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1. Schools to be Served by LEA 

lnsrructions: 

I) Csing the list of Tier I, II and III schools provided by the IDOE (see '·General Instructions for .A.pplying for a School 
Improvement Grant), complete the information belo\v. Include all Tier I and II schools listed in the '·General Information" 
document \vhether or not the LEA plans to serve them. T:yping in the school name and indicate the grade span (e.g., K-5, 6-8, 
6-12, etc.). 

2) Con1plete the activities and information in the Tier I and Tier II application or the Tie Ill application. This \Vilt lead 10 an 
appropriate detennination for the best "fit'' of an i1nprovement 1nodel for each specific school. 

3) For each school belO\\'. place an '·X" indicating the tier and the school improvement (intervention) model selected. (Add fO\VS 

to the table as needed to add more schools.) 

1\!oie: ;\n LE::\ that has nine or more Tier I and Tier II schools may not implement the rransfonnation model in more than 50 percent 
of those schools. 

-School'Name 
:Graci¢ 
S_pan_ 

Tier 
I 

_Tier 
II 

·.B···.· •.. •.-:as.-.· .. ·.•.•.:---.d .. ·.·.·.;()O_ th~ ·'.sclio_ot~_~;c~_s;-~~--~'m_-~#t~'-f,9:~1}:._;~~ffi-~~~.}~ .. :-.l.':-... : 
has dctcnni1;1edJhis-mode1'fot':the::scboOt'.-:--: '---:->> 

l'uiti;;; 
-around l······Transforl &is~r( U.~1~~~~"f ~'~zf~~~~I 

-mation 

!. Hanllnond High School 9-1:2 X X 

! 2. George Rogers Clark Junior/Senior High 6-12 X X 
School 

; 3. 

4. 

! 5. 

School City ofHamrnond, Hamn1ond B.igh School 2 
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2. Explanation if LEA is Not Applying to Serve Each Tier I School 

0 \Ve \Vil! serve all of our Tier I schools. 

D \Vt:, bdicvc \VC do not hnvc the capacity to serve all Tier I schools. ()ur explanation !'or 
\vhy is provided bclo\v. 

~------------------·----------------·----~ 

3. Consultation with Stakeholders 

/11stn1ction.1·: 
• Consider the stakeholder groups that need to be consulted regarding the l.Fi\ 's intent 

to i1nplc1nent n nc'v school ln1prove1ncnt 1nodd. 
• Include the stakeholders (c.g., parents, co1n1nunity organizations) as early 011 as 

possible. 
• Provide the nmne ofthl! school and then the:: stakeholder group, type of 

con11nunication (e.g .. 1nccting, lcller) and the date it occurred. {Individual na1ncs are 
not nt.:cdcd*). 

School No1111c: --------------- School Nun1bcr: ____ _ 

'~11:;--~fKi'fll~i<~~)'(~i·<lup-.• - ---- -1Vfod20TComm1J1iicnU,C>11 .. l __ .. · oii{c ... 
·---·---···--------,. ................. :: ... ~-----------~-.. ---~--.. ~-· ~-·-------------~·-----··---------·· ·-·-·--·-···------···-~·---···· 

I 
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School Narne: ___ 1_Ja_"_""_0 _0 d_J_li_g_h_s_·c_·h_0_0_l ______ School Nurnbcr: 

Sl'hool NaUH': Hammond Hi~g~h_S='c=·h="="-~l _____ School Nun1bL·r: _filJ~----·-

Sd1ool NanH':. 

·-·--·-···--
Stal1<hqldcr Griipp Date 

* /J)()E nu1y request that the LE;\ produce docuincntation that lists the nmnes of the 
.stakeholders above. 
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School N:unc: ___ 1_1a_"_""_o_n_d_1_1i_g_h_sc_h_o_o_1 ______ School Nurnbl~r: __ 4_4_1 s __ 

__ (j;./d/!JQ~}) ___ ._f).P.'Ltf!:1!1. T:_<._'~~!l _.:S_:_~~~?~~: .. _.1y_:~~--1:-~__l:~-~-:-~-~:1.~~ ___ -~-pr~ J l 5 •------ ------ 1 

. ____ -i~'.l!_~j_/!]!}:_~ __ ''!'!!~-~~·---· ____ S~~~~-:l~_!~:1nrd Met~ting ,)pri.l J), 201 o 

jj ___ ~j}i __ l~-~:.t_.C£>~:~--~-~~~J;,Q~~~ .. ~-~--- ___ :c h_oo =~oa rd Meet lng Apr i J I 5 , 20 l () 

School N111nc: ________________ School Nun1bcr: ____ _ 

I--"'' '.~~·!!~_'l'~'li''''FJf"·:"''""°"--::-·*: ::::1 

I 
' 

School Nar1H.': --------____ _ School Nuinhcr: 

r 
) .. 
' 

J_ 
*JI)()J_~ n1ay re.quest that the LEA produce docu111cntation that lists the nnincs of the 
s!akcholders nbovc. 

I 
i 
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D. Collaboration with Teachers' Unions 

Several of the school in1provcn1cnt 1nudcls require 1hc agrcc1ncnt or the teachers' unions to 
ensure th;tt a!! of the 1nodc!'s con1puncnts <lrc fully i1nplc1ncntcd. For c.xmnplc, one 
co1nponcnt of the transfOnnation inodcl is an alignincnt of' teacher evaluations to student 
achiCVL~lllCJll gro\vlh. 

'J'hc LEA n1ust subn1it a lcttcr(s) fro1n the teacher's union \Vith its application indicating its 
agn:c1nc1H to fully pnr1icipa1c in all co1nponcnts of the schl)o] i1nprovc111cnt 1nodl..'I sclct'.tcd. 

I~. Assurances 
.-----.---.. ·-- ··-- ........ -----~· __ School City of 1-Jmninond ___ _ assures that it \Viii 

Corporation/Charter School Nainc 

X I. Use its School ln1provc1ncnt Ci rant to i1nplc1ncnt fully and cJTcctivdy an 
int<.·rv\.~nlion in each Tk~r I and Tier II school that the LE/\ co111111its to serve 
consistent \Vilh the !ina! requircrncnts. 

X 2. Establish annual goals J()r studcn! achicvcn1cnt nn the Slate's asscss1nc111s for both 
reading/language arts and 1nathc1natics and llH:asun: progn;ss on the ll'<lding 
indicators in sc.::tion Ill of the final rcquire1ncnts in onkr to 1nonitor each Tier! and 
Tier JI Schoo! that it serves \Vilh school i1nproven1i...·111 funds . 

.. X 3. I fit i1nplen1cnts a restart 111odcl in a Tier I or Ti!.'l' l! school, include in its contnu.:t 
or agn.•c1ncnt tcnns and provisions to hold the charter opcration, chartcr 1nanagc1ncnt 
organiF.a!ion, ur education n1anagc1nenl organiF.ation accountable for co1nplying \Vi th 
the final rl.."quireinents. 

X _ 4. Report to the SEA the school-level data required under section lll of the final 
rcquire1ncnts. 

F', Waivers 

The I.I~/\ n1ust l.:hcck each \Vaivcrthat the J,E/\ \Viii i1nplcinL"nt. IJ'the IJ'./\ docs not intend 
to in1plcrnent the \vnivcr \Vitb respect 10 each app!!cablc school, the Ll'.A inust indicate !(>r 

\Vhich schools it \vi!l in1ple1ncnt the \Vaiver. 

0 Extending the period of availability of school i111provc1nent f'unds. 

1\lore: Indiana has rcqucstl~d a \Vaiver or the period or availability of school in1provc1nc11t 
funds and upon receipt, that \Vaivcr auto1natically applii.:s to all LEAs in the Stnte. 

El' __ ';Starting over" in the school i111prove1ncnt ti1nelinc !'or Tier I and Tier II Title l 
participating schools i1nplc1ncnting a turnaround or restart inodcl. 

D 1!11plc1nenting a school\vidc progrmn in a Tier I or 'J'icr JI Title l participating school that 
docs 1nect the 40 percent poverty eligibility threshold. 

~ l'on1plete Tier'] and Tier JI application or Tier 111 appliculion if not already doue so. 
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Indiana Department of Education 
$llPPORT!NG •TllO[NT •11CCE$S 

School Improvement Grant (1003g) 

LEA School Application: Tier I and Tier II 

The LEA must complete this form for each Tier I or II school 
applying for a school improvement grant. 

School Corporation School City of Hammond Number 4415 

School Name Hammond High School 

After completing the analysis of school needs and entering into the decision-making process in 
this application, reach consensus as to the school intervention (improvement) model to be used 
and place a checkmark below: 

x Turnaround D Rcstai1 

D Transformation D Closure 

A. LEA Analysis of School Needs 

);> I11structio11s: 

I) With an LEA improvement team that includes staff from the school, complete the two 
worksheets ou the following pages "Analysis of Student and School Data" and "Self­
Assessment ofHigh-Pove11y, High-Performing Schools." 

2) Develop findings from the data - short phrases and sentences that indicate the facts 
revealed by the data. 

3) Complete a root cause analysis of the findings - the underlying reason for the finding. 

4) Consider overall the meaning of the data, the findings, and the root cause analysis in 
terms of student, teachers, the principal and school needs. 



Worksheet #1: Analysis of Student and School Data 

> Instructions: 
• Complete the table below for each student group that did not meet A YP for 

performance in English/language arts and/or mathematics for 2008-2009. (Do not list 
those groups that did meet A YP). 

• Student groups would include American Native, Asian, Black, Hispanic, White, 
Free/Reduced Lunch, Limited English Proficient and Special Education. 

• F LEA d h !DOE b . l I I Pl J' or ata, see t e we site: 1tt1):1/JTJustant~ .. ( oe.statc.111.us/-\ avpprcss.c n1 
Student groups % of this # of students How severe is this How unique arc the 
not meeting A YP group not in this group group's failure? leaming needs of this 
Based on GQE meeting not meeting (high, medium, low) group? (high, medium, 
for HHS AYP AYP low) 
(list l,'l·oups 

below) 

En I' I /L A t !S 1 anguage r s 
LEP 73% 24/31 High - have been in I·ligh - inconsistent forn1al 

U.S. 3 or more years schooling; fron1 non-Western 
culture 

Hispanic 52% 44/84 Medium Mediun1 - language/ 
vocabulary barriers; reading 
below grade level; lack of 
strategies and skills to read 
&/or co1nprehend grade \eve! 
text 

Overall 58% 119/205 Medium Mediun1 --- reading below 
grade level; lack of strategics 
and skills to read &/or 
con1nrehend Q:rade level text 

Mathematics 

Black 72% 77/105 High High - 1nath vocabulary; 
lack of n1athen1atical 
knowledge of concepts and 
skills to understand and 
apply strategies for correct 
answer and solutions. 

Hispanic 68% 57/84 High 1-Iigh - 1nath vocabulary; 
lack of 1nathe1natical 
knowledge of concepts and 
skills to understand and 
apply strategies for correct 
answer and solutions. 

Free Lunch 71% 118/166 High High - 1nath vocabulary; 
lack of 1nathe1natical 
knowledge of concepts and 
skills to understand and 
apply strategies for correct 
answer and solutions. 

LEP 86% 4/31 High - have been in liigh - inconsistent forn1a! 

2 



U.S. 3 or more years schooling; fro1n non-
Western culture 

Overall 70% 62/205 High liigh - inath vocabulary; 
Jack of 1nathen1atical 
knowledge of concepts and 
skills to understand and 
apply strategies for correct 
answer and solutions. 

3 



What are the key findings from the student What is at the "root" of the findings? What is 

achievement data that correspond to the underlying cause? 

changes needed in curriculum, instruction, 
assessment, professional development and 

lnaJJJJroJJriate exan11J!e: "Hispanic students watch 
school leadership? 

Spanish television shows and their parents speak 

Not appropriate example: Students from Mexico Spanish to them at home all the time so they aren't 

aren't doing well in school." learning English." 

A]Jpro1Jriate exan111le: "75o/o of our Mexican Appropriate example: "Our ELL program provides 

students who have been in the U.S. for three only one-hour of support per week for students who 

years or more are not passing E/LA !STEP+." have been in the U.S. for three or more years." 

AJJJJrOJJriate exan11Jle: "65o/o of our students with 
free and reduced lunch did not pass !STEP+ in the 
E/LA strand of'vocabulary'." 
73% ofLEP students did not pass !STEP+ in ELA; LEP services are off-site. Our LEP students 
reading vocabulary and reading con1prehension receive instruction/ supple1nental support services 
were the weakest academic standards. at the Arca Career Center. They leave Hammond 

High School and attend LEP services in the 
afternoon. 

52% of Hispanic students did not pass !STEP+ in Our classroo1n instruction has no connection to or 
ELA; reading vocabulary was the weakness across instruction, curriculu111 and life. 
acaden1ic standard. 

Overall, 58% of the students did not pass !STEP+ Our overall curriculum lacks align to the standards, 
in ELA; reading co1nprehension was the weakest instruction, assess1ncnts. Assess1nents do not 
acade1nic standard. reflect what students must be able to know and do 

on statewide assess1nents. Instruction is not 
differentiated in the classroom (Tier I RT!) for 

86% ofLEP students did not pass !STEP+ in Math; those students who are not learning. 
number sense and data analysis and probability 
were the weakest academic standards. 

68% of Hispanic students did not pass !STEP+ in 
Math; data analysis and probability was the 
weakness academic standard. 

72% of Black students did not pass !STEP+ in 
Math; data analysis and probability was the 
weakness academic standard. 

71 % of Free and Reduced students did not pass 
!STEP+ in Math; data analysis and probability was 
the weakness academic standard. 

Overall, 70% of the students did not pass !STEP+ 
in Math; data analysis and probability was the 
weakest standard. 

4 



Student Leading Indicators 

~ Instructions: 

I. 

2. 

I) Using school, student and teacher data, complete the table below 

2) If the indicator is not applicable, such as "dropout rate" for an elementary school, 
write "NA" - not applicable - in the column. 

3) Review the data and develop several key findings on the next page. 

2007c2008 ... .2008"2009 
.. .· . 

····· Number of minutes within 67,500 minutes 67,500 minutes 
the school year that students 1,875/wk 1,875/wk 
are to attend school 36 wk/yr 36 wk/yr 
Dropout rate* 32 (12.6%) 30 (12.4%) 

Male 18 Male 
Fen1a\e 14 Fe1nale 
Black 13 Black 
I·Iispanic 12 1-Iispanic 
White 6 White 
Multiracial 1 Multiracial 
Special Ed 6 Special Ed 
Free/ reduced Lunch 11 Free/ reduced Lunch 

16 
14 
13 
12 
5 

6 
20 

3. Student attendance rate* 93.1% 92.9% (State 95.9%) 
Blk 94% Blk 93% 
Hisp 93% Hisp 93% 
White91% White 90% 

4. Number and percentage of 7% 7% 
students completing 
advanced coursework* (e.g., 

(12% State average) 

AP/JB), early-college high 
schools, or dual enrolhnent 
classes 

5. Discipline incidents* Suspensions 325 Suspensions 576 
Involving Drugs, Weapons or Involving Drugs, Weapons or 
Alcohol 24 Alcohol 11 

6. Tt11ants* 255 297 
> I 0 unexcused days absent 

7. Dishibution ofteachern by 
performance level on LEA's 
teacher evaluation svstem 

8. Teacher attendance rate Total Tchrs Ave days ntissed Total Tchrs Ave days n1issed 
47 12 52 16 (826) 
English 7 10 (69.5) English 7 13 (91.5) 
Math 3 9 (43) Math 5 13 (64.5) 
Science 5 8 (39 .5) Science 6 8 (47) 
Social Studies 4 6 124.5) Social Studies 5 7 132.5) 

*If this school is a high school, disaggregation of the data by student groups would be infonnative in your 
planning. 
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What are key findings or summaries from the What is at the "root" of the findings? What is the 
student leading indicator data? underlying cause? 

Ina}J]Jro1Jriate exan11Jle: "''I'eachers are absent a lot. 1
' Inappropriate example:" Teachers don't feel like 

AJJJJrOJJriate exan11J!e: 11 ·reachers on average are out 
coming to school" 

of the classroom 32 days of the school year." AJJ]Jropriate exan1;Jle: '"feachers' working conditions 
are poor - li1nited heat in the classroo1ns; 
teachers attend three weeks of professional 
development during the year and the school has 
difficulty finding substitutes so students are 
placed in other teachers' classroon1s.,, 

'I'eachers on average are out of the classroo111 16 See Appendix A: Cambridge Education --- Quality 
days of the school year." RevieHJ ReJJort 

The school lacks a cohesive approach to the 
Student average daily attendance rate is 92.9 % challenges it faces --- challenges w/ staff, student 

(State standard is 95%) population and aligning curriculum, instruction and 
assess1nents to standards. 

7% of students taking AP courses (State is 15%) 
Leaders need to find time to improve 

297 students were truant. con1n1unications with staff. 

30 students dropped out of school. The school has not established adequate structures 
for staff to meet on a regular basis. 

579 students were suspended from school 
Lack ofuseable data entails the absence of data-
driven instruction. 

Classroo1n observations that focus on instruction are 
infrequent and administrators set no goals for 
teachers related to student success in their classes. 
No feedback on their teaching. The administration, 
in turn, does not have an adequate grasp of how well 
students are learning. 

The school does not have a coherent strategy for 
professional development. The professional 
development of staff docs not link to whole school 
priorities. 

Teachers are not explicit about what student must 
know and be able to do to improve. 

The school does not hold counselors accountable to 
ensure that all students have comprehensive 
assessments of their needs and personalized goals. 

Lack of short-term realistic and challenging learning 
targets for students. 

6 



Worksheet #2: Self-Assessment of Practices High-Performing Schools 

};> !11structio11s: 
• The following table lists the research and best practices of effective schools, especially 

those of high-poverty, high-performing schools. These practices are embedded in the 
school intervention/improvement models as well. 

• Using a team that knows the school well, critically consider the practices of the school 
and determine a score of 1-4 with four being the highest. 

• As with the other previous data sources, use the scores to develop a set of key findings. 

Note: 67 staffmembcrs received survey; 59 surveys were returned. Not all 59 surveys were 

1 comp ete. 

The Principal arid Leadership 1 2 3 4 The·Princinal and Leadership 
1. Spends most of the time managing the 9 25 20 4 I. Spends great deal of time in 

school. classroo111s. 

2. Is rarely in the classrooms. 4 25 24 4 2. Conducts frequent walk-throughs. 

3. Is not knowledgeable about English/ 3. Knows E/LA and mathematics 
language arts or mathematics instrnction well and is able to assist 
instruction. 7 22 24 5 teachers. 

4. Serves as lone leader of the school 5 23 24 3 4. Utilizes various fonns of leadership 

5. Must accept teachers based on tea1ns and fosters teachers' 

seniority or other union agree1nents development as leaders. 

rather than on their effectiveness in 5. Is not bound by seniority rules in 
the classroom. 5 31 17 0 hiring and placement of teachers. 

Instruction ' 1 2 3 4 Instruction ' 
' 

1. Is primarily lecture-style and teacher- 31 23 I 3 I. Includes a variety of methods that 
centered. are student-centered. 

2. Places the same cognitive demands on 2. Provides various levels of cognitive 
all learners (no differentiation). 27 13 IO 6 demands (differentiation; Response 

3. Is primarily textbook-oriented. 24 19 10 5 to Instruction - RT!). 

4. Does not include technology. 30 24 3 1 3. Uses multiple sources beyond 

5. Works alone, rarely meeting in or textbooks. 

across grade-level teams to discuss 4. Includes frequent use of technology. 

and improve. 12 20 24 3 5. Works in teams, discussing student 

6. Instruction is rarely evaluated and learning and instrnctional ideas. 

connections to student learning 6. Instruction is evaluated through 
growth or increased graduation rates rigorous, transparent, and equitable 
are not 111ade. 20 16 20 2 processes that take into account 

7. Instrnction is not increased to allow student growth and increased 

for more student learning time. 17 17 19 2 graduation rates. 

7. Schedules and strategies provide for 
increased student learning time. 

7 



•'-"' .. ><< ;;• ......... T . !!1·.· ··a ' 4: ' llrTI ! ··••••·· • c .)'> ! ., 

1. Leadership does not observe or 4 25 24 4 1. Is observed by school leadership that 
evaluate teachers for use of the it is being taught. 
curriculu1n. 2. Is developed by the district/teachers 

2. Is considered to be the textbook or based on unpacking the state 
the state standards. 24 19 10 5 standards. 

3. Is not aligned within or across 3. Is aligned within and across grade 
grade levels. 17 17 19 2 levels. 

4. Is not rigorous or cognitively 4. Is rigorous and cognitively 
demanding. 5 20 27 4 demanding. 

5. Is not available to all students, e.g., 5. Is accessible to all students through 
English language learners or placetnent in regular classroo111 
students with disabilities as they are during instruction of the core 
not present in the regular classroom 12 20 24 3 curriculun1. 
during core instluction tilne. 6. Is differentiated for struggling 

6. Is not differentiated for struggling 27 13 10 4 students. 
students. 

D.ata - Formative.Assessments · 1 2 3 4 Data - Formative Assessments 
1. Arc not regularly used by teachers. 15 29 15 1 1. Are used to implement an aligned 
2. Are not routinely disaggregated by instructional program. 

teachers. 18 26 14 1 2. Are used to provide differentiated 

3. Are not used to determine instruction. 
appropriate instructional strategies. 20 21 15 1 3. Are discussed regularly in teacher 

groups to discuss student work 

.Professional Development 
. 

1 2 3 4 Professional Development . 

1. Is individually selected by each 20 17 12 3 1. Is of high quality and job-embedded. 
teacher; includes conferences and 2. Is aligned to the curriculum and 
conventions. instructional progra111. 

2. Is not related to curriculum, 3. Includes increasing staffs knowledge 
instruction, or assess111ent. 4 26 24 3 and skills in instructing English 

3. Is short, i.e., one-shot sessions. 10 20 22 7 language learners and students with 

4. Does not include follow-up disabilities. 
assistance, inentoring, or 4 Is developed long-term; focuses on 
monitoring of classroom 8 14 22 10 i1nproving curriculu1n, instruction, 
implementation. and fonnative assess1nents. 

P~feJ)t~,))'~milY.GPfiliti#~ity•·······. ··'· .. }J •.. 7 3 4 .P~~eiifa; ¥~!\Jj)Y, .j:':(}l)l!\J tlijjty .. · ········· ; ··•• · t 
1. Does not provide extended 0 15 21 21 I. Provides social and emotional 

supports. supp01ts from school and community 

2. Does not ensure a safe school and organizations. 
co1n1nunity environ1nent for 2. Creates a safe learning environment 
children. 0 10 41 8 within the school and within the 

conununity. 
3. Includes use of advisory periods to 

1 18 26 17 build student-adult relationships. 
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1. Holds the belief that all students learn 5 
the same way. 

2. Uses the textbook to determine the 
focus of study. 24 

3. "Cultural instruction" is limited to 
study of flags, festivals, and foods of 
countries/people. 

4. Does not investigate students' level of 
education prior to coming to the 
United States; home languages; the 
political/economic history; conditions 
of countries or groups. 0 

5. Does not connect curriculu111 and 
learning to students' own life 
experiences as related to race, 3 
ethnicity, or social class. 

What are the key findings from the self­
assessment of high-performing schools? 

AJJJJrOJJriate exa11111le: "We don't have a 
curriculum aligned across grade levels." 

19 

20 

31 

10 

18 

Appropriate example: "We only teach flags, 
festivals and foods with our students; we don't 
really get into the students' different cultures." 

Teachers do not use assessments regularly to 
monitor student performance and design 
interventions. 

The textbook usually determines what is taught and 
frequently serves as the curriculum. 

Union agreement determines staff available for 
instruction. 

Instrnctional time is not usually increased for 
students needing such time. 

29 4 1. Holds the belief that students learn 
differently and provides for by using 
various instructional practices. 

11 4 2. Combines what learners need to know 
from the standards and curriculum 
with the needs in their lives. 

25 2 3. Provides culturally proficient 
instruction, allows learners to explore 
cultural contexts of selves and others. 

4. Investigates students' education prior 
to coming to the United States; home 

9 40 languages; political/economic 
history; conditions of countries or 
groups. 

23 15 
5. Connects curriculum and learning to 

students' own life experiences as 
related to race, ethnicity or class. 

What is at the "root" of the findings? What is 
the underlying cause? 

Appropriate example " We don't know how to 
align our curriculu111 across grade levels." 

AJJJJrOJJriate exa1n1Jle: ''Connecting curriculun1 to 
students' lives takes longer to prepare lessons." 

We have not aligned assessments to standards. We 
do not have con11non course assess1nents. 

We do not know how to align our instruction to 
standards. We do not know how to differentiate 
instruction to meet the needs of students who are 
reading below i,~·ade level. 

We do not identify staff who are most qualified to 
instruct the students who are the most in need (i.e., 
a teacher with a reading or math endorsement/ 
specialist degree w/ less seniority may not be able 
to teach summer school because he/ she does not 
have the most seniority). 

Assessments are not used to respond to student 
needs and regrouo for intervention. 
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B. Selection of School Improvement Model 

> Instructions: Read and discuss with the team the elements of the four school intervention 
models below. 

Turnaround Model Transformation Model 

Required Elements Re<1uiretl Elements 
Adopt a new governance structure, Develon Teacher and Leader Effectiveness 
which may include, but is not limited to, 1. Replace the principal who led the school prior to 
requiring the school to report to a implementing the model. 
turnaround office, hire a turnaround 2. Use rigorous, transparent, and equitable evaluation 
leader, or enter into a contract to obtain systems for teachers and principals that take into 
added flexibility in exchange for greater account data on student growth, 1nultiple assess1nents, 
accountability. and increased graduation rates. Evaluations are 

Use data to identify and implement an 
instructional progra1n that is research-
based and vertically aligned from one 
grade to the next as well as alii,'Iled with 
State academic standards. 

developed with teacher and principal 
3. Reward school leaders, teachers, and other staff who, in 

i1nple1nenting this inodel, have increased student 
achievement and 1-l.S. graduation rates. Remove those 
who, after opportunities have been provided to 
i1nprove, have not. 

Promote the use of student data to 
inform and differentiate instruction. 

4. Provide staff ongoing, high quality, job-embedded 
professional development that is aligned with the 
instructional program and designed with school staff. 

Establish schedules and implement 
strategies that provide increased learning 
ti1ne. 

5. ltnple1nent strategies such as financial incentives, 
pro1notion, career growth, and flexible work conditions 
that arc designed to recruit, place and retain staff. 

Provide appropriate social-e1notional 
Increasing Learning 'I'itne and Creating Con11nunity-
Oriented Schools 

and connnunity-oriented services and 
supports for students. 

I. Establish schedules and implement strategies that 
provide increased learning time. 

2. Provide ongoing mechanisms for family and 
community engagement. 

Comnrehensive Instructional Reform Strategies 
I. Use data to identify and implement an instructional 

proi,~·am that is research-based and vertically aligned 
from one grade to the next as well as aligned with State 
academic standards. 

2. Promote the continuous use of student data to inform 
and differentiate instruction. 

Provide Onerational Flexibility and Sustained Su1212ort 
I. Give the school sufficient operational flexibility 

(staffing, calendars/time and budgeting). 
2. Ensure school receives ongoing, intensive technical 

assistance and support from the LEA, SEA, or 
designated external lead partner organization. 

JO 



I. ·.··• · J)1r11aro1Jrid Model Transformation Model 
I . . .. 

Permissible Elements Per1nissible E/e111ents 

New school model (e.g., themed, 
dual language academy DeveloJl Teacher and Leader Effectiveness 

I. Provide additional compensation to attract and retain staff 

Any of the required and permissible 
activities under the transfonnation 
model - these would be in addition 
to, not instead of, the actions that 
are required as part of a turnaround 
model. 

with skills necessary to meet the needs of students in a 
transfonnation model. 

2. Institute a system for measuring changes in instructional 
practices resulting from professional development. 

3. Ensure that the school is not required to accept a teacher 
without the mutual consent of the teacher and principal, 
regardless of the teacher's seniority. 

4. LEAs have flexibility to develop and implement their own 
strategies to increase the effectiveness of teachers and school 
leaders. Strategies must be in addition to those that are 
required as part of this model. 

ComJlrehensive Instructional Refonn 
1. Conduct periodic reviews to ensure that the curriculum is 

being implemented with fidelity. 
2. Iinple1nent a schoolwide "response-to-intervention'1 1nodel. 
3. Provide additional supports to teachers and principals to 

implement strategies to support students with disabilities and 
limited English proficient students. 

4. Using technology-based supports. 
5. In secondary schools ·-

a) increase rigor 
b) sun11ner transition progra1ns; fresl11nan acade1nies 
c) increasing .s)-raduation rates establishing early warning 

systems 

Increasing Learning Ti1ne and Creating Connnunity-Oriented 
Schools 
I. Partner with parents, faith and community-based 

organizations, health clinics, State or local agencies to 
create safe environ1nents. 

2. Extend or restructure the school day to add time for such 
strategies as advisory periods that build relationships. 

3. Implement approaches to improve school climate and 
discipline. 

4. Expand the school program to offer full-day kindergarten or 
pre-kindergarten. 

0jlerational Flexibility and Sustained SUQJlOrt 
I. Allow school to be run under a new governance 

arrange111ent, e.g., turnaround division in the LEA. 
2. Implement a per-pupil school-based budget formula that is 

weighted based on student needs. 



~ Instructions: Reflect on the data, findings, root cause analysis, and self~assessment and the 
elements of the four improvement models. As a team, reach consensus as to the model 
that is the best fit for the school and that has the greatest likelihood, when implemented, 
of affecting principal leadership, teacher instrnction, and student learning. 

Intervention model selected Turnaround Model 
(I) Describe how the model corresponds to the data,findings, root cause analysis and self-

assessnzent. 
The need to improve student achievement is most pressing for this low-perfonning school that serves our 
most disadvantaged high school students in the School City of Hammond. Based on the key findings of 
persistent low graduation rates, high drop out rates, low student performance and lack of alignment of 
instruction to standards, the LEA 's decision to select the turnaround model is to formulate specific and 
coherent evidence based recommendations for use by all Hammond High School educators and 
stakeholders aiming lo quickly and dramatically improve student achievement in this low-performing 
school. Through the turnaround model, we seek to achieve and experience dramatic and quick results. 
The differentiating factors will be the intensity of the turnaround practices and the speed of putting them 
in place. We have taken findings from school turnaround research (Darden; Fullan, Walberg; Dufour; 
Eaker; Marzano; Westerberg) to help determine the strength of the evidence-base grounding each 
recommendation and practice. All failing schools need guidance on what will work quickly to improve 
student outcomes. Hammond High School, in the past, had explored a variety of strategies to improve 
student achievement, but without rapid, clear success. We now need to look beyond slow, incremental 
change and exa1nine practices that will raise and sustain student achieve1nent within one to three years. 
Visible changes will include changing policies and practices that allow the replacement of the principal; 
recruiting and selecting new staff that understand the urgency and con11nittncnt to the turnaround 
requirements; focusing on instruction that improves student performance and paves the way for 
graduation and opportunities for post-secondary education and skilled careers beyond high school. 
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(2) Describe how the model will create teacher, principal, and student change. 
School turnaround aims to improve student outcomes by changing how schools and classrooms 
operate, but just as significant, the school turnaround model involves quick, dramatic improvement 
within three years. In a turnaround model, we will fill all staff positions based on an application and 
review process for the 20I0-2011 school year and continue to use the !DOE Draft Principal and 
Teacher Effectiveness (Sec Appendix B: !DOE Draft Principal Effectiveness and Appendix C: !DOE 
Draft Teacher Effectiveness) evaluation process to replace staff unable to easily make the transition 
with those already qualified to do so. School turnaround model literature builds on effective school 
improvement practices (Lezotte) but focuses on how to speed up and increase the impact of these 
practices. According to the research, effective school turnaround strategies remove factors that inhibit 
school improvement and that do not support effective teaching and learning. The LEA will replace the 
principal and grant the new principal operational flexibility (staffing, calendars/ time, and budgeting) to 
implement fully a comprehensive approach that improves student achievement outcomes and increases 
high school graduation rates. Because the cmTent school leader(s) may be enmeshed in past strategies, 
a new leader with credentials and competency who has the capacity to implement the turnaround model 
will immediately signal change. The LEA will use the !DOE Draft Principal and Teacher Effectiveness 
rubric to monitor the implementation of the turnaround model and to guide the development of 
individual teacher professional growth plans. We will set clear, high improvement goals for Hammond 
High School, and monitor and publicly report school achievement and progress to the School Board 
after each trimester. We will set short, clear timetables for the turnaround school to demonstrate large 
improvements, with an expectation of one year. The LEA will support the school in establishing 
practices, schedules and tools for monitoring the turnaround model that will focus on improving 
teaching and student learning by analyzing student assessment and classroom data, establishing goals 
for instructional improvement in targeted subject areas, using the goals and data to make changes 
designed to affect instrnction, and monitoring progress regularly and adjusting strategies. Professional 
development will focus on helping teachers understand how to provide rigorous and relevant instruction 
to better engage students in learning and provide the skills needed to graduate and to serve them after 
they leave school (Marzano). Teachers will have ongoing ways to expand their knowledge and improve 
their skills. Professional development will be facilitated by team leaders, instructional coaches (i.e., 
reading and writing across the curriculum; math; differentiation) and/or outside professional 
consultants. Teachers will participate in training and/ or PD opportunities weekly, monthly and during 
the sun1111cr that will cover instructional practices related to teaching curricular n1aterial content or 
classroom-based instructional practices. Data will be used to support a realistic diagnosis of the number 
of students (disaggregated by subgroup) who drop out and that will help identify individual students at 
high risk of dropping out. MIS! will allow the school the ability to track comprehensive, student level 
data, to inonitor and review student data, including absences, grade retention and low achieve1nent. 
Data will be reviewed regularly, with a particular emphasis before the transitions to middle school and 
high school (i.e., students transitioning from Eggers Middle School to Hammond High School). 
Counselors will provide students with extra assistance and information about goal setting and mapping 
course plans for academic success (individual learning plans), working toward graduation and setting 
regular meetings/ student conferences to monitor those goals. Social workers, counselors and teachers 
work as teams with students at risk of dropping out (Westerberg) based on targeted interventions. This 
will be implemented in conjunction with other activities and strategies that include extended time and 
schoolwide interventions. Extended time intervention will be a certified staff member (behavioral/ 
instructional interventionist) who provides and monitors academic support to students at high risk of 
dropping out, offers guidance on matters inside and outside of school, models positive behavior and 
decision-making skills, and can be an encouraging role model for students, thus helping the students 
continue to earn more credits toward high school completion and keeping on track with their individual 
learning plan. While this extended time's primary focus is for intervention, it will provide opportunity 
for project learning, inquiry, online learning, community service learning and internships. Extended 
time will provide academic support and enrichment to improve student achievement and engagement in 
school for all students. (Sec Appendix D: School-wide Action Plans (2010-2011) 
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C. LEA Capacity to Implement the Intervention Model 
~ Instructions: Consider each topic under the column "capacity" and determine ifthe district 

currently has or will develop the ability to complete this task. Select "yes" or "no." List the 
evidence available should !DOE request proof of the district's capacity (e.g., resumes of all 

1 1 1 . teac 1ers to s 1ow t 1eir previous work with the inn rovement models). 

C11pacicyTask Yes No Pistdct Evidence 
.· .. . 

1. The budget includes attention to each element x >Elements and activities in the plan align to 

of the selected intervention. budget and requirements of the turnaround 

All models 
model. 

2. The budget is sufficient and appropriate to x >Job Descriptions support the credentials of 

support the full and effective implementation Principal of Turnaround School 

of the intervention for three years. (CmTiculum and Instruction) and Principal 

Ail models 
of Climate and Operations; social 
worker(s); literacy (9-12) and math 
interventionists, and instructional coaches 
(i.e., reading and writing across the 
curriculun1; n1ath; differentiation) (i.e., 
reading and writing across the curriculu111; 
math; differentiation) (See Appendix E: 
Job Descriptions for 1003(g) funded 
positions) 
>Contracts & resu1nes of consultants show 
capacity to provide support to the 
turnaround model 
>Master schedules and timclines for 
professional development that includes 
collaboration times for staff 
>Master schedule for extended instructional 
titne/ calendar 
>Student Assessment Schedule 

3. Proj ectcd budgets meet the requirements of x >CNA documentation 

reasonable, allocable, and necessary. >Cambridge Report 

All models 
>School Improvement Action Plan 

4. The budget is planned at a minimum of x >Budget Page aligns to described clements 

$50,000 and does not exceed two million per of the turnaround model 

year per school. 

All models 

5. The district has the resources to serve the x >CNA, Cambridge report and 1003(g) 

number of Tier I, II, and III schools that are application demonstrate a need for 

indicated. implementation of the turnaround model in 

All models 
Hammond High School 
>Title I plan supports implementation of 
tarneted interventions for literacv (9-12) and 
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math 
>LASS grant supports the implementation 
of small learning community (Freshman 
Academy) by improving the rigor and 
relevance of instruction and the system for 
data collection/ n1anage1nent for n1onitoring 
student achieve1nent and continuous school 
i1nnrove1nent. 

6. A clear alignment exists between the goals x >Principal contract and resu1ne detnonstrate 

and intervention model and the funding capacity to implement turnaround model 

request (budget). >Staff roster and resumes support quality of 

Ali models 
teachers aligned to !DOE Teacher 
Effectiveness rubric (screening tool) 
>Action Plan w/ attainable goals 
>Master schedule shows extended 
instruction; interventions (with descriptions 
& use of time; attendance logs of students 
and teachers) 
>Intervention attendance rosters; schedule 
blocks for intervention; orogress tnonitorinrr 

· ... · .. · .. •·· ·.·. Capacity 
. . . > . Yes. NO-- · DisfrictEvidence 

· . 

. . . . . . . 

7. Principals and staff have the credentials and a x >Principal contract and resu1ne 

demonstrated track record to implement the >Staff roster and resumes 

selected model. >IDOE Screening tool(s): Teacher and 

All models 
Princi1Ja! E,[fectiveness iubrics used for 
interview nrocess 

8. The district has received the support of parents x >School Board notification (04/15/10) 

and the community to implement the >Agendas 

intervention model, including multiple >Sign in sheets 

meetings to seek their input and infonn them of >Media releases 

progress. >Parent calendar of events and 1neetings 

All models 

9. The school board has expressed commitment to x >Letters from School Board 

eliminating barriers to allow for the full (See Appendix F: Letter qf Support) 

implementation of the selected model. 

All models 

I 0. The superintendent has expressed commitment x >Letter from Superintendent 

to eliminating baniers to allow for the full (See Appendix G: Letter qf 

implementation of the selected model. Con11nit1nent) 

Ali models 
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11. The teacher's union has expressed >Letter from SCH AFT President 

commitment to eliminating barriers to allow for (See Appendix H: Letter of 

the full implementation of the model, including Con11nitn1ent) 

but not limited to teacher evaluations, hiring 
and dismissal procedures and length of the 
school day. 

1'urnaround, Tra11.~·(orn1ation Models 

Capacity Yes No District Evidence 

12. The district has the ability to recruit new x >Job description 

principals. >National posting of job search 

Turnaround, Transformation Models 
>Roster and credentials of screening and 
interview con11nittee 
>Schedule/ calendar (dates and times) for 
recruiting new principals 
>Interview questions w/ notes/ responses 

13. The timeline is detailed and realistic, x >'fi111eline 

demonstrating the district's ability to >Roles and responsibilities identified 

implement the intervention during the 2010- >Extended learning titne for teachers 

2011 school year. (reduce the# of days out of the 

All models 
classroom) 

14. District staff has high levels of expertise and x >District restructured a Title I school 
successful experience in researching, and during 2004-2005; school has 
implementing the selected intervention model. demonstrated progress and LEA has 

Turnaround, Transformation, Restart Models experience in replacing leadership, staff 
and improving instruction. School made 
AYP Fall 09. 
>Meet w/ this Title I school and HHS 
Principals and Title I Director to discuss 
"lessons learned" and "helpful tips" to 
turning around a school. Small learning 
academy for leaders implementing 
continuous i1nprove1nent in urban/ high 
poverty schools .... schedule of principal 
ineetings. 
>When CNA was gathered and reviewed 
and the findings of the Cambridge Report 
discussed, research was conducted by 
central office and school committee 
concerning each of the models. It was 
determined that the turnaround model 
would provide us the most effective and 
efficient approach for improving student 
achieve1nent. 
>LEA meet w/ HHS staff on March 31 
and discussed the onnortunities for the 
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I 003(g) grant (i.e., viewed !DOE 
Webinar) and discussed the four 
improvement models and the decision to 
use the turnaround model and how it was 
detennined as the model for HHS. 
>Extensive research \Vas conducted on the 
turnaround model to complete the l 003(g) 
grant. 

15. The district demonstrates the ability to align x Budget reflects use of consolidation of 

federal, state, and local funding sources with funds from the following sources: 

grant activities >Title I; II 

All models 
>LASS (Lake Short Alliance for Student 
Success) 
>Project Lead the Way 
>Special Education 
>Work 1 Grant 
>Response to Intervention 
>AP Professional Development 

16. The district demonstrates the ability and x >Job descriptions for HHS teachers to 

co1n1nihnent to increased instructional ti1ne. accommodate/ provide flexible &/or 

Turnaround, Transformation Models 
extended learning schedules for students 
>Budget reflects costs for extended time 
schedules 
>Description of extended time (flexible 
schedule; extended time beyond regular 
school day; extended time beyond regular 
school calendar) provides for intervention 
as well as opportunity for rigorous and 
challenging acade1nic achieve1nent of 
standards for all students (i.e., 
intervention in core acade1nic areas; 
project learning; inquiry; online lean1ing; 
con1111unity service learning; offering 
additional AP courses; apprenticeships; 
internships for real life experiences and 
career skill buildinQ). 
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models 
~ Instructions: 

1) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 

2) There are five required LEA commitments or actions that districts have already implemented or which must take place in 
school year 2010-11. 

3) In the second column, provide a short description of how the commitment was completed or the district's plan to complete it. 

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment A. 
Indicafots ol>BEA.'.Commi'finent I Desctiptioll ofliow this comni.itmellhvas pr wi!Ll:ie completed 

1. Design and implement school intervenUon 
model consistent with federal application 
requirements. 

2. The LEA has or will recruit, screen, selects 
and support appropriate external providers. 

No response needed here as this information is required later in the description of 
the model selected. 

I. The LEA has a process for recruiting, selecting, and contracting with and monitoring 
external partners that includes: a) using student qualitative and quantitative data to 
determine specific school needs; b) identifying a host of external providers, based on 
national reputation and state approval, to fulfill this need; c) interview external partners 
and review specific services and activities to be provided; d) obtain approval from district 
leadership and school board of education; and e) monitor quality of service and 
accountability based on student performance data indicators. 

2. The LEA is currently investigating using the International Center for Leadership in 
Education as an external Partner for this initiative (The School City of Hammond has 
partnered with the International Center for Leadership in Education since 2008 to 
implement SLC grant through the Lakeshore Alliance of School Success. Both the 
International Center and School City of Hammond have insisted on quality assurances to 
monitor each service and activity of the grant. The principals recently completed a 
district generated quality assurance based on the services being provided this year. The 
report indicates a high degree of satisfaction with the Services provided by the 
International Center. More importantly, the report indicates increases in student 
achievement and attendance for the 9'" cohort. Through the Corporation's initial 
investigation we have found that the International Center has had prior success in turning 
around low performing schools in Pasadena, Texas, Spring !SD, Texas, and is currently 
involved in school turnaround work in Detroit, Philadelphia, and Puerto Rico. The 
International Center aooears qualified to helo Hammond High School oroduced 
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" 

measurable gains in student achievement (per Tim Ott, Senior Vice President, 
International Center for Leadership in Education, See Appendix I: Technical Assistance 
and Contract) 

3. Develop criteria for selecting the providers and utilize it in determining the past 
effectiveness ofprovider(s) in implementing the needs of the turnaround model, 
especially as related to the student population of the school and/or the type of school. 

3. The LEA will develop and submit a copy of the contract with the provider(s) clearly 
indicating the roles and responsibilities of the provider(s), how the LEA will support the 
provider(s), and any consequences should the provider(s) not meet obligations including 
but not limited to increasing student achievement. 

4. The LEA will monitor and evaluate the implementation of the contract by routinely 
participating in professional development, conducting walk-through to observe transfer 
of practices and strategies, and inonitoring the school's binder systen1 for professional 

I I development activities (i.e., meeting record forms; agendas; handouts). 
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I 

I 
Iridicators. of LEA Commitment Description of how this commitment was pr will be completed 

3. Align other resources with the school improvement model. (For examples of resources and how they might align. see 
Attachment B). 

o For each resource identified. specific ways to 
align it to the intervention model has been 
provided. 

I. Title I. Part A; Title III--- (targeted assistance 
program) 

2. Title II, Part A 

3. Title I, Part A and ARRA --- (targeted 
assistance program; LASS Grant; AP Funds). 

4. Title I, Part A; Title III, Part A, Special Ed). 

5. Title I, Part A; ARRA; (targeted assistance 
program). 

6. LASS Grant 

I. The LEA uses research-based practices that are vertically aligned across teams and 
departments, when appropriate, to provide supplemental services to students who are at 
risk. (Literacy Lab (9-12) and Math Lab and Bi-lingual resource literacy lab: funds 
support Literacy (3) and Math interventionists (1) and Bi-lingual interventionist (J) onsite 
at HHS for ELL/LEP students) 

2. The LEA may use resources in the recruitment of teaching staff with skills and 
experience to effectively implement the turnaround model 

3. The LEA will use resources to assist with the design and implementation of the 
improvement plan that includes high-quality job-embedded professional development to 
support implementation of the turnaround model. Professional development will focus 
on improving instruction to ensure rigor and relevance. 

4. The LEA will use resources for job-embedded staff development aligned to grant goals to 
assist critical subgroups, LEP and Special Education (specifically, job-embedded 
professional development to support in-class instruction for students with an IEP and 
how to provide instruction that uses effective team/ collaborative and differentiated 
instruction that enhances achieve1nent for all students in the classroon1). 

5. The LEA v.rill use resources to focus on 9th through 12111 grade intervention to irnprove the 
reading skills of students who are at risk and reading below grade ievel; 9'" grade math 
skills who are at risk of failing. 

6. Sustain implementation of small learning community for Freshmen. The Freshman 
Academy for 9'" grade students was developed to ease the transition into the high school, 
in this type of small learning community, the students are housed in a separate floor of the 
school building, with core-academic teacher teams that share the same students. Each 
small learning community consists of an interdisciplinary team of teachers whom students 
work with throughout the school year to improve student/ teacher relationships, as well as 
providing professional develop opportunities for tean1s to make connection to or across 
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o Multiple financial and non-financial 
resources have been identified and 
describe how they would align to the 
model. 

Non-financial resources 

Provided by State/ !DOE: 

Provided by LEA: 

instruction, curriculum and life for students. 

l. Implement Indiana's Common Core Standards and the State's initial Common Core 
Curriculum Map of the updated "unpacked" standards for course(s) that describe/ 
outline: 
• Specific content aligned to the IN Common Core Standards 
• Precise skills needed to demonstrate understanding of the standard(s) 
• Major concepts that students must demonstrate understanding of 
• Assessments that align with the skills and demonstrate understanding of content and 

skill 
2. The LEA will assist, monitor and evaluate the school's development of course syllabi for 

regular and extended day courses aligned to IN Common Core Curriculum Map that 
includes standards, concepts that students will learn, skills that students will be able to 
do, resources used to support instruction and guided practice, and descriptions of how 
learning v.iill be assessed. 

3. The LEA will use !DOE technical assistance for specific content areas and 
exceptionalities, as well as the Title I office for guidance and compliance. 

4. All AP math and science students participate in testing. 
5. PSA T testing for all sophomore students. 
6. The LEA will support the use ofresources, such as Learning Connection and INSPIRE in 

developing and implementing elements ofrigor and relevance in lesson design daily 
(instructional framework for units that use/apply SPN & the 4 quadrants of a Gold Seal 
Lesson) (Instructional Strategies: How to Teach for Rigor and Relevance by 
International Center for Leadership in Education. Inc.) 

7. Internet accessible resources support teachers opportunity to improve instruction and 
support students' ability to improve performance: 

• Learn 360 
• Grolier 
• Plato 
• Reading Counts 
• Professional Development Resources (i.e., professional books; training 

oooortunities) 
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• STI/ MIS! (access to 3year trend data) 
• Common School Fund (hardware and software) 
• Hammond Education Foundation (mini grants for special projects) 

8. LEA technical assistance or support to school(s): 
9. School City of Hammonds' Central Office Support Staff: 

• The roles and responsibilities are under the direct supervision of the Curriculum and 
Instruction Services. Ruth Mueller, Assistant to the Superintendent expertise in 
school refo1m, curriculum, instruction and assessment. Ms_ Mueller's office will 
provide support for the school reform projects and implementation of LEA/ District 
Improvement professional development in the schools. 

• Theresa Mayerik, Director of Secondary Instruction has expertise in working with 
high schools and providing support to schools in meeting requirements for graduation, 
providing a rigorous and challenging curriculum for all students and aligning 
interventions to assessments. Ms. Mayerik will support the implementation, 
monitoring and evaluation of the turnaround model participating in data analysis and 
educational walkthroughs. 

• Jana Abshire, Title I Director has expertise in school reform and will provide monthly 
consultation/meetings with school teams for planning, analyzing and evaluating 
school progress. Establishes meetings between successful school reform principal and 
turnaround principal. Ms. Abshire has expertise in data analysis and will provide 
support for the turnaround model by meeting with the principal and appropriate 
tea1ns/ groups on a n1onthly basis to reviev.,r progress and assist with problem solving 
strategies. Ms_ Abshire coordinates technical assistance for Title I schools and 
supports the align1nent of school improve1nent strategies across the non-Title I 
schools. Ms. Abshire will support the implementation, monitoring and evaluation of 
the turnaround model participating in data analysis and educational walkthroughs. 

• Rebecca Hammar, Literacy Coordinator has expertise in literacy and working with 
teachers to implement best practice strategies and models for intervention. Ms. 
Hammar will meet with principals, teachers and interventionists to discuss/ review, 
implement and monitor the turnaround model's alignment with school needs and 
goals as well as using data to monitor intervention components and supporting student 
needs. 

• Kris Byquist, Title I Coordinator has expertise in working with students in poverty 
and will provide support to teachers and the principal through monthly consultations. 
Ms. Byquist has expertise in working with parents and will provide support for the 
Family Involvement Facilitators and principals to develop, implement and monitor 
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LEA School Improvement Funds/ Title I/ 
LASS 

parent involvement requirements and programs aligned with school needs and goals. 
• Tana Porter, Title I Office Manager has expertise in fiscal accountability for Title I 

and will help school teams develop and monitor budgets and by preparing fiscal 
reports. 

• Connie Manous, Director of Special Education has expertise in working with students 
with special needs and will provide support to teachers and the principal through 
monthly/ regular consultations. 

• Peggy Harrington, Director of ELL has expertise in working with students with 
special language needs and will provide support to teachers and the principal through 
monthly consultations. 

• Will Wraggs, Director of Student & Instructional Suppo11 Services has expertise in 
working with students needing alternative learning conditions. Mr. Wragg's works 
with the schooL parents and students to provide interventions to assist in transitions 
from alternative educational environments to the regular classroom. He is also a 
liaison for the school and community. 

10. PD activities will directly address the academic achievement problem that caused 
the school to be identified: The major areas of focus for these funds are for district­
wide training in differentiated instruction, school-based modeling and coaching, 
technical assistance for data analysis and links to strategies & interventions, professional 
materials (training videos, books), and consultants working with staff on improving 
literacy and math instruction for students (LEP, special education, Black). 

11. PD activities will meet NCLB professional development requirements. The 
professional training \Vill focus on the teaching and learning process, such as increasing 
content knowledge, the use of scientifically based instructional strategies, especially in 
core academic subjects (reading across the content and math), and the alignment of 
classroom activities with IN Common Core Standards and assessments. We will 
continue to suppo11 teachers in analyzing classroom, grade level, content and school­
wide data and use it to inform their instruction. The professional development will be 
provided in a manner that expects teachers to participate in job-embedded as well as 
extended learning professional development. Professional development activities will 
help staff focus on priorities after examining multiple data sources (including student 
data and a review of classroom practices), prepare teachers to provide enriched, 
accelerated curricula and use research-based teaching strategies that reflect and support 
the Indiana Common Core Standards, provide adequate time for professional 
development during the school day as well as other times, include a variety of 
aooroaches to follow-up initial information and support improvement of instruction and 
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student success, and require and foster continuous improvement. 
12. The LEA will provide increased opportunities for participating in professional 

development. 
• Professional development opportunities will be increased by the additional of 

instructional coaches who provide modeling and coaching, facilitate study groups and 
team, content and/or cross grade level collaboration, and target goal setting at each 
checkpoint for individual teachers and team/ grade level. 

• Professional development activities will be sustained and based on meeting student 
needs. 

• Professional development will contribute to an increase both in teachers• knowledge 
of the subjects they teach to prepare students for challenging post-secondary 
education and in their use of effective, scientifically based instructional strategies with 
a diverse range of students. 

• Professional development will be provided over time and not take the form of one-day 
or short- term workshops. The advancement of our reform efforts in instruction and 
curriculum will be ongoing and guided based on student data and key findings. 

• Study groups will continue to 1neet during collaboration and focus on specific topics 
that address critical indicators in reading, writing and math/ proble1n solving; 
continuing to support understanding what student must know and be able to do related 
tasks (Depth of Knowledge Level 3/4 or Level of Understanding thinking). 
Professional development time will be used for team/ grade level meetings and 
vertical articulation; conducting ongoing needs assessn1ent & progress 1nonitoring. 
Tea111/ grade level planning will suppo1t consistency and align111ent in standards, 
curriculum, strategies, and assessments. 

• System for Continuous Improvement & Job Embedded Professional Development: 
Weekly team (cross-curricular) and/or unit! common course level collaboration will 
focus on "assessment for learning"-key criteria and assessment aligned to 
standard(s). (Additional instructional groups, such as cross curricular groups, will 
need to meet to ensure the fidelity of implementation of the turnaround model and 
modifying instruction for improving student performance.) Freshman Academy team 
leaders and content area teachers will conduct monthly collaboration to ensure 
alignment of Core Curriculzan Standards, common assessments and implementation 
of effective instruction across all classrooms is reviewed and evaluated based on 
student performance. Checkpoints during each trimester will be conducted & involve 
consistent use of a school-wide Data Management System that will be monitored, 
reviewed and used to adjust the implementation of the turnaround model. 
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.· . 
Iridiea1:ors o.fLEA Commitment Description of how this action was or \viii be completed · .. · 

. ' . · . : : 

4. ModifY LEA practices and policies to enable the school to implement the intervention model fully and effectively. 

a) Teacher and principal evaluations >LEA will review with staff the !DOE Teacher Effectiveness Rubric to discuss and clarify 

differentiate performance across four rating qualifiers. This will be included in the job description and recruitment packet. 

categories (i.e .• highly effective, effective, >Additional criteria may be added but none of the current criteria will be removed. 

improvement necessary, ineffective). >Teachers who are not able to reach '·effective" capacity for implementing the turnaround 
model on the rubric will be dismissed (51 % of evaluation based on student perfonnance). 

b) Staff evaluation process includes at least >A master schedule will be developed for staff and principal evaluations using the !DOE 

annual observations for teachers and leaders Teachers and Principal Effectiveness Rubric(s} at least 2 times a year (the first series of 

and is at least 51% based on school and/or evaluations must be completed by December 15). 

student performance. > 49% of the evaluation will be based on the !DOE Teacher! Principal Effectiveness Rubric 
that includes purposeful planning, classroom culture, effective instruction, and professional 
leadership and 51 % will be based on student data/ performance and demonstrating attainable 
but rigorous levels of improvement (i.e., LEA will determine assessments, such as SRI; 
ECA; Plato; integrated reading and writing benchmarks; writing benchmarks; common core 
assessments). 
>Teacher and principal evaluations will guide the individual's professional growth plans 
(identifying areas of strengths and specific growth areas and a description of how those 
areas of growth will be addressed, i.e., providing additional support through professional 
development; study groups/ inquiry; coaching). Teacher and principal growth plans will 
monitor: number of personal days; number of sick days; and number of professional days. 
>The growth plan will be reviewed and revised regularly based on the alignment to the 
school improvement goals and individual student needs (areas of student perfonnance). 

c) Clear dismissal pathway for ineffective >Teachers and principals who are not able to reach "effective" capacity based on a 

teachers and principals. minimum of2 evaluations (end of the year) using the rubric, that includes Jack of capacity to 
implement turnaround model and the individual professional growth plan, will be dismissed. 
>Regular policies and practices for dismissal have been waived under Article 7 of the 
School City of Hammond AFT contract. 

25 



d) Flexibility has been provided for hiring, 
retaining, transferring and replacing staff to 
facilitate the selected model. 

e) Staff recruitment and retention 

j) Appropriate amount of instructional time 
added (ifrequired by the model). 

>Letters from the Superintendent, SCH AFT President, and SCH School Board Members 
will support the capacity and ability for hiring, retaining, transferring and replacing staff to 
facilitate the turnaround model. (See Appendix for letters) 

>Positions will be posted with a list of turnaround criteria requirements. The !DOE Teacher 
Effectiveness rubric will be attached to this document to clarify how teachers will be 
evaluated. 
>Interview teams will consist of the Principal for the Turnaround School, community 
members, university faculty, regional education service center director, human resources, 
Title I Director and Director for Secondary Education. 
>New teachers will be provided support, i.e., mentor, to promote quality instructional 
practices and understanding of operations. 
>All teachers will be issued copies of teacher evaluations before the school year begins. 
> Evaluations will determine level of instructional coach intervention (ineffective and 
improvement necessary high intervention). 
>After 2 consecutive evaluations and effective has not been reached, then the teacher is 
dismissed. 
>An extended day flexible schedule will be implemented for all students; an extended 
calendar (additional 6 weeks beyond school calendar; 4 days/ week; 2 hours/ day). Students 
will have opportunities for an extended instructional day in the morning and/or afternoon 
and also during the regular su1n111er break to accom1nodate their needs (intervention), as well 
as, opportunity to participate in rigorous and challenging academic standards based 
curriculum and instruction that may include but not limited to project learning, inquiry, 
online learning, course/ credit recovery, comn1unity service learning, additional AP courses, 
apprenticeships, and internships. The flexible schedule will provide an additional 70 minutes 
to the students' regular school day (to accommodate students needs (i.e., working students; 
students who are parents; students participating in extra-curricular activities after school). 
>Analysis of trend data will determine teacher schedules and course design to support 
needs/ requests to sustain the model; offering a flexible, but purposeful, time for instruction. 
>Identify focus/ descriptions of extended time offerings and staff assignments based on 
expe1iise 
>Master schedule for extended time (waived policies and practices for regular contracted 
time under Article 7 of the School City of Hammond AFT contract). 
>Counselors and students meet to review plan for extended time opportunities to meet 
needs. 
>Schedule students into extended time 
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Description of ho\v this action was or ivill be completed 

5. Sustain the model after the funding period ends. 

a) Continuous measurement of effectiveness of 
model's implementation provided. 

> During each of the three year of grant implementation, the LEA, leadership and school 
i1nprovement tean1 will review the comprehensive needs assess1nent to determine the 
impact of the turnaround model, discuss areas of strengths (gro\\1h), areas where 
i1nprovements are needed, and identify barriers that are i111pacting i1nplementation and 
change. Available resources will be reviewed (allocation and expenditures) and revised 
for meeting next steps. 

> The LEA will sustain the model by using resources to assist with the refinement of the 
turnaround model and implementation of the improvement plan that includes high-quality 
job-embedded professional development that specifically sustains professional learning 
communities and supports new staff in understanding and i1nplementing classroom 
strategies learned during the grant period. 

> The LEA will use resources for job-embedded staff development aligned to grant goals to 
assist critical subgroups, LEP and Special Education (specifically, job-embedded 
professional development to support in-class instruction for students with an IEP and how 
to provide instruction that uses effective team/ collaborative and differentiated instruction 
that enhances achievement for all students in the classroom). 

> The LEA \Vill use resources to focus on 91h through l 21
1i grade intervention to i1nprove the 

reading skills of students who are at risk and reading below grade level; 9'" through l2'h 
grade intervention to improve the math skills of students who are at risk and performing 
below grade level. 

> Sustain implementation of small learning community for HHS/ 9-12. Each small learning 
community consists of an interdisciplinary team of teachers whom students work with 
throughout the school year to improve student/ teacher relationships, as well as providing 
professional develop opportunities for teams to make connection to or across instruction, 
curriculum and life for students. Ongoing monitoring by the administrative team 
(Principals: Title I; Director of Secondary Instruction) that includes, student perfonnance, 
teacher performance, student-teacher attendance, discipline, and implementation of 
professional developrnent related to changes in teacher practices and changes in classroom 
instructional culture. 

>Teams will collaborate weekly using data (i.e., common assessments; student work) to 
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monitor student improvement and the implementation of rigor and relevance as it relates 
to differentiating instruction and connecting strategies across content areas. 

>Monthly meetings will be conducted to monitor the implementation of the I 003(g). This 
meeting will include the School Improvement Evaluation Committee: HHS Principals for 
Turnaround and Climate and Operations, Title I Director, Director of Secondary 
Instruction, Coaches, Social Workers, Data Assessment and Professional Development 
Manager, Technical Assistance provider(s)/ consultants and representation from the 
School Improvement Team. 

b) Based on measurement, routinely adapts > Principal, Director of Secondary Instruction and Title I Director will participate in 
implementation to increase fidelity. monitoring the extended time. Monthly reviews will evaluate implementation and needed 

adjust1nents. Attendance of students and teachers, lesson plans, instructional resources, 
assessment tools and rubrics as evidence of student performance will be reviewed. 

>Principal (Curriculum and Instruction), teams/ teachers conduct trimester checkpoints 
(development and use of data management system) to review and analyze the overall 
student achievement data and multiple sources of data to monitor the fidelity of 
implementation of the turnaround model and when improvements are not significant 
enough, then adjustments to implementation will be made. 

> Based on student performance and needs, teachers will review individual professional 
grov.1h plans and refine as needed based on addressing students' needs 

> !DOE Teacher Effectiveness rubric will lead to teachers designing an individual 
orofessional growth olan. 

c) Provides detailed description of availability Title I will provide support to this school-wide: 
of funding, staff, and other resources to >Job-embedded professional development will support small learning communities 
continue the intervention after funding ends. (student-teacher relations). 

>Extended learning opportunities will sustain students ability to achieve at high levels and 
receive additional support to irnprove achievement 

>Additional instructional suppo11 during the instructional day 
>Additional teacher support during the instructional day for job-embedded professional 

development and extended learning time for teachers will be a key element of this model 
after funding ends. 
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E. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure 

)- Instructions: 
1) Scroll down to the intervention model that the school will be using. Complete the information for that model onlv. 

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second 
column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead person 
and when the task will occur, (names of months are sufficient). 

3) Federal guidance notes that "the majority of the FY 2009 SIG funds will be used to fully implement the school improvement 
models in Tier I and II schools in the 2010-20 I I school year" (F-2, p. 28). Thus, !DOE expects that all of the elements will be 
implemented during the 20I0-2011 school year. 

4) Complete the table for only the model that the school will implement. 

5) If the improvement model will not be implemented, check "We will not implement this model." 

Turnaround Model (Guidance Document, Section B, pages 15-18) 

D We will implement this model. 

lementing the turnaround model, complete the table below. 
Elements I Tasks/Steps 

I. Replace the principal and grant 
principal operational.flexibility. 

• Meet w/ HHS staff; inform staff of change in leadership practices/ 
requirements for turnaround model 

• Begin process for recruiting, screening and hiring of new principal 
• Choose a principal w/ credentials, competency and capabilities to 

implement the turnaround model 
• Provide turnaround principal the authority to evaluate and replace 

staff based on IDOE Teacher Effectiveness Rubric (teacher must 
obtain a rating of Effective by the end of the year) 

• Commitment of Superintendent, SCH School Board, Human 
Resources, Directors and SCH AFT President in granting 

LeadPerson/. I Tlmel'eriod 
Position 

Superintendent 

Superintendent 
&HR 

Superintendent 
AFT 
HR 
Superintendent 
AFT 

month 
March 2010 

May 15 

June-August 
2010 

June 2010-
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EfomeD:fS 

2. Measure the effectiveness of 
current staff; screen existing staff 
and rehire no more than 5 0 
percent: select new staff 

operational flexibility and commitment of resources that support the 
principal's implementation of the turnaround model (i.e., removing 
barriers when replacing staff; altering schedules for students to 
ensure extended learning time; altering schedules for teachers to 
ensure ongoing professional development). 

• Provide timely support and aligned systems to the school, including 
at least: 
I) tnanage111ent and co1nmunication support 
2) student learning progress data 
3) correct funding allocation according to school's population 

• Monthly meetings will be conducted to monitor the 
implementation of the 1003(g). This meeting will include the 
School Improvement Evaluation Committee: HHS Principals for 
Turnaround and Climate and Operations, Title I Director, Director 
of Secondary Instruction, Coaches, Social Workers, Data 
Assessment and Professional Development Manager, Technical 
Assistance provider(s)/ consultants and representation from the 
School Improvement Team. 

Tasks/Steps 

• Currently there are 56 teachers on staff at Hammond High School. 
Eight of those staff members will not be returning to Hammond HS 
because they have elected to retire at the end of the 2009-2010 
school year. 

• Develop an informational binder on the remaining teaching staff to 
assist the new principal in the selection of the staff for Hammond 
HS. Background CNA/ Documentation for New Principal will 
include: 
1. Teacher licensing page from !DOE 
2. Print out of teacher attendance from ST! (2009-2010) 
3. Print out of teacher discipline referrals from ST! (2009-2010) 
4. Print out of teacher grade distribution from STJ (2009-2010) 
5. Three year trend data for student achievement for: 

•Core Academic Subjects (i.e., Teachers of Mathematics, 
Endish/Langua_ge Arts, Science and Social Studies 

HR 

Principal 

Principal 

Lead Person/ 
.liosition 

Dir. Sec. Edu. 
HR 

July 2011 

June2010-
July 2011 

September 
2010-July 
2011 

Jrfm~,~~l-iod 
·month 

May 2010 

May 2010 
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3. Implement strategies to recruit, 
place and retain staff (financial 
incentives, promotion, career 

•End of Course Assessments: Algebra l; Biology l; English 
11 

•Scholastic Reading Inventory scores (2009-20 I 0): 
•Advanced Place1nent test scores 

6. Teacher evaluations/ Professional Growth Plans (PGAP): 
7. A sheet will be included for each teacher that lists Professional 

Development received over the last year, participation in school 
improvement initiatives and a listing of additional student 
support activities that he/she sponsored. 

8. Identify the specific classes and teacher licenses needed to 
complete a schedule with a staff that meets the needs of the 
Hammond HS clientele. 

• LEA and Principal review and implement !DOE Teacher 
Effectiveness Rubric that supports and integrates improved student 
achievement to professional development goals and conduct and 
commitment to high quality classroom instruction that fosters 
teaching and learning. Discuss how rubric and student perfonnance 
will suppmt the development of individual professional growth 
plan. Timelines for evaluation, feedback and review of growth plan 
and expectations for meeting "effectiveness". 

• Meet w/ HHS staff; inform staff of !DOE evaluation tool and how 
the com1non evaluation \11.rill be used for hire, reassignment, transfer 
or dis1nissal. 

• Screen, identify and train screening committee to effectively 
iinplen1ent screening and rehiring of existing staff. 

• Begin process for screening and hiring existing staff 
• Select/ finalize staffw/ credentials and demonstrated track record to 

implement the turnaround model; rehire no more than 50 percent 

• Conduct needs assessment for available staff positions and develop 
job descriptions based on turnaround model requirements and 
expectations. 

Principals 
Dir. Sec. Edu. 

Turnaround 
Principal 

June 2010 

Summer 2010 
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growth, and.flexible work • (job descriptions; instructional coaches (i.e., reading and writing HR April 2010 
conditions). across the curriculun1; tnath; differentiation); interventionists. 

• Identify and specifically describe strategies used to recruit and HR Summer 2010 
retain staff (i.e., identify potential candidates w/ exper1ise and 
credentials from other high schools and recruit. 

• Align strategies and incentives to co1n1non evaluation tool and Turnaround Summer 2010 
explicitly describe how evaluation system will be implemented and Principal/ HR 
used 

• Recruit teaching staff with skills and experience to effectively 
implement the turnaround model. 

• Select review team. Conduct training for the revievv/ interview Grant April 2010 
team and begin to screen applicants based on grant requirements Committee 
and expectations. 

• Begin process of hiring new staff w/ credentials and demonstrated Turnaround Summer 2010 
track record to implement the turnaround model Principal/ HR 

• All teachers will need to: interview with Director of Secondary 
Instruction: Title 1 Director; and Turnaround Principal 

• Strategies to Recruit Staff: Utilize a nationally developed Turnaround August 2010-
initiative developed by the Miliken Family Foundation to Principal June 2011 
restructure and revitalize the teaching profession. This initiative is 
known as "The System for Teacher and Student Advancement" 
(TAP). TAP is based on four interrelated elements. The first 
element is "Multiple Career Paths". This element allows teachers 
to pursue a variety of positions throughout their careers based on 
their interests, abilities and accomplishments. These career paths 
include: career, mentor and master teacher. The second element is 
"Ongoing Applied Professional Growth". By restructuring the 
school schedule TAP teachers meet during the school day in weekly 
cluster group meetings led by master and mentor teachers. In these 
cluster meetings, teachers examine student data, engage in 
collaborative planning and together learn instructional strategies 
with proven success. The third element of this initiative is 
"Instructionally Focused Accountability". TAP teachers are 
observed multiple times throughout the school year. The observers 
are principals and mentor and master teachers, who are trained and 
certified on the utilization of research-based rubrics to determine 
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I Elements 

4. Provide high quality, job­
embedded professional 
development. 
• Current research evidence 
• Aligned with standards 
• Provides opportunities for 

peer engagement 

instructional quality. The final component of the TAP program is 
"Performance-Based Compensation."" TAP teachers have the 
opportunity to earn bonuses each year outside of the contracted 
amount of pay for their performance in the classroom. In addition. 
teachers who assun1e additional roles as mentor and master teachers 
are compensated for their added roles and responsibilities. The 
20I0-2011 school year will serve as the planning year for this 
program. During this time, the turnaround principal will work with 
the community to gain buy in and suppo1t for the program. During 
the summer of 2011, the identified staff will receive the eight days 
of training in the research based rubrics. Implementation of the 
TAP program will occur during the 2011-2012 school year. 

Tasks/Steps 

l. Leadership, teams and teachers will plan, implement and 
regularly evaluate continuous improvement by applying 
principles of professional learning conununities: 
• goal setting and understanding ho\v data interact to produce 

results; 
• focusing on learning; 
• creating a collaborative culture with a focus on learning for 

all; 
• translating inquiry into best practice; and 
• learning by doing 

2. Develop master schedule/ timeline for professional development 
showing collaboration time during regular school calendar; 
extended school calendar. 

3. Set measurable objectives for professional development and 
system for evaluation (i.e., evidence used to document and judge 
quality of the collaboration) 

4. Develop, implement and evaluate data management system for 
professional development activities. 

5. Support staff development needs based on priority or critical 
needs identified in the data 

Lead Person/ 
Position 

Turnaround 
Principal 
Instructional 
Coach 

Data Assess111ent 
and Professional 
Development 
Manager 

• focus on how to personalize the learning environment and 
instructional process. A personalized learning environ1nent I Turnaround 

Time.Period 
1 (nmnth) 

August 2010-
June 201 l 

August 2010 

August 2010-
June 2011 

July 2010-

00 
~~ 



that fosters a school climate where students and teachers get 
to know one another and can provide academic, social and 
behavioral encourage1nent 

• focus on how to provide rigorous and relevant instruction to 
better engage students in learning and provide the skills 
needed to graduate and to serve them after students leave 
school. Increasing engagement by providing students with 
the necessary skills to complete high school and introduce 
students to postsecondary options 

6. Conduct ongoing review of current educational research that has 
iinplications for student learning to guide decisions about action 
steps. Identify and model categories of specific instructional 
strategies across content areas that affect student achieven1ent 
(Classroom Instruction That Works, Marzano, Pickering & 
Pollock, 2001). Implement 5-9 instructional strategies from 
Marzano's "what works" to target identified skills (i.e., 
cooperative learning, si1nilarities and differences, questions and 
cues, higher order thinking, DOK 3/4, problem solving). 

7. Attend and implement strategies from the following professional 
development opportunities: 
• Bernadette Lambert literacy training 
• Bob Trammell math training 
• Marzano strategies 
• Conference focused on PBIS; Differentiated Instruction; RT!; 

PLCs (July 6-9; Chicago, IL) 
8. Support instructional coaches through monthly district 

collaboration (HS and MS interventionist; coaches; District Title I 
Literacy Leader) that includes inquiry (reviewing current 
research; training (LEA; !DOE; state/ national) and analysis of 
data. Coaches will be supp011ed in using instructional practices 
that are determined by current research to be effective; coaches, 
interventionists and teams study effective and varied instructional 
practices to improve instructional practices. Instructional coaches 
support staff in developing and i1nple1nenting assess1nents and 
teacher and "student" rubrics. Instructional coaches and teachers 
collaborate to implement a variety of instructional strategies 

Principal 
Principal for 
Climate & 
Operations 
Dir. Sec. Edu. 
Title I Dir. 
Sch. linprov. 
Tea1n 
Staff 

Turnaround 
Principal 
Instructional 
Coaches 
Staff 

Turnaround 
Principal 
Instructional 
Coaches 
Staff 

Turnaround 
Principal 
Instructional 
Coaches 
Interventionists 
Staff 
District Title I 
Literacy Leader 

Nov 2010 
Nov 2010-
Mar 201 l 

July 2010 -
Nov 2010 
Nov 2010-
Mar 201 I 

April 2010 
July 2010 

Monthly 
District/ 
coaches 
meetings 
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(based on PD aligned to Action Plan/ School Improvement Plan) 
to target identified skills at team level. Turnaround 

9. Develop and implement elements of rigor and relevance lesson Principal August 2010-

design daily (instructional framework for units that use/apply Instructional June2011 

SPN & the 4 quadrants of a Gold Seal Lesson) (Instructional Coaches 
Interventionists 

Strategies: How to Teach for Rigor and Relevance by Staff 
International Center for Leadership in Education. Inc.). 
Instructional coaches and teachers collaborate to implement a 
variety of instructional strategies (based on PD aligned to Action 
Plan/ School Improvement Plan) to target identified skills at team 
level. Monitor and discuss during weekly collaboration for 
i1npact using student work and tracking syste1n. Turnaround 

I 0. Facilitate team level and department level checkpoints to Principal Nov 2010 

monitor attainment of the most critical academic content available Departn1ent Mar 2011 

to teachers routinely throughout the quarter/ semester/ year 
Chairs May 20ll 

1 I. Conduct ongoing review of current educational research that has Turnaround 
implications for student learning to guide decisions about 8- step Principal 
process for i1nproving instruction. Teams v-.rill organize and Instructional 
conduct study groups to develop and implement effective Coaches 
professional learning co1nmunities 
• Learning by Doing (Dufour) 
• Getting Started (Eaker) 
• Becoming A Great High School (Westerberg) 

Turnaround 12. Establish timelines for data collection to provide current 
feedback/ evaluation of the effectiveness of implementation and Principal July2010 

Dir. Sec. Edu. 
impact of the school improvement plan activities. Dir Title I 

13. Examine and monitor classrooms, performance and staff in the 
implementation of the improvement plan to determine if any 
changes in the iinprove111ent plan are needed based on hovv goals 
and objectives are being achieved 

14. Use results to identify strengths and weaknesses in their 
individual practice, to help each other address areas of concern, Daily 

and to improve their effectiveness in helping all students learn. educational 
rounds/ 

Documentation/ Evidence: 
walkthroughs 
Bi-annual 

• School Improvement Plan evaluations 
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• Collaboration records/ agendas 
• Data collection system 

• Assess1nents & Assess1nent syste111 
• Rubric w/ indicators for effectiveness 

5. Adopt a new governance structure l. Implement policy and system, specific to the turnaround school, Turnaround August 2010-

(i.e., turnaround office, that allows school turnaround leaders who achieve large Year l Principal June2011 

turnaround leader). learning in1provements to remove frorn the school teachers and 
other staff who have not made needed changes. 

Data Assessn1ent August 20 I 0 -2. Implement practices, specific to the turnaround model, that allow 
school turnaround teachers to be compensated for extended 

and PD Manager June2011 

instructional time and professional learning time. 
Title I 

3. Implement policy, specific to the turnaround model, that allow the 
LEA to implement an extended schedule, day or calendar. 

4. Implement policy, specific to the turnaround model, that allow Grant Con1mittee May-June 
the LEA to hire two principals: a Principal of the Turnaround Turnaround 2010 
School, responsible for curriculum and instruction (funded with Principal June 2010 -

1003(g) grant) and Principal of Climate and Operations (paid Principal of June 2011 

through general funds). Principal of Turnaround School Clin1ate & 

(Curriculum and Instruction) will be responsible for the academic Operations 
Director of 

turnaround performance of the school, focusing on implementing Secondary 
the model with fidelity and improving the alignment of Instruction 
curriculum, instruction and assessments to standards. The 
Principal of Climate and Operations will be responsible for 
building climate and physical turnaround of the school (based on 
the Cambridge Education --- Quality Review Report findings). 

6. Use CNA data to implement an l. Develop and implement data management system; identifying Turnaround June 2010 -

aligned instructional program. critical indicators of success and output variables i1npacting Principal June 2011 

• Examine and align content student achieve1nent. Instructional 

standards 2. Analyze CNA/ trend data: Coach 

• Use current data on student achievement, demographics, growth Data Assess111ent 

• Create con1n1on assessn1ents and Professional 

• Scoring student work by 
patterns and other relevant data to develop a profile of the school Development 

consensus 
over time, showing trends and shifts that help the school identify Manager 
future as well as current needs that will be considered when 
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• Planning changes based on planning for continuous school improvement 

the information gathered in • Disaggregate student demographic and achievement data to 

the embedded! continuous identify subgroups not reaching proficiency. Regularly use 

improvement of instruction results to set goals, prioritize resources and develop strategic 

process action steps to improve performance (i.e., extended day/ summer 
classes and interventions) 

3. Review/ in1ple111ent Indiana's Co1nmon Core Standards and the Turnaround August 2010 
State's initial map of the updated ·'unpacked'. standards for Principal 
course(s) that describe/ outline: Instructional 
• Specific content aligned to the JN Common Core Standards Coaches 

• Precise skills needed to demonstrate understanding of the Director Title I 

standard(s) Director of 

• Major concepts that students must demonstrate understanding Curriculum and 
Instruction 

of Teachers 
• Assessments that align with the skills and demonstrate 

understanding of content and skill 
4. Develop course syllabi aligned to IN Common Core Curriculum 

Map that includes standards, concepts that students will learn, 
skills that students will be able to do, resources used to support 
instruction and guided practice, and descriptions of how learning 
will be assessed. 

5. Monitor learning on a ti1nely basis (using data n1anage1nent 
system). August 2010 -

6. Review and implement pacing guides: Convene teachers with Nov 2010 
co1nn1on courses to meet and decide on a ti111eline for the (Tri111ester 1) 
sequence of content instruction. Group of teachers will use their 
content standards (JN Common Core Standards) to ensure that 
each standard is addressed in a meaningful way, mapping to the 
IN guide.for pacing of instruction, and ensuring standards-aligned 
instruction. 

7. Discuss and determine instructional materials and arrangements: Trimester 1 -

Teachers review and identify instructional materials, strategies, Trimester 3 
(August 2010-

approaches and an-angements. Teachers collaborate/ share their May 2011) 
evidence-based and effective instructional approaches with one 
another. Tea1n receive assistance from coaches, outside 
consultants and LEA who can assist them a with instructional 
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strategies and approaches and work of coaches and technical 
assistance is contextualized in the work of teachers teams. 

8. Develop common assessments: At predetermined points in the 
school year, every three weeks, students will participate in a 
con1mon assessn1ent of their learning. Creating common 
assessments will allow groups of teachers to talk about the 
standards, how the standards might be assessed, where students 
are perfonning currently, and what learning needs to take place 
for students to demonstrate proficiency. Creating common 
assessments will provide teachers with an opp011unity to "begin 
with the end in mind" --- Goal Clarity Window. In addition, 
common assessments will provide students with test fonnat 
practice, which has been documented to increase performance 
(Langer, 200 I). When students understand the genre of the test, 
they are likely to do better. 

9. Conduct consensus scoring and item analysis: Collect and 
sun1marize co1nmon assessn1ent data and n1eet to discuss the 
results. Results v.1ill be disaggregated by significant 
subpopulations, such as students with disabilities, English 
language learners, specific ethnic/ racial groups, and/or socio­
economic status. Teachers will identify and discuss achievement 
gaps and plan interventions. Teachers will also conduct item and 
error analysis; number and percent of students who answered 
correctly and identify errors of the students who answered 
incorrectly. Teachers will review student \\'Ork and note changes 
that need to be made in the pacing guides, review standards for 
clarification of the content, and plan for re-teaching opportunities. 
Teachers will discuss the implications that specific instructional 
materials have for students' learning and 111ake reco111111endations 
about changes in this aspect. Teachers will receive/ review 
assessment data for their own students so that they can compare 
with the school, department, or overall team/ grade average. 

10. Revise pacing guides, review assessments, reteach, and forn1 
intervention groups: The timeline or protocol for using common 
assessn1ents is continued; the assessment data inform 
instruction, curriculun1, and ongoing/ future assessn1ents. Along 

Director Title I 
Director of 
Curriculum and 
Instruction 
Turnaround 
Principal 

Director Title I 
Director Sec Ed 

August 2010 -
Dec2010 
(Trimester I) 

Beginning Sept 
2010 
Monthly 

Beginning 
October 
Every Six -
Eight Weeks 
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the way, gaps in student performance will be identified and plan 
will be developed to address these gaps. 

11. Address gaps in student knowledge with the flex- schedule, 
Director Title I Beginning thus, common assessments become the link between the school 

day and the extended learning time. Teachers may choose to Director Sec Ed October 
Every Six -

tneet with certain groups of students on a temporary basis during Eight Weeks 
school for small group suppo11, providing instruction on the 
missing subject knowledge or skills. 

12. Draft and finalize system for assessment that includes data at Turnaround March 2011 -
three levels: I) at the school level to focus on areas that need Principal May 2011 
school-vvide i1nprove111ent, such as SRI to monitor improven1ent Title I Dir. 

in reading achievement, to meet adequate yearly progress, 2) at Instructional 

the classroom level to focus on teachers' instructional strengths Coaches 

and weaknesses, and 3) at the student level to focus on 
instructional needs of individual students. 

13. August 
l 3. Detennine results for student learning clearly and concisely that 2010 

are defined in measurable terms and accompanied by both short Nov 2010 
and long-term benchmarks that are reasonable to achieve. Mar2011 

14. Establish timelines for data collection to provide current May2011 
feedback/ evaluation of the effectiveness of implementation and 
impact of the school improvement plan activities. 14. April 2010 

15. Examine and monitor classrooms, performance and staff in the July 2010 

implementation of the improvement plan to determine if any May 2011 

changes in the improvement plan are needed based on how goals 
15.Tritnester 1 and objectives are being achieved July 2010-

l 6. Use results to identify strengths and weaknesses in individual Nov 2010 
and team practice, to help each other address areas of concern, Trimester 2 
and to improve their effectiveness in helping all students learn. Nov 2010-

Evaluation: Mar2011 
• Collaboration records/ agendas 
• Data Management System 16. End of each 

• Common Assessments & Assessment system Trimester 
Nov 2010 
Mar 2011 
May 2011 
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·' F · EI~n.font's · · .. Tasks/Steps Lead Person/ .. J:l~rie~~ri~d 
. · .. ( ·.·•.·.. . ... :. .. . .. Position .'(month) 

7. Promote the use of data to inform I. Review IN Common Core Standards for ELA and Math and Turnaround Aug 2010 
and differentiate instruction. guides for pacing instruction. Principal 

2. Develop and imple1nent comn1011 assess1nents using standardized Data Trimester I 
testing format with stem starters to provide students multiple Assessment and (Sept. - Nov., 
times throughout the year to respond to higher order questions Professional 2010) 
and responses. Development Sept. - Dec., 

3. Receive relevant feedback (develop Data Management System: Manager 2010 
use of data collection and analysis system). Information is 
provided regarding the extent to vvhich students 1neet agreed upon Turnaround 
standards of mastery on valid test in comparison to all students Principal 
attempting to meet the same standard. Turnaround Trimester I 

4. Establish a specific proficiency standard each student must Instructional (Sept. - Nov., 
achieve on each skill. Coach 2010) 

5. Develop and implement a series of common, formative 
assessments that are aligned with state standards and district Turnaround Trimester 2 
curriculu1n guides/ n1aps. Principal (Nov. - Mar., 

6. Develop and implement a system for analyzing and utilizing Turnaround 2011) 
formative tests throughout the year to: Instructional Summer 2010 
• Identify students who need additional time and supp011 Coach 
• Help individual teachers identify area of strength and weakness Data June 2010-

in their instruction Assessment and June 2011 
• Help the team measure progress towards its goals and identify Professional 

areas in need of attention Development 
• Use the results to inform and improve their individual and Manager 

collective practice; identify students who need additional 
support: and use to help students monitor their own progress Turnaround 

. toward agreed-upon standards/ expectations. Principal Trimester 2 
I 7. Develop and implement performance standards based on Tu111around (Nov. - Mar., 

com1non rubrics that are clearly co1n1nunicated, evident in Instructional 2011) 
classrooms and observable in student work (i.e., models of actual Coach 
student performances and teacher-developed examples are shared 
across content areas and expectations of perforn1ance are 
demonstrated using rubrics). Turnaround 

8. Draft/ Develop System for Assessment that provides an overview Principal Triinester 3 
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or rationale for the school's assessment system, describes each Turnaround (Mar. -June 
assessment, timeline for administration and how assessments will Data 2011 
be analyzed. used to identify students who are not learning and Assessment and 
guide instruction to differentiate in classrooms. Professional 

Development 
Evaluation: Manager 
• Collaboration records/ agendas 

• Data Management System August 2010-
• Assessments & Assessment system June 2011 
• Lesson Plans 
• Rubrics 

8. Provide increased learning time >Master schedule for extended time (waived policies and practices Turnaround Summer 2010 
for students and staff for regular contracted time under Article 7 of the School City of Principal 

Hammond AFT contract). Counselors 
>An extended day flexible schedule will be implemented for all Turnaround July2010-
students. Students will have opportunities for an extended Principal June 2011 
instructional day in the morning and/or afternoon and also during the Counselors 
regular summer break to accommodate their needs (intervention). as Teachers 
\1>,'ell as, opportunity to pa1iicipate in rigorous and challenging 
academic standards based curriculum and instruction that may 
include but not limited to project learning, inquiry, additional AP 
courses, online learning, con1n1unity service learning, 
apprenticeships, and internships. 
>The flexible schedule (morning or afternoon) will provide 70 
minutes of additional instructional time to the students' regular 
school day to accommodate students needs (i.e., working students; 
students vvith children; students participating in extra-curricular 
activities after school). 
> Increased Learning Time: During the 20I0-2011 school year, Counselors Prior to each 
all students at Hammond HS will have the opportunity to pick up a Data Trin1ester 
sixth class period (currently, the students and staff at Hammond Assessment & 
High School operate on a five period schedule). The benefits of the Professional 
increased learning time are varied. A student 1nay utilize the Development 
additional time to receive instructional support in an area in \.vhich Manager 
the student is struaglin.g. Other students may select from elective Turnaround 
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classes that allow the student to learn a new skill or enhance one that Principal 
already exists. 
>The extended day wi II increase opportunity to expand the Turnaround Prior to each 
Advanced Placement and Project Lead the Way course offerings. Principal trimester 
The scheduling will be flexible to allow students to begin their day Counselors 
earlier than the current schedule or to stay later in the day. The need Social workers 
for a flexible schedule takes into account the various roles and 
responsibilities of our students in the community as well as the 
involvement of students in extracurricular activities and athletics. 
>Analysis of trend data will determine teacher schedules to support Turnaround March - April 
needs/ requests to sustain the model; offering a flex schedule for Principal 2011 
instructional titne. Data End of year 
>Identify focus/ descriptions of extended time offerings and staff Assessn1ent and 
assignments based on expertise and evaluation outcomes of !DOE PD Manager 
Teacher Effectiveness rubric Plan Team 
>Counselors and students meet to review plan for extended time Counselors 
opportunities to meet needs. Social workers 
>Schedule students into extended time 
>Draft Qlans for extended school calendar (6 weeks beyond the 
school calendar; 4 days per week; 2 hours per day 
>Counselors, social worker(s), students and parents meet to revie\v 
plan for extended time opportunities to meet needs. 

9. Provide social-emotional and I. Principal of Turnaround School (Curriculum and Instruction) and Turnaround Early July 
community-oriented Principal of Climate and Operations along with the Title I Principal 2010 

services/supports. Director will schedule an informal meeting with a Title I school 
in the district who has implemented "restructuring" to discuss 
"lessons learned" and "tips'' to imple1nenting an improve1nent 
model. Discuss effective use of social worker roles to be used in 
the HS and in working with parents (include Parent Involvement 
Coordinator from this building) in addressing attendance, 
truancy, behavior and other barriers in1pacting academic success. 
Also discuss how to coordinate and integrate Social Workers 
roles that support student/ parent/ school relationships. 

2. LEA and Princioals will review job description for Social Turnaround June2010 
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Worker(s) and Data Assessment and Professional Development Principal 
Manager positions. Title I 

3. LEA and Principals will recruit, screen and hire Social Workers Superintendent 
and Behavior/ Instructional Interventionist. 

4. LEA, Principal of Turnaround School (Curriculum and May/ June. 
Instruction) and Principal of Climate and Operations will meet 2010 
with staff to discuss the activities, actions and expectations of the 
turnaround model and Hammond High School Improvement 
Plan. 

5. LEA and Principal for Climate and Operations will meet with 
advisory/ counseling group, social \vorkers and behavior/ 
instructional interventionist to discuss how to identify and 
implement support for high risk students; those students at risk of 
dropping out and at risk of not graduating. Develop a plan for 
reducing number of students dropping out and increasing the 
number of students graduating. Specifically outline the purpose 
and expectations of the suspension/ expulsion targeted 
intervention for students in need of this extended academic 
support, i.e., alternative education coursework. 

6. LEA and Principal (Climate and Operations) will meet with Climate & July 2010 
school improvement team/ leadership team. Provide appropriate Operations 
social-emotional and community-oriented services and suppo11s Principal 
for students. A carefully designed and implemented student 
behavior plan will facilitate learning by reducing disruptions and 
increasing the tirne and attention that teachers can devote to 
instruction. Reducing disruptive behavior and developing a safe 
and orderly learning environment can be put into place quickly to 
initiate the turnaround. 

7. LEA and Principal of Climate and Operations will meet with the 
custodial staff and district personnel to create and supervise a 
plan to clean up the school's environment before students arrive, 
as well as, discussing steps for continuous improvement in caring 
for and pride in the building's cleanliness and maintenance. Meet 
with school safety officers to discuss rules for behavior that will 
be simple and strictly enforced; displaying a mindset that 
improvement is whole staff---demonstrating a willingness to be 
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diligent, and doing whatever it takes to meet goals and raise 
student achievement. 

8. LEA and Principal of Climate and Operations will meet with Climate & July 2010 
food service staff to discuss their role in the turnaround model, Operations 
understanding and supporting the school improvement model and Principal 
their how they can support the improvement of the school 
clirnate. 

9. LEA and Principals (Turnaround and Climate and Operations) Principals July 
and Social Workers will meet with School Improvement Team to Social Workers 
identify a group of parents and community members that will 
form the HHS Parent-Community Support Team. 

10. LEA, Principal of Climate and Operations, Social Workers, the Climate & July/ August 
Parent-Community Support Team and the SI Team member will Operations 2010 
identify strategies to promote effective parent involvement and Principal 
improve relationships in the school that will: Social Workers 
• engage parents as pa11ners with teachers in educating their 

children; 
• involve them in meaningful decision-making at the school 
• include appropriate family information and activity nights, 

• parent ne\vsletters, 
• parent conferences, 
• parent open houses, 
• parent participation on the review of the school-wide plan, 

monthly HHS Parent-Communi!Y Suggort Team meetings. 
and regular open houses. 

I I. The Principals, Social Workers, Title I Director, SI Team and Pl Principals August 20IO 
Committee will meet with parents and community leaders to Social Workers 
explain the purpose and expectations of the turnaround model and 
how initiatives support roles and responsibilities. Relate parents' 
support of the model to, fully and effectively, implement the 
required activities of the school improvement/ turnaround model. 

12. LEA and Principal(s) of Turnaround School (Curriculum and Principals August 2010 
Instruction) and Climate and Operations will meet with athletic 
instructional coaches (i.e., reading and writing across the 
curriculum; math; differentiation) in establishing expectations 
for academic performance and participating in extra-curricular 
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sports. Instructional coaches (i.e., reading and writing across the 
curriculum; math; differentiation) will be expected to conduct 
"study table'' or "brain conditioning" prior to the season as well 
as during the season, This athlete to athlete support with adult 
supervision will model higher expectations for academic success 
as \.:veil as peer inentoring for students who inay need additional 
support in a particular content area or assign1nent. Instructional 
coaches (i,e., reading and writing across the curriculum; math; 
differentiation) will be expected to monitor and collect data on 
each student's performance. 

13. The teachers will provide individual academic assessment results Social Workers August 2010-
to parents online: Teachers June 2011 

• Through parent conferences, school newsletters, the school 
website, Indiana's Common Core Standards, standards 
based report cards and ECA and other school performance 
assessment reports, parents are helped to understand the 
state's academic content and achieveinent standards as well 
as how students will be assessed and how to monitor their 
student's progress. The school will inform parents of 
student progress in core acade1nic areas aligned to Indiana 
Common Core Standards and performance on benchmark 
assessments for SRI, reading and writing across the 
curriculum and math on a regular basis. The school will 
provide individual academic assessment results and/or 
progress to parents 9 times during the school year. 

14. Materials and Training: 
Parents will be provided with instructional materials and Social Workers August 2010 -
training to help improve their student's achieve1nent \Vhen June2011 
parents attend family activities, and parent conferences. 
Parents will be provided information about additional websites 
that will provide learning activities related content, as well as 
parent involvement centers, such as Indiana Center for 
Parent/ Family Involvement Resource Center 
(Indianapolis) and other resources for online support and 
learning. Parents will participate in developing and reviev.i·ing 
the school parent involvement policy. 
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15. Educate educators: Social Worker August 20 l 0 -
During collaboration ineetings, teachers, the principals and June 2011 
other student suppott staff will be educated about the value of 
parent contributions and about hov-,r to reach out, communicate 
and work with parents as equal partners. to coordinate and 
implen1ent parent progran1s, and to build ties betV\.'een home 
and school. Parents will participate in conferences with staff to 
discuss the home-school compact. 

16. Understandable communication: 
Information related to school and parent programs, meetings, 
and other activities will be presented in a format and language 
that parents can understand. Information is made available to 
all parents on the school website, through conferences and 
ineetings, and through direct rnailings. Notices will be sent to 
parents regarding the updating of policies and procedures and 
reviewing the School Improve1nent Plan. This infonnation 
requests parent participation in these processes. Phone calls to 
parents will be made so that parents are involved in updating 
compacts, parent policies/ handbooks and school improvements 
plans. With the support of the Social Worker, parents will 
participate in developing and reviewing the school parent 
involvement compact and policy. Policies, handbooks and 
compacts are prepared in Spanish and English. 

17. Other reasonable support: 
When parents request other parent involvement activities, 
student support staff will provide support, to the best of their 
ability and available resource, for these activities by 
collaborating with parents and developing plans for 
irnplen1entation and evaluation. Parents \Vill be encouraged to 
participate more fully in their student's education through 
activities such as parent conferences, phone calls, letters, extra 
curricular activities and educational/ acaden1ic nights. 

18. Strategies to involve parents in the planning, review and 
improvement of the school-wide plan 
Parents will be contacted to participate in the planning process. 
The process and plan will be shared with parents during parent 
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training opportunities and the plan will be shared annually. 
The SWP/ PL22 l School Improvement Plan will be shared on 
the school's website for access by parents and community 
men1bers. Parents, community members, teachers, and 
administrators will participate in reviewing and updating the 
plan through PL22 l school-wide planning meetings. The 
Social Workers will continue to contact parents throughout the 
year and use parent training sessions and Adult/ Student 
Education opportunities to involve parents in the planning, 
review and improvement of the school-wide plan. 

19. Support Agencies: The School City of Hammond and 
Ha1111nond High School have signed a Men1orandum of 
Understanding with the Indiana Department of Workforce 
Development to implement the JAG-Indiana Multi-Year 
Dropout Prevention Program Model program during the 20 I 0-
20 l l school year. The JAG-Indiana program is financed using 
federal Workforce Investment Act corporate and foundation 
contributions, state funds and other in-kind contributions. JAG­
Indiana will provide a JAG instructor who will be trained in the 
JAG Model. The JAG instructor will work with 45 identified 
students who are at risk of graduating in four years. The 
instructor will work with these students during their four years 
of high school as well as for l 2 months after graduation. The 
JAG model has a 90% graduation/GED rate and a 80% overall 
success rate with participants either employed in a job leading to 
a career, in the military, or in post-secondary education. 

Social Workers 
JAG instructor 
Tri-City Mental 
Health 
Counselor 

The School City of Hammond will continue its Memorandum of I Social Worker 
Understanding with the Legacy Foundation to collaborate on the 
implementation nFocus software as a tool to network with 
community organizations. This software will enable Hammond 
HS to form a partnership with community agencies to share 
student information and work to address student concerns. 
Other con11nunity organizations utilizing the nFocus soft\~iare 

are: the Hammond Boys and Girls Club and the Hammond 
YMCA. 

August 2010-
June 2011 

August 2010-
June 2011 
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A behavioral specialist employed by Tri-City Mental Health will 
be available on a daily basis to help counsel students and their 
families with mental health issues. 

Tri-City Mental 
Health 
Counselor 

August 2010-
June 2011 

Signal the need for dra1natic change with strong leadership by recruiting building administrators, especially a new turnaround JJrincipal, to ilnplement 
the turnaround nzodel that focuses exclusively on curricuhon and instruction and strengthening the overall educational achievenzent of the school. A 
change in leadership practices in the school is essential (Duke, Tucker, Belcher, Crews, Harrison-Coleman, Higgins, et al.) so two principals will supp011 
this model, however, the second principal will focus on the climate and operations (i.e., discipline, facilities, classified staff, parent and community 
relations) so that the turnaround principal focuses on " the work" of student perfonnance, instructional change and grounding a model for continuous 
improvement. The LEA will replace the current principal and support the new turnaround principal (staffing, calendars/ time) in implementing a 
comprehensive approach that improves student achievement outcomes and increases high school graduation rates. Because the current school leader( s) 
may be enmeshed in past strategies, a new leader with credentials and competency who has the capacity to implement the turnaround model will 
immediately signal change. The LEA, SCH School Board and teachers' association will support to make the Hammond High School leader the 
instructional leader who is highly visible in classrooms. The LEA and both leaders at the school will make a clear commitment to dramatic changes from 
the status quo and signal the 111agnitude and urgency of those changes. As a turnaround school, Hatnmond High School 1nay differ in areas such 
curriculum, daily and annual schedule, discipline, teaching method, staff hiring, and management. After three years, the LEA will support one highly 
qualified principal to implement and improve the continuous school improvement model and the systems which were developed over the three year 
period. The LEA will develop a job description based on input from other LEAs who have implemented the turnaround model and have expertise in 
implementing this model. The LEA will conduct a national search, as well as contact Darden Partnership for Educational Leadership (University of 
Virginia), for the Principal of the Turnaround School. The turnaround principal will be responsible for curriculum and instruction; focusing responsibility 
of implementing visible evidence of change in aligning Indiana Core Academic Standards to curriculum, instruction and assessments. Whereas, the 
clirnate and operations principal will focus on implementing visible evidence of climate changes conce111ing discipline and building operations related to 
classified staff. The LEA will gather a group of expe11s to suppo11 the screening, review and hiring of the Principal of the Turnaround School that will 
include: SCH Superintendent and local superintendent; university instructional leaders (R. Trammel; K. Vendetti); Director of Educational Service Center 
(C. Cate-Clements); SCH Human Resources; SCH Director of Secondary Instruction; Parent/ Community Leader (S. Jackson, Steen Center); Parent/ 
Community Member (M. Champion). This group of evaluators will be trained on the evaluation tool(s), protocols, and policy and practices of 
confidentiality prior to beginning the interviews. Debriefing each review will answer questions and concerns regarding use of the protocols. Process for 
screening: 
1. Phase 1 Initial screen: vitae and resume review to identify pool of strong turnaround candidates 
2. Phase 2: Phone/ conference Interview: (identify who will do this) 
3. Phase 3: Panel/ Committee review for final 3-5 candidates 
4. Phase 4: Con11nittee review for 3 candidates 
5. Phase 5: Selection of candidate 
6. Phase 6: [nterview with and approval of candidate by !DOE 
7. Phase 7: Approval by Hammond School Board 

~u 



Check Your Work -Additional Requirements for All Models 

Requirement Yes No 

I. All the elements of the selected intervention model are included. x 

2. The descriptions of how all of the elements will be or have been implemented are specific, logical and comprehensive. x 

3. The timeline demonstrates that all of the model's elements will be implemented during the 2010-2011 school year. x 
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F. Annual Goals for Tier I and Tier II Schools for Accountability 

Instructions: 

1) Review the results of the two worksheets "Analysis of Student and School Data" and "Self-Assessment of High-poverty, 
High-performing School," the findings, and the root cause analysis. 

2) Based on the baseline student data for !STEP+ and/or end-of-course assessments, develop: 

o One English/language arts goal for "all students." 

o One mathematics goal for "all students." 

o For examples of goals, see guidance document, H-25, p. 41. 

3) Schools serving students in grade 12 must also include a goal related to graduation. 

4) Include goals for the three-year duration of the grant. 

Note: Goals must be measureable and aggressive, yet attainable (SMART f{oals) 

8% of students are proficient on 
ECA Algebra I 
29% of students are proficient on 
ECA English 11 
61 % of students graduate w/in 4 
vrs or less (as required by IC 20-26-13) 

40% of students are proficient on 
ECA Algebra I 
50% of students are proficient on 
ECA English I 0 
65% of students graduate w/in 4 

rs or less {as required by IC 20-26-13) 

Annual Goals 

SY20H-2012 

50% of students are proficient on 
ECA Algebra I 
60% of students are proficient on 
ECA Endish I 0 
70% of students graduate w/in 4 
vrs or less (as required by IC 20-26-13) 

60% of students are proficient on 
ECA Algebra I 
70% of students are proficient on 
ECA English IO 
75% of students graduate w/in 4 

rs or less (as required by IC 20-26-13) 
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92.9% was the student attendance Students will have 3 or less Students will have 3 or less Students will have 3 or less 
rate. absences each trimester. (95% absences each trimester. (95% absences each trimester. (95% 

average attendance rate) average attendance rate) average attendance rate) (95% 
average attendance rate) 

> Complete "LEA Application: General Information" if have not already done so. 
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Section II: Budget 

Instructions: 

1) Complete the budget pages provided in the attached Excel file for the three years (see 
copies in Attachment C). Electronically select each "tab" for years 2010-2011, 2011-
2012, 2012-2013. 

2) Indicate the amount of school improvement fonds the school will use for each year of the 
grant period to implement the selected model in the school it commits to serve. 

3) The total amount of funding per year must total no less than $50,000 and 110 greater 
than $2,000,000 per year. 

Note: The LEA 's budget must cover the period of availability, including any extension 
wanted through a waiver, and be of sufficient size and scope to implement the selected 
school improvement model in the school(s) the LEA commits to serve. It would be 
permissible to include LEA-level activities designed to support implementation of the 
selected school improvement model in the LEA's school. 

4) Describe how the LEA will align federal, state, and local funding sources with grant 
activities. 

Element of the Intervention Intervention Resource 
Federal Resources 

Use of research-based Turnaround Title I, Part A --- regular and 
instructional practices that are stimulus funds (schoolwide 
vertically aligned across contents programs) 
and the IN Core Con1111on 
Standards 
Assistance with design and 'furnaround 1003(g) School Improvement 
i111ple1nentation of i1nprove1nent Grant 
plan including high-quality job Title I, Part A --- regular and 
embedded professional stimulus funds (school-wide 
development designed to assist programs) 
schools in implementing the 
intervention 111odel. 
Recruitment of teaching staff Turnaround Title II, Part A 
with skills and experience to 
effectively implement the 
selected intervention model. 
Job-embedded staff development Turnaround Title III, Part A --- LEI' 
aligned to grant goals to assist Special Education 
English language learners and 
students with exceptional 
learning needs 
Focuses on interventions to Turnaround Title I, Part A --- regular and 
iinprove the reading and inath stimulus funds (school-wide 
skills of student who are at risk programs) 
of not learning or who arc 



performing significantly below 
grade level in basic skills. 

State Resources 
Assessment of students who Turnaround High Ability Grant 
enroll advanced courses 
Assessments of subgroups who 'I\1rnaround State assessment funds. 
take the !'SAT 

J.,ocal Resources 
Job-embedded staff development Turnaround LASS (Lakeshore Alliance for 
aligned to grant goals to assist Student Success). 
middle school/ Freshmen 
students transition to high school. 

Submit all materials in this document, 
including the two worksheets in this application to IDOE 
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School Improvement Grant (1003g) 
Section II WW BUDGET 

School Year 2010 - 2011 

Note:The total amount of funding per year must total no Jess than $50.000 and no greater than $2.000.000 per year. 

Corporation Name: School City of Hammond 

Corporation Number: 

School Name: Hammond High School 

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION 

1. PERSONNEL {include positions and nc_;1T1e~} 

24300-111 1.00 1.00 Turnaround Principal {focus on curriculum & instruction} 

21130-112 2.00 2.00 Social Workers (behavior; discipline; parent/ community 

11300-112 1.00 1.00 Instructional coach (WRAC; differentiating instruction) 

22120-113 Collaboration; al! tchrs; 1 hour weekly 

11300-113 Extended !earning for all students; including all tchrs 

22120-113 PD; extended learning for tchrs (summer; Sat; after sch} 

4.00 TOTAL SALARIES 

$ 

$ 
$ 

SUBTOTAL 

... ... t I 

I 111 I I 

.1 Ill II 

• I ..... 130,000.00 

1,060,000.00 

$ 100,000 00 

' . 

$ 1,620,000.00 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel listed 
under PERSONNEL above and only for the percentage of time devoted to this project. 

11300 TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 300,000.00 

22120-580 PLC conference; National Reading and Math conference $ 
22120-580 NWIESC professional development for PLC, sch improve. & differentiation $ 

TOTAL TRAVEL 

22120-319 R. Trammel!, Math Consultant; provides TA on instruction; assessments $ 
(See Appendix I: Robert Trammel Vitae and Resume) 

TOTAL CONTRACTED SERVICES 

5. SUPPLIES: Enter the total amount of materials and supples. Provide a list of supplies on a separate sheet. (Include the tot a! atnount to be used to 

purchase testing, progra1nn1atic and/or office supplies.) 

11300-611 TOTAL SUPPLIES $ 28,040.00 

3 



6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and technology 
on a separate sheet. Equipment is defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than 
one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 
7. OTHER SERVICES: {Include a specific description of services.) 

TOTAL OTHER SERVICES 

TOTAL ANTICIPATED EXPENDITURES {SUM OF SECTIONS 1-7 OF THIS FORM). 1,999,580.00 

SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

1,000 SR! (Reading Assessment Student Licenses) 10 $ 10,000.00 

140 Professional Books for teacher study groups $ 36.00 $ 5,040.00 

65 Classrm supplies (chart paper; jumpdrives; whitebds; slates; markers; f!drs; notebk $ 200.00 $ 13,000.00 

$ $ 

$ $ 
$ $ 

$ 
TOTAL SUPPLIES COSTS $ 28,040.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

$ $ 
$ $ 

$ $ 
$ $ 
$ $ 

$ $ 

$ 
TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 
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School Improvement Grant (1003g) 

Section II -- BUDGET 

School Year 2011- 2012 

Note: The total amount of funding per year must total no less than $50.000 and no greater than $2.000,000 per year. 

Corporation Name: School City of Hammond 

Corporation Number: 4710 

School Name: Hammond High School 

ACCOUNT NO. FTE Cert. Nonce rt. EXPENDITURE DESCRIPTION SUBTOTAL 

1. PERSONNEL (includt~ positions <1nd narnes) 

24300-lll 1.00 1.00 Turnaround Principal (focus on curriculum & instruction) $ 150,000.00 

21130-112 2.00 2.00 Social Workers (behavior; discipline; parent/ community $ 120,000.00 

11300·112 1.00 1.00 Instructional coach {WRAC; differentiating instruction} $ 60,000.00 

22120-113 Collaboration; all tchrs; 1 hour weekly $ 130,000.00 

11300-113 Extended learning for all students; including all tchrs $ 1,060,000.00 

22120·113 PD; extended learning for tchrs {summer; Sat; after sch} $ 100,000.00 

4.00 TOTAL SALARIES 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the pi 
PERSONNEL above and only for the percentage of time devoted to this project. 

11300 TOTAL FIXED CHARGES/ FRINGE BENEFITS 

3. TRAVEL: (dZffereni:iote i1i··state 1:1nd out··of-si"ate) 

22120-580 PLC conference; National Reading and Math conference $ 20,000.00 

22120-580 NWIESC professional development for PLC, sch improve. & differentiation $ 10,000.00 

TOTAL TRAVEL 

4. CONTRACTED SERVICES: (Li:;t the 'type of CoiYU< ct~:,1.1 ~'('!'\fices to he p~·o<lidcd, includii·:g th': \!~'ncfr,:·'::: lii}~Y:C', if ::~pp!1r.;-ib!t;,) 

22120-319 R. Trammell, Math Consultant; provides TA on instruction; assessments $ 21,540.00 

(See Appendix I: Robert Trammel Vitae and Resume) 

TOTAL CONTRACTED SERVICES 

5. SUPPLIES: Enter the total amount of materials and supples. Provide a list of supplies on a separate sheet. (Include the total arnoL 

purchase testing, prograrnn1atic and/or office supplies.) 

11300-611 TOTAL SUPPLIES 

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment ar 
separate sheet. Equipment is defined as "tangible~ non·expendable/non·consumable personal property having a useful lifespan of 

TOTAL EQUIPMENT AND TECHNOLOGY 

3 



7. OTHER SERVICES: {Include a specific d(~scription of servict:s.) 

~ TOTAL OTHER SERVICES 

TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1·7 OF THIS FORM). 

SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION UNIT PRICE 

140 Professional Books for teacher study groups $ 36.00 

65 Classrm supplies (chart paper; jumpdrives; whitebds; slates; markers; f!drs; note bk $ 200.00 

•••••••••••••••••••••• • ·······.L· ---------------------------------;$ . . 0 
" ' TOTAL SUPPLIES COSTS 0 0 0 0 

••• 

0

• 

0 

• .._. ......... 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchc 

QUANTITY DESCRIPTION UNIT PRICE 

$ 
$ 
$ 

$ 

$ 
$ 

••• '• -.-•. ,-.-.-....... ······ .L· ---------------------------------;$ - . o o r < •• -.-OMO.-•• -o"o"Oo O~O • 

TOTAL EQUIPMENT AND TECHNOLOGY COSTS 

4 



LINE ITEM TOTAL 

ersonnel listed under 

$ 300,000.00 

int to be used to 

$ 18,040.00 

ld technology on a 
more than one year". 

$ 

5 



1,989,580.00 

TOTAL PRICE 

$ 5,040.00 

$ 13,000.00 

$ -

$ 18,040.00 

ises. 

TOTAL PRICE 

$ 
$ 
$ 
$ 
$ -

$ -

$ -

$ -
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School Improvement Grant (1003g) 

Section II -- BUDGET 

School Year 2012 • 2013 

Note:The total amount of funding per year must total no Jess than $50.000 and no greater than $2.000.000 per year. 

Corporation Name: School City of Hammond 

Corporation Number: 4710 

School Name: Hammond High School 

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL 

1. PERSONNEL (include positions and names) 

24300·111 1.00 1.00 Turnaround Principal (focus on curriculum & Instruction) $ 
. 2.ob . Tod --· 

11300-112 1.00 1.00 Instructional coach (WRACi differentiating instruction) $ 

22120-113 Collaboration; all tchrs; 1 hour weekly 

11300-113 Extended !earning for all students; including all tchrs 

22120-113 PD; extended !earning for tchrs (summer; Sat; after sch} 

4.00 TOTAL SALARIES 

LINE ITEM TOTAL 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel listed 
under PERSONNEL above and only for the percentage of time devoted to this project. 

TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 300,000.00 

3. TRAVEL: {differentiate fn .. state and out .. of .. state} 

22120-580 National Reading and Math Conference $ 
22120-580 NWIESC workshops on topics relevant to HHS SIG $ 

TOTAL TRAVEL 

4. CONTRACTED SERVICES: (Ust the type of contracted services to be provided, including the vendor's narne, if app!icab!e.) 

TOTAL CONTRACTED SERVICES 

5. SUPPLIES: Enter the total amount of materials and supples. Provide a list of supplies on a separate sheet. (Include the total amount to be used 

to purchase testing, programmatic and/or office supplies.) 

TOTAL SUPPLIES $ 18,040.00 

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and technology 
on a separate sheet. Equipment is defined as "tangible, non .. expendabfe/non-consumable personal property having a useful lifespan of more than 

one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 

3 



7. OTHER SERVICES: (Include a specific description of services.) 

TOTAL OTHER SERVICES 

TOTAL ANTICIPATED EXPENDITURES {SUM OF SECTIONS 1-7 OF THIS FORM}. 1,958,040.00 

SUPPLIES: Thefollow;ng list represents-the anUcipated-materia/s·and-supplies-purchases; 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

140 Professional Books for teacher study groups 36.00 $ 5,040.00 

65 Classrm supplies {chart paper; jumpdrives; whitebds; slates; markers; fldrs; notebk 200.00 $ 13,000.00 

$ 
$ 
$ 
$ 
$ 

TOTAL SUPPLIES COSTS $ 18,040.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

$ 
$ 

$ 
$ 
$ 

$ 
$ 

TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 

4 
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