
Indiana 
Department of Education 

Glenda Ritz, NBCT 
Indiana Superintendent of Public Instruction 

Title I "'." I003(g) School Improvement Grant 
2014-20 IS School Year Grant Application 

LEAs must submit an application for EACH school applying for I 003(g). 

Part 1: Grantee InformationI I 

.i. • ' 

School 
Corporation/ 
Eligil>le 1$ntity 
School 

Superint!!lndent 
Name 

Tith;) I 
Administrator 
Name 

Principal 

Mailing Ad<lr!!lss 

Telephime 

Metropolitan School District of Warren 
Township 

Stonybrook Middle School (Grades 7-8) 

Dr. Dena Cushenberry 

Lee Ann Kwiatkowski 

Pam Griffin 

975 North Post Road 

317.869.4356 317.869.4399 

dcushenb@warren.k12.in.us 

lkwiatko@warren.k12.in.us 

Total Funding 
$2, 147,073.90 

Authori:z:ati«>n 
Application Type 

Select one of the following options:
D Turnaround 
X Transformation 
0 Restart 
0 Closure 

Important Dates 

Application Release Release application and guidance to LEAs March I, 2014 

Technical Assistance 
Training 

Offer technical assistance training to eligible Priority schools March 20, 20 14 

Application Due LEA application must be submitted to !DOE April!, 2014 

Notification SEA awards will be published and LEAs notified of 3-Year Awards April 30, 2014 

Funds Available Funds will be available to grantees July I, 2014 

http:147,073.90


Part 2: LEA and School Assurances and Waivers 


The LEA/Eligible Entity must provide the following assurances in its application. The LEA/Eligible Entity must be able to 

provide, upon request, evidence of compliance with each assurance. 

[gJ Use its School Improvement Grant to implement fully and effectively an intervention in each Priority school that the 
LEA commits to serve consistent with the final requirements 

[gJ Establish annual goals for student achievement on the State's assessments in both reading/language arts and 
mathematics and measure progress on the leading indicators and key school categories. Monitor each Priority school 

·that an LEA serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable 
Priority schools that receive school improvement funds 

D If an LEA implements a restart model in a Priority school, include in its contract or agreement terms and provisions 
to hold the charter operator, charter management organization, or education management organization accountable for 
complying with the final requirements 

[gJ Monitor and evaluate the actions a school has taken, as outlined in the approved SIG application, to recruit, select 

and provide oversight to external providers to ensure their quality 


[gJ Ensure that each Priority school that an LEA commits to serve receives all of the State and local funds it would 
receive in the absence of the school improvement funds and that those resources are aligned with the interventions 

[gJ Monitor and evaluate the actions schools have taken, as outlined in the approved SIG application, to sustain the 
reforms after the funding period ends and that it will provide technical assistance to schools on how they can sustain 
progress in the absence of SIG funding 

[gJ Collaboration with the Teacher's Union, include letters from the teachers' union with each school application 
indicating its agreement to fully participate in all components of the school improvement model selected 

[gJ Report to the SEA the school-level data required under leading indicators for the final requirements 

[gJ The LEA and School have consulted with all stakeholders regarding the LEA's intent to implement a new school 
improvement model. 

[gJ This application has been completed by a team consisting of a minimum of. one LEA central office staff, the building 
principal, at least two building staff members 

The LEA must check each waiver that the LEA will implement. 

D "Starting over" in the school improvement timeline for Priority Title I participating schools implementing a 
turnaround or restart model. 

D Implementing a school-wi e program in a Priority Title I participating school that does meet the 40 percent poverty 
eligibility threshold. 

Superintendent Signature: _:l~::::::='.:"!::.~~:=:::'~~dtl,~""'L!::~~~-- Date:~( I ~ I1Y 

'-"""''-7=--"-'--+=--"""""--"''"'-""'-==---·Date: 3,/J&'/JI/ 
Principal Signat re: Ap - Date: 0)'i/If 



Staff Members Consulted and Part of the Application Process: 

Mrs. Lee Ann Kwiatkowski Chief Academic Officer/Title I Administrator 

Mrs. Lou Anne Schwenn Assistant to the Superintendent for Secondary Education 

Mrs. Pamela Griffin Principal 

Mr. Kyle Barrentine Assistant Principal 

Ms. Jamese Bowman Instructional Coach 

Mrs. Kate Miller Teacher/WEA President 

Mrs. Melissa Nicholson Counselor 

Mrs. Jenny Whitaker English Dept. Chair ITearn Leader/ Teach er/ WEA VP 

Mr. Jeff Cummings Math Dept. Chair/Teacher/Athletic Director 



Consultation with Stakeholders: List each meeting or other activity held to consult with stakeholders 

regarding the LEA's application and the implementation of the models in the Tier I and Tier II schools. Indicate the 

number of members present from each stakeholder group, and the general discussion or feedback at the meeting. 

Date Teachers School School District General Discussion 
Meeting Topic and Parents Administra Students or Feedback 

Time 
Community Staff tors Board Staff Received 

Board 
presentation-

shared elements of 
Board/Community 

3/19 50 10 15 7 8 
Did not SIG and 

Meeting sign in Transformation 
Model; opened up 
for questions and 

comments 
Principal met with 
Jennifer Voelker, 

Community Partner 3114 I I 
Program Manager 

with Gallahue 
Mental Health, to 

discuss SIG 
Presented to PTSA 

Parents 3119 4 I 
- shared 

Transformation 
Plan 

Connect Ed phone 

Parents 3/20 633 37 2 633 
call providing 

information about 
SIG 

Discussed 
Students 2 38 elements of SIG 

and solicited ideas 
Team Leader 

School staff 3111 7 I 
Meeting; explained 
elements of SIG. 

Shared ideas 
Discussed SIG 

School staff 3113 37 2 during Learning Log 
meetinvs 

SIG grant was a 
topic during 

Union 3/13 6 2 3 Discussion between 
union and 

administration 
DOE, Discussed SIG and 

External Provider 3/11 
Great 

I 
support for 

Lakes Stonybrook E/LA 
East/AIR teachers 

Discussed 
elements of SIG 

External Provider 3/21 Virtuoso I 2 
and support 
needed for 

implementation of 
CR-PBIS 

External Provider 3/20 McREL I 
Discussed SIG and 
support for SMS 



······••8ise!lont:i1e•••scl10C>t'NlieC154:ssessment:"· tC>C>r,·t11e··teAilas, 
·· ··· ·+il~ie~lnilliiit t:lli~ ril0Cle1r<>'r tlie$<:1loc>1 ··. 

cf'J>riority• · Seleetelf•··· ··· ; <i11..> ll)~li'~i'~iilf>~;mpi.i'11e~te~ :-E~elain .why. . 
Schoof . l:'fo(le~ !heJEA,!>.elil>"l'';thej: do n,t~tiiai(i> tlj<>;cap.U:ityi> 
'Vt~.~ ~: i.;,:; ,'-; ~1'": - ';!- ,-,-~:·~:f to-'se~~;;f!!i!~fr1gr,iff~P:~~~-'~';:~1:;:_!~£llf~s?:o 

•si>a11•·· 

Stollybroc>kl"lieiClie 
· Scllc>o1 ·• Yes Transformation7-8 

Complete the table below for your overall student population, as well as available student groups (American Native, Asian, 

Black, Hispanic, White, Free/Reduced Lunch, Limited English Proficient and Special Educacion) that did not pass in 


English/language Arts and/or mathematics 


Student 
Groups- ELA 

Overall 

% of this 
group not 

passing 

43.5% 
Did Not 

Pass 

#of 
students in 
this group 
not passing 

265 

How severe is this group's failure in 
comparison to the school's rate? In what 
ways are the learning needs of this group 

unique? 
HIGH--The English/Language Arts block 

needs to be redesigned based on research. 
Tier I instruction is very traditional (i.e., 

whole group, textbooks & novels, teacher-
centered) 

Extremely limited use of Tier 2 
supplemental interventions (e.g. small group 

instruction) and Tier 3 individualized 
interventions 

SY2014­
2015 Goal 

61% 
Pass 

SY 2015­
2016 Goal 

66% 

SY 2016­
2017 Goal 

71% 

HIGH--group represents 71% (189 of265) 
of all students who DNP. 

Black 

Hispanic 

50.3% 
DNP 

35.3% 
DNP 

189 

24 

Tier I instruction is generally whole-group 
instruction and textbooks are commonly 
used. Students' needs are not being met. 

Further, students do not find the material 
engaging or relevant. 

Suspension rates are high limiting exposure 
to classroom support. Extended learning 

time and opportunities for intervention are 
needed to close performance i:ran. 

LOW ­ DNP rate lower than Overall. 
Making gains but still require targeted, 
extended-time & sustained sunnort. 

54% 
Pass 

69% 
Pass 

59% 

74% 

64% 

79% 

White 

Multiracial 

26.6% 
DNP 

50.0% 
DNP 

33 

16 

LOW-DNP rate lower than Overall. 
Struggling students need extended-time 

suooort addressin,R specific academic needs. 
HIGH-Tier I instruction is generally 

whole-group instruction and textbooks are 
commonly used. Students' needs are not 
being met. Further, students do not find 

the material engaging or relevant. 
Struggling students need extended-time 

supoort. 

78% 
Pass 

55% 
Pass 

83% 

60% 

88% 

65% 



Free & 47.7% 
Reduced DNP 

Special 78.0% 
Education DNP 

44.6%
EL 

DNP 

230 

71 

25 

MEDIUM-higher than Overall. DNP rates 
can be addressed by targeting academic 

interventions to individual needs & 
extending learning time. 

HIGH - Nearly double the school's DNP 
rate. LEA made significant special 

education teacher staffing changes in the 
2013-14 school year. Students must have 
access to high quality instruction where 

struggling learners are supported and 
served effectively. 

Students require additional or unique 
instructional strate2ies or interventions 

LOW-nearly the same as Overall rate. 

Struggling students need extended support 


focusing on specific academic need and 
English language development. 

57% 
62% 67%

Pass 

27% 
32% 37%

Pass 

60% 
65% 70%

Pass 

Student % of this 

Groups - group not 


Math passing 


30.8% 
Overall Did Not 

Pass 

37.1%
Black 

DNP 

21.7%
Hispanic 

DNP 

16.0%
White 

DNP 

33.3%
Multiracial 

DNP 

Free & 34.4% 
Reduced DNP 

Special 69.9% 
Education DNP 

#of 
students in 
this group 
not passing 

188 

139 

15 

20 

II 

166 

65 

How severe is this group's failure in 
comparison to the school's rate? In what 
ways are the learning needs of this group 

unique? 
Tier I instruction is very traditional (i.e., 

whole group, textbooks, teacher-
centered) 

Lack of Tier 2 supplemental interventions 

(e.g. small group instruction) and Tier 3 
individualized interventions 

HIGH -- Tier I instruction is generally 
whole group instruction and textbooks 

are commonly used. Students' needs are 

not being met. Further, students do not 

find the material engaging or relevant. 
Suspension' rates are high, limiting 

exposure to classroom support. 
Extended learning time and opportunities 

for intervention are needed to close 

performance 2ap. 

LOW-lower than Overall rate. 


Struggling students need extended-time 

support focusing on specific academic 

needs. 

LOW-lower than Overall rate. 
Targeted interventions needed & 

extended-learning time for struggling 

students. 

MEDIUM-slightly higher than Overall 
rate. DNP rates can be addressed by 

targeting academic interventions to 

individual needs & extending learninE time. 

MEDIUM-slightly higher than Overall 
rate. DNP rates can be addressed by 

targeting academic interventions to 

individual needs & extendinJ:: learning- time. 

HIGH -The DNP rate is more than 
double the Overall rate & well below 
district & State performance levels. 

LEA made significant special education 

teacher staffing changes in the 2013-14 
school year. Students must have access to 

SY2014· SY 2015- SY 2016-2017 
2015 Goal 2016 Goal Goal 

72% Pass 77% 82% 

65% Pass 70% 75% 

81% Pass 84% 87% 

87% Pass 90% 93% 

69% Pass 74% 79% 

68% Pass 73% 78% 

33% Pass 38% 43% 



high quality instruction where struggling 
learners are supported and served 

effectively. 
Students require additional or unique 

instructional strategies or interventions 

EL 
24.6% 
DNP 

144 
LOW-less than Overall rate. Struggling 
students need extended support focusing 

on soedfic academic need. 

78% Pass 83% 88% 

Complete the table below regarding key areas of student learning indicators. Include your 2012-2013 data, your 
goals for 2014-2015, as well as key findings related to this data. 

Student Leadin Indicators 2013-2014 2014-2015 Key Findings 
In 2013-2014, Warren 

I. 	 Number of minutes within the school year that received a waiver for two 
students are required to attend school snow days. Thus, students 

78,320 79,200 
attended 178 days. Warren 

FYI: 7:30 am - 2:50 pm has a longer school day than 
most districts. 

Not ApplicableNot Applicable Not Applicable2. 	 Dropout rate* 

Generally, attendance rates 
3. 	 Student attendance rate have declined across the past 


three years 

20 I 0-1 I Gr 7--96.4% 


During 2012-13, student attendance rates at 20 I 1-12 Gr 7--96/3% 
Stonybrook were lower than the districtwide rate 

95.59% 96.5% 
2012-13 Gr 7-95.4% 

for all three middle schools (at 95.7% for Gr 7; and 20 I 0-11 Gr 8-95.5% 
at 95.2% for Gr 8) 2011-12 Gr 8-96.5% 

2012-13 Gr 8-94.6% 
4. Number and percentage of students completing 
advanced coursework* (e.g,, AP/IB), or advanced Not Applicable 
math coursework 

Not Applicable Not Applicable 

5. Number of students completing dual enrollment 
Not Applicable Not Applicable Not Applicable

classes 
6. 	 Number of individual students who completed 

BOTH an advanced coursework class AND a Not Applicable 

dual enrollment class. 


LSY: 


Not Applicable Not Applicable 

LSY: LSY: A district-wide Blended-
Blended Calendar year limits the 

Calendar with 
Blended 

district's summer break to less 
fall and spring 

Calendar with 
fall and spring than two months, thereby 

intersessions reducing research-based intersessions
7. Types of increased learning time offered 

summer regression effects, 
LSY- Longer School Year 

AS: AS: particularly for our students of 
LSD- Longer School Day 

Mediaplex is Mediaplex is poverty and English-language 
BAS-Before/After School 

open 1.5 learners.open 1.5SS- Summer School 
hours to offer hours to offerWES-Weekend School 

access to access to The blended-calendar also 
OTH-Other 

technology embraces the benefits of two-
Monday-

technology 
week fall and two-week spring 

Limited Thursday Intersession breaks--offering 
opportunities tutoring the district options for 
for tutoring providing extended-learning 

oooortunities during portions 



8. Discipline incidents* 

9. Truants 

(# of unduplicated students, enter as a whole number) 


I0. 	Distribution of teachers by performance level on 
LEA's teacher evaluation system. 
Indicate individual number of Ineffective [IN), 
Improvement Necessary [IMP), Effective [EF), and 
Highly Effective [HEF). 

I I. Teacher attendance rate 

II 2 


10.56% 


Data will not 
be available 
until May, as 
we are still 
conducting 
evaluations. 

97% 


IOI 


9% 


11 Highly 
Effective 

26 Effective 

0 lmprovenlent 
Needed 


0 Ineffective 


97.5% 


of those breaks. However, 
there are limited resources for 

intersession and only 35 
students are able to attend. 

AS: Warren's transportation 
budget does not cover 

transporting students to and 
from school. Warren is 

forced to use general funds to 
cover transportation costs. 

Thus, after-school buses are 
no longer available. Many 

parents cannot pick up 
children from afterschool 

activities. 

In 2012-20 t3, Stonybrook 
Middle School had 255 

suspensions 

17.07% in 2012-2013 

2012-1 3 Evaluation Ratings 

9 (24%) Highly Effective 
27 (73%) Effective* 
I (3%) Improvement 

Necessary 
0 Ineffective 

• 	 Of the 27 teachers rated 
Effective, 6 received 
effectiveness scores nearer 
to the Improvement 
Necessary ran~e. 

97% in 2012-2013 



For the following categories, please demonstrate (I) how the LEA has analyzed specific needs for instructional 

programs, school leadership, and school infrastructure and (2) justification for the selected interventions for these 
areas. 

Principal spends a great deal of time in classroom; 
dail walkthrou hs conducted 

Instructional Programs 

Leadership and Stonybrook Middle School staff identified strengths and weakness of existing practices 
in their examination (Self-Assessment) of practices commonly aligned to high-performing, high-need 
urban schools. (Table I) 

Builds strong relationships with students, teachers and 
arents 

Principal has administrative authority for hiring and 
lacement ofteachers. Is not bound b seniority rules. 

Principal knows school data; regularly meets with 
teachers to review and discuss data, identify strengths 
& weaknesses of student progress, and develop plan to 
rernediate weaknesses 
New assistant principal has a demonstrated track 
record of effectiveness and brings an extensive 
amount ofknowled eon middle school reform 
New Assistant to the Superintendent for Grades 7-12 
provides Weekly guidance and mentoring to the 

rinci al 

Tools are available (1 :I Chromebooks) for teachers to 
incorporate into lessons and assignments 

Instruction is evaluated through rigorous, transparent 
and equitable processes (via PIVOT web-based 
Evaluation Tool/Effectiveness Rubric) 

Schedules and strategies provide for increased student 
learning time, e.g., daily 30-minute "Success Period" 
and Title I (Read 180) 

Title I Reading Interventionist (licensed English 
teacher with masters in reading) provides instruction 
to highest-need students, specific to their individual 
needs-in addition to students' I 00-minute ELA 
instructional block 

The distribution ofresponsibilities and leadership 
roles among staff could be strengthened. This will 
reduce burden, build staff capacity for leadership and 
strengthen buy-in and ownership of initiatives 

Generally, instruction is not rigorous or cognitively 
demand in 
While staff have learned about Depth of Knowledge, 
activities for higher-order-thinking do not occur 
re ularl in all classrooms 
Cooperative and collaborative learning activities are 
limited 

Textbooks or novels (often below recommended 
Lexile levels are rima drivers of instruction 
While every student has a Chromebook (personal 
computer), there is no digital content for 
Chrome books 
Engaged & collaborative learning is limited. 
Classrooms do not have desks that can be clustered for 
group work; no interactive projectors, document 
cameras or whiteboards. 

No transportation is available when extended-day 
o ortunities are rovided 



School leadership classroom observations ensure that 
curriculum is tau ht 
Newly-developed Curriculum Maps and Unit Guides, 
aligned to ICCSS are being used by all ELA and math 
teachers 

Ongoing curriculum mapping initiative conducted by 
district teachers and school representatives is building 
capacity & staff ownership 

ELA curriculum is primarily fictional text and 
narrative writin 

New Curriculum Maps & Unit Guides are not yet 
developed for use in Science & Social Studies 

Novels used are generally below the recommended 
Lexile level of middle school students 
Valued supplemental resources (e.g., Achieve3000) 
on! available for a small ercenta e of students 

Im rovement Needed 
Strong, data-driven culture. Regular analysis of 

While formative assessments reveal individual student 
academic & disci line data. 
>------~----------------< needs, classroom instruction, most-generally, is not 
Newly-developed, performance-based ELA & Math 
assessments are administered at the end of each Unit personalized to address individual needs 

Embedded grade-level teacher-team data meetings are 
held every 3 weeks to review, discuss & make 
instructional plan of action for regrouping students 
(school-wide) for "Success" Period remediation or 
enrichmen~ aligned to needs revealed via formatives 
(e.., Acui , SRI & classroom assessments) 

More resources needed to support teachers' desire to 
better meet individual student needs, specific to those 
identified through data 

1-'c~-:,---,---:~-..,.-~---,-.,----,---c------; While teachers meet as teams to analyze and discuss 
data, there are not enough opportunities for teachers to 

f.L==~==~-~~~~cc.c=="-'====-i collaborate & learn from peers (i.e., professional 
learning communities) 

Gallahue Mental Health Services provides therapeutic 
sessions during school hours for students & families (2 
full-time staff; and I half-time) 

CR-PBIS Team (Culturally-Relevant Positive 
Behaviors Intervention & Supports) established & 
Stonybrook teachers creating Matrix of behavior & 
ractices for use school-wide (be innin next ear) 

New assistant principal provides strong leadership in 
su ortin CR-PBIS efforts 

While fall & spring Literacy & Math Family Nights 
are held and monthly family events offered (movie 
night, game night, skate parties), stronger relationships 
& collaborative efforts on behalf of students & 
families are needed 

Textbooks/novels determine focus of study. Need to 
combine what learners need to know (from 
standards/curriculum) with the needs in students' lives 

Need to increase toolbox of culturally-connected 
instructional strate ies 

PD through external partner (Virtuoso) supporting 
staffs' recognition of cultural differences & positive 
approaches to better support learning & behaviors 

Striving to be culturally-responsive, actual practices 
show improvement is still needed with adjusting how 
we teach to the needs and ex eriences of our students 
Limited knowledge of culturally-responsive practices 
(i.e., specific educational practices, instructional 
strategies, team processes and curricula content, which 
have been established by research, to increase the 
achievement of cultura!I -diverse students 



Data Findings for ELA Achievement & Growth 
As shown in the Table 2, ISTEP+ ELA proficiency rates have dropped over the past three years to 56.5 
percent Overall in 2012-13. This is well-under the districtwide average (71.5 percent) and State average 
at 79.5 percent. As shown in the disaggregated data by grade ievel in Tabies 3 and 4, while students in 
Grade 8 are showing a slight increase, those in Grade 7 have experienced decline over the same period. 
Black students and students with disabilities consistently rank among the lowest proficiency rates. 

Table 2: ISTEP+ ELA Historical Data for All Middle School Students (Grades 7-8 
ENGLISH 

STONYBROOK 
MIDDLE SCHOOL \:foos-o'l 200?-10 2919~11 . 2011-12. 2012-u 

Overall 60.8% 66.2% 58.3% 

American Indian 
Asian 

Black 54.3% 62.8% 55.3% 

His anic 37.6% 51.7% 49.2% 

Multiracial 57.1% 64.8% 68.4% 

White 73.7% 75.5% 

Pacific Islander x x 
Free & Reduced Lunch 48.3% 57.2% 53.7% 

EL 25.0% 38.2% 35.6% 

S Ed 31.0% 33.0% 30.3% 

ISTEP+ ELA Historical Data for Students in Grade 7 

Stonybrook 
Grade 7 

Overall 

American Indian 

Asian 

Black 

His anic 

Multiracial 

White 

Pacific Islander 

Free & Reduced Lunch 

EL 

S Ed 

57.0% 

47.7% 

28.9% 

33.3% 

78.9% 

x 
42.7% 

15.8% 

37.5% 

67.7% 60.1% 

67.0% 57.9% 

48.0% 50.0% 

77.3% 66.7% 

75.0% 67.1% 

x su ressed 

57.0% 54.9% 

32.5% 33.3% 

33.3% 34.1% 

Table 4: ISTEP+ ELA Historical Data for Students in Grade 8 

Stonybrook 
Grade 8 

Overall 

American Indian 
Asian 
Black 

His anic 
Multiracial 

White 

Pacific Islander 

Free & Reduced Lunch 

EL 

S Ed 

~ 2008-09 
; ~!~ ,, 

51.1% 

41.9% 

60.9% 

71.6% 

x 
52.3% 

34.2% 

22.7% 

56.3% 

x 
x 

58.1% 52.7% 

48.9% 48.5% 

36.4% 70.0% 

81.0% 67.9% 

x x 
56.3% 52.4% 

31.6% 38.1% 

36.8% 25.7% 

57.9% 56.5% 

x 
ressed 

51.2% 49.7% 

51.8% 64.7% 

82.4% 50.0% 

73.4% 

x 
52.0% 52.3% 

51.4% 55.4% 

27.6% 22.0% 

59.3% 54.4% 

51.7% 50.8% 

46.7% 61.1% 

88.9% 17.6% 

75.7% 72.2% 

x x 

55.6% 51.7% 

41.2% 55.2% 

25.6% 23.8% 

ENGLISH 

56.6% 58.6% 

x x 
s su ressed 

50.6% 48.6% 

57.7% 68.8% 

75.0% 86.7% 

64.2% 74.3% 

su ressed x 
48.0% 52.9% 

60.0% 55.6% 

29.2% 20.4% 

71.5% 

76.2% 

63.2% 

71.0% 

77.2% 

82.2% 

66.8% 

x 

x 

63.1% 

85.7% 

53.0% 

66.2% 

60.4% 

77.9% 

57.0% 

x 
x 

63.9% 

66.7% 

55.1% 

65.1% 

78.7% 

74.6% 

57.4% 

x 
x 

2013 
STATE 

AVE 

79.5% 

83.9% 

61.6% 

69.9% 

77.5% 

83.6% 

69.6% 

x 
x 

2013 
STATE 

AVE 

74.2% 

81.1% 

51.6% 

64.3% 

70.8% 

78.9% 

61.7% 

x 
x 

2013 
STATE 

AVE 

76.2% 

81.1% 

56.3% 

67.7% 

73.3% 

80.3% 

64.1% 

x 
x 



Closely following a 5-step literacy routine, Stonybrook has seen significant gains for 86 students who 
participated in Achieve3000 interventions. Of the 86 students, 63 (73 percent) are exceeding normal 
growth expectations through their daily use of the Achieve3000 program. (Table 7) Student licensing 
costs to use this intervention have limited the number of students able to access and receive support 
through this effective, research-based program. 

Stonybrook's median growth percentage has been consistently below 50 percent and is unacceptably 
low. (Table 5) 

Tabie 5: !STEP+ ELA Historicai Student Growth 
Stonybrook Middle School -- Median Growth Rate 

.·..· 20f2-43 

40.8% 

Table 6 reflects reading proficiency rates as of March 2014 based on SRI Assessment Data reports. For 
Grades 7 & 8, at least 4 I percent of Stony brook students demonstrate reading proficiency levels below 
grade level. Interventions tailored to address students' individual needs and increase their levels of 
reading proficiency are needed. 

Table 6: Stonybrook SRI Reading Proficiency Rates 

Proficiency Level 
Grade 7 Grade 8 

#Students 0/o Students #Students % Students 

Below Basic 22 7% 20 7% 
Basic 98 32% IOI 35% 

Proficient 140 46% 125 43% 
Advanced 45 15% 45 15% 

Totals 305 100% 291 100% 

Table 7: Impact ofAchieve3000 Intervention 

Stonybrook 
Middle School 

# of Students with 
Achieve3000 License 

86 

# Students Exceeding 
Nonna! Growth 

63 

% of Student 
Exceeding Normal 

Data Findings for Mathematics Achievement 
As shown in Table 8, overall proficiency at 68.9 percent for Mathematics is more than IO percentage 
points higher than Stonybrook's ELA performance (56.5%). Achievement in mathematics, however, is 
still well-below the district average (78. 7%) and the State average of 82.7 percent. 

Table 8: !STEP+ Math Historical Data for All Middle School Students (Grades 7-8) 
MATHEMATICS 

STONYBROOK 2013 
MIDDLE SCHOOL 2008-09 2009-10 2010c11 2011-12 STATE 

z; < AVE 

Overall 66.7% 74.8% 65.8% 70.7% 68.9% 78.7% 82.7% 
American Indian x 

Asian 89.1% 89.0% 
Black 58.5% 68.4% 62.3% 63.2% 62.7% 70.9% 63.2% 

His anic 47.8% 62.7% 58.2% 76.8% 76.8% 82.0% 74.6% 
Multiracial 63.5% 69.6% 71.8% 91.2% 66.7% 79.2% 78.9% 

White 79.5% 85.3% 75.7% 80.9% 84.0% 88.4% 86.8% 
Pacific Islander x x x 

Free & Reduced Lunch 55.2% 68.0% 59.6% 67.0% 65.2% 75.4% 73.8% 
EL 41.4% 52.8% 46.8% 81.1% 73.7% x x 

S Ed 39.0% 51.4% 38.8% 37.9% 29.0% x x 



•••••• 

mathematics achievement. 
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,. Table 9: ISTEP+ Mathematics Historical Data for Students in Grade 7 

.·.i 	 --­ Similar to ELA results, students in Grade 8 outperform those in Grade 7, as shown in Tables 9 and I 0 . 
Likewise, Black students and Btudents with disabilities show the lowest levels of proficiency in..•. 

Stonybrook 
Grade 7 

MATHEMATICS 
. ·. 

lD12-t3 
.·. 2b.13· . 2013 

STATE 

Overall 60.7% 73.1% 68.3% 67.5% 

;.c c>.• . 

66.8% 

.COTtP 
AVEc · 

72.3% 
AVE 

80.2% 

American Indian s x x x x 
Asian s s s s s 85.7% 88.5% 

Black 72.0% 64.7% 58.0% 62.4% 64.6% 56.8% 

Hisoanic 38.3% 62.0% 63.6% 73.3% 67.6% 71.4% 71.9% 

Multiracial 46.7% 69.6% 61.1% 100.0% 50.0% 69.4% 76.9% 

White 81.3% 78.2% 78.8% 80.0% 87.3% 84.6% 84.9% 

Pacific Islander x x s x x 

Free & Reduced Lunch 48.7"/o 63.6% 62.4% 65.4% 63.4% 67.6% 69.6% 

EL 30.0% 52.5% 52.0% 82.4% 63.3% x x 
SoEd 36.6% 36.7% 40.0% 33.3% 25.0% x x 
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!STEP+ Mathematics Historical Data for Students in Grade 8 
MATHEMATICS 

Stonybrook 
Grade 8 

Data Findings for Classroom Environs 

Onsite observations, discussions with Stonybrook staff, data from the school's Self-Assessment findings, 


.· 	 and the lack of student engagement in classroom learning collectively point to the need to restructure our 
middle school classroom environments. Adolescent-learning research findings, through !DOE/Great 
Lakes East/AIR trainings to redesign our 100-minute ELA block, have informed curriculum & 
instructional changes needed to implement more effective practices. Existing classroom 
configurations-and the absence of instructional tools shown to engage learners and facilitate 
collaborative & small group work-present barriers for moving away from current, less-effective 
practices. 

While the district provided I: I Chromebooks for students, and professional development for teachers' 
effective integration of these resources into instruction, there is still a need for interactive tools (Smart 
Projectors, white boards, document cameras) and interactive work areas (round tables) in classrooms to 
engage students in collaborative, higher-level thinking activities. Through the support of district 
trainings, these types of tools now are being effectively used in high school classroom environs. 
Teachers are reporting significantly-increased student engagement and motivation during classroom 
instruction . 

. 	 . 

2013 
STATE 

• • --'A_,_V,_..E~-1 
Overall 74.7% 81.2% 

American Indian s s x x x 
Asian s s x s s 91.7% 87.2% 

Black 53.8% 59.8% 59.9% 68.4% 63.0% 65.5% 58.7% 

Hispanic 40.9% 53.2% 52.9% 80.8% 87.5% 83.3% 74.4% 
Multiracial 73.9% 72.7% 81.0% 81.3% 86.7% 80.9% 76.0% 

White 75.7% 87.7% 71.4% 81.7% 81.4% 84.5% 85.6% 

Pacific Islander x x x s x 
Free & Reduced Lunch 53.3% 66.7% 56.5% 68.7% 67.1% 70.9% 70.9% 

EL 38.5% 39.5% 40.9% 80.0% 85.2% x x 
SoEd 37.8% 57.9% 37.1% 41.7% 32.7% x x 



,,,., Through district funding, Warren's Assistant Superintendent for Educator Effectiveness is committed to 
providing trainings needed to support teachers' successful integration ofthese important tools into 
effective instructional practices for Stonybrook Middle School. 

To increase ELA achievement and growth, greater attention must be focused on classroom instructional 
supports (e.g., digital content; instructional tools that promote engaged & collaborative learning) and 
interventions and reading strategies that target individual student's learning needs. Implementation of 
reading strategies and tiered interventions will support the growth of our bottom 25 percent and thereby 
impact overall proficiency rates. To move from a "D" school status, we must better address individual 
needs to decrease the number of students who show low-growth and accelerate their learning. 

Root Causes for ELA findings: (a) Previously a "choice" school (similar to a magnet school), 
Stonybrook served students in Grades 6-8 through a Year-round Calendar. Beginning in school year 
2010-11, Warren shifted to a districtwide Balanced Calendar, serving students within attendance 
boundaries (resulting in the highest middle school poverty rate at Stonybrook) and established new 
grade spans for buildings (Grades 7-8 for middle schools). (b) Dramatic population changes, i.e., SES 
and ethnicity. (c) Generally, instruction is not rigorous or cognitively demanding. Higher-order thinking 
does not regularly occur in all classrooms. (d) Limited or ineffective Tier II interventions provided for 
ELA students; supplemental resources (e.g., Achieve3000) only available for a small percentage of 

.•";-~;j1i•"•;·1 students. (e) While every student uses a personal computer, quality digital content is not available. (f) 
:.••'"il"•'"'•"i"I Textbooks or novels (often below recommended Lexile levels) are primary drivers of instruction. (g) 

""•"• "'-"'•""'••"•·;,i Classroom environs do not support engaged and collaborative learning (e.g. desks with slanted desktops 
-· ······c;·r.'l limiting students' ability to work in groups). (h) Need for specific culturally-relevant educational 

practices, instructional strategies, team processes and curricula content, supported by research, to
1-: ..:.-g?;w;:.:~f'I increase the achievement of culturally-diverse students. (i) Lack of robust, well-rounded curriculum that 

adds interest and relevance; ELA curriculum is primarily fictional text and narrative writing. (j) 
Increased learning time needed to decrease achievement gaps among student groups, most especially for 
Black students and for students with disabilities. (k) While teachers meet as teams to analyze & discuss 

FJ01rs~el.•ecj:e~I J data, more opportunities for teachers to collaborate and learn from peers are needed (i.e., professional 
learning communities). 

Interventions Selected to Support ELA Teaching & Learning 
Support comprehensive instructional reform through personalized core classroom instruction (Rt! Tier 1) 
and extended online learning opportunities by providing -­
A. Digital content for use by teachers and students: 

myON Reader .. .licenses for all students ~2417 access; matches interests & Lexi le levels to digital 
books (70% non-fiction); teachers can personalize students' reading plans (JOO-minute ELA block) 

• 	 Achieve3000... licenses for all students~ 2417 access; web-based literacy solutions to increase reading 
comprehension, fluency, vocabulary & writing proficiency. Weekly use by all ELA, Social Studies & 
Science teachers, accessing Lexile-level articles--relevant to instruction~to support literacy acquisition 
across all content areas 

B. 	 Leaming environments that support engaged and collaborative learning & promote 21" Century 
skills through the purchase of classroom Smart Projectors, whiteboards, document cameras & round 
tables 

Support students who struggle (Rt! Tiers 2) and increase learning time by providing additional supports 
through-
C. 	 Read 180...purchase to own 60 student licenses to support the needs of three classes (20 students each) of 

high-need students to expand opportunities 

While overall proficiency at 69 percent in Mathematics (2012-13 ISTEP+) is higher than ELA at 56 
percent, Stonybrook's pass rate in math remains far-below the State average of nearly 83 percent. 
Among student groups, nearly 40 percent of Black students (139 students) and almost 70 percent of 
students with disabilities (65 students) did not ass !STEP+ Math. As revealed in our Self-Assessment 



findings, additional learning time and direct instruction focused on specific, individual needs is viewed 
as a critical need. Although Title I funding provides for a full-time Reading Interventionist to work 
directly with struggling, high-need students, monies are insufficient to support a full-time Math 
Interventionist. 

·. ·• Root Causes for Mathematics findings: (a) Too frequently, there is little to no differentiation during 
classroom instruction, placing the same cognitive demands on all learners. (b) Classroom environs do 
not support engaged and collaborative learning. (c) While formative assessments (e.g., Acuity) are used 
to identify individual needs and re-group students for daily 30-minute "Success" Periods, limited time 
(30 minutes rather than a typical 50-minute class period) and curriculum do not permit the level of 
assistance required for students who are the farthest behind. ( d) Instruments for screening specific needs 
and research-based intervention materials are not available. (e) Classroom teachers and Success period 
teachers are not significantly decreasing achievement gaps among student groups. (t) Increased learning 
time is needed to support students' mathematics achievement, most especially for Black students and 
students with disabilities. (g) Need for specific culturally-relevant educational practices, instructional 
strategies, team processes and curricula content, supported by research, to increase the achievement of 
culturally-diverse students. (h) While teachers meet as teams to analyze & discuss data, more 
opportunities for teachers to collaborate and learn from peers are needed (i.e., professional learning 
communities). 

Interventions Selected to Support Mathematics Teaching & Learning 
· .Support students who struggle (Rt! Tier 2) and increase learning time by providing additional supports 

through-
D. 	 Scholastic Math Inventory ... research-based, rigorous tool to (i) screen students & identify 

classroom instruction needs; and (ii) identify high-need students for intervention aligned to their 
needs 

E. 	 Math Interventionist. .. to instruct si.x classes (20 students each) of students identified in high-need of 
additional mathematics support 

F. 	 Math 180... purchase to own 120 student licenses to support the needs of six classes (20 students 
each) of high-need students instructed by SIG-funded Math Interventionist 

Data Findings for School Leadership & the Development of Teacher & Leader Effectiveness 
By appointing a new principal and hiring a new assistant principal at the beginning of school year 2013­
14, SeifAssessment findings reveal staff confidence in the abilities and the desires of building leadership 
to effectively lead and support teaching & learning and school culture at Stonybrook Middle School. 
Individually and collectively, they bring expertise and know-how for successfully-leading instructional 
and behavioral reforms needed to raise the performance levels of students. The principal possesses the 
requisite knowledge and skills in pedagogy, instructional practices, data analysis, and ability to build 
relationships necessary to significantly-impact school culture and student achievement. As importantly, 
she has the grit and determination required to transform Stonybrook Middle School. 

At the beginning of the year, the Chief of Academics and Assistant to the Superintendent for Grades 7­
12 had a courageous conversation with the principal regarding "having the right people in the right 
seats." The principal assured us there would be strong accountability for student achievement 
throughout the school and guaranteed we would see a difference. Further, she committed to enhancing 

"\·\.•:•>"1 the professional culture to promote staff participation, collaboration and professional development to 
enhance student learning. 

The newly-hired assistant principal formerly was a highly-effective middle school principal. He was 
seeking the experience of working in an urban district and dramatically contributing to the improvement 
of the school. Not only does he bring expertise in middle school reform, he successfully implemented 



PBIS in his former school. His strong presence has already made a difference in the culture. Even 
though his main responsibilities are centered on culture, discipline and special education, he holds an 
"optional" Friday morning (6:00 a.m.) PLC and has studied Mike Schmoker's work. At the close of 
each week, he sends "Friday Focuses" to all staff-geared toward improving teaching and student 
learning. There is a shared commitment to improving culture and performance under the guidance of 
this new, dynamic leadership team. 

A new central office Assistant Superintendent for Secondary Schools continuously monitors and 
supports ( onsite) the work of Stonybrook leadership and the performance of its students. Twice monthly, 
leadership meetings are held for district principals to receive PD, collaboratively engage in peer 
discussions, and problem-solve barriers faced by individual leaders or across schools. The Assistant 
Superintendent for Grades 7-12 meets weekly with the Stonybrook Middle School principal to provide 

•••.••••.. •>\:.I individual guidance and support. 

l~~r'i·~i~~F~.·~1.~ll One of only six pilot sites implementing the requirements of the State's new performance evaluation 
system, Warren now fully-applies its provisions. Annual performance evaluations for principals and 
teachers are in place combining performance measures, student achievement and growth that result in 
four levels of performance ratings. All certified employees receive summative ratings from the 
following sources: Domain 1- instructional planning; Domain 2- effective instruction; Domain 3­
classroom environment; Domain 4- professional. Using iPads or laptops, data from multiple 
observations are electronically-entered & maintained on the district's PIVOT warehouse site. Teachers 
receive feedback within 24-hours, allowing corrective action, if needed, to adjust instruction. The 
principal uses these data to identify professional development needs of individual teachers, or when 
patterns of behaviors across multiple teachers appear, to identify school-wide PD supports. 

Intensive professional development initiatives that started during 2013-14 are considered to be ofhigh­
quality and job-embedded to support teachers' use of newly-developed ELA & mathematics curriculum 
maps, Unit Guides, and rigorous formative assessments aligned to College and Career Readiness 
standards. The district-funded external provider, McREL, is providing site-based trainings to support 
teachers' effective use of instructional strategies to implement the more rigorous academic standards. 
During school year 2013-14, these trainings focused on close reading, vocabulary, and mathematical 
practices. Next year's work will support effective small-group instruction, strategies for providing 
student choice to personalized learning. 

The Indiana Department of Education and the Great Lakes East/ American Institutes for Research (AIR) 
worked with the district, principals and middle school English /Language Arts teachers to redesign the 
JOO-minute block based on adolescent literacy research. In collaboration with McREL, middle school 
English/Language Arts teachers also will be supported by AIR when redesigning curriculum maps and 
Unit Guides, to ensure alignment with the research and expectations established for our new JOO-minute 
ELA instructional model. Professional development will be provided by AIR that is directly linked to 
changing instructional practices during the 100-minutes, in order to improve student learning. 

Although embedded professional development opportunities have been built into the master schedule for 
important teacher (team) data meetings, similar opportunities for PLCs (teacher collaboration/learning 
among peers) are not built into the daily schedule. PLCs must occur in order for the staff to work 
together, continually, to help each other improve their practice. The PLCs will provide high-quality 
professional learning, allowing teachers to collaborate, build community among colleagues and share 
understanding of student achievement. 

When asked about incentives most desired by teachers and leadership, time & support to attend 
professional learning with peers (outside the district-relevant to work at Stony brook) was the 
overwhelming response among staff. Note that these are the same educators who will staff Stony brook 

•&;-·•::'!Qi.::•5,'~t:rnoil next school year. 
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All Stonybrook Middle School educators will engage in trainings and in professional teams that support 
their individual and collective capacity to effectively implement engaging, personalized learning 
environments-using strategies that meet each student's academic needs. 

Reasons that SIG-funded initiatives focus on professional development (at a variety of levels) include: 
(a) Availability of new digital content for classroom teachers' use with students (myOn Read, 
Achieve3000) will require staff trainings to support their effective and efficient use of these instructional 
tools. (b) Opportunities for intensive PD training beyond the regular school day & year accomplish 
three objectives: (i) They honor teachers' preferred incentive for recognizing their efforts and 
accomplishments as a Transformation Model school; (ii) They build staff knowledge, understanding and 
capacity for leadership role and professional growth; and (iii) PD trainings further Stonybrook's goals 
for substantially impacting students' academic achievement over the next three years; (c) Support 
through external provider AIR will broaden & strengthen staffs' ability to meaningfully & purposefully 
use its new JOO-minute-block ELA instruction model to increase learning during core content 
instruction; (d) Stonybrook's master schedule for 2014-15 is being revised to incorporate embedded time 
for Professional Learning Communities (teacher collaboration/learning with peers) and expertise is 
needed to help frame & implement effective PLC meetings. (e) A multi-year commitment for support 
from external provider McREL enables our continuous growth in successfully employing instructional 
strategies aligned to college and career readiness standards. 

Interventions Selected to Provide Sustained Support and Develop Teacher and Leader 
Effectiveness 
A. 	 Staff trainings to support the implementation of SIG-funded initiatives ... myON Reader, 

Achieve3000, Read 180, Scholastic Math Inventory, Math 180; and 
Opportunities for intensive PD staff trainings beyond school day & year. .. selected by principal & 
teachers to support Stonybrook's goals for leadership, effective teaching & learning, culture, 
achievement gaps, & student engagement 

B. 	 Extended PD through the !DOE/Great Lakes East/American Institute for Research (AIR) ... provided 
across school year to (i) support Stonybrook's new 100-minute block ELA instruction model 
(Initially-funded during 2013-14 thru !DOE Outreach); (ii) help frame & support the effective 
implementation of new Professional Learning Communities (Master Schedule changes made for SY 
2014-15 to embed PL Cs into schedule) 

C. 	 Routine Process Checks conducted by external consultant. .. to monitor and support Stony brook's 
full and effective implementation of proposed SIG-funded initiatives 

D. 	 PROVIDED THRU OTHER DISTRICT FUNDS: External Provider McREL. .. for teachers' 
effective use of instructional strategies to implement college and career readiness standards (close 
reading, vocabulary, mathematical practices, effective small-group instruction & providing choice 
for students) 

Data Findings Related to Extended-Time Learning 
Self-Assessment findings include: (a) Too frequently, classroom instruction has placed the same 
cognitive demand on all learners. Those who are farthest behind require additional time and support to 
close achievement gaps (particularly for Black students and students with disabilities). (b) Instruction 
has not been adequately differentiated or personalized for all students. (c) Although every student 

LEA analysis 
participates daily in 30-minutes of "Success" remediation/enrichment, more time and intervention 
specific to individual students' needs are required for our highest-need students. (d) Research findings 
show that extended learning time has emerged as a promising policy option in recent years among such 
organizations as Massachusetts 2020, the Center for American Progress, the Harvard Family Research 
Project and others. (e) Extended learning time is more effective for disadvantaged children than for 
children from middle or high socio-economic status households (75% poverty at Stonybrook). (f) 



Successful extended learning-time programs have been shown to have these characteristics: (i) They 
involve teacher commitment and leadership; (ii) They are evidence-based and data-driven; (iii) They 

,,.,,,, engage the support of parents, partners and the community; and (iv) They are focused on core academics 
and enrichment activities that are aligned with other goals and refonns. 

Data Findings Related to Behaviors that Interfere with the Teaching and Learning of All Students 
Located on the east side of Indianapolis, hardly a day passes without an evening news report of violent 
crime or family disturbances within our community. According to SA VI Data, the juvenile crime rate 
(ages 5-17) within Warren Township is higher than those rates in the surrounding school districts of 
Lawrence, Decatur, Washington, Perry, Pike and Franklin Townships. 

Fight Crime: Invest in Kids, 2012, shows that "juvenile crime is greatest from 3-6 pm-in the after­
school hours while parents are at work. Their research shows that, "Children who participate in 
afterschool programs are less likely to use drugs, become teen parents, or become victims or perpetrators 
of crime." · 

In the National Longitudinal Study ofAdolescent Health, Dr. Robert Blum's findings demonstrate that 
the two strongest predictors of adolescent substance abuse and behavioral issues (dropout, suspension) 

(;i:'·i'':b"".ie'ii'I 	are academic difficulties and unsupervised time after school. Within this national study, it is shown that 
these predictors far outweigh factors ofrace, ethnicity, income or family structure. 

: ompanson ofSuspension Rates among warren T IP M"ddle SchoolsTable 1 C 	 ownsh" I 

The most predominant reasons for suspension (identified by Code #s above) were: Fighting, 

Inflammatory Actions, and Defiance. Additionally, 909 students were assigned to in-school intervention 

last year, primarily due to defiance issues. 

Root causes of extended-time findings: (a) District funding for "late activity buses" ceased to be 
available after SY 2011-12. (b) Transportation beyond the regular school day for Stonybrook parents 
presents a barrier to students' participation in afterschool initiatives. (c) Traditional afterschool 
programming has focused exclusively on academic support (ELA & Math tutoring); students not 

Iusticatioll for sufficiently engaged or motivated to attend. 
' Seiected 

ff},tf,W:~~ifi~J!,S Root causes of data behavioral findings include: (a) As attendance boundaries were re-established and 
; )i -' ~ .-'.,:; :,:; '1 ,' ~; ;; 

----- - -- - ~ <>"'~ -- -- grade spans reconfigured, significant demographic changes occurred at Stony brook. In 2010-11, our J.·.~f{\'~h>: '-\ ,,_,;;, r:, ';-\,'. ;·~ 
--·-11,-- - (~-~;-~- '·;+-f:·--,_ poverty rate was at 50 percent. By 2012-13 it had soared to 75 percent. Of the 656 students enrolled, 61 
C,,.f.t;'"' :· - '''",;' :.t) 
.-..J.r:· ~L:',~ -~, ..-,-~,:~-: percent were Black; 20 percent White; 12 percent Hispanic; 6 percent Multiracial; and 1 percent Asian . 
,~·:,~;~~A).:;·-~~ '';l-~-";t~;:~:~.;~1,: Students with disabilities represented 18 percent of our population, with EL students at 7 percent; (b) 

2012-13 Suspensions 
Creston Middle Stonybrook Mlildle Scltool School;, ,, .. ', 	 " 

600 Enrolled65~ Stud~iits "E.nr<1Hed · 
{ndii)D Stu.dents 
Black Students 
Bi$oank Students 

White Stu.dents 
Multiracial Students 

TOTAL Suspended 

00 
1422H\ 
614 
1313 

12 3 
255 164 

(39%\ 127%\ 
~--~~~-~~~~~~~~~~--~~~ 

2012-13 Stonybrook Suspensions by Discipline Code 

Code# 2 7 10· 11 12 14 15 
#Students 5 .137 ~6 2 14 40 

Raymond Park 

Middle School 


579 Enrolled 

1 


59 

9 


38 

7 


114 

120%) 

During the 2012-13 school year, the 
39 percent suspension rate at 
Stonybrook was substantially higher 
than other district middle schools 
(nearly double the rate at Raymond 
Park Middle School). 

Table 2: Disaggregated Suspension 
Results (b Discipline Codes) 



Lack of culturally-responsive positive behavioral interventions and supports (CR-PBIS); and (c) Unclear 
expectations and procedures for school-wide behaviors and for teachers making decisions to refer 
students to the office. 

·· ' · 

With well over one-third of students (39%) suspended from school--primarily due to fighting, 
inflammatory actions and defiance--we fully-recognize that when disruptions occur in the learning 
environment, students cannot learn; that when students are not in class, they cannot learn. Teachers 
must be supported in their use of effective culturally,responsive practices and interventions, both within 

•• the classroom and across the entire school experience, to limit and appropriately-address disruptions 
(district-funded external provider Virtuoso). Parents and community members, alike, must play a more 
prominent role in school partnerships that support students' behavioral and learning needs. Support in 
working directly with students and families to reduce student suspensions is lacking. Overwhelmed by 
other demands, community partnerships have been limited. 

Interventions Selected to Support School Infrastructure 
Supports for students who struggle (Rt! Tier 2) and increased learning time will be provided through ­
A. Extended-Learning Time ...through highly-engaging ELA/Math support 2-hours afterschool & 3­

hours during Week I of each Intersession fall & spring break. (Sessions will also feature character 
education, community-based projects, First Lego League robotics programs (i.e. STEM activities) 
and topical series for parent participation & trainings) 

·. c· Decreased suspensions and behaviors that interfere with teaching & learning will be supported through-­
B. Full-time Social Worker/PBIS Specialist ... to work directly with students & their families, and to 

establish community relationships & partners to support the goals and needs of students 
C. Supplies to promote school culture for positive behaviors (nominal incentives for students); fees that 

promote community partnerships (library cards), and materials (for afterschool/intersession 
activities) 

D. PROVIDED THRU OTHER DISTRICT FUNDS: External Provider (Virtuoso) trainings to support 
full implementation of CR-PBIS school-wide strategies and to plan Tier 2 & 3 behavioral 
interventions 

Based on our findings of the data sources, the LEA is selecting this model for this school: 

0 Turnaround ~Transformation 0 Restart 0 Closure 

Instructions: Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four improvement models. As a team, 

reach consensus, as to the model that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal 

leadership, teacher instruction, and student learning. 

Describe how the model corresponds to the data, findings, analysis and self-assessment and led to the 
selected model. 

In addition to meetings with key stakeholders by district officials and ongoing discussions between the Stonybrook 
Middle School principal and staff members to solicit input, a comprehensive needs assessment was conducted in 
developing this SIG (g) application. An analysis of data findings led to the identification of existing needs and areas of 
highest priority. Findings from student and school data results, the identification of root causes and an examination of 
related learning needs (learning environments & behavioral factors) were considered. Information gained through a Self 
Assessment of Practices in High-Performing Urban Schools and review of Stonybrook's 2014 Student Achievement 
Plan-augmented data findings and formed the basis of our needs assessment and analyses. 

An examination of all data sources, influenced by research findings for evidence-based successful school reforms and 
interventions to better impact teaching, learning, and higher levels of achievement for all students, led to our decision to 
select the Transformation Model on the basis of its aligned fit with our most compelling needs. 



Transformation Model Reqnirements and Aligned Data Findings 

REQUIRED ELEMENT: Replace the principal who lead the school prior to implementing the model 

Five days prior to the beginning of the 2011-2012 school year, the superintendent removed the principal due to lack of 
effort to support improved performance. While it was a difficult decision, we believe that significant improvement is 
about finding the right individuals. Chronically low-performing schools demand significant change in leadership, 
expectations, culture and methodologies. Leadership and teachers are the most influential factors in turning around school 
performance. 

The superintendent interviewed Mrs. Pam Griffin for the position. Her decision for selecting Griffin was justified on the 
basis of her performance across the prior school year. Warren had just reconfigured (district-wide) its K-8 buildings into 
newly-recreated K-4 elementary, 5-6 intermediate academies and 7-8 middle schools. Mrs. Griffin was the dean of the 
new Creston Intermediate Academy. There, she worked collaboratively with its principal, Mr. Foster (a former 
Distinguished Educator), demonstrating outstanding leadership skills in Creston's successful transition of new grade-level 
reconfigurations, adjusted teacher grade-level assignments and school-wide efforts to successfully meet student needs in 
Year 1 of the academy's existence. 

With full-confidence in her demonstrated abilities and positive vision for leading, the superintendent gave Mrs. Griffin the 
responsibility to serve as principal and tum around the performance of Stonybrook Middle School. Pam Griffin possesses 
the requisite knowledge and skills in pedagogy, instructional practices, data analysis, and ability to build relationships 
necessary to significantly impact school culture and student achievement. As importantly, she has the grit and tenacity 
required to transform Stonybrook Middle School. While we know that true reform does not happen overnight, 
observations, process checks and data (i.e., reduced suspensions; Acuity-Indiana's formative assessment that is highly­
predictive for !STEP performance) confirms that Mrs. Griffin is leading the school in the right direction. 

At the start of the 2013-14, Warren's Chief of Academics and the Assistant to the Superintendent for Secondary Schools 
met with Mrs. Griffin for a courageous conversation centered on "having the right people in the right seats." The 
principal is an advocate for strong accountability for student achievement and has guaranteed to make a difference. She is 
committed to enhancing the professional culture to promote staff participation, collaboration and professional 
development to increase student learning. 

Another key member of the leadership team, the assistant principal, was replaced by Mrs. Griffin at the beginning of the 
2013-14 school year. Mr. Kyle Barrentine brings exceptional experience as the former principal of a highly-effective 
middle school. Desiring urban school experience, his hope was to be part of a reform movement for dramatically 
improving achievement in a high-needs school. In addition to his expertise in school reform, he successfully 
implemented PBIS in his former school (a new initiative for Stonybrook). Mr. Barrentine's strong leadership presence is 
already making a difference in Stonybrook's school culture. 

Stony brook's Aligned Data Findings 
• 	 By appointing a new principal and hiring a new assistant principal at the beginning of school year 2013-14, Self 

Assessment findings reveal staff confidence in the abilities and the desires of building leadership to effectively lead 
and support culture, teaching and learning at Stonybrook Middle School. 

• 	 Individually and collectively, school leaders bring expertise and know-how for successfully-leading instructional and 
behavioral reforms needed to raise the performance levels of Stony brook's students. 

• 	 Analyses of formative assessment data (Acuity) suggest that academic performance on the 2014 ELA and 
Mathematics !STEP+ will increase from 2013 proficiency levels. 

• 	 A new central office Assistant Superintendent for Secondary Schools continuously monitors ( onsite) the work of 
leaders & teachers and supports their work and the performance of Stonybrook students. 

• 	 Twice monthly, leadership meetings are held for district principals to receive PD, collaboratively engage in peer 
discussions, and problem-solve barriers faced by individual leaders or across schools. 

• 	 Assistant to the Superintendent for Secondary Schools individually mentors principal on a weekly basis 



REQUIRED ELEMENT: Use rigorous, transparent and equitable evaluation systems for teachers and principals that take into 
account data on student growth, multiple assessments, and increased graduation rates. Evaluations are developed with 
teacher and principal. 

To ensure buy-in, Warren teachers and administrators formed committees to create our district's performance evaluation 
metrics, aligned to the expectations of Indiana Public Law 90 and the Indiana Department of Education's model for 
annual Teacher Performance Evaluations, called TEAM. Warren Township's teacher evaluation process encourages the 
improvement of instruction through collaboration between teachers and building administrators and ongoing professional 
development and support. The high quality of instruction that lies at the heart of our district's commitment to academic 
excellence depends upon consistent implementation of professional behaviors. Our process is intended to engage teachers 
and their evaluators in a professional dialogue that encourages growth and improvement. 

Selected to serve as one of only six pilot sites for implementing the requirements of the State's new evaluation system, we 
are now fully-implementing its provisions. Teachers and administrators spent a year creating our new model. A TEAM 
maintenance committee, consisting of teachers and administrators, continue to meet and make adjustments with the 
system. Warren annually evaluates teachers and leaders, creates intervention plans for those who struggle, and has the 
option to dismiss those who do not improve after a second level of intensive help. Principals and teachers, alike, receive a 
very clear, comprehensive outline of the expectations on which they will be measured. 

At a minimum, reviews last 20 minutes with a requirement of one-announced and· five-unannounced reviews throughout 
the school year for all teachers. Teachers receive feedback within 24 hours through PIVOT (i.e., district's data 
warehouse), in four domains (instructional planning, effective instruction, classroom environment and professional 
commitment). Evidence is linked to the rubric and provided a rating (highly effective (4), effective (3), improvement 
necessary (2) and ineffective (!). Summative scoring obtained by evaluator's classroom observations and evidence 
submission process makes up 90 percent of the overall evaluation. Student achievement and growth data consist of scores 
obtained from the Indiana Schools A-F Accountability System. The school's assigned summative score will automatically 
be inputted into this category. Students' achievement scores make up IO percent of the overall evaluation. In the domain 
of Professional Commitment, certificated employees are classified as either "Meets Expectation" or "Does Not Meet 
Expectations." Professionalism is an expectation of all Warren employees. Therefore, only a "Does Not Meet 
Expectations" classification will impact a teacher's score. If any teacher is rated as "Does Not Meet Expectation," one 
categorical deduction is taken from their final score (e.g. moving from effective (3) to improvement necessary (2)). 

Generally, feedback allows teachers to quickly take corrective action (if needed) to adjust instruction. It also provides 

affirmation for great instructional practices. When a pattern of ineffective practices or behaviors are observed, a 
"problem-solving" meeting occurs where the teacher and principal discuss the concerns and create a plan to solve them, 

within an established timeline. If the problem is resolved within the timelines, the process ends. If not, teachers face 
intensive intervention. This involves a team of roughly five fellow teachers and principals. Over a new time frame, team 
members conduct observations and give feedback and advice. If the teacher improves, the process goes back to the Jess 
intense problem-solving level. If not, the principal can recommend to the superintendent to cancel the teacher's contract. 
While teacher dismissal is never taken lightly, taking action in the best interest of students is the objective. 

Similar to teachers, principals are annually evaluated within five-performance-level ratings (highly effective, effective, 
minimally effective, improvement necessary, and needs improvement), based on valid performance measures-including 
achievement and growth of all students-and other measures of professional practices. Through school observations, 
principal practices are observed by assistant superintendents. Since new principals are assigned a highly-effective rnentor­
principal, first year leadership issues that normally challenge new administrators are rarely an issue in Warren Township. 
After the site observations, principals receive either oral or written feedback, as deemed most appropriate. If a pattern of 
need is identified, written work-improvement plans are jointly developed, with expectations and time frames defined. As 
with teachers, principals receive a mid-year and end-of-the-year formal evaluation and are placed into one of five 
performance level categories. Those evaluations are used for continual improvement in instructional leadership, to guide 
professional development needs, and to inform personnel decisions. 



Stonybrook 's aligned data findings 
• 	 Annual performance evaluations for principals and teachers are in place using performance (domain) measures and 

student achievement and growth, resulting in four levels of performance for teachers and five for principal ratings. 
• 	 Teachers and principals receive feedback within 24 hours following each performance evaluation observation, 

allowing corrective action, if needed, to adjust practices. 
• 	 The principal uses these data to identify professional development needs of individual teachers, or when patterns of 

behavior across multiple teachers appear, to identify school-wide PD supports. 

REQUIRED ELEMENT: Reward school leaders, teachers, and other staff who, in implementing the Transformation Model. have 
increased student achievement. Remove those who. after opportunities have been provided to improve, have not. 

As noted above, immediate feedback, following performance evaluation observations, allows teachers to quickly take 
corrective action to adjust instruction. If the unsatisfactory issue(s) persists, a "problem-solving" meeting occurs where 
the teacher and principal discuss the concerns and create a plan to solve them, within an established timeline. If the 
problem is resolved within the timelines, the process ends. Ifnot, teachers face intensive intervention involving a team of 
fellow teachers and an outside administrator. Over a new time frame, team members conduct observations and give 
feedback and advice. If the teacher improves, the process goes back to the less intense problem-solving level. If not, the 
principal has the authority to remove ineffective staff. 

For those who have increased student achievement, through the implementation of the Transformation Model, monetary 

rewards are not desired. In fact, the most coveted "reward" requested by teachers is the opportunity to participate in 

intensive PD staff trainings beyond the regular school day & year. Identified and selected by building leadership & 

teachers (who will staff the school next year), such opportunities will support Stony brook's goals for leadership, effective 

teaching & learning, culture, achievement gaps, and student engagement. (Example: July 14-19, 2014, the Institute for 

Urban School Leaders at the Harvard Graduate School of Education, where school teams examine successful practices 

from urban settings; explore strategies that promote student engagement; identify leadership roles required to improve 

teaching & learning in classrooms; examine beliefs & cultural impacts for learning; explore techniques for closing 

achievement gaps). In addition, staff would appreciate being incentivized with supplies for their classrooms and 

additional time to coIIaborate during intersession or during the summer. 


Stonybrook 's aligned data findings 
• 	 The principal has the authority to hire and remove staff that will be most effective in meeting challenging academic 

needs of the school. 
• 	 Monies to support teachers' travel and participation in national conferences or intensive trainings outside the district 

and beyond the school day/year are extremely limited for use by school staff. 
• 	 When asked about incentives most desired by teachers and leadership, time & support to attend professional learning 


with peers (outside the district-relevant to work at Stony brook) was the overwhelming response among staff. 

• 	 Other appealing incentives identified by staff were additional classroom supplies and extended-year collaboration 

time. 

REQUIRED ELEMENT: Provide staff ongoing. high-quality, job-embedded professional development that is aligned with the 
instructional program and designed with school staff. 

We believe that our most important asset is our people. Providing the best teachers and school leaders has the most 
profound impact on our students' success. Ensuring that they are adequately prepared to implement initiatives is a critical 
component for Stonybrook's improvement plan, through the Transformation Model. 

A number of vital supports will be district-funded, through professional development provided by our External Providers. 
Other initiatives, relevant to this grant, will be funded through SIG-grant monies. 

As detailed in Part 8, Selection ofExternal Providers, professional development efforts initiated over this past year will 
continue to sustain and expand educators' implementation of initiatives relevant to our reform strategies. 



External Provider McREL (Mid-continent Research for Education & Learning), a highly-regarded education research 
and development corporation (e.g., Marzano's work came from McREL) worked collaboratively last summer with more 
than 80 district teacher representatives, coaches, department chairs and principals to create our district's new ELA and 
Mathematics Curriculum Maps (aligned to ICCSS) and again during fall Intersession to create Unit Guides. District 
formative assessments, were not sufficiently rigorous and found to be inadequate for tracking student progress. Those 
assessments were revised to align with ICCSS. This summer, work will continue with the review and revision of those 
resources to re-align them to Indiana's new College and Career Readiness Standards. Work will also begin for the 
development of maps and units in the content areas of Social Studies and Science with our secondary schools. 

Across last school year, McREL content experts conducted multiple site trainings in every district school. Prior to each 
visit, Skyping meetings were held with each principal, the district's Assistant Superintendent for Educator Effectiveness 
and McREL to ensure that upcoming trainings would be aligned to specific school needs. During the site trainings, 
Stonybrook Middle School principals, the instructional coach and teachers received authentic and effective job-embedded 
professional development~focusing on close reading strategies, vocabulary and mathematical practices. Following 
visits, feedback was sought, reports written & submitted, with follow-up provided. 

McREL will continue to be an important External Provider during 2014-15, continuing to support core classroom 
instructional practices, focusing on effective small-group instructional strategies and providing choice for students. Please 
note that McREL is district-funded and will not be incorporated into the budget. 

External Provider Great Lakes East/AIR (American Institute for Research) was provided via IDOE Outreach during 
2013-14 to support middle schools' design of their new JOO-minute-block ELA instructional model. Recommended by 
key leaders of Great Teachers & Leaders and and Career Readiness & Success (federally-funded comprehensive centers), 
AIR's Dr. Chris Rauscher was highly-recommended for her expertise in adolescent literacy research and ability to help 
teachers apply that knowledge to greatly impact teaching and learning during the JOO-minute ELA block. 

The IDOE, along with Great Lakes East/AIR are working with Warren's district leadership, principals and teachers to 
review research on the necessary components of the ELA block, create a new model and to share effective instructional 
strategies & programs (e.g., Word Generation vocabulary program) with other middle schools across the State. 

This support aligns with needs identified in Stonybrook's Self-Assessment and achievement data findings. Stonybrook 
participants greatly benefitted from these initial trainings but recognize that greater, sustained supports are needed. Our 
SIG proposal includes grant funding for additional job-embedded professional development from Dr. Rauscher at 
Stonybrook Middle School to continue its work for effective implementation of the I 00-minute-block for ELA 
instruction. This support will be specific to the English teachers, instructional coach and administrators across each school 
year of the grant. This summer, AIR will also provide support with Stonybrook teachers' re-design of curriculum maps to 
lengthen the units, to ensure three types of writing (i.e., argumentative, narrative & persuasive) and to provide PD on best 
practices with small-group instruction. {This support is in addition to the McREL mapping and unit development work.) 
Dr Rauscher will also provide technical assistance in helping Stonybrook frame and implement effective, new 
Professional Learning Communities (teacher collaboration & peer learning time). Stonybrook has revised its 2014-15 
Master Schedule to embed time for PLCs. 

External Provider Virtuoso will support teachers in their use of effective culturally-responsive practices and 
interventions both within the classroom and across the entire school experience to limit and appropriately-address 
disruptions. Virtuoso will assist Stonybrook Middle School with planning and implementing CR-PBIS and professional 
development on effectively using culturally-relevant teaching strategies. This support aligns with the needs and goals to 
improve school culture and decrease suspension rates. The district is funding this work and it will not be reflected in the 
SIG budget. 

Stonybrook has created a plan to develop and implement culturally-relevant positive behavior interventions and supports 
(CR-PBIS). A facilitator (Stonybrook teacher) and school team attended six (6) after-school trainings (3 hours each) 
throughout the 2013-2014 school year. Assignments were given (e.g. develop a Matrix for expected behaviors in 
hallways, cafeteria, & restrooms; create lesson plans to teach those behaviors to students); and team documents were 
placed in a Dropbox, available to Virtuoso, district leaders, principals and other school teams). In addition, Virtuoso 
attended staff meetings to help with conversations about referral data, trends and expectations and supports. 



Next year, as CR-PBIS is fully implemented (for Tier I), Virtuoso will provide on-site assistance and will continue to 
train teams on Tier II behavioral interventions. Stonybrook teachers will be ready to start the 2014-15 school year by 
teaching students the CR-PBIS expectations for their school. They will receive continuing PD from Virtuoso through job­
embedded support for creating Tier II support. Across the next three years, trainings will continue for adding Tier Ill 
supports and receiving PD for culturally-relevant teaching strategies. 

As part of this initiative, Stonybrook monitors suspension data on a monthly basis. A decrease in disruptive behaviors, as 
well as closing the gap with suspensions (i.e., African Americans are suspended at a higher rate than other groups), are 
ways that effectiveness will be measured. Discipline referrals will be shared and discussed at Stonybrook's monthly staff 
meetings, to track progress and identify adjustments needed. 

The district is committed to improving student achievement and added a new position in 2013-2014 that was greatly 
needed. Ryan Russell, Assistant to the Superintendent for Teacher Effectiveness will coordinate, with the principal, all 
professional development (based on school needs) with outside experts, e.g., McREL (curriculum and instructional 
strategies to meet demands ofnew standards); Virtuoso (cultural competency and PBIS); American Institute for Research 
(JOO-minute Middle School E/LA block); Scholastic training (Math 180; Read 180; Scholastic Math Inventory); myOn 
Reading; and Achieve 3000. 

Additionally, training is provided to the instructional coaches (each school has a Coach). Further, Mr. Russell provides 

professional development for the effective use of integrating technology to personalize learning. 


Stonybrook's principal will create a professional development calendar at the beginning of each year. Of course, these 

calendars are fluid, as adjustments are made based on needs identified through observations, data and teacher requests. 


SIG-FUNDED INITIATIVES 
A. 	 Staff trainings to support teachers' implementation of SIG-funded initiatives (i.e., the use of digital content through 

myON Reading and Achieve3000; programs & tools to support struggling students, through Read 180, Math I 80, and 
Scholastic Math Inventory). 

B. 	 Opportunities for intensive PD staff trainings beyond the school day & year, selected by teachers and the principal to 
support Stonybrook goals for leadership, effective teaching & learning, culture, achievement gaps, & engagement 
(e.g., summer Institute for Urban School Leaders at the Harvard Graduate School of Education). 

C. 	 American Institute for Research trainings to support the I 00-minute ELA block & new PL Cs 

D. 	 Monthly Process Checks conducted by an external consultant to monitor implementation, ensure fidelity to the 
approved grant proposal, and to provide ongoing feedback to district leadership for program improvement to inform 
adjustments needed across the entire project period and to ensure that performance goals are achieved. 

E. 	 Provided through other district funds- External Providers: McREL for teachers' effective use of instructional 
strategies to implement college and career readiness standards and Curriculum Maps; Virtuoso trainings to support 
full implementation of CR-PBIS and to plan Tier 2 & 3 behavioral interventions; Assistant Superintendent for 
Educator Effectiveness trainings to support teachers' effective integration of new instructional technologies (i.e., 
Smart projectors, whiteboards, document camera) 

Stonybrook's aligned data findings 
• 	 Research shows that highly-effective teachers are shown to be effective with all groups of students-regardless of 

initial achievement levels 
• 	 Evidence cited in teacher performance evaluations show that strategies are being implemented (i.e., Do we see the 

practices taught by McREL and AIR being implemented during classroom instruction? Are curriculum maps being 
used to plan lessons?) 
PD provided through the district is aligned to the curriculum and instructional program 

• 	 Ongoing PD initiatives provided through external providers (McREL, AIR, Virtuoso) are valued by staff 
While teachers meet as teams to analyze and discuss data, there are not enough opportunities for teacher to collaborate 
(i.e., professional learning communities) 

• 	 Further support is needed for the successful implementation of the JOO-minute ELA block model and to support 



teachers' effective use of small-group instructional strategies, providing choice for students, and implementing new 
PLCs 

REQUIRED ELEMENT: Implement strategies such as financial incentives, promotion, career growth, and flexible work 
conditions that are designed to recruit, place and retain staff. 

Intrinsic incentives are used to recruit, place & retain staff. Stonybrook teachers receive exceptional support, both 
individually and collaboratively. A two-year Orientation Series is a prerequisite to a teaching contract within our district. 
This training supports teachers' understanding and awareness of district initiatives and resources available to support their 
work (e.g., the 8-Step Process for Continuous Improvement; effectively incorporating technology into lessons). 

Since Stonybrook is a "Google" school, each teacher receives their own personal laptop that allows for easy access to the 
district's Tyler SIS for student information; PIVOT for administrative feedback (from ongoing performance evaluations) 
and student data; and most importantly, their Google Drive, which provides the ease of instantaneously sharing 
information with colleagues and students. 

Incoming teachers are impressed with our newly-created ELA & Mathematics curriculum maps, Unit Guides, and aligned 
formative assessments. They are excited to be part of a building with a 1: 1 technology initiative, where every student has 
a Chromebook (personal computer). Stonybrook's new Mediaplex (renovated library) is an instructor's dream, providing 
a technology-rich environ with Si-Com labs (where each work station supports two monitors: one showing what the 
teacher is doing; the other allowing the student to immediately replicate the process being taught by the teacher); and 
collaborative learning studios (accommodating up to six students at each of six tables). Each table is a dry-erase board 
with a computer located inside the table. Students use wireless keyboards & mice to avoid tabletop clutter. 

As much as any other factor, teachers desire time to work and collaborate with their peers. Teacher grade-level and 
content-area collaborative working time is embedded into Stony brook's schedule for (1) data meetings to use formative 
assessment results (every 3 weeks) to review progress, discuss challenges, make instructional adjustments, and re-group 
students (school-wide) for daily 30-minute Success periods; and (2) PLC meetings will be embedded into Stonybrook's 
master schedule for 2014-15 allowing time for team collaboration and peer learning. 

Teachers who are new to Stonybrook do not feel the same overwhelming sense of "aloneness" often experienced in urban 
districts. Our collaborative practices are long-embedded into the school's culture and continuous improvement systems. 
It's The Warren Way. Here, every new teacher is assigned a mentor; the district's Superintendent visits every new 
teacher's classroom and meets with the principal to discuss the strengths and needs of our first year teachers. High-quality 
opportunities for professional development are provided; instructional coaches support individual teachers and 
instructional goals and assist with school data and resources; Teacher Appreciation Days and other celebrations of success 
honor our professionals. 

The aforementioned conditions and the district's reputation as urban leader in its delivery of effective education, makes 
Stonybrook Middle School a most desirable working environment. It's also worth mentioning that our district's health 
care plan and benefits (with Community Health facilities conveniently located on campus) are attractive and important to 
teachers and their families. 

With the important initiatives currently underway at Stony brook (e.g., Curriculum Mapping & Unit Guide development; 
CR-PBIS teams) teachers have many opportunities to play active leadership roles and to receive recognition for their 
contributions. Building principals, the assistant superintendent for secondary education, the assistant superintendent for 
educator effectiveness, and the chief academic officer are on-site in school buildings every day. District leaders know that 
retaining the most effective teachers and potential leaders is a top priority. We invest heavily in our staff and as 
leadership positions open across the district, our first desire is to place "one of our own." Teachers here know that career 
growth and promotion are genuine opportunities available to them in Warren Township. 



REQUIRED ELEMENT: Establish schedules and implement strategies that provide increased learning time. 

Currently, Stonybrook Middle School has in place strategies to increase learning time for both teachers and for students, 
as part of its nationally-recognized 8-Step Process for Continuous Improvement and through its development of 
Stonybrook's master schedule. Warren Township's school day is longer than most Indiana schools to enable these 
strategies. All eight-steps of the process are described in detail within this application, under the Required Element for 
Comprehensive Instruction Reform Strategies. Steps I, 2 and 5 & 6 are shown here, as they specifically relate to 
increased learning time for teachers and students. 

Step I-Data Disaggregation: Each summer, district & school leaders and teachers disaggregate and analyze state 
!STEP+ testing results to determine whether state standards are being equitably learned by all students. Stonybrook's 
principal ensures that the school schedule provides weekly team planning periods for grade-level/subject area teachers to 
meet and discuss data, collaboratively plan and share best practices. 

Step 4--Assessments: While the State's assessments annually measure the impact of instruction, we cannot wait for those 
results to ascertain the impact of our efforts. District-wide, formative and performance-based assessments aligned to State 
academic standards, and Acuity, inform our progress across the school year. Immediately after those assessments, 
principals convene Data Meetings (often attended by the Assistant to the Superintendent for Secondary), where each 
grade-level/content-area teacher team analyzes (individual teacher and group) data results; looks for patterns to determine 
curricular adjustments needed; tracks individual student progress (&posts individual student results on Data Walls); and 
regroups all students (based on data results) for "Success Periods," where individualized student needs are supported in 
daily, 30-minute sessions. 

Steps 5 & 6-Tutorials and Enrichment: Warren Township has a longer school day than most Indiana schools, enabling 
us to accommodate personalized supports outside students' literacy and mathematics blocks of instruction. Unique, daily 
30-minute Success Periods-operating school-wide-place students who need tutoring into small groups with a content 
teacher. Students mastering standards on formative assessments are assigned to larger groups, taught by a variety of 
staff-including non-content teachers (e.g., music, art, PE, counselors). Student groupings/teacher assignments are fluid, 
changing after each formative assessment. Daily 30-minute Success Periods are built into Stonybrook's Master Schedule. 
Further, teacher teams (PLCs and Learning Log_ and key stakeholders collaborate to reflect on assessment data for the 
purpose of adjusting instruction to personalize student learning. 

To further support students' acquisition of English/language arts proficiency, the master schedule also builds in a 100­
minute ELA block for core instruction. Through work with its External Provider AIR, teachers are receiving trainings to 
successfully use this instructional block to effectively meet students' needs. Other changes in the master schedule will 
enhance teaching and learning by: (i) Building into the schedule embedded-time for teacher collaboration/peer learning 
time during PLCs. (ii) Reducing the number of periods devoted to band, choir and orchestra classes to enable the 
scheduling of student interventions (i.e., Read 180 and Math 180) to support high-need students' specific learning needs. 
(iii) Moved lunch until later in the day to eliminate split classes that disrupt teaching and learning for students during the 
lunch time block. 

SIG-FUNDED STRATEGIES will increase learning time for students beyond the regular school day and year. 

Highly-engaging instructional support, internet access, character education activities, community partnerships (exciting 
ELO projects) and topical series for parent participation & trainings will be offered to Stonybrook students through 
extended-learning time across the school year for 2-hours after school (Monday-Thursday) and for 3-hours daily during 
Week I of each fall & each spring Intersession break. 

While any student may participate, teachers also will identify struggling students who will be strongly encouraged to 
attend through direct communications with their parents/guardians. Scheduled activities will reflect a balance of 
engaging, collaborative and meaningful opportunities that support achievement and behaviors, while expanding students' 
experiences. Learning will be relevant to students' own interests, connected to real-world activities, giving youth 
opportunities to practice skills to become proficient at reading comprehension, mathematical problem-solving, good 
decision-making, and important conflict resolution skills. 



Stonybrook's aligned data findings 
• 	 Self-Assessment findings reveal the lack of, and need for, teacher collaboration time through Professional Leaming 

Communities 
• 	 At least 41 percent of Stonybrook students demonstrate reading proficiency levels below grade level, based on March 

2014 SRI Assessment Data Reports. Interventions tailored to address students' individual needs and increase their 
levels of reading proficiency are needed. 

• 	 ISTEP+ ELA overall proficiency rates have dropped over the past three years to 56.5 percent in 2012-13. This is 
well-under the districtwide average (71.5 percent) and State average at 79.5 percent. Black students and students with 
disabilities consistently rank among the lowest proficiency rates. 

• 	 Achievement in mathematics, with Overall proficiency at 68.9 percent, is well-below the district average (78.7%) and 
the State average of 82.7 percent. Similar to ELA results, students in Grade 8 outperform those in Grade 7. Likewise, 
Black students and students with disabilities show the lowest levels of proficiency in mathematics achievement. 

• 	 Self-Assessment shows limited opportunities for extending the school day 
• 	 No transportation is available when extended-day opportunities are provided 

REQUIRED ELEMENT: Provide ongoing mechanisms for family and community engagement. 

Each semester, Stonybrook hosts family Literacy Night and Math and Science Evening events. Parent-Teacher monthly 
events for our families include movie nights, games nights and family skate parties. Annual Parent-Teacher Conferences 
are held to discuss student achievement, behavior and interventions, as needed. Parents are invited to serve on 
Stonybrook's· School Improvement Committee, along with teachers, to examine improvement plans to ensure we are 
meeting established goals. As part of our Response to Instruction (RtI) process, parents are included in work with the Case 
Manager and referring teacher to confirm that all interventions are done with fidelity. Parents Are the Core evening 
meetings (with dinners provided) are held 5-times across the school year, where parents are invited to participate in 
sessions to support their involvement and understanding of school initiatives. Sample topics include understanding 
Common Core State Standards, bullying, homework tips, getting the behavior you want at home and at school. This 
spring, a Community Needs Assessment will be sent to all Stony brook families to seek parent feedback concerning where 
we need to improve, what we are doing well, and what other services we can offer. 

Quarterly Reading Celebrations, Honor Roll Celebrations and Student ofthe Month recognitions provide opportunities for 
students and families to celebrate students' successes. Signage on rolling PowerPoint presentations and a PacerCares 
partnership (Indianapolis NBA team) further support accomplishments. 

Two significant district community partnerships support Stonybrook students, their parents and the entire school 
community: 

Community Health Network/Community Hospital: MSD of Warren Township and Community Hospital have had a 
long standing partnership dating back many years. In 2008, an Employee Health Center was established for 
employees and their families. In 2009, Community Hospital established the Jane Pauley Health Center (a Federally­
Qualified Health Center) to provide community medical services centrally-located at the Renaissance school. In 
2011, Community Hospital, Warren Township and the Indiana School of Dentistry created the Jane Pauley Dental 
Clinic at the Walker Career Center providing services to students and residents. With services to roughly 6,500 
patients per year, the integration of medical and behavioral health care---as well as access to various social and dental 
services-makes the Jane Pauley Community Health Center a national model for innovative health care solutions. 

Gallahue School-based Mental Health Counseling Service: An important piece of Warren's collaborative partnership 
with Community Hospital is the provision of cost-effective, convenient school-based mental health services. This 
program provides year-round services at Stonybrook, in the students' homes, or other mutually-agreed upon places to 
help provide effective mental health services for Warren Township students and their families. 

Today, services include assessment, therapy, case management, skills training and crisis intervention for clients and 
their families. Client participants have access to the full continuum of mental health care provided by the Gallahue 
Mental Health Program of Community Health Network of Indianapolis-including medication management and 
inpatient and day treatment. 



School-based therapists (two full-time and one half-time at Stonybrook) and case managers serve as invaluable 
resources. They provide consultation to administrators and teachers regarding work with students experiencing 
mental health and behavioral difficulties, thereby considerably improving the classroom learning experience for many 
of our students. 

SIG-FUNDED STRATEGIES 
A. 	 As part of its extended-time afterschool and Intersession strategy, events that encourage parent participation will be 

organized across the school year to help staff foster relationships with families and to encourage parental involvement 
(e.g., Technology Series, where parents learn about the online options for their child's use of Chromebooks at home; 
or Technology Support to help parents' effective personal use of technology for locating resources, submitting online 
employment applications, obtaining online coursework, etc.). 

B. 	 Students participating in afterschool/Intersession programs will be invited to participate in community partnership 
projects, under the direction of Warren Central High School's ELO Coordinator, in a pilot initiative to provide similar 
rewarding opportunities to middle school students. Projects will be identified in collaboration with community 
partners identified by the ELO Coordinator, the SIG-funded Social Worker (and approved by the principal) that foster 
positive community relationships, build teaming skills among students and result in activities that support learning 
and enhance the school and neighborhood families & community. 

C. 	 Implementation of new CR-PBIS will be supported through the addition of a SIG-funded, full-time Social 

Worker/PBIS Specialist. The Social Worker will play a unique role at Stonybrook, working with school staff, 

students, families and community agencies in removing barriers to education-providing a vital link between home, 

school and community. 


Working in tandem with the assistant principal, school counselor, External Expert (Virtuoso), and Stonybrook staff, 
the Social Worker will support the implementation of school-wide expectations for behaviors and tiered-interventions. 
The primary roles of the Social Worker will be to: (a) Work directly with students and families to reduce student 
suspensions; (b) Lead social skills groups (character education) to improve students' interpersonal relationships-both 
during school time and during extended-time afterschool/Intersession sessions; (c) To work collaboratively with the 
district's Extended-Leaming Opportunities coordinator to develop high-interest, engaging afterschool service projects 
with community partners; and (d) To foster community partnerships that support school needs and initiatives. 

Stony brook's aligned data findings 
• 	 Self-Assessment findings note that while fall & spring literacy & math Family Nights are held, and monthly family 

events offered (movie night, game night, & skate parties), stronger relations & collaborative efforts on behalf of 
students are needed 

• 	 The principal builds strong relationships with students, teachers and parents 
• 	 Community partnerships are limited 
• 	 Stonybrook's 39 percent suspension rate is substantially higher than other district middle schools (nearly double the 

rate at Raymond Park Middle School) 
• 	 The most predominant reasons for suspension (identified by Code #s) were: Fighting, Inflammatory Actions, and 

Defiance. Additionally, 909 assignments were made to in-school intervention last year, primarily due to defiance 
issues. 

REQUIRED ELEMENT: Provide comprehensive instructional reform strategies that promote the continuous use of student data 
to inform & differentiate instruction & use data to implement an instructional program that is research-based and aligned 
to State academic standards. 

The 8-Step Process for Continuous Sch.ool lmprovement has been implemented with fidelity, district-wide, over the past 
ten years. This process provides the framework for monitoring the implementation of the Transformation Model at 
Stony brook. 



Step I-Data Disaggregation: Each summer, student test scores are used to identify instructional groups and to identify 
strong and weak curriculum areas and practices. Stonybrook's principal ensures that the school schedule provides weekly 
team planning periods for grade-level/subject area teachers to meet and discuss data, collaboratively plan and share best 
practices. 

Posted Data Walls in the school keeps the focus on students' learning, with walls updated following each higher-level 
assessment (!STEP, Acuity, SRI) to track progress and identify continuing needs. 

Step 2-Instructional Calendar: Provides Curriculum Maps and Unit Guides that are aligned to State Academic Standards 
and used by teachers (created by teachers with assistance from McREL during 2013-14). Maps are available in 
English/LA and Mathematics. Summer 2014, Social Studies and Science maps will be created; and the ELA & Math 
maps and guides will be revised to align with new State standards. The calendars encompass all college and career ready 
standards and serve as a guide for instruction based on the need of the student group and the weight of the 
standard/objective/project. 

Step 3-Instructional Focus: Teachers and students alike are expected to understand the instructional focus for each day's 
lesson (driven by the Curriculum Maps and Unit Guides). Continuous principal classroom walkthroughs, professional 
development trainings, teachers' collaborative planning & sharing of best practices and teacher mentoring (through 
instructional coaches/highly-effective classroom teachers) support quality instruction, aligned to State Academic 
Standards. Instruction is delivered using multiple pathways to address the unique learning interest, needs and pace of 
each student. Technology is used to personalize learning. 

Step 4-Assessments: While the State's assessments annually measure the impact of instruction, we cannot wait for those 
results to ascertain the impact of our efforts. District-wide, formative and performance-based assessments aligned to State 
Academic Standards, and Acuity, inform our progress across the school year. Immediately after those assessments, 
principals convene Data Meetings where each grade-level/content-area teacher team analyzes data results (by individual 
teacher and by group results); looks for patterns to determine curricular adjustments needed; tracks individual student 
progress (&posts individual student results on Data Walls); and regroups all students (based on data results) for "Success 
Periods," where individualized student needs are supported in daily, 30-minute sessions. 

Steps 5 & 6--Tutorials and Enrichment: Warren Township has a longer school day than most Indiana schools, enabling 
us to accommodate personalized supports outside students' literacy and mathematics blocks of instruction. Unique, daily 
30-minute Success Periods--operating school-wide-place students who need tutoring into small groups with a content 
teacher. Students mastering standards on formative assessments are assigned to larger groups, taught by a variety of 
staff-including non-content teachers (e.g., music, art, PE, counselors). Student groupings/teacher assignments are fluid, 
changing after each formative assessment. Daily 30-minute Success Periods are built into Stonybrook's master schedule. 
In addition, teacher teams (e.g. PLCs, data teams), and key stakeholders collaborate to reflect on assessment data for the 
purpose of adjusting instruction to personalize learning. 

Step 7-Maintenance: Just because something has been taught and initially mastered doesn't mean that students retain 
that learning. Most students need repetition for mastery to set in. Students maintain learned skills through periodic and 
cyclical reviews of standards taught (e.g., during "Bell-work," and using Acuity instructional resources). Personalized 
digital content provides an intentional and consistent maintenance of college and career ready standards. 

Step 8-Monitoring: Principals who monitor the fidelity of the 8-Step Process are effectively managing curriculum and 
instruction. Stonybrook's principal conducts daily classroom walkthroughs, as well as one (I) announced and five (5) 
unannounced teacher evaluations; holds student Test Talks (to meet individually with students to discuss their scores on 
State assessments and set achievement goals); convenes formal, monthly Data Meetings with grade-level/department-level 
team meetings; provides oversight of daily Success Periods; and celebrates success with teachers, students and parents. 
The superintendent monitors the principal's implementation of the 8-Step Process, as do the assistant superintendents. 
Structured, half-day semi-annual Process Checks are conducted by the superintendent and central office leadership team 
in every school. Stonybrook's principal and each grade-level/department-level leadership team presents (with evidence) 
their progress, identifies challenges, and discusses strategies for the resolution of issues requiring central office support. 



Regular monitoring is conducted by the central office staff. The Chief of Academics, Assistant to the Superintendent for 
Grades 7-12 and Assistant to the Superintendent for Educator Effectiveness are in schools daily. The Superintendent 
conducts visits to each school at least twice per year, and observes in every new teacher's classroom. 

Committed to improving student achievement, the district added a new position in 2013-2014 that was greatly needed. 
Ryan Russell, Assistant to the Superintendent for Teacher Effectiveness, coordinates professional development (based on 
school needs) with outside experts, e.g., McREL (curriculum and instructional strategies to meet demands of new 
standards); Virtuoso (cultural competency and PBIS); American Institute for Research (JOO-minute Middle School E/LA 
block); Scholastic training (SRI to gain understanding ofreading levels and !exiles; Read 180); and Achieve 3000. In 
addition, training is provided to Stonybrook's instructional coach. Further, Mr. Russell's team provides professional 
development forthe effective integration of technology into teaching & learning. Stonybrook's principal creates a 
professional development calendar at the beginning of each year. Of course, PD calendars are fluid, as adjustments are 
made based on needs identified through observations, data and teacher requests. 

The Chief of Academics and the Assistants to the Superintendent K-6 and 7- 12 disaggregate data regularly. For example, 
Acuity data is analyzed after each administration. Trends are recorded and discussed. Not only are academic data tracked 
on a monthly basis, disaggregated suspension data are also analyzed, shared and discussed each month. Data are also 
disaggregated & shared to monitor the achievement of special populations. 

MSD of Warren Township has a strong fiscal monitoring process. We continue to have excellent reviews by the State 

Board ofAccounts. Our Chief Financial Officer is highly-regarded across the state and regularly provides training to 

other business managers. Warren's financial monitoring system has multiple checks and balances incorporated into its 

processes. 


In addition to the aforementioned central office monitoring practices, MSD of Warren will contract with an outside expert 
to conduct monthly process checks to specifically monitor the implementation of all components of the SIG grant at 
Stonybrook Middle School. Reports of findings will be provided to leadership to inform them of implementation progress 
and adjustments needed to ensure that project goals are met. 

While the 8-Step Process and strategies detailed above provide Stonybrook's foundational system for continuously-using 
data to inform decision-making, new initiatives funded through this grant will further enhance and support its use of data 
to inform and differentiate instruction. Work through the !DOE/Great Lakes East/American Institute for Research (AIR) 
and relevant research findings for effectively impacting adolescent teaching and learning have influenced our 
Transformation Model. 

• 	 Core classroom instruction (Tier I) will look different under this model. Instead ofwhole-group, direct instruction 

from the teacher, mini-lessons-followed by small-group instruction by the teacher, while others work independently 

or in collaborative groups using technologies and digital resources to support their learning-will represent a 

substantial shift from instructional strategies currently used. 


• 	 Students who struggle will be further supported through extended-learning opportunities, both within the school day 
(by interventionists using research-based programs aligned to their specific needs) and during afterschool and 
intersession academic, social and emotional sessions. 

• 	 The master schedule will be revised to accommodate time to support students (school-day interventions; extended-day 
& year supports) and teachers (embedded time added to support PLCs; embedded & extended day/year PD through 
external providers, district experts, & opportunities outside the district) 

• 	 Middle school students will be engaged, active participants in their learning; and teachers will have the tools and 
professional development needed to ensure that academic performance is substantially increased over the next three 
years. 

SIG-FUNDED STRATEGIES 
A. 	 Supports for differentiated core classroom instruction (Tier I) & extended online learning opportunities through 

digital content for use by classroom teachers and students (myOn Reader--with 70% non-fiction text; Achieve3000); 
B. 	 Classroom learning environments that support engaged and collaborative learning and 21" Century skills (Smart 

projectors, whiteboards, document cameras, round tables) 
C. 	 Extended PD trainings by external provider AIR to support teachers' effective use of small-group instructional 

practices; and to support the framing of new PLCs 



D. 	 Supports for students who struggle (Tier 2) by increasing learning time and resources targeted to meet students' 
individual needs (Read 180, Scholastic Math Inventory, Math Interventionist, and Math 180) 

E. 	 Year-long, daily afterschool & Intersession programs designed to be highly-engaging offering academic support, 
character education, community-based projects, First Lego league robotics programs/STEM activities, and topical 
series for parent participation & trainings 

Stonybrook 's aligned data findings 
• 	 Self-Assessment findings show that Stonybrook has a strong, data-driven culture with regular analyses of academic 

and discipline data; principal knows school data & regularly meets with teachers to review and discuss data, strengths 
and weaknesses of student progress, and develops plans to remediate weaknesses 

• 	 While formative assessments reveal individual student needs, classroom instruction most-generally is not 
differentiated to address individual needs 

• 	 New assistant principal has a demonstrated track record of effectiveness and brings an extensive amount of 
knowledge on middle school reform 

• 	 New Assistant to the Superintendent for 7-12 provides weekly guidance and mentoring to the principal 
• 	 Instruction is primarily lecture-style and teacher-centered; instruction is not rigorous or cognitively demanding; ELA 

curriculum is primarily fictional text and narrative writing 
• 	 While staff have learned about Depth of Knowledge, activities for higher order thinking do not occur regularly in all 

classrooms 
• 	 Cooperative and collaborative learning activities are limited (furniture limitations) 
• 	 Too frequently there is little to no differentiation, placing the same cognitive demands on all learners 
• 	 Textbooks or novel (often below recommended !exile level) are primary drivers of instruction 
• 	 While every student has a Chromebook (personal computer), there is no digital content for Chromebooks at the MS 
• 	 Engaged & collaborative learning is limited. Classrooms do not have interactive projectors, document cameras, or 

whiteboards 
• 	 No funds to support Math Interventionist 
• 	 Supplemental resources (e.g., Achieve3000) only available for a small percentage of students 
• 	 More resources needed to support teachers' desire to better meet individual student needs, specific to those identified 

through data 
• 	 Need for culturally-relevant teaching practices 

Describe how the model will create teacher, principal, and student change. 

Proposed grant-funded initiatives lay the foundation to build on prior achievements and to enable our success in preparing 
all Stonybrook Middle School students for successful transition into Warren Central High School, then for graduation and 
college and careers. 

With more than 650 students and poverty rate of 75 percent, all Stonybrook Middle School students and educators will 
benefit from the initiatives proposed within this application. We will transform school culture, learning expectations, 
supports, and achievement measured by State and new district formative assessments aligned to State standards. Data 
results will be methodically-used to adjust instruction, support struggling students and enrich learning for those 
demonstrating mastery. 

All students will have opportunities for extended-day and -year learning, within technology-rich environs. Exciting 
strategies will feature high-interest digital content and Lexile-leveled instructional supports to address and accelerate 
learning-and ultimately the achievement of students. 

The Transformation Model and SIG grant-funded interventions will create teacher, principal and student change in the 
following ways. 

A. 	 Support comprehensive instructional reform through differentiated core classroom instruction and extended online 
learning opportunities by providing 



I. 	 Effective implementation of the JOO-minute ELA block, including digital content for use by teachers and students. 
• 	 myON Reader will provide anytime and anywhere access to a personalized literacy approach that matches 

students' interests and Lexile levels to over 3,500 award-winning, enhanced digital books. Since every 
Stonybrook student has a Chromebook (a personal computer for use in school and at home), student licenses for 
myON Reader provides a wonderful 24/7 connection with school, home and the classroom. It offers valid and 
reliable embedded assessments and scientifically-based predictions of students' future reading abilities. Seventy 
(70) percent of text is non-fiction and IO percent is offered in Spanish. Digital content offers spoken word audio 
to model fluency, sentence highlighting and an embedded dictionary. During Stonybrook's daily JOO-minute 
block for ELA instruction, teachers will be able to develop personalized reading plans for students based on their 
reading level and provide access to reading supports when necessary. In real-time, teachers track what students 

. are reading and how long it takes 	them to complete assignments, measuring comprehension with end of book 
quizzes. Students monitor their own progress through their growth charts. 

• 	 A leader in differentiated instruction, Achieve3000 employs web-based literacy solutions that are proven to 
increase reading comprehension, fluency, vocabulary, and writing proficiency for middle school students. With 
the belief that "Teaching students one-on-one, at their level, is one of the most powerful ways to help them reach 
their maximum potential," we will purchase student licenses to access this powerful digital resource. 
Achieve3000 will be used by English, Social Studies and Science content teachers to differentiate instruction 
based on students' Lexile levels. At least weekly, employing a proven 5-step literacy routine, each content teacher 
will select articles, relevant to their core classroom lessons and aligned to students' interests, to support literacy 
acquisition across all content areas. The Achieve3000 assignments are interactive, engaging and relevant, 
providing more time-on-task and more practice--fostering higher achievement gains. 

2. 	 Learning environments that support engaged and collaborative learning promoting 21 '1 Century skills will be 
provided in all Stonybrook classrooms through the purchase of Smart Projectors, whiteboards & document 
cameras and round tables. Self-Assessment findings reveal the lack of engaged and collaborative learning and the 
absence of resources to support it. In its recent analyses of school reform and student engagement, the Phi Delta 
Kappan noted that, "Perhaps more than any other subject, the issue of student engagement was explicitly and 
implicitly raised as an intrinsic component of any discussion on school reform." 

Through SIG funding, we seek to infuse technology supports into our instructional environments and to ensure 
that teachers are well-prepared to effectively and meaningfully use these tools for engaging and educating 
Stony brook Middle School students. Because technology has become--and will remain-an essential tool of 21 '1 

Century learning, the grant funding will provide Stonybrook teachers and students with classroom experiences 
similar to those that students will encounter as they enter Warren Central High School. 

B. 	 Supports for students who struggle (Tier 2) will be enhanced through increased learning time and interventions 
specific to individual student needs through-

I. 	 The purchase of 60 student licenses for Read 180 will support the needs of three classes of 20 students each 
whose reading Lexile is below 900 (5"' grade or lower) and who have not passed !STEP+. Read 180 is one of the 
few interventions cited by What Works Clearinghouse with strong ratings (i.e., "evidence that the intervention had 
a positive effect on outcomes with no overriding contrary evidence," based on multiple studies). 

A district-licensed (and Title I-funded) English teacher with her masters in Reading will provide a full class 
period of Read 180 instruction to high-need students-in addition to their I 00-minute ELA instructional block. 
Providing a whole-group, 5-minute mini-lesson to introduce objectives, students will rotate through three learning 
stations: (I) computer work, tailored to their specific needs; (2) books on tape, listening to higher-level reading & 
building vocabulary; and (3) small-group instruction with the teacher. 

2. 	 Scholastic Math Inventory, a researched-based, rigorous tool will be used to universally screen all students and to 
identify those with high-need for daily intervention, aligned to their individual needs 

3. 	 A full-time, appropriately-licensed Mathematics Interventionist will be hired to support the needs of students who 
are identified as most in need and who have not passed !STEP+. The Interventionist will provide six periods 
daily of mathematics instruction, where high-need students receive this support-in addition to their classroom 
mathematics instruction. 



4. 	 120 student licenses for Math 180 will be used by the Math Interventionist to support the needs of six classes (20 
students each) of high-need students. Math 180 is a research-based revolutionary new math intervention program 
designed to address the needs of struggling students-and support teachers. Its groundbreaking instructional 
design uses adaptive software to provide students with personalized instruction and practices, while equipping 
teachers with an ecosystem of support. The unique instructional design pairs sophisticated technology and smart 
data to help teachers elicit thinking and build conceptual understanding, while adaptive software accelerates 
students at their own pace. A personalized newsfeed on the home screen gives student updates, achievement 
badges and progress reports, top scores, and topics they've completed. Seeing the real-time connection between 
effort and results feels good and it makes reluctant middle school students want to do more. 

5. 	 Highly-engaging instructional support, internet access, character education activities, community partnerships 
(exciting ELO projects) and special topical series for parent participation will be offered to Stonybrook students 
through extended-learning time after school and during Week I of fall & spring Intersession breaks. While any 
student may participate, teachers also will identify struggling students who will be strongly encouraged to attend 
through direct communications with their parents or guardians. Scheduled activities will reflect a balance of 
engaging, collaborative and meaningful opportunities that support achievement and behaviors, while expanding 
students' experiences. Learning will be relevant to students' own interests, connected to real-world activities, 
giving youth opportunities to practice skills to become proficient at reading comprehension, mathematical 
problem-solving, good decision-making, and important conflict resolution skills. 

Although it will be designed to look and feel different from the school day, work wilf be aligned to student needs 
and State Academic Standards. Academic enrichment sessions will include a variety of high-yield learning 
activities, e.g., myOn Reader, Achieve3000, FIRST LEGO League (a robotics program designed to get student 
teams excited about math, science & technology). Topical events to promote cultural awareness and character 
education-including selected club activities-will be featured across the year. Students participating in 
afterschool/lntersession programs will be invited to participate in community partnership projects, under the 
direction of the Warren Central High School's ELO Coordinator, in a pilot initiative to provide similar rewarding 
opportunities to middle school students. 

Events that encourage parent participation will be organized across the school year to help staff foster 
relationships with families and to encourage parental involvement (e.g., Technology Series, where parents learn 
about the online options for their child's use of Chromebooks at home; or Technology Support to help parents' 
effective personal use of technology for locating resources, submitting online employment applications, obtaining 
on line coursework, etc.). 

Instructional staff will provide the afterschool 2-hour sessions, Monday-Thursday, across the entire school year (at 
least 144 days x 2 hours~ 288 hours). Students will also be offered 3-hour sessions on Monday-Friday during Week 
I of fall & spring Intersession breaks (10 days x 3 hours~ 30 hours). At a minimum, 318 hours of extended-time 
learning will be annually offered. 

Transportation, staffing and instructional supplies (including FIRST LEGO League robotics program promoting 
STEM activities) will be provided through the SIG grant. At no cost to students, USDA approved meals will be 
offered, funded through School Nutrition monies. Though coordination with the district and Chartwells (district's 
Food Service provider), boxed dinners will be provided to students in a way similar to how universal breakfast 
and lunches are handled. 

C. 	 Decrease suspension and behaviors that interfere with teaching and learning through ­

I. 	 A Culturally-Responsive Positive Behavior Interventions & Supports (CR-PBIS) Team at Stonybrook (assistant 
principal, school counselor and teacher representatives) is currently developing a Matrix of behavioral 
expectations and practices within classrooms and across the school environments (e.g., hallways, 
arrival/dismissals/transitions, lunch room, bus, & cafeteria). Through six-days of trainings with the district-funded 
External Provider Virtuoso, the school's CR-PBIS Team develops plans and brings them back to share and 
finalize with staff during building meetings. Lessons to demonstrate desired behaviors (for modeling with 
students) and teacher classroom plans are being created (during eleven (11) CR-PBIS Stonybrook staff meetings). 
School and classroom plans will be ready for full implementation for the start of school year 2014-15. 



2. 	 Implementation of new CR-PBIS will be supported through the addition of a SIG-funded, full-time Social 
Worker/PBIS Specialist. The Social Worker will play a unique role at Stonybrook, working with school staff, 
students, families and community agencies in removing barriers to education-providing a vital link between 
home, school and community. 

Working in tandem with the assistant principal, school counselor, district-funded External Provider Virtuoso, and 
Stonybrook staff, the Social Worker will support the implementation of school-wide expectations for behaviors 
and tiered-interventions. The primary roles of the Social Worker will be to: (a) Work directly with students and 
families to reduce student suspensions; (b) Lead social skills groups (character education) to improve students' 
interpersonal relationships-both during school time and during extended-time afterschool/Intersession sessions; 
(c) To work collaboratively with the district's Extended-Leaming Opportunities coordinator to develop high­
interest, engaging afterschool service projects with community partners; and (d) To foster community 
partnerships that support school needs and initiatives. 

3. 	 Stonybrook will monitor suspension data on a monthly basis. A decrease in disruptive behaviors, as well as 
closing the gap with suspensions (i.e., African Americans are suspended at a higher rate than other groups) are 
ways that effectiveness will be measured. Stony brook staff will review and discuss discipline referrals at monthly 
staff meetings, in order to monitor the progress of their CR-PBIS implementation and to make adjustments, as 
needed. 

D. 	 Provide sustained support and develop teacher and leader effectiveness through-

I. 	 Staff trainings to support the effective implementation of SIG-funded initiatives (e.g., myON Reader) 

2. 	 Opportunities for intensive PD staff trainings beyond the regular school day & year. Identified and selected by 
building leadership & teachers, such opportunities will support Stonybrook's goals for leadership, effective 
teaching & learning, culture, achievement gaps, and student engagement. Since staff recognizes the importance 
of being in their school during the regular school year, such trainings will occur outside the regular school day 
and year. (Example: July 14-J.9, 2014, the Institute for Urban School Leaders at the Harvard Graduate School of Education, 
where school teams examine successful practices from urban settings; explore strategies that promote student engagement; 
identify leadership roles required to improve teaching & learning in classrooms; examine beliefs & cultural impacts for 
learning; explore techniques for closing achievement gaps). 

3. 	 Extended PD trainings through external provider American Institute for Research (AIR) to (a) Support 
Stonybrook's new JOO-minute-block ELA instruction model (Initially-funded during 2013-14 thru !DOE 
Outreach); and (b) frame and support new Professional Leaming Communities (PLCs) with time embedded into 
Stonybrook Middle School's master schedule to provide PLCs, specifically for teacher collaboration and 
professional learning with peers. 

4. 	 Routine Process Checks will be conducted monthly by an external consultant to monitor and support 
Stonybrook's full and effective implementation of proposed SIG-funded initiatives. 

5. 	 External Providers provided through other district funds: Mc REL for teachers' effective use of instructional strategies to 
implement the new Indiana Academic Standards (close reading, vocabulary, mathematical practices, effective 
small-group instruction & providing choice for students; and Virtuoso trainings to support full implementation of 
CR-PBIS school-wide strategies and to olan Tier 2 & 3 behavioral interventions 

Complete the appropriate intervention model of choice and attach with LEA and School Data. 



Describe any pre-grant implementation steps which are being taken during the application year to prepare for Year I 
of SIG 

Principal Changes & Flexibility 

Effective for 20 I I - I2, the superintendent removed the principal due to lack of effort to support 
improvement performance. She interviewed Mrs. Pam Griffin for the position. Her decision for selecting 
Mrs. Griffin was justified on the basis of her performance across the prior school year. Mrs. Griffin was 
the dean of the newly-reconfigured Creston Intermediate Academy. There, she worked collaboratively 
with principal, Mr. Foster (a former Distinguished Educator), demonstrating outstanding leadership skills 
in Creston's successful transition of new grade-level reconfigurations, adjusted teacher grade-level 
assignments and school-wide efforts to successfully meet student needs in Year I of the Academy's 

existence. 

With full-confidence in her demonstrated abilities and a positive vision for leading, the superintendent 
gave Mrs. Griffin the responsibility to serve as principal and tum around the performance of Stony brook 
Middle School. As principal, Pam Griffin possesses the requisite knowledge and skills in pedagogy, 
instructional practices, data analysis, and ability to build relationships necessary to significantly impact 
school culture and student achievement. 

At the beginning of SY 2013-14, Mrs. Griffin replaced a key member of her leadership team, the assistant 
principal. While multiple strong candidates were considered, the individual selected best met the needs 
for working in partnership with Griffin to transform the culture, learning expectations and achievement 
levels of Stonybrook Middle School students. Mr. Kyle Barrentine brings exceptional experience as the 
former principal of a highly-effective middle school. He successfully implemented PBIS in his former 
school, playing a vital role in Stonybrook's implementation of its new CR-PBIS initiative. Mr. 
Barrentine's strong leadership presence is already making a difference in Stonybrook's school culture. 

Principal Griffin has the grit, tenacity, leadership team and teachers she needs to transform Stonybrook 
Middle School. Year-long performance evaluation observations, Process Checks conducted by district 
leadership, a decline in suspension rates, and student data (i.e., Acuity-Indiana's formative assessment 
that is highly-predictive for !STEP performance) confirm that Mrs. Griffith is leading the school in the 
right direction. 

An advocate for strong accountability for student achievement, Pam Griffin is committed to making a 
difference. She is dedicated to enhancing the professional culture, expecting full staff participation, 
collaboration and use of strategies enabled through professional development initiatives to dramatically 
shift school culture and increase student learning. She has the authority to hire teachers who share this 
passion and to remove those who are found to be ineffective. 

Summary Statements 

• 	 Pam Griffin named principal by superintendent for SY 2010-1 I, based on demonstrated highly­
effective leadership performance as dean of the newly-reconfigured Creston Intermediate Academy 
under principal Stephen Foster, former Distinguished Educator 



• 	 At the beginning of SY 2013-14, Mrs. Griffin replaced her assistant principal with a proven ieader 
better-able to meet Stonybrook's needs. Kyle Barrentine brings middle school reform knowledge and 
expertise for the implementation of the school's new CR-PBIS initiative. 

• 	 Year-long perfonnance evaluation observations, Process Checks conducted by Superintendent 
Cushenberry & her district leadership team, and student data (i.e., Acuity-Indiana's formative 
assessment that is highly-predictive for !STEP performance; and student suspension numbers have 
declined) confinn that Mrs. Griffith is leading the school in the right direction. 

• 	 Griffin is dedicated to transforming Stonybrook's professional culture, expecting full staff 
participation, collaboration and use of strategies enabled through professional development initiatives 
for increasing student learning. 

• 	 As principal, Mrs. Griffin has the authority to hire teachers who share this passion and to remove 
those-who are found to be ineffective. 

Effectiveness of staff and recruitment/retaining of staff 

Effectiveness of Staff 

To ensure buy-in, Warren teachers and administrators formed committees to create our district's 
performance evaluation metrics, aligned to the expectations of Indiana Public Law 90 and the Indiana 
Department of Education's model for annual Teacher Performance Evaluations, called Teacher 
Effectiveness Assessment Model (TEAM). Warren Township's teacher evaluation process encourages 
the improvement of instruction through collaboration between teachers and building administrators and 
ongoing professional development and support. The high quality of instruction that lies at the heart of our 
district's commitment to academic excellence depends upon consistent implementation of professional 
behaviors. Our process is intended to engage teachers and their evaluators in a professional dialogue that 
encourages growth and improvement. 

Warren is fully-implementing the provisions of the State's new evaluation system. After a year of creating 
our model, a TEAM maintenance committee, consisting of teachers and administrators, continues to meet 
and make adjustments within the system. Warren annually evaluates teachers and leaders, creates 
intervention plans for those who struggle, and has the option to dismiss those who do not improve after a 
second level of intensive help. Principals and teachers, alike, receive a very clear, comprehensive outline 
of the expectations on which they will be measured. 

At a minimum, reviews last 20-minutes with a requirement of one-announced and five-unannounced 
reviews throughout the school year for all teachers. Teachers receive feedback within 24 hours through 
PIVOT (i.e., the district's data warehouse), in four domains (instructional planning, effective instruction, 
classroom environment and professional commitment). CR-PBIS is built into the rubric. Evidence is 
linked to the rubric and provided a rating (highly effective (4), effective (3), improvement necessary (2) 
and ineffective (!). Summative scoring obtained through the evaluator's classroom observations and 
evidence submission process makes up 90 percent of the overall evaluation. Student achievement and 
growth data consist of scores obtained from the Indiana Schools A-F Accountability System. The school's 
assigned summative score will automatically be inputted into this category. Students' achievement scores 
make up I 0 percent of the overall evaluation. In the domain of Professional Commitment, certificated 
employees are classified as either "Meets Expectation" or "Does Not Meet Expectations." 



rroressionaiism is an expectation of all Warren employees. Therefore, only a "Does Not Meet 
Expectations" classification will impact a teacher's score. If any teacher is rated as "Does Not Meet 
Expectation," one categorical deduction is taken from their final score (e.g. moving from effective (3) to 
improvement necessary (2). 

Generally, feedback allows teachers to quickly take corrective action (if needed) to adjust instruction or 
classroom management. It also provides affirmation for great instructional practices and classroom 
culture. When a pattern of ineffective practices or behaviors are observed, a "problem-solving" meeting 
occurs where the teacher and principal discuss the concerns and create a plan to solve them, within an 
established timeline. If the problem is resolved within the timelines, the process ends. If not, teachers 
face intensive intervention. This involves a team of roughly five fellow teachers and principals. Over a 
new time frame, team members conduct observations and give feedback and advice. If the teacher 
improves, the process goes back to the less intense problem-solving level. If not, the principal can 
recommend to the superintendent to cancel the teacher's contract. While teacher dismissal is never taken 
lightly, taking action in the best interest of students is the objective. 

Similar to teachers, principals are annually evaluated within five-performance-level ratings (highly 
effective, effective, minimally effective, improvement necessary and needs improvement), based on valid 
performance measures-including achievement and growth of all students-and other measures of 
professional practices. Through school observations, principal practices are observed by assistant 
superintendents. Since new principals are assigned a highly-effective mentor-principal, first year 
leadership issues that normally challenge new administrators are rarely an issue in Warren Township. 

After the site observations, principals receive either oral or written feedback, as deemed most appropriate. 
If a pattern of need is identified, written work improvement plans are jointly developed, with expectations 
and time frames defined. As with teachers, principals receive a mid-year and end-of-the-year formal 
evaluation and are placed into one of five performance level categories. Those evaluations are used for 
continual improvement in instructional leadership, to guide professional development needs, and to 
inform personnel decisions. 

Recruiting and Retaining Staff 

• 	 Located near Indianapolis and the numerous nearby teaching colleges enables a generous pool of 
teacher applicants. 

• 	 Every year, PreK-12 administrators participate in Indiana College & university recruitment fairs to 
interview new talent. 

• 	 We participate in the Indianapolis Minority Recruitment Fair, seeking a diverse staff, reflective of our 
population. 

• 	 The principal posts open positions on the IDOE website, district website and, when needed, in 
national papers (e.g., Education Week). 

The principal reviews all applicants, creates an interview committee and selects candidates for interview. 
At times, a central office staff member is invited to participate in the hiring process and building teachers 
always are part of the interview committee. Following interviews, teacher candidates selected as potential 
finalists are vetted through inquiries to former employers and supervisors. With input from the interview 
committee and past employers/supervisors, the principal makes the final decision for hiring teachers. 



Retention of highly-effective teachers is crucial to the success of our students, so they are supported in a 

variety of ways. 
• 	 An on-site mentor is assigned at the building-level 

• 	 Principals provide feedback on a regular basis, after frequent observations and walkthroughs in all 
teachers' classrooms 

• 	 I "-year teachers participate in a year-long PD training series (e.g., effective instructional practices; 8­

Step Process, technology integration; classroom management) 

• 	 Exemplary experts, coaches & leaders offer PD to support district-wide initiatives (e.g., usmg 
strategies such as close reading to meet the demands of college and career readiness standards; CR­
PBIS) 

• 	 Bi-monthly content-area/grade-level team data meetings, embedded into every school schedule, are 
highly-valued by both teachers new to the profession, as well as seasoned veterans 

• 	 Administrators' open-door policies (both at the building & central office levels) allow for staff to gain 
additional support, when needed 

• 	 The district's outstanding relationship with its teachers union (Warren Education Association) fosters 
good will and contributes to staff retention 

• 	 Teachers also tell us that our district's health care plan and benefits (with Community Health facilities 
conveniently located on campus) are attractive and important to them and to their families. 

Building Culture 

One of Superintendent Cushenberry's first priorities was to frame the district's culture expectations 
around CORE (civility, order, respect and excellence). Our purpose in Warren schools is "To prepare our 
students to be self-directed learners who are literate, creative, critical thinking, civic-minded democratic 
citizens who do meaningful and productive work in school and for post-school life." Adaptedfrom Larry Cuban 

Effectively-managed classrooms do not just naturally happen. Decades of teacher implementation and 
school-based research have highlighted specific practices that support well-managed classrooms. 
Stonybrook examined existing behavioral interventions and supports to identify gaps (via surveys & site 
visits conducted by an external consultant and district leadership team members). SAVI Community 
Information System was examined to identify major factors that significantly affect the academic 
achievement of our students. Aligned with Stonybrook's findings of need and our goals to improve 
achievement & school culture and decrease suspension rates, external provider Virtuoso has provided 
year-long trainings to support development ofCR-PBIS. 

Culturally Responsive Positive Behavior Interventions and Supports (CR-PBIS), is a nationally­
recognized, research-based framework focused on the use of proactive behavior management strategies 
implemented to reduce the incidence of problematic behaviors in schools. When implementing CR-PB IS, 
educators must shift their mindset regarding discipline from reactionary to preventative. To facilitate this 
practice, educators learn to focus their attention on what they want students "to do." This model is used to 
provide a consistent, positive approach to discipline which includes a focus on explicit instruction of 
appropriate behavior, acknowledgment, cultural relevancy, and problem-solving to meet the needs of all 
students. 



To provide a protocol for ensuring that all classroom teachers have clarity on how to effectively align 
their classroom expectations, rules, procedures, acknowledgement, and consequences to the CR-PBIS 
framework, Stony brook has created a plan to develop and implement culturally-relevant positive behavior 
interventions and supports (CR-PBIS). 

A facilitator/coach (Stonybrook teacher) and selected school team members have attended six (6) after­
school trainings (3-hours each) throughout the 2013-2014 school year. Assignments were given (e.g. 
develop a Matrix for expected behaviors in hallways, cafeteria, & restrooms; create lesson plans to teach 
those behaviors to students); and team work documents were placed in a Dropbox, available to Virtuoso, 
district leaders, principals and other school teams. In addition, Virtuoso attended staff meetings to help 
with conversations about referral data, trends and expectations and supports. 

Stonybrook has developed a CR-PBIS Kick-Off plan for teaching students these expectations, rules and 
routines for behaviors within the school (arrival/dismissal, hallways, restrooms, cafeteria) and teachers' 
classrooms (class-wide expectations & rules; procedures & rules for whole group seat work, cooperative 
group, & independent seat work) during the I" week of the 2014-15 school year. 

Professional Development 

Ensuring that educators are adequately prepared to implement Transformation Model initiatives is a 
critical component for Stonybrook's improvement plan. Over the past year, a number of district-funded 
professional development initiatives have laid the groundwork for Stonybrook's transformation of 
effective instructional practices. 

While creating curriculum maps, McREL provided PD on unpacking standards and distinguishing 
declarative (what students know) & procedural (what students can do) expectations. 

• 	 A 2013 summer-series of technology trainings were provided to teachers to prepare them for using 
Google docs and tools-since at the beginning of SY 2013-14, every Stonybrook student would be 
issued a Chromebook (personal computer) for use at school and home. 

PD trainings for teachers' effective use of Google environs and applications for instructional use of 
Chromebooks were provided during fall 2013 trainings. 

An e-Mentor (Stonybrook teacher) was identified to attend additional district trainings, to be able to 
provide more technical support to colleagues. 

Summer/Fall 2013: District formative assessments, were not sufficiently rigorous and found to be 
inadequate for tracking student progress with the new college and career readiness standards. Those 
assessments were revised to align with the more rigorous standards. 

• 	 Across SY 2013-14, McREL content experts conducted multiple onsite trainings at Stonybrook. 
Prior to each visit, Skyping meetings were held with the principal, the district's Assistant 
Superintendent for Educator Effectiveness and McREL to ensure that upcoming trainings would be 
aligned to specific school needs. During the site trainings, Stonybrook Middle School leadership, the 
instructional coach, and teachers received authentic and effective job-embedded professional 
development-focusing on close reading strategies, vocabulary and mathematical practices. 
Following visits, feedback was sought, reports written & submitted, with follow-up provided, as 
needed. 



• 	 McREL wiii continue to support schoois' effective use of strategies aiigned to coilege and career 

readiness standards next year. 

• 	 Across the 2013-14 school year, !DOE/Great Lakes East/AIR (American Institute for Research) 
provided support for the redesign of our middle schools' new 100-minute-block ELA instructional 
model. During three half-day sessions, Dr. Chris Rauscher (AIR), expert in adolescent literacy 
research, helped Stonybrook ELA teachers apply research-based strategies to greatly impact teaching 
and learning during the 100-minute ELA block. 
To improve school culture and decrease suspension rates, Stonybrook's CR-PBIS team attended six 
(6) half-day Virtuoso trainings during SY 2013-14 to develop school plans for implementing CR­
PBIS expectations, rules & routines for behaviors within school environs and classrooms; and to use 

data collection tool for tracking discipline behaviors. 

• 	 Across SY 2013-14, following Virtuoso trainings, Stonybrook's CR-PBIS team held II meetings 
with school staff (incorporated into staff meetings) to build their capacity & solicit input for the 
school's new behavior plan (to be implemented SY 2014-15) 

Instructional Program 

District-funded McREL (Mid-continent Research for Education & Learning), worked collaboratively last 
summer with more than 80 district teacher representatives, coaches, department chairs and principals to 
create our district's new ELA and Mathematics Curriculum Maps (aligned to ICCSS) and again during 
fall Intersession to create Unit Guides. District formative assessments were not sufficiently rigorous and 
found to be inadequate for tracking student progress. Those performance-based assessments were revised 
to align with college and career readiness standards. Teachers administered the new assessments 
throughout the 2013-14 school year. 

Stonybrook's instructional coach and classroom teachers received trammgs from external experts to 
support their effective use of instructional strategies for Close Reading, vocabulary development, and 
mathematic practices. 

All middle school students took Scholastic Reading Inventory (SRI) to determine reading !exiles. 

Through PD trainings, teachers created lessons integrating technology to support students' engaged 
learning. 

The !DOE, along with Great Lakes East/AIR, worked with Warren's district leadership, principals and 
teachers to review research on the necessary components of the 100-minute ELA block, create a new 
model, and to share effective instructional strategies & programs (e.g., Word Generation vocabulary 
program) with other middle schools across the State. 

Staff researched classroom environments factors that support engaged and interactive learning (i.e., 
moving away from the teacher lecture formats currently used). In addition to technology (Smart 
projectors, whiteboards, document cameras), a 21 '' Century classroom features flexible learning spaces 
for small-group collaborative learning activities or whole-class instruction. Furniture is light and mobile, 
allowing the room to be quickly and easily reconfigured to support a variety of learning activities. Staff 
investigated options for redesigning classroom environs to support engaged, small-group collaborative 
learning. 



Stonybrook hired a reading interventionist, through Title I funds, who was trained on Read 180. Students 
were assigned to Read 180 rather than an elective class. 

Parent & Community Involvement 

Stonybrook hosted family Literacy Night and Math and Science Evening events. 

Parent-Teacher monthly events for families included movie nights, games nights and family skate parties. 

Annual Parent-Teacher Conferences were held to discuss student achievement and behavior and 

interventions, as needed. 

Within our Response to Instruction (Rt!) process, parents were included in work with the Case Manager 

and referring teacher to ensure that all interventions were done with fidelity. 

Existing key community partnerships supported district students, their families and the entire school 
community. 

Community Health Network/Community Hospital: Provides community medical services to students, parents 

and community residents and is centrally-located at Warren's Renaissance school; the Jane Pauley Dental Clinic 
(created by JU School of Dentistry) is at the Walker Career Center. 

Gallahue School-based Mental Health Counseling Service: Part of Warren's collaborative partnership with 
Community Hospital is the provision of cost-effective, convenient school-based mental health services. This 
program provides year-round services at Stonybrook, in the students' homes, or other mutually-agreed upon 
places to help provide effective mental health services for students and their families. School-based therapists 
(two full-time and one half-time at Stonybrook) and case managers serve as invaluable resources. They provide 
consultation to administrators and teachers regarding work with students experiencing mental health and 
behavioral difficulties, thereby considerably improving the classroom learning experience for many of our 
students. 

Stonybrook's PacerCares partnership (Indianapolis NBA team) supported student accomplishments, e.g., 

quarterly Reading Celebration, Honor Roll Celebration and Student of the Month, offering opportunities 

for students and families to celebrate students' successes. 

Lifeline Ministries Youth Center partnered with Stonybrook Middle School to provide summer 

programming for students focusing on building character, exploring careers, and offering family 

counseling opportunities. 

The Marion County Public Health Department's Violence Prevention Coordinator provided in-school and 
after-school programming. 



- - 3-Year Culture SMARTGoal · 

Decrease the percentage ofStonybrook Middle School (Grades 7-8) student suspensions by five (5) 
percentage points across each year of the grant. 

Baseline 255/656 enrolled= 39% suspended 
2014-15 Goal= 30% 
2015-16 Goal= 25% 
2016-17 Goal= 20% 

Princl Jes 
Replace principal 

observations, Process Checks, and 
Year-long performance evaluation Assistant to the 

who Jed school 
student data will be used to confirm that 

Superintendent 
for7-12 SY 2014-15 prior to 


Mrs. Pam Griffith is leading the school 
 & implementing the 
in the ri ht direction. Superintendent model 
Created by teachers and administrators, 
annual performance evaluations for 
teachers & principals are conducted 
across the school year. One-announced 
and five-unannounced observations Assistant to the Use evaluation 
(minimally 20 minutes each). Superintendent systems for 

for7-12 teachers &
Use of PIVOT (district's warehouse) (for principal prineipals that 

evaluations)enables real-time data entry & teacher 
consider student 

feedback within 24 hours. SY 2014-15 
growth&& 

asse·ssments 
Summative scoring through evaluator's 

(developed with Principalclassroom observations and evidence 
t~aeherlprihcipal(for teachers' submission process makes up 90 percent 

involvement)evaluations)of the overall evaluation. Student 
achievement and growth data (obtained 
from the Indiana Schools Accountability 
System) make up JO percent of the 
overall evaluation. 
Classroom supplies and time & support 
to attend PD opportunities with peers 

(outside the district--relevant to work at 
Stonybrook) are the incentives most 

Reward school 
desired by teachers and leadership. leaders, teachers, 

(These will be the same individuals who 
staff who, inPrincipalimplement the Transition Model next year.) 

implementingTravel
• A team of teachers & leaders who are 

July 14-19, this model, &
helping to raise Stonybrook's 

2014 increased student 
achievement and improve school 

achievement;Assistant
culture, will attend the Institute for 

Principal remove those 
Urban School Leaders at the Harvard 

who, after PD, 
Graduate School of Education, where 

have not
school teams examine successful 
practices from urban settings; explore 
strategies that promote student 
en a ement; identi leadershi roles 



required to i_mprove teaching & 
learning in classrooms; examine 
beliefs & cultural impacts for learning; 
& explore techniques for closing 
achievement gaos. 

• Based on effective culturally-
responsive classroom practices (as 
evidenced through performance 
observations, classroom walkthroughs, 
achievement data) and their work to 

Principal 
Across 

SY 2014-15 
Supplies 

further SIG initiatives, educators will 
be eligible to receive additional 
resources for use in classrooms 

• As part ofCR-PBIS initiative, student 
recognition incentives (nominal, but 
geared toward students' interests) will be 
awarded to those exhibiting positive 
behaviors (e.g., backpack; Warren 
Warrior ink pens) 

Principal 
& 

Teachers 

Across 
SY 2014-15 

Supplies 

Struggling teachers are supported Instructional 

through the district-funded instructional Coach 

coach; problem-solving meetings with 
principal; or, if needed, through 

Principal 
Across 

SY 2014-15 
intensive intervention with a team of Intervention 
roughly 5 fellow teachers & principal Team 
Virtuoso (external provider) will produce 
a series of topical Training Modules (on 
culturally-relevant teaching strategies) 
for Stonybrook's CR-PBIS facilitator & 
team to use with school staff during staff 
meetings/PLCs 

Virtuoso 
& 

Director of 
Special 

Education 

Across 
SY 2014-15 

Virtuoso will support full-
implementation ofCR-PBIS teams for 
Tier II behavioral interventions & 
consequences through 4 half-day CR­
PBIS facilitator/coach trainings and 3 
afterschool 3-hour team trainings 

Virtuoso & 
Assistant 
Principal 

& 
CR-PBIS Team 

Across 
SY 2014-15 

(Week I of school): CR-PBIS Kick Off 
for teaching students expectations, 
rules and routines for behaviors within 
the school (arrival/dismissal, hallways, 
restrooms, cafeteria) and teachers' 

Principal 
& 

Assistant 
Principal August2014 

Provide high 
quality, job-

embedded PD 

classrooms (class-wide expectations & & 
rules; procedures & rules for: whole Classroom 
group seat work, cooperative group & Teachers 
independent seat work) 
(1st day after Intersession & winter breaks): 
Teachers provide Booster Lessons for 
students to overview behavior 
expectations, rules & routines within 
the school and in classrooms (CR­
PB!S) 

Classroom 
Teachers 

Oct. Jan. 
April 

SY 2014-15 

CR-PBIS team will collaborate with 
colleagues during embedded-PD 
meetings using info from Virtuoso team 

Assistant 
Principal 

& 

Across 
SY 2014-15 



trainings, to deveiop Tier II CR-PBiS 
imolementation nlans Team 
Principals receive job-embedded PD for 

Assistant totheir effective use of PIVOT (for 
Superintendent Fall 2014 

inputting & tracking teacher for Educator Spring 2015 
performance evaluation observation data Effectiveness 
across school vear) 
1 st_year teachers participate in a year- Assistant to 
Jong training series (e.g., effective Superintendent Across 
instructional practices; 8-Step Process, for Educator SY 2014-15 
technolo"" intePration) Effectiveness 

Building mentor assigned to new 
Principal 

Across 
teachers SY 2014-15 
Instructional coach supports all teachers 

Instructional Across
with planning & instructional strategies 

Coach SY 2014-15 
throu~hout the dav Implement 
Time embedded into schedule for strategies to 
collaboration through weekly PLCs & 

Principal recruit, place_& 
PD (topics driven by SIG 

& Across retain staff 
goals/initiatives and teacher needs) 

Instructional SY 2014-15 (financial 
which allow for career growth, 

Coach incentives, 
enhancement of teacher knowledge & promotion, career 
skills, and retention of effective staff growth, flexible 
• Opportunities for professional growth work time) 

relevant to school culture (e.g., 
Principal July 2014 Travel

summer intensive Harvard trainings: 
Institute for Urban School Leader~) 

Teachers receive personal laptop for 
easy access to SIS student info, PIVOT Chief 

Across(tOr principal feedback from performance Technology
evaluations and access to student data.), & 

Officer 
SY 2014-15 

Google Drive to instantaneously link with 
students & colleag-ues) 
Warren's longer school day enables 30­
minutes embedded into schedule for Principal 
daily "Success" periods whereby & Across 
students (school-wide) are regrouped, Teacher SY 2014-15 
based on needs, for remediation or Teams 
enrichment 

Embedded PLCs & PD (relevant to SIG 
Principal 

Coach 
goals & teacher needs) and PD beyond 

Across
school day (Virtuoso CR-PBIS site visit External Providers SY 2014-15 
trainings) provide increased learning Asst. to Supt. for Provide 

time for teachers Educator increased 
Effectiveness learning time for 

Year-long, afterschool (2-hrs. Mon- students and staff 
Thurs) for students' academic support, 
character education, community-based 
projects, First Lego League robotics; and Personnel & 
topical series for parent participation & Across 

Benefits 
trainings. Any student may attend; Principal SY 2014-15 

direct invitations to parents of struggling Supplies
students. (Minimum of288 hours.) Travel 

Stens for Afterschool & Intersession: 
• Notifv narents of extended-learning Principal May/June 



opportunities (afterschooi & 
Intersession) during Registration; web-
page announcements; newsletters 

2014 

• Use data to identify high-need 
students; send letters to parents 

Principal August 2014 

• Identify instructors for afterschool 
programming and order suoolies 

Principal August 2014 

• Arrange for bus transportation for 
students 

Principal & 
Transportation August 2014 

• Arrange for student meals (at ~o cost 
to students, or SIG grant) 

Principal & 
Chartwells (Food 

Services) 
August 2014 

• Provide programming & maintain 
student attendance records 

Principal 
August 

2014-May 
2015 

• Week 1 of fall and Week 1 of spring 
Intersession breaks (3 hrs. Mon-Fri) 
for students' academic support, 
character education, community-based 
projects, First Lego League robotics; 
and topical series for parent 
participation & trainings. Any student 
may attend; direct invitations to 
parents of struggling students. 
(Minimum of30 hrs.) 

Principal 
Fall 2014 

Spring 2015 

PBIS needs assessment and SAVI data 
findings informed our decision to add 
new role at Stonybrook. A full-time 
Social Worker/PBlS Specialist will work 
coliaboratively with assistant principal, 
counselor, Virtuoso & staff to support 
implementation ofCR-PBIS thru -­
a) Working directly with students & 

families to reduce suspensions 
b) Leading social skills groups (during 

school & in afterschool sessions) 
c) Fostering community partnerships 

that support school needs & 
initiatives; 

d) Working collaboratively with high 
school ELO Coordinator to identify 
& develop high-interest, community 
service projects for teams of 
afterschool participants 

Assistant 
Principal 

2014-15 
Personnel & 

Benefits 

Provide 
mechanisms for 

family and 
community 
engagement 

Steps for Hiring Social Worker/PBIS Specialist 

• Prepare & post job description for 
Social Worker/PBIS Specialist; and 
identifv interview team 

Principal & 
Assistant 
Principal 

May 2014 

• Screen applications, interview 
candidates & select finalist 

Principal & 
Assistant 
Principal 

June 2014 

• Social Worker/PBIS Specialist on 
board at Stonybrook 

Principal & 
Assistant 

Principal & HR 
July2014 

The LEA gives principal autonomy in 
the development of its master schedule 

Principal 
Across 

SY 2014-15 
Give the school 

sufficient 



(e.g., extending school day by 2 hours; 
embedding PLCs into the work day) 

The LEA gives the principal autonomy 
with budgetary decisions (e.g., ordering 
materials, PD initiatives specific to 
school needs); curriculum changes (e.g., 
lengthening Units to embed 3 types of 
writing); staffing changes (e.g., adding 
additional ELA teacher) 

Principal has the authority to hire and 
remove staff that will be most effective 
in meeting challenging academic & 
behavioral needs ofthe school. 
The Assistant to the Superintendent for 
Secondaiy Schools continuously 
monitors (onsite) the work of leaders & 
teachers and supports their work and the 
oerformance of Stonvbrook students. 

Assistant to the 
Superintendent 

for 7-12 

Across 
SY 2014-15 

Twice monthly, leadership meetings are 
held for district principals to receive PD, 
collaboratively engage in peer 
discussions, and problem-solve barriers 

Assistant to the 
Superintendent 

for7-12 

Across 
SY 2014-15 

faced by individual leaders or across 
schools. 
Assistant to the Superintendent for 
Secondaiy Schools individually mentors 
principal on a weekly basis 

Assistant to the 
Superintendent 

for 7-12 

Across 
SY 2014-15 

PD to support teachers' and principals' Assistant to the 
effective use of PIVOT system (for input Superintendent Across 
& feedback from performance evaluation for Educator SY 2014-15 
data) Effectiveness 

ChiefAcademic 
District federal funds support the 
external provider Virtuoso's provision of 
CR-PBIS trainings 

Officer & 
Director of 

Special 

Across SY 
2014-15 

Education 

operational 

flexibility 
(staffing, 

· · ¢!\l~nera\-$ltime, · 
· badgelirig) 

LEA& SEA 
Supports school 
with ongoing, 

intensive 
technical 

assistance and 
support 

Year 2 CULTURE Action Steps (2015-16) 

Action Steps 
Person/s 

Responsible 
Timeline Budgeted Items 

Transformation 
Principles 

Not Applicable 2015-16 

Replace principal 
who led school prior 
to implementing the 

model 
Use evaluation 

Continue efforts from 2014-15 
Principal 2015-16 

systems for teachers 
& principals that 
consider student 

growth & 
assessments 

(developed with 
teacher/principal 

involvement) 

Continue efforts from 2014-15 
Principal 

2015-16 
Travel Reward school 

leaders, teachers, staff 
who, in implementine: 



this model, increased 
student achievement; 

Assistant Suppiies 
Principal 

remove those who, 
after PD, have not 

Continue efforts from 2014-15 

District-funded external provider 
Virtuoso's focus will be for 

Stonybrook's full-implementation of 
CR-PBIS interventions for Tiers I, II & 
lII 

Virtuoso 
Assistant 
Principal 

CR-PBIS Team 
& Teachers 

Provide high quality, 
2015-16 joi>-embedded PD 

Principal 

Continue efforts from 2014-15 2015-16 Travel 
Assistant 

Principal 

Implement strategies 
ta recruit,_ place & 

retain staff ( firtanc_ial 
ince·ntiyes, 

ptO'thotiOn, career 
growth, flexible work 

time) 

Continue efforts from 2014-15 Principal 2015-16 

Personnel & 
Benefits 
Supplies 
Travel 

Pfo.Vide increased 
learning time for 
students and staff 

Continue efforts from 2014-15 

Principal 

Assistant 

Principal 

2015-16 
Personnel & 

Benefits 

Provide mechanisms 
for family and 

community 
engagement 

Give the school 

Continue efforts from 2014-15 Principal 2015-16 
sufficient operationaJ 
flexibility (staffing, 

calendars/time, 
budgeting) 

Continue efforts from 2014-15 

Principal & 

District 

Leadershin 

2015-16 

L.EA & SEA ~upports 
school -with ongoing~ 

interisive technical 
assistance and 

SU'""Ort 

Replace principal 
who led school prior Not Applicable 2016-17 to implementing the 

model 

Continue efforts from 2014-15 Principal 2016-17 

Principal 

Travel
Continue efforts from 2014-15 2016-17 

Assistant Supplies 
Principal 

Use evaluation 
systems for teachers 

& principals that 
consider student 

growth & 
assessments 

(developed with 
teacher/principal 

involvement 
Reward school 

leaders, teachers, staff 
who, in implementing 
this model, increased 
student achievement; 
remove those who, 
after PD, have not 



Continue efforts from 2014-15 

With full-implementation ofCR-PBIS 
Tiers I, II & III, district-funded external CR-PBIS Terun 
provider Virtuoso's support will be & Teachers 
minimal. 

Principal 

Continue efforts from 2014-15 
Assistant 

Continue efforts from 2014-15 

Continue efforts from 2014-15 

Principal 

Continue efforts from 2014-15 Principal 

Principal 

Continue efforts from 2014-15 
Assistant 
Princinal 

Principal 

Principal 

District 
Leadershio 

2016-17 

2016-17 

2016-17 

2016-17 

2016-17 

2016-17 

frOVJde- high _quality, 
joh:.emhedaed Pb 

Implement strategies 
to recruit, place & 

retain staff{financial 

Travel incentives, 
promotion, career 

growth, flexible work 
time\ 

Personnel & 
Provide increased Benefits 
learning time for

Supplies students and sta:ff 
Travel 

Provide mechanisms 
Personnel & for family and 

Benefits community 
engagement 

Give the school 

sufficient operat1onal 

flexibility (staffing, 


calendars/time, 

budPetihQ"\ 


LEA & SEA supports 

scp:qg} w{tli ong·omg, 


-~,: -~~~~J~¥1mf~at 
· ·~ liSSJ.sta:fi-Ce itrid ,. - -siiniiort 

Year 4 SUSTAINABILITY Culture Goal 

Sustain progress for decreasing the percentage of Stonybrook Middle School (Grades 7-8) student 

suspensions by five (5) percentage points each year through school year 2017-18. 

Baseline 255/656 enrolled= 39% 


2014-15 Goal= 30% 


2015-16 Goal= 25% 


2016-17 Goal= 20% 


2017-18 Sustainability Goal= 15% 


Not Applicable 

Continue efforts from 2014-15 
(No SIG funding dedicated to this 
effort) 

Superintendent 

Assistant to the 
Superintendent 

7-12 

Assistant to the 
Superintendent 

7-12 

Principal 

2017-18 General Funds 

2017-18 General Funds 

Prine-· Jes 

Replace principal 
whu led sCho61 pilot 
to implementing the 

model 

Use evaluation 
systems for teachers 

& principals that 
Consider" sfiident 

gfoWtfi & 
assessments 

develo d with 



teacher/principal 
involvement) 

Professional development opportunities 
(outside the district) for teachers will be 
.sustained and provided through other 
federal resources 

Chief Academic 
Officer 

Principal 

2017-18 
Title I 
Title II 

Reward school 
leaders, teachers, staff 
who, in implementing 
th_is ffiodel, increased 
sttident achievement; 
remove those who, 
after PD, have not 

Time embedded into master schedule 
for PD (data & PLC meetings) will be 
sustained 
(No SIG funds were dedicated) 

SIG-funded PD via American Institute 
for .Research will no longer be required. 
Principal, coach & teachers will have 
capacity to sustain acquired, effective 
instructional strategies. 

Principal 

Teachers 
2017-18 No funds required 

Provi4e high quality, 
,job~embedded PO 

Effective recruitment & retention 
practices will be sustained 
(No SIG funds were dedicated.) 

Assistant to the 
Superintendent 

7-12 

Princinal 

General Funds 
Implement strategies 
to recruit, place & 

retain staff(financial 
incentives;­

promotion, career 
groWth, flexible work 

time) 
Professional development opportunities 
for teachers (outside the district) will be 
sustained through other funding sources 

Principal 
Chief Academic 

Officer 
Title I & Title II 

Staffing for afterschool or intersession 
programming will support high-need 
students 

Principal 
Chief Academic 

Officer 
20! 7-18 

Title I 
State Remediation 

Funds 

Provide increased 
learning time for 
students and staff 

I• 

Snacks/Meals provided through School 
Nutrition programs (via Chartwells. the 
district's Food Services) 

Assistant to the 
Superintendent 

7-12 
& Chartwells 

2017-18 
USDA School 

Nutrition Funds 

Late buses for afterschool or 
intersession will be available. Our debt 
service funds will be paid off and we 
will have funds to redirect towards 
transportation. 

Chief Financial 
Officer 

Director of 
Transportation 

2017-18 
Transportation or 

Debt Services 
Funds 

Continue efforts from 2014-15 
(No SIG funding dedicated to this 
effort) 

Principal 2017-18 Title I ProVide mechanisms 
for· family and 

commUnity 
engagementSocial Worker will be retained by 

district 
Human Resources 2017-18 

General Funds or 
Title I 

Continue efforts from 2014-15 
(No SIG funding dedicated to this 
effort) 

Principal 2017-18 No funds required 

Give the school 
sufficient operational 
flexibility (staffing, 

calendars/time, 
bud2etina:) 

Continue district/central office supports 
& technical assistance from 2014-15 
(No SIG funding dedicated to this 
effort) 

Assistants to the 
Superintendent for 

7-12 & for 
Educator 

Effectiveness 

Chief Academic 
Officer 

2017-18 General Funds 
LEA & SEA supports 
school with ongoing, 
intensive technical 

assistance and 
support 

District-funded External Providers 
(McREL & Virtuoso) will no longer be 

Principal 2017-18 
No funding 

reauired 



required. Core content area curricuium 
maps & Unit Guides will be in place, 
with staffproviding effective, aligned 
instructional practices. Fully-
implementing CR-PBIS for Tiers I, II & 
III; educators have capacity to sustain. 

. 

. 

3-Year Academic SMART Goal (ELA & Math) 

I) 	 Increase Stonybrook Middle School's overall student ELA pass proficiency rates for 7th & 8th on 
!STEP+ by five (5) percentage points annually across each year of the grant 

Baseline= 56% 
2014-15 Goal =61% 
2015-16 Goal= 66% 
2016-17 Goal= 71% 

2) Increase Stonybrook Middle School's overall student Mathematics pass proficiency rates for 7•h & 8th 

on !STEP+ across each year of the grant 
Baseline 69% 

2014-15 Goal= 72% 
2015-16 Goal= 77% 
2016-17 Goal= 82% 

The 8-Step Process for Continuous 

School Improvement provides the 


framework for continuously using data 

to infonn instruction, adjust 


instructional practices and provide 

interventions to students based on 


identified needs. 


Principal 2014-15Enhanced by 21 51 century learning 

environments, SIG-funded initiatives 


will support core classroom instruction; 

Use data tostudents who struggle; and provide 


ongoing PD to enable educators' 
 implement an 
effective use oftools to enhance and aligned 


inform instructional practices, decision­
 instructional 
makin & student su arts. program 

Support for differentiated core 
classroom instruction & extended 
online learnin o ortunities thru-­ Principal 2014-15 
1) Digital content foruse by 

teachers & students 
• 	 Purchase myON Reader licenses 

(24/7 student access on Chiefof 

Chromebooks; lexile-lev'eled digital 
 Academics July 2014 Supplies 

books; personalized support in 100­
minute ELA block 




• 	 Purchase Achieve3000 licenses 
(2417 student access; web-based 
literacy solution to increase reading 
comprehension, fluency, vocabulary 
& writing; used weekly by ELA, 
Socia1 Studies & Science teachers to 
support students' literacy acquisition 
across all content areas) 

• 	 Purchase Scholastic Math 
Inventory (SMI) to be used to 
identify strengths and 
weaknesses for all students 

• Purchase round tables (to support 
Chief Financial 

Officer 
engaged & collaborative small-
group instructional learning in 
classrooms) 

& 
Chiefof 

Academics 

July 2014 Equipment 

Teachers use digital content (myON 
Reader & Achieve3000) to provide 

differentiated core classroom 
instruction in whole group mini-

Principal 

lessons and small group 
instructional grouping. Students 

& 2014-15 

receive extended online learning 
opportunities, via digital content, 

Teachers 

using district Chromebooks at 
school and at home. 

Support students who struggle and 
provide increased learning time 
within the school dav thru -­

l} 	Purchase 60 licenses for Read 
180 (for 3 classes of identified high-
need students, provided in-addition 
to their JOO-minute ELA block) 

2) Purchase of 120 licenses for 
Math I 80 (for use by Math 
Interventionist in 6 classes of 
identified high-need students, 
provided in addition to their core 
math instruction period) 

3) 	Hire Math Interventionist 
(to instruct 6 classes of students 
identified as high-need of extended-
time support) 
• Post job description; identify 

interview committee 
May/June 2014); interview 
applicants (June 2014); select 
finalist and hire 

Tools effectively used by teachers 
(SMI, Read 180 & Math 180) to 
identify and support students who 
struggle. Full-time math 
interventionist instructing six 
classes, daily, of high-need students 
Provide sustained sunnort to 

Chiefof 

Academics 


Chiefof 

Academics 


Principal 

Chief Academic 

Officer 


Chief Academic 

Officer 


Principal 

& 

Interview 

Committee 


Principal 

Principal 

July 2014 

July 2014 

2014-15 

July 2014 

July 2014 

May/June 
2014 

2014-15 

2014-15 

Supplies 

Supplies 

Supplies 

Supplies 

Personnel & 

Benefits 


Personnel & 

Benefits 




deveiop teacher & ieader 
effectiveness thru-­
1) Stafftrainings to support the 

effective use of myOn Readers, 
Achieve3000, Read 180, 
Scholastic Math Inventory, Math 
180 

Principal 
July-October 

2014 
Contracted 

Services 

2) Indiana Department of 
Education, Great Lakes East/ 
American Institute for Research Assistant to 
(AIR's Dr. Chris Rauscher) the 
provides job-embedded PD to Superintendent Summer 2014 
ELA teachers & coach to for Teacher 

lengthen instructional Units Effectiveness 
(adding argumentative, narrative & 
oersuasive writincr'I 

3) During sessions across the Principal 

school year, AIR provides PD 
for Stonybrook's ELA teachers 
& instructional coach to support 
their successful implementation 

Dr. Chris 
Rauscher (AIR) 

ELA Teachers 

2014-15 
Contracted 

Services 

of the new 100-minute ELA & Instructional 
block and with PLCs Coach 

4) As part of i_ts Transformation 
Model, weekly PLCs are Principal 
embedded into Stonybrook's & Weekly 
master schedule to support Instructional 2014-15 
teachers' collaborate work & Coach 

learning among oeers 
5) Identify external consultant to 

conduct monthly Process Checks 
Chief Academic 

Officer May/June 2014 

6) External Process Checks 
conducted monthly to monitor & Chief Academic 
support implementation of SIG-
funded initiatives, with reports 
provided to district 

Officer 
& 

External 

August 2014­
May 2015 

Contracted 
Services 

administrators (CAO & Assistant Consultant 

to the Superintendent for 7-12) 
As part of its 8-Step Process, 
monthly Learning Log Meetings are 
embedded into the schedule and 
held by the principal, conducting 
grade-level team meetings through a 
formalized process to review to 
analyze data (e.g., !STEP+, Acuity, 
SRI, SM!, performance-based 
evaluations at the end of each 
ELNmath Unit). Individual 
teacher's data & group data (grade 

Principal 

Monthly 
Learning Log 

Meetings 
2014-15 

Promote the use 
of data to 
inform & 

differentiate 
instruction 

level/content area) are reviewed & 
discussed. 

Data findings are used to monitor 
student progress, discuss strengths 
& weakness & to identifv students 



for regrouping (school-wide) into 
daily 30-minute Success periods (for 
remediation or enrichment). 
Groupings & instructors change 
monthly, based on data findings. 

Data walls are posted and used to 
historically-track orogress. 
Discipline/office referral data 
(monthly reports) is analyzed & 
discussed at data meetings to 
ascertain reasons for referrals and 
adjust practices & procedures, as 
needed, to reduce disruptions that 
interfere with teaching & learnin~ 
Additional data are used across the 
school year by teachers to ­

• 	inform instruction & adjust 
classroom instructional practices 
(e.g., using !exile data for myON 
Reader & Achieve3000 supports) 

• 	provide interventions to students, 
based on identified needs (e.g., 
selection of students to receive 
support from Reading & Math 
Interventionists; identification of 
students in need of extended-day 
afterschool and/or intersession 
sunnort) 

Classroom walkthroughs conducted 
by principals to ­
• observe instructional and behavior 

practices 
• 	monitor the implementation of 

practices acquired through PD 
trainings 

• 	identify teacher or group trends 
requiring additional assistance 
through PD or support ofthe 
instructional coach 

Perfonnance evaluation data are 
entered into PIVOT allowing 
teachers immediate electronic 
feedback to inform practices. 
Performance data are used to 
identify instructional practices 
requiring additional support, and to 
identify PD needs of an individual 
or P-roun of teachers 
Weekly Professional Leadership 
Community (PLC) meetings, 
embedded in the schedule, are held 
weekly for teacher collaboration and 
learning 

Principal 

Principal 

& 

Teachers 

Principal 

& 

Assistant 
Principal 

Principals 

Principal 

Monthly 
2014-15 

2014-15 

2014-15 

2014-15 

2014-15 



The instructional coach 
personalizes professional 
development to meet the needs of 
the teacher (e.g., lesson planning, 
modeling, providing feedback) 

Instructional 
Coach 

& 
Principal 

2014-2015 

Teacher representatives, coaches & 
department chairs develop 
curriculum maps for Social Studies 
and Science, aligned to college & 
career standards, supported by 
external provider McREL 

Assistant to the 
Superintendent 

for Educator 
Effectiveness & 

McREL 

Summer 2014 

Teacher representatives, coaches & Assistant to the 
department chairs will revise ELA Superintendent 
& Math curriculum maps to align fOr Educator Summer 2014 
with revised Indiana college & Effectiveness & 

career readiness standards McREL 

Teacher representatives, coaches & 
department chairs develop Unit Assistant to the 

Guides for Social Studies & 
Science, aligned to college & career 

Superintendent 
for Educator 

Effectiveness & 
Fall 2014 

' standards, supported by external McREL 
orovider McREL 
Teacher representatives, coaches & Assistant to the 
department chairs will revise ELA Superintendent LEA and SEA 
& Math Unit Guides to align with for Educator Fall 2014 supports School with 
revised Indiana college & career 
readiness standards 

Effectiveness & 
McREL 

ongoing, lritensive 
technical assistance 

& support 

Regular monitoring & support is 
provided by central office 
instructional leadership; and weekly 
onsite support provided to the 
principal by the Assistant to the 
Superintendent for 7-12 

Assistant to the 
Superintendent for 

7-12 
Assistant to the 

Superintendent for 
Educator 

Effectiveness 

Chief of 
Academics 

2014-15 

Assistant to the Superintendent for 
Educator Effectiveness coordinates 
district PD initiatives with principal 
(e.g., McREL, SM! & Achieve 
trainings; trainings of instructional 
coaches); provides PD to support the 

Assistant to the 
Superintendent 
for Educator 
Effectiveness 

2014-15 
effective integration of instructional 
technologies and educators' 
effective use of PIVOT system 
(student achievement data; performance 
evaluation data) 

& 
Principal 

Continue efforts from 2014-15 Principal 

Supplies 

2015-16 
Personnel & Benefits 

Contracted Services 

Princi Ies 

Use data to 
implement an 

aligned 
instructional 

program 



Impleruenting l'"~ew: 
• 	 Purchase Smart projectors, 


whiteboards & document 

cameras (to support engaged & 

collaborative small-group 

instructional learnincr"\ 


Continue efforts from 2014-15 

Continue efforts from 2014-15 

Implementing New: 
• 	 District-provided PD trainings to 

support teachers' effective 

integration of new technologies 

into instruction (Smartboards, 

whiteboards, document 
cameras); and teachers design 

lessons using technologies. 

Chief Financial 

Officer 


Chiefof 

Academics 


Principal 

Principal 


District 

Leadership 


Assistant to the 

Superintendent 


for Educator 

Effectiveness 


Summer 2015 

2015-16 

2015-16 

Summer/Fall 
2015 

Equipment 

Other Services 

Promote the use of 
data to inform & 

differentiate 
itistructi6n 

LEA and SEA 
supports school with 
ongoing, intensive 
technical assistance 

& support 

Persan/s_ Tim'elin-eNcrio1f:Steps Budgeted Items 
Res ~Ii:Siblt 

Supplies 
Continue efforts from 2014-15 

Principal Personnel & Benefits 

Contracted Services 

Implementing New: 

2016-17 

Chief Financial• 	 Purchase round tables for five 
Officer

specialty classrooms (to support Summer 2016 Equipment
engaged & collaborative small- ChiefAcademic 
group instructional learning) Officer 

Continue efforts from 2014-15 Principal 2016-17 

Principal 

Continue efforts from 2014-15 2016-17 
District 

Leadershi 

Transformation 

Princi les 


Use data to 

implement an 


aligned 

h:ist.r11cti6Iial 


pi:-ogram 

Promote the use of 

data to inform & 


differentiate 

instruction 


LEA and SEA 

supports school with 

ongoing, intensive 

technical assistance 


&su rt 


Year 4 SUSTAINABILITY Academic Goal (2017-18) 

Sustain increased overall student ELA pass proficiency rates for Stony brook Middle School on 

!STEP+ by five (5) percentage points for 2017-18 

Baseline= 56% 

2014-15 Goal= 61% 

2015-16 Goal= 66% 

2016-17 Goal= 71 % 

2017-18 Sustainability Goal= 76% 



Sustain increased overall student ~v1athematics pass proficiency rates for Stonybrook Middle School 
(7th & 8th) on ISTEP+ for 2017-18 

Baseline 69% 


2014-15 Goal= 72% 


2015-16 Goal= 77% 


2016-17 Goal= 82% 


2017-18 Sustainability Goal = 87% 


Traiisfornlfttion.J'~r$q)lf$ tJm¢Un-¢ 1t11di:,ci~!l Item.s Prirrci :leS~lJ~t~~~~u Res Jimlb1e.. 
Support for differentiated core 
classroom instruction & extended 

Chief Financial
online learning will be sustained Summer2017

Officer
through- Textbook rental 

• 	 myON reader licenses fees 
Chief 

Summer2017 Title I • 	 Achieve3000 licenses Academic 
Officer 
Chief General fund: 

Summer2017• 	 Scholastic Math Inventory Academic testing account Officer 
• 	 Smart projectors, 


whiteboards, document Chief Financial 
 Capital Projects 
2017-18 

Fundscameras, round tables -- Officer 
re airs or re lacement 

Support for students who struggle 

will be sustained through ­

2017-18Principal Purchased to Own • 	 Read 180 & Math 180 
licenses 

Use data toChief Title I or implement an aligned2017-18• 	 Math Interventionist Academic 
inStructiOn':il ptogtitmGeneral Funds Officer or HR 


Trainings to support 

• 	 the effective use of myOn 


Readers, Achieve3000, 

Read 180, Scholastic Math 

Inventory, Math 180 will Teachers 
 2017-18 Staff Capacity 

be sustained through staff 

capacity (to train new 

teachers for their effective 

use of instructional tools) 


• 	 the successful 
implementation of the JOO-

minutes ELA block & 
 2017-18Teachers Staff Capacity 
PLCs will be sustained by 
educators (who were 
trained b AIR) 

Process Checks conducted by 
external consultant will no longer be Not Applicable Not Applicable Not Applicable 
re uired be ond rant fundin 

Promote the use ofData will continue to be used to 
data to inform &inform & differentiate instruction Principal 2017-18 General Funds differentiate 

through- instruction 



• Monthly Learning Log 
meetings 

• 	 Monthly staff meetings 
(where discipline/office 
referral data is analyzed & 
used to inform practices 

• 	 Lexile data used to 
differentiate instruction 
(e.g., via myON Reader & 
Achieve3000) 

• 	 Classroom walkthrough 
observations & 
performance evaluation 
data used to infonn PD 
needs; monitor 
implementation of learned 
PD strategies 

• Embedded PLCs will be 
sustained in master 
schedule 

Curriculum maps & Unit Guides in 
place for ELA, math, social studies 
& science. 

Trainings via external providers 
(McREL, AIR) have enabled staff 
capacity to sustain highly-effective 
practices for engaging, 
differentiating & personalizing 
students' learning. 

Stonybrook 

Educators 
 2017-18 Staff Capacity 

LEA and SEA 
supportS school with 
ongoing, intensive 

teChifical assistance & 
support 



Part 7: LEA Capacity to lrnpl'ernent the Improvement Model 

--~acitfTasl<-- --Yes___Ni:i_____ - - -------rnstricfEWdence - -- - - -- ­
I. 	 Projected budgets are Attached Budget 


sufficient and appropriate 

to support the full and 
 District and school leadership collaborated to identify areas of 
effective implementation of need and then researched all intervention models/programs for 
the intervention for three scientifically-based research and program effectiveness in schools 
years, while meeting all with a similar population. 

fiscal requirements and 

being reasonable, allocable, 
 District calculated salaries based on employees in comparable 
and necessary. positions (e.g., social worker/dean at high school). 

Budget resources to support successful implementation are 
x carefully calculated and align with each identified transformation 

intervention element. 

All budgeted items are reasonable, allocable and necessary. 
Budgets reflect standard rates for comparable work. Warren 
examined previous bids for similar items, requested quotes, etc. 

The proposed funded staff, extended-time opportunities, digital 
content, Extended Partners, professional development and every 
component proposed within this grant are directly linked to the 
improvement of student achievement 

2. 	 The LEA and administrative Attached Resumes for: 

staff has the credentials, 
 Lee Ann Kwiatkowski, Chief of Academics; 

demonstrated track record, 
 Lou Anne Schwenn, Assistant to the Superintendent, 7-12; 
and has made a three-year Pam Griffin, Principal; and 
commitment to the Kyle Barrentine, Assistant Principal 

implementation of the 

selected model. 
 District leadership is excited by the potential supports available 

through the highly-competitive SIG(g) grant award, and pledgesTurnaround and Transformation 
their three-year commitment to its effective and successfulmodels 
implementation.• 	 Ability to recruit new 


principals through 

Lee Ann Kwiatkowski has had a successful career at the school,

partnerships with outside 
district and state levels. She held the position of Turnaround 

educational organizations 
Director at the Indiana Department of Education and provided

and/or universities x support to many schools in improvement status across the state. 
• 	 Statewide and national Further, the US Department of Education invited Lee Ann to join 

postings for them on monitoring visits in Florida, Texas and California, which 
administrative openings provided a national prospective. As the former IDOE Title I 

Director, Lee Ann developed many systems of support for schools 
and districts. While in Warren, Lee Ann has served as principal at 

• 	 External networking 

• 	 Resumes provided 
the 	Early Childhood Center, Assistant to the Superintendent for 

• 	 Data examined to School Improvement and Chief of Academics. 
demonstrate track record 

Lou Anne Schwenn, Assistant to the Superintendent for Secondary 
Instruction served as the Director/Principal at the Walker Career 

• 	 Principal hiring process 

• 	 Principal transfer 
Center for the past eight years in MSD Warren Township. Priorprocedures/policies 
to her new position, Lou Anne served as a teacher. coach, 
assistant principal and principal in our district, which spans over 34 
years. During her tenure as the director, the career center moved 



into one that has been recognized at the state and national levels 
as a premier school. Over the past eight years, Walker Career 
Center has been named one of the top seven pre-engineering 
secondary programs in the nation through Project Lead the Way 
and the Society of Mechanical Engineering. Walker has been 
presented with the Indiana Awards for Excellence in Career and 
Technical Education in the following programs: Video Production, 
Computer Aided Drafting, Project Lead the Way, Cosmetology, 
Welding and Building Trades. Under her leadership, Walker 
Career Center students won individual secondary student Awards 
for Excellence and acquired numerous state championships in 
many of their 21 career and technical education programs. The 
strength of Walker also comes from the staff and their community 
partners who serve on advisory .boards to assist their teachers and 
students. Community Hospital, IU School of Dentistry, Major 
Tool and Die, Eli Lilly, Rolls Royce, and the CPA Society, to name 
a few, serve Walker students from mentoring to providing 
internships. Lou Anne led the charge to make sure the Walker 
Career Center served all students, created an emphasis on post­
secondary education by offering dual credits and certifications and 
prepared their students to be college and career ready upon 
graduation. In her new position, Lou Anne is dedicated to bring 
that same intensity and success to all of the secondary schools in 
Warren. 

Pam Griffin is the current principal at Stonybrook and serves as 
the leader of 650 students. Principal since 20 I I, Pam has 
implemented numerous positive changes. Leading indicators (i.e., 
Acuity, suspension data, data from families and community) 
indicate the school is moving in a positive direction. Prior to 
Stonybrook, Pam served as the Assistant Principal at Creston 
Intermediate Academy and Creston Middle School. Pam is an 
instructional leader who uses data daily to inform decision-making. 
(Resume Attached) 

Kyle G. Barrentine, a 20-year veteran of education, was hired in 
2013 by Warren Township to be the Assistant Principal at 
Stonybrook Middle School. Kyle was hired because of his extensive 
middle school background, his track record for providing 
professional development & successfully-implementing CR-PBIS, his 
training in 21st Century skills, and his ability to provide descriptive 
feedback to teachers on instructional practices. 

Kyle has attended conferences throughout the country 
learning what middle level education 'looks' like in the 21st 
Century--the Institute for Middle Level Leadership, an Executive 
Briefing with Apple, and a two-day session on Project Based 
Learning at the national ASCD conference. 

Kyle has revamped schedules and programs at previous schools in 
order to best meet the instructional needs of his students. Morale 
(of both students and staff), teacher effectiveness, and student 
achievement have improved under his leadership. 
(Resume Attached) 



implementation of the 

In 2013-2014, Dr. Cushenberry, Superintendent, created a new 
organization structure at the central office. The instructional team 
consists of Lou Anne Schwenn, 7-12, Tim Hanson, PK-6, Lee Ann 
Kwiatkowski (overaii school improvement), and Ryan Russell 
(overall PD & educator effectiveness). The team works 
collaboratively and work is vertically & horizontally aligned. Each 
team member brings a high level of expertise and successful track­
record to effectively inform all initiatives. 

Warren Township does not have any restrictions for restricting 
principal searches. Frankly, Warren strives to find the most 
talented leaders and takes pride in its ability to recruit and retain 
exceptional leaders. Outside district visits to observe the 
successful practices of building leadership teams routinely occur 
within our district. 

Principal candidates are pursued both internally and externally 
through all venues, such as national publications (i.e., Education 
Week), IDOE website, Warren website, etc. While our hope is to 
successfully build internal capacity for leadership and reward 
proven leaders, our first consideration is always the selection of 
the best candidate for leading teachers and meeting students' 
needs. 

3. The School Board is fully 
committed to eliminating MSD of Warren Township has received support from the Board to 

barriers, such as allowing apply for and fully-implement the proposed SIG(g) grant proposal. 

for staffing, curriculum, 
calendar, and operational Evidence 

flexibility, to allow for the School Board Assurances signed by Board President Tony Mendez 

full implementation of the x (SIG(g) Application) 

selected model. 

All models 

• School Board Assurances 

Minutes from March 19, 2014 Warren Township Board of 
Education Meeting (Attached) 

• School Board Meeting Tony Mendez, Board President: Letter of Support (Attached) 
Minutes from proposal and 
or discussion 

4. The superintendent is fully Stonybrook Middle School and district leadership have received 

committed to eliminating support from the Superintendent to apply for and fully-implement 

barriers, such as allowing the proposed SIG(g) grant proposal. 

for staffing, curriculum, 
calendar, and operational Evidence 

flexibility, to allow for the Superintendent Assurances signed by Dr. Dena Cushenberry, 

full implementation of the x Superintendent of MSD of Warren Township (SIG(g) Application) 

selected model. 
Superintendent Assurance 

School Board Meeting Minutes 

Dr. Dena Cushenberry, Superintendent: Letter of Support 
(Attached) 

ffom proposal and or discussion 

• Superintendent SIG Presentation Minutes from March 19, 2014 Warren Township Board of 
Education Meeting (Attached) 

5. The teacher's union is fully Stonybrook Middle School and district leadership have received 

committed to eliminating 
barriers to allow for the full 

x support from the Warren Education Association (union) to apply 
for and fully-implement the proposed SIG(g) grant proposal. 



model, including but not 
limited to teacher 
evaluations, hiring and 
dismissal procedures and 
length of the school day. 

Turnaround, Transformation 
Models 

• Teacher Union Assurance 

• An outline of amendments 
to SIG Teacher contracts 
that will allow for full 
implementation of the 
identified model 

6. 	 The district has a robust 
process in place to select 
the staff for each I003 (g) 
building. 

• 	 Teacher Union Assurance 

• 	 An outline of amendments 
to SIG Teacher contracts 
that will allow for full 
implementation of the 
identified model 

• 	 Principal ownership in staff 
hiring process 

• Detailed and descriptive 
staffhiring process 

o 	 Staff transfer 
policies and 
procedures 

o 	 Stoff 
reauitmen~ 

placement 
and retention 
procedures 

x 


Evidence 
Attached Letter of Support from Kate Miller, WEA President 

MSD of VVarren Township and the V\larren Education Association 
(WEA) have a collaborative relationship and effectively work 
together to improve student achievement. 

WEA was informed of the school improvement models and the 
opportunity to pursue SIG(g) funding. The teachers, including 
union leadership, have been active members in the development of 
the grant. Further, they have committed to eliminate any barriers 
to allow the full implementation of the transformation model. 

The teachers' union supports changing the school day and year 
(extended-time Moridav-Thursdav and intersessions). 
Teacher Union Assurance (Attached) 

MSD of Warren Township strongly believes the school principal 
should be responsible for hiring his/her staff. We believe that our 
most important asset is our people. Providing the best teachers 
and school leaders has the most profound impact on our students' 
success. Highly-effective teachers are shown to be effective with all 
groups of students-regardless of initial achievement levels, so we 
recruit the best and support their effectiveness through robust 
high-quality PD trainings. 

Recruitment & Hiring 
• 	 Located near Indianapolis and the numerous nearby teaching 

colleges enables a generous pool .of teacher applicants. 
• 	 Every year, PreK-12 administrators participate in Indiana 

College & university recruitment fairs to interview new talent. 
• 	 We participate in the Indianapolis Minority Recruitment Fair, 

seeking a diverse staff, reflective of our population. 
• 	 The principal posts open positions on the !DOE website, 

district website and, when needed, in national papers (e.g., 
Education Week). 

The principal reviews all applicants, creates an interview 
committee and selects candidates for interview. At times, a 
central office staff member is invited to participate in the hiring 
process and building teachers always are part of the interview 
committee. Following interviews, teacher candidates selected as 
potential finalists are vetted through inquiries to former employers 
and supervisors. 

With input from the interview committee and past 
employers/supervisors, the principal makes the final decision for 
hiring teachers. 

Retention of highly-effective teachers is crucial to the success of 
our students, so they are supported in a variety of ways. 
• 	 An on-site mentor is assigned at the building-level 
• 	 Principals provide feedback on a regular basis, after frequent 

observations and walkthroughs in all teachers' classrooms 
• 	 I "-year teachers participate in a New Teacher year-long PD 

training series 

• 	 Exemplary experts, coaches & leaders offer PD to support 



7. 	 District staff has a process 
for monitoring and 
supporting the 
implementation of the 
selected improvement 
model. 

. 
All Models 

Professional Development 
Calendar 

• 	 Curriculum and Assessment 
Calendar 

• 	 Parent Requirements 

• 	 Monitoring and Evaluation 
System 

• 	 Support Process 

• 	 Data Review 

• 	 Special Population Review 

• 	 Fiscal Monitoring 
x 


district-wide initiatives 
• 	 Weekly content-area/grade-level team data meetings, 

embedded into every school schedule, are highly-valued by 
both teachers new to the profession, as weil as seasoned 
veterans 

• 	 Teachers also tell us that our district's health care plan and 
benefits (with Community Health facilities conveniently located 
on campus) are attractive and important to them and to their 
families 

• 	 Instructional Coaches, located in every school, offers support 
to teachers 

Administrators' open-door policies (both at the building & central 
office levels) allows for staff to gain additional support, when 
needed. 

The district's outstanding relationship with its teachers' union 
(Warren Education Association), fosters good will and contributes 
to staff retention. 
The 8-Step Process for Continuous Schoof Improvement has been · 
implemented with fidelity district-wide over the past ten years. 
This process provides the framework for monitoring the 
implementation of the transformation model at Stonybrook. 

Step I-Data Disaggregation: Each summer, central office staff, 
principals and teachers disaggregate and analyze state ISTEP+ 
testing results to determine whether state standards are being 
equitably learned by all students. Every building principal ensures 
that the school schedule provides weekly quality team planning 
periods for grade-level/subject area teachers to meet and discuss 
data, collaboratively plan and share best practices. 

Posted Data Walls in all schools keep the focus on students' 
learning, with walls updated following each higher-level assessment 
(!STEP, Acuity) to track progress and identify continuing needs. 

Step 2-lnstructional Calendar: Provides Curriculum Maps and 
Unit Guides that are aligned to State Academic Standards and used 
by teachers (created by teachers with assistance from McREL). 
Maps are available in English/LA and Math. Summer 2014, Social 
Studies and Science maps will be created. 

Step 3-lnstructional Focus: Teachers and students alike are 
expected to understand the instructional focus for each day's 
lesson (driven by the Curriculum Maps and Unit Guides). 
Continuous principal classroom walkthroughs, professional 
development trainings, teachers' collaborative planning & sharing of 
best practices and teacher mentoring (through Instructional 
Coaches/highly-effective classroom teachers) support quality 
instruction, aligned to College and Career Readiness Standards. 

Step 4-Assessments: While the State's assessments annually 
measure the impact of instruction, we cannot wait for those 
results to ascertain the impact of our efforts. District-wide, 
formative and performance-based assessments alii<ned to State 



Academic Standards, and Acuity, inform our progress across the 
school year. Immediately after those assessments, principals 
convene Data Meetings (often attended by Assistant to the 
Superintendent, PK-6 or 7-i 2), where each grade-level/content­
area teacher team analyzes (individual teacher and group) data 
results including special populations (e.g., Els, Special Education ; 
looks for patterns to determine curricular adjustments needed; 
tracks individual student progress (& posts individual student 
results on Data Walls); and regroups all students (based on data 
results) for "Success Periods," where individualized student needs 
are supported in daily, 30-minute sessions. 

Steps 5 & 6-Tutorials and Enrichment: Warren Township has a 
longer school day than most Indiana schools, enabling us to 
accommodate personalized supports outside students' literacy and 
mathematics blocks of instruction. Unique, daily 30-minute Success 
Periods---<>perating schoo/-wide--place students who need tutoring 
into small groups with a content teacher. Students mastering 
standards on formative assessments are assigned to larger groups, 
taught by a variety of staff-including non-content teachers (e.g., 
music, art, PE, counselors). Student groupings/teacher assignments 
are fluid, changing after each formative assessment. 

Step 7-Maintenance: just because something has been taught and 
initially mastered doesn't mean that students retain that learning. 
Most students need repetition for mastery to set in. Students 
maintain learned skills through periodic and cyclical reviews of 
standards taught (e.g., during "Bell-work," and Acuity instructional 
resources). 

Step 8--Monitoring: Principals who monitor the fidelity of the 8­
Step Process are effectively managing curriculum and instruaion. 
Their role is to conduct daily classroom walkthroughs and conduct 
one (I) announced and five (5) unannounced teacher evaluations, 
hold student Test Talks (to meet individually with students to 
discuss their scores on State assessments and set achievement 
goals); convene formal, monthly Data Meetings with grade­
level/department-level team meetings; provide oversight of daily 
Success Periods; and celebrate success with teachers, students and 
parents. The superintendent monitors the principal's 
implementation of the 8-Step Process, as do the assistant 
superintendents. Structured, half-day semi-annual Process Checks 
are conducted by the superintendent and central office leadership 
in every school. Each principal and grade-level/department-level 
leadership team presents (with evidence) their progress, identifies 
challenges, and discusses strategies for the resolution of issues 
requiring central office support. 

Regular monitoring is conducted by the Central Office Staff. The 
Chief of Academics, Assistant to the Superintendent for PK-6 and 
7-12 and Assistant to the Superintendent for Educator 
Effectiveness are in schools daily. Further, the Superintendent 
observes in each new teacher's classroom. The Superintendent 
conducts visits to each school at least twice per year. 



The district is committed to improving student achievement and 
added a new position in 2013-2014 that was greatly needed. Ryan 
Russell, Assistant to the Superintendent for Teacher Effectiveness 
coordinates professionai deveiopment (based on school needs) 
with outside experts, e.g., McREL (curriculum and instructional 
strategies to meet demands of new standards); Virtuoso (cultural 
competency and PBIS); American Institute for Research (I 00­
minute Middle School E/LA block); Scholastic training (SRI to gain 
understanding of reading levels and lexiles; Read 180; and Achieve 
3000). In addition, training is provided to the Instructional 
Coaches. Further, he provides PD for educators' effective 
integration of technologies into instruction for engaged learning. 

All principals create a professional development calendar at the 
beginning of each year. Of course, these calendars are fluid, as 
adjustments are made based on needs identified through 
observations, data and teacher requests. 

The Chief of Academics and the Assistants to the Superintendent 
PK-6 and 7-12 disaggregate data regularly. For example, Acuity 
data are analyzed after each administration. Trends are recorded 
and discussed. Not only is academic data tracked on a monthly 
basis, disaggregated suspension data are also analyzed, shared and 
discussed each month, as are disaggregated data to monitor the 
achievement of special populations. 

MSD of Warren Township has a strong fiscal monitoring process 
and an established record of fiscal integrity. We continue to have 
excellent reviews by the State Board of Accounts (SBA). Our 
Chief Financial Officer, David Holt, is highly regarded across the 
state and is regularly called upon to provide training to other 
business managers. As routinely cited by SBA. Warren's financial 
monitoring system has multiple checks and balances incorporated 
into its processes. 

In addition to the aforementioned central office monitoring 
practices, MSD of Warren will contract with an outside expert to 
conduct monthly process checks to specifically monitor the 
implementation of all components of the SIG(g) grant. 

Part 8: Selection of External Providers 

Capacity Task Yes No District Evidence 
The LEA has or will recruit, screen, select and support appropriate external providers. 

The /DOE will assess the LEA's commitment to recruit, screen, and sefed external providers by requiring the LEA to document a process for 
assessing external provider quality which may include, but will not be limited to: 

(a) Interviewing and MSD Warren Township is committed to ensuring that the best 
analyzing external providers to external providers are selected to support reform efforts. 
determine evidence-based x 
effectiveness, experience, Mid-continent Research for Education & Learning: McREL 

expertise, and documentation Last year, recognizing that students needed to be taught to the 

to assure quality and efficiencv demands of college and career readiness standards, Warren 



of each external provider 
based on each schools 
identified SIG needs; 

posted a Request for Proposal (RFP) for an outside expert to assist 
with the development of ELA & Mathematics curriculum maps & 
Unit Guides-supported by the delivery of professional 
development for teachers' effective use of these resources. 
Through the RFP process (i.e., receiving and scoring proposals, 
conducting interviews, requesting "best offer"), Warren selected 
McREL to assist with this work. McREL is a private, nonprofit, 
nonpartisan education research and development corporation in 
existence since 1966 (e.g., Marzano's work came from McREL). 

McREL worked side-by-side with teachers and principals last 
summer to create ELA & Mathematics Curriculum Maps, and 
during fall Intersession break to create Unit Guides. Authentic and 
effective job-embedded professional development, focusing on 
close reading strategies, vocabulary and mathematical practices has 
been provided by McREL content consultants on multiple 
occasions, in all Warren schools. To ensure that teachers could 
routinely track student progress and adjust instructional strategies 
to better meet needs, McREL' s assessment team created aligned, 
rigorous performance assessments for each unit (i.e., formative 

assessments). 

McREL will continue to be an external provider in Warren and will 
focus on effective Tier I (core classroom) instructional practices. 
This aligns with the needs in Stonybrook's Self-Assessment, as well 
as needs identified through its analyses of student achievement 

data. 

Because this is a support for all of Warren schools, you will not 

see a budget item for McREL. 

Virtuoso (CR-PBIS experts) 
In 2012-2013, the district and two school leaders selected an 
external provider to provide professional development on 
culturally-responsive teaching practices for two schools that were 
underperforming. An RFP was issued and we read proposals, 
interviewed top candidates, requested "final best offers" and 
selected Virtuoso. It is also noteworthy that during this period the 
Indiana Department of Education, Office of Special Education, 
required Warren to work with one of the resource centers (IU 
Equity Center) on issues of disproportionality (due to Warren's 
over-identification of Emotional Disabilities with African American 
students). The Equity Center highly recommended Virtuoso to 
assist with the disproportionality work. 

School leaders and teachers have successfully worked with 
Virtuoso across the 2013-14 school year and will continue that 
initiative during the SIG grant period. Specifically, external 
provider Virtuoso will assist Stonybrook Middle School with 
planning and implementing CR-PBIS and provide professional 
development on effectively using culturally-relevant teaching 
strategies. This support aligns with Stonybrook's identified needs 
and goals to improve school culture. 

The district is funding this work and it will not be reflected in the 
budget. Nonetheless, Stonvbrook Middle School will receive 



(b) Selecting an external 
provider based upon the 
provider's commitment of 
timely and effective 
implementation and the ability 
to meet school needs; 

x 

direct support from Virtuoso. 

American Institute for Research (AIR) 
Lee Ann Kwiatkowski, Chief of Academics, serves on the Great 
Lakes East Advisory Board. While at their yearly meeting in 2013, 
Lee Ann spoke with key leaders of Great Teachers and Leaders and 
College and Career Readiness and Success, federally funded 
comprehensive centers, to identify experts in adolescent literacy 
who could assist with implementation of a new IOO-minute block 
middle school E/LA model. 

Dr. Chris Rauscher, American Institute for Research (AIR), was 
highly-recommended based on her knowledge of research and 
ability to apply that research in greatly impacting teachers' 
instruction and students' learning. The Indiana Department of 
Education, along with Great Lakes East/ AIR, agreed to work with 
Warren's district leadership, principals and teachers to review 
research on necessary components of an effective extended-time 
E/LA block; create a new IOO-minute model; and share effective 
instructional strategies and programs (e.g. Word Generation 
vocabulary program) with other middle schools across the state. 

This support aligns with needs identified in Stonybrook's Self­
Assessment and identified achievement data findings. The SIG 
budget will include funds for additional job-embedded professional 
development from Dr. Chris Rauscher at Stonybrook Middle 
School. This support will be specific to the English teachers, the 
instructional coach and Stonybrook administrators. 

McREL 
Within the "Deliverables" section of our RFP, Warren was very 

specific, detailing the amount of time that McREL would be 

required to commit to mapping & unit development, development 

of aligned performance assessments, and the delivery of ongoing 

professional development needed to support this initiative. 


Schedules were developed in the summer of 2013, which assisted 
the Stonybrook principal in the development of her school's 
professional development calendar. 

Prior to each school visit (across the school year), the McREL 
consultant Skyped with the principal and Instructional Coach to 
plan the site-visit trainings based on specific needs at Stonybrook. 
Following each visit, McREL prepared a report that was shared 
with the principal and Assistant to the Superintendent for Educator 
Effectiveness. 

For purposes of continuity and understanding of specific building 
needs, each school received the same McREL consultant for 
Mathematics and for English/Language Arts for the entire year. 
Warren (central office and principal) provided routine feedback to 
McREL to ensure effective implementation, specific to individual 
needs of schools. 



(c) Aligning the selection 
with existing efficiency and 
capacity of LEA and school 
resources, specifically time and 
personnel; 

x 

Virtuoso (CR-PBIS experts) 
With guidance from Virtuoso, Warren created a plan to develop 
and implement culturally-relevant positive behavior interventions 
and supports (CR-PBIS). Every school identified a facilitator 
(teacher) and a team to attend six (6) after-school trainings (3 
hours each) throughout the 2013-2014 school year. 

As part of those trainings, assignments were given (e.g. 
development of a Matrix for expected behaviors in hallways, 
cafeteria, and restrooms; develop lesson plans to teach those 
behaviors to students at the beginning of the 2014-15 school year, 
etc.). Team-developed documents are placed in a Dropbox­
available to Virtuoso, district leaders, principals and other schools 
teams. 

In addition, Virtuoso offered to attend building staff meetings to 
help with conversations about referral data, trends, expectations 
and supports. 

Next year, as CR-PBIS (Tier I) is fully-implemented, Virtuoso will 
provide on-site assistance and will continue to train teams on Tier 
II & Ill behavioral interventions (providing strategies for behaviors 
that cannot be adequately addressed within classroom environs). 

Virtuoso has a proven track record of successfully-developing and 
implementing CR-PBIS in schools around the country. An added 
benefit is that the owner of Virtuoso lives in Warren Township 
and has children who attend our schools. She is very dedicated to 
ensuring success in our buildings-and has the respect of district 
educators because of the knowledge and expertise she brings to 
this essential initiative. Our partnership with Virtuoso will 
dramatically change school culture at Stonybrook Middle School. 

American Institute for Research (AIR) 
The Indiana Department of Education and Great Lakes East/AIR 
have had numerous calls and meetings to identify goals and the 
amount oftime (commitment) needed to meet.with teachers, 
create a model based on the research, redesign curriculum maps 
and provide professional development to effectively implement the 
I 00-minute block in order to provide all middle school students 
with a high-quality education, closing achievement gaps. 

This important work, specific to Stonybrook ELA teachers, the 
instructional coach & administrators, will require a multi-year 
partnership. 

Warren is on a balanced calendar, which allows for summer, fall, 
winter, and spring professional development trainings offered 
through our external providers. In addition, Warren is committed 
to providing guest teachers (substitutes), when needed, during 
external provider school visits across the school year. 

As mentioned above, the CR-PBIS training schedule was shared 
with principals at the beginning of SY 2013-14. Before a. building 
facilitator or teachers were selected as CR-PBIS team members, 
they had to commit to attending all traininl!s. They also had to 



(d) Assessing the services, 
including, but not limited to: 
communication, sources of 

data used to evaluate 
effectiveness, monitoring of 

records, in-school presence, 

recording and reporting of 
progress with the selected 
service provider(s) to ensure 
that supports are taking place 
and are adjusted according to 

x 

commit to sharing information acquired through those trainings 
with their colleagues during ongoing building staff meetings (to 
ensure staff buy-in and involvement in the development of CR-PBIS 
building implementation plans). 

To fully-implement CR-PBIS, a four- year plan was created with 
specific goals and metrics. 

• 	 Year I - planning, developing Matrix, collecting and 
analyzing referral data, and creating lessons (for teaching 
students the behavioral expectations at the start of the 
20 14-15 school year; 

• 	 Year 2- teaching students CR-PBIS behavioral expectation 
lessons; creating Tier II supports; participating in on-going, 
job-embedded supports and PD; 

• 	 Year 3-creating Tier Ill supports; participating in on-going . 
job embedded PD on culturally-relevant teaching 
strategies; and 

• Year 4- continued job-embedded PD on CR-PBIS and 
culturally relevant teaching strategies. 


This plan carefully considered time, resources and personnel. 


Indiana Department of Education, Great Lakes East/AIR and MSD 
of Warren Township knew that it was important to have all middle 
schools' English teachers involved with redesigning the I 00-minute 
block in order to have it followed with fidelity. Thus, the district 
provided substitutes and allowed all 7th grade and 8th grade ELA 
teachers to be part of the professional development on three 
separate occasions during the 2013-14 school year. 

This summer (alongside McREL), AIR will provide support with the 
re-design of middle school curriculum maps to lengthen the units, 
ensuring the coverage of three types of writing (i.e., argumentative, 
narrative, and persuasive). 

During the SY 2014-15, AIR will continue to work with 
Stonybrook English teachers, their Instructional Coach and 
administrators to build capacity with effective implementation of 
the !00-minute model. AIR will provide PD on best practices with 
effective small-group instruction, and help teachers frame 
strategies for their meaningful and successful implementation of 
new Professional Learning Communities (PLC time has been 
embedded into Stonybrook's revised 2014-15 master schedule, as part of 
its Transformation Model plan). 

Warren's central office leadership participates in the summer, fall 
and spring trainings, and often during school year external provider 
visits. After each visit, the Assistant to the Superintendent for 
Educator Effectiveness receives feedback from the Principal and 
Instructional Coach. During district-wide Process Checks 
(scheduled half-day meetings in each building every fall and spring), 
the superintendent and instructional leadership team meet with 
every teacher (K-8) and groups of teachers (9-12) to monitor 
school progress, receive feedback, and problem-solve issues. We 
are a continuous improvement district that makes adjustments 
required to ensure needs are being met. 



the school's identified needs. Communication from McREL, Virtuoso and AIR is ongoing. 
Reports are written after each site visit. Regular phone calls and 
email occur with district leadership. Evidence cited in teacher 
evaluations is one measure of the effectiveness of the McREL and 
AIR professional development (i.e., Do we see the practices 
learned through trainings being implemented during instruction?). 

As part of our initiative with Virtuoso, the district and schools 
monitor suspension data on a monthly basis. A decrease in 
disruptive behaviors, as well as closing the gap with suspensions 
(i.e., African Americans are suspended at a higher rate than other 
groups) are ways that effectiveness will be measured. At the 
school level, student discipline referrals {to the office) are 
electronically-tracked, then shared and discussed at monthly staff 
meetings. Based on those data findings, schools make adjustments 
to improve processes that will better meet identified needs and 
result in fewer discipline referrals and student suspensions. 

For the first time, in May 2014, students will take Core Unk, an 
IDOE college and career readiness assessment. In the final 
analysis, student performance on the next generation assessments 
will be the ultimate evaluation of this work. 

I Part 9: Budget·
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Complete the budget worksheets (I) including other funding areas and alignment to SIG, and (2) for each of the three 

years of the SIG. Attach with LEA and School Data. 
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Use of research-based instructional practices that are 

aligned with college and career ready standards 

Assistance with design and implementation of 

improvement plan including high-quality job-embedded 

professional development designed to assist schools in 

implementing the intervention model 

Curriculum and formative performance-based 

assessments aligned with college and career ready 

standards 

Technology (Chromebooks) to be used as a tool for 

implementing college and career ready standards 

Research based interventions to be used with at-risk 

students 

Transformation 

Transformation 

Transformation 

Transformation 

Transformation 

Federal RttT funds & Title I (schoolwide) & Title Ill 

(for Els) 

Title I, Title II & Federal RttT Grant 

Federal RttT Grant 

Federal RttT Grant 

Title I (Schoolwide) 

High ability grants to provide resources that support high 
Transformation High Ability Grant 

ability students 


Scholastic Reading Inventory to access !exile scores for 

General Funds Transformation 

students 


Resources (e.g. LobbyGuard) to promote school safety 
 Transformation School Safety Grant 
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Note:The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 

The original approved allocation amount cannot be increased through an amendment. 

All administrative costs - personnel, travel, supplies, etc. - MUST be noted in blue. 


Corporation Name: MSD of Warren Township 
Corporation Number: 5360 
School Name: Stonybrook Middle School 

ACCOUNT NO. 
1, PERSONNEL 

Math interventionist 

Social Worker/PBIS 
Specialist 

Teachers 

FTE Cert. Noncert. 

1.00 1.00 

1.00 1.00 

TBD yes 

2.00 ITOTAL SALARIES 

EXPENDITURE DESCRIPTION 

salary for math interventionist to provide small 

group instruction 
salary for social worker to provide support for 

students and their families 
extended-time tutoring M-Th ($25 per hour) and 

intersessions {hourly rate) 

SUBTOTAL LINE ITEM TOTAL 

$ 

$ 

$ 

2, Benefits: Benefits should be based on actual known costs or an establishedformula. Fixed charges/benefits below arefor the personnel listed under PERSONNEL above and only 

1/or the percentage of time devoted to this project. 

benefits for personnel listed above TOTAL FIXED CHARGES/ FRINGE BENEFITS 

3, TRAVEL: (differentiate in-state and out-of-state) 

out-of state travel for leaders and teacherslincentive conference (i.e., Harvard Urban Leadership Series,) approx. 10 teachers & leaders 

out-of-state 

in-state student transportation\ buses for extended-time tutoring M-TH during school year; & 10 days M-F dur'ing intersessions 

in-state 

TOTAL TRAVEL 

$ 85,000,00 



5. SUPPLIES: Enter the total amount of materials and supplest. Provide a list ofsupplies on a separate sheet.(lnclude the total amount to be used to purchase testing, programmatic 

Provide a list of equipment and technology on a separate sheet. Equipment is 

4. CONTRACTED SERVICES: {List the t ·e of contracted services to be provided, including the vendor1s name, if applicable.} 

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. 

defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan of more than one year". 


TOTAL EQUIPMENT AND TECHNOLOGY 

7. OTHER SERVICES: (Include a specific description of services.) 

I $ 44,000.00 

$ 146,800.00 

$ 313,107.75 

TOTAL OTHER SERVICES 

INDIRECT COST (2.07%) 

TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 OF THIS FORM). 

American Institute for Research {AIR} 

Scholastic 

External Process Checks (Linda Miller) 

MyON Reading 

Achieve 3000 PD 

and/or office supplies.) 

provide PD to mid~le school teach~ers (100 minute block & PLCs) $ 10,000.00 
rovide PD on Read 180, Math 180 and Scholastic Math lnvento $ 15,000.00 

conduct monthlv process checks $ 15,000.00 
$ 2,000.00provig~_PD to teac_b_~_rs and leaders to learn hov:-'__to man_(lg~ system and reports 

provide PD to teachers and leaders to learn how to effectively use program and monitor data $ 2,000.00 

TOTAL CONTRACTED SERVICES I 

TOTAL SUPPLIES 

http:2,000.00
http:2,000.00
http:15,000.00
http:15,000.00
http:10,000.00


SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

DESCRIPTION UNIT PRICEQUANTITY TOTAL PRICE 
MyOn Reading: digital content providing over 3500 books for students to access 24/7site license $ 5,000.00 $ 5,000.00 

Math 180: research-based math intervention to be used with 120 at-risk students in addition to regular math class $ 67,000.00120 licenses $ 67,000.00 

Read 180: research-based reading intervention to be used with 60 at-risk students in addition to 100- minute reading 
60 licenses $ 45,000.00 $ 45,000.00block 

Scholastic Math Inventory: screener to measure math and identify struggling students; dynamic, on-demand data to 
650 licenses $ 4,550.00 $ 4,550.00

monitor students1 growth & progress 


Achieve 3000: digital content providing relevant articles at appropriate lexile level; students have 24/7 access; use to 

650 licenses $ 10,000.00 $ 10,000.00

support literacy acquisition across ELA, Social Studies & Science content areas 

classroom supplies (incentives for teachers effectively implementing SIG) $ 6,000.00TBD $ 6,000.00 
school sunnlies (incentives for students, e.g., backoacks, oens, iournals, maizazine subscriotion) TBD $ 5,000.00 $ 5,000.00 

2 kits Lego STEM kits: for after-school programming $ 500.00 $ 500.00 
after-school supplies (e.g. paper, pencils, materials for projects)TBD $ 3,000.00 $ 3,000.00 

TBD light snacks for parent meetings $ 250.00 $ 250.00 
supplies for parent topical series $ 500.00TBD $ 500.00 

$ ­ $ ­
TOTAL SUPPLIES COSTS $ 146,800.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY OESCRIPTION UNIT PRICE TOTAL PRICE 

225 round tables with dry erase tops to be used in classrooms for collaborative, group work (9 tables x 25 classrooms) $ 855.55 $ 192,498.75 

900 wave task chairs 18" 4 chairs per 9 tables for 25 classrooms 

TOTAL EQUIPMENT AND TECHNOLOGY COSTS 

$ 134.01 $ 
$ 
$ 
$ 
$ 
$ 
$ 
$ 

120,609.00, 
- -­-
-
-
-
-

313,107.75 

http:146,800.00
http:3,000.00
http:3,000.00
http:5,000.00
http:5,000.00
http:6,000.00
http:6,000.00
http:10,000.00
http:10,000.00
http:4,550.00
http:4,550.00
http:45,000.00
http:45,000.00
http:67,000.00
http:67,000.00
http:5,000.00
http:5,000.00
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!"-Wlfi!l!&'if1$1i1 Year 2 
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Note:The total amount of funding per year must total no less than $50.000 and no greater than $2.000.000 per year. 

The original approved allocation amount cannot be increased through an amendment. 

All administrative costs - personnel, travel, supplies, etc. - MUST be noted in blue. 


Corporation Name: MSD of Warren Townshl~ 
Corporation Number: 5360 
School Name: Stonybrook Middle School 

ACCOUNT NO. FTE 
1. PERSONNEL (Include positions and names) 

Math lnteiventionist 

Social Worker/PBIS 
Specialist 

Teachers 

1.00 

1.00 

TBD 

Cert. 

1.00 

1.00 

yes 

2.00 ITOTAL SALARIES 

Noncert. EXPENDITURE DESCRIPTION 

salary for math interventionist to provide small 
rouo instruction 

salary for social worker to provide support for 
students and their famines 

extended-time tutoring M-Th ($25 per hour) and 

intersessions (hourly rate) 

SUBTOTAL LINE ITEM TOTAL 

$ 

$ 

$ 

2. Benefits: Benefits should be based on actual known costs or an establishedformula. Fixed charges/benefits below. are for the personnel listed under PERSONNEL above and onlyfor the 
percentage of time devoted to this project. 

benefits for personnel listed above TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 90,000.00 

3. TRAVEL: (differentiate in-state and out-of-state) 

out-of-state travel for !eaders and teachers! incentive conference (i.e., Harvard IJ!:_~~-11 Leadership Series) 10 staff $ 
out-of-state 

in-state student transportationjbuses for extended time tutoring $ 
in-state 

TOTAL TRAVEL 

4. CONTRACTED SERVICES: (List the type of contracted services to be provided, including the vendor's name, if applicable.) 

AIR provide PD to middle school teachers (100 minute block & PLCs) 

Scholastic rovide PD on Read 180, Math 180 and Scholastic Math Inventor 

External Process Checks (Linda Miller) conduct monthly process checks 

Achieve 3000 provide PD to teachers and leaders to learn how to effectively use program and monitor dataI $ 

MvOn Reading provide PD to teachers and leaders__tgJ!;!arn how to ll}_anage system and reports I$ 



$ 207,500.00 

__ -, ­ __ 

9,868.73 

' ·:'~l/,4;ill!•lr~' 

TOTAL CONTRACTED SERVICES 
5. SUPPLIES: Enter the total amount ofmaterials and supples. Provide a I/st ofsupplies on a separate sheet.(lnclude the total amount to be used to purchase testing, programmatic and/or 
office suppnes.) 

TOTAL SUPPLIES 	 $ 34,750.00 

6. EQUIPMENTAND TECHNOLOGY: Enter the total amount ofequipment and technology purchases. Provide a list ofequipment and technology on a separate sheet. Equipment fs 
defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan ofmore than one year". 

TOTAL EQUIPMENT AND TECHNOLOGY 

7. 	 OTHER SERVICES: (Include a specific de~frlptlon of service~_.) 
paint area w'1th whiteboard painting (to be used with interactive projectors); remove existing j $ 

Interactive white wall {25 rooms) Imarker board, add trim, remove wall paper, skimcoat wall, and paint preparation, move 

electrical outlet if necessa 


INDIRECT COST (2.07%) 
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1·7 OF THIS FORM). 

http:34,750.00


SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION 
site license MyOn Read·mg: digital content providing over 3500 books for students to access 24/7 

Scholastic Math Inventory: screener to measure math and identify struggling students; dynamic, on-demand data to 
650 licenses 

monitor students' growth & progress 

650 licenses Achieve 3000: digital content providing relevant articles at appropriate lexile level; students have 24/7 access 

TBD classroom sunnlies (incentives for teachers effectively implementing SIG) 
TBO school supplies (incentives for students, e.g., backpacks, pens, journals, magazine subscription) 

TBO after-school suoolies (e.g. paper, oendls, materials for oroiects) 

TBD light snacks for oarent meetings . 

TBD supplies for parent topical series 

TOTAL SUPPLIES COSTS 

UNIT PRICE 
$ 5,000.00 

$ 5,000.00 

$ 10,000.00 

$ 6,000.00 
$ 5,000.00 
$ 3,000.00 
$ 250.00 
$ 500.00 

$ ­

TOTAL PRICE 
$ 5,000.00 

$ 5,000.00 

$ 10,000.00 

$ 6,000.00 
$ 5,000.00 
$ 3,000.00 
$ 250.00 
$ 500.00 
$ -
$ -
$ -
$ -
$ 34,750.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 
25 document camera-CDW $ 400.00 $ 10,000.00 
25 portable oroiectors $ 400.00 $ 10,000.00 

25 intersmart projectors (camera, cables, ·interface package, install custom package cables $ 3,500.00 $ 87,500.00 
other services {whitewalls- see above in other services) $ 100,000.00 

$ -
$ -
$ -
$ -
$ -
$ -
$ -

$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -
$ -

TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 207,500.00 

http:34,750.00
http:3,000.00
http:5,000.00
http:6,000.00
http:10,000.00
http:5,000.00
http:5,000.00
http:3,000.00
http:5,000.00
http:6,000.00
http:10,000.00
http:5,000.00
http:5,000.00


,.,,,.,,"I. MAGINING'~' the possibillti•u._J11-~ 
""''*'''.!;,-,<fl"' 

,)ftflUt]JJ!Jiffiflflfl1Jji,ij0f)jlf{i\)}1iJ9l11

School Improvement Grant (1003g) ' ~ j
. 1 J_,,,,..--""';---·~--~ Section 7 - BUDGET

~-~fa;tN11nr0W "' Indiana 
10 

School Year 2016-2017' 1'AnTu)t;q 

MAKINGTHEMHAPPEN. ·)(r m;;H-"'"''m-' Department of Education ··-!tr&


0" ,,v,•rJl'ii'FJ111'1\li'' ,,. Year 3 
'"; --' Glenda Rltz,NBCT 

Indiana Superintendent of Public Instruction 

Note: The total amount of funding per year must total no less than $50,000 and no greater than $2,000,000 per year. 
The original approved allocation amount cannot be increased through an amendment. 
All administrative costs - personnel, travel, supplies, etc. - MUST be noted In blue. 

Corporation Name: MSD of Warren Township 
Corporation Number: 5360 
School Name: Stonybrook Middle School 

ACCOUNT NO. FTE 
1. PERSONNEL (include positions and names) 

Math Interventionist 

Social Worker/PBIS 
Soecialist 

Teachers 

LOO 

LOO 

TBD 

Cert. 

LOO 

LOO 

yes 

2.00 ITOTAL SALARIES 

Noncert. EXPENDITURE DESCRIPTION 

salary for math interventionist to provide small 
group instruction 

salary for social worker to provide support for 

students and their families 
extended-time tutoring M-Th($25 per hour) and 

intPrsi:>ssions (hourJyr_ate) 

SUBTOTAL LINE ITEM TOTAL 

$ 

$ 

$ 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel listed under PERSONNEL above and only for the 
percentage of time devoted to this project. 

benefits for the personnel listed above TOTAL FIXED CHARGES/ FRINGE BENEFITS 

3. TRAVEL: {differentiate in-state and out-of-state} 

teachers and leaders out-of-statelincentive conference (i.e., Urban Leadershi rox. 6 teachers & leaders) 
out-of-state 

student transportation in-stateltransportation for extended-time tutoring 
in-state 

TOTAL TRAVEL 
4. CONTRACTED SERVICES: (List the type of contracted services to be provided, including the vendor's name, if apjJlicable.) 
Scholastic lp_rovide PD on Read 180, Math 180 and Scholastic Math Inventory 
External Process Checks (Linda Miller) Iconduct monthlv orocess checks 

Achieve 3000 provide PD to teachers and leaders to learn how to effectively use.program and monitor data 

MyOn Readin P!('.)Vide PD to tea~hers and leaders_J9 l!:!arn how to Jil-~-~-~-g-~ ~ystem and reports 

$ 91,000.00 



TOTAL CONTRACTED SERVICES I I S 31,000.00 
5. SUPPLIES: Enter the total amount of materials and supplest. Provide a list ofsupplies on a separate sheet.(lnclude the total amount to be used to purchase testing., programmatic 
and/or office supplies.) 

TOTAL SUPPLIES $ 37,800.00 

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and technology on a separate sheet. Equipment is 
defined as "tangible, non·expendable/non·consumable personal property having a useful lifespan ofmore than one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 67,500.00 
7. OTHER SERVICES: (Include a specific description of ser:_vJ~es_.J 

INDIRECT COST (2.07%} 
TOTAL ANTICIPATED EXPENDITURES (SUM OF SECTIONS 1-7 DF THIS FORM}. 



SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

DESCRIPTION UNIT PRICEQUANTITY TOTAL PRICE 
MyOn Reading: digital content providing over 3500 books for students to access 24/7 $ 6,000.00site license $ 6,000.00 

650 licenses Scholastic Math Inventory: screener to measure math and identify struggling students; dynamic, on-demand data tom $ 6,000.00 $ 6,000.00 
650 licenses Achieve 3000: digital content providing relevant articles at aooropriate !exile level; students have 24/7 access $ 10,000.00 $ 10,000.00 

TBD classroom supplies (incentive for teachers effectively implementing SIG) $ 6,000.00 $ 6,000.00 
TBD school supplies (incentives for students, e.g., backpacks, pens, journals, magazine subscription) $ 5,000.00 $ 5,000.00 
TBD after-school suoolies (e.g. paper, pen, markers, etc) $ 3,500.00 $ 3,500.00 

light snack for parent meetings TBD $ 300.00 $ 300.00 
2 Lego STEM kits for after-school programming $ 500.00 $ 500.00 

TBD supplies for parent topical series $ 500.00 $ 500.00 
$ ­
$ ­

$ ­ $ ­
TOTAL SUPPLIES COSTS $ 37,800.00 

EQUIPMENT AND TECHNOLOGY: The following list represents the anticipated equipment and technology purchases. 

DESCRIPTIONQUANTITY UNIT PRICE TOTAL PRICE 

Hurry-up table with markerboard laminate (round table) $900 each (5 rooms x 9 tables) 45 $ 900.00 $ 40,500.00 

wave task chairs to be used with the round tables; 4 chairs per 9 tables x 5 rooms 180 $ 150.00 $ 27,000.00 
$ ­
$ ­

$ ­

$ ­
$ ­
$ ­

$ ­
$ ­
$ ­

. $ ­
TOTAL EQUIPMENT AND TECHNOLOGY COSTS $ 67,500.00 

http:67,500.00
http:27,000.00
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http:3,500.00
http:3,500.00
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Corporation Name: MSD of Warren Township 
Corporation Number: 5360 
School Name: Stonybrook Middle School 

ACCOUNT NO. FTE Cert. Noncert. EXPENDITURE DESCRIPTION SUBTOTAL bt/:IElrFUNDlrJitSOURCE 
1. PERSONNEL {include positions and names) 

Math lnterventonist 

Social Worker/PBIS 

Specialist 

1.00 

LOO 

1.00 

LOO 

salary for math interventionist to provide small 
roup instruction 

salary for social worker to provide support for 
students and their families 

$ 60,000.00 
;,... ' ' 

Tri1e"I: ti~:;Gr~neral 'Funds 

$ 80,000.00 
',_.,;':'.-'•; ..., .. 
':T{tie 0.f.:o_r.'.GSfre~l:F.unds 

Teachers TBO yes after-school tutoring (days ~ill be decreased) $ 40,000.00 i't>t1t1~·'.f10f$tafEi'Rein~on 

$ 
2.00 TOTAL SALARIES 

2. Benefits: Benefits should be based on actual known costs or an established formula. Fixed charges/benefits below are for the personnel listed under PERSONNEL above and onlyfor the 
percentage of time devoted to this project. 

;·-,.;. 

TOTAL FIXED CHARGES/ FRINGE BENEFITS $ 10,000.00 lT.!t1e..:1 Or'Reine,diation· ·Fund~ 

3. TRAVEL: (differentiate in-state and out-of-state) 

out-of-stateltravel to out-of state conference ( number of teachers wlll be decreased) $ 4,000.00 
out-of-state' 

in-state!student transportation for after-school tutoring {days will be decreased) $ 25,000.00 

in-state 

TOTAL TRAVEL 

4. CONTRACTED SERVICES: {list the type of contracted services~?~ provided, lncludi~J!!:~he vendor's ri~me, if applicable.) 
We will have internal capacity to provide PD on digital content/software 

TOTAL CONTRACTED SERVICES 
s. SUPPLIES: Enter the total amount of materials and supples. Provide a Jlst of supplies on a separate sheet.{lnclude the total amount to be used to purchase testing, programmatic and/or 
office supplies. 

:titlelp~ T.itle ll fundS 
,.,..­

"L:.·_·-:::. • •. 
:!:tr~[lsport:atiCih or debt servk:e 



TOTAL SUPPLIES $ 28,250.00 

6. EQUIPMENT AND TECHNOLOGY: Enter the total amount of equipment and technology purchases. Provide a list of equipment and technology on a separate sheet. Equipment is 

defined as "tangible, non-expendable/non-consumable personal property having a useful lifespan ofmore than one year". 

TOTAL EQUIPMENT AND TECHNOLOGY $ 
7. OTHER SERVICES: (Include a specific description of services. 

replacement equipment and technology (i.e., Interactive projectors, tables, etc) as needed 

INDIRECT COST (2.07%) 

TOTAL ANTICIPATED EXPENDITURES (SUM O~~CTIONS 1_~! OF THIS FORM). 

,_-, 

SUPPLIES: The following list represents the anticipated materials and supplies purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

site license My'bn Reading: d\gital content providing over 3500 books for students to access 24/7 $ 6,000.00 $ 6,000.00 
Scholastic Math Inventory: screener to measure math and identify struggling students; dynamic, on-demand data to 

650 $ 6,000.00 $ 6,000.00
monitor students' growth & progress 

650 Achieve 300: digital content providing relevant articles at appropriate lexile level; students have 24/7 access $ 10,000.00 $ 10,000.00 

TBD afterschool sunnlies $ 3,000.00 $ 3,000.00 

TBD school and classroom suoolies $ 3,000.00 $ 3,000.00 

TBD supplies for oarent top·1cal series $ 250.00 $ 250.00 
$ " 

$ " 

$ " 

$ " 

$ 
$ " s 

TOTAL SUPPLIES COSTS $ 28,250.00 
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EQUIPMENTAND TECHNOLOGY: The following list represents the antlclpoted equipment and technology purchases. 

QUANTITY DESCRIPTION UNIT PRICE TOTAL PRICE 

TBD replacement equipment and tech nolo..... , (i.e., interactive projectors, tables, etc) as needed 
$ " 

$ " 

$ " 

TOTAL EQUIPMENT AND TECHNOLOGY COSTS s " 
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Attachments 

Dr. Dena Cushenberry, Superintendent: Letter of Support 
Tony Mendez, Board President: Letter of Support 
Kate Miller, President Warren Education Association: Letter of Support 
March 19 Board Meeting: Action Item SIG approved by all board members 
Pam Griffin, Principal: Resume 
Kyle Barrentine, Assistant Principal: Resume 
Community Health Network: Letter of Support 
Marion County Public Health Department: Letter of Support 
Lifeline Ministries Senior Pastor & Founder: Letter of Support 
Renae Azziz, Virtuoso: Resume 
Gregory Cameron, McREL: Resume 
Amber Evenson, MeREL: Resume 
W. Christine Rauscher, Great Lakes East/AIR: Resume 
Middle School Reading/Writing 100 Minute Block schedule 



The future begins here for life-long learning in our diverse community: 

integrity, achievement, success. 

METROPOLITAN SCHOOL DISTRICT OF WARREN TOWNSHIP 

March 19, 2014 

Superintendent Glenda Ritz 

Superintendent of Public Instruction 
Indiana Department of Education 
115 W. Washington Street, Suite 600 
Indianapolis, Indiana 46204 

Dear Superintendent Ritz: 

As the superintendent of the Metropolitan School District ofWarren Township, it is my pleasure to write 

this letter supporting the important work of the School hnprovement Grant Initiative, under Section 
1003(g) ofTitle I. The potential resources provided under this grant will be essential to Stony brook 

Middle School's transformation of instructional practices, offering initiatives that support personalized 
learning, school culture, professional development, and extended learning opportunities for all students. 

The ·members of the Warren Board of Education, the Warren Education Association, and I are committed 

to continuously supporting all aspects of the Transformation Model at Stonybrook Middle School. 

As a leading advocate for personalized learning, I can assure you that: 

• You will have the oversight and support from my district administrative leadership team to ensure the 
full and effective implementation of all initiatives proposed within Warren's grant proposal; 

• Data will be used to drive decision-making that informs instructional practices, identifies student 

needs, and is used to make adjustments to better meet those needs; 

• Schedules that build in time for teachers' analyses and use of data, Professional Learning 

Communities for teacher collaboration and learning, and a variety ofopportunities for extended­
learning to meet individual student needs will be in place at the start of school year 2014-15; and 

• I have full-confidence in Stonybrook Middle School's principal, Mrs. Pam Griffin, to lead the 

important initiatives proposed within this grant application and increase student achievement. 

On behalf ofMSD of Warren Township, I pledge my support for the implementation of this exciting 
initiative and thank you for the opportunity to submit our grant application. 

Sincerely, 

~ 
Dr. Dena Cushenberry 
Superintendent 

EDUCATION & COMMUNITY CENTER 

975 North Post Road 
Indianapolis. Indiana 46219 

(317) 869-4300 FAX: (317) 869-4399 



The future begins here for life-long learning in our diverse community: 

integrity, achievement, success. 

METROPOLITAN SCHOOL DlsTRICT OF WARREN TOWNSHIP 

March 19, 2014 

Superintendent Glenda Ritz 

Superintendent ofPublic Instruction 

Indiana Department of Education 


115 W. Washington Street, Suite 600 


Indianapolis, Indiana 46204 


Dear Superintendent Ritz: 

As the President of the Warren Township Board ofEducation, I am pleased to submit this letter on behalf 

of the Board to acknowledge our support ofthe important work ofthe School Improvement Grant 

Initiative, under Section 1003(g) of Title I. 

Over a three-year period, this grant will provide invaluable resources to significantly enhance the 

important work occurring at Stonybrook Middle School to transform instructional practices, offer 

initiatives that personalize learning, improve school culture, and provide extended learning opportunities 

for all students. These initiatives will help improve teacher pedagogy, reduce suspensions and increase 

student achievement. 

My fellow Board members and I are committed to continuously supporting all aspects of the 

Transformation Model at Stonybrook Middle School, under the leadership of its principal, Mrs. Pamala 

Griffin. 

The Metropolitan School District ofWarren Township supports the implementation of this powerful 

initiative and is grateful for the opportunity to submit this application on behalf of Stonybroook Middle 

School. 

Sincerely, 

/\~<]~ 
Tony Mendez, President 


Warren Township Board ofEducation 


EDUCATION & COMMUNITY CENTER 

975 North Post Road 
Indianapolis, Indiana 46219 

(317) 869-4300 FAX: (317) 869-4399 



March 19, 2014 

Dr. Glenda Ritz 
Superintendent ofPublic Instruction 

Indiana Department ofEducation 
115 W. Washington Street, Suite 600 

Indianapolis, Indiana 46204 

Dear Superintendent Ritz: 

As the President of the Warren Education Association, and on behalf ofWarren Township teachers, I am 

pleased to acknowledge our full-support of the important work of the School Improvement Grant 

Initiative, under Section 1003(g) ofTitle I. 

This is a personal honor, as I am a proud educator who serves under the leadership ofPam Griffin, 

principal of Stonybrook Middle School. Over the past year, we have worked tirelessly to develop and 

effectively use new English/language arts and mathematics Curriculum Maps, Unit Guides, and 

performance-based assessments to better meet the needs of our students. Year-long efforts to learn about 

research-based practices have informed the re-design of our 100-minute BILA block. Teachers have been 

trained to support students' integrated use of individual Chromebooks, adding an exciting dimension to 

classroom instruction. Our school team has collaboratively worked to establish behavioral expectations 

for all environments that will reduce office referrals and unacceptably high suspension rates within our 

building. Throughout this entire year, continuous professional development has enabled these efforts. 

The SIG(g) grant offers initiatives that will further transform our instructional practices, personalize 

learning-to meet individual student needs, improve school culture, and provide much-needed extended 

learning opportunities for all students, most particularly for those who struggle. 

My colleagues and I, and the Warren Education Association, are committed to supporting all aspects of 

Stonybrook' s Transformation Model across the next three years. We appreciate the opportunity to submit 

this proposal and urge your approval of our application. 

Sincerely, 

xak~~ 
Mrs. Kate Miller, President 

Warren Education Association 



Wednesday, March 19, 2014 
Regular School Board Meeting 

MSD of Warren Township 
Warren Education and Community Center 
975 N. Post Road 
Indianapolis, IN 46219 
317-869-4300 
7:00 p.m. 

1.01 Call to Order 


2. Superintendent's Report 

2.01 Superintendent's Report 


3. Board Comments/Correspondence 

3.01 Board Comments 


3.02 Board Correspondence 


4, Legislative Update 


4.01 Legislative Update 


5. Business of Citizens Present 

5.01 Business of Citizens Present 


6. School Showcase 

6.01 Lowell Elementary 


7.01 "What's Your Hometown Specialty?" Winners 


7.02 JROTC Recognition 


8. Consent Agenda 

8.01 Approval of Minutes 


8.02 Financial Report - Payroll Claim 


8.03 Financial Report - Claim Register 


8.04 Financial Report - Year to Date Summary of Fund Balances 


8.05 Human Resources Report and Addendum 


8.06 Field Trip Requests 


8.07 Permission to Accept Gifts and Grants 


8.08 Change Orders 


8.09 Contracts 




8.10 Use of School Property 


8.11 Specia I Events 


9. Standard Reports 

9.01 Warren Central High School Student Representative 


10. Special Reports 

10.01 District-Wide PBIS 


11. Business of Citizens Present 

11.01 Business of Citizens Present 


12. Action Items 

12.01 IREAD-3 


12. 02 Summer School 2014 

12.03 2015-2016 School Calendar 


12.04 Appropriations FY 2015 


12.05 2510 Adoption of Curriculur Materials Board Policy Replacement 


12.06 Student Improvement Grant Stonybrook Middle School 


13. Discussion Items 

13.01 Meal Price Increase 


13.02 Restructuring of MSD of Warren Township Police Department 


13.03 Board Policy #6150 - Rescind 


13.04 Board Policy #7542 Access to Corporation Technology Resources From Personal Communication Devices 


14. Closin 

14.01 Closing Comments 


15. Adjournment 

15.01 Adjournment 




•
Stonybrook 
Middle School 

"ffigh Achievement for ALL" 


MSD Warren Township 


A Race to the Top District 


Mrs. Pamala 
Griffin, Principal 

STONYBROOK 
MIDDLE SCHOOL 
11300 Stonybrook Drive 
[ndianapolis, IN 46229 
SI 7.532.8800 Main 

SJ 7.532.8899 Fax 

Education 

1990-1995 Bachelor of Science in Secondary Education, Butler University, Indianapolis, IN 

2004-2006 Masters of Science in School Administration, Butler University, Indianapolis, IN 

Certification 

Valid Licenses Secondary Education, English Grades 5-12 

1462276 School Administration, K-12 

Professional Development Opoortunities 
Instructional Technology/Google"' Culturally Responsive PBIS ~Read 180 ~Acuity"' Close Reading"' Lucy Calkins 

Reading Units Grades 3-5-Writer's Workshop and Reader's Workshop"' Common Core - 8-Step Process with Pat 

Davenport- Response to lnterve.ntion - Indiana lEP- Reading Strategies in Content- Focus: Elevating the Essentials 

to Radically Improve Student Learning by Mike Schmoker ~TEAM: Teacher Evaluation Assessment Measurement~ 

Non-Violent Crisis Intervention 

Em lo ment 

2011-Pres. Principal, Stonybrook Middle School, MSD Warren Township, Indianapolis, IN 

Currently, I serve as the school leader for a 7th and gth grade building consisting of 650 students, a staff 

consisting of 50 members, and parent/community volunteers. I am responsible for ensuring that the 8­

Step Process is followed with fidelity within the building, all staff members receive professional 

development that supports growth and best instructional practices, monitoring student data to 

document student progress, and managing building facilities, activities, and recurring systems. My focus 

has been on maximizing instructional time for students, as well as providing timely and thoughtful 

feedback to teachers and support staff about practii::es that can help students to grow both 

academically and socially. All responsibilities that relate to instruction, supervision, and community 

building and ensuring a safe and orderly educational environment are critical parts of my job as the 

building principal. Finally, as a the building leader, I am responsible for establishing and monitoring high 

expectations and standards for the academic, emotional, and physical growth of the diverse student 

population of which I serve. 

2010-2011 Asst. Principal, Creston Intermediate Academy, MSD Warren Township, Indianapolis, IN 

As the assistant principal, I supported the principal as we opened a 51
h and 6th grade school that ran as 

an elementary school. We recruited, hired, and provided professional development for all staff 

members to support them during the change from a traditional middle schedule to an elementary 

schedule. While serving as assistant principal, all counseling, evaluation, assessment, scheduling, Rtl, 

special education, discipline, transportation, tutoring and monitoring of instruction for 15 teachers and 

all support staff members fell under my supervision. During this time, I also served as Intersession 

Administrator for grades K-6 in the MSD of Warren Township. 

2006-2010 Asst. Principal, Creston Middle School, MSD Warren Township, Indianapolis, IN 

As the assistant principal, I was charged with management of half of the student population (550 

students), evaluation, remediation, special education, overseeing counseling department, professional 

development, text books, technology, public relations, supervision of before and after school activities, 

transportation, and recruitment/hiring. 

1994-2006 Teacher, 6th and 8th Grade, Belzer Middle School, MSD Lawrence Township, Indianapolis, IN 

Sixth grade reading and eighth grade language arts block {co-teaching, inclusion and gifted and 

talented) are the subjects I taught during my tenure. Instructionally, '1·met the needs of students in my 

care by ensuring that all standards taught were in line with Indiana state standards and district 

initiatives. During this time I also taught the AVID: Achievement Via Individual Determination elective. 



8246 Cape Drive Phone 317-774-4425 
Indianapolis, IN 46256 kyle.barrentine@gmail.com 

Kyle G. Barrentine 

Objective 

Education 

Professional 
experience 

To secure a position as a secondary level administrator. 


1998-2003 Ball State University Muncie, IN 


Certification in Supervision and Administration K-12 

1996-1997 Indiana Wesleyan University 

Master of Science in Education 

Marion, IN 

1992-1993 Marian College 

Teacher Certification in English 

Indianapolis, IN 

1987-1991 Butler University 

Bachelor of Science in Communications 

Indianapolis, IN 

2013-current Warren Township Schools Indianapolis, IN 

Assistant Principal/Stonybrook Middle School 

• Main duties include discipline, school climate, and staff evaluation 

2013 Connections Education Indianapolis, IN 

Principal/Nexus Academy of Indianapolis 

• Opening a new blended learning instruction school in Indianapolis 

2008-2012 Noblesville Schools Noblesville, IN 

Principal/Noblesville Middle School/Intermediate School 

• Oversee a staff of nearly 100 and a student enrollment of over 1500. 

2006-2008 Clinton Central High School Michigantown, IN 

Principal/Head Coach, Girls' Basketball (High School) 

• A 7-12 building principal while also coaching the girls' basketball 
team 

mailto:kyle.barrentine@gmail.com


Professional 
memberships 

Interests and 
activities 

(more) 

2002-2006 Western Schools Russiaville, IN 

Assistant Principal/Principal/Head Coach, Girls' Basketball 

• 	 Served several roles in 4 years at Western from MS assistant 
principal to HS assistant principal to MS principal. 

1998-2002 Clinton Central High School Michigantown, IN 

English Teacher/Head Coach, Boys' Basketball 

I taught English 10, College Prep English 12, Speech, and Novels. 

1995-1998 Greensburg Jr. High School Greensburg, IN 

English Teacher 

• I taught English 8 and Literature 8 

1993-1995 Hagerstown High School Hagerstown, IN 

English Teacher 

I taught English 9 and was the Yearbook Advisor. 

Indiana Association of School Principals, Indiana Basketball Coaches 
Association, Indiana Coaches of Girls Sports Association 

Basketball, Golf, Running, and Reading 



Galiahue School Based ServicesConmunrty 1500 N. Ritter Avenue 
Indianapolis, IN 46219Health Network 0 317.355.2560 
F 317.351.2418 
eCommunity.com 

March 14, 2014 

To Whom It May Concern: 

I am pleased with the opportunity to write a letter of support for Stonybrook Middle School's application for the 

School Improvement Grant. Gallahue School Based Program has been a community partner providing mental 

health services to students and families at Stonybrook for over 10 years. We currently have two full time 

therapists at Stonybrook and a part time Life Skills Specialist. Our collaboration allows students to receive 

needed counseling services without missing key academic subjects that could be missed with services provided 

outside the school building. 

One of the ways Stonybrook proposes to use grant funding is to provide after school transportation and dinner 

for students. These additional resources would allow for a variety of enriching activates. They would benefit 

the social, emotional and academic growth of students. For example, our program could provide after school 

therapy groups for students. This would allow for longer groups allowing students to increase skills without 

missing class. Many of our families would gladly attend after school family therapy if they knew that their child 

would be served a healthy dinner. This would improve family engagement with school and mental health 

services leading to improved outcomes in both areas. 

Stonybrook Middle School provides an atmosphere that supports the growth of the whole child. This grant 

application is another example of their commitment to providing enriching opportunities that will ultimately 

lead to academic success. 

Sincerely, 

ov~, 
Jennie Voelker, LCSW 
Program Manager 
Community Health Network, Gallahue School Based Program 

http:eCommunity.com


MARIO!'! COUNTY 

PUBLIC Health, Education, Promotion and Training 

HEALTH 3838 North Rural Street, 3rd Floor I Indianapolis, IN 46205 
DEPARTMENT PH317-22,1-2092 J FAX 317-221-2130 

Prevent. Promote. Protect. www.mchd.com 

March 19, 2014 

Dear Grant Proposal Review Committee: 

I am writing in support of Stonybrook Middle School's application for funding through a 1003(g) 
School Improvement Grant. As a community partner and service provider of both in-school and 
after-school student programs at Stonybrook Middle School over a period approaching two decades, 

I have seen a consistent commitment on the part of the school's administration to maintain a 
positive learning environment while also offering a wide range of supportive services and 

extracurricular opportunities for students. The school's services have included programs for 
promoting academic success and personal achievement, services fur students experiencing 

behavioral difficulties and additional opportunities for student engagement through a variety of 
after-school programs. 

Stonybrook Middle School proposes a plan to use School Improvement Grant funding to expand 

services to students through additional personnel, additional after-school programs, and the 
provision oftransportation to support student participation in extracurricular activities. In my role as 
a coordinator and student advisor for the Students Against Violence Everywhere (SA VE) program 
on the school's campus, I know the importance of these resources in enhancing the educational 
environment and the overall school experience of students. At one point, the attendance for our 
weekly after-school program averaged over 70 students. The program's weekly attendance now is 
less than ten students as a direct result of resource limitations. 

Stonybrook Middle School has a strong infrastructure that places student achievement and personal 
success as its highest priority. Additional funding through a School Improvement Grant would 
greatly enhance the school's ability to not only continue and expand existing programs and services, 
but also to develop and implement new programs and services that promote student success. Ifyou 
require any further information, I can be reached at bjohnson@marionhealth.org or (317) 221-3538. 

Sincerely, 

~K.~ 
Byron K Johnson, MSW, LSW 
Violence Prevention Coordinator 

A DIViSION OF THE HEALTH AND HOSPITAL CORPORATION OF MARION COUNTY 

mailto:bjohnson@marionhealth.org
http:www.mchd.com


To whom it may concern, 

Lifeline Ministries Youth Center exists to provide the youth of today with resources, 
programs, and community outreach opportunities to help cultivate and empower the youth to be 
effective leaders of tomorrow. We have partnered with Pam Griffm and Stonybrook Middle 

School in an effort to assist with building the youth in the far-east side area which is mostly 
constituted of low-income, single family homes with statistically high crime rates and school 

dropout rates. Stonybrook Middle School is committed to increasing achievement in its most at 

risk students. To date, Stonybrook is on course to display tremendous improvements this year. 
This year the i 11 grade students are predicted to pass the EnglishfT,_,anguage ArtsISTEP at a 76% 
pass rate. The 7th graders last year had a pass rate of 54%. The 8th grade students are predicted 

to be at a 70% pass rate this year which is also an improvement from the previous year. Our 

goal as partners with Stonybrook is to ensure that we are assisting our community by preparing 
students to be career and college ready. Acquiring adequate resources will greatly assist us in 
increasing the achievement of the students by providing transportation for the students to 

participate in afterschool programs/clubs and increasing necessary components to ensure the 
academic success of the students especially in the areas ofmath and reading. Our efforts are to 
be proactive versus reactive in our approach to enhance the performance of the students. One of 
the proactive measures that we plan to set in place is a SUilll1ler program for the students which 
will focus on building the students as individuals and providing family counseling opportunities 

which will empower students and their families with the tools necessary to be healthy and 

effective communicators. This program will also include opportunities of career exploration in 
which students will participate in real-time settings in hopes of inspiring the students to be 

successful citizens oftomorrow. Ifyou have any further questions please feel free to contact 
Temika Atwood at (317) 506-9115 or email at Temika.Atwood@wail.com. 

Thanks in advance, 

Lifeline Ministries Senior Pastor & Founder 

l~f+L~ 
Dr. Ty Turner 

Lifeline Ministries Youth Center Director & Youth Pastor 

'-1Jla/uj_~ tlb~ 
Mary AtJ6'od 

mailto:Temika.Atwood@wail.com


RENAEAZZIZ 

9450 East Raymond Street 


· Indianapolis, Indiana 46239 

Phone: (317) 368-6060 Email: razziz@virtuosoed.com 


Current 	 The Johns Hopkins University, Baltimore, MD: will begin fulfilling requirements 
toward the Doctorate in Education ( Ed.D.) degree; Specialization: Entreprenenrial 
Leadership in Education in June 2014. 

2002-2005 	 Indiana University, Bloomington, IN: received Specialist (Ed.S.) degree in School 
Psychology, minor in Counseling. 
Indiana University, Bloomington, IN: received M.S. in Educational Psychology (May 
2004). 

1996-1999 Indiana University, Bloomington, IN: received a BA in Psychology with Honors; minors 
in Chemistry and African-American studies. 

Virtuoso Education Consulting, Director of Professional Development August 2008- present 
Educational consultant for educational systems in the areas of School Improvement, Disproportionality, 
Response- to- Intervention, Data-based Decision Making, Assessment, and Culturally Responsive Practices. 
School Year 2013-2014 Clients: 

• Amplify Education, Inc., servicing schools/districts Nationwide 
• Fort Wayne Community Schools, Fort Wayne, IN 
• MSD Warr en Township, Indianapolis, IN 
• MSD Wayne Township, Indianapolis, IN 
• Peoria Public School District 150, Peoria, IL 

Blumberg Center for Interdisciplinary Studies in Special Education at Indiana State 
University, Project Coordinator August 2006- August 2008 
Served as Project Coordinator, responsible for providing professional development services to Indiana 

educators related to the implementation of tiered systems of prevention and intervention (Response-to­

Intervention). 


R.I.S.E. Special Services, School Psychologist School Year 2005-2006 

Served as the psychologist for the two EdisonLeaming® schools in Perry Township. EdisonLearning® 

schools operate under a philosophy of responsible inclusion. Under this model, special education students are 

full participants in regular classrooms, with additional in-class support from certified special education 

teachers and related staff needed. Further, the EdisonLearning® modd is focused on implementing research­

based practices to increase student achievement. Specific duties include cognitive, academic, and behavioral 

assessment and intervention and curriculum-based assessment within a response to intervention framework. 


R.I.S.E. Special Services, Intern- School Year 2004-2005 

Served as a school psychologist intern for a Special Education Cooperative which provides special education 

services to more than 3,500 students located at 34 sites within four school corporations in the Indianapolis, 

IN area. Primary duties included cognitive, academic, and behavioral assessment. 


The Equity Project at Indiana University. Graduate Assistant: - August 2002-August 2004 
Graduate Research Assistant on the Indiana Minority Disproportionality Project, a collaboration with the 
Indiana Department of Education to inform Indiana school systems about root causes of disproporrionality 
and assist school districts in developing strategies to begin to remedy issues of disproportionality. Lead 
Research Assistant working with two urban school districts on projects focused on promoting family 
involvement and creating more effective General Education Intervention (GEI) teams as a means of effecting 
disproporrionality in special education. Azziz- 1 ­
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Case Manager- 07/2000-08/2002 
Midtown Mental Health Center: Provided mental and behavioral health services to children in the 
Indianapolis Public School system (Charity Dye School #27; Brookside Elementary School #54). Essential 
duties included conducting :functional behavioral assessments, creating behavior modification plans, 
conducting professional development trainings related to behavioral interventions, assisting in the 
identification of children in need of educational testing, participating in the development of IEPs, linking 
families to needed community resources, maintaining effective working relationshipS with community 
organizations, and communicating with members ofan established treattnent team to monitor clienes 
progress on treatment goals. 

Child and Family Specialist- 01 /2000-07/2000 

Pleasant Run, Inc.: Provided a daily living model for residents of a children's residential treatment center. 

Essential duties included medication management, linking families with community resources, supportive 

counseling, and leading group sessions on various topics. 


Research Assistant- 09/1998-12/1999 

Psychology Dept., Indiana University: Research assistant in Dr. Russell Fazio's social psychology lab towards 

completion of Undergraduate Honors Thesis. Investigated how people form attitudes and how prejudices 

may effect the validity of those attitudes. 


Perry Township CTndianapolis). Fall Semester (August 2003- December 2003). Working under the 
supervision of a full-time licensed School Psychologist at Perry Meridian Middle School. Responsible for 
cognitive, academic, personality, and adaptive assessments, systematic observations, consultations with 
parents and teachers, and reporting results of evaluations of assigned cases at case conferences. 

Clear Creek Elementary School (Bloomington. IN), Spring Semester (January 2004- May 2004). 
Served as a consult.ant for a multi-age classroom teacher. Designed and implemented a direct intervention for 
a student experiencing social skills deficits across multiple settings. 

Institute for Child Study (Blootnington, IN), Spring Semester (January 2004- May 2004). Worked as a 
stq_dent clinician providing services to children experiencing learning and/or behavior problems and their 
families in a clinical setting. Services included, but were not limited to, comprehensive psycho-educational 
evaluations, classroom consultations, academic and behavioral intervention services. 

Lawrence Township (Indianapolis, IN), Spring Semester (January 2003- May 2003). Worked in two 
district elementary schools under the supervision of a full-time licensed School Psychologist. Duties included 
the administration of cognitive and academic tests as well as adaptive behavior measures. Responsible for 
consulting with teachers and parents and leading case conferences to report results of an evaluation. 

Lawrence Township (Indianapolis. IN), Fall Semester (August 2002- December 2002). Served as a 
classroom assistant for a kindergarten class and community preschool class. Duties included completion of 
systematic observations of children and interviews with parents, administrators, teachers, and support staff. 

• 	 Shure, L., Ritter, S., Azziz, L. R, Middleberg, L., Sheya, A., Skiba, R, & Cole, C. (2013, under review). 
Development of a Mixed Methods Approach to Describe and Measure Culturally-Responsive School 
Practices and Disparate Disciplinary Outcomes. Journal of Education and Social Justice. 

• 	 Azziz, LR. (2009). How to Improve Student Achievement Through Data-Based Decision Making. IPLA 
Today Volume 22(3), 1, 8. Indiana Department of Education. Atticle can be viewed at: 
http: //Jistserv.doe.state.in.us I pipermail/iplagroup44 I attachments/20090226 /2ed62406 /IPLA SE Feb09~0001.obj 
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• Skiba, R.J., Poloni-Staudinger, L., Gallini, S., Simmons, A.B., & Feggins-Azziz, L.R (2005) Disparate 
access: The disproportionality of African American students with disabilities across educational 
environments. Exceptional Children, 74, 411-424. 

• Skiba, R.J., Poloni-Staudinger, L., Simmons, A.B., & Feggins-Azziz, L.R. (2005). Unproven Causal 
Links: The inadequacy of Poverty as an Explanation for Minority Disproportionality in Special 
Education. Journal of Special Education, Volume 39(3), 130-149. 

• 	 Skiba, R.J., Simmons, A.B., Ritter, S, Rausch, M.K, Feggins-Azziz, L.R., Gallini, S.M., & Mukherjee, A. 
(2004). Moving Toward Equity: Addressing Minority Disproportionality in Special Education in Indiana. 
Annual State report to Indiana Department of Education Division of Special Education. Report can be 
viewed at: http://ceep.indiana.edu/ieo/pdf/StateReport.pdf 

• 	 Azziz, L. R (2013). Culture, Climate, and School Discipline: How to Impact Student Behavior through a 
Cultural Lens. Keynote presented at KIPP: School Summit 2013. Las Vegas, NV. 

• 	 Azziz, L.R. (2013). Culture's Impact on Learning and Behavior: Considerations for Improving School 
Climate through Cultural Awareness. Keynote presented at the 2nd Annual Louisiana State Climate 
Conference. Shreveport, LA. 

• 	 March, R. and Azziz, L.R (2012). Reducing the Need and Use of Suspension for Students with Special 
Needs. Keynote presented at the Texas Council of Administrators of Special Education. 2012 Great 
Ideas Conference. Austin, TX. 

• 	 Perez, B., Azziz, L.R, Ormiston, H. (2012). Developing Culturally Responsive Practices within a PBIS 

Framework. Mini-Skills session presented at the National Association of School Psychologists 2012 

Annual Conference. Philadelphia, PA. 


• 	 Azziz, L.R. (2010). Disparate Outcomes: Facts and Myths about Exclusionary Disciplinary Practices. 
Keynote presented at the 2010 Education Expo. East Baton Rouge Public School System. Baton Rouge, 
LA. 

• 	 Azziz, L.R., (2009). Turning It Around: Strategies for Working with Culturally Diverse Students. 
Presented at the Indiana Department of Education Disproportionality Solutions Summit. Indianapolis, 
Indiana. 

• 	 Azziz, L.R. (2009). Cultnral Responsivity: What Administrators Need to Know. Webinar completed for 

IPLA. Can be viewed at: http: I /media.doe.in.gov/IPLA/2009-05.html 


• 	 Azziz, L.R. & June, P. (2008). Cultnrally responsive best practices in addressing disproportionality. 
Presented at the Indiana Department of Education Disproportionality Solutions Summit. Indianapolis, 
Indiana. 

• 	 Azziz, L.R., Nellis, L.N, Zimmerman, N. (2006). LD and CHC/Cross-Battery Assessment: A 
Continuing Discussion. Moderated a discussion with members of the Indiana Association of School 
Psychologists (Region VJ regarding practical application of cross battery assessment. 

• 	 Azziz, L. R. and Gallini, S.M., (2005). Data-based monitoring of the effectiveness of pre-referral 
intervention teams. Presented at the National Association of School Psychologists 2005 Annual 
Conference. Atlanta, GA. 

• 	 Azziz, L. R. and Gallini, S.M., (2004). Pre-Referral Intervention Teams: Monitoring effectiveness & 
influence on Minority Disproportionality. Presented at the Fall 2004 conference of the Indiana 
Association of School Psychologists. 

• 	 Azziz, L.R., Gallini, S.M., & Rausch, MK, (2004). Understanding and addressing minority 
disproporrionality in special education: Local perspectives. Presented to the National Association of 
School Psychologists 2004 Annual Convention. Dallas, TX. 
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• A2ziz, R. (2011). Culturally Responsive Instruction: Definitions and Cultural Considerations on why and 
how culture impacts learning. © Virtuoso Education Consulting, LLC. 

• Azziz, R. (2011). Cooperative Learning: Supporting students to apply knowledge in meaningful ways.© 
Virtuoso Education Consulting, llC. 

• A2ziz, R. (2010). Managing the Cycle of Acting-out Behavior in the Classroom: Decreasing the intensity 
and frequency of Non-Compliant Behavior. © Virtuoso Education Consulting, LLC. 

• Azziz, R. (2010). Reciprocal Teaching: Improve student reading comprehension and meaning extraction 
from text. © Virtuoso Education Consulting, LLC. 

• A2ziz, R. (2010). Problem Solving in RTI: A comprehensive DVD training kit for Elementary School 
Intervention Teams.© Virtuoso Education Consulting, ILC. 

• Azziz, R. (2010). Problem Solving in RTI: A comprehensive DVD training kit for Secondary School 
Intervention Teams. ©Virtuoso ~ducation Consulting, ILC. 

• Azziz, R. (2009). Response to Intervention: AN Easy DVD training kit for Teachers on Implementing 
RTI in the Classroom. ©Virtuoso Education Consulting, LLC. 

Professional Development resources can be viewed at www.virluosoedcom 

• 	 Association of Black Psychologists (ABPsi), 1997-2000(student affiliate), 2002-present (full member) 
• 	 National Association of School Psychologists(NASP) Member, 2002-present 
• 	 Indiana Association of School Psychologists (!ASP) Member, 2002-present 
• 	 Council for Exceptional Children (CEC) Member, 2002-present 

• 	 Minority and Woman-Owned Business Enterprise (MBE/WBE) Certification. Certification valid 
through 2018. 

• 	 Qualified Administrator of the Intercultural Developmental Inventory (!DI). Certified April 2009. 
• 	 Indiana Certified School Psychologist. Certified June 2005. State Llcense # 933467. 
• 	 National Certified School Psychologist (NCSP). Certified June 2005. 
• 	 National Association of School Psychologists (NASP) Minority Scholarship Award Recipient 2004. 
• 	 McNair Scholars Program, Indiana University, 1997-1999 
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GREGORYNEIL CAMERON 
Executive Director of the Center for Educator Effectiveness at 


McREL International 

4601 DTC Boulevard, Suite 500 IDenver, CO 80237 


303 .632.5522 Igcameron@mcrel.org 


PROFESSIONAL EXPERIENCE 

Executive Director of the Center for Educator Effectiveness at McREL International 
(2012-Present) 
As the Executive Director of the Center for Educator Effectiveness at McREL, Mr. Cameron 
leads a team of internationally recognized experts in the areas of educational research, 
evaluation, instruction, leadership, and technology. The center focuses on researching, designing, 
developing, delivering, and evaluating McREL programs focused on building the capacity of K­
12 educators across the globe. Mr. Cameron is responsible for creating programs of work which 
maximize existing assets while researching the right questions in the pursuit of the knowledge 
needed to develop tools and services needed by the field and for organizing the center in order to 
provide a high quality user experience to Mc REL' s clients. 

Senior Director/Consultant at McREL (2002-2012) 
As a senior director and consultant for McREL' s field services team Mr. Cameron worked with 
diverse audiences including schools, districts, and state departments of education, to provide a 

. variety of activities and services focused on the application and production of materials to 
support educational success. He served on design and development teams for Balanced 
Leadership, CUES and standards-based teacher evaluation systems, Balanced Leadership and 
standards-based principal evaluation systems, and the Success In Sight school improvement 
model. Mr. Cameron contributed to publications, materials development, and facilitated national 
and international trainings, including district and state consortiums in the areas ofBalanced 
Leadership, Teaching Reading in the Content Areas, and Dimensions ofLearning. He also led 
the Comprehensive School Reform component ofMcREL's work in systemic school reform. 

Principal, Running Creek Elementary School 1997-2002 
Elizabeth School District, Colorado. 
Mr. Cameron served as the instructional leader for K-5 school with 600 students. He led the 
implementation of academic programs, including a highly successful Balanced Literacy program. 
On a district level, he led professional development, and standards based curriculum writing 
initiatives. He also served as the district Title I director and served on district ievel accountability 
and accreditation teams. 

Assistant Principal, Singing Hills and Running Creek Elementary Schools 1996-1997 
Elizabeth School District, Colorado 

Teacher, Elizabeth Middle School, 1991 - 1996 
Elizabeth School District, Colorado 

G. Cameron - 21612014 
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Teacher, Peetz High School, 1989-1991 
Plateau School District, Colorado 

ESL Tutor, Aurora Public Schools, 1988 
Aurora, Colorado 

SPECIFIC AREAS OF EXPERTISE 
• 	 School Leadership 
• 	 Personnel Evaluation Systems 
• 	 Next Generation Leader Preparation 

SELECTED PROJECT EXPERIENCE. 

• 	 In the context ofMcREL's research and work in Balanced Leadership, Mr. Cameron 
facilitates participants' acquisition of knowledge and skill development-related to the 
following components of the Balanced Leadership Framework: leadership, purposeful 
community, magnitude of change, focus of change. The first year of professional 
development is designed for knowledge building and skill development; the second year 
for knowledge refinement through case methodology; and the third for skillful 
application. Some projects also include a professional training component to develop 
professional developers (DPD) to continue delivering Balanced Leadership work and 
build capacity in the school district/state. Selected clients include: 

o 	 Eau Claire Area Schools, Wisconsin (2013-2014) 
o 	 Prairie Lakes AEA, IA (2013-2014) 
o 	 Central Valley School District, Spokane, WA (2008-2014) 
o 	 Strathmore College, Melbourne, Australia (2013) 
o 	 Kansas Association ofSchool Boards, Topeka, KS (2008-2013) 
o 	 Macomb ISD, MI (2013) 
o 	 Common Wealth ofthe Northern Mariana Islands PSS, Saipan (2010-2013) 
o 	 Houston Independent School District, Houston, TX (2010-2013) 
o 	 RESA 2, Huntington, WV (2012-2013) 
o 	 Peoria Unified School District, Phoenix, AZ, (2010-2013) 
o 	 Riverside County Office ofEducation, Riverside, CA (2007-2012) 
o 	 Victorian Educational Leader Consortium, Melbourne, Australia (2008 - 2012) 
o 	 Deer Valley Unified School District, Phoenix, AZ (2004-2012) 
o 	 Agua Fria Union High School District, Phoenix, AZ, (2010-2011) 
o 	 Loudoun County School District, Ashburn, VA (2006-2009) 
o 	 Great Prairie AEA, Burlington and Ottumwa, IA (2006-2008) 
o 	 Lincoln Public Schools, Lincoln, NE (2006-2008) 
o 	 Big Horn School District #1, Cowley, WY (2004-2007) 
o 	 Fallbrook Union Elementary School District, Fallbrook, CA (2006-2007) 
o 	 Redmond School District, Redmond, OR (2005-2007) 
o 	 State ofWyoming, Casper, WY (2004-2006) 

G. Cameron~ 2/6/2014 



• 	 Design, development, and delivery ofMcREL's teacher and principal evaluation 
systems. Selected clients include school districts and professional organizations in the 
following states: 

o 	 California 
o 	 Commonwealth of the Northern Mariana Islands 
o 	 Indiana 
o 	 Oklahoma 
o 	 Michigan 
o 	 North Carolina 
o 	 Texas 
o 	 Washington 
o 	 Wyoming 

• 	 A Randomized Control Trial to Assess the Efficacy of the Balanced Leadership 
Program (2009-2014) Funded by the National Center for Educational Research, 
Institute ofEducation Sciences, US. Department ofEducation (PI: Roger Goddard, 
Texas A&M University; R305A080371); conducted in rural elementary schools in the 
Upper Peninsula ofMichigan. 

o 	 Served as lead consultant and facilitator for the implementation of the Balanced 
Leadership Professional Development Program for School Leaders, the 
intervention that is the subject of this multi-year research study. The purpose of 
the study is to assess the efficacy ofprofessional development which has been 
designed to provide research-based guidance to principals to help them enhance 
their effectiveness, translate vision and aspirations into action, and improve 
achievement for all students. The research study is in its third year. 

EDUCATION 
Principal License/Educational Leadership, University of Colorado, Denver, Colorado, I 996 
M.A. History, University of Denver, Denver, Colorado, 1990 
Teacher License/Secondary Social Studies, University of Colorado, Denver, Colorado, 1989 
B.A. Anthropology and History, University of Colorado, Boulder, Colorado, 1985 

SELECTED PUBLICATIONS: 
Cameron, G., Dean, C., & Davis, A. (2013) CUES Teacher Evaluation System. Denver, CO: 

Mid-continent research for Education and Learning. 
Cameron, G. (2013, Spring.). Moving toward the evaluation of true leadership. Changing 

Schools. 68. Denver, CO: Mid-continent Research for Education and Learning. 
Cameron, G. & Davis, A. (2010). The Balanced Leadership Principal Evaluation Sys/em. 

Denver, CO: Mid-continent research for Education and Learning. 
Cameron, G. et.al (2009). Balanced Leadership: participant andfacilitator manuals Denver, 

CO: Mid-continent Research for Education and Learning 
Cameron, G., Mciver, M., & Goddard, R. (2008). A new kind of community. Changing Schools 

Denver, CO: Mid-continent research for Education and Learning. 
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Grainger, P., Allen, J. (Eds.) (2008). Dimensions ofleaning in practices in Australian primary, 
secondary, and tertiary education. Melbourne, Australia: Hawker -Brownlow Forward by 
Greg Cameron and Salle Quackenboss 

Waters, T., & Cameron, G. (2007). The Balanced Leadership Framework, Connection vision 
with action. Denver, CO: Mid-continent research for Education and Learning. 

Cameron, G., Quackenboss, S. (2006). Dimensions oflearning: An overview. Participant and 
facilitator manuals. Melbourne, Australia: Hawker -Brownlow 

Bailey, J., Cameron, G., & Cortez-Ford, E. (2005). Helping school leaders develop the capacity 
necessaryfor continuous improvement. Aurora, CO: McREL 

Cameron, G., Doty, J., Billmeyer, R., Barton, M., Heidema, C., & Jordan, D. (2005) Teaching 

reading in the content areas, !fnot me, then who? (Blackline Masters, 3rd Edition). 

Alexandria, VA: Association of Curriculum and Supervision Development. 


Cameron, G., Doty, J., Barton, M. (2003) Teaching Reading in the Social Studies. Alexandria, 

VA: Association of Curriculum and Supervision Development. 


Cameron, G., Doty, J. (2003) Teaching reading through the content areas, online learning 

Module, Teacherline, PBS. http//teacherline.pbs.org 


SELECTED PRESENTATIONS 
Cameron, G. (2012, November) Managing Chang. Breakout session for the ASCD fall 

conference, Atlanta, GA. 
Cameron, G. (2012, March) Managing Change. Breakout session for the ASCD armual 

conference, Philadelphia, PA. 
Cameron, G. (2012, February) Balanced Leadership, An Overview, Keynote for the Bastow 

Institute, Melbourne, Australia 
Cameron, G. (2011, May). Developing Purposefal Community. Keynote for the Florida 

Association of Staff Development, Melbourne, Florida 
Cameron, G. (2010, June). Purposefal Community. Keynote for the Memphis City School 

Title I Leadership Conference. Memphis, TN. 
Cameron, G. (2008, May). The Balanced Leadership Framework. Presentation for the Western 

Metropolitan Region, Victoria Department of Education, Melbourne, Victoria, Australia. 
Cameron, G. (2008, May). Dimensions ofLearning: An Overview. Hawker-Brownlow Education 

Conference, Melbourne, Victoria, Australia. 
Cameron, G. (2008, May). Classroom Instruction That Works: An Overview. Hawker-Brownlow 

Education Conference, Melbourne, Victoria, Australia 
Cameron, G. (2008, May). The Focus ofLeadership. Hawker-Brownlow Education Conference, 

Melbourne, Victoria, Australia 
Cameron, G. (2007, March). Dimensions ofLearning Academies. Presented for the Australian 

Council of Educational Leaders, Brisbane, Queensland, Australia. 
Cameron, G. (2006, June). Leading Change. Pre-conference session for the Success In Sight: 

Learning, Leading, and the Future Conference, Denver, Colorado. 
Cameron, G. (2006, June). The Balanced Leadership Framework Presented for CREATE 

National Evaluation Institute, annual conference, Dallas, Texas. 
Cameron, G. (2006, March/ April). Dimensions ofLearning Academies. Presented for the 

Australian council of Educational Leaders, Brisbane and Melbourne, Australia. 
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Cameron, G. (2005, September). Creating Purposefal Communities. Presented at the Mid­
Continent for Research and Leaming & Cardinal Stritch University, Leading Learning for 
the Future Conference, Westminster, CO. 

Cameron, G. & Doty, J. (2005, April) Teaching Reading in the Social Studies. Presented at the 
Association of Supervision and Curriculum development (ASCD), Annual Conference, 
Orlando, Florida. 

Cameron, G. (2004, August) Improvement ofPractice through Balanced Leadership. Presented 
at the Colorado Association of School Executives annual conference, Breckenridge, CO. 

Cameron, G. & Doty, J. (2004, March). Teaching Reading in Social Studies. Presented at the 
Association of Supervision and Curriculum development (ASCD) annual conference, 
New Orleans, LA. 
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AMBER EVENSON 
Lead Consultant 

Mid-continent Research for Education and Learning (Mc REL) 
· 4601 DTC Boulevard, Suite 500 IDenver, CO 80237 

303.632.5524 Iaevenson@mcrel.org 

EDUCATION 

M.A. Teaching and Learning, Nova Southeastern University, Ft Lauderdale, FL, 2004 

B.A. Mathematics, Beloit College, Beloit, WI, 2001 

SPECIFIC AREAS OF EXPERTISE 

+ Mathematics Education 
• Aligmnent of standards, assessment, and instruction 
+ Curriculum Development 
+ Professional Development 
+ Instructional Coaching 
+ Instructional Technology Integration 

PROFESSIONAL EXPERIENCE 

2011 - present Lead Consultant 
Mid-continent Research for Education and Learning (McREL), Denver, CO 
Member of the Field Services Curriculum and Instruction team specializing in 
staff development and technical assistance for K-12 school divisions and state 
agencies. Focus areas include standards alignment including aligmnent to 
Common Core State Standards, research-based instructional strategies, 
mathematics education, and instructional technology. 

2009 - 2011 Educational Consultant 
Self-employed 
Provided consulting services to school divisions in the areas of curriculum 
aligmnent and development, gap analysis, and the creation of district assessments. 

2011 - 2011 Mathematics Teacher 
Discovery Canyon Campus District 20, Colorado Springs, CO 
Taught AP Statistics and Integrated Math II courses. Collaborated with 
mathematics department on current curricular offerings 

2009 - 2011 K-12 District Math Coach 
Harlem School District #122, Machesney Park, IL 
Provided professional development to K-12 teachers in the area of mathematics 
instruction. Modeled, coached, and collaborated on effective, research based 
instructional strategies. Supported teachers in the integration of appropriate and 
effective classroom technology. Facilitated teacher teams in the aligmnent of 
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curriculwn to state standards. Developed a guided math six-week swnmer school 
program for grades 1 through 6. Cteated and maintained a math coach website 
including an online math resource library. Created assessment wails in mul<iple 
buildings and facilitated collaborative discussions with teachers on the 
implications of the data. Provided multiple sessions to Elementary and Secondary 
educators on effective ways to incorporate SMART Boards and the SMART 
Notebook software into classrooms as a Certified SMART Trainer. 

2007- 2012 Faculty Facilitator 
University ofPhoenix 
Taught web-based mathematics courses for prospective elementary teachers. 
Courses included: Basic Mathematics, Math for Elementary Teachers I, and Math 
for Elementary Teachers II. 

2006-2009 Mathematics Teacher 
Hononegah High School, Rockton, IL 
Served as mathematics teacher for general student population and at-risk students. 
Founding member of ROMANI program aimed at increasing the at-risk student 
graduation rate by targeting freshmen students and providing additional .resources 
to those students. Developed and implemented standards aligned curriculum for 
an Algebra II curriculum aimed at at-risk students. Trained colleagues on 
incorporating teclmology equipment effectively into their classrooms including 
the SMARTBoard, airliner, and TI Smart-View. 

2002-2006 Mathematics Teacher 
Trumbull Career & Technical Center, Warren, OH 
Served as a tenured mathematics teacher; served as co-chair of numeracy 
committee and secretary of teclmology committee. 

SELECTED PROJECT EXPERIENCE 
Efficacy Study of a Pre-Algebra Supplemental Program in Rural Mississippi Schools 
(2012-present) 
JES Goal 3 Research Grant 
Team member for an experimental efficacy study to examine the impact of a supplemental 
middle grades mathematics curriculum, Every Day Counts Algebra Readiness, on the aigebra 
readiness of seventh grade students in nifal schools 111 Mississippi.Tue study will also examine 
the program's impact on the Algebra I achievement of these students. The study focuses on 
algebra readiness in rural education settings, a critical need in mathematics education and a 
context in which a substantial portion of American students attend school but in which little 
rigorous research has been conducted. McREL is partnering with the University ofSouthern 
Mississippi to conduct the study in a sample of rural schools in Mississippi, a state with a sizable 
number of rural schools and a large gap in achievement on the eighth-grade algebra scale of the 
National Assessment ofEducational Progress (NAEP). 

Learning to Use Formative Assessments in Middle School Mathematics Using the 
Assessment Work Sampling Method (AWSM) (2011 - present) 
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JES Goal 2 Research Grant 
Team member of a project to deveiop, revise, and field test an innovative professional 
developmern program for implementingjQJ:@ative assessment i~k.O£hool mathematics. 
This three-year development project will use the Assessment Work Sample Method (AWSM) to 
provide teachers with authentic samples ofmathematics formative assessment work and an 
interactive, hands-on experience to increase their rmderstanding of formative assessment and 
improve their practice of formative assessment. The ultimate goal is to increase students' 
mathematics achievement. The research team will determine to what extent A WSM can be 
implemented with fidelity in an authentic education delivery setting, to what extent it shows 
promise for improving teacher practice ofmathematics formative assessment, and to what extent 
it shows promise for increasing student achievement in mathematics. 

Mathematics Instructional Coaching (2012-present) 
Kansas USD 506; Sedalia Elementary School 
Facilitate an instructional coaching protocol with teams of teachers. The protocol consists of co­
planning, modeling by the instructional coach, observations, and reflective discussions. Teacher 
teams focus on a variety of areas including best practices in mathematics, formative assessment, 
and Common Core Mathematical Practices. 

Transitioning to Common Core State Standards (2011 - 2012) 
Weston County School District #7, Wyoming; Sedalia Elementary School; Kansas USD 506 
Facilitate the district transition to Common Core State Standards for Mathematics. Technical 
assistance in developing content rmderstanding of the standards, incorporating the Common Core 
State Standards for Mathematical Practices, identifying instructional resources to meet the needs 
of the district, and providing ongoing assistance and professional development. 

Using Technology with Classroom Instruction that Works (2011- present) 
Eastern Upper Peninsula, Michigan 
Duties include content development, presentation design, and technical innovation. Facilitate 
long-term professional development and workshops based on the publication in schools and 
districts across the cormtry. (http://www.mcrel.org/topics/EducationalTechnology/ services/19) 

Elementary Math Curriculum Alignment (Jrme 2011) 
Harlem School District#12, Illinois 
Facilitated the creation of grade-level curriculum guides aligning district curriculrm1 resources to 
Illinois Common Core Standards. Identified gaps and provided additional resources to meet 
those gaps in the curriculum. 

SELECTED PRESENTATIONS 

Organizing Your Guided Math Classroom, presented at National Cormcil of Teachers of 
Mathematics, November 2011, Albuquerque, NM 

SMARTBoards & Project Based Learning, presented at Illiniois Cormcil of Teachers of 
Mathematics, October 2007, Peoria, IL 

Project Based Learning, presented at Ohio Cormcil ofTeachers ofMathematics, October 2005, 
Dayton, OH 
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PROFESSIONAL AFFILIATIONS 

National Council Teachers of Mathematics 
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W. Christine Rauscher 


Education 

Ph.D. 1978, University oflowa, Educational Leadership, Curriculum, Literacy 
Education 

M.A. 1972, University oflowa, Literacy Education 
B.A. 1967, Iowa Wesleyan College, Elementary Education (Summa cum Laude) 

Professional Credentials and Certifications 

Superintendent's Certificate, Illinois State Board ofEducation, 1982 
Superintendent's Certificate, Iowa Department of Education, 1975 
Reading Specialist Certificate, Iowa Department of Education, 1972 

Present Position 

Senior Technical Assistance Consultant, American Institutes for Research (AIR) 
(2011-Present) 
Responsible for creation ofmultiple curriculum alignment initiatives; consultative work 
for multiple states on standards, assessments, and systems for cohesive instructional 
initiatives; consultative work on two Institute of Educational Sciences randomized 
controlled trial literacy studies; helped conduct research reviews of over 10,000 
publications for access to print; author ofmultiple reports for extant school data reviews. 

Professional Experience 

Project Director, Yorkville, Wisconsin School District Curriculum Development 
Project (2012- Present) 
Using the results of the literacy audit conducted in the previous school year, provide 
professional learning for the teachers as part of the curriculum development process to 
align the district literacy curriculum to the Common Core State Standards. 

TEAL (Teaching Excellence in Adult Literacy) Project Staff (2011- Present) 

Help in the creation of an online toolkit that will provide universal, multimedia, 2417 
access to learning materials and professional networks for adult education instructors 
in order to develop their knowledge and abilities to provide evidence-based instruction 
in writing as part ofa U.S. Department of Education, Office ofVocational and Adult 
Education (OV AE) project on building teacher effectiveness. 
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Project Director, Kansas City, Kansas, School District Literacy Audit, Kansas City, 

Kansas, School District, AIR (2012) 

Collect data through classroom observations, principal interviews, document review, 

and teacher surveys. Facilitate co-interpretation process whereby representative 

faculty determined key findings based on the data. Write final reports based on the 

key findings identified through the co-interpretation process along with corresponding 

recommendations. The focus of the work is alignment to the Common Core State 

Standards. 


Consultant on Common Core State Standards, Turnaround Schools, Springfield, 

Illinois, School District and Decatur, Illinois, School District, AIR (2012-Present) 

Provide consultative services to schools on the alignment of their curriculum, instruction, 

and assessment to the Common Core State Standards. 


Senior Literacy Associate, Learning Point Associates (2009-2010) 

Learning Point Associates merged with AIR August 1, 2010 
See similar responsibilities above as continued within new organizational structure. 


Team Lead, New York State Department of Education, External School Curriculum 

Audits, New York City Schools, Learning Point Associates (2011-Present) 

Collect data through classroom observations, principal interviews, document review, 

and teacher surveys. Facilitate co-interpretation process whereby representative 

faculty determined key findings based on the data. Write final reports based on the 

key findings identified through the co-interpretation process along with corresponding 

recommendations. 


Project Director, Elkhart, Indiana, Community School District, Common Core 

State Standards Curriculum Mapping, Elkhart Community School District, 

Learning Point Associates (2010) 

Facilitated the work of representative English Language Arts teachers to develop 

curriculum maps incorporating the Common Core State ELA Standards. 


Reviewer, Reading Is Fundamental (RIF), Access to Print Project, Learning Point 

Associates (2010) 

Independently reviewed research studies related to access to print as part of a team of 

reviewers. 

Employment History 

2011-Present Senior TA Consultant, AIR 
2009-2010 Senior Literacy Associate, Learning Point Associates 
2008-2009 Literacy Consultant, Iowa Department of Education 
2005-2008 Associate Superintendent, Cedar Rapids Community School District 
1999-2005 Assistant Superintendent, Palatine Community School District 15 
1994-1999 Assistant Superintendent, Hinsdale Community School District 181 
1985-1994 Assistant Superintendent, Naperville Community School District 203 
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1982-1985 Curriculum Director, Palatine Community School District 15 

Professional Affiliations 

Literacy Research Association (LRA)/National Reading Conference (NRC) 

International Reading Association 

Learning Forward/National Staff Development Council (NSDC) 

Association for Supervision and Curriculum Development (ASCD) 
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Task Grouping 

Check for whole group 

Understanding/ 
Do now 

Read Aloud whole group 

Welcome and whole group 
Agenda Review 

Reading Mini- Whole group 
Lesson 

small group/ 

• Independent individual 

Reading 

• Small group 
instruction 

• Student-led 
book 
discussion 
groups 

Word study/ whole group 
Vocabulary 

Writing mini- whole group 
lesson 

Writing individual 

Closure whole group 

Time 
Allotted 
2-5 
minutes 

5 
minutes 

4-5 
minutes 

10-15 
minutes 

15-20 
minutes 

10-15 
minutes 

15 
minutes 

20-25 
minutes 

2 
minutes 

Focus 

Assess previous 
day's objective or 
provide data for 
day's objective. 

Develop reading 
interest and model 
reading fluency. 

Make students 
aware of what they 
should know and be 
able to do. 

Formative 
assessment 
Enhance students' 
reading ability 

Enhance students' 
reading ability 

Build vocabulary. 

Writing three text 
types 

Application of mini-
lesson 

Review day's 
learning. 

Teacher Student 

Handle beginning of Complete bell-ringer then 

class details. read. 

Reads aloud mentor Listen 
text or challenging 
text. 
Explain learning Take ownership of day's 
targets and why learning. 
students are 
learning them. 

Lead discussion of Assess own performance/ 
student work, 

Teach whole group Engage in lesson designed 
lesson to increase reading 

ability. 

Teach small group Engage in activities 
lessons and monitor designed to increase 
rest of students. reading ability. 

Provide research- Work on word strategies/ 
based vocabulary vocabulary taught 
instruction 

Model writing skill/ Follow teacher model 
strategy and then 
practice with 
students 
Confer and instruct Participate with teacher 
on writing with to build independence in 
individuals and application of focus skill/ 
small groups. strategy. 

Provide formative Respond orally or in 
assessment aligned writing to show what they 
to objectives. have learned and can do. 

Middle School Reading/Writing Workshop (100 minutes) 

The tasks do not need to follow this order. However, all tasks must be part of the lesson each day. 
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