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I. Schools to be Served by LEA

Instructions;

I} Using the list of Tier |, It and Il schools provided by the IDOE, complete the information below, for all Tier | and [l schools in the LEA typing in the

school name and grade span (e.g., K-5, 6-8, 9-12, 6-12, etc.).

2} Place an "X"” indicating the tier and the school improvement model (intervention) selected, based on the “School Needs Assessment” conducted by
the LEA. (Add cells to the table as needed to add more schools.)

Note: An LEA that has nine or more Tier | and Tier Il schools may not implement the transformation model in more than 50 percent of those schools.

Based on the “School Needs Assessment” tool, the LEA has
determined this model for the school

School Name i;ldne Tile Y T:Ier Turn-arcund ! Transformation Restart Closure | No model will
be

implemented

.

Glenwood Leadership Academy K-8 X X

2.

Evans School PreK-6 X X

3.

McGary Middle School 6-8 X X

4.

5.

6.




2. Explanation if LEA is Not Applying to Serve Each Tier | School

M We will serve all of our Tier | schools,

O We believe we do not have the capacity to serve all Tier | schools. Our explanation for why is provided below.

N/A

(Although The Learning Center [TLC] is listed as an eligible school, in 11-12 the EVSC completed requirements for TLC to be reverted back to a program
instead of a school and is no longer Title | served.)




Instructions:
*  Consider the stakeholder groups that need to be consulted regarding the LEA's intent to implement a new school improvement model.
*  Include the stakeholders (e.g., parents, community organizations) as early on as possible.

*  Provide the name of the school and then the stakeholder group, type of communication {e.g., meeting, letter} and the date occurred. (Individual
names are not needed*),

School Name: McGary Middle $chool School Number: B339

Stakehclder Group Mode of Communication Date

McGary Staff McGary Leadership Team — Root Cause Analysis Work April 11,2012
Principal-led discussion with staff on STE(A)M infusion April 16,2012
Leadership Team Co-Vriting Session for April 19,2012
SurveyMonkey (email) for input regarding increased learning time possibilities April 23, 2012
Staff Email Sent with SIG Transformational Model Draft April 24, 2012
Staff Input Sessions/Questions Prepared for Staff Meeting April 25,2012
Staff Meeting with LEA, Building Administration, and ETA April 25,2012
Staff Vote (16 of |18 supporting the SIG application/Transformational Model) April 27, 2012

McGary Families EVSC Facebook Post Requesting Stakeholder Input April 10,2012
Parent Meetings/focus groups April 10 and 12, 2012
EVSC Woebsite Update Requesting Stakeholder Input April 10, 2012
ConnectED Phone Blast to all McGary Families April 11,2012
McGary Site Council — Input Session April 18, 2012
Individual parent interviews seeking input from LEA April 27, 2012




McGary Site
Council/Community
Organizations

Principal Consultation with Center for Family, School, and Community Partnerships
da Vinci Institute - Collaborative Planning at McGary {(meeting)

LearningWorx Consultation (Email and Phone Conference)

Lampion Center (Phone Conference)

Youth First, Inc. (Email and Phone Conference)

April 5, 6, and 10, 2012

April 20, 2012
April 11,2012
April 18,2012

April 23 and 24, 2012

Diehl Consulting (Email and Phone Conference) April 4, 2012
Evansville Teachers Initial Notification of Grant Opportunity/Email from Director of Title Support April 10, 2012
Association

ETA President/McGary April 10, 2012

Principal Follow-Up Discussion

ETA President/Input on Application / STE(A)M infusion April 19,2012

Executive Leadership
Team/Superintendent

Superintendent-led discussions with Executive Leadership Team

Held ongoing meetings
regarding principal
recruitment/selection; April
25, 2012 meeting for final
review of grant proposal.

EVSC School Board
of Trustees

Superintendent-led discussions with EVSC School Board of Trustees

Board Approval of SIG

April 2, 2012
April 16,2012

Board approval expected
on May 7, 2012 (SIG
application deadline was
April 30, prior to School
Board meeting.)

*DOE may request that the LEA produce documentation that lists the names of the stakeholders above.




D. Collaboration with Teachers’ Unions

Several of the school improvement models require the agreement of the teachers’ unions to ensure that all of the models’ components are fully implemented.
For example, one compenent of the transformation model is an alignment of teacher evaluations to student achievement growth,

The LEA must submit letters from the teachers’ unions with its application indicating its agreement to fully participate in all components of the school
improvement model selected.

E. Assurances
Evansville Vanderburgh School Corporation assures that it will

B 1. Use its School Improvement Grant to implement fully and effectively an intervention in each Tier | and Tier Il school that the LEA commits to serve
consistent with the final requirements.

B 2. Establish annual goals for student achievement on the State's assessments for both reading/language arts and mathematics and measure progress on
the leading indicators in section lll of the final requirements in order to monitor each Tier | and Tier Il School that it serves with school improvement
funds.

3. If it implements a restart model in a Tier | or Tier |l school, include in its contract or agreement terms and provisions to hold the charter operation,
charter management organization, or education management organization accountable for complying with the final requirements.

M 4. Report to the SEA the school-level data required under section lll of the final requirements.

F. Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each applicable school, the
LEA must indicate for which schools it will implement the waiver.

M Extending the period of availability of school improvement funds.

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt, that waiver automatically applies to all
LEAs in the State.

O “Starting over” in the school improvement timeline for Tier | and Tter Il Ticle | participating schools implementing a turnaround or restart model.
O Implementing a schoolwide program in a Tier | or Tier Il Title | participating school that does meet the 40 percent poverty eligibility threshold.



LEA Application for Each Tier | and Tier Il School

School Improvement Grant (1003g)
2012-2013

LEA School Application: Tier | and Tier Il

The LEA must complete this form for each Tier | or 1l school
applying for a school improvement grant.

School Corporation Evansville Vanderburgh School Corporation Number 7995

School Name McGary Middle School

After completing the analysis of school needs and entering into the decision-making process in this application, reach consensus as to the school intervention
(improvement) model to be used and place a checkmark below:

O Turnaround O Restart

M Transformation O Closure




Assurances
Evansville Vanderburgh School Corporation assures that it will

|

I. Use its School Improvement Grant to implement fully and effectively an intervention in each Tier | and Tier Il school that the LEA commits to serve
consistent with the final requirements.

B 2. Establish annual goals for student achievement on the State's assessments for both reading/language arts and mathematics and measure progress on
the leading indicators in section Il of the final requirements in order to monitor each Tier | and Tier Il Schoal that it serves with school improvement
funds.

If it implements a restart model in a Tier | or Tier Il school, include in its contract or agreement terms and provisions to hold the charter operation,
charter management organization, or education management organization accountable for complying with the final requirements.

M 4. Report to the SEA the school-level data required under section lll of the final requirements.

Waivers

The LEA must check each waiver that the LEA will implement. If the LEA does not intend to implement the waiver with respect to each applicable school, the
LEA must indicate for which schools it will implement the waiver,

M Extending the period of availability of school improvement funds.

Note: Indiana has requested a waiver of the period of availability of school improvement funds and upon receipt, that waiver automatically applies to all
LEAs in the State.

O “Starting over” in the school improvement timeline for Tier | and Tier Il Title | participating schools implementing a turnaround or restart model.

O Implementing a schoolwide program in a Tier | or Tier Il Title | participating school that does meet the 40 percent poverty eligibility threshold.



A. LEA Analysis of School Needs

> Instructions:

1) With an LEA improvement team that includes staff from the school, complete the two worksheets on the following pages “Analysis of Student and Schoo!
Data” and "Self-Assessment of High-poverty, High-performing Schools.”

2) Develop findings from the data - short phrases and sentences that indicate the facts revealed by the data.
3} Complete a root cause analysis of the findings - the underlying reason for the finding.

4) Consider overall the meaning of the data, the findings, and the root cause analysis in terms of student, teachers, the principal and school needs.



Worksheet #1: Analysis of Student and School Data
Worksheet #2: Self-Assessment of Practices of High-Poverty, High Performing Schools

Worksheet #1: Analysis of Student and School Data

* Instructions:
*  Complete the table below for each student group that did not meet AYP for performance in English/language arts and/or mathematics for 2010-2011.
(Do not list those groups that did meet AYP).
*  Student groups would include American Nartive, Asian, Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Education.
= For LEA data, see the IDOE web site: http://compass.doe.in.gov/Dashboard.aspxlview=STATE&val=0&desc=STATE

Student groups not % of this # of students in How severe is this group’s | How unique are the learning
meeting AYP (list groups | group not this group not failure? (high, medium, low) | needs of this group? (high.
below) meeting AYP | meeting AYP medium, low)

English/Language Arts

Example: LEP 75% 52 High - have been in U.S. 3 or | High - no prior formal schooling;
more years from non-Western culture
Black 68.75% 41 High High — years behind their peers on

reading level, etc. Lack of prior
knowledge contributes to
achievernent gap.

Female 47.01% 63 High High — motivational and relevance
hinders classroom performance.

Male 54.89% 73 High High — need for kinesthetic learning.
Males have a stronger dislike for
reading than females. Connection
and relationship with teacher is

10


http://compass.doe.in.gov/Dashboard.aspx1view=STATE&val=O&desc=STATE

critical; male students struggle to
connect with some staff and
experience trust issues due to high
staff turnover.

Free/Reduced Lunch

62.2%

123

High

High — Low basic reading level for
many students. Lack of background
knowledge contributes to poor
comprehension. Need for relevant
reading experiences; additional
sociallemotional supports needed.

Mathematics

Black

65.67%

44

High

High — years behind their peers on
reading level, etc. Conceptual skills
gap hinders teaching grade level
standards. Students have a strong
dislike for math due to lack of
successes and skills gap. High teacher
turnover in math mid-school year; no
fluidity in instruction and no
opportunity to develop trusting
relationship with teacher. Needs for
completing work outside the
classroom; support as needed.

Multiracial

65.96%

31

High

High - Students have a strong dislike
for math due to lack of successes and
skills gap. High teacher turnover in
math mid-school year; no fluidity in
instruction and no opportunity to
develop trusting relationship with
teacher.

White

50.75%

68

High

High - Students have a strong dislike
for math due to lack of successes and
skills gap. High teacher turnover in
math mid-school year; no fluidity in

11




instruction and no opportunity to
develop trusting relationship with
teacher.

Female

61.19%

82

High

High — differences in learning styles
from males. Perception they “can’t
do math.”

Male

54.89%

73

High

High — need for additional hands-on,
concrete experiences. Need for
relevant mathematical application. .

Free/Reduced Lunch

66%

140

High

High years behind their peers on
reading level, etc. Conceptual skills
gap hinders teaching grade level
standards. Students have a strong
dislike for math due to lack of
successes and skills gap. High teacher
turnover in math mid-school year
resulting in no fluidity in instruction.
Support needed for completing work
outside the classroom.

12




What are the key findings from the student achievement data that
correspond to changes needed in curriculum, instruction,
assessment, professional development and school leadership?

Not appropriate example: Students from Mexico aren’t doing well in
school. *

Appropriate example: “75% of our Mexican students who have been in
the U.S. for three years or more are not passing E/LA ISTEP+.”

Appropriate example: “65% of our students with free and reduced lunch
did not pass ISTEP+ in the E/LA strand of ‘vocabulary'.”

What is at the “root” of the findings? What is the underlying
cause?

Inappropriate example: "Hispanic students watch Spanish television
shows and their parents speak Spanish to them at home all the time so
they aren’t learning English.”

Appropriate example: “Our ELL program provides only one-hour of
support per week for students who have been in the U.S. for three or
more years.”

An ELA performance range of 47.01% - 68.75% of students not making
AYP exists across ESEA subgroups.

A mathematics performance range of 50.75% - 66% of students not
making AYP exists across ESEA subgroups.

1STEP~ Percent Pausing Trand

(= URTEP
ECA

= School 20.8%, 78 studmnils

. ngann B Corporstnon

Many McGary students are years behind their peers on reading level,
etc. All students are in need of rigorous instruction in literature and in
informational text comprehension. Students need skills to access
materials with higher text complexity. Students lack background
knowledge contributing to lack of comprehension and leading to limited
relevance/engagement in instruction. Many males have the need for
kinesthetic learning. Males have a stronger general dislike for reading
than females. Connection and relationship with teacher is critical; male
students struggle to connect with some staff and trusc issues are more
pronounced due to high staff turnover.

Conceptual skills gap hinders teaching grade level standards, Students
have a strong dislike for math due to lack of successes and skills gap.
High teacher turnover in math mid-school year; no fluidity in
instruction. Needs for completing work outside the classroom;
support as needed.

13



While both ELA and Mathematics were high severity/high needs for the
female subgroup, |9 more females failed math than English.

The black subgroup (68.75%) did not make AYP in ELA and (65.75%) in
Mathematics, which had pronounced severity of subgroup
performance.

ECA Percent Passing Trend

ISTEPs
vECA

W ncan: W Corporaton BB Schod

Our present practices are very linear and rote. A difference exists in
cognitive processing in males. Female students have the perception
they “can’t do math.” There is significant evidence the female brain
needs to talk through the concepts in everyday language, use concrete
examples and manipulatives. A STE(A)M-infused curriculum would give
female students the opportunity to engage in “whole-brained” learning
experiences in math that allow them to gain the confidence they need
to fully master difficult math concepts and skills through instructional
techniques that connect them with concrete and real world examples.

Lack of prior knowledge enabling success in learning in the present
structure of schools; learning not being “cool” and lack of relevance in
curriculum and instruction. Without the orchestrating intentional
connections and relevance within instructional practices, everything
learned in school is separate and has to be memorized.

— 1STEP+ 21011

Painy 40 ™ 139 atmmere |

B Py W T bt P

L%

B Crd Mot Pama

MATH ELA
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Student Leading Indicators

» Instructions:
I)  Using school, student and teacher data, complete the table below
2)  If the indicator is not applicable, such as "dropout rate” for an elementary school, write “NA" - not applicable - in the column.
3} Review the data and develop several key findings on the next page.

2010-2011 2011-2012
1. Number of minutes within | 76,950 76,950
the school year thac
students are required to
attend school
2. Dropout rate* N/A N/A
3. Student attendance rate 95.3% 98.0%
(must be a percentage berween
0.00 and 100.00)
4. Number and percentage of | N/A N/A
students completing
advanced courseworlc*
{e.g.. AP/IB), or advanced
math coursework
5. Number of students N/A N/A
completing dual enroliment
classes
6. Types of increased learning LSY LSY
time offered BAS BAS
LSY- Longer School Year SS 55
LSD- Longer School Day
BAS-Before/After School
$5- Summer School
WES-Weekend School
OTH-Other




7. Discipline incidents*®

ups [[EStudents

Ethnicity Ethnicity
American Indian 1 4 American Indian 1 12
Black 61 369 Black 57 332
Hispanic 9 24 Hispanic 7 28
Multiracial 41 212 Multiracial 40 223
White 86 353 White 73 324
Gender Gender
Female 94 440 Female 67 308
Male 104 454 | | | Male 111 595
IEP IEP
IEP Yes 45 267 || | IEP Yes 54 328
IEP No 153 635 IEP No 124 569
Lunch Status Lunch Status
Free 156 748 Free 155 810
Reduced 19 67 Reduced 10 29
Paid 23 80 Paid 13 54

8. Truants

o ittt |
Grade 6 23
rade 7 16 Grade 7 12
Grade 8 Py Grade 8 9

16




9. Distribution of teachers by

* Totals based on EYSC

1% * DassdanTar

erformance level on LEA's Evaluation. observation
Eeacher evaluation system Tﬁ?‘l 5 ;*I:tal 22 evaluation averages
= z = = = - as of 4/12/2012
1.51-2 60% 9 .5-.99 - - (SKR without
2.01-25 27% 4 1.0-1.49 - - Responsibilities
2.51-3 14% 2 1.5-1.99 | 5% [ Survey).
301-35 | - - 2.0-249 | 32% 7
3.51-4 g : 2.5-299 |S55% |12
3.0-349 | 9% 2
3.5-4.0 - -

Overall observed strengths:

- Teacher Content Knowledge {3.12)

- Respectful Culture (3.08)

- Managing Student Behavior (3.02)

- Environment (2.9)

- Standards and Objectives (2.9}

Overall observed growth opportunities:

- Grouping Students (2.08)

- Problem Solving (2.29)

- Thinking (2.34)

- Questioning (2.34)

- Assessment (2.41)

10 Teacher attendance rate 95.3% 95.1%
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What are key findings or summaries from the student
leading indicator data?

Inappropriate example: “Teachers are absent a lot.”

Appropriate example: " Teachers on average are out of the classroom
32 days of the school year.”

What is at the “root” of the findings? What is the underlying
cause?

Inappropriate example:” Teachers don’t feel like coming to school

Appropriate example: “Teachers’ working conditions are poor - limited
heat in the classrooms; teachers attend three weeks of
professional development during the year and the school has
difficulty finding substitutes so students are placed in other
teachers’ classrooms”

Student attendance on additional calendar days of McGary's calendar
have traditionally been lower than regular attendance days when the
rest of the district is in attendance,

McGary “Extended” | Student Attendance
i5¢hool(Calendar. D uon. AdditionaliDays:
5726111 93%

32701 91%

31 8%

LAy 84%

62:1) 84%

63111 77%

6484101 82%

6711 8I%

6811 Be%

6/9111 85%

Total 19-11 Average for | 85%

Extended Calendar Days:
In all, 903 total discipline incidents during the 11-12 school year thus

far has had an effect on instruction and learning.

Teacher attendance rate at 95.1%; 31% of teacher absences were not
covered by substitute teachers.

McGary has implemented additional student calendar days for the past
two years. Poor attendance on these additional student calendar days
shows the need exists for alternative thinking about increasing learning
time and creating learning experiences that engage and draw students
into school and extended learning opportunities.

Lack of understanding and inexperience of teachers in classroom
management techniques; lack of stamina, particularly for new teachers,
and missionary zeal. There is a need for intrinsically-motivating,
culturally-responsive practices.

Teachers need to attend professional development, but need to be
assured that their instruction will be continued, preferably by a certified
teacher who has a relationship with the students. It is critical that
instructional time is not lost, and the opportunity for teachers to
continue to grow professionally is not revoked. Currently that is not
happening, and frequently teachers lose their own planning time to

18



Only 60% of the 10-11 staff returned from the year prior; and 50% of the 10-
11 staff returned during the current 11-12 school year. In fact, only 31% of
current McGary teaching staff have taught at McGary for three or more

consecutive years

Teacher Count 201011 by Years of Experience

0-5 yours: 14 toachers, 51.9%

Overall observed growth opportunities for staff: (Evaluation
Overview)

- Grouping Students (2.08)
- Problem Solving (2.29)

- Thinking (2.34)

- Questioning (2.34)

- Assessment (2.41)

cover the instruction for their colleagues when they have teaching
positions unfilled during PD.

Excessive teacher turnover during the past three years has contributed
to an above average number of inexperienced teachers on staff.

McGary Middia School - Qverall Averages by Rubric Indicator (2011-2012}
5 9

45
.

3
E

25

TR RN
i .%.sg : LA I £
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i 52-& i‘g’

Teacher observation scores from the TAP Rubric show that McGary
teachers lack a foundational understanding of effective strategies to
increase the likelihood of learning. Professional development in
providing opportunities for students to problem solve, think critically,
and question is a vital need. Additionally, teachers lack experience is

grouping students in a variety of ways to increase student achievement.

Further, assessment literacy is lacking.
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Teacher Count 2010-11 by Ethnicity

"I|Trnno: 24 tanchers, 80.9%

B Black W Agan B Hispare P99 Yhie

Enrollment 2010-11 by Ethnicity

Black: 76 students, 24.5% |

MR Amencan Indian 7 Asran P efwte NEEE WMultiracial
R Biack EE Hispsnic

Teacher and student demographics are incongruous;

There is a cultural disconnect between the adults and students in the
building. This circumstance increases the likelihood of
misunderstandings and misconceptions in terms of academic ability and
appropriate behavior.

Behavior and academic data evidence the need to foster student-adult
mentoring/teaching relationships. The intent is to bridge the cultural
gap and agree upon a consistent definition of appropriate behavior in a
envirenment of high academic expectations.
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Worksheet #2: Self-Assessment of Practices High-Performing Schools

* Instructions:
The following table lists the research and best practices of effective schools, especially of high-poverty, high-performing schools. These practices are

embedded in the school improvement models as well.

Using a team that knows the school well, critically consider the practices of the school and determine a score of 1-4 with four being the highest,
As with the other previous data sources, use the scores to develop a set of key findings.

The Principal and Leadership | 2 3 4 | The Principal and Leadership
|. Spends most of the time managing the school. X I. Spends great deal of time in classrooms.
2. Is rarely in the classrooms. X | 2. Conducts frequent walk-throughs.
3. Is not knowledgeable about English/ language arts or 3. Knows E/LA and mathematics instruction well and is
mathematics instruction. able to assist teachers.
4. Serves as lone leader of the school 4. Utilizes various forms of leadership teams and fosters
5. Must accept teachers based on seniority or other teachers’ development as leaders.
union agreements rather than on their effectiveness in X 5. Is not bound by seniority rules in hiring and
the classroom. placement of teachers.
Instruction I 2 3 4 | Instruction
I. Is primarily lecture-style and teacher-centered. X I. Includes a variety of methods that are student-
2. Places the same cognitive demands on all learners (no X centered.
differentiation). 2. Provides various levels of cognitive demands
3. Is primarily textbook-oriented. (differentiation; Response to Instruction - RTI).
4. Does not include technology. b 4 3. Uses multiple sources beyond textbooks.
5. Works alone, rarely meeting in or across grade-level X 4. Includes frequent use of technology.
teams to discuss and improve. X 5. Works in teams, discussing student learning and
6. Instruction is rarely evaluated and connections to instructional ideas.
student learning growth or increased graduation rates X 6. Instruction is evaluated through rigorous, transparent,
are not made. and equitable processes that take into account
7. Instruction is not increased to allow for more student student growth and increased graduation rates.
learning time. X 7. Schedules and strategies provide for increased
student learning time.
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Curriculum 2 3 Curriculum
|. Leadership does not observe or evaluate teachers for X 1. Is observed by school leadership that it is being taught.
use of the curriculum. X 2. Is developed by the district/teachers based on unpacking
2. Is considered to be the textbook or the state the state standards.
standards. X 3. Is aligned within and across grade levels.
3. Is not aligned within or across grade levels. X 4. Is rigorous and cognitively demanding.
4. Is not rigorous or cognitively demanding. X 5. Is accessible to all students through placement in regular
5. Is not available to all students, e.g., English language classroom during instruction of the core curriculum.
learners or students with disabilities as they are not X 6.Is differentiated for struggling students.
present in the regular classroom during core
instruction time.
6. Is not differentiated for struggling students.
Data - Formative Assessments 2 3 Data - Formative Assessments
I. Are not regularly used by teachers. X |. Are used to implement an aligned instructional program.
2. Are not routinely disaggregated by teachers. X 2. Are used to provide differentiated instruction.
3. Are not used to determine appropriate instructional X 3. Are discussed regularly in teacher groups to discuss
strategies. student work
Professional Development 2 3 Professional Development
I. Is individually selected by each teacher; includes X I. Is of high quality and job-embedded.
conferences and conventions. X 2. Is aligned to the curriculum and instructional program.
2. Is not related to curriculum, instruction, or X 3. Includes increasing staff's knowledge and skills in
assessment. instructing English language learners and students with
3. Is short, i.e., one-shot sessions. disabilities.
X

4. Does not include follow-up assistance, mentoring, or
monitoring of classroom implementation.

4 |s developed long-term; focuses on improving curriculum,
instruction, and formative assessments.
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Parents, Family, Community

Parents, Family, Community

|. Does not provide extended supports.

2. Does not ensure a safe school and community
environment for children.

|. Provides social and emotional supports from school and
community organizations.

2. Creates a safe learning environment within the school
and within the community.

3. Includes use of advisory periods to build student-adult
relationships.

Cultural Competency

Cultural Competency

|. Holds the belief that all students learn the same way.
2. Uses the textbook to determine the focus of study.

3. "Cultural instruction” is limited to study of flags,
festivals, and foods of countries/people.

4. Does not investigate students’ level of education prior
to coming to the United States; home languages; the
political/economic history; conditions of countries or
groups.

5. Does not connect curriculum and learning to students’
own life experiences as related to race, ethnicity, or
social class.

I. Holds the belief that students learn differently and
provides for by using various instructional practices.

2. Combines what learners need to know from the
standards and curriculum with the needs in their lives.

3. Provides culturally proficient instruction, allows learners
to explore cultural contexts of selves and others.

4. Investigates students’ education prior to coming to the
United States; home languages; political/economic
history; conditions of countries or groups.

5. Connects curriculum and learning to students’ own life
experiences as related to race, ethnicity or class.
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What are the key findings from the self-assessment of high-
performing schools?

Appropriate example: "VWe don’t have a curriculum aligned across grade
levels.”

Appropriate example: “We only teach flags, festivals and foods with our
students. “

What is at the “root” of the findings? What is the underlying
cause?

Appropriate example ” We don’t know how to align our curriculum
across grade levels,”

Appropriate example: “Connecting curriculum to students’ lives takes
longer to prepare lessons.”

Cultural instruction is limited to study of flags, festivals, and foods of
countries/people.

We do not investigate students’ level of education prior to coming to
the United States; home languages; the politicalfeconomic history;
conditions of countries or groups.

Overall, instruction is ranked low for our school.

Use of data/formative assessments is ranked low for our school.

We do not connect curriculum and learning to students’ own life
experiences as related to race, ethnicity, or social class.

Students and staff have different backgrounds and experiences.
Cultural competency and educational experiences varying from
student experiences; disconnect of expectations.
Connections/relationships are lacking and understanding students’
“currency” regarding motivation and relationships.

Not applicable to McGary; no ELL subgroup.

Lack of missionary zeal and importance of relationships; content
versus student- and learning-centered. While progress has been made
in one year, many of the teachers were overwhelmed with year | TAP
implementation; Lack “big picture” and integrating multiple contents.

Working with data and developing assessments through weekly
scrimmages as a group, but if systems would go away the practice may
not continue (culture of compliance with formative assessments right
now.) Data overload...Teachers desire to differentiate, but struggle
to do that work and get everything else in.

Students find it difficult to shift from being in charge of younger
students at home and to being learners at school (insulted by tone and
articulation of staff.) Need to intentionally share with the staff
effective styles of communicating with students of poverty; Thinking
you are going to teach like you have been taught (socialization of
professional practices from prior experiences).
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Appendix C: Theory of Action for Indiana High-Poverty Schools and District in Improvement:
Moving towards High-Performance

The Indiana Department of Education, Title | analyzed the literature and research on high-performance, high-poverty schools and districts. The
findings revealed specific practices and policies of successful high-poverty schools and districts. These findings serve as the components of the
Theory of Action below. Supports to and requirements of schools and districts correspond to these components of successfulness.

The Culture of the Students, the Classroom, the School, the District and the Community

_____________________________________________________________________________________________________________________________

Vision, Mission, Goals of School and
District: Includes high expectations for Leadership: shared;
students, especially for poor and culturally instructionally focused:
diverse, and for teachers highly effective )

Data, Formative
Assessments: to analyze
instruction in light of
student learning

-----

Curriculum: aligned to & Student 43 Instruction: engaging;
standards; aligned withinand | i cognitively demanding;
across grade levels; rigorous; '\ Achievement ,»-' differentiated;

taught

--------

Professional Development: Parent, Family, Community:

high quality; ongoing: focused on partnerships; improved
instruction, curriculum, communication; parent education

s assessment, and USINE data = _ccccmccmccmmmi i csmmmemm e R e m oo m e e e e e e e o e e '

— Culture Competency - the ability to interact effectively with people of different cultures related to language, race, ethnicity or social class.
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B. Selection of School Improvement Model
Elements of School Intervention/Improvement Models

Transformation Model

Required Elements

Transformation Model

Develop Teacher and Leader Effectiveness

I. Replace the principal who led the school prior to
implementing the model.

2. Use rigorous, transparent, and equitable evaluation
systems for teachers and principals that take into
account data on student growth, multiple assessments,
and increased graduation rates. Evaluations are
developed with teacher and principal

3. Reward school leaders, teachers, and other staff who,
in implementing this model, have increased student
achievement and H.S. graduation rates. Remove those
who, after opportunities have been provided to
improve, have not.

4. Provide staff ongoing, high quality, job-embedded
professional development that is aligned with the
instructional program and designed with school staff.

5. Implement strategies such as financial incentives,
promotion, career growth, and flexible work
conditions that are designed to recruit, place and
retain staff.

Permissible Elements

Develop Teacher and Leader Effectiveness

Provide additional compensation to attract and retain staff
with skills necessary to meet the needs of students in a
transformation model.

Institute a system for measuring changes in instructional
practices resulting from professional development.

Ensure that the school is not required to accept a teacher
without the mutual consent of the teacher and principal,
regardless of the teacher’s seniority.

LEAs have flexibility to develop and implement their own
strategies to increase the effectiveness of teachers and
school leaders. Strategies must be in addition to those that
are required as part of this model.

Increasing Learning Time and Creating Community-
Oriented Schools
I. Establish schedules and implement strategies that
provide increased learning time.
2. Provide ongoing mechanisms for family and community
engagement.

Comprehensive Instructional Reform Strategies
I. Use data to identify and implement an instructional
program that is research-based and vertically aligned
from one grade to the next as well as aligned with
State academic standards.
2. Promote the continuous use of student data to inform
and differentiate instruction.

Comprehensive Instructional Reform

2

Conduct periodic reviews to ensure that the curriculum is

being implemented with fidelity.

Implement a schoolwide “response—to—intervention”

model.

Provide additional supports to teachers and principals to

implement strategies to support students with disabilities

and limited English proficient students.

Using technology-based supports.

In secondary schools —

a) increase rigor

b) summer transition programs; freshman academies

c) increasing graduation rates establishing early warning
systems

Provide Operational Flexibility and Sustained Support
|. Give the school sufficient operational flexibility (staffing,
calendars/time and budgeting).
2. Ensure school receives ongoing, intensive technical
assistance and support from the LEA, SEA, or
designated external lead partner organization.

Increasing Learning Time and Creating Community-Oriented

Schools

Partner with parents, faith and community-based
organizations, health clinics, State or local agencies to
create safe environments.

Extend or restructure the school day to add time for such
strategies as advisory periods that build relationships.
Implement approaches to improve school climate and
discipline.

Expand the school program to offer full-day kindergarten
or pre-kindergarten.

Operational Flexibility and Sustained Support i

Allow school to be run under a new governance
arrangement, e.g., turnaround division in the LEA.
Implement a per-pupil school-based budget formdfk that is
weighted based on student needs.




I. Selection of Improvement Model

Based on our findings of the three data sources, the LEA is selecting this model for this school:

O Turnaround
Transformation

O Restart
O Closure

> Instructions: Reflect on the data, findings, root cause analysis, and self-assessment and the elements of the four improvement models. As a team, reach
consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher

instruction, and student learning.

Intervention Model Selected: Transformational

(1) Describe how the model corresponds to the data, findings, root cause analysis and self-assessment and led to the selected model.

McGary Middle School — School Performance and Demographics Information

McGary Middle School served 307
students in grades 6-8 during the 2010-2011
school year. This urban middle school, located in
Evansville, Indiana, is part of the Harrison High
School attendance district. McGary has a history
of low performance on ISTEP+, in addition to
receiving ratings in the lowest designated category
of Indiana’s PL 221 Accountability Model for three
consecutive years (see McGary’s PL 221 History).
This performance record has placed McGary in a
position nearing potential state intervention. The
need exists for school turnaround strategies and
resources to change the trajectory of student
achievement for the students at McGary, whose
overall ISTEP+ results were at 39.7% in 2010-2011.

ISTEP-» Percent Passing Trend

100% —7] 1
S0% —
20% —
70% —
E0% —
50%% —
40% —
30% —
20% —
10% —

0% —

—LSchool: 39.7%.

I irdiana W Corporation B School
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McGary’s PL 221 History

2006-2007 2007-2008 1/ 200872009 2009-2010 | z010-2011 Bm_

PL221 heademi Not
Status Assessed

Shared Vision and Focus Leading to School Transformation

The McGary community is invested in and positioned for changes that will result in significant increases in student achievement.
The school has recently adopted TAP to evaluate teachers and to reward those who excel in the classroom, beginning with year one of
implementation in the 2011-2012 school year. TAP provides opportunities for professional growth, collaboration, school-based
professional development, and promotions and salary increases as a master or mentor teacher in an effort to recruit and retain high-
quality teachers. Furthermore, the program provides fair and rigorous teacher evaluations based on the TAP Teaching Skills, Knowledge
and Responsibility Standards to identify strengths and areas for improvement in the classroom. Finally, the TAP system includes
performance-based compensation based on the classroom evaluation, individual classroom growth, and school growth (National
Institute for Excellence in Teaching, 2011; Schacter & Thum, 2005). Evaluations of TAP implementations in Arizona, Louisiana, South
Carolina, and Texas show increased student growth in schools implementing the system (National Institute for Excellence in Teaching,
2011; Schacter & Thum, 2005; Schacter, Thum, Reifsneider, & Schif, 2004).

Additionally beginning in the 2011-2012 school year, McGary Middie School worked collaboratively with IDOE technical
assistance as a “Year 3 Priority School” approaching potential state intervention. In collaborating with IDOE’s School Turnaround
Specialist, Troy Crayton and with LEA support, it was determined McGary Middle School was lacking clear and acute priorities for their
school. This finding translated into a lack of shared vision with misaligned school improvement efforts across the school community.

To address the lack of a shared vision, focus groups conducted by the technical assistance team revealed that school priorities at the
time interviews were conducted (October 2011) focused predominantly on the “perception” of the school to others in the community.
Changing that community’s perception of the school and shifting from data-only culture to a student-and learning-centered culture
were identified as the two main priorities. During the 2011-2012 school year, McGary Middle School enlisted its stakeholders, including
staff, students, families, and community partners in a visioning process for the school. The shared vision for McGary Middle School
became:

“Developing 21°* Century Learners!”
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Developing 21* Century Leaders. Pink (2005) shared the meta-ability to understand “relationships between relationships” (big-
picture thinking) may be one of the most important skills for 21% century learning (p. 141). In Pink’s quotation, he reintroduces an
essential element of preparing students for successful futures; the affective domain. McGary’s new vision and initiatives, congruent
with Indiana’s “90-25-90” Goal, has been a collaborative development process throughout 11-12. This vision exemplifies the
importance of engaging students in learning tasks that tap emotional intelligence and its power to captivate and motivate.

Empowering students to own their learning and develop upon their unique skills and talents is the foundation that will prepare
students to be college and career ready. This vision has served as a catalyst for McGary to develop a STE{A)M-Infused Foundation with
Project-Based Learning (PBL) as a key strategy. The redefined curriculum will focus on critical thinking, collaboration, communication,
and creativity, preparing students for a multitude of options on their college and career paths. “Arts integration is the collaboration
between the arts and other content areas resulting in a richer, more complete whole that fosters deep, personal learning in both areas
simultaneously” (Arts Integration Training Institute, 2005). In Champions of Change (1999), this integration is most effective in high
poverty, urban school settings, where students benefit from creative thinking being integrated into the curriculum through the STE(A)M
Model. “The arts are an oft-neglected area of the curriculum that have a dramatic impact on student performance,” (Jensen, 2009, p.
118). Jenson (2009) concluded the infusion of arts builds attentional and processing skills used in sequencing and manipulation of data,
strengthens memory skills, and builds lifelong and transferable skills such as reading (p. 118).

Equity Model/NEA Priority School/TAP. McGary
Middle School is one of three Equity Schools in the

What's the differonce?

Evansville Vanderburgh School Corporation. The school STEM spprosch

adopted the Equity Process as a collaborative innovative [eegraces, sience, rechnalopy, engineering and | Ensphusizes creative problem solving and innovation
approach that would address the significant need for i e R AR thrmegh linguapy ame. viwal s and performing am.
improved student achievement. In choosing the Equity iﬁ:‘ﬂ:&%ﬁ“‘*" i ' iﬁi&l’:ﬂﬁﬁ“ﬁiﬂl‘?“”“ ¥
Process, the staff has already fully committed to the Teachers who do not teach wimee ov mnh | Al reachers pamicipare in meaningful whole echoal
complete overhaul of their processes and practices and the st jh

implementation of the required elements of the Classroom profect examples:

Transformational Model. All required elements, including

STEM spprosch

some permissible elements have already been introduced gyl it B e s | Sehioi 6 phpiihicin i il il el
through the combined efforts of the Equity and TAP Models hach’s stroke volume a1 rest and while acrive. wnlume rhrouph everciees. Thix mfemation would then be
. . z {The siroke volume v the zmount of times thar | bmnght m scienee el wheve the dan discumes the meaning
in place at McGary Middle School. The Transformational blood circulaces dhrough the hody.) and b is applies ra the human body.
Model's required and permissible elements will serve to Tth grade science srsdencs study the human Each dav in language srox. snsdents apply the information

p g . A body with lah or some st of dissection unir. they are griting from scence snd other sebecs like physical
significantly enhance and refine the efforts to improve the ecwcarion to graeraic o writing o a1 project on how the
quality of curriculum and instruction. Utilizing a STE(A)M DA S Ao

http:/{www.moundsviewschools.org/pdf07/5choolTalk-10%5b1%5d. pdf
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focus, the combined frameworks are intended to boost teacher quality and efficacy, use of data and site-based decision making,
increase and intentionally aligh community partnerships, as well as support continued operational flexibility at a school that has already
demonstrated success in stepping away from light touch reform efforts and implementing school turnaround efforts. These far-
reaching efforts already in place at McGary Middle School make it well positioned for successful and immediate implementation of the
Transformational Model’s elements for school turnaround. Additionally, district personnel with high capacity to support and sustain

schools implementing school turnaround efforts are already in place to support McGary in implementing this very rigorous school
improvement model.

The model with STE(A)M alignment connects directly to the results of the root cause analysis. The focus is on student
engagement/relevance, teacher quality, partnerships that address the need for students to identify and connect with a mentor to
support college and career readiness, extending learning time for students and staff, as well as rewarding staff for their performance.
STE(A)M implementation would be introduced in phases (see McGary STE(A}M Implementation Chart) so staff has time fully
understand the principles of STE(A)M and to learn from Model teachers on site and plan accordingly.
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McGary STE(A)M Implementation: Three Phases-> Three Years

Year 1 (12-13)

STE(A)M Exploration

Year 2 (13-14)

Beginning Implementation

Year 3 (14-15)

STE(A)M Infusion

McGary Middle School Vision: Developing 21 Century Learners!

What is STE(A)M? STEM with an Ars infusion — Educating citizens of lomorrow will require redesigning our lessons of today. The STE(A)M model uses the arts as a teaching
methodology thal can better prepare students to use the knowledge they are acqulring in all subject areas to become crealive thinkers and problem solvers.

Inquiry Focus Question: How can STE(A)M enhance learning
for myself and olhers?

Inquiry Focus Queslion: How can STE(A)M play a
central role in my current and fulure learning?

Inquiry Focus Queslion: How can STE(A)M help us to re-
envision and redesign our educalional syslem in the 21st
century?

Goal: Implement a train the lrainer model — experis work with
teachers lo creale sustainability by building expertise wilhin -
partnerships/experts from community (da Vinct Institute} and
explore potential parinership for years 2 and 3 with Project
Lead the Way (PLTW).

Goal: Conlinue work with specialists from STE(A)M
professional fields. Increase knowledge and
underslanding of effeclive integrated learning
strategies.

Goal: Specialists available for consultation and modeling.

STEM Inilialives (Robeotics, Video Produclion)

Visual Arts (2D and 3D arl, Jewelry, Photography)
Performing Arts {Drama, choir, band, orchestra)
Humanities (Journalism, exploralory world languages,
Creative wriling)

Health and Physical Education (Dance, Yoga, Zumba)

»  Family and Consumer Science (Culinary Arts, Etiquette,
Gardening)

= s ° @

Sludents: Student offerings for extended learning will
be assessed for effectiveness and adapted in a
conlinuous improvemenl process.

Sludents: Student offerings continue and vary as sludents
develop new STE(A)M curricular inleresis.

Key Strategy: Lab Model Teachers will pilol STE(A)M
Interdisciplinary units of study each quarter. Current leaching
staff would have the opportunity lo observe this PD as a
lab/PD opportunity during the initial pilot year.

Key Strategy: Integraling STE(A)M into core instruction

Key Strategy: Full STE(A)M Infusion

The Arts infusion of STE(A)M creates an environment of emphasizing and embedding skills needed for the 21 century. Typical
school tasks presently assigned to students only require convergent or recall thinking skills. Creative thinking necessitates sophisticated
cognitive action that involves more complex neuro patterning. Because successful students must be able to navigate an unpredictable
future and find a variety of possible solutions to life’s problems, diverse thinking and ideational fluency are instilled within the STE(A}M

model (Hardiman, 2010).

31




2) Describe how the model will create teacher, principal, and student change.

While all required elements of the Transformational Model are already in place at McGary, implementing the SIG
Transformational Mode! will afford the principal and school leadership team an increased level of autonomy to effect change that
will positively impact student success with the necessary resources to do so through drastic, turnaround principles. The school
leadership team will be supported through additional mentoring and professional development (LearningWorx and LEA
Support—see Appendix |). Additional community partnerships (i.e. Lampion, Youth First, Inc. Social Work) will serve to support
students and their families social and emotional needs as well as teacher efficacy and the development of their levels of expertise
by collaborating with professionals in the field (da Vinci Institute-- see Appendices | and K). A STE(A)M Team of teachers will
create model classrooms demonstrating STE(A}M infusion; simultaneously decreasing student to teacher classroom ratios
throughout the school. A professional development substitute who is trained and fully invested in the McGary vision for change
will give staff the flexibility to grow professionally and collaborate with their peers without interfering with core instruction.

“Teachers, like all leaders, seek results that cannot possibly be achieved solely by their own efforts” (Dufour, R. & Marzano,
R., 2011, p. 3). Additional embedded supports for staff (i.e. TAP Master/Mentors, Data Coach) will bolster the professional
learning in cluster meetings as teachers learn to apply research-based instructional strategies in their own classrooms. Increased
data-driven instructional supports will strengthen McGary teachers’ and administrator’s ability to determine the effectiveness of
their intensive and concentrated turnaround efforts.

Hanushek (2002) states that the magnitude of differences among teachers is so great that within a single large urban
district, “teachers near the top of the quality distribution can get an entire year’s worth of additional learning out of their students
compared to those near the bottom” (p. 1}. Because improving teacher quality is imperative, teachers will implement
Individualized Growth Plans (IGPs) within the TAP Model. They will set personal goals based on current student performance,
consistent observation, and feedback from their leadership team beginning in 2012-13, Additional supports aligned with the
implementation of the Transformational Model will reinforce Career, Mentor, and Master Teachers. The principal and other
school staff will field-test specific strategies in order to differentiate professional growth support.

Additionally, upon implementing the Transformational Model, students will have the opportunity to participate in
380 additional hours of extended learning afterschool and throughout the summer. The additional learning time will be tightly aligned
to proven-instructional needs with a STE{A)M-infused emphasis. McGary’s plan is to optimize existing “academic learning time”
(Econorthwest, 2008) by ensuring the content of the additional hours gained through the extended time offerings aligns closely to the
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core instruction students receive throughout the day. Analysis of Acuity will be a strong component used to design extended offerings
and Achieve 3000, a personalized learning platform, will further bolster continuous individual learning through technology and the
corporation’s one to one initiative. Planned summer school programming would also extend the opportunities for students to
participate in STE(A)M-focused learning.

An additional element of the grant addresses the whole child’s “readiness to learn” domain. Students and families will be
supported more intensively with social and emotional wrap-around services to meet needs that impeded academic success (i.e.
Social Worker, student and family counseling services).

A pilot STE(A)M teacher team will create a model STE(A)M infused classroom curricular lab program for other staff to
observe. A key expectation of the model team during phase one of the transition to STE(A)M infusion will be to create a
collaborative dialogue with staff members regarding the arts infused instructional program and how it relates to effective
instruction in general. Additional personalized professional development and training will be embedded for staff, as necessary, in
phase one (2012-2013). Teachers will be freed up by the professional development substitute, as necessary, to co-plan with
teachers who choose to begin infusing STE(A)M immediately into their core corriculum (see Appendices A and B). Partnerships
from the professional field, coordinated by the da Vinci Institute, will provide a unique professional learning experience for the
STE(A)M Team and McGary Staff (see Appendices J and K).

EVSC’S Transformational Efforts to Target Determined Needs: Overview of Required Elements

A. Develop Teacher and Leader Effectiveness

1a. Replace the principal who led the school prior to implementing the model.

A new principal will begin at McGary Middle School and open the 12-13 school year. Of highest importance was the
recruitment and selection of the McGary Middle School’s new principal, Tammy Dexter. A subgroup of the Superintendent’s Executive
Leadership Team recognized Ms. Dexter as a proven leader who could drive a school turnaround effort. Those leadership qualities
targeted a leader who could mobilize staff relative to Mass Insight’s three HPHP Readiness Domains of readiness to learn, readiness
to teach, and readiness to act aligned to the elements of the Transformational Model. The importance of the leadership selection
cannot be overstated. Considering carefully the building culture, current initiative and school improvement needs, and the skills
necessary to make turnaround a reality, Tammy Dexter was the best candidate and uniquely suited to move McGary forward.
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New principal, Tammy Dexter, has already demonstrated success as a turnaround leader in implementing a Transformational Model in
a K-8 school for two years. She was a participant in the EVSC's Learning Leadership Cadre with Brown University and is currently
completing her Ed S at Indiana State University. A former counselor and high school English teacher, Tammy has a wide variety of
experiences with curriculum and instruction as well as with students, families and community partners. At her former school, Tammy
led the school into a newly renovated building with a different grade level configuration that required the merging of two staffs (K-5
and 6-8). Because of the critical need to increase student learning, Ms. Dexter guided the implementation of TAP, the creation of an
alternative Twilight program, and the oversight1003g Transformational Model.

2a. Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account
data on student growth, multiple assessments, and increased graduation rates. (Evaluations are developed with
teacher and principal.)

Individual Summary

Dhetricl Nama:  Evansville Yancerourgn Comm. Sehools

Scheot Name:  McGary Midde Sctool
2011-2012 School Year

Tescher Rama: R3cors
T Evakmior Scord | Sal Eviuation Evakmior Type
TEvamtion #1 - St Ao
| mang and Planteng irsrucion (DP1} s
[Tt 1 esming Fivemamant (LE)
|Iraiucon ()
[Fesniation 82 = Weoir Tyachey
(Do bawg Bnd Piaemng i Rirucion NPT
| The Laammg Emenemmni (LE)
[estrregon )
{Evahigtion 83 - Martor Teschers
| Detigrng and Planmag irsiriion (DPY
| The Leammg Epvirmsmant (LE| !
Lrutacaon i
[m. < beshn s Senrm ]
Rubrlc Weinhts. Welghts of Evaluator Scores
f T Corver | dommor | avnar ] Evarater Type | of Seore
| B signing an Pissning " 1% [T Administrator a8
| The Learring Envimnmant 5 L Master 3%
| Iatruction L] L5 [1 Mentor n
: RespomBbiie Scory 5 e 4o SeF Evahumtion 1m0

The extensive research on teacher quality has led to two conclusions.
First, there are large and significant differences among teachers in terms of
their capacity to improve student achievement. Second, these differences are
not captured by common measures of teacher qualifications (E. A. Hanushek,
Teacher quality, in: L.T. lzumi, W. M. Evers (Eds.), Teacher Quality, Hoofer
Press, Palo Alto, CA, 2002, p. 1-12). The McGary staff identified the TAP
System for Teacher and Student Advancement as the model that would
provide increased teacher support, professional development, evaluation and
compensation for student performance based on the ISTEP+ Indiana Growth
model.

In a collaborative effort with the teachers’ association to transition into
the TAP model, EVSC teachers in TAP schools will continue to be evaluated by
both the TAP and EVSC evaluation tool during the 2012-2013 school year. The
EVSC evaluation system has a clear and systematic pathway for removal for
those who have not improved after resources for improvement have been
provided. The TAP system relies on the district evaluation system in cases
where removal is appropriate.
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The ongoing evaluation of every staff member through the TAP process provides targeted assistance throughout the year.
Teachers who have not shown adequate performance through the TAP evaluation system or EVSC evaluation tool will work through a
plan of improvement with intensive support and feedback from school level leadership. The LEA also serves as additional support to

the principal as needed during plans of improvement {(Marzano & Waters, 2009, p. 4).

Upon completion of the plan of improvement, the administrator will re-evaluate using the district evaluation tool and

recommend the teacher for retention, probation, or termination.

3a. Reward school leaders, teachers, and other staff who, in implementing this model, have increased student

achievement and H.S. grad rates.

In The staff-selected TAP model of compensation for student performance will continue to be used in the 12-13 school year year
of implementation. The TAP model for evaluation and performance-based compensation will create structure and additional supports

for McGary Middle School. The TAP System:

* Adds a research-based compensation system based on roles, responsibilities, and
student achievement.

* Provides opportunities to earn bonuses each year based on performance in the
classroom, student achievement gains, and the entire school's achievement
growth.

* Incorporates Master and Mentor Teachers, who can receive additional
compensation for their added roles and responsibilities.

» Adds a performance-based reward structure for school-level administration.

Ongoing
Multiple Applied
Career Paths Professional

Growth

Instructionally Performance-
Focused Based :
Accountability Compensation

Note. Graphic from http://www tapsystem.org/
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Achievement Award Weights
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Performance award weights will be distributed
accordingly to level of position (Career, Master, Mentor)

and will differ in proportions based on whether or not the
teacher has student achievement data (See Achievement

Award Weights).

Under the TAP model, $2500 per teacher will be

added into a performance bonus compensation pool that

will be distributed according to the Achievement Award
Weights in in alignment with TAP guidelines. An
additional $500 per teacher would be available per staff
(connected to the TAP model).

The TAP Principal can earn up to an additional
$10,000 based on 30% Principal Effectiveness Measure,
20% TAP Leadership Team Rubric, and 50% Schoolwide
Value Added.
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4a. Remove those who, after opportunities have been provided to improve, have not.

All EVSC teachers in TAP schools will continue to be evaluated by both the TAP and EVSC evaluation tool during the 2012-2013
school year. The EVSC evaluation system has a clear and systematic pathway for dismissal for those who have not improved after
opportunities for improvement have been provided. The TAP system relies on the district evaluation system in cases where removal is
appropriate.

The ongoing evaluation of every staff member through the TAP process provides targeted assistance throughout the year.
Teachers who have not shown adequate performance as measured by the TAP evaluation system or EVSC evaluation tool, will design
and implement their personal plan of improvement with intensive support and feedback from school level leadership. The LEA also
serves as additional support to the principal as needed during plans of improvement (Marzano & Waters, 2009, p. 4).

Upon completion of the plan of improvement, the administrator will re-evaluate using the district evaluation tool and
recommend the teacher for retention, probation, or termination.

5a. Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the
instructional program and designed with school staff

“When school personnel routinely evaluate, invent, and implement

new practices, when those changes are motivated by and consistent with Continuum for

reform, and when teachers’ professional communities and development are Learning a New Skill
supported by the schools, change can be sustained” (Carpenter et al., 2004). _ Shearve e okl
In response to this research, the Evansville Vanderburgh School Corporation bacﬁ;"r‘:m D W'at::; :rm:’"
will sustain reform in McGary Middle School by providing ongoing and knowledge in the feedback
intensive professional development, fostering strong leadership from within Q o O & -_¢.
school communities, encouraging collaboration both between teachers and
between teachers and administrators, and committing adequate resources i T‘““;ﬁ&";"‘ﬁm
over the long-term. The EVSC will give operational flexibility in allowing the in a cluster providing feedback

and further modeling

school’s design of increased learning time to include teacher professional
development days and will incorporate time for planning into the school day
for collaboration.
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School Meeting Schedule

Monday

Schoal Cluster Time

;.*icGary Middie School Setup Cluster

McGary Middle School EnglishLanguage Arts 7:30 AM -8:30 AM
McGary Middle School Math and Sclence Clusler 1:15PM - 2:05 PM
Tuesday

School Cluster Timp

McGary Middle School Soclal Sfudles and Relaled Arts 9:20 AM -10:10 AM
McGary Middle School Math and Science Clusier 1:15PM -2:05 PM
Wednesday

School Clusier Time

McGary Middle School EnglishA.anguage Arts 7:30 AM -8:20 AM
McGary Middle School Social Studies and Relaled Arls 920 AM -10:10 AM
Thursday

School Ciuster Time

McGary Middle School 300 PM -400 PM

In addition to commitments of materials
and time, NCISLA researchers found that
“schools and districts enhance their capacity
for change if they promote leadership for
teachers” and “recast administrative roles as
facilitators rather than as managers”
(Carpenter et al., 2004.) According to Reeves
(2008), “the relationship between leadership
and student achievement is profound and
significant” (p. 13). Drawing from the work of
Jim Collins, Rick DuFour, Robert Marzano, and
Douglas Reeves, the EVSC currently builds the
capacity of teacher leadership in a number of
ways, including the development of the
Learning Leadership Cadre (LLC}, a capacity-
building two-year cohort of teacher leaders in
partnership with Dr. Ken Wong from Brown

University. All members of the McGary administrators and Master Teachers will have successfully completed the LLC program.

STE(A)M Infusion. The transition to full infusion of STE{A)M will occur in three phases: Year one {2012-2013) will lay the
foundation for integrating the STE{A}M elements into the curriculum and continually strengthened in subsequent years through
intentional, well-articulated instruction within STE{A)M pilot lab. A team of STE(A)M Model Teachers will provide embedded
professional development available each day for the faculty. The Model Teachers will be assigned students and pilot STE{A)M infused
project based learning (PBL) strategies within their classrooms. In order to provide and further develop an understanding of the

benefits of infusing STE{A)M concepts, current staff will have the opportunity to observe the model team working with a classroom of

McGary students. The da Vinci Institute will endeavor to connect professionals in the various STE{A)M fields to provide relevance and
bring real-world experiences to McGary students.
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Principal Training. In addition to participating in all district and site-level training alongside teachers, principals will also receive
intensive support and training by a distinguished mentor principal. The district’'s HPHP-Aligned Instructional Support Team will provide
additional technical resources to the principal of McGary and the leadership team.

Focused and Systemic Professional Development. Teachers, staff, and the school leadership team will participate in
purposefully structured and systemic professional development opportunities with a clear focus on:

* Embedded, ongoing, and team-oriented collaboration.

» Cluster groups led by experts.

* Ongoing classroom-based support with feedback and coaching.

= Prior restructuring of school day to have TAP teachers to participate in weekly cluster group meetings.

= Focus on examining student data together, collaborative planning, and taking action on results of inquiry.

6a. Implement strategies such as financial incentives, promotion, career growth, and flexible work conditions that
are designed to recruit, place and retain staff

The TAP model offers multiple career ladders for teachers who are demonstrating success. TAP Master and Mentor teachers
have the opportunity to remain connected to the classroom while assuming teacher leadership positions and receiving additional
compensation.

As an Equity School, teachers at McGary are given flexibility to determine the schedule for the increased learning time for staff
and students, Each year the staff determines the school calendar, which includes increased learning time opportunities for staff and
students based on student academic needs and funding availability.

Educational research consistently shows student achievement is most closely tied to teacher quality. Haycock (1996} concluded,
“in the hands of our best teachers, the effects of poverty and institutional racism melt away” (p. 11). Additional resources and human
capital are necessary in chronically low-performing, high poverty schools to target teacher quality and provide equity, which is their
most pressing need. A considerable body of research cites the quality of teaching as the most important factor affecting student
achievement {Nye, 2004; Hattie, 2008; Marzano, 2003, Rivkin, 2005, Marzano, 2003}.
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EVSC has experienced data consistent with national trends in schools with a low socioeconomic status (SES), including:

* Increased teacher attrition (Econnorthwest, 2008)

* Higher teacher absences

* Inflated levels of inexperienced teachers (Nye, Konstantopoulos, & Hedges, 204, p. 254)

* Decreased teacher self- and collective-efficacy

* |ncreased behavioral, social, and emotional needs in students

* Disproportionality of special education identification, student suspension, and achievement results

The teacher attrition rate at McGary Middle School has been at an all time high. Only 60% of the 10-11 staff returned from the year
prior; and 50% of the 10-11 staff returned during the current 11-12 school year. In fact, only 31% of current McGary teaching staff have
taught at McGary for three or more consecutive years. Incentives for recruiting, retaining, and attracting high quality teachers is
critically important for McGary’s improvement and sustained success. “The problem is most acute in the nation’s high minority, high
poverty, and low performing schools . . . . at-risk schools are in a constant cycle of rebuilding their staff’ (National Commission on
Teaching & America’s Future, 2011). The needs at McGary mirror this cycle associated with underperforming schools.

Finally, the district has implemented a robust recruitment and hiring process including a screening interview phase and a final
interview phase as well as classroom observations. An intentional effort is made to place top talent in the positions of TAP Master and
Mentor teachers. All applicants take online screening exams through the Human Resources Department Job Fit {(non-licensed) and
Teacher Fit for all licensed positions.

B.Increasing Learning Time and Creating Community-Oriented Schools

1b. Establish schedules and implement strategies that provide increased learning time

McGary “Extended”

EVSC Transformational Schools- Increased Learning Time

In studying data from McGary’s prior extended student calendar days, it was determined

:;;:: ::; that a more effective and more engaging method of increased learning time should be considered.

SHIE 77% After seeking input from multiple stakeholders, it was determined adding additional time (up to
8711 : . Poaaw

:in:; :T; two hours) after the school day with activities that leverage students to want to stay at school as

6/BI1N B&s%

619714 85%

Total 10-11 Average for | 85%
Extended Calendar Days: 40




well as four weeks of summer program options created with student voice and choice would be the most effective method to increase
participation and student achievement. Additionally, teachers will have three additional days for professional learning and
collaboration. This would add a total of up to 380 student hours and 24 additional staff hours throughout the year.

In seeking input from families (see Appendices E, F, and G}, one of the most critical needs shared for learning, particularly
extended learning, is for students to have experiences connected to college- and career-readiness. Families shared an interest in
developing increased community partnerships to support students having more exposure to the various fields. McGary's vision to
develop 21* century learners closely aligns with the Common Core State Standards in integrating STE(A)M college- and career-
oriented experiences as well as rigorous content and application of knowledge through higher-order skills .

Integrating the arts into the curriculum will give students the opportunity to develop the 21* century learning skills of critical
thinking, creating, communicating, and collaborating with school peers. Utilizing technology, it is the intention to foster collaborative
partnerships with local, national, and international schools. Helping students to understanding the benefits of becoming global
learners and developing an appreciation of diversity is a goal for the extended learning as well. Providing students with opportunities
to partner with community businesses is a long-term goal of this grant. For example, eighth grade students could select an area of
interest and the STE{A)M Opportunities Specialist would work with the student, family, and local business to arrange an “externship”
after the regular school day. Bus tokens could be provided for transportation to the business and home during the length of the
externship. An example would be a student interested in video production working with a local television network for a period of 6-9
weeks two days a week as the newscast is developed. McGary will offer an in-house network for daily announcements for students to
write, research, and produce. A designated production studio will ensure that students have the equipment and space engage
multifaceted skillsets in the collaborative process of video production.

2b. Provide ongoing mechanisms for family and community engagement.

Following 15 years of success in developing community schools, the district has embraced the community school strategy as a
means for achieving student success. EVSC has received numerous accolades including national recognition by the Coalition for
Community Schools. Moreover, EVSC’s full service community school work serves as an example to other communities throughout the
nation. In order to strength the model, however, additional steps must be taken related to family engagement.

The intentional inclusion of parents and families as partners in their child’s education “is critical for the successful
implementation of any intervention associated with closing the achievement gap and increasing graduation rates. ... However,
unless parent and community involvement in education is deliberately planned and connected to a school’s and district’s
academic goals for students, such efforts may not product the desired results” (California Action Team Plan, 2009).

In order for family engagement to be a purposeful and meaningful element of school transformation, it is critical
effective strategies be embedded and implemented within the culture of McGary School. Families will be better positioned to
support their child’s education, and school staff will be better prepared to work with parents and families, which will lead to improved
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student success. Research shows that family involvement is positively related to student achievement, with student benefits inciuding
higher GPA and standardized test scores, increased credits earned, better attendance, increased enrollment in rigorous academic
programs, and improved behavior, social skills, and adaptation to school (Henderson & Mapp, 2002). Further, Bryk et al. (2010) identify
five essential ingredients for successful school reform: (1) principal as the driver of change; (2) ability to build professional capacity; (3)
student-centered school climate; {(4) coherent curriculum, and (5) real family and community engagement. Byrk states that one cannot
expect successful reform without all of the five ingredients.

Unfortunately, most schools do not focus on intentional, meaningful family engagement and fail to see parents as true partners.
EVSC made a conscious decision to utilize Rtl due to its highly structured components and extensive evidence base. Specifically, the Rtl
framework provides a consistent, methodical process for linking families with supports. The literature highlights the success of Rtl both
systemically (Burns et al., 2005) and on individual students (e.g., Burns et al, 2005; Rock & Zigmond, 2001). However, the connection of
Rtl to systemic family engagement offers an innovative approach to service delivery.

Beginning in the 12-13 school year, the EVSC will initiate a systemic family engagement model using the Response to
Intervention (Rtl} framework. This proposed model includes six primary strategies: 1) Rtl integration/ intervention development; 2)
technology/data collection; 3) instructional staff training; 4) community engagement alignment; 5) communication with families; and 6}
enlisting family engagement and Rtl experts. Many school districts across the nation have adopted the Rtl framework to organize their
academic and social/emotional resources {Carney & Stiefel, 2008). Under Rtl, research-based curriculum and behavioral interventions
are organized into 3 tiers {Thomas & Dykes, 2010). Generally, the first tier {universal) focuses on 80 percent of students. Tier 2
{targeted group) interventions are designed to help those students with a little higher level of need and tier 3 {individualized}
approaches are designed for students who need the most support in order to succeed (Clark & Gilmore, 2010; Flynnardt & Richardson,
2010; Thomas & Dykes, 2010). When families are engaged in their child’s education and partnering with the school, students do better
academically (Henderson & Mapp, 2002). Therefore, the EVSC believes that there must be an explicit integration of family engagement
strategies with academic, social and emotional supports to maximize student success. We propose a systemic family engagement
model utilizing Rtl. Specific goals, objectives, and strategies are detailed (see EVSC Rtl-Aligned Family Engagement Model).
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EVSC Rtl-Aligned Family Engagement Model (Goals, Objectives, and Strategies)

GOALS AND CBJECTIVES/QUTCOMES:

Goal Increase students’ academic achievement and high school graduation.

Qne: QObjectives/Outcomes:
1.1 To increase the parcentage of students who meet benchmark or demanstrate progress on formative assessments (e.g., reading/language arts, mathematics) from the beginning to the end of
each school year;
1.2 To increase the percentage of students who meet proficiency on summative assessments (e.g., reading/language arts, mathematics) in spring of each school year;
1.3 To increase the percentage of students who demonstrate growth on summative assessments (e.g., reading/language arts, mathematics) from the prior academic year (based on growth model};
1.4 To increase the percentage of students who graduate high school.

Goal Increase conditions to support student learning within the school and community.

Two: Objectives/Outcomes:
2.1 Ta increase family engagement that supports student success {e.g., School-level Family Engagement Subscale administered in February of each school year);
2.2 To increase behavioral, affective, and cognitive engagement among students (e.g., School-level Student Engagement Surveys, attendance, suspensions);
2.3 To improve school climate and culture (e.g., School-level Climate/Culture Subscales: Student-Staff Relations, Welcoming Envirenment, and Safe School Environment administered in February of
each school year).

Goal Increase instructional staff knowledge and use of research-based practices related to high quality family engagement strategles.

Three: Objectives/Qutcomes:

3.1 To increase instructlonal staff members’ knowledge and sense of efficacy related to the use of family engagement practices;
3.2 To increase instructional staff use of Rtl for linking family needs to services.
STRATEGIES:

Strategy | Rtlintegration and intervention development.

o intentional parent/family involvement strategies will be embedded within the district’s Rtl framework. This yeor, the district created an RY team, consisting of the Director of Professional
Development, responsible for academics, and o school psychologist, who oversees the behavior support. The Rtl team will identify family engagement strategies for each tier using the Nationa!
Center for Rtl’s family support framework and Epstein’s (2002} six types of family involvernent: 1} learning at home, 2) parenting plus, 3) communicating, 4) collaborating with the community, 5)
volunteering, and 6) decision-making. Through this process, EVSC will ensure all tiered interventions are research based ond designed to support the family roles in children’s learning and academic
success.

Strategy | Technology and data collection,

o According to Thomas and Dykes (2010}, “technology is an integral part of all tiered intervention systems because it is essentiaf to... [monaging] the lorge amounts of data generated” {p. 5}, A
comprehensive data system will link families with the appropriate supports, which will prevent failure and allow families to remain engaged with the educational system. To achieve these goals, the
system must be user-friendly and allow for tracking across schools. Because no available software integrates family engogement supports, a software package must be designed specifically for this
purpose, and this project will allocote resources to support the development or adaptation of o software program. This data system will also be used to support a comprehensive externol evaluation
of the model,

Strategy | Instructional staff training.

Thregs The Rt team will coordinate professional development for instructional staff. The EVSC has put into place a district-wide coaching model that employs academic coaches who embed professional
learning within the everyday context of teachers and school staff,

Strategy | Communication with families.

e We recognize that strong communication is a key component to engaging families end that improving communication requires school materials that are easy to read and school processes that are
understandable.

Strategy | Aligning community engagement.

Five: During the last 15 yeaors, the EVSC has estoblished itself as a leader in community schools. Through this work, the EVSC partners with more than 80 community agencies, and through these
partnerships, numerpus pragrams and services are offered to students/families. Partners wiill organize programs using Rtl.

Strategy | Enlisting family engagement and Rkl experts.

0 in on effort to build district capacity to support this model, the EVSC enlisted the National Center on Rtl to support initial development. Further, teachers, fomilies, and stoff will receive support from
national family engagement expert Anne Henderson, a senior consultant with the Community Orgaonizing end Engagement Program at the Annenberg Institute for School Reform whao is renowned
for her writing and research on family engogement.
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STE{A)M-Infused Possibilities for Family and Community Engagement. Each individual walks into the classroom with skills
and experiences unlike anyone else. More often than not, children of poverty typically do not have the opportunity to enjoy
enriching academic experiences. Because background and prior experiences provide an anchor to which students create new
meaning and build capacity to learn, students who have not had these experiences are at a considerable disadvantage in an
academic setting (Marzano, 2004). The STE(A)M model provides encounters and core experiences that not only afford the
student the “academic” experience itself, but are intentionally designed to include connections to a student’s limited or non-
academic background knowledge. As a result, the new knowledge is more likely to make sense in the child’s culture and
therefore become part of the permanent memory. Intentional connection is critical to acquisition of knowledge and too often
ignored. Teaching disconnected bits of information and not connecting to student culture and community is like “asking students
to put together a jigsaw puzzle without ever having seen the overall image” (Hardiman, 2010, p. 239).

Relationship Development as an Essential Element. Research indicates human connections that foster trusting
relationships are vital to the learning process. In the root cause analysis, it was determined that creating positive interactions
between adults and students is critically important and must be developed with intentionality. Whether students learn in school
is dependent on factors associated with the complexity and relevance of the content, but more importantly the skill and attitude
of the teacher to promote and cultivate hopeful, optimistic thinking (Jensen, 2009).

Stakeholders and Site-Based Decision Making. Bringing families and other stakeholders together is essential to addressing
the multitude of needs ever present in the McGary School community. Effective communication is the key. McGary School has a
SITE Council that meets monthly. The McGary School SITE Council is comprised of school staff, parents, and representatives from
community organizations. This collaborative group examines school data and assesses needs. They work specifically to align
community resources to the needs of schools, students, and families. Families and stakeholders are essential to the process of site-
based decision making. Addressing needs that have been identified by data and collaborating together increase the likelihood of
meeting students where they are and moving them forward.

In order to achieve this full community support, district leadership is coordinated and directed by EVSC’s Associate Superintendent of
Family, School, and Community Partnerships, who leads EVSC’s Center for Family, School, and Community Partnerships. In concert with the
Center, school principals as well as and members of the district’s Instructional Support Team (IST) help define and implement meaningful
family engagement and will continue to work closely with all stakeholders, including area businesses, parents, teachers, staff, and
students. A shared vision for transforming teaching and learning in our targeted schools has been defined. As part of our
efforts to realize this vision, the EVSC transformation schools will partner with local organizations {i.e. Evansville Teachers
Association, The da Vinci Group, NEA Priority Schools, Lampion, Youth First, Inc.} in providing ongoing mechanisms for family and
community engagement (see appendices for partnership agreements and other related documents).
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The EVSC and McGary staff have collaborated to create numerous opportunities for parents to share ideas on ways they
would like to see the schools improve. An effective parent/family partnership is “ an ongoing relationship rather than a program or
event”. Communication between the school and the home includes five essential topics: 1) what the school can expect from
parents; 2) what parents can expect from the school; 3) how the parents’ child is progressing: 4) how the school can help the
parents; and 5) how the parents can help the school (Redding, 2006, p. 159).

In preparation for the grant and as a continuing process, parent and other stakeholder input was sought out by both the LEA
and McGary Leadership Team. Surveys were utilized to provide instant feedback and ideas on how to improve. The district’s website
and the school district Facebook page posted information specific to transformational schools and intentionally solicited input from
parents (see Appendix D). Phone blasts were initiated to seek parent and student input regarding school reform and the
transformational models (see Appendix C). Using an interview format, representatives of the LEA also made calls to families to request
input. Parents and guardians provided ideas that guided the decision-making regarding the content of the new grant. Parent input
included suggestions regarding increased opportunities: more learning experiences outside the school, more hands-on learning
opportunities and technology, and even more individualized support for students who are struggling.

Specific dollars have been budgeted in this proposal for McGary’s Family and Community Engagement efforts, including a Family

Community Outreach Coordinator, professional development dollars for family engagement purposes, Rtl supports, and substitute
costs so staff and families can collaborate and conference discuss student learning.

C.Comprehensive Instructional Reform Strategies

1c. Use data to identify and implement an instructional program that is research-based and vertically aligned
from one grade to the next as well as aligned with State academic standards

The EVSC is moving to a structure of vertical alignment from Preschool through high school, into College and Career Readiness.
This has grown out of many school feeder districts developing this process of both horizontal and vertical alignment. Out of this
collaboration, the need was recognized for a Guaranteed and Viable Curriculum across the district. A guaranteed and viable curriculum
is the variable most strongly related to student achievement at the school level (Marzano 2003). It is one of the most important things
a school can do to enhance student learning. In the 11-12 school year, the LEA supported school staff (including McGary) in curriculum
mapping for English/Language Arts and Mathematics. Teachers provided input in the development of quarterly districtwide maps of
student learning priorities. At the school level, teams had the flexibility to use these maps as a guide for developing their own units of
instruction that are focused, rigorous, coherent, and are tailored to the specific needs of their students.
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McGary Middle School is part of the Harrison District Team, which is vertically and horizontally aligned via the PreK-12 feeder
district pattern. Working collaboratively, the Harrison Feeder District has aligned practices and strategies to create continuity within
Language Arts and Mathematics. The EVSC will continue to support McGary throughout the curriculum alignment process and in
preparing for the transition to Common Core State Standards. As a whole, the district has made curriculum alignment a priority. EVSC
has supported principals and leadership teams through specific professional development and embedded follow-up around planning
and preparing for the Common Core State Standards and district-wide common/formative assessments based on learning targets
contained in the Guaranteed and Viable Curriculum. In order to strengthen teacher understanding of the rigor of the Common Core,
the district provided PARCC-like assessment items for teachers to include in their instruction. ELA and math items and scoring rubrics

were available to schools both first and second semester.

The EVSC Equity School model has provided McGary the opportunity to thoroughly analyze the school’s instructional program,
align vertically with state standards including the transition years. School staff utilized school and classroom level data, identified
instructional strategies that met needs and created formative and summative assessments. The TAP System for Student and Teacher
Advancement provided an infrastructure that teachers used to review the instructional program was thoroughly and begin the process

of transitioning to the Common Core State Standards.

2c. Promote the continuous use of student data to inform and differentiate instruction

2 4 : M““’:t““%’ » The EVSC support structure aligned to the HPHP Readiness Model domains wil
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The cyclical nature of the improvement process is visually represented in what is referred to as The Backwards 9. The cycle
begins looking at the data and staying very low on the level of inference. This is followed by an inquiry process in which teams
investigate patterns in the data that may indicate problems with the teaching and learning in classrooms. Action follows based on what
the staff has learned from the inquiry process. The cycle loops back by assessing and returning to a previous step in the inquiry cycle.

Currently, teachers have a cohesive system in place for ongoing collection and use of both formative and summative student
data to inform and differentiate instruction. This system includes:

+ Student-centered, systemic professional development.

* Embedded, ongoing, and team-oriented practices.

= Cluster groups led by experts.

* On-going, classroom-based support with feedback and coaching.

* Restructuring of school day to have TAP teachers to participate in regular Cluster Meetings.

= Focus on examining student data together, collaborative planning, and job-embedded support.

The LEA will also provide support for the school to increase the use of IDOE’s online portal, the Learning Connection, in order for
McGary to advance the strategic use of data described above. Additionally, the LEA will guarantee that the school is using a Root Cause
Analysis process created/approved by the Indiana Department of Education and provide technical assistance as needed. Additional
data-driven supports include the following:

Performance Management. EVSC performance management sessions look deeply at data and outcomes for each school and high
school attendance district in order to bring about change for student success.

The goal of performance management is the continuous improvement of the EVSC educational environment as it addresses all aspects
of student growth. The EVSC performance management sessions provide a forum of open communication for the distribution of
information focusing on school issues. The setting is one that promotes accountability and transparency as schools become active in
sharing their efforts to address student improvement. At forefront of the performance management sessions is the use of data to
support topic information and guide decision-making. Specifically, the use of data is present at every stage of the session from
preparation of the presentation, to session questions and discussion, and finally in addressing action items. The success of the sessions
has resulted in a new approach to student achievement by focusing on the vertical alignment of schools within each high school
attendance district and their unique contributions to factors that influence student growth. McGary’s performance management
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sessions take place in collaboration with its feeder district schools for Harrison High School. With the receipt of a Transformational
Model, quarterly benchmark checkpoint sessions would take place to measure school progress through a mini-PM style session

including outside evaluator Diehl Consulting, who will prepare quarterly report cards toward benchmark goals as talking points for the
sessions.

Data Tools. Two data sources (the data warehouse and a teacher data dashboard called “DASH”) provide easily accessible information-
gathering tools for teachers and administrators. These tools have a three-way benefit of impacting instruction, decision-making, and
accountability. Through the use of these tools, McGary educators are able to take massive amounts of data and transform them into
information for knowledge-based decision making. Having the right data when it is needed empowers educators to make critical
decisions that can be used to impact education. Whether analyzing program performance, performing longitudinal analysis or
generating reports, the EVSC data warehouse and DASH provide simplified access to data and transform the data into actionable

knowledge. Accessing a depth and variety of information promotes educational accountability and enables data-driven decision-
making.

DASH and the data warehouse allow EVSC staff to quickly:
¢ Conduct longitudinal analysis for a student or group of students.
e Perform district, school and grade population counts by ethnicity, gender
* Compare data easily that normally resides in different EVSC data systems
* Manage all the data that affects EVSC learning missions.
* Use powerful analyses to pinpoint factors influencing successes and challenges.
* Measure and track progress toward important benchmarks.
* Track performance at the level of district, school, classroom, student.
¢ Examine local, state and national performance information and monitor educational progress.

Data Coaches. The EVSC data coaches serve as part of the leadership team, providing job-embedded and on-going professional
development for teachers, staff, and administration. They provide support to the principal in data analysis and professional
development decision-making. They provide professional development and guidance for teachers to guide their knowledge in the use

of data to guide instructional practice. Overall, the job of the data coach is to build the capacity of the school and its teachers to meet
the learning needs of all students.
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The data coaches’ goal is to ensure that schocel staff acquires understanding and skills to:

1) increase the level of student achievement through the use of data
2) enhance instructional and assessment practices through the use of data at the school and classroom level

If awarded a grant, McGary would have additional access to a data coach to work with teachers in job-embedded professional
development activities including collaborative planning, reflective conversations, and facilitating examination of school data to improve
instruction. Data coaches play a very strong role in the analysis and utilization of student achievement data to impact instructional
decision-making. The focus of data coaches’ work is to help teachers learn to use data for instructional planning that will have a
positive impact on student achievement. In that role, the coaches help teachers learn how to administer and interpret various
assessments tools and reports. The coaches facilitate teacher study groups in which they analyze student classroom work and data.
The coach’s analysis of student work and learning data will inform what occurs during coaching sessions with individual teachers and in
teacher study groups through on-going coaching conversations.

D.Provide Operational Flexibility and Sustained Support

1d. Give the school sufficient operational flexibility (staffing, calendars/time and budgeting)

In order for the Transformational Model to take hold in our persistently lowest-achieving schools, the Evansville Vanderburgh
School Corporation fully supports school autonomy in carrying out the identified solutions to achieve their goals in ways that will
positively impact students. Areas of operational flexibility will include:

m Staffing. Schools will provide ample professional development opportunities and reward teachers who increase student
achievement and remove teachers who do not. School leaders will also be given flexibility in implementing recruiting and
retention strategies which include financial incentives, career growth opportunities, and flexible work conditions. McGary,
is an Equity School and requires staff to successfully complete a specifically designed PD Academy in order to teach at
McGary. This is an effort to ensure that McGary students are taught by the most highly qualified staff.

= Scheduling/Calendars. McGary will have the freedom to revise teacher planning schedules, class schedules, and include
extended learning opportunities.

m Budgeting. The school will be given flexibility in making final decisions regarding budgets/amendments regarding the
Transformational Model.
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To assist schools in making adjustments such as those
discussed above, the Evansville Vanderburgh School
Corporation (EVSC) is committed to ongoing and intensive
technical and other support for all targeted schools. In an
effort to provide ongoing support to schools as well as
thinking innovatively about solutions to difficult problems
that school leaders encounter, the district has created an
Instructional Support Team (IST) that is intentionally designed
to include strength-based team members. The team will
“hold” the Transformational Model schools on the regular
agenda and review any needs specific to these schools, and
sub-committees will meet as necessary to address individual
concerns in all of EVSC's Transformational Model Schools.

All Transformational Model and Equity Schools will have increased operational flexibility. The school leadership teams will
communicate with staff and families to create a school schedule that works for the individual schools. The chart in section b1 above
demonstrates flexibility the Evansville Vanderburgh School Corporation has with the school calendar. The EVSC is fully collaborative
with schools in making sure their needs are met when creating a customized school schedule, including transportation, food services,
support services, and other critical areas of need.

The LEA will also support the school in using appropriate diagnostic assessments, frameworks, and tools (e.g. Learning Connection)

developed or approved by IDOE.

2d. Ensure that the school receives ongoing, intensive technical assistance and support from the LEA, SEA, or
designated external lead partner organization

The Evansville Vanderburgh School Corporation worked with the McGary leadership team to conduct the Root Cause Analysis,
including an overview of five key areas: 1.) student achievement and risk factors, 2.) teacher effectiveness, 3.} leadership, 4.) current
instruction, and 5.) community and parent support. The team looked at the following factors in detail: student achievement on state
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assessment in reading and math, risk factors that affect student achievement, student attendance rate, discipline referrals, teacher
turnover rate and length of tenure, quality of professional development, instructional quality, community programs, and parental
feedback. The district committee evaluated all data in determining, along with stakeholders, which model would be appropriate and
setting challenging yet achievable goals for student achievement at each school site.

McGary leadership and staff will continue to work with Kristie Sweeney (LearningWorx) as intensive, ongoing technical
assistance targeting curriculum and instructional practices (see Appendix 1). This will be funded through IDOE’s Leadership Institute for
year 1. After multiple considerations, it was determined the support of LearningWorx was maore critical for McGary than ever before
with the transition of a new principal and Kristie Sweeney’s experience working at McGary as well as having previously supported
McGary’s new principal in her prior role. The principal views the continued collaboration with LearningWorx as vital to her success as a
transformational leader.

McGary leadership will work with the da Vinci Institute(see appendices J and K), a unique external partnership organization
developed as a result of the needs determined in transitioning to STE(A)M. This local STE(A})M-oriented organization will support in
fostering the development of future partnerships at the school, a strong need determined by many stakeholders, as well as provide
STE{A)M training and implementation support.

51



Overview of each participating school:

Glenwood Leadership Academy {Cohort 1):

Glenwood Leadership Academy is a K-8 school with a focus on service learning and leadership development in a neighborhood
community that is undergoing a major grassroots community revitalization effort. Year 1 of the school opening under the umbrella of a
Transformational Model school, the facility was seeing the completion of $9 million in renovation and two staffs were experiencing the
difficultings of becoming a unified staff. The school is the centerpiece of the community effort and is a full supporter of the Glenwood
Community Development Initiative. School personnel and district personnel are active collaborators with the neighborhood community
partners. Glenwood will begin its second year of the transformational model, which will include additions to year 2. Some of those
changes include the implemenation of TAP and also beginning full implementation of EPGY software through Stanford University, which
proved to be successful in its pilot year, (Education Program for Gifted Youth) started as a gifted program but also has an intervention
side to it and is self-paced to student need. Stanford is in the process of aligning this software to Common Core Standards.

Evans School {Cohort 2):

Evans is relocating to a new facility for the start of the 2011-2012 school year. The school has had success in meeting AYP and the
leadership team has grown through the IDOE School Leadership Institute. With the support of SIG, Evans will be able to extend its
academic offerings to support two preschool classrooms as well as prepare students as leaders to have students grow in their
confidence and efficacy before entering o new junior high school with a higher SES peer group. The transformation plan also includes
the development of core curricular field experiences to take learning outside of the classroom and support the students’ development of
schema and prior knowledge for engagement, making connections to the curriculum and learning processes.

McGary Middle School {Applying for Cohort 3}):

McGary Middle School’s shared vision is to develop 21°' century learners, focusing on collaborating, communicating, creating, and thinking
critically. Adopting the STE(A)M Framework (Science, Technology, Engineering, Arts, and Math) will provide our students the opportunity to
create, innovate, and engage through inquiry-based learning. The SIG grant will also allow the school to address student social, emotional,
behavioral, and learning needs. Middle School will further the implementation of the Equity model of school reform by integrating the
Transformational Model. The current school staff had to successfully complete a rigorous 40 hours of professional development culminating
in classroom observations in order to continue to teach at the school. The McGary staff is in the process of completing the first year of
implementing the TAP system. The staff utifizes data on a weekly basis to inform and adapt instruction.
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C. LEA Capacity to Implement the Intervention Model

» Instructions: Consider each topic under the column "Capacity Task” and determine if the district has or will
have the ability to complete this task. Select “yes” or "no."” List the evidence available and attach to the
application for each task. (See Actachment A for scoring rubric).

Capacity Task Yes | No District Evidence
|. The budget includes v The school leadership team was the driving force in program
attention to each element of development. The school principal and EVSC Instructional
the selected intervention. Support Team (IST) collaboratively involved key stakeholders
All models in creating the budget for McGary Middle School’s
Transformational Model. All budget requests are aligned
with required and permissible elements of the
Transformational Model.
2. The budget is sufficient and 4 See proposed budget, which is aligned for effective
appropriate to support the implementation of the Transformational Model for the
full and effective duration of the grant.
implementation of the
intervention for three years.
All models
3. Projected budgets meet the v The budget was reviewed by the Federal Bookkeeper and
requirements of reasonable, Director of Federal Programs prior to submission and is
allocable, and allowable. based on needs of the school as determined through a Root
All models Cause Analysis.
4, The budget is planned at a v See proposed budget, which meets the requirements of
minimum of $50,000 and does being 2 $50,000 and < $2,000,000 per year.
not exceed two million per
year per school.
All models
B The districehas iheraiciia i The EVSC IST team will support all Transformational Model
to serve the number of Tier I, schools by applying the three domains of Mass Insight’s
I, and Il schools that are HPHP Readiness Model: Readiness to Teach, Readiness to
indicated. Act, and Readiness to Learn. The team will be comprised of
All models district-level support with targeted areas of expertise,
including specialists in student data-analysis, professional
development, Response to Intervention (Rtl}, human
resources, research-based best practices, transformational
leadership, community partnerships, parent engagement,
literacy, exceptional learners, and teacher evaluation
practices.
v Transformation School Required Elements

6. A clear alignment exists
between the goals and
interventions model and the
funding request (budget}.

All models

Develop Teacher and Leader
Effectiveness .

TAP mentor teachers, Data
Coach, e Learning Coach,
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Funding requests for
identified interventions
are proportionately
balanced and
demonstrate an
equitable distribution as
identified in the SIG
application

Funding should directly
impact the schools
improvement processes
for supporting
prescriptive and
intentional designed
interventions

Funding of programs,
models, professional
development, and staff
should be directly linked
to a School
Improvement Goal
identified in the SIG
application

Funding supports the
schools current capacity
to improve student
achievement

STE(A}M Infusion Lab -
Model Teachers

Professional development
conferences (STE{A)M
Infusion, TAP National
conference)

Performance-based
compensation

Reward for non-certified
staff

STE(A)M Professional Field
- Partnerships (da Vinci
Institute facilitation)

Technical assistance with
Learning Worx

Diverse Learners Specialist

Increasing Learning Time and
Creating Community-
Oriented Schools

Extended day for students
with STE{A)M Infusion

Extended year {four
additional weeks) with
STE{A)M Infusion

STE{A)M Opportunities
Specialist

Additional days for staff
professional development

Family /Community
Coordinator

Community Partnerships:
da Vinci institute, Lampion
Center, Coordinated
Community Health Care,
Youth First Social Work
services

Comprehensive Instructional
Reform Strategies

STE(A)M Infusion

Achieve 3000 reading
intervention program

State of the art technology

Technical assistance and
professional development
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partners: LearningWorx

Provide Operational *  Salary for extended time
Flexibility and Sustained calendar, associated
Support transportation expenses

*  Technical assistance
partners: LearningWorx,
External evaluator: Diehl
Consulting

*  Ongoing LEA support and
assistance aligned to three
HPHP Readiness Domains
of Readiness to Teach,
Readiness to Act, and
Readiness to Learn

7. The LEA and school staff has
the credentials and a
demonstrated track record to
implement the selected model.

All models
* Data portfolios of incoming
stoffileaders
*  Highly Qualified in content
of contractual agreement

*  Samples of implemented
school improvement plans
with documented
outcomes using data

The LEA has a high level of capacity for supporting school
turnaround efforts. Multiple members of the Instructional
Support Team, as well as the new principal (Tammy Dexter)
have been part of an Executive Leadership Ph D Cohort in
the Transformational Urban Leadership Program at Indiana
State University as well as partnering with Brown
University's Dr. Kenneth Wong in the locally developed
Learning Leadership Cadre.

The LEA has supported the successful implementation of
two Transformational Models in EVSC.

8. The district has received the
support of the staff to fully
implement che intervention
model.

All models
e Staff Assurances
e Staff Surveys
e Staff Needs Assessments

McGary staff has been involved in providing input for the
Transformational Model application. A staff meeting and
meetings with the leadership team were held to determine
the focus for the SIG funds and how the SIG could bolster
student achievement. Staff was given the opportunity to
vote on the grant. 16 of 18 staff members voted in favor of
the SIG application to implement the elements of the
Transformational Model.

9. The district has received the
support of parents to fully
implement the intervention
model.

All models
*  Parent Meeting Agendos
*  Parent Surveys

Parent Focus Groups

EVSC seeks regular input from families. In addition to this
survey, the EVSC posted a Facebook status update seeking
input, included an update on the EVSC Website, conducted a
phone blast to McGary families all in an effort to seek input
on top of the school level meetings and interactions with
families.
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0. The school board is fully

committed to eliminating
barriers to allow for the full
implementation of the selected
model.

All models

= School Board Assurances

*  School Board Meeting
Minutes from proposal
and or discussion

*  Support the creation of @
new turnareund office (or
reorganization if additional
schools are being added
within a district} with an
appointed turnaround
leader having significant
and successful experience
in changing schools

EVSC’S Board of School Trustees has shown its full support
and commitment to implementing Transformational Models
in the district. Board approval of prior models occurred in
July 2011 and May 2010. Board approval for the
Transformational Model is expected on May 7, 2012 as the
next board meeting fell after the April 30, 2012 submission
deadline.

Dr. Smith has led discussion with the EVSC School Board
regarding McGary on April 2, 2012 and April 16, 2012,
(Official EVSC Board approval expected on May 7, 2012).

. The superintendent is fully

committed to eliminating
barriers to allow for the full
implementation of the selected
model.

All models

= Superintendent Assurance

= School Board Meeting
Minutes from proposal
and or discussion

= Superintendent SIG
Presentation

e Creation of a new
turnaround office (or
reorganization if additional
schools are being added
within a district) with an
appointed turnaround
teader having significant
and successfil experience
in changing schools

See attached assurance from Superintendent Dr. David
Smith.

As EVSC's Superintendent, Dr. Smith as well as the EVSC
Board of School Trustees are fully committed to providing
resources, as necessary, to support the turnaround effort. To
this point, multiple district administrators have worked
collaboratively with the school leadership teams assisting
with curriculum, professional development, data-driven
practices, cultural competency, and school culture/climate
needs. The district administrators recognize the critical
importance of family engagement, school culture, student-
adult relationships, student achievement, and the urgency
surrounding the implementation of these initiatives for the
benefit of our students.

The Superintendent has held ongoing meetings regarding
principal recruitment/selection and the Transformational
Model proposal at McGary with members of his Executive
Leadership Team as well as members of the Instructional
Support Team; April 25, 2012 was the Executive Leadership
Team meeting for final review with unanimous, full support
of grant proposal.

12. The teacher’s union is fully

committed to eliminating
barriers to allow for the full
implementation of the model,
including but not limited to
teacher evaluations, hiring and
dismissal procedures and length
of the school day.

Letter of Support from the Evansville Teachers Assaciation
outlines contractual flexibility afforded Equity Schools as
stated in current contract and support of the Transformation
Model. Union fully involved in the acceptance of the TAP
model of evaluation/compensation as stated in the Letter of
Support for the TAP model.
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Turnaround, Transformation
Models

*  Teacher Union Assurance

An outline of amendments to SIG
Teacher contracts that will
allow for full implementation of
the identified model

3. The district has the ability to
recruit new principals.

Turnaround, Transformation
Models

*  Partnerships with outside
educational organizations
(TFA, New Teachers for
New Leaders) and or
universities

* Statewide and national
postings

* External networking

The recruitment and selection of the new principal, Tammy
Dexter, was of highest importance and determined by a
subgroup of the Superintendent’s Executive Leadership
Team regarding qualities needed to lead a school turnaround
effort. Those qualities are determined around leadership and
the ability to mobilize staff relative to readiness to learn,
readiness to teach, and readiness to act aligned to the
elements of the Transformational Model. The importance of
this selection cannot be overstated. It must be made in the
context of building culture, current initiatives, and the
support necessary to make turnaround a reality.

New principal, Tammy Dexter, has already demonstrated
success as a turnaround leader in implementing a
Transformational Model in a K-8 school for two years. She
was a participant in the EVSC's Learning Leadership Cadre
with Brown University and is currently completing her EdS at
Indiana State University. A former counselor and high
school English teacher, Tammy has a wide variety of
experiences with curriculum and instruction as well as with
students, families, and community partners. At her former
school, Tammy led the school in the move to a renovated
building and the merging of two staffs (K-5 and 6-8), the
implementation of TAP, the creation of an alternative
program, as well as the oversight of the 1003g
Transformational Model.

14. The district has a robust
process in place to select the
principal and staff.

Turnaround, Transformation
Models

*  Principal and staff hiring
practices

*  Principal and staff transfer
policies/procedures

*  principal and staff
recruitment, placement
and retention procedures

The recruitment and selection of the new principal, Tammy
Dexter, was of highest importance and determined by a
subgroup of the Superintendent’s Executive Leadership
Team regarding qualities needed to lead a school turnaround
effort. Those qualities are determined around leadership and
the ability to mobilize staff relative to readiness to learn,
readiness to teach, and readiness to act aligned to the
elements of the Transformational Model. The importance of
this selection cannot be overstated. It must be made in the
context of building culture, current initiatives, and the
support necessary to make turnaround a reality.

The district also implemented a robust screening process to
place top talent in the positions of TAP Master and Mentor
teachers including dual interviews with district and school
level teams and classroom observations.
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All applicants take online screening exams through the
Human Resources Department Job Fit (non-licensed) and
Teacher Fit for all licensed positions. Administrator Fit

Staff at Equity schools must successfully complete a rigorous
professional development strand including classroom
observations of practice in order to remain at the school.

| 8. The timeline is detailed and

realistic, demonstrating the
district’s ability to fully
implement the intervention
during the 2011-2012 school

year.,

All models

=  Monthly focus with identified
objectives
¢ Smart Goals

*  Measurable Outcomes
(consisting of transformative,
formative, and summative
data)

*  Streamline and scaffolded
focus aligned to key findings
and root causes in SIG
application

The non-chronological implementation timeline for McGary
is included in the Transformational Model Plan. A
chranological timeline is available upon request of the IDOE.

Goals of the grant reflect student data and demonstrate the
need for improvement in student performance.

Smart Goals and measurable outcomes will be integrated in
the Quarterly Benchmark Checkpoint Process, Worksheet,
and Report Cards as well as in shorter intervals within the
online TAP System for Cluster Planning.

16. District staff has high levels

of expertise and successful
experience in researching,
and implementing the

selected intervention model.
Turnaround, Transformation, Restart

Models

*  Professional Development
sign in sheets afigned to SIG
funded PD

*  Support framework of district
staff oligned to areas of need

as identified in the SIG
application (Staff member,
area of expertise, support
provided to the school,

frequency)

EVSC — HPHP Readiness Model — Alignment of Supports

readiness to readiness to
LEARN TEACH
Gruteniged st Vbl CurTrulum {Office of Feelormarnce

Asyeaament, and Research
GOftre of Sthoc! Sa'ety and Securty o crme of Assesymwn: & Resedrch

Certer for Family, School, ang ‘ Lo ppuiprmifiiety s=bge [ l{'{l;."’l

Cemmunity Partngdbeps
A1 1 Bvgluation & Peafunnaice
Sthastw.de Postre Ezawa Compensation fupoornt
BEhawnor Suppes
Cheaf Thvprtity Off ce Drertor of Pesformange

Kanageent
Cu'tura Competpncy

Dats Coaches

[reecter of Eol
readiness to
Duector of $ate & Feceral Programs Dreitol of Tie Supgrit Director of Elementary & Mddie Schools
Respurie Al gnment Suppan Cptrational Hesibdty Humatr Hesources SonoQ! Mpigvetent Plinaing

Multiple LEA supports have spent intensive time in training
with Kenneth Wong of Brown University, The School
Turnaround Group, and in IDOE-sponsored training (i.e. REL
Midwest/Lauren Rhim, networking sessions with other
Indiana schools implementing turnaround). Additionally, the
LEA has fully collaborated with IDOE School Turnaround
Specialists throughout the past two years and has gained
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great insight from the technical assistance of IDOE.

“Transformational Models™ will have a held spot on the
HPHP-Aligned Instructional Support Team to provide
specific wrap-around supports as needed for all
Transformational Model schools.

I7. The school community has
been purposefully engaged
multiple times to inform
them of progress and seek
their input.
All models
*  Town Hall Meetings
*  Town Hall Meeting Postings
(news paper, district website,
parent newsletters, public
fiyers)

*  Town Hall sign in sheets

e Community Partner

Assurances
Documentation of mailings

The LEA and school leadership team have engaged families
multiple opportunities to provide input regarding the school
improvement efforts at McGary, including specific input
regarding the 1003(g) application.

Additionally, the LEA conducts an annual Stakeholder Survey
to seek input from parents, students, and staff.

8. The district demonstrates
the ability to align federal,
state, and local funding
sources with grant activities.

All models

* Title !
e Title i
* Title lil
« IDEA

* E-Rate
s TAP

Element of the Intervention Resource
Intervention

Federal Resources

Use of research- Transformation Title | Part A
based instructional
practices that are
vertically aligned
across grade levels
and the state
standards

Assistance with Transformation Title |, Part A,
design and
implementation of
improvement plan
including high-
quality job-
embedded
professional
development
designed to assist
schoals in
implementing the
intervention model

Recruitment of Transformation Title I, Part A
teaching staff with
skills and
experience 1o
effectively
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implement the
selected
intervention model

Job-embedded staff | Transformation Ticle lll, Part A -
development aligned LEP {when
to grant goals to applicable)

assist English
longuage learners

Provide extended Transformation Full Service School

learning Community Grant,

opportunities for 21" Century

students Learning
Communities
Grant, Title |

Full Service school
community grant

Provide community | Transformation
and family supports

State Resources

IDOE/SIGa
{LearningWorx for

External partners to | Transformation
assist the school

with ongoing 12-13).
technical assistance
Reward TAP/TIF

teachers/leaders + | Transformation
use evaluation
systems for teachers
and principals that
consider student
growth and
assessments

Provide high Transformation Innovation Grant
quality, job-
embedded

professional

development

19. The district demonstrates
the ability and commitment
to increased instructional
time.

Turnaround, Transformation Models

Increased instructional time is
structured and embedded
into the schools’ daily
schedule and or school
calendar

Increased learning time for
students is tiered and
supported by licensed andlor
highly qualified educators

A needs assessment has been
completed to identify areas
where extended time can be
most effectively used

Increased learning time is

Through the Equity Process, the district showed a
commitment to increased instructional time beginning in the
2010-2011 school year, giving the school staff the autonomy
to determine their own calendar as an Equity School. Data
was collected and McGary staff determined the additional
days in 10-11 and 11-12 had low student attendance results
and did not lead greater achievement results. The LEA has
supported the staff in restructuring their school calendar for
increased effectiveness, which with funding would include
extending the day and year with STE{A)M infused learning
opportunities for all students as well as additional
professional development days for staff.
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structured as a vehicle to
support differentiated
learning (ex:...)

e}

An additional block
of time embedded
into the school day

Summer
enrichment/remedia
tion

Soturday
intervention

Before or after
school
enrichment/remedia
tion

School vacation
weeks

Compensation for extended
day is identified by the LEA
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D. LEA Commitments (Actions) for All School Intervention/Improvement Models

> Instructions:

1) All districts, regardless of the school improvement model that will be implemented, are to complete the mble below.

2) There are five required LEA commitments or actions that districts have already taken or plan to take in school year 2012-13.

3) In the second column, provide a short description of how the commitment was completed or the district’s plan to complete it.

4) For how the descriptions of commitments will be scored, see the scoring rubric in Attachment B,

Indicators of LEA Commitment

Description of how this commitment was or will be completed

I. Design and implement school

(a)

intervention model consistent with
federal application requirements.

The IDOE will assess the LEA’s
commitment to design and
implement an appropriate
intervention model and school
improvement activities by requiring
the LEA to document a process
that may include, but will not be
limited to:

Assessing the completed SIG School
Needs Assessment to identify the
greatest needs;

Assessing the LEA and school's
capacity (staff, resources, etc.) to
implement specific interventions and
school improvement activities;

Assessing the alignment of the LEA
and school improvement processes
for supporting the designed

* EVSC district leaders led the McGary Leadership Team through the Root Cause Analysis beginning in a
collaborative session on April 11, 2012 to begin the process of identifying the greatest needs to address
within a Transformational Model. The LEA continued to seek input of the McGary Staff based on the
assessed needs.

* A subgroup of the LEA Instructional Support Team completed Attachment C (LEA Capacity to Implement
the Intervention Model). It was determined by the subgroup that the LEA is fully able to support the
implementation of a Transformational Model at McGary.

» McGary and LEA have a continuous and embedded school improvement process that involves frequent

calibrations based on data and student evidence of effectiveness. The EVSC has received national
commendation for its efforts in supporting its schools through the continuous improvement process.
See http://www.edweek.org/ew/articles/2012/04/18/28kaufman.h3 1.htm?tkn=Z LZFSpaKuX7w6ER%2B0zCmHEzNdrgjws MXShM4x&intcses

= [t is evident to EVSC that very intentionally aligned support was needed to not only support our current 51G
Schools, but also have the capacity to serve a potential additional Transformational Model. These
supports were embedded by design and not an “additional layer.” The EVSC Instructional Support Team
(IST} is aligned to the HPHP Readiness Framewaork and well prepared to serve as direct support to all 5IG
schools in implementing an additional Transformational Model School, EVSC’s district capacity to support
this difficult and complex wark has been recognized by naotional experts on school improvement and
turnaround. The district IST has developed metrics for districtwide impact/success based on the indicators
within the 3 domains of the HPHP Readiness Model.
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interventions;

(d) Assessing other resources that will

support the design and
implementation efforts of selected
interventions;

(e} Assessing the engagement of

U

(g)

stakeholders (staff, parents,
community, etc.) to provide input
into the design and implementation
process;

Assessing the scheduling of regular
(at least biweekly) data meetings to
identify schoolf teacher/ student
weaknesses and to adjust plans for
supports to address those
weaknesses;

Assessing the communication with
selected provider(s) to plan
Professional Development and
support based on assessed needs (at

* The EVSC/LEA has implemented a thorough process for completing the School Needs The LEA has carefully
reviewed the reports from IDOE onsite focus groups/monitoring of McGary Middle School as a Year 3
Priority School. These reports were provided by IDOE Turnaround Specialist, Troy Crayton, in collaboration
with the EVSC, EVSC works with Diehl Consulting to perform an EVSC Stakeholder Evaluation every year.
This feedback provides important information to each school and the district as a whole including
commentary and improvement suggestions. Additionally, extended learning opportunities are also
evaluated separately through Diehl Consulting.

= Parent input has been sought through multiple methods of outreach. Assessment, including creating a
comprehensive assessment team and seeking input from a current IDOE distinguished-principal mentor
who has worked with the both the current principal of McGary Middle School and the newly
recruited/appointed principal, Tammy Dexter. McGary utilizes site-based decision making with parents,
guardians, community partnerships, and school representatives through its School Site Council. See
appendices for a Site Council meeting record form in which parents/community partners provided input
on the 1003g grant. The EVSC hosts The Education Roundtable with several community partners and
parent representatives as part of the Center for Family, School, and Community Partnerships key focus on
involving stakeholders as partners around learning.

= All transformational schools will follow the TAP system in regular meetings that focus on student data.
Also, the schools all implement the Data Wise process to analyze the data. Part of the process, after
looking at the data is inquiring about data and acting on identified teaching and learning problems.

« The Director of Title Support will take the lead on organizing around community partnerships and
selected providers, maintain documentation of meetings and communications, and integrate full
collaboration with the Center for Family, School, and Community Partnerships.

« The EVSC's Instructional Support Team will take the lead on assessing the intentionality, collaboration,
and effectiveness of selected providers.

* The Director of Title Support will work with school level leadership teams and the rest of the school
leadership, parent groups and LEA will continue to assess and evaluate the merit and effectiveness
engagement practices intended to increase partnerships with stakeholders by using the Mass Insight
Readiness model as well as the EVSC Stakeholders survey and community communication through
comment cards, Facebook postings, and phone calls.

» The school leadership and LEA will continue to use the Mass Insight Readiness model to review all
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least biweekly),

(h) Maintaining accurate documentation
of meetings and communications,

(i) Following and/or revising schedules,
goals, and timeline as needed, and

(j) Submitting all data/forms to the
IDOE and/or USDE in accordance to
timeline.

resources including academic and behavior support interventions to thoroughly evaluate the their impact
on student behavior and academic achievement

Parent input has been sought through multiple methods of outreach. Assessment, including creating a
comprehensive assessment team and seeking input from a current IDOE distinguished-principal mentor
who has worked with the both the current principal of McGary Middle School and the newly
recruited/appointed principal, Tammy Dexter. McGary utilizes site-based decision making with parents,
guardians, community partnerships, and school representatives through its School Site Council. See
appendices for a Site Council meeting record form in which parents/community partners provided input
on the 1003g grant. The EVSC hosts The Education Roundtable with several community partners and
parent representatives as part of the Center for Family, School, and Community Partnerships key focus on
involving stakeholders as partners around learning.

All transformational schools will follow the TAP system in regular meetings that focus on student data.
Also, the schools all implement the Data Wise process to analyze the data. Part of the process, after
looking at the data is inquiring about data and acting on identified teaching and learning problems.

The Director of Title Support will take the lead on organizing around community partnerships and
selected providers, maintain documentation of meetings and communications, and integrate full
collaboration with the Center for Family, School, and Community Partnerships.

The EVSC's Instructional Support Team will take the lead on assessing the intentionality, collaboration,
and effectiveness of selected providers.

The Director of Title Support will work with school level leadership teams and the rest of the Instructional
Support Team to continvously monitor and calibrate the effectiveness of the work, which includes by is
not limited to meeting with all stakeholders, working to revise schedules, goals, and timelines as needed.
A robust, ongoing monitoring plan is in place and available upon request.

The EVSC Office of Academic Affairs (Title I Division) assures it will submit all data/forms to the IDOE/USDE
as requested.

EVSC will continue to work collaboratively with IDOE Technical Assistance from a School Turnaround
Specialist for Priority Schools and will ensure all school and district processes are implemented with fidelity
and as well as IDOE-aligned.
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Indicators of LEA Commitment Description of how this commitment was or will be completed

(2) The LEA has or will recruit, *  The Evansville Vanderburgh School Corporation has a clear process for recruiting, screening, and
screen, selects and support selecting external providers including:

appropriate external providers.

The IDOE will assess the LEA’s
commitment to recruit, screen,

and select external providers by
requiring the LEA to document a

process for assessing external
provider quality which may
include, but will not be limited
to;

{(a) ldentifying external providers

based on each school's SIG needs;

(b) Interviewing and analyzing
external providers to determine
evidence-based effectiveness,
experience, expertise, and
documentation to assure quality
and efficiency of each external
provider based on each schools
identified SIG needs;

(c) Selecting an external provider
based upon the provider's
commitment of timely and
effective implementation and the
ability to meet school needs;

{(d) Aligning the selection with
existing efficiency and capacity of
LEA and school resources,

a. Making data-driven decisions around needs by completing a comprehensive-needs assessment
through a Roct Cause Analysis process.

b. The LEA and school leadership team interviewed and met with potential external providers (i.e.
LearningWorx/Kristie Sweeney and da Vinci Group) that meet the needs based on the CNA and
researching which provider would most effectively meet the needs determined as well as aligning with
supports that may already be available in the district.

c. More in depth studying of narrowed provider list while contacting external providers to interview
(and seek demonstrations, if applicable.)

d. Prepare an MOU or statement of assurance for services to be fulfilled if funding becomes available
in conjunction with the Office of Chief of Staff.

e. Receive board-approval for applicable MOUs.

f. Once funding becomes available, solidify partnership with an ancillary agreement outlining
services.

LEA will complete ongoing follow up and assessment of effectiveness of the services and will calibrate
as needed with the provider. The principal will also be aware of their ability to share concerns about
any external provider with any representative of the EVSC Instructional Support Team, who will follow
up on the concern.

LEA assures progress and changes in the grant budget will be reported to all stakeholders, including
records assessing quality and frequency of supports.

The LEA will take the lead on monitoring the effectiveness and in-school presence of the selected
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specifically time and personnel;

(e) Assessing the regular (at least
biweekly) cormmmunication with the
selected service provider(s) to
ensure that supports are taking
place and are adjusted according
to the school's identified needs,

(f) Assessing the utilization of
multiple sources of data to
evaluate the effectiveness of the
supports provided (at least
biweekly) and reporting the
results to the IDOE.

(g) Assessing the monitoring of
records for quality and frequency
of supports provided by the
selected service provider(s),

(h) Assessing the in-school
presence (at least one day a week)
to monitor the interactions of the
school administration, faculty, and
staff with the selected service
provider(s) to ensure the full
implementation of supports; and

(i) Assessing the recording and
reporting of progress to school,
LEA, IDOE, and USDE.
Intervention and school
improvement activity providers
will be held to the same criteria as
external providers.

i

external providers.

Diehl Consulting will support in the evaluation of selected external providers.
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Indicators of LEA Commitment

Description of how this commitment was or will be completed

3. Align other resources with the school improvement model. (For examples of resources and how they might align, see Attachment C).

The IDOE will assess the LEA’s
commitment to align other resources with
the interventions by requiring the LEA to
document a process which may include,
but will not be limited to:

(a) Identifying resources currently being
utilized in an academic support capacity;

(b} Identifying additional andfor potential
resources that may be utilized in an
academic support capacity;

(c) Assessing the alignment of other federal,
state, and local resources based on
evidence-based effectiveness and impact
with the design of interventions;

{d) Assessing the alignment of other federal,
state, and local resources with the goals and
timeline of the grant (e.g., fiscal, personnel,
time allotments/scheduling, curriculum,
instruction, technology
resources/equipment);

(e) Conducting regularly scheduled reviews
of the resource alignment to ensure all areas
are operating fully and effectively to meet
the intended outcomes or making
adjustments as necessary;

() Redirecting resources that are not being

{a) The EVSC, acting as the LEA, have identified resource alignment in attachment
.

{b) The EVSC partners with organizations that provide in-kind services and supports
as well as utilizing other federal rescurces, grants, and district initiatives that will
align with the grant at McGary.

{c}{d) Attachment C shows the alignment of resources. The LEA will work
continuously with the schools to assess and make fiscally responsible decisions as
needed.)

{e} The federal bookkeeper will consult with the Instructional Support Team,
including the Director of Title Support, Director of State and Federal Programs, and
grant support staff in completing regular reviews of finances and resource
alignment.

{f) The LEA will support the school leaders in completing any amendments as
determined necessary. The Director of Title Support or other LEA representative
will assure amendments are reviewed properly by key stakeholders prior to
submission.

(g} The LEA representatives who are directly supporting the Transformational
Schools will keep digital calendars with in-school supports represented. The LEA
will have at least a weekly presence in year one schools and will serve as supports
to ensure full implementation.

The LEA has placed funding sources side-by-side in an effort to assess which
implementation efforts would require additional financial support.
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used to support the school improvement
process; and

(g) Assessing the presence {minimum of one
day per week the first year} in the school to
monitor the implementation of the
interventions by school administration,
faculty, and staff as well as interactions with
the selected service provider(s) to ensure
the full implementation of supports.
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Indicators of LEA Commitment

Description of how this action was or will be completed

4. Modify LEA practices and policies to enable the school to implement the intervention model fully and effectively.

The IDOE will assess the LEA’s commitment
to modify its practices or policies, if
necessary, to enable it to implement the
interventions fully and effectively by
requiring the LEA to document a process
which may include, but will not be limited
to:

(2) Identifying IDOE and/or LEA challenges that
may slow or halt the school improvement
implementation process;

(b) Assessing, designing, and implementing a
policy madification protocol that includes
input that may include state and local
education agency administrators, board
members, and personnel; and

(c) Developing an ongoing process to assess
areas that may be considered for policy and
process modification that include, but will
not be limited to:

(i} school administrator and staff hiring practices;

(ii) school administrator and staff transfer
procedures;

(iii) school administrator and staff dismissal
procedures;

The EVSC is fully committed to identifying and accepting input regarding barriers
that may exist that slow/halt the school improvement implementation process.
The Director of Title Support, acting as the District Transformation Officer, will
serve as a liaison between the school, district, and IDOE as necessary when
addressing concerns.

The EVSC's Instructional Support Team will meet regularly to ensure full
implementation of the grant as well as supporting school transformation leaders
with problems that they may encounter. IST is fully aligned with the domains of
Mass Insight’s HPHP Readiness Model.

The EVSC will strengthen the protocol in supporting the modification of practices
and policy.

The EVSC Instructional Support Team will meeting regularly to support the ongoing
process of assessing areas that may be considered for policy and process
modification. One function of the team is to align process and policy that support
the transformation model implementation including administrative hiring
practices, transfer, dismissal, evaluation, rewards, recruitment, and school
calendar/day.

The EVSC is fully supportive of the TAP model in rewarding school teachers and
leaders aligned to student achievement and this model has already been in place for
one year at McGary. The Director of Title Support also serves as the TAP liaison
between CELL, IDOE, and all TAP schools. Two additional district administrators
will be trained in TAP (for a total of 6 TAP-trained and certified district-level
supports.)

Additional opportunities to retain staff will be added as a result of the 10¢3g grant
(i.e. classroom mini grants).

The EVSC fully supports McGary's autonomy in creating increased learning




(iv) school administrator and staff evaluation
procedures [predominately based (at least
51%) on school and student performance
data]

(v) school administrator and staff rewards for
increased student achievement and/or
graduation rate;

(vi) school administrator and staff recruitment,
placement and retention procedures ; and

(vii) altering the traditional school day andfor
calendar to include additional instructional
and planning time.

opportunities for both students and staff. McGary staff has opted to increase their

learning time for staff collaboration by 3 additional days in comparison to other
EVSC schools.
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Indicators of LEA Commitment

Description of how thls actlon was or will be completed

5. Sustain the model after the funding period ends.

The IDOE will assess the LEA’s
commitment to sustain the reforms after
the funding period ends by requiring the
LEA to document a process that may
include, but will not be limited to:

(a) Developing school imprevement planning
processes that support sustainability of
education reform protocol;

(b) Developing processes to assure effective
training of school leadership staff to
ensure the understanding and efficient
implementation of interventions into
operating flexibility of the school;

(c) Developing processes to assure effective
training of school staff to ensure the
understanding and efficient
implementation of interventions into the
classroom curriculum and activities;

(d) ldentifying alternative funding sources to
sustain operational protocol that may
require financial support;

(e) Identifying meaningful professional
development for school leadership and
staff that support short-term and long-
term initiatives of educational
improvement;

{(f} Demonstrating a commitment to the

The EVSC provides technical support in school improvement processes that
support sustainability of education reform and have been nationally commended
for their efforts; Data Wise embedded support.

Members of EVSC’s Instructional Support Team will provide training to school
leadership staff to ensure the understanding and efficient implementation of
interventions into operational flexibility of the school.

The EVSC has developed a Transformational Urban Leadership program with ISU

and Learning Leadership Cadre in partnership with Brown University for developing

leadership capacity and training is embedded and sustained.

The EVSC will support the implementation of specialist positions that support the
schools in areas determined as needed, including special education and data-
driven practices.

The EVSC will continue to identify alternative funding sources to sustain
operational protocol of transformational elements that may require financial
support.

The Director of Rtl will work with school leaders and the Instructional Support
Team to identify meaningful professional development for school leadership and
staff that support both short- and long-term initiatives of educational
improvement aligned to a district-wide three-dimensional Rtl Model.

The EVSC fully supports its transformational schools in the implementation of the
TAP System while also aligning Data Wise and will continue to support schools in
the implementation of an extensive 3-year school improvement plan.

The EVSC will continue to partner with Diehl Consulting, Inc. as an external
evaluator. Diehl will evaluate the effectiveness of all interventions as well as
monitoring throughout benchmarks to provide external feedback to the school
leaders and School Transformation Team at checkpoints. This will support the
teams in continuously modifying the work in the transformational schools and at
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continuous development of teacher
knowledge and skills to incorporate
changes into their instruction as
evidenced by an extensive action plan;

(g) Developing an evaluation system that
measures short-term and long-term,
multi-level implementation of
interventions, as well as the
measurement of effectiveness of
supporting initiatives and policy;

(h} Development of a process to embed
interventions and school improvement
activities in an extensive strategic long-
term plan to sustain gains in student
achievemnent;

(i} Developing an evaluation system to
monitor strategic checkpoints and end of
the year results and outcomes to inform
and assist practitioners with problem-
solving and decision-making that
supports short-term and long-term
educational fidelity,

(j) Developing a process to sustain alignment
of resources with the school's mission,
goals, and needs;

(k) Planning a growth model for both the
fiscal and human capital within the LEA
for implementation and sustainability of
interventions and school improvement
activities;

() Establishing and implementing

the LEA level of supporting those schools.

The Transformational Schools will keep their needs-based goals and school mission
as the cornerstone of decisions around student learning and budgeting.

The IST team will collaborate with stakeholders in planning for sustainability of
those interventions that are proving to be successful while assessing the need for
continuation for lesser effective interventions. A robust plan for monitoring
interventions and strategies is available upon request.

The members of the Instructional Support Team with representatives and
consultation from other departments will provide the oversight of interventions,
school improvement activities, financial management, and operations of the
school. The principal will be the driver of requesting needs to the team.
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accountability processes that provide
effective oversight of the interventions,
school improvement activities, financial
management, and operations of the
school.
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4. Implementation of Specific Intervention Models: Turnaround, Transformational, Restart, Closure

» Instructions:

1) Scroll down to the intervention model that the school will be using. Complete the information for that model only.

2) Using the tables provided, develop a timeline for each element of the selected model listed in the first column. In the second column include the
steps or tasks the district will complete to fulfill the requirements of the element. Also, list the lead persen and when the task will occur {names of
months are sufficient).

3) Complete the table for only the model that the school will implement.
4)  If the improvement model will not be implemented, check “We will not implement this model.”
5) For how the descriptions will be scored, see the Intervention Models scoring rubric {Attachment E).

74



Transformation Model {Guidance Document, Section E, pages 36-42)

M We will implement this madel.

If implementing the transformation model, complete the table below.

O We will not implement this model — move to next model.

principals that consider student growth
and assessments; develop with
teacher/principal involvement.

was adopted by McGary Middle School staff during the
2010-11 school year and was implemented during the
2011-12 school year. The TAP System for teacher
evaluation considers student growth and achievement as
part of the teacher evaluation ratings. Teachers are
observed four times yearly, two announced and two
unannounced. Teachers then self-evaluate the lesson
using the TAP rubric, and a post conference is held which
provides the teacher with an opportunity to learn a
strategy to implement while working on their area of
refinement. Teachers also receive an area of
reinforcement from the observed lesson.

e The school leadership team (consisting of principal,
assistant principal, master and mentor teachers with
district support participated in nine days of training on
the TAP observation/evaluation model June-October,
2011 and are all certified in TAP. The Leadership Team is
responsible for TAP’s fidelity of implementation. This
team continued to fulfill the requirements of meeting

Leadership Team

TAP School
Leadership Team

Elements Tasks Lead Person/ Time Period
Posltion {month)
. Replace the principal who led the school A new principal has been appointed to McGary Middle School to Superintendent | July 2012
prior to implementing the model. begin in the 2012-2013 school year. Newly named principal Mrs. of Schools

Tammy Dexter has had 4 years of administrative experience,
including two prior years leading a Priority Title | School and has
extensive knowledge of the Transformational Model and school
turnaround.

2. Use evaluation systems for teachers and * The TAP System for Teacher and Student Advancement TAP School Begin in September

2012
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weekly with primary responsibilities around analyzing
student data to create the school academic achievement
plan; developing and reviewing cluster groups’ goals,
activities and outcomes; becoming Certified TAP
Evaluators; conducting teacher evaluations; and ensuring
inter-rater reliability regarding teacher evaluations.
Ongoing, embedded technical assistance is provided by
CELL (Center of Excellence in Leadership and Learning)
through the support of a TAP Regional Coordinator.

Teachers were evaluated on both the TAP and EVSC
evaluation tools during the 2011-12 school year. The TAP
model provides McGary leadership the opportunity to
reward teachers who demonstrate adequate to superior
Skills, Knowledge and Responsibilities as measured by the
TAP observation rubric and /or who demonstrate a
positive impact on student achievement as demonstrated
by student growth on ISTEP+. Teachers who have not
shown adequate performance on the EVSC Teacher
Evaluation will be placed on a plan of improvement with a
clear pathway to dismissal if adequate progress is not
demonstrated. Additionally, teachers who do not
demonstrate adequate performance on the TAP Skills,
Knowledge and Responsibilities or student growth will be
placed on an EVSC plan of improvement at the beginning
of the following year.

McGary
Administrative
Team

Reward school leaders, teachers, staff
who, in implementing this model,
increased student achievement or high
school graduation rates; remove those
who, dfter professional development, have
not.

The TAP System for Teacher and Student Advancement
was adopted by the school during the 2010-11 school
year to be implemented during the 2011-12 school year
which includes up to $2500 in compensation per teacher,
which is added to a compensation pool.

The school leadership team {consisting of principal,
assistant principal, master and mentor teachers with

Principal with
LEA support

TAP School
Leadership Team

November 2013
(Dependent on NIET-
National Institute for
Excellence in Teaching to
determine distribution
amaunts)

Ongoing

76




district support participated in nine days of training on
the TAP observation/evaluation model June-October,
2011. The Leadership Team is responsible for TAP's
fidelity of implementation. This team continued to fulfill
the requirements of meeting weekly with primary
responsibilities around analyzing student data to create
the school academic achievement plan; developing and
reviewing cluster groups’ goals, activities and outcomes;
becoming Certified TAP Evaluators; conducting teacher
evaluations; and ensuring inter-rater reliability regarding
teacher evaluations. Ongoing, embedded technical
assistance is provided by CELL {Center of Excellence in
Leadership and Learning) through the support of a TAP
Regional Coordinator.

* Teachers were evaluated on both the TAP and EVSC
evaluation tools during the 2011-12 school year. The TAP
model provides McGary leadership the opportunity to
reward teachers who demonstrate adequate to superior
Skills, Knowledge and Responsibilities as measured by the
TAP observation rubric and /or who demonstrate a
positive impact on student achievement as demonstrated
by student growth on ISTEP+. Teachers who have not
shown adequate performance on the EVSC Teacher
Evaluation will be placed on a plan of improvement with a
clear pathway to dismissal if adequate progress is not
demonstrated. Additionally, teachers who do not
demonstrate adequate performance on the TAP Skills,
Knowledge and Responsibilities or student growth will be
placed on an EVSC plan of improvement at the beginning
of the following year. Teachers must earn a score of no
less than 2.5 {career), 3.5 (mentor) and 4 (master) on the
Skills, Knowledge and Responsibilities and no less than a
score of 3 for classroom growth and not less than 3 on
school-wide achievement growth to be eligible for TAP

McGary
Administrative
Team

Begin in September
2012
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performance award compensation.

In addition, certified teaching staff would be eligible for
an additional $500 of compensation based on building
wide student achievement goals. Staff will determine the
structure of the compensation plan.

Non-instructional support staff will be eligible for up to
$1500 for McGary reaching TAP related goals for
schoolwide achievement.

Performance-based compensation is a component of the
TAP system. The TAP system calculates student
achievement gains in addition to teachers’ instructional
practices, based on the four evaluation scores when
determining the end of the year bonus. The teachers are
also evaluated utilizing the EVSC formal evaluation
instrument, which has a clear pathway for evaluation and
teacher dismissal with due process.

Principal with
LEA Support

Principal with
LEA Support

November 2013

November 2013

Elements Tasks Lead Person/ Time Period
; ; Position {month)
4.  Provide high qudlity, job-embedded = The TAP System for Teacher and Student Advancement PRINCIPAL Continue
professional development was implemented beginning in the Fall of 2011. ?':D ;FAP
Cnoo
» Each teacher will be required to have an Individual Leadership Team
Growth Plan (IGP) based on classroom observations or
student level data beginning in the Fall of 2012. TAP
master and mentor teachers will support the career TAP Master Fall 2012
teachers’ ongoing development and implementation of Teachers

professional growth plans. TAP Master teachers had
professional growth plans in 11-12, in which the principal
supported.

Professional Learning Communities {Cluster Meetings)
began in the 2011-2012 school year. Cluster Meetings are
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non-instructional professional growth time that occurs
weekly in addition to daily PLCs and focuses on specific
instructional strategies. The remainder of the week PLCs
will focus on looking at student work and collaborative
planning. These professional activities are aligned with
TAP’s STEPS for Effective Learning and are focused on
learning specific, research-based and field-tested
instructional strategies to address an identified student
need at McGary. To achieve this, some cluster activities
include test analysis for instructional improvement;
alignment of standards, instruction and assessment;
development of group members’ instructional skills;
classroom observations of demonstration lessons; and
teachers becoming familiarized with the TAP Teaching
Skills, Knowledge and Responsibility Standards. (Within the
TAP “CODE” systemn, all evaluative data is stored and
reports are able to the generated by the leadership team to
help support teachers’ refinement areas and to guide what
teachers learn during PLCs.)

Faculty meetings, which meet a minimum of once a
month, will be professional development-oriented
meetings around the schoolwide problem of practice.

Student data will be disaggregated in cluster (PLC) time,
and best practices will be researched and field-tested by
Master Teachers to determine level of effectiveness with
student population.

Teachers have been deconstructing and performing gap
analysis of both the Indiana Academic
Standards/Indicators and Common Core State Standards
to insure the highest level of rigor at each grade level.

TAP School
Leadership Team

Principal

Master and
Mentor
Teachers
{facilitate for
Career
Teachers})

Master and
Mentor
Teachers
{facilitate for

August 2012

Begin August 2012
{continued from
2011)

Begin August 2012
(continued from
2011)

Begin August 2012
(continued from
201 1)
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During weekly hour-long structured team plan times,
content area teachers use classroom-level data to focus
upon key skills and content within subject areas,
methods of differentiation, literacy support for text-
complexity, and structures for student engagement.

Teachers will continuously learn and practice literacy and
differentiation strategies during cluster time weekly, and
determine specific plans for support needed throughout
the week to implement each intentionally selected
strategy in classroom (co-teaching, modeling,
observation). TAP Master and Mentor teachers sustain
the embedded supports for McGary Career Teachers
throughout their implementation of targeted strategies.

Teachers will continue to bring scrimmage data (i.e.
weekly formative assessments, student work sample
connected to targeted strategy) to cluster meetings to
determine student needs and teacher support needed.

Monthly staff meetings will focus upon school
improvement plan goals that evolve around review of
school level data using inquiry-based, school
improvement protocols, schoolwide problem of practice,
and reviewing progress toward goal through formative
assessments and other student products.

Teachers new to McGary will receive 20 hours of Equity
School Professional Development along with additional
embedded supports with TAP implementation and must
demonstrate proficiency by the end of their initial year at
McGary.

Career
Teachers)

Master and
Mentor
Teachers

Master and
Mentor
Teachers

Principal

Equity
Committee

October 2012

Begin August 2012

Begin August 2012

September 2012

5.

Implement strategies to recruit,
place, retain staff (financial

TAP affords multiple career paths for teachers who
aspire to grow in areas other than administrative. The

Principal

Ongoing
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incentives, promotion, career
growth, flexible work time).

Indiana TIF grant aligns with the elements of SIG in that
it provides additional compensation for leadership
positions based on student performance and
professional responsibilities.

Incentives for growth are provided through the TAP
system. $2500.00 per teacher per year is placed into a
teacher compensation pool. This total allocation is
divided into two or three sections (differing based on
teachers with and without classroom growth data):

1} Skills, Knowledge, and Responsibilities {50%} and
2} Overall School Achievement Gains (50%)
or
1) skills, Knowledge, and Responsibilities {50%),
2) classroom achievement gains (30%), and

3) overall school achievement gains (20%).

*  Classroom Mini Grants of 51,000 per classroom

teacher will be awarded for the purchase of learning-
centered supplies and materials for the classroom.
These materials would support interdisciplinary units
(STE{A}M alignment) for connected student learning
and engagement. (All materials would stay with the
teacher as long as the teacher remains at McGary.)

Principa! with
LEA Support

Principal

November 2013

By October 2012

b.

Provide increased learning time for
students and staff.

Increase student learning time by extending afterschool
program offerings and aligning to student data-driven needs
{300 additional hours—see next bullet for increased year).

Increase student learning time by extending calendar to
include four weeks of summer program instructional options

Principal

Principal

August 2012

August 2012
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for students (80 additional hours).

Increase staff learning time by increasing the teacher calendar
by three days (24 additional hours). Teachers determined
the need for additional teacher-only data/collaboration
days, both before and during the school year, to monitor
medium-term data, determine reteaching needs, and
plan future instruction.

Through the Equity Model, McGary Middle School staff
will attend three additional days of training/professional
development throughout the 2012-2013 school year.
These additional professional development days will be
structured around Acuity tests and other student data
points, including Achieve3000 Lexile data. All increased
time for professional learning connects directly to
individual team- or school-based improvement goals.

Principal

Principal

August 2012

August 2012

Z

Use data to implement an aligned
instructional program,

McGary has utilized the DataWise process through a
district-wide initiative. Through this inquiry-based,
systematic design a schoolwide “Problem of Practice”
was identified through needs determined in student
data and targeted as a core focus of the school-
improvement plan. McGary Middle School will
continue a systematic process for school
improvement aligned with IDOE’s adoption of the
Mass Insight model and will determine needs through
a Root Cause Analysis process. This will occur with
technical assistance from the LEA and SEA.

*  Beginning in 2011 at McGary, the TAP system

provided rubrics for performance standards of four
domains of teaching skills, knowledge, and
responsibilities. These are: instruction, the learning

McGary Data
Team, Principal

TAP Leadership
Team

August 2012 (Root
Cause Analysis —
April 2012)

August 2012
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environment, designing and planning instruction,
and responsibilities. Teachers will continue to
specifically focus on instructional plans, student
work, and assessment while designing and planning
instruction. All four domains will continue to be
included as part of each teacher’s ongoing
professional development and evaluation.

Teachers have been deconstructing and performing
gap analysis of both the Indiana Academic
Standards/Indicators and Common Core State
Standards to insure the highest level of rigor at each
grade level. During weekly hour-long structured
team plan times, content area teachers use
classroom-level data to focus upon key skills and
content within subject areas, methods of
differentiation, literacy support for text-complexity,
and structures for student engagement.

TAP master and
mentor teachers

August 2012

83




Elements Tasks Lead Person/ Time Period
Position (month)
8. Promote the use of data to inform and Differentiated Instruction (DI} is a core focus of our TAP Master Fall 2012
differentiate instruction. school-wide improvement plan. Teachers will be and Mentor
receiving weekly professional development on DI. TAP teachers
Master and Mentor Teachers research and field-test
specific strategies to present in Cluster Meetings and for
teachers to implement in their classrooms with
embedded, sustained support.
Teachers will bring classroom- and student- level data to
cluster time to determine growth and needs. TAP Master August 2012
and Mentor
Teachers
Subject-area teachers meet daily to plan, analyze, and Principal, August 2012
develop lessons based on student data. Teachers STE(A)M
continue ta work on curriculum maps for next year to Opportunities
transition to the Common Core. Guaranteed and Viable Specialist
Curriculum maps have been prepared for
implementation,
Students who are identified based on assessment data Principal, August 2012
require level Il interventions will be provided with Diverse
extended learning in the specific area(s) of literacy or Learners
numeracy. Coordinator
Exceptional learners will have level Il and Il interventions Principal, August 2012
to insure academic and social-emotional supports are Diverse
provided. Learners
Coordinator
McGary utilizes the DataWise process and has embedded
Mass Insight’s school improvement process into the Principal August 2012

backwards 9 design. Data is utilized to drive instruction
and decisions. PLC’'s dedicate time each week to look at
data and determine the plan of action and any course
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corrections. The teachers work within the core subject
areas to develop common assessments based on the
indicator being taught. Instruction is differentiated based
on the level of understanding students demonstrate on
the frequent formative assessments.

In science, will continue to implement inquiry-based learning.

Providing students with more opportunities for inquiry- STE(A)M August 2012
based learning increases the ability to differentiate Mentor
through the use of intentional grouping and selection of Teacher
activities.
Increasing the choice of electives will expose students to
a wide variety of arts (written, music, dance, performing,
visual and instrumental) and will allow students to have | STE(AM August 2012
more choice and voice as well as opportunities to learn at Oppc.:ar.tunltles
their ability level. (For example, 6'"-gt" grade performance Specialist
and competition choir)
9. Provide mechanisms for family and = Community and business members, students, staff, Principal, Continue
community engagement and parents meet monthly as a Site Council to discuss Con?munity and
school-wide improvement plan, progress, and ideas. Fca:;llr);ii);;r:ach
This Council votes to approve the spending of Site
Council monies for students.
e STE(A}M —A partnership between McGary and The da
Vinci Institute, which is comprised of representatives | Principal, August 2012
from our local universities, museums, art councils, STE(A)M
and other STE(A)M-related agencies, will provide Opportunities
it ; Specialist
network opportunities, professional development,
and technical assistance.
Spring 2013

* Parent and community voice is critical to
improvement at McGary Middle School and
throughout the EVSC. The district has utilized parent,

Principal and
LEA support
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school, and community surveys to gain a greater
understanding of areas of strength as well as areas of
concern. The surveys also serve as a forum for
stakeholders to provide suggestions for improvement
to all schools and the EVSC in a safe and anonymous
manner.

The EVSC is committed to the belief that meeting the
needs of students takes a whole community.
Families, schools, and members of the community
must form partnerships to support students so that
they can be successful. Together, they must identify
and provide key services to students and their
families in order to help them overcome any barriers
they are facing, which prevent students from being
successful. The EVSC Center for Family, School, and
Community Partnerships focuses on building a
foundation that will support healthy alliances.

A Community and Family Outreach Coordinator at
McGary Middle School would be able to continue
building mechanisms for family and community
engagement as well as nurturing partnerships that
support students, families, and the school’s
community. The Director of Community Schools will
support McGary in creating more capacity for family
and community engagement including health and
social services, increased learning opportunities, etc.
by supporting the school's Community and Family
Outreach Coordinator.

Lampion Center would extend its current partnership
with McGary Middle School to include more hours of

Principal, LEA
support,
Community and
Family Outreach
Coordinator

Director of
Community
Schools,
Principal,
Community and
Family Qutreach
Coordinator

Principal

August 2012

August 2012

August 2012
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behavioral therapy and other social/emotional/
mental health services on site,

10. Give the school sufficient operational
flexibility (staffing, calendarsftime,
budgeting).

McGary as an EVSC Equity School has been identified as having
unprecedented autonomy as stated in the Coflective
Bargaining Agreement between the Evansville Vanderburgh
School Corporation and The Evansvifle Teachers Association
Section 203, IIl.

Autonomy of EQUITY schools

A. The EQUITY staff of each school will determine

1. Length of the school year

2. Waivers for regulations

3. School design and governance
4. Resource allocations

Staffing: As stated in the current Coflective Bargaining
Agreement By and Between the Evansville Vanderburgh School
Corporation and The Evansville Teachers Association, teachers
in Equity Schools must demonstrate mastery of basic
competency in order to remain teaching at the school.

Section 203. II.
F. Completion of the academy and demonstrated mastery of
the academy curriculum will be required to apply to teach in
an EQUITY school, Mastery will be identified by a rubric.

H. Teachers from EQUITY schools may remain after successful
completion of the academy.

LEA and
Evansville
Teacher
Association

District EQUITY
Committee

August 2012

August 2012
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.

LEA and, SEA supports school with
ongoing, intensive technical assistance and
support

EVSC — HPHP Readiness Model —

Alignment of Supports

readiness to
LEARN

Gudarantest anc Viakds Corrculum
Offge of Schatl Salety ard Securey

Cénter for Family, Schnol, and
Commumty Parineships

hantw e Postes
Pishav-or Supports

Cheaf Dinmrs ty Offierr
Cutiyra’ Campetency

feracinr nf B0

readiness to

TEACH

Office of Perfarmance
Ascesenant and Basearch

Drector of Astessment & Researth
CurrculumAnstruct-on Dredtorns
TAD 7 Evaluaton & Perfarmance

Based Cnmpansaton Suppant

Direttor of Parformance
Management

Nata Caaches

readiness to
ACT

Director of States & Ferderal Programs
Reaonic s Algn-remt S pp-rt

frractor of Tile Support
Oparanary! Flewnliry

Directar of Elementary & Middie Schools

Human Rascurs es Leh=al nprovement Mannng

Multiple LEA district supports have spent intensive
time in training with Kenneth Wong of Brown
University, The School Turnaround Group, and in
IDOE-sponsored training (i.e. REL Midwest/Lauren
Rhim, networking sessions with other Indiana schools
implementing turnaround). Additionally, the LEA has
fully collaborated with IDOE School Turnaround
Specialists throughout the past two years and has
gained great insight from the technical assistance of

IDOE.

*  The principal will receive additional technical assistance and
professional development by LearningWorx. The
support will be provided by Kristie Sweeney, identified as a
Distinguished Principal by the IDOE for her turnaround
leadership skills and strength in mentoring other

administracors.

LEA Support

Director of Title
Support/DTO

Director of Title
Support/DTO

August 2012

Ongoing

July 2012 (Year |
funding from IDOE -
Leadership Institute)
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- If implementing the transformation model, explain how the recruitment and selection of a new principal will take place.

The recruitment and selection of the new principal, Tammy Dexter, was of highest importance and determined by a subgroup of the
Superintendent’s Executive Leadership Team regarding qualities needed to lead a school turnaround effort. Those gualities are determined
around leadership and the ability to mobilize staff relative to readiness to learn, readiness to teach, and readiness to act aligned to the
elements of the Transformational Model. The importance of this selection cannot be overstated. It must be made in the context of building
culture, current initiatives, and the support necessary to make turnaround a reality.

New principal, Tammy Dexter, has already demonstrated success as a turnaround leader in implementing a Transformational Model in a K-8
school for two years.

Pre-lImplementation

Describe proposed activities to be carried out during the pre-implementation period, including a propased budget.
Action: N/A
Timeline: NfA

Budget: N/A

Check Your Work - Additional Requirements for All Models

Requirement Yes No
|. All the elements of the selected intervention model are included. v
2. The descriptions of how all of the elements will be or have been implemented are specific, logical and comprehensive. v
3. The timeline demonstrates that alf of the model's elements will be implemented during the 2012-2013 school year. v
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5. Annual Goals for Tier | and Tier Il Schools for Accountability

Instructions:

I) Review the results of the two worksheets "Analysis of Student and School Data" and "Self-Assessment of High-poverty, High-performing School,” the
findings, and the root cause analysis.

2) Based on the baseline student data for ISTEP+ and/or end-of-course assessments, develop:

o One English/language arts goal for “all students.”

o One mathematics goal for “all students.”

o For examples of goals, see guidance dacument, H-25, p. 41.

3) Schools serving students in grade |2 must also include a goal related to graduation.

4) Include goals for the three-year duration of the grant

Note: Goals must be measureable and aggressive, yet attainable.

SY 2010-2011
Baseline Data
(most recent available data that
corresponds to the proposed
goals)

Annual Goals

SY 2011-2012

SY 2012-2013

SY 2013-2014

Example: 50% of all students are
proficient on ISTEP+ mathematics

75% of all students are proficient
on |STEP+ mathematics

85% of all students are proficient
on ISTEP+ mathematics

95% of all students are proficient
on ISTEP+ mathematics

47.79% of all students were
proficient on ISTEP+
English/Language Arts (2010-
2011).

2 58% of all students will be proficient
on ISTEP+ ELA,

= 68% of all students will be proficient
on ISTEP+ ELA.

2 78% of all students will be proficient
on ISTEP+ ELA.

43.51% of all students were
proficient on ISTEP+
Mathematics (2010-201 1).

2 53% of all students will be proficient
on ISTEP+ Mathematics.

2 63% of all students will be proficient
on ISTEP+ Mathematics.

2 73% of all students will be proficient
on ISTEP+ Mathematics.
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II: Budget

Instructions:

1} Complete the budget pages provided in the attached Excel file for the three years (see copies in Attachment B). Electronically select each "tab™ for years
2011-2012, 2012-2013, 2013-2014.

2) Indicate the amount of school improvement funds the school will use for each year of the grant period to implement the selected model in the school it
commits to serve.

3) The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year,

Note: The LEA's budget must cover the period of availability, including any extension wanted through a waiver, and be of sufficient size and scope to
implement the selected school improvement model in the school(s) the LEA commits to serve. It would be permissible to include LEA-level activities
designed to support implementation of the selected school improvement model in the LEA’s school.

4) Describe how the LEA will align federal, state, and local funding sources with grant activities. (see Attachment D for suggestians

Element of the Intervention

Intervention Resource

Federal Resources

Use of research-based instructional practices that are vertically aligned across grade levels and the state standards Transformation | Title | Part A

Assistance with design and implementation of improvement plan including high-quality job-embedded professional | Translormation | Titlel, Part A,
development designed to assist schools in implementing the intervention model

Recruitment of teaching staff with skills and experience to effectively implement the selected intervention model Transfarmatlon | Title I, Part A

Job-embedded staff development aligned to grant goals to assist English language learners Transformation | Title lll, Part A - LEP (when applicable)

Provide extended learning opportunities for students Transformation | Full Service School Community Grant, 2 (s«
Century Learning Communities Grant, Title |

Provide community and family suppores Transformation | Full Service school community grant

State Resources

External partners to assist the school with angaing technical assistance Transformation IDOE/SIGa (LearningWorx for 12-13}.

Reward teachers/leaders who, in Implementing the model, increase student achievement + use evaluation systems for Transformation TAP/TIF
teachers and principals that consider student growth and assessments

Provide high gquality, job-embedded professional development Transformation Innovation Grant
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Appendix A
Whatis STE[+a]M

STE[a]M

STE[+a]M :s the inclusion of Arts[+a] with Science, Technology, Engineenng, Maln [STEM].

Tne foundation of STE[+a1M is based on the use of bath sides of the brain wnere convergent and divergent thinking are able (o accur

In order to be more “whola-brained” in ther origntation, 5chools need o give equal weight 1o the ans, crealivity. and the skills of
imagination and synthesis. To Ioster a more whole-brained scholashc experience. teacners can use instructon techrigues that
connect with both sigdes ofthe brain. They can increase their slassroom’s nghi-brain learning activites by incorporating mare

patterning. meilaphors, analogies, role playing, visuals, and movemant into their reading, calculation, and analytical aclivilies.

Secratary of Equcation, Ame Duncan released a lefter in August 2009 to School and Educalion Comrtunity Leaders rafterating that
the arls are a core subjeci area and should be pant of every child’'s education. A narrow focus on STEM curricuium wili crowd out other
kgy curncular areas — insiud:ng the arts, social sludies, languages. A call for a balanced curngulum that educates the whole chid
brings gbout high achisvemeantin all areas and offers the broadest preparation for cibzenship, higher aducation ang participation in a

g'obal economy ana rapidly changing worid shoutd be the goal.

From: http://steammanifesto.com/
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From: http://www.aep-arts.org/files/publications/'WhyY ourChildNeedstheArts.pdf
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the needs of arts education pmgrams dunng
facilizy renovalion end development.

hire and ~uppon strony district arts coordinators
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From: http://lwww.aep-arts.org/files/publications/WhyYourChildNeedstheArts.pdf
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Appendix C
4/11/2012 - Reaching out to Families - by Phone and Email (Phone Blast, Text, and Email)

I!? A R e R R T A S L T P

Shannon Strister ' Message Delivery Statisties
Bfackboard Mepery Middie Schoal
{ ) Evamsville Yanderburgh Schon! Corporstion

Evenaville, TN

Tota! Contacty Selected = 305
Total Unique Dellveries = 2774

B Succeseful Deliveries = 238 (32,580
B Unsuccessful Deliveries = 43 (15,53%:)

T Community Outreach
Below s 8 summary ¢ he Shiwd phur ldées! memage sert o= 11 S0 2012 51 £.30 PM (CT).

WP Listen to Mrizage

Message Text

; Successiul Deliveries 234
Mefle, MeGary familiza! Arswenng Machine 132
Live Dwlnonry 132

Do you hevwe idéws for improvemsants st McGary Middle School?
Unsuecceaaful Dediveries 43
The EVSC has on opportunity to apply for @ achos! transformational grent throuph the Bagd Thone Humbder &
United Stetes Department of Bducstion on behat! of McGery Middie Schoal. The pramt Harges 1
rewsrd is for up to 31,000,000 per yoar for up to three poers to provide resources in Ya Avrrer 9
addition to what the school normeily receives in sn efort to quicikdy impact student Pl Merlveosls Py 8
wrehitverment. Undelvers bie 1%

Vo . LT
kc‘ Resand Unsuccessiul Deliveries

Tha mongy would help pay for edditional resources o enhance student 1eeming,
provide incentivas for atafl, and xtend learning tiee far students o3 well o3 increese
community partnerahips supperting dur students snd femilies. While it ia not
pusTantesd McGory will recaive the grant, the EYSC woald like to recelve Input from Total Unique Deliveries 277%
parenty in order to best determine the schoo! s needs.

Total E-mail Selected 157
Plpmae share your idens regarding MeBary's programming, curriculum. md/or lesrning
opportunities you would like to see in plece for your student. Call us Kate Langford ot m
W - (81214358473 T or email your deas or sugpestisns to ksteangford Devse k12
RLATE A
* What are Unique Detiveries? Unizue Selveres are the 9o momper =7 o3's ral s slazed
Thenk you! Good bye, Thg mumter will Be fznermd By mUlliple so=lazs that sna~= (e sym= oA2rs cumber a-d cased by

=riazty (Raf Pyve 37 Addilional Phone.
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Appendix D
Reaching out to Families = Online (Facebook Status Update and EVSC Website)

Home | About | Calendar | Imtranet | Educational Sarvices | Fducatlonal Support Sarvicas | Parformance
Hanagement | Business Services | Operations | School Buliding Paciltles | Cepter for Famlly, School, Community
Partnerships | Athletics | Schools | Human Resources/Payroll | Volunteer Info | Byiaws & Policles | Login

EX/SC

Fuproorky Viewdebergh Scaoo Copreyion

Equity and Excellence for All Children

Attention MeGary

Parcnts!

We need your helo tn reteive A

agegant

Fanllones T0TT Mynics!

Information, Apziizaten, &

Audition forms

EVEL Siakahaldar Suryey
mmuniTy-At-Large

'Sl‘ri" “’EA Fecurity Doox

From Indlana Deparrmens of
Ecueation

Camrona Carn Slandarsin
Info about common e a™e
st replacing ISTEP
hibstanding Aducater

CiLk here e neminate
outstanding educatsss

We Need Your Ideasl

The EVSC has an opportunity to apply for a school transformational grant
through the United States Department of Education on behalf of McGary
Middle School. The grant reward Is for up to $2 milllon per year for up to
three years to provide resources In addition to what the schoal normally
recelves In an effort to quickly Impact student achlevemnent.

The money would help pay for additional resources to enhance student
learning, provide Incentives for staff, and extend leaming time for students
as well as increase community partnerships supporting our students and
familles. While it is not guaranteed McGary will recelve the grant, the EVSC
would like to receive input from parents in order to best determine the
school's needs,

Please share your ldeas regarding programming, curriculum, and leaming
oppartunities at McGary. Anything you think would be a good thing to have
In place for your student, Is what we would like to know about. Call Kate

IREAD Information
EVEL Brochure

Laasn about what EVSC has to
offert

Langford at (812) 435-8473 or emall your ldeas or suggestions to
kate.lanoford@evsc. k12.in.us.

Tmplayment

Bachk i Schonl des
Watch Dr Smitr am s
WEICIME SCUETITE Sa

: ‘nﬁmwlm o than | m-uqfﬁ-rmmhlr
mmwummm Wat1pm wma

Back ta Bchoal Info
Learm what you 7ees 1T T
to go Dacx to scnoxt
EdEnsc Parent Access
'I'extbnlok Rents

i Uniform Dress
| Oress policies for ¢

Laltars. Wmllidlnmrrh BFH!#M;IIM o Friday trom tha EVEC, natifying £hools.
Mﬁ-iﬁfﬁm :'l.‘d : - "F’ H‘ ! M!hmlﬁ@lﬂm Schaol Rulnl z
ﬁiﬂ#m?ﬂm S t’.ullnhm—:"mu f

The EVSL's Expecs
_ Walinda Slubba. dmeloc af siemestary schiool sunoon and aanv iemey, said al thind cmda

EVSC, Apnmm IHE.ID-: Rosulls; Fros Tutoring Planned
A!Ilwuﬂ! : D:3 tes 4H

EVSC [Evanvvilie Vancerburgh School Corporationl

_’\?,5( Arte=tion Farsibes of Students at M:Gary Middle Scacol.
-+= -+ Do yot have [deas for vnprover-en!s tc your student's school?

Tre EVSC has an spsorturity to apo'y for 2 school transTormational g+am
through the Lnited States Department of Education on behalf af McGary
Widdie School. The grant reward '3 for up to 32 000,000 per year for up to
three years 1o provide resources in addition to wrnt the school rermally
recetves in xe effart to quickly Impact student achievement.

Exeniience Dutingm

Tne money wouid helg pay for additional resources to hep students learn,
Incent:ves for stalff. and more iearning tirme for students as we!l as increased
community partrerships Supporting our stucents and families. While it (3 nat
guaranteed your chid's school wilt rece ve te grant, the EVSC would like to
receve input from parents In prder to best determine the school's needs

Please share your 1deas regasding McGary's programmng, curriculum, and/or

learning opporiumties you would hke (o see n place For your student. Call us 97
Kate Langford at (812) 435-8473 or emall your ideas or suggestions to
kate.langfordevsc.kl 2.inus.
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Appendix F

Summary of Suggestions and Concerns from 4/27/12 Parent Interviews:

Technology:

* Netbooks are a valued tool from most parents interviewed. Concerns were around parents not being familiar with
technology, feeling a more of a balance is needed between technology and hands-on learning, and digital citizenship
needs for students around social networking.

* Pronounced request for teachers to have professional training in how to utilize technology in ways that will help
students in the future (examples given were photography/editing, making presentations, graphing)

* Interest in upgrading MACS and feels they can help students be more creative than PCs, though students will need
experience with both.

The Arts:
= If a grant was received, the money should remember the importance of the arts and not just technology. Interest in an
increase in theater/performing arts, music, and orchestra were mentioned specifically.

Math/Science:
* Funds needed for more hands-on science experiments; need for science to be more fun with labs versus textbooks
and lecture.
» Parent sited motivation issues for their child to learn math; would like more hands-on opportunities to engage
students.

College and Career Readiness:

* More career training with professionals from career fields supporting students and staff, increased community
partnerships to support this effort.

Extended Learning Opportunities:

*  Would like to see the staff more involved.
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* Increased community partnership involvement.
*  Geared toward student interest and career development.

Other:
* Need to change image of school; referred to as a “ghetto” school.
Students need to make the connection that what they are doing now in middle school will impact their future.

Need for students to have something to do outside instead of just standing around. One parent specified playground
equipment; somewhere for students to go/socialize.

Increased communication with families, specifying more physical information needed rather than just student word-of-
mouth.

More hands-on, one-on-one instruction needed in all subjects.
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Appendix G
McGary Middle School Site Council Meeting Notes
April 18, 2012

In attendance: Jayna Ennis, Kat Isbell, Ashley Blondin, Stacy West, Theresa Schneider, Jean Barr,
Diane Braun, Eric Martin, Jennifer Nance, Dave Schutte, Sara Batteiger, John Herring, Mary
Schweizer, Dale Naylor, Patricia Weinzapfel.

Mrs. Schweizer and Mrs. Nance spoke about the 1003g grant that McGary is in the process
of writing. There will only be 1 grant awarded this year. The grant will be awarded to the
recipient in July, and all items must be implemented within the year. Itis a 3 year grant forupto 2
million dollars. McGary tried for the grant last year, but our vision was a little less clear than it is
this time. McGary is on track to become a STE(A)M school next year, (Science, Technology,
Engineering, Art, and Math)., which is a fresh, new concept. It is similar to STEM but adds in the
Arts as well, and incorporates them into the Core class curriculum. Our school is partnering with
the da Vinci Institute to bring certain aspects of the STE(A)M process into action. Options that
have been discussed are a Creative Arts Emersion, Dance and Choreography class, Culinary Arts,
Gardening and Crafts. Ideas for teaching units will be inquiry based, and professional
development and clusters will include all teachers meeting together at the same time to plan and
incorporate each aspect of the lesson into each other so it is a cohesive flow. Each core class will
have a part, and teach a unit, all tying together into one base lesson. The STEAM concept follows
the Community School vision that we have for McGary. Some of our students at McGary do not
fall under the High Ability Learners label, but their gift is creativity, and this grant meets that. It
will keep the students engaged in an “out of the box” way. The Social and Emotional learning
piece of the grant is still being worked on, but we would like to keep our school social worker, and
Lampion, and add parent support groups, parent counseling, and book clubs and studies. Included
in the grant are new positions such as a STE(A)M and Art Infusion Specialist, and an Extended
Learning Coordinator. Adding these positions will reduce class sizes. As you can see, it is a very
complicated grant to write, but it is being diligently worked on.

Mrs. Schweizer announced her promotion by the school board to the position of Director
of Exceptional Learners. She will finish out the school year with us, and on July 1%, the new
principal of McGary will become Mrs. Tammy Dexter. Mrs. Dexter is the current principal of
Glenwood Leadership Academy.

Ms. Sorg spoke about an upcoming field trip she would like to take her 6" and 7 grade
classes on. The trip is May 18" and 19" at Angel Mounds. It is centered around the concept of
“CSI”, giving the students the opportunity to explore Angel Mounds and be a part of a digging
expedition. Itis a standards based field trip. The total trip cost is $1,200. Ms. Sorg would like to
ask Site Council for $600 to help cover the cost of the field trip. The students will come up with
the other % themselves. A motion was made, seconded, and passed for $600 from Site Council
funds to be used to help fund this trip.

Ashley Blondin spoke about the upcoming Summer Programs at McGary. These programs
will be STEM based. The morning session will be Math/Language Arts based, focusing on Robotics
while using technology. The afternoon session will be NASA Ignite. This program will include a
physics component that will be used on the Holiday World trip at the end of the session. Mary will
work on getting Holiday World to provide an inside tour of the workings of roller coasters for this
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program. A motion was made, seconded and passed, that if needed, the money for the NASA
Ignite program will come from Site Council dollars up to the amount of $21,110., which is the total
cost of the program, although the cost will go down if there are less students in the program.

Dave spoke about how the Summer Programming site choices are made. Sadly, it does
come down to funding. A lot of schools write summer programs into grants. Summer programs
are valuable because of academics, the lunch programs, and the afternoon pieces. June 4" 29"
lunches will be served @ certain schools that are totally free to anyone 18 and under. Anyone
over 18 will only pay $2.50 for lunch. Dave will send the location flyers for us to distribute.

Mary spoke about how the EPD is looking for a “break room” of sorts and McGary has
offered space for them to use during the summer.

Stacey West spoke about the Safe Place Poster Contest and announced that McGary had
the first, second, and third place winners. (Kassidy Burris, Kalyca Gantt, Savon Luckett). Their
artwork has been framed and is hanging at Hillcrest. Stacy also spoke of success stories of the Safe
Place program, and new site lists were given out.

Eric Martin spoke about the Wal-Mart, McGary and Vann Ave. Baptist Church partnered
Easter Egg Hunt that took place this year. The event was a success and continues to grow every
year.

Sara Batteiger spoke about the Evansville Christian Life Centers Unity Fest. There will be
more uniform provided this year, as the need seems to be increasing. The goal this year is 2500
kids. More information will be forthcoming.
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Appendix H - Partnership Support Documents

™ Diehl Evaluation
and Consulting Services:

Community Partnerships - Statement of Assurance

Itis understood the Evansville Vanderburgh Scheol Corparation s applying for-a Title |, Section
1003(g) Schoalimprovement Grant through the Indiana Department.of Education to

| implement in'the 2012-2013'school year (and potentially insuc ng years based on funding
school{s)if agrantis

rewarded:

¥ Glenwood X  McGary X Evans
Leadership Middle School
Academy (12-13only) School

If the school above recerved the | 003(g) grant the checked element(s) fisted below iwould be

sipporied by olr ofganization:

y  Institute a system for measuring changes in instructional practices resulting from professional
development.

[ Provide staff ongoing. high quality, job-embedded professional development that is aligned with the
inscructional program and deslgned with school staff.

Esmblish schedules and implement strategies that provide increased learning time.

a

[0 Provide ongoing mechanisms for family and community engagement.

O Use data to identify and implement an instructional program that js research-based and vertically
aligned from one grade to the next as well as aligned with State academic standards.

Conduct pericdic reviews to ensure that the curriculum is being implemented with fidelicy.

a

Provide additional supports o teachers and principals to implement strategies 10 support students
with disabilities and limited English proficient students,

ad

Using technology-based supporis.

0

Partner with parents, faith and community-based organizations, health clinics, State or local
agencies to create sale environments.

O

[ Provide social-emotional and community-oriented services/supports

¥ Provide intensive technical assistance and support {in relation to evaluation services).

(oo 43 -

! ERa P

Signature Date

12INW A" Streel | Suite #3 | [vanswille INA770u @ Phon: BIZA34674' | Fax E124344688 | Web www drehlconsuftinn org
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Appendix |

Community Partnerships Statement of Assurance

It s undiérstood the Evansville Vanderburgh School Corporation is applying for a Title |, Section
1003{g) School Improvement Grant through the Indiana Department of Education 1o
implement In'tlse 2012:2013 school vear (and potentially in succeeding years based on funding

approval ) We are assuring our support of the following checked school(s) if 3 grant is

rewarded

X

O X

o o

5
0O

¥,

%Mx Gutie, 2oz
Sipnature e — Date

Glenwood X McGary X  Evans
Leadership Middle School
Academy (1213 ol School

If the school above receved the 1003(g) gront, the checked element(s) ksted below would be

supparted by olr orgonization

Institute a system for measuring changes in instructional practces resulng from professional
development.

Provide sraff ongoing, high quality, job-embedded professional development that is aligned with the
instructional program and designed with school staff,

Establish schedules and implement straccgics that provide increased kcarning time
Provide ongoing mechanisms for amlly and community engagement.

Use data 1o Identify and implement an instrucoonal program that is research-based and vertically
aligned from one grade to the next as well as abgned with State academic smndards.

Conduct periodic reviews o ensure that the curriculum i3 being implemented with fidelty.

Provide additional supports to teachers and principals to implement strateges to support students
with disabilities and limited English proficient students.

Using technology-based supports.

Partner with parents, faich and community-based organizations. health chnics, State or local
agencies o create safe environments.

Provde social-emotional and community-oriented services/supports

Provide intensive technical assistance and support.
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Appendix )

Community Partnerships - Statement of Assurance

The da Vinci Institute of Evansville, Indiana

diana Department of Eg

tizllyinsucceesing v

approval | ‘Wa are assuring our suppart ef the following checkad ¢!

rewardsd

[ Glenwood @ MceGary O  Evans
Leadership Middle School
Academy 112-13 omy) School

= fiheschool phove recelved the T003 (gl gront the checked elementis) ksted bélow would be

sufiparted fiy ol organization

m/ Institvte 2 systemn for measuring changes in Imt ucvonal pracuces resulting from professional

development.

g/ Prowde staff ongoing, high quality. job-embedded professional dovelopment that is aligned with the
instructional program and designed with school stafl

[ Establish schedules and implement strategles that provide increased learning ume.
[3/ Prowide ongomg mechanisims for family and community engagement.

B/Use data to Kentify and implement an imstructional program that i research.bated and vertically
aligned rom onc grade to the next as well as aligned with State academic standands

E/ Conduct prriodic reviews 10 ensure that the curnculism i being imglemented with: fidelity.

[} Provide addiional supports to teachers and principals 10 implement strategees 10 support students
with drsabilibes and bmited English proficient students.

(g Using technology-based supports.

Q/Partner with parents, faith and comimunity-based organizations, health diinics, Suie o bocal
agencies to create safe enviconments.

[ Prowde socul-emouona! and community-oriented sevvices/supports

Q/me}e intensive technical assistance and support

Sone o

Rignatlyv Date

..(!(fi‘fu. //-/Z/{t/fff'/

- 8
i -"’1-’;?- ,./’/ e
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Appendix K
Vanderburgh

( campinriiniid

i F_oundation

Wakel Bu direy

491 S & Sixth Speawl | Suste 203
Cvanswiie IN 47713

Flione RIJ 427 124¢
Infodiw found ation . cog

wew vefoundarics g

Board of Trusisss

Bipou Arncid
Thomas Baltey

Tom Brar
Farst Wa e Fressder

Jear. Blanior
Duane Clementy
Monia [dwasdy

Seott tveinharr
tworsdiare Fazt Pretidant

D= Joveph [rarbun

Jngh Hagey
Setond Ve Presiden

Shawn Hayden

Tirm Hayder
Freskdent

Sanar Heifnck
Tricsa Holander Hennang
Mrhgmmed Ehayumn

Joan Kivsel
Seuretary

Charlotie Kohlwan
Earer Lebbond
Raiph dlabory
Mark W Yoy
Dackt Mitcheli
Arddy Hestrgh
Kam Rogers
Chad Sander
Tammy & hasfer
Ann lormana
Argala Wiilsms

o
]
23
Bawin- ot =
ey Fraromht Alue

BATHNAY

Foahiw ke
414 imaT b o dphat A
g M BN oRats 3 praisa BE D 3
rvpmare, fioradan et

Scot1 Viyhe
Foundation [hrector

April 10,2012
Dear Grants Committee,

We wrile 1o express our strong support for the McGary Middle
School 1003(g) School Improvement Grant. The liming of their initintive
coincides very well with the newly-lormed da Vinei Institute in Evansville.
The dn Vinci Institute is o pertnership of educational and community
leaders in Evansville that fusters ereative endeavors for our K-12 students.
The organization grew out of 8 desire 1o ensure the arts and humanitics
were aligned and equally nurtured with the STEM subjects of science,
technology, engineering, and math, so that our students will be inspired
educationally and fully preparcd to embrace the future. A key component
of the organization is the importance of improving the quality of education
through collaboration.

The collective expertise of communitly pariners through the da
Vinci Institute will ensure on-going suppuort amxl sustainability for the
eNors st McGary Middle School. The partners in the da Vinei Instiute
include all post-sccondary schools in Evansville, including Ivy Tech, the
University of Evansville, and the Universily ol Southemn Indiany. Faculty
members from both the STEM and the arts and humanities subject arcas at
cach university are represented on the commitive. Additionally, the
commilles includes community pariners and members from several local
organizations, such as the Aris Council of Southwestern Indiana, Tales and
Scales, and the Evansville Vanderburgh Schoul Corporation. The
Vanderburgh Community Foundation serves as the (iscal agent for the da
Vinei Instinne,

Because the da Vinci Institute is in its carly stages of development,
McGary Miklle School and the Evamsville Vanderburgh School
Carporation are well situatald Lo be directly involved in the professionul
development sessions thal are immediate goals for the organization. With
direct aceess to the da Vinei Institute, MeGary Middle School will be able
ter draw on the expentise of & wide scope of community partnens, including
a member of the committee who previously managed federal Model
Development and Disseminativn Grants in South Caolina schools.

The da Vinci Institule will ensure sustainability fur the initiatives at
MceGary, not only becaase the strength and hnowledge ol the paniners will
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MeGiary Middle Sehool 1003(g)
Schuol Improvement Grant Support Leller
Page 2.

enhance effectivencss, bul also beeause the da Vine Institute will continoe 10 seek additional
funding (o support such clfors. Members ol the commitiew ane currently working with several
Toundstions and pranting organizalions, and have preliminary assurunce thot a grant to suppor a
summer symposium is alrcady in place.

McGary Middle School will be a model o what is possible in educslion. The da Vinci
Instimie is pleased to pariner with them. We hope you will fund their innovalive and forward-
thinking proposal, and look lforward 1u the possibilities shead.

Sincercly,

YY) fu_/;— Haco. Ebsthert Ay

( Scott Wlic, Egp Karen Ellerhrook Dr. Sharon Kazee
- -Fhrector, Co-Chair, Co-Chair
Vanderburgh Community dn Vinei Institute da Vinei Instifule
Foundation
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STEM to STE{A}M Committee

Jeanne Amsler
Ivy Tech
Professor of Fine Art

John Bertram
Castle North Middle School
Principal

Shelly Blunt

University of Southern Indiana

Associate Dean of the Pott College of Science, Engineering & Education
Associate Professor of Chemistry

Dave Dwyer

University of Evansville

Chair of Mathematics Department
Professor of Mathematics

Karen Ellerbrook
Indiana Arts Commissioner

Scott Gordon

University of Southern Indiana

Dean of the Pott College of Science, Engineering & Education
Professor of Biology

Allison Grabert
University of Southern Indiana
Interim Director — Southwest Indiana STEM Resource Center

Cathy Gray
Evansville Vanderburgh School Corporation
Assistant Superintendent for family, school and community partnerships

Amanda Groff
Evansville Museum of Arts, History & Science
Curator of Education

Sharon Kazee

University of Evansville

Former Dean and Vice President for Arts and Academics at the South Carolina Governor's School
for the Arts and Humanities

Zane Mitchell

Chair of Engineering Department
Associate Professor of Engineering
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STEM to STE{A)M Committee (Continued)

Liz Mumford
Former Executive Director of Tales & Scales

Pat O'Connor
o’connor / creative — owner
writer, producer, and feature film and commercial director

Kathy Rodgers

University of Southern Indiana
Chair of Mathematics Department
Associate Professor of Mathematics

Kent Scheller

University of Southern Indiana

Associate Professer of Physics

Indiana Commission for Higher Education — faculty representative

Jack Schriber
University of Southern Indiana
Lecturer in Communications

Heidi Strobel
University of Evansville
Associate Professor of Art History

Angela Torres
University of Southern Indiana
Management and Marketing Director of University Theatres

Dan Ulrich
Evansville Vanderburgh School Corporation
Chief Academic Officer

Elliot Wasserman

University of Southern Indiana

Chair of Performing Arts Department

Director of US| Theatre

Producing Artistic Director of New Harmony Theatre
Professor of Theatre
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Appendix L

tes

0

Teather Incentive Fand Grant
Partnership Memorandom of Understanding

Thiz is & memorandum of undsrsprdins (MOU) berwees the Natioral Instisuse for Excallance ir Teaching (NIET),
apd PARTNER. NAME (hareafter refamred to a5 “the local educatiorn 2gency, of LEA).

The purpose of the partnership i 10 dzvelop and irmplemeny poals for TAFTM. The Systen: Ser Teachar and Student
Advancemanr » project that will be funded throush 3 fedaral Teachar Incermye Fund (TIF) grant The pravery
purpese of thiz projact if o trplamerr 3 com;ru.tgnsi".\a performanca-based :om;:»ensenon system for teachers and
priccipals to belp intreaze educator effectvensss and imorove sredent achisvermerr ie hish-peed schools. TAP
accomplishes this poal by implamennny TAR, a systams reform te idapdfy, racnut, develop, piace. reward and
retam haghly eSactve tedchers NIET will wodk with the parmer LEA m fulfil! the activities that wre histed iz the TTF

grar: applicator to dcconplizh the followdns geals:

« By Summer Nil prowide sabsoaenia] france] incennves for teachers 2nd principals whe are impreviaz
stadent achievemrant o whe are parfonmine 23ddinor2] responsibalines

e By Mavef2012. incranse reacher efficary throush on-going, applied prefessicnal developmant a5
mazsured In 23 anpaal atfiedica) scvey

= By Augusi 2002, TTF schools will begin the school year with 1007, of cernfiad positons £llad by kighly-
guatified apd effoctive r2achers by the Hrst day of class. having mmltiple applicart Soc exch pozmbon This
pod] remams for all subsequars vear: of the pram

o By May 2013 mpreve srudent achievenery & e2ch TIF schoo! so that all teachers demonserate. az
wenape 21 least 1 vexr of acadomic prowth with therr students

e« By 2012 TIF sckoals will retir efecive teachers (a: defined below in the prazt) o hapher mate: thar
rantched contrel schools.

« By 2015 TIF schools will allecase appropriate fimds o contrue TAP after the zrac ends
Te 2ckeeve the poals martioned 2bove e 1LF & will agres jo the following terms throughe:n the gmre award penied
(2010 -2015).

The Perimer agrees t3 perform the following activities:

1. Intexticmally inmplamer: the fmy TAP alewmexrs outlived in the T4P Frgplementanon Guide and which mre
consisen with s mmd Sederal laws, and the respectrve distict pelicies, procedure: and regulations The parmes
will czmry ocx exch of these elemarts sinmalizneously uzihs the TAP planrang and implecenttion mzerials.
resespce: aeg werkshops previdad by NIET

2. Coramit 3 hering eSerove candidares to parnoipads i all pram achivities,

3. Implemenr the TAP system with Sdelty o the modsl 33 measuved eorwally by NIET Schoel Resiews.

4. Frsure pdequae fandirs o budset for NIET services provided basad e the 25meed oo terms in the Cent
Service Agrpamarz Includimg, but nat Hrwited to. ongomg tring, aemul school revews, anendance @ TAP
Armal TAP Cooference and TAP Surmmer Instinses

D0irs 2 persnm x 2 lepdership positien who will serve as She prrery Exison © NET & T prant
respomsibilitess,

& Promnie and paricipete in the specific acmivites listed i the TIF pramt;
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7. Wezk e collaberenon with NIET on all grams acsivita:,
£ Give priority o accomplishing the actvites = collaberztion with NIET,

©. Irmedizeely Teport 1o the Project Director asy misdeed, deficiency ar madidity to fulfil) aay LEA respeasibilias,

10 Adogt consistent policias arvots pardcpaung TAP schopk

NIET agress to the following:

1 Assizn specific staff 1o serve a3 ¢ lassor so permer LEA.

1. Prometz 2nd pastcipate in the spacific activines listed m the TIF gamn

3. Work i collaberztion with parmeer LEA an afl acgvanss.

4 Dhs:eminyie Teports og 2tcomplished wark io sta'® greups. dismes and othar joterssied partias as raqoestad
TERMS

Thi: MOU binds NTET and the parmer LES o svary smemert and aisirance mada iz the Teacher Incentive Fund
gran: applicator i funded, this MOU shall be i effect fox the lapetk of the Teacher Tnremtve Fund rra=t from the
U5 Departmess of Education. In e evers te graar is net fundad ches MOU will terourare wypon the receint of
poafication thas the gram is pot fundad

COSTS

Ir is the intent ¢f tha partes thar 2o addicomal costs will De incurred, excapt thoss the zve se Sk in the Eram

prepesal or tpse that are fanded in the momr In the eveny thot the cowt of implemsnning this MOU exceeds grary
fund: of Frant expecations. 26y party maw teTmrete thi conmaoy upex giving the othar partie: thirty day: notice.

(Fo-

Tony Bennart, State Superintendon: ils)i.i .
Lead Local Advyimstraztor for Grans (Swperintendent ar Charyer Leadar) Daze
(Fd—

6910
Char of St=te Board of EQucsnon Date
Namons! Inctituts for Excellence i Teachms. Presidem Diste
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t& T System fer Teachsy
= and Stader Advancerient

Texcher Incentive Fund Grant
Partnership Memorandum of Understanding

This is a memorandum of understandimp (MUOLT) hetween the Notional Institore for Fxeellmnee in Teacking (NITT),
#rd Fvamsville Vanderhuogh Sl Componstion Thareafler refeoned 10 as e Jocal edocalion spency. o LEA)

The prarpwese of the pastnerbip i W develp and implenent poals Sin TAP™: The Saostvm lor Tearher arxl Sisleni
Advenemart a proyect that will be furaded devnph o fedessl Tewcher Incentiee Fund (TIF1 grand The peiman
purpersy of thas gt is 1 impheneen v comprebensive performanoc-basal compersation system ko iesdiers and
princigals 1 help incienr aducate elfectivencss and impreve stadent ackicyvement in hipleneed sckesds TAP
govinmplahies this geal by inplementing TAT, @ vwntens tefonm ke idennly, reervit, develop, place, reward and
retmn highly effective scochers NIFT will sork witl the parnes 1A 1o ful ill the povivitees tht are Jsted o the TH
grmt spplecation - sxcomplish the follswing goels

e M Summer 2012, provide sulnganzial fivancial ientives for ssachers nil prita ipals wha are impauving
student achicvement o whe are pet forming adklusonsd responsabalstes

s B May ol 2002, inxreae teacher eflicacy through on-godeg apphiod professionsl develepinent -
reasured in an srmusl allitadingd sunves

s By Aupust 2002, TIF sehoeds will begin the scbwwal seae wath 1007 of cershiod pesthione filled by highildy-
qualifzed prd ellective achers by the fiest day of claws, having multiple apphicants for eack position This
gop! remasns Jor all subsoguent vears of the grang

= Ty Mey 2007 mmprone student schiesement ir each TTT aclunsl 50 that all ieachers domonstraic en
sverape, ol keaod 1 s of academn growt with ey stodents

= By 2004 TIF sadioods will retnin effective eaclers (as defined below in the proct) st hipher tates dan
bk hed ool scbweds

+ By 3015, TIT schools will albscase appropriste lunds 1o contirme TAF after the pram ends,

To achieve the ponb mantioned shove, the LEA will apree to the fellowing terms throughont the prant owmrd period
12000 - 2013,

The Partarr agrees (o perform the following setivites:

|. Intenticnally tmplement the four TAP elecnents outliowd in the FAF toplementation Guide end which are
contivten) with state snd federnf lsws. gnd the respective district policies proesstures and regulntions. The pannee
will carry ow: each of theve elements simullanswsiy using the TAT ploping and inglemeatalion materink.

e uoes aid wawkahure provaded by NIl T

2 Comonit & Bering offecthe coandndatos s pastcipmic in ull grann activites,
31 Ieaplermient dhe TAP sysiem with fideliy b the model as measioed annoally by KT Scb ol Reviews.,

4 Fowre edeguan furd:ng m badget for KIT =envices provided hased on the apreed wpor lerms m the Cesl
Sorvice Apreemere Including, but nod lunited 1o, cagamy traimng, aruwua? slewl reviews. afteialance et TAF
Anrain! TAP Conterence and T AP Sammer Insiituies

3 Appoant 1 peows s a leadersiap position wine will serve as the nramary dwesn te NIET Foo 311 gron
respoasibilities:

& Prsmote gind panticapote it thie spacifn scinvoises baied m e TOE pram,

Raganie b b gansadeee I Tictea
o Liastite R (BT '

= TR ¢
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7. Wark in coliabetateon wath NIL) on all pram sotsvines;
N. U praenily s accomny by e setivities in collaboratron wath NTET
4, Immwediptely repoes b ths Topect Darector s miesdeed, delicsenn y o0 eboaty o Sl sy LLA respunsilalities,

10, Aoy conuntont podaes serose particspating 1 AP scheols.

NIFT mgrees to the lollowing:
1. Assapn spoctls, stafl b scrve as & hisson te pantner LLA.

2. Progmsic and partivapatc it the spevifes netveses It in the TH prame;
3. Work. i celasboratior wath partner | LA on ol sctavities;

4. Dusemingtc reports om peoomplished word £ sieie provps districes and other inlere<16d paries & reguesied

TEREMS

Thye BAOU benads NIET ardd e parioer LEA b ovary lalenmont irxd assurance e in e Teacher Incentive Fund
grani applcation. [} funded, this MOU shall be in cftect (o the lenpth of the Teachsr Incenine § und prant from the
U [pantrsent of Educanon 1n the evenl the praet i« o0 fundod . thee MOIL wil! ierpanate vpon the receipt of
nidilicanon thar the pran is oo funded

LSS

11 i the intent of the partics that m- pdditional couts will be incurred. exeept thowe tha e s1 forth in the gront
propad] of Guse it &fe funded o the prant In tee event st the cost of smpheawntong By MOLU exeevds prant
funds oy rom: expectalions., any Perls may Eerminoke this contracs upow gpiving the other partees thirty days natice.

(o

F Y 10
TJony Bennett, State Supenintendent NDate

}.uﬂ c;ffu W) w-37 0

1 ead Local Adminstnates fm Gram t ‘\u;mnmmdcm or Charer Leaders Date
= T T N AR =N YN . ouin
{*hair o Seate Hoanl of Fducation Dale
National Inaitute for Exvellence ir 'l‘:::chinj-j'f:sid;ﬂ Due
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Appendix M

Evanisville Teachers Association

A 5 U e R e ST @ F cAanHH @ Al

June 25, 2610

Dr. Vincen! Bertram, Superinlenden:
Evansville Vanderburgh School Corporativon
931 Walnui St

Evansville, IN 47713

[Dear Vince:

The Bvansville Teachers Association (I5TA) is pleased to pariner witht the Evansville
Vanderbusrgh School Corporation (FVRC) in sepport af the Teacher Incentine Fund grant being
submitied by the Indiane Department of Education te the (fice of Blementury and Secondary
Education ol the United States Depariment of Education.

The TAP System intentivnally recognizes the value of collaboration between teachens and
administrators 1¢ achieve suceess through the collective bargaining process. This type of process
is one that the ETA and the EVSC have successiully achivvaed, Collective burgaining has not
been an obstacle, bul hes insicad produced preater commitment 4o our practice. We remain
vonhident that vur current practice of collective bargaining will continue.

Student achievement through attracting and retaining teachers in difficult to s1aff schools and
subjects arcys is a the forefront of the TAP System. Additionally, the program provides for
authentic teacher evaluation leading 1o improsed instructional practice, prolessional development
lied 10 demomstrated teacher prolessional nzeds, career ilvancement for teachers and adeguare
compensation

The collaborative ellort ol the 11 A and the FVSC in the development nf the Equity Schonls
Muode] and our 1003 grant retlects the nature in which we voncuct business. The ETA belleves
the: spirit of the 1AP System mirrors our Jocal eflonts. We are pleased 1o lend vur support Lo this
application st the highest level possible.

Sincerely.,
& i o'-.‘
I I_? A
- i n . y wr i L
Retth Garuhill
President
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Appendix N

N
Evansville Teachers Association
701 Johin Street, Evansville, IN 47713« 1-B0D-638-4436 - ETAQEvansvilleTA.org
April 30, 2012

To Whom It May Concern,

The Evansville Teachers Association [ETA) is pleased to partner with the Evansville
Vanderburgh School Corporation (EVSC) in support of the application 1o the Indiana
Department of Education for the Title I 1003(g) School Improvement Grant {SIG) for McGary
Middle School. The ETA supports a continuation of the work of the Equity School parinership at
MeGary esiahlished during the 200-9-10 school year. The Equity School model has shown
positive impact on student schievement and the 1003(g) grant will only enhance this work and
provide the means for continwved success and build on this work.

By fuliy developing the STE{A)M focus, teachers and staff will be able to put into practice the
strides Lhey have made through the Equity Schools model and TAP. This is a process that will
allow the students of McGary 1o become 21® century leamners. The Collective Bargaining
Agreemeni By and Between the Evansville Venderburgh School Corporation and the Evansyille
Teachers Association provides McGary the antonomy to rickly immerse the students in this
robust and exciting curriculum and provide operational flexibility to support the process.

The ETA supports, &1 the highest level, the efforts &t McQary Middle Schoo! and their pursuit of
the Title 1 1003{(g) School Improvement Grant.

Sincerely,

i

" Keith Gamnbil|
President

£ #Mira: s vha Jxlem Soie Veaben Avicetuewn Wilorsr BSuanbor dosatayr
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Appendix N {Continued)
Union Collaboration with McGary School

Equity school bargained in the contract in 2008.

o Professional Development designed for schools to begin the process of evaluating their
school, curriculum and design of delivery of the curriculum

o Coordinator of Equity with direct line to the ETA president and EVSC superintendent.

o Professional development academy required all teachers and administrators to successful
complete the academy. Those teachers who did not successful pass were declared excess
and moved out of McGary. This was a joint effort between the school corporation and the
teachers' union.

Successfully worked with the EVSC for the implementation of TAP into the school.
Active role in the school through school visits and teacher interaction.

Support of the bargaining process and reassignment of teacher because of Equity Academy.

McGary designated as a Priority school by NEA

Administrator, teachers and parent coordinator were invited to attend the Pricrity School Conference
in New Qrleans in 2011. There the school leadership have exposure to NEA resources and
community partner resources to use in their school

Training in Community Conversations through the Family/Community Engagement is scheduled for
fall of 2012.

ETA leadership attended a NEA conference about Family and Community Engagement. Information
was shared with McGary leadership.

NEA and partners helped to beginning the green house project. Sponsored provided concrete pads
for the pathway to the green house. NEA student leadership, ISTA leadership, and ETA leadership
pitched in the in the groundbreaking and work on the green house.

NEA consultant is provided to provide guidance and feedback on projects.

McGary is a recipient of the First Book $500 grant through NEA for Priorty Schools.

Website http://neapriorityschools.org has information listed with McGary is listed as a Priority School
with additional resources. It also has the mission and vision of Priority Schools.
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Appendix O

AGREEMENT FOR SOCIAL WORKER SERVICES

THIS AGREEMENT FOR SOCIAL WORKER SERVICES ("Agreement”™) 15
entered inte by and between YOUTH FIRST, INC., an Indians nonprofil eorporation, with it
sdministrative offices ot 3420 £ Morgan Avc, Suile A, Evansville, Indians 47715 (heein “Youth
Tirzt™), snd the EVANSVILLE VANDERBURGCH ECHOOL CORIPORATION, with its
admintsirative offices at 951 Walow Sireet, Cvansville, IN 47713 {herein “EVSC™).

WITNESSETH:
WHEREAS, Youth First is organized o provide av one of ils purposes substance sbuse
prevention programs and behavioral health promotion programs for school age youth within the tri-state

area;

WHEREAS, CVSC operates schools for the education of peeschool, elementary, middle, and‘or
high school students within Vanderburgh County, Indiana; and

WHEREAS, Youth Firsl employs and trains Master’s Jevel sucial workers to provide preventon
programs and services; and

WHEREAS. Youth First and EVSC are currently working together on projects and programs 1
provikle services lo children and famihes in the EVSC service area; and

WHEREAS, Youth First and EVEC desire to continue the programs and services provided by
Youth First Social Workers as more particularly sed forth in this Agreement; and

WHEREAS, the Partics now wish to memorialize their understandings in writing

NOW, THEREFOREF, in consideration of mutual covenants eontained herein, the panties opree
as fnllows:

I DEFINITIONS

Unless otherwise clesrly required by the comext of thus Agreement. the lerme sel forih below
shall have the foliowing, meanings ascribed thercto:

1.1 School Standards and Proceduses. “Schueo] Standards and Procedures™ shall mean those
standards and procedures of School promulpated from time to Hime.

1.2 Services “Services” shall mean those duties and responsibiltics of the Social Workers as
enumerated in Article ]1,

1.3 Socasl Worker, “Social Worker™ shall be those persons emploved by Youth First wha
shall be assigned by Youth First to provide services at School,

Page L of9
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1.4

1.6

1.7

1.8

1.9

President & CEO. The “President & CEQ™ shall mean that person employed by Youoth
Fizst who serves as the director of the agency.

Social Work Diregtor. The “Social Work Director” shall mean that person employed by
Youth Firsl whe serves as the inmediate supervisor of the Social Worker.

Schnol. The “School” shall mean the following schools: Bnsse High School, Central
High School, Harrison High Schaol, North Hich School, Reitz High School, Academy
for lnnovative Studics, Lodpe School, Evans School, MeGary Middle School,
Thompking Middic School, and Washington Middle School.

School Principal The “School Principal™ shall mean the person{s) employed by EVSC
whe serves as the primary leader of the School

Associate Superintendent. The “Associste Superintendent™ shall mean the persen
employed by EVS(* who serves as Associate Superintendent of School. Family and
Community Partnerships.

Coordinaters  The “Coordinators™ shall mecan the persons employad by EVSC who serve
ns Lhe Coordinator of Family Suppert Services and Coordinator of Student Services.

YOUTH FIRST DUTIES AND RESPONSIBILITIES

2.1

*J
L ]

rd
Lad

24

X : ‘ision of Social Warker, Youth First shall employ and provide
clinical supcrvision of Social Worker who will provide Services at School. The Social
Worker shall possess 8 Master's Degree in social work or a License in Clinmical Social
Work, and authorized to provide Services in the State of Indisna. Social Worker shall
be aceeptable to the EVSC with the input of the School Principal and shall have
experience in working with children and familics, strong interpersonal skills, and
knowledge of the community.

Services. The Social Worker shall be assigned to School full-time and shall provide
case management services for at-risk students and their families and evidence-based
programs approved by EVSC and Youth First. Services shall include, but not limited
to {1) assessing families for risk factors and willingness to participate; (2)
sdministering measurement instruments and developing individual family service
plans; (3) providing intervention, advocacy, referrals, and other needed suppori; (4)
charting, family end student progress and sharing data with school personnel to assist
academic progress; (5) providing supportive intervention services Lo school
personnel, {6) providing evidence-based programs reviewed and approved by EVSC
end Youth First: and (7) collecting and recording data for Program evalustion,

Schiol Policies. The Social Worker shall be an employee of Youth First and perform
histher obligations and responsibilities in nccordance with Schoul Standards and
Procedures including but not limited to procedures for reponting child abuse and
neglect and buikding security issues.

Exglustion and Replacement of Socisl Workers: Youth First shail seek the input of
Pagc2 0l 9
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3
]

2.8

2.10

School Principal in the periodic evatuation ol Social Worker. In the event that &
Social Worker does not perform his'her dutics and responsibilitics in a salisfactory
manner, the School Principal and Socisl Work Director shall consult and agree on a
plan of improvement for Social Worker. The School Principal and Social Work
Director shall monitor Social Worker's propress.

Trensitions of Sucial Workers, Youth First shall notify Schoel Principal, Associate
Superintendent and Coordinators in writing in the event of resignation or changes in
employment stotus of Social Workes. Youth First shall within a reasonable lime
provide o mutually accepioble replacement Social Worker. Unlil & permanent
replacement is obtained, the parties agree that a temporary Social Worker may be
utifized to provide continuing Services.

Placement of Interns. On occasion, Youth First shall screen, choose, and assign
intems 10 work undex the supervision of Social Worker with spproval from EVSC.
Youth First shall provide School with the names and copies of background checks for
all inlemns.

Communication Prucedure Social Work Director shall be Youth First's conlact
person regarding daily operations and shall maintain open communication and bi.
weekly contact with Coordinators regarding programs and services. President & CEQ
shall be Youth First's contact persen regarding and shall maintain communication
and monthly contact with the Associate Superiniendent

Complete Crimuinal Background Checks. Youth First shall provide EVSC with copies
of complete background checks for all Socisl Workers.

EVSC DUTIES AND RESPONSIBLITIES

il

34

1.3

Referral of Students. EVSC shall cause the School Principal, other staff and
counsclors of the School to refer students and Tamilics in need of Services to the
Social Worker on an as needed basis.

Office Space. School Principal shall provide adequale space, including private affice
space for Services and use of a computer with e-mail sccess, private phone, desk, and
locked filing cabinet for use by the Social Worker while working at the School Other
Program spoce shall be provided on an es needed basis,

Recupnition. EVSC and School Principal shall recognize and inform students,
parents, faculty, stafl, board members, and other school constitvents of Youth First
prevention programs and Services. With approval of the Schoo) Principal, Youth
First shall be allowed to display signage, newslettess and other materials at School.

Schnol Oversipht. School Principal shall provide on-site supervision of the Social
Woarker, provide oricntation to school policies and procedures, and provide necessary
assistance as determined by Schoal Principal

Cominunication Procedure: Coordinators shall be EVSC's contact persons regarding
Page 3 of 9
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daily operalions and shill maintain conmumunication with Socwa! Work Dircclor
regarding programs and services.

COMPENSATION & SUSTAINABILITY

4.1 Compensation. Youth First has sccured the funding necessary 10 eover fifly percent
{50%) of the cost of Services for the term defined in Anticle V, and EVSC shall be
responsible for the remaining fifty pereent (5M%4) Youth First shall invoice EV'SC for
Services with payment due within 30 days ol invorce.

4.2 Susininahildy Support, Youth First and the EVSC egree 1o work together to identify
funding opportunities for Services. Both parties egree to be ambasssdors and
advocates for one another, promoting each other, and making statements of support s
requested.

TERM AND TERMINATION

5.1 Jeom Subject to the provisions for lemination as hereinafier provided, the term of
this Agreement shall commence on the 26 day ot September, 201 ) and continue
through the 31" day of May, 2012, subject to 1the availability of funds and EVSC's
appropriation thereaf pursuant to Ind. Code 5-22-17-5.

AF .3
o

Terminalion. Notwithstanding Section 5.1, this Apreement shall terminate on the
occurrence ol any of the following cvents:

5.2-1 Termination Without Cause. Without cause, either party may lerminate this
Agreement upon ninedy () days written notice to the other party. In such
event, Youlh First, if requested by EVSC, shall conlinuc to render Services,
and shall work under the compensation arrungement set forth in Article [V, up
10 the date of termination, which the EVSC or Youth First can sct at any time
during the ninety (90) day notice period

L¥ ]
v
L]
(%]

Terminalion by School  EVSC may terminate this Agreement al any time for
the following causes upon writicn natice to Youth First:

(a)  Youth Fust's failure to immediately release the Social Worker upon
the revocation or suspension of the Social Worker's license to pracic:
as a certified clinical social worker in the State of Indiana, and failure
to find a qualified replacement, within a reasonable samount of time,
for the Socin! Worker whoese license ta practice as a cerlified clinical
social worker was revoked or suspendod.

{b)  Youth First's failurc lo immediately release the Social Worker upon
the conviction of a crime of the Social Worker constituting a felony os
one involving mom] turpitude, and failure to find » replacement,
within a reasonable amount of time, for the Social Worker who has
been convicted of a crime constituting & felony o1 une invelving maral
lurpitude.

Page d of 9
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Vil,

{c}  Youth Firs's tailure within thirty (30] days after s receipt of writlen
notice therecd to cure any matensl breach by Youth First of any terns
of provisions of this Agrecment.

LF ]
Tod
b

Termination by Youth First  Yeouth First may terminate this agreement upon
wrillen notice 1o EVSC in the evenl current funding for Social Worker 1
terminaled ar the EVSC fails within thirty (30) doys afier its receipt of written
notice therenl tu cure any material breach by EVSC of any terms of provisions
of this Agreement,

RECORDS

0.1

6.2

6.3

6.4

Student Recards. Student records ereated by the Social Worker shall be deemed 1o be
confidential, shall be owned by Youth First and shall not be copicd or provided to the
EVSC or School except pursuand to proper writlen autharizatom in scoordanse with
Indiana law.

Autharizativn and Release Forms Youth First shall only release records (o the School
or EVSC or any other third party in accordance with state and federal laws, EVSC
shall cause the School Principal or other staff o obiain an Authorization end Release
Form executed by the parent or lepal guardian of the student, authorizing ihe School
or EVSC to discuss the siudent’s prublems with the Social Worker end authorizing
the Social Worker to discuss the student’s problems with the School Principal or stafl
of the Schogl

Use of Data Youth Firsl and EVSC shall be permitied Lo use date that Lthe Social
Worker collects in the provision of Services hereunder for evaluation and for the
purposes of developing sustamability excepl that Youih First and EVSC shall not use
the names of the individuals upen which the data is based. This provision does not
preclude Youth First's use of testimonials from students and families who sign the
proper suthorizatwon form ellowing Youth First 1o share such testimonial.

Legal Summons.  Youth First and EVSC shall couperate to make sure eny legal
nolice or summons served on each other that is intended lor the other party © timely
given to the proper party for response.

REGULATORY COMPLIANCE

7.4

General. The partics agree thet this Agreement s intended Lo comply with el] state and
federn] regulations {“Laws™). 11, at anylime, this Agreement is found to violsic any
applicable provision of these Laws, or if either party has a reasonable belief that this
Agrecment creates a materinl risk of violating the Lews, end aflier consuhtation with the
other party, and thirty (30) days afier writien notice to the other party, the parties shall
amend the portion of this Agreement that creates the violation of the Laws, I the partics
fail 10 reach sgreement within one hundred tweaty {1 20) davs following said written
notice, this Agreement shall terminate.

Page 5019
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IX.

Youth First shall be solely responsible for paying the Social Workers assigned 1o EVSC
their wages and for paying and administering ell fnpe benefit programs thet 1 may
determine shall be provided (o its Social Workers. Further, with respect to cach and
every Social Worker assigned 10 provide services to EVSC, Youth First will be solely
resporsible for meking all contributions for unemployment compensation funds as
required by any federsl, state, or local law, making all deductions required of employers
by any federn), state, or local law, including deductions for social security and
withholding taxes; making the proper deposits required of emplayers by eny federal,
stete. or Jocal law; paying all 4axes as required by sny federal, state. or Iocal law;,
preparing and maintaining adequate payroll records and reponts and complying with all
epplicable local, state, and federal laws and goy repulations of all governmenlal agencics
rclative to the employment of seid Social Workers. Further, Youth First will indemnify
and hold EV'SC harmiess from and apainst any charpes, elaims, demands, complaints,
lawsuits, losscs, damages, costs of litigation, disbursements, reasonable attorney fees and
hability for the tailure or alleged failure to undertake, comply with and perform the
ahove-described obligations.

STATUS OF THE PARTIES

8.1

Relationship of the Parics.  Notwithstanding any provision (o the conlrary coninined
herein, no rekationship of employer and employcee is created by this Agreement, it being
understood that Youth First and its agents and employees will act as independent
contyactors and shall nol have any claim under this Agreement or otherwise against
EVSC for vocation pay, sick keave, retirement benefits, Social Security, Workers'
Compensation, disability or unemployment insurance benefils or emplovee benefits of
any Kind.

Solicitglion Neither parly shall solicit the empkyec of the other party 1o leave histher
position for a position with the solicialing party.

INSURANCE AND INDEMNIFICATHON

2.1

Youth Fi u

9.1 Youth First, at its sok cost and cxpense, shall either procure and maintein palicics of
comprehensive general liability insurance, including completed operation and
blanket contractual lability. worker's compensation insurance, automobile
liability insurance and professonal habilry insurance, or sstisfy EVSC that it is
sell-insured for lisbility that would be covered by any such insurance. The
comprehensive general liability coverage shall be with limits of at least One
Million Dallers ($1,000,000.00) for each occurrence for bodily injury and
property domage The worker's compensaiiun coverage shall provide for all
employees of Youth First providing services under the terms of this Agreement.,
covering any liability under the Indiana Worker's Compensation Act and Lhe
Indiana Qucupational Disesse Act and including but less than Once Hundred
Thousand Dollars (§100,000.00) emplover’s Jighility coverage The auiomabile
liability coverage sholi with limits of at least One Million Dollurs ($1,000,000.00)
combined single lipbility per occurrence. The professional labilily coverage shall
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be with limits of at least One Million Dollars (81,000,000.00) combined single
liability per occurrence  All such policies of insurance (unless Youth First
satisfies EVSC that il is self-insvred for liability that would be covered by such
policies), shall be with the companies acceptable to EVSC. All such policies of
insurance shall provide that the insurance carrier under cach policy is required to
give the EVSC less than thirty (30) days® written notice prior to cancellation of
any policy. A memorandum certificate of such policy naming EVSC as an
additional insured shall be deposited with EVSC promptly efier the execution of
this Agreement.

Prior to the expirolion and‘or canvellation of any such policy, Youth First shall
sccure replacement of such insurance coverage, upon the same terms and
provisions, and furnish EVSC with 8 memorandum cerificele as heretofbre
described. Youth First, for itself and for anyonc claiming by, through, or under it,
does hereby waive every right of subrogation against EVSC.

9.2 Youh First Indermnification.

9.1 Youth Frst shall indemnify, defend and hold harmless EVSC and ils officers,
directors, members, employces, representatives, atiorneys, agenls and affiliates
from and against any and all losses liabilities, judgments, actions, causes ol
action, damages, claims, demands, costs, obligations, deficiencies and expenses
(including inlerest, penalties and attomeys fees and expenses) which arise out of|
resull from, or relate (o any wrongiful acl or omission of Youth First, including but
not limited to the Social Worker, that give rise 10 & claim by a third party against
EVSC.

9.3 EVSC Insurance.

9.3.1 EVSC, atils sole cost and expense, shall either procure and maintain poheics of
comprehensive general liability insurance, including completed operation and
blanket contractusl liability, worker's compensation insurance, automobile
liability and liability insurance, or sstisfy Youth First that it is self-insured for
liability that would be covered under such insurance. The comprehensive general
linbility coverage shall be in limits of at keast One Million Dollars ($1,000,000)
for each occurrence of bodily injury and property demage. The worker's
compensation coverage shall provide for all cimployees of EVSC providing
Scrvices under the terms of this Agreement, covering any lighility under the
Indizna Worker's Compensation Act and the Indiana Occupational Disease Act
and including bul not less than One Hundred Thousand Dollars (S100,000)
employer’s liability coverage. The automobile lisbility coverage shall be with
limits ot at least One Million Daollars (31,000,000) combined single limit liability
per vccurrence. All such policies of insurance shall provide that the insurance
carrier under each policy is required to give Youth First not less than thirty (30)
days written notice prior to cancellativn of uny policy. A memorandum certificate
of such policy shall be deposited with Youth First promptly sfier execution of Lhis
Agreement. Pnor to the expiration apdfor cancellation of any such policy, EVSC
shall secure replacement of such insurance coversge upon the same terms and
pravisions, and furnish Y outh First with 8 memaorandum certificate as heretofore
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deseribed TVSC, for iself and for anvone claining by, through, or under it, daes
hereby waiv ¢ every right of subrogation sgainst Youth First.

0.4 EVSC Indemnification

9.4 EVSC shal) indemnify, defend and hold harmless Youth First and its oflicers,
directors, members, employees, representatives, anomeys, agenis and affiliates
from and ogainst any and all kosses labilities, jodgments, ections, causes of
aclion, damapes, claims, demands, costs, obligations, delicienuies and expenses
{ncluding inlerest, penaltics and attomeys fees and expenses) which anise owt ol
resuli from, or relate to any wrongful acl or omission of EVSC. mcluding but not
limited to the School Principal, stafl or counselors. thal give rise 10 1 claim by a
third parly against Youth Farst.

X. GENERAL PROVISIONS

10.]

10.2

103

10.4

Notices, Nolices or communications hecein required or permitied shall be given to Lhe
respective parties by regastered or certified mail {said nutice being deemed given ax of Lhe
date of mailing) or by hand delivery at the following addresscs unless cither pamny shall
otherwise desipnate its new address by written notice:

YOUTH FIRST, INC: Parn O. Black
President & CEQ
Youlh First Inc.
3420 E. Morgan Ave., Suite A
Evansville, IN 47715

EVSC: David Smith
Superintendent
Evamsville Vanderburgh School Carporation
051 Walnut Strect
Lvansville, IN 47713

E-Nerify Compliance. Pursuant to 1.C. 22-5-1.7, Youth First shall enroll in and verify the
work cligibility stolus of all newly hired employees of Youth First through the E-Verify
Progrom {Progrum). Youth First is nol required to verify the work eligibilily stotus of all
newly hired employees through the Program if the Program no bonger exists Also
pursuant 1o 1.C. 22-5-1.7, Youth First must execute an affidavit affirming that the Youth
First does not knowingly employ an unauthorized slica and confirming Youth First’s
cnroliment in the Program, unless the Program no longer exists, shall be filed with 1w
School Corpuration prior L0 the execution of this Agreement. This Agreement shall not b
deemed fully executed until such affidavit is delivered o the School Corporation.

Assipnmeni. Youlth First may not assign its rights or obligations under this
Agrecment te another organizatinn without the wiitlen approval af the EVS(.

Entire Agreement. This Agreemenl supersedes all previous voniracts or agreements

between the parties with respect (o the same subject malter and does constitute the
Page 8 ol 9
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10.5

101 &

107

10.8

109

entire Agreement between the parties hierelo and neither Youth First nor EVSC shall
be entitled 16 benefits other than those hercin specifically enumerated.

Waiver of Breach The waiver by ether party of o breach or violation of any
prevision of this Agreement shall not operste as. nor be construed 1o be, a waives of
any subsequent breach hereol

Chosee of Law and Vepue  Any dispute that anises out 07 o7 relating to e tenms of
this Agreement shall be brought in the Superior or Circuit Courl of Vanderburgh
Couvnty, Indiana ot in the Federad Datrmt Cuurt fur the Soulicin Distiu of Indiana,
Evansville Division. The law of the State of Indiana shall govern any dispuie.

Severabilty. In the event that any provision hereof is found invalid or unenforceable
pursusnt to judicial decrec or decision, the remainder of this Agreement shall remain
valid and cnforceable aconrding ta its torms.

Amendments This Agieement may be amended only by an instrument in writing and
signed by the parties hereto

Execution This Agreement and any amendments thereto shall be executed in
duplicate copics on behalf of Youth First and EVSC. Each duplicate copy shall be
deemed an original, but both duplicate originals logether constilute one and the same
instrumenl,

Xl. EXECUTION

IN WITNESS WHEREOF, 2 du'\ authorize 571fﬁccr an! representative of Youth First and

EVSC have exccuted this Agreement the 44 day of

,):H;m’dd.{ L2011,

EANSYILLE VANDERBURGH YOUTH FIRST, INC. OF EVANSVILLE, IN
SCHOOL CORPORATION

D.n Snulh

gg:z:/ Byr@f‘:\f;. _OJ@&_ MK

Pam O. Black
Superintendent President & CLO
Fvansville Vanderburgh Youth First, Inc.
School Corporetion
Pagc 9 o0t9
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Appendix P

ANCILLARY SERVICES AGREEMENT

THIS ANCILLARY SERVICES AGREEMENT, (“Agreement™) made and entered into
2 of the Goiiday of Augest, 201175 and between the EVANSVILLE VANDERBURGH
SCHOOL CORPORATION (“EVSC™) and LAMPION CENTER, (“Lampion’).
WITNESSETH:

WHEREAS, Lampion is qualified to provide certrin services, which services arc more
particularly described below; and
WHEREAS, EVSC and/or students of the EVSC are in need of the Services; and

WHEREAS, EVSC and Lampion wish 10 form a working relationship io provide the
Services, as morc specifically provided herein.

NOW, THEREFORE, in consideration of the mutual promises and covenants containad
herein, the parties agroe as follows:
I. Services tg be provided. lampion agrees (o provide the following services:
¢ Social Work serviees as mutually agreed upon by both parties.

2. Term of Agreement. The term of this agreement shall be effective as of the 22 day of
August, 2011, shall continue until the 21* of August, 2092, (“Term™).

3. Cost. The partics will mutually agree on the smount to be paid by EVSC and will be
conlingenl upon grunt funding received,

4. Termination of Specific Service.  EVSC may, al any time, with or without cause,
terminate this Agreement as to any one or more of the Service(s) 10 be provided by Lampion.

5. Indemnification. Lampion shall indemnify, and hold harmless EVSC, its agents,
officers, employees, and representatives, of, from, and against all third party claims, lizhilitics,
cosls, expenscs, damages and judgments, incluoding reasonable attomeys' fees, ineurred by EVSC
resulting, directly or indirectly, from the Agreement or Lampion’s performance, lack of
performance, aclions or inactions thereunder; provided, however, that Lampion shall nol be
responsible for that pan of any damage, liability, cost or loss (including reasonshic atiomeys’
foes and expenses) incurred by EVSC which results from the negligence of EVSC.

6. Relationghip of Parties. Notwithstanding sny provisios to the contrary ¢conlained
herein, no relationship of employer and employee is created by this Agreeineat, it being
understood {hat Lampion and its agents and employees will act as independent contractors and
shall not have any claim under this Agreement or atherwise against EVSC for vacation pay, sick
leave, retirement bencfils, Social Security, Warkers' Compensation, disebility or unemployment
insurance beoefits or employee benefits of any kind.
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7. Confidentinlity. lampion recognizes thmt EVSC stedent records must be kepl
confidential pursuant to foderal and slate law and agrees 0 maintsin and preserve such
confidentiality a1 all times.

8. Liubility Insurmnce. ]l.ampion shall carry in its own name, a1 its own cost, the {ollowing
insurance or self-insurance:

Comprehensive General Liabilily Insurance with limite of not less than
$1,000,000.00 each occurrence, $3,000,000.00 aggrepate.

Lampion shall fumish EVSC a cartificate that the above insurance or self-insurance is al
all times in full foree and effect. EVSC shall be camied as en edditional named insured
thereunder and Lampion shall provide the EVSC proof thereof.

9. EVSC Policies. Lampion shall cause all of its spents, employeer or pemonnel
providing services hereunder 10 observe and comply with all rules, policies, standards and
guidelines of the EVSC 25 may be adopled and amended from time 10 time by EVSC, including
but not limited to procedures for reporting child abuse and negloct and building security issves,
in eddition o those of Lampion.

10. Medification and Waiver. A modification or waiver of any of the provisions of this
Agreement shell be cffective only il mede in writing and cxecuted wilh the same formality as
this Agreement, A waiver by either party of any breach or default in the performance of any of
the provisions of this Agreemenl on the part of the other shall not conatitute a waiver of any
subsequent breach or defsult on the part of cither party,

11. Severability; Invalid Provisions Inappiicable.  If any provision of this Agrecment is
contrary 10, prohibited by, or deemed invalid under applicable laws or rcguletions of any

jurisdiction in which it is sought lo be enforced, then such provision shall be deemed
inapplicable and desmed omitted, but shall not invalidate the remaining provisions hereof.

12. Assigpment, The pariics agree that the duties 10 be performed hercunder by Lampion
arc professional in noture, and that this Agreement may nol be assigned by Lampion, nor its
duties delepated to others, without the advanced written consent of EVSC.

13. Criminal Background Checks.  All Lampion employvecs shall undergo a criminal
background check pricr to interaction with EVSC students.

14, Notices. All notices 10 be given under this Agreemenl shall be in writing and shall
be deemed to have been given and served when delivered in person or mailed, postage pre-paid,
10 the addressec party al the following sddresscs:
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For EVSC:

David B. Smith, Supenintendent

Fvansville Vanderburgh School Corporation
951 Walnut Street

Evansville, IN 47713

For Lampion Center:

Ms. Lynr Kyle
Exccutive Direcior
Lampior Center

655 S. Hebron Ave.
Evansville, IN 47714

15. Succezsors.  All the obligalions, conditions, tesms and provisions of this Agreement
shall be binding upon and shall inure to the bemefil of the partics hereto and their heirs,
edministralors, execulors, successors, pemnitted assigns, subsidiaries, officers, directors and
cmplovees.

16. Cholge of Law and Venue Any dispule that arises out of or relating o the terms of this
Agreemenl shall be brought in the Superior or Circuit Count of Vanderburgh County, Indiana or
in the Federal District Count for the Southern District of Indiana, Evansville Division. The law
of the State of Indiana shall govern any dispute.

17. Entire Agreement. This Agrcanent conlains the entire understanding of the partics,
and there are no representslions, warrantics, covenants or undenstandings other than those
expressly set forth hesein

EVANSVILL VANDER.BUR(:H HQOL CORPORATION
By. /. ’é(i
“Pavit B. Srmth
Its: Superintendent
LLAMPION CENTER

By: (
1ts: 1rou:3—u 1\_) ire cgrﬂ'L
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Tamara LaGrange Dexter

1672 Woodland Hills Drive, Evansville, Indiana 47725
Phone: 812-454-2258 E-Mail: Tammy.Dexter@evsc.k12.in.us

Vitae

Experience

Principal, Glenwood Leadership Academy K-8 May 2010 - Present
B Administrator of 1003g Federal Grant — Transformational Model

E Facilitated 4 site visits from State, Federal and National evaluators

E Led the consolidation of two schools (K-5 and 6-8) into a new K-8 with a building addition and renovation

B Supervised and evaluated over 50 faculty and staff members

B Oversaw Title | Budget, Stimulus Budget, 1003g Budget and General Budget for GLA

B Facilitated professional development

B Designed master schedule

Implemented TAP

Assistant Principal, Harrison High School July 2008- May 2010
® Co-developed and implemented Randall Shepard Academy of Law and $ocial Justice

B Developed and implemented the Warrior Academy alternative schoal within a school

B Designed master schedule

B Completed required reports for IDOE, evaluated teachers, supervised students, assisted with discipline and
attendance

Guidance Counselor, Noerth High School Aupgust 2001-July 2008
B Provided academic, social and emotional guidance/counseling for approximately 400 students in grades 9 -12

B Coordinated all testing: ISTEP+, ECA, AP, and PLAN for the school

B Co-Coordinated Gold Star Counseling Program Certification

Guidance Counselor, Cedar Hall Elementary K-5 July 2000-August 2001
B Provided classroom guidance/character lessons to all grades

® Coordinated ISTEP+ testing

B Coordinated EIT and 504 programs

B Monitored attendance

B Assisted the Principal with day to day management of students and staff
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Tamara LaGrange Dexter - Vitae (Continued)

Tammy.Dexter@evsc.k12.in.us

Education

Indiana State University
Ed.S School Administration

Brown University

January 2011 - August 2012

June 2009 - July 2011

Completed the Learning Leadership Cadre {LLC), which was also an alternative licensure program
for aspiring administrators within the EVSC. The cadre included two years of study with the Urban
Education department at Brown, led by Dr. Kenneth Wong, with two, week long summer institutes

in June of 2009 and June of 2010.

Indiana State University

Administrative Licensure, K-12

Western Kentucky University
MA in School Counseling , K-12

University of Southern Indiana
BS in English, Secondary Education

Professional Experiences

Teacher and student Advancement Program {TAP) Certified Evaluator
Glenwood Community Development Board Member
UsIl-Glenwood Community Health Center Advisory Council Member

Recent Professional Development

Applied Control Theory | Training, January 2011

TAP National Conference March 2011

TAP Evaluator Training Summer/Fall 2011

Ron Clark Academy, 2-Day Workshop, October 2011

ASCD Fall Conference on Teaching and Learning, November 2011
Applied Control Theory Il Training, January 2012

National Reading Recovery and K-6 Reading Conference, February 2012

2002 -2007

1997-1999

1984-1988
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Carrie Ann Hillyard
951 Walnut Street, Evansville, IN 47713

Carrie Hillyard@evsc.k12.in.us

Twitter: Educatedfuture
_—_—-- .=

Education:

* Indiana State University, 1/2011-Present {Terre Haute, Indiana)
PhD Candidate in Transformational Urban Leadership Program
Director of Curriculum and Instruction Licensure program (Completed 12/2011)

* Indiana University, 8/2002- 7/2004 (Bloomington, Indiana)

PhD student in Curriculum Studies program

¢ Indiana University, 8/2002- 5/2004 (Bloomington, Indiana)
Educational Leadership Licensure Program Completed

¢ Indiana University, 8/2002-5/2004 (Bloomington, Indiana)

M.S., Elementary Education, Curriculum and Instruction

*  University of Southern Indiana, 8/1995-5/1999 (Evansville, Indiana)
B.A., Elementary Education
Minor: Reading Instruction

Professional Experience:
Evansville Vanderburgh School Corporation—Office of Academic Affairs

(Director of Title Support) 7/11-Present

*  Directly support Title | schools, school transformation and turnaround, through facilitating federal grant design
and implementation.

*  Serve as direct liaison between Indiana Department of Education Office of School Turnaround and Evansville
Vanderburgh School Corporation; collaborate with the state department with regard to Title |, schoo!
accountability, continuous school improvement and drastic turnaround efforts, and state intervention.

= Member of EVSC's Instructional Support Team

*  Direct support for two schools implementing Transformational Models

Evansville Vanderburgh School Corporation—Office of Academic Affairs

(Assistant Director of Title | Schools) 7/10-7/11
*  Provide administrative support and professionol development to EVSC's Title-served schools
*  Research, writing, and implementation grant support to Federal Title | Basic and School Improvement Grants
*  District Academic Team member for PK-12 curriculum and instruction under direction of Chief Academic Officer
and learning from a team of colleagues with diverse strengths and interests during project collaboration
*  Direct support to Transformational Model

Evansville Vanderburgh School Corporation
(Principal) 7/08-6/10
«  Simultaneously lead two chronically low-performing Title | schools during 2009-2010 {one closing} while
maintaining an acute instructional focus
*  Aligned new fuli-service community school model with a neighborhood revitalization initiative in collaboration
with the neighborhood association, Habitat for Humanity, and many other families and community partnerships
with the school as the centerpiece of the community; served on Glenwood Community Development Corporation
advisory board and chaired the education committee for the neighborhood initiative
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Carrie Ann Hillyard — {Continued)

Evansville Vanderburgh School Corporation
(Curriculum Facilitator) 8/04-7/08
*  Provided embedded professional development, modeling, and ceaching to teachers in all subject areas {language
arts, math, health, science, social studies, technology, art, music, physical education).
* Facilitated and implemented a shared vision and school improvement plan with all staff members through
weekly team meetings through data-driven instructional practices.
*  Maintained detailed records and documentation for Title | requirements as Title | Coordinator, including
presenting documentation during State Title | Audit.
*  Traveled to national and international conferences, model schools, and other training to keep staff current with
research and best practices.
«  Served on EIT (Education Intervention Team) and PL 221 Committee, in addition to serving as language arts and
science coordinator positions.

Indiana University, Department of Curriculum and Instruction
(Associate Instructor and Student Teaching Supervisor) 1/04-8/04
* Designed and taught E594, Masters Seminar in Elementary Education course for students in the Elementary
Transition to Teaching program,
* M550 Student Teaching Supervisor for 10 student teachers at the elementary and middle schocl levels

*  Facilitated instruction on various subjects to pre-service teachers as: classroom management, looking at student
work/tuning protocols, preparing for the first year of teaching, reflective teaching, multiple intelligences/learning
styles, teacher leadership, how the brain learns, and data-driven instructional decision making.

* Served as liaison between the university and Indiana schools

Indiana University, Center for Research on Learning and Technology
(Professional Development Consultant) 6/02-8/04
*  Co-wrote $400,000 Eisenhower Higher Education Grant
*  Consultant/project support for middle and high school teachers and administrators through grant project:
Enhancing Teaching and Learning through Inquiry fand Technology)
* Developed and facilitated workshops and coaching sessions for participating educators along with providing
embedded professional development support

Indiana University, Center for Research on Learning and Technology

(Professional Development Consultant) 6/02-8/04
*  Focused on inquiry-based learning and professional development, backward design process in planning
integrated curricular units {Understanding by Design}, integrating technology as a tool for learning, and
renewing/expanding content knowledge
*  Co-wrote and received Improving Teacher Quality (ITQ) Federal Grant

Culver Elementary School (Evansville, Indiana)
(Classroom Teacher) 8/99-5/02
« 39g5" grade classroom teacher in an urban school serving as Title | Co-Coordinator for school.
*  Keen focus on student engagement and student achievement
*  Created a brain-friendly visual curriculum that motivated and inspired students to learn while eagerly learning
alongside the students
*  Supervising teacher to pre-service teachers and teacher mentor to new colleagues; recognized as an Outstanding
Mentor Teacher by the University of Southern Indiana
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Daniel J. Ulrich

| 6711 Upper Moun: Vemon Road, Evansville, IN 47712

Education

Indiana State Unwversity, Terre Haute, Indiana
Bachelr of Science in Career gnd Technical Ecucation

Indiana State University, Terre Haute, Indians
Masier of Science in Education and Administrator's Certification

Westem Kentucky University, Bowling Green, Kentucky
Schoo! Counselor Certification

Professional Experience

Evansville Vanderburgh Schoel Corporation, Administration
+ 2011 = Present Chief Academic Officer and Director of Career and Technical Ecucation
¢ Oversee Cumiculum and Instruction fer approximately 40 schools, 23 200 studenis

% Supervisor of pregrams: Early Colizge High School, Virtual Academy, New Tech Institute
Academy for Innovatve Swdies, Randall T, Shepard

Evansville Vanderburgh Scheol Corporation, Southern Indiana Career and Technical Center
« 2002 - 2011 Direcior, Career and Technical Education, Southemn Indiana Career and Technical
Center
¢ Oversee Career Technical Program which includes 5 counties and approximately 6,000
students

Evansville Vanderburgh School Corporation, Helfrich Park Kiddle School
« 1803 — 2002 Prncipal

< Building Instructional Leader for approximately 80 =:=ff members and 600 students

Evansville Vanderburgh School Corporation, Helfrich Park Middie School
+ 1EBBB8 - 1083 Assistant Principal
< Oversee discipline for approximately 800 middle schoel students
< Assisted Principal with implementation of curriculum and instruction

Evansville Vanderburgh School Corporation, Bosse High School
« 1878 - 18B8 Career and Technica! Education, Precision KMachine Trades

% Classroom teacher and coach



Susan McDowell, Ph.D. 951 Walnut Strest
Evansville, IN 47713
Work: 812-435-0910
susan.medowel|(@evsc klZ inus

PROFESSIONAL CAREER PROFILE

Results-focused, guality-driven professional with numerous experiences in working with youth, families, ang schoo
staff, demonstrating consistent achievement of program objectives, strong feadership skills, and ded:cation to
organizational goals,

CURRENT POSITION:

Deputy Superintendent for Academic Affairs and Accountability
Evansville Vanderburgh School Cerporation

RELEVANT EXPERIENCE:

Assistant Superintendent for Performance, Assessment, & Research 2008-2011
Evansville Vanderburgh Schoo! Corporation

Director of Psychological Services & Testing, Evansville Vanderburgh School Corporation 1580 - 20068

Directly, supervised all standardized assessment programs a5 well a3 school psychologists, secretaries, consultamts and
nterns in the Office of Psychelogical Services & Testing. Respensibilities mduded interviewing, hiring, and waining
employees, planning, assigning, and directing work;, evaluating performance; holding staff meetings, addressing
complzints and resoiving problems.

e Sup=snvised, coondinated and monitored EVSC standardized testing programs including. SAT, ACT, ISTEP+, Core 40 End-of-
Course Assessment, DISELS, Acuity, and High ability
&nalyzed standardized test resutts and prepared reports regarding test resuits
Gatherad and interpreted systam-wide statishics related te siandardized testing, induding AYP & 1 221 iformation
supzrvised school psychology pregram, ensuring cempliznce with state and federal laws.
conducied eomprehensive psychological evaluations of students with suspected learning, emetional, or behavioral
difficulties.
scaeened ali psychelogical informanon of students moving nto vandarburgh County for compliznce with federal
regulations.
Suparvised 504 prooess
Coordinated Crisis Teams and provided orisis intervention
Coordinated and trained EVSC Schoo! Education intesvention Teams.
Evaluatad, supervised, and provided professional development for schood psychologists.
Developed and conducted professional development programs for EVSC siafl.
Served 2z hatson between the EVSE and community 2pencies

(1) L I ]

8 B g B

Superviser of Psychological Serwices, Evansville Vanderburgh School Corporation 7/83 - 673D
School Psychologist, Evansville Vanderburgh School Corporation 9/82 - 6/83
School Psychologist intern, Evansville Vanderburgh School Corporation 9781 - 6/82
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CERTIFICATIONS/LICENSURE:

Elemeniary Principal, Indiana Department of Education

Dirsctor of Special Education, Indians Depariment of Education

Director of Pupii Perscnne! Services, Indiana Department of Education

Certified School Psychologist, Indiana Department of Education

Indianz Elementary Education Teaching License

Indianz Special Education {Mental Handicepped, Leaming Disabled] Teaching License
Licensed Psychologist, Indiana, License £20040186

Heaith Service Provider in Indiana, License #20040186

Council for the Nationa! Regsster of Hezlth Service Providers, Certificate #40763
Superintendent’s License, Indiana Department of Education

PRI e B & T2 R ¥ TR A B R T T s

PROFESSIONAL INVOLVEMENT:

(@]

Indianz Departmemnt of Education Testing Advisory Council {Appomtment is made by the indizna Superintendent
of Public Instruction)

Indiang Association of School Psychologists

Mational Association of Scheol Psychplogists

Southwestem |ndiana Psychelogical Association

Board of Directors, Southwestern Indizna Mentat Hezith Center

0O o Do 0

EDUCATION:

BALL STATE UNIVERSITY
Doctor of Philosophy, 1985
School Psychology
Cognates: Research Methodology and Spedal Education

INDIANA STATE UNIVERSITY
Compieted Course Work for Director of Special Education License, 1978
ELAF Course, 2008

UNIVERSITY OF EVANSVILLE
Master of Arts, 1877
Major: Spedal Education, Minor: Elementary Education

iNDIANA UNIVERSITY
Bachelor of Science, 1974
Mzjor: Elementary Education, Minor: Special Education
Coursewoerk for Superintendent’s License, 2009

137



EDUCATION
2011 The Ohio State Urnversiy
Master of Busuness Operational Excelleace (Dec., 2011)
2008 Oaklznd Ciry Unsvecsty
Doctor of Edueation i Leadership
2003 Indiana Smte Unrrersuty
Educanon Specialist
2001 Indiana State Universicy
Secondasy Adounistzation and Supervison
1590 Upirersiy of Evansvdle
Alaster of Arts a0 Edncation
1952 Unrverssty of Evanscdle

Bachelo: of Mnue Ednezton

PROFESSIONAL EXPERIENCE

Assistant Superinrendenr for Human Resources and Business Affairs

Evansville Vanderbnzgh School Corposmrion

Columbas, OH
Oakland City, IN
Tewrs Hanre, IN
Tezte Hanee, IN
Evansulle, IN

Evansalle. IN

Dec, 2005 - Present
Evanswulle, IN

Durect all fancuons zelated o Huozn Resonsces and Bouness Affairs:

Maintan poutive wodang relanonshipe vith the Evansville Teachess Assocution and Teamsters
Local Union No. 215

Negouate emgployee contacets for rune employee gronps

Implement and assuse contract mamreenince for emploves gronps

Admususter teacher evaluanon process

Implement staffinp requirements

Aanage emplovee benefits--FATLA, Sick Bank ATDL. Extended Sick Leave, Woskes's
Compensanon health-dentzl-mivon-lfe-I TD insnrance

Develop, implemrent, and orersee budgetary procesy

Enfozce legal compliance reparding the martess of the Offices of Homan Resources and Offce of
Buuness Affairs

Projects inclnde:

Equaty Schools--from concept 1o realey

New Harmoay-EVSC Parmershap

$149 million Stravegze Plan Referendnm bond issnes

Depury Chuef of Stelff 2008 - Dec., 2009
Evapsrdle Vanderbuegh School Corpozanean Evaosalle, IN

Sopposted the Chsef of Sl foactons as directed

Provided and /o1 asusted Homan Resonice fanctions of negotianons, coatract compliance,
emplotee relavons, bepefirs, salanes, staffing and employee dne proces:

Developed and mamtaned poutive wodsap relatcaships with employee barpauning naurs

Insured compliance of conrzcrnal and statotofy regulanons concesnmg emploTment

Assisted with oversphr of lepal aspects of school operation:

Prorided oversight of school safers and secnsity, siadent doe proosss, aad achlene programs
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Adjuncr Professar — Docroral Program 2008 - Present
Oakdand Ciry Unseszty QOakland Gy, IN

Detelop the stllabu: and teach the folloming doctoral cousses:
Human Resouces

School Finance 2ad Budget

School Faclites

A Leaded's Role in Crpanuzational Dynzoues

Meator doctoral studears by serving oo dissetation commattes

Direcror of Poncipal Support and Leadership Development 2007 - 2008
Evansnalle Vanderburgh School Corporanon Exrzosnlle, IN

Supported and adrised puncipals segazding all aspects of school operanons
Facilitared pzofessu:onal development actimines

Inrenm Depury Supennrendent of Business Services 2006 - 2007
Evanstille Vandesbueph School Corposanon Evznsalle IN

Dazected all aspects of the follotring depacunents: Bouness, Fuance, Fonge Benefits, Faclites,
Transportation, Food Service. Technology, Safety & Seengey. Health Secvices & Wellaess, and
Pecsonnel [:nclnding but not havted to recruinment, lunne. and disephine;

Assnged compliance with state and fedesal lavs concemung smdents, finznce, and personnel

Aszusted with aegotation of labor apreements with 2ll employee gzoups

Proncipal. Fvans Middle School 2004 - 2006
Etans Aiddle School Evanstille Vandecbneph School Corporatien Evanenille, IN

Adavrustered all aspects of a Tade I axddle schoo] operation. including staffing,
evalnatoas, cucombnm, parental selavons, and school climate

Detsloped lang-tet bruness parmership with General Eleciac Advanced Matenals
Dinition — Ar Vemon Indiaga

Assistanr Pnncipal 2001 - 2004
Evans Middle School Evanstille Vanderburph School Cospozauen Exansnlle, IN
Insoruments] Music Direcror 1959 - 2001
Thomplkies Middle School Evansrille Vandecbusgh School Corporanon Exznsaille IN
Instruments! Music Direcrar 1993 - 1999
F J. Reitz High School, Evenstlle Vanderburgh School Corpoaation Evaneaille, IN

Prodnced 12 State Fanalist appearances
Increzsed smdent enrollment to sach a depree that an additiona] Mmll-ume reacher added to saff

Insoumesnral Music Derecror 1082 - 1993
Bosse Hiph School, Evansville Vandesbusgh School Cotporarion Erarscille, IV

Serred a2 Faculty Cabuoer Preudent and chasned Indinng 2000 Applkeaton
Increzsed omue propram entollment by 140% ¢ while the school enrollment decreased by 4%
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COMMENTARY

Using District Resources to Scale Up School Reform

The secret to scaling up school reform
By Trent E. Kaufman, Emily Dolcl Grimm, and Alllson Miller

Public education in the United States is at a critical juncture, !Pﬂ‘m'“"' article access
 courtesy of Edweek.org. |

Decades of publle attention and reform have yielded few !
/Read more FREE tontentll
measurable resuits. "Nontraditional” public schools, alternative - e i i

routes to teacher certification, and a reduced role for human MRTICLE TOULS
=) pPrinter-Friendly
judgment in teacher-evaiuation models are just a few of the

=

examples of a waning trust in educators. What's more, federal ST

i
policymakers are years overdue in reauthorizing the Elementary £ Reprints

and Secondary Education Act (currently Known as the No Child >~ Comments
Left Behind Act), and all of this comes amid a changing cultural 3 Tweat 44
and technoiogical landscape that has dramatically redefined KiLike 38

centuries-old definitions of information and knowledge.

Oh, and we should probably mention the recession, which has ed\-\"eﬁk Ol”g
SITE LICENSE
caused some of the greatest drops in state education budgets our
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generation has seen.

As we consider this troubling picture, there is hope in an unexpected place: district
offices. District offices are full of successful former teachers and principals who signed
up for a district role in hopes of helping schools improve. Sadly, these reform resources
are often underleveraged. Ask a teacher or principal what role the district has played In
improving teaching and learning, and you'll likely get a blank look. Ask district folks
whether they feel their expertise and experience are fully leveraged by schools, and

you'll get an earful.

There is a fundamental reason why this key variable is left out of most schoois’
improvement formulas. Simply put: Schools don't know how to leverage the taient in
district offices, and district offices dont know how to contribute meaningfully without
overstepping. Because of this disconnect, we have arrived at a point where many bright,
successful, and well-paid former teachers and principals end up managing paperwork

and processes for important but not mission-critical functions.

What's missing is an understanding within schools and district offices of the ways in
which district personnel can engage o scale up best practices intc a system standard—
s0 that one phenomenal teacher’'s techniques could generate many excelient teachers,
and one administrator's effective methods could serve other district professionals. These
findings leave us with questions that have significant implications for scaling up
improvement. If we understand the power of the classroom as the lever to realize
improvement at the school, then what practices can districts adopt to become essential

partners with schools in scaling up this work?

Addressing this question appears to be the next great quandary that education
researchers, policymakers, and practitioners must address, as understanding the role of
the district in school improvement will be critical to systemaeatically improving education
at scale. What's more, district offices have been a largely ignored resource for schools

as they seek to improve teaching and learning.

141



One of the challenges to district personnel assistance is that schools in typical American
districts enjoy 2 tremendous amount of autonomy. Such independence can create a
dilemnma for district personnel, who fee! a responsibility to support schoo!l improvement
yet are uncertain about their exact role when it comes to issuing mandates and requiring

accountability versus deferring to schoo! leadership.

The ambiguity that exists in the district's role in schooi Improvement is particularly
dramatic when examined beside the other critical roles in which districts engage. There
exists considerably more clarity in the district’s role in hiring, a2 process for which
districts traditionally screen applicants and verify credentials, as well as in accounting
for school expenses and paying teachers and other school employees. Unlike hiring or
accounting, however, the work of school improvement is more nuanced and embedded

in the specific context of a school environment.

The lack of clarity has left us wondering how schools and districts can partner more
effectively for wide-scale improvements in teaching and learning. In our work as
consultants supporting district and school transformation, we have seen powerful
changes occur when motivated teachers, school administrators, and district leaders work
hand in hand toward shared goals. Through better leveraging the resources of the
district and facilitating the transfer of best practices, they are able to produce
phenomenal gains in student achievement that extend beyond the high-performing
pockets that exist in many districts.

These relationships go beyond traditional supervisory structures that have failed to
result In the cultivation of best practices districtwide. Instead, these district-school
relationships reflect true partnerships—those in which the outcome surpasses the
individual contributions.
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For example, districts can be critical partners in connecting schools engaged In similar
improvement efforts. When district administrators lead and facilitate opportunities for
schools to exchange ideas and innovations, the path clears for sharing and replicating
best practices. Rather than tolling through the nuanced work of school improvement in
isolation, we've found that schoo!s are often each other’s best resource. The practice of
connecting enables success to diffuse across schools, driving improvement across a

district.

In Evansvilie, Ind., a district team prioritized cross-schoel collaboration, creating

regular, formal opportunities for all 40 schools in the district to connect.

On one occasion, the district decided to focus on practices "District offices
have been a largely

ignored resource for
the district-office vantage point-and because the office staff schools as they

around peer observation as a tool for progress monitoring. From

had invested the time to know what was going on in each school | seek to improve
teaching and

building~ the district team identified one school that had created Lo
learning."

and implemented an effective observation plan. Harnessing this
pocket of success, the district invited several teachers from the school to share details

about their successes.

As the team shared their tools—including templates and protocols—and answered
questions about time constraints and teacher anxiety, excitement for the work across
the district grew. By demystifying the process of peer observation, one school's
innovative methods scaied up across the district. Furthermore, 25 schools in Evansville
engaged in opportunities to share their work, a cuiture of coilaboration emerged.
Excitement reached fever pitch when the district made adequate yearly progress for a
second consecutive year, fueled by growth in every grade and every subject rather than

by a few successful stronghaolds.
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Districts can be powerful partners in scaling up school improvement, a reality
highiighted by the recent annguncement by U.S. Secretary of Education Arne Duncan of
plans to funnal a portion of $550 million in new Race to the Top funds to districts rather

than states.

Perhaps unsurprisingly, we've discovered that when district and school leaders focus on
the same horizon, any rough terrain under foot begins to level. In other words, when
districts have greater clarity in how they can best support scaled-up school
improvement, the relationship between districts and schoois becomes moere productive
overall, and existing dysfunction {even unrelated dysfunction) dissolves as they work
toward dramatically improving teaching and learning, and then scaling up those best

practices.

Trent E. Kaufrman is the founder and president of Education Direction, a schooif reform

research and consultancy firm based in Saft Lake City.
Emify Dolci Grimm is the firm's director of school transformation.
Allison Milfer is its director of professional devefopment,

The three of them are the authors of Collaborative School Improvement: Eight Practices
for District-School Partnerships to Transform Teaching and Learning (Harvard Education

Press, March 2012).
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Engaged Families and Communities

July 2, 2011 | By Amy Buffenbarger

Suesessful
Slucents Garden Helps to Engage Students, Get
e Involved in Community
Edutetors Tilling soll, shoveling ten tons of gravel, laying paving stones and
grawing crops aren‘t normal Job duties for an educator. But for staff at
Engalmd McGary Middle School in Evansville, Indiana, that's exactly what they
Familles and H H £ : gram members and
Satopr are doing this summer as they kick off 2 community garden project. e e
The idea for a Communily Garden Helps Connect Si. Middle Scheed build the feandation for o
Rasourcas community garden greenhouse 1n the school s courtyard.
sprouted s sudents at Phota Amy Bufienbarger
McGary explored
community issues McGﬂry Middle School
throughout the year.
I They kientified hunger Evansville, IN
and the lack of healthy
Ei Facebook food choices as 8 major
¥ Twitter concern, espacially for
& YouTube low-income {amilies. As
. a resuh, the courtyard X o ‘ =
$® GroupSite at McGary wil be d < u = ¥
& RSS transiormed Into an outdoor learning space, complete with a greenhouse that will house fresh rults and
vegetshles and an outdoor instructional erea for reading, math and science lessons.
Full arucle available at hixp:/neaprionityschools orglengaged: famiies-and-communives/arden-helps. to-sngage-students- get-involved- in-commumty
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Equrty and Excelience for Al Culdren

A District-wide Initiative (3 8 schools ) PLEps / Swwiw.ev5Csenools.com

BACKGROUND
~ Evansville Yanderburgh School Corporation (EVSC), a scheol district In southwest Indi-

% ane, nas taken the lessons from one cemmunity school to scale across the district. Com-
munity schools are now 2 central component of the district’s strategy.

EVSC’s mission Is to establish schoot sites as places of communily to support successfiul
youth and family develepment and to provide equity and excellence for all students.
Equity is accomplished oy providing all students with fulfilling eppartunities and experi-
ences regardless of background and requires that educators meve all students forward
without holding others back,

Excellence fnvolves providing 2!l students with the skills necessary ta achieve sustained
success and growth.

with student achievement at its core, EVYSC focuses on two primary gaals:

‘m Strengthen bonds between famities and children with schools and communily by
establishing an infrastructure of support that allows and encourages school sand

il agencies to work Logether Lo support children and families in schocl communities

wi @ The physical, mental, and emotional heatth of the children and tneir families in the

' Evansviile community will improve by providing access through schools to programs

and services that promote health and wellbeing

LEADERSHIP

'slte Councils and Coordinaters: School-based Site Councils made up of parents, school

sieff, and representatives from community agencies meet monthly to discuss needs
speciliz to each scheol, The Principal and/or facilitator lead a strategic planning proc-
€53 12 identify, asses, and determine needs for each school site, Site Ceardinators wars
with tne scnool’s Site Councils to create and run appropriete programming for each
school’s pepulation, Some EVSC schools create teams called Student Services Teams
18571, comprisec of principals, counselors, nurses, and teachers. The SST discuss hew to
grow the community school idea at their school site and bring in community partners.

School-Community Council: The “Big Tasle,” including the school system and 7C com-
munity partners, weorks in three areas; prevention, interveation, and family invelve-
ment. It s a central forum for the discussion of {ssues thet reach beyond individual
school sttes. Members include district staff, cammunity memoers, parents, businesses,
political leaders, universities, civic grouos, and representatives from community agen-
cies. Subcommittees Tocus on communications, evaluation, nealth and weilness, and
alterscheool.

District Organization: EVSC, led by an Associate Superintendent for Family, School and
Community Partnership and supported by a Director of {ull service community schiools,
toordinates the werk of the “Big Table” and its teams, keeping the school districl con.
nected te the community’s needs and resources, braiding toget~er funding strearrs, and
coordinating the work of partners,

PROGRAMS AND SERVICES

EVSC and community agencies work in partnership to provide guality education and
additicnal supperts such as:

Comorehensive health education  Secial skills Lraining

Primary health care Health screening

Irnmunizations Dental care

Counseling #¥ental Health services

After schoel programs Summer ennichment proprams

T cmwmmmrmlmuhf Educaumall.eademhlp
ﬁf W W, commmmnltyschools.on § csglel.org
; #ﬁsmmnlmmlmhulwmmmlxum
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22130 11900 Larmgon {mychuctin g 1amity counseing bour)

1211 11306 STE[AMM Profassonal Freld Partnershgr. as coord nied by davine
22120 K190 il Coocmalting tne 16 Fn ancvation Geant the May 13)
1212031900 Tomsth Firgd, e

TOTAL CONTRALTED SERVICES

5 240,500 50

L SUPPLICS. ERNeT Ohe roosl svmant o mutrriak oml seppies. Provide B o af upplics O 0 S6p0mLe theet, [Imcludc the 1ot arnau=t Inbe ued Lo purch e feting, propmmm.dit bndfor offcn

supples |

21120-81180

TOTAL SLIPPRLES

S ——T

AND

ot the of rmiprernt wwd techaology purchases.  Provide o Bl of sysipeeced wnf Fpurels savl i ool

&
"yl - rp uishle far-ons—bde prry] progviy baving 8 meful ifesoon of more thar one year”

11130 TA100

lWTAl LQUERMINT AND T1CHRROOT

 r——

7 OTHEAMAVMES. (indude s spectic ceseniption of services }

imdarect Comis €7 3 644 5 65,004 00
1170 50000 ATE(AJM I € EXporicn cos, 5 4800000
1120 3190 STE(AIM Profess 273l Levelopriant $  a0.00000
II'OTM OTHER SERVICES $125,004.00
TOVAL ANTICPATED LXPTMINTURE S [SUM OF SICTIONS 1.7 OF THIS FRAM) $ 1,839,031.00
SRS, The falioing Ml reprransts the saticlrted meicrish sl sppiics percisrs,
CURNTITY DESCRIFTION GNIT PRICE TalAL MRICE
T Classroom M grants 5 100100 | 6 7%,000.00
o Noot 2260 pralortier (st 4 D 3,060.00
1 Student ncentwes for PBISMHowse H spoain | § 3,000 00
1 <TUIAIM s on WATanais s Engoernngferbotics by hginy Bated Staate K, ot ] G §0,000.00
¥ -
5 - 3
] S k3
TOTAL SUPPLIES (D5TS [ B 9106000
ApND Ther 55{ repremrnds the enlicpeted synipanrn! wf techeslogy pare e
QUARTITY DESTAWTION Lt PRICE TOYAL MM
i (roer et of ool abiels for Keybrard 1an 5 400000 | & 4,000 00
90 Mok tables fone sel of 30 per grars lewe ) 4 o0 | 4 17,500 G0
3 Tabist syac datians S 3,500.00 | & 10,500 00
N ¥ar arts and proteciion plans B Hoonoa | & 101,000
1 Yanalu Mosin Edueagion daybeaed lal, < 1500000 | & 15,000 D
4 At seeams (Plomethean 5 5557400 | % 1,18.00
\ TEAJM Infuson Tecbrody S 5080000 |5 0,000 00
a0 Headuol 3 %60 | 3 1,100 a0
i Hutbooky 5 5000 | $ 5,000 0D
T \FaYa] (oam g woriahiH 5 20000 | 5 11,000 00
o T 57 2% G At 5 320000 |5 €.000 G0
- e TOFAL FQUiPAENT ANS TECHNHOGY TGSTS H 2640718 00
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Fundng Aliocation.
Carporstion Neme Everar©(lle Varsborirurgh Schood Corpormion
Carporation Number ™
Schol Mama T Wy Wi Scheml
ACCDUNT N0 I e I [ | Mt | Drovomer oesoenos | susrora | s mem Tota
3. PERSONNEL {nsluite postlans and names]
| 2212021007 100 ¥ PD pubxisuse .000.00 |
22120 11000 a Y 3 nelcisimnal viaf{ doyy. ,450.00
22520 11000 nia ¥ After school programs 19,580.00
2212022000 A v AR school prodr . ] 21,2000
22120-21000 wa [ S progisms 4 2750000
22120 52000 L& v S progi b ] 4,100.00
32420 8200 " [ ot 5 254000
22120 11000 Q3 T s Comh 5 15,600
22020 120D oM ¥ Granx specuatst 5 11,20000
2I126- 53000 200 T EAP Menior Teacter 5 14500
23125 11500 100 T 7 M Tearher 3 7900000
23126 12000 500 ¥ Famity Engaperamt Laord $  B%om
213012000 s00 ¥ BTl Oppertoites Spvciles | 3 35.50000
23126-13000 100 T STEM Lab biodel Teacher 3 SLM0M0
2212013000 £00 ¥ Humanken Lb ModsiTos | $ 51,700.00
22120-11000 100 ¥ AristA) Inhn Lab Taacher [ $ 51,5000
22120 13000 LoD ¥ STE{A}M dbumiar Tearhar s 517000
22120-14000 100 ¥ Civerse Laarrurs. Spuinist $  s,70m
22120 12000 013 ¥ Fach sappan s 1770000
231201160 LoD [ o enrming oxch L 466000
12120 L2000 L] Y s enilivwn (ex pvi arrmarc e 3 1,500
22120 11628 W ¥ Tcbr/TAR puriarn, beamiver. | 3 7500000
2212011000 nin ¥ Submt Bl for grant aciivin | & 1,000
23100 12060 100 ¥ Reharvian I arventionit 3 %5000
22120-11000 1w ¥ Ril intervmiamists MaibviLA [ § Taco0o0
22120-12000 P Y Rl Pararalevsonss, S 2440000
22120- 11000 il ¥ Picreree Al e ool Acsdery | & 00
22120-12000 s Y Pioewe Ahenzhool Acsbery | § 1500000
2600 TOTAL SALARES £ Lags soran

of "
v

2 Bevefinn: Bt shoidd b bumend o e e s o o exsabliched farmuds. Fimed Charges,lrsaflts bk S for the perrsasivart K bre aner PERSORNTL mbeove v anly for the

2430 T0000 TOTAL FEED CHARGES / FRWGE BENEFTS

AR, popca

3. TRAVIL: {olifferenticon jo-viwe sl cunt-of ske)

2212058000 oul of simie

STL{ANM tramng, regiiration anddravel experies

F1120-58000 n saef Indranapute, Tolow p teaening]

[ToTAL rRAVEL

[ CONTRACTED SEAVICES: (L5t 1he type of contraied services 10 be provided, ineluding the vendor's name, If applicable }

22120 41500 Towh Comttire

22120 31300 Vi W

2212031300 Wouth Fing, Ir.

22120-31500 Larmpican (W< bod . Tarrely counel g houns)
22120-31960 STELAIM Pactna rihip:

IWTM OONTRALTID SERVICES

5. SUPPLIES. Eshrr e iode! @mound of mateniok e suppbes. Provide @ Sst of supphes 0a o separote sheet. [0 10ds the tog
cupallen |

smgunt Lo be yaid £2 pURhase tRteg. prog

12120 61100 TOTAL StivPrifs

_ s AN

4 FOUPMINT ARD TECHNGLDGY: Extter the 800 oviatel o ripmirnt Prombde = at of
“banglir, #00-xpermalicble, om- o srbie perrymml proprrry koving @ useful Mo of sy Chas o yaar®.

— o bt et © i e Teee @

F2120 1100 [mm TOUMENT AND TECHNGLDGY

ﬁ £ s

7. OFMER SERVIES. [1rrluds o specifin desenplion of servires b

incdirect cants

$ 7110401

223120 54000 STEAJM M ute o ¢ cri Crpfrenes

3 30.000.00

TOTAL OTHER SIRVICES

$101,104.00

TOTAL ANTROPATED ERPENENTURLS {5 OF SECTIONS I 7 OF THIS FORM).

SUPRLES, The ok e the moteriok wed spplier purcheses.
QUANTITT DESCRIPTION UNIT BRICE TOTAL PRICE

1 ST 1M s materal for <Loraraoms ¢ 200000 | 0,000.00
o oAk tase 3 3003 3,060.00
5 s 406 M Grants 4 100000 | & 25,0000

5 %

s 5

5 H

S 5
TOTAL SUPFLIES COSTS B 52 040.00

FOQUAPMENT AND TECHMX OGY. The foliosing St roprezamty ther '] -~ o A
QuarTITY DESCRIFTION UMIT PRICE FDTAL PRICE

pes ook Tkl B e | s 27,500.00
3 M ¢ arls B e 00 | § 10200500
@ P s wi €O andw e, 5 ioTud | 5 £2000.00
3 Fablet wyn: o B 350000 | 5 10,500 06
7 STELAIN vt 1 brnalgy % 00| s 20000 .00

5 5

5 2
- BA e TOIAL EQUIVRENT AND THCMAOICGY (O3TS £ 218 GRL G
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School improvement Grasd (1003}

Capocrvim Hame Everrvitla ¥ porrirargh Schomt Corpatstion

Carpear yion Numberr £

ek Hawa SheGinry Bhisidi Sclusl

ACCOUNT No, | 3 | Lant. | amcers | forenmimomi orsoeemes | amvorat | uwe memTora

1. PIRSQNNITL [inciude posimans and namesh

22120 11007 100 T FD suistAute $ 34,0000

22120 11000 nfa ¥ § aduitions! siaff days $ 90000

2312012000 s 3 After st programs S 1530000

22120 13000 nfa Y A sChool pror s 1,3000Q

2217011000 s Y Surmes pegtam S 21730000

22120 13000 ofa ¥ Summaer pograms $ 4,20

12120 12000 s v et S 3580000

22170 11000 a3 r Damta Comh S 155000

22120 12000 [T ¥ Gront specialist $ 1140000

22110 11000 200 ¥ TAF Mentor Trahes 5 1M60000

221201190 180 ¥ TAP Muter Tesher s w0

2212012000 100 ¥ ¢ Cooed $ 3600080

22110- L7000 100 ¥ STULAIA Oppmrrmntin St | 5 3600000

2213011000 ) ¥ STEM Lab Model Temther §  Spasonc

2212011000 100 ¥ Lab Modei Tehe [ § 52,4500

27170 13010 100 T |ArAlinfusion Lab Tracher [ § 5205000

431 20-11000 100 ¥ | STE(RIM bbomior Teacher § S

23120-11000 160 [ Diverve Learnevt Specialit s 5243000

71012000 033 2 Tach support s 124000

22120-11000 100 ¥ el esrning conch $ 4730000

2T1R0- 12000 nia ¥ Inenilirts ok priol mand e 3 1,500.00

221613500 i ¥ Tohu/TAP pevform. ingerabves | 5 Ts.000.00

22120 11000 nfs Y Substituies fo grant actbities | § 2,70000

22120 12000 1M ¥ Baharioe Intervenimnil 5 3700000
|m»umo 100 ¥ {Prel lncervenelonkn MahVELA [ 2400000
|a2120 32000 200 ¥ AUl Paraprofessionals $ _ zam0000
[2200 51000 n/a ¥ Bionert Aionthool Acsderry [ § 3000000

22120 17000 nfs ¥ Foneet Afteachonl Academy | § 3500000

15.00] FOTAL Satamis ) LIP30

2 Braefo Wonrfits mhebd u fusd or prtios! mpon oo ar Jarsnads, Fired /i ke e v i g ezt At oy fur
satrreminge of i dervertyed to it progect

2215020000 [TOTALRRED GHARGES / FRINGE SENEFITS _ 3 e
L TRAVIL (diffrentts fo-sune sl svt-aftacte)

22120-56000 oun-of-seme| STELAIN nfun o 0467t s10m1at GuelOp v Rt/ Lunfir(nde S17¢ v )
221205000 In-sime ind anapoin [Uliowat suppart
TOTAL TRAVEL
4. COWTRACTID SIRVICES. (List the type of conuacted sarvices to be provided, Including the vendor's name, f apphesble |
22120 31900 Dirhd Lo uHiry
2212031900 Learning Wors
22070 31900 Youth Fitst, in-
22120-31900 Larmpian Center {mcluaing fam iy counselng hourst
2212031900 SEEANM 1l usan pantnecshi
[Forat contRaETIo sawices |3 wamm
5. SUPPUES. Tnter the hotal amuut of sarketiods pred suppies. Proviss © lot of appies m @ srparwss shevt. (Inciudt T T6L1 3MOURT 10 be LS 10 Purchats teSING. Prodracmatic and/or office
supphes )
1041100 [roas suemins 3 o=
& FOUIPMENT AND TECHNOLOGT: Estrr the toat -t Y pisrchatars, Proroidy & But af b bt
“mmplhls, {/ . o prwpurrty bovisy o s Kleupn of Sy i dd Jury ™.
T120-74300 JroTAL EQUIPMENT AND TECHNOLOGY
7. OTHER SERVICES: {Include a specrfic description of services.|
Il ey st §
22120 58000 STRLARM 1nised core aperences S
TOTAL OTHER SERVICES
TOTAL ANTRCIPATED FXMERDITURES ($U44 OF SECHIONS 2-7 OF THIS FORM).
SUPPLITE. The jadpuring fit l goigpalior i ol
QUANTITY DESCRIPTION (h1T PAIEE TOTAL PR
3 STELAING (T eran s, s oo s 30,000.00
B < =
5 - s -
< B
5 H
i) B 2
N3 5
TOTAL SUPPLIES COSTS TR © 30.000.00
C ' The faliswing o
QUANTITY BESCRIPTION UNIT PRICE TOTAL ROCT
¥ WAL cart s 000w | s 107,000 00
1 STHAM ntuled tehnelepy 4 ane00n0 | $ 20,000 00
S s
B s
£ ¢
5 - s
& 3
5 S TOTAL EQUIPKENT ANG TECHNOLOGY COSTS R 142,000 041
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