
the possibilities. 

. ~. ~ 
i Tit le 1- IOOJ (g) School~" Indiana\L_' ;.Al(JNGTHEM HAPPEN. · Department of Education Improvement Grant 

• 20 I5-2016 Sc;:hool YearGlenda Ritz, NBCT 
Indiana Superintendent of Public Instruction Grant A pplication 

LEAs must submit an application for EACH school applying for IOOJ(g) 

I Part I: Grantee. Information I 
Applicant Information 

Total Funding Request $1,911,519.46 

Dg"DDlltatlO 
~ C11u0 Turnaround 4 0 Early Learning 0 Whole School Reform Closure 

Important Dates 
I003(g) LEA aoolication released May 27"'. 20 15 I 
1003(g) webinar May 28"' at 2 pm 
(Will be recorded and posted on the website.) May 29"' at 10 am 
Open calls for orosoective schools June 2"d at 2 pm; June 4'" at I0 am; June IO'" at 2 pm 
Technical assistance for orospective schools June 17'' at 12-4:30 pm;June 19'" at 12-4:30 pm 
LEA annlications due luly 7"', 20 15 I 
Preliminary award notification August 12", 20 15 

School Corporation/Eligible Entity 

School 

Superintendent Name 

Title I Administrator Name 

Principal 

Mailing Address 

Telephone 

Ronnetha Darrett 

951 Walnut Street 

812-435-8453 812-435-8894 

o~~,,lroit~~-evsc. k12.in.us 

Velinda.Stubbs@.evsc.k12.in.us 
Carrie.HiIlyard@evsc.klb!n:-.!!§ 

Ronnetha.Oarrett\Gevsc.k12._i_n_._u_s 

47708 

Evansville Vanderburgh School Corporation 

Lincoln ·community School 

Dr. David Smith, Ed D 

Velinda Stubbs/Carrie Hillyard 

l 

http:1,911,519.46


• • • • • • • • • • • • • • • • • 

> 
10. 

' ' 

' 1 
'•0 
m 

' ', 
" 

'•0 

' 
~-•• m 
0 

'' 
t 

m 

'"0 

1 

"0 
0 

~'

l I
}1 

m 

j 

l.• 



• The d'IS!rict will help the schoo4 choose and sustain effec1lve lnsuuctional strategies and methods a nd ensure that the schoOI staff receives high quality professional 
development relevant to the Implementation of insuuctlonal strategies. The chosen stratecJes must be grounded In sdentificaltv based researth and address the specific 
instruction or other issues, suGh as attendance or graduation rare, that caused the $Choo1 to be identified for school im.provement. 
The Indiana Departme nt of Education may, as they dee m necessary, supervise, evaluate, and provide guidance and direction to the district and school in the managementof 
the .a.ctivitie-:s performed under this plan. 
The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely a nd accurate manner. 

The LEA must check each waiver that the LEA will Implement 

0 "Starting over" in the school improve ment timeline for Priority Title I participating schools implementing a tumaround or restart model. (only need to check if 

school is choosing RESTART model) 

0 	Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 

By signing below, the LEA agrees to all assurances a bove and c<>rtifles the following: 

• 	 The information In Lh1s application is. to th.e best of my knowledge, true. The agency named hete has authorized me, as Its representatlve1 to file thi$ appllcetlon and all 
amendments1 and as such action is recorded ln the minutes of the agency"s meeting date. 

• 	 I have reviewed the assurances and the LEA understandsand wfll comply with all applicable assurances for federal funds,, 
I will participate in all Title I data reporting. monitorina, and evaluation activities as requested or re(luired by the United States Department of Educatlon, the Indiana 
Department of Educatlon {IOOE), and Indiana Code, including on-site and desktop monlto<ing conducted by the IOOE. required audits by the state board of accounts, a nnual 
reports, and final expenditure reporting for the use of subgrant funds. 

• 	 By submitting this appllc:atlon the I.EA certifies that neitl>er It nor Its principals nor any of its subcontractorsare presently debarred, ruspended, proposed for debarment; 
declared Ineligible or voluntanly exduded by any federal agency or by any department; agency or political subdivision of the State of Indiana. Tbe t erm "principal" for 
purposes of this applicatlon means an officer, director, owner. partner, key e·mployee or other person with primary management or supervisory responsiblli'ties, or a person 
who has a critical influence on or substantive control over the operations ofthe tEA. 
The LE.A has verified the state and federal suspension and debarment statu.s for all subcontrac::tO($ receiving funds under the fund associated with this appllcatfon and shall 
be solely responsible fO( any (ecoupment1 penahies or costs that might arise from use of a suspended or debarred subcontractor. The LEA shall immediately notify the State 
if any subcontractor becomes debarred or suspe..ndad, and shall, at the State's request, take all steps required by the State lo terminate its contractual reliltionshlp with the 
subcontractor for wotk to be !M[formed aod supported by fu from the application. 

Date: {p {z,{ {i) 

Date: if/-z_s-/rr 
Date:. r,/t.. ( / 1( 

Superintendent Slg11<1ture: ~/1 c-;f 
_,, 

l .l'l/ULl.xµ£Q1'(7,(.£/ 

Principal Signature: 7f®?7lfl\a) 04 A ZQW&;,{ 
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Staff Members Consulted and Part of the Application Process: 

Name Title 

Example: Mrs. Joan Smith Example: Tttle I Resource Teacher 


Ronnetha Oarrett Principal 


liclfySidebottom j Professional Development Specialist 


Brad Bates 
 Assistant Princii:tal 


Carrie Hiiiyard 
 ChiefTransformation Officer 


Kelsey Wright 
 Director ofSchool Transformation 


Shannon Streiter 
 Director ofTeacher Effectiveness 


Tammv Dexter 
 Director ofSchool Support (Former Assistant Director) 

Jackie Kuhn Director of School Support 


Sarah Woodard 
 Teacher /Coach 


John Dennis 
 Culture/Climate Coach 


Knetra Shaw 
 Teacher/ Coach 

I Gloria Baker Teacher 


Sarah Bassett 
 Teacher 

Erica Hirsch 
 Teacher 


Marvin Smith 
 Teacher 

4 




Consultation with Stakeholders: List each meeting or other activit y held to consult with stakeholders regarding t he LEA'S appllcatlon and the 

implementation of the models in the n er I and Tier II schools. Indicate the number of members present from each stakeholder group, and the general 

discussion or feedback at t he meeting. 

IDOE Hearing 11117114 Io Io 10 0 10 1 0 Overwhelming community and school 
' support for Lincoln to continue as part of 

EVSC wit h OTS support as their model for 
improvement. 

External Evaluation ISpring I 71 10 I 30 10 10 I 166 School culture/climate survey 
Service School 2015 
Cu lture/Climate 
Surve 

M eeting with OTS 
Assistant Director 

4/28/ 15 0 0 1 10 10 10 
I Initial planning regarding grant; review of 

previous grant; discussion of new reality; 

IDOE Monitoring 5/19/15 10 0 3 0 0 0 

plan to update SIP so that grant can align. IFocus for 2015-2016 visit will be student to 
Debrief student i nteraction and rigor {all aspects). 

Staff Survey Monkey 5122115 1 o 27 2 0 0 0 I Most staff m embers feel that small group 
instruction, SMART with enrichment are 
the most beneficial at Lincoln School. AARP 
and Boys and Girls Club were the highest 
rated community partners that affect the 
overall outcomes for Lincoln students. Gift 
cards, free jean day and field trips are t he 
top 3 incentives rated for PBIS rewards. 
Parent teacher conferences, field t rips and 
technology were the three highest ratings 
for what will benefit Lincoln School. 

Student Survey 
Monkey 

15/22/15 1 0 0 0 lo 0 47 Community partners are an active part of 
the students' lives at Llncoln School. Each 
student surveyed had at least one cont act 
with 7 of the community partners that 

5 
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Family Lincoln fami lies were provided information and opportunities for input in the following ways: t he school Facebook page, the school website, 
conriect-ed messages, flyers sent home, emails, month ly PTA/Site Council meetings, public hearings, school readiness focus groups, and 
school-wide survey distributed by an external evaluation service. 

Families indicated t hat t hey would like more access to resources that help students (Tier 11/111 Behaviors) as well as additional family 
communication and input. Families also expressed a need for more rewards and incentives for students. 

Parent input aligned with data needs and is incorporated int o t he grant through the addition of the Assistant Director of Student Support, 
ihterventfonist, and Coord inator of Family and Community Engagement: 

Community The Lincoln community was provided information and an opportunity for input via multiple IOOE visits (including the public hearing in July 
2014) as well as via connect-ed, emails, Facebook and Twitter. 

The focus of the community input was increased communication and input. This is being addressed in the grant through the addition of a 
Family and Community Outreach Coordinator (School-based), Coordin~tor of Fami ly and Community Engagement (District-based) and 
improved systems/infrastmcture to strengthen communication and the feedback loop. 

7 




I Part 3: Schools to be Served by LEA ] 

Based on the "School Needs Assessment" tool, the LEA has determined this model for the school 

Priority (P) ISelected I N o m odel will be implemented -School Name I Grade Explain why the LEA believes they do not 
Focus (f) Model have the capacity to serve.this Priority SchoolI Span 

K-12 P I I Until completed d isttict realignment, the LEA does not have the capacity to support with 
Studies 
Academy for Innovative 

fidelity more than 3 schools. 

Caze I K-5 
 TransIpElementary School formation 

; Cedar Hall I Pre K-8 Until completed district realignment, t he LEA does not have the capacit y to support withjp 
fidelity more than 3 schools. 


Dexter I K-5 

I Comm uni~ School 

p Until completed district realignment, t he LEA does not have the capacity to support with 
Elementa!:)'. School fidelity more than 3 schools. 

Glenwood Leadership I K-8 p 
 Glenwood Leadership Academy was in a previous 1003g cohort. 

Academy 

Lincoln Community School K-8 p 
 Trans· 


formation 

Lodge K-8 p 
 Until completed district rea lignment, the LEA does not have the capacity to support with 
Community School fidelity more than 3 schools. 

North Jr. High 7-8 F 
 Until completed dist rict realignment, the LEA does not have the capacity to support with 

fidelity more than 3 school_s~·---------------------
p Until completed district realignment, the LEA does not have the capacity to support wit h 

Elementa!:)'. School 
Stringtown K-S 

fi_c!_elity_ more than 3 schools. 

Washington I6·8 Trans
jp
Middle School formation 

8 




I Part 4: Needs Assessment and Goals I 


Subgroup Achievement Indicators 
Review Subgroup Data via t he NCLB drop-down under the Accountability tab : 

% of tt'>is group #of student~ t1ow sc-vcre is this grc1.;p's failure in compar1,.on SY lOIS· SY 2016"-2017 SY 2017-2018 SY 2018 SY 2019

Goal 2019 Goal 2020 GoalStudent Groups· pass.1ng p<11s!i.ing 1n to the school's. rate? In what ways are the 2016 Goal Goal 
this group learning need~ of this gro1.Jp uniQue 1 .. . .' ' ' ' ... . .. .Excmpl~: LEP I ..' ' 

Western culture. passing 
73% 

access to early childhood education. High 
All Students 4S% ' 93 I HIGH (compared to the district)-limited 53% 58% 63% 68% 

transiency and social/emotional needs. 

Need higher levels of instructional rigor and 
di fferent iation in Tier I instruction. 

African American I 45% I 45 I HIGH- limited access to early childhood I 49% I s4% I s9% I 64% I 69% 
educat ion, years behind their peers in 
reading. high Incidence of behavior referrals, 
many Instances of low-rigor instruction that 
was not property scaffolded to support 
students, lack ofcultural competency among 
staff, Substantial staff turnover oc.curred 
throughout testing grades, affecting this 
suboroup. 

Asian/Pacific Islander N/A I N/AN/A N/A 
Hispanic 

N/A N/A N/A N/A 
N/A 

White 
N/A N/A N/A I N/AN/A N/A N/A 

Ml O - highest performing subgroup 58% 63% 78% 
Students with 

54% 27 68% I 73% 
42% l 47% 52% 

Disabilities 
29% 9 HIGH - lowest performing subgroup; need 32% 37% 

for individualized instruction. Lack suitable 
Interventions and differentiation in Tier I 
Instruction. 

LEP N/A N/A N A N/A N/A N/A 

Free/Reduced lunch 48% 90 HIGH- limited access toearly childhood 53" 58% 

N/A N/A 
73% 

education; years behind their peers in 
reading, lad: of rigorous instruction, and 
scaffolding. Need high levels of rigor and 

63% 168% 

differentiation in Tier l lnstru~ion. 
Substantial staff turnover occurred 
throughout testing grades, affecting this 
subgrouj)_. 

http:compar1,.on


HIGH· No prior formal schooling; from nan
INest.ern rultute. I pcssing 

HIGH (compared to the district) - limited 45% 50% 55% 60% 
access to early childhood education. High 
transiency and social/emotional needs. 
Need higher levels of insttuctional rigor and 
differentiation In Tier I inst ruction. 
HIGH- limited access to early childhood l 35.7% l 40.7% I 45. 7% l 60.7% 

N/A N/A N/A N/A 
N/A N/A N/A N/A 
59.9% 64.9% 69.9% 74.9% 
17.1% 22.1% 27.1% I 32% 

N/A N/A N/A I N/A 
45.7% 50.7% 55.7% 60.7% 

All Students I 40.8% I 80 

African American I 30.7% I 31 

Asian/ Pacific Islander 
Hispanic 
White 
Studentswith 
Disabilit ies 

lEP 
Free/Reduced lunch 

HS required ·" of"°"' 

N/A N/A 
N/A N/A 
54.9% 28 
12.1% 4 

N/A N/A 
40.7% I 77 

education, years behind their peers in 
reading, high Incidence ofbehavior referrals, 
many instances of low-rigor instruction that 
w as not properly scaffolded to support 
students, lack ofcultural competency among 
staff, Substantial staff turnover occurred 
throughout testing grades, affecting this 
subgroup. 
N/A 
N/A 
MIO - hilthest performing subgroup 
HIGH - lowest performing subgroup; need 
for individualized instruction. lack sui table 
Interventions and different iation in Tier I 
Instruction. 
N/A 
HIGH- limited access to early childhood 
educat ion; years behind their peers in 
readins, lack of rigorous instruction, and 
scaffolding. Need high· levels of rigor and 
differentiation in Tier l Instruction. 
Substantial staff turnover occurred 
throughout testing grades, affecting this 
sub roup. 

I N/A
paose.-.ol ECAw'>O HSS b\I Kcess to early childhood education. High 
u-·u~ transiency and social/emotional needs. 

Need higher levels of instructional rigor and 

N/A I HIGH (compared to the dist rict) - limited 

65% 

55.7% 

N/A 
N/A 
79.9% 
37% 

N/A 
65.7% 

N/A N/A N/A N/A IN/A 

10 




I I I differentiation inner I instruction. I I I I 

Complete the table be low for each available subgroup that did not pass in English/language Arts and/or mathematics. 
This section idencifles the school's needs assessment and goals - there is not a •required• n11mber ofs11bgroups which shovld be designCited CIS •High, Med, Low"Risk. 

Complete the table below for your overall student pop ulation. 

Percent of students proficienton ISTEP I 45.8% I 50.8% I 55.8% I 60.8% I 65.8% I 70.8% 

{Both ELA and Math) (3·8) 

Percent of ;tudents proficient on ISTEP I 48% I 53% I 58% I 63% I 68% I 73% 

{ELA) (3·8) 

Percent of students proficient on ISTEP I 40.8% I 45% I 50% I 55% I 60% I 65% 
(Math) (3·8) 

Percent of students proficient on IREAD I 78% I 80% I 83% I 86% I 89% I 92% 
(Spring Test Only) (3) 

10" grade ECA pass rate I N/A I N/A I N/A I N/A I N/A I N/A 

{English 10) 

lOc' grade ECA pass rate I N/A I N/A I N/A I N/A I N/A I N/A 
(Algebra I) 

Non-Waiver Graduation Rate - flS onl N/A N/A I N/A I N/A N/A N/A 

College enrollment rates - HS only NLA N/A N/A N/A N/A N/A 

11 




Complete the table below regarding key areas of student lea rning indicators. Include your 2014·2015 data as baseline data, as well as upcoming goals. 

1. 	 Number of minutes within the school year that students are 425 minutes/ day x I 16,soo I 16,soo I 76,soo I 76,SOO I 76,soo 
required to attend school 180 = 76,500/annual 

802. 	 Number ofdaily minutesofmath instruction 80 80 80 80 80 

903. 	 Number ofdally minutes of El/A instruction 90 90 90 90 90 

N{A4. 	 Dropout rate - HS only N/A N/A N/A N/AI N/A 

5. 	 Student attendance rate I 968% 97% I 97.3% I 97.6% I 97.9% I 98.2% 

(must be a ercenta e between 0.00 and 100.00) 
6. 	 Nvmberofstudents completing .advanced coursework (e.g., N/A N/A N/A N/A N/A 11\JlA 

AP/IB , oradvanced math coursework-HS ont1 
N/A7. Nvmber ofstudents completing dval enrollment classes - N/A 	 N/A N{A N/A N/A 

HS on 
8. 	Number oflndlvldual students who completed BOTH on IN/A N{A IN/A IN/A IN/A IN/A 

advanced coursework class AND a dual enrollmentclass. {This 
numberShOuld not exceed the eithercategory torol.l- HS only 

LSD LSD LSD LSD9. Types of Increased learning time offered LSD 	 LSO 
BAS BASBAS BAS• 	 LSY· Longer School Year BAS 	 l ~AS SSSS SS SS SS• 	 LSD· Longer Scllool Day 

• 	 BAS-Before/After School 
• 	 SS· Summer School 

• 	 WES-Weekend School 
• 	 OTH·Other 

10. Discipline incidents - number of suspensions and/or 116 111 106 	 I 96 I 911 101 
expulsions 

11. Truants - number of unduplicated students who have received 230 215 195 185 I 175 I 170 

truancy letters or action, enter as a whole number 
12. Distribution of teachers by performance level on LEA's teacher HEF=3 	 HEF=4 HEF=5 HEF=S HEF=6 HEF=7 

evaluation syst em . (Please indicate i ndividua l number of EF=19 EF=l8 EF=l9 EF=20 EF•19 EF=l8 
Ineffective (IN), Improvement Necessary [IMP], Effective (Efl IMP=2 IMP=2 IMP=l IMP=O IMP= IMP= 
and Hi2hlv Effect ive (HEF).} IN=O IN= IN= IN= IN• IN= 

13. Teacher attendance rate 	 93.5% 94.5% 95.5% I 96.s 97.5 98% 

12 




I (must be a percen tage between 0.00 and 100.00) I I I I I J 

Complete the table below regarding key areas of student learning indicators. Include your 2014-2015 data as baseline data, as well as upcoming goals. 

For the following cat egor ies, please demonstrate (1) how the LEA has analyzed specific needs fo r Instructional programs, school leadership, and school 

infrastructure and (2) justification for the selected Interventions for these area s. Each area should be tied back to data above and address the subgroup needs 

identified. 

LEA analysis I A recent analysis ofstudent performance Indicators, IOOE feedback, Mass Insight Education School Readiness Audit and Instructional 
walkthrough data indicates an urgent need for improvement in inst ruction at Lincoln Elementary School, especially for subgroups identified 
as high need in the above t a hies. 

Based on 2013-2014 preliminary ISTEP+ data, with two exceptions (6" grade ELA and a'• grade math), Lincoln students are performing well 
below state and district averages. The percentages of·st.udents who are meeting state standards for proficiency are listed below. 

L~k!laolDll:a Prore 
Academic Indicators 


ISTEP ELA, by Grade 

Percentag


Pere.entag 
eof Percentageeof Percentage 

Percentage Percentage students ofstudents students ofstudents in peerofstudents ofstudents 
at Lincoln at Lincoln in peer IN

district state-wide EVSC
who PriorityI who Pri1>rityGrade widewh1> who

received received schools who 
receivedreceived schools 

passing passing received
passing passing who 

scores (SY passing scores (SY 
received scores scores scores 2012 2013·2014) 
passing

2013) 
scores 

75% 84% 62%3 56% 49% 62% 

4 40% 81% 87% 66% 66%59% 

45% 74% 82% 59% 56% 


6 


5 53% 

54% 75% 74% 79% 61% 56% 

47%7 29% 72% 78% 56% 54% 
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8 

3 

4 

5 

6 

7 

8 

21% 35% 70% Y.6% 53% S2·%' 

!STEP Math, byGrade 

Grade 

Percentag 
e of 
students 
at Lincoln 
who 
received 
passini; 
scores (SY 
2012
2013) 

32% 


59% 


70% 


56% 

4i% 

19% 

Percentage 
ofstudents 
at Lincoln 
lNhD 

received 
passing 
scores(SY 
2013-2014) 

21% 


37% 

65% 


44% 

36% 


58% 

Percentage 
ofstudents 
district-
wide who 
received 
passing 
scores · 

70% 

77.o;. 

.M% 

'.81% 


7.6;~ 

74% 

Percentage 
ofstudents 
state-wide 
>vho 
received 
passing 
scores 

I	Percentag 
e of 
students 
in pe.er 
EVSC 
Priority 
schools 
who 
re·ceived 
passing 
scores 

81%1 ' 57% 

8·3%• s1%-:;: 
.s]'%.' 75~, 

86%' ~8% 

,81% 5,7~ 

8il%· 58% 

Percentage 
of students 
in peer IN 
Prior·ity 
schools who 
received 
passing 
scores 

•5?!;1~ 

5.8% 

{>8~ 


ll,6'4~t 


~ 54%
I s~· 


In ELA, students in grades 3-S did not perform as well as students the previous year. However, scores in grades 6-8 rose by 21%, 18%, and 
14% resp.ectively. 6th grade students are performing at similar levelsto students across the district a-nd state and well above students at 
peer EVSC and Indiana Priority Schools; however, students in all other grades are performing significantly lower than students state- and 
d istrict-wide.. In grades 3-5 and 7·8, students are performing on average 25% or more below district and state students. Lincoln 8th grade 
performance is 41% lower than the state ·studen t performance and 35% lower than the district. Lincoln students in grade~ 3-S and 7-8 also 
performed below significantly below their peers in EVSC and Indiana f'riority Schools. 

Instruction is lacking the rigor and engagement that is needed to prepare all students for mastery {regard less of sub-group). The low-level 
of r igor and engagement in Tier I instruction impacts students across all grade levels and is a root cause for S2.% of students in 3'"·8'" grades 
not passing ELA and 59.2% not passing math on the 2013-2014 ISTEP+. Guided PLC's began the work on rigor in the 2014-15 school year; 
however, there is a gap between the professional development and transfer to practice which is an additional root cause. 

Lack of rigor and engagement has likewise affected culture and climate, Lincoln's office daily referral rate {ODR) which peaked at 22.46 in 
2012-13 (ODR of 12.73 in 2013-14) was creating a reactionary behavior management approach and eroding instructional time. During the 
2014-15 school year, Lincoln reduced ODRs to 6 per day {a52% decrease) by implementing with fidelity a Tier I PBIS system. 

14 
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intensive interventions to students In smaller groups across the building. These groups will be created intentionally with the use of student 
data anq be designed to provide all levels of students with opportunities to receive regular differentiated instruction. Supplemental 
curriculum is being researched to purchase for these sections in particular to provide ample opportunity to support and engage students 
who are significantly below grade level. 

After school programming will also be redefined to provide increased, intensive support in co re academic subjects (ELA, math), as needed 
by subgroups and the overall st udent population. This work at Lincoln will be done in conjunction with the district Coordinator of Family and 
Community Engagement and t he Assist ant Director of Student Supports. 

LEA analysis 	 The current Principal, Ronnetha Darrett started at Lincoln in 2012-13 after serving successfully as an assistant principal in the opening of a 
new K-8, Lodge Community School. A new Assistant Principa l and a new Professional Development Specialist were added In the pre
impleme·ntation year to further enable the new principa l to disperse leadership In t he areas of cur riculum/instruction and school 
cult ure/climate. This new administrative team has shown continuous improvement in collaboration and in executing the vision of the 
school's turnaround. The team together has actualized the school Improvement planning process and is used as an exemplar across the 
district. They come to the table with vast amounts of daia to support t heir claims of current reality and research-based strategies to 
improve. The team then aligns their systems and actions as administrators to drive school improvement and monitor their progress towards 
the ir goals. 

Teacher turnover remains a concern and a factor in student achievement The 2012-13 turnover rate was 45%, 2013-14 was 15%, 2014-15 
was 39%, and in preparation for 2015-16, Lincoln has a 28% t urnover rat e. With the teacherattendance rate at 94.5% in 20B-14 and 93.5% 
in 2014-15, it iseasy to see a vicious cycle. Attendance is low, t urnover high, which lowers morale. Lower morale creates higher teacher 
t urnover and lower t eacher attendance. Ultimately, student academic performance suffers. Lincoln has been proactive in looking for 
strategies to stop the cycle. In Spring 2013, supported byOTS and MIE, a competency-based selection model was Implemented at Lincoln 
which has been in use since. Though OTS worked diligently with MIE support to recruit top TZ t eacher candidat es with at least 3-5 years of 

experience, t his was not always an option. In 2014-15, 45% of Lincoln staff had 
Unc:oln 13-14 	 UnculnlHS 

• 0·5"""• IJ •.SYP!t five years of experience or less and 21% were in their first year of teaching. 
• i ·- Jl1'f'WI ••· ""'" While the 28% tumover for the 2015-16 school year Is an 11 % decrease over the 

• U •'li'f'dl" ,. 
 • U • U'tC¥1: 

. ,..,...,.., previous year, there is still a continued high need for staff motivation,

•1•- 'o'w. ... 
professional development and support . ... .. a . ,.-. • 20•...!f 

Moving forward, Lincoln wil l: 

c Provide multiple opportunities to build teacher leadership/ownership 
c Ensure frequent feedback loop between administration and t e_achers via walk-throughs 

16 
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justification 
for Selected 

' Interventions 
(include 

alignment to 
model chosen) 

-
0 Continue to develop administrator competencies in positively supporting teachers in the bu 1ld 1ng 

Lincoln Administration uses the new EVSC electronic observation system, iObservation, as well as walk-through data to identify priority 
teachers and create targeted support plans as well as to inform professional development needs to accelerate teacher growth. This is done 
wH:h the support of EVSC's Director of Teach er Effectiveness. 

Successful Tier I implementation of PBIS reduced ODR's by 50% The addition of a culture/climate coach in 2014 helped to strengthen Tier 
1. For the 2015-16 school year, the Culture/Climate coach will implement Tier II interventions, while the assistant principal will continue the 
work with Tier 1. The Assistant Director of Student Support will spend considerable time supporting the Assistant Principal and a particular 
focus on grades 7 and 8 as the teacher turnover rate in these grades 1s 75% for the 2015-16 school year. 

Research indicates that Professional Learning Communities can improve the professional culture in several ways including build 1ng 
productive relationships, engaging educators ;n vertically aligned, content-.<pecific learning, supporting teachers who are working with the 
most at-need students, and improving teacher practice and student learn;ng. As an identified lever for academic improvements at Lincoln, 
teachers will continue to part1c1pate daily in Professional Learning Communjties. Connecting to the SIP, the PLC will have team level SMART 
goals and submit PLC products for rev'1ew and feedback. The grade·level plans and PLC structure will prov·1de an environment for teachers 
to grow professionally and coll a borate to meet expectations of planning rigorous lessons, common assessments, and different1at1on. 
Additionally, these PLC groups will be led by teacher leaders, further developing teachers and their leadership, as well as increasing their 
connection to Lincoln. This intentional support for new and returning Lincoln staff will increase teacher skill and success in the classroom 
which will in turn increase morale, attendance, and retention of all staff. 

A Culture and Climate specialist position that was piloted ;n the latter portion of the 2013-14 school year and continued in 2014-15 has been 
a positive change in numerous ways. Multiple Lincoln staff have reached out to the OTS staff to share this has been one of the most 
important strategies that has been implemented at Lincoln to date. Furthermore, there is a direct correlation on staff morale and efficacy, 
student behavior, and teacher attendance. 

Teacher ''mini grants" of $500 per teacher from the school would allow teachers to supply classrooms as an incentive to recruit, attract. and 
retain staff. The school would clearly message that supplies purchased with mini grants must stay in classrooms. 
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Lincoln has numerous teachers who are struggling with classroom management. In 2013-14, 
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improvement but still a concern ing trend with 63.9% of 1*• graders not passing the math 
portion of the ISTEP+, and 65.4% of s'"graders not passing the ELA portion o f ISTEP+. With the cont inued supports of the Cultu re/Climat e 
Coach, the ODR rate has been decreasing throughout the school year, and we believe that w ith continued fidelity of t he Implementat ion of 
PBIS Tier I, the support of Climate/ Culture Coach, district support from the Assistant Di rector of Student Support, creation of t he Student 
Support Team, new data analysis tools to review ODR data, etc., t here will be a continued opportunityfor Lincoln t o achieve lower ODR's 
going forward . 

EVSC's Transformation Zone has very robust performance monitoring processes in place for the schools it manages and supports, including 
TZ-Wide Data Dashboards, OTS Checkpoints with school leadership teams based on school Improvement planning and performance 
monit oring for implementat ion, short-and mid-term met rics, and also contracts w it h third party evaluators for addit ional services and 
support. 

PBIS was implement ed at the start of the 2013-2014 school year. Average dally referrals are down from 22.46 in 20U-2013 to a cumulatiVe 
rate of 6 average daily referrals in t he 2014·15 school year. While there has been an improvement in average daily referrals, there is still a 
disrupt ion of the learning environment at Lincoln that is hindering academic turnaround. PBIS will be continued, as it has shown major 
progress, but w ith a few adjustments for 2015-16. The SST will continue t o be t he whole school team t hat drives t his initiative; however, 
the add it ion of the Assistant Director ofStudent Support will allow the shift the work of the Cu lture/ Climate Coach t o Tier 11 int ervent ions 
and support. The new Assistant Director ofStudent Support will work wit h the Assistant Principal to strengthen Tier I supports in t he 
classrooms working specifica lly wit h grade levels that are experiencing high teacher tumover such as the 7'" and 811

' grades. 

The Cult ure/ Climate coach will focus his efforts on supports to the "h igh-f lyer" studen ts {students who are referred to the office most 
frequently} and the deve lopment of research based Tier II behavior interventions. This will enable the Assistant Principa l and Principal to 
be more proactive in est ablishing a strong cult ure o f learning, instead of their current reactive approaches to behavior management. The 
Culture/Climat e coach will also be an Integral part ofensuring that the SST Is addressing student support needs i n an adequat e manner. 

LEA ana lysis 

Justification 
for Selected 
Interventions 

(include 
alignment t o 

m o del chosen) 
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Part S': Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 


18! Transformation 0 Turnaround 0 Early Learning 0 Whole School Reform 0 Restart 0 Closure 


Instructions: Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model 


that is the best fit for the school and that has the greatest likelihood, \vhen implemented, to affect principal leadership, teacher instruction, and student learning. 


Rationale for selected model Connection to and addressing of I Connection to and addressing of Connection to and addressing of leading 
Subgroup Data Over a II Achievement Data Indicators 

The Transforma tion model was Climate and culture at Lincoln has ' It is impor~ant that the work that has Since Its Inclusion in the Transformation 
selected for llncoln Community made hug~ strides as reflected in been completed in the last two years Zone, we haye seen some encouraging 
School for t he following reasons: leading indicators, but significant is not Jost as the school has made leading indicators from Lincoln School. 

pr.ogress still needs to be made. progress in each of the specific areas: Suspensions went down from 314 to 116 
In SY 2013-2014, all staff that Behaviors that are still observed at (a 63% decrease). ODRs went down from 
remained at Lincoln Community Lincoln are repetitive behaviors from • Highly effective systems and 12.73 to 6.11 this year·as well (a 52% 
School recommitted to the school repeat offenders. For example, l" and decrease). Academically, 7'• grade ELA 
through a recommitment process 

execution 
4'"grade were responsible for·almost Acuity c scores for Lincoln showed 

because ofthe EVSC's decision to 
• Quality instruct·iona1 

haIf of aII out of school suspensions. encoura.ging results as they scored· higher 
include the school in the 

environment 
However, a few repeat offenders than the district' average. Lincoln I READ 

Transformation Zone (further 
• Strategic allocation of 

committed 8S% of those suspensions. scores also spiked this year, growing from 
explained below - creating· 

resources 
This supports the cle~r need for the a pass rate of 53.8% in 2013-14 to a 

student, teacher, and leader strengthening ofTier II supports for Spring result ftass rate of 78.1% in 2014
change). Since SY 2013-2014, all 

For example, despite adding 
student behaviors to ensure the 15.structured time for collaboration, 

staff that has been hired at Lincoln forward progress of climate and teachers still need additiona I 
School has been interviewed using culture at Lincoln. Despite leading indicator improvements, 
a competency-based selection 

professional development to now 
the low level of rigor and engagement in 

process and has to pass TZ Team 
understand how that team should be 

While Tier I behaviors continue to Tier I Instruction impacts students ac.ross 
Training. The selection process 

maximized and their attention should 
improve, it is also time to begin the all grade levels and is a root cause for 

and the team training focus upon 
be spent using the elements of 

journey towards instructional rigor. 52% of students in 3•d_g•• grades not 
ensuring that ·staff understand and 

backwards· design (leading to 
Instruction is lacking the rigor and passing ELA and 59.2% not passing math 

have the.capacity to complete 
instructional rigor in planning and 

engagement that is needed to prepar;, on the 2013-2014 !STEP+. 
their job duties, Job assignments, all students for mastery (regardless of 
and understand Lincoln's sub.group.). As a part of the model, 

delivery). 

As part of the Transformation Model,The work completed m ust be further 
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definition of school hour<_ 

The school has been working to 
align people, time, money, and 
programming since its inclusion in 
the Transformation Zone. 
However, additional monies are 
needed to further develop and 
increase teacher and school leader 
effectiveness, implement further 
instructional reform programs, 
increase leorning time, further 
expand the community-oriented 
school approoch, and ensure the 
sustainment of its current 

Lincoln school w1ll 1ntegrate 
technology-based supports and 
interventions as part of the 
in>l:ructional program to increase 
engagement and rigor. 

An additional interventionist will be 
utilized to implement these supports 
and increase capacity for Tier II 
instructional support specific to 
significantly fa Hing subgroups. 

Acknowledging the high need of 
Lincoln's students receiving free or 
reduced-price lunch, Lincoln seeks to 

built upon and requires additional 
funding to translate some of the 
leading indicators Lincoln 1s 
experiencing, such as the 24% 
increase in IREAD pass rate scores at 
Spring testing, into sustainable 
change for the school community and 
permanent reversal of its current 
student achievement trends. 

The Transformation Model affords 
Lincoln Community School to 
continue to work in conjunction with 
the OTS in order to provide increased 
learning time, increase the capacity 

Lincoln Community School seeks to 
provide collaboration time for staff 
focused on Rigor Through Backwards 
Design, e>l:ablish a three-tiered system to 
support struggling teachers {and support 
from Director of Teacher Effectiveness) 
with content and pedagogy, and 
implement a system of peer support 
through instructional coaches. 

This targeted teacher support made 
possible by district realignment will build 
stronger instructional delivery of content 

within Tier I instruction, reaching all 
students at Lincoln Community_ 

operational flex·1bility and support incorporate a Fam·11y and Community of teocher and lead er effectiveness, 
through the OTS. Outreach Coard inator into the reform its 1nstructiona I strategies and 

; Transformation model. This programs, ensure operationa I 
coordinator would strengthen the flexibility over people, time, money, 
relationship between home and and dollors, ond expand the 
school for this subgroup of students, community-oriented school 

in addition to aligning not only approoch. This odditional infusion of 
afterschool programming opt;ons to support will give the final push 

academic needs of the school but also towards school transformation for 
alignment of community partner Lincoln. Once that transformation is 
support to school needs and SMART accomplished, there is no doubt, 
goals. For example, the existing similar to the tra nsformat1on that 
afterschool programming will be occurred at Delaware Elementary in 

redefined to provide more support in 2011, that the EVSC will be able to 
core academic subjects {ELA, math), as . susta'1n th'1s change. 
needed by subgroups and the overall 
student populotion. 
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STRENGTHENING LINCOLN'S TRANSFORMATIONAL EFFORTS 
Adequate infrastructure is needed to ensure that reform efforts that take place at Linco ln School are sustained and providing operational flexibility to 
the school. However, it is also important that Lincoln's transformation is jumpstarted in order for student achievement to dramatica lly improve at the 
school. To that end, the principal has identified several sm art goals: 

• 	 58% of students in grades 3 -8 will pass the ELA section of ISTEP+ 2016. By the end of the grant per iod, 73% of st udents in grades 3-8 will pass the ELA 
section of the ISTEP+ 2020. 

• 	 50% ofstudents In grades 3·8 will p ass the M ath section of ISTEP+ 2016. By t he end of the grant period, 65% ofstudents in grades 3·8 will pass the 
MATH section of the IST!:P+ 2020. 

• 	 Reduce t he number of office daily referrals to 3.5 or fewer by t he end of 2015-16. By t he end of the grant period, office daily referrals will be reduced to 
fewer t han 1.75. Student out ofschool suspensions will be reduced to fewer than 111 by the end of 2015-16 and fewer than 91 by t he end of the grant 
period In 2020. 

Developing ondincreasing teacherand school leader effectiveness 
Along with the required optbns for the transformation model (that are further explained and Incorporated into both pre-implementation and Implementation 
plans for Lincoln In Section S). Lincoln seeks to ut ilize t he following options to develop its teachers and expand the capacity of the leadership team and their 
respective effectiven ess. 

• 	 Provide collaboration t ime for staff 
• 	 Establish a comprehensive three t iered system to support struggling teachers with content and pedagogy, especially teachers of students from special 

populations. l eadership will be provided additional capacity to ensure high quality t eacher support from the Director o f Teacher Effectiveness.. 
• 	 Refine the Teacher Academy for new reachers (professional development) 
• 	 Implement a syst em of peer support and assistance by hiring instructional coaches 
• 	 Foster distributive and t eacher leadership across t he school 

Comprehensive Instructional Reform Strategies 
Following t he Fall 2014 School Readiness Audit conducted by Mass Insight Education a comprehensive plan divided between instruction and culture/climate was 
created to increase the implementation of rigorous instruction . The work completed last year at llncoln strengthened teachers' knowledge base of rigorous 
instruction within the school, but much additional work Is yet to be completed . This summer a core group of teachers and instructional leaders at Lincoln 
participated in a Rigor Through Backwards Design p rofessional development put on in partnership w ith the Office ofTransformat ional Support and Mass Insight 
Education . This framework supports the work of Lincoln's Instructiona l Best Practices Con tinuum and provided toolkits to leaders In the build ing to support the 
implementation ofthls work within PLCs and beyond. 

• 	 Conduct Formative Assessment Development and Tra ining 
• 	 Hire and implement the use o f instructional coaches 
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• 	 Hire building-leve I interventionist 
• 	 Instructional coach lesson modeling 
• 	 Create an intervention plan for students who are behind academically 
• 	 Using and integrating technology-based supports and interventions as part of the instructional program 

! Increasing Learning Time and Creating Community-Oriented Schools 
For SY 2013-2014, the EVSC lengthened the school day for all students in the EVSC. This ensured that every school in the district could have adequate time for 
teachers to participate in PLCs and most schools to provide specific intervention time for a II students. In addition to this district-wide lengthening of the school 
day, Lincoln seeks to further strengthen its approach to increasing learning time and investing more stakeholders in the Lincoln community through the 
following objectives; 

• 	 Redefine or alternate the existing afterschool program to provide more support in core academic subjects (ELA, math) 
• 	 Strengthen community pa rtner:ships through the hiring of a Family and Community Outreach Coordinator to align not only afterschool programming 

options to ocademic needs of the school but also community partner support to school needs and SMART goals 

Operational Flexibility and Sustained Support 
The sustainment of support and the operational flexibility for Lincoln School will primarily be addressed through the continued participation of the school within 
the Transformation Zone and supported by the Office of Transformational Support. (This infrastructure is explained in deta ii 1n the pages below - Supporting 
the internal lead partner model and the importance of clustering). These infrastructura I pieces ensure the following for Lincoln: 

• 	 Control over people, time, program, and dollars 
• 	 External audit of school performance by Mass Insight Education aligned to the identified needs of the school 
• 	 Esto blishing performo nee contracts between the Chief Transformation Officer, Superintendent, and the Director of School T ro nsformation 
• 	 Contracting of turnaround and transformational support and technical assistance th rough Mass Insight Education 

SUSTAINABLE INFRASTRUCTURE TO SUPPORT LINCOLN SCHOOL 
Supporting the Infrastructure of the Internal Lead Partner Madel - the Office af Transfarmatianal Support 
In September 2012, the Evansville Vanderburgh School Corporation (EVSC) embarked on a partnership with Mass Insight Education {MIE) to create on internal 
partner to manage a portfolio of the district's most poorly performing schools. The partnership has led to the creation of an internal office responsible for the 
oversight and management of the Transformation Zone-- the Office of Transformational Support (OTS). The office oversees, directs and manages five schools in 
EVSC: Glenwood Leadership Academy, Lincoln Community School, McGary Middle School, Lincoln School and Evans School. Collectively known as the 
Transformation Zone, these schools have represented EVSC's chronically lowest performing schools in the first year of implementation. The Pnncipa Is at each of 
these schools report directly to the Director of School Transformation who in turn has reported directly to the Superintendent of the Corporation. The OTS is 
currently staffed by two Transformation Strategists, each focused upon the improvement of processes and structures for the schools they lead in the areas of 
instruction, data, family/community engagement, communication, human resources, finance, and operations. 

The interna I lead partner strategy and organ i2ationa I structure is very important for several key reasons: 
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• 	 Provides core a cad em ic support and tailored operationa I support to TZ schools 
• 	 Establishes a structure that makes it easier for the EVSC centra I office to provide more focused ottention and streamlined, customized, and responsive 

services to each school 
• 	 Provides tailored cross-functional support through teams that are directly accountable for the performa nee of TZ schools through a performa nee 

controct 
• 	 Brings decision-ma king closer to the schools {support p rinc1pa Is on setting student achjevement goals, school planning and building school leadership 

capacity 
• 	 Creates the structures and processes for the TZ Principals to exert d 1scretion over key elements: people, time, money and programming 
• 	 Aligns fund 1ng and resources to school-wide priorities and goals 

'iin-~-~-~kJ~trQ~;,-
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The OTS 1s instrumental in the design of highly effective systems and ensuring their execution. The OTS seeks to develop and 
organize, 1n partnership with the principal, the school's staff and systems in order to diagnose, analyze, and serve school goals. At 
all of the TZ schools, OTS staff spent time developing each of the following systems: 

• Performance monitoring systems - guide a II school actions o nd a re based upon data. 
• 

• 

• 

Talent management and development systems - professional development, support systems, and evaluations systems 
work together to identify and differentiate support for staff performance needs. 
Academic systems - uses systems and programs to effectively identify o nd differentiate support for student academic 
needs. 
School environment systems - hold students to high behavioral expectations . 

The graphics below depict one part of the system Lincoln utilizes to look at walkthrough data_ This system is built on the Google 
platform for shared access by everyone and was developed by the OTS team in collaboration with Lincoln School leadership to 

; target and monitor specific indicators related to instruction and culture/climate on school wa lkth roughs. 
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These systems help to keep the school focused upon data-driven decision making and also ensure that chang'!!s to the school 
improvement plan are made in real time to correct missteps as they occur. This has helped to improve the formative performance 
monitoring all lZ schools are conducting_ 

OTS created tools and resources to strengthen the school planning process- These continuous improvement_planning documents 
clearly lay out t he foundational ele.ments for each TZ school in order to propel student achievement forward__These tools and 
processes are aligned to IDOE's Student Achievement Planning process, but are intensified in expectation, frequency, internal 
accountability and support. They have allowed the school team to remain focused and accountable cin the strategies identified 
based upon needs. 

Frequent checkpoint tools have been created in order to monitor each school's performance towards outlined goals and 
objectives (data and.implementation milestones). Checkpoint sessions were designed in order to collectively hl)ld TZ school 
leadership team along with a member of the OTS team accountable for performance throughout ·the year. 

Systems built at the school level (shown in graphics-above) are then summarized into portals that OTS staff access to hold 
individual TZ schools accountable towards results. A portion ofthe OTS portal that monitors .one school's progress towards this is 
depicted below (Acuity Performanee Monitoring): 
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Leadership An OTS staff member sits as part of each IZ school's leadership team. Th is allows t he OTS staff member to build an embedded 
Development presence in the school and gain valuable insight. Along with serving as a leadership team member, a member of the OTS team 
(School Principals shadows each TZ principal, a.nd a check-in occurs every week between the principal and an OTS staff member to check in on 
and Assistant school improvement planning, identify obstacles that could be addressed at centr.al office, and/or provide leadership coaching as 
Principals) needed for either the principal or assistant principals. District wil l also provide a turnaround princ·ipal mentor (Director of 

Leadership Development) to support continued leadership deveiopment within Lincoln School. 

Academic Support This year, all schools in the EVSC had to implement tile PLC structure. All TZ schools have both PLC time and 
- Maximizing the coll a borative/pers·ona I planning time every day. Since the P.LC structure and time has existed in the TZ schools/ this year, the OTS 
PLC collaborative spent significant time in TZ schools addressing what teachers should he using that time for by using the backwards design 
structure framework to addressing each of DuFour's questions. The support provided to each school (and in fact, ·even different grade level 

teams and content areas) centered on something different or a combination of the following elements: unpacking standards, 
creating formative and summative assessments, designing lessons, delivering instruction, reflecting and refining instru.ction 
through data analysis. 

The implementation of the pieces of work· o~tlined below created princ.ipa l (building capacity and effectiveness), teacher (building capacity and effectiveness) 
and s.tudent change (changing climate and culture Indicators) In the past two years within the Zone. This.cah be seen by the encouraging indicators ofsuccess 
shown by t he Transformation Zone. 
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TZ Historical ISTEP Data 
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This model and the implementation plans contained in the next several pages outline what how the support provided by the OTS will be expanded llncl/or 
modified to fit the needs of teachers, leaders, and students at Lincoln C0mmunity School moving forward in order to create teacher, leader, and student 
change. 

Highlights include: 
• 	 Continue to provide operational flexibility to school leaders in order to align people, time, money and doll a rs towards identified school needs despite 

district landscape and environment. 
• 	 Coach and mentor pr'indJ>al towards results by the Director of Leadership Development. 
• 	 Hold administration team accountable for results quarterly througn.the performance monitoring process by the Director of School Transformation. 
• 	 Provide leadership develoJ>ment support for Principal, PDS, Assistant Principa l, as well as Instructional a.nd Culture/Climate coaches by the Director of 

School Transformation and the Transformation Strategists in the OTS. 
• 	 Refine and/or customize systems of support for the school to ensure adequate and effective performance monitoring at the school level for major 

initiatives chosen to transform Lincoln including but not limited to: 
o 	 Creating systems to monitor PLC products and collecting products in order to hold teache.r.s accountable for results and improvement while also 

identifying pockets where additional support for teachers will be necessary 
c 	 Refining existing behavior management systems to identify repeat offenders earlier for student intervention and provide targeted PD'to 

teachers to support their c;Jevelopment of classroom management strategies 
o 	 Update the·existing coaching system to ensure that instructional support provided to teachers is effective, streamlined, and immediately 

Impacting results In the classroom 
• 	 Create additional collaboration time for teacher Jeaders within each TZ school by creating··a network mana-ged by the OTS 
• 	 Create a network portal for all teachers within the TZ. led by the OTS in order to share resources, materials, and .strategies 
• 	 Provide targeted academic support on backwards design by Mass Insight Education and members of the OTS staff 
• 	 Provide human capital assistance in t he identification of top talent forpositions vacated throughout the year, new positions created based u.pon graht 

funding acquired, and/or positions changed or modified through the refinemen t of competency-based selection tools and transactional support of HR 
___;;..;business practices 
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The Importance ofC/usterfrig in the EVSC 

The EVSC has been organized by geographic feeder potterns for decades. For that reason, EVSC has been organized into thoughtful attendonce districts that 
follow geographic boundaries allowing parents to invest in a ne;ghborhood of schools from grades PreK-12. In fact, it is not uncommon in Evansville for parents 
and famil;es to buy homes in the area that feeds into the high school that they want their children to attend. This further supports the crucial need for the 
improvement of a II schools with in an attenda nee district. Lincoln School is pa rt of the Centra I Attenda nee District (and since 2012, the Transformation Zone). 

For the past three years, the OTS staff has worked with members of the Offices of Academic Achievement {OM) and Performance, Assessment, and Research 
(PAR) to ensure the alignment of district support for data coaches and instructional coaches with their own staff support for schools [to minimize overlap, 
streamline and customize district initiatives, and flex operationaI flexibility as needed). 

For the past three years, EVSC has partnered with Mass Insight Education to launch the district's Transformot1on Zone. Since the onset of the partnership, EVSD 
has prioritized two things with the external partner - sustainability and scala b1lity. The Superintendent believes strongly that best practices piloted in some 
schools that work well should be replicated and scaled as quickly as possible by LEA staff. This means that the partnership with MIE has focused on two 
things: (1) Building capacity internally within EVSC; and 12) Intentionally creating practices that can be scaled (i.e., building school ;m provement planning 
materials instead of contracting with external partners to lead the efforts). 

To that end. while simultaneously supporting the development of the internal lead partner model, Mass Insight Education has been working with the EVSC 
Superintendent and his Executive Leadership Team to find the most effective way to scale the most promising practices and develop an infrastructure that 
supports schools in the differentiated manner in which the OTS has accomplished. After an in-depth analysis of the current orga nizationa I infrastructure and the 
culmination of research, the MIE team proposed a new organizational structure for the EVSC. This new model of support is built from the same framework as 
the internal lead partner model currently in implementation (and yielding success as seen in the section above) and the Center for Reinventing Public 
Education's (CRPE) portfolio model approach. The district will now have a dedicated School Support Team for each Attendance District including a Director of 
School Support {DSS) that will oversee and be held accountable for the results and performa nee of that Attendance District. 

The new model of school support through the School Support Team was approved by the EVSC Board of School Trustees on Monday, May 4, 2015, as was the 
hiring of five Directors of School Support - one for each Attendance District. [See Appendix: Board Presentation for EVSC District Infrastructure.] At this time, 
the district has chosen to only hire for the Directors, aiming to hire the remaining positions for the School Support Teams to include specific posrt1ons for 
coaching, data/systems, operations, and human resource support. 

The Superintendent and Chief of Transformation decided that it was best to continue to isolate their persistently lowest performing schools in the 
Transformation Zone and ensure they are served by the OTS. This ensures that accountability for the lowest performing schools and the gains made 1n recent 
years do not decline while the district transitions into this new model. The district also believes that its lowest performing schools need to more intentionally 
align all supports and resources (people, time, program, and dollars). However, it will be necessary for the OTS to work in collaboration with the DSS for Central 
Attendance District to make sure any resources and/or practices are shared and there continues to be a focus for a seamless eventual transition for Lincoln to 
return to its "natural" attendance district and the support provided within it. Furthermore, the OTS will have even more district resources to access to provide 
support to its TZ schools through this model. For example, the DSS - Central District, Ms. Jackie Kuhn, is a collaborative school leader with ~--~:oven record of 
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I Part Sa: Selection of Improvement Model - SMART GOALS I 
RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, W HOLE SCHOOL REFORM Grant Goals 

•CLOSURE schools do not need to complete SMART goals 

Student out of school suspensions will be reduced to few er than 111 by the end of 2015-16 and fewer than 91 by the end of the grant period in 2020. 
Reduce the number of office dally referrals t o 3.5 orfewer by t he end of2015-16. By the end of the grant period, office dally referrals will be reduced to less 
t han 1.75. 

58% of students in grades 3·8 will pass the ELA 50% ofstudents in grades 3-8 will pass t he Math 
section of ISTEP+ 2016. By t he end of the grant section of !STEP+ 2016. By the end of the grant 
period, 73% of students in grades 3-8 will pass the period, 65% ofstudents in grades 3-8 w ill pass t he 
ELA section of the !STEP+ 2020. MATH section of the ISTEP+ 2020. 
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Part Sb: Selection of Improvement Model - P lanning Year - 2015-2016 

IN CONDIT ION: ALL models MUST complete a planning year for SY 2015 and 2016. RESTART and CLOSURE have separate planning year information. 


Please be sure you complete the APPROPRIATE model Planning Year. 


TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Planning Year - SY 2015-2016 

Retain SV 2014-2015 leadership Superintendent. Chief I Spring 2015 In order to capitalize on recent i:ains in % salary of Director 
t eam for SV 2015-2016: principal, ITransformation Officer, both academics and climate and culture, of leadership 
assistant principal, and Professional 

operationa l 
Director of School the current leadership team should be Developmentflexibility 

Development Specialist. Transformation retained. AS the principal and her 
l ead leadership team through deep % salary of Director 
dive of existing school data and 

Director of School Spring Professional Development Specialist turn 
their attention increasingly to instructional ofSchool 

revision of existing school systems as 
Transformation 2015/Summer 

rigor and student engagement, they must Transform~tion2015 
determined necessary to meet be surrounded by a team that can support 
school needs. their work while also sustaining the climate 
Write and sign Director ofSchool and cul ture gains and building a distributive 

Transformation Performance 
Superintendent, Chief I Summer 2015 

leadership model within the school. To that 

contract outlining granted 
Transformation Officer., 
Director ofSchool end, the leadership team In 2015·16 will 

operational flexibility In accordance Transformation include two Instructional coaches in 
with increased accountability. addition to the principal, Professional 

Pair newly appointed principal with a Development specialist, and assistant 

principal mentor (Director of 
Director ofSchool I Fall 2015 

principal. The leadership team must be 

Leadership Development). 
Transformation, 

given adequate authority, provided support 
Development 
Director of Leadership 

and mentoring, and held accountable for 
results and the focllltatlon ofa strong Utilize operational flexibility to IDirector ofSchool ISummer 2015/Fail 


schedule collaborative cycles of 
 school improvement plan towards the 

support for Turnaround principals, 
Transformation 2015 

improvement of instructional rigor and 

coaches, and otherschooVstudent engagement at Lincoln School. 

supporL 
The leadership team at Lincoln will belever.ige Internal lead partner IDirectorofSchool ISummer 2015/Fall 


operational flexiblflty to streamline 
 further supported by the district-endorsed 
Office ofTransformational Support. whose 

Transformat ion 2015 
district requirements and init iatives 

operat ional ftexlbllitywill allow It to nimblyto Increase school autonomy. 
~ustain efforts at Lincoln and increase Ensure familiarity or principal with IDirector ofSclioot I Fail 2015 
Lincoln's own operational flexibility. accountability and evaluation system Transformation 


to ensure principal effectiveness Is 

reviewed prior to full 
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I Development I Academy to align with bimonthly Assistant prin~i-p;;T-- provide targeted proles>1onal development I Strategists salary 
lollow-up from TZ team training, Professional support both in classrooms and w;thin 
following the traJe,tory from TLAC Development Strategist PLCs. Within the classrooms, teachers will I % salary of Director 
strategies to instructional s!rategies_ Transformation receive peer observations and professional of School 

Strategist development on instructional delivery (a Transformation 
key component of how instructional rigor 

Establish a comprehensive, tiered PrinC1pal Fall 2015 will be developed at Lincoln  see PD resources ond 

system to support struggling Assistant principal Appendix: Continuum for the development materials 

teachers with content and pedagogy. Profe,sional ofinstrucllonal rigor). 

{Tier I - ins!ructional coach peer Development Strategist Supplies 

observations and PLC support Director of School The other way Lincoln will be developing 

focused on assessments; Plan for Transformation and impacting instructional rigor is through 

Improvement - principal; Tier II  Transformation the development of each of Its PLC teams_ 

assistant principal and/or PDS) Strotegist In the planning year, the Professional 

Establish rubric for PLC products, 
expectations for PLC product 
feedback, and other expectations for 
PLCs (includ;ng SMART goals and 
learn planners) aligned to school 
goals and SIP strategies_ 

Principal Summer 2015 Development Specialist will be pushing in to 

Professional ' 
support PLC> as she has done in SY 2014

Development Strategist ' 2015 and cont1nu1ng to build a schoolw1de 

Instructional coaches data-driven culture by pushing the teachers 
to continuously use the time to reflect and 
refine both daily lesson plans and long-term 

! proficiency plans. Once the instructional 

development and training, focusing Development Strategist coaches and e-Learning coach are in place, 
further work can be done and supported by 

Conduct formative assessment Professional Fall 2015 

on transfer of PLC work products to Principal 
' practice. 

Post, recruit, and hire for additional 
building level 
instru cti on a I ist/1n te rve nt1 on ist ba sed 

upon needs identified during the 
planning year of SIG grant 

, Create intervention plan for •tudent> 
: academically behind 

M" 

Principal
1Transformation 

Strategist 

Rtl committee 

Spring 2016 

Fall 2015 

Mass Insight Education around the entire 
backwards design process to ensure that 
while teachers are individually building 

their skills for developing strong lessons, 
they simultaneously are developing their 
content knowledge of the application of the 
entire backward; design process to 
proficiency plans. This work is necessary 
part of increasing instructiondl rigor. This 
directly connect; to the need lo increase 

rigor for all sub-firoups of students at 
Lincoln_ 

The instructional coaches will further 
contribute to schoolw1de professional 
development by fostering a peer supp or! 
and assistance system. At. part-time 
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Part Sc: Selection of Improvement Model - Implementation Years - SY 2016-2017, SY 2017-2018, and SY 2018-2019 

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 


Complete the table below detailing the 3-year implementation plan. EACH principle in the "guidance document" MUST have action steps, person(s) responsible, 


implementation pieces for each year, and budgeted items-all REQUIRED FEDERAL PIECES and IN CONDITIONS must be included in this section. RURAL schools 


(as defined under subpart 1or 2 of part B of Title VI of the ESEA Rural Education Assistance Program) may elect to modify ONE principle for Turnaround or 


Transformation. 


Please see the "guidance document'' f or required federal pieces, IN conditions, samples, details•. and more information. 


Developing and Required and IN Conditions Required and IN Conditions Required and IN Conditions Required and IN Conditions I%salary of Director of 
increasing teacher School Transformation 
and school l~ader Use the c.urrent principal Shadow principal once per Shadow principal once Shadow principal regularly 
effectiveness: selection (per IN's ESEA we.ek to monitor activities and biweekly to monitor to monitor activiti.es and % salary of 
replace principal flex.ibility waiver Focus and assess performance during activities·and assess assess performance during Transformation 
with one who has Priority requirements) to major school-based activities performance during major major school-based Strategists 
a track record of determine if the current (leadership team, teacher school-based activities activities (leadership team, 
success and the principal has the ability to observation/debrief, etc.) (lead.ership team, teacher teacher I% salary of Director of 
ability to lead lead the'transformation effort observation/debrief, etc.) observation/debrief, etc.) Leadership Oevel0pment 
transformation in the school. Draw upon Check in with prim;ipal on a 
effort EVSC's competency l:iased weekly basis t o understand Check in with principal on a Check in with principal on a I% salary of Director of 

principal selection process key priorities and current biweekly basis to understand regular basis to understand School Support 
(designed in partnership with challenges. Brainstorm with key priorities and curren t key priorities and current 
Mass Insight Education and principal for solutions. challenges. Brainstorm with challenges. Brainstorm 
based upon Public Impact's principal for solutions. with principal for solutions. 
turnaround leader Develop management tools 
competencies). - Director of and systems to monitor key Implement and refine any Implement and refine any 
School Transformation, Chief issues and challenges and manage.ment tools and management tools and 
Transformation Officer , track support, coaching, and systems created in order to systems created in order to 

evaluation observations for align support, coaching, and align support, coaching, and 
Pair principal with mentor- both principal and Director of evaluation into one place. . evaluation into one place. 
Directorof Lepdership School Transformation in 
Development, Direcror of collaboration with Mass Provide consistent Provide consistent 
School Support Insight Education. mentoring support - once.. men10ring support based 

-----------~p~e~r_t_w-'o_w_e~e ~ e~ upon ui>on need id~ntif~d_by~k-'s_-_ba-'s-'d-' __ 
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Tran5formot1on Strategist will be tackling and explain 
rationale. 

Ensure that 100% of ne;v staff 
participate; in TZ Team 
Training provided by the OTS 
(a training and selection 
process thot ensures that 
teachers selected have the 
appropriate mindset and 
necessary skills for 

Specialist, instructional 

tra n sform atio n /tu rno ro u n d 

support of coaching staff 

(prin,ipal, assistant principal, 
Profes.sional Development 

coaches) Create a schedule 
and rubric for the review of 
PLCworkproducts Publish 
PLC work products schedule 
and rubric in order lo clearly 
communicate with teachers 

: what kind of work the group 
will be tackling and explain 

Development Specialist, 
instructional roaches) 
Create a schedule and 
rubric for the review of PLC 

work). Providefeedbackon rationale. work products. Publish PLC 
the topics tackled during the 'vork products schedule and 
training. Pion for Site-based Ensure that 100% of new rubric in order to clearly 
onboarding of all new staff staff participates 1n TZ Team communicate with teachers 
members aligned to TZ team Training provided by the OTS what kind of work the 
training, with initial focus on (a training and selection group will be tackling and 
Teach Like a Champion process that ensures that explain rationale. 
strategies. teachers selected have the 

appropriate mindset and Ensure that 100% of new 
Identify struggling teachers necessary skills for staff participates in TZ Team 
through the results of the first tra n sform atio n (tu rnaro u n d Trainin€ provided by the 
round of formal observations work). Provide feedback on OTS (a training and 
based on EVSC teacher the topics tackled during the selection process that 
evaluation system, Develop a training. Plan for site-based ensures that teachers 
pion of support with the onboard1ng of all new staff selected have the 
struggling teacher. Execute members aligned to TZ team appropriate mindset and 
the plan. Schedule check-ins training, with initial focus on necessary skills for 
with struggling teacher on the Teach Like a Champion transl o rmat1 onftu rna rou n d 
plan's execution. Provide a strategies. work). Provide feedback on 
list and check-in with OTS the topi's tackled during 
about all struggling teachers Identify struggling teachers the training. Plan for site
placed on a Plan of through the results of the based onboarding of all new 
Improvement. OTS provides first round of formal staff members aligned to TZ 
support as needed in this observations based on EVSC team training, with initial 
area. (Goal - no more than~- teacher evaluation system. focus on Teach Like a 
4 teachers; based upon Develop a plan of support 1 Champion strategies. 
leading indicator data.) with the struggling teacher. 


Execute the plan. Schedule I Identify struggling teachers 


level team. Design a PLC 
;vork product schedule 
based upon those learning 
objectives. Create a 
schedule for the push-in 
support of coaching staff 
(principal, assistant 
principal, Professional 
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Principal, Culture and Climate 
Coach, AD of Student Support 

Provide PLC and collabora11ve 
planning time for •II teachers 
everyweek Principal, 
Professional Development 
Specialist, Assistant Principal, 
Transformation Strategists, 

M" 

performance monitoring 
checkpoints above and EVSC 
performance management 
systems. Ensure that all 
school committee; 
(leadership, Rtl, PBIS, etc.) 
include, as part of their 
agenda, a regular time to 
review relevant data available 
in order to inform decision 
making. Monitor the use of 
data against the decisions 

(leadership, Rtl, PBIS, et,,) 
include, as part of their 
agenda, a regular time to 
review relevant data 
available 1n order to inform 
decision making_ Monitor 
the use of data against the 
decisions made by 
committee and/or leadership 
team member. 

performance management 
systems. Ensure that all 
school committees 
(leadership, Rtl, PBIS, etc.) 
include, as pan of their 
agenda, a regular time to 
review relevant data 
available in order to inform 
decision making_ Monitor 
the use of data against the 
decisions made by 
committee and/or 

made by committee and/or Options leadership team member. 
leadership team member. 

Develop a set of goals for Options 
Options each era de level, content 

area, and classroom. Set Develop a set of goals for 
Develop a set of goals for goals for 1ndiv1dual students each grade level, content 
each grade level, content for reading and math 1n the area, and classroom. Set 
area, and classroom. Develop way established last year. goals for individual students 
a process to set individual Note the goal and progress for reading and math in the 
student goals for reading and towards the goal in the way established last year. 
math. Develop a system to agreed upon system Note the goal and progress 
illustrate an individual developed last year. towards the goal in the 
student'> progress towards Celebrate goals exceeded or agreed upon system 
his or her goals. Oevelop a on-track regularly. Devise developed last year. 
system to track tho progress methods to address off-track Celebrate goals exceeded or 
of classrooms against progress for individual on· track regularly_ Devise 
eotablished goals. Celebrate students and/or classrooms. methods to address off
goo ls exceeded or on-track Revisit the goal setting and track progress for individual 
regularly. Devise methods lo progressing proce>Ses and students and/or 
address off-track progres> for systems at the end of the classrooms. Revisit the goal 
1ndiv1dual students and/or year. Refine the approach setting and progressing 
classrooms. Revlsjt the goal for next year_ processes and systems at 
setting and progressing the end of the year_ Refine 
processes and systems at tho Conduct thorough classroom the approach for ne<I year. 
end of the year_ Refine the walkthroughs to ascertain 
approa'h tor next year gaps in PBIS implementation Conduct thorough 

1n the classroom. With the classroom walkthroughs to 
Conduct thorough classroom guidance of the AD of ascertain gaps in PBIS 
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Model lessons for teachers 
Provide push-in support to 
PLC; as requested 

lncreaoing 
learning time and 
creating

' community 
oriented schools. 
Establish 
schedules and 
strategies that 
provide increased 
learning time 

Required and IN Condition_; 

Continue to proctice the 
extended day model 
implemented by the EVSC 
which increased the school 
day by 34 minutes every day. 
Superintendent, Principal 

, Update the master schedule 
! to include time for horizontal 

and vertical planning time for 
teachers. Pr1nc1pal, 
Transforrnot1on Strategist, 
M<O 

Options 

I ' 

I ' 
" 
I ' 
I ' 

I ' 
I ' 

decrease time spent off-tasks 
or redirecting student 
behavior_ Profeosional 
Development Specialist 
Assistant Principal. AD of 
Student Support. Climate and 
Culture Coach, Instructional 
Coaches, Interventionist 

R_~uired and IN Conditions 

Continue to practice the 
extended day model 
implemented by the EVSC 
which increased the school 
day by 34 minutes every day. 
Solicit input from stoff about 
make-up days to ensure 
alignment to academic needs. 
Solicit input from staff about 
how to approach future 
changes to the school day or 
year for district consideration. 

: Implement the new master 
schedule that provides lime 
for intervention support for all 
tiers of Rtl, keeps the existing 
time for both PLC and 
collabo rative/ perso n a I 
planning time for teachers, --· ···-· -·· -----· ·-··· -- ,__ 

I' 
changes from staff 

Options 

Implement the revamped 
after-school program available 
to •II students Create 
communic•t1on channels for 

R@quired and IN Conditions 

Continue to practice the 
extended day model 
implemented by the EVSC 
which increased the school 
day by 34 minutes every day 
Solicit input from staff about 
m•ke-up dayo to ensure 
alignment to academic 
needs. Solicit input from 
staff about how to approach 
future changes to the school 
day or year for district 
consideration. 

Implement the new master 
schedule that provides time 
lor intervention support for 
all tiers of Rtl, keeps the 
existing time for both PLC 
and collaborative/personal 
-•---·-- .; __ '-· ·-----

schedule to reflect approved 
changes from staff. 

Options 

Implement the revamped 
afterschool program 
available to all students. 

Required and IN _Con_dltlons 

Continue to proctice tho 
extended day model 
implemented by the EVSC 
which increased the school 
day by 34 minutes every 
day. Solicit input from staff 
about make-up days to 
ensure alignment to 
academic need>- Solicit 
input from staff about how 
to approach future changes 
to the school day or year for 
district consideration_ 

Implement the new master 
schedule that provides time 
for 1ntervent1on support for 
all tiers of Rtl. keeps the 
exist in~ time for both PL( 
and collaborative/personal _, ___ ; __ ··--,__ ·--- --

' 

' 

and other staff. Update 
master schedule tc reflect 
approved changes from 
staff_ 

Options 

Implement the revamped 

Extended learning time 

Transportation related to 
extended learning time 

% of salary for Family and 
Community Outreach 
Coordinator 

% of salary for 
Transformation 
Strateg1Sts 

% salory of AD of Student 
Support 

% of salary for 
interventionist 

'° 
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at the school levels. 

Options 

Schedule• yearly oudit of 
Lincoln School based upon 
Mass Insight Education's 
HPHP Framework. Conduct 
the yearly oudit. Provide 
feedback on audit to school 
leodership, OTS, and other 
stakeholders. Codify school 
audit materials for use by 
district staff 1n subsequent 
years. 

experienced at the school 
levels. 

Options 

Schedule a yearly audit of 
Lincoln School based upon 

Mass Insight Education's 

HPHP Framework. Conduel 
the yearly audit. Provide 
feedback on audit to school 
leaderohip, OTS, and other 
stakeholders. Adjust audit 
materials as necessary. 

requests and lift concerns 
and barriers to OTS Director 

of School Transformat1on 

for support. MIE \Viii 
support realignment of 
systems and structures at 
district levels to eliminate 
systemic barriers 
experienced at the ''hool 
levels. 

Options 

Schedule a yearly audit of 
Lincoln School based upon 
Mass Insight Education's 

HPHP framework. Conduct 
the yearly audit. Provide 
feedback on aud;t to school 
leadership, OTS, and other 
stakeholders. Adjust audit 
materials a; necessary. 

" 




Part 5d: Selection of Improvement Model - Sustainability Year - SY 2019-2020 

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 

Complete the table below detailing the last yearofSIG funding - the Sustainability Year. 

ISustain the internal lead partner I% salary for Director ofPrincipal ch.anges and 
flexibility model (OTS) to ensure operational 

flexibilrty over people, time, 

program, and dollars. 

Evaluate and provide job-
embedded professional 
development through the OTS. 

Sustain the systems of 
accountability and support built 
through the grant process 

Superintendent, Chief SY 2019-2020 

Transformation Officer, I (Throughout) 

Director ofSchool 
Transformation 

Director ofSchool 
Transformation 

SY 2019-2020 
(Throughout) 

Chief Transformation 
Officer, Director of 

School Transformation, 

·SY 2019-2020 
(Throughout) 

The internal lead partnermodel needs 
to be sustained for the Transformation 
Zone. If Lincoln School has improved 
its·school accountability grade by SY 
2019-2020, it will move into the 
Central Attendance District support 
structure (which is another internal 
lead partner unit created in SY 2015
2016). If not, Lincoln will remain a part 
of the Transformatfon Zone until it has 
improved beyond focus/priority status. 
All developed systems will remain in 

School Transformation 

%salary for 
Transformation 

Strategists 

I	% salary for Director of 
School Support 

place· along with the evaluation and (quarterly performance ITransformation 
accountability piece for both the OTS 

management. 
checkpoints) and performance Strategists 

and the principal. MlE will no longer 
be a necessary techniq•I support. 

Effectii/ene.ss of staff Continue to provide staffing Director of School SY 2019-2020 OTS will continue to support principals I% salary for Director of 
and capacity to TZ schools as needed Transformation, (Winter, in their pursuit of the most highly School Transformation 
recruitment/retention related to recruitment, selection, Transformation Spring) effectiv.e and effective staff members. 
of staff and evaluation. Strategists, Director of In additional to teacher leadership % salary for 

Teacher Effectiveness opportunities that will be created and Transformation 

monitored at the school level (to Strategists 
Principal will .continue to build Principal, Director of ensure that there are career pathways 
teacher leadership opportunities 

SY 2019·2020 
School Transformation (Fall) in all of the TZ schools for strong I% of salary for Director of 

within the school, sustaining teachers), OTS will actively thought - Teacher Effectiveness 
instructional coach positions as partner \Vith principals to ensure that 

needed {and if proven successful) releyant and effei:tive strategies such 
through other funding ingenuity. as mentor teaching positions are 
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Part Se: Selection of Improvement Model - DISTRICT Sustainability Year - SY 2020-2021 

Complete t lie table below d~tailing the sustainability plan for AFTER SIG funding-indicate what areas and interventions the district plans to sustain AFTER grant 

funding, and with what funds the district plans to sustain said interventions. 

Continue to provide monitoring IDirector ofSchool SY 2020·2021 Pr incipal accountability and support 
and technical assistance through ·support will fully·transition to the Director of 
the School Support Model (based Director of Leadership School Support (under the School I Title I Funds 
off the best practices from the Developmen t Suppo·rt Model currently starting 
Transformation Z.one). Implementation by the EVSC in 2016 
Provide accountability and on- Director ofSchool SY 2020'202'1 derived from the internal lead partner 
going coaching support to school Support framework and built in .collaboration 
leadership through School Support Director of Leadership \1.Jith Mass Insight Education to ensure 
Model for Cenrral Attendance Development that best practices from the Zone are 
District. scaled and sustained throughout the 
Transition intensive·Tz support Director ofSchool Summer·2020, district). Coaching and mentoring 

from Director ofSchool Transformation, Fall 2020 support will transition to the Director 

Transformation to Director of Director ofSchool of School Support. One ofthe current 
School Support. Support Transformation Strategist that was 

working as part of the OTS lead partner 
may transition ta the Central 

Attendance District {or one of the 
other Attendance Districts in which 
there are TZSchools - Harrison, 
Bosse). Thrs ensures that the intensive 
support that was once provided by.the 
TZ will be fully uansitioned to the 

School Support Teams that will 
evehtually be created and managed by 
the five Directors ofSchool Support 
(one over each of the Attendance 
Districts). 

Effectiveness of staff Codified competency-based Director of School Spring 2()21 As the EVSC ushers in its new I EVSC general f.unds 
(recruitment/retention selection tools are shared with Support Summer 2021 compensation .system, focus and 
of staff) Director ofSchool Support. Chief. HR Officer priority schools are a key discussion I ntle II funds 

Director ofTeacher item for EVSC's leadership team. 
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I Part 6: Outcome Artifact I 
Schools will be required to produce a tangible "outcome" piece to be shared with IDOE and published on IDOE website as resources for other schools for each 

year of the grant. This "outcome" piece will serve as the culminating piece of the yearly grant, as well as a piece of monitoring. "Outcome Artifacts" will be due 

summer of each year. Possib.le "Outcorne Artifacts could include: mini-lesson video, recording ofstudents working on an activity, Web Ex, How-To One-Pager, 

Blog, Podcast. "Outcome Artifacts" should be linked to goals of your SIG grant; as well as one of the following areas: Leadership, Effective Instruction, or 

Interventions/Data. •schools mayhave the opportunity to change the outcome artiiact after work with grant begins. /DOE will work with grantees to determine best artifact 

ofter work begins. Examples ofpromising practices: http://www.doe.in.qov/titlei/eromisinq-proctices-title-/-schools 

PLC Instructional Best Practices Continuum 
Lincoln will submit a graphic describing their PLCCycles of teacher best practices in regards to the implementation of rigorous instruction. This will include, but 
is not limited to: 

• Determining Essential Content 

• Unpacking Instructional Content 

• Development of Rigorous Common Formative Assessments/Performance Tasks 

• Analyzing Student Work 

• Analyzing Data 
• Using Data to Determine Instruction 

• Re-teaching 

This outcome will directly impact both SIG goals t o increase Math and ELA performance school-wide. It also impacts the key areas of Effective Inst ruction and 

Interventions/Data. 
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Part 7: LEA Capacity to Implement the Improvement Model and 

LEA Risi< Assessment 


Provide district evidence for eath capacity task below. Unless otherwise stated as required, evidence·pie.ces listed below are recommended. 

1. 	 Projected budgets are sufficient and appropriate to support the full 
and effective implementation of the inte.rvention for up to five years, 
while meeting all fiscal requirements, being reasonable, allocable, 
and necessary, and dearly pla·nning for sustainability after funding 
ends. 

2. 	 The LEA and administrative staff have the credentials, demonstrated 
track record, and has made at least five-year commitmentto the 
implementation of the selected model. 

• 	 Ability to recruit new principals through partnerships with 
outside educational organizations and/or universities 

• 	 Statewide and national postings for administrative openings 

• 	 External networking 

• 	 Resumes provided 

• 	 Data examined to demonstrate track record 

• 	 Principal hiring p~r_o_c_e_ss_ ____ 

• 	 Each school's administrative team undertook an extensive school 
improvement planning process (aligned to each school's Comprehensive 
Needs Ass.essment'(CN·A)) that, in addition to the District's continu<;>us 
Improvement Plan, became the driving force for budgetary decisions and 
alignment. Teams were supported by representatives of both the Office of 
Transformati<:>nal Support (OTS) and Office ofAcademic Affairs (OAA). 

• 	 OTS/OAA staff works closely with EVSC's Federal Bookkeeper and Business 
Affairs to follow EDGAR policies; as well as adhere to IDOE Title I G!-Jidance·to 
ensure all requests for funding were reasonable, <1llocable, and necessary to 
achieving school turnaround. 

• 	 Ongoing Technical Assista nee provided by the Indiana. Department o f 
Education, was attended by LEA staff, including SIG-specific Technical 
assista nee. 

• 	 The final budget will be reviewed by EVSC and IDOE fiscal officers. It is 
aligned to each element of the T'ransformation Model, and all reqyests are 
reasonable, allocable, and necessar_'{_. 

• 	 In September 2012, the Evansville Vanderburgh School Corporation (EVSC) 
began its work with Mas~ Insight Education's "The School Turnaround 
Group" in order to create an Internal lead Partner to manage a cluster of the 
district's chronically underperforming schools. Th is cluster is now known as 
the District's "Transformation Zone (TZ)", which is direct ly managed by 
EVSC's Internal Lead Partner, the Office of Transformational Support{OTS). 
The OTS office currently oversees, directs, and manages five currently five 
schools 1n EVSC: Glenwood Leadersh ip Academy, Lincoln Community School, 
McGary Middle School, Caze Elementary and Evans Elementary. Two of the 
1Z schools are currently under state intervention with OTS identified as the 
approved intervention in supporting the Transformation Zone schools. The 

65 




• • 

• • • • • • • • 

• 



specified by the SBOE ond /DOE. Accountobiliry indicators may include 
doto such os number of discipline incidents or teocher ottendonce rates 

• 	 OTS is directly supported by Chief Transformation Officer, Carrie 
Hillyard, who is part of EVSC's Office ofSuperintendent. Ms. Hillyard's 
collaboration w ith OTS is critical to sustain as her leadership of the JLP 
for the past two years has led to a 3% gain in ELA, a 10% gain in math 
and more than a 75% decrease In referrals across the Transformation 
Zone. 

TZ Hbtoric.tl lSTl!JI Data 

...... . ... .Uk $21) .. .. "" ~-~ 

... 
,. 
~ ~ 

• 	 Furthermore the Zone has been supported by two staff persons, Kelsey 
Wright and Shannon Strieter, who have provided unique skill sets related to 
(1) data management, (2) project management, (3) school improvement, (4) 
professional development, (5) teacher leadership, and (6) instructional 
leadership. Similar criteria and credentials are being applied for the current 
OTS hi ring process. Kelsey Wright will serve as the new Director of Schoel 
Transformation and directly manage the OTS team. 

• 	 The LEA has a long track record of engaging throughout the state and region 
in work around school improvement. Extensive collaboration with !DOE, 
attendance at conferences on best practices (PLC, etc.), and networking/best 
practice visits to high-performing, high-poverty schools (sponsored visits to 
Chicago & Boston) show a strong LEA commitment t o external networking. 

• 	 The LEA and school staff has a demonstrated track record of achieving 
meaningful school turnaround. and credentials to implement the 
Transformation Model. It is also in process of scaling out the clustering 
model district-wide to ensure all schools have the additional supports that 
have effectively been provided by EVSC's I LP, wh_ich wlll~ls~ Include: 

DA MATI< 
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• Creating the conditions, capacity, and clustering necessary to 
s ystemicolly turnaround under performing schools. 

• Embedding support fully and strategically in the TZ schools to work 
closely with all LEA functional areas; focusing on creating sustainable 
and systemic reform 

• Assuming authority/monitor1ng over all external providers within the 
cluster ofschools 

• 	 Serving in administrative function; Evaluating and provides continuous 
feedback, development, and support to school leaders 

• 	 Individual resume> of LEA staff listed below can be found in the Appendix_ 
• 	 Susan Phelps- EVSC Coordinator of Behav;or Support 
• 	 Catherine Minihan- EVSC Chief Accountability Officer 

• 	 Victor Chamness-EVSC Director of Science, PE, Hea Ith 
• 	 Christopher Ma her- President of Mass Insight Education 
• 	 Emily Smith-McCormick- Director of Profess1ona I Development 

• 	 Carrie Hillyard- Chief Tra nsformat1on Officer 
• 	 Jackie Kuhn· Director of School Support (Central Attend a nee District) 
• 	 Kelsey Wright - Director of School Transformation 

• 	 Ami Magunia- Mass Insight Education Engagement Director 
• 	 Dr. Susan McDowell-Riley- Director of Talent Development 
• 	 Mary Schweizer - Director of Exceptional learners 
• 	 Ronnetha Da rrett- Principal of Lincoln Community School 

• 	 Shannon Strieter- Director of Teacher Effectiveness 
• 	 Dr. Velinda Stubbs- Deputy Superintendent of Teaching and Learning 

• 	 Dr. Jane Bartley- Director of Educator Effectiveness 

• Through the creation and strong support of the Office of Transformational 

a I lowing for staffing, curriculum, calendar, and operationa I flexibility, 
3. 	 The School Board is fully committed to eliminating barriers, such as 

Support, EVSC and its Board of School Trustees have shown a strong 
commitment to eliminating barriers in the pursuit of school improvement.to allow for the full implementation of the selected model. 
Transformation Zone schools have the curricular, staffing, and operational• 	 School Boord Assurances 
flexibilities to do what's best for their students, with the full support and 

• 	 School Boord Meeting Minutes from proposal and or discussion guidance of the LEA_ Going forward, this support will provide conditions for a 
• 	 Supports the creation ofa new turnaround office (or full implementation ofthe selected modeL 

reorganization if oddit1onol schools ore being added within a 

district) with on appointed turnaround leader having significant 
 • 	 EVSC's Board of School Trustees has strongly supported the implementation 

'" 




and successful experience in changing schools I 	 of three SIG Transformational Models in the past. The most recent SIG 
Applications were approved by the school board on March 17, 2014, with 
documentation of the minutes available online through boarddocs.com. The 
newest appllcations will submitted through to the board for approva l on July 
16, 2015 with documentation available through boarddocs.com. 

• 	 The Evansville Vanderburgh School Corporation Board of School Trustees on 
Sept. 23, 2013, approved the vision for the future of the school district and a 
plan of continuous improvement, based on months of development by 
Superintendent David Smith and the leadership team. The Strategic 
Plan/Continuous Improvement Process is centered on three main priority 
areas of focus: 

• Student learning, 

• Effective Teachers and Leaders, ancl 

• Infrastructure to Support Student Success, which 
includes the creation of an Internal Lead Partner to 
support a cluster of schools making up EVSC's 
Transformation Zone. (EVSC's Internal Lead Partner is 
the Office of Transformational Support and includes a 
performance contract in exchange for increased 
autonomy for Transformation Zone schools.) 

• 	 Priority 3: Infrastructure includes a focus on scaling and sustaining systems of 
support for drastic school improvement efforts, including: 

o 	 Strategy 2: Redesign and strategically staff the central office, with a 
driving focus on dramatically improving instruction and learning in 
schools, and 

o 	 Strategy 3: E;<ecute the Transformation Zone aligned to national best 
practices and standards. 

• 	 EVSC's Continuous Improvement Plan, "What We Believe," is available at: 
http://www.evscschools.com{sites/default/files/contentfuploadsLwhat·We· 
belleve·clpl.pdf 

• 	 EVSC's Superi ntendent Dr. David Smith has fully supported the4. 	 The superi ntendent is fully committed t o eliminating barriers, such as 
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allowing for staffing, curriculum, calendar, and operationa I flexibility, 
to allow for the full implementation of the selected model. 

• 	 Superintendent Assurance 

• 	 Schoo/ Boord Meeting Minutes from proposal ond or discussion 

• 	 Superintendent SIG Presentation 

• 	 Creation of a new turnaround office (or reorganization if 
addit1onoi schools ore being added within a district) with on 
appointed turnaround le oder having significant and successful 
experience 1n changing schools 

implementation of Transformational Mode Is and systemic transformational 
efforts in the EVSC, including the development of EVSC' s Transformation 
Zone. 

• The Evansville Vanderburgh School Corporation Board of School Trustees on 
Sept. 23, 2013, approved the vision for the future of the school district and a 
plan of continuous improvement, based on months of development by 
Superintendent David Smith and the leadership team. The Strategic 
Plan/Continuous Improvement Process is centered on three main priority 
areas of focus- Student Learning; Effective Teachers and Leaders; and 
Infrastructure to Support Student Success. 

• See Assurances and Superintendent Signature of o pprova I in LEA Application 
pages. 

• Dr. Smith has s;gned the SIG appl'1cation in support aft he each applying 
school implementing the model--following the presentation to and approval 
of EVSC's school board. 

• The most recent SIG Applications were approved by the school board on 
March 17, 2014, with documentation of the minutes available online through 
boarddocs.com. The newest applications will submitted through to the board 
for approval on July 16, 2015, with documentotion availoble through 
boarddocs.com. 

• Superintendent David Smith has formally presented the SIG grants within 
Board Executive Session as well as within a PowerPoint session (designated to 
Director of School Transformation) to school board members on March 17, 
2014. 

• The Evansville Vanderburgh School Corporation Boa rd of School Trustees on 
Sept. 23, 2013, approved the vision far the future of the school district and a 
plan of continuous improvement, based on months of development by 
Superintendent David Smith and the leadership team. The Strategic 
Plan/Continuous Improvement Process is centered on three main priority 
areas of focus- Student Learning; Effective Teachers and Leaders; and 
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6. 	 The district has a robust process in place to select the staff for each 
1003(g) build ing. 

• 	 Teacher Union Assurance 

• 	 An outline ofamendments to .SIG Teacher canrrocts that will 
allow for full implementation of the identified model 

• 	 Principal ownership in staff hiring process 

• 	 Detailed and descriptive staff hiring process 

o 	 Stoff transfer policies and procedures 
o 	 Stoff recruitment, placement, and retention procedures 

quotes in support of lZ efforts, and was cited in an NEA article giving evidence 
that "these zones are not just about acknowledglng the struggles that exist 
within the school district. It's about giving educators the power to do 
something about i t.": Prospective TZ teachers underwent an opt-in/opt-out 
process as part of recommitment to the TZ schools and were further required 
to pass ''TZ Team Tra ining," based on Doug Lemov's ''Teach Like a Champion" 
techniques and supporting a common foundation for success. 

• In a letter dat ed March 18, 2014, prior ETA President M ark Lichtenberg 
assured the "ETA supports these SIG applications at the highest level, 
support ing all components of the Transformation and Turnaround Models. 
ETA has worked collaboratively with the EVSCto be a proactive leader when it 
comes to systemic school improvement efforts and will continue t o work with 
EVSC as w e continue to serve collaboratively on the leading edge ofdrastic 
school Improvement efforts." 

• The current collective barga ining agreement addresses those items required 
by state law, which Include salary, wages, salary and wage related benefits. 

• The strategies being proposed in this grant application will not require the 
modification o f teacher contracts. 

• 	 See prior section. 
• 	 TZ Building Leaders were trained/supported by OTS and M ass Insight Education 

Staff in utilizing a competency-based teacher select ion model, based on 10 
empirically tested compet encies of highly effective transformational teachers. 
(These strategies are based around Doug Lemov's Teach Like o Champion 
(TIAC}.) 

o 	 The process and aligned PD has been so successful that EVSC's HR 
department will be scaling out the systems and processes district-wide 
during the 2015-16 school year. All EVSC schools are now benefiting· 
from hiring practices and systems that originated between EVSC's 
collaborative and innovative efforts with the OTS on behalf ofthe TZ. 

1 http:llpriorilyschools.oro/professional-educators/edug;iti.on,ref()rm-rontinues-as-federal-funds-dry-out 
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7. 	 District staff has a process for monitoring and support ing the 
implementation of the selected improvement m odel. District has 
included its monitoring process and it includes, at minimum, the 
following required pieces: 

• 	 Monthly Monitoring ofSIG Programming and Implementation 

• 	 Evaluation System for Programming and Implementation ofSIG 

• 	 Doto Review Plan 

• 	 Spec/a/ Populations Review Pion 

• 	 Fiscal Monitoring Plan 

• 	 Timellne and Responsible Parties f or all above plans 

• 	 EVSC's HR department has worked with OTS to differentiate hiring support 
for TZ schools w it h a single point ofcontact in HR for all TZ·hlr ing.needs. 

• 	 TZ pr incipals have been invited to sit in on panels with HR/Operations 
administration in order t o inform next steps to further improve t he new 
district-wide staff hiring process and t o f urther inform needs for 
differentiating for increased HR-relat ed needs in priol'ityschools. 

• 	 EV5C's Transform ation Zone has robust supports In place for school 
improvement planning as well as performance m onitoring processes for the 
schools it manages and supports. This included TZ-Wide Data Dashboards, 
OTS Checkpoints with school leadership tea ms based on school 
improvement planning and performance monit oring for impleme.ntatlon, 
short- and mid-t erm metrics, and also contracts w ith third party eva luators 
for additional services and support {i.e. evaluat ion of external providers). In 
Spring 2014 monitoring from IDOE, feedback was shared wit h the Office of 
Transformational Support that its data dashboard Is very " Inclusive and 
detailed" and "seems very effect ive." For school-based monitoring sessions, 
IDOE reported, " Evans feels very supported by TZ ·clear progress is being 
made and support is evident" and " Lead Partne r in Place" at McGary duri-ng 
Spring 2014 monitoring. 

• 	 The EVSC has we ll defined curriculum maps for all core content areas (ELA, 
M ath, Science and Social Studies}. These m aps are "living" documents and 
are updated regularly based on state standards, teacher input/support, and 
reflective/collaborative practices across the district. The maps are organized 
in quarters and quarters are then organized into shorter inst ruct ional units. 
When appropriate and practical, efforts have been made to align content 
across curricular areas. All EVSC schools partidpate in Acuity formative 
(Predictive) assessments grades 3-8, Ampli fy DIBELS Next, TRC and mClass 
M ath grades K-2 and Aimsweb screening for reading and math grades 3-8. 
The Office of Performance Assessment and Research provides each school 
w ith the ca lendar of appropriate assessments. 

• 	 The EVSC has a Professional Development Website/ Ca lendar for the entire 
district, which organizes all Professional Development offerings, tracks 
attendance and completion. In addit ion, !Observation was init iated district
wide in 2014·15. This syst em offers teachers on demand digita l professional 
development as well as a means to track/document professional growth and 
development. The OTS kee~s a •rz Calendar• w ithin M icrosoft Outlook of 
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Implementation metrics/action plans and short-term metrics are monitored. 
Quarterly deeper dives will incorporate third party-evaluator scorecards. 

• 	 EVSC's fiscal support and monitoring will continue to be guided and 
reviewed by a Federal Bookkee~er located in EVSC's Business Office. 

In compliance with Uniform Grants Guidance §200.205 LEAS must complete a risk assessment. 

Please provide district explanation and/or evidence for each yes/no response below. 

x • EVSC has initiated an internal lead partner model (OTS) that ensures increased and 1. 	 District has effective procedures and 
strategic support for school improvement efforts (including the SIG program). All controls in relation to how the SIG 
funding/SIG program requests must directly align to data-driven needs of the school program will be run. 
and its priorities/ strategies detailed in the School Improvement Plan/Student 
Achievement Plan. 

• 	 Continuous OTS checkpoint/performance monitoring sessions will continue for all 
Transformation Zone schools. Additiona l monitoring and support will be provided 
aligned to the SIG program. 

o 	 As part of the performance checkpoints held by OTS, the Ors Director 
reviews progress ofeach school leadership team against bath ocodemic and 
culture goofs. 

• 	 ors Transformation Strategist wouldserve as a single point ofcontocc and directly 
manage all SIG program Implementation and monitoring efforts. 

• 	 Principals and other administrators are evaluated annually on their effectiveness of 
implementing/managing programs such as SIG. Feedback is a continuous loop 
based on identified strengths and areas of improvement per building leader. 

x • 	 EVSC will continue to ensure all SIG programs are assigned to a specific d istrict staff2. 	 Specif ic District staf f will be assigned to 
person with the appropriate experience working with federal programs. In thethe SIG program, and this staff has 
past, this has been EVSC's Director ofState and Federal Programs. experience worklng with federal 

c 	 Carrie Hillyard, EVSC's ChiefTransformation Officer, will serve as Program programs. 
Administrator for all SIG programs. Carrie has an extensive background in 
Title I and SIG-including Director ofTitle I/SIG. 

• 	 EVSC's Federa l Bookkeeper and Business Affairs w ill also continue to ensure an 
EDGAR policies are followed, as well as ensure adherence to IDOE Tltle I Guidance 
to ensure all requests for funding were reasonable, allocable, and necessary to 
achieving school turnaround. 
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3. 	 School's SIG plan addresses needs of all ' 

; 

; 
-·---- .... ·-·-· 

' School has a system in place for parent 

notification and involvement of SIG ' 

planning and implementation. 


; 

" 

! 5. 	 District is new to the SIG program. ' District has applied in the past for SIG and 
has not been awarded. 

" District has had one or more findings 1n 
one or more of the last three years from 

• 	 OTS provides ad ditiona I support/internal accountability in order to ensure each 

process. 
0 All strategies in the school improvement plan are required to be data-

driven based on priority needs. 
0 School-wide strategies {as well as targeted strategies for subgroup ' 

populations) are part of the continuous improvement pla nn1ng and 
monitoring process. 

0 	 Team-level planning ensures data-driven practices are in place to identify 
and monitor strategies for targeted student subgroup needs and for 
individual student needs. 

• 	 As an internal lead partner (ILP) with £VSC and in aligning services and supports to 
this turnaround principle, the Office of Transformational Support (OTS) anticipates 
the need to: 
• 	 Support the turnaround academy's proactive planning and forecasting of 

priorities and needs aligned to people, time, money, and programming, 
including parental voice ta inform and support improvement planning. 

• 	 Review and advise any changes necessary to student enrollment and placement 
processes to increase family engagement and improve student outcomes. 

• 	 Support the establishment of community partnership alignment, driven by the 
needs of the turnaround academy's students and staff (aligned to SIP/school 
goals). 

• 	 Serve as a point ofcontact to work colloborotive/y with the Indiana Department 
of Education's accountability and support and in order to guide next steps of the 
school's plan and support alignment, as needed. 

• 	 EVSC has fully implemented three SIG programs in the past for: 
0 Glenwood Leadership Academy 
0 Evans School 
0 McGary Middle School 

• 	 Feedback from IDOE with regard to past implementation has been positive and 
supportive. 

• 	 All three SIG schools have experienced significant leading indicators reflective of I 
Iturnaround improvement, while two of three SIG schools have improved out of F 

status. 
' • Any findings ofthe SBOA were corrected during the audit process. 

0 Though it was found that the district did not have a proper system of 
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I 
State Board of Accounts {$BOA) or Onsite 
Consolidated Federal Monitoring. 

~ 

internal control in place to prevent, detect, or correct errors on the 
Schedule of Expenditures of Federa I Awards (SEFA), there is now an 1nterna I 
control practice in place with this report >emi·annually reconciled by the 
Director of Budget for accuracy. 

0 	 Though it was found that there were two reporting errors with federol 
programs (i.e., identifying pass-through numbers), adjustments resulted 1n 
a presentation of the SEFA that was materially correct in relation to the 
financial statement_ 

District has not had a SBOA or Onsite • 	 SBOA's lost oudit was for time period July 1, 2011 to June 30, 2013 . 
• 	 EVSC' s designated Onsite Monitoring Cycle will take place during the 2015-16' Consolidated Federal Monitoring visit 1n 

' 

" 
school year for Title I, Title II and Title Ill. 

District has been 1n excess carry-over 

the last three years. 

• EVSC was approved for excess carry over from 2012- 2013 for the 2013-2014 Title I 

anytime in the last three fiscal year program. 


cycles. 
 ' 

n 



Part 8: Selection of External Providers 

Provide district evidence forthe Selection of External Providers. - this will show the LEAS capacity to recruit, screen, selects and support appropriate external 

providers. Whole School Refo rm REQUIRES the selection of a third party - a strategy developer- as part of implementation. External providers ore not required 

ofother models, but ALL models must explain process ofselecting, or show how school will be supported in lieu ofExternal Provider. Please review guidance 

provided in part 8 of the Application Directions and Guidance for specifics pertaining to external providers. 

The JDOE will assess the LEA's commitment to recruit, screen, and select external providers by requiring the I.EA to do.cument o process for assessing external 
provider quality which may include, but-will not be limited to: 

(a) Interviewing and analyzing external providers to determine 
l!vidence-ba~ed effectiveness, experience, expertise, and documentation 
to assure quality and .efficiency of each external provider based on each 
schools identified SIG needs; 

OTS understands that externa l service providers are essential to the improvement 
of teaching and learning as these outside contractors offer their expertise in areas 
from data ana lysis and synthesis to socia l emotional wraparound supports for· 
students. There an~ several elements that are 1>articularly important to OTS and 
EVSC in approaching work with external providers: 

•Sustainability. While providing capacity in areas is important, it is also important 
to the OTS and schools to ensure there is a clear path to sustainability. This 
ensures that as work from the provider comes to a close, capacity has been built 
at b.oth the district and school levels to ·ensure continued impact beyond the years 
or months of partnership with an external provider. 

•Clarity. The partnership must be clear in what it entails, listing out specifics for 
expectations.on both sides - district/school along with the provider. It is also 
important to the OTS to understand how the partnership will evolve over time. 

• Communication. The ongoing communication and feedback loop is important. 
This ensures that both parties are getting what they need and efforts can be 
changed as the school' s needs evolve. This ensures that tlJe conti.nued 
improyement cycle that is important to both OTS and the LEA is reflected in our 
extern a I partnerships as well. 

To that end, OTS has adopted best practices and processes aligned to this and 
summarized in learning Point Associates' publication, Guide to Working with 
External Providers: Partnerships to Improve Teaching and Learning. The cycle that is 
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to ensure needs of the Transformation Zone schools can be met. This 
communication ensures that expectations for services are clear to the vendor and 
OTS has the opportunity to share, not only its objective for the partnership but its 
approach to external providers described in the previous section. 

• Submission of a statement of assurances. At this time, if the external provider 1s 
interested, they must complete a statement of assurances. This assurance allows 
the provider to self-determine how its services align to the Turnaround Principles. 
The OTS requires that all external service providers align to a minimum of TWO 
turnaround principles to proceed in the selection process. 

Selecting the Right Provider 
• Rating each potential provider. 	If there are multiple providers found that match 

the needs of one or more Transformation Zone schools, the OTS rates each 
potential provider. Currently, the rating is based upon the costs of services 
against the ·impact on the Turn a round Pr'1nc1ples for the TZ school. A gap analysis 
is also informally conducted to ensure that the OTS specifically addresses a plan 
with the provider for any gaps identified du ring the vetting and rating process 
This again aligns to the OTS's foundationa I elements of approaching extern a I 
providers described in Part 8m Section A above. 

• 	 OTS is currently revising its process to adapt tools found in the Guide to 
Working with External Providers: Partnerships to Improve Teaching and 
Learning {Page 72-79). 

{c) Aligning the selection with existing efficiency and capacity of LEA and I Once a provider 1s chosen, the OTS negotiates the final contract of services with 
school resources, specifically time and personnel; each extern a I provider to ensure alignment to OTS, district, and TZ school priont1es 

(established in improvement plans for each entity) Du ring this process {again 
guided by best practices laid out in Guide to Working with External Providers: 
Partnerships to Improve Teaching and Learning), the exact services that will be 
provided by the external provider are catalogued. Measurable outcomes a re 
defined for the partnership and ongoing cycles of feedback are established. Most 
importantly, during this stage, the OTS and the external provider agree upon the 
school and district level policies that must be in place for the success of the 
contract. For example, most external providers require leadersh 1p com m1tment 
when working with a specific school. By establishing these conditions early, it 
ensures that as challenges with these aspects occur (which happens often due to 
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I Part 9: Budget I 

Complete t he budget spreadsheet for each year ofSIG (the yearly budget as would be complet ed in the application system) - COMPlffi All TASS in the 

spreadsheet (total funding tab wjll RRRJl!ate on its own. You do not need to complete this tab). 

Please also complete the DISTRICT Sustainability budget for SY 2020·2021, detailing the sustainability plan for AFTER SIG funding - indicating what areas and 

interventions the district plans to sustain AFTER grant fundin g. Additionally, complete the funding alignment for the DISTRICT sustainability year indicating what 

funds wlll be used. 

Budget spreadsheets should be completed and turned in with the full application. 
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