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2015-2016 School Year
Grant Application

LEAs must submit an application for EACH school applying for 1003(g)

Part |: Grantee Information

Applicant Information

School Corporation/Eligible Entity

Evansville Vanderburgh Schoal Corporation

Corp # 7995

School

Washington Middle School

School # 8368

Superintendent Name

Or,

Email

David Smith, Ed D David.Smith@evsc.k1Z.in.us

Title | Administrataor Name

Velinda Stubbs/Carrie Hillyard

Velinda, Stubbs@evsc. k12.in.us
Carrie Hillyard@evsc, k12.in.us

Email

Principal

Michele Branson

Email Michele.Branson@svsc.k12.in.us

Mailing Address

951 Walnut Street

Evansville

mn 47708

Telephone

812-435-8453

B12-435-8894

Total Funding Request

S 1; ?3 1*543&%

Application Type:

r@Transfnrmaticn Turnaround [ | Early Learning D Whaole School Reform D Restart B Closure

Important Dates

e —

1003{g) LEA application released

May 27", 2015

1003(g) webinar
(Will be recorded and posted on the website.)

May 28" at 2 pm
May 297" at 10 am

Open calls for prospective schools

June 2™ at 2 pm; June 4" at [0 am; June 10" at 2 pm

Technical assistance for prospective schools

June 7" at 12-4:30 pm; June 19* at 12-4:30 pm

LEA applications due

July 7%, 2015

Preliminary award notification

August 127, 2015
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Part 2: LEA and School Assurances and Waivers

The LEA/Eligible Entity must provide the following assurances in its application.

The LEA/Eligible Entity must be able to provide, upon request, evidence of compliance with each assurance.
Lse its 3choal Improvement Grant to implement fully and effectively an intervention in each Priority schoot that the LEA commits ta serve cansistent with the final
reguirements
Establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicaters
and key school categories. Moaitar each Prigrity schoal that an LEA serves with school improvement funds, and establish goals (approved by the SE&) to hold accountable
Priority schools that receive school impravernent funds
If an LEA implements a restart model in a Priority schoal, include in its contract or agrzement terms and provisions to hold the charter aperator, charter management
organization, or education management organization accountakle for camplying with the final requirements (pnly need to check if schoal Is choasing RESTART model)
Mohitar and evaluate the actions @ school has taken, as outlined in the approved 516 application, to recruit, select and provide oversight to external providers to ensure
their quality
Ensura that each Friority school that an LEA commits to serve receives all of the State and lacal funds it would receive in the absence of the schaool improvement funds and
that those resources are aligned with the interventions
Motitar and evaluate the actions schools have taken, as cutlined in the approved S1G application, to sustain the reforms after the funding period ends and that it will
provide technical assistance to schools on how they can sustain progress in the absence of 516 funding
Collaboration with the Teacher's Union, include |etters from the teachers’ union with each school application indicating its agreement to fully participate in all components
of the school improvement model selected {n/a for charter schonis)
Report to the SEA the school-level data reguired under leading indicatars for the final requirements
The LEA and Schoal have consulted with all stakeholders regarding the LEA's intent to implement 2 new school improvement model,
This application has been completed by a team consisting of a minimun of; one LEA central office staff, the building principal, at least twa building staff members.
Establish and maintain fiscal cantrof and fund accounting procedures, as set forth in 34 CFR Part 7 and in applicable federal and state laws and regulations.
The Title | school Improvement funds will be used only to supplement and not supplant federal, state and local funds a scheol would othenwfse receive.

Prior written approval must ba received from the Indiana Department of Education hefore implementing any profect changes with respect to the purpases for which the
praoposed funds are awarded.

Retain afl records of the finandial transactions and accounts relating to the proposed project far a period of three years after termination of the grant agreement and shall
make such records avail able for inspection and audit as necessary.

Provide ongaing technical assistance o schools identified for Title | School Improvement as they develop or revise their school irmprovement plan, and thraughout the
implementation of that plan.

Caordinate the technical assistance that is provided to schoals in Title | School Improvement. Assistance to schaols may be provided by district staff or external consultants
with experience and axpertise in helping schoals improve academic achievement.

Expenditures cantained in this Titke | School Improvement Application accurately reflect the school improvement plan{s).

Assist the schoal in analyzing resubts fromm the state assessment system and other relevant examples of student work, Technical assistance will be provided to schoal staff to
enatle them to use data to identify and solve problems in curriculem and instruction, to strengthen parental involvement and professional development, and ta fulfill other
respansibifities that are defined 1n the school bnprovement plan.




The district will help the school choose and sustain effective instructional strategies and methods and ensure that the school staff receives high quality professionai
development relevant to the implementation of instructional strategies. The chosen strategies must be grounded in scientifically based research and address the spacific
instruction or other issues, such as attendance or graduation rate, that caused the school to be identified for school improvement.

The Indizna Department of Education may, as they deem necessary, supervise, evaluate, and provide guidance and direction to the district and school in the management of
the activities performed under this plan.

The schools and district shall adhere to Indiana Department of Education reporting and evaluation requirements in a timely and accurate manner.

The LEA must check each waiver that the LEA will implement

[[] “starting over” in the school improvement timeline for Priority Title | participating schools implementing a turnaround or restart model. {only need to check if
school is choosing RESTART model)

[:| Implementing a school-wide program in a Priority Title | participating school that does meet the 40 percent poverty eligibility threshold.

Principal Signature:

By signing below, the LEA agrees to all assurances above and certifies the following:

The information in this application is, to the best of my knowledge, true. The agency named here has authorized me, as its reprasentative, to file this application and all
amendments, and as such action is recorded in the minutes of the ageney's meeting date.

| have reviewed the assurances and the LEA understands and will comply with all applicable assurances for federal funds.

1 will participate in all Title | data reporting, monitoring, and evaluation activities as requested or required by the United States Department of Education, the Indiana
Departmant of Education (IDOE), and Indiana Code, including on-site and desktop monitoring conducted by the IDOE, required audits by the state board of accounts, annual
reports, and final expenditure reporting for the use of subgrant funds.

By submitting this application the LEA certifies that neither it nor its principals nor any of its subcontractors are presently debarred, suspended, proposed for debarment,
declared incligible or voluntarily excluded by any federal agency or by any department, agency or political subdivision of the State of Indizna. The term “principal” for
purposes of this application means an officer, director, owner, partner, key employee or other persen with primary management or supervisory responsibilities, or 3 person
who has a eritical influence on or substantive control over the operations of the LEA.

The LEA has verified the state and federal suspension and debarment status for all subcontractors receiving funds under the fund associated with this application and shall
be salely responsible for any recoupment, penalties or costs that might arise from use of a suspendad or debarred subcontractor. The LEA shall immediately notify the State
if any subcontractor becomes debarred or suspended, and shall, at the State’s request, take all steps required by the State to terminate its contractual relationship with the

subcontractor for work to be performed and supported by ng from the application.
pate:_ NN (13
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Title | Administrator Kﬂul’t'
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Staff Members Consulted and Part of the Application Process:

Workgroup Members

Title

Example: Mrs. Joan Smith

Example: Title | Resource Teacher

Michele Branson

Principal

Ryan Merriwether

Assistant Principal

Tammy Dexter

Director of School Support — Bosse

Carrie Hillyard

Chief Transformation Officer

Kelsey Wright

Director of School Transformation

Craig Shocbridge

Teacher

Matt Happe

Teacher

Karen Pitt

Teacher

Jennifer Stoll

Special Education Teacher

losh Barnett Teacher

loe Newman Teacher

Heather Borman Teacher
'_Eelle'n,r Asay Counselor




Consultation with Stakeholders: List each meeting or other activity held to consult with stakeholders regarding the LEA’s application and the
implementation of the models in the Tier | and Tier Il schools. Indicate the number of members present from each stakeholder group, and the general
discussion or feedback at the meeting.

Parents/ Teachers School School District Students General Discussion or Feedback Received
Cammunity fstaff Administrators = Board Staff
Stakeholder Survey Spring 82 30 2 0 0 | 333 Students and families believe that students
2015 feel safe at school and generally like

coming to school. Families do not feel
informed about how their child is doingor |
feel that they are provided with .
information to help their child at home.
Families also don't feel that they know how
to get resources for their child. Families
would like more opportunities to be
included in decision-making, have input
into decisions, and would like better
relationships with teachers. Students do
nct feel that other students care about
them. They also reported that students do
not get along well with each other. There
were a lot of comments regarding bullying
In the comment section.

" Reflection Survey 6/4/15 3 2 1 1] 0 4] Parents felt that the focus on schoaol
improvement, support for struggling
students and clear expectations in the
commaon areas have improved this year.
They felt that the Penny Lane Study Cafe
after school had the highest impact on
student achievment. Stakeholders
expressed an interest in creating 3 grading
system that show mastery of standards and
is consistent in all classrooms should be 2
priority. They'd also like to see clear




expectations for classroom behavior as a
priority.

MIE Schoel Readiness | 127161 | 2 10 2 ] 0
Audit 5

Meed to add school-wide celebrations for
student achievement, clarify different
types of assessments, create 3 visual for
the three year plan, and create time for
torizantal planning,

DO Audit C4/23/15 1 5 2 a 1

Meed to focus on gradual release of
responsibility and differentiation. Should
also focus on clear communication of
students progress regarding the 1AS.

ConnectEd phone 6/16/15 ' 333 O 1 Q b ;
blast to families _ .

Invitation and information to share
additionat input.

ConnectEd email Bfast | 6/16/15 | 747 ¥ 0 Q ]
families .

Invitation and infarmation to share
additional input,

News Media 6/16/15 | Not Not . Notavadlable | Mot | Not

available available availab | available
le

Mot
available

TS staff completed an interview with
Eyewitness News (Local ABC affiliate) to
alert the public to this application process.
Individ uaks were encouraged to reach out
to Marsha Jackson {(EVSC Chief
Comrnunications Officer) with suggestions.

Facehook Post B/16/15 | 126 0 o 0 0

Invitation and information to share
additional input.

Post on Twitter " B16/15 | Not Mot Mot available Mot - Not
availatie available availab | available
le

Mot
available

Invitation and information to share
additipnal input.

Describe process and comments fram Family and Community [nput:

*  How and when was information shared?
*  What were the pieces of key input used from Family and Community?
*  How was input incorporated into your grant?




*  How was your grant changed as a result of input?

Family and Community Input

Family

Washington families had an opportunity to learn and provide Input in a variety of ways including: the stakeholder survey, the reflection
survey, conneci-ed, emails, Facebook and twitter.

Families desire more access to grades and resources to help their students, more opportunities for family communication and input, as well
as more consistent expectations for student behaviors in the classroom.

Within the grant, the Family and Community Outreach Coordinator, intentional after school programming, and PBIS Coach support will
address these areas of concern.

Community

The Washington community had an opportunity to share through the stakeholder survey, the IDOE audit and the Mass Insight Audit.

Similar to parents, the community felt a need for more access to grades and resources to help students, as well more opportunities for
communication and input.

With the grant, more resources (professional development and resources) will be incorporated for teachers to differentiate instruction and
increase rigor. In order to increase communication and higher levels of transparency around student performance, the school will be
adopting standards-based grading for better communication with parents and stronger data to set student goals.




Part 3: Schools to be Served by LEA

Schools to be Served by LEA = ALL schools who qualify must be listed

Based on the “School Needs Assessment” tool, the LEA has determined this model for the school

School Name Grade | Priority (P) | Selected No model will be implemented - Explain why the LEA believes they do not
Span Focus (F) Model have the capacity to serve this Priority School
Academy for Innovative K-12 F Uniil completed district realignment, the LEA does not have the capacity to support with
| Studies fidelity more than 2 schools.
Caze K-5 P Trans-
Elementary School formation
Cedar Hall Prek-2 P Until completed district reallgnment, the LEA does not have the capacity to support with
Community School | | fidelity more than 3 schools.
Dexter K-5 P : Until completed district realignment, the LEA does not have the capacity to support with
Elementary School fidelity more than 3 schools,
Glenwood Leadership K-8 P Glenwood Leadership Academy was in a previous 1003g cohort
Academy | h
Lincoln Community School | K-8 P Trans-
farmation
Lodge K-2 P Until completed district realignment, the LEA does not have the capacity to support with
Community School fidelity more than 3 schools.
MNorth Jr. High 7-8 F Until completed district realignment, the LEA does not have the capacity to support with
fidelity more than 3 schools.
Stringtown K-5 P Until completed district realignment, the LEA does not have the capacity to support with
Elementary School fidelity more than 3 schools.
Washington 6-8 P Trans-
Middle School formation




Complete the table below for each available subgroup that did not pass in English/language Arts and/or mathematics.
This section identifies the school’s needs assessment and goals — there Is not a “required” number of subgroups which shouwld be designated as "High, Med, Low"” Risk.

Part 4: Needs Assessment and Goals

Student Groups

Example: LEF

% of this g

passing

35%

Subgroup Achievement Indicators

Review Subgroup Data via the NCLB drop-down under the Accountability tab

How 2 is this gr

cup's failure in comparison

the school’s rata? In what ways are the

learning needs

of this group unigue?

HIGH = No prior formal schoofing; from non-
Western culture.

40% passing

45% passing

5Y 2017-2018

Goal

S0% possing

55% possing

B60% passing

All Students

61.7 5%

220

HIGH-Tier 1 Instruction is traditional,
teacher centered. Students not engaged,
lack overall personalization of instruction.

G6.7%

71.7%

76.7%

B81.7%

B4.6%

African American

43.8%

42

HIGH —multiple grade levels behind in
reading level; lack of engaging texts; lack of
motivation as a result of low engagement;

lack of cultural com

petency (relevance and

engagement]; lack reading stamina

48.8%

53.8%

S8.8%

63.8%

G2.8M

Asian/Pacific Islander

N/A

N/A

N/A

/A

N/A

N/A

N/A

NSA

Hispanic

33.3%

10

LOW — highest performing subgroup; will
benefit from improved Tierl instruction

across the school

83.3%

853%

873%

89.3%

91.3%

White

T1%

137

LOW - second highest performing subgroup;
will benefit from improved Tier 1 instruction

across the schaol

76%

81%

86%

BB%

" 90%

Students with Disabilities

20%

HIGH- % of DNPis t
multiple grade leve

riple the school rate;
Is behind in reading; lack

of basic ELA skills; lack differentiation in Tler
| instruction; change to co-teaching model in
14-15 which needs strengthened

25%

30%

35

a0

45%

LEP

N/A

N/A

/A

/A

N/A

N/A

N/A

/A

Free/Reduced Lunch

56.8%

159

HIGH- below average reading levels and lack
of motivation; need more social/femotional
support; need more personalization of

learning

61.8%

66.8%

73.5%

7B.5%

83.5%

HS required - % of nan-
passers of ECA who pass by 12°
grade

NfA

N/A

N/A

N/A

N,..FA

NfA

N/A

N/A




Student Groups -

Yaof this group

passing

# of students
PAssing in
this group

How severa is this group’s failure in comparisan
to the schoal's rate? In what ways are the

SY 2015-2016
Goal

SY2016-2017
Goal

5Y 2017-2018
Goal

5Y 2018-2019
Goal

Examnple: LEP

358

52

learning needs of this group unigue?
HiGH - Na priar formal schoaling; from ran-
Western culture.

40% possing

45% pogsing

50% passing

S5% possing

&0% passing

All students

55.6%

15%

HIGH -Tier 1 instruction is traditional and
teacher centered; students not engaged;
need differgntiation

50.6%

55.6%

60.6%

o5.6%

70.6%

African American

28.4%

27

HIGH- Tier 1 instruction is whole group with
immediate release to independent practice;
lack of engagement and relevance; lack basic
math skills; need opportunities to engage In
problem solving and to see relevance of
math.

33.5%

38.5M

43.5%

48.5%

53.5%

Aslan/Facific Islander

A

M/A

NfA

MAA

MiA

N/A

MfA

M/A

Hispanic

58.3%

MED- struggling students need extra
time/support addressing their specific
academic needs

&3.5%

68,54

| 73.5%

78.5%

83.5%

White

£9.9%

135

LW — % of DNP is below school rate;

F4.9%

79.9%

24.5%

89.5%

94.5%

Students with Disabilities

38.3%

14

HIGH- low reading level combined with lack
of basic skills; low motivation; need
differentiation in Tier | instruction; need ta
strengthen special education co-teaching
maodel which was implemented 2014-15

43.9%

43.9%

53.9%

58.9%

63.9%

LEP

N/A

N/A

M/A

M/ A

MAA

A

[y P

MLA

Free/Reduced Lunch

49 1%

138

HIGH — many with low reading levels; lack
math cancepts; need to see relevance of
math; need additional supports after school

E4.1%

59.1%

64.15%

B9.1%

74.1%

| HS required - % af non:
passers of ECA who pass by 12
Arage

L

/A

M/A

/A

M/A

M7 A

M/A

[P

/A

10



Complete the table below for your overall student population.

BASELINE S¥ 2015-2016

Overall Achievement

5Y 2014-2015

Percent of students proficient on ISTEP
{Both ELA and Math) {3-8)
Percent of students proficient on ISTEP 61.7% 66.7% T1L7% T6.7% 81.7% 86.7%
{ELA) (3-8]
Percent of students proficient on ISTEP 55.6% 60.6% 65.6% 71.6% 76.6% 82.6%
{Math] {(3-8)
Percent of students proficient on IREAD MSA NSA NiA MSA MN/fA N/A
{Spring Test Only) [3)
10" grade ECA pass rate M/A N/A N/A MfA N/A M/A
[English 10}
10" grade ECA pass rate N/A NSA N/SA M/A /A N/A
{Algebra )
Mon-wWaiver Graduation Rate — HS anly M /A M/A M/A /A M/ A
College enrollment rates = HS only N/ A NSA NSA N/ A NSA MN/A

11



Complete the table below regarding key areas of student learning indicators. Include your 2014-2015 data as baseline data, as well as upcoming goals.

BASELINE
5Y 2014-2015

SY 20172018

Y Z018-2020

Goal

Leading Indicators

Goal

1. Number of minutes within the school year that students 76,500 76,500 FE500
are reqguired to attend schoal

2. MNumber of daily minutes of math instruction 82 a2 a2 82 B2 B2

3.  Mumber of daily minutes of EL/A instruction a2 22 82 22 | 82 a2

4, Dropout rate = HS only NiA N/A MSA MiA MiA M/ A

5. Student attendance rate 96.5% ST% | 97.3% 97.6% 935 08
{must be a percentage between 0.00 and 100.00)

8. Mumber of students completing advanced coursework fe.g., | N/A MNLA M WA NfA M2
AP/18), or advanced moth coursework — HS only .

7. Mumber of students completing dual enrolfment closses — NS WS M MAA NSA MA
HS only

8. Number of individua! students who completed BOTH an MSA MSA Ma WA NfA MiA
advanced coursework elass AND a dual enroliment class,
{This number should not exceed the either category totol.)
—HS only

8, Types of increased learning time offered LsD implemented in LsD LSD LS LSD LD
= LSY¥- Longer Schoal Year S¥Y 2014, will continue BAS BAS BAS BAS BAS
®  |SD- Longer School Day Jor aff years of the 55 55 55 55 55
= BAS-Before/After Schoal gront period
®* 55 5ummer Schoal 55
*  WES-Weekend Schoal
*  OTH-Cther

10. Discipline incidents = number of suspensions and/or 105 100 a5 a0 &5 20 B
expulsions

11. Truants —number of unduplicated students who have 236 225 214 204 194 184
received truancy letters or action, enter as a whole number

12, Distribution of teachers by perfermance level on LEA's HEF HEF-1 HEF -3 HEF -5 HEF -& HEF -7
teacher evaluation system. (Please indicate individual EF-25 EF-25 EF-24 EF -20 EF - 18 EF-18
number of Ineffective (IN], Improvement Necessary [IMP], | IMP-1 IP 1P IMP IMP IMP
Effective [EF], and Highly Effective [HEF].) I!N'___ iyt 1M LM I M IM

13. Teacher attendance rate 93.6% o | 948 94.5% §5% 95.5% 86%
{must be a parcentage between 0.00 and 100.00)

12



For the following categories, please demonstrate (1) how the LEA has analyzed specific needs for instructional programs, school leadership, and school
infrastructure and {2} justification for the selected interventions for these areas. Each area should be tied back to data above and address the subgroup nesds

identified.

Instructional Programs

LEA analysis

inthe tables below,

Analysis of student performance indicators, IDOE feedback, Mass Insight Education School Readiness Audit and instructional walkthrough
data indicates an urgent need for improvement in instruction at Washington Middle School, especially for subgroups identified as high need

Academic Indicators

ISTEP+ ELA, by Grade
| Percentag
Percentage Fercentage e af Parcentage
Percentage Percentage . :
of students | of students students in | of students in
of students | of students
3t s district Sihaady | PR RS REREAN
Washington | Washington v Pricrity Pricrity
wide who wha
Grade whi whao : ; schools schools who
: ! received received 5
received received : ! wha received
assing passing Rans i Remsitie received passing
P scores (SY scores (SY ;
sgarme il | prumel | gdveidal | dviadbrn | FRRPE. | ewesis
2012-2013) 2013-2014) scores (5Y 2013-2014]
2013-14)
67% 58% 74% 79% 1% 5B
7 BE% 71% 72% TEN S5H% S4%:
| 8 61% 57% 63% 76% 53% 52%
ISTEP+ Wath, by Grade
= t P i
ercentage ercentage Percentige | Percentage Percentag Percentagtﬂ:
of students | of students e of of studentsin
of students | of students i
At 2t district- state-wide ik pesr N
Washington | Washingtan j pear EVSC | Priority
wide wha who P
Grade who who 4 ; Prigrity schoals who
: : received received .
received received : : schools recelved
RAssing passing Fopena Fesllle who passing
scares (3Y scares (3Y :
scores {SY scores (SY 30132014} | 2013-2014) received seores (SY
2012-2013) 2013-2014) pa SS[ng 2013-2014)

13




scares [5Y

2013-14)
£9% 63% 21% 86% 68% 64%
52% 60% 76% B1% 57% 5494
59% 443 Tdda 820 58% 53%

In ELA, students in grades 6 and 8 performed worse than students the previous year, with a decline of 9% and 4% respectively. However,
students in grade ? improved their scores by 15% during this time. Students at Washington performed between 1-21% lower than district
and state students in 5¥ 2013-2014,

In math, Bmand Swhearade scores decreased in 5Y 2013-20104 compared to 5Y 2012-2012. Gihgrade students performed 6% worse and 8x
grade students performed 15% worse. Howewver, 7t grade scores rose by 8% during this time. Students in all grades are still performing well
below students district- and state-wide, averaging between 16-28% lower.

Tier 1 instruction at Washington Middle School needs improvement. Currently, teacher practice is traditional, teacher-centered, and not
rigorous or cognitively demanding. According to walk-through data provided in the School Readiness Audit the following trends emerged:
Some checks for understanding, which varied in how strategically they were applied, missed opportunities for students to construct their
own knowledge, more behavioral supervision than academic engagement, and little instructional urgency.

Teachers and administration acknowledge that rigor is a concern as evidenced in the 2014-15 SIP strategy of implementing PLC's with an
intentional focus on unpacking standards and building rigorous common formative assessments. Along with an increase in instructional
rigor, differentiation and improved instructional strategies are necessary fo support student achievement,

Math achievement is of urgent concern. 48.7% of students are in LOW growth on the 2014 |STEP+. Particularly concerning is the low
achievement for black students who had an alarming 28.4% pass rate on the 2014 |STEF+ This is the second lowest subgroup performance
across the building. There is little to no differentiation in math instruction. Washington has a need for specific culturally relevant
instructional strategies that will meet the needs of their diverse learners,

Struggling subgroups are in need of additional support through intense, targeted interventions. Washington will add one interventionist to
help support interventions, Additionally, Washington will continue the work that began in 5¥ 2014-15 with the implementation of a 30
minute WIN (\What | Need] period each day.

14




Justification | Washington will continue to use PLC's with ﬁ-emhedded professional development as their biggest lever for change in instructional
for Selected | practice and academic achievement. Moving forward, in the 2015-16 school year, PLCs will continue to hone their skills with unpacking
Interventions | standards and creating rigorous, aligned, common formative assessments; however, the new focus will be on differentiation and the gradual
(include release of responsibility. Monthiy professional development plan includes cycles of learning, monitoring, reinforcing for staff. As the staff
alignment to | moves forward with standards based grading, they will need to ensure that students and families understand performance metrics.
meodel chosen)
Additionally, the assistant principal, who was a middle school and high school math teacher, will help support math instruction at
Washington for SY 2015-16. His capacity to step up as an instructional leader will be achieved through the addition of a PBIS coach who will
work with Tier 1 students. The school will seek to add an interventionist to help struggling students and support WIN {(What | Need) period.

Teacher "mini grants” of $500 per teacher from the school would allow teachers to supply classrooms as an incentive to recruit, attract, and
retain staff.

School Leadership

LEA analysis | A new administrative team was placed at Washington for the 8Y 2014-15 intentionally, Named the principal in the spring of 2014, Michele
Branson has a proven track record of school turnaround at three previous schools, Ryan Merriwether, the new assistant principal, likewise
had previous administrative experience. The team identified PBIS and PLC's as the two levers to begin to transform Washington Middle

School as evidenced in their SIP, with the Principal focused on PLC's and the Assistant Principal focused on PBIS. They have a clear goal of “a
B In three”

According to the |latest School Readiness Audit conducted by Mass Insight Education in December 2014, the administrative team is putting
into practice "“many of the competencies deemed necessary for a school to achieve turnaround,” The report further states that Washington
“has made significant strides in its ability to create conditions of excellence for staff and students.”

Currently the Assistant Principal is focused on culiure and climate, The school-wide PBIS plan has improved the overall culture/climate of
the building with the suspension rate dropping 35% from 2012-14 to 2014-15 however, the office daily referral rate remained stagnant {5.2
to 6). In arder to make a classroom impact in both culture/climate and academics, the addition of a PBIS coach would be beneficial. The
coach would directly support teachers in the consistent implementation of classroom PBIS expectations and procedures. Additionally this
support will be tied to the gradual release of responsibility model with expectations taught as well. With additional support from the PBIS
coach, the assistant principal will have more capacity to work in math PLC's and classrooms to increase engagement through culturally
responsive practices.
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Justification
for Selected
Interventions
{include
alignment to
muoade] chosen)

The Principal and the teachers at Washington Middle Schoal are clearly committed to working collaboratively to transform the school. Early
indicators show that the new administrative team and the staff have laid the groundwork this year to accelerate the transformation of the
school.

Moving forward, the administrative team has a clear plan for next steps in culture/climate and academics, The addition of a PBIS coach will
provide classroom level support for teachers and students to increase the fidelity of the system and consistency across the building.
Acadernically, the PLC's will shift focus to instructional strategies; specifically differentiated instruction and gradual release of responsibility.
Additional capacity to support this work, specifically in math, will occur with the addition of the PBIS Coach and the release of the AP to
focus part of his time on academics.

To effectively impact student cutcomes, building leadership must have the support and ability to review resource allocation and implement
change based on the specific school needs. School leadership will also have the opportunity to reward teachers who increase student
achievement and remove those who, after comprehensive support, do not. Current school leadership has been trained alongside
Transformation Zone school administrators to utilize a research based pre-screening, interview protocel, and performance task to select
new staff. Additional technical assistance: To effectively support school transfarmation from every level, Washington leadership, staff, and
students require a differentiated approach from LEA and SEA technical assistance based on their unigue needs as evidenced through data.
On-going contact must be consistent driven by the unique needs of Washington Middle School, These efforts will largely be informed
through the inclusion of Washington Middle School as part of the Transformation Zone in 5¥ 2015-2016 and transitioning to the School
Support Model (built from the successful internal lead partner practices currently in practice in Evansville) under the direction and
management of the Director of School Support — Bosse, Tammy Dexter,

Schoaol Infrastructure

LEA analysis

In the past year, Washington has made great strides in stabilizing culturefclimate, realigning the schedule, increasing collaboration, building
in time for interventions, improving communication and reaching out to families and the community. Through fidelity of PBIS and PLC
implementation, Washington is poised for transformation; however, in order to accelerate the transformation they will need more systems
in place. For example, Washington needs a walkthrough tool created that has monitors actively the components that they want to seg in the
classroom daily. Data would be analyzed and acted upon during regular check-ins with Director of School Support.

PLC implementation was critical. Moving forward, job embedded professional development must be monitored for transfer to practice and
fidelity across the building.

While Washington made strides in building community partnership and reaching out to families, there is a clear need for a more intentional
and aligned school/family/community focus. Parents are requesting better communication and more information regarding their child’s
academic progress. As the school moves to standards based grading, there will an increased need to for clear and consistent
communication channe| for families. Likewise there are opportunities to strengthen partnerships especially for after school programming
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that supports academic goals as well as expand opportunities for students.

Jusiification
for Selected
Interventions
{include
alignment to
model chasen)

Washington Middle school needs to adopt a multi-dimensional systern within the schoo culture to support scheduling, progress monitaring, _
and communication of student outcomes amang abl staff. Additionally, a monitoring and feedback system must be in place for professional
develapment and PLC products. Likewise, the principal needs a system in place for regularly monitoring all aspects of school improvement.

~ The school seeks to hire a Family and Community Gutreach Coordinator to increase engagement with families and the community in order
| to aligh activities and establish shared goals that directly align to schood needs and goals. Afterschool programming will be expanded to 7

ensure the students have more time in core academic subjects to provide further time for remediation and enrichmeant.
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Part 5: Selection of Improvement Model

Based on our findings of the data sources, the LEA is selecting this model for this schoaol:

% Transformation || Turnaround

|:| Early Learning

[] Whele 5chaol Reform || Restart [ ] Closure

instructions: Reflect on the data, findings, root cause analysis, self-assessment and the elements of the four Improvement models. As a team, reach consensus, as to the model
that is the best fit for the school and that has the greatest likelihood, when implemented, to affect principal leadership, teacher instruction, and student learning.

Describe how the model corresponds to the data, findings, analysis and self-assessment.

Rationale for selecied model

Connection to and addressing of
Subgroup Data

Connection to and addressing of
Overall Achievernent Data

Connection to and addressing of Leading
Indicators

Complete changes in schaol
leadership occurred in 5Y 2014-
2015, Since that time, the new
leadership has established clear
goals and next steps for school
improvement. During their
external audit of Washington
kiddle School, Mass Insight
Education found that Washington
Middle School was making positive
progress towards its “B in thres”
goal — teachers were meeting in
PLCs both vertically and
horizontally, learning time was
carved out for additional
remediation, and the staff agreed
with the new direction Tor the
school. Further details about the
progress that the school has made
since this replacement of
leadership in 5¥ 2014-2015 can be
found in the Mass Insight
Education SRA Report (Appendix:
Section 5, “SRA Report

All of the sub-groups needed stranger
Tier linstruction. Furthermore,
stronger performance monitaring
systems need to be in place in order to
make adjustments during PLC cycles
instead of the extended time that
currently |apses. The focus on
backwards design is carrect, but the
pace in which teachers are honing
skills to unpack standards (and
learning to scaffold) is slow.
Additional time can be spent by the
school leadership team towards this
endeavor if current time that is spent
on student behavior management is
curtailed. Furthermore, teachers need
meore professional development time
in orderto improve their Tier |
instruction outside of the school day,
With the transformation model for
school improvement, teachers would
increase their collaboration time
through summer P to better
understand the unpack curriculum in

Owverall, achievement is low at
Washington Middle Schoel for all
grade levels and student sub-groups.
Therefore, all instruction must
improwe at Washington. By focusing
on building the instructional skillsets
of its teachers through additional
professional development and adding
the full attention of its administrative
team to instructional leadership,
Washington will improve its Tier |
instruction which will improve both
rigor and student engagement. The
suppart provided by the inclusion of
Washington first as part of the
internal lead partner model and the
Transfarmation Zone and then the
subsequent absorption of the school
into the district’s school support
model {which is the organization of
each of the district’s attendance
districts as internal lead partner
units). The additional differentiated
support provided by the

The hiring of 2 part-time PBI5 coach will
assist in decreasing the suspension rates
at Washington Middle {and therefore,
increase the amount of learning time for
students). Furthermore, the hiring of an
interventionist to support the
remediation and/or enrichment of
students ensures that all students are
receiving the support necessary while
teachers are given the opportunity to
improve their Tier | instruction. Given
that both math and ELA ISEP+ scores are
not strong, at this time, it is necessary to
provide instructional time in both subject
areas to ensure adequate time for
instructional remediation in both areas.
All content teachers will infuse ELA skills
into their teaching to ensure that there is
a consistent focus upon literacy. Finally,
the additicnal monies in extended
learning time will ensure that the school
continues to provide afterschoaol
programming but that it is strengthened.
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Washington Middle
{12.24.14).pdf™). Similar to the
| root cause analysis, the MIE report
encouraged the creation of more
systemns to track immediate
progress (particularly of PLE
groups] and the plan to address
the lack of effective instructional
delivery. These are aspects that
are part of the school’s three vear
plan of improvement. By the
implementatian of the
transformation model through
515G, the school will be able to
¢ gather additional resources that
infuse support into the school {e.g.
the hiring of a PO} substitute so
. teachers can participate in more
professional development
activities} that will only create
change faster in the school. Right
now, the school is supported by
the Office of Academic Affairs that
oversees the majority of the
schools in the district. The district
has limited bandwidth to provide
additional suppart as needed o
Washington Middle Schoal,
Therefore, it makes sense (given
the success that the internal lead
! partner model has had at other
* middle schools in EVY — McGary
Middle in particular — the district
wants to include Washington as
~ part of its Transfarmation Zone
©and internal lead partner model in

| 8¥ 2015-2016; this ensures

order to make deeper connections to
their instructional plans. As these
skills are honed, Tier | instruction will
be honed as well. Meanwhile, since
the school will hire a part-time FEIS
ceach, the school leadership will have
morte time te focus an instruction.
Currently the principal serves as the

i school’s instructional leader, but with

the addition of the PBIS coach, the
assistant principal will have time to

_PHug in additional suppert as well,

" Transformation Zone, the Director of

Leadership Development (providing
coaching and mentoring support to
the new admin team), the Director of
Teacher Effectiveness {providing
additional observational support to
increase number of walkthroughs
and teacher feedback ta instructional |
practice], and the Transformation
Strategist focused upon the needs of
Washington Middle will ensure all of
the gaps currently in place at
Washington Middie Schogl will be
alleviated.
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Dperatiunalﬂexibili?y_ngdai. to
demonstrate resource ingenuity
and give leadership space to lead
das Necessary.

Describe how the model will create teacher, principal, and student change.

Adequate infrastructure is needed to ensure that reform efforts that take place at Washington Middle School are sustained and provide the school the
necessary operational flexibility to the school for the vears of the grant implementation and subsequent years. The needed infrastructure changes to school-
based support are further described in the following section: Supporting and Sustaining the Transformation. This section seeks to provide an overview of where
Washington Middle School is and what specific changes they are seeking to make organized by the Transformation Model focus areas.

Washington's goal, established by new school leadership in 5Y 2014, was to be a "B inthree.” This is a goal that is consistently messaged and referenced by
staff. Along with this motivational, long-term ambitious goal, Washington has sat several goals in key performance areas:

= B6.7 % of students in grades 3-8 will pass the ELA section of ISTEP+ 2016. By the end of the grant, 86.7% of students in grades 3-8 will pass the ELA
section of the ISTEP+ 2020.

= 60.6% of students ingrades 3-8 will pass the Math section of ISTEP+ 2016. By the end of the grant, 82 6% of students in grades 3-8 will pass the Math
section of the |STEP+ 2020.
¢ Reduce the number of office daily referrals to 4 or fewer by the end of 2015-16, By the end of the grant period, office daily referrals will be reduced to

fewer than 1.75. Student out school suspensions will be reduced to fewer than 100 by the end of 2015-16 and fewer than 80 by the end of the grant
period in 2020.

The current leadership was promoted into the challenge of leading Washington Middle’s transformation. The current principal has a track record of success —
leading an administrative position during the transformation of EV¥5C's Delaware Elementary from a persistently failing school to a B grade by 2012, She saw
similar success leading as an assistant principal at North Junior HS. The current assistant principal at Washington Middle school has alsa led success — focusing
mainly upon climate and culture in his previous positions. The collective administrative team worked together at a previous schoel, so this has decreased the

amount of time needed for the team to norm and get immediately to action. For this reason, SY 2014-2015 started with a significantly different focus — culture
and curriculum,

As demonstrated in the 2014 MIE Report, the leadership team has a clear vision for the implementation and development of the backwards design process for
its teachers — identifying that as their primary lever to impact Tier | instruction increasing both rigor and engagement for all students regardless of sub-group.
Simultaneously, they have worked to improve the culture and climate within the building by building stronger referral processes within the building and
strengthening the adult-student relationships in the school.
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As part of this grant, Washington Middle school is seeking to strengthen the work that it has already started — infusing additicnal support and resources in the

next four vears — to jumpstart the transfarmation at the school-level and provide the necessary sustainahbility at the district level to ensure its success for years
- 1o come.

Developing and increasing teacher and school feader effectiveness

Along with continuing the critical work that is captured as the required and conditional components in Indiana, Washington Middle seeks to employ and expand
the following options related to improving and increasing teacher and school leader effectiveness:

*  Provide additional collabaration time for staff through the use of a PO sub as needed

»  Provide additional professionat development support on curriculum and assessment to teachers throughaut the summer
*  Create a peer support system through the implementation of PLC |zads and creating shared time for these staff members
«  Supplement the support of classroom management both in and out of the classroom through the hiring of a PBIS coach

Comprehensive Instructional Reform Strotegies
The new {eadership team at Washington Middle strengthened the data-driven instructional culture within the school, but they have just started. Through the
BLC framewaork, teachers unpacked standards and built aligned rigorous commaon assessments. The WIN {What | Need) peried allowed teachers to utilize
i formative assessment in real time by analyzing the data immediately and addressing student learning gaps. The next steps for Washington Middle are to
continue 1o strengthen the PLC and move toward differentiated instruction and gradual release of responsibility.

*  Provide professional development in formative assessment development and supplemental support through the year

*  Provide professional development in the Gradual Release of Responsibility model along with targeted ferdback during teacher observations and
walkthroughs on implementation in the classroom

= Expand PBIS classroom expectatians by making an intentional alignment to the Gradual Release Model

*  Provide targeted professional develepment on differentiated instruction (and illustrating the natural alignment towards the Gradual Release Model)

* Hire FBIS coach in order to allow the school leadership to focus on instructional leadership

*  Hire a building-level interventionist to provide targeted remediation, intervention, and enrichment to specific sub-groups of students

* |ntegrate and expand technology-based supports and interventions as art of its instructional pregram {with a focus on sustainability) and building upon
EWSC's one-to-gne initiative in the middle grades

increasing Learning Time and Creating Community-Oriented Schools
~ For 5Y 2013-2014, the EVSC lengthened the school day for all students In the EYSC. This ensured that every school in the district could have adequate time for
i teachers to participate in PLCs ard most schools to provide specific intervention, remediation, and enrichment time for all students. This also allows
Washington Middie school to ensure both PLC and collaborative planning time for all teachers every day. On top of that piece, Washington Middle seeks to:

*  Redefine or alternate the existing afterschool program to provide more support in core academic subjects (ELA and math)
* Strengthen community partnerships through the hiring of a Family and Community Qutreach Coordinator 1o align not only afterschoo! programming
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options to the academic needs of the schools but alignment community partners support to school needs and SMART goals

Operotionol Flexibility ond Sustained Support
The sustainrment of support and the operational flexibility for Washington Middle School will come the inclusion of Washington Middle into EVSC's

~ Transformation Zone for both the planning year and SY 16-17. At the same time, a new Transformation Strategist will be hired to support the 0TS in the

inclusion of Washington Middle. This strategist will move over to the Bosse School Support team for 5Y 17-18 and the Director of Schooal Transformation will
continue to consult with the Director of School Supportt to ensure that the operational flexibility granted to Washington Midlde Schoal is sustained throughout
the grant perind and well into the foreseeable future. This transition and plan outling is described below in the next section. These infrastructural pieces ensure
the following for Washington Middle:

* Control over people, time, program, and dollars

*  External audit of school performance by btass [nsight Education afigned to the identified needs of the school

= Establishment of performance contracts between the Chief Transformation Officer, Superintendent, Chief Academic Officer, and Director of Schaal
Support -~ Bosse

* Contracting of turnaround and transformattonal support and technical assistance through Mass Insight Education {as nesded)

Infrastructure to Sustain and Support Washington’s Continuous Transfermation

In September 2012, the Evansville Vanderburgh School Corporation {EV5C) embarked on a partnership with Mass Insight Education [MIE)] to create an internal
partner to manage a portfolio of the district’s most poorly performing schools. The partnership has led to the creation of an internal office responsible for the
aversight and management of — the Office of Transformational Suppart {OTS). The office oversees, directs and manages five schools in EVSC: Glenwood
Leadership Academy, MoGary Middle School, Lincoln Community School, Caze Elementary, and Evans School. Collectively known as the Transformation Zone,
these schools have represented EVSC's chrgnically lowest performing schools. The Principals at each of these schools report directly to the Director of School
Transformation who in turn reporis directly to the Superintendent of the EVSC, The OTS is currently staffed by two Transformation Strategists — each focused
upon the improvement of processes and structures for the schools they lead in the areas of instruction, data, family/community engagement, communication,
hurnan resources, finance, and operations.

The internal lead partner strategy and organizational structure is very impartant for several key reasons:
=  Provides core academic support and tailored operational support to T2 schools

* Establishes a structure that makes it easier for the EVSC central office to provide more focused attention and strearmlined, customized, and responsive
services to each school

* Provides tailored cross-functional support through teams that are directly accountable for the performance of TZ schools through 3 performance
contract

*  Brings decision-making closer to the schools [support principals on setting student achievernent goals, school planning and building school leadership
capacity

* Creating the structures and processes for the T2 Principals to exert discretion over key efements: peaple, time, money and programming

*  Aligning funding and resources 1o school-wide priorities and goals
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The EVSC has been implementing this model for three years (first year 2012-2013 was a planning year). After its first vear of implementation, the TZ schools

were seeing some tremendous leading indicators of success. This was followed by subsequent success indicators at the end of the first year of implementation
in both climate and culture and academics. The charts below illustrate this.
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Given the success of this model, EVSC seeks to include Washington Middle Schoal in the Transformation Zone as part of the cluster of schools for 5¥ 2015-2016.
Washington Middle will stay as part of the Transformation Zone until Y 2017-2018. At this time, Washington Middle will transition back to its natural
Attendance District where it will receive differentiated support as part of EVSC's School Support Model,

The EVS5C has been organized by geographic fesder patterns for decades.  For that reason, EVSC has been organized Into thoughtful attendance districts that
follow gecgraphic boundaries allowing parents to invest in a neighborhood of schools from grades PreK-12. In fact, it is not uncomman in Evansville for parents
and families to buy homes in the area that feeds into the high school that they want their children to attend. This further supports the crucial need for the
improvement of all schools within an attendance district. Washington Middle School is part of the Bosse Attendance District,

For the past three years, EVSC has partnered with Mass Insight Education to launch the district’s Transformation Zone. Since the onset of the partnership, EVSD
has pricritized two things with the external partner — sustainability and scalability. The Superintendent believes strongly that best practices piloted in some
schools that work well should be replicated and scaled as quickly as possible by LEA staff. This means that the partnership with MIE has focused on two things:
{1} Building capacity internally within EVSC; and (2} Intentionally creating practices that can be scaled (i.e., building school improvement planning materials
instead of contracting with external partners to lead the efforts). To that end, while simultaneously supporting the develepment of the internal lead partner
madel, Mass Insight Education has been working with the EVSC Superintendent and his Executive Leadership Team to find the most effective way to scale the
most promising practices and develop an infrastructure that supports schools in the differentiated manner in which the QTS has accomplished. After an in-
depth analysis of the current organizational infrastructure and the culmination of research, the MIE team proposed a new organizational structure for the EVSC.
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: section above} and the Center for Reinventing Public Education’s (CRPE] portfolio model approach. The district wilf now have a dedicated School Support Team
for each Attendance District including a Director of School Support (D55} that will oversee and be held accountable for the resubts and performance of that
Attendance District.

: The new model of school support through the School Support Team was approved by the EYSC Board of Schoal Trustees on Manday, May 4, 2015 and the hiring
of five Directors of School Support —one for each Attendance District (Appendix: Section 5, “Reallecation of Resources 5-4-15 Board mtg.pdf®). At this time, the
district has chosen to only hire for the Directors —atming to hire the remaining positions for the Schoo! Support Teams which will include specific positions for
coaching, data/systems, operations, and human resource support.

The Superintendent and Chief of Transformation decided that it was best to continue to isclate its persistently lowest performing schools in the Transformation
Zone and ensure they are served by the OTS. This ensures that accountability for the fowest performing schools and the gains made in recent years do not
decline while the district transitions into this new model. The district also believes that its fowest perfarming schools need to maore intentionally align all
supprorts and resources (people, time, program, and dollars). However, it will be necessary for the OTS to work in collaberation with the DSS for Bosse
Attendance District to make sure any resources and/or practices are shared and there continues 1o be a focus for a seamless eventual transition for Washington
T returs 1o its “natural” attendance district and the support provided within it {along with the Transformation Strategist who will be hired to specifically support
Washington Middle School as its focus = transitioning to the School Support team in 5Y 2017 when Washington Middie School transitions to the School Support
Model that EVSC is scaling now). It is best practice to begin thinking about how building more capacity within that team will strengthen the pool of available
candidates that the district will eventually need to build for each Attendance District Support Team.
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Part 5a: Selection of Improvement Model - SMART GOALS

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Grant Goals
*CLOSURE schools do not need to complete SMART goals
Complete one overall SMART goal for culture and two to three overall SMART geals for academics (for ELA and math at minimum).
These goals will drive your entire grant,

SMART Culture Goal
Reduce the number of office daily referrals to 4 or fewer by the end of 2015-16. By the end of the grant periocd, office daily referrals will be reduced to fewer

than 1.75. Student out school suspensions will be reduced to fewer than 100 by the end of 2015-16 and fewer than 80 by the end of the grant period in 2020,

SMART Academic Goal
ELA Academic Goal Math Academic Gaoal Cther Academic Goal {optional)

66.7 % of students in grades 3-8 will passthe ELA B60.6% of students in grades 3-8 will pass the Math

section of ISTEP+ 2016, By the end of the grant, section of STEP+ 2016. By the end of the grant,
26.7% of students in grades 3-8 will pass the ELA 82.6% of students n grades 3-8 will pass the Math
section of the ISTEP+ 2020. section of the ISTEP+ 2020,
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Part 5b: Selection of Improvement Model = Planning Year — 2015-2016

IN CONDITIOM: ALL models MUST complete a planning vear for 5Y 2015 and 2016. RESTART and CLOSURE have separate planning year information.
Please be sure you complete the APPROPRIATE model Planning Year.

TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM Planning Year - SY 2015-2016

Focus Areas

Action Steps and Person(s) Responsible

Timeline

Description and Details

Leadership and
operational
flexibility

Lead leadership team through deep Director of School Spring

dive of existing schaol data and Trapsformation 2015/5ummer
revision of existing school systems as | Director of School 2015
determined necessary to meet Support

school needs.

Write and sign Director of Schoal Superintendent, Chief Summer 2015 (
Transformation performance Transfarmation Officer,

contract outlining granted Director of scheoal

operational flexibility in accardance Transformation

with increased accountability,

Acclimate school leadership to the Director of School Summer 2015
internal lead partner unit {Office of Transformation

Transformational Suppart) in arder

to share how operational flexibility

will streamline district requirements

and initiatives to increase school

autanomy

Acclimate newly promoted principal | Director of School Fall 2015

with accountability and evaluation
system to ensure principal
effectiveness is reviewed prior to full
implementation in year 2 and every
yvear of the SIG grant, Provide
funding alignment support to'the
principal and assistant principal.

Transformation
5IG Support/Data
Specialist

Provide mentoring and coaching to
school leadership

Director of Schoal
Support

Director of Leadership
Development

SY 2015-2016
(Throughaout)

| Continue utilizing the distributed

Principal

| 5Y 2015-2016

| Washington Middle School's leadership was

replaced in Y 2014-2015 because of the
school’s continuing declining test scares.
Both the principal and AP were replaced
with two candidates who have a track
recard of success (described in the sectian
above — 5A and 5B). In this first year of
planning, the news leadership will receive
mare leadership coaching and mentoring
suppart as this will only be the principal’s
second year as a school principal (previous
experience was assistant principal level
positions focused on instruction and
curriculum). This mentoring support will
ensure that the team can make a smooth
transitian to focus mare on Instructional
leadership while keeping the climate and
culture stabile. Finally, the school and its
leadership will be infarmed of inclusian in
the Transformation Zonein preparation of

| eventual release back to its Attendance

District Support Team [which during this SY
only constitutes the Director of School
Suppartl. Theprincipal and scheoal teams
will understand the operational flexibilities
that will come as a result of its inclusian,
and staff will understand how they can
utilize the differentiated supports provided
by the district. Since the introduction and
development of performance monitoring

Budgeted Items
% salary of Director
of Schoaol
Transformation

% of salary for
Director of Schaol
Suppart

% salary of Director
of Leadership
Development

% salary of
Transfarmation
Strategists

% salary of 515
Support/Data
Specialist

PAS]




leadarship structure already in place
at Washington Middle to ensure
transparency and shared decision
making

(Throughout}

Develop systems ta suppart the
performance maonitoring of key

¢ Principal
Transformatian

! Fall 2015, Winter
2015, Spring 2015

systems is needed at Emmw.m,._._mﬁn_._ iddle,
the OTS will support these efforts as they
have demonstrated and supported ather T2
schoals {can be seen In other SIS

appllcations ~ Lincoln and Caze).

Effectiveness of
staff and
recrutment,/ret
ention of staff

Directar af Schoal
Transfarmation

academic initiatives by leadership Stratagist

Match newly defined school-haszed Frincipal Winter 2015
leadership opportunities with TS Staff

incentives.

Develop 2 retention strategy to keep  Principal Winter 2015
the most highly effective staff at . Teachers

Washington Middle. : QTS Staff

Consider the need for a i Principal Winter 2015
recommitment process for _ Director af Schoal

Washington Middle School | Support

Washington will revisit how leadership
apportunities are comm unicated within the
schaal to ensure that teachers understand
the natural career pathway that exists
within the schoal and then at the EWSC
[through 1ts' leadsrship cadre and
partrership with IU). The current :
leadership structure is working a5 it ensures
that all grade levels and content areasare
represanted. Furthermore, the team meets "
regularly. The planning year provides
Washington the space it might need ta
further improve and connect this
ocpportunity with the career progression
available to help retain teachers.
Depending upon the feedback received
from the principal and OTS staff, it might be
necessary ta consider a teacher or staff
recommitment process at Washington
mMiddle to ensure only the strongest staff
remain. Figally, teachers will receive
additianal feedback on their instructionai
defivery as they continue to work on their
knowledge of content and backwards
design. This additianal suppart will be
provided by expert staff from the Office of
Academic Affairs. This ensures the principal
and assistant principal can focus an building
content knpwledse and hackwards design
knowledge.

% salary of Director
of Schpcd
Transformatian

% salary of
- Transformation
i strategists

% of salary for
Directar of Teacher
Effectiveness

PC materials and
rESORErCes

sm_:__n_:m culture

Continue ta provide additional Frincipal 5V 2015-2016
o walkthrowghs and observations to Directar of Teacher [Throeshout)
* teachers through the EVSC Effectiveness
evaluation and development systam
: Create the job description for PEIS Assistant Principal Winter 2015
coach. Principal N
! Hire the PBIS Coach. Assistant Principal Spring 2016

Addiional capacity will be added during the
planning year to ensure teachers can be

provided adequate support in dealing with

4 salary of
Transformation

Etrategists
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low-level behaviors in the classtoom by =
PBIS coach fwho will be managed by the
assistant priacipall.

Further professional development will ke
provided to teachers by the PBIS coach
once hired and a plan is created to support
them. The PEIS coach will refine the
extsting Washington middle behavior
management system ta track low-level
behaviors along with Tier [l and 1|
interventions for student behavior.

AD of 5tudent Support will work
cellaboratively with the PBIS coach to
davelop implermentation and professional
develapment plan Tor PBIS wark, including
monitaring check-ins and feedback for both
coach and teachers and ensure the
alignment of this strategy to the Gradual
Release Moded,

% salary of AD
Student Support

% of PBIS Coach
salary

FD materials and
Tesqurces

Supplies

Professional
Development

Pringipal
Onboard the PBIS Coach. Assistant Principal Spring/Summer
0TS Staff 2018
Design 3 stratedy to support the PBIZ Coach Summer 2016
irnplemeantation and fdelity of PBIS Asgsistant Director of
at the classroom level and alignment | Student Support
to the Gradual Releasze Model. )
Develop a coaching strategy for Principal Winter 2015

instructional delivery improvament
in the classroopm.

Directar of Schoal
Transformatian
Transformatian
Strategist

Support the refinement of the
backward desigh prafessional
development currently in place at

Director of Schoal
Transfarmation
Director of schogl

FallfWinter 2015

Washington. Support
Frincipal
Hire or maintain professional Principal Summer 2015

development substitute to allow for
further professienal development
cpportunities and access for
teachers

A coaching strategy is necessary in order to
provide targeted professianal development
support bath in classrooms and within PLC
for teachers grades K-2 and grades 3-5.
Within the classrooms, teachers will be
provided professtonal develapment an
instructional delivery (2 key companent of
hew instructional rigor will be developed at
Washingian Middle). Teachers will also
hawve the opportunity t0 access more
professional develvpment through the

i school’s professional development
; substitute,

The other way Washington Middle will be
developing and impacting instructionai
rigor is through the develapment of each of
its PLC teamns. 1n tha planning year, the
principal will be pushing in to suppart PLCs
as she has done in 5Y 2014-2015 and

% Transformation
Strategists salary

% salary of Director
of 5cheool
Transformation

PD resources, travel
and matariafs

Supphes
% of professional

davelopment
substitute salary
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continuing to build & data-driven cultre at
Washington by pushing the teachers to
continuously use the time to reflect and
refine both daily lesson plans and lang-term
proficiency plans. Once the focus of the
assistant principal can also focws on
instructional leadership (through the hiring
of a PBIS coach), further work can he done
and supported by Mass Insight Education
arvund the entire backwards design

! process to ensure that while teachers are
- individeally building their skills for

developing strong lessons, they
simieltaneously are developing their
cartent knowledee of the application of the
entire backwards design process to
prodficiency plans. This dirvectly connects to

~the need to increase rigor for all sub-groups
. af students at Washingtan.

Comprehensive
Instructional
Reform
Strategies

raterials with digital respurces.

Strategist
Pringipal

Condust a needs analysis for an Principal Winter 2015
approach to strengthen the literacy MIIE Spring 2016
black including but not limited to the | Transfermation

roasideration of 3 writer's Strategist

workshop. This will require looking | CAQ

at the master schedule for

Washington and making adjustments

once determined, .

: Post, reeruit, and hire for additional Frincipal Spring 2016
Building lewe} Transformation
instructionalist/interventionist based | Stratepgist
apen needs identified during tha
planning year of 51G grant,

Monitor the fidelity of the use of Transformation Fall 2015
EVSE curriculum maps (which were Strategist Winter 201%
developed in alignment to IAS5) MIE Spring 2016
through PLC observation and review | Principal

- af PLC work products, :

: Supplerment EVSC curriculum Transformation Spring 2006

D lne SY 2014-2015, the principal invested

much time and energy into starting to build
a data-driven celture at Washington
Middle, This wark will continue into the
planning year of the 51G grant through his
push-in suppart of PLCs during grade fevel
pianning times. Next year, during the
planming year, the principal plans to push-in
suppaort specifically around the
development of proficiency plans [long-
term plans) and formative assessrments
wherehy she will be able to monitar the use
of the instructional and curricular resaurces
that EVSC statf haz. Furthermore, she plans
to push his teachers towards incorparating
maore technology into the classrooms by
securing mere digital resources and
planning far therm in their daily lessons.

The fidelity of the uze of hoth the
cureicuium maps and the incorporation of
digital resources will first be menitored

: % salary for

Transformation
strategists

PO resoerces and
materials

Instructional
technology supplies

and resources

imterventionist salary |
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through the review of proficiency plans
created by PLCs and individual fesson plan
submissions. Later, PLE observations will
be conducted, with the final stage heing

: classroom shaervations,

Given the peeds unpacked as part of this
51 grant, it is chvicus that there are many
students that need additional instructional
suppert at Washington Middle (specifically,
FRL students, African American students).
If one laoks at grade-fevel data, one will sea
that there is specific need for interventions
in all grades. To that end, Washington
Middle will seek to hire an additional
instructionalist finterventionist in SY 2015-
16 to prepare them to target support to
students within identified sub-groups
gquickly.

Increasing
learning time
and creating
community-
ariehted
schools

Coardinatar. Recruit, select, and
onboard in partnership with existing
TEsQUTCes.

and Community
Engagement

Teachers
Strengthen the daily lessan planning | Principal . Fall 2015
skills of teachers by working an Transformation | Winter 2015
building the knowledge of teachers Strategist spring 2016
an the backwards design process MIEE
[specifically the “creating
assessments” portion in arder ta
build a data-driven instructional
cultural,
Auddit the use of instructional time at | MIE Winter 2015
Washingtan Middle including the Transformation
[ength of time far transitions, lunch, | Strategist
and bathroom breaks.
Dasign a new master schedule [if Oirector of Leadership spring 2016
: necessary} for implementation in Y | Development
2018-201 7that includes additianal Cirector of School
student learning time in alignment Transformation
to the needed instructional reform Principal
strategies that Washington develops | Assistant Principal
in3Y 2015-2016. Re-evaluate the
success of the WiN period ta make
sure it is effective as it is being
implemented.
Create a job description for a Family | Principal Winter 2015,
and Carmmiunity Chittreach Coordinator of Family spring 2016

Aligned to best practice, Washington will
take a clozer [ook at its master schedule 1o
make sure it tackies the key companents of
core subjects. This may lead to anew
raster schedule for Washington in 5
2016-2017, Additionally, it has been noted
in okbservations and walkthrough data ta
date that transitions and routines school-
wide cauld be strengthened at Washingtan.
Therefore, it will be necessary to revisit the
rnaster schedules for Washington to ensure
it adds time for care academic subjects,
intludes time for differentiated support
{such as a WIN perind), and incorparates
any specifics related to instructional
programs that the school may want to use
such as writers workshop.

The current sacial worker does an excellent

% of Coardinatar of
Farmily and
Commuitity
Engagement salary

Family and
Community Cytreach
Coordinator salary
PD materials
Supplies

% of Director of
Leadership

Development salary

% of satary for
Transfarmatian
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Reach out to Caardinator of Family
and Community Engagement as part
of comprehensive family and
community engagement strategy

Principal
Transfarmation
Strategist
Social Warker

Spring 2016

job of building the hame-school
connection, but there is not a
cemprehensive and school goals-aligned
strategy for family and cosmmunity
engagement at Washington, Accessing the
district Coordinatar of Family and
Carmrmunity Engagement and hiring a full-
time Family and Community Qutreach
Coordinator will ensure that Washington
can further align its existing partnerships ta
identified srhoal needs — something that
the principal i daing right now, but could
be done by someone glse so that principal
¢an further focus en instructional
leadershig.

Strategists

E ¥




Part 5c: Selection of Improvement Model —= Implementation Years — SY 2016-2017, SY 2017-2018, and SY 2018-2019

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM

Complete the table below detailing the 3-year implementation plan. EACH principle inthe "guidance document™ MUST have action steps, person(s] responsible,
implementation pieces for each year, and budgeted items —all REQUIRED FEDERAL PIECES and IM CONDITIOMNS must be included in this section. RURAL schools
{as defined under subpart 1 or 2 of part B of Title VI of the ESEA Rural Education Assistance Program) may elect to modify ONE principle for Turnaround or

Transformation.

Please see the “guidance document” for required federal pieces, IN conditions, samples, details, and more infermation.

Implementation

Action Steps and

5Y 2016-2017

5Y 2017-2012

5Y 2012-2019

Budgeted ltems

' Principles

Developing and
increasing teacher and
school leader
effectiveness: replace
principal with one
whio has a track record
of success and the
ability to lead
transformation effort

Person{s) Responsible
Required and IN
Conditions

e the current principal
selection [per IN's ESEA
flexibility waiver Focus and
Priority requirements) to
determine if the currant
principal has the ahility to
lead the transformation
effart in the school. Draw
upon EVSC's competency
based principal selection
process (designed in
partnership with Mass
Insight Education and
based upon Public Impact’s
turnaround leader
competencies). —Director
of School Transformation,
Chief Transformation
Officer

Pair principal with mentor
—Director of Leadershio

Required and IN Conditions

Shadow principal once per
week to monitar activities
and assess performance
during major school-bhased
activities {leadership team,
teacher observation/debrief,
ete.)

Check in with principal cn a
weekly basis to understand
key priorities and current
challenges. Brainstorm with
principal far solutions.

Develop management toals
and systems to manitor key
issues and challenges and
track support, coaching, and
evaluation observations for
both principal and Director
of Schoal Transformation in
callaboration with Mazs
Insight Education.

Required and IN Conditions

| Reguired snd IN Conditions

Shadow principal once
biweekly to manitor
activities and assess
performance during major
school-based activities
{leadership team, teacher
observation/debrief, ete.)

Check in with principal on a
biweekly basis to understand
key priorities and current
challenges. Brainstorm with
principal for solutions.

Implement and refine any
rmanagement tools and
systems created in orderto
align support, coaching, and
evaluation into one place.

Pravide cansistent
mentaring support — once
per two weeks - based upon

Shadow principal regularly
to monitor activities and
assess performance during
major school-based
activities (leadership team,
teacher
observation/debrief, ete.)

Check in with principal on a
regular basis to understand
ley priorities and current
challenges. Brainstorm
with principal for solutions.

Implement and refine any
management tools and

systems created in order to
align support, coaching, and
evaluation into one place.

Frovide consistent
mentaring support based
upan need identified by

% salary of Director of
School Transformation

% salary of
Transformation
Strategists

% salary of Director of
Leadership Development

% salary of Director of
School Support

| % salary of SIG
| Support/Data Specialist
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Development, Direckar af
School Support

Support leadership in the
creation and execution of 3
schoal bm provement plan.
- Director of Sehool
Transformaotion, Director af
Schoof Suppert

Evaluate principal based
upan IN's ESEA flaxibility
waiver requirements ang
EVSC administrator
evaluation tool —Directar af
School Trarsformaticn,
Director of Schaof Suppart

Provide consistent

. mentaring support — once

per week - based upan need
identified by supervisar or
seli-reflactian.

Support schaoof leadership in
prigritization, goal
identification, and selecting
shart-term metrics aligned ta
5-SIRfSAR Planning and
rMonitering. Inthe first year,
similar to planning year, OTS
will lead the princtpal
through the schooi
improvement planning
Process.,

Principal is evaluated based
wpon 1DGE's Schoal
Leadership Effectivensss
rubric and the EWSC
administrator evaluation tgol
(twice yearly}. Restdts are
communicated ta tDOE as
nesded. Support provided
by 815G Grant Support/Tata
Specialist as necessany.

! any changes 1o the
. leadership structure started

fn 5¥ 2015 and refined basad
upen needs. Changes are
com municated to staff, and
refinement of the structure
i3 made based upon real-
time feedback from staff as
the school year progresses.

need identified by supervisor
or self-reflectian,

Leadership structure is in
place. Commurnication plan
is enacted at the beginning
of the year to natify staff of
the roles and responsikilities
of each position on the
leadership team (and focuses
on any changes magde]. Now
teachers and staff are made

i aware of the leadership

structure. Feedback is
. solicited froem staff about

structure and relevant
feedback (as determined by
the principal) is used to make
adjustments to the
leadership structure.

OTS supparts schaol

. leadership in priotitization,

goal identification, and
selecting fidelity and short-
terrm metrics aligned to -
SIP/SAP Planning and
Manitaring. Initial school
improavement plan will be
created independently by
the principal and her
designated team first and
then reviewesd by OTS,
Feedback will he
incarporated by the team as
neaded,

Principal is evaluated hased
upan IDOE's Schoal
Eezdership Effectiveness

supervisor or self-reflection.

Support school leadership
in priortization, goal
identification, and selecting
fidelity and shori-term
metrics aligned to S-SIP/SAP
Planning and Monitering.

Principal is evaluated based
upan IDDEs Schocl
Leadership Effectivenass
rubric and the EVSE
administrator evaluation
toof {twice yearly). Results
are communicated to [DOE
as needed.
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rubric and the EVAC
administrator evaluation teol |
{twice yearly). Resultsare
communicated o IDOE a5
needed.

Developing and
increasing teacher and
schaal leader
effectiveness: rigorous
evaluation and
Suppart system;
reward lzadership,
teachars, and staff;
strategies for
incentives

Regquired and IN
Conditions

Evaluate 100% of teachers
utilizing EVSC teacher
evaluation system
lappraved by 1DOE)
through i0bservation
system. [See Appendix:
Section § for complete
EVSC teacher evaluation
system components and
process guide.) Primeipl
Assistant Principal, Oirector
of School Support, Director
af Teacher Effectivencss

Pravide additional
resgurces in classroom via
mini classroom granis
initiative. Frincipal,

: Assistont Principal

Lttlize the EVSC
campensatian model that
rewsards teachers based
upan student growth
outcomes and
effectiveness profile. {(See
Appendix: Section 5 for
EVSC teacher
compensation model, Bt
includes incentives for
growth and effectivenass.)
Prircipal, Chigf Finaciof

Required and IN Conditions

Reguired and I Conditions

Create a schedule for formal
and informal aobservations in
accordance to EVASC
guidelines {approved by
IDOE}. Execute formal and
infarmal chservations of all
teachers, Solicit additional
evaluation capacity from the
Cirector of Schogl Support as
nezded. Provide
meaningful feedback to all
teachers following formal
and infarmal nbservations in
actardance o EYSC
guidelines., Explain ta
teachers every year the
caresr paths that exist within
the schoal (oppartunities on
leadership team, PLC teams,

i mentar, and master teacher

positions] and district
opportunities as well
{leadership cadre with ILT),
making the explicit
canngction o effectiveness
in the classroom and career
growthe

Establizh a process to
provide classroam min-
grants to teachers that
should include the
identification of itermns that a

Creata a schedule far fonmal
and informal chservations n
accordance to EVSC
guidelines tapproved by
IBOE). Execute formal and
informal observations of all
teachers. Salicit addittanal
evaluation capacity from the
Director of School Support as
needed, Provide meaningful
feediback to all teachers
following fermal and
informal chservatians in
accordanca ta EVSC
guidelines. Explain to
teachers every year the
caraer paths that exist within
the school [cpportunities on
l=gdership t2am, PLC teams,
metttor, and mastar teachar

positions) and district
opportunities as well
fleadearship cadra with 1U},
making the explicit
connection to effectivenass
in the classraom and career
grivwth.

Refine the process to provide
classroam mind-grants to
teachers that should include
the identification of items
that a mini-grant can

Required and IN Conditions
Create a schedule far
formal and infarmal
abservations in accordance
to EVSC guidelines
[approved by IDOE).
Execute formal and

infarmal ohservations of afl
teachers. Solicit additional
evaluation capacity from
the Director of Schael
Support as needed.

Provide meaningful
feedback to all teachers
fallowing formal and
informal observations in
aceordance to EVSC
guidelines, Remind
teachers every year the
carear paths that exist
within the school
(oppartunities an
leadership team, PLE teams,
rmentar, and mazster teacher
positions) and district
opportunities as well
{leadership cadre with EU],
making the explicit
connection to effectiveness
in the ciassroom and career
growth.

Further refine the process
to provide classromm mini-

¥ salary of Director of
Schaol Transformation

M osafary of
Transfarmation

atrategists

% salary of Director of
School Support

¥ salary for Director of
Teacher Effectiveness

% salary of PO Sub
PO materials and supplies

Teacher/classromm mini-
grants
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Officer

_Dptigns

. participates in TZ Team

" those teachers identified

Provide PLC and
collaborative planning time
for all teachers every wesk,
Leverage the use of PLC
leads as a form of teacher
leadership and cTeate
shared tirme for this team
to meet. Principofl,
Assistant Principal,
Transformotion Strotegists,
fAE

Ensure that 100% of staff

Training {a training and
selection process that
ensures that teachers
selected have the
appropriate mindset and
necessary skills for
transformation/turnaround
wark), Transforrmation
Strategist, Principal

Cevelop a plan ta ensure
adequate support and
development follawing a
walkthrouwgh ar formal
chservation {within the
EVSC teacher evaluation
system} i3 in place for

as needs improvement ar
ineftective. Principad,
Assistant Principal, Qirectar
af Teacher Effectivencss,

rrini-grant can purchase
aligned to instructional
needs of the classroom,.
Communicate the process to
provide mini-grants to
teathers. Collect feedback
from teachers on the process
in arder ta rafine far the
foflowing vear,

Utiliza the EVSC
compensation model that
rewards teachers based
upan student growth
outcames and effectivensss
profile. Provide feedback to
EVSC Business Affairs affice
on the implementation of
the model and its

com porents collected fram
teachers

. Qptions

Provide PLC time and
collaborative planning time
for all teachers every weelk,
Determine learning
abjectives for each grade
lewel team. Design a PLE
work product schedule
based upon those learning
ohjectives. Create a
schedule for the push-in
suppart of the principal and
assistant principal [or other
PO support personnel

_ availabke through MIE or

district). Create a schedule
far the review of PLC wark

purchase aligned to
ingtructianal needs of the
classtoom. Carmmunicate
ihe process to provide mini-
grants to teachers. Collect
feadback feom teachers on
the process in arder to refine
far the following year.
Consider soliciting input
from all teachars about
differentiated the amount of
the mini-grant bazed upon
other criteria such as teacher
effectivenass, need, ete.

Utilize the EvsC
compensation model that
rewards teachers bazed
upan student growth
oputcomes and effectiveness
profile. Provide feedhack to
EVSC Business Affairs office
on the implementation of
the medel and its

com panents colected fram
teachers,

Options

Provide PLC time and
collahorative planning time
for all teachers every week
by grade level and vertical
teams. Determine learning
objectives for each grade
lewal team, [esign a PLO

. work product schedule

based upon those learning
objectives. Create a
schedule for the push-in

grants to teachers that
should include the
identification of iterns that
a mini-grant can purchase
alipned to instructional
needs of the classroom.

- Communicate the process
i to provide mini-grants to

teachers., Collect feedback
from teachars on the
process in order to refine if
relevant for the following
year. Cansider soliciting
input froem all teachers
about differentiating the
amount of the mini-grant
based upon ather eriteria
such as teacher
effectiveness, need, ete,

Litilize the EWSC
cempensation model that
rewards tegehers based
upon student growth
autearmes and effectiveness
profite. Provide feedback to

EVSC Business affairs office

an the implementation of
the madel and its
components collected from
teachers.

Cptions

Frovide PLC time and
colfabarative planning time
for afl teachers every week
by grade level and vertical
teams. Determine learning
chjectives for each grade
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Develop a plan of support
with the struggling teacher.
Execute the plan. Schedule
check-ins with struggling
teacher on the plan’s
execufion. Provide 3 Hst and
check-in with ©T% about all
struggling teachers placed on
a Plan of Impravement. 0TS
provides sepport as needed
it this area.

Determing the companents
that teacher hiring team
would ke to use as part of
the Washington teacher
selection process {personal
interview, writing prompt,
demaonstration lessan].
Provide training to all hiving
team rmermbers an the
competency based model far
teacher selection. Execute
the selected components for
teacher selection, {Gaal —na
more than 3-4 teachers;
based upon leading indicatar
data to retain excellent

staff.)

throwgh the results of the
first round of formal
abservations based on EWSC
teacher avaluation system.
Develop a plan of support
with the struggling teacher,
Execute the plan. Schadule
check-ins with struggling
teacher on the plan’s

. execution. Provide a list and

check-tn with OTS aboul alt
strugeling teachers placed an
a Plan of Improvement. 0TS
provides suppart as needed
in this area.

Determine the compeonents
that teacher hiring team
wottld [ike to use a3 part of
the Washington teacher
selection process (personal
intervigw, writing prompt,
demanstration lessan).
Provide training to alf hiring
team members on the
competentcy based model for
teacher selection. Execute
the selected components for
teacher selection. {Goal —no
mare than 2 teachers; based
upon goal established from
leading indicators.}

the topics tackled during
the training. Plan for site-
based onboarding of all new
staff members, Patr new
staff members with a
returning Washington staff
rnermbar,

fdentify struggling teachers
through the results of the
first round of formal
chaervations based an EVSE

teacher svaluation system.
Develop a plan of support
with the struggling teacher.
Exacute the plan. Schedule
check-ins with strugaling
teacher on the plan’s
execution. Provide a list
and check-in with OTS
abkout all struggling teachers
placed on a Plan of
Irmprovement. OTS
provides support as needed
in this area. {goal —{
tegchers; based upan goal
established from |leading
indicator]

Cetermine the components
that teacher hiring team
would ltke to use as part af
the wWashington teacher
selection process (personal
interview, writing prompt,
demanstratian lessaon).
Provide training to all hiring
team members on the
cowipetency based moded
far teacher selection.
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Execute the selected
components for teacher
selection.

Comprehensive
instructional refarm
strategies: use data to
identify and
implement an
instructional program

Reguired and IN

Conditions

M/A

: Optigns

Conduct on-going,
differentiated formative
azsasament development
and training for
Washington instructional
leadership. Director of
Schoof Support,
Transformation Strategist,
WAIE, Principal

Leverage capacity of
district instructional
coaches to candudt
periodic reviews that
instruction if implemented
with fidelity to selected
curriclium. Princieal, EVSC
Legd Cogqehes, Directar af
Sehoo! Support

Hire building level
interventionist to further
expand differentiated
support for alt students.
Frincipal, Transformation
Strategist, A committes

Reguired and IN Conditions

Required and 1N Conditions

Required and IN Conditions

MiA
Optichs

Conduct a needs analysis of

i each grade level. Consider

where the need stems for
additional training
{unpacking standards or
formative assessments).
Pevelop a plan for training
and development of each
grade fevel team according
ta need in collaboration with

EVSC and OTE. Communicate |
the plan with each grade :
level team. Revisitthe needs
of each grade level at the
end of the year in crder to
plan for the subsequent
year.

Creata shared expectations
far the use of curricular
resaurces provided by the
district as they align to 1AS
for teaching staff.,
Communicate sharad

sxpectations with staff.

Devise a strategy for the

periodic review of

instructional plans that wifl
include an expectation of
long-term proficiency plans.
Collect feedback based upon

/A
Dptions

Conduct a needs analysis of
gach grade level, Consider
wherz the nead stems for
additional training
{unpacking standards or
formative assesstnents).
Develop & plan for training
and development of each
grade level team according
to need in collabaration with
EVSC and OTS. Communicate
the plan with each grade
level team. Revisit the needs
of each grade level at the
end of the year in arder to
plan for the subsequent

: year. ¥ turnover remains

low and
capacityfunderstanding of
formative assessment grows,
consider how specific grade
levels cokeld provide peer
assistance and suppart to
other grade levels,

Create shared expectations
for the use of curricular
resqurces provided by the
district as they align to [AS
for teaching staff.
Cammaunicate shared

/A
Options

Conduct a needs analysis of
each grade level, Consider
wherz the need stems for
additional training
{unpacking standards ar
formative assessments).
Develop a plan for teaining
and develomment of each
grade level team according
ta need in collabaration
with EVSC and OTS.
Communicate the plan with
each grade level tearn.
Revisit the needs of each
grade level at the end of the
year in arder ta plan for the
subsequent year, {Goal
woeld be that teachers
hawe mastered both
Unpacking standards and
assessments and are ready
to tackle further steps in
the backwards design
process: reflect and refine,
instructional design and
delivary}

Create shared expectations
far the use of curricular
resaurces pripvided by the
district as they align to 1AS

% of salary for Director of
School Support

% of salary for
Transformation

Strategists

Professional
development and travel

FD sub

Salary for interventionizt
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the peviodic review in order
to tailor push-in support of
PLCs a5 needed and
required,

. Asgess the needs for

i differentiated support for

Tier || and . Monitar needs
af students reflected in Tier
Develop an intervention
schedule far Tier I[and I
supports. Develop an
intervention strategy for the
push-in support for Tier |
instruction far all students by
interventionist. Develop 3
system to track the sueccess
of intervention support far
all students that is accessible
by all staff. Review the
success of intervention
periad and interventions by
grade level and content area
for all grade levels. Adjust
and make any refinements to
the intervention strategy as

. needed.

expectations with staff,
Devise a strategy for the
periodic review of
instructional plans that will
include an expectation of
leng-tenm proficiency plans.
Collect feedback based upon
the periodic review in crder
to tailer push-in support of
FLCs as needed and
required.

Assess the needs for
differentiated support for
TFier Il and H!, Monitor needs
af students reflected in Tier
|. Develop an intervention
schedule far Tier IF and |1l
supports. Develop 2n
intervention strategy for the
push-in support for Tier |
instrasction for ail students by
interventionist. Develop a
system to track the success
of iIntervention support for
all studlents that is accessible
by all staff. Review the
success of intervention
perfod and interventions by
grade level and cantent area
for all grade levels. Adjust
and make any refinements to
the intervention strategy as
needed.

for teaching staff,
Cammunicate shared
expectations with staff.
Devize a strategy for the
periodic review of
mstructional plans that will
include an expectation of
lang-term proficiency plans.
Collect feedback based
upan the periadic review in
arder to tailor push-in
support of PLCs a5 neaded
and required,

Assess the needs for
differentiated support for
Tier land ll. Manitor
needs of students reflected
in Tier |. Develop an
intervention schadule for
Tier Il and [Tl supports.
Cevelop an intervention
strategy for the push-in
suppart for Tier | instruction
for all students by
interventionist, Develop a
gystem to track the success
of intervention support for
alf students that is
accessible by all staff.
Review the sucoess of

! intervention period and

interventions by grade bevel
and content area for all
grade levels. Adjust and
make any refinements to
the intervention strategy as
nezded,

Comprehensive
instructional reform

Reguired and IN

conditions

Reguired and IN conditions

Requirad and IN conditions

Required and N canditions

% of salary for Directar of
Schaoel Transformation
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- STrategies: pramote
the continuous use of
student data

Arccess and provide
accountability data

| disaggregated by need for
performance monitaring

purposes for all relevant

_ stakeholders {including
i IDOE monitaring

purposes). Befine schocl
improvement pian
[SIP/SAP) based off of
perfermancs monitoring
indicaters. Director of
FPerfarmance Monogement,
Birectar af Schaal
Transformetian, Director of
Schioof Suppart,
Tronsfarmation Strategist,

Principal

Develop, refine, and utilize
systems ta track the
following components:

i sthool impravement plan

and its execution, talent
maragement, academic
data, behavior data, and
family/community
engagement and impact in
order to manitor individuak
students and sub-group
performance
Transfarmaotian Strotegist,
MIE, Principal, Assisfant
Principal, PBIS conch,
Assistant Directar of
Student Support

Dptions

Davelop a data dashhoard
for the specific use of cach
stakehalder (principal,
Diractar of Schoal

. Transfarmation, IDOE] that

includes relevant leading
indicators for that
stakehnlder that align to the
impact that stakeholder
group has on the schoals
data set. Train stakeholders
in how to access that data,
Frovide cpportunities for the
sharing of specific data and
reflections to relevant
stakehelder graup {provide
all relevant data to IDOE

. prior to first manitoring visit

and subsequent ones a3
welll,

; Develop a process for

quarterly manitoring of
school impravemeant plan,
leading indicators, and other
rebevant school data [both
academic and behaviaral).
Schedule four performance
checkpoints with 0TS staff to
ronitor progress an schoal
improvement plan, academic
data available, and hiehavior
data available. Data will be

! available by sub-grouns and

discussion will be led by OTS
staff. Participate in twice
yearly performance

. management sessions for all
schools within the

Attendance District. Refine

Adjust the data dashboard

: for each identified

stakeholder from previous
wear, Frain ar re-train new
stakehalders an how to
access data, Provide
opportuttities for the sharing
of specific data and
reflections to refevant
stakeholder group (provide
alk refevant data to ID0OE
prior to first monitoring visit

! amd subsequent ones as

wrell).

~ Develop a process far
; quarterly monitoring of

schoal improvement plan,
leading indicatars, and cther
relevant schoot data (bath
academic and behavicral).
Schedule four performance
checkpoints with OTS staff o
manitar pragress on school
improvement plan, academic
data available, and behaviar
data available, Data will be
available by sub-groups and
discussion will be led by OTS

! staff. Participate in twice

yearky performance
management sessians for all
schoals within the

i Attendance District. Refine

school improvement plan
based upan feedback and
dialogue during monitoring
sessions noted above,

Refine available systams in.

Adjust the data dashboard
for each identified
stakeholder from previous
wear, Train of re-train new
stakehalders on how to
access data. Provide
opportunities for the

: sharing of specific data and

reflectians ta ralevant
stakeholder group (provide
afl relevant data to 1DGE
pricy te first monitoring visit
and subsegquent gnes as
weell].

Develop a process for
guarterly monitoring of
school imprevement plan,
leading indicatars, and
other refevant school data
(koth academic and
behavioral}). Schedule four
performance checkpaints
with OTS staff ta manitor
progress an schood

: improvement plan,

acatlemic data available,
and behavier data available.
Data will be available by
sub-groups and discussian
will be led by OTS staff,
Farticipate in twice yearly
performance management
sessions for all schogls
within the Attendance
District. Refine schoal
improvement plan based

upon feedback and dialogue |

during menitoring sessions
nated ahove,

"% of salary far
Transfarmation Strategist

% of salary for Director of

School Suppart
% of FBIS coach salary

% External evaluation
service contract

Neaterials ang supplies
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Develop a sthool-wide
approach to manitoring
student data that includes
goal-setting and
MGRItQring progress
towards that goal Princioal,
Assistamt Prircipal,
Teachers

Bevelop a strategy to
strengthen cassroom use
of the PBIS framewark and
connect to its alignment to
the Gradual Releass
Model, Assistant Princigel,
PEIL Cooch, Assistant
Direcfor of Student Support

- Provide PLC and
- collaborative planning time

i far all teachers every wasok

led by PLC leads that will
also have a separate
collaboration time.
Principal, Assistant
Principal, Tronsformation
Srrategists, MIE

- review relevant data
. avaitabie in order to inform

school improvement plan
based wpon feedback and
dialogue during monitoring
sessions nated above.

collaboration with OTS and
MIE. Use available systems
to inform and drive data-
driven analysis menticned in

" the performance monitaring

Cevelap and refine available
systems in collabaration with
0TS and MIE. Use available
systems to inform and drive
data-driven analysis
rmentioned in the
performance motitoring i
checkpaints above and EVSC
perfarmance management
systems. Ensure that afl
school committees
{leadership, Rtl, PBIS, ete.]
include, as part of their
agenda, a regular time to

decision making. Monitor
the use of data against the
decisions made by
committee and/or leadership
team mermber,

Opticns

Develap a sat of goals for
edch grade level, content
area, and classroom.
Develap a process to st

individual student goals for
reading and math. Develap a
system to iljustrate an
individual student’'s progress
towards his ar her goals.
Develop a system to track
the progress of classrogms

checkpoinis above and EVEC
performance management
systems. Emsure that all
schoaol committess
[leadership, Rtl, PBIS, atr.}

D include, as part of their

agenda, a regular time 1o
review relevant data
availzble in arder to inform
decision making. Manitor
the use of data against the
decisinns made by
committes andfar leadership
team member,

Dptions

Develop a set of goals for
each grade level, cantent
ared, and classroom. Set
goals for individual students
far reading and math in the
way established last yaar,
Mote the goal and progress
tewards the goal in the
agreed upon system
developed last year.
Celebrate goals exceeded or

- an-track regulary. Devise

methads to address off-track
pragress for individual
students and/ar ¢lassrooms.
Revisit the goal setting and
progressing processes and

Refine available systems in
callaboration with OTS and
MIE. Use avallable systems
tainfarm and drive data-
driven anabysis mentianed
in the performance
monitoring checkpoints
above and EVSC
performance management
systems. Ensure that all
schaol committess
teadership, Rtl, PBIS, =te.]
inghade, as part of their
agenda, a regular time to
review relevant data
available in order to inferm
decision making. Manitor
the use of data against the
decisions made by
comntittes and/or
leadership team member.

Options

Develap a zet of goals for
each grade level, content
area, and classroom, Set
goals for individual students
far reading and math in the
way established [ast year.
Mote the goal and progress
towards the gaal in the
agreed upon system
developed last year.
Celebrate goals excesded or
on-track regularly, Devise
rmethods to address off-
track progress for individual
students andfor
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_ against established goals,
Celebrate goals exteeded ar
an-track regularly, Devise
methods to address off-track
progress for individual
students andfar classroams.
Revisit the poal setting and
RFOEressing processes and
systems at the end of the
year, Refine the approach
for next year.

Conduct thorough classroom
walkthroughs to ascertain
gaps in PEIS implementation
in the classroom. Bevelop

" shared consequences for the
claszrooms. Develop shared
behavioral expectatians.
Cevelop schocl-wide
incentives for positive
behaviar. Establish
expectations for positive
behaviar systems for the
classroom. Support teachers

in the development of
individual classroom pasitive
behavigral incentives and
systems. Monitor the fidelity
in which teachers utilize his
or her developed systems.
Frovide angaing feedback
and coaching to teachers on
Tier Il and | students.

Provide PLC time and
callaherative planning time
for all teachers every week,
Petermine lgarning
objectives for each grade

systems at the end of the
yzar. Refine the approach
far next year.,

Conduct thorowgh classroom
walkthroughs to ascertain
gaps in FEIS implementation
in the classroom. Provide PO
on shared expectations for

. tlazsraom level positive

behavior incentives and
tansequenees. Revisit
hehavioral expectations for
staff and students. Support
teachers in the development
of individual classroam
positive behavioral
incentives and systems.
konitor the fidelity in which
teachers utilize his or her
developed systems. Provide
ongaing feedback and
coaching ta teachers an Tier
Il and |l students,

Frovide PLC time and
collaborative planning time
for all teachers every week.
Determing learning

- abjectives for each grade

level team. Desizn a PLE
work product schedule
based upon those learning
objectives. Create 3
scheduie for the push-in
suppart of the principal and
other coaching staff (mentor
and mastsr teachers).
Create aschedula for the
review of PLC work products,

. teachers in the
i development of individual

Cwork preduct schedule

classrooms. Revisit the goal
setting and progressing
processes and systems at
the end of the year, Refine
the approach for next year,

Conduct thorough
tlassroom walkthroughs to
ascertain gaps in PELIS
implementation in the
classroom. Provide PD on
shared expectations for
classroom level positive
behavigr incentives and
conseguences. Revisit
behavioral expectations for
staff and students. Support

classroom positive
behavioral incentives and
systems. Monitor the
fidelity in which teachers
utilize his or her developed
systems. Provide ongoing
feedkack and coaching to
teachers an Tier 1 and (1l
students.

Prowide PLC time and

collzbarative planning tire
for all teachers every week.
Determing [earning :
objectives far each grade
fevel team. Design a PLC

based upon those lzarning
objectives, Create a
schedule for the push-in
support of the principal and
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level team. Design a PLC
waork product schedule
based upon those learning
objectives. Createa
schedube for the pesh-in
support of the principal and
other coaching staff (mentor
and master teachers).
Create a schedule for the
review of PLC work products.
Pubfish PLC work products
schedule in order ta clearfy
communicate with teachers
what kind of work the group
will be tackling and explain
raticaala. PLC leads will
understand the PLC wark
product schedule in arder to
prowvide puidance to peers in
PLCs, The team will meet
separately with the principal
[and other staff as needed)
to receive professional
development and norm
standards acress grade levels
and content areas.

Fublizsh PLE werk products
schedule in arder to clearly
communicate with teachers
what kind of wotk the group
will be tackling and explain
rationale. PLC leads will
understand the PLC wark
product schedule in order ta
provide guidance to peers in
PLCs, The team will meat
separately with the printipal
land other staff as needad)
to receive professional
develapment and norm
standards across grade [evels
and cantent areas.

other coaching staff
[rgrtor and master
teachers). Create a
scheduls for the review of
PLC work products. Publish
PLC work products schedule
inarder to clearly
cotnmunicate with teachers
what kind of wark the
graup will ke tackling and
explain rationale. PLC leads
will upderstand the PLC
work product schedule in
arder to provide guidance
to peers itk PLCs, The team
will meet separately with
the principal {and cther
staff as needed] to receive
professional development
and norm standards across
grade levels and cantent
areas.

Hnﬂtqm:m:m?ﬂ
instructicnal refarm
strategies: pravide
staff on-going, high-
quality job embedded
P

Reguired and IN
Conditions

WFE

Optinns

Restructure school

i leadership tearn 1o

dramatically increase time
available for instructional
leadership, Principal,
Assistant Principal, PBIS

Bequired and IN Conditions

Reguired and 1N Canditicns

A

" Options

Clarify the roles and
responsikilities of principal
versus assistant principal.
Clarify the roles and
responsthilities of the PBIS
Coach. Share the roles and
responsibilities of principal,

MfA

Options

Adjust the roles and
responsibilities of principal,
Assistant Principal, and PBIS
Caach as needed from iast
year's execution. Share the
madified rofes and
responsibilities of principal,

MR
Dptions
Adjust the roles and

responsibilities of principal,
asgistant principal, and PBIS

: Coach as needed from last
i year's execution. Share the

maodified roles and
responsibilities of principal

% salary of PEIS coach

% salary of
Transfarmation

Strategists

: ot of salary far Director of

! Sehool Transformation
% salary for Directar of
Schoal Suppart

% salary for Director of
Teacher Effectivensess
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Coorch

On-gaing professional
development targeting

i best practices determined
by classropm
walkthroughs,

! achieverment data during
| collaborative planning
times (and/or PLC push-in
by sUpport team).
Frincipal, Transfarmatian
Strategists, POS Coach,
Assistant Principal,
Assistant Direciar af
Srudent Suppart

Provide job-embedded PD
through selected coaching
model. Director af Tegcher
Effectiveness, Principal

Assistant Principal, and PEIS
coach with all staff. Re-

i calibrate every two-three
" weeks on the types of issues

being handled by each
person {pringipal, DS, PEIS

~coach). Audit calendar every
iDbservations, and student |

weel with Director of Schoo]
Transformation to ensure
principal is spending most of
the time an instructicnat
leadership tazks,

Conduct 3 needs analysis
hased upon first few weeks
of data from classroom
walkthroughs, Conduct a
sutvey of teachers to gauge
interest in classroom
behavior management
assistance. Monitor
behavior data {where are
itfractions occurring, any
frequent flyers, what isfis

! not working with Tier |l and
© I students, recurring

referrals fram the same
teachers, etc] to engage with
specific staff and/or

. students. Design and update
i {as needed) a PD schedule to

praovide on-going PO in
targeted areas [and afigned
to the needs identified as
part of instructian].

Provide teacher professional
development on embedding
and maximizing technology
in the classroam to all
teachers. Conduct

i Asgistamt Primcipal, and PBIS

coach with all staff, Re-
calibrate every two-three
weeks an the types of issues
being handled by sach
person {principal, assistant
principal, PBIS coach). Audit
calendar every week with
Director of School Support to
ensure principal and
assistant principal are
spending most of the time
on instructional leadership
tasks.

Conduct a needs analysis

based upon first few weeks

of data from classroom
walkthroughs. Conduct a
stirvey of teachers to gauge

interest in classroom
! behavior management

assistance. Monitar
behavigr data fwhere are
infractions occurring, any
frequent flyers, what isfis
nat warking with Tier Il and
HE students, recurring
referrals from the same
teachers, etc) to engage with
specific staff and/ar
students. Design and update
tas negded) a PD schedule o
pravide pn-going PCin
targeted areas (and aligned
to the needs dentified as
part of instruction).

! Provide teacher professional

development on embedding
and maximizing technology

and Assistant Principal with
all staff [PEIS will no langer
be needed because all
classreom expectations and
pOsTIE SUpport systems
will bbe calibrated). Re-

i calibrate every two-thrag

5; weeks on the types of
t issues being handled by

each person [pringipal,
assistant principal}. Audif
calendar every week with
Director of School Support
to ensure principal is
spending mast of the time
an instructional lzadership
tasks.

Conduct 3 needs analysis
based upon first few weeks
of data from classroam
walkthroughs, Conduct &
survey of teachers to gauge
interest in classroam
behavior management
assistance. Maonitor
behavior data [where are
infractions accurring, any
frequent flyers, what is/fs
nod working with Tier 1L and

¢ |l students, recurring
: referrals fram the same

teschers, et to engage
with specific staff and/or
students. Design and
update {as needed}a PO
schedule to provide an-
going PD in targeted areas
[and aligned to the needs
identified as part of

i PD materials, travel, and
TESOUTCES

PO sub
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walkthroughs to monitor the
fidelity of the use of
technology in the classraonm.
Frovide targeted PD to
teachers during PLC ar other
collaborative time on
relevant topics.

Desien a coaching strategy
based in collaboratian with
the Director of Teacher
Effectiveness. Match grade
level teachers with the
appropriate mode| teachers

throughout the district based |

upan area of expertise,
Provide support to teachears
in the classroom (as
requested by the teacher
andfar an administrator) as
negded, Maodel lessons for
teachers. Provide push-in

Peupport te PLCs as

- reguestad,

in the classroom o all
teachers {and/or refresher
training). Conduct
walkthroughs to monitor the
fidelity of the use of
technology in the classroom.
Provide refresher and
targeted PD ta teachers
during PLC ar other
collzborative time on
relevant topics.

Design @ coaching strategy
based in collaboration with
the Director of Teacher

. Effectiveness, Mateh grade

level teachers with the
appropriate mede] teachers
throughout the district based
upan area of expertise.

. Provide support to teachers
i in the classroom (as

requested by the teacher
andfor an administrator) as
needed, Model lessans for
teachers. Provide push-in
support to PLCS as
requested,

instructian}.

Provide teacher
professional developrment
on ermbedding and

{ maximizing technalogy
. the classroom to all

teachers (and/or refresher
training}. Conduct
walkthroughs to monitor
the fidelity of the use of
techralogy in the
classrmom. Provide
refresher and targeted PO
to teachers during PLC or
ather collabarative time an
reievant topics.

Cesign a coaching strategy
based in collaboration with
the Directer of Teacher
Effectiveness. Match grade
levef teachers with the
appropriate model teachers
throughout the district
based upon area of
gxpertise. Frovide support

to teachers in the classroom

las requested by the
teacher and/or an

i administratar] as needed,
Medel lessons for teachers,
: Provide push-tn support to

PLCs as requestad.

Increasing learning
_time and creating
cammunity oriented
schools: Establish
schedules and
strategies that provide
increased learning

Required and IN
Conditians

Continue to practice the
extended day model
implementad by the EVYSC
which increased the schoal

Required and IN Conditions

Reguirad and IN Conditions

Continue to practice the
extended day model
implemented by the E¥SC
which Increased the schoal
day by 34 minutes every day.

Contirue to practice the
extended day model
implementad by the EVSC

! which increased the schaol

day by 24 minutes every day.

Continue to practice the
extended day madet
implemented by the EVSC
which increased the school
day by 34 minutes every

Extended learning time

Transpertation refated to
extended kearning time

Y of salary for
Coordinator of Family and
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fime

day by 34 minutes every
dav. Superintendent,
Principal

Update the master
sehedule to incdlude time

_ for harizental and vertical

planning time far teachers.
Conzider changes to the
master schedule
dependent upan neads
identified through ELA and
math data (which might
rmean more time towards
one subject ar another)
Priftefpal, Assistant
Prineipal, Transformation
Strateqist, MIE

Dptions

Frovide afterschoal
enrichment and
intervention pragram
accessible to alk students,

 Frincipol, Famify and

i Community Qutreach

Coardinator, Coordinator
of Family and Community
Engoegernent

Increase student learning
time through adequate and
effective coaching support
to decrease time spent off-
tasks ar redirecting student
behaviar. Assisfant
Prircipol, PEIS Cooch

Solicit imput from staff about
make-up days to ensure
alignment to academic
nesds. Solicit input from
staff about how to approach
future changes to the scheol

. day or year for district

| cansideration.

Make adjustments to the
schedule based upan
feedback from
interventionist, teachers, and
ather staff. Update master
schedule to reflect approved
changes from staff.

Options

Implement the revamped
afterschool program
availahle to alf students.
Create communication
channels far after schoal
staff to communicate with
teaching staff and vice versa.

; Audit the success of the

afterschoal program by
creating goals for those
invalverd. Adjust the
program based upon
student, family, and teacher
feedback far the following
yaar,

Increase student learning
time by utilizing PEIS
strategies to keep students
in the classroarms and
engaged in learning in

Selicit input from staff akout
make-up days to ensure
alignment to academic
needs. Sclicit input from
staff about how to approach
future changes to the school
day or year for district
cemesiceration.

Wake adjustrments to the
sehedule based vpon
feedback from
interventionist, teachers, and
other staff. Lpdate mastar
schedule to reflect approved
changes from staff.

Optians

Implement the revamped

afterschoof program

availahle to all students.
Cregte communication
channeds far after school
staff to communicata with
teaching staff and vice versa.
Audit the tuccess aof the
afterschool program by
creating goals for those
inviolved, Adjust the
program based upon
student, family, and teacher
feedback for the following
yaar.

Increase student learning
time by utilizing PB15
strategies to keep students
in the classrooms and

: creating goals for those
i involved. Adjust the

day. Solicit input from staff
ahaut make-up days to i
ensure alignment to
academic needa, Solicit
input from staff abhout how
to approach future changes
to the school day ar year for
district cansideratian.

Wake adjustments to the
schedule based upon
feedback fram
interventionist, teachers,
and other staff. Update
master schedule to reflect
approved changes from
staff.

Options

Implement the revampad
afterschogd program
available 1o all students.
Create communication
channels far after schoal
staff to communicate with
teacking staff and vice
versa. Audit the success of
the afterschool program by

program bkased upon
student, family, and teacher
feedhack for the following
year. Consider the
elements from this year
that will not be needed for
subsequent year.

Increase student learning

Community Engagement

Salary far Family and
Community Qutreach
Coardinatar

% of salary for
Transformation
Strategists
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alignment te the gradual

release madel. Cannect
feedback to teachers ta
instructional time loss or
gained, Provide job-
embedded coaching to
teachars on proximity, de-
escalation, and building
positive student
relationships.

engaged in learning in
alignment to the gradual
release model. Connect
feedback to teachers ta
imstructional time loss or
gained. Provide joh-
ambedded coaching to
teachers on proximity, de-
ascalation, and building

i positive student

relationzhips.

time by utilizing PEIS
strategies to keep students
in the classranms and

! engaged in learning In
; alignment to the gradual

release model. Cannest
feadback to teachers to
instructionad time loss or
gained. Provide job-
embedded coaching to
teachers an proximity, de-
escalation, and building
positive student
relationships. Codify best
practices related to building
great adult-student
relationships.

Increasing kearning
time and creating
community oriented
sthools: family and
commumnity
engagement

Required and IN

Conditions
M8

Cptions

Create and implemeant a
culturally competent and
effective family and
comMmunity engagement
strategy/program focused
on instrection, academic
perfarmance, and

: execution of necessary

wrap-around services far
students and families -
Coordinator of Family and
Community Engaogement,
Director of Schoof Suppor,
Famffy and Community
Outreach Coordinotor

Ragquired and iN Conditions

Required and IN Conditions

N/A

Opticns

Conduct a community
partnerships alignment
assessment to determine
what each community
partner can contribute
towards the schoel
impravement planning goals
of Washington. Explore
opportunities to expand

i partnerships that may fill

gaps that other parthers do
not fill ar expand ar existing
program to serve @ direct

. school need. Reassess the
i walue of each community

partner at the end of the
year, Provide regular

M/A

Options

Conduct a community
partnerships alighment
asseszment to determine
what each comimenity
partner can contribute
towards the school

© improvement planning goals

of Washington. Explare
appartunities to expand

- partrerships that may filk

gaps that ather partners do
not fill or expand an existing
program to serve & direct
school need, Reassess the
value of each community
partner at the end of the
year, Provide regular

MfA

Dpticns

Conduct a cammunity

partnerships allgnment
assessment to determine
what each community
partner can contribute
towards the schaol
impraverment planning
goals of Washkingtan.
Explore opportunities to
expand partnerships that
may fill paps that ather
partnars do not fill or
expand an existing program
to serve a direct schoal

need, Reassess the value of |

each community partner at
the end of the year.

. Salary for Family and
! Cammunily Outreach

Coordinator

% af external evaluation
service contract

% of salary for
Coardinator of Family and
Community Engagement
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commenicatians to partners
about scheol needs, major
rikestones,
accomplishments, and other
topics of interest for
CommUnity partners.

: Davelop a school-wide

approach for two-way
community with families and
guardians. Provide

. oppartunities for families
i and community members to

meet with staff and learning
about schoo! expectations
and strategies. Provide
information to families
through variaus outlets to
infarm school services,
events, and community
ayents. Provide
opportunities for home visits
or parent-teacher
conferences. Adjust
strategies outlined here as
needs arise or as teachers or
families identify additional
neads. Audit the quality of
the home-school connection

: every year thraugh surveys.

" COMMUNIcations to partners

about school needs, major
milestones,

. agcomplishments, and other

topics of interest for
community partners.

Develop & school-wide
approach for two-way
community with families and
guardians. Provide
opporturities for families
and cammunity members to
teet with staff and learning
about schaol expectations
and strategies. Provide
information to families
through various outfets to
inform school services,
events, and community

! events. Provide

opportunities for hame visits
or parent-teacher
conferences, Adjust

. strategies outlined here as
i needs arise or as teachers gr

families identify additional
needs. Audit the quality of
the home-schoot connection
every year through surveys
and adjust accardingly.

Provide regular
communications to partners
about school needs, majar
milestones,
accarmplishmeints, and
other topics of interest for
COMmMmunity partrners.

Develap a schaol-wide
approach for two-way

{ community with families
¢ and guardians. Provide
i apportunities for families

and community members
to meet with staff and
learning about schaol
expectations and strategies.
Prowide infarmation to
families through various
autlets to infarm schoal
seryices, events, and
comrunity events, Provide
cpportunities for home
visits ar parent-teacher
conferences. Adjust
strategies qutlined here as
neads arise ar as teachers
or families identify
additional needs. Audit the
quality of the home-schoal
cannection every year
through surveys and adjust

i accordingly.

Froviding operational | Reqeired and IN

flexibility and
sustained support

Conditions

Sustain the internal lead
partner maodel, its
performanee contract, and
the technical assistance

i Renuired and IN Canditions

Sustain the internal lead
partier modei, its
performance contract, and
the technical assistance
provided by WMass Insight

Required and IN Conditions

i Required and IN Conditions

Sustain the internal lead
partner model, its
performance contract, and
the techeical assistance
provided by Mass Insight

Sustain the internal lead
partner model, its
performance contract, and
the technical assistance
provided by Mass Insight

% of salary for
Transtormation
Strategists

% of Director of School
Transformation
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pravided E_,Im._.___wwwm Insight

i Education in crder to keep
the aperational flexibility
needed for Washington
[people, time, program,
and dallars), Support the
expansicn and scale of this
modeal to the entire Bosse
Attendance Mstrict.

Options

: Conduct a yearly audit of
school readiness.

" transformation.

Education in order to keep
the aperatianal flgxibility
needed for Washingtan
{people, time, program, and
dollars). Support the
expansion and scale of this

meodel to the entire Bosse
Attendance District to ensura
that as achievement gains
are made at Washington,
staff in the Attendance
Bistrict is familigr with tha
schoel, its staff, and its
process for school

Principal will make evidence-
supported requests and 1ift
and barriers to 0TS Director
af Sehool Transfarmation for
support. MIE will support
realignment of systerms and
structures at district lavels to
gliminate systemic barriers
experienced at the school
levels.

Dptions

Schedufe a yearly audit of
Washington hased upon
Kass Ingight Education’s
HPHP Framework. Conduct
the yearly audit. Provide
feedback an audit to schoal
leadership, OTS, and cther
stakeholders. Codify school
audit materiaks for use by

district staff in subseqguent

Education in order ta keep
the operational flexibility
neaded for Washington
tpeople, time, pragram, and
dollars}), Support the
expansion and scale of this
madel ta the entire Bosse
Attendance Disteict ta ensure
that as achievement gains
are made at Washingtan,
staff in the Attendance
District is familiar with the
schaool, its staff, and its
precess for schonl
transformation.

Principal witl make evidence-
supported regquests and lift
and harriers ta OT5 Cirectar
of School Transformation far
support, MIE will support
realignment of systems and
structures at district levels to
efiminate systemic barriers
experienced at the schoql
levels.

Qptions

Schedule a yearly audit of
Washington based upan
htass Insipht Education®s
HPHF Framework., Conduct
the yearly audit. Provide
feedback on audit to school
leadership, 0TS, and ather
stakeholders, Adjust audit
matarials as necessarny.

Education in order to keep
the aperational flexibility
needed far Washington
{people, time, program, and
dollars). Supportthe
expansion and scale of this
model ta the entire Bassa
Attendance District to
gnsure that as achievement
gains are made at
Washington, staff in the
Attendance District is
familiar with the school, itz
staff, and its process for
schoo! transformation.
Create a transition plan to
mave Washington from

! Transformation Zone to

Bosse Attendance District
{which will be utilizing the
internal lead partner modef
aswelll

Frincipal will make
evidence-supported
requests and Iift and
barriers 1o OTS Director of
Schaol Transformatian far
support, MIE will support
realignment of systems and
structures at district [evels
ta eliminate systemic
Barriers experienced at the
sehoa leveds,

: Options

Schedule a yearly audit of
Washington based upon
Mass Insight Education’s

% of Director of School
Support salary
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Years.,

the yearly audit. Provide
feedback an audit ta sechanl
leadership, OTS, and other
stakeholders. Adjust audit
materials as necessary.

HFHF Framewark. Conduct
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Part 5d: Selection of Improvement Model — Sustainability Year - SY 2018-2020

RESTART, TRANSFORMATION, TURNAROUND, EARLY LEARNING, WHOLE SCHOOL REFORM
Complete the table below detailing the last year of 51G funding — the Sustainability Year.

Action Steps and Person{s} Responsible

Timeline

Description and Details

Budgeted ltems

Focus Areas
Principal changes and
flexibility

Sustain the internal lead partner
maodel through the Schoel Support
Made| to ensure operatianal
flaxibility over people, time,
program, and dollars).

Superintandent, Chief
Academic Officer,
Girector of School
Support

| 5¥ 2019-2020

{Throughout)

Evaluate and provide job-
embedded professional
development through the Bosse
School Support Team.

Director of School
Suppaort

| SY 2019-2010

[Throughaut)

Sustain the systems of
accountability and support built
through the grant process
[gquarterly performance
checkpoints) and performance
fanagemeant,

Chief Academic Officer,
Director of Schoaol
Support, 516G Grant
Support/Data Specialist

5Y 2019-2020
IThroughout)

The internal lead partner model needs
to be sustained for Washington. [t will
move into the Bosse Attendance
District support structure {which is
another internal lead partner unit
created in 5Y 2015-2016). If not, ather
options may be considered. All
developed systems will remain in place
along with the evaluation and
accountahility piece for bath the OTS
and the principal. MIE will no longer
be a necessary technical suppaort.

% salary for Director of
School Support

% salary of 51G
Support/Data Specialist

Effectiveness of staff
and
recruitment/retention
of staff

Caontinue to provide staffing
capacity to schools as needed
related to recruitment, selection,
and evaluatian.

Girector of Schaol
Support

SY 2019-2020
tWinter,
Spring)

Principal will continue to build
teacher leadership cpportunities
within the school, sustaining
mentor teaching gositions as
needed {and if proven successful)
thraugh other funding ingenuity.

Principal, Director of
School Support

S 2019-2020
{Fall}

Principal will have explicit
canversations with highly effective
and effective staff members to
ensure their retention.

Principal

SY 20i9-2020
[WWinter,
Spring)

The Bpsse School Support team led by
the Director of School Support will
continue to support principals in their
pursuit of the maost highly effective and
effective staff members. In additional
to teacher leadership opportunities
that will be created and monitored at
the schoal level (to ensure that there
are career pathways in all EVSC schoals
for strang teachers}), the Director of
Schoaol Support will actively thought-
partner with principals to ensure that
relevant and effective strategies such
as mentor teaching positions are

% salary for Director of
Schaol Support
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Community partners will hegin
thinking abaut how they can
cantribute to staff motivation and
retentian.

i Family and Community
Qutreach Coordinatar,
Principal

> 2089-2040
[Fall, Wintar)

maintained at the school level through
the use of resource genuity. Finally,
as Washington 15 targeted to be a
community ariented schoof, effort will
be made to have community partners
create strong aduli-to-adult
relationships in the building to ensure
that they too are invested in
mativating the mast talented staff 1o
stay {regardless of financial incentive).

Building culture

Codify all behavior management
professional development and

! systemns developed by PBIS Coach,

Assistant Principal

Fall 2019

. Sustain systems to monitor

behavlor both in and autside of
the classream,

Assistant Pringipal
| |

Sy 2019-2020
{Throughout})

Sustain PBIS system {school-wide

Assistant Principal

Y 2019-2020

in the year leading up to this grant
application, Washington has worked
hard on improving its culture and
climate. However, significant work still
needed to be done at the classroom

. level as instructional rizar and
D engagement were not being achieved

because of the high volume of low-
leval behaviors exhibited by students
in glassrooms. The team predicts that

. with the infusion of additional suppart

in the implementation years by the
FEIS caach and the AD of Schaasl
Support, classroom practice will
change and students” learming time will
be increasad bacause of the affectiva
redirection of student behaviors. To
that end, it will be necessary in 5Y
20189-2020 that explicit plans are made
to identify those celture and climate
things that must remain ta kaep staff
and students mativated and invested
iin the school's success while also re-
allocating monies speat on staffing for
culture and climate to gther endeavars
that align to school needs that are
present by 5Y 201920240,

% of salary for Directar of
: School Support

Profeszional
Development

development deflivered to

. and classroom based}, {Throughout}
Lonsider exchanging assistant . Principal, Director of Winter 2013,
principal position for other . School Support : Spring 2020
instreectional coaching positions !
within the building.

PLC lead teachers will continue : Principal Fall 2019
cadifying all professipnal . PLC lzads

Mentor teachers are cne of the major
levers available to the principal to
provide targeted PD and job-

Supplies

FO travel, resources, and
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toachers.

embedded PO through in-
classroom coaching support
directly aligned to the EVSC
gvaluation tool.

Director of Teacher
Effectiveness

~ PLC lead teachers will build a PLE leads Fall 2019,
stronger peer-te-peer observation Winter 2015
cufture amongst the teachers.

Mentor teachers provide job- Principal Y 20192020

(Throughout]

embedded FD for teachers, They will
be the majar support lever to push into
PLCs s needs arise across grade levels
and vertically acrass eantent areas.
This ensures that any new staff coming
[nta the building will have dedicated,
veteran staff who have proven results
3% Mentors.

supplies

FLC lead teachers identify other Principal Winter 2019,
teachers who may succeed them PLC |eads Spring 2020
_ i1 his or her position for continued
teacher leadership opportunities
at Washingtan.
Comprehensive The schedule will be re-assessed ! Principal Spring 2020 The systems and practices that are PT materials and supplies

instructional reform
strategies

an a yearly basis (as ngted in the
implementation plans above).

Directer of School
Suppart

Teachers will be provided

~ guidance on differentiated

instruction by the continuous
feedkack process of PLCs.

Principal
PLC l2ads

SY 20192020
[Throwushout)

built that feed the continuous

improvement culture will continue at

Washington inte the sustafnability
year. This ensures that Washington
cantinues to serve all of its students
according to their needs. With more
students achieving (a3 projected in the
goals outlined In section 4], teachears
can take more responsibility for
interventions still needed, reducing the
need for a separate interventionist,
Furthermare, as teachers wifl have
received targeted PO and worked as a
PLC for several vears, thay will he more
adequately and effectively prepared to
take on the varying achigvement [evels
of their respective classes.

Extended learning time

Increasing learning time
. and implementing
i community-priented
schools

Redesign school schedule to
ensure adeguate time for the
following things: appropriate time
in ELA and math related ta schagl
needs, remediation time,
callahorative planning time, and
PLC time are aceaonted for.

Principal
Director of Schoot

suppart

Spring 2020

Learning time was increased through
the redesign of the schaol schedule.
Given that some of that redesign was
based on available staff, as the grant
moves into sustainability, it will be
important that the school leadership
taise flags early to the Schoel Support

% of salary for Director of
Schaot Support




community engagement support
to Schoal Support Teams under
the directian of the Director of
Schpal Suppart.

SUppEort
Transformation
Strategist

Re-zssess staffing neesds based Principal D Winter 2013,
upen schedule designed and to : Director of Scheaol Spring 2020
maintain mest impactful Support

Cinterventicns (such as mentior
teachets),
Engage with the OTS to ensure Director of 5choal { Spring 2020
adequate staffing needs are met Support
according to operational flexibility | Chief HR Officer
guidelines/requirements. Chief Arademic Officer
Redesign afterschool program in Principal Winter 2019,
alignment to needs of the schal. Spring 2020
Engage with 075 to fund
afterschoal extended learning
time with other district dollars. ;
Transitton schoci-based family and | Director of Schoot Spring 2020 ¢

Tam and Director of School Support to
traubleshoot and secure additional
funding and staffing as neaded for
impactful interventions to cantinue.
With litthe knowledge about the
specific impact different levers will
have, it 15 difficult to lay out specifics
about what the school will seek to
ensure through its operational
flexibility. Howewver, the action steps
outling the sustainability steps the
schog! will take 1o epsuere thatthis is
thoughtfully executed and planned
well in advanee of the complate
ahsence of additional funding.
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Part 5e: Selection of Improvement Model - DISTRICT Sustainability Year - SY 2020-2021

Complete the table below detailing the sustainability plan for AFTER SIG funding — indicate what areas and interventions the district plans to sustain AFTER grant
Junding, and with what funds the district plans to sustoin said interventions.

Focus Areas Action Steps and Person{s) Responsible Timeline Description and Details OTHER FUNDS and
_ Budgeted ltems
Leadership Cantinue to provide monitoring Director of School S 2020-2021 Principal accountability and support | EVSC general funds
and technical assistance through Support will fully transition to the Directar of
the School Suppart Madel (based Director of Leadership School Support {under the Schoal Title | Funds
off the best practices from the Development Support Model currently starting
: Transfarmation Zone). implementation by the EVSC in 2016 —
Pravide accountability and on- Cirector of School SY 2020-2021 | derived from the internal lead partner
going coaching support to schoal Support | framewark and built in collaboration
leadership through School Support | Director of Leadership | with Mass Insight Education to ensure
Model for Bosse Attendance Development that best practices fram the Zane are
District. scaled and sustained throughout the
Transition intensive TZ support Cirector of School summer 2020, | district). Coaching and mentoring
from Director of Schoal Transformation, Fall 2020 support will transition to the Directar
Transformation ta Director of Birector of Schoaol of Schoal Support. One of the current
Schoal Suppaort. Suppaort Transformation Strategists that was
working as part of the OTS lead partner
may transition to the Bosse
Attendance District {or one of the
other Attendance Districts in which
there are TZ Schools — Central,
Harrison). This ensures that the
intensive support that was once
provided by the TZ will be fully
transitioned to the School Support
Teams that will eventually be created
and managed by the five Directors of
School Support (one over each of the
o Attendance Districts).
Effectiveness of staff Cadified competency-based Director of School Spring 2021 As the EVSC ushers in'its new EVSC general funds
{recruitment/retention | selection tools are shared with Suppart Summer 2021 | compensation system, facus and
af staff) Director of School Suppart., Chief HR Officer priority schocls are a key discussian Title I funds
Director of Teacher itern for EVSC's leadership team.
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Effectiveness

Dutside of creating leadership

Best practices related to retention | Directar of School Fall 2020
derived from previous years of 51G | Support
implementation are codified for Cirector of Teacher
use in subsequent years. 0TS Effectivensss
engages with Girectors of Schogl Director of Schaol
Suppart in order to inform Transformation
sustained change to teacher
retention strategies learned fram
the duration of the grant period.
Recruitment practices are Cirector of Schocl Winter 2020
transitioned fram OTS team ta Transformation Spring 2021
School Support Team and the Birector of School
Directar of Teacher Effectivensss. | Suppart
Director of Teacher :
Effectivencss :

EVSC compensation mode] is
revisited every year to make
changes as neaded to conzider
how to compensate the maost
effective teachers such that they

. stay at focus and priority schools.

Chief Financial Officer
Director of School
Support

: Director of Teacher

Effectiveneass

¥ 20202021
{Thraughout}

opportunities for teacher and district
leadership internally (such as the
partnership with iU and EVSC for a
leadership cadre started in the Spring
of 20315}, EVSL is committed to
grawing and retaining talent within the
corparation. Ta that end, the
[eadership team and Chief Financial
Officer will be closely looking at the
compensation model to ensure
adequate and effective financial
incentives are built it and changed
based upon the results of practices
executed by Washington during the
grant pericd [2.g. 1f classroom wint-
grants are found to he ane of the
primary reasens far teachars to want
te teach at Washington, EVSC will
consider how it can deploy this
strategy across the district).
Furthermore, since the School Suppark

| Teams will be conplete by this fime,

activities previously supparted by the
OTS will shift to the School Support
Team under the direction of the
Director of School Support. This
means that practices and capacity
formerly conducted by the OTS will
tranzition to this tearn ¥ Wazhington
has dernanstrated the advancement of
its achieverment indicateors as
warranted by the 1N growth moded and
accountability metrles.

Prafessicnal
development

A needs analysis will be conducted
at the conclusion of the 5Y 201%-
2020 ta undarstand what tha
uvpcoming teacher needs are
related to professional
development,

Chief Acadermic Officer
Principals

Spring 2021

It is impeortant that networks are
created as they are relevant for
sehaals within the EWSC, especially
focus and priority schaols sueh az
Washington Schaol. To that end, PD
practices and meodules will be codified

EVSC general funds

" Title  funds
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Imstructional coaches and other

* academic personnel on the Schaol

Suppoert teams will be surveyed to

. understand what expertise they

hawe.

Chief &cademic Officer
Core Content Coaches

apring 2121

Taacher neads will e crosswalked
with instructional coach and
academic team expertise in order
to identify gaps that might need to
ke filled by other PO opportunities
or vendars.

Chief Academic Officer
Core Cantent Coaches

CSpring 4021

All professional development
materials created as related to

- PLCs and coaching models will be

shared with School Support teams

" in arder ta ensure a smoath
I -
transition.

Cirector of Schosl
Support

SY 2020-2021
(Thraughout)

Strategically align embedded staff
suppart inn integrating technology
for mastery of rigorous
instructional practices, as well as
te hane in oo highly effective
cellaboration and professional
development of staff with a focus
an seif-sustaining systerms and
practices.

. elearning Coach

SY 2020-2021
{Throughout)

and housed in & shared space
accessibie by all district academic team
members glong with the academic

i personnel on gach School Support

Team managed by the Director of
Schaol Support, The anline warchouse
will be supplemented in the last two
sustainability years with a network af
professionals across the district 1o
make sure teachers of similar
kackegrounds and content knowledge
can come together to share practices,
resources, and ideas, This idea will be

i executed in a pilot phase in the Zone

{under the direction of the OTS) but
will be sealed by the sustainability year
of this grant if proven ta be valuable in
its pilet stages,

Comprehensive
instructional reform
 strategies

Principal will re-gvaluate the
staffing needs of the building
against the [sarming needs of
individual students,

Principal

Spring 2021

i Principal will recommend a

staffing strugture that alows for
adequate and effective
remediation and differentiation
for student sub-groups.

Frincipal

Spring 2021

Curriculum audits will be
consistently conducted by the
Office of Academic Affairs to
ensure alighment to 145 and
relevance to EVSC student sub-

Chief Academic Qfficer
Director of Schogl
Support

Core Content Coaches

Y 2020-2021
[Throushout]

The instructional reform strategies that
have proven to be valuahle will be

© maintained within reason. As most

interventions are arcurring as a resclt
of staffing redated to coaches and

- interventionist, alternate funding

sources will be sought in order fa
maintain impactful interventions that
must be sustainad at the school level,
If instructional rigor and student
egngagernent has been completely
altered [positively), additional staff
fay not be necessary in arder to
maintain the chosen instructional

EVSC general funds

! Title | funds
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Eraups.

Ensure the Scheol Leadership
Team has a track record of
implementing effective systems
and the D55 and support team is
demonstrating effective capacity
to support the scheol in sustaining
all schoolwide and targeted
improvement endeavars.

Chief Academic Officer

Y 2020-2021
(Throushout)

refarm strategies needed for
Washingtoen (instructional coaching,
targeted PD for effective PLCS,
feedback an observations and
evaluation formalsh. Furthermare, as
the district constantly sesks to modify
and update its cuericutar resources, an
audit process will continue through the
Schoof Support Teams under the
management af the Director af School
Suppart.

Increasing bearning time
and creating
commuaity-oriented
srhoals

EVSC will consider alternate and
creative ways to provide
professional developmeant to
teachers (i.e. by awarding PD
credits for completed workshops,
extending the schoal year globally,
providing more onling tutorials,
ete.] and increase collaboration
across the district.

Chigf Academic Officer
Director of Teacher
Effectivensass

SY 2020-20321
{Throughout)

An online portal will be
established (and maintained if
proven effective} by staff in order
to serve as a resource and create a
collaborative workspace for
teachers to access &t any time.

Diractar of 5chool
Support
elearning Coach

oy 20:40-2041
[Throwghout)

Seak alternate funding sources far
the maintenance of schanl-based
initiatives such as PBIS incentives
and ather pizces thraugh the
suppart of its family and

com munity partners. Best
practices will be codified by the
Sthoal Suppart Team and will be
further sepplemented by this
tearn as neads arise far
Washington.

Chief Financial Officer
Coardinator of Family
and Cammunity
Engagement

SY 2020-2021
(Throughout)

Ensuring that teachers have a portal to
collaborate at all times ensures that
they will have the ability to collaborate
on their own terms regardiess of what
occurs with the schoal schaduls,
Furthermors, EYSC will explore
alternate ways to provide prafessicnal
development to teachers and reward
teachers for this effort. Finally, any
cammunity and family engagement
efforts that have been sustainad
through the grant period and proven
suceassiul may be maintained by the
School Suppert teams under the
management of the Birector of Schacl
Support.

21* century grant
Title | andfor Title 1l

EVSC general funds
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Provide individualized support
that will equip the schoal staff to
maniter thair effectivaness as a
“partnership scheol” and ensure
family and community
engagement iz not only authentic,
but is a vital part of the schogl's
culture and continued fsestained
improvement.

Directrr of Schaok SY 2020-20021
Support {Thraughaut}
| Coardinator of Family
' and Community _
" Engagement :
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Part é: Outcome Artifact

Schools will be required to produce a tangible "outcome” piece to be shared with IDOE and published on IDOE website as resources for other schools for each
year of the grant. This "outcome” piece will serve as the culminating piece of the yearly grant, as well as a piece of manitoring. “QOutcome Artifacts” will be due
summer of each year. Possible "Outcome Artifacts could include: mini-lesson video, recording of students working on an activity, WebEx, How-To One-Pager,
Blog, Podcast. "Outcome Artifacts” should be linked to goals of your SI1G grant, as well as one of the following areas: Leadership, Effective Instruction, ar

Interventions/Data. *schools may have the apportunity to change the outcame artifoct after work with grant begins. ID0E will wark with grontees to determine best artifact
after work begins. Examples of pramising proctices: http./Awww. doe.in.gov/titlei/gromising-practices-title-i-schools

Briefly describe what the school will plan to submit as an “QOutcome Artifact” at the end of 5Y 2015-16 ond how this will be aligned to your grant

and the key area.
Washington will submit a video of an effective PLC team meeting that highlights best practices within a PLC. This will include, but is not limited to:

= Adherence to clearly establish TEAM commitments

= LUse ofagenda and/or strong protocols

= Strict time keeping

¢ Focused conversation on academic outcomes (teaching, learning, data)
*  Collaborative in nature

= Walkthrough template for effective PLCs

This outcome will directly impact both SIG goals to increase Math and ELA performance school-wide. It also impacts the key areas of Effective Instruction and
Interventions/Data.

b0
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Part 7: LEA Capacity to Implement the Improvement Model and
LEA Risk Assessment

Provide district evidence for each capacity task below. Unless otherwise stated as required, evidence pieces listed below are recommended.

LEA Capacity Task District Evidence
1. FProjected budgets are sufficient and appropriate to support the full = Each school's administrative team undertook an extensive school
and effective implementation of the intervention for up to five years, improvement planning process (aligned to each school's Comprehensive
while meeting all fiscal requirements, being reasonable, allocable, Meeds Assessment (CAM)] that, in addition to the District’s continuous
and necessary, and clearly planning for sustainability after funding Improvement Plan. Became the driving force for budgetary decisions and
ends. alignment. Teams were supported by representatives of both the Office of

Transformational Support {OT5) and Office of Academic Affairs [OAA).

= OTS/0AA staff works closely with EVSC's Federal Bookkeeper and Business
Affairs to follow EDGAR policies, as well as adhere to IDOE Title | Guidance to
ensure all requests for funding were reasonable, allocable, and necessary to
achieving school turnaround.

¢ (Ongoing Technical Assistance provided by the Indiana Department of
Education, was attended by LEA staff, including S1G-specific Technical
assistance.

*  The final budget will be reviewed by EVSC and |DOE fiscal officers. Itis
aligned to each element of the Transformation Model, and all requests are
reasonable, allocable, and necessary.

2. The LEA and administrative staff have the credentials, demonstrated * |0 September 2012, the Evansville vanderburgh school Corporation [EVSC)
track record, and has made at least five-year commitment to the began its work with Mass Insight Education’s "The School Turnaround
implementation of the selected model. Group” in order to create an Internal Lead Partner to manage a cluster of the
+  Abifity to recruit new principals through partnerships with district’s chronically underperforming schools. This cluster is now known as

outside educational organizations and/or universities the District’s "Transformation Zone (TZ)", which is directly managed by

EVSC's Internal Lead Partner, the Office of Transformational Support [OTS).
The OTS office currently oversees, directs, and manzges five currently five
schools in EVSC: Glenwood Leadership Academy, Lincaln Community School,
*  Resumes provided McGary Middle School, Caze Elementary and Evans Elementary. Two of the
n Diata exomined tedemonstrate frock record TZ schools are currently under state intervention with OTS identified as the
approved intervention in supporting the Transformation Zone schools. The

*  Stotewide ond national postings for administrative openings
= Externol networking

*  Principal hiring process

61



Principal transfer procedures/palicies

075 is staffed by a Director of Transformational Suppart and two
Transformation Strategists -- with the addition of a third Transformation
Strategist in the 15-16 school year. Each team member is focused upon
specific facets of school improvement — deeply embedding supports in the
scheools served — while working very coliaboratively as a tearn unit. This
carve-cut model draws heavily upon the successes of similar initiatives in
Chicage, Philadelphia, Charlotte-Mecklenburg, Baltimore, Los Angeles,
Washington G.C., and Wew York City, and fs informed by the rescarch

presented in Mass Insight Education’s 2007 report The Tumaraund
Chollenge.

The current Internal Lead Partner {ILF) model has allowed EVSC to narrow its
focus to re-align its resources and tier its supports to the schools that need it
the mast. Thig reinforces the District’s overarching mission to ensure every
child is on track at each stage of his or her EV¥SC career to graduate college
and/or career ready.

The EVSC Interral Lead Fartner (OT5] serves within the same constructs and
parametears as all external [ead partners as defined by the Indiana
Department of Education {IDOE). That definition remarks that a lead partner
must provide the following things:

¢ Implement instructional, programmaotic, and/or structure supports that
result in improved student performance

*  Meet agreed upon performonce criteria and acceptance of the
consequences for fafling to do so

*  Provide angoing performance data, including both feading ond logging
indicators of surcess and failure

*  Estgbfish g controct with the LEA — the specific autonamies provided ta
the lead partner must be aggreed upon by the LEA and described in the
contract developed by the LEA and lead partner

*  FOCUS O ORe OF Ihore D‘Q’FEEG“ upan target areas

*  Provide cansistent and intense or-site support

*  Ensuring the support provided is strategically afigned with school-wide
inirigtives and designed for fong-term vighility ond sustainebiifty

*  Porticipating in dote colfection, evoluation, and reporting activities os
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specified by the SBOE and IDOE.  Accountability indicaotars mav include
dota such as number of discipline incidents or teacher attendance rotes

*=  (OT51s directly supported by Chief Transformation Officer, Carrie
Hillyard, who is part of EVSC's Office of Superintendent. Carrig's
collaboration with OTS is critical to sustain as her leadership of the ILP
for the past two years has led to a 2% gain in ELA, a2 10% gain in math
and more than a 75% decrease in referrals across the Transformation
Zone.

TZ Historizal ISTEP Data

E5onipg 0l S5prng 2013 Esadngioia
L1 -

SN

A% an _ am

e

e
. -
(-1

Furthermore the Zone has been supported by two staff persons, Kelsey
Wright and Shannon Strieter, who have provided unique skill sets related to
(1) data management, (2] project management, (2] school improvement, {4)
professional development, {5) teacher leadership, and (6) instructional
leadership. Similar criteria and credentials are being applied for the current
OTS hiring process. Kelsey Wright will serve as the new Director of School
Transformation and directly manage the OTS team,

The LEA has a long track record of engaging throughout the state and region
in work around school improvement. Extensive collaboration with IDOE,
attendance at conferences on best practices (PLC, ete.), and networking/best
practice visits to high-performing, high-poverty schools [sponsored wisits to
Chicago & Boston) show a strong LEA commitment to external networking.

The LEA and school staff have a demonstrated track record of achieving
meaningful school turnaround, and credentials to implement the
Transformation Model. Itis also in process of scaling out the clustering
model district-wide to ensure all schools have the additional supports that
have effectively been provided by EVSC's ILP, which will also include:
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*  Cregting the conditions, capacity, and clustering necessary fo
systemically turnaround underperfarming schools.

*  Embedding support fulfy and strofegicelly in the TZ schools to work
closely with off LEA functionaf areas; focusing on creating sustainable
ang systemic reform

*  Assuming outhority/monitoring over all external providers within the
cluster of schoois

* Sgrving fn administrative functfon, Evaluating and provides continuaus
feedbock, development, and support to schoofl leaders

*  |ndividual resumes of LEA staff listed below can be found in the Appendix.

Susan Phelps- EVSC Coordinator of Behavior Support

Catherine Minihan- EV5C Chief Accountability Officer

Victor Chamness-EVSC Director of Science, PE, Health

Christopher Maher- Fresident of Mass Insight Education

Emtily Smith-McCormick- Director of Professional Development

Carrie Hillyard- Chief Transformation Officer

Michele Branson — Frincipal of Washington Middle School

Kelsey Wright- Girector of School Transformation

Armi Magunia- Mass Insight Education Engagement Director

Or. Susan MeDowell-Riley- Director of Talent Development

Mary Schweizer- Director of Exceptional Learners

Shannon Strieter- Director of Teacher £ffectiveness

Dr. Velinda Stobbs- Deputy Superintendent of Teaching and
Learning

Or. lane Bartley- Director of Educator Effectiveness

- Tammy Dexter — Directar of School Support {Bosse Attendance

Bistrict)

3. The School Board is fully caommitted to eliminating harriers, such as

aflowing for staffing, curriculum, calendar, and operational flexibility, .

to allow for the full implementation of the selected model.

*  Through the creation and strang support of the Office of Transformational
Support, EVSC and its Board of School Trustees have shown a strong
commitment to eliminating barriers in the pursuit of school Improvement.
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School Board Assurances

School Boord Meeting Minutes from proposal ond or discussion
Supports the cregtion of o new turnaround office {or
rearganization if additional schools are being added within o
district) with an appointed turnaround leader having significont
and successful experience in changing schoolfs

Transformation Zone schools have the curricular, staffing, and operational
flexibilities to do what's best for their students, with the full support and
guidance of the LEA. Gaing forward, this support will provide conditions fora
full implementation of the selected madel.

EVSC's Board of School Trustees has strongly supported the implementation
of three SIG Transformational Models in the past. The most recent 51G
Applications were approved by the school board on March 17, 2014, with
documentation of the minutes available online through boarddocs.com. The
newest applications will submitted through to the board for approval on July
16, 2015 with documentation available through boarddocs.com,

The Evansville Vanderburgh School Corparation Board of School Trustees on
Sept. 23, 2013, approved the vision for the future of the school district and a
plan of continuous improvement, based on months of development by
Superintendent David Smith and the leadership team. The Strategic
Flan/Continuous Improvement Pracess is centered on three main priority
areas of focus:

= Student Learning,

= Effective Teachers and Leaders, and

® Infrastructure to Support Student Success, which
includes the creation of an Internal Lead Partner to
support a cluster of schools making up EVSC's
Transformation Zone. (EVSC's Internal Lead Partner is
the Office of Transformational support and includes a
perfarmance contract in exchange for increased
autonomy for Transformation Zone schools )

What We Believe

Priority 3: Infrastructure includes a focus on scaling and sustaining systems of
support for drastic school improvement efforts, including:

Strategy 2: Redesign and strategically staff the central affice, with o driving
focus on dramatically improving instruction and learning in schools, and
Strategy 3: Execute the Tronsformation Zane oligned to national best practices
and standards.
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EVSC's Continwous Improverment Plan, “What We Believe,” is available at:
http://www.evscschools.com/sites/default/files/content/uploads/what-we-
believe-cipl.pdf

. The superintendent is fully committed to eliminating barriers, such as
allowing for staffing, curriculum, calendar, and operational flexibility,
to allow for the full implementation of the selected model.

Superintendent Assurance
Schoof Boord Meeting Minutes from proposal and or discussion

Superintendent 51G Presentation

Creation of @ new turnaround office {or reorganization if
additional schoals are heing added within a district) with an
gppointed turnoround feader having significant and successful
experience in changing schools

EVSC's Superintendent Dr. David Smith has fully supported the
implementation of Transformational Models and systemic transformational
efforts in the EVSC, including the development of EVSC's Transformation
Zone.

The Evansvilie Vanderburgh School Corporation Board of School Trustees on
Sept. 23, 2013, approved the vision for the future of the school district and a
plan of continuous improvement, based on months of development by
Superintendent David Smith and the leadership team. The Strategic
Plan/Continuous Improvemeant Process is centered on three main priority
areas of focus— Student Learning; Effective Teachers and Leaders; and
Infrastructure to Support Student Success.

See Assurances and Superintendent Signature of approval in LEA Application
pages.

Dr. Smith has sighed the SIG application Tn support of the each applying
school implementing the model--following the presentation to and approval
of EVSC's school board.

The most recent 51G Applications were approved by the school board on
March 17, 2014, with documentation of the minutes available online through
boarddocs.com. The newest applications will submitted through to the board
for approval on July 16, 2015, with documentation available through
boarddocs.com.

Superintendent David Smith has formally presented the 516G grants within
Board Executive Session as well as within a PowerPoint session (designated to
Director of School Transformation) to school board members on March 17,
2014,

The Evansville Yanderburgh School Corporation Board of School Trustees on
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Sept. 23, 2013, approved the vision for the future of the schaol districtand a |
plan of continugus improvement, based on months of development by !
superintendent David Smith and the leaderzhip team. The Strategic ’
Plan/Continuous Improvement Process is centered on three main priority

areas of focus—Student Learning; Effective Teachers and Leaders; and
Infrastructure to Support Student Success.

The EVSC created the Office of Transformational Support, with the explicit
purpose of supporting the District schools with the greatest need. Thizs
turnaround office has an appointed leader, the Director of the Gffice of
Transformational Suppart (2 direct report of the Superintendent), who has
previous experience with turning around underperferming schools at both the
school and district level.

Superintendent David Smith requires the Internal Lead Fartner to be on 3
performance contract that specifies goals and performance/ implementation
metrics in exchange for even further operational discretion detailed in the
ventract. EVSC grants OTS additional discretion and flexibility with regard to
Feople, Time, Money, and Programs.

The Director of OTS has a weekly meeting in the Superintendent’s office to
ensure the coordination of efforts in the Transformation Zone schools with
district initiatives, eliminate barriers and discuss operational flexibility.

The Superintendent, whose contracted was renewed through June 2018) has
remained supportive of innovative school tmprovement interventions. His
leadership will continue to ensure that roadblocks towards school
improvement are eradicated. This shared commitment for performance is
memaorialized in a yearly performance contract that the OTS signs with the
Superintendent.

5. The teacher’s union is fully committed to eliminating barriers to allow

far the full implementation of the model, including but not limited to !

teacher evaluations, hiring and dismissal procedures and length of
the school day.

»  Tegcher Union Assurance

*  Anoutliine of amendments to SIG Teacher contracts that wilf

Evansville Vanderburgh School Corporation (EVSC) has continugusly
demonstrated a very collaborative relationship with the teacher's union, who

is fully supportive of the full implementation of the SIG Program in EVSC
schools.

The teacher’'s union has always remained supportive of school improvement
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alffow for full implementation of the identified mode/ efforts. Forthe past 6 years, the teacher’s union has submitted a letter of
support for all of EVSC's SIG 1003(g) submissions, and they have been very
supportive of all of the initiatives related to staffing in Transformation Zone
schools to date. Keith Gambill, prior president of the Evansville Teachers
Association (ETA} at the time of the inauguration of the TZ, issued pubklic
quotes in support of TZ efforts, and was cited in an MEA article giving evidence
that “these zanes are not just about acknowledzing the strugeles that exist
within the school district. It's about giving educators the power to do
something about it.”” Prospective TZ teachers underwent an opt-in/opt-out
process as part of recommitment to the TZ schools and were further required
to pass “TZ Team Training,” based on Doug Lemov's "Teach Like a Champion”
technigues and supporting a common foundation for success,

= |na letier dated March 18, 2014: Prior ETA President Mark Lichtenberg
assured the "ETA supports these 51G applications at the highest level,
supporting all components of the Transformation and Turnaround Models,
ETA has worked collaboratively with the EVSC to be a proactive leader when it
comes to systemic school improvement efforts and will continue to work with
EV5C as we continue to serve collaboratively on the leading edge of drastic
school improvement efforts.”

= The current collective bargaining agreement addresses those items required
by state law, which include salary, wages, salary and wage related benefits.

* The strategies being proposed in this grant application will not reguire the
maodification of teacher contracts.

6. The district has a robust process in place to select the staff for sach * See prior section,

1003{g) building. #« TZBuilding Leaders were trained/supported by OTS and Mass Insight Education
Staff in utilizing a competency-based teacher selection model, based on 10
empirically tested competencies of highly effective transformational teachers.
{These strategies are based around Doug Lemov's Teach Like a Champion [TLAC).

o The process and aligned PD has been so successful that EVSC's HR

«  Tegcher Unfon Assurance

*  An outline of omendments to 5IG Teacher contracts that wifl
allow for full implementation of the identified model

* hitp:/ipricrityschools.orgiprofessional-educators/education-reform-continues-as-federal-funds-dry-out
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Principal awnership in staff hiring process

Detailed and descriptive staff hiring process

]

Staff transfer policies and procedures
Staff recruftment, plocement, and retention procedures

()

department will be scaling out the systems and processes district-wide
during the 2015-16 school year. All EVSC schools are now benefiting
from hiring practices and systems that originated between EVSC's
collaborative and Innovative efforts with the OTS on behalf of the TZ.
EV5C's HR department has worked with OTS to differentiate hiring support
for TZ schools with a single point of contact in HR for all TZ-hiring needs.
TZ principals have been invited to sit in on panels with HR/Operations
administration in order to inform next steps to further improve the new
district-wide staff hiring process and to further inform needs for
differentiating for increased HR-related needs in priority schools.

Diztrict staff has a process for monitoring and supporting the
implementation of the selected improvement model. District has
included its monitering process and it includes, ot minimum, the
following reguired pieces:

Manthly Monitoring of 51G Pragramming cnd Implementation
Evaluotion System for Progromming and Implementation of 516G
Dota Review Plan

Special Populations Review Plan

Fiscal Monitoring Plan

Timeline and Responsible Parties for all above plans

EVSC's Transformation Zone has robust supports in place for school
improvement planning as well as performance monitoring processes for the
schools it manages and supports, This included TZ-Wide Data Dashboards,
OTS Checkpoints with school leadership teams based on school
improvement planning and performance monitoring for implementation,
short- and mid-term metrics, and also contracts with third party evaluators
for additional services and support (i.e. evaluation of external providers). In
Spring 2014 monitoring from IDOE, feedback was shared with the Office of
Transformational Support that its data dashboard is very "inclusive and
detziled” and "seems very effective.” School-based monitoring sessions,
|DOE reported, "Evans feels very supported by TZ - clear progress is being
made and support is evident" and "Lead Partner in Place” at McGary during
Spring 2014 monitoring.

The EVSC has well defined curriculum maps for all core content areas [ELA,
iath, Science and Social Studies). These maps are "living” documents and
are updated regularly based an state standards, teacher inputfsupport, and
reflective/collaborative practices across the district. The maps are organized
in guarters and guarters are then organized into shorter instructional units.
When appropriate and practical, efforts have been made to align content
gcross curricular areas. All EVSC schools participate in Acuity formative
{Predictive) assessments grades 3-8, Amplify DIBELS Next, TRC and mClass
Math grades K-2 and Aimsweb screening for reading and math grades 3-8.
The Office of Performance Assessment and Research provides each school
with the calendar of appropriate assessments.

The EVSL has a Professional Development Website/Calendar for the entire
district, which organizes all Professional Development offerings, tracks
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attendance and completion. In addition, i0bservation was initiated district-
wide in 2014-15. This system offers teachers on demand digital professicnal
development as well a3 & means to track/document professional growth and
development. The 0TS keeps a "TZ Calendar” within bticrosaft Outlook of
professional development apportunities. Additionally, TZ schools provide
teachers with extensive job-embedded professional development to better
address the specific needs of students at their schools. These FD priorities
are periodically reviewed [using classroom, walkthrough, and assessment
data) to ensure that teacher/student needs are being sufficiently met.

Each schoaol's §IP has strategies that align family engagement, and school
climate and culture supports. The School Improvement Flanning team will
meet regularly to monitor implementation angd monitor progress,

The EWSC Center for Family, School and Community Partnerships has
developed a multi-faceted tool, the EVSC Community School Implemeniation
Assessment. The tool addresses 8 domains of school, family and community !
engagement and assesses implementation status for each. Schoals can
utilize this tool to assess, plan for improvement and monitor
implementation.

0TS developed Prozgress Monitoring tools and systems aligned to each
school's Strategic-5choel lmprovement Plan (5-5IP) and IDOE's current
student Achievement Planning process. Each strategy has a detaited action
plan to operationalize and ensure fidelity of implementation.

Each school has Performance Management Sessions aligned to high schoof
feeder district patterns are held bi-annually with the Superintendent and
other district staff. The goal of performance management is the continuous
improvement of the EvSC educational environment as it addressas all
aspects of student growth. The EVSC performance management sessians
provide a forum of open communication for the distribution of information
focusing on school issues. The setting is one that promotes accountabikity
and transparency as schools become active in sharing their efforis to address
student improvement. At forefront of the performance management
sessions is the use of data to support topic infermation and guide decision-
making. Specifically, the use of data is prasent at every stage of the session
from preparation of the presentation, to session questions and discussion,
and finaily in addressing action items. The success of the sessions has
propelled a new approach to student achievement by focusing on the
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vertical alignment of schools within each high school attendance district and
thelr unique contributions to factors that influence student growth.

o Al TZ schools also have continuous OTS Checkpoint Sessions as part of
Performance Monitaring aligned to School Improvement Planning strategies.
Implementation metrics/action plans and short-term metrics are monitored.
Quarterly deeper dives will incorporate third party-evaluator scorecards.

* EVSC's fiscal support and monitoring will continue to be guided and

| reviewed by a Federal Bookkeeper located in EVSC's Business Office.

In compliance with Uniform Grants Guidance §200.205 LEAs must caomplete a risk assessment,
Please provide district explanation and/or evidence for each yves/no response below,

LEA Rislc Assessment Task District Explanation and/or Evidence
1. District has effective procedures and = EWSC has initiated an internal lead partner model {OTS) that ensures increased and
controls In relation to how the 516 strategic support for school improvement efforts {Iincluding the 51G program). All
program will be run. funding/SIG program reguests must directly align to data-driven needs of the school

and it's priorities/strategies detailed in the School Improvement Plan/Student
Achievement Plan.

= Continuous OTS checkpoint/performance monitoring sessions will continue for all
Transformation Zone schools. Additional monitoring and support will be provided
aligned to the SIG program.

= As part of the performance checkpaoints held by OTS, the OTS Director reviews
progress of each school leadership team ogainst both academic and culture goals.

= 0TS Transformation Strotegist would serve as o single point of contact and directly
manage all 516 program implementation and monitoring efforts.

*  Principals and other administrators are avaluated annually on their effectiveness of
implementing/managing programs such as 51G. Feedback is a continuous loop
based on identified strengths and areas of improvement per building lzader.

2. Specific District staff will be assigned to = EVSC will continue to ensure all $1G programs are assigned to a specific district staff
the SIG program, and this staff has person with the appropriate experience working with federal programs. In the
experience working with federal past, this has been EVSC's Director of State and Federal Programs,
programs. o Carrie Hillyard, EVSC's Chief Transformation Officer, will serve as Program

Administrater for all SIG programs. Carrie has an extensive background in
Title | and SIG—including Diracter of Title I/SIG.
| = EVSC's Federal Bookkeeper and Business Affairs will also continue to ensure all

71



EDGAR policies are fullowed, as well as ensure adherence to IDOE Title [ Guidance
to ensure alt regquests for funding were reasonable, allocable, and necessary to
achieving school turnaround.

3. School's 51G plan addresses needs of all

students and subgroup popuiations.

OTS provides additional support/internal accountability in order to ensure each
schocl’'s §1G planning 13 embedded within the school improvement planning
Process,

o All strategies in the school improvement plan are required 1o be data-
driven based on priority needs.

o School-wide strategies [as well as targeted strategies for subgroup
populations) are part of the continuous improvement planning and
monitoring process.

o Team-level planning ensures data-dreiven practices are in place to identify
and monitor strategies for targeted student subgroup nesds and for
individual student needs.

4. Schoo! has a system in place for parent

notification and involvement of S1G
planning and implementation.

As an mternal lead partner (ILP} with EVSC and in aligning services and supports to
this turnaround printiple, the Office of Transformational {OTS) anticipates the need
o)

*  Support the turnaround acodemy’s proective planning and forecasting af
priorities and needs ofigned to people, time, money, and programming,
including parental voice ta inform and support Improvement planning.

*  Review and advise any changes necessary to student enrofiment and placement
provesses to fncrease famify engogement and improve studeant outromes.

»  Support the establishment of community gartnership alfgnment, driven by the
reeds of the turnaround gcademy’s students ondd staff {aligned to 5IP/schog)
goals),

= Serve os g point of contact to work colfaboretively with the indione Department
of Fducation’s gccountabitity and support and in arder to guide next steps of the
school’s plan and support alignment, os needed,

5.

District is new to the 51G program.
District has applied in the past for S1G and
has not been awarded.

EWSC has fully implementad three S5I1G programs in the past for:

o Glenwood Leadership Academy

o Evans School

o McGary Middle school
Feedback from IDOE with regard to past implementation has been positive angd
SUppOrtve,
All three 51G schools have experienced significant leading indicators reflective of
turnaround improvement, while twa of three 51G schools have improved out of F
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zta_t us.

Chstrict has had one or more fndings in
one or morte of the last thres years from
State Board of Accounts [SBOA) or Onsite
Consolidated Federal Monitoring.

S Though it was found that the district did not have a proper system of
internal control in place to prevent, detect, ar correct errors on the
Schedule of Expenditures of Federal Awards (SEFA], there is now an internal
control practice in place with this report semi-annually reconcited by the
Director of Budget for accuracy.

a  Though it was found that there were twa reporting errors with federal
programs {i¢ identifying pass through numbers), adjustments resulted in a
presentation of the SEFA that was materially correct in relation to the
financial statement.

District has not had a SBOA or Onsite
Consolidated Federal Maonitoring visit in
the last three years.

SBOA's last audit was for time period July 1, 2011 te June 30, 2013,
EVSC's designated Onsite Monitering Cycle will take place during the 2015-16
school vear for Title |, Title 11 and Title 111,

District has been in excess carry-over
anytime in the last three fiscal year
cycles.

EWSC was approved for excess carry over from 2012+ 2013 for the 2013-2014 Title |
program.
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Part 8: Selection of External Providers

Provide district evidence for the Selection of External Providers — this will show the LEAs capacity to recruit, screen, selects and support appropriate external
providers. Whole School Reform REQUHRES the selection of a third party — a strategy developer —as part of implementation. Externol praviders are not reguired
aof other models, but ALL models must explain process of selecting, or show how school will be supported in leu of External Provider. Please review guidance
provided in part 8 of the Application Directions and Guidance for specitics pertaining to external providers.

The IDOE will gssess the LEA's commitment to recruft, screen, and select externol providers by requiring the LEA fo document g process for assessing external

provider quality which may include, but will not be limited to:

Capacity Task
(a) Interviewing and analyzing external providers to determine
evidence-based effectiveness, experience, expertise, and documentation
to assure guality and efficiency of each external provider based on each
schools identifled S1G needs;

District Evidence
OT5 understands that external service providers are essential to the improvement
of teaching and learning as these outside contractors offer their expertise in areas
from data analysis and synthesis to social emotional wraparound supports for
students. There are several elements that are particularly important to OTS and
EV5C in approaching work with external providers:

* Sustainability. While providing capacity in areas is important, it is also important
ta the OTS and schools to ensure there is a clear path to sustainability. This
ensures that as work from the provider comes to a close, capacity has been built
at both the district and school levels to ensure continued impact beyond the years
ar months of partnership with an external provider.

Clarity. The partnership must be clear in what If entails, llsting out specifics for
expectations on both sides — district/school along with the provider, Itis also
important to the OTS to understand how the partnership will evolve over time.

= Communication. The ongoing communication and feedback loop is important.
This ensures that both parties are getting what they need and efforts can be
changed as the school's needs evolve, This ensures that the continued
improvement cycle that is important to both OTS and the LEA is reflected in our
external partnerships as well.

To that end, GTS has adopted best practices and processes aligned to this and
summarized in Learning Point Associates’ publication, Guide to Working with
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Externaf Providers: Partnerships to Improve Teaching and Leorning. The cycle that is
used by the OTS is reflected in the graphic below and lifted from the publication
cited above — this ensures that external providers are selected based upon their
effectiveness, experience, and expertise.

Creating a framework for selection

« What doas the sahes! need bosed upan sur naeds azgessment?
« How daes that renskote into zervices?

Vetting and selecting potential providers

« Whae gre e gaps from what the provider can do versug whot gre sohan! reeds?
« How daes the pravider align 9 our needs ang turaraung priniplas?
= At thay wiling 10 adepr?

MNagotiating a contract

= What is the specific packoge of services and rrateriols that will &2 providea?
= 'What are the meosurable owbcomes neadad?

= What is needed frum M dlstrlet or sohoeal?
Working in partnership

= How docs the brovider plar [0 keep the soroelidistrice informad of prograss?
« What Agbpens when Mere is o chaffenge?

* )z there o frhen to srsbain the work ot the sefioal leved?

(b) Selecting an external provider based upon the provider's
commitment of timely and effective implementation and the ability to
meet school needs;

The Office of Transformational Support (OTS) will continue to provide oversight in

_the selection and implementation of external provider services for Transformation
Zone schools. The selection process of external providers begins AFTER 3 school’s

needs are identified. This happens through a readiness assessment conducted for
the school and/for a result of the strategic school improvement planning process.
{During this process, schools must identify root causes to gaps and negative trends
in academic and climate data.) This process captures the exact needs that must be
met by an external provider (aligned to the LEA's practice of creating Regquests for

Proposals). The vetting and selection process then managed by the 0TS is
described befow.

Initial vetting

* Determining the candidates. The OTS determines which external providers align
muost effectively to the needs of the school by researching opticns online,
conversing with SEA Qutreach staff members, and seeking the consul of other LEA
representatives (such as ather Title | Directors).
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+ |nitial conversations. The 975 then conducts initial conversations with providers
to ensure needs of the Transformation Zone schools can be met. This
communication ensures that expectations for services are clear to the vendor and
OTS has the opportunity to share, not only its objective for the partnership butits
apprgach to external providers described in the previous section,

* Submission of a statement of assurances, At this time, if the external provider s
interested, they must complete a statement of assurances. This assurance allows
the provider to seff-determine how its services align to the Turrarcund Principles.
The OTS requires that all external service providers align to a minimum of TWO
turnaround principles to proceed in the selection process.

Selecting the Right Provider
* Rating each potential provider. f there are multiple providers found that match
the needs of one or more Transformation Zone schools, the 0TS rates each
potential provider, Currently, the rating is based upon the costs of services
against the impact on the Turnaround Principles for the T2 school. A gap analysis
is also infarmally conducted to ensure that the OTS specifically addresses a plan
with the provider for any gaps identified during the vetting and rating process.
This again aligns to the QTS's foundational elements of approaching external
providers descrihed in Part 8m Section A above.
* TS is currently revising its process 1o adapt tools found in the Guide to
Working with External Providers: Portnerships ta improve Teoching and
Legrning {Fage 72-79).

{c) Aligning the selection with existing efficiency and capacity of LEA and
i school resources, specifically time and personnel;

Once a provider is chosen, the OTS negotiates the final cantract of services with
each external provider to ensure alignment to OTS, district, and TZ school priorties
{established in improvement plans for each entity). During this process, [again
guided by best practices laid out in Guide to Working with External Providers:
Partnerships to Improve Teaching and Learning) the exact services that will be
provided by the external provider are catalogued. Measurable outcomes are
defined for the partnership and ongoing cycles of feedback are established. Meost
importantly, during this stage, the 0TS and the external provider agree upon the
school and district level policies that must be in place for the success of the
contract. Forexample, most external providers require [eadership commitment
when working with a specific school. By establishing these conditions early, it
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ensures that as challenges with these aspects occur (which happens often due to
the evolution of turnzround and transformation schools) that both OT% and the
provider can address them quickly. This also helps ensure that the contract with
the exiernal provider is a partnership between the LEA, OTS, the school, and the
provider. It also again aligns to the OTY' s commitment to the elements cited in
Section &, Part A — sustainability, ctarity, and commaunication.

Imternal accountability for this process is created by the inclusion of specific
performance metries in the GTS BDirector's performance contract with the
Superintendent,

! This internat accountability structure ensures that the OTS provides the right level

of oversight to external providers and pushes them towards continuous alianment
towards the outcomes negotiated in its contract with the LEA, the 0TS, and the
specific TZ schools. As a result of this, a cyclical part of the OTS Director's check-in
with the E¥5C's Superintendent is the regular review of the alignment and
effectiveness of external providers,

(d] Assessing the services, including, but not limited to: communication,
sources of data used to evaluate effectiveness, monitoring of recards, in-
school presence, recording and reporting of progress with the selected
service provider(s] to ensure that supports are taking place and are
atjusted according to the school's identified needs.

As part of the performance management sessions conducted by the LEA and the
performance checkpoints conducted by the OTS for afl T2 schools, there is built in
time to assess the progress of an external provider with a TZ school,

As part of the performance checkpoints held by OF5, the OTS Director reviews
progress of each school leadership team against both academic and culture goais.
The strategies that align ta these goals are also referenced during these
conversations, and external providers, to date, have aligned to the schoal's
strategies impacting one or more of these areas. To that end, there is a continuous
process to ascertain whether a school team is feeling the services and materials
provided by an external provider.

. Pericdically, it is important to note that OTS revisits the scope of services defined by

each external provider. During this time, services are often adjusted to better mest
the needs of the TZ schools and/or the 0TS, For example, last year, additional
capacity and capacity building was necessary from the Mass Insight Education team
related to the execution of the staffing process for T2 schools. In order to do this,
other areas of the scope of work — aligning community rescurces to the school
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improvement plan — were redrafted to provide additional capacity around the
. staffing process. This re-alignment of services by the 0TS is essential to ensure that

: |
i the soals of the OTS and T7 schools are met. :

{e} Scope of work is provided, or can be provided prior to start of grant. OT3S would contract with an external evaluator to ensure third-

If scope of work not available at time of submission, summary of school party/expert program evaluation is an integral and ongoing part of the 5IG
expectations for External Provider must be provided. Prior to an external Program success.
provider work beginning, LEA must receive approval from IDOE. o Quarterly scorecards will serve as a catalyst for comprehensive,

quarterly reviews of progress toward 5|G pragram/SIP goals.
{These sessions would serve as a deep-dive OTS checkpoint session
during months of quarterly scorscard reviews.)

* (TS would contract with the nation’s leading expert on school turnaround
{Mass Imsight Education) to ensure EVSC's systemic ILP approach is
successful, scalable, and sustainable by:

o Providing expert guidance and support to ensure the fLP is effective
and is positioned to sustain differentiated support to the school
leadership team.

o Conducting schoaol audits with attention to targeted, critical needs.

o Providing feedback and recommendations directly to OTS and
Sehool Leadership Team {(and EVSC leadership, as required)

+ Al scopes of work will be provided upon receipt of grant funds approved
by IDOE and school board approval.
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Part 9: Budget

Corplete the budget spreadsheet for each year of SIG (the yearly budget as would be completed in the application system) = COMPLETE ALL TABS in the
spreadsheet (total funding tab will populate on its own. You do not need to complete this tab).

Please also complete the DISTRICT Sustainability budget for 5Y 2020-2021, detziling the sustalnabllity plan for AFTER 5IG funding — indicating what areas and
interventions the district plons to sustain AFTER grant funding. Additionally, complete the funding alignment for the DISTRICT sustainabllity year Indicating what
funds will be used.

Budget spreadsheets should be completed and turned in with the full application.
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