Appendix G: LEA Application for Each Priority School

School Improvement Grant (1003g)
2013-2014

[ LEA School Application: Priority }

The LEA must complete this form for each Priority school
applying for a school improvement grant.

School Corporation Evansville Vanderburgh School Corporation Number 7995

School Name Lincoln Community School

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to
the school intervention (improvement) model to be used and place a checkmark below:

O Restart

O Turnaround

M Transformation O Closure




Assurances
Evansville Vanderburgh School Corporation assures that it will

_X_ (I Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier | and
Tier Il school that the LEA commits to serve consistent with the final requirements;

_X_ (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and
mathematics and measure progress on the leading indicators in section lll of the final requirements in order to monitor
each Priority or Tier | and Tier Il school that it serves with school improvement funds, and establish goals (approved by
the SEA) to hold accountable its Tier Ill schools that receive school improvement funds;

__ (3) Ifit implements a restart model in a Priority, Tier | or Tier Il school, include in its contract or agreement terms and
provisions to hold the charter operator, charter management organization, or education management organization

accountable for complying with the final requirements;

X (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select
and provide oversight to external providers to ensure their quality;
X (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the

reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain
progress in the absence of SIG funding; and
_X_ (6) Report to the SEA the school-level data required under section Il of the final requirements.

Waivers
The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to

each applicable school, the LEA must indicate for which schools it will implement the waiver.

O “Starting over” in the school improvement timeline for Priority Title | participating schools implementing a turnaround or
restart model.

O Implementing a school wide program in a Priority Title | participating school that does meet the 40 percent poverty eligibility
threshold.




A. LEA Analysis of School Needs

> Instructions:

I) With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages
“Analysis of Student and School Data” and “Self-Assessment of High-poverty, High-performing Schools.”

2) Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data.
3) Complete a root cause analysis of the findings - the underlying reason for the finding.

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, and the
principal and school needs.




Appendix B:
Worksheet #1 A: Analysis of Student and School Data
Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013
Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools

Worksheet #1: Analysis of Student and School Data

» Instructions:

e Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced
Lunch, Limited English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for
2011-2012.

e For LEA data, see the IDOE web site: http://compass.doe.in.gov/dashboard/overview.aspx.

English/Language Arts

Student % of this # of students | How severe is this How unique are the learning needs of this group? (high,
groups (list | group not in this group [ group’s failure in medium, low)

groups passing not passing comparison to the

below) school’s rate?

OVERALL: 54% 17

Black 62% 72 High High - Lack of culturally competent materials

Multiracial 14% 16 Low Low

White 25% 29 Mid Low



http://compass.doe.in.gov/dashboard/overview.aspx

Male 61% 71 High High - Lack of engaging reading material of various length; Lack of
vocabulary exposure; Some struggle to connect with some staff;
Need kinesthetic

Female 39% 46 Mid Mid - Lack of engaging reading material; Lack of vocabulary exposure

IEP Yes 24% 28 Mid Mid — By nature of students with |EPs, there is an intensive need for
differentiated instruction and individual accommodations as
determined through conferencing; Need for true PLC infrastructure
to address these needs

IEP No 76% 89 High High - Need for differentiated core instruction and individual
accommodations as needed; Need for true PLC infrastructure to
address these needs

Free 95% Il High High - Physical, social, and emotional growth not aligned with
expectations of school readiness; Need for academic resources to
share between school and home

Reduced 2% 2 Low Low
Paid 3% 4 Low Low
Mathematics




Black 65% 83 High High - Lack of culturally competent materials; Lack of relevance
and real-life connections

Multiracial 16% 20 Low Low

White 25% 25 Mid Mid

Female 51% 65 Mid Mid - Need more exposure to hands-on experiences

Male 49% 63 Mid Mid - Need more exposure to hands-on experiences

IEP Yes 20% 26 Mid Mid - By nature of students with IEPs, there is an intensive need for
differentiated instruction and individual accommodations as
determined through conferencing; Need for true PLC infrastructure
to address these needs

IEP No 80% 102 High High - Need for differentiated core instruction and individual
accommodations as needed; Need for true PLC infrastructure
to address these needs

Free 96% 123 High High - Physical, social, and emotional growth not aligned with
expectations of school readiness; Need for academic resources
to share between school and home

Reduced 1% I Low Low

Paid 3% 4 Low Low

What are the key findings from the student achievement data

What is at the “root” of the findings? What is the underlying




that correspond to changes needed in curriculum, instruction,
assessment, professional development and school leadership?

Inappropriate example: Students from Mexico aren’t doing well in
school. “

Appropriate example: “75% of our Mexican students who have been
in the U.S. for three years or more are not passing E/LA ISTEP+.”

Appropriate example: “65% of our students with free and reduced
lunch did not pass ISTEP+ in the E/LA strand of ‘vocabulary’.”

cause?

Inappropriate example: “Hispanic students watch Spanish television
shows and their parents speak Spanish to them at home all the time
so they aren’t learning English.”

Appropriate example: “Our ELL program provides only one-houryf
support per week for students who have been in the U.S. for three or
more years.”

e The black subgroup did not pass ELA at a rate of 62% and math
at a rate of 65%, which was the highest severityf, both of
ethnic subgroups.

® 76% of our students without an IEP did not pass ELA and 80% of

our students without an IEP did not pass Math.

® 95% of our students with freejypcp did not pass ELA and 96% of

our students with free lunch did not pass Math.

e Our curriculum and instruction lack differentiated instruction
with culturally competent materials. Additionally, current
resources and instruction lack relevance andyeg]-Jife
connections.

e General education students need to be afforded the opportunity
for differentiated instruction within core instruction and be
provided accommodations as needed. Additionally, there is a
need for true PLC infrastructure to address the need of students
that have not mastered the content.

e Students need access to constant, sustainable medical care to
address physical, social, and emotional needs. Additionally, there
is a need for academic resources to share between school and
home.




Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013

Student Leading Indicators

» Instructions:
I) Using school, student and teacher data, complete the table below

2) If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the
column.

3) Review the data and develop several key findings on the next page.

2011-2012 2012-2013
I.  Number of minutes within the 395 minutes/day x 180 days = 71,100 395 minutes/day x 180 days = 71,100
school year that students are minutes/year minutes/year
required to attend school
2. Dropout rate* N/A N/A
3. Student attendance rate (must be | 96.9% 97.3%
a percentage between 0.00 and (as of May 13, 2013)
100.00)




Number and percentage of N/A N/A
students completing advanced
coursework* (e.g., AP/IB), or
advanced math coursework
. Number of students completing N/A N/A
dual enrollment classes
. Types of increased learning time e OTH - Balanced School Calendar w/ e SS
Intercessions e BAS

offered
LSY- Longer School Year
LSD- Longer School Day
BAS-Before/After School
SS- Summer School
WES-Weekend School
OTH-Other

SS
BAS

OTH - I5 day Jumpstart Program




7. Discipline incidents*

Lincoln School Discipline Incidents

Lincoln Elementary Discipline Incidents

7011-2012 2012-2013*
MNumber Mumber of
of Discipline Nur:fhE' Number of Discipline
Students Incidents Students Incidents
TOTAL 231 2034
IEF TOTAL 266 3036
IEP Yes a8 <31 IEP
IEP Mo 133 1,603 IEP Yes 78 1,024
Gender IEP No 186 2,012
[ Fermale o1 606 Gender
Male 140 1428 Female EL] B26
Ethnicity Male 168 2,212
American Indian 1 1 Ethnicity
American Indian 1 12
Asian 1 3 Aci 1 1
= sian
Black : 145 1471 Black 159 1860
Hispanic d a Hispanic 1 2
Multiracial 359 280 Multiracial 23 217
White 45 273 White 61 754
Lunch Status Lunch Status
Free 153 1,733 Free 217 2,481
Reduced g 104 Reduced 13 167
Paid 29 197 Paid 28 2%

*As of May 13th, 2013




8. Truants
(# of unduplicated students,
enter as a whole number)

2011-2012 2012-2013*
Number of Studente Number of Students Missing
Missing 11 or more days 11 or more days
vl

ora, W=

IEF |IEP Yes 31

IEP Yes 25 IEF Mo )

IEP Mo 123 Gender

Gender Famale 55
Female Bl Nale 60

Male 73 Ethnicity

Ethnicity Asian a

Asian q American Indian 1
Armerican Indian 1 Black 66

Black 53 Hawailianr’Other Pacific Islander a
Hawaiian/Other Pacific Islander H':"p".'"”" 2
Hispanic Mu!tlraual 22

- [White ET)

hultiracial an Tnch St
[white 63 [ | Free T
Lunch Status Reduced T

Free 128 Paid 0
Reduced B

Paid 18 *as of May Sth, 2013




9. Distribution of teachers by
performance level on LEA’s Lincoln School Lincoln School
teacher evaluation system 2011 - 2012 2012 - 2013
# ¥ # %6
Total 11 Total 15
1.00-1.50 1.00-1.50
1.51-2.00 1.51-2.00
2.01-2.50 2.01-2.50 1 b. 7%
2.51-3.00 g 45.5% 2.51-3.00 10 B6. 7%
3.01-3.50 5 45.5% 3.01-3.50 4 26.7%
3.51-4.00 1 9.1% 3.51-4.00 0 0%
* only full-time instructional staff * only full-time instructional staff
*4 = highest; 1 = lowest *4 = hiphest; 1 = lowest
10. Teacher attendance rate 92.6% 94.1%

What are key findings or summaries from the student leading
indicator data?

Inappropriate example: “Teachers are absent a lot.”

What is at the “root” of the findings? What is the
underlying cause?

Inappropriate example:” Teachers don'’t feel like comingg




Appropriate example: “Teachers on average are out of the classroom 32

days of the school year.”

school”

Appropriate example: “Teachers’ working conditions are
poor - limited heat in the classrooms; teachers attend
three weeks of professional development during the year
and the school has difficulty finding substitutes so
students are placed in other teachers’ classrooms”

Student attendance has been slightly below the corporation average

attendance since
2006.

Attendance By Grade

" Grade 1200607 200708 20000 | 2009:10 2010-11 201112

Pre-Kindergarten 95.4%
Kindergarten 95.8% 96.0% 095.9%
Grade 1 a7.0%  96.2%  97.1%
Grade 2 96.7% 7. 2% 96.6%
Grade 3 97.0% 96.8%  97.5%
Grade 4 a7.8% 96.6% a7 . 2%
Grade 5 97.5%  97.8% | 97.3%
Grade 6

Grade 7

Grade 8

All Grades 96.68%  96.7%  96.8%

Evansville-Vanderburgh School Corporation:

05.2%
85.7%
97 3%
86.8%
97 4%
a7.1%

896.5%

95.1%
85.7%
95.8%
a7 .0%
96.0%
86.6%
95.7%
94.9%
96.3%
896.0%

96.1%%
a7.2%
96.7%
a7 2%
7. 1%
a7 1%
a7.3%
96.9%%
96.6%
96.9%

201112 2010-11 2009-10 2008-09 2007-08 2006-07 2005-06 |

974 95.5% 95.8 96.4 96.3

96.5

967

Lincoln School has been on a balanced calendar since 1996,
which allowed for a shorter summer break andygre
frequent, longer breaks throughout the school year.
Intercession classes were offered during the breaks.
However, intercession was poorly attended, thus having
little impact on overall student achievement. Teachers
report that they frequently reteach behavior and
expectations after the long breaks. Additionally, students
often missed classes when friends, family members, and
other students were not in school. For the 2013-2014
school year, Lincoln has resumed the traditional EVSC
calendar for students.




Black students did not pass both language arts and math at a rate of 78.5%,
multiracial at 69.7%, and white at 63.6%. Student enrollment for each of
these sub-groups are at 55.0% for black, 16.0% forpy]tiracial, and 26.4%
for white. Free and reduced students did not pass both at a rate of 73.2%.
Free and reduced lunch students represent 93.5% of the Lincoln student

population.

100% —
90% —
80% —
70% —
60% —
50% —
40% —
30% —
20% —
10% —

0% —

ISTEP+ 2011-12 Results by Ethnicity

Pass Did Mot Pass

I American Indian (suppressed) M Hispanic (suppressed)
I Black I white
Asian (suppressed) I Multiracial

Lincoln School and Staff lack the adequate resources and
knowledge to provide culturally competent instruction
that is differentiated for the needs of all learners.




ISTEP+ 2011-12 Results by Free/Reduced Price Meals

100% —/
80% —
80% —
70% —
60% —
50% —
40% —
30% —
20% —
10% —

0%

[
Pass

Free/Reduced price meals

[
Did Mot Pass

I Paid meals (suppressed)

3036 discipline referrals for 2012-2013 had a negative impact on

instruction and learning.

There is a lack of consistent expectations, procedures, and
implementation. Additionally, staff lack the adequate
cultural responsivity needed to address high poverty
students.

Staff ethnicity is incongruous with student population.
While teacher years of experience were balanced during
the 2011-2013 school year, several teachers with more
than 10 years will no longer be at the school due to
retirement, plans of improvement, opting out of the
Transformation Zone Team Training, and non-successful
completion of Transformation Zone Team Training. Thus,
the 2013-2014 school year will bring the challenges
associated with a less experienced staff.

Also, teacher absences are often hard to fill with
substitutes which also results in lossyf instruction.




Teacher Count 2010-11 Student/Teacher Ratio 2010-11
31 teachers 12-1

Teacher Roster

Teacher Count 2010-11 by Ethnicity Teacher Count 2010-11 by Years of Experience

N (-5yesrs M 11-15years M 20+ years
N Black MM Asian I \Whits I 5-10years HEM 16-20 years

Teacher attendance rate for 2012-2013yy535 94.1% which caused for
inconsistent instruction for some students.

Lincoln School has demonstrated low student growth in both ELA and
math.
Student Growth

Mathematics English/Language Arts
Percent of Students Achieving High Growth (Bonus 0

StateAvg. State Avg

Bonus Target-44.9% Bonus Target- 425%

State Avg. State dvg.

Bonus Target-392% Bonus Target- 36.2%
Percent of Students Showing Low Growth (Penalty Possibilities)

State &vg. State dvg.

Penalty Threshold - £24% Penalty Threshold - 388%

The lack of rigorous instruction - including the
implementation of true Professional Learning
Communities to create common formative assessments,
analyze data, and then differentiate andpeteach - has
limited Lincoln students from reaching their full potential.
Additionally, missing social, emotional, behavioral, and
physical supports prevent some students from being ready
to learn.




Worksheet #2: Self-Assessment of Practices High-Performing Schools

> Instructions:

e The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools.
These practices are embedded in the school improvement models as well.

e Using a team that knows the school well, critically consider the practices of the school and determine a score of -4 with four
being the highest.

e As with the other previous data sources, use the scores to develop a set of key findings.

The Principal and Leadership | 2 3 4 The Principal and Leadership

I. Spends most of the time managing the school. X I. Spends great deal of time in classrooms.

2. Is rarely in the classrooms. X 2. Conducts frequent walk-throughs.

3. Is not knowledgeable about English/ language X 3. Knows E/LA and mathematics instruction well

arts or mathematics instruction. and is able to assist teachers.

4. Serves as lone leader of the school X 4.  Utilizes various forms of leadership teams and
fosters teachers’ development as leaders.

5. Must accept teachers based on seniority or X 5. Is not bound by seniority rules in hiring and

other union agreements rather than on their placement of teachers.

effectiveness in the classroom.




Instruction

Instruction

I. Is primarily lecture-style and teacher-centered.

I. Includes a variety of methods that are student-
centered.

2. Places the same cognitive demands on all
learners (no differentiation).

2. Provides various levels of cognitive demands
(differentiation; Response to Instruction - RTI).

3. s primarily textbook-oriented.

3. Uses multiple sources beyond textbooks.

4. Does not include technology.

4. Includes frequent use of technology.

5. Works alone, rarely meeting in or across
grade-level teams to discuss and improve.

5. Works in teams, discussing student learning and
instructional ideas.

6. Instruction is rarely evaluated and connections
to student learning growth or increased
graduation rates are not made.

6. Instruction is evaluated through rigorous,
transparent, and equitable processes that take into
account student growth and increased graduation
rates.

7. Instruction is not increased to allow for more
student learning time.

7. Schedules and strategies provide for increased
student learning time.




Curriculum

Curriculum

I. Leadership does not observe or evaluate
teachers for use of the curriculum.

I. Is observed by school leadership that it is being
taught.

2. Is considered to be the textbook or the state
standards.

2. Is developed by the district/teachers based on
unpacking the state standards.

3. Is not aligned within or across grade levels.

3. Is aligned within and across grade levels.

4. Is not rigorous or cognitively demanding.

4. Is rigorous and cognitively demanding.

5. Is not available to all students, e.g., English
language learners or students with disabilities as
they are not present in the regular classroom
during core instruction time.

5.Is accessible to all students through placement in
regular classroom during instruction of the core
curriculum.

6. Is not differentiated for struggling students.

6. Is differentiated for struggling students.

Data - Formative Assessments

Data - Formative Assessments

I. Are not regularly used by teachers.

I. Are used to implement an aligned instructional
program.

2. Are not routinely disaggregated by teachers.

2. Are used to provide differentiated instruction.

3. Are not used to determine appropriate
instructional strategies.

3. Are discussed regularly in teacher groups to discuss
student work




Professional Development

Professional Development

I. Is individually selected by each teacher;
includes conferences and conventions.

I. Is of high quality and job-embedded.

2. lIs not related to curriculum, instruction, or
assessment.

2. Is aligned to the curriculum and instructional
program.

3. Is short, i.e., one-shot sessions.

3. Includes increasing staff's knowledge and skills in
instructing English language learners and students with
disabilities.

4. Does not include follow-up assistance,
mentoring, or monitoring of classroom
implementation.

4. Is developed long-term; focuses on improving
curriculum, instruction, and formative assessments.

Parents, Family, Community

Parents, Family, Community

I. Does not provide extended supports.

I. Provides social and emotional supports from
school and community organizations.

2. Does not ensure a safe school and community
environment for children.

2. Creates a safe learning environment within the
school and within the community.

3. Includes use of advisory periods to build student-
adult relationships.




Cultural Competency I 2 3 4 Cultural Competency
I. Holds the belief that all students learn the X I. Holds the belief that students learn differently and
same way. provides for by using various instructional
practices.
2. Uses the textbook to determine the focus of X 2. Combines what learners need to know from the
study. standards and curriculum with the needs in their lives.
3. “Cultural instruction” is limited to study of X 3. Provides culturally proficient instruction, allows

flags, festivals, and foods of countries/people.

learners to explore cultural contexts of selves and
others.

4. Does not investigate students’ level of X
education prior to coming to the United States;
home languages; the political/economic history;
conditions of countries or groups.

4. Investigates students’ education prior to coming to
the United States; home languages; political/economic
history; conditions of countries or groups.

5. Does not connect curriculum and learning to X
students’ own life experiences as related to race,
ethnicity, or social class.

5. Connects curriculum and learning to students’
own life experiences as related to race, ethnicity or
class.

What are the key findings from the self-assessment of high-
performing schools?

Appropriate example: “We don’t have a curriculum aligned across grade
levels.”

Appropriate example: “We only teach flags, festivals and foods with our

What is at the “root” of the findings? What is the underlying
cause?

Appropriate example” We don’t know how to align our curriculum
across grade levels.”

Appropriate example: “Connecting curriculum to students’ lives takes




students. “

longer to prepare lessons.”

Principal/Leadership - Spends most of the time managing the
school.

Curriculum - Is not rigorous or cognitively demanding.

Formative Assessments - Are not used to determine
appropriate instructional strategies.

Number of discipline incidents, referrals, and crisis behaviors.
Administrative support required to ensure safety of students and staff
in self-contained special education classrooms.

Out-of-school and in-school administrative meetings.

Lack of adequate substitute teacher availability and coverage.

Teachers focus on managing behavior instead of instructional rigor.
Teacher lack of understanding of rigor and how to implement.
Student lack of background knowledge.

Lack of belief by some teachers, students, and parents that all
students CAN and are EXPECTED to learn.

Lack of parent awareness of grade-level expectations.

Lack of instructional resources beyond the textbook in some
disciplines.

Lack of awareness and management of some currently underutilized
resources.

Formative assessments are not created and/or implemented in all
areas and grade levels.

Lack of understanding of how formative assessments impact
instruction.

Focus on teaching as opposed to learning.

Lack of infrastructure to support readiness grouping in core
instruction.




Professional Development - Does not include follow-up
assistance, mentoring, or monitoring of classroom implementation.

Parents/Family/Community - Does not ensure a safe school
and community environment for children.

Cultural Competency - “Cultural instruction” is limited to study
of flags, festivals, and foods of countries/people.

Cultural Competency - Does not investigate students’ level of
education prior to coming to the United States; home languages;
the political/economic history; conditions of countries or groups.

Lack of coaching capacity.

Lack of intentionality and focus of PD planning.

Lack of time and infrastructure (including common planning time
across disciplines).

Lack of teacher input on PD needs.

Students and staff are intimidated by some students.

Students trying to establish dominance over peers.

Students seeking negative reinforcement.

Lack of active supervision in upper grades and/or staff understanding
of expectations.

Lack of fidelity of implementation of school-wide procedures.
Difficult to supervise during transition times.

Lack of adequate re-teaching of expectations and routines.
Lack of identity as a K-8 school.

Lack of student leadership.

Culture does not reflect that it is a positive to excel in school.
Lack of intentionality in building student-adult relationships.

Lack of student experiences and background knowledge.
Lack of staff training and/or understanding of culturally competent
instruction.

Lack of student experiences and background knowledge.
Lack of staff’s ability and/or knowledge to address home conditions.
Insufficient staff resources.




B. Selection of School Improvement Model

> Instructions: Read and discuss with the team the elements of the four school intervention models below.

Transformation Model

Transformation Model

Required Elements

Develop Teacher and Leader Effectiveness

I. Replace the principal who led the school prior to implementing the model.

2. Use rigorous, transparent, and equitable evaluation systems for teachers
and principals that take into account data on student growth, multiple
assessments, and increased graduation rates. Evaluations are developed
with teacher and principal

3. Reward school leaders, teachers, and other staff who, in implementing this
model, have increased student achievement and H.S. graduation rates.
Remove those who, after opportunities have been provided to improve,
have not.

4. Provide staff ongoing, high quality, job-embedded professional development
that is aligned with the instructional program and designed with school
staff.

5. Implement strategies such as financial incentives, promotion, career growth,
and flexible work conditions that are designed to recruit, place and retain
staff.

Permissible Elements

Develop Teacher and Leader Effectiveness
|. Provide additional compensation to attract and retain staff with skills necessary to

meet the needs of students in a transformation model.

2. Institute a system for measuring changes in instructional practices resulting from
professional development.

3. Ensure that the school is not required to accept a teacher without the mutual
consent of the teacher and principal, regardless of the teacher’s seniority.

4. LEAs have flexibility to develop and implement their own strategies to increase
the effectiveness of teachers and school leaders. Strategies must be in addition to
those that are required as part of this model.

Increasing Learning Time and Creating Community-Oriented Schools
I.  Establish schedules and implement strategies that provide increased
learning time.
2. Provide ongoing mechanisms for family and community engagement.

Comprehensive Instructional Reform Strategies
I. Use data to identify and implement an instructional program that is
research-based and vertically aligned from one grade to the next as well as
aligned with State academic standards.
2. Promote the continuous use of student data to inform and differentiate
instruction.

Comprehensive Instructional Reform
I. Conduct periodic reviews to ensure that the curriculum is being implemented

with fidelity.
2. Implement a school wide “response—to—intervention” model.
3. Provide additional supports to teachers and principals to implement strategies to
support students with disabilities and limited English proficient students.
4. Using technology-based supports.
5. In secondary schools —
a) increase rigor
b)  summer transition programs; freshman academies
c) increasing graduation rates establishing early warning systems

Provide Operational Flexibility and Sustained Support
|. Give the school sufficient operational flexibility (staffing, calendars/time and
budgeting).
2. Ensure school receives ongoing, intensive technical assistance and support
from the LEA, SEA, or designated external lead partner organization.

Increasing Learning Time and Creating Community-Oriented Schools

l. Partner with parents, faith and community-based organizations, health clinics,
State or local agencies to create safe environments.

2. Extend or restructure the school day to add time for such strategies as advisory
periods that build relationships.

3. Implement approaches to improve school climate and discipline.

4.  Expand the school program to offer full-day kindergarten or pre-kindergarten.

Operational Flexibility and Sustained Support

1. Allow school to be run under a new governance arrangement, e.g., turnaround
division in the LEA.

2. Implement a per-pupil school-based budget formula that is weighted based on
student needs.







Il. Selection of Improvement Model

Based on our findings of the three data sources, the LEA is selecting this model for this school:
O Restart

. O
Transformation Closure
> Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement

models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when
implemented, to affect principal leadership, teacher instruction, and student learning.

O Turnaround

Intervention model selected: TRANSFORMATION

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to
the selected model.

Upon the grant’s release, Lincoln invited district and school personnel, students, family members, and community partners to
participate in a series of stakeholder feedback meetings. The purpose of these meetings was to inform the school communities about
the School Improvement Grant (SIG) process and to begin conversations about our shared vision for transformation and student
success. The purpose of the planning process was both to:

e Diagnose school strengths and areas for improvement in a through comprehensive protocols; and

e Generate ideas and strategies to accelerate student achievement and ensure alignment to the school’s priority areas for
improvement and research-based best practices.

During the first few meetings, the Lincoln leadership team engaged in a needs assessment using available tools and prior feedback such
as its School Readiness Assessment Report, analysis of available school and student data, student leading indicators for 201 1-2012 and
2012-2013, and a self-assessment of practices aligned to high performing, high poverty schools. After thoroughly analyzing its data, the
team developed three key school priorities, which eventually translated to annual goals that were strategic, measurable, attainable,
result-oriented, and time-bound (SMART). Lincoln leadership will continue to refine and expand these goals at a more granular level in
August 2013 with the Office of Transformational Support.

These data presented a picture of a school struggling to build a culture of strong student achievement and establish an identity as a K-8
school. In order to meet the needs of Lincoln’s students and see significant gains in academic achievement, we must drastically improve




core instruction, improve social, emotional, behavioral, and physical supports for students, and build a new identity as a K-8 school
community. The transformation model had each critical component that the team was seeking in order to build this new identity as a
high performing, high poverty school.

As the school planning and leadership team at Lincoln School took a deep dive into their data, several areas for improvement arose.
The group tried to identify trends within those data sets to arrive at several school priorities. These priorities will be the focus of this
school transformation plan and guide the direction of Lincoln School for at least the next three years.

1. Strengthen the school culture and climate to increase student achievement;
2. Increase differentiated and rigorous instruction to increase ELA and math student achievement;

3. Increase social, emotional, behavioral, and physical supports for students and their families to increase student achievement.

3.1 Priority Area #1: Strengthen the school culture and climate to increase student achievement

Over the years, Lincoln School oscillated the number of grade levels it offers. In 2010, the school was expanded into a K-8 school.
Throughout the school planning process, elementary team members reflected upon the disturbance created by the inclusion of middle
school students in the building. Furthermore, intermediate grade level members agreed — citing the distinct and differing needs of the
middle grade students versus the school’s younger students. This led the team to conclude that the school’s standardized approach to
all grade levels was ineffective — middle school students needed something different than elementary school students. Therefore, the
approach — both instructionally and in regards to climate — needs to be different in both grade levels.

Although this was the largest root cause identified by the school planning team, there were other root causes that have contributed to
the weak culture and climate of the school:

e Late infusion and adoption of the PBIS approach and training

¢ |neffective or non-existent adult-student connections

e  Woeak home-school connections

e Weak sense of community across all grade levels for both students and staff




The solutions presented below (and discussed in detailed within each of the required and permissible elements in following sections)
allow the school to move past the root causes identified above to focus on developing a positive and welcoming climate and culture to
achieve movement in this priority area.

e Governance
0 Creation of a lower and upper school with accompanying re-organization of school leadership
0 Hiring of a behavior therapist to provide IEP behavioral services to special education students
e Teacher and leader effectiveness
0 Professional development for effective home-school connection
O Professional development and feedback on implementation of PBIS framework
¢ Instructional and curricular reform
0 PBIS implementation with fidelity
* PBIS committee/team
= |mplementation of PBIS with fidelity
= Tier 2 and 3 programs in subsequent years
¢ Creating community-oriented schools
O ldentify specific ways to celebrate school success and milestones

3.2 Increase differentiated and rigorous instruction to increase ELA and math student achievement;

During the school planning process, the Lincoln team consistently did not identify the root cause to this priority being a lack of
resources or specific programs available. Instead, they focused their collective energy on the need to develop capacity within their
current staff. They also reflected upon the larger need for the school to have a targeted focus upon instruction and building the
instructional leadership capacity of its building administration. To that end, it’s not surprising that the common root causes for poor
achievement in ELA and math stemmed for the same reasons:

e Core instruction lacks the appropriate level of rigor and differentiation to meet the diverse learning needs
e Professional development is unaligned and does not provide adequate follow-up support

e Principal is not able to enter classrooms for evaluation and feedback due to an overwhelming amount of chronic student
behaviors

e Many students are not ready to learn due to social, emotional, behavioral, or physical issues.




The solutions presented below (and discussed in detailed within each of the required and permissible elements in following sections)
allow the school to move past the root causes identified above to focus on dramatically impacting ELA and math achievement through
differentiation and rigor.

e Governance
0 Creation of a lower and upper school with an aligned school leadership model
e Teacher and leader effectiveness
0 Frequent feedback and coaching from building administrator responsible for instruction
PD Specialist
Job-embedded professional development and coaching
Professional development coaching support
Leadership coaching and support
Focus on data driven instruction — data profiles with student goals (monitoring and tracking)
Rigorous and timely evaluation and observation
Rewarding the retention of effective staff
0 Rewarding staff who are effective
¢ Increased learning time
0 Afterschool programming aligned to core curriculum
O Intervention blocks by the hiring of art/music teachers
e Curricular and instructional reform
0 Alignment of curriculum resources
0 Alignment and creation of assessment resources (formative and summative assessments)
0 Specific resources for classrooms and instructional needs
¢ Creating community-oriented schools
0 Parent education of academic expectations
0 Alignment of community resources to teacher/student needs

O O0OO0O0O0OO0Oo

3.3 Increase social, emotional, behavioral, and physical supports for students and their families to increase student
achievement.

In 2010, Lincoln School was part of an awarded federal grant application (Full Service Community Schools Program) that focused on

transforming the school into a full-service community school. To date, although basic grant components have been implemented,

additional components are necessary to provide complete wrap-around services for the students and families of the Lincoln




community. As school planning team reflected upon the model, they understood how important it was to the Lincoln community but
recognized that additional services related to health, mental health, and counseling services needed to be integrated in order to provide
maximum services for the students. By ensuring these needs were met, the team knew that they would get to focus upon the students’
academic needs.

The team noted several root causes to this:

Parent and family time and resource capacity to focus on child’s academic progress

Some parents and families lack the resources to send their children to school ready to learn
Parents and family may lack the financial resources to actively participate in the school community.
Alignment of wraparound services to individual student needs and academic programming

Weak Site Council

Misalignment of community stakeholder priorities

Lack of connecting families to the appropriate resources quickly and effectively

The solutions presented below (and discussed in detailed within each of the required and permissible elements in following sections)
allow the school to move past the root causes identified above to focus on providing exceptional wraparound services to students and
families in order to keep the community focused on student outcomes.

e Teacher and leader effectiveness
0 Professional development for improved home-school connections
¢ Increased time for staff and students
O Increase the number of days for the counselor to provide services
0 Re-focus of the social worker on student social needs (currently focused on providing behavior therapy to 2 multi-
categorical classrooms)
¢ Creating community-oriented school
0 Strengthen the full-service community schools model
Hiring a full-time family community schools outreach coordinator
Re-organize support staff to strengthen existing wraparound services by engaging community partnerships
Strengthening parent communication
Increase number of events hosted at the school

O O0OO0oOo




0 Form partnerships with community partners that will provide wraparound health, mental, and physical services to our
students and their families

O Parent education on academic expectations

O Provide transportation and childcare services for school academic functions

(2) Describe how the model will create teacher, principal, and student change.

Lincoln School’s Transformation Plan has been included and demonstrates how the implementation of the Transformational Model will
create teacher, principal, and student changed in alignment with the required (and some permissible) elements of this model. See the
following pages for the Transformation Plan:




L_incoln School

School Transformation Plan
Transformation Model
June 2013
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Section 1: Introduction

1.1 School Context

Lincoln School is located near downtown Evansville in the Central High School Attendance District
within the Evansville Vanderburgh School Corporation. Builtin 1928, it was the first new school
serving grades K-12 built in Evansville for the black minority community. In 1962, Lincoln was
made a K-8 school and then became a K-5 school in 1984 when the EVSC implemented the middle
school model. In 1996, the school began operating on a balanced calendar with a shorter summer
break and longer breaks throughout the year. In 2010, Lincoln became a K-8 school again and
recently adopted the EVSC calendar beginning in the fall of 2013. Today, Lincoln serves
approximately 382 students in grades kindergarten through eighth grade. It draws its culturally
diverse student body from various neighborhoods in Evansville because of its unique history.

At Lincoln School, the school community believes that student learning is the chief priority. The
teachers and leadership deeply believe that students must be actively engaged in the learning
process. Continuous professional commitment to improvement ensures that students are being
molded utilizing best practices. By maintaining a safe and optimum learning environment, we
provide the opportunity for students to be successful. Teachers, administrators, parents, and the
community share the responsibility of high standards and expectations.

Within this context, however, Lincoln School is well positioned to begin the transformation process.
A newly hired principal in 2012, Ronnetha Darrett, and a reconstituted faculty, all of whom have
undergone recommitment interviews in 2013 have engaged in a highly collaborative planning
process. This planning process invited all stakeholders to help envision and articulate the future of
the school - a future that will positively impact student achievement and the community as a whole.

Lincoln Community School Profile*

Students Faculty and Staff
Grades: PreK — # of Administrators: 1 Principal
8
Enrollment: 382 # of General Education 19
Teachers:
Black: 55.0% # of Special Education 3
Teachers:
Hispanic: 2.1% # of Itinerant Faculty: 0
Multiracial: 16.0% # of Coaches: 0
White: 26.4% # of Teacher Assistants: 2
Asian: 0.3% # of Specialized Teaching 1 achievement coach
Staff:
Free/Reduced Lunch: 93.5% # of Resource Staff: 2 Title I instructionalist
Limited English Proficiency: 1.0% Other Faculty Support: 1 counselor, 1 social

worker




1.2 About the Transformation Zone

Evansville Vanderburgh School Corporation (EVSC) faces a strong imperative to address chronic
underperformance in too many of the city’s schools In 2011-2012, nine of EVSC’s schools were
identified by the Indiana Department of Education as Priority/Tier I persistently-low achieving
(PLA) schools, with four additional schools scoring in the second lowest category of PL 221. The
district now has the unprecedented opportunity to reverse the status quo in these schools, and
EVSC recognizes the need for bold and swift interventions in these schools. With this comes a
commitment to provide the most struggling schools with the additional resources and discretion
needed to implement innovative reform strategies.

In September 2012, the Evansville Vanderburgh School Corporation (EVSC) embarked on a
partnership with Mass Insight Education (MIE) to create an internal partner to manage a portfolio
of the district’s most poorly performing schools. The partnership has led to the creation of an
internal office responsible for the oversight and management—the Office of Transformational
Support (OTS). This office oversees, directs, and manages five schools in EVSC: Glenwood
Leadership Academy, Lincoln Community School, McGary Middle School, Caze Elementary, and
Evans Elementary. Collectively known as the Transformation Zone, these schools represent EVSC’s
most chronically poor performing schools. The principals at each of these schools report directly to
the Director of School Transformation who in turn reports directly to the Superintendent of the
Corporation. The OTS is staffed by three Transformation Strategists—each focused upon the
improvement of processes and

structures for a different functional OTS Organizational Structure

area: instruction, data,

family/ cc.)mrpunlty engagement, o Devd s
communications, human resources, Superint=ndent
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Inclusion in the Transformation Zone is not a punitive measure; rather, it is an exciting opportunity
to produce dramatic and lasting improvement in the district’s most struggling schools.
Transformation Zone schools will benefit from additional flexibility and support in exchange for
heightened accountability.

The district is prepared to make investments in each of the following areas:




1. Capacity - Increasing capacity internally by investing in school and district staff, and
externally by collaborating with partners with a track record of success to provide targeted
assistance to schools;

2. Conditions - Increasing flexibility and changing the operating conditions that have hindered
past reform efforts; and

3. Clustering - organizing schools into clusters where partners provide comprehensive
services individualized based upon the needs of the cluster - similar to how teachers
differentiated support in their classrooms.

1.3 School Transformation Planning Process

The following school transformation plan is the result of collaborative planning efforts of Lincoln
School combined with best practice research for school transformation. The quick pace required to
meet the demands of this grant submission required the quick, thoughtful collaboration of all
school partners - in August 2013, the Office of Transformational Support plans to more deeply plan
with school leadership teams to formulate a very detailed, action-oriented strategic plan for each
school that encompasses each of the required elements posed by the SIG planning process along
with a direct plan to streamline district and OTS support for each school.

Upon the grant’s release, Lincoln invited district and school personnel, students, family members,
and community partners to participate in a series of stakeholder feedback meetings. The purpose
of these meetings was to inform the school communities about the School Improvement Grant (SIG)
process and to begin conversations about our shared vision for transformation and student success.
The purpose of the planning process was:

o To diagnose school strengths and areas for improvement;
e To generate ideas and strategies as to how we can accelerate student achievement aligned
to the school’s areas for improvement.

During the first few meetings, the Lincoln leadership team engaged in a needs assessment using
available tools such as its School Readiness Assessment Report, analysis of available school and
student data, student leading indicators for 2011-2012 and 2012-2013, and a self-assessment of
practices aligned to high performing, high poverty schools. After thoroughly analyzing its data, the
team developed three key school priorities which eventually translated to annual goals that were
strategic, measurable, attainable, result-oriented, and time-bound (SMART). Lincoln leadership will
continue to refine and expand these goals at a more granular level in August 2013 with the Office of
Transformational Support.

Once the priority areas were identified, the Lincoln leadership team then generated strategies,
solutions, and activities in the identified priority and SIG-required improvement areas: (1) teacher
and leader effectiveness; (2) instructional and curricular reform; (3) increased learning time for
students and teachers; (4) creating community-oriented schools; and (5) operational flexibility and
sustainability. During this process, an acute focus upon the sustainability of chosen reform
strategies was sought by the team - what additional resources can supplement to stabilize
instruction and climate in our school? What current resources do we already have and could build
upon instead of investing in new strategies, solutions, or activities?

During the final stages of submission of this plan to IDOE, the team continued to share drafts and
get feedback from stakeholders. School staff and teacher meetings were held to share out the latest
drafts and gather input. Evansville’s Teachers’ Association was also consulted to ensure that




strategies and activities identified were ones that historically aligned to best practices from
previous SIG implementation processes.

1.4 Vision for Transformation

The district’s Transformation Zone is driven by the central belief that all students, regardless of
race or socioeconomic status, when provided with access to an excellent education, can and will
succeed. For too long, we have failed to meet the needs of students in our city’s most struggling
schools. This model, similar to EVSC’s Transformation Zone, reinforces its commitment to
dramatically improve student outcomes citywide by being creative and thinking outside of the box
on how to motivate and create the present culture and climate to one of change and more focused
investment on the staff and leadership that can make it happen.

The model represents complete alignment to how EVSC’s Office of Transformational Support and
Lincoln School were seeking change for their school. The following shared principles for reform
embody the required elements of the transformation model while simultaneously capturing the
district’s passion for school transformation:

e All students enrolled in Evansville Vanderburgh School Corporation deserve equal access to
high quality education.

e Our lowest-performing schools represent our best opportunity to produce dramatic gains in
student achievement.

e Rapid and sustainable school transformation requires innovative and comprehensive
improvement strategies.

e Community collaboration, communications, and partner engagement are fundamental to
achieving and sustaining excellence.

e A high-performing school and district is based on shared accountability and placing the
interests of students above all others.

e Strong leadership, quality instruction, effective support structures, and efficient operations
directly impact student performance.

e The school community must establish high expectations and strive for continuous
improvement in order to achieve educational excellence.

e Teachers and leaders play an integral role in our schools, and we must ensure that all
schools are staffed with highly effective teachers and leaders.

This school transformation plan is developed in accordance with the requirements set forth by
IDOE. Specifically, this plan is divided into the four required improvement areas: (1) teacher and
leader effectiveness; (2) Increasing learning time and creating community-oriented schools; (3)
Comprehensive instructional reform strategies; (4) Creating community-oriented schools; and (5)
Provide operational flexibility and sustained support. The plan also addresses the elements
required therein:

New mechanism for school leadership and governance;

Meaningful use of student and school level data;

Increased learning time

Use evaluation systems for teachers and principals that consider student growth and
assessments; develop with teacher/principal involvement;

e Reward school leaders, teachers, staff who, in implementing this model, increased student
achievement or high school graduation rates; remove those who, after professional
development, have not;




Provide high quality, job-embedded professional development;

Implement strategies to recruit, place, and retain staff (financial incentives, promotion,
career growth, flexible work time);

Use data to implement an aligned instructional program;

Provide mechanisms for family and community engagement;

Give the school sufficient operational flexibility (staffing, calendars/time, and budgeting);
Sustainability of efforts after the conclusion of the SIG grant period.




Section 2: Needs Assessment

This section provides an overview of the most critical needs facing Lincoln School. Through an
analysis of student data and achievement outcomes, the school community recognizes the most
significant needs facing the school and will prioritize those needs in the School Transformation Plan
(refer to worksheets 14, 1B, and student leading indicator worksheets in the grant application).

2.1 English/Language Arts
ELA achievement at Lincoln School has consistently

been significantly lower than state and district ISTEP+ Percent Passing Trend
averages and has continued to decline since
becoming a K-8. Additionally, IREAD results dipped mD:”“ 7]
slightly from 66.7% in 2012 to 65.9% in 2013. Despite gg;: |
the incorporation of Professional Learning 70% —
Communities in all other grades, the school continues ED:{: -
to lag in ELA achievement across all grade levels. Eg;: H
30%
The school planning team has identified the 20%
following reasons for the persistently low 10% —

achievement in ELA: (1) Core instruction lacks the 0%

appropriate level of rigor and differentiation to
meet the diverse learning needs; (2) Professional
development is unaligned and does not provide
adequate follow-up support; (3) Principal is not
able to enter classrooms for evaluation and
feedback due to an overwhelming amount of BN InGiznz NN Corportion M School
chronic student behaviors; and (4) Many students

are not ready to learn due to social, emotional, behavioral, or physical issues.

2.2 Mathematics

Math achievement also has consistently been ISTEP+ Percent Passing Trend
significantly lower than state and district averages
and has continued to decline since becoming a K-8. 100% 5
Again, despite implementation of Professional 30% —
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chronic student behaviors; (4) Many students are not ready to learn due to social, emotional,
behavioral, or physical issues; and (5) Instruction lacks integration of hands-on math manipulative
and relevance to real-life events.

2.3 School Culture and Climate
Discipline has remained a challenge

at Lincoln School. The school is in Lincoln Elementary Discipline Incidents (without "OTHER")
the development phase of 2010-2011 2011-2012 2012-2013*
implementing Positive Behavior Number Number Number
i Number Number Number
Interventions and Supports and of ~of of of of _of
have implemented some basic Students DlelpIme Students D|s<.:|plme Students D|s'C|pI|ne
. Incidents Incidents Incidents
components early out of necessity.
However, discipline incidents rora NN 205 BN 1280 NN 231 HN 2032 B 266 HN 3036 B
continue to soar. A disproportionate | EP
number of referrals are seen from IEP Yes a6 213 a8 431 ’8 1,024
IEP No 159 1,076 183 1,603 188 2,012
upper grades students as compared YT
to lower grade students. o Female 78 460 91 606 98 826
Furthermore, alook at the dlSClpllne Male 127 829 140 1,428 168 2,212
incidents by sub-groups reveals an Ethnicity
unusually high number of incidents American
Indian 1 1 1 12
among male and black students. -
Asian 1 3 1 1
) Black 128 919 145 1,471 159 1,860
The leadership team expressed that Hispanic 1 3
although nine grade levels have been | muitiracial 26 129 39 280 43 417
in the building for two years as a White 51 241 45 279 61 754
single school, there is a lack of Lunch
. . . Status
identity as a true K-8 community
hool. Eff had b d Free 178 1,150 193 1,733 217 2,481
s¢ 00“' orts ha €en made tO" Reduced 8 82 9 104 13 167
often “make everything the same paid 19 7 29 197 36 392

for all grade levels in an attempt to
make the school “one,” yet this approach did not meet the needs of nine different grade levels which
caused greater discord. Furthermore, more than a quarter of the families and 59.9% of students
reported in the 2013 Climate and Engagement Survey that they were not satisfied with the overall
quality of Lincoln School. Furthermore, 39% of students did not agree or strongly agree that they
were safe in school as well.

The school planning team and leadership attributed this to many reasons: (1) Late infusion of the
PBIS approach and training; (2) Non-traditional families; (3) ineffective or non-existent adult-
student connections; (4) weak home-school connections; (5) Weak sense of community across all
grade levels for both students and staff; and (6) the standardized approach of treating middle
school and elementary school needs.

2.4 Parent and Family Engagement

The Lincoln school improvement planning team reflected during the needs assessment of the grant
writing process that parents often attended family events hosted by the school and are generally
supportive of the school. However, some lack the resources to support their children academically,
and many lack the resources to ensure that their child is socially, emotionally, behaviorally, and
physically ready to learn. This staff reflection aligns to data recently found in the 2013 Climate and
Engagement survey for Lincoln where 30% of families felt that they did not know or could get




adequate school or community resources for their child. Furthermore, staff feels a strong
commitment to ensuring that families remain connected to the school both academically and
socially in order to create a true school community. Specific weaknesses captured as part of the
2013 Climate and Engagement Survey for Lincoln revealed the following:

e 35% of parents felt that they did not play an active role in the decision making process for
Lincoln School.

e 34% of families felt like they lacked the opportunities to provide input in the decisions
made for Lincoln School.

The planning team also self-reflected that engagement of parents and families lack academic focus
and the school struggles to make home-school connections individually. The group explained the
root causes of this to be the following: (1) Parent and family time and resource capacity to focus on
child’s academic progress; (2) Some parents and families lack the resources to send their children
to school ready to learn; (3) Parents and family may lack the financial resources to actively
participate in the school community. Teachers also self-reflected that they may lack the
appropriate professional development in understanding cultural differences to adequately and
effectively communicate with students’ parents and families.

Finally, although the school enjoys the title of the full-service community school, there are many
elements of the approach that the school has not intentionally focused upon such as a strong Site
Council, active management of community stakeholder priorities, and connecting families to the
appropriate resources quickly and effectively in order to move a students’ academic progress
forward. Also, the school lacked the public health clinic that had been intended when the school
was renovated into a K-8 in 2010.

Summary

These data present a picture of a school struggling to build a culture of strong student achievement
and to establish an identity as a K-8 school. In order to meet the needs of Lincoln’s students and see
significant gains in academic achievement, we must drastically improve core instruction, improve
social, emotional, behavioral, and physical supports for students, and build a new identity as a K-8
school community.




Section 3: School Priority Areas

As the school planning and leadership team at Lincoln School took a deep dive into their data,
several areas for improvement arose. The group tried to identify trends within those data sets to
arrive at several school priorities. These priorities will be the focus of this school transformation
plan and guide the direction of Lincoln School for at least the next three years.

4. Improve the school culture and climate to increase student achievement;

5. Increase differentiated and rigorous instruction to increase ELA and math student
achievement;

6. Increase social, emotional, behavioral, and physical supports for students and their families
to increase student achievement.

3.1 Priority Area #1: Strengthen the school culture and climate to increase
student achievement

Over the years, Lincoln School oscillated the number of grade levels it offers. In 2010, the school
was expanded into a K-8 school. Throughout the school planning process, elementary team
members reflected upon the disturbance created by the inclusion of middle school students in the
building. Furthermore, intermediate grade level members agreed - citing the distinct and differing
needs of the middle grade students versus the school’s younger students. This led the team to
conclude that the school’s standardized approach to all grade levels was ineffective - middle school
students needed something different than elementary school students. Therefore, the approach -
both instructionally and in regards to climate - needs to be different in both grade levels.

Although this was the largest root cause identified by the school planning team, there were other
root causes that have contributed to the weak culture and climate of the school:

Late infusion and adoption of the PBIS approach and training

Ineffective or non-existent adult-student connections

Weak home-school connections

Weak sense of community across all grade levels for both students and staff

The solutions presented below (and discussed in detailed within each of the required and
permissible elements in following sections) allow the school to move past the root causes identified
above to focus on developing a positive and welcoming climate and culture to achieve movement in
this priority area.

e Governance
0 Creation of a lower and upper school with accompanying re-organization of school
leadership
0 Hiring of a behavior therapist to provide IEP behavioral services to special
education students
e Teacher and leader effectiveness
0 Professional development for effective home-school connection




0 Professional development and feedback on implementation of PBIS framework
e Instructional and curricular reform
0 PBIS implementation with fidelity
= PBIS committee/team
» Implementation of PBIS with fidelity
* Tier 2 and 3 programs in subsequent years
e (Creating community-oriented schools
o0 Identify specific ways to celebrate school success and milestones

3.2 Increase differentiated and rigorous instruction to increase ELA and math
student achievement;

During the school planning process, the Lincoln team consistently did not identify the root cause to
this priority being a lack of resources or specific programs available. Instead, they focused their
collective energy on the need to develop capacity within their current staff. They also reflected
upon the larger need for the school to have a targeted focus upon instruction and building the
instructional leadership capacity of its building administration. To that end, it’s not surprising that
the common root causes for poor achievement in ELA and math stemmed for the same reasons:

e Core instruction lacks the appropriate level of rigor and differentiation to meet the diverse
learning needs

e Professional development is unaligned and does not provide adequate follow-up support

e Principal is not able to enter classrooms for evaluation and feedback due to an
overwhelming amount of chronic student behaviors

e Many students are not ready to learn due to social, emotional, behavioral, or physical issues.

The solutions presented below (and discussed in detailed within each of the required and
permissible elements in following sections) allow the school to move past the root causes identified
above to focus on dramatically impacting ELA and math achievement through differentiation and
rigor.

e Governance
0 Creation of a lower and upper school with an aligned school leadership model
e Teacher and leader effectiveness
0 Frequent feedback and coaching from building administrator responsible for
instruction
PD Specialist
Job-embedded professional development and coaching
Professional development coaching support
Leadership coaching and support
Focus on data driven instruction - data profiles with student goals (monitoring and
tracking)
0 Rigorous and timely evaluation and observation
0 Rewarding the retention of effective staff
0 Rewarding staff who are effective
e Increased learning time
0 Afterschool programming aligned to core curriculum
0 Intervention blocks by the hiring of art/music teachers
e Curricular and instructional reform
0 Alignment of curriculum resources

O O0OO0OO0Oo




0 Alignment and creation of assessment resources (formative and summative
assessments)
0 Specific resources for classrooms and instructional needs
e (Creating community-oriented schools
0 Parent education of academic expectations
0 Alignment of community resources to teacher/student needs

3.3 Increase social, emotional, behavioral, and physical supports for students and
their families to increase student achievement.
In 2010, Lincoln School was part of an awarded federal grant application (Full Service Community
Schools Program) that focused on transforming the school into a full-service community school. To
date, although basic grant components have been implemented, additional components are
necessary to provide complete wrap-around services for the students and families of the Lincoln
community. As school planning team reflected upon the model, they understood how important it
was to the Lincoln community but recognized that additional services related to health, mental
health, and counseling services needed to be integrated in order to provide maximum services for
the students. By ensuring these needs were met, the team knew that they would get to focus upon
the students’ academic needs.
The team noted several root causes to this:

e Parent and family time and resource capacity to focus on child’s academic progress

e Some parents and families lack the resources to send their children to school ready to learn
Parents and family may lack the financial resources to actively participate in the school
community.

Alignment of wraparound services to individual student needs and academic programming
Weak Site Council

Misalignment of community stakeholder priorities

Lack of connecting families to the appropriate resources quickly and effectively

The solutions presented below (and discussed in detailed within each of the required and
permissible elements in following sections) allow the school to move past the root causes identified
above to focus on providing exceptional wraparound services to students and families in order to
keep the community focused on student outcomes.

e Teacher and leader effectiveness
0 Professional development for improved home-school connections
¢ Increased time for staff and students
0 Increase the number of days for the counselor to provide services
0 Re-focus of the social worker on student social needs (currently focused on
providing behavior therapy to 2 multi-categorical classrooms)
e Creating community-oriented school
0 Strengthen the full-service community schools model
0 Hiring a full-time family community schools outreach coordinator
0 Re-organize support staff to strengthen existing wraparound services by engaging
community partnerships
0 Strengthening parent communication
0 Increase number of events hosted at the school
0 Form partnerships with community partners that will provide wraparound health,
mental, and physical services to our students and their families




0 Parent education on academic expectations
0 Provide transportation and childcare services for school academic functions




Section 4: Required Element: Provide Operational Flexibility &

Sustained Support

The transformation process at Caze Elementary School, Lincoln School, Glenwood Leadership
Academy, Evans Elementary, and McGary Middle School will be managed by an internal unit called
the Office of Transformational Support (OTS). In the fall of 2011, new leadership was identified for
Lincoln School. Ronnetha Darrett - formerly the assistant principal at Lodge Elementary School -
was assigned to take leadership over Lincoln School in 2012-2013. As was evidenced in the
dropped ISTEP+ scores, EVSC knew that it had to take a bold step in the replacement of leadership
in order to move outcomes for students. To that end, EVSC chose to replace leadership (both
principal and assistant principal positions) in 2012-2013. Since Ronnetha took leadership over
Lincoln School, she has continued the schools distributed-leadership governance model.

As part of the school planning process, the leadership team reflected upon the specific roles and
responsibilities of each of its committees -streamlining and clarifying responsibilities and roles.
The distributed leadership model for Lincoln for SY 2013-2014 is detailed in this section and
showcases the reciprocal obligations between district and school personnel and other members of
the school community.

4.1 District-Level Governance

In September of 2012, EVSC launched the Office of Transformational Support (OTS) and the
Transformation Zone. This new unit is designed to oversee and coordinate the district's school
transformational efforts and provide targeted, flexible assistance to schools with the greatest need.
The OTS’s mission is to dramatically improve student outcomes in Providence’s lowest performing
schools and inspire district-wide innovation and reform. The OTS achieves its mission by
performing three
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limited capacity to address the needs of their lowest-performing schools, and most districts are not
structured in a way that is conducive to this type of work. District systems and school interactions
typically emphasize standardization, service delivery, and compliance monitoring. This light-touch
and homogeneous support structure will not transform struggling schools. Therefore, the OTS'’s
design represents a unique case management approach whereby the OTS will maintain a regular
presence in the Transformation Zone schools. OTS staff will ensure that the TZ Schools are
prioritized not only in talk, but also in action. The OTS will serve as schools’ main point of contact
with EVSC and will coordinate all central office services for these schools by streamlining supports
from multiple offices instead of creating additional bureaucracy. The OTS’s support structure will
create a “club you want to join” with tangible benefits for low-performing schools, rather than a
punitive framework.

As part of the district’s broader transformation strategy, EVSC has created an internal unit to hold
“itself” accountable to results for these schools. This sustainable model not only allows for the
district to pilot innovative approaches and frameworks, but allows one unit to directly focus upon
the transformation of EVSC’s persistently lowest performing schools. The OTS is defined by four
overarching responsibilities:

1. Accountability. The OTS is held accountable for rapid gains in student achievement.

2. Authority. The OTS assumes decision-making authority on school staffing, time, budgets,
and programs.

3. Comprehensive services. The OTS provides core academic and student support services
directly or by aligning the services of other programs and supporting partners, who are on
subcontracts with the OTS or TZ schools, and builds internal capacity within the schools and
by extension, the district.

4. Embedded, consistent school presence. The OTS maintains an embedded, consistent, and
intense relationship with the school(s), requiring a presence in each school three days per
week during the transformation period.

The OTS will provide targeted support in key functional areas, including offering services that the
district does not have the time or expertise to provide.




4.2 School-Level Governance

As described above, the
Lincoln School Leadership
administrative team of ) Team
Principal Ronnetha : ,,
Darrett and Assistant
Principal Doug Chinn was
recently assigned to the
school for the 2012-2013
school year. As will be
described in sections that
follow, the school
planning team seeks to
create two separate
school climates and
instructional
environments — one for
the primary grades and
another in the middle
school. Therefore, the

pla nning team sees the *Purple boxes signifies admin positions. Green are other staff positions.
need for the addition of **White font signifies positions added if grant awarded.
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an assistant principal. In

this approach, Lincoln will supplement the development of two key school priorities — student
achievement and climate. The second assistant principal will focus on the upper school, allowing Mr.
Chinn to focus on the lower school. The addition of the school administrative capacity will also allow the
building principal to focus her time on instruction — currently, she spends approximately 50-75% of her
time on behavioral interventions. The Professional Development Specialist will strategically plan all
professional development and follow-up that PD with teacher coaching as directed by the principal
(please see job descriptions in appendix).

The principles of collaboration and partnership undergird OTS’s staffing and management model
and the Lincoln team. Central to this is the idea of distributed leadership. This concept is perhaps
most pronounced at the school level. TZ schools will employ a distributed leadership model to help
govern school activities and frame the decision-making process. OTS staff members will be
available to support and guide school leaders and faculty members in this effort. This approach to
school leadership and governance acknowledges that schools cannot rely on a single, heroic leader;
rather, all members of the school community are, in part, responsible for the success of the school.
As Alma Harris and James Spillane explain in a Management in Education article, “Distributed
leadership is not a panacea or a blueprint or a recipe. It is a way of getting under the skin of
leadership practice, of seeing leadership practice differently, and illuminating the possibilities for
organizational transformation.”

TZ schools will explore and implement a distributed leadership model. Lincoln has chosen to
continue this practice at the school. The committees are made up of school administrators, faculty
members, staff, parents, community partners, and students (if/when appropriate). The purpose of
these committees will be to create a structure and process that is conducive to community
involvement and shared accountability. All faculty members will be asked to participate on at least
one committee (and is required by ETA teacher contract). Individual committees may choose to
create subcommittees, as needed. Below, please find a summary of this committee structure. As a




school administrator will sit on each committee, each committee will hold decision making
authority for specific programs and projects.

Leadership Team. The LT will serve as the school’s main governing committee and will be
co-chaired by the Principal and Professional Development Specialist. The LT will have five
supporting committees (detailed below); team leaders for each grade level or content area
will also serve on the LT. The LT will support and drive all components of the school
improvement plan and monitor its progress. Overall school level data will be analyzed on a
rotating basis by this group to ensure that adequate actions are being taken by all other
instructional and climate committees such as Rtl and PBIS. All major school decisions such
as changes to calendar, scheduling, and staffing will be made with the input of this
committee.

Data Team. The Data Committee will be chaired the Professional Development Specialist.
The team will be responsible for looking at grade level and school level trends related to
TRC, DIBELS, Acuity, ISTEP+, and iREAD3. In addition, team will also look at behavior data
sets from time to time or at the recommendation of the PBIS committee. The data team will
provide analyzed data to various administrators and committees. Additionally, data will be
synthesized to identify the specific topics needed for grade level or content area
professional development. The PD Specialist will be responsible for addressing PD needs
arising from this committee for individual teachers, grade levels, or content areas as needed
and required.

RTI Team. The RTI team will be chaired by the Principal and the counselor. Students will
be referred to this committee when they are approaching or in Tier 2 or 3 - either for
academic or behavior intervention. The team will include representation from teachers
across all grade levels and the school psychologist. The team will work together to create
individual plans for students including short-term and long-term goals with teacher input.
This team will also spearhead the professional development and planning to implement
Tier 2 and 3 academic and behavioral interventions to staff as needed. Finally, the team
(specifically the Title I Aide) will input data and manage the RDS and AIMSWERB site.

Safety Team. The Safety team will ensure that best practices and protocols for all safety
procedures are implemented which include but are not limited to: disaster drills,
lockdowns, unsafe situations, fires, etc. The team ensures that emergency card information
is present for all students in the school and completed all accident investigations including
witness reports involving employee accidents on school property. Finally, the team serves
to schedule all disaster, lockdown, and fire drills needed for the school.

Positive Behavior Intervention Systems Team. The PBIS Team, co-chaired by the
assistant principals, will help to create and maintain a safe and orderly environment.
Initially, this team will play an integral role in building a sense of community and
establishing high expectations for all community members. This committee will support the
implementation of the school’s behavior management system which includes: reviewing
office referral data, creating and implementing school-wide incentives system, collecting
feedback from staff and students as needed, communicating with families, and
implementing school-wide procedures. This committee will also foster a harmonious
culture and climate among staff members.




Section 5: Required Element: Develop Teacher &

Leader Effectiveness

Lincoln School will function as two schools-within-a-school in the Fall of 2013. The creation of
Lower and Upper Schools will meet the diverse needs of students; yet with diligent school culture
work, Lincoln can develop true identity as a K-8 community school. The addition of a Professional
Development Specialist will increase the capacity to implement strategies designed to improve
teacher and leader effectiveness by focusing on improving instruction through individual
professional growth.

5.1 Staffing, Recruitment, and Retention Strategies

EVSC, the Evansville Teachers’ Association, and OTS understand the immediate and different needs
that Transformation Zone schools such as Lincoln have in regards to recruit, selection, assignment,
development, evaluation, and retention. OTS launched a robust and aggressive recruitment and
selection campaign for the Zone schools in partnership with EVSC’s Department of Human
Resources.

Based upon research from The New Teacher Project and Public Impact, OTS identified the key
competencies that staff successful in transformation environments possessed to create a
customized job description for key staff positions. Simultaneously, in the spring of 2013, OTS in
collaboration with ETA, launched a campaign to inform existing staff in TZ schools about these
identified competencies and possible changes to schools for SY 2013-2014 and begin a
recommitment process. Based upon these presentations, current staffs in TZ schools were given
the option to remain in their current position or transfer to other open positions within the district.
All staff that opted into remaining in their positions was required to complete and pass the TZ Team
Training Academy (see rubric for passage, agenda for two day training). The Training brought
together all TZ teachers for an opportunity for professional development based upon Doug Lemov’s
Teach Like A Champion. Teachers shared overwhelming positive response to the professional
development opportunity itself.

After the Training Academy, all vacancies for TZ schools were identified. In March, TZ principals
then began a process of mutual consent to hire recruits into their respective schools. TZ principals
received training from OTS on school-based competency-based hiring tools created. Candidates
were screened first by OTS based upon these competencies before being referred to individual
schools for final review. OTS continues to work into Summer 2013 to ensure all vacancies are filled
by the start of the school year 2013-2014.

District Wide HR Process Benchmarks

January 2013 Phase I: Identification of vacancies and displaced teachers
Special consideration to not always eliminate staff for enrollment
purposes.

February 2013 Phase II: Tenured/Probationary teacher match process
Match process did not apply to TZ schools.

February 2013 Phase III: New Hire Posting

Only done this early for TZ schools. All other schools were posted in
March-April 2013.




March 2013 - June 2013 Phase IV: Competency Based Hiring
Competency based selection process is only being used in TZ schools.

The school planning team at Lincoln also recognizes that its most valuable asset is its faculty.
Therefore, the team felt it imperative that time was spent discussing retention of staff. As a team,
the group identified several creative strategies that the group found motivation towards retention
and reward.

To reward effective instruction in the classroom and promote retention, Lincoln School aims to
provide two strategies through this grant. At the end of the first year of the grant cycle, all teachers
who plan to remain at Lincoln School will be provided $1000 for classroom Kits - teachers will be
able to use these monies to purchase resource items for their individual classrooms (to both serve
instructional reform efforts as well). In addition, any teacher retained in its first year will be
distributed a retention bonus of $500 (payable in September in the subsequent year).

In an effort to constantly build capacity in the school and provide a natural pathway for teachers in
the school community, Lincoln also proposes to create 2 Peer Support Teacher positions for the
school in years two and three of the grant (job description included as appendix). These peer
support teachers will spend half of their time in the classroom and the other half of their time
coaching other peer teachers. During the time that these teachers are in their classroom, the PD
Specialist and principal can refer other teachers to come to their classroom to observe best
practices in action. This additional capacity ensures that coaching support provided by supporting
partners are sustained in the building following the grant award period. It also ensures that the
school leadership has a consistent pipeline of talent within the building for other positions that may
open up and be needed based upon the changing needs of the school.

In the prior section about Governance, the distributed leadership model was described in detail.
This model ensures that there are shared leadership opportunities available for staff to lead various
instructional, behavioral, and other student support initiatives.

Finally, in an effort to ensure a positive school climate and culture, the school planning team felt
that it was necessary that the school more intentionally celebrate successes. Therefore, the
Leadership Team will incorporate voluntary social events for school staff. The administrative team
(principal, assistant principals, and PDS) will plan specific ways to celebrate high performing staff
and celebrate the success of staff as the school meets milestones in the school improvement plan.

5.2  Educator Evaluation, Professional Development, and Support

All Transformation Zone Schools understand the need for ongoing formal and informal educator
observations. The purpose of these observations are to ensure that the schools maintain a high
caliber of instruction, monitor fidelity in implementation of the schools’ academic programming,
and provide target supports to staff based on individual and aggregate observation data. TZ schools
including Lincoln School will implement in its first year the EVSC Observation and Evaluation Tool
and Process.

In the Fall of 2014, EVSC will adopt a new teacher evaluation and development process that will
include new rubrics, a refined observation process, and a comprehensive compensation structure
tied to teacher performance and goals. The model is currently being developed by a team of master
teachers, ETA staff, and district central office staff. ETA nominated no less than two teachers to be
placed upon each sub-committee during this process to ensure that there is significant teacher,




union, and district collaboration. There are three core principles that will underlie this model: 1)
Educators must demonstrate on-going growth and improvement; 2) Educator evaluations must be
based on multiple measures; and 3) Educators must receive meaningful feedback and support in
order to improve their practice. The new model in development is based upon all available
resources including but not limited to: Indiana’s RISE evaluation system, Charlotte Danielson’s
Framework for Teaching, and other best practices within Indiana such as Washington Township.

Educators will be evaluated and observed according to the following five domains in Year 1 (the
domains will most likely shift for Y2 and Y3 but have not been determined to date):

Domains ~~  [MRelated Competencies for Observations

Instructional planning preparation e Lessons are data driven
and content e Lesson plans reflect standards

e Lesson plan varied based on students’ learning
styles
Lesson plan appropriate planning
Lesson plan incorporate technology
Assignments completed in a timely manner
Variety of assessments
Maintains accurate records
Feedback provided to students and parents
Communicates objectives
Models effective language
Sets high expectations
Instructional strategies varied
Pacing allows for critical thinking
Differentiates instruction

Student assessment and evaluation

Instructional strategies

Classroom management and climate Positive teacher-student rapport

e Monitors students’ behavior communicates with
parents

e Establishes classroom expectations

Engaging physical environment

Personal and professional attributes Professional development
Contractual obligations

Abides by law

Maintains cooperative relationship

Professional appearance

The building leadership will use the results from observations and evaluations to make
recommendations for professional development along with specific next steps for teacher
development following each observation. This will allow the teacher to connect with other
resources in the building such as PD specialists and the Peer Support teachers to get the needed
professional development.




Professional development was the crux of all of the strategies generated by the school planning
team for SY 2013-2014. Staff repeated the importance of the development of the recommitted staff
and those coming on board. With close to 45% of staff new to the building for SY 2013-2014, the
team understands the need to develop existing staff. They reflected that this will assist in building
the positive culture and climate of the school while simultaneously addressing the instructional
rigor in classrooms.

Teachers will be supported by a variety of leadership team members - their grade level team
leaders, principal, assistant principals, and PD Specialist. These individuals will lead school-based
PD who will focus on both job-embedded and stand-alone delivery of professional development.

Strengthened in their own skill sets by development support by the New Teacher Project (explained
in 5.4 Leadership Evaluation and Development), each of these leadership team members will
support the development of teachers in different ways. The principal will use current EVSC teacher
observation rubrics to conduct frequent informal and formal observations of staff. The process will
acutely focus on the development part of teacher practice - in other words, these observations and
debrief will focus upon the action steps that a teacher can take immediately to improve practice in
the classroom. (Leadership will be coached individually in this area - explained in the following
section under Leadership Coaching and Development.)

The PD Specialist will lead the professional development of teachers. This individual will focus
upon job-embedded professional development for teachers based upon feedback from co-
principals. This individual will also provide school-wide professional development to teachers and
will be responsible for leading individual teacher Professional Learning Communities. This
individual along with PLC leaders will assist teachers in maximizing this time to analyze student
data, developing individual plans as needed, and follow up on data synthesized and analyzed by the
Rtl committee. In addition, this individual will lead strategies related to curriculum mapping and
assessment development within the building that is discussed in more detail in the following
section: Curricular and Instructional Reform.

Topics identified by the school planning team as needed areas for professional development
include:

Effective Professional Learning Communities

Rtl Tier I implementation (differentiated instruction)

Increasing rigor in lesson planning and instruction (specifically math and ELA)
Cultural competency

Maximizing classroom resources for student learning

PBIS Tier | implementation — managing student behaviors

Forming lasting and effective home-school connections

The OTS will provide Zone-wide professional development opportunities for teachers. The OTS
will aggregate teacher evaluation data across all 5 TZ schools to ascertain Zone wide PD needs in
order to provide Train-the-Trainer professional development for key PD staff (such as the PD
Specialist, assistant principals, and principal). The professionals described below will make up the
OTS team providing professional development and services to Lincoln School:

e Carrie Hillyard. Carrie Hillyard serves as Director of School Transformation for EVSC’s
Transformation Zone. Prior to this position, Carrie had previously worked in positions of




Director of Title I, Elementary and Middle School Principal, Curriculum Facilitator, and Classroom
Teacher and has supported successful implementation of Transformational School Improvement
Models at the district level. Carrie’s work and higher education focus has been dedicated to
serving students low SES schools. Carrie is a Ph D Candidate in the Transformational Urban
Leadership program at Indiana State University. She also has a Master’s Degree in Curriculum
Studies and Administration License from Indiana University, where she focused studies around
the areas teacher efficacy, leadership, and culturally-relevant instructional practices. While at
Indiana University, Carrie also worked as an advisor to pre-service teachers, a consultant leading
integrated curriculum design with middle and high school teacher teams throughout Indiana,
and taught master’s level coursework in IU’s Transition to Teaching program.

Shannon Strieter. Shannon Strieter serves as Senior Transformation Strategist for Instruction
and Data Management with the Office of Transformational Support within the Evansville-
Vanderburgh School Corporation. Prior to this position, Shannon was a seventh and eighth
grade English teacher, consistently producing positive student growth. Shannon then worked as
an Achievement Coach then Professional Development Specialist at a high-need school that
demonstrated significant climate and academic growth during her time there. Additionally, she
performed the duties of a TAP Master Teacher during the initial year of TAP in the school and in
the entire state of Indiana.

Dawn Greene. Dawn Greene serves as Senior Transformation Strategist for Human Resources,
Finance and Operations with the Office of Transformational Support within the Evansville-
Vanderburgh School Corporation. Prior to this position, Dawn was Principal for a high school
that served emotionally challenged, high poverty residential students, and consistently
produced positive student growth and successful transitions into least restrictive settings. Dawn
then worked as a district leader supporting school improvement and achievement through
providing alternative educational settings. Additionally, Dawn has served on district and
regional boards supporting financial literacy and human capital empowerment within schools.
Ami Magunia. Ami serves as the district’s engagement manager from Mass Insight
Education. Prior to joining Mass Insight, Ami has served in a variety of roles related to
teacher and leadership development in both consulting and district roles. The majority of
Ami’s experience stems from Baltimore City Public Schools were she enjoyed years as a
classroom teacher in a high poverty school (resulting in student growth of more than 1.5
years for the majority of her students every year); a training and resource manager directly
training and supporting close to 400 of the district’s new recruits every year. Her most
recently involvement as a leadership coach in Indianapolis Public Schools resulted in the
development of multiple building administrators and the school’s eventual dramatic
increase in the state’s A-F accountability system (school progressed from F to B status).
Michael Contompasis. Michael recently retired after two years as Superintendent of the Boston
Public Schools. Previously he served as the district's Chief Operating Officer from 1998 through
2005. Before moving to a district leadership role, Mr. Contompasis was the Head Master of
Boston Latin School, the state's top performing 7-12 secondary school, where he was honored
as a Milken Educator in 1997. From 1996 to 1998, he also served as a cluster leader overseeing
and mentoring the principals of ten K-12 schools in the district. He began his career in education
as a Biology teacher in 1966. He was presented with a Distinguished Service Award by the
Council of Great City Schools in 2006. Mr. Contompasis currently serves as an unpaid advisor to
the Mayor of the City of Boston in addition to his role as Senior Field Consultant for the School
Turnaround Group.

Chris Maher. Chris is the Vice President of Field Engagements for the School Turnaround Group
at Mass Insight Education. In addition to experience as a nonprofit and school district executive,
Chris has served as a principal, teacher and public school advocate. Prior to joining the STG,




Chris was the Deputy Chief Academic Officer of Friendship Schools in Baltimore, Maryland. Chris
has a M.P.A from New York University, and a Graduate Certificate in Supervision and
Administration from the Johns Hopkins University School of Education. He received his B.A. from
the College of Wooster.

5.3  Collaborative Planning Time

In SY 2012-2013 Lincoln teaching staff put the foundation in place with their Title I coach to begin
the transformation of their common planning time into a professional learning community (PLC).
The school planning team reflected strongly that they wanted to continue this work under the
direction of the principal and PD Specialist moving into SY 2013-2014. Specifically, they wanted to
first better understand how professional learning communities work. They then explained the
need to build from the foundations set in SY 2012-2013 to eventually create effective and best-
practice PLCs in the building. They reflected how the time can be better spend sharing best
practices related to lesson planning, formative assessments, and instructional strategies in the
upcoming school year.

To increase the number of minutes staff would have available for planning time, the school planning
team wanted to include additional staffing (an academic interventionist, an e-learning coach, and a
resource teacher). These individuals would supplement the academic programming for students
while providing capacity to ensure teaching staff were allotted additional and valuable
collaborative planning time. This additional time could be spent within grade levels, but the staff
also demonstrated interest in vertical planning to ensure smooth transitions among the students
from one grade to the next or the progression from elementary to middle school.

5.4 Leadership Evaluation, Support, and Development

Administrators will also be evaluated on an on-going basis. EVSC has a current administrator
evaluation tool. Prior to the start of the school year, every administrator will establish a
Professional Growth Plan and establish school-wide Student Learning Objectives. During the first
semester, administrators will participate in two evaluator visits and receive feedback on those
evaluations. In January, administrators will participate in a mid-year conference to review and
discuss progress. During the spring semester, administrators will participate in two additional
evaluation visits. In June, they will participate in an end-of-year conference to reflect on the year
and establish goals for the following year. Building principal will be evaluated by the Director of
School Transformation and the Assistant Principals of Lincoln will be evaluated by Principal
Darrett.

0TS, in collaboration with Lincoln School, has chosen to partner with the New Teacher Project to
ensure that the Principal, Assistant Principals, and PD Specialist are capable of executing the
teacher development and coaching pieces outlined above. Leadership coaching will encompass the
following activities:

e Implement school-based coaching for administrators focused on generating accurate
teacher performance ratings and high quality, actionable feedback for teachers that gives
them concrete guidance on how to improve.

e Support school leaders in ensuring critical data exists to demonstrate teacher perception
regarding the instructional culture in their schools and direction for how to act on that data
to strengthen culture.

e Increase school leaders’ proficiency in giving clear, actionable, and timely feedback to
teachers on their performance.




e Conduct school-based performance management trainings for school leaders to norm on
the district’s evaluation rubric, and train them in best practices such as utilizing critical
teacher performance and student outcomes data to drive teacher development.

Instructional leadership coaching is an attempt to build sustaining capacity in the building and will
include the following activities:

o (o-facilitate teacher development sessions that leverage best practices.

o [mplement on-site development for instructional leaders to practice in-class coaching
strategies with teachers, prepare for debrief conversations, and use performance data to
identify key levers that are most likely to increase teachers’ overall performance ratings.

e Provide practice-based curriculum and coaching for school leaders to use with teachers
aligned to development areas identified using real-time teacher performance data.

In the first year, it will focus on the Principal, Assistant Principals, and PD Specialist. In subsequent
years, the supporting partner will develop at least 2 peer support teachers within the building to
ensure sustained capacity in the building after the grant period and provide a natural school-based
pathway for effective teaching practice.




Section 6: Required Element: Comprehensive

Instructional & Curricular Reform Strategies

6.1 Creation of Lower and Upper Schools

Currently, Lincoln School operates as one K-8 school. The large floor plan of the school creates
inefficiency as students and their teachers must travel throughout the building to reach elective
courses. The space also inhibits the development of a sense of community and prevents
opportunities for collaboration and team-teaching.

To address this challenge, Lincoln will be divided into Upper and Lower Schools. The Lower School
will

include grades K-4 and the Upper School will include grades 5-8. The physical layout of the
building lends itself to the operation of two campuses. For SY 2013-2013, Lincoln proposes an
administrative structure that includes one principal and two assistant principals. The principal will
retain leadership responsibilities for the entire school and one assistant principal will serve as dean
of the Lower School, while the other will serve as dean of the Upper School. This structure will
allow the deans of the lower and upper school to create a stronger sense of community within the
building and provide more opportunities for collaboration and team-teaching.

There is a true air of excitement about this possibility among staff, parents, and students. School
leadership will create a sense of community for each campus by implementing strategies around
culture, climate, and tailored events and activities. Academically, teachers see this as an
opportunity to focus on the early learning needs of the K-4 students, emphasizing literacy and
mathematics skills. To accomplish this, Lower School teachers will work together across classrooms
and grade levels to build strong foundations in reading, writing, and math. Academics in the Upper
School will integrate the application of literacy and numeracy skills across content areas. The
Upper School will develop young leaders by collaborative learning environments with embedded
norms that prepare students for team work, individual

success, and high standards for social and emotional development and communication skills.

By separating the Lower and Upper Schools, teachers will be able to focus their attention on a
smaller group of students,

increasing opportunities to understand how their students learn and what modalities work best for
them and strengthen family connections. In addition to academic benefits, this structure fosters
student age-appropriate development. The Lower School will foster a tight-knit, family-oriented
learning community. The transition to the Upper School will support students in becoming
independent learners prepared for transitions to high school and beyond.

6.2 Intervention Programs

e Earobics. For Kindergarten - third grade, Earobics is a research-based, proven literacy
program that contributes to a child’s reading success. The program can be used to offer
effective early intervention before children fall behind their peers, therefore reducing
special education referrals. As a Tier 2 intervention, Earobics is a scientifically-based
supplemental intervention solution that includes resources for small groups as well as
individuals. The tools allow teachers and administrators to monitor and chart student
progress.

e Burst. Burst provides clear analysis and recommendations for high-quality reading
instruction designed to develop skills with increasing difficulty until students master them.




This makes it easier for teachers to differentiate instruction that builds a foundation for
students to read with comprehension. Teachers deliver this differentiated instruction in 30-
minute interactive lessons that keep students engaged, inspired, and ready to learn. Burst
applies a skills-based model that reflects an extension of the National Reading Panel's Five
Big Ideas in Reading:
0 The earliest skills that students need are identified.
0 Those skills are taught to mastery.
0 Subsequent skills are added to that foundation, working toward the goal of reading
with comprehension
0 Each strand of instruction in Burst:Reading corresponds to one of the hexagons in
the model.

o Rave-o0. RAVE-O instruction is built on the exploration of core words—the sounds, word
parts, meanings, connections—and how they function in text. The main premise of the
program is that the more students know about a word, the more quickly they can read and
understand it. TheRAVE-O approach teaches students to read with speed and accuracy, but
to also call upon background knowledge and word meanings to quickly understand a word
in context.

o Leveled Literacy Intervention (LLI). The school planning team understands the need for
reading interventions at the middle school level. To that end, the team felt it important to
invest in appropriate instructional materials and programs. The chosen program, the
Fountas and Pinnel Leveled Literacy Intervention System (LLI), is a small group,
supplementary literacy intervention designed to help teachers provide daily, small-group
instruction for the lowest-achieving students. As the program supports both reading and
writing and the goal of the program was to bring students to grade level achievement in
reading, middle school staff felt it important to include for SY 2013-2014.

o focus MATH. focusMATH is an intensive, K-6 math intervention program designed to fit
any Response to Intervention (Rtl) framework and work with any math program.
focusMATH identifies at-risk students early and accelerates their learning with instruction
that is intensive, balanced, and individualized. All grade levels consist of three units, each
built around a specific National Council of Teachers of Mathematics Focal Point.

e Compass Learning. CompassLearning Odyssey is an engaging digital curriculum with
comprehensive reporting features to assess progress and inform instruction. Odyssey
curricula for primary and secondary students facilitates differentiated and personalized
instruction, while formative assessments and reporting tools help drive data-driven
decision making.

6.3 Increased Differentiation of Core Instruction and Rigor

The school planning team acknowledges that Lincoln’s students come to school with varying skill
sets. To that end, differentiation has become increasing important to maintain student engagement
and meet all students where they are. This targeted focus allowed the team to explore the specific
ways and root causes for the lack of differentiation at this time.

6.3a Implement Rtl interventions at all levels with students in all grade levels

Quality intervention strategies for students performing below grade level area critical need
at Lincoln. Currently, insufficient supports exist for students who fall behind in ELA or
math. While the district is implementing and planning for a robust rollout for RtI, the
implementation timeline does not align to the urgent needs at Lincoln across all grade levels
and within all content areas. Therefore, Lincoln proposes to strengthen a formal Response
to Intervention system in all grade levels by creating a Response to Intervention team
adopting the following practices:




e Universal Screening. Lincoln will continue the practice to universally screen all
students in ELA and math using brief common assessment tools available through
Aimsweb or district created common assessments.

e Research-based, multi-level intervention system. Students, who are identified in the
universal screening as in need of intervention, will receive appropriate
interventions based on the model. These interventions might include one-on-one
support, a computer-based basic skills program or small-group tutoring. As noted
above, interventions in ELA (My Sidewalks, Corrective Reading, and Compass
Learning Odyssey) are currently well-developed than interventions in Math.
Supported by the RTI team, the school leader and math teachers will work with
EVSC district staff to identify appropriate math intervention programs and
materials, with the goal adopting an intervention system well aligned with learning
standards and with the math to mastery approach.

e On-going progress monitoring. Students will be regularly assessed by classroom
teachers to determine the rate of improvement and the application of additional
interventions, if appropriate. Any student who enters the RTI process will be
progress monitored throughout the school year.

Middle school teaching staff will implement interventions during intervention blocks.
Lower school teachers will provide in-class intervention support and/or work with the
afterschool coordinator to administer additional interventions as needed.

6.3b Invest in technology to provide supplement adaptive programming for
remediation and enrichment

The school planning staff wanted to make some targeted investments for technology for SY
2013-2014 in order to optimize on current licenses for CompassLearning that the district
owns. Through Compass Learning online modules, teachers intent to provide additional
ways within the classroom to differentiate instruction for both remediation and enrichment
purposes. Depending on the total number of licenses allotted to Lincoln, teachers within the
Upper or Lower schools will be identified and be required to integrate a blended model
instructional approach. The E-learning coach will carefully track - should the students
respond positively —the school shall consider additional investment for other students in
the school in subsequent school years.

6.3c Providing staff with needed professional development and instructional classroom
kits

As explained in Section 5: Teacher and Leader Effectiveness, the school planning team felt
strongly that they should emphasize on the development of the recommitted teaching staff.
To that end, teachers want to focus on specific professional development on the following
topics: differentiated instruction, integrating centers successfully, blended instruction.
Specifically, staff mentioned the need to participate in Universal Design for Differentiated
Instruction (UDDI) professional development at the University of Indiana - Bloomington, IN.
Furthermore, the E-Learning coach will be responsible for providing job-embedded PD and
support to teachers to successfully integrate digital content identified by district curriculum
maps into the daily lesson plans.

Staff will also be allotted $1000 per year to spend on instructional materials and resources
for their classroom. This ensures that teachers can identify specific intervention and
instructional materials needed to differentiate instruction for their individual classroom
and grade levels. Serving as both a retention reward for teachers and a way to provide




6.4

instructional resources to teachers, the school planning team felt that this additional
supplement to teachers would allow the teaching staff to identify specifically what was
needed to drive rigor and academic achievement in their classroom.

Curriculum and Assessment Alignment

6.4a Curriculum Alignment

Recently, EVSC has adopted a series of new curriculum maps related to English, science, and
mathematics. These maps include pacing recommendations, connections to digital content,
and sample formative and summative assessments. The district built this with teacher and
teacher leader input - aligning outdated curriculum from prior years to Indiana state
standards and the Common Core State Standards (where applicable). Due to the fact that
the OTS supports the use of a centralized curriculum and the high mobility of students
throughout the school corporation, all TZ schools will adopt full implementation of the
district’s new curriculum maps and accompanying resources. This ensures the learning
experience for students remains consistent across the school corporation.

In the school planning process, teachers revealed that their initial review of the maps did
not address the unique needs of the student population at Lincoln School. Therefore, a first
step will be for a teacher team at each grade level to meet prior to the start of SY 2013-2014
to develop a Lincoln specific curriculum map for each grade level in English/Language Arts
and mathematics. The teams also plan to develop assessments during that time described
in detail below.

Teachers will use their common planning time to share best practices for instruction to
further develop unit and lesson plans. That way, Lincoln will build a library of rich
instructional materials that can be shared across classrooms, Zone schools, and even the
district. The resources and tools aligned to EVSC’s curriculum maps are living documents
editable by all teachers within EVSC. The resources and tools developed by Lincoln teams
will be included as part of those documents. This aligns to the district’s, OTS, and Lincoln’s
spirit of collaboration - across the Zone and with the district.

Finally, the principal will perform regular classroom observations to ensure that the
curriculum is being implemented with fidelity. These walkthroughs will also inform areas
where the school needs to develop additional curricular materials and tools for teachers or
the creation of specific professional development modules by the PD Specialist or E-learning
Coach.

Lincoln teachers also see a need to align planning not only across grade levels but also
vertically. Teachers would like time to vertically plan content together. Vertical planning
will allow teachers to understand how standards in previous grade levels connect to other
grade levels in order to make more meaningful connections in their classroom.

6.4b Assessment Alignment

EVSC is a data rich environment - teachers have access to data dashboards that provide
data on DIBELS, TRC, Acuity, ISTEP, and other assessment information. Additionally, EVSC
is currently developing accompanying summative assessments to align to the newly
finalized ELA and math curriculum maps. These assessments will be available to all EVSC
schools by Fall of 2013. However, the district currently lacks more granular formative
assessment that ensure student is making progress to specific checkpoints such as Acuity,
ISTEP+, and iREAD3.




6.5

Lincoln teachers intend to collaborate this summer to develop more formative assessments
to use throughout the year to monitor student progress. This ensures that robust data will
be available on a granular level to better understand root cause when students aren’t
mastering objectives and standards in accordance to aligned curriculum. Furthermore, the
school planning team wanted to ensure that additional teacher days were built in at various
points within the school year to ensure that adequate time was spent discussing data to
drive instruction. Currently, Lincoln teachers use PLC time to discuss these trends, and they
plan to continue that practice. The newly created formative assessment will only provide
more information to diagnose specific student needs to drive needed Rtl interventions as
needed or afterschool programming

Build Student Background Knowledge through Core Experiences

During the self-assessment and needs assessment, the school planning team often reflected that
students entered school lacking experiences that many students are constrained by the socio-
economic status of their families and parents. This results in the students’ loss of important
background knowledge.

6.6

Implementation of Positive Behavior Supports and Interventions

The learning environment and culture is equally important as the strength of the instructional
program. Therefore, Lincoln aims to address its priorities related to climate and culture through
the integrated approach on the classroom level. Specifically, the following behavioral supports:

6.6a Continued implementation of PBIS

Lincoln must ensure an equitable and supportive behavior management system in order to
create a positive school climate and culture - in each classroom and the entire building.
Lincoln began a preliminary implementation of Tier I PBIS supports in SY 2012-2013, but
the initiative requires greater fidelity in its implementation and the incorporate of various
Tier 2 intervention support programs. Assistant Principals within the Lower and Upper
Schools responsible for climate and culture will work closely with teachers to provide in
classroom coaching to develop the teacher’s use of management strategies and positive
reinforcements for student behaviors.

6.6b Adoption of Rtl intervention programs related to behavior in subsequent school
years

Although in SY 2013-2014, the school planning team agrees that its focus should be Tier I
interventions for behaviors, there are approximately 5% of students who are current
chronic behavior issues. Therefore, the team anticipates that they may need to adopt Tier 2
and 3 interventions the latter part of SY 2013-2013 or in subsequent years. District staff
recommends two programs -outlined below - for Lincoln’s consideration:

e  Why Try?. WhyTry? provides tools to help students change patterns of failure and
indifference and develop motivation to reach goals. It will be used to assist Lincoln’s
population to deal with increasing challenges at home, at school, or with peers.

e Check and Connect. Check & Connect is a comprehensive intervention designed to
enhance student engagement at school and with learning for marginalized, disengaged
students in grades K-12, through relationship building, problem solving and capacity




building, and persistence. A goal of Check & Connect is to foster school completion with
academic and social competence.

Section 7: Required Element: Increased Learning

Time & Creating Community-Oriented Schools

Increased Learning Time

A growing body of research suggests that schools must increase instructional time for students and
collaborative time for teachers. The needs assessment reveals significant gaps in students ELA and
math proficiency that can only be addressed through additional time on task. Lincoln School will
modify the existing daily schedule, leverage partnerships with community organizations, and
provide enrichment opportunities for students. Additionally, Lincoln will create opportunities for
teachers to engage in common planning time.

7.1 Increased Learning Time for Students

This year, Principal Darrett increased the learning time of Lincoln’s most at-risk youth by creating a
master schedule that included intervention blocks. These blocks, led by teaching staff, enabled
teachers to focus on smaller groups of students for ELA and math intervention at the middle grades.
Given the differentiation of the lower and middle schools and the additional staffing (upon grant
award), Lincoln would like to continue this additional intervention block for its students.

In addition to this, Lincoln students enjoy a 15 day Jumpstart program. This program - occurring 3
weeks before the start of every school year - provides academic and enrichment programming for
Lincoln students in all grade levels. While enrollment has been low in its first year (only 17% of the
student population), with the school’s additional focus on parent and student engagement, the
school expects that the enrollment will increase in subsequent years.

Finally, Lincoln, through the Full Service Community Schools grant it has received, has been
providing much needed afterschool programming to its students. For SY 2013-2014, the Lincoln
school planning team wanted to focus on creating more intentional alignhment between the
afterschool programming and the curriculum for various grade levels. To that end, they wanted to
ensure that adequate professional development was available to this person. They also wanted to
make sure that the Afterschool Coordinator was part of common planning time for teachers or that
system and structures were built to inform the academic objectives of the afterschool program.
This opportunity increases the Lincoln school day for students to engage in extended learning
opportunities.

Considering the number of student engaged in chronic behaviors at Lincoln for SY 2013-2014, staff
also wanted to consider the possibility of offering the Twilight program, which is an alternative to
out-of-school suspension that ensures students with behavioral issue continue to receive
educational services. Upon the grant’s award, staff will complete much needed research on the
program - surveying current schools using the program for best practices, benefits, and

constraints; analyze SY 2014-2015 to ensure need; and ensure the programming fits the needs of its
students. If implemented, the program serves as an option to meet the academic, social and
emotional needs for approximately 10% of Lincoln’s population. Given the number of out-of-school
suspensions, school planning team wanted to make sure there were alternate options so academic
progress might not be lost during this time.

7.2 Increased Learning Time for Staff




The school planning team saw value in adding additional teacher collaboration days. The time
would be utilized in the following ways:

e Analyze student data to customize unit plans and assessments for the upcoming school year
Embark on “data days” to monitor individual student progress and create individual
progress plans for students as needed

Professional development

Alignment of student data to create differentiated lesson plans

Share best practices

Alignment of curriculum

Alignment of assessments (formative and summative)

The school planning staff would like to see the counselor as part of the collaboration days as well.
She would be responsible for integrating the wraparound services for the students in collaboration
with the Family and Community Outreach Coordinator. Additionally, given the current counselor’s
length of service to the school (15 + years), her perspective, knowledge of students and families,
and individual student social and emotional needs ensures that these collaborative days are
optimized with her input.

Given the varied social and emotional needs of its students, the school planning team wanted to
also ensure that the counselor’s school year was also extended. These additional days for the
counselor also aligns to the school’s priority around family and school engagement as the counselor
has worked for the school for more than 15 years - maintaining much needed relationships with
the community.

Creating Community-Oriented Schools

Lincoln serves a large population of students coming from diverse backgrounds with a wide variety
of social emotional needs. Many of the students’ families would benefit from wraparound services
that would enhance their ability to be active participants in their child’s education. The launch of
the TZ this upcoming school year affords Lincoln to rethink its Full Services Community Schools
model. Lincoln will achieve this goal by fostering a positive school culture and climate that ensures
every student is in school and ready to learn (discussed in the previous section - instructional and
curricular support. The school will also meaningfully engage parents and community members.

To that end, this plan includes opportunities for increased parent involvement to help strengthen
Lincoln’s existing full-service community services model approach. Currently, the school is not
adhering to best practices related to the approach, and this upcoming school year, the school
intends to shift its focus on the intentional alignment of academic and non-academic services.
Lincoln will take a strategic approach to reaching all stakeholders to ensure that the school is on
track to meeting its reform goals. Efforts to improve communications and community engagement
will be spearheaded by Lincoln’s Family and Community Outreach Coordinator (person to be hired
for SY 2013-2013 if grant is awarded). He/she will design and execute a robust and on-going
community engagement strategy.

7.3 Strengthening the Full-Services Community Models

To date, the full-service community schools model has not been implemented with fidelity. First,
the Family and Community Outreach Coordinator will re-invest its existing Site Council. The
specific roles and responsibilities of this Council will be communicated to the group and yearly
goals will be established that align to specific school priority areas. In addition to that, the school
would like to see the following as added components of the full-service community school model at
Lincoln:




7.3a Community Partnerships

Given the social emotional needs that impact student learning, Lincoln aims to partner with
a local community mental health agency to provide family/individual therapy on-site;
possible agencies to partner with include Southwestern Behavioral Healthcare or the
Lampion Center. It is imperative that the chosen community mental health agency be able
to provide additional programs/resources associated with a Community Mental Health
Center - support groups, specialized treatment for specific mental illnesses (addiction, etc.),
access to child psychiatrist on staff, 24 hour emergency hotline for crisis, etc. Partnering
with these agencies will create a seamless transition to additional services that the agency
provides.

The coordinator would also foster relationships with community agencies to provide
specialized programming for students/families, i.e. YMCA, Boys and Girls Club, Big Brothers
Big Sisters Holly’s House, etc. The Family and Community Outreach Coordinator would also
be responsible for guiding families to needed community resources, including
financial/food/rental/clothing/Christmas/Holiday assistance.

7.3b Public Health Services

To address the personal and healthcare needs of students, Lincoln also intends to hire a full-
time nurse. This individual would provide all morning/lunch/afternoon medicines, provide
guidance and assistance to families in treating common illnesses, partner with local
agencies to provide health/wellness outreach services on-site, provide Medicaid/Medicare
application assistance, coordinate dental services through St. Mary’s Medical Center, keep
immunization/school physical information.

7.3c Social Work Services

Given the hiring of a behavior therapist to provide mandatory behavioral services to
Lincoln’s special education population, Lincoln has increased the number of hours per week
that its current social worker may allot to students and families. This much needed
wraparound service will ensure that students’ personal, mental, and social needs are met in
order to focus upon instruction in the classroom. Additionally, this will free up time for the
social worker to lead the integration of the social skills curriculum currently in process of
being adopted by the school corporation.

7.3d Increase Parental Events

Lincoln would like to continue current events hosted by the school to increase
parent/family connection to the school such as Donuts for Dads, Muffins for Moms, and
other events that foster parent involvement in the school community. These events serve to
bring parents into the school community and build a positive, warm climate and culture for
parents, families, and guardians.

7.3e  Lincoln Family Academy

Under the coordination of the Family and Community Outreach Coordinator, this academy
would focus on building skills with Lincoln parents and families in assisting their child or
children with academics. Additionally, parents would be informed about the differing
academic expectations needed for their child’s success at different grade levels. This
provides a needed checks-and-balance system for teachers and parents/families. Given the
varied work schedules of families and parents, the Academy would be offered at creative
times - weekends, late evening hours, and over holidays if needed.




Section 8: Implementation, Evaluation, and Budget

8.1 Evaluation

Ongoing progress and performance monitoring will be critical to the school transformation process
and the success of this plan. All Transformation Zone Schools will participate in frequent
monitoring processes facilitated by the OTS. Evaluation of the reform process will focus (1) on the
implementation of strategies and fidelity to the school reform plan, and (2) their impact on student
achievement. Lincoln school administrators and leadership team members will be asked to
regularly track and assess school progress relative to the priorities, goals, and benchmarks
articulated in this plan.

The notion of shared accountability is central to this plan. All Lincoln faculty, staff, students, family,
and community members will be made aware of performance targets embedded in school goals.
The entire school community will be working towards the achievement of these goals.

The OTS and Lincoln will commit to the “Success Cycle” shown below. Lincoln will be encouraged to
design innovative reform strategies, implement those strategies with fidelity, monitor their impact,
and identify opportunities for ongoing improvement. The OTS will facilitate, at a minimum, monthly
performance monitoring sessions for the Transformation Zone Schools with participation by the
EVSC Chief Academic Officer, Deputy Superintendent, and Superintendent. In addition, the
Transformation Zone Schools will continue to participate in district-wide, bi-annual performance
monitoring sessions also facilitated by the EVSC Superintendent, Deputy Superintendent, and Chief
Academic Officer where TZ principals will share amongst their peers in their respective attendance
district. During the monthly OTS-facilitated monitoring sessions, school leadership teams will
discuss school progress, student data, successes, and challenges. The purpose of these sessions will
be not only to build a culture of accountability, but also to pinpoint challenges. The OTS will work
with Lincoln to design and implement necessary midcourse corrections, and the OTS will structure
its school supports based on the data discussed during these monitoring sessions. Monthly
monitoring sessions will be divided into two parts: (1) implementation and progress monitoring,
and (2) performance monitoring.

8.2 Implementation and Progress Success Cycle
Monitoring

The school has prepared an action plan as
part of the SIG application, which provides
an implementation timeline for the reform
strategies outlined in this plan. The school-
level leadership team will expand upon and
further refine the school’s action plan after
obtaining approval from IDOE.

1. Plan and
Innovate Strategies

2. Implement

Ultimately, the action plan will provide a step-by-
step delineation explaining how the reform plan
will be operationalized in the school setting. This
action plan will become the roadmap for the
transformation process and progress will be
monitored relative to this plan and the

3. Monitor and
Improve




milestones outlined therein. Over the summer, building administrators and leadership team
members will expand upon the SIG action plan by adding a much more granular list of activities,
resulting in a detailed work plan. The OTS will hold schools accountable for the fidelity with which
they implement their action plans and will encourage schools to build in midcourse corrections, if
and when needed. The action plan presented in the next section elaborates on the following critical
variables:

e Action Steps: What key activities, programs, and initiatives will the school undertake in
order to achieve its goals? These are the activities that will be employed to achieve the
desired outcome of improved student achievement.

o Resources Available and Needed: What resources are needed to carry out these strategies
(human, financial, political)? What resources are currently available? What additional
resources are needed in order to successfully implement the school reform plan?

e Potential Barriers: What policies and/or conditions might impede or limit the successful
implementation of the reform plan? What individuals and/or organizations might resist the
transformation process? How can the school overcome these anticipated barriers and
obstacles?

o Responsibilities: Who is responsible for completing each action step? This will be used to
hold each party accountable to his/her responsibilities.

e Communication Plan: How will the school communicate its transformation strategies to
the school community? What stakeholders should be provided with information about
school progress? Who will communicate with these stakeholders? What methods will be
used to communicate with stakeholders? How often?

o Key Metrics: How will we measure the implementation and effectiveness of each strategy?

o Timeline: When will we initiate this strategy? When will it be completed or accomplished?

8.3 Performance Monitoring

Ultimately, all of the school’s reform strategies are designed to move the needle on student
achievement. Therefore, students’ academic performance will be a critical metric for school
performance monitoring. That said, school turnaround research shows that there is a lag time
before schools start to observe dramatic gains in student achievement. Therefore, the OTS will
work with schools to track a comprehensive set of leading and lagging indicators (see below and
appendix section).

Leading Indicators (gains expected in Year 1) Lagging Indicators (gains expected in Year 2+)
e Attendance and truancy rates e Math achievement
e Tardiness e ELAachievement
e Discipline e  Writing achievement
e Culture and climate (stakeholder surveys) e Science achievement

Data Protocol

The Lincoln leadership team is charged with ensuring that the school implements this reform plan
with a high degree of fidelity and that this produces dramatic gains in student achievement. This
will require ongoing progress and performance monitoring. The leadership team will play a critical
role in evaluating data and determining the extent to which current strategies are successful; the
leadership team will also be charged with devising mid-course corrections, if necessary. The
leadership team will use a standard protocol to review progress tied to the SRP action plan and to
review data, including leading and lagging indicators of improvement. The Office of
Transformational Support (OTS) will be available to help facilitate these data conversations and to
prepare data displays prior to leadership team meetings.




Data Protocol

Meeting Norms and Preparation:
e Atleast three days prior to school leadership team meeting, identify and distribute data to be analyzed

during the meeting, and tell participants what to bring to the meeting in order to meaningfully engage in
the conversation.

e Compile and prepare data displays prior to the meeting so that data are ready to be analyzed.

e Approach the data as a learner. There are no “right” or “wrong” answers.

e Encourage questions, observations, ideas, and problem-solving.

e Do not cast blame. Use data solely to inform school improvement efforts.

Prior to the Leadership Team meeting:
1. Select a specific data point to analyze during the leadership team meeting (e.g. tardiness, office referrals,

math Acuity performance).

2. Collect and compile data for the topic under review.

3. Prepare a data display; ensure that participants can easily analyze and draw meaningful conclusions from
the data.

4. Share the data with participants prior to the leadership team meeting.

During the Leadership Team meeting:

Phase I: Phase II: Phase III:
pr——

Predictions Observations Actions

Phase I: Predictions. Surface individuals’ assumptions, predictions, beliefs, questions, and expectations pertaining
to the data and topic under discussion.
1. What patterns and trends do you predict you will see in the data?

2. What are your underlying assumptions about the data or topic under review? What factors are influencing
your understanding of the situation?

3. What are you curious to learn from the data?

4. What do you hope to take away from this conversation and analysis?

Phase II: Observation. Analyze the data for patterns amongst subgroups, trends over time, consistencies, and
surprises.
1. Inlooking at the data, what stands out?

2. What are your observations from the data?

3. What patterns (e.g., looking across grades/content areas and subgroups) and trends over time do you
notice?

4. What are you surprised to see?

5. In what ways are the data consistent/inconsistent with your expectations and assumptions?

Phase III: Actions. Generate hypotheses, discuss what may/may not be working, draw inferences, discuss
conclusions, and determine next steps.
1. What does the data suggest? Why?

2. What additional data are needed to help verify and/or clarify these conclusions?

3. What are appropriate solutions and/or responses to the needs implied by the data? What programs are
already in place to help address these needs? Based on the data, are these programs effective?

4. What should we start, stop, or continue doing in response to the data?

What are the leadership team'’s next steps? Clearly identify action items, task ownership, and deadlines.

6. What additional data are needed to help guide the implementation of these solutions?

-




8.4 Implementation Timeline

Lincoln has prepared an action plan as part of the SIG application, which provides an
implementation timeline for the reform strategies outlined in this plan. During summer 2013, the
school LT will expand upon and further refine the school’s action plan after obtaining approval
from IDOE. School leaders will expand upon this implementation plan by adding a much more
granular list of activities, resources and owners resulting in a detailed work plan. The OTS will hold
schools accountable for the fidelity with which they implement their action plans and will
encourage schools to build in mid-course corrections and changes as needed.

8.5 Budget Narrative

Successful school turnaround requires a significant resource investment, particularly during the
first few years of

the turnaround process. The EVSC is prepared to make a targeted investment in its most struggling
schools. National benchmarking research conducted by Mass Insight Education indicates that
school turnaround costs approximately $750,000 to $1 million per year, per school. Given the
financial constraints, school planning teams were advised to prioritize and select activities that
would directly impact student achievement in the areas with the highest demonstrated need. The
school reform plan includes initiatives and activities prioritized by the planning team, validated by
best practice research, and selected based on projected impact and cost effectiveness.

EVSC has taken steps to ensure that the strategies outlined in the school reform plan will have a
high return on investment and can be sustained beyond the grant period. The district hopes to use
SIG money to jumpstart the reform process and will seek alternate funding sources to sustain the
work long-term. The OTS will work with building principals and leadership team members to
assess schools’ current budgeting practices; this budget analysis will be used to determine if/how
the school can repurpose local and federal funds to support the long-term reform process. The
district plans to use the Innovation Schools to pilot bold and innovative reform strategies that can
be expanded upon district-wide; therefore, it will be imperative for district and school leaders to
focus on impact and costs effectiveness. OTS will work with schools leaders to promote
sustainability and scalability of reform efforts.

The budget for Lincoln reflects a comprehensive summary of program expenses and staff to help
increase student performance over the next three years. The budget will provide resources to serve
approximately 400 students in grades K - 8 as well as parent engagement. Student achievement
will be monitored and data will be collected to determine their efficacy. New strategies and
programs will be implemented as needed on an ongoing basis dependent on student need.

By providing Lincoln School with the much needed additional resources and staff in year one and
monitoring the effectiveness of the programs, it is expected that student achievement and parent
engagement will increase. Once a positive climate and culture is established and student
achievement begins to increase in year one, staff and programs will be reevaluated.







C. LEA Capacity to Implement the Intervention Model

» Instructions: Consider each topic under the column “Capacity Task” and determine if the district has or will have the ability to
complete this task. Select “yes” or “no.” List the evidence available and attach to the application for each task. (See Attachment A

for scoring rubric).

Capacity Task Yes | No District Evidence
I. The budget includes attention to each element | ¥ Transformation School Required Elements
of the selected intervention. Develop Teacher ¢ Transformation Strategist
All models and Leader (Curriculum, Instruction, and Data)
Effectiveness

o External provider with a focus on
developing teacher effectiveness
and leadership capacity

o Salaries for additional Assistant
Principal and Professional
Development Specialist

¢ Professional Development

Opportunities
Increasing Learning e Extended Learning
Time and Creating Programs/Salaries
Community-Oriented
Schools ¢ Transformation Strategist (HR,

Finance, and Operations)

¢ Three additional contract days for
teachers and office staff

e Salary for Family and Community




Comprehensive
Instructional Reform
Strategies

Provide Operational

Outreach Coordinator

o Salary for Health Clinic Nurse and
Receptionist

o Community partners for student
support services

o Salaries for Upper School Assistant
Principal and Professional
Development Specialist

¢ Transformation Strategist
(Curriculum, Instruction, and Data)

¢ Classroom technology

o External provider with a focus on
developing teacher effectiveness
and leadership capacity

e elLearning Coach
¢ Retention Bonus Support

¢ Professional Development
Opportunities

¢ Intervention Programs Costs
e Student Core Experiences Costs

¢ Positive Behavioral Interventions
and Supports incentives and Salary
for Behavior Interventionist

Technology for Instructional Support
¢ Transformation Strategist (HR,




Flexibility and Finance, and Operations

Sustained Support
o Salary for Upper School Assistant

Principal and Professional
Development Specialist

Overarching e Director of School Transformation
supports:
e Mass Insight Education (External
Provider)

e Classroom Mini-Grants

e Equipment and Supplies

e School Leadership Teams and their data-driven
strategic improvement planning following a
Comprehensive Needs Assessment (CNA) was the
driving force of the budget recommendations.
These teams were supported by the “Office of
Transformational Support” (OTS), who worked
closely with EVSC’s Federal Bookkeeper and
Business Affairs.

e See budget, which will be reviewed by EVSC and
IDOE fiscal officers and is aligned to each element
of the Transformational Model.

2. The budget is sufficient and appropriate to
support the full and effective implementation
of the intervention for three years.

All models

o See proposed budget, which is aligned for effective
implementation of the Transformational Model for the
duration of the grant.




3. Projected budgets meet the requirements
of reasonable, allocable, and allowable.

All models

The budget was reviewed by the federal
bookkeeper prior to submission and is based on the
needs of the school as determined in the CNA and
School Improvement Plan.

4. The budget is planned at a minimum of
$50,000 and does not exceed two million
per year per school.

All models

See proposed budget, which meets the requirements
of being > $50,000 and < $2,000,000 per year.

5. The district has the resources to serve the
number of Priority schools that are
indicated.

All models

A unique office in EVSC (The Office of
Transformational Support) focuses specifically
school transformational efforts and support. This
team has targeted areas of expertise, including
specialists in curriculum and instruction, student
data-analysis and interventions, human resources,
finance/sustainability, research-based best
practices, transformational leadership, community
partnerships, and teacher evaluation practices.

6. A clear alignment exists between the goals and
interventions model and the funding request
(budget).

All models

e Funding requests for identified
interventions are proportionately balanced
and demonstrate an equitable distribution
as identified in the SIG application

e Funding should directly impact the schools
improvement processes for supporting
prescriptive and intentional designed
interventions

Develop Teacher
and Leader

Transformation School Required Elements
¢ Transformation Strategist
(Curriculum, Instruction, and Data)

Effectiveness

e External provider with a focus on
developing teacher effectiveness
and leadership capacity

¢ Salaries for additional Assistant
Principal and Professional
Development Specialist

¢ Professional Development




e Funding of programs, models, professional
development, and staff should be directly
linked to a School Improvement Goal
identified in the SIG application

Funding supports the schools current capacity to
improve student achievement

Increasing Learning
Time and Creating
Community-Oriented
Schools

Comprehensive
Instructional Reform
Strategies

Opportunities

e Extended Learning
Programs/Salaries

¢ Transformation Strategist (HR,
Finance, and Operations)

¢ Three additional contract days for
teachers and office staff

¢ Salary for Family and Community
Outreach Coordinator

¢ Salary for Health Clinic Nurse and
Receptionist

o Community partners for student
support services

o Salaries for Upper School Assistant
Principal and Professional
Development Specialist

¢ Transformation Strategist
(Curriculum, Instruction, and Data)

¢ Classroom technology

¢ External provider with a focus on
developing teacher effectiveness
and leadership capacity

e eLearning Coach
¢ Retention Bonus Support

¢ Professional Development




Provide Operational
Flexibility and
Sustained Support

Overarching
supports:

Opportunities
¢ Intervention Programs Costs
¢ Student Core Experiences Costs

¢ Positive Behavioral Interventions
and Supports incentives and Salary
for Behavior Interventionist

Technology for Instructional Support
¢ Transformation Strategist (HR,
Finance, and Operations

o Salary for Upper School Assistant
Principal and Professional
Development Specialist

e Director of School Transformation

e Mass Insight Education (External
Provider)

e Classroom Mini-Grants

e Equipment and Supplies

7. The LEA and school staff has the
credentials and a demonstrated track
record to implement the selected model.

All models

Data portfolios of incoming staff/leaders

Highly Qualified in content of contractual
agreement

Samples of implemented school improvement
plans with documented outcomes using data

The LEA and school staff have a demonstrated track record and
credentials to implement the Transformational Model.
e Carrie Hillyard. Carrie Hillyard serves as Director of

School Transformation for EVSC’s Transformation Zone.
Prior to this position, Carrie had previously worked in
positions of Director of Title |, Elementary and Middle
School Principal, Curriculum Facilitator, and Classroom
Teacher and has supported successful implementation
of Transformational School Improvement Models from
the district support level. Carrie’s work and higher
education focus has been dedicated to serving students




low SES schools. Carrie is a Ph D Candidate in the
Transformational Urban Leadership program at Indiana
State University. She also has a Master’s Degree in
Curriculum Studies and Administration License from
Indiana University, where she focused studies around
the areas teacher efficacy, leadership, and culturally-
relevant instructional practices. \while at Indiana
University, Carrie also worked as an advisor to pre-
service teachers, a consultant leading integrated
curriculum design with middle and high school teacher
teams throughout Indiana, and taught master’s level
coursework in IU’s Transition to Teaching program.
Shannon Strieter. Shannon Strieter serves as Senior
Transformation Strategist for Instruction and Data
Management with the Office of Transformational Support
within the Evansville Vanderburgh School Corporation.
Prior to this position, Shannon was a seventh and
eighth grade English teacher, consistently producing
positive student growth. Shannon then worked as an
Achievement Coach then Professional Development
Specialist at a high-need school that demonstrated
significant climate and academic growth during her time
there. Additionally, she performed the duties of a TAP
Master Teacher during the initial year of TAP in the
school and in the entire state of Indiana.

Dawn Greene. Dawn Greene serves as Senior
Transformation Strategist for Human Resources,
Finance and Operations with the Office of
Transformational Support within the Evansville
Vanderburgh School Corporation. Prior to this position,
Dawn was Principal for a high school that served
emotionally challenged, high poverty residential
students, and consistently produced positive student
growth and successful transitions into least restrictive
settings. Dawn then worked as a district leader
supporting school improvement and achievement




through providing alternative educational settings.
Additionally, Dawn has served on district and regional
boards supporting financial literacy and human capital
empowerment within schools.

Ami Magunia. Ami serves as the district's engagement
manager from Mass Insight Education. Prior to joining
Mass Insight, Ami has served in a variety of roles related
to teacher and leadership development in both
consulting and district roles. The majority of Ami’s
experience stems from Baltimore City Public Schools
were she enjoyed years as a classroom teacher in a
high poverty school (resulting in student growth of more
than 1.5 years for the majority of her students every
year); a training and resource manager directly training
and supporting close to 400 of the district’s new recruits
every year. Her most recently involvement as a
leadership coach in Indianapolis Public Schools resulted
in the development of multiple building administrators
and the school’s eventual dramatic increase in the
state’s A-F accountability system (school progressed
from F to B status).

Michael Contompasis. Michael recently retired after two
years as Superintendent of the Boston Public Schools.
Previously he served as the district's Chief Operating
Officer from 1998 through 2005. Before moving to a
district leadership role, Mr. Contompasis was the Head
Master of Boston Latin School, the state's top performing
7-12 secondary school, where he was honored as a
Milken Educator in 1997. From 1996 to 1998, he also
served as a cluster leader overseeing and mentoring the
principals of ten K-12 schools in the district. He began
his career in education as a Biology teacher in 1966. He
was presented with a Distinguished Service Award by
the Council of Great City Schools in 2006. Mr.
Contompasis currently serves as an unpaid advisor to
the Mayor of the City of Boston in addition to his role as




Senior Field Consultant for the School Turnaround
Group.

Chris Maher. Chris is the Vice President of Field
Engagements for the School Turnaround Group at Mass
Insight Education. In addition to experience as a
nonprofit and school district executive, Chris has served
as a principal, teacher and public school advocate. Prior
to joining the STG, Chris was the Deputy Chief
Academic Officer of Friendship Schools in Baltimore,
Maryland. Chris has a M.P.A from New York University,
and a Graduate Certificate in Supervision and
Administration from the Johns Hopkins University School
of Education. He received his B.A. from the College of
Wooster.

8. The district has received the support of
the staff to fully implement the
intervention model.

All models
o  Staff Assurances
o Staff Surveys

o  Staff Needs Assessments

The Office of Transformational Support and School
Leadership conducted a staff vote to gauge the
support and interest in implementing the
Transformational Model once the school’'s
transformation plan was established collaboratively
based on a thorough needs assessment.

The results of the vote were collected and the
model/ SIG application was strongly supported by
the Lincoln school staff as indicated by the results
from the vote.

9. The district has received the support of
parents to fully implement the intervention
model.

All models
e Parent Meeting Agendas

e  Parent Surveys

ConnectEd phone call sent to all Lincoln School
families soliciting input regarding 1003g grant.

ConnectEd email sent to all Lincoln School families
input regarding 1003g grant.




Parent Focus Groups

Parent or community responses forwarded to
principal and grant writing team.

Lincoln School Parent Coordinator participated in
1003g grant writing.

The EVSC conducted a Stakeholder Survey in
2012, which included parent survey information.
Results are available upon request.

10. The school board is fully committed to
eliminating barriers to allow for the full
implementation of the selected model.

All models

School Board Assurances

School Board Meeting Minutes from proposal
and or discussion

Support the creation of a new turnaround
office (or reorganization if additional schools
are being added within a district) with an
appointed turnaround leader having significant
and successful experience in changing schools

EVSC’s Board of School Trustees has strongly
supported the implementation of three SIG
Transformational Models in the past.

The current SIG Application has been approved by
the school board, with documentation in the minutes
available upon request or is available online through
boarddocs.

See School Board Assurances in LEA Application
pages.

I'lI. The superintendent is fully committed to
eliminating barriers to allow for the full
implementation of the selected model.

All models

Superintendent Assurance

School Board Meeting Minutes from proposal
and or discussion

Superintendent SIG Presentation

EVSC’s Superintendent Dr. David Smith has fully
supported the implementation of Transformational
Models and systemic transformational efforts in the
EVSC, including the development of EVSC’s
Transformation Zone, which includes Lincoln.

Dr. Smith has signed Lincoln’s SIG application in
support of the application and model after
presenting to EVSC’s school board.




e Creation of a new turnaround office (or
reorganization if additional schools are being
added within a district) with an appointed
turnaround leader having significant and
successful experience in changing schools

e See Assurances and Superintendent Signature of
approval in LEA Application pages.

2. The teacher’s union is fully committed to
eliminating barriers to allow for the full
implementation of the model, including but
not limited to teacher evaluations, hiring
and dismissal procedures and length of the
school day.

Turnaround, Transformation Models
e Teacher Union Assurance

An outline of amendments to SIG Teacher contracts
that will allow for full implementation of the
identified model

e Evansville Vanderburgh School Corporation (EVSC)
has a very collaborative relationship with the
teacher’s union, who is fully supportive of the full
implementation of the Transformational Model and
has actively engaged with and supported the
current implementation of this model in three
additional EVSC schools. See letter of
support/assurance from the Evansville Teachers’
Association in the appendices.

I3. The district has the ability to recruit new
principals.

Turnaround, Transformation Models

e Partnerships with outside educational
organizations (TFA, New Teachers for
New Leaders) and or universities

e Statewide and national postings

e External networking

A critical first step in the school improvement process is
the identification of a transformational leader. School
leaders play an integral in the district’'s schools, particularly
in its most struggling schools. The Office of
Transformational Support (OTS) will spearhead the hiring
process for the district’s Innovation Schools; this will
require collaboration and coordination with the Human
Resources Office, the Superintendent, and the Office of
Academic Affairs. The recruitment and hiring process
conducted is outlined below and documented in this guide.

Process Overview:

1. Recruitment. During the recruitment phase, EVSC
attracted a diverse pool of prospective turnaround




principal candidates. EVSC will recruit candidates
internally (e.g., successful administrators within the
district) and externally (e.g., successful turnaround
leaders from other districts nationwide). The job
description (Appendix 1) developed for the building
administrator position was unique, complex, and
generic in some regards. Once the candidates
complete the selection process, members of the
OTS in partnership with the Office of Academic
Affairs will screen applicants to determine their
alignment to the unique and complex requirements
of the turnaround leader.

. Initial eligibility screen. Members of the Office of
Human Resources will screen applicants to
determine their basic eligibility for the principal
position (e.g., academic requirements, experience,
and certification). The purpose of this phase will be
to determine which of the applicants to invite for a
EVSC'’s interview day.

. Interview Day. Candidates were invited to a day-
long event to determine eligibility and selection into
EVSC’s recommended for hire pool for this position.

a. Data analysis exercise (Appendix II).
Candidates were given a data analysis
scenario along with a data set. In 60
minutes, candidates were asked to produce
no more than 12 slides that articulated their
vision for school improvement. All work will
be assessed using a rubric.

b. Interview panel (Appendix Ill). A team




comprised of EVSC employees, OTS staff,
and ETA representatives will conduct 45-
minute interview panels with candidates
selected after the candidate’s completion of
the data analysis exercise. Each candidate
will be given 7 minutes to present their vision
for school improvement and the panel will
keep 3 minutes to ask any clarifying
questions. The panel will then move into
competency-based questioning. The
interview committee will use the same
interview protocol when conducting each
interview; the interview questions will assess
candidates in each of the competency areas
identified for transformational leaders
(discussed in subsequent sections).

c. Teaching observation (Appendix IV). The
candidate will then complete their day by
watching a 12 minute teaching segment. At
the completion of the “observation,” the
candidate will assess the teacher’s strengths,
areas of development, and specific next
steps. All work will be assessed using a
rubric.

Reference check and recommendation. The Office of
Human Resourced will review each candidate’s letters of
recommendation and follow up with candidates’
references. Final recommendations will be shared with
the Superintendent for final Board recommendation(s).

4. The district has a robust process in place
to select the principal and staff.

A critical first step in the school improvement process is
the identification of a transformational leader. School
leaders play an integral in the district’'s schools, particularly




Turnaround, Transformation Models in its most struggling schools. The Office of

e Principal and staff hiring practices Transformational Support (OTS) will spearhead the hiring
process for the district’s Innovation Schools; this will
e Principal and staff transfer require collaboration and coordination with the Human
policies/procedures Resources Office, the Superintendent, and the Office of
Academic Affairs. The recruitment and hiring process
e principal and staff recruitment, placement and conducted is outlined below and documented in this guide.

retention procedures
Process Overview:

1. Recruitment. During the recruitment phase, EVSC
attracted a diverse pool of prospective turnaround
principal candidates. EVSC will recruit candidates
internally (e.g., successful administrators within the
district) and externally (e.g., successful turnaround
leaders from other districts nationwide). The job
description (Appendix 1) developed for the building
administrator position was unique, complex, and
generic in some regards. Once the candidates
complete the selection process, members of the
OTS in partnership with the Office of Academic
Affairs will screen applicants to determine their
alignment to the unique and complex requirements
of the turnaround leader.

2. Initial eligibility screen. Members of the Office of
Human Resources will screen applicants to
determine their basic eligibility for the principal
position (e.g., academic requirements, experience,
and certification). The purpose of this phase will be
to determine which of the applicants to invite for a
EVSC'’s interview day.

3. Interview Day. Candidates were invited to a day-




long event to determine eligibility and selection into
EVSC’s recommended for hire pool for this position.

a. Data analysis exercise (Appendix II).
Candidates were given a data analysis
scenario along with a data set. In 60
minutes, candidates were asked to produce
no more than 12 slides that articulated their
vision for school improvement. All work will
be assessed using a rubric.

b. Interview panel (Appendix Ill). A team
comprised of EVSC employees, OTS staff,
and ETA representatives will conduct 45-
minute interview panels with candidates
selected after the candidate’s completion of
the data analysis exercise. Each candidate
will be given 7 minutes to present their vision
for school improvement and the panel will
keep 3 minutes to ask any clarifying
questions. The panel will then move into
competency-based questioning. The
interview committee will use the same
interview protocol when conducting each
interview; the interview questions will assess
candidates in each of the competency areas
identified for transformational leaders
(discussed in subsequent sections).

c. Teaching observation (Appendix IV). The
candidate will then complete their day by
watching a 12 minute teaching segment. At
the completion of the “observation,” the
candidate will assess the teacher’s strengths,




areas of development, and specific next
steps. All work will be assessed using a
rubric.

Reference check and recommendation. The Office of
Human Resourced will review each candidate’s letters of
recommendation and follow up with candidates’
references. Final recommendations will be shared with
the Superintendent for final Board recommendation(s).

I5. The timeline is detailed and realistic,
demonstrating the district’s ability to fully

implement the intervention during the
2013-2014 school year.

All models

Monthly focus with identified objectives
Smart Goals

Measurable Outcomes (consisting of
transformative, formative, and summative

e See implementation timeline, which will be fully
supported by OTS and the performance monitoring
process.

e Diehl Consulting will build the capacity of OTS and
the schools to ensure consistent, valid, and reliable
data is collected in an ongoing manner.

e Data Coach will provide embedded supports to

data) schools.
e Streamline and scaffold focus aligned to
key findings and root causes in SIG
application
16. District staff has high levels of expertise and
successful experience in researching, and LEA Expertise/Support to
implementing the selected intervention model. Position/Intensive schools
Turnaround, Transformation, Restart Models Support
e Professional Development sign in sheets Director of School School
aligned to SIG funded PD Transformation Improvement/Strategic
e Support framework of district staff aligned Planning

to areas of need as identified in the SIG




application (Staff member, area of
expertise, support provided to the school,

frequency)

Senior
Transformation
Strategist

Senior
Transformation
Strategist

Transformational
Leadership/Leadership
Development

Federal
Grants/Management

School Administration

Teacher Evaluation and
Development

Curriculum and
Instruction

Data-Driven Instruction
Curriculum
Technology Integration

Teacher Evaluation and
Development

Assessment
(Formative/Summative)

Fiscal Planning and
Allocations

Human Resources
Federal Grants

Operations




Data Coach Data-Driven Instructional
Support

Queries and Data System

I7. The school community has been purposefully v e The LEA supported schools in conducting a phone
engaged multiple times to inform them of blast to contact every family in potential SIG
progress and seek their input. schools to inform regarding the grant process and

All models seek input.

*  Town Hall Meetings e A Stakeholder Survey is conducted yearly to seek

* Town Hall Meeting Postings (news paper, input from parents, students, and staff.
district website, parent newsletters, public
flyers) e Social Media was utilized as a tool to seek input

e Town Hall sign in sheets from families, as well as the EVSC website.

o Community Partner Assurances e Meetings were held in schools to seek stakeholder
Documentation of mailings input, which is captured in the LEA application
pages.
I8. The district demonstrates the ability to align v Element of Intervention Resource
federal, state, and local funding sources with the
grant activities. Intervention
All models
o Titlel Federal Resources
o Titlell Use of research- Transformation  Title | Part A, IDEA, Title
o Title lll based I
e IDEA instructional
practices that
* ERate are vertically
o TAP aligned across
grade levels and
the state

standards




Assistance with  Transformation
design and
implementation
of improvement
plan including
high-quality job-
embedded
professional
development
designed to
assist schools in
implementing
the intervention
model

Recruitment of
teaching staff
with skills and
experience to
effectively
implement the
selected
intervention
model

Transformation

Job-embedded
staff
development
aligned to grant
goals to assist
English language
learners
Provide

Transformation

Transformation

Title I, Part A,
Title I, School
Improvement

Title Il, Part A

Title Ill, Part A - LEP
(when applicable)

Full Service School




extended
learning
opportunities
for students
Provide
community and
family supports

Provide
extended time
learning
opportunities
for students

Provide
extended time
learning
opportunities
for students

Provide
community and
family supports

Transformation

ISt

Community Grant, 2
Century Learning
Communities Grant,
Title I, IDEA

Full Service school
community grant

State Resources

Transformation

Full Day Kindergarten
Grant

Local Resources

Transformation

Transformation

Evansville Department
of Parks and Recreation,
YMCA, Boys and Girls
Club, Carver Community
Organization/Experience
Corps, Boy Scouts, Girl
Scouts, EVPL

USI, UE, Holly’s House,
Carver Community
Organization, YMCA,
and Youth First, Big
Brother Big Sister,
Evansville Christian Life
Center, AmeriCorps, Tri
State Food Bank

19. The district demonstrates the ability and
commitment to increased instructional time.

Turnaround, Transformation Models

e Originally through the Equity Process, the district (in
collaboration with the local teachers’ union) showed
a commitment to increased instructional time




e Increased instructional time is structured beginning in the 2010-2011 school year.
and embedded into the schools’ daily

schedule and or school calendar e EVSC has made it a priority seek opportunities for

students to have before and after school

* Increased learning time for students is programming, as well as summer programming to
tiered and supported by licensed and/or offer students a safe place to continue to engage in
highly qualified educators learning.

e A needs assessment has been completed
to identify areas where extended time can
be most effectively used

e Increased learning time is structured as a
vehicle to support differentiated learning

(ex:...)
O An additional block of time
embedded into the school day

0 Summer enrichment/remediation
O Saturday intervention

O Before or dafter school
enrichment/remediation

0 School vacation weeks

e Compensation for extended day is
identified by the LEA







D. LEA Commitments (Actions) for All School Intervention/Improvement Models

> Instructions:

I) All districts, regardless of the school improvement model that will be implemented, are to complete the table below.

2) There are five required LEA commitments or actions that districts have already taken or plan to take in school year 201 3-

2014.

3) In the second column, provide a short description of how the commitment was completed or the district’s plan to complete

It.

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B.

Description of how this commitment was or will be completed

I. Design and implement school
intervention model consistent with
federal application requirements.

The IDOE will assess the LEA’s
commitment to design and implement an
appropriate intervention model and
school improvement activities by requiring
the LEA to document a process that may
include, but will not be limited to:

() Assessing the completed SIG School Needs
Assessment to identify the greatest needs;

(b) Assessing the LEA and school’s capacity
(staff, resources, etc.) to implement specific
interventions and school improvement
activities;

(c) Assessing the alignment of the LEA and

EVSC'’s Office of Transformational Support (OTS) facilitated and participated
with school leadership teams throughout the process of conducting the SIG
School Needs Assessment targeting priority areas of concern, engaging in a
thorough root cause analysis, and strategic planning aligned to the determined
needs. The district provided a data overview for each school community to
review and provide feedback.

Lincoln and Caze were identified for EVSC’s Transformation Zone in the 12-13
school year in addition to three other priority schools. The Transformation Zone
is a cluster of five Priority Schools with increased discretion and additional
district-level support from the Office of Transformational Support, with an
external partnership with Mass Insight Education (MIE).

The Office of Transformational Support will implement a robust performance
monitoring system for all TZ schools beginning in the 13-14 school year through
biweekly checkpoint meetings to ensure alignment, support, and successful
implementation of school improvement processes to ensure reciprocal




accountability between school personnel, district personnel, and other
stakeholders and external providers. . The OTS team will wrap services and
supports around all schools in the Transformation Zone for school improvement
planning, establishing and monitoring implementation metrics, and alignment of
resources to priority areas of need and focus of school improvement efforts.
Diehl Consulting, Inc. would work with The Office of Transformational Support’s
performance monitoring team and would serve as an outside evaluator remove
bias when determining the success of the school and LEA’s work with external
partners and impact on student leading indicators. This will include
implementation metrics, as well, and partners must align to each school’s
improvement plan priority areas. All records and processes will be accessed
within an online portal built by the Office of Transformational Support, which will
also serve as the online meeting/collaboration space and maintain scheduling,
records, data-driven processes, and monitoring support. The EVSC will
continue to work very collaboratively with IDOE/outreach coordinator through
the respective educational service center as a critical support and partner in the
improvement efforts and will submit all necessary/requested records to the SEA
within the timeline per request.

Strategic Planning and Implementation Process

a =X
1. Identify

challenges and
! areas for growth
The strategic planning §

e Y
process is not a | ( )

5. Implement
compliance exercise. strategies and miﬁge::]hc;z saet
The OTS is committed measure g
. of goals
to supporting and progress

monitoring the
implementation of
strategies designed to
improve student
achievement.

4., Create an 3. Select
action plan strategies

L )




Description of how this commitment was or will be completed

(2) The LEA has or will recruit,

screen, selects and support

appropriate external providers.
The IDOE will assess the LEA’s
commitment to recruit, screen, and select
external providers by requiring the LEA to
document a process for assessing external
provider quality which may include, but
will not be limited to:

(2) Identifying external providers based on
each school’s SIG needs;

(b) Interviewing and analyzing external
providers to determine evidence-based
effectiveness, experience, expertise, and
documentation to assure quality and
efficiency of each external provider based on
each schools identified SIG needs;

(c) Selecting an external provider based
upon the provider’s commitment of timely
and effective implementation and the ability
to meet school needs;

(d) Aligning the selection with existing
efficiency and capacity of LEA and school
resources, specifically time and personnel;

(e) Assessing the regular (at least biweekly)
communication with the selected service
provider(s) to ensure that supports are

The Office of Transformational Support (OTS) is committed to recruiting,
screening, and selecting external providers with an intensive process to
assess external provider quality (i.e. any external partner must align to a
minimum of two required elements of the Transformational Model and
assure this alignment to the school priority areas and demonstrate the
ability to meet the school’s needs in a timely and effective manner).
Additionally, OTS would work with Diehl Consulting to develop and
implement a comprehensive performance monitoring system for external
SIG partners programs and services.

¢ Diehl Consulting would serve as a continuous liaison between
external partners and the school/LEA in identifying and monitoring
progress toward partnership expectations, including alignment with
school improvement goals. Quantitative and qualitative methodology
includes partner interviews, performance monitoring tools, and
program/service fidelity instruments. System to be integrated within
the Office of Transformation and Support.

e In order to draw accurate conclusions about the consistent impacts of
a given program, it is important to know that the program is
implemented with fidelity. At a minimum, the proposed fidelity
measures will assess dosage/exposure to the program (e.g., program
attendance, participant demographics), participant responsiveness
(i.e., participant feedback related to the program), and quality of
program delivery. As applicable, Diehl Consulting would support the
measurement of the extent to which program delivery adheres to any
available program curricula.

e OTS will be the lead on recording and communicating progress

regarding external providers to IDOE as well as ensuring the proper
reporting is established internally.




taking place and are adjusted according to
the school’s identified needs,

(f) Assessing the utilization of multiple
sources of data to evaluate the effectiveness
of the supports provided (at least biweekly)
and reporting the results to the IDOE.

(g) Assessing the monitoring of records for
quality and frequency of supports provided
by the selected service provider(s),

(h) Assessing the in-school presence (at least
one day a week) to monitor the interactions
of the school administration, faculty, and staff
with the selected service provider(s) to
ensure the full implementation of supports;
and

(i) Assessing the recording and reporting of
progress to school, LEA, IDOE, and USDE.
Intervention and school improvement
activity providers will be held to the same
criteria as external providers.




Description of how this commitment was or will be completed

Attachment C).

3. Align other resources with the school improvement model. (For examples of resources and how they might align, see

The IDOE will assess the LEA’s
commitment to align other resources with
the interventions by requiring the LEA to
document a process which may include,
but will not be limited to:

(2) Identifying resources currently being
utilized in an academic support capacity;

(b) ldentifying additional and/or potential
resources that may be utilized in an
academic support capacity;

(c) Assessing the alignment of other federal,
state, and local resources based on
evidence-based effectiveness and impact
with the design of interventions;

(d) Assessing the alignment of other federal,
state, and local resources with the goals and
timeline of the grant (e.g., fiscal, personnel,
time allotments/scheduling, curriculum,
instruction, technology
resources/equipment);

(e) Conducting regularly scheduled reviews
of the resource alignment to ensure all areas
are operating fully and effectively to meet

Develop Teacher and
Leader Effectiveness

The Office of Transformational Support will implement a robust
performance monitoring system for all TZ schools beginning in the 13-14
school year through biweekly checkpoint meetings to ensure alignment,
support, and successful implementation of school improvement
strategies and processes. The OTS team will wrap services and
supports around all schools in the Transformation Zone for school
improvement planning, establishing and monitoring implementation
metrics, and alignment of resources to priority areas of need and focus of
school improvement efforts. This will continuously support the
identification of resources currently being utilized in an academic support
capacity, conducting a gap analysis of resources necessary but not
present, alignment of all resources. As part of the performance
monitoring process, regularly scheduled reviews will occur to ensure all
areas are operating fully and effectively to meet the intended outcomes.
Adjustments will be continuously made, as necessary. OTS will support
schools in redirecting resources not being used to support the school
improvement process and will be fully present in the schools to ensure
effective implementation of supports.

Transformation School Required Elements
e Transformation Strategist (Curriculum, Instruction,
and Data)

e External provider with a focus on developing
teacher effectiveness and leadership capacity

¢ Salaries for additional Assistant Principal and




Increasing Learning Time
and Creating
Community-Oriented
Schools

Comprehensive
Instructional Reform
Strategies

Professional Development Specialist
¢ Professional Development Opportunities
e Extended Learning Programs/Salaries

e Transformation Strategist (HR, Finance, and
Operations)

e Three additional contract days for teachers and
office staff

¢ Salary for Family and Community Outreach
Coordinator

e Salary for Health Clinic Nurse and Receptionist
e Community partners for student support services

e Salaries for Upper School Assistant Principal and
Professional Development Specialist

¢ Transformation Strategist (Curriculum, Instruction,
and Data)

¢ Classroom technology

e External provider with a focus on developing
teacher effectiveness and leadership capacity

e eLearning Coach
¢ Retention Bonus Support
¢ Professional Development Opportunities

e Intervention Programs Costs




Provide Operational
Flexibility and Sustained
Support

Overarching supports:

¢ Student Core Experiences Costs

¢ Positive Behavioral Interventions and Supports
incentives and Salary for Behavior Interventionist

Technology for Instructional Support
e Transformation Strategist (HR, Finance, and
Operations

e Salary for Upper School Assistant Principal and
Professional Development Specialist

¢ Director of School Transformation
¢ Mass Insight Education (External Provider)
e Classroom Mini-Grants

¢ Equipment and Supplies




Description of how this action was or will be completed

4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively.

The IDOE will assess the LEA’s commitment e OTS will take the lead on identifying challenges at all levels that may slow or halt
to modify its practices or policies, if

necessary, to enable it to implement the
interventions fully and effectively by

the school improvement implementation process as well considerations for policy
modifications, with support of Mass Insight Education (refer to Scope of Work for

requiring the LEA to document a process MIE). OTS will maintain a strong presence in its schools as well as embedding a
which may include, but will not be limited performance monitoring process to maintain awareness of pressing needs, barriers
to:

to improvement, fidelity of implementation, and success of strategies.

(2) Identifying IDOE and/or LEA challenges that

) e The EVSC will follow protocol in supporting the modification of practices and
may slow or halt the school improvement

implementation process; policy.

(b) Assessing, designing, and implementing a e EVSC/OTS has worked with Mass Insight Education to modify processes around
policy modification protocol that includes recruiting, selecting, and retaining highly effective teachers and school leaders.
input that may include state and local
education agency administrators, board e EVSC/OTS has worked with Mass Insight Education in close collaboration with the

members, and personnel; and local teachers’ association to ensure staff in the Transformation Zone are

(c) Developing an ongoing process to assess committed and were given the opportunity to “opt out” of teaching in the TZ

areas that may be considered for policy and schools.
process modification that include, but will
not be limited to: e EVSCis working collaboratively with the local teachers’ association to design and

implement a new evaluation system, which will be partially piloted in 2013-2014

(i) school administrator and staff hiring practices; and fully implemented beginning in Fall Semester 2014. This new evaluation

- - system will be aligned with Indiana Statute.
(i) school administrator and staff transfer y 8

rocedures; . .
P e EVSC/OTS has supported schools on varying school days/calendars as a condition

(iii) school administrator and staff dismissal of operational flexibility.




EVSC/OTS is committed to continuing to develop strategies for recruiting,
retaining, and rewarding highly effective staff (see selection guide in
appendices).




Description of how this action was or will be completed

5. Sustain the model after the funding period ends.




The IDOE will assess the LEA’s .
commitment to sustain the reforms after
the funding period ends by requiring the
LEA to document a process that may
include, but will not be limited to:

Mass Insight Education will support the Office of Transformational
Support in the development and implementation of a robust planning and
performance monitoring system for all TZ schools beginning in the 13-14
school year through biweekly checkpoint meetings to ensure alignment,

(2) Developing school improvement planning
processes that support sustainability of
education reform protocol;

(b) Developing processes to assure effective
training of school leadership staff to
ensure the understanding and efficient
implementation of interventions into
operating flexibility of the school;

(c) Developing processes to assure effective
training of school staff to ensure the
understanding and efficient
implementation of interventions into the
classroom curriculum and activities;

(d) Identifying alternative funding sources to
sustain operational protocol that may
require financial support;

(e) ldentifying meaningful professional
development for school leadership and
staff that support short-term and
long-term initiatives of educational
improvement;

(f) Demonstrating a commitment to the
continuous development of teacher
knowledge and skills to incorporate
changes into their instruction as

support, and successful planning and implementation of school
improvement processes to ensure reciprocal accountability between
school personnel, district personnel, and other stakeholders and external
providers. The OTS team will wrap services and supports around all
schools in the Transformation Zone for school improvement planning,
establishing and monitoring implementation metrics, and alignment of
resources to priority areas of need and focus of school improvement
efforts. This will include a focus on sustainability of those strategies that
are having an impact on school improvement trends and revision of
those strategies that are not proven as successful.

o The Planning and Performance Monitoring process will include
training of school leadership and ongoing support from OTS with an
ongoing feedback cycle where data is used to inform strategies.
These supports will be individualized and customized for each
supported school. Based on guidance from the school principal,
staff, and district, Diehl Consulting will provide additional/aligned
third-party evaluation support to further examine data. This support
may involve further analyses of indicators and subgroups, or short-
term evaluation of specific school strategies to provide feedback
related to implementation in order to fully understand root causes to
use data in the most formative manner. A data coach will work with
the Professional Development Specialist to embed school-based
supports for staff to turn formative data into highly effective
instruction.

o0 Additionally, a Transformation Strategist (TS) will support the school
with a focus on curriculum, instruction, and data-driven interventions
and differentiating of instruction. This TS will provide embedded
supports to school-based leadership and coaching and support
school leaders and staff in identifying those needs for growth.
Additionally, OTS will engage in the selection of an external provider




evidenced by an extensive action plan;

(g) Developing an evaluation system that

measures short-term and long-term,
multi-level implementation of
interventions, as well as the
measurement of effectiveness of
supporting initiatives and policy;

(h) Development of a process to embed

interventions and school improvement
activities in an extensive strategic
long-term plan to sustain gains in student
achievement;

(i) Developing an evaluation system to

monitor strategic checkpoints and end of
the year results and outcomes to inform
and assist practitioners with
problem-solving and decision-making
that supports short-term and long-term
educational fidelity;

(j) Developing a process to sustain alignment

of resources with the school’s mission,
goals, and needs;

(k) Planning a growth model for both the

fiscal and human capital within the LEA
for implementation and sustainability of
interventions and school improvement
activities;

(I) Establishing and implementing

accountability processes that provide
effective oversight of the interventions,

who can provide even more robust supports to develop LEA and
school leadership capacity to support teachers in highly effective
implementation of classroom instruction—serving in a mentor
capacity to school leaders. This external provider would also be
selected on their ability and commitment to effectively engage with
and provide direct feedback to teachers within the classroom setting
in lieu of providing professional development outside of the context of
the school, classroom, and teachers’ individualized strengths and
development needs. As part of the Planning and Performance
Monitoring process, OTS will support schools in the alignment of
resources to school priorities, monitoring of effectiveness, and
sustainability of financial support. This will take place in an online
forum with live, interactive tools that connect all stakeholders through
with an extensive action planning process and tools.

Diehl Consulting will work with OTS and school teams to ensure the
reliability and validity of information reported as part of grant
requirements. Based on prior experience, two areas of support are
described below. However, if new requirements are identified, Diehl
Consulting will align processes to address required reporting.

Diehl Consulting would support by monthly updating each school’s
data dashboard (embedded within the performance monitoring tool)
related to student attendance and out-of-school suspensions. While
these indicators (to be defined) will also be included in the quarterly
and year-end reporting, this monthly evaluation will be critical as it
will allow interested parties from the schools, district, and state to
review formative evaluation results from a common source more
frequently. Following each academic quarter, Diehl Consulting will
prepare scorecards outlining each school’s progress toward SIG
targets and other relevant indicators related to student attendance
and discipline. Scorecards will include an overall presentation of
current performance relative to the established targets as well as
graphic breakdowns of each indicator by grade level and
demographic variables. As appropriate, comparison data from the
corresponding time periods from previous years will also be included.




Each quarter, therefore, the performance monitoring process will
engage stakeholders in a deeper dive to determine progress toward
all leading and lagging indicators of school improvement. Diehl
Consulting would also lead a larger evaluation design yielding
process- and outcome-level data designed to measure goals and
objectives. To accomplish this, a logic model will be further aligned
with school improvement plans. Specific elements include: (a) gaps
or needs to be addressed; (b) goals to be accomplished; (c) short-
and long-term objectives; (d) activities/program inputs; (e) process
measures; and (f) outcome measures. An evaluation plan will be
developed based on the objectives and indicators outlined within the
logic model. The plan will include the evaluation design and methods
(e.g., participants, procedures, instruments), along with proposed
data analysis procedures. Methodology will include school-level
climate and student/family engagement surveys, staff instructional
practice assessments, and collaborative practice and use of data
inventories. Methods will be aligned to meet the school’s unique
needs. While it is expected that program evaluation will be ongoing,
the formal report will represent the capstone of the annual
evaluation. The report(s) is expected to include a comprehensive
review of all evaluation findings. Included with the formal reporting
deliverable will be meetings during which evaluation results will be
discussed and used in the formulation of action plans.




4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure

» Instructions:
I) Scroll down to the intervention model that the school will be using. Complete the information for that model only.

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second
column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead
person and when the task will occur (names of months are sufficient).

3) Complete the table for only the model that the school will implement.
4) If the improvement model will not be implemented, check “We will not implement this model.”
5) For how the descriptions will be scored, see the Intervention Models scoring rubric (Attachment F).




Transformation Model

M We will implement this model.

If implementing the transformation model, complete the table below.

O We will not implement this model — move to next model.

teachers and principals that
consider student growth and
assessments; develop with
teacher/principal involvement.

TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation
e Professional development for administrators on
EVSC evaluation and observation tool to increase
inter-rater reliability across the TZ Schools (August
2013)
e Communication to all teaching staff regarding
observation and evaluation expectations for SY

Director of
School
Transformation

Debbie
Debaillie, Chief
HR Officer

Velinda Stubbs,
Chief

Tasks Lead Person/ | Time Period
Position (month)
I. Replace the principal who led the | PLEASE REFERENCE THE COMPLETE SCHOOL Dr. David (July 2012)
school prior to implementing the | TRANSFORMATION PLAN AVAILABLE AS Smith,
model. APPENDIXI. Superintendent
The previous principal was replaced as part of a
restructuring effort for SY 2012-2013. The current
principal, formerly an effective Assistant Principal of another
Title | school in EVSC, began for SY 2012-2013. Therefore,
the current principal will continue in this capacity.
See diagram in School-Level Governance
Transformation Plan.
2. Use evaluation systems for PLEASE REFERENCE THE COMPLETE SCHOOL | Carrie Hillyard, | Noted within

task column




2013-2014 (August 2013)

Conduct baseline teacher evaluations of all teaching
staff (Aug 2013 — June 2014)

Professional development for administrators on new
adopted EVSC evaluation and development tool
(June-July 2014)

Professional development for teachers on new EVSC
evaluation and development system (June-july 2014)
Communication to all teaching staff regarding

evaluation and observation expectations for SY
2014-2015 (August 2014)

Implementation

Conduct frequent formal and informal teacher
evaluations and classroom observations (ongoing)
Conduct principal evaluations with ongoing
checkpoints throughout the year (Aug 2013 — May
2014)

Associated budget
$110,000

Academic
Officer

Emily
McCormick-
Smith,
Director of
Professional
Development

Reward school leaders, teachers,
staff who, in implementing this
model, increased student
achievement or high school
graduation rates; remove those
who, after professional
development, have not.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation

Determine rate of additional monies to spend on
instructional classroom kits based upon student
growth indicators. (by January 2014 — Note: All staff
will receive $1000 towards the purchase of
instructional materials, resources, and tools for their

Carrie Hillyard,
Director of
School
Transformation

Debbie
Debaillie, Chief
Human
Resources

Noted within
task column




classroom.)

Communication to all teachers regarding new
compensation model (June-July 2014; will most likely
be done in conjunction with professional
development during the pre-implementation of the
new EVSC eval and development system)

Implementation

Disburse additional monies for instructional
classroom kits in accordance with rates identified
during pre-implementation (September 2014)
Disburse adjusted compensation based upon the new
compensation model adopted by EVSC for SY 2014-
2015 (SY 2014-2016)

Associated budget

Officer

Carl
Underwood,
Chief Financial
Officer

$125,000
Tasks Lead Person/ Time Period
Position (month)
4. Provide high quality, job- PLEASE REFERENCE THE COMPLETE SCHOOL | Carrie Hillyard, | Noted within
embedded professional TRANSFORMATION PLAN AVAILABLE AS Director of task column
development. APPENDIXI. School

Pre-implementation

Hire PD Specialist (August 201 3)

Secure two recurring professional development
substitutes (October 2013)

Conduct first round of teacher observations to
identify individual teaching coaching needs
(December 2013)

Determine school-wide PD needs based upon first
round of teacher observations (October 201 3)
Determine TZ Zone PD needs based upon first
round of teacher observations (November 201 3)

Transformation

Shannon

Strieter,
Transformational
Specialist

Dawn Green,
Transformational
Specialist




Identify protocol for the selection of Peer Support
Teachers (June 2014)

Create selection materials for Peer Support
Teachers based upon the protocol identified and
agreed upon by the school leadership team (June
2014)

Establish a protocol for using 9 step DataWise
process with grade level teams during PLC (August
2013)

Implementation

Provide in-classroom coaching customized based
upon needs identified by principal (Sept 2013 — June
2016; as needed)

Provide professional development release time to
observe Peer Support Teachers or other teachers
identified by PD Specialist or principal (Sept 2013 —
June 2016; as needed)

Implement Peer Support Teacher coaching model
(explained in the School Transformation Plan;
August 2014)

Maintain common planning time and PLCs for
teachers and ensure time is being used effectively
(August 2013 — YI; August 2014 — Y2; Aug 2015 —
Y3)

Deliver school-wide professional development
during monthly faculty meetings (recurs monthly)
Offer school-wide professional development
opportunities for staff (November 2013—June 2016)
Offer Zone-wide professional development
opportunities for staff (November 2013—June 2016)

Ronnetha
Darrett, Lincoln
Principal

To Be Hired, PD
Specialist

External
Partnership
(TBD through
selection
process)

5.

Implement strategies to recruit,
place, retain staff (financial

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS

Noted within
task column




sy saned joay pre sSunur day) - scganpy) Bupsat Bp e

SOERY 300N SYIID SFempUl BUDER 5 SISARUE 80U
A D0 HONBHEAR JONNBOT SOURSHANE BHFRS WauEnEsNRsuRE
SRS Bt SE YONS BIRE MAGI-BUDEeT Pive MERGTIES SO SiSAiy ,
2 BUEIea) FOEUone pras Koupns Budicsin
OO (DRI JO SRR AT STAIRHE OF ApTed SR AP0 (FIORs),
HeoYsG Soyspnty - puRRH Haesh st Bulbee Repms g el

) . I
A RRAT

SESSIE SR S DU STUDULT S8 - BRI SNSRIy B HSE
EEat Y : NAE 3

L5

SpBRY. PR AT Mg 5 LA

3 syl
{mumel YT HEUNPG LRI
~ AR B Y R ST O0NDE PUS IHARGE - L ONELI0L ¥ sel

A0 FPOEE S HHLES ZHOPL 100 Burs

SRR

¥

S S DR D BSOS AaN ~ R ISTY RS WL NERE

Eonaadan
JEARI R Eniines B Ak e FUeorsasn JeuamE Ao

RHAURD SR -ORIRIBReS;
e = e R R DgETe:

, {BWBaL YEOOGVE SOTRIHIONS
< PISANH MDY} JUDESOST IR SRR IO0UNE - T IRPNBHIOM Y HSTL

IV A
s f 7t
kot

K O

papdline stien) sashEuy 2R - L0001 UORLAROIA

rpjseppushy

[BELTETR s Tty por LS ANEIEIRS SR Juesnid SUER] RS
(0L GonRy UOS0ST) I DOVE - £10T 81 Aoy
LIIEERL - GOSARIY SARTICY O] ~ AT SRYEY SPITN Ansuaymdwen,

WEST ORISIEPESY [BOUSE B Hodang PusHeinnSuel] 10 20100 O8AE
S$S820.1d VND 2AIBIOE[[O) O] J99(Ss U] Emﬁm\wvﬁmm/.\ magmm
sootpuaddy



?S:*

/} Evansville Teachers Association
\w i }nh*‘: Strast, Fwnmlie W43« LROD-GIRA06 ~ &Tﬁ@wan‘

Juge 6, 2013

T Whomn 1t May Concern

‘The Evansville Teachers Assoviation {ETA)Y 15 pleased to pastner with the Evangville
Vanderburgh Schoal Corporatinn (EVSCY in sapport of the application to the Indiana
Bﬂpmmmi of Bducation for the Title 1 i()fﬁ‘(g} School Improvement Grant {81G) for Caze
Elementary (K-33, Fairloan Blementary (K5 and Lincoln School {K-8). The ETA ;Uj}péﬁb #

wontinuation of the work of the Transformation Zone (TZ), The 1003 g} prant will enhanes thi
work and provide the mesns for continved sucoess and build on this work.

The ETA supports ot the highest lovel the efforty of Caze Blepmentary (K-3), Fairlawn
Blementary (K-5) and Lincoln School (K-8) and their pursuit of the Title 1 1003(g) School

Improvament Grant,

Sincerely,
“Keith Gambzli
Presxdtmt:

5 Sfioind odth S Iedlins Bhath Tusthers Mniieytationtl Bdocitin ARRSHIEn




Applications approved by EVSC School Board on June 3, 2013

Jebeist vt

Hhes

Jun 03, 2813 - Reqular Peard Meeting 5:30 P.M.

Meeting
) . o T Catagury Cansent 1tems (Dr, Smith)
2.0% Rolf Calf
Subject Cansideration to submit five grant propogals
3.0% fledge of Allegianca Type Action (Consanty

2,03 Public Comment Cards
Board Palicy 0122

2,04 Guod Bews {Vies Presidant Kiefer)

[ Grent Proposals June 3 2033 Updated.pdf {12 KBY

{ 3.01% Constdaration of minutes of the
My 20, 2013 board meetlng

i

Board Policy # 0122

Grant Name Source

Amount

Teacher

Walanat Grand Waldart

50,00

Anhiave 3060
Program

Dialar Geneval
Literaey Grant

$3,800.00

i

Carrie Hillyard Caze 100§G School

IDOE 3yr. grant up to
Improvement Grant $2,000,000.00
per year
Carrie Hillyard Lincoln 1003G School IDOE 3yr. grant up to
Improvement Grant $2,000,000.00
per year
Lisa Hale Fairlawn 1003G School IDOE 3yr. grant up to
Improvement Grant $2,000,000.00
per year

partnerships in place to support the continued transformation of these priority schools.

substantially the achievement of the students in the lowest-performing schools.

EVSC aims to provide outstanding educational opportunities for all students. This grant opportunity allows the
district to secure additional funding to put interventions, additional personnel, and other necessary community

The Indiana Department of Education is conducting a fourth round of 1003g competitive School Improvement
Grant (SIG) opportunities. SIG, authorized under section 1003g of the Title | of the elementary and Secondary
Education Act of 1965 (Title | or ESEA), are grants to State Education Agencies (SEAs) that SEAs use to
make competitive sub-grants to Local Education Agencies (LEAs) that demonstrate the greatest need for
funds and the strongest commitment to use the funds to provide adequate resources in order to raise
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TZ Team Training -
Evaluation Rubric

l’arﬁdpant -

Transformation Zone Team Training
Evaluation Rubric

Unbound TIﬁnking,

Unlocking Possib

The following rubric will be used to assess participant perforntance at the Transfornuation Zone Team Yraining Specific guidance witl be
provided to participants to ensure understanding of the following pages. Yt s important to note the following:
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X Institute a systemn for measuring changes in Insthucdonal practices resulting from professional
davelopment,

X Provide seaff ongolng, high quality, job-embedded professional develapment that |5 aligned with
the Instructional pragram and designed with schonl staff.

% Establish schedues and tmplement strategies that provide increased learming time.
Fravide ongoing mechanisms for family and community engagenrent.

Use data to identify snd implement an instruetional program that is research-based and
wvortically aligned from one grade to the next as well as aligned with State academic standards,

¥ Conduct periodic reviews to ensure that the curriculorm i being implemented with Hidelity,

%X Provide additional supports to teachers and principals to implement strategies to support
strdents with disabilites and limived English proficient stidents.

X Using technology-based supports.

Partnar with parents, faith and community-based organizations, health clinics, State or focal
agencies 10 create safe environments.
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Diehl Evaluation
.and Consulting Servicesz

Scope of Work and Deliverables

Diehl Consulting proposes a performance monitoring system for external partners and an evaluation
design yielding process- and outcome-level data designed to measure the goals and objectives of the
school improvement grant. Specific deliverables are provided below.

Deliverable 1: Develop and implement a comprehensive performance monitoring system for
external SIG partners programs and services.

Serve as a liaison between external partners and the school in identifying and monitoring progress
toward partnership expectations, including alignment with school improvement goals.
Quantitative and qualitative methodology includes partner interviews, performance monitoring
tools, and program/service fidelity instruments. System to be integrated within the Office of
Transformation and Support.

In order to draw accurate conclusions about the consistent impacts of a given program, it is
important to know that the program is implemented with fidelity. At a minimum, the proposed
fidelity measures will assess dosage/exposure to the program (e.g, program attendance,
participant demographics), participant responsiveness (i.e., participant feedback related to the
program), and quality of program delivery. As applicable, Diehl Consulting also proposes to
measure the extent to which program delivery adheres to any available program curricula.

Deliverable 2: Support all SIG required performance reporting

Diehl Consulting will work with EVSC to ensure the reliability and validity of information reported
as part of grant requirements. Based on prior experience, two areas of support are described
below. However, if new requirements are identified, Dieh] Consulting will align processes to
address required reporting.

o Diehl Consulting proposes to complete selected sections of the SIG monthly data dashboard
related to student attendance and out-of-school suspensions. While these indicators (to be
defined) will also be included in the quarterly and year-end reporting, this monthly
evaluation will be critical as it will allow interested parties from the schools, district, and
state to review formative evaluation results from a common source more frequently.

o Additional SIG requirements include the Staff Culture Survey, which will be administered
two to three times within an academic year. These surveys will assess staff perceptions of
school culture by ability and commitment levels. While results of these surveys will be
summarized in the monthly data dashboard as available, detailed results will also be
shared with individual schools in formal reports.

Deliverable 3: Provide quarterly benchmark reports and facilitate data discussions related to
recommended core SIG indicators (e.g., suspensions, attendance)

Following each academic quarter, Diehl Consulting proposes to prepare scorecards outlining each
school’s progress toward SIG targets and other relevant indicators related to student attendance
and discipline. Scorecards will include an overall presentation of current performance relative to
the established targets as well as graphic breakdowns of each indicator by grade level and




demographic variables. As appropriate, comparison data from the corresponding time periods
from previous years will also be included.

A key component of the quarterly benchmarking will be to facilitate discussion around the
scorecards. Diehl Consulting proposes to meet with each school quarterly to ensure understanding
of the data presented.

Deliverable 4: Develop and implement a comprehensive logic model and evaluation plan linked to
SIG goals, and prepare formative and summative evaluation reports.

Diehl Consulting proposes an evaluation design yielding process- and outcome-level data designed
to measure goals and objectives. To accomplish this, a logic model will be further aligned with
school improvement plans. Specific elements include: (a) gaps or needs to be addressed; (b) goals
to be accomplished; (c) short- and long-term objectives; (d) activities /program inputs; (e) process
measures; and (f) outcome measures. An evaluation plan will be developed based on the
objectives and indicators outlined within the logic model. The plan will include the evaluation
design and methods (e.g, participants, procedures, instruments), along with proposed data
analysis procedures. Methodology will include school-level climate and student/family
engagement surveys, staff instructional practice assessments, and collaborative practice and use
of data inventories. Methods will be aligned to meet the school’s unique needs.

While it is expected that program evaluation will be ongoing, the formal report will represent the
capstone of the annual evaluation. The report(s) is expected to include a comprehensive review of
all evaluation findings. Included with the formal reporting deliverable will be meetings during
which evaluation results will be discussed and used in the formulation of action plans.

Deliverable 5: Provide further evaluation of specific programs and services offered by schools as
part of SIG efforts.

Based on guidance from the school principal, staff, and district, Diehl Consulting will provide
ongoing evaluation support to further examine data. This support may involve further analyses of
indicators and subgroups, or short-term evaluation of specific school strategies to provide
feedback related to implementation.




. Diehl Evaluation
.and Consulting Servicess

123 NW 4¢th Street, Suite 3
Evansville, IN 47708
www.diehlconsulting.org
Capacity and Experience

Diehl Consulting provides objective and supportive evaluation and consultation to individuals,
businesses, schools, and community organizations working to make an impact. With extensive experience
in conducting research and evaluation projects in the areas of youth and community development,
education, and needs assessments related to overall community services, Diehl Consulting is highly
qualified to provide evaluation services associated with the Evansville Vanderburgh School Corporation’s
School Improvement Grant.

Diehl Consulting offers a package of coordinated evaluation solutions. Components of the solutions
package include: (a) assessment of organizational needs, development of action plans, goals, and
objectives, and creation of evaluation designs/protocols; (b) ongoing technical assistance to monitor
progress and the use of quantitative and qualitative data to drive decision-making, along with
development of data tracking systems and database management; (c) consultation in community
education and program development; (d) staff development and training; and (e) statistical analyses and
communication of results to a variety of audiences (formal reports, evaluation briefs, presentations, etc.).

Core areas of competence supporting achievement of specific deliverables associated with the proposed
services include: (a) experience in developing and implementing performance monitoring systems for
external partners, (b) experience in conducting large-scale evaluations, and (c) specific experience in
evaluating school improvement grants. Examples of this work include:

A. Experience in developing and Implementing Performance Monitoring Systems

» Core Competence Process for Say Yes Buffalo, NY. Partnering with the American Institutes for
Research in developing a Core Competence process for community-school partners. Diehl
Consulting led the development of the process and is currently facilitating collection of data from
community stakeholders to identify organizations that are providing high quality services for
schools.

* Evaluation of Chicago Public Schools Community School Initiative. Partnering with the
American institutes for Research in the evaluation of the Chicago Public Schools Community
School Initiative. Diehl Consulting led the development of a community school implementation
rubric, which includes assessment of aspects of school-community partnership functioning.

» Evansville Vanderburgh School Corporation Full Service Schools: Served as the lead evaluator
of the EVSC’s comprehensive full-service community school model. Methods include development
of implementation tools associated with school-community partnerships and assessment of
collaborative functioning.




B. Experience in Conducting Large-scale Evaluations

Math and Science Partnership Statewide Evaluation. Diehl Consulting served as statewide
evaluators for the Math and Science Partnership Grants. This work involved collecting and
organizing various local evaluations and creating a consistent reporting framework to inform
statewide evaluation.

Safe Schools/Healthy Students Evaluations. The Safe Schools/Healthy Students (SS/HS)
Initiative is a competitive discretionary grant program supported by the U.S. Departments of
Education, Health and Human Services, and Juvenile Justice. Diehl Consulting served as an
Evaluation Specialist to the National Center for Mental Health Promotion and Youth Violence
Prevention: Safe Schools/Healthy Students Initiative Technical Assistance providers on behalf of the
U.S. Departments of Education, Health and Human Services, and Juvenile Justice. In this capacity,
Diehl assisted six school districts in the development of comprehensive logic models and
evaluation planning (e.g.,, Los Angeles Unified School District, California; Albuquerque Public
Schools, New Mexico). Also, Diehl has been invited to speak on several occasions to new SS/HS
grantees. In addition, Diehl Consulting has evaluated SS/HS grants for three school and
community collaborations: (a) the Evansville Vanderburgh School Corporation (EVSC), (b) the
Metropolitan School District of Mount Vernon (MSD of Mount Vernon) and partnering school
districts of North Posey, New Harmony, North Gibson, South Gibson, East Gibson, Warrick County,
and the Catholic Diocese of Evansville, and (c) Perry Central School Corporation.

Various Federal grant evaluations. Over the last ten years, Diehl Consulting has evaluated
various large-scale state and federal grant programs offered through the Indiana and US Dept. of
Education, including 215t Century Community Learning Centers, Carol White Physical Education
and Health, Safe Schools/Healthy Students, Full Service Community Schools Grant, and 1003g
Grants.

C. Specific Experience in Evaluating School Improvement Grants

Evaluator for EVSC 1003g School Improvement Grants (2010-2013): Collaborated with school
and district administration to develop a comprehensive logic model and evaluation plan linked to
SIG goals for Evans School, McGary Middle School, and Glenwood Leadership Academy.
Implementation of the evaluation plan involved assembling process- and outcome-level data
aligned with the objectives and indicators outlined within the logic model, as well as production
and discussion of formative and summative evaluation reports. Mid-course (monthly, quarterly)
analysis and facilitated discussion around key data points helped to ensure progress toward grant
targets.

Diehl Consulting projects are managed by one of the team’s consultants. In doing so, we emphasize the
importance of collaboration both within our own organization and with client organizations. Currently,
Diehl Consulting is comprised of four full-time consultants, two research coordinators, and support staff.
In addition, a number of contracted field consultants with varying expertise (e.g., psychometrics,
advanced data analysis, and software development) are included on projects as necessary. Background
information for the Diehl Consulting team members associated with this proposal is provided below.

Doug Berry, Senior Consultant, will assume the role of co-project manager for the work outlined in this
proposal. He has a background in psychology with concentrations in the areas of survey design,




psychometrics, statistical analysis, test validation, training and performance appraisal. With seven years
of experience in various analytical capacities and specific experience in evaluating school improvement
initiatives, he works closely with clients to clarify goals and objectives, plan and implement evaluation
strategies, analyze data from various sources and report findings to mixed audiences. Doug is especially
involved with projects requiring the use of complex statistical software, electronic surveying processes,
and advanced data analyses. Doug has professional experience in human resources, advertising research,
and marketing analytics. He has a bachelor’s degree in psychology from Wabash College where he
received the Distinguished Senior in Psychology Award and was named a George Lewes Mackintosh
Fellow, and a master’s degree in industrial/organizational psychology from Western Kentucky
University. Prior to joining Diehl Consulting, Doug worked as a marketing analyst.

Dan Diehl, President, will serve as co-project manager for the work outlined in this proposal. Diehl has
over 16 years experience in providing evaluation, consulting, and professional development services to
individuals, businesses, schools and community organizations. Before starting Diehl Consulting, Dan
worked as a school administrator where he oversaw the development, evaluation and sustainability of
community education initiatives promoting school and community partnerships. Dan has a Ph.D. in social
work from the University of Louisville and University of Kentucky, along with master’s degrees in applied
experimental psychology from Western Kentucky University and social work from the University of
Southern Indiana. He is also Licensed Clinical Social Worker (LCSW).

Jason Chadwell, Senior Consultant, will oversee development of the external partner performance
management system. He has expertise in a variety of evaluation and human resources subjects, including
performance management, compensation, learning and organization development, and selection. He has
received extensive training in research and data analysis techniques, and leads the firm’s quality
assurance processes. Jason has prior experience in developing and implementing monitoring processes
and working with community partners in addressing required performance goals. With over 16 years of
experience, Jason has provided consultation services to government, manufacturing, and healthcare
organizations and has managed many large-scale projects that involved collaboration with executive and
management-level employees. Jason has a bachelor’s degree in psychology from Berea College and a
master’s degree in industrial /organizational psychology from Western Kentucky University.

Sam Crecelius, Consultant, will assist in conducting on-site observation of extended learning
opportunities and mining data from the EVSC warehouse. He has over ten years of experience in the field
of afterschool programming, both as a direct service provider and an evaluator. He coordinates the
delivery of services to clients and manages the data entry team, in addition to analyzing data, conducting
site visits and focus groups, and preparing evaluation reports. Sam develops and delivers much of the
training for the company, particularly as it relates to EZEval afterschool evaluation software and Diehl
Consulting’s School Social Work Data System. He has a bachelor’s degree in communication studies from
Indiana University Southeast. He was named Outstanding Communication Student for his graduating
class and received the Best Presentation Award at the IU Southeast Undergraduate Research Conference
for his investigation of public opinion. Currently, he is completing his master’s degree in communication
at Indiana State University (June 2013).

Brent Sigler, Research Coordinator, will assist in coordinating survey administration, data entry, and
quality assurance processes. He has a background in the areas of social psychology, cognitive science,
philosophy, and behavioral neuroscience. With multidisciplinary research experience, he supports
evaluation projects by coordinating data collection and entry processes, assisting with report
development, and conducting research. Specifically, Brent is involved with data collection, entry, and




management, as well as the generation of literature reviews and technical reports. Prior to joining Diehl
Consulting, he worked as a research assistant at the University of Evansville where he gained experience
writing grants, conducting cross-curricular research projects, managing a professional research lab, and
coauthoring presentations for international conferences. In addition, Brent was a teaching assistant for
three collegiate courses and has experience tutoring elementary through college students in the areas of
math, philosophy, psychology, and the cognitive and neural sciences. He has a bachelor’s degree in
cognitive science, philosophy, and psychology from the University of Evansville.




Diehl Evaluation
and Consulting Servicess

Dan Diehl, Ph.D., LCSW

123 N.W. Fourth Street, Suite 3, Evansville, IN 47708
Cell: (812) 431-2159; Office: (812) 434-6745

Email: dan@diehlconsulting.org
www.diehlconsulting.org

Education

Ph.D. degree received in May of 2003, in Social Work from the University of Louisville and University of Kentucky Ph.D.
Program in Social Work.

M.S.W. degree received in August 1998, in Social Work from University of Southern Indiana, Evansville, IN.

M.A. degree received in August 1996, in Applied Experimental Psychology from Western Kentucky University, Bowling
Green, KY.

B.A. degree received in May 1994, in Psychology from Western Kentucky University, Bowling Green, KY.

Certificate in Business Management (expected November 2013), through the Executive Leadership Program at the
University of Notre Dame.

Licensure

Licensed Clinical Social Worker (LCSW), #34004082A, Indiana, September 1999 to present.
Licensed School Social Worker, Indiana, May 2004 to present.

Professional Experience

President, Diehl Evaluation and Consulting Services, Inc, from May of 1995 to present (incorporated May, 2004).
= Diehl Consulting provides evaluation and consulting services to schools, businesses, and community

organizations, including: (a) assessment of organizational needs, development of action plans, development of
goals and objectives, along with creation of an evaluation design/protocol; (b) ongoing technical assistance to
monitor progress toward goals and objectives and use of quantitative and qualitative data to drive decision-
making; (c) grant writing (federal, state, and local funding sources); (d) consultation in community education and
development of youth programs (after-school, summer, specialized services, etc.); () training in a variety of
areas, such as evaluation design, data analysis, school-community partnerships, community organization,
community education, facilitative leadership, motivating change, behavior management with children and
adolescents, youth development, and staff team building/communication; and (f) varied data analyses, along
with development of data tracking systems and database management.

Director/Evaluator: 21°* Century Community Learning Centers, Evansville-Vanderburgh School Corporation, from August
2000 to November, 2005.
= Responsibilities included administration of extended day and summer programs, including program
development, implementation, evaluation, grant writing, along with the supervision of school social workers.




Adjunct Faculty member, University of Southern Indiana, Department of Social Work, from January 2001 to 2004.

Responsibilities include part-time teaching opportunities in graduate research, social work practice evaluation,
and child and adolescent social work practice courses.

Outpatient Child/Adolescent Therapist, Mulberry Psychological and Counseling Associates, St. Mary’s Medical Center:
Welborn Campus, from July 1999 to January 2002.

Responsibilities included outpatient individual, group, and family therapy with children and adolescents ranging
in age from 2 to 18. Therapy and education focused on a variety of issues including, but not limited to:
depression, anxiety disorders, crisis intervention, anger management, conflict resolution, communication skills,
trauma, grief, and problem-solving. Further responsibilities include program development and evaluation,
school and community consultations, as well as facilitating challenge therapy initiatives. Developed and
facilitated PRIDE, an intensive outpatient therapy program for children ages 5 to 12 years old.

Therapist I, Child and Adolescent Services, St. Mary’s Medical Center: Welborn Campus, Mulberry Center’s Child and
Adolescent unit, from November of 1997 to June, 1999.

Responsibilities included individual, group, and family therapy with children and adolescents ranging in age from
3to 18. Therapy and education focused on a variety of issues including, but not limited to: play therapy, crisis
intervention, anger management, conflict resolution, communication skills, trauma, grief, and problem-solving.
Also, case management and discharge planning with caseworkers, parents, and schools were among these
responsibilities. Further responsibilities included supervision of interns, program development, evaluation, staff
education through in-services, conducting MIT’s (Multi Impact Therapy) with families, as well as facilitating
challenge therapy initiatives.




Selected Research Experience/Contractual Work

Principal Investigator, 21° Century Community Learning Centers Programs (21° CCLC grants in Indiana and past federal
grants), 2002 to present.

Principal Investigator, Full Service Community Schools Grant (federal grant), Evansville Vanderburgh School Corporation,
2010 to present.

Analytic Support for Monitoring and Evaluation for the 21° Century Community Learning Centers Profile and
Performance Information Collection System (PPICS), subcontract with Learning Point Associates, 2007 to present

Evaluation Specialist, National Center for Mental Health Promotion and Youth Violence Prevention: Safe Schools/healthy
Students Initiative, October, 2008 to 2010.

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Perry Central Community School
Corporation, 2009 to present. )

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Metropolitan School District of Mount
Vernon, 2008 to present.

Principal Investigator, 2009 Community Mental Health and Addiction Needs Assessment, Southwestern Healthcare, Inc.
Principal Investigator, 2009 Vanderburgh County Epidemiological Study, Substance Abuse Council.

Principal Investigator, 2008 United Way Comprehensive Community Needs Assessment, United Way of Southwestern
Indiana.

Technical Assistance Provider, Indiana Department of Education 21°° CCLC. Partnership with McREL to provide statewide
technical assistance to 21° CCLC grantees, 2007 to 2010.

State Evaluators, Mathematics and Science Partnership Grant (state/federal grant), Indiana Department of Education,
2006 to 2009.

Principal Investigator, Health Marriage Demonstration Grant (federal grant), Community Marriage Builders, 2006 to
present.

Principal Investigator, Early Childhood Development Coalition, United Way of Southwestern Indiana, 2007 to present.

Principal Investigator, Carol White Physical Education Grant (federal grants), Evansville-Vanderburgh School Corporation
and St. Mary’s Medical Center, 2005 to present.

Principal Investigator, Safe Schools/Healthy Students Grant (federal grant), Evansville-Vanderburgh School Corporation,
2005 to 2009.

Principal Investigator, Grant to Reduce Alcohol Abuse (two federal grants), Youth First, Inc./Evansville-Vanderburgh
School Corporation (2005-2009) and Greene County, Indiana (2008 to present).

Program Evaluations: Life Skills Program, Strengthening Families, Reconnecting Youth, TEENPOWER, School Social Work,
Project Success, Adventure Based Challenge, Social Norming Campaign, Youth First, 2000 to present.




Evaluation of the School Community Council. Report submitted to the Evansville-Vanderburgh School Corporation, June
2003.

Evaluation of a Community School Model of Social Work, In partial fulfillment of a Ph.D. The purpose of the dissertation
was to evaluate an innovative model of social work services in the schools, 2003.

Factors Influencing the Effectiveness of a Full-Service School, In fulfillment of a Research Practicum under the direction of
Dr. Andy Frey, Spring 2002 to Fall 2002.

Effects of After-School Programming on School Adjustment, In fulfillment of an Independent Study under the direction of
Dr. Ruth Huber, Fall 2002.

Statewide study designed to develop a model of Comprehensive School Reform, from August 1999 to 2003.

Independent research project regarding children's occupational aspirations under the direction of Dr. Elizabeth Lemerise
from September of 1993 to 1995.

Research Assistant, Child Development Laboratory, Western Kentucky University, under supervision of Dr. Elizabeth
Lemerise from January of 1993 to May of 1994. Responsibilities included participation in the development of

videotaped stimuli depicting provocation situations, conducting individual and group peer assessment
interviews, and administration of an information processing interview.

Teaching Experience

Paradigms in Clinical Social Work Practice (MSW program), University of Southern Indiana, Fall 2003.

Child & Adolescent Social Work Practice (MSW program), University of Southern Indiana, Spring 2001.

Social Work Practice Evaluation (MSW program), University of Southern Indiana, Fall 2001.

Peer Reviewed Publications

Diehl, D., & Frey, A. (2008). Evaluation of a community school social work model. School Social Work Journal, 32(2), 1-20.

Diehl, D., McCandless, B. and Watson, C. (in press). A district approach to developing full-service schools. Community
Education Journal.

Diehl, D., Gray, C., & O’Connor, G. (2005; fall). The school community council: Creating an environment for student
success, New Directions for Youth Development, 107, 65-72.

Diehl, D. (2003). A look at social capital within a developing model of school community collaboration. Community
Education Journal, 29(3/4), 17-18.

Herda-Hipps, P. A., Westhuis, D. J., & Diehl, D. (2001). Student responses to human diversity. New Global Development:
Journal of International and Comparative Social Welfare, 1, 25-36.

Diehl, D., Lemerise, E., Caverly, S., Ramsey, S., & Roberts, J. (1998). Peer relations and school adjustment in ungraded

primary children. Journal of Educational Psychology, 90(3), 506-515.




Other Writing

Diehl, D. (Spring, 2003). Evaluation of a Model of School Community Social Work Services. Dissertation presented to the
University of Louisville and University of Kentucky, Louisville, KY.

Diehl, D. (Fall, 1998). Behavior management: An effective treatment modality for children and adolescents. Welborn’s
Mulberry Center Journal: Innerview, 22-23.

Diehl, D. S. (August, 1998). Evaluation of a Behavior Management Program being Implemented on an Inpatient Child
and Adolescent Psychiatric Unit. Master’s thesis in the Library of University of Southern Indiana, Evansville,

IN.

Diehl, D. S. (August, 1996). The Contribution of Children’s Peer Relations to Adjustment in an Ungraded Primary
Program. Master’s thesis in the Library of Western Kentucky University, Bowling Green, KY.

Selected Peer Reviewed Presentations

Diehl, D. (2011). 21% CCLC evaluation panel. Presentation at the Indiana 21°* CCLC statewide training sponsored by the
Indiana Afterschool Network.

Diehl, D. (2010). Afterschool! The heart of community schools. Presentation at the 21°° CCLC Summer Institute.

Diehl, D., & McDowell-Riley, S. (2010). Evaluation for Success. Presentation at the Coalition for Communities and Schools
National Conference, Philadelphia, PN.

Diehl, D., & Dorfman, D. (2008). Evaluating community schools: Examples from the field. Presentation at the Coalition for
Communities and Schools National Conference, Portland, OR.

Alvarez, M. & Diehl, D. (2007). Best practices in evaluation and grant management. Invited presentation at the US
Department of Education New Grantee meeting for Safe Schools Healthy Students, Washington, DC.

Diehl, D. (2006). Logic model development: Key issues to consider. Panel Presentation at the US Department of Education
New Grantee meeting for Safe Schools Healthy Students, Washington, DC.

Diehl, D. & Gray, C. {2005). A successful model of school community collaboration. Presentation at the National
Community Education Association, St. Louis, MO.

O’Connor, G. & Diehl, D. (2005). Grant writing. Presentation at the Indiana School Nurse Association, Indianapolis, IN.

Chapman, D., & Diehl, D. (2005). Packing your backpack for afterschool. Presentation at the 21* Century Community
Learning Center Summer Institute, Chicago, IL.

Braden-Clarke, C., Diehl, D., Gray, C., & O’Connor (2005). A collaboration between schools and communities to improve
success for students and families. Presentation at the Coalition for Communities in Schools, Chicago, IL.




Braden-Clarke, C., Diehl, D., Gray, C., McCandless, B., & O’Connor, G. (2004). The School Community Council:
Developing Model of School Community Partnerships. Presentation at the Indiana Urban Schools Conference,
Indianapolis, IN.

Diehl, D., Higgins, H., Kizor, B., Neat, T., Remmo, C., Schroeder, V., & Usher, P. (2002). Indiana 21° Century Community
Learning Centers. Presentation at the Indiana Urban Schools Conference, Indianapolis, IN.

Westhuis, D., Diehl, D., & Hipps, P. (1999, January). Diversity Issues for Prospective Therapists. Poster session presented
at the Society for Social Work Research, Austin, TX.

Diehl, D. (1998, August). Evaluation of a Behavior Management Program being Implemented on an Inpatient Child and
Adolescent Psychiatric Unit. In-service presented to Mulberry Center’s Child/Adolescent Services, Welborn’s
Mulberry Center, Evansville, IN.

Lemerise, E., Caverly, S., Harper, B., Diehl, D., Ramsey, S., & Roberts, J. (1997, April). Patterns of Peer Acceptance,
Friendship, and School Adjustment in Mixed-Age Primary Classes. Poster session presented at the Biennial
Meeting of the Society for Research in Child Development, Washington, DC.

Diehl, D., Lemerise, E., Ramsey, S. & Roberts, J. (1996, March). Predictors of School Adjustment in Mixed-Age
Classrooms: The Roles of Peer Acceptance, Social Behavior, and Age Relative to Clussmates. Poster session
presented at the Fourteenth Biennial Conference on Human Development, University of Alabama at
Birmingham, Birmingham, AL.

Lemerise, E., Harper, B., McGlothlin, H., Caverly, S., & Diehl, D. (1996, March). Longitudinal Predictors of Peer
Acceptance and Social Behavior in Ungraded Primary Classrooms. Poster session presented at the Fourteenth
Biennial Conference on Human Development, University of Alabama at Birmingham, Birmingham, AL.

Selected lnvited Presentations

Diehl, D. (2012). Engaging students in afterschool through relationships. Invited presentation for the Crawford County
PACK afterschool program, Crawford County, IN.

Diehl, D. and Bostick, V. (2010). Role of Project Director and Evaluator. Invited presentation for the Safe Schools Healthy
Students Conference, Washington, DC.

Diehl, D. (2006). Relationship to Engagement: Soaring to Success! Invited presentation for the PEAK Afterschool
Conference, Denver, CO.

Diehl, D, & Norford, J. (2006). Using a Strategic Development Plan to realize Your Vision: Preparing for Funding. Invited
presentation for the PEAK Afterschool Conference, Denver, CO.

Norford, J. & Diehl, D. (2006). Using a Strategic Development Plan to realize Your Vision: Writing the Grant. Invited
presentation for the PEAK Afterschool Conference, Denver, CO.

Diehl, D. (2005). Relationships are key to afterschool success! Invited presentation for the PEAK Afterschool Conference,
Denver, CO.

Diehl, D. & Gray, C. (2005). The School Community Council: Developing Model of School Community Partnerships.
Presentation at the lilinois Community Education Association, Chicago, IL.




Diehl, D. (2005). Like Group Discussion: Keeping the Light on After-School for Kids! Invited presentation for the
Coalition for Communities in Schools, Chicago, IL.

Diehl, D. (August, 2004). Data Driven Decision-Making: A Focus on Student Engagement. Invited presentation by USDOE
for the 21* Century Community Learning Center’s Summer Institute, Los Angeles, CA

Diehl, D. (July, 2004). Data Driven Decision-Making: A Focus on Student Engagement. Invited presentation by USDOE for
the 21* Century Community Learning Center’s Summer Institute, Washington, D.C.

Diehl, D. & Parsley, D. (May, 2004). Data driven decision-making. Invited presentation at the Reality of After-School
Conference, Kansas City, MO.

Diehl, D. (2004). A Model of After-School Programs. Invited presentation for the Indiana Cities and Towns Conference,
Evansville, IN.

Diehl, D. (2004). Ideas that work! Invited presentation by the Indiana Department of Education at the Indiana Statewide
Training Seminar, Indianapolis, [N.

Diehl, D. (2002). Practical and Innovative Ideas for your After-School Tool Box. Conference facilitator, Evansville, IN.

Diehl, D. (2002). Marketing Strategies for your 21* Century Community Learning Center Program. Training workshop
presented at the Regional 21° CCLC Training Conference, Chicago, IL.

Diehl, D., & Gray, C. (2001). Evansville-Vanderburgh School Corporation: 21°' Century Community Learning Centers:
Program Development and Implementation. Invited presentation at the 21°° Century Community Learning
Center’s Bidder’s Conference, Indianapolis, IN.

Diehl, D., Gray, C., & Fritz, S. (2001). Policies and procedures associated with school social work services. Invited
presentation at the University of Southern Indiana’s School Social Work Summer institute, Brown County,
Indiana.

Diehl, D. (2001). Practical Tips for Completing the Annual Performance Report. Invited presentation at the 21% Century
Community Learning Center’s Summer Institute, Washington, D.C.

Diehl, D. & Rhinehart, J. (2001, November). Evaluating your 21°* Century Community Learning Center Program. Invited
presentation at the Transitioning 21°° CCLC from Federal to State Conference sponsored by Chief State School
Officers, Tampa, FL.

Couture, E. J., Diehl, D., Gray, C., Finch, J. Fritz, S., & Stubbs, V. (2000, January). Full Service Model of School Reform.
Paper presented at the 2000 National Title | Conference: A Voice for Children in the New Millennium, San
Antonio, TX.

Diehl, D. (1999, February). Borderline Personality Disorder in Adolescents. In-service presented to Mulberry Center’s
Child/Adolescent Services, Welborn’s Mulberry Center, Evansville, iN.

Activities/Honors
*  Guy Stephens Award Nominee (outstanding University graduate student), University of Louisville, Spring 2003.
» Qutstanding Graduate, Kent School of Social Work, University of Louisville, Spring 2003.
= Graduate Dean’s Citation, University of Louisville, Spring 2003.




= [ndividual Award in Education, Leadership Evansville, 2003

= Award of Merit for Research in Play Therapy, June 2006

= 21% CCLC National Evaluation Task Force, 2002 to present (subcontract through AIR)
= Koch Family Children’s Museum of Evansville (cMOE) Board, present

= YMCA Outreach Board of Managers, past

= School Community Council: After-school Committee, present

»  21% CCLC Indiana Advisory Board Member, past

» Board, Indiana Afterschool Network, present

»  School Community Council: Steering Committee member, present

= Chair of School Community Council evaluation committee, present

= National Center for Community Education Advisory Council member, past
= Youth First: Research and Prevention Committee Member, past

= Speaker’s Bureau: Mulberry Center Institute, January 1997 to 2002.

Active Professional Organizations
Member of American Evaluation Association, 2005 to present

Member of indiana Association of Play Therapy, 2006 to present
Member of Association of Play Therapy, 2006 to present




Doug Berry

123 N.W. Fourth Street, Suite 3, Evansville, IN 47708
Cell: (812) 306-8617; Office: (812) 434-4864
www.diehlconsulting.org

Education
M.A. Industrial/Organizational Psychology
Western Kentucky University, Bowling Green, KY

B.A. Psychology, English minor
Wabash College, Crawfordsville, IN

Selected Professional Experience

Senior Consultant, Diehl Evaluation and Consulting Services, Inc, 2012 to present.

= Accomplishments include: (a) managing large-scale evaluation projects for school districts, non-profits, and
private organizations; (b) strategic planning around school and other organizational improvement; and (c) leading
data-driven progress monitoring initiatives; and (d) ensuring compliance with federal, state, and local grant
requirements.

Consultant, Diehl Evaluation and Consulting Services, Inc, 2008 to 2012.

u Accomplishments include: (a) conducting site evaluations at key 21st Century Community Learning Centers; (b)
presenting complex information to mixed audiences; (c) generating technical reports and communications
materials; (d) developing survey scales, interview protocols, and other evaluation tools; (e) facilitating
interviews/focus groups; (f) analyzing qualitative and quantitative data; (g) developing logic models and planning
long-term evaluation strategies; and (h) data queries and database management.

Marketing Analyst, American General Financial Services, 2008.

) Accomplishments include: (a) conducting statistical analyses related to new customer advertising campaigns,
including the ongoing validation of marketing decisions through back-end customer tracking; and (b) monitoring
and minimizing customer acquisition costs through the analysis of campaign characteristics and demographic
attributes of target audiences.

Human Resources Intern, George Koch Sons, LLC, 2007.

L] Accomplishments include: (a) creating and implementing a new performance management system focusing on
employee coaching and measurable results; (b) conducting job analyses for 43 exempt-level positions, revising
job descriptions, and recommending status changes; (c) analyzing market compensation data, adjusting pay
grades, and benchmarking compensation for all positions; (d) recruiting applicants and administering and scoring
the Wonderlic Mental Ability Test; and (e) developing succession plans for 25 key employees and identifying
probable replacements for upcoming retirees and transfers.

Graduate Assistant, Western Kentucky University, 2006 to 2008.

" Accomplishments include: (a) developing an innovative performance appraisal measure for Lyons Service
Company, Bowling Green, KY; (b) analyzing adverse impact risk for FedEx Corporation, Memphis, TN; (c)
developing a performance appraisal system for Kentucky Conference of the United Methodist Church; (d)
conducting a task analysis for Kentucky State Office of Employment and Training and creating a Best Practices
Model; and (e) assessing approximately 25 candidates for leadership certification through the Western Kentucky
University Leadership Assessment Center.




ConnectEd Phone Call and Email sent to Caze, Lincoln, and Fairlawn Parents

Do you have idegs for improvements at scheol?

The EVSC has an opportunity to opply for a school transformationol grant theough the United States Department of Educotion on behalf of School. The grant
reward is for up to 52 million per yeor for up to three yeors to provide resources in addition to whot the school normally receives in an effort to quickly impact student
achievement.

The money would help pay for ndditional resources to enhonce student leorning, provide incentives for staff, und extend learning time far students as well as increase
community partnerships supporting our students and families. While it Is not quaranteed ________ Schoot will receive the grant, the EVSCwould like to receive input from
parents in order to best determine the school's needs.

Please shore you fdeas regording programming, curriculum, end learning opportunities of ___ School. Anything you think would be Beneficlol to have in ploce for your
student Is something we would like to know about, Coll Kate Langford at (812) 435-8473 or email your ideas or suggestions to kute. fungford@evse. k12 4n.us.

Thank you for your support!

Lincoln ConnectEd Results

Titla

1003g Grant
Message Type

Qutreach
Site

LINCOLM SCHOOL
Scheduled By

Ronnetha Darrett

Send Time
0571772013 07:30 PM (CT)

Yoice Completed
0571772013 07:50 PM (CTY

Solocted Contacts
356
Successtully reached 346 (87%)

Languages
English®
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Thank you for your suppoitt
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EVSC Facebook

EVEC (Evansville Vandurburgh School Corporation)
Tussday B

We Nead Your Ideas!

The EVSC has an opportunity to receive additional funding
from the U5, Dept. of Education to help Caze, Fairawn and
Lincoln schools. But, we nead your helpl Up to $2 million a
year for three years is available. The money would help pay
for additional resources to enhance student learning,
provide incentives for staff, and extend learning time for
students as well as increase community partnerships
supporting our students and families, While it is not
goarantead, the EVSC would like to raceive input from
parents in order to best determine the schools® needs.

Please share you ideas regarding programming, curriculum,
and learning opportunities at Caze, Fairlawn, or Lincoin,
Anything you think would be beneficial to have in place for
your student is something we would jike to know about.
Call Kate Langford at {812} 435-8473 or email your ideas
or suggastions to kate.langford@evsc.klZ.in.us.




Fosition Detass

ftis the potiy of te Evansviie Yardstburgh Sr00nt Corpirnion syt 10 dcriminaie onthe bas's of racs, oo, el
o desidly Ty te proyams of ampiyment poives as requled by the Irefana Ot Rehias Law {00 22-8-1), Tl VIEOWE
Amergknents], prd Sectivn 534 FPehuliitaton Act of 1878

Trsa ereaw oommiiss
wed fhe coamunity.

Pvaravie Vardeburgh Sohoot Ooporation 55 an equst sopudunty ampovern dvidusis with daabites, noudng deabed velemns el velomng with semvics-oovected daabiites, are
snonuragsd 1o a00.

Positon Yite: ima Teacher, 4} Subiset Arsas, Eementary o Midde Bchod
Hehmds: Claza Bomard Behool PR-€), Slerwond Leademnp Academy [K-8), Unsoln Schod K-8}, MoGasy itdds School i8-8}
For  Butdng Pencipal

OVERVIEW
Otfce of Teanstamationa: Suppor (078 vt the Evansviia Varderborgh Schosl Corptration JEVANY s sexidng teachsrs wiva wiant 0 pad tha kroniadgs, sxpedencs and dedeation o
use taacking students in bigh nesds achor arel charging the huturs of o commuavly.

BG &5 aommitted to g vislon and qession to basoms the highest perfreming whes datdat b B oty To trs! end, EvS0's Oiikke of Trarsformations) Support s Inplementng 2
ranslonmation Zone® 1Y) for tue Bagh neads schons i EVAD and 2 sirategy to soceierata atudent achinvemsnt ga'ra atrosa thess sho's, N8 8 coitind! faciae In sach atutler's suevess,
ina OFS und TZ are 32aking ieachers with the pasaisn, drive and 8% to serve and Insplre stoudenis wio starsd to bunald the maz! from great feachiens,

drgmatie, frareiormetonal morevemen © studect achisvemant. Tegchers in fie Trarsfommation Zons sohond ¥ nafit frpvm

Baiy a part of A capable, committad, and paaskinats team ferused on traneforming student academic outoomes;

A professionst lewring commurily 85 teathers ar) administrators oan share best prootices fo hnlp advaiics systems and inoteustion;
Job-embedded profesionn) daveloprsst;

Gtreamiinad central offics support Fvough sccess to & dedicated QTS 12am, inciuding dala coacfing, Rstusivre! syaport, ard HY asvvicss,

VEHO CAN APFBLYY
To perform s job suctessluly, e ndvides! must be sbie to perforn sach ezsentle’ thay satsiaeiony. Ao 1o be eipbis toteaah in an BVEG sehon! you ratat have:

Hache'nr's degese, advansed degres peafered
Legal auithori
n degied subsat wes

Learn mors s EVEG and the T2 sehoos a1 Stteiiweossvseschons. oo If you Aave say mssiinn, piease eroad TTSRmw ek 12,00 gnd we wil saspond wethin 24.48 nowrs,
HEOW 1O ARPLY

Gompiste BISLYs tving sopivation, nviudng vy ogves iofter and resuone, here!

TV BT comfevarsvislonirasydeizmitasnx

I your cover bettes, pleass includy rasp % 1o Yh following o

- Woy o yout want 1o teach in g high-rrad achogd o BVBGT

- Wrat chatienges oo you think vess might facs and whal expenences have you hid that woud eqelp you for thase chafengea?




WSE Bringing Leaming o Life

Soameely (el B Casern

Januwary 2013

Office of Transformational Support | Office of Academic Affairs | Office of Human Resources

951 Walnut Street | Evansville, IN




TABLE OF CONTENTS

1. Recruitment and HiriNg ProCess. ...t sresnne s soress sessessosesesensnes p. 2-3
2. Turnaround Principal CompetenCies. ... ceve e veiiimiciiciiiiie s e p.4
3. Candidate Scoring and Ranking......c.evevvecmivnie e e et s p. 4
4, AppendiCeS e e s e s p. 5-16

Principal Job Description

Data analysis Exercise
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Recruitment and Hiring Process

A critical first step in the school improvement process is the identification of a transformational leader.
School leaders play an integral in the district’s schools, particularly in its most struggling schools. The
Office of Transformational Support (OTS) will spearhead the hiring process for the district’s Innovation
Schools; this will require collaboration and coordination with the Human Resources Office, the
Superintendent, and the Office of Academic Affairs. The recruitment and hiring process conducted is
outlined below and documented in this guide.

Process Overview:

1. Recruitment. During the recruitment phase, EVSC attracted a diverse pool of prospective
turnaround principal candidates. EVSC will recruit candidates internally (e.g., successful
administrators within the district) and externally (e.g., successful turnaround leaders from
other districts nationwide). The job description (Appendix |) developed for the building
administrator position was unique, complex, and generic in some regards. Once the candidates
complete the selection process, members of the OTS in partnership with the Office of Academic
Affairs will screen applicants to determine their alignment to the unique and complex
requirements of the turnaround leader.

2. Initial eligibility screen. Members of the Office of Human Resources will screen applicants to
determine their basic eligibility for the principal position (e.g., academic requirements,
experience, and certification). The purpose of this phase will be to determine which of the
applicants to invite for a EVSC’s interview day.

3. Interview Day. Candidates were invited to a day-long event to determine eligibility and
selection into EVSC's recommended for hire pool for this position.

Office of Transformational Support | OTS@evsc.k12.in.us 33



a. Data analysis exercise (Appendix Il). Candidates were given a data analysis scenario
along with a data set. In 60 minutes, candidates were asked to produce no more than
12 slides that articulated their vision for school improvement. All work will be assessed
using a rubric.

b. Interview panel (Appendix Ill). A team comprised of EVSC employees, OTS staff, and
ETA representatives will conduct 45-minute interview panels with candidates selected
after the candidate’s completion of the data analysis exercise. Each candidate will be
given 7 minutes to present their vision for school improvement and the panel will keep
3 minutes to ask any clarifying questions. The panel will then move into competency-
based questioning. The interview committee will use the same interview protocol when
conducting each interview; the interview questions will assess candidates in each of the
competency areas identified for transformational leaders (discussed in subsequent
sections).

c. Teaching observation (Appendix IV). The candidate will then complete their day by
watching a 12 minute teaching segment. At the completion of the “observation,” the
candidate will assess the teacher’s strengths, areas of development, and specific next
steps. All work will be assessed using a rubric.

4. Reference check and recommendation. The Office of Human Resourced will review each

candidate’s letters of recommendation and follow up with candidates’ references. Final
recommendations will be shared with the Superintendent for final Board recommendation(s).

Recruitment and Hiring Timeline:

Phase:
1. Recruitment
2. Initial eligibility
screen
. Interview Day
4. Reference check

and
recommendation
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Turnaround Leader Competencies

Although EVSC lacked the time to incorporate elements of the competencies below into its job
description, all candidates were assessed against the competencies identified below. After carefully
reviewing research from Public Impact and other organizations, EVSC decided that the following
competencies were ones that they wanted to screen all of their principal candidates to possess —
therefore, inclusion into the recommended hiring pool only occurred if a candidate possessed all of the
following competencies and received a specific threshold score from interview day events.

Competency_ .

ﬁ Planmng Ahead A bias towards planning in order to derive future benefits or to avoid problems.

Self-Confidence - Apersonal belief in one’s ability to accomplish tasks and the actions that reflect

' that belief. ;

- Impact and Influence Actmg with the purpose of affectmg the perceptions, thmkmg and actions of
i others :

Team Leadership Assummg authoritative leadershlp of a group for the benefit of the

orgamzatlon

. Developing Others . Influence with the spec1f1c intent to increase the short and long -term

effectlveness of anothex pelson

Critical Thinking The ablhty to break thmgs down in alogical way, recognize cause and effect,
: ﬁ and links among seemmgly unrelated thmgs

Monitoring and . The ablhty to set clear expectations and to hold others accountable for

: Directiveness - performance.
- Initiative and . The drive and actions to do more than is expected or required in order to
¢ Persistence accomphsh a challengmg task
Achievement - The drive and actions to set challengmg goals and reach a hlgh standard of

. performance despite barriers.

Candidate Scoring and Ranking

Every candidate is rated against a rating profile (Appendix V) at the end of the interview panel. This score
is used (in conjunction with the score achieved for the data analysis exercise and the teaching observation
exercise) to formulate a final summative score for each candidate. Based upon this summative score, those
candidate scoring above a threshold score are permitted into the EVSC recommended for hire pool for this
position. Final determination and recommendation are made by the Superintendent based upon school
location, expertise, strengths, and school needs.

Office of Transformational Support | 0TS@evsc.k12.in..us 35




Appendix I: Job Description - Principal

School District Position Description
Position Title: Principal
Reports To: Director of School Transformation
SUMMARY: Provides instructional leadership in curriculum planning and implementation, staff development, and
technology advancement. Manages the day-to-day activities of the students and staff.
ESSENTIAL DUTIES AND RESPONSIBILITIES:
Assumes instructional leadership of the total school program and manages building personnel.
Interacts with students to encourage each individual to perform at his or her highestlevel of ability and creates an
atmosphere conducive to learning.
Ensures that teachers follow corporation-approved curriculum.
Stays abreast of current research in education.
Assigns teachers to classrooms and students to classes.
Resolves problems and provides support to staff members.
Ensures supervision of students at all school events before, during, and after the school day.
Ensures a safe, pleasant, and effective educational climate.
Evaluates performance of teachers, other staff, and programs.
Encourages staff attendance at corporation-sponsored in-services.
Develops and implements, in collaboration with curriculum area supervisors, realistic plans and programs to
ensure professional growth of the instructional staff,
Prepares the school budget, works with the budget manager on budgeting and purchasing, and establishes
priorities for the purchase of educational materials to meet the needs of students and teachers.
Establishes and maintains positive, collaborative relations with parents, parent groups, school volunteers, outside
agencies, and local businesses.
Implements corporation policies and procedural changes as well as state and federal guidelines and regulations
and adheres to corporation contracts with various groups.
Utilizes the corporation-approved process to interview and hire staff.
Works with central office personnel to coordinate processes for the effective functioning of the school.
Assesses needs of the school community and plans and implement strategies to meet those needs.
Works cooperatively with universities to increase student and staff learning opportunities.
Maintains a cooperative liaison with all attendance district schools and serves as a member of the attendance
district principals and supervisor team.
Analyzes data from standardized testing (e.g., CTBS, ISTEP+) and facilitates instruction, as needed, to improve the
rate of student success in the school and the attendance district.
Serves as case conference coordinator.
Completes other duties as assigned.
Maintains regular attendance.
SUPERVISORY RESPONSIBILITIES:
Supervises staff, including the teaching faculty as well as certified personnel and employees in early childhood
centers. Ensures the supervision of students at all times.

QUALIFICATION REQUIREMENTS: To perform this job successfully, an individual must be able to perform each essential
duty satisfactorily. The requirements listed below are representative of the knowledge, skill, and/or ability required.
Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions.
EDUCATION AND/OR EXPERIENCE:

Master’s degree; public-school teaching experience; administrative experience

CERTIFICATES, LICENSES, REGISTRATIONS:

Valid Indiana school administrator’s license

LANGUAGE SKILLS:

Ability to read, analyze, and interpret general business periodicals, professional journals, technical procedures, and
government regulations. Ability to write reports, business correspondence, and manuals. Ability to write proposals
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effectively to secure funds for the corporation. Ability to present information and respond to questions effectively
from groups of administrators, teachers, school board members, parents, students, and the general public. Ability to
communicate using correct grammar. Ability to communicate clearly and concisely in both oral and written form.

MATHEMATICAL SKILLS:

Ability to work with mathematical concepts such as probability and statistical inference. Ability to apply concepts
such as fractions, percentages, ratios, and proportions to practical situations. Ability to prepare, project, monitor, and
revise multiple budgets.

REASONING ABILITY:

Ability to define problems, collect and analyze data, establish facts, and draw valid conclusions. Ability to interpretan
extensive variety of instructions in mathematical or diagram form and deal with several abstract and concrete
variables. Ability to use available information and develop realistic long-term and short-term plans for curricular
goals.

OTHER SKILLS AND ABILITIES:

Ability to apply knowledge of current research and theory in education. Ability to establish and maintain effective
working relationships with students, staff, and the school community. Ability to perform duties with awareness of all
corporation, state, and federal requirements.

PHYSICAL DEMANDS: The physical demands described here are representative of those that must be met by an employee
to successfully perform the essential functions of this job. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

While performing the duties of this job, the employee is regularly required to stand, walk, sit, talk, hear, and drive
from one building to others. The employee is required to reach with hands and arms and frequently to stoop, kneel,
crouch, or crawl. The employee must occasionally lift and/or move objects which weigh fifty pounds or more. Specific
vision abilities required by this job include close vision, distance vision, peripheral vision, and ability to read small
print. The employee is regularly required to perform the same hand, arm, and/or finger motion many times.

WORK ENVIRONMENT: The work environment characteristics described here are representative of those an employee
encounters while performing the essential functions of this job. Reasonable accommodations may be made to enable
individuals with disabilities to perform the essential functions.

The noise level in this environment ranges from very quiet to very loud, depending upon the activity involved. The
employee must often meet deadlines and must report to activities on time. Frequently, the employee must work
irregular and/or extended hours. The work environment includes inside and outside areas. The work environment
includes exposure to sunlight; risk of being bitten by animals or insects; exposure to environmental allergens (grass,
weeds, pollen, and trees) and occasional exposure to solvents, degreasers, pesticides, and/or herbicides. The
employee may be exposed to CRT’s.

The information contained in this job description is for compliance with the Americans with Disabilities Act (ADA)
and is not an exhaustive list of the duties performed for this position. Additional duties are performed by the
individuals currently holding this position and additional duties may be assigned.

Approved by board agenda
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APPENDIX II: Data Analysis Exercise
Principal Data Analysis Exercise

Use the data spreadsheet and informational data points below to ascertain the key issues and challenges facing
this school. Develop a presentation (not to exceed 12 slides) that communicates your vision for school
improvement. Please be prepared to share your presentation to your interview panel.

* Although students can articulate the school values and behavioral expectations, they do not consistently
follow them, particularly rules about transitioning in the hallways during passing periods. The first two
days of the school year are focused strictly on explaining, modeling, and practicing rules and procedures
with students.

* All classes use the PAWS behavior system, whereby students accrue points for good behavior and lose
points for misbehavior. Every three weeks, there is a celebration for students have who earned a pre-
specified minimum number of points. There is inconsistent investment in the PAWS system from
teachers and students alike.

* Teachers reported that they were constantly dealing with chronic behavioral issues from the same
students. On average, teachers estimated that 50% of instructional time was wasted directing
misbehavior from 25% of their students. School administrators estimated that between 50%-75% of
their typical day was focused on student discipline.

* In order to better differentiate instruction, the school tiered students into classes with A/B groupings
based upon students’ instructional strengths and areas of development.

* All staff members report feeling a sense of urgency around student achievement.

* Leadership flagged certain teachers based on classroom observations/lesson plans, and required that
these teachers submit each week's lessons the Friday prior.

*  During the last school year, the student mobility rate was 30.9%. Staff members described their
frustration with the delays in obtaining complete student records from the schools the children
previously attended. When a student transfers to the school, the counselor assigns the student to
class{es) and gives the new student a tour of the school before taking the student to class.

At the end of your time, please email your completed task to Carrie Hillyard.
(Carrie.Hillyard@evsc.k12.in.us)
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APPENDIX 1IV: Teaching Observation Exercise

Teacher Observation Exercise

As part of this exercise, you will observe a teacher’s instruction (middle school ELA teacher). We ask that you
watch the following two videos using your laptop computer ONLY ONE TIME. During that time, you may use
scrap paper provided to take notes. Then, complete the short graphic organizer below. The videos take
approximately 13 minutes to watch; you will have a total of 35 minutes to complete the graphic organizer below.
As this will be scored, we ask that you use your neatest writing to ensure evaluators can read your thoughts
below.

http://tinyurl.com/moodie01
http://tinyurl.com/moodie02

TEACHER STRENGTHS

TEACHER AREAS OF DEVELOPMENT

3 NEXT STEPS YOU WOULD SHARE WITH THE TEACHER DURING YOUR FEEDBACK CONVERSATION
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APPENDIX V: Candidate Ratings Profile

Achievement

Takes significant personal or
career risk or commits significant
resources to launch a new
venture or attempt an unlikely
change/improvement

Takes multiple actions to
minimize risk and ensure success
Acts to engage the efforts of
others for success

Sustains pursuit of goals over
time to ensure all goals are met

Sets challenging work goals for self
(and/or team) and intentionally acts to
meet them or tracks and touts progress
Carefully chooses challenging goals and
actions (for self and others} based on cost-
benefits analysis such as time, money, and
other resources needed versus likely
speed and magnitude of results.

Improves own work or work of team in
pursuit of a specific goal

Shows little concern for quality of
work or expresses concern but not
able to describe specific actions
taken to do good work.

Works to meet explicit standards
required by others or sets own
standard for work quality, but nota
very difficufor, clear standard

Initiative and
Persistence

Acting without formal or explicit
authority, takes personal or
career risks and bends
organization norms and rules to
accomplish a work objective (not
a personal agenda) despite
significant obstacles or early
failure

Involves others including people
over whom the person has no
formal control

Voluntarily initiates and follows through
on new work project (not just a discrete
task) that is not assigned by others, and
tackles significant barriers as they arise

Completes assigned work as requi
without extra supervision ]
Works extra hours to completée:y
when not required
Takes on voluntary v

ext steps when a simple
tacle arises

Monitoring and
Directiveness

Sets high standards explicitly up
front by doing more than one of
the following:

Giving initial orders

Repeating expectations of high
performance

Insisting in a demanding way that
others comply

Publicly monitors and
communicates performance
against standards
Without regret, rids orgafijzati
of low performers (follg :

performance shortfalls

Gives in to others, even if conflicts
with work goals

May give direction about routine
work or that is not explicit or
detailed

Does not give directions or may give
minimal directions or communicate
expectations {may justify by
expressing concern with others liking
them, hurting people’s feelings or
making others feel bad)

Does not directly address
performance problems

Planning Ahead

Acts quickly, decisively and completely to
address current problems and crises as
they arise

Voluntarily identifies future needs,
problems, and opportunities and plans to
address these within 3-12 months of
identification but may not completely
understand how needs, problems, and
opportunities work together to form a
strategic plan for the school

Focuses thinking on the past

Fails to see current needs and
opportunities

Focuses on immediate needs, tasks
and problems only

Impact an
Influence

Engages in a complex set of
maneuvers with many people—
personal communications, use of
third parties, promotion
decisions, sharing of power or
information, working through
chains of people for a domino
influence effect to obtain desired
impact

Thinks ahead about the likely reason of
audience and adapts communication to
obtain desired results/impact

Shows influence tenacity by taking at least
two steps to influence

Personal gain tactics, limited
persuasion

Uses negative behaviors for personal
gain or does not act to influence
others

Prepares and presents data and
logical arguments but does not tailor
to make them appealing or
influential to the specific audience
Thinks ahead about the likely
reaction of audience but does not
adequately adapt communication to




obtain desired impact

Team Leadership

* Manages effectively and
motivates the team--and the
stakeholders who affect the
team’s work—with charismatic
communications of the vision for
the organization, resulting in
excitement and large contribution
of people’s discretionary effort

* Protects the group from outside
influences that might prevent
performance

* leads team to results

“Sells” the team mission, goals, and
actions to its members and then follows
up to ensure that the team’s work is done
well

Obtains resources and people that the
group needs to perform

Protects the group from outside
influences that might prevent
performance

Promotes team morale and enhances
performance by taking actions that affect
how people feel about the team and how
well they perform on it

Communicates how work is assigned, who
is hired and fired on the team and
expressions of how these action affect
remaining team members performance
and morale

Provides no direction, goals, roles, or
meeting clarity when needed or
asked

Has not engaged in any roles, in
work or volunteering, that require
leadership of a team

Manages logistics by communicating
agendas, time constraints and work
tasks

Developing Others

* Gives full responsibility for very
challenging work to others as
stretch experiences

* Promotes others as a reward for
development or as a
developmental opportunity

* Ensures that others obtain the
experiences and training they
need to develop new skills and
levels of capability

Focuses upon the development

concrete and actionable next ste
Gets others to fix prok
solutions themselves

Discouragesothers with negative
atements of potential and

expectations

Takes no action to develop others

* even if expresses belief in others’

ability

Tells others how to do their work
when needed and may make helpful
suggestions

Critical Thinking

* (rystallizes the meaning and
importance of a lot of complex
data in a few, simple findings
and/or sees the most important
issue in a complicated situation

¢ |dentifies issues and problems not
previously learned or identified b,
others :

* Breaks apart a comp!ek problem
or process into categorigs-and.

Notes similarities, differences, gaps,
and trends in technical dataorin a
current situation versus past
Attempts to analyze relationship
among a few items but may miss
vital important connections and/or
relationships among items

Self Confidence

Expre\ es positive feelings about
challénging assignments

Stands up for self and positions in conflicts
Follows statements with actions that
justify confident claims

Views self a key actor or originator in
important situation

Acts outside explicitly grant authority {but
without breaking rules)

Publically expresses lack of
confidence in self

Defers to others inappropriately
Avoids challenges because of fear of
failure
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Part 1: School Readiness Assessment Overview

The purpose of administering the School Readiness Assessment (SRA) is to diagnose the strengths of, and
challenges facing, a school. Based on this information, the SRA team makes recommendations of priorities for
school turnaround.

This report includes 1) a brief explanation of the SRA process; 2) a detailed description of findings from documents
collected and focus groups/interviews; and 3) suggestions of key focus areas for Lincoln Community School and
Evansville Vanderburgh School Corporation to begin implementing changes. The findings assess the presence of
each of the nine elements of the High-Poverty, High-Performing (HPHP)3 school readiness model, which are
described below. The subsequent recommendations are also aligned to the HPHP readiness framework.

Process

The SRA is a two-step process that involves a document review and a site visit. First, the SRA team asks district
and school staff to submit materials containing information on current programs, processes and plans at Lincoln
Community School. The SRA team uses this information to prepare for the site visit, including drafting a schedule
and generating questions for follow-up. The site visit occurs over a period of two days. During the site visit, the
SRA team facilitates focus groups and holds additional one-on-one interviews with select staff members and other
stakeholders. The focus groups and interviews consisted of the following participants:

» 1% period PLC team

+ 2" period PLC team

+ 3"“period PLC team

+ 6" period PLC team

» 7" period PLC team

» 8™ period PLC team

e 1%'and 2" grade students

o 6" 7" and 8" grade students
e Literacy Coach

* Parent Coordinator

* Speech/Language Pathologist
* Counselor

* PTA President

*  Principal

* Assistant Principal

3 See Caulkins, Guenther, Belfiore, Lash, The Turnaround Challenge, Mass Insight Education (2007).




Part 2: Lincoln Community School Background Information

Lincoln Community School is a part of the Evansville Vanderburgh School Corporation (EVSC), located in
Evansville, Indiana. The school is EVSC’s only year-round K-8t grade school and serves students from
kindergarten through eighth grade. During these breaks, students have the opportunity to attend a school-based
intersession program, which provides students with additional educational programming. In addition, Lincoln
Community School is one of a handful of full-service community schools in EVSC. Students attend school for 180
days with 15-day intersession breaks every 45 calendar days in the fall, spring, and summer. Lincoln Community
School receives Title I and 21st Century Learning Grants.

Student Demographics

During the 2011-2012 school year, 382 students were enrolled at Lincoln Community School. 93.46% of students
were eligible to receive free or reduced price lunches. The ethnic breakdown of the school was as follows:
American Indian (0.2%), Asian (0.2%), Native Hawaiian/Pacific Islander (0%), Black (54.71%), Hispanic (1.8%),
Multiracial (16.49%), and White (26.44%). 20.68% of students were enrolled in special education and 1.05% of
students were identified as English language learners. Although statistics were not available, from information
ascertained from focus groups and interviews, many of the students arrive with multiple poverty-related needs
and complex issues, including high rates of mobility, incarceration of a relative, and community violence.

School and Safety Discipline

During the 2011-2012 school year, a total of 61 students received out-of-school suspensions. Of these students,
68.5% of students were Black, 13.11% were multiracial, and 18.03% were White. In addition, 27.87% were female
and 72.13% were male. One student received an out-of-school suspension for a matter that was weapon-related.

Student Performance
Based on 2011-2012 ISTEP+ data, Lincoln students are performing well below state and district averages. The
percentages of students who are meeting state standards for proficiency are listed below.

English/La

nguage Arts
7 ; o
e

e
TR AT

hool-Defined Priorities
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According to interviews and focus groups with school personnel, the Lincoln Community School’s top priority is
safety and discipline. The principal, Ms. Darrett, hopes to reduce the incidence of disruptive behavior and decrease
the number of student referrals to the office. The school improvement plan also includes a focus on mathematics,
with attention given to increasing students’ math scores on the ISTEP+ and Acuity exams. English/Language Arts
was not included in the school improvement plan because the school’s Academic/Leadership Team felt that it was
a lower priority relative to safety/discipline and mathematics. Staff explained that partly as a result of literacy
being a school-wide focus for the past several years, there was little progress made in other areas. Findings from
the SRA team’s independent evaluation supported Lincoln Community School’s priorities.




Part 3: Summary of Main Findings

To provide detailed school level information, the SRA team has set urgent, high, lesser and low priorities for
Lincoln Community School according to the nine elements of the HPHP school readiness model. The rating system
is explained below.

Highest priority for school success and should be primary focus of school goals, programs,
and resource allocation.

1 Strong priority for school success; should be addressed throughout strategies that support
urgent priority areas.

Lesser priority, school provides some existing evidence of addressing domain and should
evaluate effectiveness of current programs for signs of improvement.

Low priority, school exhibits some evidence of meeting the domain criteria and should not
focus preliminary time or resources on this area.

Each element is assigned a priority rating. Furthermore, urgent and high priorities are specifically outlined that
directly align to the each HPHP element. Finally, a complete summary of evidence collected during the SRA process
is defined to specifically understand what observations, actions, and behaviors led to our priorities.




Part 3: Summary of Findings {Readiness to Learn)

Safety, Discipline & Engagement
Action against Adversity
Close Student-Adult Relationships

Urgent Priorities:
* Systems and structures to proactively address student behavior and to reward students for positive
behavior
* The enforcement of consistent, defined school rules
* Family and community participation in school activities that are aligned to school performance goals
» Effective communication with parents/guardians about instructional programs, opportunities to support
student learning within the home, and students’ progress
High Priorities:
* Limiting incidences of physical violence, acts of aggression, bullying, teasing, or harassment, and
* Ensuring students feel safe from bullying, teasing, and harassment
* The celebration and motivation of increased student achievement
* Effective measures for promoting good attendance and eliminating truancy and tardiness
* Addressing the personal needs of families so that they can better support studentlearning

Summary of Readiness to Learn Findings:

Although there are school-wide expectations for walking in the hallways (walk on the right side, use inside
voices) and going to lockers (once in the morning and once in the afternoon), many middle school students do
not follow them. This is partly due to the fact that teachers inconsistently enforce these expectations and
provide opportunities for students to visit their lockers outside of these time periods. As a group, teachers
collectively reported that it was a shared expectation that teachers should monitor hallways during transitions.
However, it was observed that while some middle school teachers participated, not all supported this
expectation. Other than rules about transition times, lockers, and walking in the hallways, staff and students
were unable to clearly articulate school-wide rules. A number of middle school students interviewed said that
they did not feel safe at school, particularly students who were " not friends with everyone." They reported
frequent occurrences of bullying, physical violence, stealing of property, and teasing in the absence of staff
members. Alternatively, elementary students did not report safety concerns.

The Citizenship program is meant to reward positive behavior and address student misbehavior. This year, the
program has attempted to invest students, as they cannot participate in school sporting events and dances if
they lose their Citizenship. Students lose their Citizenship and associated privileges for receiving a suspension
or failing grade. After a teacher has given a student who is misbehaving three classroom consequences, he or
she may send the student to the office to be disciplined by the principal or assistant principal. Teachers feel
supported by this new office referral policy and accompanying consequences—pleased that "something will
happen when (students) are sent to the office.” Students reported that they do work in the office or sit quietly.
Teachers stated that they anticipate that the current influx of referrals will lead to a decreased number of
referrals over time.

Parents and teachers do not feel that family engagement is successfully cultivated throughout the school, with
some teachers feeling as though family engagement efforts are futile. At the beginning of the school year,
school leadership asked teachers to make positive phone calls home to all of their students' families. The
school also sent home a letter to parents describing where the school was located and encouraging them to
come to the school to visit. The mode of most home-school communication is notes in students' agenda books.
However, staff noted that the protocol to log parent/family communication has not been continued this year
with little understanding why the system/protocol was discontinued.




Student misbehavior is generally the focus of home-school communication. In addition, parents report not
being informed about academic assistance opportunities for their children, particularly if they do not qualify
for free or reduced price lunch. One parent noted that it would be helpful for teachers to send home packets of
work with some problems solved in order to jumpstart parent/family understanding of the topic. Parents are
invited to periodic coffee chats and monthly family fun nights. Parents are also invited to school sporting
events via online social media. However, it was noted by several staff members that the same group of parents
consistently attend school functions. The PTA is stronger this year than in previous years, with successful
fundraising efforts and members taking on leadership roles.

The school does not have a systematic way of assessing students' poverty-related challenges. Individual
students' needs are brought to the parent coordinator’s attention through informal, word-of-mouth
communication. The same informal process applies to the school social worker and counselor. The parent
coordinator addresses individual students’ needs by pooling relevant resources. She does not routinely
collaborate with any other professionals at the school but does maintain an open door policy for families and
conducts a handful of home visits annually as needed. Conversely, both the social worker and counselor report
working with others in the building to address student needs. Both of these individuals reported feeling
connected and familiar enough with the community and families to participate in home visits if a student
situation necessitated this effort. However, this was not a sentiment felt by most staff in the building with a
few staff members indicating that they feared that students may retaliate if they visited their homes.

In order to better differentiate instruction, the school tiered students into classes with A/B groupings based
upon students’ instructional strengths and areas of development. Students report being bored during
instructional time and working from textbooks in many classes. Many students identified science as an
exception, stating that they regularly participate in hands-on activities. Other than stating subjects that they
were weak or strong in, students could not state their specific strengths and weaknesses as a learner, nor how
they work best. Students interviewed could not articulate specific learning goals that they are working to
achieve.

There is limited school-wide recognition and celebration of students' academic performance. Students have the
opportunity to earn a place on the school honor roll, which includes a breakfast celebration. It was
inconsistently reported that rewards for student academic performance are given by teachers within the
classroom.

A handful of teachers have informal mentoring relationships with some students, and if these students have
escalating behavioral issues, they are able to take a break with their mentor. There are not school-wide
initiatives for establishing and developing meaningful connections between staff and students. A few teachers
stated that one faculty member in particular was someone that they turned to should they need to reach a
student who they had difficulty connecting with—this teacher had served in multiple coaching roles the prior
school year.

Part 3: Summary of Findings {Readiness to Teach)

Shared Responsibility for Achievement




Personalization of Instruction

Professional Teaching Culture

Urgent Priorities:

* (lear and compelling school vision, top priorities, and picture of school success

¢ (lear, measurable, ambitious, and attainable school improvement goals

* C(Clear expectations for the planning and delivery of instruction

* Systems to monitor the implementation of initiatives across the building, and adjusting accordingly

* Shared commitment to the vision of the school

*  Curriculum that is challenging for all students, articulates essential content and skills for all students to
learn at each grade level, and is mapped across the school year with adequate instructional time
allocated to teach it

* School’s curriculum and assessments are informed by Common Core, aligned with state standards,
aligned with each other, and coordinated both within and across grade levels.

* Specific, leadership-led guidance to teacher teams (e.g., helps to establish meeting routines; models and
promotes use of discussion protocols; ensures systematic monitoring of student progress; creates focus
on linking results to instruction)

High Priorities:

* QOrganizational structure of school staff supports essential school functions

* Roles and responsibilities of all individuals at the school are clear

* Strong accountability for student achievement throughout the school

e Alignment of resources (e.g,, funding, materials, time, programs, technology, and staff) toward the
school's instructional priorities and goals

* Intense commitment to high levels of student achievement by all school staff

¢ Instructional plans informed by students’ prior knowledge, current skills, and learning needs

* Consistent assessment implementation to identify baseline student needs and predict student progress
toward clear lesson, unit and student success on the state summative program assessments

» Teacher-student communication to ensure the shared setting of achievement goals

*  Quality teacher planning and collaboration

* Regular teacher observation and the timely feedback to teaching staff to design specific and actionable
professional development next steps

Summary of Readiness to Teach Findings:

Both staff members and leadership acknowledge that there is no school vision. However, leadership stated
that it is not a priority at this time given the myriad of other pressing issues facing the school. The
Academic Team develops goals for school improvement. The team is comprised of teachers from all grade-
levels as well as other staff members who support students in other capacities. Material that is discussed
during the Academic Team’s meetings is communicated by email to staff members in the form of meeting
minutes. While teachers state that there is a clear school-wide focus on behavioral issues, they could not
articulate specific academic goals or interim benchmarks. Instead, staff repeatedly report how they needed
to get out of the “F” status. At the beginning of the school year, leadership stated that the instructional
focus of teachers would be lesson planning, assessment and student engagement. Non-instructional staff
members report that they are not familiar with school priorities. Although leadership does not assess
progress towards the school’s performance goals and school improvement plan benchmarks, they are
currently re-evaluating the behavior referral process and plan to communicate with teachers who have
students that are repeat offenders or teachers who are themselves repeat offenders of referring students to
determine what they can do differently. Furthermore, leadership believes that some non-instructional
positions are not aligned with school priorities, but they feel that they lack power to make changes because
they do not control the funding of these positions. Both administrators were able to communicate how
they would exchange some staffing positions for others to align staff to general school priorities such as
instruction.




Due to the staff’s inability to describe performance goals, it is difficult to determine whether programs and
instructional technologies fit with the school's improvement plan. Staff members could generally identify
the roles and responsibilities of their colleagues, despite the fact that job descriptions for non-instructional
staff do not exist. For example, the new E-learning coach does not understand her role. Teachers reported
mixed utility of the "Grandmas program.” Intercession is "mostly for fun" according to staff and students.
Leadership had recently announced that two key changes to the intercession program—the elimination of
recess and field trips. Staff, students and parents are against this decision.

All staff members interviewed reported feeling pressure around student achievement, but instructional
staff reported a particular sense of urgency. Some teachers do not believe that they should be as
accountable as will be for student achievement. Non-instructional staff reported not being accountable for
student achievement. Staff reports struggling to get students to be invested in their academic success and
positive behavior and expressed frustration over students lacking motivation and responsibility for their
learning and behavior, as well as parental involvement.

Leadership orally conveyed lesson planning expectations at the start of the school year, and have reiterated
these expectations to struggling teachers. Teachers reported conflicting and shifting expectations for
lesson plans. According to both teachers and school leadership, expectations around delivery of instruction
were not communicated to teachers. All teachers interviewed indicated that leadership set an expectation
thatlesson plans will include relevant Common Core standards.

Lincoln Community School’s GVC curriculum is not well-defined. In addition, instructional staff stated that
it does not seem possible to cover all of the GVC and complained that their planning time has been severely
cut over the last two years. In addition, teachers stated that intervention blocks are informed by students'
instructional needs, and that personalization of instruction was otherwise extremely difficult in core
instruction because of the wide range of student abilities. However, teachers reported that the A/B
tracking system has helped them somewhat cater lessons to students' instructional needs.

The Acuity exams are administered every nine weeks to students in grades 3 through 8. The exams are
intended to inform student progress toward ISTEP+ proficiency. In addition, while there is an expectation
that teachers will give formative assessments to students, there are no school-wide expectations on the use
of formative or Acuity assessment data. There is a perception among staff that assessments are being
given to students out of compliance rather than to inform instruction.

Based off of guidance given by the administration, the Literacy Coach decides topics for collaborative
planning time (Professional Learning Community, or PLC) and facilitates sessions. During this time, the
majority of activities conducted in PLC centered around building the PL.C community through a shared
book study. . In addition, teachers stated that they create common assessments during PLC time. PLCs
also create data folders (grades 3-8) and data walls (grades K-2), and teachers plan to use these means to
group students by ability and to determine which students require intervention. However, the 3-8
individual data folder system was not implemented at this time and it was unclear when the team would be
able to meet to formulate the timeline to establish this protocol. School leadership does notplay alarge
role in teacher teams, and provide very little guidance to the Academic Team and PLCs. Although it was
clear that collaboration happened within grade levels, there was little to no collaboration vertically.
Furthermore, there was a clear divide of how primary vs. middle school teachers viewed the value of
vertical collaboration.

Leadership flagged certain teachers based on classroom observations/lesson plans, and required that these
teachers submit each week's lessons the Friday prior. During classroom visits, leadership uses district
tools and scripting to record observations. Teachers reported that they receive brief feedback on Post-It
notes that is generally positive after classroom visits and did not feel at the time that it was helping them
improve their classroom instruction. Leadership plans to visit every classroom at least twice before




December, with more frequent brief walkthroughs and 1-2 additional observations for teachers they have
flagged as underperforming. Staff members generally respect school leaders’ expertise.




Part 3: Summary of Findings {Readiness to Act)

Resource Authority
Resource Ingenuity
Agility in the Face of Turbulence

Urgent Priorities:

* Robust evaluation of all staff that includes student performance data

e Additional time and support for individualized instruction through tiered instruction, a data-driven
approach to prevention, early detection, and support for students who experience learning or behavioral
challenges, including - but not limited to - students with disabilities and English language learners

¢ Basic classroom preventions to ensure academic growth and positive behavior for all students

» Specific, targeted academic and behavioral supports or interventions for identified at-risk students

e Systems to monitor students’ progress toward academic and/or behavioral goals to use this feedback and
inform support and intervention

High Priorities:

* Autonomy of school-level hiring decisions with a commitment to, and competence in, the school’s
philosophy, design, and instructional framework (e.g., trained and experienced with curriculum,
certified/licensed to teach, qualified to teach subject area)

e (Cultivation of outstanding teachers

» Autonomy over budgetary decisions within an allotted school budget including, but not limited to, staffing
structure, technology, and curricular supplements

Staff collaboration to identify students in need of targeted academic and/or behavioral supports, plan
interventions, and monitor progress

» Activities that address a range of learning needs for students aligned to performance data

* (Create solutions to ensure focus remains on student achievement

Summary of Readiness to Act Findings:

Leadership demonstrates some resource ingenuity, but limited resource authority. As previously mentioned,
leadership expressed an interest in eliminating a position funded through a district community grant, but they
do not have the authority to do so. Leadership has altered the responsibilities of the parent coordinator to
spend 50% of her time supporting a kindergarten classroom. Although leadership has control over hiring
decisions and seeks to hire teachers who are certified to teach in the assigned subject areg, there is a restricted
applicant pool for certain positions. Furthermore decisions are made at the district level that impact staffing at
the school-level with little understanding of how this transition will impact the school environment, For
example, the e-learning coach previously assigned to Lincoln received a promotion right before the start of the
school year. Leadership was not successful in having an E-learning coach hired at the beginning of the school
year, nor having the coach service grades K-5. Another example of how central office based decisions impact
the school environment are in the case of a Kindergarten teachers who was on maternity leave. Along-term
substitute was assigned to the school but was pulled when a full-time position became available with no
transition plan identified for the school. Students were split among classes for over one week.

The school does not have systems to recruit and retain effective teachers. Underperforming teachers are
flagged and the appropriate documentation is subsequently collected to follow the required steps of the
removal process, as required by EVSC. Exceptional teachers are identified through classroom observations and
informal means. Exceptional teachers are not rewarded. Student performance data is not a part of any staff
members’ evaluations.

As discussed in an earlier section, teachers in grade K-2 use data walls created during PLC to identify students
who need additional academic support, while teachers in grades 3-8 intend to use data folders to do so.




Teachers in grades K-2 administer the DIBELs NEXT assessment to students, and provide BURST reading
intervention to at-risk students. The intervention block is the primary means of remediation for struggling
students. Students who are at or above grade-level in core subjects do not participate in the intervention
block, and instead attend specialty classes such as art. There are not any academic offerings tailored to
advanced students outside of the loose A/B tracking of students. This school year, leadership eliminated pre-
Algebra for 8th graders because of overall ISTEP Math proficiency (22%).

Teachers, specifically teachers of laboratory classes, did not report feeling limited by space, equipment or
materials. A handful of teachers reported using Promethium boards in their classrooms. All teachers
interviewed indicated that materials and equipment were rarely an obstacle. Although available, some
students reported that their teachers did not use technology consistently or ever. The ConnectEd system is
available for teachers to use to communicate with parents, but teachers do not know how to go about using it.
The ConnectEd system is primarily used for school-wide announcements about non-academic items, such as
picture day and the dress code. Furthermore, the impact of budgetary decisions is not monitored.




1. Tell me a little bit about yourself.2.
What is the role of the teacher in the
classroom?3. Tell me about your
student teaching.

4, What was your favorite course in
college?

5. What techniques do you use to
motivate students?

6. How do you know that what you
are teaching is really being learned?

7. Where do you want to be five years
from now? Ten years?

8. State a behavioral objective you
taught in your last class.

9. What is the most exciting thing
happening in music education today?

10. What have you found to be the
toughest aspect of discipline?

11. Describe an ideal curriculum in
music.

12. How do you introduce career
education in music classes?

13. How do you individualize learning
in your classes?

14. What are the current curriculum
trends in music?

15. What is the ratio of time spent
talking to students about music versus
time spent having them make music?

16. Describe independent study
projects your students have
completed. ‘

17. What’s your favorite musical
concept to teach?

18. What rules do you establish in
your classroom?

35. How would you mainstream special
education students in your ensembles?36.
Define a superior music teacher.37. What are
your hobbies and recreational interests?

38. How much practice time do you expect
from students?

39. What should schools do for students?

40. What makes your class different from other
subjects?

41. How would your peers describe you?

42. How do you develop aesthetic responses in
students?

43. Which five words would you use to
describe yourself?

44. How would you deal with a student who
was a habitual behavior problem?

45. What would you do if a student missed a
performance?

46. How do you feel about using detention for
managing student behavior?

47. Which wnits would you include in sixth-
grade general music?

48. How will you manage and protect the
school’s equipment?

49. What are important components of a band
method book? What are the important
components of a general music textbook?

50. What kind of field trips would you be
interested in organizing?

51. A student tells you that he or she has
experimented with drugs. What would you do?

52. Are you well-organized?

53. How do you feel about corporal
punishment?

54, How many performances do you expect

73. What is your philosophy concern
fund-raising?74. How will you contrc
behavior in large ensembles?75. Wou
ever punish an entire class? When?

76. How would you respond to a pare
complaint about your attendance polis

77. 1If you could change one aspect of
personality to help you get along bett
people, what would you change?

78. Describe the perfect music studen
79. Why do you want to teach this ag

80. How will you decide who plays w
instruments?

81. How will you make sure that stud
challenged in your music class?

82. What would you do if you caught
student cheating?

83. How much input should students
contribute to a music program?

84. How can you tell if you’ve had a ;
rehearsal or class?

85. When you listen to a student who
how do you feel?

86. Should students be allowed to eva
their teachers?

87. When did you first decide to beco
music teacher?

88. How much should a teacher know
the personal lives of his or her studen

89. Do you think that students are cap
self-discipline?

90. How much travel would you be d:
with your groups?

91. What do you do when you’re bore

92. Do you think it’s possible for a te:




19. What is most important-content,
outcome, or process?

20. How do you handle the different
ability levels in your classes?

21. What made you decide to become
a teacher?

22. What are your plans concerning
professional development?

23. What is the toughest aspect of
teaching today?

24. Describe your most positive
teaching experience. Describe your
most negative.

25. How should music teachers
contribute to the development of the
total school program?

26. What extracurricular activities
could you assist with if you are hired
for this position?

27. Could a student of low academic
ability receive a high grade in your
class?

28. What kinds of music would you
program on concerts?

29. How do you intend to grade music
students?

30. What is your philosophy of music
education? What is your philosophy of
education in general?

31. Why is music an important subject
in the curriculum?

32. How do you feel about tracking
students versus mainstreaming them?

33. What are your weaknesses? What
are your strengths?

34. How do you encourage students
who are musically gifted?

from your students each year?

55. What do students gain from studying
music?

56. How many years should a student
participate in ensembles?

57. Will you be using any religious music?

58. What would you like to change about music
teaching in the U.S.?

59. What do you like most about being a music
teacher?

60. How important is it that students like you?
61. How do you cope with stress?

62. How do you involve parents in the music
program?

63. Describe your last teaching day.

64. Name the titles of the last three books you
read.

65. Who is your favorite composer for band?
Orchestra?

66. How do you feel about music competitions
and festivals? Show choirs? Strolling strings?

67. How many days of school did you miss last
year?

68. Why should we hire you?

69. What question have I not asked you that
you were hoping I would?

70. What are three words that describe your
teaching style?

71. Who is responsible for discipline in
schools?

72. What would you do if a student could not
afford to buy a uniform? An instrument?

get too close to his or her students?
93. Describe a “failing” student in yor

94. What do you consider justifiable 1
for being late to work?

95. How much time outside the schoc
should a music teacher be willing to v

96. If you weren’t able to teach music
would you do for a living?

97. If you had a forty-minute class pe
how would you divide that time in a 1
setting?

98. Can you play all the instruments i
band? In the orchestra? How well?

99. How will you incorporate technol
your classroom?

100. How would you handle racial tei
your classroom?

101. Why do you want to work for us

102. What strategies would you use
student with a bad attitude toward mu
class?

103. What do you consider an adequa
budget for your program?

104. What would a student have to dc
“kicked out” of your class or ensembl

105. How do you feel about students
want to be involved in both music an¢
How would you handle scheduling cc

106. Why did you choose to attend yc
college or university?

107. How often will your marching b
rehearse?

108. Can you coach any sports?

109. How do you usually cope with s




burnout?

110. If you could write a book, what
the title of the book be? Describe the
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Carrle Ann Hillyard - Vita
Cwerb el s IR s
Toditter; Tducavedfutun

Education:

* ndiang Staie Urversity, 102015 -Rrovent [Torre Hzuts, indlanal
Friy Condidete in Transformativnn! Yrban Leadership Frogron
Dirgctor of Derriepium wad instraction Heensuee progracs [omploted 23/3018)

v pdiana Unbeersity, BI2002. 778004 (Slonmingtom, Indizna)

Piyby stadent by Corrlewlam Stodiey program

& ipdiana Dnlessaity, 802007 572004 {Sloomingten, bvdbann)
Eduraticrad Leadership Liensure Frogrem Complsted

¢ Indbaey Undverglty, 82002502004 [Bloomington, edfana]

W5, Slomentary Education, Surrivulure ond Ingtructios

* University of Sputhorn indiana; £/1995-5/ 5995 (Evarsviile, Indisna)

.4, Eleparntory Education « Winor: Seedieg instrection

Professional Experlence;

Evunsville Vanderburgh Schoal Corporstisn—Tflon of Tranaformational Support
Jmmr:wr i Sehoul Tm;smmatiam} 16f12-Prasent
s asirn and bnglement o "Yranedoemation Sane® {12 for a chester of te srindty sohosds,
- ﬁsmt«g;h g sivision of BVSE (0ile of Tronafarmetianst Suppoert and mennge differentiatud fintengifing
travaturrvatieast Imaravenent affors foe Tshmads,
¥ Conrdinate with werlouy deparsiments fog., Huzoss Ruesserces, Flaane, Farndly and Comamunity & nnaw”mysﬂ £ey @i
tht Transformadion fone sthouds v priordized ard revvlve the services anid suppoeis thetthey need by sucaed.

Beanisville Vanderburgl Schogl Corpuration—Ofive of Acadermic Allain
{hipecter of Thle Support [Prew, Ast, Director]) 7730410712
* Dty supoorted Yite | scheols, schond trangformation, supplesriertef eduzatenal sarvices [R5 Yutoring), and
Tedernl grant weiting and Implesetstion.
s Creatnd dotaaviven procesees ta marimize logrning, sehool bapromment, ang disdal Ingravement {aoully,
IBELAATRE, Molues Math, stel
o Bareed s direot Balvon hutweun indisns Department of Eduestion Ofe of Schond Yumaround and Buansdily
Yanderbwegh School Corparstipe; Sulluborsted with the state deparimsant oo matiers of Titke |, schagl sozotnizudiiny,
gred sehont Improvement.

Evasisiile Vanderburgh School Catpocation
{Peineipal] 7/08-5120
s Zimudisneounsy ad bva chrendeely fea-gorfarmdng Tivle Techoalnwhile matnialning sn istrectional forus
¢ Rtengged bwe selvaols throwgh the schoni ciostr procesy whils fackzating the devdlapment of » shored wisien amang
1he b sppsrete salts b deusigre 2 now B8 fullaarvive communnity schood tboused on serwion Ieorning, leodership
develapment, world fonguage/plokol etsensilp, snd fachnolegy,
ke e wlign nolphbarhoed revitielizotlon inftistie 20 st hnaboemmuiity driver needs b eallaboration with the
nighiborhsad geseclation, Habitat for Humanity, and meany ather families aod community partoeeships with the schoal
wx the contmrpiecy o the semmustty: seeved an Slenviond Comrmunity Duvelopreant ﬁiﬁt;‘uﬁﬁnm sedwfsovey Boaad g
chatred e sducation smmittes for the meighberhoad initistee

Evnngyile Vandarburgh Schoal Dirporation
{Cusrieubom Facititator] 8/04-7/08
* Prowided smbedded professionad develogrmen, sodoiing, snd costhing to teackers do alf subloct sresy floeguage arts,
mgth, Feedth, sclenee, snohl studies, tevhandagy, o0t musts, rhysivg! edivatioel.
L *w‘éiitutm zod Implamented 2 shared wislon and sohoe! oprovement plan with 28 sta mombers thraugh weekly toam
meptings thrsugh datadoiven instrustions] groctioes,
*  Enpeped inmueitipls beedership roles wishin butlding end districn.




Idbaris Wnlsarsity, Depariment of Curdcelunn and Instraciion
[Asseriate Instructor snd Student Teaching Supendsar) 1508-8/04
o Puslgned and trapht D554, Masters Sonvinat do Bleoventany Bdur
# Yoaching program.
¥ BSEES Stodent Teacking Supertuor for 1 nt teachers ot the slemniaey wnd middis sehsnl ingsls
* Fasiorted berroction orowrious sutoets ‘sr;::p sirvicy teschiars g s oom managamenl, noking o sudent
wasftuning };;mm«:ﬁ?fiﬁ, propaving Yor the first year of teaching, cofloctive Tonohing, mulitiple m#msgﬁﬂtug Tearring
shytos, tueach gdarehi, Sow She brain feorne, ond date-deheer Instnretons decidor mp ks,
& Sergedz Gson brtwenn Thir unlversity and poblic schealy

bt wouess Tor studends i the Hementary Trsne%ion

indiane Unlvarsily, Center for Besearch un Learning and Technology
{Frofessions] Developraent Consultent) 6/02-8/04
*  Cpewsrais SO0 Elsenhower Higher Edurction Gront
¥ fanskartfprieg supneet Bar mdd@ie and Rlgh sthae? feachers ond piminhieton Sough grant okt
Exhansing Tegrhivg and Lepening theowgh nguivy feng s‘sﬂ:?’ vyl

s reeshepod wnd fpzilibeted weorkshopy ond coscleing sensinas Tor participating edunators alung with providiog erbadded
ite) Wrsrional Sevrlegmentouppmt
Tadlare Univieshiy, Centae for Research an Learnbig and Techrology
{Profussions] Developrent Condultent) 8/02-8/04
* Pogueed oo dngely-bosed loarndng and pesfossionat deeelopment, barkawrnd design process io pls
wiity {Undnrdianating by &m*gw integrating techualogy o o bt for bewrning, pod rennwingfespending tontem
kaowladgn
* Spewrade smi reosbeed Inspnoving Veacher Quathy JT0) Federe) Gramt

Cutver Elementary Sehoat {Evansville, indlama)
[Classroorn Texchar] BAS-5/02
*  FY & 8 grode dussroom tearher iy s whes schaed
*  Eeonfnous onstudent eppegesment auid student orblerensent a5 o pehool with Samid ssndres

* Created o dealsdriendly visue) errrlouhans than maotivated sed Inspived students e dnarn while pagedy leanving
sinnpside the viadents

* gppervidhng beavher b peservice teachors and teacher mentor Yo new oollivagog
* Getected ws s model bracher o distont after fest veur sl waching whlly crasting and factiting profussiong
develppment poporiunitios for fesciiers ocorparathys wide snd with eoline semmcaity

Expadznes Highlights:

tepdusshdps

Cae gt

7 dEnintness Y Exraieaas “w HT A e mv Yieiahes, L%
» Cgasleuturn Paity Ei!bffaﬁ(h%ﬁ‘%z&x«ﬂﬂ Cogil

Ewanngiiie 19
sl giachaies.

# D3ER Fagpe DeMa Sle Pesnde i Regredsataties

s Wi ibenad Yooy on Sleergahs o ed sdeeshiy as wall sd smandleaieritdpand

Speeied Skills ard lnteeests:

Sdunation puboy, schoo! transfermation, squity i education, refuthms b, teacher feadersdip, croutive approaches bo tarhing snd
Sraening, wack notworks, conmunity ergagement, seovant lepdership, colisborstion, Inbrgrating snd desipning custicalum,
ezthyrplevand nskructhn, datnedriven practives, grant writng, gualitative and quantiintive reseanch methodeiogies, teacher
wléay, schoal reburny, strategle plunning, techapiogy integratinn, 38 Centure adoptive seills.




SHANNON R. STRIETER

3733 Kemmesaw Dhive « Evavsville, Indtama 47725 » (8123 483-8611 » sushieter(fipmal com

Education
TARTAND CITY UNIVERSITY Oakland City, Y
Mhaster of Avis in Teaching, June 2001 ; Suoowsa Comn Lands Distioetion

UNTPERSITY GF SOUTHERN INDIANA Bvangwalle, TN
Bachelor of Asts in English; dMay 1997; Cion Lande Distinction

Tivenszes
ADMINISTRATION  Building Adwmimichator, Grades K1Y (Todiara)
TEACHDG Bnghish, Grades 3-12 {Todiana)

Exparience
FEvavsville Vandorburgh Scheol Covporation (ffice of Transformational Support Byvansville, IN
Sexior Tramgformation Strategist — Tnstruction & Darx Monagenent Jarmeary 2013 - present
*  (yeate, plan, and exeente fraining svound Taack Like a Champion for 200+ teachers,
v Coach school leadership teams i strategic planning.
Bvaluate teachers a5 needed.
Konitor sebool progress,
Support School Improvement {(rant writing process.
Cordmate dizhict supports fir Trancformation Zone schools,
Co-lead ronmitter for new district ¢eacher evaluation tool.

MCOGARY MIDDLE SCHOUOL EBvansville, BN
Professional Development Specialist Jazeee H30 — Fanmary 2013
Performed duties of TAP Master Teacher in addifion to PDS responsibifities

Lead amd developad vaviety of prodessional development.

Supported teachers with job-embedded professional development,

Lead teams through DataWise process.

Lead team through PBIS vefinesnent.

Supported district imtiatives.

Conducted TAP teacher evaluations.

Maintained TAP cartification.

Participated in EVSC Leaming Leadership Cadre,

Seheduled school-wide events.

£ % @ & % B ¥ 3 W *

MUGARY MIDDLE SCHOOL Bransville, I
Srrnmer School Adninistrater Swomser 2010, 2011, 2012
*  Lead sumamer school.

«  Supervized all aspects of day-to-day uperztions.

«  Reviewsd all lassons prior io beginning of semmsr schonl for nigoy, relevance, and engagement.

+  Supervized implementation of engagement shategies.

MOCARY MIDDLE SCHOOL Brvansville, I
Prineipal Decigrns Aoget 2000~ May 3010
«  Supported sdmimistrative fearm by loading buwilding a3 needed.

+  Substituted for priveipal & assistant principal 22 needed.

+  Handled student discipline meforsls, inclnding parent contact, conferences, and documentsbion,




Experience continned
MOGARY MIDDLE SCHOGL Brvansville, IN
Titls I Achiovemant Conrh Bugast 2009 - Bday 2010
Led team thucugh Positive Behavior Supposts ranimg, placning, inmlemendation, and veview phasses,
Led staff frough professionat development, incloding engagement strategies and reading
comprehenzion shatezies.
Idndeled strategies in classrooens.
Crtanght in classeomms with the clasroom teachey,
Developed relationships atnong staff members to build trust,
Facilitated tearn activities for Dats Wise baming and plan development.
Bagisted with creation of School Iiprovensent Plas,
Icmtored sebool-awide stpdent engapsnent through Six Sipms tainng and Greea Belt certification
in cooperation with conmunity parneys from SABIC.
Trained with distingunished principal and other laaders From the IDUE.
Helpad to secure cormmmanity partners.
Scheduled sl teacher zehadnles for snd-of4hearear avents,
Gradusted BOUATY Acadermy.

MOGART MIDDLE SCHOOL Bvansyille, IN
Sumper Exparienve Principel Intorn Way ~ hune 200%
»  Assisted the principal ax nesded.
- Supervised inplementation of enpapenent drategien,
Handled shedent discipling refermls, incloding parent contact, conbrences, and documeniation,
Scheduled coverage for feacher abmunoes,
Assisted with professional development for snnmer expanience planning.

PLAZA PARK MIDDLE SCHOOL Exapyville, I
Prinvipal Dssdgnes Aagust 2000 - May 2009
»  Acted 35 assistant principal for four contimeons weeks in 3001-2002 and 2007-2008.

+  Substiated for principal & assistant privesipal 23 needed.

»  Handled student discipline refevraly, inchiding poavent contact, confereuces, and docurnentation.

«  Scheduled coversge for feacher absenras.

PLAZA PARE MIDDILE SCHOOL Bransville, IV
TeacherTomm Leader Angust 1997 - May 2005
Tanght Lenguage Arty, Litersture, aud Flano,

Served on Public Law 221 commttes and co-suthorsd mabial plan.

Coached danve team and coached volleyball fean for fen yeams.

Tramed in Appliad Control Theory (ACTVPCT).

Supervized fve, fill-fiwe stadent teachers,

Eumned cutstanding teacher evahubions,

Sexved ay esghthe-grade teacher teans leader for tiwo vears, ncluding mangaral year.

Served on Pacalty Cabimet 3y Chalrperson and Secrstary.

Aftended SMART gouls workehop conducted by Lewming Points fo develop PL 321 goaly, shategien,
and sehons.

Mapped curricuduns for Boglish department.

Scheduled all feacher schedules for end-ofdhe-year events.

Taunght Semmey Experiance various sunuuers,

# W Ow Ok & W K W W




Ami Magunia

§E7 5. 'E)cf';m ,mcn:ﬁ Bialtisnons, Mayland | 442831303 | amineguoia@graailcom

5

,EM:A{;EMERT MANAGER
Wass Insiglt Bdueation, May 2032
Froject Management { Client Munapement | Eduestion and District Leadership

Eegrdesd, dataadeiven pordect manager and delatind adientated profussional, Highly metivatsd landor, sroblem solyves,
ard comsnanicatar whe bullds teams and posseasis e initisfive o mert demmdy within @ Sigl-paced orpanieation.
Bseepfionel clivns mamgemend axperiemce as i consulian b urhn sehogd distrietsto fnpoee leacher 22 lisiey.

CEDLOATION

Manters bn Avt of Teaching {$96 GTFA)
Juhizs Huphins University, Ballinure, b5

Hachalors of Belemos in Bugloess Adoiintatration (163 (1A}
Uiebrersity of Figburgh, Pblsburgh, PA

RELEVAN

VANT WORK EXPERIENCE

‘1 he Mew Teachor I‘m}e\m i}muklm. Y ERINA 10N T 1] e
Urindpaeter { Talent Meragement, Seloction, Frajaiugl
* Ewdiestieg feavher peofzomance udng the TP developed fmework for new tearher effortiemmess
+ mnalyebng vuwrrest shservadionad dats and evaluation delw By shovetup and wrile meanisgful Performunce
Eawy a!ﬁpmé‘l‘ﬂ Flans for provhationsry tearlser performance
*  Brreening ayni—‘u.am& T disteduts and TNTP sites using the THNTP vormpetenoy-based phose stroen muodid
* Broviding iraining and Sevelapment syqust o TRTT Acedumey fecilitators

Brevalop wark gb&f&m’, ﬁ:r iradividust preseevice tudning instbeas o Indianapelis

Daveloping sudd comnducting trabnings for prinedpabs, sl principely, and sther schoal busdars o foaprove use

of weahistion bools and systams

* Pravking sed providing dopistienl support to enstrs thad achoal Isaders fivBloay olservittion and vrluation
PrOTEssEy

-

Office of the Stafe Buperintondent of Edveation, Washington, DO 9201% ~ 12420143
Centraetar (Periormance Masagement, Sefecting)
» Dhesigned xad condavted an ovaluation of the effectteenesy ot perfbamee nusmsgement systoons il praclives
withie e Hlesantinry ang Secordury Blusation (HLEECY division
*  Rusommonded Eenprovenungs in existing parformancy mstsgoreot syddems sand proctios
s Syvalemted cursent sebootion provesses In arder fo wake zecpmarendadings e olign onrrent priscees W
emipeizniy drives madel
¢ Daveloped vompateney-based sebaction wools wd materiads e wse soruss the BLSEC division

Baltlmore City Pablic Schoeols (Clty Schonls), Baltimere, MB 1202039 - 62411
Muaager of Sohool-Boused Staffing ond Regrulment
o damaged 7o personncl and 3 seavannl and parbdbua stalf?

v Umsipned ond implemented rooruitnsent strstepies that witrsot Hgh. quatity spplivants from divarse backaronnds 4o

apply ta ke sehaol disirict

¥ Enhanved the cusrend rzwfa s applicant system o align vach cocraiiment antbity to conployee efectiverass wod
pdbver sgoruitrent oege

+ Bevolopsd wyslems o trm‘k nmdd mnitor the mavermeat of 81 wn?T relztend to job fhins, trarmsfir aetivity, sud other
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Ronnetha A. Darrett
1917 S. Elliott Street, Evansville, IN. 47713 | 812-499-1323 | tchrandmomto2@ gmail.com

18 School Priucipal
Evansville Vanderburgh School Corporation
Dedicated to students’ academic and social excellence
Student Achievement ¢Parent & Community InvolvementeéExtracurricular Involvmentelnstructional
ProgrammingéAdministration ¢ Leadership/Development ¢School Culture ¢ Instructional Leadership ¢
Relationship Building-Students/Staff ¢
Change Agenté Team Collaboration ¢ Continuous Learning ¢ Student-Centered Instruction

Fducation
M.S. EDUCATIONAL ADMINISTRATION | DECEMBER 2011 | UNIVERSTITY OF SOUTHERN INDIANA

B.A. ELEMENTARY EDUCATION | 2004 | UNIVERSITY OF EVANSVILLE

- Major: Elementary Education
+ Minor: Special Education

3

Professional Experience

Evansville Vanderburgh School Corporation| July 2012-Present| Evansville, IN

Principal-Lincoln School

Plan, control, and direct the overall activities for a K-8 school with 350 students and 45 faculty
members. Scope of position includes, but not limited to: staff recruitment, development, and evaluation;
fiscal management; record and administration organization and maintenance; student discipline; case
conference coordinator; program initiatives; team-building, shared decision making; school values;
transformation and creation of a safe, respectful and professional environment

Evansville Vanderburgh School Corporation| August 2010-June 2012| Evansville, IN

Assistant Principal-Lodge Community School

Assist principal in overseeing the activities for a K-8 school with 476 students and 52 faculty members.
Scope of position includes, but not limited to: staff recruitment, development, and evaluation; record
and administration organization and maintenance; student discipline; case conference coordinator;
program initiatives; team-building, shared decision making; school values; maintaining a safe,
respectful and professional environment

Teaching Experience

Evansville Vanderburgh School Corporation, Evansville, IN
Fourth Grade-Fairlawn Elementary

Evansville Vanderburgh School Corporation, Evansville, IN
Fifth Grade-Fairlawn Elementary




Professional Bevelopment
SPECIAL NEEDS EDUCATION LITERATURE DEVELOPMENT DISCIPLINE MANAGEMENT
CLASSROOM MANAGEMENT LEADERSHIP SKILLS DIFFERENTIATED INSTRUCTION

HIGH ABILITY EDUCATION COMMUNITY SCHOOLS LEADERSHIP MANAGEMENT







Nate:Tha tot! smount of funding per year must total nokess than $50,000 end no greater than $2,000,000 per year.

School Improvement Grant (1003g)

School Year 2013 - 2014

The orginal approved cznnot J through an amendmen
Corporation Name: Evansille Vanderburgh Schoo! Corporation
Corporation Humber: 7995
School Name: Lincoln Schoot
ACCOLNT HO. [ e ] cet [Nomcert] EXPENDITURE DESCRIPTION SUBTOTAL [ LNEITEM TOTAL
L PERSONNEL {indude positions and names]
100 Y salary for Buliding level to support teacher quality {Upper School AsststantPrindipal) 5 75,000.00 £ 75,000.00
1.00 Y instructions! Interventionfst B 35,000.00 § 5 35,000.00
102 Y Frofessions Development Spedalist B 69,000.00 {$ £9,000.00
1.00 Y ArtTeacher 5 35,000.00 {3 35,000.00
109 ¥ |Family Ergagement Coordinator s 2015300 {3 30,15390
100 ¥ [sdary for Behavlor Interventionist 5 3515390 % 35,1500
s Y Grant Mansgement s 15,000.00 |3 15,000.00
0.50 Y Schoal Transtormation Personnel s 37.500.00 |3 37,500.00
035 Y Dicector of Support s 27,0000 ¢ 27,000.00
1.00 ¥ substimts s 35,00000 {3 35,000.00
0.25 ¥ {&ant-Dats Spedatist B 12,00000 | 12,000.00
1.00 ¥ {Behavior Theragist B 54359.00 |3 51,359.00
1.00 Y E-Learning Coach $ 35,601.% | $ 3560125
Y 3 additfonal Staff days for coftzboration (!l certified Staff} 3 15,000.00 [ $ 15,000.00
Y |3additfonal Staff days for collzboration (Office coverage) B 300003 3,000.00
020 Y Data Coach 3 10,000.00 |5 10,000.00
1.00 Y Counseloc's Extended Calendar $ 1,00000($ 1,00.00
100 Y jiricReceptionist s 1700000 | $ 17,000.00
100 ¥ {Full - Time Qicte Nurs $ 20,000.00 [ 30,000.00
Hransportation for all programs s 17,000.00 [ $ 17,000.00
Y |summer Extended Learing Programs s 7,000.00 | § 7,000.00
Y Summer Extended Learning Programs s 15,000.00 [ § 15,000.00
Y after school Programming Costs s 10,0000 | 10,000.00
Y Retention Boruses {$500 per teacher zrnuzlly} $ 20,000.00 | § 2000400
¥ lafterschool Programming Costs s 2000003 2,000.00
Y Professtona Devalopment Stpends $ 25,000.00 | % 1 15,000,00;
13.55]FOTAL SALARIES S s §72,768.16
2. Benefits: hould be based on octuad ki ts oran
[roraLsixen cvaraEs /FRINGE BENEFITS 167,375.08
3. TRAVEL (dfferenticte in-state and out-of-state)
inandout of state Professionz{ Development refated ta schoal Improvement strategies ¢ 30.000.00 $30,000.00
In and out-of state] Core ExperiencesTravell $ 20,000.00 $20,000.00
In and out-ofstatz| Training for Family and C: if $ 5,000.00 $5,000.00)
In-state] Fallow-Up Tralning/Support/rD] § 2090.00 $3,000.00)
rora TRAVEL $58,00000]
4 CONTRACTED SERVICES: |Uist thetype of contracted servicesto be provided, including the veador's name, 1f applicable.]
External Provider Per Selection Process) support for Wrap-Around Senices s 52,000.00 | $ 52,000.00
[Externst Provider (Per Salection Process) T chir and Leadership Development $ 150,000.00 | 5 150,000.00
Mass Insight Education school Transformaton Guldance H 150,000.00 |5 150,000.00
Dleh! Consulting eraluation of model 3 62,500.00 [ $ 62,600.00
TOTAL CONTRACTED SERVICES $ 414,600.00
5. SUPPLIES: Enter the totd amount of matericls and supples. Provide alist of supplies on a separate sheet {Indude the total amount to be used to purchase testing, programmatic andfor office supplies}
|1om SuPPUES I$ ; Eiirno0i00 Is 123,000.00

o useful Hfespan of moce then anc year”.

5. EQUIPMENT AND TECHNOLOGY: Enterthe totd amount of equipment and technology purchases. Provide a list of equipment ond technology ot a separate sheet. Equipment is defined os “tanglble, nen-expendable/aca-consumable persond property having

[roTat equipment Ao TECHNOLOGY [&: Thadsim s 133,431.00
7. OTHER SERVICES: (indude a spedific description of sentces.)
indiract Costs (2.26%) findrrectcosts s 32,312.83 | $ 33,524.52
iy Try Behavor Modification Program $ 26630.24 | 5 26,630.24
rechnlogy repeir Technolcgy Repalr and Malntznance $ 3,000.00 |5 3,000.00
Jrorat omer semvices : $63,154.86
TOTALANTIGPA {SUM OF SECTIONS 1.7 OF THIS FORM. s 1,637,329.10
owing list represents the anticipate dmaterials end supplies purchoses.
QUANTTTY DESCRIPTION UNIT PRICE TOTALPRICE
0 [iasscoom Mini Grants/Recrutt, Atract, Rewin Tool s 1,000.00 | $ £0,000.00
1 oD Materfals H 40000 |$ 400.00
1 Extended Learning Time Materials s 520000 § 5,200.00
270 pad Cases s sam|s 5,400.00
1 FBIS Incentives {Student Behavior} $ 20,000.00 [ § 20,000.00
1 Differentiated Instruction Materials Leveled books s 20,000.00 | § 20,000.00
1 71 Materiels LI Kits/Rav-0 for Uppar School) $12,000 | $ 12,000.00
a TOTAL SUPPLIES COSTS $ 123,000.00
H the and gy purchases.
QUANTTY DESCRIPTION UNIT PRICE TOTAL PRICE
i Poc8ock $ 150000 | § 1,500.00
9 [iPad Carts s 2,599.00 | $ 2339100
270 PPads for students $ 402.00| § 108,540.00
TOTAL EQUIPMENT AND TEGHNOLOGY COSTS BN 5 133,431.00




School Improvement Grant (1003g)
Secon 0 - BUDGET

Sales BURES B
School Year 2014 2015
HoteiThe total smount of funding per yesr must totd pa fess therr $50,000 and year,
The crgina) spproved Jlocation smount cannot be Increased through an smendment.
Corperation ltame: Evansiile Vanderburgh Scheol Corporation
Corporation Humbes: 7995
School Hame: Linzoln School
ACCOUNTHO. [ e | crt | tomert EXPENDITURE DESCRIPTION | SUBTOTAL | UNEITEM TOTAL
1. PERSONNEL (inclisde positions and names)
w | e e ] o
100 ¥ + Spedllst $ 63,000.00 | $ 69,000.00
1.00 Y [ anily Er-gagement Coordinator $ 30,153.90 | § 30,153.90
1.00 Y sadary for Behavior interventfoalst $ 3535390 | ¢ 35,153.90
0.25 Y Grants Management $ 15,600.00 | § 15,000.00
1.00 Y Professiand Development Substitute $ 35,000.00 | § 35,000.00
0.5 Y Director of Transformation Suppert $ 27,000.00 | § 27,000.00
1.00 Y sehaitor Thers; $ 5435900 | § 54,359.00
1.00 ¥ [Mentor Teacher $ 40,000.00 | 40,000.00
0.50 Y schod! Tranformation Personnel $ 37,500.00 | § 37,500.00
1.00 Y ELearning Cosch $ 3560136 | ¢ 35,601.36
Y ii:“::::: 'Snts(f days for collshoration (all B 1500000 | § 1500000
R :T::;;J Staff days for collsborstion (Office 00000 | s 200,00
1.00 Y [Counselor's Extended Calendsr 1,600.00 | § 1,000.00
1.00 Y Ful Time Cinc Receptonist 17,0000 | § 17,000.00
1.00 ¥ il Time Ointe Nurse 30,0000 | § 30,000.00
Transportation for af programs 30,000.00 | § 30,000.00
Y summer Extended Lesming Programs 7,000.00 | § 7,000.00
0.2 v Dsta Coach 10,000.00 [ § 10,000.00
Y Grant -Data Spedalist 12,000.09 [ § 12,000.00
Teacher Peer Support Stipends 10,000.09 | § 10,000.00
v summer Extended Leamirg Programs 15,000.00 | $
v  After scheol Programming Costs 10,002.00 [ $
Y Afterschaol Programming Casts 3,000.00
¥ [Turdight Schoal Extended Learring Opportunides 20,000.00
Y Retentian Bonuses ($500 per teacher snnudly} 15,000.00
Y [Teciight Schacl Eatended Learning Opportunitles 4,000.00
12.30[r0TAL SALARIES e
2. Benefits: Benefits shoutd be based otk Hished formuta. Jor the personnel lirted tnder PERSONNEL above ond only for the percentoge of time devoted to
ehis project
TOTALFIXED CHARGES / FRINGE BEHEFITS I e sl 77504
b i etate andoutof stae)
in and outof state ] related to school impi strategfes] ¢ 30,000, $30,000.00]
In snd out-of-state] Core Experiences Travel} & 20,000.00 $20,000.00
In and out-of-state} Training for Family and Ce I $ 5,000.00 $5,000.00
in-state Followlp Tranirg/Support/PDy § 3,000.00 $3,000.00
TOTALTRAVEL $58,000.00|
l4. SERVICES: of contracted ided, thavendor's name, i spplicable]
PMass Insight Education schoal Transfarmation $ 100,000.00 | § 100,000.00
externsl Provider (Per Selectfan Prace Wrap-Arcund Support $ 52,00000 | ¢ 52,000.00
Externsl Provider (Per Selection Prace:s) [Teacher and Lesdership Development $ 129,262.00 [ $ 129,262.00
IDieht Cansulting evtustion of madel $ 55,000.00 [ $ 55,000.00
TOTAL CONTRACTED SERVICES $ 33626200
5. SUPPUES: Enter the totdl amontof matericls end supples. Provide alistof wupplies heet (include the total n 4 )
[roratsuepues [s5 ih 9680000 | § 56,500.00
& EQUIPMENT AND TECHNOLOGY: Enter the tote! emmount of equipmentand technalogy perchases. Provide oFequlpment and parcte theet. defined o “tonglble, nor-
/e baving @ wreful lifespan of mare than coe year™.
[rorat equipsent ano TeGiNOLOGY [sE 5,97600 | § 59,976.00
7. omer seryices: findude a specific description of services)
Why Try Behavier Madiftcation Program $ 25,6303 |§ 2663031
[Technology repsr [Fechnology Repsfr and Mafntenance $ 500000 |§ 5,000.00
ind’rect Costs (figured at 2.28%4-2013-14 rate) indirect Costs $ 23,831.59 : s}a, 50,33
TOTAL OTH ER SERVICES : $53,580.67|
TOTAL AWTIOPATED EXPEADITURES (SUM OF SECTIONS 1-7 OF THIS FORM). s 1,428,36L91
ing list repeesents the entilpated materols end supplies purchares.
QuasTITY DESCRIPTION. UNITPRICE TOTALPRICE
30 Gassroam Mint Grants/Recnult, Attract, Retsin Tool $ 1,000.00 | $ 0,000.00
1 Extended Laarning Time Materials $ 5,200.00 | § 5,200.00
2 A cthy Classroom Supplies/Premethesn Accessacles $ 1,500.00 | § 3,000.00
120 pod Cases 3 2000 ¢ 2,400.00
fi iPad Applications $ 1,000.00 | $ 1,000.00
1 |PBIS Incentives (Student Behavier] $ 25,000.00 | $ 25,000.00
1 Differentiated tnsteutions Materials 3 20,000,090 1§ 20,000.00
1 =T Materals {LUI Kits for Upper School) 510,600 § 5 10,000.00
s e T S e o TOTALSUPPUES COSTS 5

be following list te the quip d
quanmiT DESCRIPTION UNIT PRICE TOTALPRICE
1 #ac ook s 1,500.00 § 1,500.00
¢ [pod cart s 259900 ¢ 10,236.00
120 iPods for students $ 40200 | § 48,240.00
R B B TOTAL EQUIPA ENT AND TEGHHOLOGY COSTS s 53,976.00




Note:Tha total amaunt of funding per year must total o fess than $50,000 and o greater than $2,000,000 per year.
The arginal approved sllocation amewnt cannat be increasad threugh an amendment.

Corporation Name:

School Year 2015-2016

School Improvement Grant (1003g)
Section || — BUDGET

Evansvillz Vanderburgh School Corporation

Corporation Number: 7935
Sehool Namez Lincoln School
ACCOUNTHO. [ me ] cor | noncen EXPENDITURE DESCRIPTION | SUBTOTAL | UNEITEM TOTAL
1. personneL [indude positions snd names)
1.00 ¥ satary for Bulding level Adminfstrator to support teather quality [Upper Schaal Assistant rincipal) | § 7500000 | $ 75,000.00
1.00 [ Professional Develcpment Spedalist s 69,00000 | 69,000.00
1.00 ¥ Farrity Ergagemant Coardinator B 3015390 | $ 30,153.90
1.00 ¥ Satary for Behavicr Interventionist s 3515390 | § 35,153.90
1.00 ¥ Bahavice Therapist s 54359.00 | § 54359.00
¥ Grants Managemant s 1500000 [ s 15,000.00
1.00 ¥ Frofesson Develcpmant Substiute s 35,00000 [ § 35,000.00
1.00 Y Mantee Teather s 40,000.00 | § 40,000.00
035 v ivecter of Transfrmationsl Suppert s 27,0000 [ $ 27,000.00
0.50 Y shod Transformation Personnel s 37,500.00 | $ 37,500.00
1.00 v £-Leaming Cozh s 3560135 | $ 35,601.36
v 3 additicnal Staff days for colfzboration (dll certified Staff) s 15,000.00 | § 15,000.00
Y 3 sdditional Staff days for callaberstion (Office coverage) 3 3,000.00 | § 3,000.00
1.00 [ Full Time Giric Receptiontst s 1700000 | $ 17,000.00
1.00 Y counsators Extendad Calendar s 1,000.00 | $ 3,000.00
1.00 v [surs2 iCommunity Health and Wetlness) s 30,00000 | § 30,000.00
[Tranwortation for dl programs s 30,00000 | § 30,000.00
Y ummer Extendad Leaming Frograms. $ 7,000.00 | $ 7,000.00
0.20 v Data Coach s 10,00000 | § 10,000.00
0.25 Y rant - Data Spedalist s 12,00000 | $ 12,000.00
3 summer Extandsd Laaming Frograms s 1500000 | § 15,000.00
Teacher Peer Suppert Stipends s 10,00000 | §
Y Aftersch ool Pregrameming Costs $ 10,000.00 |-$77
Y Aftarsthoo! Programming Costs s 3,000.00
Y Tvwilight School Extended Learning Opportunities $ 20,000.00
v Ferformance/Retenticn Bonuses (5500 per teacher snnuly) $ 15,000.00
Y Tvalight School Extended Leaming Opportunities s 3,000.00 | S5 5 ;
12.30] TOTAL SALARIES s 654,765.15
2. Benefits: Benefits shoold be bused on actuct known costs or a 1 fixed bedow are for the personnd listed wider PERSONNEL ahove and only for the percentage of time devated ta this profect.

[rotat Axep avarces / munce senents I {F450,995.08
13. TRAVEL: (differentiate In-state and out-of atote)

in and cut of state Professional Develcoment related to school improvement stratagies $ 30,000.00 $30,000.00]
in and cutof-state] Core Experiences Travel| $ 30,000.00 $30,000.00]
in and cutof-state] Training for Family and C $ 5,000.00 $5,000.00]
in-state] Followe-Up Training/Support/Pef $ 3,000.00 $3,000.00
TOTAL TRAVEL $68,000.00]

4. CONTRACTED SERVICES: [List the type of contracted servicesto be provided, including the vendor's name, ifappifcable.)
Mass nsght Education School Transformaticn $ 50,000.00 | $ 50,000.00
Extema Frowidar (Per Selection Process) Support for Wrap Arcund Sarvices $ 52,000.00 | $ 52,000.00
External Frovider {Per Selection Process) Teacher and Leadership Develcpment $ 100,000.00 | § 100,000.00
Oiehi Cansudting evduation of madal $ 55,000.00 | $ 55,000.00
TOTAL CONTRACTED SERVICES $ 257,000.00

5. SUPPLIES: Enter the total amount of materids and supples. Provide alist of supplies on a separate sheet {indude the total amount to be usedto purchas e testing, programmatic and/or office supplies.)

[roraL suppues Taaap00.00 ] $ 122,000,060

6. EQUIPMENT AND TECHHOLOGY: Enter the total omount of equipment and technology purdhoses. Provide alist of

n on heet

Ifespan of more than one ycor™.

defined as "tangible, non-expendable/aon-consumable persondl property having auseful

lmrAL EQUIPMENT AND TECHNOLOGY $8,000.60 I $ £8,000.00
7. OTHER SERVICES: (Include a specific description of services.)
why Try? Jeshaior Management s 28,000.00 {5 32654703
indirect Costs (figured at 2.28%, 2013-2014 rata.) 'Imirec! Costs. $ 27,715.07 | $37,715.67)
[Techncicgy repar Technelcgy Repair and Mantenance $ 5,000.00 | $ 5,000.00
[roraL ome serwices $62,257.10]
TOTAL ANTICIPATED EXPENDITURES {SUIM OF SECTIONS 1-7 OF THIS FORM]. $ 1,392,960.34
ep the and supplies purdhaves.
QuANTITY DESCRIPTION UNITPRICE TOTAL PRICE
50 dassroom Mini Grants/Rearuit, Attract, Retain Tool s 1,000.00 | § 50,000.00
1 Extended Lestnlag Time Materfals B 5,200.00 | § 5,200.00
§0 Pad Cases s 3000 s 1,300.00
1 PBIS Incentives {student Behavior) $ 25,000.00 | $ 25,000.00
1 Diffemtiated lnstruction s 20,000.00 | $ 20,000.00
1 RTI Materials 5
TOTAL SUPPUES COSTS s
: Thef g st the purdhoses.
DESCRIPTION, I LT PRICE I TOTAL PRICE

TOTAL EQUIPMENT AN D TECHNOLOGY COSTS

68,000.00




incentives, promotion, career
growth, flexible work time).

APPENDIX I.

Pre-implementation

e Finalize schedule for the disbursement of retention
awards (Aug 2013)

e Communicate retention awards to staff (Aug 2013)

e Determine process and parameters for the purchase
of instructional classroom kits (Oct 201 3)

e Identify protocol for the selection of Peer Support
Teachers (June 2014)

e Create selection materials for Peer Support
Teachers based upon the protocol identified and
agreed upon by the school leadership team (June
2014)

Implementation

e Disburse retention awards in accordance with
determined schedule and process (Sept 2013 -
ongoing)

e Secure additional instructional classroom kits for
teachers based upon their specific needs (Sept 2014,
Sept 2015, Sept 2016)

e Implement Peer Support Teacher coaching model
(explained in the School Transformation Plan;
August 2014)

Associated Budget
$155,000

6.

Provide increased learning time
for students and staff.

PLEASE REFERENCE THE COMPLETE SCHOOL
TRANSFORMATION PLAN AVAILABLE AS
APPENDIX I.

Pre-implementation
e Determine dates for summer programming (Jan

Carrie Hillyard,
Director of
School
Transformation

Noted within
task column




LEA SIG APPLICATION

LEA SIG APPLICATION FORM
STAKEHOLDER ENGAGEMENT

LINCOLN COMMUNITY SCHOOL

SIG APPLICATION FORM

SCHOOL TRANSFORMATION PLAN
SIG BUDGET

APPENDICES

CAZE ELEMENTARY SCHOOL

SIG APPLICATION FORM

SCHOOL TRANSFORMATION PLAN
SIG BUDGET

APPENDICES

FAIRLAWN ELEMENTARY SCHOOL

SIG APPLICATION FORM
SIG BUDGET
APPENDICES




Appendix F: LEA Application of General Information

201 3-2014

School Improvement Grant (1003g)
Application due June 3, 2013

Email application to 10632@

Corporation Name:

Evansville Vanderburgh School Corporation

Corporation
Number;

1995

Contact for the Schoel Improvement Grant:

Carrie Hillyard

Position and O{ﬁcg:

Divector of School Transformation
Office of Transformational Support

Contact's Malling Address:

951 Walnue Street
Evansville, Indiana 47713

“Telephone: (812) 435-8459

Fac (B12) 435-8358

Email Address:

Carrie Hillyard@evse.kl 2inus

Superintendent (Printed name)

Dr. David B. Smith, Ed. D

Telephone:
{812) 325-8460 or
(812) 435-8477

ngn* of Supea mtendeht

Date:

N «'.%1 . "
. Q(;kfi*{ﬂ w-j u:i}ﬁzfj

s

=¥ Complete and submit this form one time only,

2 Complete a second form, “Priority Application” for each school applying for a

school improvement grant.,
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