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Title I – 1003(g) School Improvement Grant
2015-2016 School Year Grant Application

Part 1: Grantee Information
Applicant Information
	School Corporation/Eligible Entity
	 Gary Community School Corporation 
	Corp #
	  4690

	School 
	  Marquette Elementary School
	School #
	  4121

	Superintendent Name
	  Dr. Cheryl Pruitt
	Email
	clpruitt@garycsc.k12.in.us   

	Title I Administrator Name
	  Dr. Albert J. Holmes
	Email
	ajholmes@garycsc.k12.in.us   

	Principal
	  Mr. Sheldon Cain
	Email
	scain@garycsc.k12.in.us   

	Mailing Address
	  6401 Hemlock Ave
	City
	   Gary
	Zip Code
	46403

	Telephone 
	  219-881-3610
	Fax
	  219- 939-3966

	Total Funding Request
	$6,639,227.75   


	|X| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure               


 Application Type:


Important Dates
	1003(g) LEA application released
	May 27th, 2015

	1003(g) webinar 
(Will be recorded and posted on the website.)
	May 28th at 2 pm
May 29th at 10 am

	Open calls for prospective schools
	June 2nd at 2 pm; June 4th at 10 am; June 10th at 2 pm

	Technical assistance for prospective schools
	June 17th at 12-4:30 pm; June 19th at 12-4:30 pm 

	LEA applications due
	July 7th, 2015 

	Preliminary award notification 
	August 12th, 2015


Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.  
The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance. 
· Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the LEA commits to serve consistent with the final requirements 
· [bookmark: Check14]Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators and key school categories.  Monitor each Priority school that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable Priority schools that receive school improvement funds
· If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements (only need to check if school is choosing RESTART model)
· Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select and provide oversight to external providers to ensure their quality
· Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions
· Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain progress in the absence of SIG funding
· Collaboration with the Teacher’s Union, include letters from the teachers’ union with each school application indicating its agreement to fully participate in all components of the school improvement model selected (n/a for charter schools)
· Report to the SEA the school-level data required under leading indicators for the final requirements 
· The LEA and School have consulted with all stakeholders regarding the LEA’s intent to implement a new school improvement model.
· This application has been completed by a team consisting of a minimum of: one LEA central office staff, the building principal, at least two building staff members.
· Establish and maintain fiscal control and fund accounting procedures, as set forth in 34 CFR Part 7 and in applicable federal and state laws and regulations.
· The Title I School Improvement funds will be used only to supplement and not supplant federal, state and local funds a school would otherwise receive.
· Prior written approval must be received from the Indiana Department of Education before implementing any project changes with respect to the purposes for which the proposed funds are awarded.
· Retain all records of the financial transactions and accounts relating to the proposed project for a period of three years after termination of the grant agreement and shall make such records available for inspection and audit as necessary.
· Provide ongoing technical assistance to schools identified for Title I School Improvement as they develop or revise their school improvement plan, and throughout the implementation of that plan.
· Coordinate the technical assistance that is provided to schools in Title I School Improvement. Assistance to schools may be provided by district staff or external consultants with experience and expertise in helping schools improve academic achievement.
· Expenditures contained in this Title I School Improvement Application accurately reflect the school improvement plan(s).
· Assist the school in analyzing results from the state assessment system and other relevant examples of student work. Technical assistance will be provided to school staff to enable them to use data to identify and solve problems in curriculum and instruction, to strengthen parental involvement and professional development, and to fulfill other responsibilities that are defined in the school improvement plan.
· The district will help the school choose and sustain effective instructional strategies and methods and ensure that the school staff receives high quality professional development relevant to the implementation of instructional strategies. The chosen strategies must be grounded in scientifically based research and address the specific instruction or other issues, such as attendance or graduation rate, that caused the school to be identified for school improvement.
· The Indiana Department of Education may, as they deem necessary, supervise, evaluate, and provide guidance and direction to the district and school in the management of the activities performed under this plan.
· The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely and accurate manner.
The LEA must check each waiver that the LEA will implement
|_|  “Starting over” in the school improvement timeline for Priority Title I participating schools implementing a turnaround or restart model.  (only need to check if school is choosing RESTART model)
|X| Implementing a school-wide program in a Priority Title I participating school that does meet the 40 percent poverty eligibility threshold. 
By signing below, the LEA agrees to all assurances above and certifies the following: 
· The information in this application is, to the best of my knowledge, true. The agency named here has authorized me, as its representative, to file this application and all amendments, and as such action is recorded in the minutes of the agency's meeting date.
· I have reviewed the assurances and the LEA understands and will comply with all applicable assurances for federal funds.
· I will participate in all Title I data reporting, monitoring, and evaluation activities as requested or required by the United States Department of Education, the Indiana Department of Education (IDOE), and Indiana Code, including on-site and desktop monitoring conducted by the IDOE, required audits by the state board of accounts, annual reports, and final expenditure reporting for the use of subgrant funds.
· By submitting this application the LEA certifies that neither it nor its principals nor any of its subcontractors are presently debarred, suspended, proposed for debarment, declared ineligible or voluntarily excluded by any federal agency or by any department, agency or political subdivision of the State of Indiana. The term “principal” for purposes of this application means an officer, director, owner, partner, key employee or other person with primary management or supervisory responsibilities, or a person who has a critical influence on or substantive control over the operations of the LEA.
· The LEA has verified the state and federal suspension and debarment status for all subcontractors receiving funds under the fund associated with this application and shall be solely responsible for any recoupment, penalties or costs that might arise from use of a suspended or debarred subcontractor. The LEA shall immediately notify the State if any subcontractor becomes debarred or suspended, and shall, at the State’s request, take all steps required by the State to terminate its contractual relationship with the subcontractor for work to be performed and supported by funding from the application.
Superintendent Signature: __________________________________ Date: _______________
Title I Administrator Signature: ______________________________ Date: _______________
Principal Signature: ________________________________________ Date: _______________

Staff Members Consulted and Part of the Application Process: 
	Workgroup Members

	Name
	Title

	Mrs.  Nicole Azcona
	Kindergarten Teacher

	Ms. Karen Moore
	First Grade Teacher

	Mrs. Marechalniel La Broi-Hicks
	Second Grade Teacher

	Mrs. Maria E. Valtierra 
	Third Grade Teacher

	Ms. Tina Masson
	Fourth Grade Teacher

	Mrs. Constance Winfrey 
	Sixth Grade Teacher

	Mrs. M. Evelyn Price
	Special Education Teacher/Parent

	Ms. Marnita Scott
	Parent Assistant

	Mr. Sheldon Cain
	Principal

	Dr. Albert J. Holmes
	Executive Director of Innovation and Improvements

	Dr. Cordia Moore
	Assistant to the Superintendent












Consultation with Stakeholders:  List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the implementation of the models in the Tier I and Tier II schools.  Indicate the number of members present from each stakeholder group, and the general discussion or feedback at the meeting.
	Meeting Topic
	Date and Time
	Parents/
Community
	Teachers/Staff
	School Administrators
	School Board
	District Staff
	Students
	General Discussion or Feedback Received

	Grant Committee
	5/22/15
	1
	4
	1
	3
	1
	0
	Organization of Committee and delegation of duties.  Teleconference with Dr. Holmes and other SIG schools

	Grant Committee
	5/25/15
	1
	13
	1
	3
	1
	0
	Brainstorm of Wish List possibilities

	Grant Committee
	5/27/15
	1
	10
	1
	3
	1
	0
	Debating pro and cons of models

	Grant Committee
	5/28/15
	1
	8
	1
	3
	2
	0
	Delegating responsibilities and attempted teleconference

	Scholastic READ 180/System 44 Presentation
	6/5/15
	1
	9
	1
	3
	1
	4
	Presentation and discussion of two reading intervention strategies

	District Checkpoint
	6/5/15
6/19/15
	8
	4
	1
	3
	2
	0
	General update for participation of eligible SIG schools about SIG grant process

	Phone consultation with district
	6/22/15
	1
	6
	1
	3
	1
	0
	Talked about grant proposal action plan

	Grant Committee
	6/22/15
	1
	6
	1
	3
	1
	0
	Writing grant proposal

	SIG Status Reporting
	6/29/15
	0
	5
	1
	3
	3
	0
	Final presentation to Board of Trustees and Superintendent 

	
	
	
	
	
	
	
	
	




Describe process and comments from Family and Community Input:
· How and when was information shared?
· What were the pieces of key input used from Family and Community?
· How was input incorporated into your grant?
· How was your grant changed as a result of input? 
	Family and Community Input

	Family  
	The parents were informed by automated phone call, district and school social media, and letters sent home with students.  The key input used was the AdvancEd parent survey and parent suggestions made to principal and staff. Results of parent input helped us to determine student needs and priorities.

	Community 
	Community notified by various forms of communication i.e., Facebook page, automated call, letters, student forum, etc. Results of stakeholder input helped us determine student needs and priorities. 






Part 3: Schools to be Served by LEA	
	Schools to be Served by LEA – ALL schools who qualify must be listed

	
	
	Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

	School Name
	Grade Span
	Priority (P)
Focus (F)
	Selected Model
	No model will be implemented – Explain why the LEA believes they do not have the capacity to serve this Priority School

	Marquette
	K-6
	P
	Transformation
	

	Jefferson
	K-6
	P
	Transformation
	

	WestSide
	9-12
	P
	Transformation
	

	Beveridge
	K-6
	P
	Transformation
	


	Wirt Emerson
	5-12
	F
	Transformation
	


	
	
	
	
	


	Subgroup Achievement Indicators
Review Subgroup Data via the NCLB drop-down under the Accountability tab: http://compass.doe.in.gov/dashboard/overview.aspx

	Student Groups - ELA
	% of this group passing
	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Example: LEP
	35%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing
	55% passing
	60% passing

	All Students

	66.9%

	170

	Comparison group (ISTEP+ grades 3-6)

	69.9%

	72.9%
	75.9%
	78.9%
	81.9%

	Gender 
  Male
  Female

	
55%
70%
	
76
94
	High disparity within the gender groups:
Male students performed significantly lower than the female students.
Female students performed slightly higher than the comparison group.
	
60%
73%
	
65%
76%
	
70%
79%
	
75%
82%
	
80%
85%

	African American
	67%
	149
	High - This is 98.4% of our population; they are not unique compared to all students because they are the majority of our population. Transient rate is high and many have not been exposed to Indiana/GCSC curriculum. A total of 80% qualify for free and reduced lunch and are provided 90 minutes of reading instruction which does not have continued support at home.  
	70%
	73%
	76%
	79%
	82%

	Asian/Pacific Islander
	NA
	NA
	There are none in our population.
	NA
	NA
	NA
	NA
	NA

	Hispanic
	63.6%
	7
	High - There are only 12 students and with this percentage over half did not pass.  They are the minority of the minority.
	66.6%
	69.9%
	72.6%
	75.6%
	78.6%

	White
	UND

	0
	There were only 4 students in the school.  That subgroup was undetermined according INORS (Indiana Online Reporting System).  
	NA
	NA
	NA
	NA
	NA

	Students with Disabilities
	UND
	0
	16 students in school identified to take ISTEP+ with accommodations and with no more than 10 students per grade level.   That subgroup was undetermined according to INORS.  
	3%
	6%
	9%
	12%
	15%

	LEP
	UND
	0
	There were only 2 students in the school.  That subgroup was undetermined according to INORS.
	NA
	NA
	NA
	NA
	NA

	Free/Reduced Lunch
	62%
	133
	High - This is 98.4% of our population; they are not unique compared to all students because they are the majority of our population.  
	65%
	68%
	71%
	74%
	77%

	HS required - % of non-passers of ECA who pass by 12th grade
	NA
	NA
	This is an elementary school that has grades K-6.
	NA
	NA
	NA
	NA
	NA

	Student Groups - Math
	% of this group passing

	# of students passing in this group
	How severe is this group’s failure in comparison to the school’s rate? In what ways are the learning needs of this group unique?
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Example: LEP
	35%
	52
	HIGH - No prior formal schooling; from non-Western culture.
	40% passing
	45% passing
	50% passing
	55% passing
	60% passing

	All Students

	50.8%
	130
	Comparison group (ISTEP+ grades 3-6) 
	55.8%
	60.8%
	65.8%
	70.8%
	75.8%

	Gender 
  Male
  Female

	
45%
51%
	
61

69
	There was no significant disparity within the gender groups.

	
50%

56%
	
55%

61%
	
60%

66%
	
65%

71%
	
70%

76%

	African American
	48.8%
	108
	High - This is 98.4% of our population; they are not unique compared to all students because they are the majority of our population.  Transient rate is high and many have not been exposed to Indiana/GCSC curriculum.
	53.8%
	58.8%
	63.8%
	68.8%
	73.8%

	Asian/Pacific Islander
	0
	0
	NA  
	NA
	NA
	NA
	NA
	NA

	Hispanic
	58.3%
	7
	High - There are only 12 students and with this percentage over half did not pass. They are the minority of the minority.
	63.3%
	68.3%
	73.3%
	78.3%
	83.3%

	White
	UND
	0
	There were only 4 students in the school.  That subgroup was undetermined according to INORS.    
	NA
	NA
	NA
	NA
	NA

	Students with Disabilities
	UND
	0
	There were 16 students in school identified to take ISTEP+ with accommodations with no more than 10 students per grade level. That subgroup was undetermined according to INORS.  
	NA
	NA
	NA
	NA
	NA

	LEP
	UND
	0
	There were only 2 students in the school.  That subgroup was undetermined according to INORS.
	NA
	NA
	NA
	NA
	NA

	Free/Reduced Lunch
	50.8%
	103
	High - This is 98.4% of our population; they are not unique compared to all students because they are the majority of our population.  
	56%
	61%
	66%
	71%
	76%

	HS required - % of non-passers of ECA who pass by 12th grade
	NA
	NA
	This is an elementary school that has grades K-6.
	NA
	NA
	NA
	NA
	NA



Part 4: Needs Assessment and Goals
Complete the table below for each available subgroup that did not pass in English/language Arts and/or mathematics.  
This section identifies the school’s needs assessment and goals – there is not a “required” number of subgroups which should be designated as “High, Med, Low” Risk.  
Complete the table below for your overall student population.
	Overall Achievement
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	Percent of students proficient on ISTEP 
(Both ELA and Math) (3-8)
	63.5%
	66.5%
	69.5%
	72.5%
	75.5%
	78.5%


	Percent of students proficient on ISTEP+ 
(ELA) (3-8)
	66.9%
	69.9%
	72.9%
	75.9%
	78.9%
	81.9%

	Percent of students proficient on ISTEP+ 
(Math) (3-8)
	50.8%
	56%
	61%
	66%
	71%
	76%

	Percent of students proficient on iREAD
(Spring Test Only) (3)
	70.0%
	73%
	76%
	79%
	82%
	85%

	10th grade ECA pass rate
(English 10)
	NA
	NA
	NA
	NA
	NA
	NA

	10th grade ECA pass rate
(Algebra I)
	NA
	NA
	NA
	NA
	NA
	NA

	Non-Waiver Graduation Rate – HS only
	NA
	NA
	NA
	NA
	NA
	NA

	College enrollment rates – HS only

	NA
	NA
	NA
	NA
	NA
	NA





	Leading Indicators
	BASELINE
SY 2014-2015 
	SY 2015-2016 Goal
	SY 2016-2017 Goal 
	SY 2017-2018 Goal 
	SY 2018-2019 Goal
	SY 2019-2020 Goal

	1. 	Number of minutes within the school year that students are required to attend school
	59,400
	59,400
	74,880
	74,880
	74,880
	70,560

	2.    Number of daily minutes of math instruction
	60
	60
	90
	90
	90
	90

	3.    Number of daily minutes of EL/A instruction
	90
	90
	120
	120
	120
	120

	4. 	Dropout rate – HS only
	NA
	NA
	NA
	NA
	NA
	NA

	5. 	Student attendance rate 
(must be a percentage between 0.00 and 100.00)
	95.3%
	96.3%
	97.3%
	98.3%
	99.3%
	99.3%

	6. 	Number of students completing advanced coursework (e.g., AP/IB), or advanced math coursework – HS only
	NA
	NA
	NA
	NA
	NA
	NA

	7.  Number of students completing dual enrollment classes – 
HS only
	NA
	NA
	NA
	NA
	NA
	NA

	8.  Number of individual students who completed BOTH an advanced coursework class AND a dual enrollment class.  (This number should not exceed the either category total.) – HS only
	NA
	NA
	NA
	NA
	NA
	NA

	9.  Types of increased learning time offered 
· LSY- Longer School Year
· LSD- Longer School Day
· BAS-Before/After School
· SS- Summer School
· WES-Weekend School
· OTH-Other	
	SS
BAS
	SS
BAS

	SS
LSD
WES
BAS
	SS
LSD
WES
BAS
	SS
LSD
WES
BAS
	SS
LSD


	10. 	Discipline incidents – number of suspensions and/or expulsions
	37
	32
	27
	22
	17
	12

	11. 	Truants – number of unduplicated students who have received truancy letters or action, enter as a whole number
	50
	45
	40
	35
	30
	25

	12. 	Distribution of teachers by performance level on LEA’s teacher evaluation system.  (Please indicate individual number of Ineffective [IN], Improvement Necessary [IMP], Effective [EF], and Highly Effective [HEF].)
	IN               1
IMP            0
EF             21
HEF             3
	IN          0
IMP       1
EF         20
HEF        4
	IN           0
IMP         0
EF          20
HEF         5
	IN          0
IMP       0
EF         19
HEF         6
	IN           0
IMP        0
EF          18
HEF         7
	IN           0
IMP        0
EF          17
HEF         8


	13. 	Teacher attendance rate 
       (must be a percentage between 0.00 and 100.00)
	76.96%
	81.96%
	86.96%
	91.96%
	96.96%
	96.96%


Complete the table below regarding key areas of student learning indicators.  Include your 2014-2015 data as baseline data, as well as upcoming goals. 
For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these areas. Each area should be tied back to data above and address the subgroup needs identified.
	Instructional Programs

	LEA analysis 
	· Guidance is limited for updating the current instructional strategies to meet state standards.  District curriculum is in the process of being updated.
· There was no data coach for the 2014-2015 school year to lead data analysis cross-curricular. 
· There is no extended day instructional program. Parents have asked about the inclusion of such a program. 
· Due to lack of funding, we lost our Math and Writing coaches and Saturday School remediation/enrichment.
· According to the data, improvement in ELA is needed specifically in the areas of literary response and analysis, reading comprehension, phonics, and the writing process.  
· Due to a deficit in ELA skills, data shows that our students have a weakness in Math skills such as, problem solving, multi-step directions, and written responses.


	Justification for Selected Interventions (include alignment to model chosen)
	· While the district is in the process of developing a curriculum, we will follow the state-provided pacing guide using the Indiana standards.
· The addition of literacy coaches will enable the integration of literacy-based lessons and the alignment of state standards in the classroom to address the deficits seen in ELA scores.
· The addition of a Math coach will target the deficits shown by the data to increase mastery among all grade levels.
· Adding a data coach to assist in coordinating student assessment, disaggregating and displaying data, and assuring that all technology programs are running smoothly will ensure that instruction is data driven.
· An hour will be added to the current school day to provide enrichment for Tier I and remediation for Tiers 2 and 3.
· Professional development will be scheduled to provide support to all staff to ensure the programs are implemented with fidelity, and increase student engagement and academic performance.
· Weekend school will consist of 18 sessions.






	School Leadership

	LEA analysis 
	· Due to the lack of a school-wide discipline plan, there was a high rate of negative behavior issues that were not fully addressed.  
· There is a need for the implementation of a school-wide behavior management plan.
·  There was no data coach for the 2014-2015 school year to lead cross-curricular data analysis. 



	Justification for Selected Interventions
(include alignment to model chosen)
	· A new administrator was in place for the 2015-2016 school year. 
· Strengths are required in the areas of collaboration, communication, data utilization, and coordinating efforts of initiatives in the building.  
· A positive behavioral intervention plan will be implemented in the school. 
· In addition, a behavioral assistant will aid the counselor and classroom teachers.  
· A data coach will be added to assist in coordinating student assessment, and disaggregating and displaying data.
· A technology specialist will ensure that all technology programs are running smoothly.  



	School Infrastructure

	LEA analysis 
	· This was our second year of special education inclusion. There was limited professional development offered for the general and special education teachers.  
· We lost our Math and Writing coaches plus our Saturday School due to a reduction of federal funding (Title I). Parent requests indicate that they would like to see some form of extended day instruction. 
· Our school has a high transient rate with a lack of continuity in their learning. As a consequence, students face learning gaps caused by a lack of prior knowledge vertically and horizontally and a lack of sequencing of skills.
· Teachers need additional training to implement the technology components of instructional and intervention programs.  
· Instruction is primarily teacher-centered and directed to the entire group in most classrooms. 
· Instruction is not differentiated for struggling students. Instructional time is often lost to classroom management and discipline issues. Current technology is seldom used by teachers and even more infrequently by students.
· A total of 98.4% of students at Marquette are African American and 80% qualify for free/reduced lunch.  Research shows that African Americans show greater deficiencies than their white non/Hispanic peers in education; many students are also more likely to become involved in destructive behaviors, not graduate, and not attend a postsecondary institution (Laing T., 2010).

	Justification for Selected Interventions
(include alignment to model chosen)
	· In May 2014 and May 2015, the school was able to do an AdvancEd analysis survey that allowed us to evaluate our current instructional programs.  The analysis of staff interviews revealed that a school improvement plan was completed in compliance with state requirements; however, the improvement plan was not implemented for instructional purposes.
· Partnering with the school corporation, professional development in differentiated instruction was offered to the staff. More professional development is needed to increase teacher effectiveness in this area.
· Professional development was done in-house on rigor, relevance, and relationships which impacts student engagement. More professional development is needed to increase teacher effectiveness in this area.
· A positive behavioral intervention plan will be implemented in the school. 





Part 5: Selection of Improvement Model 

Based on our findings of the data sources, the LEA is selecting this model for this school: 
|X| Transformation      |_| Turnaround      |_| Early Learning       |_| Whole School Reform    |_| Restart   |_| Closure   
Instructions:   Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.
	Describe how the model corresponds to the data, findings, analysis and self-assessment.

	Rationale for selected model
	Connection to and addressing of Subgroup Data
	Connection to and addressing of Overall Achievement Data
	Connection to and addressing of Leading Indicators

	Based on our priority status and as a result of student data, our team has selected the Transformation model. This model was the most appropriate due to the flexibility that it allows and the support that it requires from LEA. This model will be a strong fit for both Marquette Elementary School and the Gary Community School Corporation. Historical data has indicated that lack of growth and use of data has yielded low student achievement. With the continued implementation of current strategies and the addition of new research-based best practices, technology and support staff, both teacher effectiveness and student achievement at Marquette will improve. The results of the root cause analysis as outlined in our school improvement plan align with the principles in the Transformation Model. This model will provide the needed time, flexibility, and allocation for professional development and collaboration necessary to align the elements for increased growth and sustainability of student achievement. 
	Based on subgroup data a high disparity among male/female performance in ELA as well as Math exists.  Data also shows low performance for all subgroups.  Model chosen corresponds to our goals for improvement.
· Increase in teacher and school leader effectiveness
· Provide timeline for reflection and planning before implementation
· Build leadership capacity within the building 
· Create an intervention plan for students who are low performing academically
· Use and integrate technology supports and interventions as part of the instructional program
	Overall our students performed lower in Math (50.8%) than in ELA (66.9%).   Model chosen corresponds to our goals for improvement. Transformation model will provide support to reach our projected goals of achievement in Math (76%) and in ELA (81.9%).
· Increase in teacher and school leader effectiveness through professional development in instructional programs
· Provide timeline for reflection and planning before implementation
· Build leadership capacity within the building(Math and literacy coaches)
· Create an intervention plan for students who are low performing academically(Extended day, after-school tutoring, and Saturday School) 
· Use and integrate technology supports and interventions as part of the instructional program
	The transformation model will address the following leading indicators:  
· Number of minutes within the school year that students are required to attend school will increase yearly
· Number of daily minutes of Math instruction(increase 30 minutes daily)
· Number of daily minutes of ELA instruction(increase 30 minutes daily)
· Teacher attendance will increase with added incentives
· Decrease in discipline incidents
· Increase in teacher effectiveness and performance through professional development 



	Describe how the model will create teacher, principal, and student change.

	As a Priority School, the components of the Transformation Model will be most appropriate for Marquette School.  In developing teacher and school leader effectiveness, the principal will be replaced for the upcoming school year to better match the needs of the school. A rigorous teacher evaluation system based on multiple observations, students’ performance growth, classroom culture and respect, and content knowledge and delivery was implemented. The district has applied for grants that have allowed effective and highly effective teachers to be recognized and compensated for their hard work.  Teachers, who are found to be ineffective for two consecutive years while also being offered remediation and support, will be dismissed. In order to provide students with the best possible education, we need to ensure that our teachers are capable of providing the best learning strategies with fidelity, so that students are able to retain and apply what they have learned.  The model requires schools to identify and implement instructional programs that are research-based and vertically aligned to the standards.  With the addition of Literacy and Math coaches, the ongoing support to make the strategies successful will be implemented in the classroom. The model also requires that the LEA use a rigorous evaluation system to evaluate teachers. The district created an evaluation similar to the RISE evaluation, which is grounded in research-based collaborations to produce a document that integrates students’ growth, multiple observations, and a demonstration of teacher skill and knowledge within its framework. 








Part 5a: Selection of Improvement Model – SMART GOALS
RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Grant Goals
*CLOSURE schools do not need to complete SMART goals
Complete one overall SMART goal for culture and two to three overall SMART goals for academics (for ELA and math at minimum).  
These goals will drive your entire grant.
	
SMART Culture Goal 

	Cultural SMART Goal:  Parent involvement
Increase the percentage of Marquette Elementary School’s parent involvement by 5 (five) percentage points annually across each year of the School Improvement Grant.
Baseline(using data from year 2014-15): 78/570 enrolled = 14% family involvement
2015-16 Goal = 19% family involvement
2016-17 Goal = 24%  family involvement 
2017-18 Goal = 29%  family involvement 
2018-19 Goal = 34%  family involvement
2019-20 Sustainability Goal = 39%  family involvement

	
SMART Academic Goal

	ELA Academic Goal
Increase Marquette Elementary School’s overall student E/LA Pass Proficiency rates for grades 3-6 on ISTEP+ by three (3) percentage points annually across each year of the School Improvement Grant.
Baseline(using data from year 2013-14):  66.9%
2014-15 Goal = 69.9%
2015-16 Goal = 72.9%
2016-17 Goal = 75.9%
2017-18 Goal = 78.9%
2018-19 Goal = 81.9%
2019-20 Sustainability Goal = 84.9%
	Math Academic Goal
Increase Marquette Elementary School’s overall student Math Pass Proficiency rates for grades 3-6 on ISTEP+ by five (5) percentage points annually across each year of the School Improvement Grant.
Baseline(using data from year 2013-14):  50.8%
2014-15 Goal = 56%
2015-16 Goal = 61%
2016-17 Goal = 66%
2017-18 Goal = 71%
2018-19 Goal = 76%
2019-20 Sustainability Goal = 81%
	Behavioral/Academic Goal
Decrease the percentage of Marquette Elementary School’s student suspensions by 1 (one) percentage point annually across each year of the School Improvement Grant.
Baseline(using data from year 2014-15): 37/570 enrolled = 6% suspended
2015-16 Goal = 5% suspended
2016-17 Goal = 4% suspended
2017-18 Goal = 3% suspended
2018-19 Goal = 2% suspended
2019-20 Sustainability Goal = 1% suspended




	CLOSURE Planning/Implementation Year – SY 2015-2016

	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	
Budgeted Items

	District Needs Assessment of higher achieving  buildings and building capacity

Maintaining Culture
	NA
	Phase one (1st quarter)
	NA
	NA

	Student, Parent, and Community Outreach 

Staff Outreach 
	NA
	Phase two (2nd quarter)
	NA
	NA

	Leadership Development 

Instructional Goals 

Maintaining Culture
	NA
	Phase three (3rd quarter)
	NA
	NA

	Student, Parent, and Community Outreach 

Enrollment Process 
	NA
	Phase four (4th quarter)
	NA
	NA

	Closure of Building
	NA
	Phase five (summer 2016)
	NA
	NA




	RESTART Planning Year - SY 2015-2016

	Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	Budgeted Items

	Principal Changes and Flexibility

Building Culture
	NA
	Phase one (1st quarter)
	NA
	NA

	Effectiveness of Staff and Recruitment/Retainment of Staff

Professional Development
	NA
	Phase two (2nd quarter)
	NA
	NA

	Principal Changes and Flexibility

Instructional Programs

Professional Development
	NA
	Phase three (3rd quarter)
	NA
	NA

	Building Culture

Family and Community Engagement

	NA
	Phase four (4th quarter)
	NA
	NA

	Effectiveness of Staff and Recruitment/Retainment of Staff

Instructional Programs

Professional Development
	NA
	Phase five (summer 2016)
	NA
	NA











	TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Planning Year - SY 2015-2016

	
Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	
Budgeted Items

	





PHASE 1

Principal Changes and Flexibility

Building Culture





	Change administrator, new principal  will begin the 2015-2016 school year -district
	Summer 2015 

	Principal will lead transformation efforts to increase students’ academic achievement and improve school culture
	General Fund
Title I
Title IIA

	
	Create School wide master schedule -principal
(technology)
	Summer 2015/design
Fall 2015/implement and monitor

	Leadership team input to formalize schedule to facilitate Professional Learning Communities
	General Fund
Title I
Title IIA

	
	Schedule school orientation - principal and leadership team
	Summer 2015
	Principal will facilitate orientation for students and parents to introduce teachers, staff and new programs at the school will serve as a guide for creating the school’s overall positive culture.
	Attendance incentives
General Fund
Title I
Title IIA

	
	Communication: Ongoing communication is utilized with students, staff, and families that is rooted in student data, learning goals, and climate and culture - principal and leadership team
	Daily, weekly, and monthly

	Daily classroom announcements, weekly staff email updates, monthly family newsletters, monthly staff calendars, family nights and staff meetings

	General Fund
Title I
Title IIA

	
	Schedule data meetings - principal  and lead teachers

	Quarterly

	Disaggregation of data to drive instruction
	General Fund
Title I
Title IIA

	
	Create Professional Learning Communities comprised of grade-level teams, school improvement team, data team, behavioral committee, leadership team, support staff, and building committee
	Ongoing:  weekly, monthly, quarterly depending on the team
Early dismissal day once a month for teacher collaboration 
	These are a composite of all stakeholders for developing teacher leadership across the building, school improvement planning, and the roles, responsibilities, and goals of all members
	General Fund
Title I
Title IIA

	
	Begin planning of school-wide behavior management plan - principal and behavioral committee

	Fall 2015 planning


	School-wide behavior plan focusing on positive behavior management will serve as a guide for creating the school’s overall positive culture
	General Fund
Title I
Title IIA

	
	Set and enforce school-wide procedures to ensure student and staff safety -principal and leadership team

	Fall 2015 

	Procedures will be in place to maintain order throughout the day for students, staff, and visitors
	General Fund
Title I
Title IIA

	
	Family connections - parent assistants and leadership team
	Fall 2015, Ongoing

	Coordinating family events and parent training workshops, seminars, and in-services
	General Fund
Title I
Title IIA

	
	Anti-bullying program per state requirement and district support -counselor
	Fall 2015 training for staff
Updated and ongoing education

	Training and presentation completion signatures (due 1/2016)  Agendas, monthly newsletters for parents and staff
	General Fund
Title I
Title IIA

	
	Open House for parents and students -principal, teachers, and parent assistants
	September 2015

	Presentation to all stakeholders of overall school expectations and learning objectives (i.e., testing schedules and upcoming important events)
	General Fund
Title I
Title IIA

	
	
	
	
	

	
	

	

PHASE 2

Effectiveness of Staff and Recruitment/Retainment of Staff

Professional Development




	District-approved  staff evaluation -principal




	Ongoing as scheduled
	Teacher evaluation data is used in self-reflection and formative feedback for professional learning for individuals and the school
	General Fund
Title I
Title IIA

	
	Supervise principal through district support, training, collaboration and monitoring - district administration team
	Monthly supervision meeting with district administration team and principal meetings, annual goals and annual appraisals
	ICLE (International Center of Leadership in Education) mentor provided to principal
Notes, agendas, evaluations and annual appraisals

	General Fund
Title I
Title IIA

	
	Implement data meetings - principal  and lead teachers

	Quarterly

	Disaggregation of data to drive instruction
	General Fund
Title I
Title IIA

	
	Create Professional Learning Communities comprised of grade-level teams, school improvement team, data team, behavioral committee, leadership team, support staff, and building committee 
	Ongoing: weekly, monthly, quarterly depending on the team
Early dismissal day once a month for teacher collaboration
	These are a composite of all stakeholders for developing teacher leadership across the building, school improvement planning, and the roles, responsibilities, and goals of all members
	General Fund
Title I
Title IIA

	
	Creating hiring timelines and processes to effectively recruit highly qualified teachers able to conduct transformation school tasks - district, principal, and leadership team
	Fall 2015-Spring 2016
	Recruit data coach, Math and Literacy coaches, behavior assistant, technology assistant, and cadre teachers through partnerships with educational organizations,  universities, and  job search webpages 
	General Fund
Title I
Title IIA

	
	Common planning for each grade level
	Weekly, ongoing
	Weekly meeting with grade level teachers and principal focusing on student data and progress
	General Fund
Title I
Title IIA

	
	Inform teachers of the components of the new plan and explain the significant differences in working conditions, including: definition of school hours, job assignment, and job duties - principal and leadership team
	Spring 2015
	Training and presentation of working conditions, including:  definition of school hours, job assignment, and job duties Obtaining signatures from teachers upon completion
	General Fund
Title I
Title IIA

	
	Establish a comprehensive system to support struggling teachers with content and pedagogy - leadership team, administrators, coaches, and teachers
	Ongoing
	Peer coaching and professional development focused on content with grade level and cross grade level collaboration
	General Fund
Title I
Title IIA

	
	Provide for professional development in  examining and analyzing student data to drive instruction - data team and data coach 
	Begin Fall 2015
Ongoing for new teachers and staff refreshers
	Embedded professional development during common planning. Grade-level groups meet weekly to examine and analyze student data
	General Fund
Title I
Title IIA

	
	Conduct staff workshops on deconstruction and examination of state standards at grade levels and across grade levels - leadership team and coaches
 
	Begin Fall 2015
Ongoing 
	During job-embedded monthly professional development, staff members will collaborate to drill down the state standards
	General Fund
Title I
Title IIA

	
	Differentiate professional development using the teacher evaluation data and student performance to drive the growth of students and teachers -principal
	Ongoing based on teacher evaluations
	Principal will conduct evaluations and base professional development on staff needs
	General Fund
Title I
Title IIA

	
	Provide training on Behavior management plan - behavior coach and counselor
	Ongoing
	Professional development workshops on the school-wide positive behavior management program
	General Fund
Title I
Title IIA

	
PHASE 3

Principal Changes and Flexibility

Instructional Programs

Professional Development
	Communication: Ongoing communication is utilized with students, staff, and families that is rooted in student data, learning goals and climate and culture - principal and leadership team
	Daily, weekly, and monthly


	Daily classroom announcements, weekly staff email updates, monthly family newsletters, monthly staff calendars, family nights, and staff meetings

	General Fund
Title I
Title IIA

	
	Plan for use of extended day 
	1st quarter 2015
	30 Minute Morning Review;   learning opportunities for maintenance, remediation, enrichment, and strategy review 
An additional hour at the end of the day to facilitate the extra time needed in Math and ELA instruction
	General Fund
Title I
Title IIA

	
	Data Coach
	Ongoing
	Create and update school data wall using data reports from  DIBELS, iREAD, and Acuity, facilitate data meetings and conversations with teachers, supervise  and assist with ISTEP+, DIBELS,  and Acuity testing




	General Fund
Title I
Title IIA

	
	Plan for use of web-based supplemental Math program (Dreambox) implemented by Math coach (K-6)

	Ongoing
	
	General Fund
Title I
Title IIA

	
	Professional development webinars to train staff in use of web-based supplemental Math program
	Fall 2015 - Spring 2016
	2 webinars provided by Dreambox for overview and digging deeper into data
	General Fund
Title I
Title IIA

	
	Plan for Burst intervention program in grades K-2  implemented by primary literacy coach
	Ongoing
	
	General Fund
Title I
Title IIA

	
	Plan for specialized writing program for grades 3-6 implemented by intermediate literacy/writing coach
	Ongoing
	
	General Fund

	
	Technology assistant will provide professional development in all software and hardware usage and assistance in usage of programs
	Ongoing , once technology assistant is hired
	Provide training and on-site coaching to support integration of technology into all lessons
Keep all technology working properly
Support teacher training as they integrate technology into instruction
	Title I

	
	Plan for PBL (Project-Based Learning) using technology at all grade levels - all staff

	
	PBL (Project-Based Learning) using Interactive boards   and mobile labs at all grade levels and to support diverse learning styles of students with special needs
	Title IIA

	
	iREAD program updates
	
	
	General Fund

	
	CADRE teachers
	
	Release, or substitute, for classroom teachers for data-driven collaborative planning; professional development; provide assessment support; assist classroom instruction and the work of the data coach on a daily basis
	Title I

	
	Plan for use of MyON at grades k-6, a web based independent reading site geared toward fluency and comprehension
	ongoing
	
	General Fund
Title I
Title IIA

	
	Plan for use of Imagine Learning,  a web-based literacy program concentrating on vocabulary, fluency, writing, and comprehension at grades 3-6
	Ongoing
	
	

	
	Conduct periodic reviews  to ensure that the instruction is implemented with fidelity to the selected curriculum, is having the intended impact on student achievement, and is modified if ineffective - principal and coaches
	Ongoing
	
	General Fund
Title I
Title IIA

	
	Classrooms without Walls is a cross-curricular program geared to enhance classroom instruction, grade-level decisions will drive quarterly programs that give deeper meaning to daily classroom instruction
	Quarterly
	
	

	
	Provide professional development  in the use of  technology, software, and hardware(i.e., Smart Boards, Imagine Learning, etc…) - technology staff
	Ongoing and as needed
	Staff will be trained in the usage of all available technology components
	General Fund
Title I
Title IIA

	
PHASE 4

Building Culture

Family and Community Engagement
	Monthly calendar - leadership and staff




	 (1st quarter)
ongoing
	The parent liaison would connect parents with community resources and programs that would address needs
	General Fund
Title I
Title IIA

	
	Open House for parents and students -principal, teachers, and parent assistants
	Fall 2015
	Orientation will welcome and  apprise participants of school rules, procedures, and expectations 
	General Fund
Title I
Title IIA

	
	Automated calls to inform parents of upcoming events - leadership
	Ongoing
	Will notify parents and stakeholders of pertinent information pertaining to school activities
	General Fund
Title I
Title IIA

	
	Use Social Media to communicate with parents and community - leadership
	Ongoing
	Will notify parents and stakeholders of pertinent information pertaining to school activities
	General Fund
Title I
Title IIA 

	
	Family nights quarterly - parent assistants and leadership team
	Quarterly
	Engage parents and students in fun learning activities to increase student achievement
	General Fund
Title I
Title IIA

	
	Parent workshops - parent assistants
	Monthly
	Focus on student achievement, strategies for parents use at home, student data, and state- of-the-school concerns

	General Fund
Title I
Title IIA 

	
	Parent resource room - parent assistants 
	Ongoing
	Create an open, welcoming environment for parents to check-in and obtain resources
	General Fund
Title I
Title IIA

	
	Create opportunities for the parents to be involved in the classrooms
	Ongoing
	Recruit  parents to assist in classrooms and the school
	General Fund
Title I
Title IIA

	
	Plan how to address attendance issues with incentives and parent involvement
	Ongoing
	Encourage parents to become engaged and involved
	General Fund
Title I
Title IIA

	
	Plan new family/student orientations
	Ongoing
	Encourage parents to become engaged and involved
	General Fund
Title I
Title IIA

	
	Create family involvement committee



	Ongoing
	Encourage parents to become engaged and involved
	General Fund
Title I
Title IIA

	
	Begin implementation of school-wide behavior management plan - principal and behavioral committee

	Fall 2015 planning


	School-wide behavior plan focusing on positive behavior management will serve as a guide for creating the school’s overall positive culture
	General Fund
Title I
Title IIA

	
	Enforce school-wide procedures to ensure student and staff safety - principal and leadership team

	Fall 2015 

	Procedures will be in place to maintain order throughout the day for students, staff, and visitors 
	General Fund
Title I
Title IIA

	PHASE 5

Effectiveness of Staff and Recruitment/Retainment of staff

Instructional Programs

Professional Development
	Schedule school orientation - principal and leadership team 



	Summer 2016
	Principal will facilitate meetings with parents to introduce teachers, staff, and new programs at the school 
	General Fund
Title I
Title IIA

	
	Ensure ineffective teachers are not assigned or reassigned to the school -principal
	Ongoing
	Using teacher evaluation data, the administration will provide mentoring and professional development for improvement  prior to reassignment or dismissal
	

	
	Move toward all teachers receiving incentives if school improves from priority school - principal
	Ongoing
	Provide financial incentives or additional resources in classrooms via teacher grants or rewards for high-performing teachers
	General Fund
Title I
Title IIA










Part 5c: Selection of Improvement Model – Implementation Years – SY 2016-2017, SY 2017-2018, and SY 2018-2019

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM 
Complete the table below detailing the 3-year implementation plan.  EACH principle in the “guidance document” MUST have action steps, person(s) responsible, implementation pieces for each year, and budgeted items – all REQUIRED FEDERAL PIECES and IN CONDITIONS must be included in this section.  RURAL schools (as defined under subpart 1 or 2 of part B of Title VI of the ESEA Rural Education Assistance Program) may elect to modify ONE principle for Turnaround or Transformation.  
Please see the “guidance document” for required federal pieces, IN conditions, samples, details, and more information. 
	Implementation Principles
	Action Steps and Person(s) Responsible
	SY 2016-2017
	SY 2017-2018
	SY 2018-2019
	Budgeted Items

	Replace principal with one who has a proven track record of student success and the ability to lead the transformation effort 
	· Change administrator, new principal  will begin the 2015-2016 school year - LEA 
· Principal will lead turnaround efforts to increase student achievement by monitoring and supporting the priority plan and facilitating the collaboration efforts- principal and LEA
· Supervise principal through district support, training, collaboration and monitoring -LEA
	· Principal will lead turnaround efforts to increase student achievement by monitoring and supporting the priority plan and facilitating the collaboration efforts - principal and LEA
· Supervise principal through district support, training, collaboration and monitoring - LEA

	· Principal will lead turnaround efforts to increase student achievement by monitoring and supporting the priority plan and facilitating the collaboration efforts - principal and LEA
· Supervise principal through district support, training, collaboration and monitoring - LEA

	· Principal will lead turnaround efforts to increase student achievement by monitoring and supporting the priority plan and facilitating the collaboration efforts - principal and LEA
· Supervise principal through district support, training, collaboration and monitoring - LEA

	General Fund

	Implement rigorous, transparent, and equitable evaluation and support systems for teachers and principals, designed and developed with teacher and principal involvement
	· Use of district- approved staff evaluation
· Establish a comprehensive system to support struggling teachers with content and pedagogy -principal, leadership team, coaches, and peers
· Differentiate professional development using the teacher evaluation data and student performance to drive the growth of students and teachers -principal
	     
	     
	     
	     

	Reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so
	·      
	     
	     
	     
	     

	Provide  ongoing, high-quality job-embedded professional development 
	· Create Professional Learning Communities comprised of grade-level teams, school improvement team, data team, behavioral committee, leadership team, support staff, and building committee -principal
· Provide for professional development in examining and analyzing student data to drive instruction - data team and data coach
· Conduct staff workshops on deconstruction and examination of state standards at grade levels and across grade levels -leadership team and coaches
· Provide professional development in the use of technology, software, and hardware (i.e., Smart Boards, Imagine Learning, etc.) - technology staff
	     
	     
	     
	     

	Implement strategies to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a transformation model
	· Ensure ineffective teachers are not assigned or reassigned to the school -principal
· Create Professional Learning Communities comprised of grade-level teams, school improvement team, data team, behavioral committee, leadership team, support staff, and building committee -principal
· Recruit highly qualified 
teacher to conduct transformation school  tasks -LEA, principal, leadership team
· Recruit a data coach- principal and leadership team
· Recruit a technology assistant who will provide professional development in all software and hardware usage and assistance in usage of the programs
· Recruit cadre teachers to provide consistency in classroom instruction during job- embedded professional  development
· Conduct periodic reviews to ensure instruction is implemented with fidelity per the selected programs, is having the intended impact on student achievement,  and is modified if ineffective -principals and coaches
	     
	     
	     
	     

	Increase learning time and create community-oriented schools 
	· Plan for  use of extended day - principal and leadership team
	     
	     
	     
	     

	Provide ongoing mechanisms for family and community engagement 
	· Schedule school orientation -principal and leadership team
· Ongoing communication is utilized with students, staff, and families that is rooted in student data, learning goals, and climate and culture -principal and leadership team
· Plan an Open House for parents and students -principal, teachers, and support staff
· Create a monthly calendar for parents - parent assistants
· Use automated system to inform parents of upcoming events - leadership team, parent assistants
· Use Social Media to communicate information to  parents and community -leadership team, parents assistants
· Plan quarterly-  themed family nights (i.e., literacy, math, science, fun) - leadership team, parent assistants
· Conduct parent workshops on increasing student success, state of the school, and gathering parent input - staff, parent assistants
	     
	     
	     
	     

	Give the school operational flexibility  
	· Create school-wide master schedule
· Implement data meetings -principal and data coach
· Set and enforce school wide procedure to ensure student and staff safety-principal and leadership team
· Common planning for each grade level - principal and leadership team
· Inform teachers of the components of the new plan and explain the significant differences in working conditions including:  definition of school hours, job assignments, and job duties -principal and leadership team
	     
	     
	     
	     

	Ensure the school receives ongoing, intensive technical assistance and related support from the LEA and  the SEA
	· Plan and participate in professional development webinars to train staff in use of web- based supplemental math programs - math coach and technology assistant

	     
	     
	     
	     

	     
	· Plan and implement a school-wide behavior management plan - principal and behavioral committee
· Plan and implement an anti-bullying program per state requirement - counselors
· Provide training on the school- wide behavior management plan - behavior coach and counselor
	     
	     
	     
	     




Part 5e: Selection of Improvement Model – DISTRICT Sustainability Year - SY 2020-2021

Complete the table below detailing the sustainability plan for AFTER SIG funding – indicate what areas and interventions the district plans to sustain AFTER grant funding, and with what funds the district plans to sustain said interventions.  
	Focus Areas
	Action Steps and Person(s) Responsible
	Timeline
	Description and Details 
	OTHER FUNDS and 
Budgeted Items

	Leadership

Maintaining Culture
	Principal will continue to raise the level of academic growth and highly qualified staff.  Principal would be serving in the 5th year as principal.  

Principal, Team Leaders
	Phase one (1st quarter)
Ongoing
	Maintain a conducive learning environment for all staff, parents, and students throughout the school year.  
	Title I, Title IIA, and General Funds

	Effectiveness of Staff and Retainment of staff

Professional Development
	Instructional staff will still be required to attend professional development learning opportunities that will enhance their knowledge on a regular basis.

Team Leaders and Principal


	Phase two (2nd quarter)
Ongoing
	Provide increased learning time for students and staff within the school.

Explore strategies to recruit, assign, and retain staff (i.e., financial incentives, promotion, career movement, flexible days, and flexible work time). 
	Title I, Title IIA, and General Funds

	Leadership

Instructional Programs

Professional Development
	The instructional programs aligned with the district curriculum mapping and 21st century pedagogies will yield positive student achievement outcomes.  

All staff will become much more effective and comfortable with not only attending professional development, but leading and speaking about sound practices and procedures.  

Data Coach, Principal, Team Leaders
	Phase three (3rd quarter)
Ongoing
	Provide high-quality, job-embedded professional growth opportunities for all staff.  The areas of need will be much more rigorous and relevant to the needs of the instructional staff and other staff that work on a consistent basis towards students’ achievement.

Encourage the use of data (formative and summative) as the primary methods to inform and differentiate instruction.  
	Title I, Title IIA, and General Funds

	Maintaining Culture

Family and Community Engagement

	School will maintain order and develop a climate that will enable students to learn and want to attend school.  

School will implement at least four to five comprehensive school-wide events which would ensure that parents and guardians are actively involved and engaged during the school year.

Parent Coordinator, Principal, Team Leaders
	Phase four (4th quarter)
Ongoing
	Provide quality FACE (family and community engagement) initiatives which will actively encourage all families to get involved and support their child/children.
	Title I, Title IIA, and General Funds

	Effectiveness of Staff and Retainment of Staff

Instructional Programs

Professional Development
	The district’s evaluation process will ensure that teachers who are effective or highly effective will be retained and encouraged to work at the SIG school. Principal and Human Resources will work in coordination to remove any teachers or staff that are not reaching the acceptable benchmarks.  There may be incentives earmarked for successful teachers.   

Principal, Team Leaders, Human Resources Director
	Phase five (summer 2016)
Ongoing
	Reward school leaders, teachers, staff who, in implementing this model, model increased student achievement among staff who are highly effective, then terminating the instructional staff that are not performing satisfactorily. 

Use evaluation systems for teachers and staff that consider student growth and assessments; develop with school-wide involvement.
	Title I, Title IIA, and General Funds





Part 6: Outcome Artifact 
Schools will be required to produce a tangible “outcome” piece to be shared with IDOE and published on IDOE website as resources for other schools for each year of the grant.  This “outcome” piece will serve as the culminating piece of the yearly grant, as well as a piece of monitoring.  “Outcome Artifacts” will be due summer of each year.  Possible “Outcome Artifacts could include: mini-lesson video, recording of students working on an activity, WebEx, How-To One-Pager, Blog, Podcast.  “Outcome Artifacts” should be linked to goals of your SIG grant, as well as one of the following areas: Leadership, Effective Instruction, or Interventions/Data.  *schools may have the opportunity to change the outcome artifact after work with grant begins. IDOE will work with grantees to determine best artifact after work begins.  Examples of promising practices: http://www.doe.in.gov/titlei/promising-practices-title-i-schools

	Briefly describe what the school will plan to submit as an “Outcome Artifact” at the end of SY 2015-16 and how this will be aligned to your grant and the key area.

	The Outcome Artifacts will be grounded in the core goals of the SIG 1003(g) Grant, and the areas of the turnaround principles in Leadership, Effective Instruction, or Interventions/Data during the summer of each specified year.  The SIG school will infuse current technological artifacts across the board, which will ramp up the accessibility and rigor, relevance, and relationship for instructional leaders and non-certified support staff within the school.  The SIG school will develop electronic portfolios which will enable the school and district to archive and use the “Outcome Artifact” as professional learning trainings for SIG staff.   All instructional leaders and even non-instructional leaders will be able to go through different learning webinars at their own pace.  A decade of research in K-12 schools suggests that one-to-one programs are most valuable when they focus on content, composition, construction, and community (Warschauer, 2006).
Net Ninja and the district’s Information Technology Department will play integral roles in enhancing the digital divide for the school.  These digital artifacts will be accessible for staff through a newly developed portal for the SIG 1003(g) school.  In addition, the infusing of digital devices will promote learning that is individualized (according to learning pace), differentiated (according to learning preferences), and personalized (according to learners’ specific interests).  The technology enhancements for instructional staff and students will better allow the connection with peers outside their own geographic community around areas of interest.  Furthermore, global connections also provide powerful learning experiences because they require learners to take a fresh look at their own cultures and teaching styles.  The infusion of various Outcome Artifacts will open up our classroom discussions, sparking new levels of student participation and engagement (Carpenter, 2015).
Gartner, Inc. forecasts that 4.9 billion devices will be connected to the Internet in 2015.  That’s a 30% increase from 2014 and is projected to reach 25 billion by 2020.  With the additional increase of mobile/tablet devices, users are accessing the Internet for greater amounts of time without the limitation of physical connections. 
With such expansive growth online we feel it’s important to create an outcome artifact that will live organically online with the ability to grow and scale.  A blog serves multiple purposes while teaching skills will transcend outside of the classroom.
Our community in Gary, Indiana, has embraced the widespread use of both the Internet and Social Media.  With these two platforms our students, parents, staff, and community have changed the way we distribute and consume information in real-time.  Our district’s website has experienced tremendous growth in just 16 months since launching this interactive platform:   
· 683,688 Website visitors
· 2,031,563 Pages viewed on the website
· 3:11 Average time a user spends on the website
· 134 Different countries viewed the website 
· 73.93% Desktop users  /  20.99% Mobile users  /  5.08% Tablet users
We elected to create a student-driven interactive blog because it will provide the platform to create and distribute content throughout the entire school year that our students, parent, staff and community will have 24/7 – 365 access.  We want to share our school’s accomplishments to promote our positive achievements in a format that will be able to reach globally.  This learned knowledge is a skill set that will expose our digitally inclined students to the potential of a career in Digital Media and or website/blog design.  This is something that can, with continued education, translate into a career.
Working with an industry partner we will create a multisite blog network that is isolated on a sub-domain url.  Our industry partner will provide training and support to each of our schools.  We will execute a systematic process that will help our students create a publishing plan:
1. Create content ideas
1. Vote on the content to create
1. Create the content with one of the following design formats (Video, Pictures, Drawing, Text)
1. Load the complete product to the interactive blog.  If there is video we will also incorporate our video on YouTube. 
1. We will then share the published work through our blog, our district’s news section and our district’s Social Media channels.
Each of our SIG schools will elect a Blog team.  The divisions of labor will include a Blog Manager, Media Manager and Content Manager.  This team will work together simultaneously to oversee the development process and also work directly with our industry partner to ensure the work is loaded and distributed.
This blog project will teach, train, and strength the following:
· Project Management (Monthly)
· Planning, Democratic voting, outlining material, creating and honoring deadlines
· Content Creation (Monthly)
· Create written text content
· Overview of our school’s accomplishment
· Exciting school outreach opportunities will be shared with the community
· Upcoming events will be shared with the community
· Exciting STEM projects will be shared with the community
· A word from the principals will be shared with the community
· Students progress on how much knowledge of website design/blogging they have, tracked month over month, with the goal at the end of the year of students being comfortable and fluent in the entire process.
· Use technology to take pictures for the blog
· Use technology to take videos for the blog
· Use technology to create art for the blog
· Website Blog Development (Monthly)
· Learn the basic HTML website publishing
· Learn how to write meta-tag descriptions
· Learn how to incorporate interactive voting surveys
· Learn how to manage the blog posts
· Learn how to create Internet-ready pictures
· Learn how to load and maintain Internet-ready pictures
· Learn how to load and maintain videos
· Learn how to distribute content on Social Media
· Review Analytics (Monthly)
· Learn how to review blog traffic
· Learn how to review visitors’ time on site
· Document blog geo-targeted visited locations
· Create and end of year report with complete traffic


  

Part 7: LEA Capacity to Implement the Improvement Model and 
LEA Risk Assessment
Provide district evidence for each capacity task below.  Unless otherwise stated as required, evidence pieces listed below are recommended.    
	LEA Capacity Task
	District Evidence

	1. 	Projected budgets are sufficient and appropriate to support the full and effective implementation of the intervention for up to five years, while meeting all fiscal requirements, being reasonable, allocable, and necessary, and clearly planning for sustainability after funding ends.  
	The Gary Community School Corporation (GCSC) will leverage all current resources to supplement the full and effective implementation of the School Improvement Plan 1003(g) for up to five years, while meeting all fiscal requirements as stated by the Indiana Department of Education and United States Department of Education.   The GCSC will clearly plan and monitor ongoing processes, practices, and procedures to ensure sustainability after funding ends at the school. 

GCSC will ensure the school’s capacity to leverage school improvement funds with other funds to provide all necessary supplemental resources and related support to the identified schools.  This commitment will be the GCSC to implement, fully and effectively, the required activities of the intervention model it has selected. This could include, but is not limited to, district staff dedicated to provide support to School Improvement Grant (SIG) 1003(g) schools, additional funding, and use of external resources.

The current administration and Board of Trustees for GCSC is fully invested in sustaining and supporting grant-funded programs. The district currently successfully operates several grants, including three (3) SIG 1003(g) and thirteen (13) SIG 1003(a) programs, entitlement federal programs and other private grants, enhancing educational technology grant, and several smaller foundation grants. The district will support Gary Community School Corporation by coordinating activities to build sustainable systems for continuous improvement

District sustainable reforms will focus on smaller areas for school improvement initiatives, as compared to trying to juggle several major changes.  For example, establish a clear level of expectation that parents/guardians and teachers unions, from the inception of the grant until the final end date of implementation.  The GCSC will also limit and help direct limited resources to the needs of individual SIG School.  Also recognize the accomplishments of the SIG with the community and other internal and external stakeholders.  The newly creation of a district position which will enable the school to get continuous feedback, especially around data.  The district and building systemic changes will not financially burden either level.


	2.   The LEA and administrative staff have the credentials, demonstrated track record, and has made at least five-year commitment to the implementation of the selected model.
· Ability to recruit new principals through partnerships with outside educational organizations and/or universities
· Statewide and national postings for administrative openings
· External networking 
· Resumes provided
· Data examined to demonstrate track record 
· Principal hiring process
· Principal transfer procedures/policies
	A new building leader will be hired prior to the start of the 2015-2016 school year, which will allow him/her to build relationships with their staff, community stakeholders, parents, and students.  The job announcement for the recruitment of a new principal was disseminated through various media outlets and publications (i.e., district’s webpage and Education Week).  

	3.   The School Board is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· School Board Assurances
· School Board Meeting Minutes from proposal and or discussion
· Supports the creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	The Gary Community School Board of Trustees is fully committed to eliminating any impediments that would hinder full implementation of the selected model.  

	4.   The superintendent is fully committed to eliminating barriers, such as allowing for staffing, curriculum, calendar, and operational flexibility, to allow for the full implementation of the selected model.
· Superintendent Assurance
· School Board Meeting Minutes from proposal and or discussion 
· Superintendent SIG Presentation 
· Creation of a new turnaround office (or reorganization if additional schools are being added within a district) with an appointed turnaround leader having significant and successful experience in changing schools
	The superintendent is fully committed to eliminating internal and external barriers, such as allowing for staffing, curriculum, and operational flexibility, to allow for the full implementation of the selected model.  

	5.   The teacher’s union is fully committed to eliminating barriers to allow for the full implementation of the model, including but not limited to teacher evaluations, hiring and dismissal procedures and length of the school day. 
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
	The teacher’s union is fully committed to eliminating barriers to all for the full implementation of the model, including but not limited to teacher evaluation, hiring and dismissal procedures and length of the school day.

	6.   The district has a robust process in place to select the staff for each 1003(g) building.
· Teacher Union Assurance
· An outline of amendments to SIG Teacher contracts that will allow for full implementation of the identified model
· Principal ownership in staff hiring process
· Detailed and descriptive staff hiring process
· Staff transfer policies and procedures
· Staff recruitment, placement, and retention procedures
	The GCSC has a robust process in place to select the staff for each 1003(g) building.  The Human Resources Department will take the core lead with ensuring the highly qualified individuals are hired to work in the SIG 1003(g) schools.  However, the building principal will be an active stakeholder with the selecting of a 21st century instructional staff and support staff needed to get the SIG school moving the right direction.  

	7.   District staff has a process for monitoring and supporting the implementation of the selected improvement model.  District has included its monitoring process and it includes, at minimum, the following required pieces: 
· Monthly Monitoring of SIG Programming and Implementation
· Evaluation System for Programming and Implementation of SIG
· Data Review Plan
· Special Populations Review Plan
· Fiscal Monitoring Plan
· Timeline and Responsible Parties for all above plans
	Over the past several years, the district has had a total of three (3) SIG 1003(g) schools.  Presently, there is one (1) remaining SIG 1003 school, therefore, the monthly monitoring of SIG Programming and Implementation rubric currently exists.  The instrument will be modified to align with the new requirement for the 2015-2016 SIG 1003(g) schools.  In addition, the Evaluation System will also aid with the accountability practices and procedures that are necessary for evaluating teachers’ performance (Danielson, 2013).  



In compliance with Uniform Grants Guidance §200.205 LEAs must complete a risk assessment.  
Please provide district explanation and/or evidence for each yes/no response below.
	LEA Risk Assessment Task
	Yes
	No
	District Explanation and/or Evidence

	1. District has effective procedures and controls in relation to how the SIG program will be run.
	
X
	
	The district has solid internal controls in relation of how best to run and implement the SIG program.  Also, the district has constantly recalibrated over the years to ensure that proper oversight and effective procedures are provided.  

	2. Specific District staff will be assigned to the SIG program, and this staff has experience working with federal programs.
	
X
	
	Dr. Albert Holmes has worked with federal programs on various levels: local, state, and federal governmental agencies.  He will continue to work with the SIG 1003(g) school during the multiple years of the grant cycle.  

	3. School’s SIG plan addresses needs of all students and subgroup populations.
	
X
	
	The school SIG Plan is required to address the needs of all students and subgroup populations.  For the past two years, AdvancED has worked with the school as an external evaluator to assist with the collection of objective data for all students and subgroup populations.  

	4. School has a system in place for parent notification and involvement of SIG planning and implementation.
	
X
	
	The schools have sufficient procedures in place for parent notification and involvement of SIG planning and implementation. The Family and Community Engagement (FACE) component will be enhanced to ensure that robust communication for all parents is explored within the SIG school in particular.  

	5. District is new to the SIG program.  District has applied in the past for SIG and has not been awarded. 
	
X
	
X
	The district is not new to the SIG Program; however, two years ago the district applied resulting in new winners.  The district currently has one school operating as a SIG 1003(g) School.

	6. District has had one or more findings in one or more of the last three years from State Board of Accounts (SBOA) or Onsite Consolidated Federal Monitoring.
	
X
	
	The district has overall strengthened its fiscal, compliance, and reporting processes and procedures across the board.  In as much as there are outdated internal systems that need to be abolished the district continues to make sufficient improvements on all levels.  

	7. District has not had a SBOA or Onsite Consolidated Federal Monitoring visit in the last three years.  
	
	X
	The district participates in required Consolidated Federal Monitoring visits as necessary for program effectiveness and fiscal compliance.  

	8. District has been in excess carry-over anytime in the last three fiscal year cycles.
	
X
	
	Due to the past financial constraints of the district, the fiscal procedures and practices have been revamped to ensure that excess carry-over dollars are not remaining in federal accounts.  Internal safe guards have been enacted by the Accounting Department, Office of Support Service for Federal Programs, and the Office of Innovation and Improvements to monitor on a bi-weekly basis after the reimbursement requests are received from the State Educational Agency.  Also, since the district has been identified as “High Risk,” the state has assigned a fiscal team to work closely with the district.  




Part 8: Selection of External Providers
Provide district evidence for the Selection of External Providers – this will show the LEAs capacity to recruit, screen, selects and support appropriate external providers.   Whole School Reform REQUIRES the selection of a third party – a strategy developer – as part of implementation.  External providers are not required of other models, but ALL models must explain process of selecting, or show how school will be supported in lieu of External Provider.  Please review guidance provided in part 8 of the Application Directions and Guidance for specifics pertaining to external providers.  
The IDOE will assess the LEA’s commitment to recruit, screen, and select external providers by requiring the LEA to document a process for assessing external provider quality which may include, but will not be limited to:
	[bookmark: _GoBack]Capacity Task
	District Evidence

	(a) Interviewing and analyzing external providers to determine evidence‐based effectiveness, experience, expertise, and documentation to assure quality and efficiency of each external provider based on each schools identified SIG needs;
	The GCSC has selected excellent professional development resources for mathematics and English/language arts instructional content opportunities.  Scholastic has a consistent record of demonstrating program effectiveness across all grades with the development of supplemental ELA instructional services.  In Spring 2015, Scholastic provided summative data which assisted with demonstrating the gaps among subgroups with the school.  Scholastic has modified all instructional pedagogies to align with the Indiana Academic Standards.  Scholastic has also been involved with the College and Career and Family and Community Engagement services.


	(b) Selecting an external provider based upon the provider’s commitment of timely and effective implementation and the ability to meet school needs;
	The selection of Scholastic and the International Center for Leadership in Education  (ICLE) are two core external providers that have proven success in the state of Indiana, as well as the around the country in America’s school districts.



	(c) Aligning the selection with existing efficiency and capacity of LEA and school resources, specifically time and personnel;
	The GCSC is a partner with Ivy Tech College, Indiana Northwest, and Purdue University at Calumet.  These partnerships have proven to be most effective with researchers from postsecondary education with current research-evidence-based strategies grounded in 21st century teaching and learning.  These partnerships enable the district to leverage limited resources for all educational sectors in terms of time, talent, and treasure.    

	(d) Assessing the services, including, but not limited to: communication, sources of data used to evaluate effectiveness, monitoring of records, in-school presence, recording and reporting of progress with the selected service provider(s) to ensure that supports are taking place and are adjusted according to the school’s identified needs.
	The GCSC and the Office of Innovation and Improvements will collaborate for communication and data used to determine program effectiveness.  The data coach will be responsible for the disaggregation of data in order to make inform decisions based on schools’ identified needs.   The SIG Manager and Executive Director of Federal Programs will monitor records and programs compliance matters.  

	(e) Scope of work is provided, or can be provided prior to start of grant.  If scope of work not available at time of submission, summary of school expectations for External Provider must be provided.  Prior to an external provider work beginning, LEA must receive approval from IDOE.
	Scholastic
Scope of Work for Tier 2 Below Proficient Students
READ 180 Next Generation is a comprehensive system of curriculum, instruction, assessment, and professional development proven to raise reading achievement for struggling readers in grades 4-12. Originally developed by Dr. Ted Hasselbring and his team at Vanderbilt University, READ 180 is now the most thoroughly researched reading intervention program being used today. Hundreds of studies, five peer-reviewed journals, and the federal government’s What Works Clearinghouse have all documented READ 180’s effectiveness.
Designed for students reading two or more years below grade level, READ 180 Next Generation leverages adaptive technology to individualize instruction for students and provide powerful data for differentiation to teachers. Respectful of students of all ages, READ 180 is available in three stages, each with unique, age-appropriate content for upper elementary (Stage A), middle school (Stage B), and high school (Stage C) students. 
Recommended for Tier 3 Below Proficient Students
System 44 Next Generation is a foundational reading program designed for the most challenged readers in grades 3-12. The program is proven to help students master the foundational reading skills required for success through explicit instruction in comprehension and writing and a personalized learning progression driven by technology.  
[bookmark: PictureBullets]Math intervention 
MATH 180 is a revolutionary new program for grades 6 and up designed to address the needs of struggling students and their teachers equally in math for the rigor of college and career algebra readiness.  Its instructional design uses adaptive software to provide students with personalized instruction and practice, while equipping teachers with an ecosystem of support that’s comprehensive, coherent, and convenient. With MATH 180, struggling students develop the expertise, reasoning, and confidence to thrive in college and career.
Comprehensive Literacy & Math Intervention Support consisting of reading and  math intervention, product and technology resources; also includes program-specific training days and embedded assessment instruments for progress monitoring.  
International Center for Leadership in Education (ICLE)

During the 2014-2015 school year, the School and Gary Community School Corporation began a comprehensive plan to build system-wide instructional capacity by focusing on:
· Development of rigorous and relevant curriculum units for math and English language arts
· Intensive professional learning and job-embedded support for classroom teachers
· Intensive professional learning and job-embedded support for building-level leaders

This work is driven by the Mission, Vision, and Values of GCSC:

Mission Statement: Doing what is best for students today, tomorrow, every day.

Vision Statement: The vision of the GCSC is to remain the premiere educational system providing an enriched academic and multi-cultural learning environment that prepares our students to pursue the accomplishment of life goals.  GCSC fosters a high-quality education in a safe and orderly learning environment that ensures the acquisition of knowledge, skills, and values necessary to be productive and responsible citizens in a global, technological society.

Belief and Value Statement: 
· Educating students is vital to the sustainability and growth of the community.
· Educational excellence and opportunity require committed students, teachers, administrators, parents, and school board members.
· Mutual respect and support is expected from teachers, staff, administrators, and students.
· Learning occurs best in a safe, orderly and secure environment.

The initiative described on the following pages outlines a research-based approach to building the capacity of classroom teachers and building-level leaders in alignment with both the needs of the students of GCSC and with the Mission, Vision, and Values described above. 

Framework for Support
To keep the positive momentum moving forward, ICLE is honored to partner with Marquette on the development and implementation of a five-year School Improvement Grant initiative.  We recommend a plan focused on the following key components.
· 
· Instructional Coaching and Support for School-based Teams
Research shows that for skills to be acquired and put into practice, we must include the following training components:  theory, demonstration, practice, feedback, and coaching.

		Training Component
	Skills Acquired
	Transfer to Practice

	Theory
	5%
	----

	Theory and Demonstration
	5-10%
	Will try

	Theory, Demonstration, Practice & Feedback
	90+%
	5-10%

	Theory, Demonstration, Practice, Feedback & Coaching
	90+%
	80-90%

	
	
	

	
	
	

	Source:  Decision Velocity: A Target for Coaching. Alan Fine, 2000



	
	

	


ICLE will provide a program of job-embedded instructional coaching aligned to GCSC’s district-wide strategic goals and designed to help teachers do what is best for students.  Results-oriented and holistic in approach, ICLE’s job-embedded instructional coaches support teachers in meeting the needs of every student by building their skills in learner engagement, academic rigor, and real-world relevance.  Coaches work with teachers during the regular school day in their classrooms and during planning periods to raise student achievement.

Overview of Job-Embedded Instructional Coaching Model

The following provides an overview of ICLE’s job-embedded instructional coaching model.  All elements of this model will be adapted to the specific needs of each school and to the implementation of key instructional strategies and differentiation/grouping tactics needed to help build a solid instructional foundation.

	· Job-embedded instructional coaching aims to support teachers with proven instructional strategies to raise student performance through a focus on rigor, relevance, student engagement, and content area literacy strategies



Overview of Job-Embedded Instructional Coaching for Teachers
ICLE’s job-embedded instructional coaching model is designed to support teachers in meeting the needs of every student by improving educational programming and school climate. In alignment with Indiana DOE Turnaround Principles, the model addresses needs directly through working with teachers to increase their skills in:
· student engagement
· academic rigor
· real-world relevance

The coaching model relies on data to drive decisions and focuses on the following elements:

1. Rigor/Relevance Framework®
Job-embedded instructional coaching is based on the Rigor/Relevance Framework® as an organizer for planning curriculum, delivering quality instruction and assessing student achievement. Although the goal may be able to get to Quadrant D (high rigor/high relevance), instruction in Quadrant A is still important. In fact, some of the most successful lessons are those where students move among all the quadrants as they gather information, practice what they know and apply their knowledge and skills to real-world situations. 

2. Trusting Relationships
A job-embedded instructional coach must build trust with the leadership and teachers in a school. Through positive reinforcement and gentle but honest feedback, open lines of communication and accessibility, a professional and caring relationship is created.  Teachers should understand that coaches are committed to supporting them to become even more effective in helping students learn. Observing students during the learning process is an appropriate way to identify which strategies are working and which are not.  

3. Focus on Student Achievement
The main purpose of the coach is to support teachers in raising student achievement. Discussions with teachers should focus on student learning and thinking in the classroom. Coaches use their experience and expertise to assist teachers in engaging learners and in providing rigorous and relevant learning experiences for every student in the class.  

4. Professional Learning Community (PLC)
School leaders, teachers, and the coach form a PLC. As a community, the coach engages teachers in ongoing reflective dialogue around learning goals, student achievement and maintaining high expectations for all learners. These conversations are sustained between visits through online tools available to support teachers continually.

Through discussions with school leaders and teachers and during classroom visits, the coach will learn about areas of concern relative to improving student performance. Identification of these areas will help the coach to plan and deliver additional training sessions as needed. For example, upon finding out that students have difficulty interpreting charts and graphs, the coach may plan a short training session on technical reading and data analysis for groups of teachers.  Training sessions could be separate from or incorporated into the co-planning stage of a typical day of coaching.

The Coaching Cycle: A Three-Phase Process
The following graphic shows a typical cycle for a coach working with teachers. This cycle also includes an initial meeting with the principal at the beginning of the day and debriefing with the principal at the end of the day. This three-phase process should guide planning for each visit to the school.
[image: instructionalcoaching]


In addition to using the Classroom Visitation Tool, a guide to benchmark classroom instruction, other aspects of coaching include:

	
	The coach will….

	Observation
	· Listen to student discussion.
· Review student work.
· Observe student-teacher interactions.
· Listen for questions students are asking.
· Note specific successful strategies for students with disabilities, ELL, and/or other at-risk students.
· Document evidence of differentiation of instruction.
· Gauge the classroom climate/culture.
· Look for evidence of high expectations for all students.
· Recognize opportunities for inquiry learning.
· Observe interaction between general education and special education teachers if in collaborative teaching environments.
· Encourage teachers in their work. An example of this is to leave a note on a teacher’s desk with a positive comment about his or her lesson.

	Co-teaching 
(coach and teacher)
	· Determine if a teacher is willing to have the coach teach part of his or her lesson to demonstrate a strategy or technique.
· Identify with the teacher during the co-planning phase the section of the lesson the coach will model. 
· Do not teach the entire lesson.

	Demonstration Classroom
	· Ask for a volunteer who is willing to have other teachers observe his or her class. 
· Coordinate substitutes with the principal.
· Discuss with the teachers what to look for during observations.
· Have each teacher identify a positive aspect of an observed lesson, such as something he or she will try in his or her own class, and share a positive comment about the lesson with the teacher.



Instructional Leadership Support for School-based Leadership Teams
ICLE will provide on-going job-embedded leadership coaching for school leaders aligned to GCSC’s strategic goals and designed to build capacity and sustainability.  Our leadership coaches—all of whom are experienced education leaders—support Indiana DOE Turnaround Principal #1 (Ensure that the principals have the ability to lead the turnaround effort) by working directly with school leaders through a combination of onsite meetings, monthly webinars, and professional development resources. School leaders gain personal guidance and support in identifying priorities and developing leadership skills by working collaboratively with the coach.  

ICLE’s Leadership Framework gives Leadership Teams a structure to guide their daily actions and reflect on the Mission, Vision, and Values of GCSC to help sustain school improvement and long-term student achievement. Built on the foundation of rigor, relevance, and relationships for all staff and students, ICLE’s leadership coaching initiatives provide a practical, hands-on approach to district and school leadership. Leadership Teams work directly with senior staff from ICLE to understand and embrace three fundamental components of leadership: 
· Coherent Vision
· Instructional Leadership
· Empowerment

All of ICLE’s job-embedded leadership coaches are experienced, credentialed education leaders who provide guidance and support as they help identify priority goals and develop and grow district and school Leadership Teams.  

Through a collaborative process, the following skills and knowledge will be addressed using a combination of onsite visits, monthly webinars, and professional development resources that have been enhanced and extended by a robust and customized online learning environment that will provide professional development, ongoing access to the leadership coach, and best practices aligned with the district-wide strategic goals of GCSC.

	Coherent Vision
· Educating students is vital to the sustainability and growth of the community.
· Educational excellence and opportunity require committed students, teachers, administrators, parents, and school board members.
· Mutual respect and support is expected from teachers, staff, administrators, and students.
· Learning occurs best in a safe, orderly and secure environment.
· Understand the need for change in education.
· Describe examples of driving forces of change in technology, economics, demographics and society.
· Use third party needs assessments to confront new and emerging challenges and to explore potential solutions and successful practices from around the country.
· Use data and group discussion tools to seek root causes.
· Build consensus for priority goals with school stakeholders.
· Use data to set goals and evaluate progress.
· Learn strategies to implement strategic plans that lead to goal achievement.
· Apply strategies to obtain maximum financial return on instructional investment.
· Work effectively with district and community resources to support school change.

Empowerment
· Establish and maintain positive and trusting relationships with staff, students and stakeholders.
· Enhance political and negotiation skills to develop clear, static-free communication that allows for growth and an ongoing commitment of all stakeholders to continuous improvement.
· Provide equal access to information.
· Use relationships developed with stakeholders to promote the growth of productive professional learning communities and collaboration/sharing of successful practices within and outside of the school.
· Communicate decisions and information widely to build trust.
· Facilitate team-building activities.
· Recruit and organize school leadership teams.
· Reflect on student leadership as part of overall school leadership.

Instructional Leadership
· Become familiar with a broad range of effective strategies for addressing the needs of every student.
· Analyze student and staff data on school culture.
· Understand the need to develop a positive school culture so that high yield learning opportunities, both in and out of school, are available to all students.
· Reflect on school practices that influence school culture and relationships.
· Apply strategies that promote innovation and change in the school culture.
· Understand the needs of struggling learners well enough to determine starting points for change in practices.
· Identify supportive behaviors that build positive relationships. 
· Review current curriculum and research data to identify high priority standards and benchmarks for a state.
· Apply the Rigor/Relevance Framework® to curriculum, instruction, assessment, and improvement of teaching.
· Develop high-quality, rigorous, and relevant assessments.
· Establish expectations for literacy instruction across all subjects.
· Reflect on the factors that influence student engagement.
· Define expectations for student engagement within the school community. 
· Plan staff development activities that share and reflect upon best teaching practices for student engagement.
· Develop and use effective classroom walkthrough procedures.
· Establish ongoing professional learning.



In addition to face-to-face trainings and job-embedded coaching, ICLE will provide ongoing support through virtual coaching.
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Part 9: Budget 
Complete the budget spreadsheet for each year of SIG (the yearly budget as would be completed in the application system) – COMPLETE ALL TABS in the spreadsheet (total funding tab will populate on its own. You do not need to complete this tab).
Please also complete the DISTRICT Sustainability budget for SY 2020-2021, detailing the sustainability plan for AFTER SIG funding – indicating what areas and interventions the district plans to sustain AFTER grant funding.  Additionally, complete the funding alignment for the DISTRICT sustainability year indicating what funds will be used. 
Budget spreadsheets should be completed and turned in with the full application.  
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