
 
 
 

 

 

 
 

 
 

 

   
 
 

 
 
 

 

 
  

 
 
 
 
 
 

Appendix G: LEA Application for Each Priority School 

School Improvement Grant (1003g) 
2013-2014 

LEA School Application: Priority 

The LEA must complete this form for each Priority school 
applying for a school improvement grant. 

School Corporation Evansville Vanderburgh School Corporation Number 7995 

School Name Lincoln Community School 

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to 
the school intervention (improvement) model to be used and place a checkmark below:  

 Turnaround  Restart 

 Transformation  Closure 



 

 

 
 

 

 

 

 
 

  

 
  

  Assurances 
Evansville Vanderburgh School Corporation assures that it will 

_X_ (1) Use its School Improvement Grant to implement fully and effectively an intervention in each Priority or Tier I and 
Tier II school that the LEA commits to serve consistent with the final requirements; 

_X_   (2) Establish annual goals for student achievement on the State’s assessments in both reading/language arts and 
mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor 
each Priority or Tier I and Tier II school that it serves with school improvement funds, and establish goals (approved by 
the SEA) to hold accountable its Tier III schools that receive school improvement funds; 

____ (3) If it implements a restart model in a Priority, Tier I or Tier II school, include in its contract or agreement terms and 
provisions to hold the charter operator, charter management organization, or education management organization 
accountable for complying with the final requirements; 

_X_ 	 (4) Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select 
and provide oversight to external providers to ensure their quality; 

_X_ 	 (5) Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 
reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 
progress in the absence of SIG funding; and 

_X_ (6) Report to the SEA the school-level data required under section III of the final requirements. 

Waivers 

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to 
each applicable school, the LEA must indicate for which schools it will implement the waiver. 

 “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or 
restart model. 

 Implementing a school wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility 
threshold. 



 

 

 
 

A. LEA Analysis of School Needs 

Instructions: 
1) 	 With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages 

“Analysis of Student and School Data” and “Self-Assessment of High-poverty, High-performing Schools.”  
2) 	 Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data. 
3) 	 Complete a root cause analysis of the findings - the underlying reason for the finding. 
4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, and the 

principal and school needs. 



 

 

 
 

 
 

  

  
 
 

 
  

 

 
 

       

 

   

 

  

 

 
  

  

    

Appendix B: 
Worksheet #1A: Analysis of Student and School Data 

Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 
Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools 

Worksheet #1: Analysis of Student and School Data 

Instructions: 
	 Complete the table below for available student groups (American Native, Asian, Black, Hispanic, White, Free/Reduced 

Lunch, Limited English Proficient and Special Education) that did not pass in English/language arts and/or mathematics for 
2011-2012. 

	 For LEA data, see the IDOE web site: http://compass.doe.in.gov/dashboard/overview.aspx. 

English/Language Arts 

Student 
groups (list 
groups 
below) 

% of this 
group not 
passing 

# of students 
in this group 
not passing 

How severe is this 
group’s failure in 
comparison to the 
school’s rate? 

How unique are the learning needs of this group? (high, 
medium, low) 

OVERALL: 54% 117 

Black 62% 72 High High - Lack of culturally competent materials 

Multiracial 14% 16 Low Low 

White 25% 29 Mid Low 

http://compass.doe.in.gov/dashboard/overview.aspx


   
 

  

 

  

 

  

  

 
 

   

   

 

   

 
 

 
  

       

Male 61% 71 High High - Lack of engaging reading material of various length; Lack of 
vocabulary exposure; Some struggle to connect with some staff; 
Need kinesthetic 

Female 39% 46 Mid Mid - Lack of engaging reading material; Lack of vocabulary exposure 

IEP Yes 24% 28 Mid Mid – By nature of students with IEPs, there is an intensive need for 
differentiated instruction and individual accommodations as 
determined through conferencing; Need for true PLC infrastructure 
to address these needs 

IEP No 76% 89 High High - Need for differentiated core instruction and individual 
accommodations as needed; Need for true PLC infrastructure to 
address these needs 

Free 95% 111 High High - Physical, social, and emotional growth not aligned with 
expectations of school readiness; Need for academic resources to 
share between school and home 

Reduced 2% 2 Low Low 

Paid 3% 4 Low Low 

Mathematics 

Overall: 59% 128 



   

    

 
 

 

 

 

 

  

	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 	

Black 65% 83 High High - Lack of culturally competent materials; Lack of relevance 
and real-life connections 

Multiracial 16% 20 Low Low 

White 25% 25 Mid Mid 

Female 51% 65 Mid Mid - Need more exposure to hands-on experiences 

Male 49% 63 Mid Mid - Need more exposure to hands-on experiences 

IEP Yes 20% 26 Mid Mid - By nature of students with IEPs, there is an intensive need for 
differentiated instruction and individual accommodations as 
determined through conferencing; Need for true PLC infrastructure 
to address these needs 

IEP No 80% 102 High High - Need for differentiated core instruction and individual 
accommodations as needed; Need for true PLC infrastructure 
to address these needs 

Free 96% 123 High High - Physical, social, and emotional growth not aligned with 
expectations of school readiness; Need for academic resources 
to share between school and home 

Reduced 1% 1 Low Low 

Paid 3% 4 Low Low 

What are the key findings from the student achievement data What is at the “root” of the findings? What is the underlying 



	 	 	 	 	 	 	 	
	 	 	 	 	 	

		
	 	

		
	 	 	 	

	 	
		

	 	

		

	
		
		

	
	 	 	

	
		

	 	 	
	 	

 	 	 	 	
	 	 	

	
	
	

 	
	

	
	
	
	
	

 	 	

 
	

		
	

 	 	 	

	
	
	

 
	

	

that correspond to changes needed in curriculum, instruction, 
assessment, professional development and school leadership? 

Inappropriate example: 	Students	from 	Mexico	aren’t	doing	well	in 
school.	“	 

Appropriate example: 	“75% 	of	our	 Mexican students	who	have been 
in	the 	U.S.	for	three	 years	or	more	 are	 not	passing E/LA	 ISTEP+.” 

Appropriate example: “65%	of	our	students	with	free	and	reduced	 
lunch	did	not	pass	ISTEP+	in	the	 E/LA	strand	of	‘vocabulary’.”	 

●	 The black subgroup 	did	not	pass	 ELA at	a 	rate	of 62%	and	math	 
at	a 	rate	of 65%,	which	was	the highest	severity for 	both of	 
ethnic	subgroups.	 

●	 76%	 of our	students	without	an	 IEP	did	not	pass	ELA	and	80%	of	 
our	students 	without	an IEP	did	not 	pass	Math.	 

●	 95%	 of	our	students	with free lunch 	did	not	pass	ELA	and	96%	 of 
our	students 	with	free	lunch	did	not	pass	Math.	 

cause? 

Inappropriate example: 		“Hispanic	students	watch	Spanish	television	
shows	and	their	parents	speak	Spanish	to	them at home all	the	 time	 
so	they aren’t	learning	 English.”	 

Appropriate example: “Our	ELL program	provides 	only	one‐hour of	 
support	per	 week	 for	students	who	 have 	been in	the	U.S.	for	three	or 
more	years.”	 

●	 Our	curriculum	and	instruction	lack	differentiated	instruction	 
with	culturally	competent materials.		Additionally,	current	 
resources	and	instruction	lack	relevance	and real‐life	 
connections.	 

●	 General education	students	need	to 	be afforded	the 	opportunity 
for	differentiated	instruction	within 	core	instruction	and	be	 
provided	accommodations	as	needed.		Additionally,	there	is	a	 
need	for	true	PLC	infrastructure 	to	address	the	need	of	students	 
that	have	not	mastered	the	content. 

●	 Students	need	access	to	constant,	sustainable	medical	care	to	 
address	physical,	social,	and	emotional	needs.		Additionally,	there
is	a	need	for	academic	resources	to	share	between	 school	and	 
home. 



 

 

 

 
 
 
 
 
 

 
 

 
 

 

 
   

                    

  

  
  

  

 

  
 

Worksheet #1B: Student Leading Indicators for 2011-2012 and 2012-2013 

Student Leading Indicators 

Instructions: 
1) 	 Using school, student and teacher data, complete the table below  
2) 	 If the indicator is not applicable, such as “dropout rate” for an elementary school, write “NA” - not applicable - in the 

column. 
3) 	  Review the data and develop several key findings on the next page.    

2011-2012 2012-2013 

1. Number of minutes within the 
school year that students are 
required to attend school 

395 minutes/day x 180 days = 71,100 
minutes/year 

395 minutes/day x 180 days = 71,100 
minutes/year 

2. Dropout rate* N/A N/A 

3. Student attendance rate (must be 
a percentage between 0.00 and 
100.00) 

96.9% 97.3% 
(as of May 13, 2013) 



 

  

  

  

  

 
 
 

 
 

 
 

  
  

 
  
  

4. Number and percentage of 
students completing advanced 
coursework* (e.g., AP/IB), or 
advanced math coursework 

N/A N/A 

5. Number of students completing 
dual enrollment classes 

N/A N/A 

6. Types of increased learning time 
offered 

LSY- Longer School Year 
LSD- Longer School Day 
BAS-Before/After School 
SS- Summer School 
WES-Weekend School 
OTH-Other 

● OTH - Balanced School Calendar w/ 
Intercessions 

● SS 
● BAS 

● SS 
● BAS 
● OTH - 15 day Jumpstart Program 



 
  
  

 

 

7. Discipline incidents* 



 

 
  

  

8. Truants 
(# of unduplicated students, 
enter as a whole number) 



 

 
  

    

 
  
  

    
 

 
 
 

	 	 	 	 	 	 	 	 	 	
	 	

		
	 	

	 	 	 	 	 	 	 	 	 	 	
	 	

		
	 	 	

9. Distribution of teachers by 
performance level on LEA’s 
teacher evaluation system 

10. Teacher attendance rate 92.6% 94.1% 

What are key findings or summaries from the student leading What is at the “root” of the findings? What is the 
indicator data? underlying cause? 

Inappropriate example: 	“Teachers	are 	absent	 a	lot.”	 Inappropriate example:” Teachers	don’t	 feel	like	coming to 



		
	 	 	

		

		
	 	

	 	 	

	

	

	
	

	

	

	

	

	
	
	
	
	
	
	
	
	
	
	

Appropriate example: “Teachers 	on average	 are	 out	 of	the	classroom	32	 
days	of	the	school	year.”	 

school“		 

Appropriate example: “Teachers’	working	 conditions	are	 
poor	‐	limited 	heat in	the classrooms;		 teachers	 attend	 
three	weeks	 of	professional	development	during	the	year	 
and	the	school	has	difficulty	finding	substitutes	so	
students	are	placed	in	other	teachers’	classrooms”	 

Student	attendance	has 	been	slightly	below	 the	corporation	average	 
attendance	since	 
2006. 

Lincoln	School	has	been	on 	a	balanced	calendar 	since	1996,	 
which	allowed	for	a	shorter	summer	break	and more	 
frequent,	longer	breaks throughout	the	school	year.		
Intercession	classes	were	offered	during	the	 breaks.		 
However,	intercession	was	poorly	attended,	thus	having	
little	impact on	overall	student	 achievement.		 Teachers	 
report	that	they	frequently	reteach	behavior	and	 
expectations 	after	the 	long	breaks.		Additionally,	students	
often	missed classes	when	friends,	family	members,	and	 
other	students	were	not	in	school.		For 	the	2013‐2014	 
school	year,	 Lincoln	has	resumed	the	traditional	 EVSC	 
calendar	for	students.			 

Evansville‐Vanderburgh	School	Corporation:	 



	
	

	
	 	

	 	
	 	

	 						

	
	
	

	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

Black	students	did	not	pass	both 	language	 arts	and 	math at 	a	rate	of	78.5%,	 
multiracial	 at 	69.7%,	and	 white	at 	63.6%.		Student	 enrollment for	 each	of 
these	sub‐groups	are 	at 55.0%	 for	black,	16.0% 	for multiracial, 	and	 26.4% 
for	white.		Free	 and	reduced	students	 did	not	pass	 both	 at	 a	rate of 73.2%.		
Free	and	reduced	lunch	students	represent	93.5%	of	the	Lincoln	 student	 
population.			 

Lincoln	School	and	Staff	lack	 the	 adequate	 resources and	
knowledge	to 	provide	culturally	competent 	instruction	 
that	is	differentiated	for	the 	needs	of	 all	 learners.				 



	

	
	
	
	

	
	
	
	
	
	
	

	
	

	

	 	

	
	
	
	
	

	 	

	

3036	discipline	referrals	 for	2012‐2013 	had	a	 negative	impact	 on	 
instruction	and	learning. 

There	is	a	lack	of	consistent	expectations,	procedures,	and	
implementation.		Additionally,	staff	lack	the	 adequate	 
cultural	responsivity	needed	to	address	high	poverty	 
students.		 

Staff	ethnicity	is	incongruous	with	student	population.		 
While	teacher	years	of 	experience were	balanced	 during	 
the	2011‐2013	school	year,	several	teachers	with	 more	
than	10	years	will	no	longer	be	at	the 	school	due	to	 
retirement,	plans	of	improvement,	opting	out	of	the	
Transformation	Zone 	Team	Training,	and	non‐successful	 
completion 	of	Transformation	 Zone 	Team Training.	 Thus,	
the	2013‐2014	school	year	will	bring	the	challenges	 
associated	with	a	less	 experienced	staff.	 

Also,	teacher absences	 are	often 	hard	 to	fill	with 
substitutes	which	also	results	in	loss of	instruction.		 



	
		
	

	

	
	

	
	

	
	
	

	
	

	 	

The	lack	of	rigorous	instruction	–	including	the	 
implementation	of 	true	Professional	Learning	
Communities	to	create	common	formative	assessments,	 
analyze data, and	then 	differentiate 	and reteach 	–	has	 
limited	Lincoln	students	from	reaching 	their	full	potential.		 
Additionally,	missing	social,	emotional,	behavioral,	and	
physical	supports	prevent	some 	students	from 	being	ready	 
to	learn.	 

Teacher	 attendance	rate for	2012‐2013 was 	94.1% 	which	caused	for	 
inconsistent	instruction	for	some	students.	 

Lincoln	School	has	demonstrated	low student	growth	in	both	ELA	 and	
math. 



 

 

 

 

 

 
 

 
 
 

 

  

 
 
 

      

         

  

 

        

 
       

 

 

       
 

        

Worksheet #2: Self-Assessment of Practices High-Performing Schools 

 Instructions: 
 The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. 

These practices are embedded in the school improvement models as well.  
 Using a team that knows the school well, critically consider the practices of the school and determine a score of 1-4 with four 

being the highest. 
 As with the other previous data sources, use the scores to develop a set of key findings.  

The Principal and Leadership 1 2 3 4 The Principal and Leadership 

1. Spends most of the time managing the school. X 1. Spends great deal of time in classrooms. 

2. Is rarely in the classrooms. X 2. Conducts frequent walk-throughs. 

3. Is not knowledgeable about English/ language 
arts or mathematics instruction. 

X 3. Knows E/LA and mathematics instruction well 
and is able to assist teachers. 

4. Serves as lone leader of the school  X 4. Utilizes various forms of leadership teams and 
fosters teachers’ development as leaders. 

5. Must accept teachers based on seniority or 
other union agreements rather than on their 
effectiveness in the classroom. 

X 5. Is not bound by seniority rules in hiring and 
placement of teachers. 



  

  

  

  

  

 

 
 

      

 

 

       

    

 

     

 

        

 

       
 

 

       

 

 

       

 

Instruction 1 2 3 4 Instruction 

1. Is primarily lecture-style and teacher-centered. X 1. Includes a variety of methods that are student-
centered. 

2. Places the same cognitive demands on all 
learners (no differentiation). 

X 2. Provides various levels of cognitive demands 
(differentiation; Response to Instruction - RTI). 

3. Is primarily textbook-oriented. X 3. Uses multiple sources beyond textbooks. 

4. Does not include technology. X 4. Includes frequent use of technology. 

5.   Works alone, rarely meeting in or across 
grade-level teams to discuss and improve. 

X 5. Works in teams, discussing student learning and 
instructional ideas. 

6. Instruction is rarely evaluated and connections 
to student learning growth or increased 
graduation rates are not made. 

X 6. Instruction is evaluated through rigorous, 
transparent, and equitable processes that take into 
account student growth and increased graduation 
rates. 

7. Instruction is not increased to allow for more 
student learning time. 

X 7. Schedules and strategies provide for increased 
student learning time. 



 

 

 

 

 

 

 

      

 

        

 

 

 
        

          

          

 
        

 
 

          

       

 

       

         

 
        

 

Curriculum 1 2 3 4 Curriculum 

1. Leadership does not observe or evaluate 
teachers for use of the curriculum. 

X 1. Is observed by school leadership that it is being 
taught. 

2. Is considered to be the textbook or the state 
standards. 

X 2. Is developed by the district/teachers based on 
unpacking the state standards. 

3. Is not aligned within or across grade levels. X 3. Is aligned within and across grade levels. 

4. Is not rigorous or cognitively demanding. X 4. Is rigorous and cognitively demanding. 

5. Is not available to all students, e.g., English 
language learners or students with disabilities as 
they are not present in the regular classroom 
during core instruction time. 

X 5.Is accessible to all students through placement in 
regular classroom during instruction of the core 
curriculum. 

6. Is not differentiated for struggling students. X 6. Is differentiated for struggling students. 

Data - Formative Assessments 1 2 3 4 Data - Formative Assessments 

1. Are not regularly used by teachers. X 1. Are used to implement an aligned instructional 
program. 

2. Are not routinely disaggregated by teachers. X 2. Are used to provide differentiated instruction. 

3. Are not used to determine appropriate 
instructional strategies. 

X 3. Are discussed regularly in teacher groups to discuss 
student work 



  

  

  

 

 

      

 

 

 

 

         

 

 

 

        

       

        
 

      

         
 

 

  

        

         
 

  

Professional Development 1 2 3 4 Professional Development 

1. Is individually selected by each teacher; 
includes conferences and conventions. 

X 1. Is of high quality and job-embedded. 

2. Is not related to curriculum, instruction, or 
assessment. 

X 2. Is aligned to the curriculum and instructional 
program. 

3. Is short, i.e., one-shot sessions. X 3. Includes increasing staff’s knowledge and skills in 
instructing English language learners and students with 
disabilities. 

4. Does not include follow-up assistance, 
mentoring, or monitoring of classroom 
implementation. 

X 4. Is developed long-term; focuses on improving 
curriculum, instruction, and formative assessments. 

Parents, Family, Community 1 2 3 4 Parents, Family, Community 

1. Does not provide extended supports. X 1. Provides social and emotional supports from 
school and community organizations. 

2. Does not ensure a safe school and community 
environment for children. 

X 2. Creates a safe learning environment within the 
school and within the community. 

X 3. Includes use of advisory periods to build student-
adult relationships. 



 

 

 

 

  

      

 

  

       
 

 
        

        

 

        
 

 

        
 

 

  
  

 
  

 
  

 
  

 
  

Cultural Competency 1 2 3 4 Cultural Competency 

1. Holds the belief that all students learn the 
same way. 

X 1. Holds the belief that students learn differently and 
provides for by using various instructional 
practices. 

2. Uses the textbook to determine the focus of 
study. 

X 2. Combines what learners need to know from the 
standards and curriculum with the needs in their lives. 

3. “Cultural instruction” is limited to study of 
flags, festivals, and foods of countries/people. 

X 3. Provides culturally proficient instruction, allows 
learners to explore cultural contexts of selves and 
others. 

4. Does not investigate students’ level of 
education prior to coming to the United States; 
home languages; the political/economic history; 
conditions of countries or groups. 

X 4. Investigates students’ education prior to coming to 
the United States; home languages; political/economic 
history; conditions of countries or groups. 

5. Does not connect curriculum and learning to 
students’ own life experiences as related to race, 
ethnicity, or social class. 

X 5. Connects curriculum and learning to students’ 
own life experiences as related to race, ethnicity or 
class. 

What are the key findings from the self-assessment of high- What is at the “root” of the findings? What is the underlying 
performing schools? cause? 

Appropriate example: “We don’t have a curriculum aligned across grade Appropriate example” We don’t know how to align our curriculum 
levels.” across grade levels.” 

Appropriate example: “We only teach flags, festivals and foods with our Appropriate example: “Connecting curriculum to students’ lives takes 



 
  

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 
 
 

 
 

 
  
  

 
 

  
  
 
 

 
 

 
 

 
 
 

 
 

 
 

 
  

 
 

 

students. “ longer to prepare lessons.” 

● Principal/Leadership - Spends most of the time managing the 
school. 

● Curriculum - Is not rigorous or cognitively demanding. 

● Formative Assessments - Are not used to determine 
appropriate instructional strategies. 

●	 Number of discipline incidents, referrals, and crisis behaviors. 
●	 Administrative support required to ensure safety of students and staff 

in self-contained special education classrooms. 
●	 Out-of-school and in-school administrative meetings. 
●	 Lack of adequate substitute teacher availability and coverage. 

●	 Teachers focus on managing behavior instead of instructional rigor. 
●	 Teacher lack of understanding of rigor and how to implement. 
●	 Student lack of background knowledge. 
●	 Lack of belief by some teachers, students, and parents that all 

students CAN and are EXPECTED to learn. 
●	 Lack of parent awareness of grade-level expectations. 
●	 Lack of instructional resources beyond the textbook in some 

disciplines. 
●	 Lack of awareness and management of some currently underutilized 

resources. 

●	 Formative assessments are not created and/or implemented in all 
areas and grade levels. 

●	 Lack of understanding of how formative assessments impact 
instruction. 

●	 Focus on teaching as opposed to learning. 
●	 Lack of infrastructure to support readiness grouping in core 

instruction. 



 

 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 

 

 
 
 

 
 

 
 

 
 
 
 

 
 
 
 
  
 
  

 
 

 
 

 
 
 

 
  
 

  

●	 Professional Development - Does not include follow-up 
assistance, mentoring, or monitoring of classroom implementation. 

●	 Parents/Family/Community - Does not ensure a safe school 
and community environment for children. 

●	 Cultural Competency - “Cultural instruction” is limited to study 
of flags, festivals, and foods of countries/people. 

●	 Cultural Competency - Does not investigate students’ level of 
education prior to coming to the United States; home languages; 
the political/economic history; conditions of countries or groups. 

●	 Lack of coaching capacity. 
●	 Lack of intentionality and focus of PD planning. 
●	 Lack of time and infrastructure (including common planning time 

across disciplines). 
●	 Lack of teacher input on PD needs. 

●	 Students and staff are intimidated by some students. 
●	 Students trying to establish dominance over peers. 
●	 Students seeking negative reinforcement. 
●	 Lack of active supervision in upper grades and/or staff understanding 

of expectations. 
●	 Lack of fidelity of implementation of school-wide procedures. 
●	 Difficult to supervise during transition times. 
●	 Lack of adequate re-teaching of expectations and routines. 
●	 Lack of identity as a K-8 school. 
●	 Lack of student leadership. 
●	 Culture does not reflect that it is a positive to excel in school. 
●	 Lack of intentionality in building student-adult relationships. 

●	 Lack of student experiences and background knowledge. 
●	 Lack of staff training and/or understanding of culturally competent 

instruction. 

●	 Lack of student experiences and background knowledge. 
●	 Lack of staff’s ability and/or knowledge to address home conditions. 
●	 Insufficient staff resources. 



   
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

 

  

 
   

 
 

 
 

 
 

 

 
 

 

   
 

 
 

 
  

 
 

 

 
 

 
 

 
  

  
 

 
 

 
 

 
 

  
 

 
   

  
  

 
 
 

 
 

  

  
 

   
 

 
 

 

  

 

B. Selection of School Improvement Model 

Instructions: Read and discuss with the team the elements of the four school intervention models below. . 

Transformation Model 

Required Elements 
Develop Teacher and Leader Effectiveness 

1. Replace the principal who led the school prior to implementing the model. 
2. Use rigorous, transparent, and equitable evaluation systems for teachers 

and principals that take into account data on student growth, multiple 
assessments, and increased graduation rates. Evaluations are developed 
with teacher and principal 

3. Reward school leaders, teachers, and other staff who, in implementing this 
model, have increased student achievement and H.S. graduation rates. 
Remove those who, after opportunities have been provided to improve, 
have not. 

4. Provide staff ongoing, high quality, job-embedded professional development 
that is aligned with the instructional program and designed with school 
staff. 

5. Implement strategies such as financial incentives, promotion, career growth, 
and flexible work conditions that are designed to recruit, place and retain 
staff. 

Increasing Learning Time and Creating Community-Oriented Schools 
1. Establish schedules and implement strategies that provide increased 

learning time. 
2. Provide ongoing mechanisms for family and community engagement. 

Comprehensive Instructional Reform Strategies 
1. Use data to identify and implement an instructional program that is 

research-based and vertically aligned from one grade to the next as well as 
aligned with State academic standards. 

2. Promote the continuous use of student data to inform and differentiate 
instruction. 

Provide Operational Flexibility and Sustained Support 
1. Give the school sufficient operational flexibility (staffing, calendars/time and 

budgeting). 
2. Ensure school receives ongoing, intensive technical assistance and support 

from the LEA, SEA, or designated external lead partner organization. 

Transformation Model 

Permissible  Elements 

Develop Teacher and Leader Effectiveness 
1. Provide additional compensation to attract and retain staff with skills necessary to 

meet the needs of students in a transformation model. 
2. Institute a system for measuring changes in instructional practices resulting from 

professional development. 
3. Ensure that the school is not required to accept a teacher without the mutual 

consent of the teacher and principal, regardless of the teacher’s seniority. 
4. LEAs have flexibility to develop and implement their own strategies to increase 

the effectiveness of teachers and school leaders. Strategies must be in addition to 
those that are required as part of this model. 

Comprehensive Instructional Reform 
1. Conduct periodic reviews to ensure that the curriculum is being implemented 

with fidelity. 
2. Implement a school wide “response–to–intervention” model. 
3. Provide additional supports to teachers and principals to implement strategies to 

support students with disabilities and limited English proficient students. 
4. Using technology-based supports. 
5. In secondary schools – 

a) increase rigor  
b) summer transition programs; freshman academies 
c) increasing graduation rates establishing early warning systems 

Increasing Learning Time and Creating Community-Oriented Schools 
1. Partner with parents, faith and community-based organizations, health clinics, 

State or local agencies to create safe environments. 
2. Extend or restructure the school day to add time for such strategies as advisory 

periods that build relationships. 
3. Implement approaches to improve school climate and discipline. 
4. Expand the school program to offer full-day kindergarten or pre-kindergarten. 

Operational Flexibility and Sustained Support 
1. Allow school to be run under a new governance arrangement, e.g., turnaround 

division in the LEA. 
2. Implement a per-pupil school-based budget formula that is weighted based on 

student needs. 



 

 

 

 



 

  
   

 

 
 

 
   

 
 

II. Selection of Improvement Model 

Based on our findings of the three data sources, the LEA is selecting this model for this school:  
  Turnaround  Restart 
 Transformation  Closure 

Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement 
models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when 
implemented, to affect principal leadership, teacher instruction, and student learning.  

Intervention model selected: TRANSFORMATION 

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to 
the selected model. 

Upon the grant’s release, Lincoln invited district and school personnel, students, family members, and community partners to 
participate in a series of stakeholder feedback meetings.  The purpose of these meetings was to inform the school communities about 
the School Improvement Grant (SIG) process and to begin conversations about our shared vision for transformation and student 
success. The purpose of the planning process was both to: 

	 Diagnose school strengths and areas for improvement in a through comprehensive protocols; and 

	 Generate ideas and strategies to accelerate student achievement and ensure alignment to the school’s priority areas for 

improvement and research-based best practices.
 

During the first few meetings, the Lincoln leadership team engaged in a needs assessment using available tools and prior feedback such 
as its School Readiness Assessment Report, analysis of available school and student data, student leading indicators for 2011-2012 and 
2012-2013, and a self-assessment of practices aligned to high performing, high poverty schools.  After thoroughly analyzing its data, the 
team developed three key school priorities, which eventually translated to annual goals that were strategic, measurable, attainable, 
result-oriented, and time-bound (SMART).  Lincoln leadership will continue to refine and expand these goals at a more granular level in 
August 2013 with the Office of Transformational Support.  

These data presented a picture of a school struggling to build a culture of strong student achievement and establish an identity as a K-8 
school. In order to meet the needs of Lincoln’s students and see significant gains in academic achievement, we must drastically improve 



 

 

 

	
 

 
 

 

	

		

 

 
 

 
 

 
 
 
  
 

 

core instruction, improve social, emotional, behavioral, and physical supports for students, and build a new identity as a K-8 school 
community. The transformation model had each critical component that the team was seeking in order to build this new identity as a 
high performing, high poverty school. 

As the school planning and leadership team at Lincoln School took a deep dive into their data, several areas for improvement arose.  
The group tried to identify trends within those data sets to arrive at several school priorities.  These priorities will be the focus of this 
school transformation plan and guide the direction of Lincoln School for at least the next three years.   

1. Strengthen the school culture and climate to increase student achievement; 

2. Increase differentiated and rigorous instruction to increase ELA and math student achievement; 

3. Increase social, emotional, behavioral, and physical supports for students and their families to increase student achievement.  

3.1 Priority Area #1: Strengthen the school culture and climate to increase student achievement 

Over the years, Lincoln School oscillated the number of grade levels it offers.  In 2010, the school was expanded into a K-8 school.  
Throughout the school planning process, elementary team members reflected upon the disturbance created by the inclusion of middle 
school students in the building.  Furthermore, intermediate grade level members agreed – citing the distinct and differing needs of the 
middle grade students versus the school’s younger students.  This led the team to conclude that the school’s standardized approach to 
all grade levels was ineffective – middle school students needed something different than elementary school students.  Therefore, the 
approach – both instructionally and in regards to climate – needs to be different in both grade levels.   

Although this was the largest root cause identified by the school planning team, there were other root causes that have contributed to 
the weak culture and climate of the school: 

 Late infusion and adoption of the PBIS approach and training 
 Ineffective or non-existent adult-student connections 
 Weak home-school connections 
 Weak sense of community across all grade levels for both students and staff 



 
  

 
  

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 
 

 
 

The solutions presented below (and discussed in detailed within each of the required and permissible elements in following sections) 
allow the school to move past the root causes identified above to focus on developing a positive and welcoming climate and culture to 
achieve movement in this priority area. 

 Governance 
o Creation of a lower and upper school with accompanying re-organization of school leadership 
o Hiring of a behavior therapist to provide IEP behavioral services to special education students 

 Teacher and leader effectiveness 
o Professional development for effective home-school connection 
o Professional development and feedback on implementation of PBIS framework 

 Instructional and curricular reform 
o PBIS implementation with fidelity 

 PBIS committee/team 
 Implementation of PBIS with fidelity 
 Tier 2 and 3 programs in subsequent years 

 Creating community-oriented schools 
o Identify specific ways to celebrate school success and milestones 

3.2 Increase differentiated and rigorous instruction to increase ELA and math student achievement; 
During the school planning process, the Lincoln team consistently did not identify the root cause to this priority being a lack of 
resources or specific programs available.  Instead, they focused their collective energy on the need to develop capacity within their 
current staff. They also reflected upon the larger need for the school to have a targeted focus upon instruction and building the 
instructional leadership capacity of its building administration.  To that end, it’s not surprising that the common root causes for poor 
achievement in ELA and math stemmed for the same reasons:  

 Core instruction lacks the appropriate level of rigor and differentiation to meet the diverse learning needs 
 Professional development is unaligned and does not provide adequate follow-up support 
 Principal is not able to enter classrooms for evaluation and feedback due to an overwhelming amount of chronic student 

behaviors 
 Many students are not ready to learn due to social, emotional, behavioral, or physical issues. 



 
  

 
 

 
 
 
 
 
 
 
 
 

 
 
 

 
 
 
 

 
 
  

 
 

 

The solutions presented below (and discussed in detailed within each of the required and permissible elements in following sections) 
allow the school to move past the root causes identified above to focus on dramatically impacting ELA and math achievement through 
differentiation and rigor.   

 Governance 
o Creation of a lower and upper school with an aligned school leadership model 

 Teacher and leader effectiveness 
o Frequent feedback and coaching from building administrator responsible for instruction 
o PD Specialist 
o Job-embedded professional development and coaching 
o Professional development coaching support 
o Leadership coaching and support 
o Focus on data driven instruction – data profiles with student goals (monitoring and tracking) 
o Rigorous and timely evaluation and observation 
o Rewarding the retention of effective staff 
o Rewarding staff who are effective 

 Increased learning time 
o Afterschool programming aligned to core curriculum 
o Intervention blocks by the hiring of art/music teachers 

 Curricular and instructional reform 
o Alignment of curriculum resources  
o Alignment and creation of assessment resources (formative and summative assessments) 
o Specific resources for classrooms and instructional needs 

 Creating community-oriented schools 
o Parent education of academic expectations 
o Alignment of community resources to teacher/student needs 

3.3 	 Increase social, emotional, behavioral, and physical supports for students and their families to increase student 
achievement. 

In 2010, Lincoln School was part of an awarded federal grant application (Full Service Community Schools Program) that focused on 
transforming the school into a full-service community school.  To date, although basic grant components have been implemented, 
additional components are necessary to provide complete wrap-around services for the students and families of the Lincoln 



 

 

 

 
 
 
 
 
  
 
 

 

 
 

 
 

  
 

 
  

 
 
 
 
 

community. As school planning team reflected upon the model, they understood how important it was to the Lincoln community but 
recognized that additional services related to health, mental health, and counseling services needed to be integrated in order to provide 
maximum services for the students.  By ensuring these needs were met, the team knew that they would get to focus upon the students’ 
academic needs. 

The team noted several root causes to this:   

	 Parent and family time and resource capacity to focus on child’s academic progress 
	 Some parents and families lack the resources to send their children to school ready to learn 
	 Parents and family may lack the financial resources to actively participate in the school community.  
	 Alignment of wraparound services to individual student needs and academic programming 
	 Weak Site Council 
	 Misalignment of community stakeholder priorities 
	 Lack of connecting families to the appropriate resources quickly and effectively  

The solutions presented below (and discussed in detailed within each of the required and permissible elements in following sections) 
allow the school to move past the root causes identified above to focus on providing exceptional wraparound services to students and 
families in order to keep the community focused on student outcomes.   

	 Teacher and leader effectiveness 
o	 Professional development for improved home-school connections 

	 Increased time for staff and students 
o	 Increase the number of days for the counselor to provide services 
o	 Re-focus of the social worker on student social needs (currently focused on providing behavior therapy to 2 multi-

categorical classrooms) 
	 Creating community-oriented school 

o	 Strengthen the full-service community schools model 
o	 Hiring a full-time family community schools outreach coordinator 
o	 Re-organize support staff to strengthen existing wraparound services by engaging community partnerships 
o	 Strengthening parent communication 
o	 Increase number of events hosted at the school 



 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

o	 Form partnerships with community partners that will provide wraparound health, mental, and physical services to our 
students and their families 

o	 Parent education on academic expectations 
o	 Provide transportation and childcare services for school academic functions 

(2) Describe how the model will create teacher, principal, and student change.   

Lincoln School’s Transformation Plan has been included and demonstrates how the implementation of the Transformational Model will 
create teacher, principal, and student changed in alignment with the required (and some permissible) elements of this model.  See the 
following pages for the Transformation Plan: 
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1.1 School Context 
Lincoln	School	is	located	near	downtown	Evansville 	in	the	Central	High	School	Attendance	District	 
within	the 	Evansville 	Vanderburgh 	School	Corporation.		 Built	in 	1928,	it	was	the	first	new	school	 
serving	grades	K‐12	 built in	Evansville	for	the 	black 	minority	 community.	 In 	1962,	Lincoln	was	 
made 	a	 K‐8 	school	and	then	became 	a	 K‐5	school 	in 1984 	when	 the 	EVSC implemented	the	middle	 
school	model.		In	1996,	the 	school 	began	operating	on	a	balanced	calendar	with	a	shorter	summer	 
break and longer 	breaks	 throughout	the	year.		 In 	2010,	Lincoln became 	a 	K‐8 school	again	 and	 
recently	adopted	the	EVSC	calendar	beginning	in	the	fall	of 	2013.		Today,	Lincoln	serves	 
approximately	382	students	in	 grades 	kindergarten	through	 eighth	grade.		It	draws	its	culturally	
diverse	student	body	from	various	neighborhoods	in	Evansville	because	of	its	unique	history.		 

At	Lincoln 	School,	the	school	community	believes that	student	learning	is	the 	chief 	priority.		The	 
teachers	and 	leadership	deeply	believe	that	students	must	be	actively	engaged	in	the	learning	
process.		Continuous professional	commitment to 	improvement	ensures	that	students	are	being	
molded	utilizing	best	practices.		By	 maintaining	a safe 	and	 optimum	 learning environment,	 we 
provide	the	opportunity	for	students	 to	be 	successful.		 Teachers,	administrators,	parents,	and	the	 
community	share	the 	responsibility	of 	high	standards	and	expectations.	 

Within	this	context,	however,	Lincoln School	is	well 	positioned 	to	begin the	transformation	process.		 
A	newly	hired	principal	in	2012, 	Ronnetha	Darrett,	and	a	reconstituted	faculty,	all	of	whom	have	
undergone	recommitment	interviews 	in	2013 	have	 engaged	in 	a 	highly	collaborative	planning	
process.		This	planning	process	invited	all	stakeholders	to	help	envision 	and	articulate	the	future	of	 

Section 1: Introduction 

Lincoln Community School Profile* 
Students Faculty and Staff 

Grades: PreK – 
8 

# of Administrators: 1 Principal 

Enrollment: 382 # of General Education 
Teachers: 

19 

Black: 55.0% # of Special Education 
Teachers: 

3 

Hispanic: 2.1% # of Itinerant Faculty: 0 
Multiracial: 16.0% # of Coaches: 0 
White: 26.4% # of Teacher Assistants: 2 
Asian: 0.3% # of Specialized Teaching 

Staff: 
1 achievement coach 

Free/Reduced Lunch: 93.5% # of Resource Staff: 2 Title I instructionalist 
Limited English Proficiency: 1.0% Other Faculty Support: 1 counselor, 1 social 

worker 

the	school	– a	future	that 	will	positively	impact	student	achievement 	and	the 	community	as	a	whole.	 



	
 	 	 	 	

	 	
	 	 	 	

	 	 	
		

	
	 			

	
	 	

	 	
	

	

	 	 	

	

	

	

	
	

	
	 			

	

	

	
	 	

	

1.2 About the Transformation Zone 
Evansville	Vanderburgh	School	Corporation (EVSC) faces	a	strong 	imperative	to	address	chronic	 
underperformance 	in too many	 of the city’s	schools	In	 2011‐2012,	nine	of	EVSC’s	schools were	 
identified	 by the	 Indiana	 Department of	 Education as	Priority/Tier	I	persistently‐low	achieving	
(PLA)	schools,	with	four	additional	schools	scoring	in	the	second 	lowest	category 	of	PL 	221. The	 
district	now	has	the 	unprecedented	opportunity	to 	reverse	the 	status	quo	in these	schools,	and	
EVSC 	recognizes	the	need 	for	bold	and	swift	interventions	in	these	schools.		With	this	comes	a	 
commitment to	provide	the	most	struggling	schools	with	the 	additional	resources	and	discretion	 
needed	to	implement innovative	reform	strategies. 

In	September 	2012,	the Evansville 	Vanderburgh 	School	Corporation	(EVSC) 	embarked	on a 
partnership	 with	Mass	 Insight	Education	(MIE) to	create an 	internal	partner	to	manage	a	portfolio	 
of	the 	district’s	most	poorly	performing	schools.		 The partnership	has	led	to 	the	creation	of	an	 
internal	 office	responsible for	the 	oversight	and	management—the	Office of	 Transformational	 
Support	(OTS).		This	office 	oversees,	directs,	and	manages 	five 	schools	in	EVSC:	Glenwood	 
Leadership	Academy,	Lincoln	Community	School,	McGary	Middle	School,	Caze	Elementary,	and	
Evans	Elementary.		Collectively	 known as	the 	Transformation Zone,	these 	schools	represent	EVSC’s 
most	chronically	poor 	performing	schools.		The 	principals	at	each 	of	these	schools	report	 directly	to	 
the	Director	of	School	Transformation	who	in 	turn	reports	directly	to	the	Superintendent	of	the 
Corporation. 		The	OTS	is	 staffed	by 	three	 Transformation 	Strategists—each	focused upon	the	
improvement	of	processes	and	
structures	for	a	different	functional	 
area:	instruction,	data,	
family/community	engagement,	
communications,	human	resources,	
finance,	and	operations.			 

This	initiative	aligns	with	and	
reinforces the	district’s	overarching	
mission	to	prepare	all	students	for	
success	in	their	chosen	colleges	and	
careers.		 This 	carve‐out	 model	 
draws	heavily	upon	the	success	of	
similar	initiatives	in	Chicago,	
Philadelphia, Charlotte‐
Mecklenburg,	Baltimore, Los	
Angeles,	Washington,	D.C.,	and	New	
York	City,	and 	is	informed 	by	the	
research	presented	in	Mass	Insight	
Education’s	 2007	report,	 The 
Turnaround Challenge. 

Inclusion	in 	the	Transformation	Zone 	is	not	a	punitive	measure; rather,	it	is an	exciting	opportunity	
to	produce	dramatic and	lasting	 improvement	in	the	district’s	most	struggling	schools.		
Transformation	Zone 	schools	will	 benefit	 from 	additional	 flexibility	and	support	in	exchange	for	 
heightened accountability.			 

The district	is	prepared	to	make 	investments	in	 each	of	the following 	areas:	 



 	 	 	 	

 	 	
	

 
	 	

	
	

 	 	 	 	

	 	

	
	 	

	
	

	

	
 	
 

	
	

	
	

	

	

	
	

	 	

	 	 	
	

	

	

1.	 Capacity	–	Increasing	capacity	internally by investing in school	and	district	staff,	and	
externally	by	collaborating	with	partners	with	a	track	record	of	success	to	provide	targeted	
assistance	to	schools;	

2.	 Conditions	–	Increasing	flexibility and	 changing	the 	operating	 conditions	that have	hindered	 
past	reform	 efforts;	 and 

3.	 Clustering	–	organizing	schools	 into	clusters	where	partners	provide	comprehensive	
services	individualized	 based	upon 	the 	needs	of 	the 	cluster	–	similar	to how teachers	 
differentiated	support	in	their	classrooms.	 

1.3 School Transformation Planning Process
The	following	school	transformation	plan	is	the	result	of	collaborative	planning	efforts	of	Lincoln	
School	combined	with	best	practice	research	for	school	transformation.	 	The	quick	 pace required to	 
meet the 	demands	of	this	grant 	submission	required	the	 quick,	thoughtful	collaboration	of	all	
school	partners	–	in	August	2013,	the 	Office	of	Transformational	Support	plans	to	more	deeply	plan	 
with	school	leadership	teams	to 	formulate	a	very	detailed,	action‐oriented	strategic	plan	for each	
school	that	encompasses each	of	 the	required	 elements	posed by	 the	SIG	planning 	process	along	 
with	a	direct plan	to	streamline	district	and	OTS	support	for	 each	school.				 

Upon	the	grant’s	release,	Lincoln 	invited	district	and	school	personnel,	students,	family	members,	
and	community	partners	to	participate 	in	 a	series	 of	stakeholder	feedback	 meetings.		 The	purpose 
of	these	 meetings	was	to	 inform the 	school	communities	 about 	the	School	Improvement 	Grant	(SIG)	 
process	and	 to	begin 	conversations 	about	our	shared	vision	for	 transformation	and	student	success.		 
The	purpose	of	the	planning	process	was:	 

 To	diagnose	school	strengths 	and	areas	for 	improvement; 
 To	 generate	 ideas	and	strategies 	as	 to	how	 we	 can	accelerate	student	 achievement	 aligned	 
to	the 	school’s	areas	 for	improvement.			 

During	the 	first	few	 meetings,	the 	Lincoln	leadership	team engaged	in	a	needs	assessment	using	
available	tools	such	as	its	School	Readiness	Assessment	Report, 	analysis	of	available	school	and	 
student	data,	student	leading	indicators 	for	 2011‐2012 	and	2012‐2013,	and	a	self‐assessment	of	 
practices	aligned	to 	high	 performing,	 high	poverty 	schools.		After	thoroughly 	analyzing	its	data,	the 
team 	developed	three 	key 	school	priorities	which	 eventually 	translated	to annual 	goals	that	were
strategic,	measurable,	attainable,	result‐oriented,	and	time‐bound	(SMART).		Lincoln	leadership	will	
continue 	to	refine 	and	expand	these	 goals	at a 	more	granular	level	in 	August 2013 	with	the	Office	 of	 
Transformational	Support.			 

Once	the 	priority	areas	 were	identified,	the	Lincoln	leadership 	team	then 	generated	strategies,	
solutions,	and	activities	in	the	 identified	priority	 and	SIG‐required	improvement 	areas:	 (1)	teacher	
and	leader	effectiveness; (2)	instructional	 and	curricular	reform;	(3)	increased	learning	time	for	
students	and 	teachers;	(4) 	creating	community‐oriented	schools; 	and		(5) operational	flexibility	and	 
sustainability.		During	this 	process,	an	acute	focus	upon	the	sustainability	of	chosen	reform	
strategies	was	sought	by the	team	–	what	additional	resources	can	supplement	to stabilize	
instruction	and	climate	in	our	 school?		 What	current 	resources	 do 	we	already	have	and	could	build	
upon	instead of	investing	in	new strategies,	solutions,	or	activities?		 

During	the 	final	stages	 of	 submission	of	this	plan	to	IDOE,	the 	team continued	to	share	drafts	 and	 
get	 feedback 	from	stakeholders.		School	staff	 and	teacher 	meetings	were 	held	to	share 	out 	the	latest	 
drafts	and	gather	input.	 Evansville’s	Teachers’	Association	was	also	consulted	to	ensure	that	 



	
	

 	 	 	

	 	

	
	

	 		
	
	 	 	

	
	 	

	
	

 
	

 	

 	 	

 

 

 
	

 

 
	

	
	

	
	

	

	
 
 	
 
 

 
	

strategies	and	activities	identified	were	ones	that	 historically	aligned	to	best	practices	from	
previous	SIG 	implementation	processes.			 

1.4 Vision for Transformation 
The	district’s	Transformation	Zone 	is	 driven	by	the	central	belief	that	all	students,	regardless	of	
race	or	socioeconomic	status,	when	provided	with	access	to	an	excellent	education,	can	and	will	
succeed.	For	 too	long,	we have failed	to	meet	the	 needs	of	students	in	our	city’s	most	struggling	
schools.		This	model,	similar	to	 EVSC’s 	Transformation	Zone,	reinforces	its	commitment	to	 
dramatically 	improve 	student	outcomes	citywide	by	being	creative	and	thinking	outside	of	the	box
on	how to	motivate	and	create	the 	present	culture	and	climate	to	one	of 	change	and	more focused	 
investment 	on	the staff	 and	leadership	that	can	make 	it	happen. 

The model	represents	complete alignment to	 how 	EVSC’s	Office 	of 	Transformational	Support	and	
Lincoln	School	were	seeking	change	 for	their	school.		The following	shared	 principles	for 	reform	 
embody	the required	elements	 of	the transformation	 model	while	 simultaneously	capturing	the	
district’s	passion	for school	transformation:	 

 All	students	enrolled	in	Evansville	Vanderburgh	School	Corporation	deserve	equal	access to	 
high	quality	education. 

 Our	lowest‐performing	schools	represent	our	best	opportunity	to 	produce	dramatic gains	in	 
student	achievement.	 

 Rapid	and	sustainable	school	transformation	requires	innovative and	comprehensive
improvement	 strategies.	 

 Community	collaboration,	communications,	and	partner	engagement 	are 	fundamental to	 
achieving	 and	sustaining	 excellence.	 

 A	high‐performing	school 	and	district	 is	based	on	shared	accountability	and placing	the	
interests	of	students	above	all	others.	 

 Strong	leadership,	quality	instruction,	effective	support	structures,	and	efficient	operations	
directly	impact	student	performance. 

 The	school	community	must	establish	high 	expectations	and	strive	for	continuous	
improvement	in	order	to	 achieve	educational	excellence.	 

 Teachers	and 	leaders	play	an 	integral	role	in	our	schools,	and	 we 	must	ensure	that	all	 
schools	are	staffed	with	highly	 effective	teachers	 and	leaders. 

This	school	transformation	plan	is	developed	in	accordance	with 	the	requirements	set	 forth	by 
IDOE.		Specifically,	this	plan	is	divided 	into	the	 four 	required	improvement areas:	(1)	teacher	and	 
leader	effectiveness;	(2) 	Increasing	learning	time	and	creating 	community‐oriented	schools;	(3)
Comprehensive	instructional	reform strategies;		(4)	Creating	community‐oriented	schools;	and	(5)	
Provide	operational	flexibility	 and	sustained	support.		The	plan	also	addresses	the	elements	
required	therein:	 

 New	mechanism	for	school	leadership	and	governance;	
 
 Meaningful	use	of	student	 and	school	level	data;
 
 Increased	learning	time	
 
 Use	evaluation	systems	for	teachers	and	principals	that	consider	student	growth	and	

assessments;	develop	with	teacher/principal	involvement;	 

	 Reward	school	leaders,	teachers, 	staff	 who,	in	implementing	this	model,	increased	student	
achievement or	high	school	graduation	rates; 	remove	 those 	who,	 after	professional	 
development,	have	not;	 



 
 	

 
 	 	
 	 	 	
 

	

 Provide	high 	quality,	job‐embedded	professional	development;	 
 Implement	strategies	to	recruit,	 place,	and	retain staff	(financial	incentives,	promotion,	
career	growth,	flexible	work	time);	 

 Use	data	 to	implement	 an	aligned	instructional	program;	 
 Provide	 mechanisms	 for	 family and	community	 engagement; 
 Give	the 	school	sufficient operational flexibility	(staffing,	calendars/time,	and	budgeting); 
 Sustainability	of	efforts	after	 the	conclusion	of 	the	SIG	grant 	period.			 



	

	 	
	

	 	 	

	
	 	 	
             
             
             
             

                    
         

               

               
	

	 	

	 	 	
	

	 	
	 	

	
	

	
	
	
	 	

	 	

	 	
	

	 	

	 	
	

	 	
	 	

	
	

Section 2:  Needs Assessment 

This	 section	provides	 an 	overview	of	the	most	critical	needs	facing	Lincoln	School.		Through	an	
analysis	 of student	data and	achievement	 outcomes,	 the school	community	recognizes	the	most	
significant	needs	facing	the	school	 and 	will	prioritize	those	needs	in	the	School	Transformation	Plan	
(refer	to	worksheets	 1A,	 1B,	and	student	leading	indicator	worksheets	in 	the 	grant	application).			 

2.1 English/Language Arts 
ELA achievement at Lincoln School has consistently 
been significantly lower than state and district 
averages and has continued to decline since 
becoming a K‐8. Additionally, IREAD results dipped 
slightly from 66.7% in 2012 to 65.9% in 2013. Despite 
the incorporation of Professional Learning 
Communities in all other grades, the school continues 
to lag in ELA achievement across all grade levels.			 

The	 school	 planning team	 has	 identified	 the
following	reasons	for	the persistently	low	
achievement in	ELA: (1) Core	instruction	lacks	the	
appropriate	level	of 	rigor 	and	differentiation	to 
meet the 	diverse	learning	needs;	(2)	 Professional	
development	is	unaligned 	and	does not	provide
adequate	follow‐up	support;	(3) Principal	is	not
able	to	enter classrooms	 for	evaluation	and	 
feedback	due 	to an 	overwhelming	 amount 	of	 
chronic	student	behaviors;	and	(4)	Many	students	
are	not	ready	to	learn 	due 	to social,	emotional,	behavioral,	or physical	issues.	 

2.2 Mathematics 
Math 	achievement	also	has	consistently	been	
significantly	lower	than	state	and	district	averages	
and	has	continued	to 	decline	since	becoming	a	K‐8.	
Again,	despite	implementation	of	Professional	
Learning	Communities,	 common formative
assessments	 are	not	used	 to	determine 	re‐teaching,	 
and	scores		continue 	to lag	at	all	grade	levels. 

The	 school	 planning team	 has	 identified	 the
following	reasons	for	the persistently	low	
achievement in	Math: 	(1) Core	instruction	lacks	the	 
appropriate	level	of 	rigor 	and	differentiation	to 
meet the 	diverse	learning	needs;	(2)	 Professional	
development	is	unaligned 	and	does not	provide
adequate	follow‐up	support;	(3) Principal	is	not
able	to	enter classrooms	 for	evaluation	and	 
feedback	due 	to an 	overwhelming	 amount 	of	 



	 	
	
	 	 	 	 			

	
	

	 	

	
	

	
	
	 	

	

	 	

	 	
	 	

	 	
	

	
	 	 	

	

	
	
	 	 	 	 					

	 	 	
	

	

	
	

           

        

  

 
 
 

 
 
 
 

 
 
 

 
 
 
 

 
 
 

 
 
 
 

             

                   

               

               

                   

             

             

                   

 
               

               

             

                 

             

             

 
                   

             

             

             

chronic	student	behaviors;	(4)	Many	students	are 	not	ready	to	learn	due	to	social,	emotional,	
behavioral,	or	physical	issues;	 and	(5)	Instruction	lacks	integration	of 	hands‐on	math manipulative	
and	relevance	to	real‐life	events.	 

2.3 School Culture and Climate 
Discipline	has	remained	a	challenge	
at	Lincoln	School.		 The	school	is	in 
the	development phase	 of	
implementing	Positive	Behavior	
Interventions	and	Supports	and	
have implemented some	basic	
components	early	out	of	necessity.		
However,			discipline	incidents	
continue	to	soar.		A disproportionate	
number	of	referrals are	seen	from	 
upper	grades students	as 	compared	 
to	lower	 grade	students.	
Furthermore,	a	look 	at the	discipline	
incidents	by	sub‐groups	reveals	an	
unusually	high	number	of	incidents	
among	male	 and	black	students.		 

The leadership	team	 expressed	that
although	nine	grade	levels 	have	been 
in	the 	building	 for	two	years	as a	 
single	school,	there	is	a	lack	of	
identity	as	a	true	K‐8 community	
school.		Efforts	had	been made to	 
often	“make	everything	the	same”	
for	all	grade	levels	in	an	attempt	to	
make 	the 	school	“one,”	yet	this 	approach	did	not	 meet	the needs 	of	nine	different	grade	levels	which 
caused	greater	discord.			Furthermore,	more	than a quarter	of 	the	families	and	59.9%	of	 students	 
reported	in	the	2013 	Climate 	and	Engagement Survey	that	 they 	were not 	satisfied	with the	overall	 
quality of	Lincoln	School.		Furthermore,	39% 	of	students	did	not	agree	or	strongly	agree	that	they	 
were	safe	in	school	as	well.			 

Lincoln Elementary Disc

2010‐2011 

ipline Incidents (without 

2011‐2012 

"OTHER") 

2012‐2013* 

Number 
of 

Students 

Number 
of 

Discipline 
Incidents 

Number 
of 

Students 

Number 
of 

Discipline 
Incidents 

Number 
of 

Students 

Number 
of 

Discipline 
Incidents 

TOTAL 205 1289 231 2034 266 3036 

IEP 

IEP Yes 46 213 48 431 78 1,024 

IEP No 159 1,076 183 1,603 188 2,012 

Gender 

Female 78 460 91 606 98 826 

Male 127 829 140 1,428 168 2,212 

Ethnicity 
American 
Indian 1 1 1 12 

Asian 1 3 1 1 

Black 128 919 145 1,471 159 1,860 

Hispanic 1 2 

Multiracial 26 129 39 280 43 417 

White 51 241 45 279 61 754 
Lunch 
Status 

Free 178 1,150 193 1,733 217 2,481 

Reduced 8 82 9 104 13 167 

Paid 19 57 29 197 36 392 

The school	planning 	team and	leadership	attributed 	this	to	 many 	reasons:	(1)	Late 	infusion	of 	the 
PBIS	approach	and	training; 	(2)	Non‐traditional	families;	(3)	ineffective	or	non‐existent	adult‐
student	connections;		(4) 	weak	home‐school	connections;	(5) Weak	sense	of	community	across	all	
grade	levels	for	both	students	and	staff;	and	(6)	the	standardized	approach	of	treating	middle	
school	and	elementary	school	needs.	 

2.4 Parent and Family Engagement
The	Lincoln school	improvement 	planning	team	reflected	during	the	needs assessment	of	the grant
writing	process	that	parents	often	 attended	family 	events	hosted	by the 	school	and	are generally
supportive	of the 	school.		 However,	some	lack	the	resources	to support	their	children	academically,	 
and	many 	lack	the	resources	to	ensure	that 	their	child	is	socially,	emotionally,	behaviorally,	and	
physically	ready	to learn.		This	staff	reflection	aligns 	to	data	recently	found	in	the	2013	Climate	and	 
Engagement 	survey	for	Lincoln	where	 30%	 of	families	felt that 	they	did	not	know	or	could	get	 



	 	
	
	 	

	
	

 

 	
	

	
	

	 	 	
	

	

	
	

	

	 	

	 	
	
	

	
	 	 	

	

	
	
	

adequate	school	or	community resources	for	their	child.		Furthermore,	staff	 feels	a strong	
commitment	 to 	ensuring	that 	families	remain	connected	to	the	school	both academically	and	
socially	in	order	to	create	a	true 	school 	community. 		Specific	 weaknesses captured 	as	part of	the 
2013	 Climate	and	Engagement	Survey	for	Lincoln revealed	the 	following:	 

 35%	of	parents	felt	that	they	did 	not	play	an	active	role	in	the	decision	making	process	for	 
Lincoln	School.			 

 34%	 of	families	felt like	they	lacked	the	opportunities	to	provide	input	in the	decisions	 
made for 	Lincoln	School.		 

The	 planning team	 also	 self‐reflected	that 	engagement	 of	 parents	and	 families	lack	 academic	 focus	 
and	the	school	struggles	to	make 	home‐school	connections	individually.	 	The group	explained the 
root	causes	 of	this	to 	be	the	following:	(1)	Parent 	and	family	 time 	and	 resource capacity	 to	focus	on	 
child’s	academic	progress;	(2) 	Some	parents	and	families	lack	the	resources	to	send	their	children	 
to	school	ready	to	learn; 	(3)	Parents	and	family	may	lack	the	financial	resources	to	 actively 
participate	in 	the	school	community.		 Teachers	also 	self‐reflected	that	they	may	lack	the	
appropriate	professional	development	in	understanding	cultural	 differences	to	adequately	and	
effectively	communicate	 with	students’	parents	and 	families.		 

Finally,	although	the	school	enjoys	the	title	of	the	full‐service	community	school,	there	are	many	
elements	of	the	approach	 that	the	school	has	 not	intentionally	 focused	upon	such	as	a	strong	Site
Council,	active	management	of	community	stakeholder	priorities, 	and	connecting	families	to	the	
appropriate	resources	quickly	and	 effectively in	order	to	 move a	students’	 academic	progress	 
forward.		Also,	the	school	lacked the	public	health	clinic	that 	had	been	intended	when	the	school	 
was	renovated	into	 a K‐8 	in	 2010. 

Summary
These data 	present	 a 	picture	of	 a	school	struggling	 to	build	 a culture	of 	strong	student achievement	 
and	to 	establish	an	identity 	as	 a	 K‐8	school.		In	order	to	 meet 	the 	needs	of 	Lincoln’s	students	and	see 
significant	gains	in	academic	achievement,	we	 must	drastically	 improve	core 	instruction,	improve	
social,	emotional,	behavioral,	and	physical	supports	for	students,	and	build	 a	new	identity 	as	 a	 K‐8	 
school	community. 



	

	
	

	

	
	

 
	

 
	

	
 	 	

	
	

		
	 	 	 		 	 	 	 	 	 	 	 	

	 	
	 	

	
	

	 	 	
	 	

	

	
	

	

	
 	 	
 
 
 

	

	

	
	

 	
 

 	

 	 	 	 	
 	

Section 3: School Priority Areas 

As	the	school 	planning 	and 	leadership	team	at Lincoln	School	took	a deep 	dive	into 	their	 data,	 
several	areas	for	improvement	arose. 		The	 group 	tried	to	identify	trends	within	those 	data	sets	to	 
arrive	at	several	school	priorities.		These	priorities	will	be	 the	focus	of 	this	school	transformation	 
plan	and	guide	the	direction	of 	Lincoln School	for	at	least	the 	next	three years.			 

4.	 Improve	the	school	culture	and	 climate	to	increase	student	achievement;	 

5.	 Increase	differentiated	and	rigorous 	instruction	to	increase	ELA	and	math	student	
 
achievement;
 

6.	 Increase	social,	emotional,	behavioral,	and	physical supports	for	students	and their	families	
to	increase	student	 achievement.	 

3.1 Priority Area #1: Strengthen the school culture and climate to increase 
student achievement 
Over	the	years,	Lincoln	School	oscillated	 the	 number of grade	levels	it	 offers.		In	 2010,	the	school	
was	expanded	into	a	K‐8	school. 		Throughout	the	school	planning 	process,	elementary team	 
members	reflected	upon 	the	disturbance	created	by	the	inclusion 	of	 middle	 school	students	in	the 
building.		 Furthermore,	intermediate grade	level members	 agreed 	–	citing	 the	distinct	and	differing 
needs	of 	the middle	grade	students	 versus	the	school’s	younger students.		This	led	the	team	to	
conclude	that	the	school’s 	standardized	approach	 to	all	 grade levels	was	ineffective	–	middle	school	
students	needed	something	different	than	elementary	school 	students.		Therefore,	 the	approach	–	 
both	instructionally	and	in	regards	to	 climate	–	 needs	to	be 	different	in	both grade 	levels.		 

Although 	this	was	the largest	root	cause	identified	 by	the 	school 	planning 	team,	there	were	other	
root	causes	that	have	contributed	to	the	weak	culture	and	climate	of	the	school:	 

	 Late 	infusion and	 adoption 	of	the PBIS approach 	and 	training	 
	 Ineffective	or 	non‐existent	adult‐student	connections	 
	 Weak	home‐school	connections	 
	 Weak	sense	of	community	across	all	grade	levels	for	both	students	and	staff	 

The	solutions	presented	below	(and	discussed	in	detailed	within 	each	of 	the	required	 and	 
permissible	 elements	in following	sections)	allow	 the	school	 to 	move	past	the	root 	causes	identified	 
above	to 	focus	on	developing	a	positive	and	welcoming	climate	and	culture 	to	achieve	movement in	 
this	priority	area. 

	 Governance 
o	 Creation	of	a	lower	and	upper	school	with	accompanying 	re‐organization	of school	 
leadership	 

o	 Hiring	of	 a	behavior	therapist	to	provide	IEP behavioral	services	to	special	
education	students	 

	 Teacher and leader effectiveness 
o	 Professional	development 	for	effective	home‐school	connection 



 
 	 	 	 	

 
 
 	 	 	
 

 	 	 	
 

	
	 	 	 	 	 	 	 	 	 	 	

	 	

	 	
	 	 	 	
	 	

	 	 		
	

 
	

 
 	

	
 	

	

	

	
 	

 
 	 	 	 	

 

 
 
 
 
 

	
 	 	
 
 

 	 	 	
 
 

 	 	 	 	
 

o Professional	development 	and	feedback	on	implementation 	of	PBIS framework	 
	 Instructional and curricular reform 

o	 PBIS	implementation	with fidelity	 
 PBIS	committee/team	 
 Implementation of PBIS	with fidelity	 
 Tier 2 	and	3 	programs	 in	subsequent	years	 

	 Creating community‐oriented schools 
o	 Identify	specific	ways 	to	celebrate	school	success	and	milestones	 

3.2 Increase differentiated and rigorous instruction to increase ELA and math 
student achievement;
During	the 	school	planning	process,	the	Lincoln	team	consistently	did	not 	identify	the	root	cause	to	
this	priority	being	a	lack	of	resources	or	specific	programs	available.		 Instead,	they	 focused	their	
collective	 energy 	on the need	to	 develop	capacity	within	their	 current	staff. 		They	also	reflected	 
upon	 the larger 	need 	for	the school	to	 have 	a targeted	 focus	 upon	instruction	and	building	the
instructional leadership	capacity	of	its	building	administration. 		To	that	end,	it’s	not	surprising	that 
the	common	root	causes	for	poor	achievement	in ELA	and	math 	stemmed	 for 	the	same reasons: 

	 Core	instruction	lacks	the	appropriate	level	of	rigor 	and	differentiation	to 	meet	the	diverse	 
learning	needs 

	 Professional	development 	is	unaligned	and	does	not	provide	adequate 	follow‐up	support	 
	 Principal	is	not	able	to 	enter 	classrooms	for	evaluation	and	feedback	due 	to	 an 
overwhelming	amount of 	chronic	student	behaviors	 

	 Many 	students	are	 not	ready	to learn	 due	to	social,	emotional,	 behavioral,	or 	physical	issues.	 

The	solutions	presented	below	(and	discussed	in	detailed	within 	each	of 	the	required	 and	 
permissible	 elements	in following	sections)	allow	 the	school	 to 	move	past	the	root 	causes	identified	 
above	to 	focus	on	dramatically	impacting	ELA and 	math	achievement	through	differentiation	and	 
rigor.			 

	 Governance 
o Creation	of	a	lower	and	upper	school	with	an 	aligned	school	leadership	model	 

	 Teacher and leader effectiveness 
o	 Frequent	feedback	and	coaching	from	building	administrator	responsible	for	
instruction	 

o	 PD	Specialist	 
o	 Job‐embedded	professional	development 	and	coaching	 
o	 Professional	development 	coaching	support	 
o	 Leadership	coaching	and	support	 
o	 Focus	on 	data	driven 	instruction	–	data 	profiles	with	student	 goals	(monitoring	and	 
tracking) 

o	 Rigorous	 and 	timely evaluation 	and	observation 
o	 Rewarding	the	retention	of 	effective	staff	 
o	 Rewarding	staff	who	are	effective	 

	 Increased learning time 
o	 Afterschool 	programming	aligned	to	core	curriculum	 
o	 Intervention	blocks	by	the	hiring	of	art/music	teachers	 

	 Curricular and instructional reform 
o	 Alignment	of	curriculum	resources		 



 	 	

 	 	
 	 	 	

 
 	 	

	
	
	 	 	 	 	 	 	 	 	 	 	

	 	 	 	 	 		
	 	

	
	

	
	 	

	
	 	 	

	 	
	

 
 	
 	

	
 	 	 	 	
 
 	
 	

	

	
	

	
 	 	 	 	

 
 	 	 	 	 	 	

 
 	

 	 	 	
 
 
 

 	
 
 	

o	 Alignment and	creation	of	assessment	resources (formative	and	summative	
assessments)	 

o	 Specific	resources	for	classrooms	and instructional	needs 
	 Creating community‐oriented schools 

o	 Parent 	education	of	academic	expectations	 
o	 Alignment of	community	resources	to	 teacher/student	needs 

3.3	 Increase social, emotional, behavioral, and physical supports for students and 
their families to increase student achievement. 

In	 2010,	 Lincoln	School	was	part	 of 	an awarded	federal	grant application	(Full	Service	Community	
Schools	Program)	that	focused	on	 transforming 	the 	school	into a full‐service	community	school.		To	
date,	although	basic	grant 	components have	been	implemented, 	additional	components	are	
necessary	to	provide	complete	wrap‐around	services	for the	students	and	families	 of	the	Lincoln	
community.		As	school	planning	team reflected	 upon the 	model,	they	understood	how	important	it
was	to	the	Lincoln	community	but	recognized	that	additional	services	related	to health,	mental	
health,	 and	counseling 	services	 needed	to	be 	integrated	in	order	to	provide	maximum	services	for 
the	students. 		By ensuring these 	needs	 were	 met,	the 	team knew that	they	would	get	to	focus	upon	 
the	students’	academic	needs.			 
The team	 noted	several	root	causes	to this:		 

	 Parent 	and	family	time	and	resource	capacity	to	focus	on	child’s	academic	progress	 
	 Some 	parents 	and	 families	lack	the	resources	to	send	their	children	to	school	ready 	to	learn 
	 Parents	 and	 family	 may 	lack	the financial	resources	to	actively 	participate	in	the	school	 
community.	 

	 Alignment of	wraparound services	to individual	student	needs	and	academic	 programming 
	 Weak	Site	Council	 
	 Misalignment	of	community	stakeholder	priorities 
	 Lack	of	connecting	families	to	the 	appropriate	resources	quickly	and	 effectively	 

The	solutions	presented	below	(and	discussed	in	detailed	within 	each	of 	the	required	 and	 
permissible	 elements	in following	sections)	allow	 the	school	 to 	move	past	the	root 	causes	identified	 
above	to 	focus	on	providing	exceptional	wraparound	services	 to	 students	 and	families	in order	to 
keep	the	community	focused	on	student	outcomes.			 

	 Teacher and leader effectiveness 
o	 Professional	development 	for	improved	home‐school	connections	 

	 Increased time for staff and students 
o	 Increase	the	 number	of	days	 for	the 	counselor	to	provide	services	 
o	 Re‐focus	of	the	social	worker	on 	student	social	needs	(currently	focused	on
providing	behavior	therapy	to	 2	multi‐categorical	classrooms)	 

	 Creating community‐oriented school 
o	 Strengthen	the	full‐service	community	schools	model	 
o	 Hiring	a	full‐time	family	community	schools	outreach	coordinator	 
o	 Re‐organize	support	staff	to	strengthen	existing	wraparound	services	by 	engaging	 
community	partnerships	 

o	 Strengthening	parent	communication 
o	 Increase	number	 of	events 	hosted	 at 	the	school	 
o	 Form	partnerships	with	community 	partners	that	will	provide	wraparound health,	
mental,	and	 physical	services	to	our	students	and	their	families	 



 	
 

	
	

o Parent 	education	on	academic	expectations 
o Provide	transportation	and	childcare	services	for	school	academic	functions	 



	

	
	

	

	 	 	
	

	
	 	 	

	 	
		 	

	
	

	

	

	
	 	
	
	 	 	

	

	
	

	

	

	

	
	

	

	

Section 4: Required Element: Provide Operational Flexibility & 
Sustained Support 

The	transformation 	process	at	Caze	Elementary	School,	Lincoln School,	Glenwood	Leadership	
Academy,	Evans	Elementary,	and	McGary	Middle	School	will	be	managed	by	an	internal	unit	called	
the	Office	of	Transformational	Support	(OTS).		 In	the	fall	of 2011,	new leadership	was	identified	for
Lincoln	School.		Ronnetha	Darrett 	–	formerly	the assistant	principal	at	Lodge	Elementary	School	–	 
was	assigned 	to	take 	leadership	over Lincoln 	School	in	 2012‐2013.		 As	was 	evidenced	in	the 
dropped	ISTEP+	scores,	EVSC knew 	that	it	 had	to take	 a bold	step	in	the	replacement	of	leadership	 
in	order	to move 	outcomes	 for	students.		 To	that 	end,	EVSC	chose	to 	replace	leadership	(both 
principal	and	assistant	principal	 positions)	 in	2012‐2013. Since 	Ronnetha	took	leadership	over
Lincoln	School,	she	has continued	the	schools	distributed‐leadership	governance	model.			 

As	part	of 	the 	school	planning	process,	the	leadership	team 	reflected	upon	the	specific roles	and 
responsibilities	of	each	of	its	committees	–streamlining	and	clarifying	responsibilities	and	roles.		
The	distributed	leadership	model 	for	Lincoln	for	 SY 2013‐2014	 is	detailed	in	this	section	and	 
showcases	the	reciprocal 	obligations 	between	district	and	school	personnel	 and	other	 members	of	 
the	school	community. 

4.1 District‐Level Governance 
In	September 	of	 2012,	 EVSC	launched	 the	Office	 of	 Transformational	Support	(OTS)	and	the	
Transformation	Zone.		This	new	unit	is	designed	to	oversee	and	 coordinate	the	district's school	
transformational	efforts	and	provide	targeted,	flexible	assistance	to	schools	with	the	greatest	need.	
The OTS’s	mission	is	to	dramatically	improve 	student	outcomes 	in	Providence’s	lowest	performing	 
schools	and	inspire	district‐wide	innovation 	and	reform.	The 	OTS	 achieves	its	mission	by 
performing	three	
core	functions:		 

1.	School	Support:	
Supporting	schools	as	
they	pursue	innovation
and	sustainable	reform	 
strategies.	
2.	Performance	 
Monitoring:	Monitoring
progress	made	and	
outcomes	achieved	in 	the 
Transformation	Zone 
schools.	 
3.	Community	
Engagement:	Engaging
partners	and community	
members	in the	school	 
transformation	process.	 

Traditionally,	district	
central	offices	have	had	 



	 	

	
	 	

	 	

	
	

	

	
	

	
 
 

 	

	 	

 	 	 	

	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

limited	capacity	to	address	the	 needs	of	their	lowest‐performing	schools,	and	most	districts	are	not	
structured	in a	way	 that 	is	conducive to 	this	type 	of	work.	District	systems	and	school	interactions	
typically	emphasize	standardization,	 service	delivery,	and	compliance	monitoring.	This	light‐touch	
and	homogeneous	support	structure	will	not	transform	struggling 	schools.	Therefore,	the	OTS’s	
design	represents	a	unique	case	 management	approach	 whereby the 	OTS	 will	maintain a regular	
presence	in	the	 Transformation Zone	schools.	OTS	staff	will	ensure	that	the TZ	Schools	 are	
prioritized	not	only	in	talk,	but 	also	in	action.	The	OTS	will	 serve	 as	schools’ 	main point of	contact	
with	EVSC	and	will	coordinate	all	 central	office	services	for	these	schools	by	streamlining	supports	
from 	multiple	offices	instead	of 	creating	additional	bureaucracy.	The 	OTS’s	 support	structure	will	 
create	 a	“club	you	want	to	join”	with 	tangible	 benefits	for 	low‐performing	schools,	rather than	a	 
punitive	framework. 

As	part	of 	the 	district’s	broader	transformation	strategy,	EVSC 	has	created	 an	internal	unit	to	 hold	 
“itself”	accountable	to	results 	for	these	schools.		This	sustainable	model	not	only	allows	for the	 
district	to	pilot	innovative	approaches	 and	frameworks,	 but	 allows	one	unit	to	directly	focus	upon
the	transformation	of	EVSC’s	persistently	lowest	performing	schools.		The 	OTS	is	defined by	 four	 
overarching	responsibilities:	 

1.	 Accountability. 	The	OTS	is	held	accountable	for	 rapid	gains	in	student	achievement.	 
2.	 Authority.	The	OTS	assumes	decision‐making	authority	on 	school	staffing, 	time,	budgets,	 
and	programs.	 

3.	 Comprehensive services.	The	OTS	provides	core	academic 	and 	student	support	services	 
directly	or	by	aligning	the	services 	of	 other	programs	and	supporting	partners,	who	are on	 
subcontracts with	the 	OTS	or	TZ	schools,	and	builds	internal	capacity	within	the	schools and	
by	 extension,	the	district.	 

4.	 Embedded, consistent school presence.	The	OTS	maintains	an	embedded,	consistent,	and	 
intense	relationship	with	the	school(s), 	requiring	a	presence	in	each	school	three	days	per	 
week	during	 the	transformation 	period.	 

The	OTS	will 	provide	targeted	support 	in	key	functional	areas,	 including	offering	services	that	the	
district	does	not	have	the	time	or	expertise	to	provide.	 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

	 	 	
       
   

     
   
     
       
       
       
          
       

     
       
     
     

 
       

       
       
      
       

         
        
                           

                              
                                    
                               

                        
                           

             
	

	
	

	
	 	

	
	

	

	 	 	

	

	

 
   

4.2 School‐Level Governance 
As described above, the 
Lincoln School 
administrative team of 
Principal Ronnetha 
Darrett and Assistant 
Principal Doug Chinn was 
recently assigned to the 
school for the 2012‐2013 
school year. As will be 
described in sections that 
follow, the school 
planning team seeks to 
create two separate 
school climates and 
instructional 
environments – one for 
the primary grades and 
another in the middle 
school. Therefore, the 
planning team sees the 
need for the addition of 
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AP (Lower) 

AP (Middle) 

PD Specialist 

Aftersch. Coor. 

Social Worker 

Counselor 

Behavior Ther. 

Behavior Inter. 

PD Substitute 

E-Learn. Coach 

Leadership 
Team 

Data Team 

RtI Team 

Safety Team 

PBIS Team 

*Purple boxes signifies admin positions.  Green are other staff positions. 
**White font signifies positions added if grant awarded. 

an assistant principal. In 
this approach, Lincoln will supplement the development of two key school priorities – student 
achievement and climate. The second assistant principal will focus on the upper school, allowing Mr. 
Chinn to focus on the lower school. The addition of the school administrative capacity will also allow the 
building principal to focus her time on instruction – currently, she spends approximately 50‐75% of her 
time on behavioral interventions. The Professional Development Specialist will strategically plan all 
professional development and follow‐up that PD with teacher coaching as directed by the principal 
(please see job descriptions in appendix). 

The	principles	of	collaboration	and	partnership	undergird	OTS’s 	staffing	and	management	model	
and	the	Lincoln	team.		Central	to	this	is	the	idea	of	distributed	leadership.	This	concept	is perhaps	
most	pronounced	at the 	school	level.		 TZ	schools	will	employ 	a	 distributed	leadership	model	to	help	 
govern	school	activities 	and	frame 	the 	decision‐making	process. 		OTS	staff	 members	will	be	 
available to	support	and	guide	school	leaders	and	faculty	members	in	this	effort.	This	approach	to	
school	leadership	and	governance 	acknowledges	that	schools	cannot 	rely	 on a 	single,	heroic	leader; 
rather,	all	 members	of	the 	school	community 	are,	in	part,	responsible	for	the 	success	of 	the	school.	 
As	Alma Harris	and	James Spillane explain	in	a	Management 	in	Education	article,	“Distributed	 
leadership	is not	 a 	panacea	 or	a blueprint	or	a 	recipe.	It	is	 a 	way 	of	 getting 	under	the skin	of	 
leadership	practice,	of	seeing	leadership	practice	differently, 	and	illuminating	the 	possibilities	for 
organizational	transformation.” 

TZ	schools	will	explore	and	implement	a	distributed	leadership	 model.	Lincoln	has	chosen	to	
continue	this practice	at	the	school.	 	The committees	 are	 made up	of	school	administrators,	faculty	
members,	staff,	parents,	community	 partners,	and 	students	(if/when	appropriate).		The	purpose	of	
these	committees	will	be	to	create	 a	structure	and	 process	that 	is	conducive	to	community
involvement	and	shared	accountability.		All	faculty	members	will	be	asked	to	participate	on	at	least	
one	committee	(and	is	required	by	ETA	teacher	contract).		Individual	committees	 may 	choose	to 
create	subcommittees,	as 	needed.	Below,	please	 find	a	summary	of	this	committee	 structure.		As	a	 



	
	

	
	

	
	

	

	 	
	 	

	
	

	
	 		 	
	

	 	
	 	 	

	

	 	 	
	

	
	 		 	 	

	

	 	 	
	
	 	 		

	
	 		 	 	 	

	

	 	 	
	

	 	 	 	 		

	 	
	

	
	

school	administrator	will	sit	 on	 each committee,	each	committee will	hold	decision	making	
authority	for	specific	programs and	projects.			 

Leadership Team. 	The	LT	will	serve	as	the	school’s 	main	 governing	committee	 and will	be	 
co‐chaired	by	the	Principal	and Professional	Development	Specialist.		The 	LT	will	have 	five	 
supporting	committees	(detailed	below);	team leaders	for	each 	grade	level	or	content	area	
will	also	serve	on	the	 LT. The	 LT	will	support	and	drive	all	components	of	the	school	
improvement	plan	and	monitor	its	progress.		Overall	school	level	data	will	be	analyzed	on	a	
rotating 	basis	by	this 	group	to	 ensure that	 adequate 	actions	are	being	taken	by	all	other 
instructional and	climate committees	 such	as	RtI 	and	PBIS.		 	All	major	school	decisions	such	 
as	changes 	to	calendar,	scheduling,	and	staffing 	will	be	 made with	the	input	of	this	 
committee.		 

Data Team. The	Data 	Committee	will 	be chaired	 	the	Professional	Development	Specialist.		 
The team	will	be	responsible	for 	looking	 at	 grade 	level	 and	school	level	trends	related	to	 
TRC,	DIBELS, 	Acuity,	ISTEP+,	and 	iREAD3.		 In	 addition,	team	will also	look	 at	 behavior	data 
sets	from	time	to	time	 or	at	the 	recommendation of	the 	PBIS	committee.	 The	data 	team will	 
provide	analyzed	data	to various administrators	and	committees. 		Additionally,	data	will	 be	 
synthesized	 to	identify	the	specific	topics	needed	 for grade 	level	or	content	area	 
professional	 development.		The 	PD Specialist	will	be	responsible	for addressing	PD needs	
arising	from	this	committee	for	individual	teachers,	grade	levels,	or	content areas	 as	needed	
and	required.			 

RTI Team. The RTI	team will	be 	chaired	by the	Principal	and	the	counselor.		Students	will	 
be	referred	to 	this	committee	when 	they	 are	 approaching	or	in Tier	2	or 3	– either	for	 
academic	or	 behavior	intervention.		 The	team 	will	 include	representation	from	teachers	 
across	all	grade	levels	and	the school 	psychologist.		The	team	 will	work	together	to	create	
individual	plans	for	students	including	short‐term	and	long‐term	goals	with 	teacher	input.		 
This	team will	also	spearhead	the 	professional	development	 and planning 	to	implement 
Tier 2 	and	3 	academic	 and	 behavioral 	interventions	 to	 staff	 as needed.		Finally,	the	team	
(specifically	the	Title	I	Aide)	will	input	data	and	manage	 the	 RDS and	 AIMSWEB site.	 

Safety Team. The Safety team	 will	 ensure that	 best	practices	and	protocols 	for	all	safety	 
procedures	are	implemented	which 	include	but	 are 	not	limited	to:	disaster	drills,	 
lockdowns,	unsafe	situations,	fires,	etc.		The 	team ensures	that	emergency	card	information	 
is	present	 for all	students 	in	the	school 	and	completed	all	accident	investigations	including	
witness	reports	involving	employee	accidents	on	school	property.		Finally,	the	team 	serves	 
to	schedule	all	disaster,	lockdown,	and fire	drills	needed	for the	school.		 

Positive Behavior Intervention Systems Team. The	PBIS	 Team, 	co‐chaired	by	the	
assistant	principals,	will	help	to	create	and	maintain	a	safe	and	orderly	environment.	
Initially,	this	team	will	play	an	 integral	role	in	building	a	sense 	of	 community	and	
establishing	high	expectations	for	all	community members.	This committee	will	support	the	
implementation	of 	the 	school’s	behavior	management 	system which 	includes:	reviewing	
office	referral	data,	creating	and	implementing	school‐wide	incentives	system,	collecting	
feedback	 from	staff	and	students	as needed,	communicating	 with	 families,	and	
implementing 	school‐wide	procedures.		This	committee	will	 also	 foster	a	harmonious
culture	and	climate	among 	staff	members.			 
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Section 5: Required Element:  Develop Teacher & 
Leader Effectiveness 

Lincoln	School	will	function	as 	two	schools‐within‐a‐school	in	 the	Fall	of	2013.		 The	creation	of	 
Lower	 and	Upper	Schools will	meet	the diverse 	needs	of	students;	yet	with diligent	school	culture	
work,	Lincoln	can develop	true	identity	as	a	K‐8	community	school.		The	addition	of	a	Professional	
Development	Specialist	will	increase	 the capacity	to	 implement	 strategies	designed to	improve
teacher and	leader	 effectiveness	by 	focusing	on 	improving	instruction	through	individual	 
professional	growth.	 

5.1 Staffing, Recruitment, and Retention Strategies
EVSC,	the	 Evansville	 Teachers’	Association,	and	OTS	understand	 the	immediate	 and	different	needs	
that	Transformation	Zone	schools	 such 	as	Lincoln	have	in	regards	to	recruit,	selection,	assignment,	 
development,	evaluation, 	and	retention.		OTS	launched	a robust	 and	aggressive	recruitment	and	
selection	campaign	for	the	Zone	 schools	in	partnership	with	EVSC’s	Department	of	Human	
Resources.			 

Based	upon	research	from	The	New	Teacher	Project	and Public 	Impact,	OTS	identified	the	key	
competencies	that	staff	successful	in	transformation	environments	possessed	to	create	a	
customized	job	description	for	key	staff	positions. 		Simultaneously,	in	the 	spring of 	2013,	 OTS	 in	 
collaboration	with	ETA,	launched a	campaign	to	inform 	existing	 staff	in	TZ	schools	about	these	
identified	competencies	and	possible	changes	to	schools	for	SY	 2013‐2014 and	begin a 
recommitment	process.		Based	upon 	these	presentations,	current	 staffs	in TZ	schools	were	given 
the	option	to 	remain	in 	their	current	position	or	transfer	to 	other	open positions	within	the	district.		
All	staff	that	opted	into	remaining	in	their	positions	was	required	to	complete	and	pass	the	 TZ	Team	
Training	 Academy	(see	rubric	for	passage,	agenda 	for	two	day 	training).		The	Training	brought	
together	all	TZ	teachers	for	an	opportunity	for	professional	development	based	upon	Doug	Lemov’s	 
Teach Like A Champion.		Teachers	shared	overwhelming	positive 	response	to the 	professional	 
development	opportunity	itself.			 

After	the	Training	Academy,	all	vacancies	 for	TZ	schools	were	identified.		 In 	March,	 TZ	principals	
then	began	a	process	of	mutual	consent	to	hire	recruits	into	their	respective	schools.		TZ	principals	
received	training	from 	OTS	on	school‐based	competency‐based	hiring	tools	created.		Candidates	
were	screened	first	by	OTS	based	upon	these	competencies	 before 	being 	referred	 to	individual	 
schools	for	final	review.		OTS	continues	to	work	into	Summer 2013 	to ensure 	all	 vacancies	are	filled	 
by	the 	start of	the	school	year	2013‐2014.		 

Timeline District Wide HR Process Benchmarks 
January	2013	 Phase	I:	Identification	of 	vacancies	and	displaced teachers 

Special consideration to not always eliminate staff for enrollment 
purposes. 

February	2013	 Phase	II:	Tenured/Probationary	teacher	match	process	 
Match process did not apply to TZ schools. 

February	2013	 Phase	III:		New	Hire	Posting 
Only done this early for TZ schools. All other schools were posted in 
March‐April 2013. 



	 	
	 	 	 	 	 	 	 	 	 	 			

	
	

	 	 	

	

	 	 	 	
	

	
	 	 	

	 	 	
	

	
	

	 	 		
	

	

	
	

	

	 	

	

	

	
	
	 	 	 	 	 	 	

	
	 	 	

	
	

	
	 	 	 	

	

	

March	2013	– June	2013 Phase	IV: 	Competency	Based	Hiring 
Competency based selection process is only being used in TZ schools. 

The	school	planning 	team	at	Lincoln	also	recognizes	that	its	most	valuable asset	is	its	faculty.		
Therefore,	the	team felt	it	imperative that	time	was 	spent	discussing	retention	of 	staff.	 As 	a	team,	 
the	 group	identified	several	creative	strategies	that	the	 group 	found	motivation	towards	retention	 
and	reward.			 

To	reward	effective	instruction	 in 	the	classroom	and	promote 	retention,	Lincoln	School aims	to	 
provide	two strategies	through	 this	grant.		At the end	of	the 	first 	year	of 	the grant cycle,	all	teachers	
who	plan 	to	remain 	at Lincoln	School will	be	provided	$1000	for classroom	kits	–	teachers	will	be	 
able	to	use	these	 monies	 to	purchase resource	items	for 	their	individual	classrooms	(to	both	serve	 
instructional reform 	efforts	as	 well).		In	addition,	any	teacher retained	in	its first	year	will	be	
distributed	a	retention	bonus	of $500	(payable in	 September	 in	 the	subsequent	 year). 

In	an	effort	to	constantly	build 	capacity	in	the	school	and	provide	a	 natural	 pathway 	for	 teachers	in 
the	school	community,	Lincoln	also proposes	to 	create	2	Peer	Support	Teacher	positions 	for	the 
school	in	years	two	and three	of 	the	grant	(job description	included	as	appendix). These	peer	 
support	teachers	will	spend	half 	of	their	time	in	the	classroom and	the 	other 	half	 of	their time	 
coaching	other	peer 	teachers.		During	the	time	that	these	teachers	are	in	their	classroom,	the	PD	
Specialist	and	principal	can	refer other	teachers	to	come	to	their	classroom	to	observe	best	
practices	in	action.		This	additional	capacity	ensures	that	coaching	support	provided	by	supporting	
partners	are	sustained	in	the	building	following	the 	grant	award	period.		It	also	ensures	that	the	
school	leadership	has	a	consistent	pipeline	 of	talent	within	the	building	for	other	positions	that may	
open	 up	and	 be	needed	 based	upon	the	changing needs	of	the 	school.			 

In	the 	prior	section	 about	 Governance,	the	distributed	leadership 	model	was described	in detail.		 
This	model	ensures	that there	 are	shared	leadership	opportunities	available 	for	staff	to lead	various	 
instructional, 	behavioral,	and	other	student	support	initiatives.			 

Finally,	in	an	effort	to	ensure	a 	positive	school	climate	and	culture,	the	school	planning	team	felt	
that	it	was	necessary	that	the	school	more	intentionally	celebrate	successes.		Therefore,	the	
Leadership	Team	will	incorporate	 voluntary	social	events	for	school	staff.		 The administrative 	team	 
(principal,	assistant	principals,	and	PDS)	will	plan	specific	ways	to	celebrate	high	performing	staff	
and	celebrate	the	success	of	staff	as	the	school	meets	milestones	in	the	school	improvement	plan.			 

5.2 Educator Evaluation, Professional Development, and Support
All	Transformation 	Zone	Schools	 understand	the need	for	ongoing 	formal	and	informal educator 
observations.		The 	purpose 	of	these	observations 	are 	to ensure that	the 	schools	maintain a	high	 
caliber	of 	instruction,	monitor	fidelity	in	implementation	of	the	schools’	academic	programming,	
and	provide	target	supports	to	staff	based	on 	individual	and	aggregate	observation	data.	TZ	schools
including	Lincoln	School	will	implement	in	its	first	year the	EVSC	Observation	and	Evaluation	Tool	
and	Process.			 

In	the 	Fall	of 2014,	EVSC will	adopt	a new	teacher evaluation 	and	development	process	that	will	 
include	new 	rubrics,	a	refined	observation	process,	and	a	comprehensive 	compensation	 structure	 
tied	to	teacher	performance	and	 goals.		The 	model 	is	currently being	developed	by a 	team	 of	master	 
teachers,	ETA	staff,	and	district	central	office 	staff.		ETA	nominated	no 	less	than	two 	teachers	to	 be	 
placed	upon each	sub‐committee	during	this	process	to	ensure	that 	there	is	significant	 teacher,	 



		

	 	
	 	

	
	

	
	 	

	
	
	
	
	
	
	

	 	 	 	 	

	
 	
 	
 	 	

 	
 
 	
 	 	
 
 

	  	
 
 	
 
 
 

 
 

	
 	
 

	 	  	
 	
 
 	
 	

	

	

union,	and	district	collaboration. There	are	three	core	principles	that	will	underlie	this	model:	1)	
Educators	must	demonstrate	on‐going	 growth	 and 	improvement;	 2)	 Educator	evaluations	must	be	 
based	 on 	multiple measures; and	 3)	Educators	must	receive	meaningful	feedback	and	support	in	
order	to	improve	their	practice.		 The new	model	in	 development is	based	upon	 all	available	
resources	including	but	not	limited	to:	Indiana’s	 RISE	evaluation	system,	Charlotte	Danielson’s
Framework	 for	Teaching,	 and	other	best	practices	within	Indiana 	such as	Washington	 Township.			 

Educators	will	be	evaluated	and	 observed	according	to	the	following	five	domains	 in 	Year	 1 (the 
domains	will 	most	likely	shift	for	 Y2	 and	Y3	 but	 have	not 	been determined	to	date):	 

Domains Related Competencies for Observations 
Instructional	planning	preparation	
and	content 

Student	assessment	and	evaluation	 

Instructional	strategies 

Classroom 	management	and	 climate	 

Personal	and professional 	attributes 

	 Lessons	are 	data driven	 
	 Lesson	plans reflect	standards	 
	 Lesson	plan	varied	based on	students’	learning
styles	 

	 Lesson	plan	appropriate	planning 
	 Lesson	plan	incorporate	technology	 
	 Assignments completed	in	a	timely	manner	 
	 Variety	of assessments 
	 Maintains	accurate	records	 
	 Feedback	provided	to	students	and	parents	 
	 Communicates	objectives 
	 Models	effective	language	 
	 Sets	high	expectations 
	 Instructional	strategies	varied	 
	 Pacing	allows for	critical	thinking	 
	 Differentiates	instruction	 

	 Positive	teacher‐student	rapport	 
	 Monitors	students’	behavior	communicates	with	 
parents 

	 Establishes	classroom	expectations 
	 Engaging	physical	environment	 
 Professional	development 
 Contractual	obligations 
 Abides	by	law	 
 Maintains	cooperative	relationship 
 Professional	 appearance 

The	building	leadership	will	use	 the	results	from	observations	 and	evaluations	to	make	
recommendations	for	professional	development 	along	with	specific	next	steps	for	teacher
development	following	each	observation.		This	will	allow	the	teacher	to 	connect	with	other	 
resources	in	 the	building	 such	as	PD 	specialists	and 	the	Peer	Support	teachers	to	 get the 	needed	 
professional	development.			 



	
	 	

	
	 	 	 	 	

	

	
	 	

	

	 	 	 	 	 	
	

	 	
	

	 	

	

	

	 	

	
	 	

	
 	 	 	
 	
 	 	
 
 	
 
 

	
	

	
	 	

	
 	 		                    

                          

Professional	 development 	was	the 	crux	of all	of	the 	strategies	 generated	by 	the	school	planning 
team 	for	SY 2013‐2014.		 Staff	repeated	the	importance	of	the	development	of	the 	recommitted	staff	 
and	those	coming	on board.		With	close	to	 45% 	of	 staff	new to	 the building for	 SY 	2013‐2014,	 the 
team 	understands	the 	need	to	develop 	existing	staff.		 They 	reflected	that	this	will	assist	in	building	 
the	positive	culture	and	climate 	of	the school	while	 simultaneously	addressing	the 	instructional	 
rigor	in	classrooms.			 

Teachers	will	be	supported	by	a	 variety of leadership	 team 	members	–	their	grade	level	team	 
leaders,	principal,	assistant	principals,	and	PD 	Specialist.		These individuals will	lead	school‐based	 
PD	who 	will	focus	on 	both	job‐embedded	and	stand‐alone	delivery 	of	professional	development.			 

Strengthened	in	their	own	skill	 sets	by	development	support	by	 the	New	Teacher	Project	(explained	
in 5.4	 Leadership Evaluation and	 Development),	 each of	 these leadership	 team members	will	
support	the	 development 	of	teachers	 in	different ways.		 The 	principal	will	use	current	EVSC	teacher	
observation	rubrics	to	conduct	frequent	informal	and	formal	observations of	staff.		The	process	will	
acutely focus on	the	development	 part	of	teacher	practice	–	in	 other	words,	these	observations	and	
debrief	will	focus	upon 	the 	action	steps	that	 a 	teacher	can 	take	 immediately to	improve	practice	in	
the	classroom.		(Leadership	will	 be	coached	individually	in	this	area 	–	explained	in the following	 
section	under	Leadership	Coaching	and	Development.)			 

The	PD	Specialist	will	lead	the	professional	development	of	teachers.		This	individual	will	focus	
upon	job‐embedded	professional	development	for teachers	based	upon	feedback	from	co‐
principals.		This	individual	will	also	provide	school‐wide	professional	development	to	teachers	and	
will	be	responsible	for	leading	individual	teacher	Professional Learning	Communities.		This	
individual	along	with	PLC	leaders	will 	assist	teachers	in	maximizing	this	time	to	analyze	student	
data,	developing	individual	plans as	 needed,	and	 follow	up 	on data	synthesized	and	analyzed	by	the	 
RtI	committee.		In	addition,	this 	individual	will	lead	strategies	related	to	curriculum	mapping	and	
assessment	development	 within	the	building	that	is	discussed	in 	more	detail	in	the	following	 
section:	Curricular	and	 Instructional	Reform.			 

Topics	identified	by 	the 	school	planning	team as	needed	 areas	 for	professional	development 
include:	 

	 Effective	 Professional Learning Communities 
	 RtI	Tier	I	implementation	(differentiated	instruction) 
	 Increasing	rigor	in	lesson	planning 	and	 instruction (specifically	 math and	 ELA)	 
	 Cultural	competency	 
	 Maximizing	classroom	resources	for student	learning	 
	 PBIS	 Tier	 I	implementation	–	 managing	student	behaviors	 
	 Forming	lasting	and	effective	home‐school	connections	 

The	OTS	will 	provide	Zone‐wide	professional	development	opportunities	 for 	teachers.			 The OTS	 
will	aggregate	teacher	 evaluation 	data	across	 all	5 TZ	schools	 to	ascertain	Zone	wide	PD	needs	in	 
order	to	provide	Train‐the‐Trainer	professional	development	for key 	PD staff	(such	 as	the	PD
Specialist,	assistant	principals,	and	principal).		The	professionals	described	below	will	make	up	the	
OTS	team	providing	professional	development	and	services	to	Lincoln	School:	 

	 Carrie Hillyard. Carrie Hillyard serves as Director of School Transformation for EVSC’s
 
Transformation Zone. Prior to this position, Carrie had previously worked in positions of
 



                         
                   
                              
                              
                            

                       
                      
                           
                       

                    	
 	 		                  

                     
                          

                        
                       

                        
                                     

        	
 	 		                    

                     
                            

                   
                        

                       
                      
                     	

 	 		 	
	

	 	

	 	
	

	

                          
                           
                             
                           

                                   
                                 
                               

                               
                                     

  	
                              
                             
                               

Director of Title I, Elementary and Middle School Principal, Curriculum Facilitator, and Classroom 
Teacher and has supported successful implementation of Transformational School Improvement 
Models at the district level. Carrie’s work and higher education focus has been dedicated to 
serving students low SES schools. Carrie is a Ph D Candidate in the Transformational Urban 
Leadership program at Indiana State University. She also has a Master’s Degree in Curriculum 
Studies and Administration License from Indiana University, where she focused studies around 
the areas teacher efficacy, leadership, and culturally‐relevant instructional practices. While at 
Indiana University, Carrie also worked as an advisor to pre‐service teachers, a consultant leading 
integrated curriculum design with middle and high school teacher teams throughout Indiana, 
and taught master’s level coursework in IU’s Transition to Teaching program. 

	 Shannon Strieter. Shannon Strieter serves as Senior Transformation Strategist for Instruction 
and Data Management with the Office of Transformational Support within the Evansville‐
Vanderburgh School Corporation. Prior to this position, Shannon was a seventh and eighth 
grade English teacher, consistently producing positive student growth. Shannon then worked as 
an Achievement Coach then Professional Development Specialist at a high‐need school that 
demonstrated significant climate and academic growth during her time there. Additionally, she 
performed the duties of a TAP Master Teacher during the initial year of TAP in the school and in 
the entire state of Indiana. 

	 Dawn Greene. Dawn Greene serves as Senior Transformation Strategist for Human Resources, 
Finance and Operations with the Office of Transformational Support within the Evansville‐
Vanderburgh School Corporation. Prior to this position, Dawn was Principal for a high school 
that served emotionally challenged, high poverty residential students, and consistently 
produced positive student growth and successful transitions into least restrictive settings. Dawn 
then worked as a district leader supporting school improvement and achievement through 
providing alternative educational settings. Additionally, Dawn has served on district and 
regional boards supporting financial literacy and human capital empowerment within schools. 

	 Ami Magunia. Ami	 serves	 as	 the	 district’s engagement	 manager	 from 	Mass	 Insight	 
Education.		Prior	to	joining 	Mass	Insight,	Ami	has	served	in 	a variety	of roles 	related	to	 
teacher and	leadership	development 	in	both 	consulting	and	district	roles.		The	majority of	 
Ami’s	 experience	stems 	from	Baltimore	City	Public	Schools	were	 she	enjoyed	years	as	a	
classroom	teacher	in a high	poverty 	school	(resulting	in 	student	growth 	of	more	than	1.5	 
years	for	the	majority	of	her	students	 every 	year); a	training	 and	resource	manager	directly	
training	and	supporting	close	to	400	of	the	district’s	new	recruits	every 	year. 		Her	most	 
recently	involvement 	as	a	leadership	 coach	in Indianapolis	Public	Schools	resulted	in	the	
development	of	multiple	building 	administrators	and	the	school’s	eventual	dramatic	 
increase	in 	the	state’s	 A‐F 	accountability	system	(school	progressed	from	F	to	B	status).	 

	 Michael Contompasis. Michael recently retired after two years as Superintendent of the Boston 
Public Schools. Previously he served as the district's Chief Operating Officer from 1998 through 
2005. Before moving to a district leadership role, Mr. Contompasis was the Head Master of 
Boston Latin School, the state's top performing 7‐12 secondary school, where he was honored 
as a Milken Educator in 1997. From 1996 to 1998, he also served as a cluster leader overseeing 
and mentoring the principals of ten K‐12 schools in the district. He began his career in education 
as a Biology teacher in 1966. He was presented with a Distinguished Service Award by the 
Council of Great City Schools in 2006. Mr. Contompasis currently serves as an unpaid advisor to 
the Mayor of the City of Boston in addition to his role as Senior Field Consultant for the School 
Turnaround Group. 

	 Chris Maher. Chris is the Vice President of Field Engagements for the School Turnaround Group 
at Mass Insight Education. In addition to experience as a nonprofit and school district executive, 
Chris has served as a principal, teacher and public school advocate. Prior to joining the STG, 



                           
                           

                           
      	

	
	
	 	 	 	

	
	

	

	
	

	
	

	
	

	
	
	
	 	 	 	 	 	

	
	 	

	

	
	 	

	
	

	
 

 	
	 	

	 	
 

	 	 	
	

 	
	

Chris was the Deputy Chief Academic Officer of Friendship Schools in Baltimore, Maryland. Chris 
has a M.P.A from New York University, and a Graduate Certificate in Supervision and 
Administration from the Johns Hopkins University School of Education. He received his B.A. from 
the College of Wooster. 

5.3 Collaborative Planning Time
In	SY	 2012‐2013 	Lincoln	 teaching	staff	put	 the	 foundation	in 	place	with 	their 	Title	 I 	coach 	to	 begin	 
the	transformation	of	their	common planning 	time	into a 	professional	learning	community	(PLC).		 
The	school	planning 	team	reflected	strongly	that they	wanted	to 	continue 	this	work	under the	 
direction	of	the	principal	and	PD Specialist	moving	into	SY	2013‐2014.		Specifically,	they	wanted	to	
first	better	understand	how	professional	learning 	communities 	work.		They	then	explained	the	 
need	to	build	from	the	foundations	set 	in	SY 	2012‐2013	to eventually	create	effective	and	best‐
practice	PLCs	in	the 	building.		 They 	reflected	how	the	time	can 	be	better spend	sharing	best	
practices	related	to	lesson	planning,	formative	assessments,	and	instructional	strategies	in	the	
upcoming 	school	year.		 

To	increase the	number	of	minutes	staff	would	have 	available	 for	planning	time,	the	school	planning	
team	wanted to	include	additional	 staffing	(an	academic	interventionist,	an	e‐learning	coach,	and	a	
resource	teacher).		These	individuals	would	supplement	the	academic	programming	for students	 
while	providing	capacity	to	ensure 	teaching	staff	were	allotted additional	and	valuable	 
collaborative	planning	 time.			This 	additional	time	could	be	spent	within	 grade	levels,	but 	the	staff	 
also	demonstrated	interest	in	vertical	planning	to	ensure	smooth	transitions 	among 	the 	students	 
from 	one grade	to	the	next	or	the	progression	from 	elementary	to	middle	school.						 

5.4 Leadership Evaluation, Support, and Development
Administrators	will	also	be	evaluated on	an 	on‐going	basis.		EVSC	has	 a 	current	 administrator	 
evaluation 	tool.		Prior	to the	start of	the	school	 year,	every	 administrator	will	establish	a	
Professional	Growth	Plan 	and	establish	school‐wide	Student Learning	Objectives.	During	the	first	
semester,	administrators	will	participate	in two 	evaluator 	visits	and	receive	feedback	on	those	 
evaluations.	In	January,	administrators 	will	participate	in	a	mid‐year	conference	to	review	and	
discuss	progress.	During	the	spring	semester,	administrators	will	participate	in	two	additional	
evaluation 	visits.	In	June,	 they 	will	participate	in	an	end‐of‐year	conference	to	reflect	on 	the	year	
and	establish	goals	for	the	following	year.	Building	principal	 will	be	evaluated	by	 the	 Director	 of
School	Transformation and	the	Assistant	Principals 	of	Lincoln will	be	evaluated by	Principal	
Darrett.			 

OTS,	in	collaboration	with	Lincoln	 School,	 has	 chosen to	 partner	with	the	New	Teacher	Project	to	
ensure	that	the	Principal,	Assistant	Principals,	and	PD	Specialist	are	capable	of 	executing the 
teacher	development	and	coaching	pieces	outlined	above.	 Leadership	coaching	will	encompass	the	
following	activities:		 
 Implement school‐based	coaching	 for	administrators	focused	on	generating	accurate	
teacher performance	ratings	and	 high 	quality,	actionable	 feedback	for	teachers	that	 gives
them	concrete	guidance	on	how to	improve. 

 Support	school	leaders	in	ensuring	critical	data	exists	to	demonstrate	teacher	perception	
regarding	the	instructional	culture	in	their	schools and	direction	for how	 to	 act	on that 	data	 
to	strengthen	culture. 

 Increase	school	leaders’	proficiency	in 	giving	clear,	actionable,	and	timely feedback to	 
teachers	on	their	performance. 



 

	 	 	 	
		

	

 	 	 	
 	 	 	

 	
	

	

	

	

	 Conduct	school‐based	performance 	management	 trainings	 for	school	leaders	to	norm	on	
the	district’s	evaluation	rubric,	and	train	them 	in	 best	practices	such	as	utilizing	critical	
teacher performance	and student	 outcomes	data to 	drive	teacher development.	 

Instructional	leadership	coaching	is	an	attempt	to 	build	sustaining	capacity in the 	building	and	will	 
include	the	following	activities:		 
 Co‐facilitate	 teacher development sessions	that leverage	best	practices.	 
 Implement on‐site	development for instructional	leaders	to	practice	in‐class coaching	
strategies	with	teachers,	prepare	 for	 debrief	conversations,	and	use	performance	data 	to	 
identify 	key 	levers	that	 are 	most	likely	to	increase	teachers’	 overall	performance	ratings.	 

 Provide	practice‐based	curriculum	and	coaching 	for	school	leaders	to	use with	teachers	 
aligned	to	development 	areas	identified	using	real‐time	teacher 	performance	data.

In	the	first	year,	it	will	focus	on	the	Principal,	Assistant	Principals,	and	PD	Specialist.		In subsequent	
years,	the 	supporting	partner	will	develop	at	least	2	peer	support	teachers	within	the	building	to	
ensure	sustained	capacity	in	the 	building	after	the	grant	period	 and	provide a	natural	school‐based	
pathway	for	effective	 teaching	practice.			 



	

	
	 	 	 	 	 	 	

	
	 	 	 	 	 	

	
	

	

	 	 	
	

	 	 	

	
	 	

	
	 	

	 	
	

	
	

	 	
	

	 	 	
	 	

	
	
		 	 	

 		 	

	
	

 		

 
Section 6: Required Element: Comprehensive 
Instructional & Curricular Reform Strategies 

6.1 Creation of Lower and Upper Schools
Currently,	Lincoln	School 	operates	 as	 one	 K‐8 	school.		The 	large	floor	plan	of	the	school	creates	
inefficiency as	students	 and	their	teachers	must	 travel	throughout	the	building	to	reach	elective	
courses.	The space	also inhibits	the 	development 	of	a sense of community	 and	 prevents
opportunities	for	collaboration	 and	team‐teaching.	 

To 	address	this	challenge,	Lincoln	will be	divided	into	Upper	and 	Lower	Schools.	The 	Lower	School	 
will 
include	grades	K‐4	and	 the	Upper	School	will	include	grades	5‐8.		The	physical	layout	of	the	
building	lends	itself	to	the 	operation of	two campuses.		For	SY 	2013‐2013,	Lincoln	proposes	an 
administrative	structure	that	includes one	principal	and 	two	assistant	principals. The 	principal	will	
retain	leadership	responsibilities	for	the	entire	school	and	one	assistant	principal	will	serve	as	dean	
of	the Lower 	School,	while	the	other	will	serve	as	dean	of	the	 Upper	School.	This	structure	will	
allow	the deans	of 	the 	lower	and	 upper	school	to create	 a	stronger sense	of 	community	within	the	 
building	and	provide	more	opportunities	for	collaboration 	and	team‐teaching.	 

There is	a 	true	 air	of	excitement	 about	this	possibility	among staff,	parents,	and	students.		School	
leadership	will	create	a	sense	of 	community	for	each	campus	by	 implementing	strategies	around	
culture,	climate,	and	tailored	events	and	activities. Academically,	teachers	see	this	as	an	
opportunity to	focus	on the	early	learning	needs	of the 	K‐4 	students,	emphasizing	literacy	and	
mathematics	skills.	To	accomplish	this,	Lower School	teachers	will	work	together	across classrooms 
and	grade	levels	to	build	strong 	foundations	in reading,	writing,	and	math.		 Academics	in the Upper	
School	will	integrate	the	application	of 	literacy	and	numeracy	 skills	across	content	areas.		The	
Upper	School	will	develop	young	 leaders	by	collaborative	learning	environments	with embedded	 
norms	that	prepare	students	for	 team	 work,	individual	
success,	and	high	standards	for	social	and	emotional	development	and	communication	skills.	 

By	separating	the	Lower	 and	Upper	Schools,	teachers	will	be	able	to focus 	their	attention 	on a 
smaller	group	of	students,
increasing	opportunities	to	understand	how	their students	learn 	and	what modalities	work	best for 
them 	and	strengthen family	connections.		In addition	to 	academic	benefits,	this	structure	fosters	 
student	age‐appropriate	development.	The 	Lower	 School	will	foster	a 	tight‐knit,	family‐oriented	 
learning 	community.	The	transition	to 	the	Upper	School	will	support	students	in	becoming	
independent	learners	prepared	for	transitions	to	high	school 	and	beyond.	 

6.2 Intervention Programs 
	 Earobics. For	Kindergarten	–	third	 grade,	Earobics	is	a	research‐based, 	proven	literacy 
program	that 	contributes	to	 a 	child’s	reading	success.		The 	program	can	 be	 used	to	offer	 
effective	early	intervention	before 	children	fall	behind	their	 peers,	therefore	reducing	
special	education	referrals.		As	 a	Tier	2	intervention,	Earobics	is	a	scientifically‐based	
supplemental	intervention 	solution	that	includes	resources	for	 small	groups	as	well	as	
individuals.		 The tools	 allow	teachers	 and	administrators	to	 monitor	and	chart	student	 
progress.		 

	 Burst. Burst	provides	clear	analysis	and	recommendations	for	high‐quality	reading	
instruction	designed 	to	develop	 skills	with	increasing	difficulty	until	students	master them.	 



	
	 	
	 	

 
 
 

	
 

 		
	 	 	
	

	

	
 	 	 	 		

	 	
	
	

	
	

			
 	 		 	 	 	 	

	 	 	 	
	 	

 	 	 	 	
	

	
	
	
	 	 	 	 	 	 	 	

	
	
	 	 	

	 		
	

		 	 	 	 	 	 	 	 	 	 	 	 	
	 	

	

	
	 	 	 	
	

	

This	makes	it	easier for 	teachers	to 	differentiate 	instruction	 that	builds	a	foundation	for	 
students	to	read	with	comprehension.	Teachers	deliver	this	differentiated	instruction	in	30‐
minute 	interactive	lessons 	that	keep 	students	engaged,	inspired,	and	ready	to 	learn. 	Burst	 
applies	a skills‐based	model	that	reflects	an	 extension	of 	the National	Reading	Panel's	Five	 
Big	Ideas	in Reading: 

o	 The	earliest	skills	that	students	need	 are	identified.	 
o	 Those	skills	are	taught	to	mastery.	 
o	 Subsequent	 skills	are	added	to	that	foundation,	working	toward	 the	 goal	 of	reading	
with	comprehension 

o	 Each	strand	of	instruction	in	Burst:Reading	corresponds	to	one	 of	the	hexagons	in	
the	model.	 

	 Rave‐o. RAVE‐O 	instruction	is	built	on	the	exploration	of	core	words—the	sounds,	word	
parts,	meanings,	connections—and 	how 	they function	in 	text.	The 	main premise	of 	the 
program	is	that	the	 more 	students	know	about	 a word,	the	more	quickly	they	can	read and	 
understand	it.		TheRAVE‐O approach 	teaches	students	to	read	with	speed	 and 	accuracy,	but 
to	also	call	upon	background	knowledge	and	word 	meanings	to 	quickly	understand	a	word	 
in	context. 

	 Leveled Literacy Intervention (LLI). The	school	 planning 	team	understands	the	need	 for	 
reading	interventions	at 	the	middle	school	level.		 To	that 	end, 	the	team felt	it	important	to
invest	in	appropriate	instructional	materials	and programs.		The	chosen	program,	the	
Fountas	and	Pinnel	Leveled	Literacy	Intervention System	(LLI),	 is	a	small	group,	
supplementary	literacy intervention	designed 	to	help	teachers	 provide	daily,	small‐group	 
instruction	for	the	lowest‐achieving 	students.		As	the	program supports	both	reading	and	
writing	and	the	goal	of	the	program	was	to	bring	students	to 	grade	level	achievement	in	
reading,	 middle	school	staff	felt	it	important	to	include	for	SY	 2013‐2014. 

	 focus MATH. focusMATH is	an intensive,	K–6 	math intervention 	program 	designed	to fit 
any	Response	to 	Intervention	(RtI) framework and work	with	any	 math 	program.	 
focusMATH identifies	at‐risk	students	early 	and	accelerates their	learning	with	instruction	 
that	is	intensive,	balanced, and 	individualized.		All	 grade	levels	consist	of	three	units,	each	
built	around	a	specific	National	 Council	of	Teachers	of	 Mathematics	Focal 	Point.	 

	 Compass Learning. 	CompassLearning	Odyssey is 	an	 engaging 	digital	curriculum	with 
comprehensive	reporting	features 	to	assess	progress	and	inform instruction.		Odyssey	
curricula	for	primary	and	secondary	students	facilitates	differentiated	and	personalized	
instruction,	 while	formative	 assessments	and	reporting	tools	help	drive	data‐driven	
decision	making. 

6.3 Increased Differentiation of Core Instruction and Rigor
The	school	planning 	team	acknowledges	that Lincoln’s	students 	come	to 	school	with	varying	skill	 
sets.		To	that 	end,	differentiation	has become	increasing	important	to	maintain	student	engagement	 
and	meet 	all	 students	where	they	 are.	 This	targeted	focus	 allowed	the	team	to explore the	specific	
ways	 and	root	causes for 	the	lack	of 	differentiation 	at this	time.	 

6.3a Implement RtI interventions at all levels with students in all grade levels
Quality	intervention 	strategies for students	performing	below	 grade	level area	critical	need	 
at	Lincoln.		Currently,	insufficient	supports	exist	for	students	who	fall	behind in	ELA	or 
math.	 While 	the	district	is 	implementing	 and	planning	 for	 a 	robust	rollout	 for RtI,	the	
implementation	timeline	does	not 	align	to	the	 urgent	needs	at Lincoln	across 	all	grade	levels	 
and	within 	all 	content areas.		Therefore,	Lincoln proposes	to strengthen a	formal	Response	
to	Intervention	system	in all	grade	levels	by	creating	a	Response	to	Intervention	team	
adopting	the 	following 	practices: 



	
 

	
			

 	
	 	 	

		

	

	 	

 

	

	
	 	 	

	
		 	 	 	 	 	 	 	 	 	

	 	 	
	 	

	

	 	
	

	
	
		 	 	 	 	 	 	 	 	 	
			

	 	

	
	 	 	 	

	 	

	

	
	

	 Universal	Screening.		 Lincoln	will	continue	the	practice	to	universally	screen	all	
students	in	 ELA	and	math 	using	brief	common	assessment	tools	available	through
Aimsweb	or	district	created	common	assessments. 

	 Research‐based,	multi‐level	intervention	system.		Students,	who are 	identified	in	the 
universal screening	 as	in need	 of	intervention,	will	receive appropriate	
interventions	based	on	the	model. These	interventions	might	include	one‐on‐one	
support,	a	computer‐based 	basic	skills	program	or	small‐group	tutoring.		As	noted	
above,	interventions	in	ELA	(My	 Sidewalks,	Corrective	Reading,	 and	Compass	
Learning	Odyssey)	are	currently	well‐developed	than	interventions	in	Math.	
Supported	by	the RTI	team,	the	school 	leader	 and	 math 	teachers	 will	work	with	 
EVSC 	district	staff	to	identify	 appropriate	math 	intervention	programs	 and	
materials,	with	the goal	 adopting	 an	intervention system	well	 aligned	with	learning	
standards	and	with	the 	math	to 	mastery	approach.	 

	 On‐going 	progress	monitoring.		Students	will	be	regularly	assessed	by	classroom	
teachers	to	determine	the	rate	of	improvement	and	the	application	of additional	 
interventions,	if	appropriate.	Any 	student	who 	enters	the	RTI	process	will	be	 
progress	monitored	throughout	the 	school	year.	 

Middle	school	teaching	staff	will	implement	interventions	during	intervention	blocks.		
Lower	school	teachers	will	provide	in‐class	intervention	support	and/or	work	with	the
afterschool	coordinator	to 	administer additional	interventions as	needed.		 

6.3b Invest in technology to provide supplement adaptive programming for 
remediation and enrichment 
The	school	planning 	staff	wanted	 to make	some 	targeted investments	for	technology	for	SY	 
2013‐2014	in	order	to 	optimize	on 	current	licenses	for	CompassLearning	that	the	district	
owns.		Through	Compass	Learning	 online	 modules,	teachers	intent 	to provide	additional	 
ways	within	the	classroom	to	differentiate	instruction	for	both 	remediation	and	enrichment	 
purposes.		Depending 	on	 the	total	number	 of	licenses	allotted	to	Lincoln,	teachers	within	the	
Upper	or	Lower	schools	 will	be	identified	and	be 	required	to integrate	a	blended	model	
instructional approach.		The	E‐learning	coach	will	carefully	track	–	should	the	students
respond	positively	–the 	school	shall	consider	additional	investment	for	other students	in 
the	school	in subsequent school	years.			 

6.3c Providing staff with needed professional development and instructional classroom 
kits 
As	explained 	in	Section	 5: 	Teacher and 	Leader	Effectiveness,	the	school	planning	team	felt	 
strongly	that they 	should	 emphasize	 on the 	development 	of	the recommitted	teaching	staff.		
To	that	 end,	 teachers	want	to	 focus	on	specific	professional	development	on	the	following	
topics:	differentiated	instruction,	integrating	centers	successfully,	blended instruction.		
Specifically,	staff	mentioned	 the	need 	to	participate	in	 Universal Design for Differentiated 
Instruction (UDDI) 	professional	development	at	the 	University	of	Indiana 	–	Bloomington,	 IN.	 
Furthermore,	the	E‐Learning	coach	will 	be	responsible	for	providing	job‐embedded	PD	and	
support	to	teachers	to	successfully	integrate	digital 	content	identified	by	district	curriculum	 
maps	into	the	daily	lesson	plans.			 

Staff	will	also 	be	allotted	$1000	per	year	to	spend	on	instructional	materials	and	resources	
for	their	classroom.		This	ensures	that	 teachers	can	 identify 	specific	intervention	and	
instructional materials	needed	to	differentiate	instruction	for their	individual	classroom	 
and	grade	levels.		Serving	as	both	 a 	retention 	reward	for	teachers	and	 a	way	to provide 



	 	
	 	

	
	
	 	 	 	 	

	 	 	

	 	
	 	

	

	

	 	 	 	
	

	

	
	

	 	
	

	

	

	
	

	

	 	

	
	
	 	 	 	

instructional resources	to	teachers,	the	school	planning	team felt	that 	this	additional	 
supplement to	teachers	 would	allow	 the	teaching staff	to	identify	specifically	what	was	
needed	to	drive	rigor	and	academic	achievement	in	their	classroom.			 

6.4 Curriculum and Assessment Alignment 
6.4a Curriculum Alignment
Recently,	EVSC	has	 adopted	a	series	of 	new	curriculum	maps	related	to 	English,	science,	and	 
mathematics.		These	maps	include 	pacing	recommendations,	connections 	to	digital	content,	 
and	sample	 formative	 and 	summative 	assessments.		The 	district	built	this	with	teacher	 and	 
teacher leader	input	– 	aligning	 outdated	curriculum	from	prior years	to	Indiana	state	
standards	and	the	Common	Core 	State 	Standards	(where	 applicable).		 Due to the 	fact	that 
the	OTS supports	the	use 	of	a	centralized	curriculum	and	the	high	mobility	of	students	
throughout	the	school	corporation,	all 	TZ	schools	will	adopt	full	implementation	of	the	 
district’s	new	curriculum	maps 	and	accompanying	resources. 		This	ensures	the	learning	 
experience 	for	students	remains	 consistent	across	the	school	corporation.			 

In	the school 	planning 	process,	teachers	revealed	that	their	initial	review	of	 the	maps	did	
not	 address	the	unique 	needs	of	the	student	population	 at	 Lincoln	School.		Therefore,	a	first	 
step	will	be 	for	a	teacher	 team	 at 	each grade level	to 	meet	prior	to	 the	 start	of SY	 2013‐2014
to	develop	a	Lincoln	specific	curriculum	map	for	each	grade	level in	 English/Language Arts	 
and	mathematics.		The 	teams	 also	 plan	to	develop	assessments	during	that	time	described	 
in	detail	 below.			 

Teachers	will	use	their	common	planning	time	to	share	best	practices	for	instruction	to	
further	develop	unit	and	lesson	 plans. 		That	way,	Lincoln	will	 build	a	library of rich	 
instructional materials	that	can	be	shared	across	classrooms,	Zone	schools,	and	even	the	
district.		The	resources	and	tools	aligned	to	EVSC’s	curriculum maps	 are	living	documents
editable 	by all	teachers	within	EVSC.		 The 	resources	and	tools	 developed	by	Lincoln	teams	 
will	be	included	as	part of 	those 	documents.		 This	 aligns	to	the	district’s,	OTS,	and	Lincoln’s	
spirit	of	collaboration	–	across	 the	 Zone 	and	with	the	district.			 

Finally,	the	principal	will	perform	regular	classroom	observations	to	ensure 	that	the	 
curriculum	is	being	implemented	with	fidelity.		These	walkthroughs	will	also inform	areas	 
where	the	school	needs	to 	develop	 additional	curricular	materials	and	tools	for	teachers	or	
the	creation of	specific	professional	development 	modules	by	the	PD	Specialist	or	E‐learning	 
Coach. 

Lincoln	teachers	also	see	a	need 	to	align	planning 	not	only	across	grade	levels	but	also	 
vertically.		Teachers	would	like 	time to 	vertically	plan	content	 together.	 	Vertical	 planning 
will	allow	teachers	to	understand 	how 	standards	 in	previous	grade	levels	connect 	to	other	 
grade	levels	in	order	to 	make	more	meaningful connections	in	their	classroom.			 

6.4b Assessment Alignment 
EVSC 	is	a	data 	rich	environment	–	teachers	have	 access	to	data	 dashboards	that	provide	
data	on	DIBELS,	TRC,	Acuity,	ISTEP,	and	other	 assessment	information.		Additionally,	EVSC	
is	currently	developing	accompanying	summative	assessments	to	align	to	the	newly	
finalized	ELA	and	math	curriculum	maps.		These	assessments	will 	be	available	to	all	EVSC	 
schools	by	Fall	of	2013.		However,	the	district	currently	lacks 	more	granular	formative	 
assessment	that	ensure	student	is 	making	progress	to	specific	checkpoints	such	as	Acuity,	 
ISTEP+,	and	iREAD3.			 



	

	 	
	

	 	 	 	
	 	

	 	

	
	
	 	 	 	 	 	 	 	 	

	

	
	 	 	 	 	 	 	 	

	
	 	

		 	 	 	 	

	 	 		

	 	
	 	

	

		 	 	 	 	 	 	 	 	 	 	 	
	

	

	 	
	 	 	 	

	
 	 		 	 	

 	 	 	 	
	 	 	

	 	

Lincoln	teachers	intend	to 	collaborate	this	summer	to	develop	more	formative	assessments	 
to	use 	throughout the year	to	 monitor	student	progress.		This	ensures	that	robust	data	will	
be	 available on	 a	granular level 	to	better	understand	root	cause	when 	students	aren’t	 
mastering	objectives	and	standards	in	accordance	to	aligned	curriculum.		Furthermore,	the	
school	planning	team	wanted	to 	ensure	that 	additional	teacher	days	were 	built	in	at 	various	 
points	within	the	school	year to ensure	that 	adequate time 	was spent	discussing	data	to	
drive	instruction.		Currently,	Lincoln	teachers	use	PLC	time	to discuss	these	trends,	and	they
plan	to continue	that	practice.		The 	newly	created	formative	 assessment will	only	provide	
more	information	to	diagnose	specific	student	needs	to	drive	needed	RtI	interventions	as	
needed	or	afterschool	programming	 

6.5 Build Student Background Knowledge through Core Experiences
During	the	self‐assessment	and	 needs	assessment,	the	school	planning 	team	often	reflected	that 
students	entered	school	lacking	experiences	that	 many 	students	 are	constrained	by	the	socio‐
economic	status	of	their	families 	and	parents.	 	This	 results	 in 	the	students’ 	loss	of	important	 
background	knowledge.	 

6.6 Implementation of Positive Behavior Supports and Interventions
The	learning	environment	and	culture	is	equally	important 	as the	strength	of	the	instructional	
program.		 Therefore,	Lincoln	aims	to	address	its	priorities	related	to	climate 	and	culture through
the	integrated	approach	on	the	 classroom	level.		Specifically,	 the	following	behavioral	supports:	 

6.6a Continued implementation of PBIS
Lincoln	must 	ensure	an	equitable 	and	supportive	behavior	management	system	in 	order	 to	 
create	a	positive	school	climate 	and	culture	–	in	 each 	classroom	and	 the entire building.
Lincoln	began	a	preliminary	implementation	of	Tier	I	PBIS	supports	 in	 SY	 2012‐2013, but	 
the	initiative	requires	greater	 fidelity	in	its	implementation	 and the	incorporate	 of 	various 
Tier	2	intervention support	programs.		Assistant	Principals	within	the	Lower	and Upper	
Schools	responsible	for	climate	and	culture	will	work	closely	with	teachers	to	provide	in	
classroom	coaching	to	develop	the 	teacher’s	use 	of	 management 	strategies	and	positive	 
reinforcements	for	student	behaviors.			 

6.6b Adoption of RtI intervention programs related to behavior in subsequent school 
years
Although 	in	SY	2013‐2014,	the	school	planning 	team	agrees	that	 its	focus should	be	Tier	I	 
interventions	for	 	behaviors,	there	 are	approximately	5% 	of	students	who	are	current	 
chronic	behavior	issues.		Therefore,	the	team 	anticipates	that	 they	 may 	need	to	adopt 	Tier	2	 
and	3 interventions	 the	latter	part	of	 SY	2013‐2013 	or	in 	subsequent years.		District	staff	 
recommends 	two	programs	–outlined below –	for Lincoln’s consideration:	 

	 Why Try?.	 WhyTry?	provides	tools	to	help	students	change patterns	 of	 failure	and
indifference	and	develop	motivation	to	reach	goals. 	It	will	be	 used	to	assist	Lincoln’s	 
population	to	deal	with	increasing	challenges	at	home,	at	school,	or	with	peers.			 

	 Check and Connect.		Check	&	Connect 	is	a	comprehensive intervention 	designed	to 
enhance	student	engagement 	at school	and	with learning 	for	marginalized,	disengaged 
students	in	 grades	K‐12,	through 	relationship	building,	problem solving 	and	 capacity 



	
	

	
	

	 	 	

	

	

	
 	 	 	 	 	 	

	 	 	

	 	 	
	

	 	 	
	

	 	
	 	 	

		
	

	 	
	

	
	 	

	

	
	

	

	 	 	
	

	 	
	 	

	
	
		 	 	 	 	 	

 

building,	and	persistence.	 A 	goal	of 	Check	&	Connect 	is	to	 foster	school	completion	with 
academic	and	social	competence. 

Section 7:  Required Element:  Increased Learning 
Time & Creating Community-Oriented Schools 

Increased Learning Time
A	growing	body	of	research	suggests	that	schools	must	increase	 instructional	time 	for	students	and	 
collaborative	time	for	teachers.		The	needs	assessment	reveals significant	 gaps	in	students	ELA 	and	 
math	proficiency	that	can	only	be 	addressed	through	additional	 time 	on	task.		Lincoln	School	will	 
modify	the	existing	daily	schedule,	leverage	partnerships	with	 community	 organizations,	 and
provide	enrichment 	opportunities 	for	students.		Additionally,	Lincoln	will	create	opportunities	for	 
teachers	to	engage 	in	common	planning	time.			 

7.1 Increased Learning Time for Students
This	year,	Principal	Darrett	increased 	the learning time 	of Lincoln’s	most	at‐risk	youth	by	creating	a	
master	schedule	that	included	intervention	blocks.		These	blocks,	led	by	teaching	staff,	enabled	
teachers	to	 focus	on 	smaller	groups	 of	students	 for ELA and	math	intervention	 at	the 	middle	grades.	 
Given	the	differentiation	of	the 	lower	and	middle	schools	and	the	additional	staffing	(upon	grant 
award),	Lincoln	would	like 	to continue 	this	additional	intervention	block for its	students.			 

In	 addition	to 	this,	Lincoln 	students	 enjoy	 a	 15	day	Jumpstart	 program.		This	program	– occurring	3	
weeks	before	the 	start	 of	every	school 	year –	provides	academic 	and	enrichment programming for	 
Lincoln	students	in all	grade	levels.		While	enrollment	has	been	low in	its	 first	year	(only	17%	of 	the 
student	population),	with the	school’s	additional	focus	on 	parent	and	student	engagement,	the	 
school	expects	that	the	 enrollment	will 	increase	in	subsequent	 years.	 

Finally,	Lincoln,	through	the	Full	Service	Community	Schools	grant	it 	has	received,	has 	been	 
providing	much	needed	afterschool	programming	to	its	students.	 For	 SY 2013‐2014,	 the	 Lincoln	
school	planning	team	wanted	to focus 	on	creating	more	intentional 	alignment	 between	 the
afterschool	programming	and	the	curriculum	for	various	grade	levels.		To	that	end,	they	wanted	to
ensure	that	adequate	professional	 development	was	available to this	person.		They	also	wanted	to	
make 	sure that	the 	Afterschool	Coordinator	was	part	of	common 	planning	time	 for	teachers	or	that	 
system	and	structures	were	built 	to	inform	the	academic	objectives	of	the	afterschool	program.		 
This	opportunity	increases 	the	 Lincoln school	day 	for	students	 to 	engage	in 	extended	learning	 
opportunities.	 

Considering	 the	number	 of	student	engaged	in 	chronic	behaviors	 at	Lincoln	 for	SY 2013‐2014,	staff	 
also	wanted	 to	consider	the	possibility 	of	offering	 the	 Twilight	 program,	which	is	an 	alternative to	 
out‐of‐school	suspension	that	ensures	students	with 	behavioral	 issue	continue	to	receive	 
educational	 services.		Upon	the	 grant’s	award,	staff 	will	complete much	 needed	 research	on	the	
program	–	surveying	current	schools	using	the	program	for	best	 practices,	benefits,	and	
constraints;	analyze	SY	2014‐2015 to ensure	 need; and	 ensure 	the	programming	fits	the	 needs	of its	 
students.		If	implemented, 	the	program	serves	as 	an	option	to 	meet the 	academic,	social and	 
emotional needs	for	approximately	10%	of	Lincoln’s	population. 	Given 	the 	number	of 	out‐of‐school	 
suspensions,	school	planning	team 	wanted	to make	sure	there were	alternate	options	so	academic	 
progress	might	not	be	lost during	this	time.			 

7.2 Increased Learning Time for Staff 



	
 	
 	

 	
 	 	
 
 
 	

	

	 	
	

	 		
	

	 	

	
	

	
	 	 	

	 	 	
	 	

	 		
	

	
	 	
	 	

	

	 	

	
	 	 	 	 	 	

	

	
	 	

The	school	planning 	team	saw	value	in	adding	additional	teacher 	collaboration 	days.		 The	 time	 
would	be	utilized	in	the	following	ways:	 

 Analyze	student	data 	to	customize	unit	plans	and	assessments	for	the	upcoming	school	year 
 Embark	on 	“data	days”	to monitor	individual	student	progress	and	create	individual	
progress	plans	for	students	 as	 needed	 

 Professional	development 
 Alignment of	student	data	to	create	differentiated	lesson	plans 
 Share	best	practices	 
 Alignment	of	curriculum	 
 Alignment	of	assessments	(formative	 and	summative) 

The	school	planning 	staff	would	like	to 	see	the	counselor	as	part	of	the	collaboration 	days	 as	well.		 
She	would	 be 	responsible 	for	integrating	the 	wraparound	services	for	the	students	in	collaboration	
with	the	Family	and	Community	Outreach	Coordinator.		Additionally,	given	the	current 	counselor’s	 
length 	of	service	to the 	school	(15 + years),	her	perspective,	 knowledge	of	students	and	families,	
and	individual	student	social	and	 emotional	 needs	 ensures	that	 these	collaborative	days are	
optimized with	her	input.	 

Given	the	 varied	social	and	emotional	needs	of 	its	 students,	the school	planning	team 	wanted	to 
also	ensure	that	the 	counselor’s 	school	year 	was	also	extended. 		These	additional	days	for	the	 
counselor	also	aligns	to	the	school’s	priority	around 	family	and	school	engagement	as	the	counselor 
has	worked 	for	the	school 	for	 more than 	15	years	–	 maintaining	 much	needed 	relationships	with	 
the	community.			 

Creating Community‐Oriented Schools 
Lincoln	serves	a	large	population	of	students	coming	from	diverse	backgrounds	with	a	wide	variety	
of	social	emotional	 needs.		Many of 	the 	students’	families	would benefit	from	wraparound services	 
that	would	enhance 	their	ability 	to	 be active	participants	in their 	child’s	education.		 The	launch	 of	 
the	 TZ	this	upcoming	school	year	 affords	Lincoln	to rethink its Full	Services Community	Schools	
model.		Lincoln	will	achieve	this 	goal	by	fostering 	a	positive	 school	culture	and	climate	that	ensures	 
every	student	is	in	school 	and	ready	to	learn	(discussed	in	the 	previous	section	–	instructional	and	 
curricular	support.			The	school	will	also 	meaningfully	engage parents	and	community	members.	 

To	that	end,	this	plan	includes	 opportunities	for	increased	parent	 involvement	 to	help	 strengthen
Lincoln’s existing	full‐service	 community	services	model	 approach.		Currently,	the	school	is	not
adhering	to best	practices 	related	to	the	approach, and	this 	upcoming 	school	year,	the	school	 
intends	to 	shift	its	focus	on	the	intentional	alignment	of 	academic	and	non‐academic	services.		 
Lincoln	will	take	a	strategic	approach 	to	reaching	all 	stakeholders 	to	ensure	that	the	school	is	on 
track	to	meeting	its	reform 	goals.		 Efforts	to	improve	communications	and	community	engagement	
will	be	spearheaded	by	Lincoln’s	 Family	and	Community	Outreach	 Coordinator	(person	to be	hired	 
for	SY 	2013‐2013	if grant is	awarded). 		He/she will	design	 and	 execute	a	robust	and	on‐going	 
community	engagement	strategy.		 

7.3 Strengthening the Full‐Services Community Models
To	date,	the	full‐service	community	schools	model	has	not	been	 implemented	with	fidelity.		First,	
the	Family	and	Community	Outreach	Coordinator will	re‐invest	its	existing	Site	Council.		The	
specific	roles 	and	responsibilities	of	this	Council	will	be	communicated	to	the	group	and	yearly	
goals	will	be	established	that	align	to	specific	school	priority	areas.		In addition	to 	that,	the school	 
would	like	to see	the	 following	 as	added	components	of	the	 full‐service	community	school	model at	
Lincoln:	 



	
		 	 	

	
	

	
	 	 	 	

	

	
	

	
	
		 	 	 	

	
	

	

	
		 	 	 	

	 	
	

	 	

	 	

	
		 	 	 	

	

	
	 	 	 	

	

	 	

	 	 	

	 	

7.3a Community Partnerships
Given	the	social	emotional	needs	that impact 	student	learning,	 Lincoln	aims 	to	partner	with	 
a	local	community	mental health	agency	to	provide 	family/individual	therapy 	on‐site;	
possible	agencies	to	partner	with	include	Southwestern	Behavioral	Healthcare	or the 
Lampion	Center.		It is	imperative that 	the	chosen community mental	health	agency	be	able	
to	provide	additional	programs/resources	associated	with	a	Community	Mental	Health	
Center 	–	support	groups,	 specialized	treatment	for 	specific	mental	illnesses	(addiction,	etc.),	 
access	to	child 	psychiatrist	on	staff,	24	 hour	emergency	hotline	for	crisis,	etc.	Partnering	
with	these	agencies	will	create	 a	seamless	transition	to	additional	services that	the	agency	
provides.			 

The	coordinator	would	also	foster	relationships	with	community	 agencies	to	provide	
specialized	programming	for	students/families,	i.e. 	YMCA,	Boys and	Girls	Club,	Big	Brothers	 
Big	Sisters	Holly’s	House,	etc.	The 	Family	and	Community Outreach	Coordinator	would	also	 
be	responsible	for 	guiding 	families	to	 needed	community 	resources,	including	
financial/food/rental/clothing/Christmas/Holiday	assistance. 

7.3b Public Health Services 
To 	address	 the personal 	and	 healthcare	needs	of	students,	Lincoln	also	intends	to	hire	a	full‐
time 	nurse.	 	This	 individual would	provide	all	morning/lunch/afternoon	medicines,	provide	 
guidance 	and 	assistance	 to	families	in treating 	common	illnesses,	partner	with	local	
agencies	to	provide	health/wellness	outreach	services	on‐site,	 provide	Medicaid/Medicare	
application	assistance,	coordinate	dental	services	through 	St.	 Mary’s	 Medical	Center,	keep	 
immunization/school	physical	information.			 

7.3c Social Work Services 
Given	the	hiring	of	a	behavior	therapist	to	provide	mandatory	behavioral	services	to	
Lincoln’s special	education	population,	Lincoln	has	increased	the 	number	of hours	per	week	 
that	its	current	social	worker	may 	allot	to	students	 and	families.		This	much needed	 
wraparound 	service	will	ensure	that	students’	personal,	mental, 	and	social	needs	are met in	 
order	to	focus 	upon	instruction	in 	the	classroom.		Additionally,	this	will	free	up	time	for	the	
social	worker	to	lead	the integration of the 	social	skills	curriculum	currently	in	process	of	 
being	adopted	by	the 	school	corporation.			 

7.3d Increase Parental Events 
Lincoln	would	like	to	continue	current	events	hosted	by	the	school	to	increase	
parent/family	connection 	to	the	 school	such	as	Donuts	for	Dads, 	Muffins	for	Moms,	and	 
other	 events	 that	 foster	parent	involvement	in 	the school	community.		These	events	serve	to	 
bring	parents	into	the 	school	community	 and	build	a	positive,	 warm	climate 	and	culture for	 
parents,	families, 	and	guardians.			 

7.3e Lincoln Family Academy
Under	the	coordination 	of	the	Family	and	Community	Outreach	Coordinator, this	academy	
would	focus	on	building	skills	with	Lincoln	parents	and	families	in	assisting	their	child	or	
children	with	academics.		Additionally,	parents 	would	be informed	 about 	the	differing 
academic	expectations	 needed	 for 	their	child’s	success	at	different	 grade	levels.		This	
provides	a	needed	checks‐and‐balance	system for	 teachers	 and parents/families.		Given the 
varied	work	schedules	of	families	and	parents,	the	Academy	would	 be 	offered	 at	 creative	 
times	–	weekends,	late	 evening 	hours,	 and	 over holidays	 if 	needed.		 



	

	
	 	 	
	 	

	
	

	 	 	

	

	
	

	

	
	

	 	

	 	
	 	

	
	

	 	
	
	
	 	 	 	

	

	

	

Section 8: Implementation, Evaluation, and Budget 

8.1 Evaluation 
Ongoing	progress	and	performance	 monitoring	will	be	critical	to 	the	school	transformation	process	 
and	the	success	of	this	plan.	All	Transformation 	Zone	Schools	will	participate	in	frequent	 
monitoring	processes	facilitated	 by 	the	OTS.	 Evaluation 	of	the reform 	process	will	focus	(1)	on	the	 
implementation	of 	strategies	 and	 fidelity	to	the	school	reform	 plan,	and	(2) their	impact 	on	student	 
achievement. 	Lincoln	school	administrators	and leadership	team	 members	will	 be asked to	
regularly	track	and	assess	school 	progress	relative	to	the	priorities,	goals,	and	benchmarks	 
articulated	in	this	plan.	 

The	notion	of 	shared	accountability	is	central	to	this	plan.	All	Lincoln	faculty,	staff,	students,	family,	
and	community	members 	will	be	 made	aware	 of 	performance 	targets embedded	in	school	goals.	
The	entire 	school	community	will	be 	working	towards	the	achievement	of	these	 goals.	 

The	OTS	and Lincoln	will	commit	 to	the	“Success	Cycle”	shown	below.	Lincoln	will	be	encouraged	to	
design	innovative reform	 strategies,	implement	those	strategies 	with	fidelity,	monitor	their	impact,	 
and	identify	opportunities	for	ongoing	improvement.	The	OTS 	will	facilitate,	at	a	minimum,	monthly	
performance	monitoring	sessions	for	the	Transformation	Zone 	Schools	with participation	by	the	
EVSC 	Chief 	Academic	Officer,	Deputy	Superintendent,	and	Superintendent.	In	addition,	the	
Transformation	Zone 	Schools	will	continue	to	participate	in 	district‐wide,	bi‐annual	performance 
monitoring 	sessions	also	facilitated by	the	EVSC	Superintendent,	Deputy	Superintendent,	and	Chief	
Academic	Officer	where TZ	principals 	will	share	 amongst	their	peers	in 	their 	respective attendance	
district.		During	the	monthly	OTS‐facilitated	monitoring	sessions,	school	leadership	teams	will	
discuss	school	progress,	student 	data,	successes,	and	challenges.	The	purpose	of	these	sessions	will	 
be	not	only	to 	build	 a 	culture	of	 accountability,	 but also	to pinpoint	challenges.	 The	OTS	will	work	
with	Lincoln to	design 	and 	implement	necessary 	midcourse	corrections,	and the	OTS	will structure	 
its	school	supports	based on	the	 data	discussed	during	these	monitoring 	sessions.	Monthly	 
monitoring 	sessions	will	be	divided	into	two	parts: (1) 	implementation	and progress	monitoring,	 
and	(2) performance	monitoring. 

8.2 Implementation and Progress 
Monitoring
The	school	has	prepared	an	action	 plan	as	
part	of	the	 SIG	application,	which	provides	
an	implementation	timeline	for	the reform	 
strategies	outlined	in	this	plan.	The	school‐
level	leadership	team	 will	expand	upon	and	
further	refine	the	school’s	action	plan	after	
obtaining	approval	from	IDOE.	 

Ultimately,	the	action	plan	will	provide	a	step‐by‐
step	delineation	explaining how the	reform	plan	
will	be	operationalized	in	the	school	setting.	This	
action	plan	 will	become the	roadmap 	for	the	 
transformation	process	 and	progress	will	be	
monitored	relative	to	this 	plan	and	the	 



	 	 	 	

 	

 	 	 	 	 	 	
	 	

	
 	

	

 

 	
	

	
 	 	 	
 	 	

	
	 	 	

	

	 	

	
	 	 	 	

	
 	
 
 	
 

 	
 	
 	 	
 	

	 	
	 	

	 	 	

	
	

             

milestones	outlined	therein.	Over	the	summer,	building	administrators	and leadership	team	
members	will 	expand	upon the 	SIG	 action	plan 	by	 adding	a	 much	more	 granular	list	 of	activities,	
resulting	in	a	detailed	work	plan.	The	OTS	will	hold	schools	accountable	for	the	fidelity	with	which	
they	implement	their	action	plans	and	will	encourage	schools	to build	in	midcourse	corrections,	if	
and	when 	needed.	The 	action	plan 	presented	in the next	section elaborates	on	the following	critical	 
variables:	 
	 Action Steps:	What	key	activities,	programs, and	initiatives 	will	the	school	undertake	in	 
order	to	 achieve 	its	goals?	These are 	the	activities	 that	will	 be	employed	to	achieve	the	
desired	 outcome	 of	 improved	 student	 achievement.	 

	 Resources Available and Needed: What	resources	are needed	to	carry	out	these 	strategies
(human,	financial,	political)?	What	resources	are	currently	available? What additional	
resources	are	needed	in order	to 	successfully	implement	the 	school	reform	plan?	 

	 Potential Barriers:	What	policies	and/or	conditions 	might	impede	 or	limit	the 	successful	 
implementation	of 	the 	reform	plan?	What	individuals	and/or	 organizations	might	resist	the	
transformation	process?	How	can 	the school	overcome these 	anticipated	barriers	and	 
obstacles?	 

	 Responsibilities:	Who	is 	responsible	for	completing	each	action	step?	This will 	be	used	 to	 
hold	each	party	accountable	to 	his/her	responsibilities.	 

	 Communication Plan:	How	will	the	school	communicate	its	transformation	strategies 	to	 
the	school	community?	What	stakeholders	should	be	provided	with information	about 
school	progress?	Who 	will	communicate	with	these 	stakeholders?	 What 	methods	will	be	 
used	to	communicate	with	stakeholders?	How	 often? 

 Key Metrics:	How	will	we 	measure 	the 	implementation	 and	 effectiveness	of	each strategy? 
 Timeline:	When	will	we 	initiate this	strategy? 	When	will	it	be	completed or	accomplished?	 

8.3 Performance Monitoring
Ultimately,	all	of	the	school’s	 reform	strategies	are	designed	 to	 move	the	needle	on student	
achievement. 		Therefore,	 students’	 academic	performance 	will	be a	critical	metric	for	school	 
performance	monitoring.	That 	said,	school	turnaround	research	shows	that there is	a 	lag 	time	 
before	schools	start	to	observe	dramatic	gains	in	student	achievement.	Therefore,	the	OTS		will	
work	with	schools	to	track 	a	comprehensive 	set	 of	 leading	and	lagging 	indicators	(see	below	and	 
appendix	section).	 

Sample Leading and Lagging Indicators 
Leading	Indicators 	(gains expected	in	Year	1) Lagging 	Indicators 	(gains	expected	in	Year 2+) 
 Attendance	and	truancy	rates 
 Tardiness	 
 Discipline 
 Culture	and	climate	(stakeholder	surveys)	 

 Math achievement 
 ELA	achievement 
 Writing achievement 
 Science	achievement 

Data Protocol 
The Lincoln leadership	team	is	charged 	with	ensuring	that	the	school	implements	this	reform	plan	 
with	a	high degree 	of	 fidelity	and	that this	produces	dramatic gains	in	student 	achievement.	This	 
will	require	ongoing	progress	and	 performance	monitoring.	The	leadership	team	will	play	a	critical	
role	in	 evaluating	data	and	determining	the	extent	to	which	current	strategies	are	successful;	the	
leadership	team	will	also	be	charged with	devising	mid‐course	corrections,	if	necessary.	The	
leadership	team	will	use	a	standard	protocol	to	review	progress tied	to the 	SRP	action plan 	and	to	 
review	data,	 including	leading	and	lagging	indicators	of	improvement.	 The 	Office of	 
Transformational	Support	(OTS)	will	be	available	to	help	facilitate	these 	data	conversations	and	to	 
prepare	data displays prior to leadership team meetings. 



Phase I: 

Predictions	 

Phase II: 

Observations	 

Phase III: 

Actions	 

 

	

	

	

	

	

	

	

	

	

	
 
 

	

	

	

	

	

	

	

	

	

	

	

	
 

	 	 	 	

	
	 	 	 	

 	
	 	 	

 
 	
 
 	 	

	
	 	 	 	 	 	
 	

 
 	

 	
	

	 	 	 	 	
	
	
	
	
	

	 		 	 	 	 	 	 	 	 	 	 	
	 	 	 	 	 	 	

 	 	
 	 	

 	 	
 	

	
	 		 	 	 	 	 	 	 	 	 	 	 	 	 	
	

 	 	
 
 

 	
 

	
	 		 	 	 	 	 	 	 	 	 	 	 	 	

	 	 	 	 	
 	 	
 	
 	

	 	
 	 	 	
 	
 	

Data Protocol 
Meeting Norms and Preparation: 
	 At	least 	three 	days prior	 to	school	leadership	team 	meeting,	identify	and 	distribute	data	to	be	analyzed	 
during	the 	meeting,	and	tell	participants	what to	 bring	to the meeting	in 	order	to	 meaningfully	engage	in	 
the	conversation.	 

 Compile	 and	 prepare	data	displays	prior	to	the 	meeting	so	that	 data	are	ready	to	be 	analyzed.	
 
 Approach	the 	data	as 	a	learner.	 There are	no 	“right” 	or	“wrong” 	answers.	
 
 Encourage	questions,	observations,	ideas,	and	problem‐solving.	
 
 Do	not	cast blame.	Use 	data	solely 	to	inform 	school	improvement 	efforts.
 

Prior to the Leadership Team meeting:
1.	 Select	a 	specific	data 	point 	to	 analyze during	the 	leadership	team	meeting	(e.g.	tardiness,	office 	referrals,	 
math	Acuity	performance).	 

2.	 Collect	and 	compile	data	for	the	topic	under	review.	 
3.	 Prepare	 a	data	display; ensure	that	participants	can	 easily	 analyze	and	draw	meaningful conclusions 	from	 
the	data.	 

4.	 Share	the	data	with	participants prior 	to	the	leadership	team	 meeting. 

During the Leadership Team meeting: 

Phase I: Predictions. Surface individuals’ assumptions, predictions, beliefs, questions, and expectations pertaining 
to the data and topic under discussion.
1.	 What	patterns	and	trends 	do	you predict	you	will	 see	in the 	data? 
2.	 What	are	your	underlying	assumptions	about	the	data	or topic under	review?	What	factors	are	influencing	 
your	understanding	of	the	situation?	 

3.	 What	 are	you 	curious	to learn	 from 	the 	data? 
4.	 What	do	 you hope 	to	take 	away	 from	this	conversation	and	analysis?	 

Phase II: Observation. Analyze the data for patterns amongst subgroups, trends over time, consistencies, and 
surprises.
1.	 In	looking	at the	data,	what	stands	out? 
2.	 What	are	your	observations	from	the	data?	 
3.	 What	patterns	(e.g.,	looking	 across	grades/content	areas	and	subgroups)	and	trends	over	time	do	you	
notice?	 

4.	 What	 are	you 	surprised	to	see? 
5.	 In	what	ways 	are	the 	data	consistent/inconsistent 	with	your	expectations	and	assumptions?	 

Phase III: Actions. Generate hypotheses, discuss what may/may not be working, draw inferences, discuss 
conclusions, and determine next steps.
1.	 What	does the	data 	suggest?	Why? 
2.	 What 	additional	 data 	are 	needed to	help	verify	and/or	clarify	these	conclusions?	 
3.	 What	are	appropriate	solutions	and/or	responses	to	the	needs	implied	by 	the 	data?	What programs	 are	 
already	in 	place	to help 	address	these	needs?	Based 	on	the	data,	are	these	programs	effective? 

4.	 What	should we	start,	stop,	or	continue 	doing 	in response	to 	the	data? 
5.	 What	 are	the 	leadership	team’s	next	steps?	Clearly	 identify action	items,	task	ownership,	and	deadlines.	 
6.	 What	 additional	data are	 needed	to	help	guide	the	implementation	of 	these	solutions?	 



 
	 	 	

	
	

	 	

	

	
	
	 	 	

	 	
	 	 	

	
	

	 	 	

	
	

	 	
	 	
	 	

	

	 	
	 	 	

	

	

	 	
	

	
	 	 	

	

	 	 	 	
	

8.4 Implementation Timeline 

Lincoln	has	prepared	an	action	plan	as	part	of	the	SIG	application,	which	provides	an
implementation	timeline	for	the 	reform	strategies outlined	in 	this	plan.		During	summer	2013,	the	
school	LT	will	expand	upon	and	further	refine	the	school’s	action	plan	after 	obtaining approval	
from 	IDOE.	 School	leaders	will	expand upon	this 	implementation 	plan	by 	adding	a	much	more
granular	list	of	activities,	resources	and	owners	resulting	in	 a	detailed	work	plan.	The	OTS	will	hold	
schools	accountable	for	the	fidelity 	with	which	they	implement their	action	plans	and	will	 
encourage	schools	to	build 	in	mid‐course	corrections	and	changes	as	needed.	 

8.5 Budget Narrative
Successful	school	turnaround	requires	a	significant 	resource	investment,	particularly	during	the	 
first	few years	of
the	turnaround	process. The 	EVSC	is	 prepared	to make	a targeted 	investment	in	its	most struggling	
schools.	National	benchmarking	research	conducted	by	Mass	Insight	Education	indicates	that	
school	turnaround	costs	approximately	 $750,000 	to	 $1 	million	 per	year,	per	school.		Given	the
financial	constraints,	school	planning	teams	were	advised	to	prioritize	and	select	activities	that
would	directly	impact	student	achievement in	the areas	with	the 	highest	demonstrated	 need.	The 
school	reform	plan 	includes	initiatives	and	activities	prioritized	by	the 	planning	 team,	validated	by	
best	practice	research,	and	selected	based	on	projected	impact and	cost	effectiveness.	 

EVSC 	has	taken	steps	to	 ensure	that	the	strategies	 outlined	in the	school	reform	plan 	will	have a 
high	return	 on	investment	and	can be 	sustained	 beyond	the grant period.	The	district	hopes	to	use	
SIG	money	to	jumpstart	the	reform process	and	will	seek	 alternate	funding	sources	to	sustain	the
work	long‐term.	The	OTS	will	work 	with	building	principals	and leadership	 team	 members	 to	 
assess	schools’	current	budgeting practices;	this 	budget	 analysis	will	be	used	to	determine	if/how	 
the	school	can 	repurpose local	and	 federal	funds	to support	the 	long‐term	reform	process.	The	 
district	plans	to	use	the	Innovation Schools	to	pilot 	bold	and	 innovative reform	strategies	that can 
be	expanded upon	district‐wide;	 therefore,	it	will	 be 	imperative	for	district	and	school	leaders	to	
focus	on	impact	and	costs	effectiveness.	OTS	will	work	with	schools	leaders	to	promote	
sustainability	and	scalability	of	reform efforts.	 

The	budget	for	Lincoln	reflects	 a	comprehensive	 summary	of	program	 expenses	and	staff	 to	help	
increase	student	performance	over	the	next three	years.	The budget	will	provide	resources	to	serve	
approximately	400	students	in	 grades 	K	–	 8 as	well 	as	parent	 engagement.		Student	achievement	 
will	be	monitored	and data	will	be 	collected	to	determine	their 	efficacy.	New	strategies	and	 
programs	will	be	implemented	as	 needed on an 	ongoing basis	 dependent	on	student	need.	 

By	providing	Lincoln	School	with	the	much	needed	additional	resources	and	staff	 in	year	one	and	
monitoring 	the	effectiveness	of	the	programs,	it	is	 expected	that 	student	 achievement 	and parent	
engagement	will	increase.		Once	a	 positive	climate	and	culture	 is established 	and	student	 
achievement begins	to increase	in 	year	one,	staff	and	programs will	be	reevaluated. 





 
 
 

 

 
 

    
 

 
 

   

 
 

  

 

  

 
 

  

C. LEA Capacity to Implement the Intervention Model    

Instructions: Consider each topic under the column “Capacity Task” and determine if the district has or will have the ability to 
complete this task. Select “yes” or “no.” List the evidence available and attach to the application for each task. (See Attachment A 
for scoring rubric). 

Capacity Task Yes No District Evidence 

1. The budget includes attention to each element 
of the selected intervention. 

All models 

 Transformation School Required Elements 
Develop Teacher 
and Leader 
Effectiveness 

 Transformation Strategist 
(Curriculum, Instruction, and Data) 

 External provider with a focus on 
developing teacher effectiveness 
and leadership capacity 

 Salaries for additional Assistant 
Principal and Professional 
Development Specialist 

 Professional Development 
Opportunities 

Increasing Learning 
Time and Creating 
Community-Oriented 
Schools 

 Extended Learning 
Programs/Salaries 

 Transformation Strategist (HR, 
Finance, and Operations) 

 Three additional contract days for 
teachers and office staff 

 Salary for Family and Community 



 
 

 
 

 

 

 

 

 

 

 

 

 
 

Comprehensive 
Instructional Reform 
Strategies 

Provide Operational 

Outreach Coordinator 

 Salary for Health Clinic Nurse and 
Receptionist 

 Community partners for student 
support services 

 Salaries for Upper School Assistant 
Principal and Professional 
Development Specialist 

 Transformation Strategist 
(Curriculum, Instruction, and Data) 

 Classroom technology 

 External provider with a focus on 
developing teacher effectiveness 
and leadership capacity 

 eLearning Coach 

 Retention Bonus Support 

 Professional Development 
Opportunities 

 Intervention Programs Costs 

 Student Core Experiences Costs 

 Positive Behavioral Interventions 
and Supports incentives and Salary 
for Behavior Interventionist 

Technology for Instructional Support 
 Transformation Strategist (HR, 



 
 

 

 
 

 

 

 

 

 

 
 

 

 

 
 

   

 

  

Flexibility and 
Sustained Support 

Finance, and Operations 

 Salary for Upper School Assistant 
Principal and Professional 
Development Specialist 

Overarching 
supports: 

 Director of School Transformation 

 Mass Insight Education (External 
Provider) 

 Classroom Mini-Grants 

 Equipment and Supplies 

 School Leadership Teams and their data-driven 
strategic improvement planning following a 
Comprehensive Needs Assessment (CNA) was the 
driving force of the budget recommendations. 
 These teams were supported by the “Office of 
Transformational Support” (OTS), who worked 
closely with EVSC’s Federal Bookkeeper and 
Business Affairs. 

 See budget, which will be reviewed by EVSC and 
IDOE fiscal officers and is aligned to each element 
of the Transformational Model. 

2. The budget is sufficient and appropriate to 
support the full and effective implementation 
of the intervention for three years. 

All models 

  See proposed budget, which is aligned for effective 
implementation of the Transformational Model for the 
duration of the grant. 

 



 

 

 
 

   

 

 

   
 

 
 

 

   

 

  

 

 

   

 
 

  

 

3. Projected budgets meet the requirements 
of reasonable, allocable, and allowable. 

All models 

  The budget was reviewed by the federal 
bookkeeper prior to submission and is based on the 
needs of the school as determined in the CNA and 
School Improvement Plan. 

4. The budget is planned at a minimum of 
$50,000 and does not exceed two million 
per year per school. 

All models 

  See proposed budget, which meets the requirements 
of being ≥ $50,000 and ≤ $2,000,000 per year. 

5. The district has the resources to serve the 
number of Priority schools that are 
indicated. 

All models 

  A unique office in EVSC (The Office of 
Transformational Support) focuses specifically 
school transformational efforts and support. This 
team has targeted areas of expertise, including 
specialists in curriculum and instruction, student 
data-analysis and interventions, human resources, 
finance/sustainability, research-based best 
practices, transformational leadership, community 
partnerships, and teacher evaluation practices.   

6. A clear alignment exists between the goals and 
interventions model and the funding request 
(budget). 

All models 

 Funding requests for identified 
interventions are proportionately balanced 
and demonstrate an equitable distribution 
as identified in the SIG application 

 Funding should directly impact the schools 
improvement processes for supporting 
prescriptive and intentional designed 
interventions 

 Transformation School Required Elements 
Develop Teacher 
and Leader 
Effectiveness 

 Transformation Strategist 
(Curriculum, Instruction, and Data) 

 External provider with a focus on 
developing teacher effectiveness 
and leadership capacity 

 Salaries for additional Assistant 
Principal and Professional 
Development Specialist 

 Professional Development 



 
 

  

 
 

  

 
 

 
 

 

 

 

 

 Funding of programs, models, professional 
development, and staff should be directly 
linked to a School Improvement Goal 
identified in the SIG application 

Funding supports the schools current capacity to 
improve student achievement 

Increasing Learning 
Time and Creating 
Community-Oriented 
Schools 

Comprehensive 
Instructional Reform 
Strategies 

Opportunities 

 Extended Learning 
Programs/Salaries 

 Transformation Strategist (HR, 
Finance, and Operations) 

 Three additional contract days for 
teachers and office staff 

 Salary for Family and Community 
Outreach Coordinator 

 Salary for Health Clinic Nurse and 
Receptionist 

 Community partners for student 
support services 

 Salaries for Upper School Assistant 
Principal and Professional 
Development Specialist 

 Transformation Strategist 
(Curriculum, Instruction, and Data) 

 Classroom technology 

 External provider with a focus on 
developing teacher effectiveness 
and leadership capacity 

 eLearning Coach 

 Retention Bonus Support 

 Professional Development 



 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

  

 

 

  

 

Opportunities 

 Intervention Programs Costs 

 Student Core Experiences Costs 

 Positive Behavioral Interventions 
and Supports incentives and Salary 
for Behavior Interventionist 

Technology for Instructional Support 
Provide Operational 
Flexibility and 
Sustained Support 

 Transformation Strategist (HR, 
Finance, and Operations 

 Salary for Upper School Assistant 
Principal and Professional 
Development Specialist 

Overarching 
supports: 

 Director of School Transformation 

 Mass Insight Education (External 
Provider) 

 Classroom Mini-Grants 

 Equipment and Supplies 

7. The LEA and school staff has the 
credentials and a demonstrated track 
record to implement the selected model. 

All models 

 Data portfolios of incoming staff/leaders 

 Highly Qualified in content of contractual 
agreement  

 Samples of implemented school improvement 
plans with documented outcomes using data 

 The LEA and school staff have a demonstrated track record and 
credentials to implement the Transformational Model. 
 Carrie Hillyard. Carrie Hillyard serves as Director of 

School Transformation for EVSC’s Transformation Zone. 
Prior to this position, Carrie had previously worked in 
positions of Director of Title I, Elementary and Middle 
School Principal, Curriculum Facilitator, and Classroom 
Teacher and has supported successful implementation 
of Transformational School Improvement Models from 
the district support level. Carrie’s work and higher 
education focus has been dedicated to serving students 



 

 
 

 

low SES schools. Carrie is a Ph D Candidate in the 
Transformational Urban Leadership program at Indiana 
State University. She also has a Master’s Degree in 
Curriculum Studies and Administration License from 
Indiana University, where she focused studies around 
the areas teacher efficacy, leadership, and culturally-
relevant instructional practices. While at Indiana 
University, Carrie also worked as an advisor to pre-
service teachers, a consultant leading integrated 
curriculum design with middle and high school teacher 
teams throughout Indiana, and taught master’s level 
coursework in IU’s Transition to Teaching program. 

 Shannon Strieter. Shannon Strieter serves as Senior 
Transformation Strategist for Instruction and Data 
Management with the Office of Transformational Support 
within the Evansville Vanderburgh School Corporation. 
 Prior to this position, Shannon was a seventh and 
eighth grade English teacher, consistently producing 
positive student growth.  Shannon then worked as an 
Achievement Coach then Professional Development 
Specialist at a high-need school that demonstrated 
significant climate and academic growth during her time 
there. Additionally, she performed the duties of a TAP 
Master Teacher during the initial year of TAP in the 
school and in the entire state of Indiana. 

 Dawn Greene.  Dawn Greene serves as Senior 
Transformation Strategist for Human Resources, 
Finance and Operations with the Office of 
Transformational Support within the Evansville 
Vanderburgh School Corporation. Prior to this position, 
Dawn was Principal for a high school that served 
emotionally challenged, high poverty residential 
students, and consistently produced positive student 
growth and successful transitions into least restrictive 
settings. Dawn then worked as a district leader 
supporting school improvement and achievement 



 
 

 
 

 

through providing alternative educational settings. 
 Additionally, Dawn has served on district and regional 
boards supporting financial literacy and human capital 
empowerment within schools. 

 Ami Magunia.  Ami serves as the district’s engagement 
manager from Mass Insight Education.  Prior to joining 
Mass Insight, Ami has served in a variety of roles related 
to teacher and leadership development in both 
consulting and district roles.  The majority of Ami’s 
experience stems from Baltimore City Public Schools 
were she enjoyed years as a classroom teacher in a 
high poverty school (resulting in student growth of more 
than 1.5 years for the majority of her students every 
year); a training and resource manager directly training 
and supporting close to 400 of the district’s new recruits 
every year.  Her most recently involvement as a 
leadership coach in Indianapolis Public Schools resulted 
in the development of multiple building administrators 
and the school’s eventual dramatic increase in the 
state’s A-F accountability system (school progressed 
from F to B status). 

 Michael Contompasis. Michael recently retired after two 
years as Superintendent of the Boston Public Schools. 
Previously he served as the district's Chief Operating 
Officer from 1998 through 2005. Before moving to a 
district leadership role, Mr. Contompasis was the Head 
Master of Boston Latin School, the state's top performing 
7-12 secondary school, where he was honored as a 
Milken Educator in 1997. From 1996 to 1998, he also 
served as a cluster leader overseeing and mentoring the 
principals of ten K-12 schools in the district. He began 
his career in education as a Biology teacher in 1966. He 
was presented with a Distinguished Service Award by 
the Council of Great City Schools in 2006. Mr. 
Contompasis currently serves as an unpaid advisor to 
the Mayor of the City of Boston in addition to his role as 



 

 
  

 

 

 
 
  

 

   

 

 

 

  

 

   

 
 

 
 

Senior Field Consultant for the School Turnaround 
Group. 

 Chris Maher. Chris is the Vice President of Field 
Engagements for the School Turnaround Group at Mass 
Insight Education. In addition to experience as a 
nonprofit and school district executive, Chris has served 
as a principal, teacher and public school advocate. Prior 
to joining the STG, Chris was the Deputy Chief 
Academic Officer of Friendship Schools in Baltimore, 
Maryland. Chris has a M.P.A from New York University, 
and a Graduate Certificate in Supervision and 
Administration from the Johns Hopkins University School 
of Education. He received his B.A. from the College of 
Wooster. 

 

8. The district has received the support of 
the staff to fully implement the 
intervention model.   

All models 

 Staff Assurances 

 Staff Surveys 

 Staff Needs Assessments 

  The Office of Transformational Support and School 
Leadership conducted a staff vote to gauge the 
support and interest in implementing the 
Transformational Model once the school’s 
transformation plan was established collaboratively 
based on a thorough needs assessment.   

 The results of the vote were collected and the 
model/ SIG application was strongly supported by 
the Lincoln school staff as indicated by the results 
from the vote. 

9. The district has received the support of 
parents to fully implement the intervention 
model. 

All models 

 Parent Meeting Agendas 

 Parent Surveys 

  ConnectEd phone call sent to all Lincoln School 
families soliciting input regarding 1003g grant. 

 ConnectEd email sent to all Lincoln School families 
input regarding 1003g grant. 



  

 
 

 

 

 

  
 

 
 

 

 

   

 

 

 
 

 

  
 

 
  

   

 

 

Parent Focus Groups  Parent or community responses forwarded to 
principal and grant writing team. 

 Lincoln School Parent Coordinator participated in 
1003g grant writing. 

 The EVSC conducted a Stakeholder Survey in 
2012, which included parent survey information.  
Results are available upon request. 

10. The school board is fully committed to 
eliminating barriers to allow for the full 
implementation of the selected model. 

All models 

 School Board Assurances 

 School Board Meeting Minutes from proposal 
and or discussion 

 Support the creation of a new turnaround 
office (or reorganization if additional schools 
are being added within a district) with an 
appointed turnaround leader having significant 
and successful experience in changing schools 

  EVSC’s Board of School Trustees has strongly 
supported the implementation of three SIG 
Transformational Models in the past. 

 The current SIG Application has been approved by 
the school board, with documentation in the minutes 
available upon request or is available online through 
boarddocs. 

 See School Board Assurances in LEA Application 
pages. 

11. The superintendent is fully committed to 
eliminating barriers to allow for the full 
implementation of the selected model. 

All models 

 Superintendent Assurance 

 School Board Meeting Minutes from proposal 
and or discussion 

 Superintendent SIG Presentation 

  EVSC’s Superintendent Dr. David Smith has fully 
supported the implementation of Transformational 
Models and systemic transformational efforts in the 
EVSC, including the development of EVSC’s 
Transformation Zone, which includes Lincoln. 

 Dr. Smith has signed Lincoln’s SIG application in 
support of the application and model after 
presenting to EVSC’s school board. 



 

 

 

 
 

 
 

  

 
 

  
 

 

 

 
 
 

 
 

  

 

 
  

 Creation of a new turnaround office (or  See Assurances and Superintendent Signature of 
reorganization if additional schools are being approval in LEA Application pages.
added within a district) with an appointed 
turnaround leader having significant and 
successful experience in changing schools 

12. The teacher’s union is fully committed to 
eliminating barriers to allow for the full 
implementation of the model, including but 
not limited to teacher evaluations, hiring 
and dismissal procedures and length of the 
school day. 

Turnaround, Transformation Models 

 Teacher Union Assurance 
An outline of amendments to SIG Teacher contracts 

that will allow for full implementation of the 
identified model 

  Evansville Vanderburgh School Corporation (EVSC) 
has a very collaborative relationship with the 
teacher’s union, who is fully supportive of the full 
implementation of the Transformational Model and 
has actively engaged with and supported the 
current implementation of this model in three 
additional EVSC schools. See letter of 
support/assurance from the Evansville Teachers’ 
Association in the appendices. 

13. The district has the ability to recruit new  A critical first step in the school improvement process is 
principals. the identification of a transformational leader.  School 

Turnaround, Transformation Models 
 Partnerships with outside educational 

leaders play an integral in the district’s schools, particularly 
in its most struggling schools.  The Office of 
Transformational Support (OTS) will spearhead the hiring 

organizations (TFA, New Teachers for process for the district’s Innovation Schools; this will 
New Leaders) and or universities require collaboration and coordination with the Human 

 Statewide and national postings Resources Office, the Superintendent, and the Office of 
 External networking Academic Affairs. The recruitment and hiring process 

conducted is outlined below and documented in this guide. 

Process Overview: 

1. Recruitment. During the recruitment phase, EVSC 
attracted a diverse pool of prospective turnaround 



 

principal candidates. EVSC will recruit candidates 
internally (e.g., successful administrators within the 
district) and externally (e.g., successful turnaround 
leaders from other districts nationwide). The job 
description (Appendix I) developed for the building 
administrator position was unique, complex, and 
generic in some regards.  Once the candidates 
complete the selection process, members of the 
OTS in partnership with the Office of Academic 
Affairs will screen applicants to determine their 
alignment to the unique and complex requirements 
of the turnaround leader.   

2. Initial eligibility screen. Members of the Office of 
Human Resources will screen applicants to 
determine their basic eligibility for the principal 
position (e.g., academic requirements, experience, 
and certification). The purpose of this phase will be 
to determine which of the applicants to invite for a 
EVSC’s interview day.   

3. Interview Day. Candidates were invited to a day-
long event to determine eligibility and selection into 
EVSC’s recommended for hire pool for this position.  

a. Data analysis exercise (Appendix II). 
Candidates were given a data analysis 
scenario along with a data set. In 60 
minutes, candidates were asked to produce 
no more than 12 slides that articulated their 
vision for school improvement.  All work will 
be assessed using a rubric. 

b. Interview panel (Appendix III). A team 



 

 

 

 

 

 
  

comprised of EVSC employees, OTS staff, 
and ETA representatives will conduct 45-
minute interview panels with candidates 
selected after the candidate’s completion of 
the data analysis exercise.  Each candidate 
will be given 7 minutes to present their vision 
for school improvement and the panel will 
keep 3 minutes to ask any clarifying 
questions. The panel will then move into 
competency-based questioning.  The 
interview committee will use the same 
interview protocol when conducting each 
interview; the interview questions will assess 
candidates in each of the competency areas 
identified for transformational leaders 
(discussed in subsequent sections). 

c. Teaching observation (Appendix IV). The 
candidate will then complete their day by 
watching a 12 minute teaching segment. At 
the completion of the “observation,” the 
candidate will assess the teacher’s strengths, 
areas of development, and specific next 
steps. All work will be assessed using a 
rubric. 

Reference check and recommendation. The Office of 
Human Resourced will review each candidate’s letters of 
recommendation and follow up with candidates’ 
references. Final recommendations will be shared with 
the Superintendent for final Board recommendation(s). 

14. The district has a robust process in place 
to select the principal and staff.  

 A critical first step in the school improvement process is 
the identification of a transformational leader.  School 
leaders play an integral in the district’s schools, particularly 



 

  
 

  
 

 
 

 

 
 

 
  

Turnaround, Transformation Models 

 Principal and staff hiring practices 

 Principal and staff transfer   
policies/procedures 

 principal and staff recruitment, placement and 
retention procedures 

in its most struggling schools.  The Office of 
Transformational Support (OTS) will spearhead the hiring 
process for the district’s Innovation Schools; this will 
require collaboration and coordination with the Human 
Resources Office, the Superintendent, and the Office of 
Academic Affairs. The recruitment and hiring process 
conducted is outlined below and documented in this guide. 

Process Overview: 

1. Recruitment. During the recruitment phase, EVSC 
attracted a diverse pool of prospective turnaround 
principal candidates. EVSC will recruit candidates 
internally (e.g., successful administrators within the 
district) and externally (e.g., successful turnaround 
leaders from other districts nationwide). The job 
description (Appendix I) developed for the building 
administrator position was unique, complex, and 
generic in some regards.  Once the candidates 
complete the selection process, members of the 
OTS in partnership with the Office of Academic 
Affairs will screen applicants to determine their 
alignment to the unique and complex requirements 
of the turnaround leader.   

2. Initial eligibility screen. Members of the Office of 
Human Resources will screen applicants to 
determine their basic eligibility for the principal 
position (e.g., academic requirements, experience, 
and certification). The purpose of this phase will be 
to determine which of the applicants to invite for a 
EVSC’s interview day.   

3. Interview Day. Candidates were invited to a day-



 

 

 

 

 

long event to determine eligibility and selection into 
EVSC’s recommended for hire pool for this position.  

a. Data analysis exercise (Appendix II). 
Candidates were given a data analysis 
scenario along with a data set. In 60 
minutes, candidates were asked to produce 
no more than 12 slides that articulated their 
vision for school improvement.  All work will 
be assessed using a rubric. 

b. Interview panel (Appendix III). A team 
comprised of EVSC employees, OTS staff, 
and ETA representatives will conduct 45-
minute interview panels with candidates 
selected after the candidate’s completion of 
the data analysis exercise.  Each candidate 
will be given 7 minutes to present their vision 
for school improvement and the panel will 
keep 3 minutes to ask any clarifying 
questions. The panel will then move into 
competency-based questioning.  The 
interview committee will use the same 
interview protocol when conducting each 
interview; the interview questions will assess 
candidates in each of the competency areas 
identified for transformational leaders 
(discussed in subsequent sections). 

c. Teaching observation (Appendix IV). The 
candidate will then complete their day by 
watching a 12 minute teaching segment. At 
the completion of the “observation,” the 
candidate will assess the teacher’s strengths, 



 
 

 

 
  
 
 

 

 

   
 

 

 

 
 

 

 
 

 
 

   

areas of development, and specific next 
steps. All work will be assessed using a 
rubric. 

Reference check and recommendation. The Office of 
Human Resourced will review each candidate’s letters of 
recommendation and follow up with candidates’ 
references. Final recommendations will be shared with 
the Superintendent for final Board recommendation(s). 

15. The timeline is detailed and realistic, 
demonstrating the district’s ability to fully 
implement the intervention during the 
2013-2014 school year. 

All models 
 Monthly focus with identified objectives 
 Smart Goals 
 Measurable Outcomes (consisting of 

transformative, formative, and summative 
data) 



 See implementation timeline, which will be fully 
supported by OTS and the performance monitoring 
process. 

 Diehl Consulting will build the capacity of OTS and 
the schools to ensure consistent, valid, and reliable 
data is collected in an ongoing manner. 

 Data Coach will provide embedded supports to 
schools. 

 Streamline and scaffold focus aligned to 
key findings and root causes in SIG 
application 

16. District staff has high levels of expertise and 
successful experience in researching, and  LEA Expertise/Support to

implementing the selected intervention model. Position/Intensive schools 
Turnaround, Transformation, Restart Models  Support 
 Professional Development sign in sheets 

aligned to SIG funded PD Director of School 
Transformation 

School 
Improvement/Strategic 

 Support framework of district staff aligned Planning
to areas of need as identified in the SIG 



 
 

 

 

 

application (Staff member, area of 
expertise, support provided to the school, 
frequency) 

Senior 
Transformation 
Strategist 

Senior 
Transformation 
Strategist 

Transformational 
Leadership/Leadership 
Development 

Federal 
Grants/Management 

School Administration 

Teacher Evaluation and 
Development 

Curriculum and 
Instruction 

Data-Driven Instruction 

Curriculum 

Technology Integration 

Teacher Evaluation and 
Development 

Assessment 
(Formative/Summative) 

Fiscal Planning and 
Allocations 

Human Resources 

Federal Grants 

Operations 



 

  
  

 
  
 

 

   

 

 
 

 

 

 
 

  

  

  

 
  

  
 

  

 

   

 

            
 

Data Coach Data-Driven Instructional 
Support 

Queries and Data System 

17. The school community has been purposefully 
engaged multiple times to inform them of 
progress and seek their input. 

All models 

 Town Hall Meetings 
 Town Hall Meeting Postings (news paper, 

district website, parent newsletters, public 
flyers) 

 Town Hall sign in sheets 
 Community Partner Assurances 

Documentation of mailings 

  The LEA supported schools in conducting a phone 
blast to contact every family in potential SIG 
schools to inform regarding the grant process and 
seek input. 

 A Stakeholder Survey is conducted yearly to seek 
input from parents, students, and staff.   

 Social Media was utilized as a tool to seek input 
from families, as well as the EVSC website. 

 Meetings were held in schools to seek stakeholder 
input, which is captured in the LEA application 
pages. 

18. The district demonstrates the ability to align 
federal, state, and local funding sources with 
grant activities. 

All models 

 Title I 

 Title II 

 Title III 

 IDEA 

 E-Rate 

 TAP 

 Element of 
the 

Intervention 

Intervention Resource 

Federal Resources 
Use of research-
based 
instructional 
practices that 
are vertically 
aligned across 
grade levels and 
the state 
standards 

Transformation Title I Part A, IDEA, Title 
II 



 

 

 

       
     

 

 

 

 

         

 

  

 
 
 

 

 

Assistance with 
design and 
implementation 
of improvement 
plan including 
high-quality job-
embedded 
professional 
development 
designed to 
assist schools in 
implementing 
the intervention 
model 

Recruitment of 
teaching staff 
with skills and 
experience to 
effectively 
implement the 
selected 
intervention 
model 

Job-embedded 
staff 
development 
aligned to grant 
goals to assist 
English language 
learners 
Provide 

Transformation 

Transformation 

Transformation 

Transformation 

Title I, Part A, 
Title I, School 
Improvement 

Title II, Part A 

Title III, Part A - LEP 
(when applicable) 

Full Service School 



  

 
 

   
 
   
 

 
   

       
  

   
 
   
 

 
   

     
       
       
     

 
       
   

 

         
   

   
       
     
     
     
     

 

   

extended 
learning 
opportunities 
for students 

Community Grant, 21st 

Century Learning 
Communities Grant, 
Title I, IDEA 

Provide 
community and 
family supports 

Transformation Full Service school 
community grant 

State Resources 
Provide 
extended time 
learning 
opportunities 
for students 

Transformation Full Day Kindergarten 
Grant 

Local Resources 
Provide 
extended time 
learning 
opportunities 
for students 

Transformation Evansville Department 
of Parks and Recreation, 
YMCA, Boys and Girls 
Club, Carver Community 
Organization/Experience 
Corps, Boy Scouts, Girl 
Scouts, EVPL 

Provide 
community and 
family supports 

Transformation USI, UE, Holly’s House, 
Carver Community 
Organization, YMCA, 
and Youth First, Big 
Brother Big Sister, 
Evansville Christian Life 
Center, AmeriCorps, Tri 
State Food Bank 

19. The district demonstrates the ability and 
commitment to increased instructional time.  

Turnaround, Transformation Models 

  Originally through the Equity Process, the district (in 
collaboration with the local teachers’ union) showed 
a commitment to increased instructional time 



 
 

  

 

 
 

 

  

  
  
  

 
  

 

 

 

  

 
 

 
 
 

 Increased instructional time is structured 
and embedded into the schools’ daily 
schedule and or school calendar 

 Increased learning time for students is 
tiered and supported by licensed and/or 
highly qualified educators 

 A needs assessment has been completed 
to identify areas where extended time can 
be most effectively used 

 Increased learning time is structured as a 
vehicle to support differentiated learning 
(ex :…) 

o An additional block of time 
embedded into the school day 

o Summer enrichment/remediation 
o Saturday intervention 
o Before or after school 

enrichment/remediation 
o School vacation weeks 

 Compensation for extended day is 
identified by the LEA 

 

beginning in the 2010-2011 school year. 

EVSC has made it a priority seek opportunities for 
students to have before and after school 
programming, as well as summer programming to 
offer students a safe place to continue to engage in 
learning. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

  
 

 
 

 

 
 
 

Indicators of LEA Commitment  
 

 

 
 

 

 
 

 

 
 
 

 

 
 
 

D. LEA Commitments (Actions) for All School Intervention/Improvement Models  

Instructions: 
1) All districts, regardless of the school improvement model that will be implemented, are to complete the table below. 
2)	 There are five required LEA commitments or actions that districts have already taken or plan to take in school year 2013-

2014. 
3)	 In the second column, provide a short description of how the commitment was completed or the district’s plan to complete 

it. 
4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B.  

Description of how this commitment was or will be completed 

1. Design and implement school EVSC’s Office of Transformational Support (OTS) facilitated and participated 
intervention model consistent with with school leadership teams throughout the process of conducting the SIG 
federal application requirements.  School Needs Assessment targeting priority areas of concern, engaging in a 

thorough root cause analysis, and strategic planning aligned to the determined 
The IDOE will assess the LEA’s needs.  The district provided a data overview for each school community to 
commitment to design and implement an review and provide feedback. 
appropriate intervention model and 
school improvement activities by requiring 
the LEA to document a process that may Lincoln and Caze were identified for EVSC’s Transformation Zone in the 12-13 
include, but will not be limited to: school year in addition to three other priority schools.  The Transformation Zone 

(a) Assessing the completed SIG School Needs 
Assessment to identify the greatest needs; 

is a cluster of five Priority Schools with increased discretion and additional 
district-level support from the Office of Transformational Support, with an 
external partnership with Mass Insight Education (MIE). 

(b) Assessing the LEA and school’s capacity 
(staff, resources, etc.) to implement specific The Office of Transformational Support will implement a robust performance 
interventions and school improvement monitoring system for all TZ schools beginning in the 13-14 school year through 
activities;  biweekly checkpoint meetings to ensure alignment, support, and successful 

(c) Assessing the alignment of the LEA and 
implementation of school improvement processes to ensure reciprocal 



school improvement processes for 
supporting the designed interventions;  

(d)  Assessing other resources that will support 
the design and implementation efforts of 
selected interventions;  

(e)  Assessing the engagement of stakeholders 
(staff, parents, community, etc.) to provide 
input into the design and implementation 
process;   

(f)  Assessing the scheduling of regular (at least 
biweekly) data meetings to identify school/ 
teacher/ student weaknesses and to adjust 
plans for supports to address those 
weaknesses;  

(g)  Assessing the communication with selected 
provider(s) to plan Professional 
Development and support based on assessed 
needs (at least biweekly),  

(h)  Maintaining accurate documentation of 
meetings and communications,  

(i)  Following and/or revising schedules, goals, 
and timeline as needed, and  

(j)  Submitting all data/forms to the IDOE and/or 
USDE in accordance to timeline.  

 

 

 
 

 

accountability between school personnel, district personnel, and other 
stakeholders and external providers.  . The OTS team will wrap services and 
supports around all schools in the Transformation Zone for school improvement 
planning, establishing and monitoring implementation metrics, and alignment of 
resources to priority areas of need and focus of school improvement efforts. 
 Diehl Consulting, Inc. would work with The Office of Transformational Support’s 
performance monitoring team and would serve as an outside evaluator remove 
bias when determining the success of the school and LEA’s work with external 
partners and impact on student leading indicators.  This will include 
implementation metrics, as well, and partners must align to each school’s 
improvement plan priority areas.  All records and processes will be accessed 
within an online portal built by the Office of Transformational Support, which will 
also serve as the online meeting/collaboration space and maintain scheduling, 
records, data-driven processes, and monitoring support.  The EVSC will 
continue to work very collaboratively with IDOE/outreach coordinator through 
the respective educational service center as a critical support and partner in the 
improvement efforts and will submit all necessary/requested records to the SEA 
within the timeline per request. 



 
Indicators of LEA Commitment  

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

 

 

Description of how this commitment was or will be completed 

	 The Office of Transformational Support (OTS) is committed to recruiting, 
screening, and selecting external providers with an intensive process to 
assess external provider quality (i.e. any external partner must align to a 
minimum of two required elements of the Transformational Model and 
assure this alignment to the school priority areas and demonstrate the 
ability to meet the school’s needs in a timely and effective manner).  
Additionally, OTS would work with Diehl Consulting to develop and 
implement a comprehensive performance monitoring system for external 
SIG partners programs and services. 

	 Diehl Consulting would serve as a continuous liaison between 
external partners and the school/LEA in identifying and monitoring 
progress toward partnership expectations, including alignment with 
school improvement goals. Quantitative and qualitative methodology 
includes partner interviews, performance monitoring tools, and 
program/service fidelity instruments. System to be integrated within 
the Office of Transformation and Support. 

	 In order to draw accurate conclusions about the consistent impacts of 
a given program, it is important to know that the program is 
implemented with fidelity. At a minimum, the proposed fidelity 
measures will assess dosage/exposure to the program (e.g., program 
attendance, participant demographics), participant responsiveness 
(i.e., participant feedback related to the program), and quality of 
program delivery. As applicable, Diehl Consulting would support the 
measurement of the extent to which program delivery adheres to any 
available program curricula.  

 OTS will be the lead on recording and communicating progress 

regarding external providers to IDOE as well as ensuring the proper 

reporting is established internally.
 

(2) The LEA has or will recruit, 
screen, selects and support 
appropriate external providers. 

The IDOE will assess the LEA’s 
commitment to recruit, screen, and select 
external providers by requiring the LEA to 
document a process for assessing external 
provider quality which may include, but 
will not be limited to: 

(a) Identifying external providers based on 
each school’s SIG needs; 

(b) Interviewing and analyzing external 
providers to determine evidence‐based 
effectiveness, experience, expertise, and 
documentation to assure quality and 
efficiency of each external provider based on 
each schools identified SIG needs;  

(c) Selecting an external provider based 
upon the provider’s commitment of timely 
and effective implementation and the ability 
to meet school needs; 

(d) Aligning the selection with existing 
efficiency and capacity of LEA and school 
resources, specifically time and personnel;  

(e) Assessing the regular (at least biweekly) 
communication with the selected service 
provider(s) to ensure that supports are 



 

 

 

 

 
 

 
 

taking place and are adjusted according to 
the school’s identified needs, 

(f) Assessing the utilization of multiple 
sources of data to evaluate the effectiveness 
of the supports provided (at least biweekly) 
and reporting the results to the IDOE.  

(g) Assessing the monitoring of records for 
quality and frequency of supports provided 
by the selected service provider(s), 

(h) Assessing the in‐school presence (at least 
one day a week) to monitor the interactions 
of the school administration, faculty, and staff 
with the selected service provider(s) to 
ensure the full implementation of supports; 
and 

(i) Assessing the recording and reporting of 
progress to school, LEA, IDOE, and USDE.  
Intervention and school improvement 
activity providers will be held to the same 
criteria as external providers. 



 
Indicators of LEA Commitment  

 
 

 
 

 

 

  

 

  

 

 

 
 

 

 
 

 
 

 
 

 

Description of how this commitment was or will be completed 

3. Align other resources with the school improvement model. (For examples of resources and how they might align, see 
Attachment C). 

The IDOE will assess the LEA’s 
commitment to align other resources with 
the interventions by requiring the LEA to 
document a process which may include, 
but will not be limited to: 

(a) Identifying resources currently being 
utilized in an academic support capacity; 

(b) Identifying additional and/or potential 
resources that may be utilized in an 
academic support capacity; 

 The Office of Transformational Support will implement a robust 
performance monitoring system for all TZ schools beginning in the 13-14 
school year through biweekly checkpoint meetings to ensure alignment, 
support, and successful implementation of school improvement 
strategies and processes.  The OTS team will wrap services and 
supports around all schools in the Transformation Zone for school 
improvement planning, establishing and monitoring implementation 
metrics, and alignment of resources to priority areas of need and focus of 
school improvement efforts.  This will continuously support the 
identification of resources currently being utilized in an academic support 
capacity, conducting a gap analysis of resources necessary but not 
present, alignment of all resources.  As part of the performance 
monitoring process, regularly scheduled reviews will occur to ensure all 

(c) Assessing the alignment of other federal, 
state, and local resources based on 
evidence‐based effectiveness and impact 
with the design of interventions; 

areas are operating fully and effectively to meet the intended outcomes.  
Adjustments will be continuously made, as necessary.  OTS will support 
schools in redirecting resources not being used to support the school 
improvement process and will be fully present in the schools to ensure 
effective implementation of supports. 

(d) Assessing the alignment of other federal, 
state, and local resources with the goals and 
timeline of the grant (e.g., fiscal, personnel, 
time allotments/scheduling, curriculum, 
instruction, technology 

Transformation School Required Elements 
Develop Teacher and 
Leader Effectiveness 

 Transformation Strategist (Curriculum, Instruction, 
and Data) 

resources/equipment);  

(e) Conducting regularly scheduled reviews 
of the resource alignment to ensure all areas 
are operating fully and effectively to meet 

 External provider with a focus on developing 
teacher effectiveness and leadership capacity 

 Salaries for additional Assistant Principal and 



the intended outcomes or making 
adjustments as necessary;  

 (f) Redirecting resources that are not being 
used to support the school improvement 
process; and  

 (g) Assessing the presence (minimum of one 
day per week the first year) in the school to 
monitor the implementation of the 
interventions by school administration, 
faculty, and staff as well as interactions with 
the selected service provider(s) to ensure 
the full implementation of supports.  

 

 

 

 

 

 

 
 

 

  

 

 
 

 
 

 

 
 

 

 

 

Professional Development Specialist 

 Professional Development Opportunities 

Increasing Learning Time 
and Creating 
Community-Oriented 
Schools 

Comprehensive 
Instructional Reform 
Strategies 

 Extended Learning Programs/Salaries 

 Transformation Strategist (HR, Finance, and 
Operations) 

 Three additional contract days for teachers and 
office staff 

 Salary for Family and Community Outreach 
Coordinator 

 Salary for Health Clinic Nurse and Receptionist 

 Community partners for student support services 

 Salaries for Upper School Assistant Principal and 
Professional Development Specialist 

 Transformation Strategist (Curriculum, Instruction, 
and Data) 

 Classroom technology 

 External provider with a focus on developing 
teacher effectiveness and leadership capacity 

 eLearning Coach 

 Retention Bonus Support 

 Professional Development Opportunities 

 Intervention Programs Costs 



 

 

 

 

 

 
 

  

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Provide Operational 
Flexibility and Sustained 
Support 

Overarching supports: 

 Student Core Experiences Costs 

 Positive Behavioral Interventions and Supports 
incentives and Salary for Behavior Interventionist 

Technology for Instructional Support 
 Transformation Strategist (HR, Finance, and 

Operations 

 Salary for Upper School Assistant Principal and 
Professional Development Specialist 

 Director of School Transformation 

 Mass Insight Education (External Provider) 

 Classroom Mini-Grants 

 Equipment and Supplies 



 

Indicators of LEA Commitment  
 

 

 

 

 

 
 

 

 

                                

                   

                         

                              

                   

                 

                        

 

                      

                   

                        

                     

                           

   

                        

                       

                      

             

                      

       

Description of how this action was or will be completed 

4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively. 
The IDOE will assess the LEA’s commitment  OTS will take the lead on identifying challenges at all levels that may slow or halt 

to modify its practices or policies, if 
necessary, to enable it to implement the 

the school improvement implementation process as well considerations for policy 

interventions fully and effectively by modifications, with support of Mass Insight Education (refer to Scope of Work for 

requiring the LEA to document a process MIE). OTS will maintain a strong presence in its schools as well as embedding a 
which may include, but will not be limited performance monitoring process to maintain awareness of pressing needs, barriers 
to: to improvement, fidelity of implementation, and success of strategies. 

(a) Identifying IDOE and/or LEA challenges that 
may slow or halt the school improvement 
implementation process; 

 The EVSC will follow protocol in supporting the modification of practices and 

policy. 

(b) Assessing, designing, and implementing a  EVSC/OTS has worked with Mass Insight Education to modify processes around 

policy modification protocol that includes recruiting, selecting, and retaining highly effective teachers and school leaders. 
input that may include state and local 
education agency administrators, board  EVSC/OTS has worked with Mass Insight Education in close collaboration with the 
members, and personnel; and  local teachers’ association to ensure staff in the Transformation Zone are 

(c) Developing an ongoing process to assess committed and were given the opportunity to “opt out” of teaching in the TZ 

areas that may be considered for policy and schools. 

process modification that include, but will 
not be limited to:  EVSC is working collaboratively with the local teachers’ association to design and 

implement a new evaluation system, which will be partially piloted in 2013‐2014 
(i) school administrator and staff hiring practices; and fully implemented beginning in Fall Semester 2014. This new evaluation 

(ii) school administrator and staff transfer  
system will be aligned with Indiana Statute. 

procedures;   EVSC/OTS has supported schools on varying school days/calendars as a condition 

(iii) school administrator and staff dismissal of operational flexibility. 



procedures;  
 
(iv) school administrator and staff evaluation 

procedures [predominately based (at least 
51%) on school and student performance 
data]  

 
(v) school administrator and staff rewards for 

increased student achievement and/or 
graduation rate;   

 
(vi) school administrator and staff recruitment, 

placement and retention procedures ; and  
 
(vii) altering the traditional school day and/or 

calendar to include additional instructional 
and planning time.  

 

                    

                   

 

 

 

 

 

 

 EVSC/OTS is committed to continuing to develop strategies for recruiting, 

retaining, and rewarding highly effective staff (see selection guide in 

appendices). 



Indicators of LEA Commitment  
 

 

 
 

Description of how this action was or will be completed 

5. Sustain the model after the funding period ends. 



 

 

 

 

 

 

 

 

 

 

 

 

The IDOE will assess the LEA’s 
commitment to sustain the reforms after 
the funding period ends by requiring the 
LEA to document a process that may 
include, but will not be limited to:  

(a) Developing school improvement planning 
processes that support sustainability of 
education reform protocol;  

(b) Developing processes to assure effective 
training of school leadership staff to 
ensure the understanding and efficient 
implementation of interventions into 
operating flexibility of the school; 

(c) Developing processes to assure effective 
training of school staff to ensure the 
understanding and efficient 
implementation of interventions into the 
classroom curriculum and activities; 

(d) Identifying alternative funding sources to 
sustain operational protocol that may 
require financial support; 

(e) Identifying meaningful professional 
development for school leadership and 
staff that support short‐term and 
long‐term initiatives of educational 
improvement; 

(f) Demonstrating a commitment to the 
continuous development of teacher 
knowledge and skills to incorporate 
changes into their instruction as 

	 Mass Insight Education will support the Office of Transformational 
Support in the development and implementation of a robust planning and 
performance monitoring system for all TZ schools beginning in the 13-14 
school year through biweekly checkpoint meetings to ensure alignment, 
support, and successful planning and implementation of school 
improvement processes to ensure reciprocal accountability between 
school personnel, district personnel, and other stakeholders and external 
providers.  The OTS team will wrap services and supports around all 
schools in the Transformation Zone for school improvement planning, 
establishing and monitoring implementation metrics, and alignment of 
resources to priority areas of need and focus of school improvement 
efforts. This will include a focus on sustainability of those strategies that 
are having an impact on school improvement trends and revision of 
those strategies that are not proven as successful. 

o	 The Planning and Performance Monitoring process will include 
training of school leadership and ongoing support from OTS with an 
ongoing feedback cycle where data is used to inform strategies.  
These supports will be individualized and customized for each 
supported school. Based on guidance from the school principal, 
staff, and district, Diehl Consulting will provide additional/aligned 
third-party evaluation support to further examine data. This support 
may involve further analyses of indicators and subgroups, or short-
term evaluation of specific school strategies to provide feedback 
related to implementation in order to fully understand root causes to 
use data in the most formative manner.  A data coach will work with 
the Professional Development Specialist to embed school-based 
supports for staff to turn formative data into highly effective 
instruction. 

o	 Additionally, a Transformation Strategist (TS) will support the school 
with a focus on curriculum, instruction, and data-driven interventions 
and differentiating of instruction.  This TS will provide embedded 
supports to school-based leadership and coaching and support 
school leaders and staff in identifying those needs for growth.  
Additionally, OTS will engage in the selection of an external provider 



 

 

 
 

 

 

 

 

 

 

 

 

 

evidenced by an extensive action plan; 

(g) Developing an evaluation system that 
measures short‐term and long‐term, 
multi‐level implementation of 
interventions, as well as the 
measurement of effectiveness of 
supporting initiatives and policy; 

(h) Development of a process to embed 
interventions and school improvement 
activities in an extensive strategic 
long‐term plan to sustain gains in student 
achievement; 

(i) Developing an evaluation system to 
monitor strategic checkpoints and end of 
the year results and outcomes to inform 
and assist practitioners with 
problem‐solving and decision‐making 
that supports short‐term and long‐term 
educational fidelity; 

(j) Developing a process to sustain alignment 
of resources with the school’s mission, 
goals, and needs; 

(k) Planning a growth model for both the 
fiscal and human capital within the LEA 
for implementation and sustainability of 
interventions and school improvement 
activities;  

(l) Establishing and implementing 
accountability processes that provide 
effective oversight of the interventions, 

who can provide even more robust supports to develop LEA and 
school leadership capacity to support teachers in highly effective 
implementation of classroom instruction—serving in a mentor 
capacity to school leaders.  This external provider would also be 
selected on their ability and commitment to effectively engage with 
and provide direct feedback to teachers within the classroom setting 
in lieu of providing professional development outside of the context of 
the school, classroom, and teachers’ individualized strengths and 
development needs.  As part of the Planning and Performance 
Monitoring process, OTS will support schools in the alignment of 
resources to school priorities, monitoring of effectiveness, and 
sustainability of financial support.  This will take place in an online 
forum with live, interactive tools that connect all stakeholders through 
with an extensive action planning process and tools. 

o	 Diehl Consulting will work with OTS and school teams to ensure the 
reliability and validity of information reported as part of grant 
requirements. Based on prior experience, two areas of support are 
described below. However, if new requirements are identified, Diehl 
Consulting will align processes to address required reporting. 

o	 Diehl Consulting would support by monthly updating each school’s 
data dashboard (embedded within the performance monitoring tool) 
related to student attendance and out-of-school suspensions. While 
these indicators (to be defined) will also be included in the quarterly 
and year-end reporting, this monthly evaluation will be critical as it 
will allow interested parties from the schools, district, and state to 
review formative evaluation results from a common source more 
frequently. Following each academic quarter, Diehl Consulting will 
prepare scorecards outlining each school’s progress toward SIG 
targets and other relevant indicators related to student attendance 
and discipline. Scorecards will include an overall presentation of 
current performance relative to the established targets as well as 
graphic breakdowns of each indicator by grade level and 
demographic variables. As appropriate, comparison data from the 
corresponding time periods from previous years will also be included.  



school improvement activities, financial 
management, and operations of the 
school.  

 

 

  

 

Each quarter, therefore, the performance monitoring process will 
engage stakeholders in a deeper dive to determine progress toward 
all leading and lagging indicators of school improvement.  Diehl 
Consulting would also lead a larger evaluation design yielding 
process- and outcome-level data designed to measure goals and 
objectives. To accomplish this, a logic model will be further aligned 
with school improvement plans. Specific elements include: (a) gaps 
or needs to be addressed; (b) goals to be accomplished; (c) short- 
and long-term objectives; (d) activities/program inputs; (e) process 
measures; and (f) outcome measures. An evaluation plan will be 
developed based on the objectives and indicators outlined within the 
logic model. The plan will include the evaluation design and methods 
(e.g., participants, procedures, instruments), along with proposed 
data analysis procedures. Methodology will include school-level 
climate and student/family engagement surveys, staff instructional 
practice assessments, and collaborative practice and use of data 
inventories. Methods will be aligned to meet the school’s unique 
needs. While it is expected that program evaluation will be ongoing, 
the formal report will represent the capstone of the annual 
evaluation. The report(s) is expected to include a comprehensive 
review of all evaluation findings. Included with the formal reporting 
deliverable will be meetings during which evaluation results will be 
discussed and used in the formulation of action plans. 

o 



 
 
  

 
 

 
  
 

 
 

4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure   

Instructions: 
1) Scroll down to the intervention model that the school will be using. Complete the information for that model only. 
2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second 

column include the steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead 
person and when the task will occur (names of months are sufficient).  


3) Complete the table for only the model that the school will implement.  

4) If the improvement model will not be implemented, check “We will not implement this model.”
 

5) For how the descriptions will be scored, see the Intervention Models scoring rubric (Attachment F). 
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Transformation Model 

 We will implement this model.  We will not implement this model – move to next model.   

If implementing the transformation model, complete the table below. 

Tasks Lead Person/ 
Position 

Time Period 
(month) 

1. Replace the principal who led the 
school prior to implementing the 
model. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I.   

The previous principal was replaced as part of a 
restructuring effort for SY 2012-2013.  The current 
principal, formerly an effective Assistant Principal of another 
Title I school in EVSC, began for SY 2012-2013.  Therefore, 
the current principal will continue in this capacity.   

See diagram in School-Level Governance 
Transformation Plan. 

Dr. David 
Smith, 
Superintendent 

(July 2012) 

2. Use evaluation systems for 
teachers and principals that 
consider student growth and 
assessments; develop with 
teacher/principal involvement.  

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I.   

Pre-implementation 
 Professional development for administrators on 

EVSC evaluation and observation tool to increase 
inter-rater reliability across the TZ Schools (August 
2013) 

 Communication to all teaching staff regarding 
observation and evaluation expectations for SY 

Carrie Hillyard, 
Director of 
School 
Transformation 

Debbie 
Debaillie, Chief 
HR Officer 

Velinda Stubbs, 
Chief 

Noted within 
task column 



 
 

 

 

 

 
 

  
 

 

 
 

 
 
 
 

 
 

 

 

 

 

 

 

 
 

 

2013-2014 (August 2013) 
 Conduct baseline teacher evaluations of all teaching 

staff (Aug 2013 – June 2014) 
 Professional development for administrators on new 

adopted EVSC evaluation and development tool 
(June-July 2014) 

 Professional development for teachers on new EVSC 
evaluation and development system (June-July 2014) 

 Communication to all teaching staff regarding 
evaluation and observation expectations for SY 
2014-2015 (August 2014) 

Implementation 
 Conduct frequent formal and informal teacher 

evaluations and classroom observations (ongoing) 
 Conduct principal evaluations with ongoing 

checkpoints throughout the year (Aug 2013 – May 
2014) 

Associated budget 
$110,000 

Academic 
Officer 

Emily 
McCormick-
Smith, 
Director of 
Professional 
Development 

3. Reward school leaders, teachers, 
staff who, in implementing this 
model, increased student 
achievement or high school 
graduation rates; remove those 
who, after professional 
development, have not. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I.   

Pre-implementation 
 Determine rate of additional monies to spend on 

instructional classroom kits based upon student 
growth indicators. (by January 2014 – Note: All staff 
will receive $1000 towards the purchase of 
instructional materials, resources, and tools for their 

Carrie Hillyard, 
Director of 
School 
Transformation 

Debbie 
Debaillie, Chief 
Human 
Resources 

Noted within 
task column 
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classroom.) 
 Communication to all teachers regarding new 

compensation model (June-July 2014; will most likely 
be done in conjunction with professional 
development during the pre-implementation of the 
new EVSC eval and development system) 

Implementation 
 Disburse additional monies for instructional 

classroom kits in accordance with rates identified 
during pre-implementation (September 2014) 

 Disburse adjusted compensation based upon the new 
compensation model adopted by EVSC for SY 2014-
2015 (SY 2014-2016) 

Associated budget 
$125,000 

Officer 

Carl 
Underwood, 
Chief Financial 
Officer 

Tasks Lead Person/ 
Position 

Time Period 
(month) 

4. Provide high quality, job-
embedded professional 
development. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I.   

Pre-implementation 
 Hire PD Specialist (August 2013) 
 Secure two recurring professional development 

substitutes (October 2013) 
 Conduct first round of teacher observations to 

identify individual teaching coaching needs 
(December 2013) 

 Determine school-wide PD needs based upon first 
round of teacher observations (October 2013) 

 Determine TZ Zone PD needs based upon first 
round of teacher observations (November 2013) 

Carrie Hillyard, 
Director of 
School 
Transformation 

Shannon 
Strieter, 
Transformational 
Specialist 

Dawn Green, 
Transformational 
Specialist 

Noted within 
task column 



  

  
 

  

 
 

 
 

 

 
 

 
 

 
  

 
 

 
 

 
 

 
 

 

 

 
    

 

 Identify protocol for the selection of Peer Support 
Teachers (June 2014) 

 Create selection materials for Peer Support 
Teachers based upon the protocol identified and 
agreed upon by the school leadership team (June 
2014) 

 Establish a protocol for using 9 step DataWise 
process with grade level teams during PLC (August 
2013) 

Implementation 
 Provide in-classroom coaching customized based 

upon needs identified by principal (Sept 2013 – June 
2016; as needed) 

 Provide professional development release time to 
observe Peer Support Teachers or other teachers 
identified by PD Specialist or principal (Sept 2013 – 
June 2016; as needed) 

 Implement Peer Support Teacher coaching model 
(explained in the School Transformation Plan; 
August 2014) 

 Maintain common planning time and PLCs for 
teachers and ensure time is being used effectively 
(August 2013 – Y1; August 2014 – Y2; Aug 2015 – 
Y3) 

 Deliver school-wide professional development 
during monthly faculty meetings (recurs monthly) 

 Offer school-wide professional development 
opportunities for staff (November 2013–June 2016) 

 Offer Zone-wide professional development 
opportunities for staff (November 2013–June 2016) 

Ronnetha 
Darrett, Lincoln 
Principal 

To Be Hired, PD 
Specialist 

External 
Partnership 
(TBD through 
selection 
process) 

5. Implement strategies to recruit,
       place, retain staff (financial    

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 

Noted within 
task column 



































































































































































 

 
 
 

 
 

 
 

  
 

  
 

  

 
 

 

 
 

 
 

 
 

 

 
 
 

 
 

  
 

 

       incentives, promotion, career
       growth, flexible work time).  

APPENDIX I.  

Pre-implementation 
 Finalize schedule for the disbursement of retention 

awards (Aug 2013) 
 Communicate retention awards to staff (Aug 2013) 
 Determine process and parameters for the purchase 

of instructional classroom kits (Oct 2013) 
 Identify protocol for the selection of Peer Support 

Teachers (June 2014) 
 Create selection materials for Peer Support 

Teachers based upon the protocol identified and 
agreed upon by the school leadership team (June 
2014) 

Implementation 
 Disburse retention awards in accordance with 

determined schedule and process (Sept 2013 - 
ongoing) 

 Secure additional instructional classroom kits for 
teachers based upon their specific needs (Sept 2014, 
Sept 2015, Sept 2016) 

 Implement Peer Support Teacher coaching model 
(explained in the School Transformation Plan; 
August 2014) 

Associated Budget 
$155,000 

6.  Provide increased learning time 
for students and staff. 

PLEASE REFERENCE THE COMPLETE SCHOOL 
TRANSFORMATION PLAN AVAILABLE AS 
APPENDIX I.   

Pre-implementation 
 Determine dates for summer programming (Jan 

Carrie Hillyard, 
Director of 
School 
Transformation 

Noted within 
task column 




















	Structure Bookmarks
	3036.discipline.referrals. for.2012‐2013 .had.a. negative.impact. on. instruction.and.learning. 




