAP system 

in regularly meeting around student data. Also, the 

schools all implement the Data Wise process. Part of 

the process, after looking at the data is inquiring about 

data and acting on identified teaching and learning 

problems. Additionally, all three schools already or will 

align the 8-step-process to Data Wise in establishing 

and implementing targeted interventions based on 

data and continuously monitoring how the 

interventions are working. 

• 	 The EVSC, particularly in the form of the School 

Transformation Team, will take the lead on assessing 

the intentionality, collaboration, and effectiveness of 

selected providers. 

• 	 The Assistant Director of Title I, who will take the lead 

on organizing around community partnerships and 

selected providers, will maintain documentation of 

meetings and communications. 

• 	 The Assistant Director of Title I will work with school 

level leadership teams and the District School 

Transformation Team in continuously monitoring and 

calibrating the work and, with all stakeholders, will 

work to revise schedules, goals, and timelines as 

needed. 

The EVSC Office of Academic Affairs (Title I Division) ensures that 
it will submit all data/forms to the /DOE/USDE as requested. 



Indicators of LEA Commitment 

(2) The LEA has or will recruit, screen, 
selects and support appropriate external 
providers. 

The IDOE will assess the LEA's commitment 
to recruit, screen, and select external 
providers by requiring the LEA to document a 
process for assessing external provider quality 
which may include, but will not be limited to: 

(a) Identifying external providers based on 
each school's SIG needs; 

(b) Interviewing and analyzing external providers 
to determine evidence-based effectiveness, 
experience, expertise, and documentation to 
assure quality and efficiency of each external 
provider based on each schools identified SIG 
needs; 

(c) Selecting an external provider based upon 
the provider's con1mitment of timely and 
effective irnple1nentation and the ability to rneet 
school needs; 

(d) Aligning the selection with existing efficiency 
and capacity of LEA and school resources, 
specifically tirne and personnel; 

(e) Assessing the regular (at least biweekly) 
cornmunication with the selected service 
provider(s) to ensure that supports are taking 
place and are adjusted according to the school's 
identified needs, 

(f) Assessing the utilization of multiple sources 
of data to evaluate the effectiveness of the 
supports provided (at least biweekly) and 
reporting the results to the IDOE. 

(g) Assessing the monitoring of records for 
quality and frequency of suppom provided by 
the selected service provider-(s), 

(h) Assessing the in-school pr-esence (at least 
one day a week) to rnonitor the interactions of 
the school administration, faculty, and staff with 
the selected service provider(s) to ensure the 

Description of how this commitment was or 
will be completed 

• 	 The Evansville Vanderburgh School Corporation 
has a clear process for recruiting, screening1 and 

selecting external providers including: 

• Making data-driven decisions around 
needs by completing a comprehensive-needs 
assessment. 

• Identifying external providers that meet 
the needs based on the CNA and researching 
which provider would most effectively meet 
the needs determined as well as aligning with 
supports that may already be available in the 
district. 

• More in depth studying of narrowed 
provider list while contacting external providers 
to interview (and seek demonstrations1 if 
applicable.) 

• Prepare an MOU or statement of 
assurance for services to be fulfilled if funding 
becomes available in conjunction with the 
Office of Chief of Staff. 

• Receive board-approval for applicable 
MOUs. 

• Once funding becomes available, solidify 
partnership with an ancillary agreement 
outlining services. 

• 	 LEA will complete ongoing follow up and 
assessment of effectiveness of the services and 
will calibrate as needed with the provider. The 
principal will also be aware of their ability to 
share concerns about any external provider 
with any representative of the District School 
Transformational Team, who will follow up on 
the concern. 

• 	 LEA will ensure that progress is reported to all 
stakeholders. 



full implementation of supports; and 

(i) Assessing the recording and reporting of 
progress to school, LEA, IDOE, and USDE. 
Intervention and school improve1nent activity 
providers will be held to the same criteria as 
external providers. 



Indicators of LEA Commitment Description of how this commitment was or will be 
completed 

3. Align other resources with the school improvement mode/. (For examples of resources and how 

they might align, see Attachment C). 

The /DOE will assess the LEA's 
commitment to align other resources with 
the interventions by requiring the LEA to 
document a process which may include, 
but will not be limited to: 

(a) Identifying resources currently being utilized 
in an academic support capacity; 

(b) Identifying additional and/01· potential 
resources that may be utilized in an acadetnic 
support capacity; 

(c) Assessing the alignment of other federal, 
state, and local resources based on 
evidence-based effectiveness and ln1pact with the 
design of interventions; 

(d) Assessing the alignment of other federal, 
state, and local resources with the goals and 
timeline of the grant (e.g., fiscal, personnel, time 
allotments/scheduling, curriculum, instruction, 
technology resources/equipment); 

(e) Conducting regularly scheduled reviews of 
the resource alignment to ensure all areas are 
operating fully and effectively to meet the 
intended outcomes or making adjusttnents as 
necessary; 

(f) Redirecting resources that are not being used 
to support the school ilnprovement process; and 

(g) Assessing the presence (minimum of one day 
per week the first year) in the school to monitor 
the irnplen1entation of the interventions by 
school administration, faculty, and staff as well as 
interactions with the selected service provider(s) 
to ensure the full implementation of supports. 

• (a) The EVSC, acting as the LEA, have identified resource 

alignment in attachment C. 

• (b) The EVSC partners with organizations that provide in­

kind services and supports as well as utilizing other 

federal resources, grants, and district initiatives that will 

align with the grants at Glenwood, McGary, and Evans. 

• (c)(d) Attachment C shows the alignment of resources . 

The LEA will work continuously with the schools to assess 

and make fiscally responsible decisions as needed.) 

• (e) The federal bookkeeper will consult with the School 

Leadership Team, including the Director and Assistant 

Director of Title I, and grant support staff in completing 

regular reviews of finances and resource alignment. 

• (f) The LEA will support the school leaders in completing 

any amendments as determined necessary. 

• (g) The LEA representatives who are directly supporting 
the Transformational Schools will keep digital calendars 
with in-school supports represented. The LEA will have 
at least a weekly presence in year one schools and will 
serve as supports to ensure full implementation. 

'-----------------··~··~·-···--------'------------~··--·---------··------·----



Indicators of LEA Commitment Description of how this action was or will be completed 

4. Modify LEA practices and policies to enable the school to implement the intervention mode/ fully and 
effectively. 
The /DOE will assess the LE.A's commitment to • The EVSC as LEA will implement a district School 

modify its practices or policies, if necessary, 
to enable it to implement the interventions 

Transformation Team that will meet regularly to ensure full 

fully and effectively by requiring the LE.A to implementation of the grant as well as supporting school 

document a process which may include, but transformation leaders with problems that they may 

will not be limited to: encounter. 

• The EVSC will follow protocol in supporting the modification 
(a) Identifying !DOE and/or LEA challenges that may 

slow or halt the school improvement 
of practices and policy. 

implernentation process; 
The district School Transformation Team will meeting regularly to 

(b) Assessing, designing, and implementing a policy 
support the ongoing process of assessing areas that may be 

modification protocol that includes input that considered for policy and process modification. One function of the 

may include state and local education agency team is to align process and policy that support the transformation 

adtninistrators, board mernbers, and personnel; model implementation including administrative hiring practices, 

and transfer, dismissal, evaluation, rewards, recruitment, and school 
calendar/day. 

(c) Developing an ongoing process to assess areas 
that may be consider·ed for policy and process 
modification that include, but will not be limited 
to: 

(i) school administrator and staff hiring practices: 

(ii) school administrator and staff transfer 
procedures; 

(iii) school administrator and staff dismissal 
procedures; 

(iv) school administrator and staff evaluation 
procedures [predominately based (at least 51 %) 
on school and student pedormance data] 

(v) school administrator and staff rewards for 
increased student achievernent and/or graduation 
rate; 

(vi) school administrator· and staff recr-uitment, 
place1nent and retention procedures ; and 

(vii) altering the traditional school day and/or 
calendar to include additional instructional and 
planning tin1e. 



Indicators of LEA Commitment Description: How action was/will be 
completed 

6. Sustain the model a~er the funding period ends. 

~~~==-c=----~~=c----~------c-.-----------·-·-------·---·--·­
The /DOE will assess the LEA's commitment to sustain 

the reforms after the funding period ends by requiring 

the LEA to document a process that may include, but 

will not be limited to: 


(a) 	Developing school improvement planning 
processes that support sustainability of education 
reform protocol; 

(b) Developing processes to assure effective training of 
school leadership staff to ensure the understanding 
and efficient impletnentation of interventions into 
operating flexibility of the school; 

(c) Developing processes to assure effective training of 
school staff to ensure the understanding and 
efficient impletnentation of interventions into the 
classrootn curriculurn and activities; 

(d) Identifying alternative funding sources to sustain 
operational protocol that may require financial 
support; 

(e) 	Identifying meaningful professional development for 
school leadership and staff that support 
short-term and long-term initiatives of educational 
ilnprove1nent; 

(f) Dernonstrating a commitment to the continuous 
development of teacher knowledge and skills to 
incorporate changes into their instruction as 
evidenced by an extensive action plan; 

(g) 	Developing an evaluation system that measures 
short-term and long-term, multi-level 
irnple1nentation of interventions, as well as the 
1neasure1nent of effectiveness of supporting 
initiatives and policy; 

{h) Development of a process to embed interventions 
and school i1nprove1nent activities in an extensive 
strategic long-tenn plan to sustain gains in student 
achievement; 

(i) 	Developing an evaluation systen1 to monitor 
strategic checkpoints and end of the year results 
and outcotnes to infortn and assist practitioners 

• 	 The EVSC provides technical support in 

school improvement processes that 

support sustainability of education reform. 

• 	 Members of EVSC's School Transformation 

Leadership Team will provide training to 

school leadership staff to ensure the 

understanding and efficient 

implementation of interventions into 

operational flexibility of the school. 

• 	 The EVSC has developed a 

Transformational Urban Leadership 

program with ISU. Two of the current 

transformational principals are in the 

program. 

• 	 The EVSC will support the implementation 

of specialist positions that support the 

schools in areas determined as needed, 

including special education and data-driven 

practices. 

• 	 The EVSC will continue to identify 

alternative funding sources to sustain 

operational protocol of transformational 

elements that may require financial 


support. 


• 	 The Director of Professional Development 

will work with school leaders and the 

Sthool Transformation Team to identify 

meaningful professional development for 

school leadership and staff that support 

both short- and long-term initiatives of 

educational improvetnent. 

• 	 The EVSC fully supports its transformational 

schools in the implementation of the TAP 

System while also aligning Data Wise and 8­

Step Processes and will continue to support 

schools in the implementation of an 

extensive 3-year school improvement plan. 

• 	 The EVSC will continue to partner with 

Diehl Consulting, Inc. as an external 



with problem-solving and decision-making that 
supports short-term and long-term educational 
fidelity; 

(j) Developing a process to sustain alignment of 
resources with the school's mission, goals, and 
needs; 

(k) Planning a growth model for both the fiscal and 
human capital within the LEA for implementation 
and sustainability of interventions and school 
improvement activities; 

(I) Establishing and implementing accountability 
processes that provide effective oversight of the 
interventions, school improvement activities, 

financial rnanagement, and operations of the 
school. 

evaluator. Diehl will evaluate the 

effectiveness of all interventions as well as 

monitoring throughout benchmarks to 

provide external feedback to the school 

leaders and School Transformation Team at 

checkpoints. This will support the teams in 

continuously modifying the work in the 

transformational schools and at the LEA 

level of supporting those schools. 

• 	 The Transformational Schools will keep 

their needs-based goals and school mission 

as the cornerstone of decisions around 

student learning and budgeting. 

• 	 The School Leadership Team will 

collaborate to create a growth model for 

fiscal and human capital within the LEA in 

planning for sustainability of those 

interventions that are proving to be 

successful while assessing the need for 

continuation for lesser effective 

interventions. 

The members of the School Transformation Team 
with representatives and consultation from other 
departments will provide the oversight of 
interventions, school improvement activities, 
financial management, and operations of the 
school. The principal will be the driver of 
requesting needs to the team. 



Transformation Model (Guidance Document, Section E, pages 36-41) 

0 We will implement this model. 
D We will not implement this model - move to next model. 

If implementing the transformation model, complete the table below. 

Elements Tasks Lead 
Person/ 
Position 

Time Period (month) 

I. Replace the 
principal who led 
the school prior 
to implementing 
the model. 

• The previous principal was replaced as 
part of a restructuring effort in 09-10. 
The current principal1 recruited from 
outside the district, began during the 
10-11 school year. The current 
principal was a participant in the EVSC 
Learning Leadership Cadre and the IDOE 
School Leadership Institute. She is 
recognized as a literacy/reading expert. 

Superintendent July 20 I 0 

2. Use evaluation 
systems for 
teachers and 
principals that 
consider student 
growth and 
assessments; 
develop with 
teacher/principal 
involvement. 

• 	 The TAP System for Teacher and 
Student Advancement was adopted 
by the school during the 2010-11 
school year to be implemented during 
the 2011-12 school year. (See 
attached 1003g Teacher Evaluation 
and Compensation Plan.) 

• 	 The school leadership team 
(consisting of principal, master and 
mentor teachers with district support) 
is participating in nine days of 
mandatory training on the 
observation/evaluation model June-
October, 2011. The Leadership Team 
will be responsible for operation/ 
implementation of the Teacher 
Advancement Program. The team is 
expected to meet weekly with 
primary responsibilities around 
analyzing student data to create the 
school academic achievement plan; 
developing and reviewing cluster 
groups' goals, activities and 
outcomes; becoming Certified TAP 
Evaluators; conducting teacher 

Current • 	 August, 20 I I 
principal with 

Leadership 
Team 

• 	 June-Oct. 20 I I 



evaluations; and ensuring inter-rater 
reliability regarding teacher 
evaluations. 

• Teachers will be evaluated on both the 
TAP and EVSC evaluation tool during 
the 2011-12 school year. This 
represents an opportunity to reward 
teachers who demonstrate adequate 
to superior Skills, Knowledge and 
Responsibilities as measured by the 
TAP observation rubric and /or who 
demonstrate a positive impact on 
student achievement as demonstrated 
by student growth on ISTEP+. 
Teachers who have not shown 
adequate performance on the EVSC 
Teacher Evaluation will be placed on a 
plan of improvement with a clear 
pathway to dismissal if adequate 
progress is not demonstrated. 
Additionally, teachers who do not 
demonstrate adequate performance 
on the TAP Skills, l<nowledge and 
Responsibilities or student growth will 
be placed on a plan of improvement. 
(See attached 1003g Teacher 
Evaluation and Compensation Plan.) 

• Assistant Principal will allow Principal 
to focus on improvement of 
instruction and teacher quality. 

-

• 	 June-July 2012 
(after student 

growth data is 
available) 

August, 20 I I District 
Transformation 

Officer 



Elements 

3. 	 Reward school 
leaders, teachers, 
staff who, in 
implementing 
this model, 
increased 
student 
achievement or 
high school 
graduation rates; 
remove those 
who, after 
professional 
development, 
have not. 

Tasl<s 

• 	 The TAP System for Teacher and 
Student Advancement was adopted 
by the school during the 2010-11 
school year to be implemented 
during the 2011-12 school year 
which includes up to $2500 per 
teacher for compensation. 

• 	 The school leadership team 
(consisting of principal, assistant 
principal, master and mentor 

teachers with district support) is 
participating in nine days of 
mandatory training on the 
observation/evaluation model June-
October, 2011. The Leadership 
Team will be responsible for 
operation/ implementation of the 
Teacher Advancement Program. The 
team is expected to meet weekly 
with primary responsibilities around 
analyzing student data to create the 
school academic achievement plan; 
developing and reviewing cluster 
groups' goals, activities and 
outcomes; becoming Certified TAP 
Evaluators; conducting teacher 
evaluations; and ensuring inter-rater 

reliability regarding teacher 
evaluations. 

• 	 Teachers will be evaluated on both 
the TAP and EVSC evaluation tool 
during the 2011-12 school year. This 
represents an opportunity to reward 
teachers who demonstrate 
adequate to superior Skills, 
Knowledge and Responsibilities as 
measured by the TAP observation 
rubric and /or who demonstrate a 
positive impact on student 
achievement as demonstrated by 
student growth on lSTEP+. 
Teachers who have not shown 
adequate performance on the EVSC 
Teacher Evaluation will be placed on 

Lead Person/ 

Position 


Principal, 

School 
Leadership 
Team 

Time Period (month) 

• 	 August, 20 I I ­

June2012 

• 	 June-Oct. 20 I I 

• 	 June-July 2012 
(after student 
growth data is 

available) 



a plan of improvement with a clear 
pathway to dismissal if adequate 
progress is not demonstrated. 
Additionally, teachers who do not 
demonstrate adequate performance 
on the TAP Skills, Knowledge and 
Responsibilities or student growth 
will be placed on a plan of 
improvement. 

• 	 Teachers must earn a score of 
no less than 2.5 (career), 3.5 
(mentor) and 4 (master) on the 
Skills, Knowledge and 
Responsibilities and no less than a 
score of 3 for classroom growth and 
not less than 3 on school-wide 
achievement growth to be eligible 
for TAP performance award 
compensation. 

• 	 In addition, certified teaching staff 
would be eligible for an additional 
$500 of compensation based on 
building wide student achievement 
goals. Staff will determine the 
structure of the compensation plan. 

• 	 Non-instructional staff will be 
eligible for up to $1500 for the 
building reaching TAP related goals. 

• 	 Equity completion stipends for 
new staff upon training 

completion. 

·­ -

Elements Tasks 

··--"' 
4. Provide high • The TAP System for Teacher and 

quality, job- Student Advancement will be 
embedded implemented this fall, requiring 
professional each teacher to have an 
development. individualized professional 

growth plan based on classroom 
observations or student level 
data. TAP master and mentor 
teachers will support career 
teachers in the development 

• June-July 2012 

• 

• 

Additional 
compensation 
plan determined 

by December, 
2011; 
implemented by 

July, 2012 

June-August, 

2012 

• Upon completion 

~-~-

Time PeriodLead Person/ 
Position (month) 

Principal with Master • 	 August, 20 I I ­
and 	Mentor Teachers June 2012 



-------------· ­

and implementation of plans. 

• 	 Literacy specialist, diverse 

learner specialist, and data 

coach will provide PD on a 

part time basis. 

• 	 Professional Growth Blocks will 
be non~instructlonal professional 
growth time for cluster groups. 
These professional activities are 
aligned with TAP's STEPS for 
Effective Learning and are focused 
on learning specific, research­
based and field testing 
instructional strategies to address 
an identified student need. To 
achieve this, so1ne cluster 
activities 1nay include test analysis 
for instructional improve1nent; 
alignment of standards, 
instruction and assesstnent; 
development of group members' 
instructional sldlls; classroom 
observations of demonstration 
lessons; and teachers becotning 
familiarized with the TAP 
Teaching Skills, Knowledge and 
Responsibility Standards. 

• 	 Faculty meetings, which meet a 
1nini1nu1n of once a 1nonth, will 
be for professional development 
around the school-wide problem 
of practice as identified by the 
use of the Data Wise process and 
protocols. 

• 	 Staff members have been 
informally trained using the 8­
Step process. They will continue 
to analyze student data using this 
process during cluster (PLC) 
times. 

• 	 Teachers new to Evans will 
receive 40 hours of Equity School 
Professional Development and 
must demonstrate proficiency in 

----··..­

Transformation/Equity 
Liaison 

----~----------

• 	 Every week 
beginning in 

August, 2012 

• 	 Monthly 
beginning in 

August, 2012 

• 	 October, 20 I I 



order to be retained at the 
school. 

• 	ACT Training (Year 1 for core 
team) 

5. Implement Principal and • July 2011• TAP system will create upward 
strategies to Leadership Team (Recruitment/hiring 
recruit, place, 

mobility for teachers through 
multiple career paths as well as began in April 20 I I 

retain staff compensation competitive with and TAP Training of 
(financial the market, ongoing applied administration and 

professional development, and incentives, Master/Mentor took 
performance-basedpromotion, place in June 20 I I). 
accountability.career growth, 

nexible work 
• Performance Award Weights: • TAP Incentive pay time). 

The performance award fund is July 2012 (based on 
broken down into three award availability of 
pools, which designate the growth data) 
percent of each teacher1s 
performance award that is 

allocated to: (1) skills, knowledge 

and responsibilities (SO percent 

of the award); (2) classroom 

achievement gains (30 percent of 

the award); and (3) school-wide 

achievement gains (20 percent of 

the award). Teachers may 

receive up to $2500 per year 

based on their performance 

award. 
 • ClassroomTransformation/Equity 

incentive/sign on• To honor and recognize their Liaison 
bonus: August ­commitment to teaching in a 
Sept. 2011high needs school, all teachers 

will receive a one-time $1000 
classroom incentive to purchase 
classroom materials/supplies. In 
addition, those teachers new to a 
grade level, content area or to 

new to the school will receive a 

$1000 sign on bonus to purchase 

materials I supplies appropriate 

for new grade level. 




6. 	 Provide 
increased 
learning time for 

students and 
staff. 

• Through the Equity model, a 
longer school year was implemented 
during the 2010-2011 school year 
increasing the school student calendar 
by 15 days. For the 2011-12 school 
year, students will attend 190 days (as 
compared to a 180 day traditional 
calendar). 

• Five staff development days were 
added for professional learning and 
growth in implementing the Equity 
Model. For the 2011-12 school year, 
staff will have an additional 8 
professional development days. 

• Students will attend a minimum of 
10 additional days of summer 
programming focused on 
differentiation of instruction, 

enrichment and remediation. 

• 	 Professional development days 
will introduce and train career 
teachers on TAP System 
observation/evaluation model. 

• Pre-kindergarten program will be 
offered to children in the Evans district 
with a priority given to students 
demonstrating need. The Pre-
Kindergarten program will focus on 
development of early literacy and 
mathematical skills. 

• Dream Center, a community 
partner, will work with Evans in 

providing tutoring as well as service 
learning and other learning 
experiences for students and 

families. 

• Afte1·school partnerships will 
pi-ovide unique opportunities for 

students to engage in interest-
based learning opportunities, such 
as engineering with Lego Robotics 

drama production, etc. 

Principal and 

School 
Leadership 

team 

Family and 

Community 
Outreach 
Coordinato1· 

Site 

Coordinator 

August, 20 I I-June, 2012 

June 2012-July, 2012 

August 20 I I-Dec. 20 I I 

August, 20 I I -May, 2012 

September 20 I I 

October 20 I I 

-· 



7. 	 Use data to 
implement an 
aligned 
instructional 
program. 

• 	 Evans utilizes the DataWise process 
through a district-wide initiative. The 
Problem of Practice was determined 
through this process and continues to 
be the core focus of our school-
improvement plan. The leadership 
and data teams will continue to 
participate in professional 
development at the district level 
throughout the year. 

• 	 Teachers will unpack standards and 
indicators to ensure level of rigor and 
align vertically. 

• The TAP system provides rubrics 
for performance standards of four 
domains of teaching skills, knowledge, 
and responsibilities. These are: 
instruction, the learning environment, 

designing and planning instruction, 
and responsibilities. Teachers will 
focus on instructional plans, student 
work, and assessment while designing 
and planning instruction. 

• Vocabulary, comprehension, and 
Science ISTEP+ scores indicated a need 
for experiences to build background 
knowledge, in particular in the science 
area. Students are more engaged with 
hands on learning, such as Lego 
Robotics and other core experiences. 
Parent input also indicated a desire for 
Evans to have more hands on learning 
and core experiences outside of the 
school. 

• Students will have more 
experiences with technology as a tool 
for learning, such as iPads and also 
using digital portfolios for 
metecognitive practices around the 

concepts the learn. 

. 

Every week beginning in Principal with 
Leadership August. 
Team 

Master Ongoing 
Teachers 

Ongoing 

Ongoing 

Ongoing 



Elements Tasks Lead 
Person/ 
Position 

Time Period (month) 

8. Promote the use • STEPS for Effective Learning to be Principal with Aug. 20 I I-June, 2012 
of data to inform implemented in cluster groups with a Leadership 

and differentiate five-step process including: (1) Team 
instruction. identifying student learning needs, (2) 

obtaining new teacher learning aligned 
to student need and formatted for the 
classroom, (3) developing the new 
learning with support in the 
classroom, (4) applying the new 
learning to the classroom, and (5) 
evaluating the impact on student 
performance. 

• PLC time will focus on planning 
instructional activities that reflect a 
deeper understanding of the 
community served by the school. 

• Daily professional learning 
communities will focus on data-driven 
instructional practices. 

• Successmaker will support data-
driven instructional practices, as well 
as Reading Eggs and Study Island. 

A diverse learners specialist and• 
literacy specialist will work with staff 
on a part time basis to improve 
differentiating instruction. 

Director of 
Title I and ST 
Team 

September 20 I I 

August 2011 

9. 	 Provide 
mechanisms 
for family 
and 
community 
engagement 

• 	 Parent and community voice is critical to 
improvement in the EVSC. The district has utilized 
parent, school, and community surveys 

• 	 Community-wide assessments with input from all 
stakeholders to identify major factors 

• The EVSC is committed to the belief that meeting 

the needs of students takes a whole community. 

Farni!ies, schools, and mernbers of the con1munity 

n1ust forrn partnerships to support students so 

that they can be successful. Together, they must 
-

Principal, 
District School 
Transformation 
Team, 

Associate 
Superintendent 

for Family, 
School and 

Community 
Partnerships 

June, 2011 



identify and provide key services to students and 

their families in order to help them overcome any 

barriers they are facing, which prevent students 

from being successful. The EVSC family, school, 

and community partnerships initiative is focused 

on building a foundation that will support healthy 

alliances. 

• The Community and Family Outreach Coordinator 

fosters increased mechanisms for family and 

community engagement as well as nurturing 

partnerships that support students, families, and 

the school's community. The Director of 

Community Schools will support Evans in creating 

more capacity for family and community 

engagement including health and social services, 

increased learning opportunities, etc. by 
supporting the school's Community and Family 

Sept., 2011 

Outreach Coordinator 

• Evans School will partner with Leadership 

Evansville to implement leadership education 
through service learning for students as well 
as professional development to staff around 

skills to work with diverse populations. 

• Dream Center, a community partner, will 
work with Evans in providing tutoring as well 
as service learning and other learning 

experiences for students and families. 

• Partnership with Youth First, Inc. will provide 
a full-time social worker for Evans families. 

Sept. 20 I I 

Sept. 2011 

I0. Give the • Evans as an EVSC Equity School has been District School August, 20 I I 



school 

sufficient 
operational 

Pexibility 

(staffing, 
calendars/ti 
me, 

budgeting). 

identified as having unprecedented autonomy as 
stated in the Collective Bargaining Agreement By 

and Between the Evansville Vanderburgh School 

Corporation and The Evansville Teachers 

Association Section 203, Ill. 

Autonomy of EQUITY schools 
A. The EQUITY staff of each school will determine 
I. Length of the school year 
2. Waivers for regulations 
3. School design and governance 
4. Resource allocations 

• Staffing: As stated in the current Collective 

Bargaining Agreement By and Between the 

Evansville Vanderburgh School Corporation and 

The Evansville Teachers Association, teachers in 
Equity Schools must demonstrate mastery of 
basic competency in order to remain teaching at 
the school. 

Transformation 
Team 

Section 203. II. 
F. Completion of the academy and 
demonstrated mastery of the academy 
curriculum will be required to apply to teach in 
an EQUITY school. Mastery will be identified by a 
rubric. 

H. Teachers from EQUITY schools may remain 
after successful completion of the academy. 

I I. LEA and, 
SEA 
supports 
school with 

ongoing, 
intensive 
technical 

assistance 
and 

support. 

New EVSC School Transformation Team: District School 
Transformation 
Team 

August, 20 I I 



New alignment model of district administration with a 
School Transformation Team of specialists will serve to 
provide three main areas of support: 

• 	 Directional Support: Support all 
t1·ansformational schools in staying on track 
with research-based interventions and 

• 	 Problem-Solving Support: Serve as a 
problem-solving committee for principals of 
turnaround schools that need multiple 
perspectives for solving difficult problems that 
are keeping the school from experiencing 
academic success. Principal can call the 
district's School Transformation to meet at 
any time, as needed. Otherwise, the team will 
meet monthly to review the progress of each 
school, calibrate based on new findings, and 
problem solve any issues principals bring to 
the team. 

• 	 Researching Support: Research successful 
turnaround/transformational schools and 
other school models in supporting local 
transformational principals and staff as well as 
look at overall school success with 
transformation model and to calibrate arnund 
areas where success is not being reached. 

Ongoing I 

Monthly 




• District leaders involved with the 
transformational models are participating in an 
intense transformational urban leadership 
cohort. 

• District team will integrate training from the 
Center on Innovation and Improvement 
regional comprehensive center through 
centercii.org. Some members of the district 
team will also work with Mass Insight 
Education during summer institute at Brown 
University. 

• The principal will receive additional technical 
assistance and professional development by 
Learning Worx. The support will be provided 
by a former principal, identified as a 
Distinguished Principal by the IDOE for her 
work in improving the achievement at a high 
needs school. 

• Cicero Group (Data Wise) will continue to 
provide technical assistance and professional 
development to the school data team to assist 
in the analysis of data. 

November 
2011 

August 2011 

Quarterly 

>-- If implementing the transfonnat1on model, explain how the recruitment and select1on of a 
new i;irincipal will take place. 

Principal has been in place one year and was recruited fi·om 
outside the district. This principal was identified as a 
transformational leader. 

Pre-Implementation 

Describe proposed activities to be carried out during the pre-implementation period, 
including a proposed budget. 

Action: 

Timeline: 

Budget: 



Requirement Yes No 

I. All the elements of the 
selected intervention model 
are included. 

x 

2. The descriptions of how all of 
the elements will be or have 
been implemented are 
specific, logical and 
comprehensive. 

x 

3. The timeline demonstrates 
that al/ of the model's 
elements will be implemented 
during the 20 I 0-20 I I school 
year. 

x 



5. 	 Annual Goals for Tier I and Tier II Schools for Accountability 

Instructions: 

I) 	 Review the results of the two worksheets "Analysis of Student and School Data" 
and "Self-Assessment of High-poverty, High-performing School," the findings, and 

the root cause analysis. 

2) 	 Based on the baseline student data fo1· !STEP+ and/or end-of-course assessments, 
develop: 

o 	 One English/language arts goal for "all students." 

o 	 One mathematics goal for "all students." 

o For examples of goals, see guidance document, H-25, p. 41. 

3) Schools serving students in grade 12 must also include a goal related to graduation. 

4) Include goals for the three-year duration of the grant. 

Note: Goals must be measureable and aggressive, yet attainable. 

SY 2009-20 I 0 
Annual Goals Baseline Data 

(most 1·ecent available 
data that corresponds SY2011-2012 SY 2012-2013 SY 2013-2014 
to the proposed goals) 

Example: 50% of all 75% of all students are 85% of all students are 95% of all students are 
students are proficient prnficient on ISTEP+ proficient on ISTEP+ proficient on ISTEP+ 

on ISTEP+ mathematics 
 tnathematics mathe1natics 1nathe1natics 

64% of all students are 70% of all students are 

proficient on 2010-11 

53% of all students are 58% of all students a re 

proficient on !STEP+ proficient on ISTEP+ 


!STEP+ ELA. 

proficient on !STEP+ 

ELA.ELA.ELA. 

54% of all students are 59% of all students are 65% of all students are 72% of all students are 

proficient on 2010-11 
 proficient on 2010-11 proficient on 2010-11 proficient on 2010-11 

!STEP+ mathematics. 
 ISTEP+ mathematics. ISTEP+ mathematics. !STEP+ mathematics. 

-----·-·--· ­------··-------- ­ -·--····~------------····· 	 -·~---~--



II: 	Budget 

Instructions: 

I) 	 Complete the budget pages provided in the Excel file for the three years (see copies in 
Attachment C). 

2) 	 Indicate the amount of school improvement funds the school will use for each year of 
the grant period to implement the selected model in the school it commits to serve. 

3) 	The total amount of funding per year must total no less than $50,000 and no 
greater than $2,000,000 per year. 

Note: The LEA's budget must cover the period of availability, including any extension wanted 
through a waiver, and be of sufficient size and scope to implement the selected 
school improvement model in the school(s) the LEA commits to serve. It would be 
permissible to include LEA-level activities designed to support implementation of the 
selected school improvement model in the LEA's school. 

4) 	 Describe how the LEA will align federal, state, and local funding sources with grant 
activities ..(See Attachment D for suggestions) 

I 
Element of the 

Intervention 
Intervention Resource 

Federal Resources 

Use of research-based 
instructional practices 
that are vertically 
aligned acrnss grade 
levels and the state 
standards 

Transformation Title I Part A 

Assistance with design 
and implernentation of 
improvement plan 
including high-quality 
job-embedded 
professional 
development designed 
to assist schools in 
implementing the 
intervention 1nodel 

Transformation Title I, Part A, 
Title I, School Improvement 

Recruitment of teaching 
staff with skills and 
experience to 
effectively implement 

Transformation Title II, Part A 



the selected 
intervention model 
Job-embedded staff 
development aligned to 
grant goals to assist 
English language 
learners 

Transformation Title Ill, Part A - LEP (when applicable) 

Provide extended 
learning opportunities 
for students 

Transfon11ation Full Service School Community Grant, 21" 
Century Learning Communities Grant, Title I 

Provide community 
and family supports 

Transformation Full Service school community grant 

State Resources 
Provide extended 
time learning 
opportunities for 
students 

Transformation Full Day Kindergarten Grant 



Submit all materials in this document, 

including the two worksheets in this application to IDOE 
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Attachment A: LEA Budget Capacity Scoring Rubric 


Gapaeity +asl• ¥es Ne 

+.----+fie budget includes attention te each eleffieflt 
of tAe selected interveAtieFr. 

Mmedels 

2. +he budget-io-st!#icient and appFepFiate te 
suppe1·t the lull and e#ecti•;e implementatien 
of the intervention for three years. 

All mede,~ 

l!>GIOGammems 

- ­

3. 	 Prnjeeted budgets meet t"1e requirements I _· I 
ol 1·easonable, allocable, ana-allowableo 

AU rneEicl-s 

.. .. 

4. 	 T"1e budget is planned at a mif1imtmH'>f 
$5{);{)00-tttt<l-<lees-flet--e<eeeEi-twe-mH!ie1t 
per year peF sc"1eol. 

Mmeeels 

§. 	 T"1e distriet "1as t"1e resotlffe& to serve t"1e 
1tUiOOCF-Bf-.Tie14,ll,a!td 111 se"1eek-that-are 
ffi<lieate<h 

All-medels 

G. 	 A clear a lignment eidsts between the gealS-illtB 
tntcrYCAti e n s 1neeel-;;AEl-the-fuR<liF>g-FefJt!est 
fbu<lget-), 

Ali-fRedels 

• 	 Funding reques:s for-i<leffii#ed 
ffitepy entiens are prepeFtienatel)' balaneea 
and de1noAStratc an equitable distributieA-
rrs-iBeRt#ie&-it'l-tAe-SIG-af>pli€Afioo 

----l't!nd ing slrnul8 direct!)' impact tee scheek; 

--·-·-·----·- tmprev-e1-nf'.~-~~~EeS-Se~-~~~=5upp_e:ttn_g ------- ·····------------ ------~---



preseriptive and intentional designed 
intcrventioRS 

• l'"nding of progrnms, Fr10dels, prnlessiooal 
develepment, anEi staff sho"IEI be Eiirectly 
lffil<eEi to a Set.eel lmpro•;ement Goal 
iEientilieEI in the SIG application 

• F"AEling s"pf'erts-ffie-sfft~t 
caracity toHffijO~-ffievement 

7. The LEA anel seRool staff Ras tRe 
ereelentials anel a elemonstrateel track 
recorel to implemeAf4e-5eleeteel moeleh 

AU maElc,!s 

• Date f3er1{3Nes efiRcemiRg steffl!eeders 

• 1"/iglh'y QHe!Jfied-iR ceRtent e( centreffiit11 
egreemefll 

~emf3les e(imp!emeflled-sci1ee! imprel'efflefl! 
f>lew.;-wiffi-Jernmell!ed eHtcemes-tJsir;g-deta 

8. TRe elistriet Ras receives tRe s"pport ofI 
tRe staff to l"llY implement tRe I 
intervention 1nodel-: 

A.'! medcls 

Ste((Asst!ffiflfef;• 
Ste(( SHn•eys• 
~€fll5 

.. 

9. TRe elistl"ict Ras 1·eeei•;eel tRe s"pport-ef 
rttreAts to l"l~lement tRe iAtervention 
mo4eh 

AJl..medeis 

•--PeFeAt-MectiAg-Ageiides 

• Perent SHrveys 

• PereAt F-ecus Gra1:1ps 

I'°· T>o ;cbool boocO '>fully rn•••-O '" 
eliminating ban-iers to allow for tRe 1"11 

implementation-of tRe seleeteel moeleh 


-1\Ji-ffiedeis 11 J 



• Scheel geerc! AsrnreRces 

• Scf:iee! geard A4ceting /',4i,·11:1tes frem prepesal 
eRti-&HiiS€!¥.>Sioo 

• S"pp&FHhe creetieR e(e Rew-ttffflefe"Rd 
efiice !er reergeRizetieR i(edditieRel scheels 
ere eeing eEfEfeEf wi!hitt-e--t!istrict) With Bil 

eppeiRted Wmere"Rd !eeder he'iing signi#ceAt 
ooEl-sticcess(u! eJ<f>erieRce iR chenging scheeis 

I I. Tee superiRteRcleAt-0-fully-Eemmittecl to 
elimiRatiRg barriers te allow for tee full 
imj>lemeRtatioR of die selectecl moclel. 

AJ! made.ls 

---Sl:iperiAtendcRt Asst:Jral'lce 

~Eiieel geerd P.4eetiRg A4iR"tes (ffiRR-fJfef'BMI 
ell El er di5€!J"5ien 

~effillemJent SIG Presemfltien 

• G·ecffien e( e new WfllefeHA<i-Bflice-fer 
f:eer-gett~R if acJd.itieHa! scheels are beit'lg 
edded withi11 e district) ,.,;th en eppeinted 
wmereHRe leeeer iie'iing signi#ceRt eRe 
St1€€€55fiii-€!<j;efience-m-EheRgiRg sciioels 

12. 	 Tee teaceer's uRiBR-is-fully-€ommit-tea-te 
elimiRatiRg barriers to allow for tee full 
imj>lemeRtatiofl-€>f tee moclel, iRclucliRg but 
Rot limitecl te teaceer eva~oRS, eiriRg 
ancl clismissal proceclures aRcl leRgte of tee 

sBIBOl-<Ji17" 
Turnere"" d, TreRs (e rm cffief>-Medeis 

• 	 Teechcr Unien Assl:Jf&tEe 

• 	 AA e1:1tliAc ofamerir1mcHts te S!G Teefhe+ 
CBntrects thef-Wil! e.'!e•.» (or (uU 


____ifnple1:1,enlfltier;-ef-tl,e-ieemiped-medel 


13. 	 Tee 8ist1·ict eas tee abilit)' te recruiHTCW 

pr~nEipab 

TumereHR<i;-+Few.;(efff!fHjOfl-Medels 

• P-artrterships 'N.it/1 etitsiEi~Ee:l:HHtel 

ergenirooenr{+F,4,New-+eee,e!T-(erNew 



Leeee.'5) end er uni'lersities 

• State•,., ide end netiena.' postings 

• &rternel-net·NerfdAg 

14. Toe Eiistriet oas a robust proeess iR plaee 
to seleet toe p1·iREipal aREi staff. 

TurnareuRd, hansfer1t1atien Mede.~ 

• Principal aRd staff iliring preE!ite5 

• Principe,! and staff transfer 
pe.'icics,lprecedures 

• priRcipa.' and staffrec'"itmeR!;-pleccmcnt and 
"*"*'tt-freeeEiufes 

1S. Tl'le timeliRe is Eietailed 
eel'f\onstrating the Eiistt 
implemeRt tl'le iRterveR 

I1 
20 I I 20 I 2 sehee!-year. 

aREi 1·ealistiE, 
·ids ability to fully 
tio!HlttriRg tl'le 

emi(led-oejeE!ives 

es (censisting of 

EBl:JSeS iA $/G 

AU medcls 

-Mefl!M)' fems wit/J--ie 

• >mer! Ce els 

-Meesuree.'e Outcem 
!rensforITTe!i>ie, ferme!ive, ene SUITTITTeti..•e 
eetej 

-Ml'fflmlifle--ettd-sEaffo·leee-fows-tlligReEi-uJ 
key Pneings end reot 
ej7f71iffi!iel> 

'+&-Gi~.~~.,-t-rict-staff oas oigMev~e~i.-e;:;;t1::;c;:;·,(ffip:eeF1rt~isi'€e;:;a:;;,n;;:d!l----~--~----------------------·--·­
successful e)(perience in researching, ane 

iA"lplerAcnting the selecteB-tnterventioA-FA-e4eh 


Tumerew1d, Trensferme!ioH,-Res!er! MoEiel& 

• 	 l'refcssienel Deveiepmen! sign in slleets 

eiig+ied te >IC funded-PD 


----&upportfremework-o(eistFicHtf!ffeligHee 

to ere es e( need es idefllified-i!l-the-&lb 

epplicetion i>te(fmemeer, eree of 
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e;cpeFtise, sHppeFt pffiWEleEI te tlw sche<Ji, I I I 
/fe~HeAE)') 	 . . . 

17. 	+ee SEAeel ESffiffiHAit)' 19as seeA pHFpeselHll)' 
CAgaged mHltiple times rn iAleFm diem el 
1>r-eg1'€S•Hrn<keek-l'heir-iflj'>tit 

A.'/ •'l'leEie,'5 

·~1-Meetiftgs 

• 	 MWA /,le,q Meeting l'estings ~iews pepef, 
Elistfict weasite, perent newslettefS, puslic 
flyff-sf 

•--+<7WA /,le/I sign in sheets 

--temmHnity l'eFtner AssHrences 

• QecHmentetien ef meilings 

- --·---------~ 
-l.&-+Ae-tlisffiEt-tlemeAsffi\teS--tAe-abili<y-t<>-<1ligfl 

feEleral, state, aAel leeal iHABiAg SSHrees witA 
gt=ant activities. 

All-meeels 

-+ille-! 

• 	 TitJe H 


Ti;t!e .'.'l
• 
• 	 !DfA 

• 	 f Rete 

• 	 h4P 

19. +ee distFiEt GeffiSAstrttteS tee asility afi<'I 
co1nrnitn"lent to increased instruettenttl-ttm-e:-

HirnereHnEI, TraASferffietien A4eElels 

• Increased iAstrnctieAel time is stfHCtHreEI 
eAEI emaedded iAte tlie scliee,ls' daily 
sEheEiule-end-er-stl1eeH:-alendef 

•--+Rcreesed leel'Ai11g-tinte-f&r-sWEieBts-is 
tiered end suppel'!efi-i3y licensed a11Eilef 

hig/ll)' quanped edt/€efefs 

--A-Heeds essessment iies-beetr-EBmpielef! 
te-ieentift-afCfil-Where e;cteAEied time con 
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• 	 IRE.'eesed leemiRg time is st,'HE!H1'€EI es e 
\'ehide te sHppert Eli(f€reA!ieteEI leemiflg 
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EVANSVILLE VANDERBURGH SCHOOL CORPORATION 

Evans School 


2011-2012 SCHOOL YEAR 


August.. ....... 2 - Teacher Workday 
August ... 3 - Data Day 

August ............ 4 - FIRST DAY OF SCHOOL K-6 

August ..........10- FIRST DAY OF SCHOOL 


Preschool 
September.. . 5 - NO SCHOOL-Labor Day 
October ..........6 - End of Grading Period 
October.. . .... 7 - Data Day - Student Holiday 
November. 23-25 - NO SCHOOL-Thanksgiving 
December...... 16 - End of Grading Period 

Dec.19 - Dec. 30 - WINTER RECESS 

January ...........2 - NO SCHOOL- Data Day 
January.. . .. 16 - NO SCHOOL-MLKing Jr Day-

Makeup Day 
February ....... 20 - NO SCHOOL - Data Day 
March ...... 16 - End of Grading Period 
March ....... 26-30 - SPRING RECESS 
April.... .....6 ­ NO SCHOOL-Good Friday 

Makeup Day 
April. ....... 20 - NO SCHOOL ­ Data Day 
April . .... 23 - NO SCHOOL ­ Makeup Day 
May..... . 4 - NO SCHOOL ­ Makeup Day 
May.... . .. 23 - Last Day of School Preschool 
May.............. 25 - NO SCHOOL - Makeup Day 
May. . ..28 - NO SCHOOL - Memorial Day 
June ...............5 - Last Day of School K-6 

End of Grading Period 
June.. . ... 6 - Data Day - Makeup Day 
June ............. 7 - Teacher Workday - Makeup 
Day 

K-6 Parent-Teacher Conferences: Oct 27-28 

If additional makeup days are needed they will be added 
to the end of the school year. 

"'NOTE CHANGE: All potential make up days will be 
considered for attendance should they be needed. When 
a scheduled school day is cancelled, the next available 
make up day will be utilized. Exceptions will be made at 
EVSC's discretion should a cancellation fall within a week 
of the scheduled potential make up day. 

190 Student Days K-6 
179 Student Days Preschool 
198 Teacher Days 

GRADING PERIODS: 
. . .•• 8/4 - 10/6 

2nd .... 10/10-12/16 
3r<I.. . .... 1/3- 3/16 
4ni ...........3/19 - 615 

JULY 2011 
S M T W T F S 

1 2 
-­ --------­

3 4 5 6 7 8 9 
·-· ···-·· ·-·---­ ----­

10 11 12 13 14 15 16 

AUGUST 2011 

s IM w T F s 
I 1 -~ :•3· 4 5 6 

--~ 

7 ..8 10 fl 12 13 

14 15 16 I 1.7 18 Hr 20 

21 
··----·· 
28 

22 2.3 24 25 26 27 

29 :io 31 

SEPTEMBER 2011 
TT w F ss M 
1 32 

7 8 104 5 6 9 
14 15 .16 17 11 12 14 16 1711 12 13 13 15 

24 18 19. 23 2418 19 20 2.1 22 23 20 21 22 
2627 28 29 25 27 28 29 30 3125 26 30 

NOVEMBER 2011 MAY 2012 

T w T F s s M T w T F ss M 

JANUARY 2012 

s M T F sT w 
',:2:,-:,'1 4 6 7 

8 
3 ' 5 

9 11 12 13 1410 
~- ···-··-·­
15 16 20 21.17 18 1

• 19 ··--· 
22 2823 2724 2.5. 26. 
29 30 .31 _,._ 

-

MARCH 2012 
M Ts T w F s 

2 31 
4 5 7 8 106 9 

OCTOBER 2011 
TM T w F ss 

__1__ 
2 4 5 6 83 7 

13 I _1412 159 11.10 
18 19 20 2216 17 21 

24 2723 25 26 28 29 

30 31 

APRIL 2012 

s M T w T F s 
1 72 3 5 64 
8 149 10 11 12 13 

15 16 18 19 20 2117 
22 23 24 25 26 27 28 

29 30 

i 

1 2 5 213 I 4 
10 12 6 76 7 8 9 11 8 9 

19 13 1413 .14 15 17. 18 15. 1616 - -
2424 20 2120 21 22 23 25 26 22 23 25 26 

2830 27 30 3127 28 29 29 I 
DECEMBER 2011 JUNE 2012 

w T M w T Fs M T F s s T s 
1 3 1 22 

7 8 10 3 4 5 I 6 7 8 94 5 6 9 - --·· ­ ·-·- ­-
11314 15 17 10 11 12 15 1611 12 13 16 
222 1819 20 21 23 24 17 19 20 22 2318 
226 27 31 24 25 26 2725 28 I 29 30 29 I 30 

4 53 
10 11 12 

17 1918 

151 



'J'h(' S\''-:1cn1 fiJr 'L,:11·hcr 


/lnd S111dcn: J\d\·ancc1r,~:n1 


·reacher l!u:entivr Fund (;rant 

Partn(•rship i\'Jt•n1orandun1 of Undrrstaruling 


'!'his is a 1nc1non1ndu111 of understanding (lvt()lJ) bcl\\'Ccn thc National J11s1itu1c fr)r Excellent::e in ·reaching {NIET), 
and Fv.-u1sville \1andcrburgh Sl'ht)OI C'.orporntion (hcn,;aftcr referred to as "the local cduca1ion agency, or LE/\), 

The purpose or 1hc partnership is 10 develop and i1nplc1ncnt goals fiJr T1\Pl'M: 'fhc Systcn1 for ·reacher and Student 
1\dvancen1c11t, a project thaf \vill be funded through a federal ·reacher Inccnlivc Fund (I"IF) grant. 'fhc pri1nary 
purpose of this project is lo 1n1plc1nent a con1prchcnsivc pcrfonnance-bascd con1pcnsation systc1n for H.~achcrs and 
principals to help increase educntor effectiveness and in1prove student achicvc1nen1 in high-need schools. 'rAP 
accoinplishes thi.s goal by i1nplc1nenting 'J'A.P, a ,syslcn1s rcfonn to identi(v, recruit, deve-lop1 place, rc\\'ard and 
rclain highly effective teachers. NJE'r \Vill \Vork \Vith the partner LEA to fulfill the activities that are listed in thi.~ -rIF 
grant applicaiion 1<) acco111plish the follo\ving goals: 

• 	 Hy Su1nn1cr 2012, provide substantial financial incentives for teachers and principals \Vho arc i1nprovi11g 
student achicvc;1ncnt or \\'ho arc pcrl'onning additional responsibilities 

o 	 By fvLiy of 20 12, incrl~ase li.'ih.~hl~r efficacy 1hnH1gh on-going. nppl icd profr.'.ssional d.:velopincnt as 

nicasurl'd in an annual attitudinal survey 


• 	 By :\ugust 2012. TJI-' school:-:: \vill begin the- school year \vith 100°-;) or certified po~itions lilk~d by highly­
qualified and 1..~ffi:ctivc t<.'achcrs by the first day of class, having 1nultiph:. app!i('ants for ~~ach posiiion. This 
goal rcinains l'or all subscquL'nt years oft he gra111. 

o 	 By tv1ay 20 I>, in1provi.· s1udC'lll achk~venll~llt in each T"IF sch()OI so thal all tl'achers dc1nonstrate, on 
a\"(TJge, <ll \ca:-;t 1 year of acadc1nic gro\vth \Vi th their students. 

" 	 By 2014, 'l"IF schools \\'ill retain cffr.·ctivc teacher.-; (a.s defined bclcnr in the grant) at higher ratl'S than 
nu1tchcd control schools. 

• 	 By· 2015, TIF schools \vill allocate appropriate funds to continue l1\P after thc grant l~nds. 

To achi~~v1..~ 1hc goals n1cntioncd abov1..~. th(' LI<!\ \vill agree to the follov;lng tenns throughout the grant ;l\vard pt:riod 
12010 2015). 

'l'hc l'artner agref•s to perforn1 the folJO\Ving activities: 
1. Intenti011al!y in1ple111cnl the four ']'AP clc111cnts outlined in the TAJ> 1!11p/e111entatio11 (Juide and \Vhich arc 
consistent \Vith state and fCdl'ral la\vs. and the respcctivl' district policies. procedures and regulations. -rhc partner 
\vill carry nut ..,~ach ol'thcsc ch:nH:nts sin111l1ancously using the 1~;\P planning and i1nplcn1cntation nnHe-rials. 
rcsourc~'.s and \Vt1rkshops provided by NIE'r 

? C'nn11nit to hiring cffo'.ctivc candidates lo pariicipak~ in all grant activi!il's: 

3. ln1p]('!l11..'1H the ·r,\P systt·nl \vith fidelity to the 1nndcl as 111(·asur~~d annually by NIF r School Revie\vs: 

4. FnslJr(' ;idL·qu:lll~ runding in budget fr.1r NJE·r SL'rvices provided h;1scd Oil the agre~:d upon ten11s in 1h12 C'o:-:-i 
Servk·t ,'\grL·enll'llt. Including, but not li111ited to, ongoing training, annual s,:hool rt'·vie\vs. a\t('Jlda1K'L'. at l1\P 
,r\nnu:1l l,1\P ('on!('rL·nce and 'l':\P Su1111nlT lnstituk~s. 

). ,.\ppt)int a person in a lL'adcrship p(1si1ion \vho \Vil! servi.~ as the prini;iry liaison to NII'. I' fr)r'rJF grant 
1\·spnnsibi liti,-s; 

'i'. i!.'J· 

i 



7. \Vnrk in cnl!abnnnion \Vi!h NJFT on all grant acti\·iiics: 

8. (iive priori1y to acco111p!ishing thl' ncti\'itiL·s in collaboration \Vith Nll:."l'; 

9. ln1n1cdiat('.ly report to the Proj('ct !)in.'ctor any n1isdccd, delleiency or inability to fulfill any I.EA responsibilities; 

I 0. Adopt consistent policic-s across participating TAP schnob. 

NIE'f agrees to the folltn\'ing: 
l. ,.\ssign specific staff to serve as a liaison to partner I.I'.1\: 

2. Proinotc nnd pnrticipatc in the specific activities listed i11 the. ·r1F grant; 

). \Vork in collaborntion \Vith partner LEA on all activities; 

·L J)isst'n1inah.~ reports on acco1nplishcd \Vl)fk In S1<11t'. groups. districts and other inlc1\•s1cd parties as requested. 

TERMS 
This l\1()lJ hinds NIE'!"" and the p<lrtncr LE;\ to every statcn1ent and assurance n1ade in the ·reacher lncc.ntive Fund 
grant application. If funded, this I\1()lJ shall be in effect tOr the length of the Teacher Incentive Fund grant II-on1 the 
lJ.S. f)cpart111cnt of Education. In the event the gra111 is not funded, this f\.1()lJ \vill tenninatc. upon the receipt of 
nntification that the grant i:-. not funded. 

COSTS 
It is the intC'nt of the parties that no additional costs \vi!l be incurred, c.xct~pt 1hosi: that arc set forth in !he grant 
proposal or 1hosc th:1t arc funded in the grant. Jn the even1 that the cos1 or itnp!ctnt~niing this i\1()lJ exceeds grant 
funds or grant cxp1..·c.tath1ns_ any party 111ay t<'nninatc this cnntract upon giving tht' other parti('s thirty days nntit:e., 

·rony l3cnnctt, State Superintendent 

1/ · f2r · /J /.)J'lL!h C.f ·· . i!".cJ[JY:2:LJ'::2...______ 
Lead Local Administrator for Grant (Supcrintcnclcnt or Charter Leader) 

6/9/1 () 
Date 

t12 ~El3_~LC> 
Date 

...{li()/lQ 
Chair or State Hmm! of Education Date 

National Jnstitutc for l·:xccllen(L~ in 'reaching. President Date 

http:ln1n1cdiat('.ly
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Teacher Incentive Fund (;rant 

Partnership Me1norandu1u of lJnderstanding 


This is a nietnorandun1 or understanding (M()l_J) bCt\\'CCll the National Inslilutc JOr Excellence in Teaching (NJET), 
and P/\R"!'NER N/\f'dE (hcrea!tcr rcfr.'ITt.Xi lo .:ts "!he local educntion 11gcncy. or Lr~A). 

The purpose of the partnership is to develop and in1p!c1nent goals for TAJYl"M: The Systcn1 l'or Teacher and Student 
/\dvancen1ent, a project that \Viii be funded through a federal Teacher Incentive Fund {TIF} grant. The pritnary 
purpose of this project is to in1plen1cnt a eo111prehensivc pcrfonnancc-bascd con1pensation syste111 for teachers and 
principals to help increase educator cnCetivencss and in1provc student achieven1cnt in high-need schools. TAP 
accon1p!ishcs this goal by i1nplen1enling TAP, a syste1ns reforn1 to idcntif)', recruit, develop, place, re,vard and 
retain highly erfCctivc teachers. NIET \vi!l \VOrk \\"ilh the partner LE/\ to (ulfi!! the aclivilies that arc listed in the TIF 
gn111t application to accon1plish the J()!!(nving goa!s: 

• 	 By Su111111er 2012, provide substantial financial incentives l'or teachers and principals \Vho are i111proving 
student achievcn1ent or \vho arc pcrforn1ing additional responsibilities 

• 	 Hy May of2012, increase teacher efficacy through on-going, applied proll::ssional dcvclopn1cnt as 

n1casured in an annu<il attitudinal survey 


• 	 By /\ugust 2012. TIF schools \Vil! begin the school year \\'ith !OOiYo or certified positions filled by highly­
qualilied and effective teachers by the first day or class, having 111u!tiplc applicants for each position. This 
goal rcn1ains for al! subsequent years of the granl. 

• 	 By May 2013. in1prove student achicven1e11t in each TIF school so that a!! teachers dcn1onslrate. on 
average, at least 1 ycar of'acadc111ic gnnvth \Vith their students. 

• 	 By 2014. TlF schools \Viii retain cr!Cctivc teachers {as dc!ined bclo\v in the grant) at higher rates than 
111atehcd control schools. 

• 	 By 2015. TIF schools \Viii allocate approprintc runds to continue TJ\P after the grant ends. 

To achieve the goals n1enlioncd above, the LE/\ \\'ill agree to the ro!IO\·Ving tern1s throughout the grant <1\Vard period 
(2010-2015). 

'fhc Partner agrees to pcrfonn the follo,ving act'ivities: 
I. fntcntional!y in1plcr11cnt the ICHll" TAP c!cn1cnts outlined in the 1:,/P /111plen1entafio11 (Juide and \Vhich arc 
consistent \Vith stale and !Cdcral hnvs, and the respective district policies, procedures and regulations. The partner 
\vi!l carry out each of' these c!cn1ents sin1ultancously using the TAP planning and in1plcn1entation niaterials. 
resources and \\'Orkshops provided by NIET 

2. Con1111il to hiring ellectivc candidates lo participate in all grant activities; 

3. Jinplcn1enl the T/\P sysle111 \Vi th fidelity 10 the 111ndel as n1casurcd anntwlly by NIE r School Rcvic\vs; 

4. Ensure adequate funding in budget !'or NJF>r services provided based on the agreed upon tcnns in the Cost 
Service /\green1cnt. Including, but not lin1itcd to. ongoing training. annual school revie\vs. attendance at TAP 
Annual T/\P ConfCrence and T/\P Sun1n1er Institutes. 

5. Appoint a person in a leadership position \Yho \Vil! serve as the prin1ary liaison to NlET for TIF grant 
responsibilities: 

G. Pro1110\e and participate in lhc specific ncti\'ities listed in thl' T!F grant: 

http:rcfr.'ITt.Xi


7. VVork in collaboration \Yith NIET on al! grant activities; 

8. (Jive priority to acco111plishing the activities in collaboration \Vith Nll_=:T; 

9. fn11ncdiatcly report to the Project Director any 1nisdced, dcliciency or inability to f'ullill any LE/\ responsibilities; 

10. Adopt consistent policies across participating TAP schools. 

NIE'f agrees to the follo,ving: 

! . Assign specific sta!Tto se1Yc as a liaison to partner LE/\: 


2. Pro111ote and participate in the spccillc activities listed in the TIF grant; 

3. Work in collaboration \Vith partner LEA on all activities; 

4. J)isscn1inatc reports on accon1plished \Vork Lo state groups, districts and other interestec.l parties as requested. 

TERMS 
This M()\_J binds NIET and the partner LE./\ to every statc111cnt and assurance n1adc in the Teacher Incentive Fund 
grant application. Ir funded, this MOll shall be in cOCct (or the length of lhc Teacher Incentive Fund grant fron1 the 
lJ.S. l)cparllncnt of Education. Jn the event the grant is not f'unded, this MC)lJ \Vill tcrn1inatc upon lhc receipt o!' 
notification that the grant is not funded. 

COSTS 
It is the intent of the parties that no arJditional costs \Yil! be incurred. except those that arc set forth in the grant 
proposal or those that arc rundcd in Lhc granl. Jn the event that the cost of'in1plc111cnting this MCHJ exceeds grant 
funds or grant expectations, any party inay tcr111i11ate this contract upon giving the other parties thirty days notice. 

619110 
Tony Bennett, State Superintendent Date 

Lead Local Administrator for Grant (Superintendent m Chal'ler Leader) Date 

6/9/J 0 
Chair of State Board or Education Date 

National Institute for Excellence in 'reaching, President Date 
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June 25. 20 I 0 

Dr. Vincent Bertram, Superintendent 
Evansville Vanderburgh School Corporation 
95 l Walnut St 
Evansville, JN 47713 

Dear Vince: 

The lovansville Teachers Association (ETA) is pleased to partner with the Evansville 
Vanderburgh School Corporation (EVSC) in support of the Teacher Incentive hmd grant being 
submitted by the Indiana Department of Education to the Office or Elementary and Secondary 
Education of the United States Department of Education. 

The TAP System intentionally recognizes the value of collaboration between teachers and 
administrators to achieve success through the collective bargaining process. This type of process 
is one that the ETA and the EVSC have successfully achieved. Collective bargaining has not 
been an obstacle, but has instead produced greater commitment to our practice. We remain 
conlldent that our current practice or collective lxirgaining will conlinuc. 

Student achievement through attracting and retaining teachers in difficult to staff schools and 
subjects areas is at the forefront of the TAP System. Additionally, the program provides for 
authentic teacher evaluation leading to improved instructional practice, professional development 
tied to demonstrated teacher professional needs. career advancement for teachers and adequate 
compensation. 

The collaborative effort of the ETA and the EVSC in the development of the Equity Schools 
i'vlodd and our I 003g grant reflects the nature in which we rnnduct business. The ET1\ believes 
the spirit oflhe TAP System mirrors our local efforts. We arc pleased to lend our support to this 
application at the highest level possible. 

Sincerely. 

< 
, ? / 

Keith C1arnbill 
President 



Evansville Teachers Association 

70 I John Street, Evansville, IN 47713 O 812,426 0998 0 ETA@EvansvilleTAorg 

July7, 2011 

To Whom It May Concern: 

The Evansville Vanderburgh Teachers Association (ETA) is pleased to prntner with the 
Evansville Vanderburgh School Corporation (EVSC) in support of the application to the Indiana 
Department of Education for the Title I !003(g) School Improvement Grant (SIG) 2011-2014 for 
Evans School (formerly !mown as Howard Roosa Elementrn7 School), The ET A supports a 
continuation of the work of the Equity School pa1tnership at Evans School (formerly ]mown as 
Howard Roosa Elementary School) established during the 2009-10 school year, The Equity 
School model has positively impacted student achievement as measured by !STEP+ (see chart), 
Howard Roosa made A YP during the 20 I 0 school year and the I 003 (g) grant will only enhance 
this work and provide the means for continued success, 

ELA Math 
difference difference 
between between 
2010 I 2010 I 

Grade 2011 2011 2010 2009 2011 2011 2010 2009 - ­ -· - ·- ­ -----· 

l:'J'·~~O/n' 
- ­

Howard ,, . ' 

mI'· 
Roosa 3 7 47% 55% 8 SO'Yo 47% 
Howard ~;-(:.::.:~; '.:(' 

,,, .. 

Roosa 4 7 46% 43% 5 ... 43%''· 38% 22% 
Howard \:.. . '. ,··! ,,:,,, •. 
Roosa 5 10 41% 36% 9 53°Ai 43% 

-~-·· - ­

The Equity model aligns with the Transformation Model of school reform required clements and 
documentation as stated below. 

Provide Operational Flexibility and Sustained Support, Comprehensive Instructional 
Reform Strategies, and Increasing Learning Time and Creating Community-Oriented 
Schools: 

Equity Schools are already identified as having unprecedented autonomy in the EVSC as stated 
in the Collective Bargaining Agreement By and Between the Evansville Vanderburgh School 
Corporation and The Evansville Teachers Association Section 203, Ill. 

Autonomy of EQUITY schools 
A The EQUITY staff of each school will determine 

I. Length of the school year 
2. Waivers for regulations 

3, School design and governance 

4, Resource allocations 




Develop Teacher and Leader Effectiveness 

As stated in the current Collective Bargaining Agreement By and Between the Evansville 
Vanderburgh School Corporation and The Evansville Teachers Association, teachers in Equity 
Schools must demonstrate mastery of basic competency in order to remain teaching at the 
school. 

Section 203. II. 
F. Completion of the academy and demonstrated mastery of the academy curriculum will 
be required to apply to teach in an EQUITY school. Mastery will be identified by a 
rubric. 

H. Teachers from EQUITY schools may remain after successful completion of the 
academy. 

In addition, this requirement is supported by the acceptance of the TAP System for Teacher and 
Student Advancement. (see letter of suppo1t dated June 25, 2010). 

The Transformation Model of school reform aligns and enhances the work already begun at 
Evans School as an Equity School. These agreements support the required elements of 
Transformation model. 

Sincerely, '. ~',/ 
'.i£/~,~~ 

/ 	 Ke1fu Gambill 

President 




Evans Leadership Team 
1003 Grant 2011-12 

.-~"''- . --·-·~·· 

PrincipalKardash, Brynn 

Blum, Helene Master Teacher 

Master Teacher Mahan, Jane 

Mentor TeacherTurney, Jared 

-...--· f··-----··-1 ··-··- --- -··-··-­

Brynn Kardash has an M.A.E. From Ball State University in Educational Leadership. She also has a BS in Elementary Education 
from Saint Joseph's College. Mrs. Kardash spent 7 years in the classroom teaching grades 2-10. Mrs. Kardash worked as a 
reading teacher creating and implementing the curriculum. Mrs. Kardash served as a Professional Development Specialist 
during her first year in Evansvll!e, where she helped teachers design and implement curriculum maps and common assessments 
based on Indiana State Standards. During her first year as principal, she helped teachers create daily time for Professional 
Learning Communities to examine student data and plan instruction accordingly. Mrs. Kardash participated as a member of the 
Learning Leadership Cadre, school Data Team, and in the !DOE School Leadership Institute. 

Helene Blum recieved a BA and MA in Special Education and Elementary Education from University of Southern Indiana and a 
second Master of Arts in Education degree this time focusing on School Improvement Leadership and Principal Licensure from 
Olivet Nazarene University. Helene taught Special Education at Vogel Elementary School and served as Principal Designee, 
Technology Coordinator, DlBELS trainer, Professional Development Coordinator and working with the P.L. 221 School 
Improvement grant. Helene was a district Academic Achievement Coach working on instructional strategies and best practice to 
improve student achievement serving as a model, mentor, and co-teacher. Helene was named Professional Development 
Specialist (PDS) at Howard Roosa Elementary, working with academic coaches and teachers to improve academic achievement 
for all students. In addition to her responsibilities at the elementary and middle school levels, Helene has served as an Adjunct 
Faculty member at the University of Southern Indiana and has presented at the local and state levels on topics including reading 
education, math education, technology and instructional strategies. 

Jane Mahan has been an educator for twenty-seven years. She taught middle school mathematics for twenty-four years and has 
spent the last three years as a mathematics achievement coach at an elementary school. Ms. Mahan has a Bachelor of Science 
in Elementary Education, a Junior High/Middle School Mathematics Endorsement, a Masters of Science in Elementary Education, 
and an Administrative K-12 Educational Leadership License. As both a classroom teacher and an achievement coach, she has 
attended a variety of 21st Century professional development sessions. These sessions and webinars have included professional 
development on collaboration, data management systen1s, assessments, technology, curriculum, and student engagement. As 
an achievement coach, Jane was in a leadership role in her building. Among other things, this role required me to analyze data, 
facilitate faculty and team meetings, and model classroom instruction using best practices. She has been a facilitation team 
member for one of Indiana's five Algebra Readiness Initiative Regional teams. During the summer of 2010, she worked with 
many teachers from throughout the state of Indiana to develop curriculum maps for the Indiana Department of Education. Jane 
is currently the president of Southwest Indiana Council of Teachers of Mathematics and is a board member of the Indiana 
Council of Teachers of Mathematics. 

Jared S. Turney graduated from the University of Southern Indiana in May of 2007 with a S.S. in Elementary Education. He began 
his teaching career at Joshua Academy Charter School in Evansville Indiana in August of 2007 and left in January of 2009 to 
begin his position at Howard Roosa Elementary. While at Joshua Academy Mr. Turney taught reading, science and social studies 

to 3-5'" grade students. At Howard Roosa he began as a Math Coach as part of a grant. At the end of the 2009 school year he 
returned to Howard Roosa, as part of the EVSCs coaching model, holding the title of Achievement Coach. His work continued as 
an Achievement Coach until the conclusion of the 2010-2011 school year. Mr. Turney currently has 9 credit hours left to finish 
his masters program at US! and plans on graduating in the spring of 2012 with a Masters in School administration. 



Dellay, Kristal Mentor Teacher 

Sidebottom, Holly Mentor Teacher 

Most recently, Kristal Dellay has completed the first part of TAP training. She will serve as a mentor teacher at Evans School in 
the fall. At the district level, she was a member of the first cohort of the Learning Leadership Cadre. Within the Cadre, Ms. Del lay 
was able to witness innovative teaching and school methods going on across the country. As part of an action research project 
within the Cadre, she attended a week-long Kagan Coorperative Learning workshop. At the building level, she has been a 
member of the school's leadership team where team members made building level decisions, attended Datawise training, and 
worked with our distinguished principal. She completed the training required of an Equity school staff member, and served as 

the 6'h grade team leader, a member of the Equity calendar committee, and on the PL21 l committee. Ms. Dellay has also been 
trained and/or involved in a number of technology initiatives including the netbook 1:1 rollout, Acuity, and Promethean 
software. 

Holly Sidebottom began her teaching career as a founding teacher at Niagara Charter School, an Expeditionary Learning School 
in New York State in 2006. During the course of five years she worked as a first, second, third, and fourth grade inclusion 
teacher of a predominantly low income, urban population of students. Ms. Sidebottom obtained her Bachelor's Degree (BS of 
Arts in Education - Special Education and Childhood Grades 1-6) from Niagara University in 2006 and her first Master's Degree 
(MS of Science in Education - Literacy Instruction B-6) from there in 2008. She is certified in elementary education, special 
education, and literacy. She began working toward a second Master's Degree in Educational Leadership at Niagara University in 
2009 and is expected to complete her coursework by December (2011) at which time she will be certified in School Building and 
District Leadership. She worked toward the completion of 300 building and 300 district level administrative internship hours and 
completed several educational leadership courses that will prepare her for a position as a TAP mentor including Leadership & 
the School Building Leader; Capstone for School Building Leader; Instructional Supervision; Curriculum Planning: Design, 
Implementation & Evaluation; Instructional Technology; Leadership & the School District Leader; Capstone for School District 
Leader; Seminar/Issues in Educational Leadership; and Research in Educational Leadership. In addition to coursework, she has 
participated in several professional development sessions including a TAP Core Training Session; Data Institute (Expeditionary 
Learning); Teacher Supervision and Evaluation (Expeditionary Learning): and facilitated a master class at the 2011 Expeditionary 
Learning National Conference in Portland, Oregon. 



2011-2012 EVSC 1003g 
Plan to Reward, Evaluate, and Dismiss Teachers 

EVSC teachers in Transformation Schools will be evaluated on both the TAP and EVSC evaluation tool during the 2011-12 school year. This represents an 

opportunity to reward teachers who demonstrate adequate to superior Skiffs, Knowledge and Responsibilities as measured by the TAP observation rubric and 

/or who demonstrate a positive impact on student achievement as demonstrated by student growth on !STEP+. Teachers who have not shown adequate 

performance on the EVSC Teacher Evaluation will be placed on a plan of improvement with a clear pathway to dismissal if adequate progess is not 

demonstrated. Additionally, teachers who do not demonstrate adequate performance on the TAP Skills, Knowledge and Responsibilities or student growth 

will be placed on a plan of in1provement with a clear pathway to dismissal if adequate progress is not demonstrated. 

EVSC for Transformational Schools TAP 
Classroom observations minimum of two: one announced if requested by teacher, 

one unannounced 

minimum of four: two announced, two unannounced 

1st Teacher Observation by 

Administrator 

by Nov. 1 by Nov. 1st 

Observations completed Dec. 1 for teachers demonstrating need based on first 

observation ; Dec. 15th for semi-permanent; Jan. 15th for 

permanent 

By the end of the school year {4 observations: one each by 

master, mentor and administration, one TBA by leadership 

team) 

Formal evaluation completed Dec. 15 for teachers demonstrating need; Dec. 31 for se1ni­

permanent; Jan, 31 for permanent 

after student growth data is available (expected July) 

Program of Improvement If teacher rates N (does not meet standards) in any area on 

the evaluation form a POI is to be innitiated. 

If scoring< 2 on Skills, Knowledge and Responsibilities or 

classroom achievement co1nponent of TAP, teacher will be 

placed imrnediately on POI to be initiated at TAP school at the 

beginning of the following school year (as per TAP Evaluation 

and Compensation Guidance pg. 10). 

POI development Teacher will submit POI within 5 attendance days. The 

principal may accept, reject or revise the plan. The prograrn 

is to be established within 10 attendance days. 

Teacher will submit POI within 5 attendance days of the first 

day of school. The principal may accept, reject or revise the 

plan. The program is to be established within 10 attendance 

days. 

POI Administrators will conduct weekly observations/feedback 

to assess progress. 

Administrators wi!! conduct weekly observations/feedback to 

assess progress. 

Formal PIO conference to 

assess progress 

Within four weeks, the administrator will t1old a conference 

to assess progress to date. 

Within four weeks, the administrator will hold a conference to 

assess progress to date. 

Final conference Within two additional weeks, final conference is held. Within two additional weeks, final conference is held. 

Recominendations Administration can recommend teacher for retention, 

I probation or termination. 

Administration can recommend teacher for retention, 

lorobation or termination. 
Superintendent's Transfer Tl1e Superintendent of Schools n1ay transfer a teacher. The Superintendent of Schools may transfer a teacher. 

Appeal Process The teacher may subtnit a written appeal to the Chief of 

Staff within seven attendance days of the final evaluation 

conference. 

The teacher may submit an appeal if there is a discrepancy of 

three or more points in any of the evaluator's scores for any 

oftl1e rubric indicators (Instruction, Designing and Planning 

Instruction and learning Environment). After the 

review/appeal process, the Principal makes the final 

determination (as per TAP Evaluation and Compensation 

Guidnnce, pg. 10). 

Cotnpensation Teachers must earn a score of no less than 2.5 (career), 3.S 

(mentor) and 4 (master) on the Skills, Knowledge and 

Responsibilities and no less than a a score of 3 for classroom 

growth and not less than 3 on school-wide achievement 

growth to be eligible for TAP performance award 
Irr.'1'""'11<;(lti"n 



Diehl Evaluation 

and Consulting Services~ 

Community Partnerships - Statement of Assurance 

•·1vis y~~erst~Q.dth~E.y~11~yilley~nd7rburg.h 7shool c6rporation isapplying for a Ti.tie 1, section ..•. 
)oo3(g)SShoollrilprd\/ementGrantthrbughthe.1ndiana Dep~itment of Education to · · · 
·i111plenient .in the 2011.·201.2 school year (and potentially in succeeding years based on funding 
approval.) W.e are assuring our support of the following checked school(s) if a grant is 
• reward.ed: . 

lS Glenwood 
Leadership 
Academy 

McGary 
Middle 
School 

Evans 

School 

-7 	 If the school above received the IOOJ(g) grant, the checked element(s) listed below would be 
supported by, our org(!nizatio[I: . , • • 

Institute a system for measuring changes in instructional practices resulting from professional 
development. 

Provide staff ongoing, high quality, job-embedded professional development that is aligned with theD 
instructional program and designed with school staff. 


Establish schedules and implement strategies that provide increased learning time. 
D 

Provide ongoing mechanisms for family and community engagement. D 

Use data to identify and implement an instructional program that is research-based and verticallyD 
aligned from one grade to the next as well as aligned with State academic standards. 

Conduct periodic reviews to ensure that the curriculum is being implemented with fidelity. D 

Provide additional supports to teachers and principals to implement strategies to support students D 
with disabilities and limited English proficient students. 

Using technology-based supports. D 

Partner with par·ents, faith and community-based organizations, health clinics, State or localD 
agencies to create safe environments. 

Provide social-emotional and community-oriented services/supports. D 

Provide intensive technical assistance and support (in relation to comprehensive evaluation 
services). 

::1-(;,-\\ 
Signature Date 
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AGRERMENT FOR SOCIAL WORKER SERVICES 

THIS AGREEMENT FOR SOCIAL WORKER SERVICES ("Agreement") is 
entered into by and between YOUTH FIRST, INC., an Indiana nonprofit c01voration, with its 
administrative offices at 3420 E. Morgan Ave., Suite A, Evansville, Indiana 47715 (herein "Youth 
First"), and the EVANSVILLE VANDERBURGH SCHOOL CORPORATION, with is 
administrative offices at I Southeast Ninth St., Evansville, IN 47708 (herein "School Corp"). 

WITNESS ETH: 

WHEREAS, Youth First is organized to provide as one of its pmvoses substance abuse 
prevention programs and behavioral health promotion programs for school age youth within the tri-state 
area; 

WHEREAS, School Corp operates schools for the education of preschool, elementary, middle, 
and/or high school students; 

WHEREAS, Youth First and School Corp are cmrently working together on projects and 
programs to provide services to children and families in the community; 

WHEREAS, Youth First cuITently has funding to provide the services of a Master's level social 
worker; 

WHEREAS, Youth First has agreed to provide 9.5 social workers with a Master's Degree to 
work as outlined herein. 

WHEREAS, School Corp, its administrators, teachers, staff; and other ancillary services will 
identify and refer at risk students and families to the Social Worker; 

WHEREAS, the Youth First Social Worker shall provide assessment, education, community 
referrals, case management, and prevention programs; 

WHEREAS, the Parties now wish to memo1ialize their understandings in writing. 

NOW, THEREFORE, in consideration of mutual covenants contained herein, the parties agree 
as follows: 

I. 	 DEFINITIONS 

Unless otherwise clearly required by the context of this AgTeement, the terms set forth below 
shall have the following meanings ascribed thereto: 

I. J SchooLStem!mds '1JlQ_J_'-rocedures_, "School Standards and Procedures" shall mean those 
standards and procedures of School promulgated from time to time. 

1.2 	 Services. "Services" shall mean those duties and responsibilities of the Social Workers as 
enumerated in Article II. 



l.3 	 Social Worker. "Social Worker" shall be those persons employed by Youth First who 
shall be assigned by Youth First to provide services at School. 

1.4 	 Presidl'l!t~c<;:_EO. The "President & CEO" shall mean that person employed by Youth 
First who serves as the director of the agency. 

1.5 	 Clinical Director. The "Clinical Director" shall mean that person employed by Youth 
First who serves as the immediate supervisor of the Social Worker. 

1.6 	 School. The "School" shall mean the following schools: Bosse High School. Central 
High School, Harrison High School, Nprth High School. Reitz High School, the School 
of Academic and Career Development, Glenwood Middle School, McGary Middle 
School, Thompkins Middle School, and Washington Middle School. 

1.7 	 School Principal. The "School Principal" shall mean the person(s) employed by School 
Corp who serves as the primary leader of the School. 

1.8 	 Associate Superintendent. The "Associate Superintendent" shall mean the person 
employed by School Corp who serves as Associate Superintendent of School, Family and 
Community Partnerships 

1.9 	 <;:0ordi1iators. The "Coordinators" shall mean the persons employed by School Co11i who 
serve as the Coordinator of Family Support Services and Coordinator of Student 
Services. 

II. 	 YOUTH FIRST DUTIES AND RESPONSIBILITIES 

2.1 	 Einplovment & Supervision of Social Worker. Youth First shall employ and provide 
clinical supervision of Social Worker who will provide Services at School. The Social 
Worker shall possess a Master's Degree in social work or a License in Clinical Social 
Work, be reasonably acceptable to the School Corp and shall have experience in 
working with children and families, strong interpersonal skills, and knowledge of the 
community. 

2.2 	 Services. The Social Worker shall be assigned to School fl1ll-time with the exception 
9f SACO. whicl:twill be served 20 hours a week and shall provide case management 
services for at-risk students and their fmnilies and evidence-based programs approved 
by EVSC and coordinated by Youth First and EVSC. Services shall include (1) 
assessing families for risk factors and willingness to participate; (2) administering 
measurement instrnments and developing individual family service plans; (3) 
providing intervention, advocacy, referrals, and other needed support; ( 4) charting 
family and student progress and sharing data with school personnel to assist academic 
progress; (5) providing supportive intervention services to school personnel; (6) 
providing evidence-based programs reviewed and approved by EVSC and Youth 
First; and (7) collecting and recording data for Program evaluation. 

2.3 Schoctl)'o)jcies. The Social Worker shall be an employee of Youth First and perform 
bis/her obligations and responsibilities in accordance with School Standards and 



Procedures including but not limited to procedures for reporting child abuse and 
neglect and building security issues. 

2.4 Evaluation and Replacement of Social Workers. Youth First shall seek the input of 
School Principal in the periodic evaluation of Social Worker. In the event that a 
Social Worker does not perform his/her duties and responsibilities in a satisfactory 
manner, the School Corp and Clinical Director shall consult and agree on a plan of 
improvement for Social Worker. The School Principal and Clinical Director shall 
monitor Social Worker's progress. 

2.7 	 Transitions of Social Workers. Youth First shall notify School Corp and School in 
writing in the event of resignation of personnel or changes in status ofpersonnel. 
Such communication can be conducted via e-mail and sent to both the Associate 
Supetintendcnt and Coordinator. 

2.8 	 Placement oflnterns. On occasion, Youth First shall screen, choose, and assign 
interns to work under the supervision of its Social Workers. Youth First shall provide 
School with the names and copies ofbackground checks for all interns. 

2.9 	 Communication Procedure. Clinical Director shall be Youth First's contact person 
regarding daily operations and shall maintain open communication and bi-weekly 
contact with Coordinators regarding programs and services. President & CEO shall 
be Youth First's contact person regarding and shall maintain conununication and 
monthly contact with the Associate Superintendent. 

2. l 0 Complete Cri1pinal Background Checks. Youth First shall provide EVSC with copies 
of complete background checks for all employees. 

III. SCHOOL CORP. DUTIES AND RESPONSIBLITIES 

3.1 	 Referraj_gf Students. School Corp shall cause the School Principal, other staff and 
counselors of the School, to refer students and families in need of Services to the 
Social Worker on an as needed basis. 

3.2 	 Office Space. School Corp shall provide adequate space for services and programs 
and use of a computer with e-mail access, ptivate phone, desk, and Jocked filing 
cabinet for use by the Social Worker while working at the School. 

3.3 	 Recognition. School Corp and School Principal shall recognize and inform students, 
parents, faculty, staff, board members, and other school constituents of Youth First 
prevention programs. 

3.4 School Ovcrsi ght. School Principal shall provide on-site supervision of the Social 
Worker, provide orientation to school policies and procedures, and provide necessary 
assistance as detennined by School Principal. 

3.5 ~\1111111unicatio11.12roccdure: Coordinators shall be School Corp's contact persons 



regarding daily operations and shall maintain communication with Clinical Director 
regarding programs and services .. 

IV. 	 COMPENSATION & SUSTAINABILITY 

4.1 Compensation. Youth First has secured the funding necessary to cover all costs of 
Services for the term defined in Article V, and the School Corp is under no additional 
financial obligation. 

4.2 	 Sustainability. Youth First and the School Corp agree to work together to identify 
funding opportunities for Services. 

V. 	 TERM AND TERMINATION 

5.1 	 Tenn. Subject to the provisions for termination as hereinafter provided, the term of 
this Agreement shall be for a period of one (I) year, which begins as of Aggust 1, 

2009. 

5.2 	 rermi.imti2n. Notwithstanding Section 5.1, this Agreement shall terminate on the 
occurrence of any of the following events: 

5.2-1 	 Te1111ination Without Cause. Without cause, either party may terminate this 
Agreement upon ninety (90) days written notice to the other party. In such 
event, Youth First, if requested by School Corp, shall continue to render 
Services, and shall work under the compensation arrangement set forth in 
Article IV, up to the date of termination, which the School Corp or Youth 
First can set at any time during the ninety (90) day notice period. 

5.2-2 	 Termination by School. School Corp may terminate this Agreement at any 
time for the following causes upon written notice to Youth First: 

(a) 	 Youth First's failure to immediately release the Social Worker upon 
the revocation or suspension of the Social Worker's license to practice 
as a certified clinical social worker in the State oflndiana, and failure 
to find a qualified replacement, within a reasonable amount of time, 
for the Social Worker whose license to practice as a certified clinical 
social worker was revoked or suspended. 

(b) 	 Youth First's failure to immediately release the Social Worker upon 
the conviction of a crime of the Social Worker constituting a felony or 
one involving moral turpit11de, and failure to find a replacement, 
within a reasonable amount of time, for the Social Worker who has 
been convicted of a crime constituting a felony or one involving moral 
turpitude. 

(c) 	 Youth First's failure within thirty (30) days after its receipt of written 
notice thereof to cure any material breach by Youth First of any terms 
of provisions of this Agreement. 



5.2-3 	 Termination by Y_g_uth Fi!:.st. Youth First may terminate this agreement upon 
w1itten notice to School Corp in the event current funding for Social Worker 
is tenninated or the School Corp fails within thirty (30) days after its receipt 
of written notice thereof to cure any material breach by School Corp of any 
tenns of provisions of this Agreement. 

VI. 	 RECORDS 

6.1 	 Student Records. Student records created by the Social Worker shall be deemed to be 
confidential, shall be owned by Youth First and shall not be copied or provided to the 
School Corp or School except pursuant to proper written authorization in accordance 
with Indiana law. 

6.2 	 Authorization and Release Forms. Youth First shall only release records to the School 
or School Corp or any other third party in accordance with state and federal laws. 
School Corp shall cause the School Principal or other staff to obtain an Authorization 
and Release F01m executed by the parent or legal guardian of the student, authorizing 
the School or School Corp to discuss the student's problems with the Social Worker 
and authorizing the Social Worker to discuss the student's problems with the School 
P1incipal or staff of the School. 

6.3 	 Use of Data. Youth First and School Corp shall be pennitted to use data that the 
Social Worker collects in the provision of Services hereunder for evaluation and for 
the purposes of developing sustainability except that Youth First and School Corp 
shall not use the names of the individuals upon which the data is based. 

VII. 	 REGULATORY COMPLIANCE 

7.1 	 General. The parties agree that this Agreement is intended to comply with all state and 
federal regulations ("Laws"). If, at anytime, this Agreement is found to violate any 
applicable provision of these Laws, or if either party has a reasonable belief that this 
Agreement creates a material risk of violating the Laws, and after consultation with the 
other party, and thirly (30) days after written notice to the other party, the parties shall 
amend the potiion of this Agreement that creates the violation of the Laws. If the parties 
fail to reach agreement within one hundred twenty (120) days following said written 
notice, this Agreement shall terminate. 

VIII. 	 STATUS OF THE PARTIES 

8.1 	 Relationship of the P<~rrti~~· Notwithstanding any provision to the contrary contained 
herein, no relationship of employer and employee is created by this Agreement, it being 
understood that Youth First and its agents and employees will act as independent 
contractors and shall not have any claim under this Agreement or otherwise against 
EVSC for vacation pay, sick leave, retirement benefits, Social Security, Workers' 
Compensation, disability or unemployment insurance benefits or employee benefits of 
any kind. 



IX. 	 INSURANCE AND INDEMNIFICATION 

9.1 	 Professional Liability. 

9. I- I Youth First, at its sole cost and expense, shall either procure and maintain 
policies of comprehensive general liability insurance, including completed 
operation and blanket contractual liability, worker's compensation 
insurance, automobile liability insurance and professional liability 
insurance, or satisfy School Corp that it is self-insured for liability that 
would be covered by any such insurance. The comprehensive general 
liability coverage shall be with limits of at least One Million Dollars 
($1,000,000.00) for each occurrence for bodily inju1y and property 
damage. The worker's compensation coverage shall provide for all 
employees of Youth First providing services under the terms of this 
Agreement, cove1ing any liability under the Indiana Worker's 
Compensation Act and the Indiana Occupational Disease Act and 
including but less than One Hundred Thousand Dollars ($100,000.00) 
employer's liability coverage. The automobile liability coverage shall with 
limits of at least One Million Dollars($ I ,000,000.00) combined single 
liability per occurrence. The professional liability coverage shall be with 
limits of at least One Million Dollars ($!,000,000.00) combined single 
liability per occurrence. All such policies of insurance (unless Youth First 
satisfies School Corp that it is self-insured for liability that would be 
covered by such policies), shall be with the companies acceptable to 
School Corp. All such policies of insurance shall provide that the 
insurance carrier under each policy is required to give the School Corp 
less than thirty (30) days' written notice prior to cancellation of any 
policy. A memorandum certificate of such policy shall be deposited with 
School Corp promptly after the execution of this Agreement. Prior to the 
expiration and/or cancellation of any such policy, Youth First shall secure 
replacement of such insurance coverage, upon the same terms and 
provisions, and fomish School Corp with a memorandum certificate as 
heretofore described. Youth First, for itself and for anyone claiming 
by, through, or under it, does hereby waive every right ofsubrogation 
against School Corp. 

9.2 	 Indemnification 

9.2-1 	 Youth First shall indemnify, defend and hold harmless School Corp and its 
officers, directors, members, employees, representatives, attorneys, agents and 
affiliates from and against any and all losses liabilities, judgments, actions, causes 
of action, damages, claims, demands, costs, obligations, deficiencies and expenses 
(including interest, penalties and attorneys fees and expenses) which arise out of, 
result from, or relate to any wrongful act or omission of Youth First, including but 
not limited to the Social Worker, that give rise to a claim by a third party against 
School Corp. 

http:000,000.00
http:000,000.00
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X. 	 GENERAL PROVISIONS 

10.1 	 Notices. Notices or communications herein required or permitted shall be given to the 
respective parties by registered or certified mail (said notice being deemed given as of the 
date of mailing) or by hand delivery at the following addresses unless either party shall 
otherwise designate its new address by written notice: 

YOUTH FIRST, INC: 	 Parri 0. Black 
President & CEO 
Youth First Inc. 
3420 E. Morgan Ave., Suite A 
Evansville, IN 47715 

SCHOOL CORP: 	 Dr. Vincent Bertram 
Superintendent 
Evansville Vanderburgh School Corporation 
1 Southeast Ninth St. 
Evansville, lN 47708 

10.2 	 Assignment. Youth First may not assign its rights or obligations under this 
Agreement to another organization without the written approval of the School Corp. 

10.3 	 Entir~./\grccment. This Agreement supersedes all previous contracts or agreements 
between the parties with respect to the same subject matter and does constitute the 
entire Agreement between the parties hereto and neither Youth First nor School Corp 
shall be entitled to benefits other than those herein specifically enumerated. 

10.4 	 Waiver of Breach. The waiver by either party of a breach or violation of any 
provision of this Agreement shall not operate as, nor be construed to be, a waiver of 
any subsequent breach hereof 

10.5 	 Choice of Law and Venue. Any dispute that arises out of or relating to the terms of 
this Agreement shall be brought in the Superior or Circuit Comt of Vanderburgh 
County, Indiana or in the Federal District Court for the Southern District of Indiana, 
Evansville Division. The law of the State oflndiana shall govern any dispute. 

10.6 	 Severability. In the event that any provision hereof is found invalid or unenforceable 
pursuant to judicial decree or decision, the remainder of this Agreement shall remain 
valid and enforceable according to its terms. 

10.7 	 Amendments. This Agreement may be amended only by an instrument in writing and 
signed by the parties hereto. 

10.8 	 Execu_tion. This Agreement and any amendments thereto shall be executed in 
duplicate copies on behalf of Youth First and School Corp. Each duplicate copy shall 
be deemed an original, but both duplicate originals together constitute one and the 
same instrument. 



XI. EXECUTION 

IN WITNESS WHEREOF, a duly authorizrd officer and representative of Youth First and 
School Corp have executed this Agreement the~ day of fdYlJ'll '"'.j ,2010. 

YOUTH FIRST, INC. OF EVANSVILLE, INSCHOOL CORP 

13 y:_./!!::.:::f'.::i~~ 
Rudy Mot Jano 

@~· r. (~~J<____,. 
Pani 0. Black 

Chief of 'taff President & CEO 
Evansville Vanderburgh School Corp. Youth First, Inc. 

ULIB\DOCS\33903\CORPORATIF54150.DOC ··REVISED JAN 2010 
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EVSC Community Partnerships - Statement of Assurance 

D Glenwood D McGary Evans 
Leadership Middle School 
Academy School 

Institute a system for rneasuring changes in instructional practices resulting frorn professional developn1ent.D 
Provide staff ongoing, high quality, job-embedded professional development that is aligned with the inst.ructionalD 
program and designed with school staff. 


Establish schedules and implement strategies that provide increased learning time. 


Provide ongoing mechanisms for family and community engagement. 


Use data to identify and implement an instructional prograrn that is research-based and verticalfy aligned frorn oneD 
grade to the next as well as aligned with State academic standards. 


Conduct periodic reviews to ensure that the curriculum is being implernented with fidelity.
D 
Provide additional supports to teachers and principals to implement strategies to support students with disabilitiesD 
and limited English proficient students. 


Using technology~based supports.
D 

0 	 Partner with parents, faith and communitynbased organizations, health clinics, State 
or local agencies to create safe environments. 

Provide social~emotional and comrnunity~oriented services/supports 

Provide intensive technical assistance and support.D 

g;;;A ?) VJ l ( 
(j--=-~- Date 

The 1nission ol lhe Drearn Center is lo 21ssis1 aJ-risk youth ;;1ncl their la1nilics lo become responsible alld self-·sufficir1nl nicnibers uf ou1· con1111u11i!y. 
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EVSC Community Partnerships - Statement of Assurance 

It is understood t.he Evansville Vanderburgh Schopl Corporation is .applying for a Title I, Section 
•-1003(g) School Improvement Grant through the Indiana Department of Education to 
implement in the 2011-2012 school year (and potentially in succeeding years based on funding 
approval.) We are assuring our support of the following checked school(s) if a grant is 
rewarded: 

0 Glenwood D McGary Evans 
Leadership Middle School 
Academy School 

~ 	/(the school above received the /003(g) grant, the checked element(s) listed below would be 
supported by our organization: 

Institute a system for n1easuring changes in instructional practices resulting fro1n professional develop1nent.D 
Provide staff ongoing, high quality, job~embedded professional developn1ent that is aligned with tile instructionalD 
prograrn and designed with school staff. 


Establish schedules and hnpletnent strategies that provide increased learning tin1e.
D 

0 Provide ongoing mechanisms for family and community engagement. 

Use data to identify and itnplernent an instructional progron1 that is reseorch~based and vertically aligned (r·om oneD 
grade to the next as well as aligned with State academic standards. 


Conduct periodic reviews to ensure that the curriculum is being itnplernented with fidelity.
D 
Provide additional supports to teachers and J>rincipals to itn/>lernent. strategies to sufJport students with disabilitiesD 
and limited English proficient students. 

Using technology-based supports.D 

0 Partner with parents, faith and community-based organizations, health clinics, State 
or local agencies to create safe environments. 

Provide social-emotional and community-oriented services/supports 

Provide intensive technical assistance and support. 

//cJ!..t<,. ···7 Z~r) I/
(~-- -:__./_,...- ­
/ 	 Date 



Attention Families of Students at McGary and Evans 

Do you have ideas for improvements to your child's school? 

The EVSC has an opportunity to apply for a school transformation grant through the United States Department of 

Education for McGary Middle School and Evans School. The grant application is for up to $2 million per year, for 

three years to provide resources in addition to what the school normally receives. 

This money would help pay for additional resources to help students learn, incentives for staff, and more learning 

time for students as well as increased community partnerships supporting our students and families. While it is not 

guaranteed your child's school will receive this grant, the EVSC would like to receive input from parents in order to 

best determine the school's needs. 

Please share your ideas regarding programming, curriculum, and/or learning opportunities. 

Call us at (812) 435-8473 or email your ideas to kate.langford@evsc.k12.in.us. 

mailto:kate.langford@evsc.k12.in.us


EVSC School Transformation Team 

New alignment model of district administration with a School 
Transformation Team of specialists will serve to provide 
three main areas of support: 

• 	 Directional Support: Support all transformational schools in 
staying on track with research-based interventions and 

• 	 Problem-Solving Support: Serve as a problem-solving 
committee for principals of turnaround schools that need 
multiple perspectives for solving difficult problems that are 
keeping the school from experiencing academic success. 
Principal can call the district's School Transformation to meet 
at any time, as needed. Otherwise, the team will meet 
monthly to review the progress of each school. calibrate 
based on new findings, and problem solve any issues principals 
bring to the team.\ 

• 	 Researching Support: Research successful 
turnaround/transformational schools and other school models 
in supporting local transformational principals and staff as well 
as look at overall school success with transformation model 
and to calibrate 



District School Transformation Team 


Administrative Employees 


1003 Grant 2011-12 


Name Qualifications/Work Experience. -

Hillyard, Carrie 

Stubbs, Velinda 

degree from the University of Evansville. She spent 17 years in the classroom, as a Reading Recovery teacher, Title I teacher 
and district coach. Mrs. Stubbs was the principal at Cedar Hall Elementary School, a Title I Full-Service School, for seven 
years. Mrs. Stubbs has participated in the Learning Leadership Cadre with Brown University, as a team member of the 
District Data Team and a district participant in the !DOE School Leadership Institute. She is currently Director of Title I for 
the EVSC. 

Minihan, CatherinE 

school, high ability and English language learner assessments. Additionally, she conducts research related to these 
assessment results and other topics of interest to the schools and the district. Catherine focused her graduate school 
coursework on the area of educational assessment and after the completion of graduate school went to work for a company 
producing educational assessments. In her role as Standards and Assessment Manager she oversaw the creation of 
assessments and trained teachers and consultants on how to create assessments and utilize assessment results. Catherine 
used these experiences in her position as Assistant Principal to provide professional development for teachers on 
assessment. Through her coursework and professional experiences she has also conducted research on a variety of topics 
with most focusing on assessment. 

- - - -­ -

Hartz, Deb 

0 , 
degree in Elementary Education and minor in mathematics. She also holds an Administrative degree from Indiana State 
University. Deborah has been employed at Evansville Vanderburgh School Corporation since 1977. She has been an 
elementary self contained teacher in fourth and fifth grades, taught math to grade sixth, seventh and eighth, served as a 
reading coach, curriculum mapping coach, achievement coach, and math supervisor. Her current position is 
Equity/Transformational Schools Professional Development Liaison/Coach and working with Delaware Elementary School, 
Evans School, McGary Middle School and Glenwood Leadership Academy. Her duties include the design and delivery of 
professional development to the staffs as they entered and continue into the Equity model and 1003(g) grant. The 
professional development includes training on communicatlon, learning styles, cultural competency, Marzano's High Yield 
Strategies, classroom management, technology, and redesigning their school. Deborah has also helped design and delivery 
training for new teachers to the EVSC. Her work also includes the monitoring of the schools as they move forward and 
providing PD as requested by the schools. 

- ' - - -, ·­ -



Blue, Dionne 

Dr. Dionne Blue received her PhD in Curriculum and Instruction with a focus on language, literacy and culture from The 
Ohio State University. She also has a Master's Degree in Literacy Education from Washington State University and a Bachelor 
of Arts Degree in English from Spelman College. She has spent l 0 years as an adjunct professor for several Universities 
across the midwest and has a strong higher education background working with preservice teachers and other adults. She 
brought her higher ed experience to the EVSC nearly 4 years ago when she was hired on as the Supervisor for Diversity and 
Equity. She was later promoted to the title of Chief Diversity Officer. Dr. Blue has led many professional development 
opportunities across the district related to building cultural competence for teachers, staff and administrators, as well as 
working with schools to increase student leadership and participation among underrepresented students. She is a member 
of the District Data Team, and a district mentor for the Learning Leadership Cadre with Brown University. 

Bartley, Jane 

Jane Bartley is the Director of Elementary Education for the Evansville Vanderburgh School Corporation. She has a Bachelor's 
and Master's Degree in Elementary Education from Indiana State University and is currently working toward her PhD in 
Transformational Urban Leadership. She specializes in topics around research-based best practices, learning and cognition, 
as well as differentiated instruction for diverse learners. 

Hillyard, Carrie 

Indiana. Her most recent continuing education completions include MS in Elementary Ed/Curriculum & Instruction from 
Indiana University while also completing the Educational Leadership Licensure program through IU during her time as a 
Curriculum Studies doctoral student, where she focused on issues her research around teacher efficacy in high poverty 
schools, education reform, and school accountability. She is currently completing her PhD in a Tranformational Urban 
Leadership Program through Indiana State University. Carrie served a successful classroom teacher in an inner city school 
where she was recognized for her contributions 
to professional development, contributions to literacy instruction, and had high levels of student achievement. She has also 
served as a Curriculum Facilitator and principal in low SES school settings. 
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I I
§ 2011-2012 SCHOOL IMPROVEMENT GRANT 1003(g) LEA BUDGET 

E!Origina'I Allocation Amount! $1,999,214.0l I 
DAmendment # 

Corporation Name: Evansville-Vanderburgh Sch Corp Corp#: 7995 

11000 

21000 

22100 

22900 

25191 

26000 

27000 

33000 

60100 

School Name: Evans School #: 8291 

110 120 211-290 211-290 311-319 440 510-593 611-689 710-748 910 

Expenditure Salary Benefits 
Other 

General 
A.ccount 

Benefits Cert 
NonCert 

Prof. Service Rentals Purchase 
Supplies 

Property Transfer 
Cert Noncert Services 

Instruction $344.500_00 $110.000.00 $70.622.50 S22.550.00 $20.000.00 $11.000 00 $407.650.00 

Support 
Services­ SS!.000.00 $62.000.00 $16.605.00 5!2.710.00 $30.000.00 

Student 

lmprovernent of 
Instruction 

$205.900.00 SS0.000.00 $42.209.50 $16.400.00 $90.000.00 $7.500.00 $000 
(Professional 
develop1nent) 

Other Support 
Services: Ad1nin 

for LEA 
$58.232.00 SI l.333.00 SJ L937.56 $2.323.27 $45,000.00 

Activities 

Refund of 
Revenue 

Operation and 

Maintenance 
$24.700.00 $5.063.50 

Transportation $26.260.00 $5.38330 $20.000.00 

Community 

Service $36.000.00 $7.380.00 $83,000.00 $10.000.00 

Operations 

Transfers 

(Interfund) 

Column Totals $689.632.00 $350.293.00 $141.374.56 $71.810.07 $248.000 00 sooo $47.500.00 $11.000.00 $417.650.00 $0.00 

TOTAL COST 

Subtract the amount above 25,000 (per individual contracted service) from your total budget: 

Total after deducting Property (710-748) 

Total Available for Indirect Costs 

Amount of Indirect Cost to be used 

Grand Total After Indirect Cost 

Line 
Totals 

$986.322.50 

5202.315 00 

$442.009 50 

sl 28.825.83 

S0.00 

$29.763.50 

S5 l.643 30 

$136-380.00 

$0.00 

' ' .··· . 

$ L977.259.63 

$35.000.00 

$417.650.00 

$26.070.82 

' . $21,954.38 

Sl,999,214.01 

Current Indirect 

Cost 

1.71% 

http:1,999,214.0l


ITEMIZE and EXPLAIN 

General Supplies Property: Equipment/Technology Prof. Services Other Purchase Services Salary/Additional Notes: 

* Professional Books for 
all Staff 
'~ Parent tnaterials/tech 

needs 
* Lego Robotics (Lego 
Education Robotics 
Construction Set) - 30 sets 
* Epcot Science and other 

core expenences 

*Computers for Con11nunity Roo1n 
iPads and cases 
* Headphones 
* Macbook Carts 
* Software for Macbook Carts 

;, Dream Center - 52-1veek co1nmunity 
partnership .focused on relationships and 
providing a sqfe-place.for 
students(fan1ilies as lvell as tutoring, 
111entoring, and other valuable learning 

* iPad Syncing Stations (each holds approx. experiences to extend/1vrap supports o.f 

30) 
* Fee for App for Angel Access on iPads 
* Voucher Cards for Apps 
* Successmaker 
* Reading Eggs Software 
* Study Island 
*SRI Lexile Level (Scholastic) K-6 
* l(odak cameras 
*Touch screen computers for early 

childhood classrooms 
*ActivWands for primary, ActivSlates for 

students be)'·ond regular school day. 
* Data Wise- Training and technical 
assistance around data-driven 
instructional practices. 
;, Leadership Evansville- Technical 

assistance and conununity partner in 
developing students, staff, and co1nnrunity 
capacity for leadership ·with increased 
efficacy.. 

*Learning Worx - Indiana Distinguished Core Team) 

Principal Mentor and Technical Support * Equity Training for new 


all teachers, (ActivPens that students can use to Building Leader staff 
at desks and board is divided into quadrants ;, Diehl and Associates-Evaluation qf 
that shov,r students writing) effectiveness qfin1plen1ention q( 

Trans..formational Model Require1nents 

* Afterschool salaries for 

community partners to 
support programs (Drama 

Production, Engineering 

Partners for Robotics 

etc.) 

* Digital Portfolios 

* Minds in Motion 

TRAVEL: 

*Follow up trips to 
Indianapolis for IDOE 

Support 
*ACT Training (Year 1 for 

*Family-Community Outreach 
Coordinator 

* Student support for students tnissing 

c_lassroom instruction. 
"' Student support specialist 
* Early Childhood Teacher x2 
* Student Support for social service needs 


* A.dditional Administrator 

* Instructional Asst x 3. - Early Childhood 


* Professional Development Substitutes x 2 

*Technology Support Staff(%) 

*Grant Support Person(%) 

* Extended Calendar Salaries including 

transport and other services 

(Certified and Noncertified) 


*Transformation Coordinator/Liaison (0/o) 

*Incentive (Recruit/Retain) 

*Preschool Assistant 

*TAP Master teacher 

*TAP Mentor teacher 

* Data Coach (%) 
* Diverse Learners Specialist 
* Literacy Specialist 
* Summer Progra1n 
* Summer/ After School Salaries 
* Diverse Learners Specialist (%) 
* Literacy Specialist(%) 

LEAIGOVERANCE: List below activities for LEA-level activities, including pre-implementation activities. Clearly explain! 

identify requested amounts to a specific element and/or activity. Funds budgeted here will be included in the maximum 
amount available per school. 

Activities Amount 

Staff for administrative support to school transformation. 58,232.00 



Support staff for implementation of grant through technical support 

11,333.00 

LEA administrative travel for SIG-sponsored PD 

$1,500 

TOTAL 71,065.00 



I I
§ 2012-2013 SCHOOL IMPROVEMENT GRANT 1003(g) LEA BUDGET 

I Allocation Amount! $1,999,621.17 I OOrigina' 
D Amendment # 

Corporation Name: Evansville-Vanderburgh Sch Corp Corp#: 7995 

School Name: Evans School #: 8291 

110 120 211-290 211-290 311-319 440 510-593 611-689 710-748 

Expenditure 
Account Cert 

Salary 

Noncert 
Benefits Cert Benefits NonCert Prof. Service 

Other 
Rentals Purchase 

Services 

General 
Supplies 

Property 

11000 Instruction 5347.945.00 $111.100.00 S78A61.60 $25.053.05 $40.000.00 $11.000.00 $232500.00 

Support 
Services­ $81.810.00 $62.620.00 $!8_448.16 $14.120 81 530.000.00 

21000 Student 

In1provemcnt of 

Instruction $207.959.00 $80.800.00 $46.894.75 s18.220.40 $150.000.00 $15.500.00 $0.00 
(Professional 

22100 devclop111cnt) 

Other Support 
Services: Ad1nin 
for LEA 

558.814.32 Si L446.33 $13.262.63 $2.581.15 $45.000.00 $3,000.00 

22900 Activities 

Refund of 
25191 Revenue 

Operation and 
$24.947.00 $5.625.55 

26000 Maintenance 

27000 Transportation 526.522.60 $7.980.85 $30.000.00 

Comn1unity 

Service 536.360.00 58.199.18 $95.000.00 $30,000.00 

33000 Operations 

Transfers 

60100 (lnterfund) 

Column Totals #REF: #REF: #REF1 #REF! #REF! S0.00 588.500.00 $1 l.000.00 5262.500.00 

Current Indirect 

Cost 

1.71o/o 

910 

Transfer 

S0.00 

TOTAL COST 

Subtract the amount above 25,000 (per individual contracted service) from your total budget: 

Total after deducting Property (710-748) 

Total Available for Indirect Costs 

Amount of Indirect Cost to be used 

Grand Total After Indirect Cost 

Line 

Totals 


5846.059 65 

$206.998 q7 

$5!937.+ 15 

$134.104 43 

so ()(I 

$30.572 55 

$64.503 45 

5169.550 18 

so no 

. 

$1.971.171.37 

. $45,000.00 

. 

$262.500.00 

$28.448.80 

$28.448.80 

SI.999,621.17 

http:SI.999,621.17
http:28.448.80
http:28.448.80
http:262.500.00
http:45,000.00
http:1.971.171.37


ITEMIZE and EXPL\TX 

General Supplies ! Property: Equipment/Technology I Prof. Services j Other Purchase Services j Additonal Notes 

* Professional Books for 
all Staff 
* Parent 1naterials/tech 

needs 
* .A.dditional Lego 
Robotics (Lego Education 
Robotics Construction Set) 
- 30 sets 
* Epcot Science and other 

core experiences 

* Headphones 
* Macbook Carts 
* Software for Macbook Carts 
* iPad Syncing Stations (each holds 

approx. 30) 
* Fee for App for Angel Access on iPads 
*Voucher Cards for Apps 
* Successmaker 
* Reading Eggs Software 
* Study Jsland 
*SRI Lexile Level (Scholastic) K-6 

* Dream Center - 52-1Feek co1n1nuni1y 

partnership.focused on relationships and 

providing a sqfe-place.for students'.'fanzi/;es as 
1re// as tutoring. 111entoring, and other valuable 
learning experiences to extendl1rrap supports o.f 
students beyond regular school day. 

* Data \Vise- Training and technical assistance 
around data-driven instructional practices. 
* Leadership Evansville- Technical assistance 

and co1nn1unity partner in developing students. 

sta.ff, and co111n1unity capacity.for leadership 
1rith increased e.fficacy. 
* Solution Tree - PLC training and technical 
assistance 
* Learning Worx - Indiana Distinguished 

Principal JV!enlor and Technical Support lo 

Building Leader 

* Diehl and Associates-Evaluation qf 
e.ffectiveness qfi111pfer11enlion qf 

Tran~fonnationaf .--\fade/ Requiren1ents 

* Youth Services Bureau * Family-Community Outreach 

(Afternoon ROCKS} Coordinator 
* Afterschool salaries for *Student support for students n1issing 

.
community partners to 

classroom instruction. 
. . . 

"' Student support specialist 
support programs (Drama *Early Childhood Teacher x2 
Production, Engineering *Social Worker 

Partners for Robotics etc.) "'Additional Administrator 
* Digital Portfolios * Instructional Asst x 3. - Early Childhood 

* Professional Deve!op1nent Substitutes:-; 2* Minds in Motion 

''Technology Support Staff(%) 
TRAVEL: 
* Grant Support Person (o/o)

*Follow up trips to 
* Extended Calendar Salaries including 

Indianapolis for IDOE transport and other services 
Support (Certified and Noncertified) 
*ACT Training (Year 2 for *Transformation Coordinator/Liaison (0/o) 

Core Team and Year 1 for *Incentive (Recruit/Retain) 
*TAP Master teacher 
*TAP Mentor teacher 

others} 

* Equity Training for new 
* Data Coach (%) staff 
* Diverse Learners Specialist 
* Summer Program 
* Summer/ After School Salaries 
*Diverse Learners Specialist (o/o) 
* Literacy Specialist(%) 

LEAIGOVERANCE: List below activities for LEA-level activities, including pre-implementation activities. Clearly explain/ 
identify requested amounts to a specific element and/or activity. Funds budgeted here will be included in the maximum 
amount available per school. 

Activities I Amount 

Staff for administrative support to school transformation. I 58,814.32 

http:58,814.32


Support staff for implementation of grant through technical support 

11,446.33 

LEA administrative travel for SIG-sponsored PD 

$1,500 

TOTAL 71,760.65 

http:71,760.65
http:11,446.33


Corpor<llion :\:imc: Ev:insvi!lc-\'andcrbnrgh Sch Corp 

,- ~ 2013-2014 SCHOOL IMPROVEMENT GRANT !003(g) LEA Bl'DGET j 
OOrig1naI Allocation Amount I $1,999,570.42 I 
O Amendment # 

Expcndmirc 
Accoun: 
I 

l IOOO l1nstruct1on 

Support 
SCC\\CCS· 

21000 lstudcm 

lmprc" cmcnl o( 

ln>lnlcHon 
(Prqfo>sio:d 

22100 l<lc1 elopmcnt) 

Other Supporl 
Ser, ice..<. ,\dmm 
for LEA 

22'l00 IAct"mcs 
Rcrund of 

25191 Rc,cn"c 

lorcrat1on and 
26000 i :i.-tam:cnancc 

27000 ITransporwtion 

Community 
Scr,-1cc 

33000 IOpcrnt1ons 

Trnnsfors 
60100 l(lntcrfttnd} 

Cn!nmn Tnl<ils 

Curren! !nd1rcct 


Cost 


I 71% 

School C\amc: £,·,ms 

211-290110 I 120 

Salary 

Cert 

_s.;<01 ..:2-: -15 

5>'.':.".':S 10 

s:;n •<s5•j 

S''·'-"'I:! .1,, 

"RiOi"' 

Corp#: i99S 

510-593 

Other 

440 

Rcnt:ils Purcha~c 

Sen:iccs 

$-W/-<':",<) 

$!5,;\f'\()) 

S.<.W<ll>l 

s::n.<tx1m 

5Pl>'1 sssy:.0'>:1 

School #: 8291 

611-689 

Gcncr:i! 

Supplies 


Sl'15"''Jr'<I 

5')'") 

s:o_,,_v,w, 

710-748 

Property 

~:f:< ";/)P(' 

s.; ,.,_,-,,,~ 

s::;·_,_,,_,;"' 

3ll-319 

Prof. Service 

s;:J'~-'"'.l 

SIOP.f>'P<"l 

$"5.l"'''''l 

S'15.:n>no 

ffl<IOF' 

TOTAL COST 

910 Linc 

Totals 
Transfer 

5i<:l<.t·:_; (·~ 

s:1:_,,-: ::9 

$5.'::'.-1t•l<l<I 

I 
I 

SL>5_:>J:> .<i< 

y,r~' 

S_liF<r,5.! 

5<'5.S_1-l (•.! 

Si7i.IC·')'!' 

S<i (~i 

$.fl'-~' 

Sl.9i<l.55926 

1\onccr! 

$! 1.1 ..1.>) l l 

5r,_1_s~:<e· 

5l<: ..J:~ "" 

51 lf,-;(,.j'l 

s:5_.1.Js.:_1 

s:c:1ss -;n 

S;7,09:)S.! 

~mr 

Bcndits Cert 

$sr,__,._,-; -r, 

$i"-'''"''-i 

S~'.'i->7n 

s1: .<<J5Y, 

"REF' 

211-290 

Benefits 
Non Cert 

s:;55s_1r, 

515 5.>2>«:j 

s:< n~:~.; 

s::.s_N::c. 

~t>.ISS In 

$l(_~il<9:> 

5'.>.0i") in 

<RiT" 

Subtract the amount above 25.000 (per ind1v•dual contracted service) from your total budget 

Total after deducting Property (710-748) $230.0ll\l 00 

Total Available for lmi1recl Costs $2~_0').J_O(, 

Amount of Indirect Cost :o be used S:Z9.0,1Ll6 

Grand Total After Indirect Cost Sl.999570.42 

S-15.000.00 

http:Sl.999570.42
http:1,999,570.42


ITEi\117.F. m1d F.XPl.AI:'\ 


General Suppli<.~s I Properly: Eqnipmcnt!Technology Pror. Scr\"iccs Other Purch:ise Scr•ices I Additonal :\ores 


• Professional Books for all 
Staff 

•Parent materials/tech 
needs 
• Additional Lego Robotics 

(Lego EducQtion Robotics 

Construction Set) - 30 sets 

• Epcot Science and other 
core expuicnces 

LEA!GOVERANCE: 

~ Macbook Carts 
•Software for Macbook Carts 

* iPad Syncing Stations (each holds 
approx. 30) 
• Fee for App for Angel Access on ;P,,ds 

•Voucher Cards for Apps 

• Successmaker 

•Reading Eggs Software 
•Study Island 
• SRI Lexile Level {ScholastLC) K-6 

* Dream Center - 52-week community 
partnership focused on relotionships ond 

pro•1iding a safe-place for 
students/families as well as tutoring_. 

mentoring, and other valuable learning 
experiences to extend/wrap supports of 

students beyond regular school day. 

• Data Wise- Training and technical 
assistance around data-driven 
instructional practices. 

*leadership Evansville- Technical 

assistance and community partner in 

developing students, staff, and community 
capacity for leadership with increased 
efficacy. 

*Solution Tree - PLC training and 
technical assistance 

• learning Worx - Indio no Distinguished 

Principal Mentor and Technical Support to 
Building Leader 

• Diehl and Associates-£.,a/uation of 
eftecti'1eness of implemention of 
Transformational Model Requirements 

•Youth Services Bureau 

(Afternoon ROCKS) 

• Afterschool salaries for 

community partners to 
(D 

support.programs rama 
Production, Engineering 

Partners for Robotics 

etc.) 

• Digital Portfolios 

•Minds in Motion 

TRAVEL: 

"Follow up trips to 

Indianapolis for IDOE 

Support 

•ACT Training (Year 2 for 

Core Team and Year 1 for 

others) 

* Equity Training for new 

staff 

•Family-Community Outreach 

Coordinator 

• Student support for students missing 

classroom instruction. 
•Student support s::iecialist 
• Early Childhood T~acher X2 

•Student support around social services 
• Additional Administrator 
•Instructional Asst x 3. ·Early Childhood 

• Professional Development Substitutes x 2 

• Techno!ogy Support Staff(%] 

• Grant Support Person(%) 

•Extended Calendar Salaries including 
transport and other services 

jCertified and Noncertified) 
'Transformation Coordinator/Liaison(%) 

'Incentive (Recruit/Retain) 

"Preschool Assistant 
"TAP Master teacher 
"TAP Mentor teacher 

• Data Coach (%) 
• Diverse Learners Specialist 
~ Summer Program 

•Summer/After School Salaries 

• Diverse Learners Specialist(%} 
•Literacy Specialist(%) 

List below activities for LEA-level activities, including pre-implementation activities. Clearly explain! 
identify requested amounts to a specific element and/or activity Funds budgeted here wil! be included in the maximum 
amount available per school_ 

Activities Amount 

Staff for administrative support to school transformation. 58,814.32 

ISupport staff for implementation of grant through technical support 

11,446.33 

LEA administrative travel for SIG-sponsored PO 

$1,500 

TOTAL 71,760.65 

http:F.XPl.AI
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